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ABSTRACT
The study investigated the graduate students’ perceptions and experiences of academic dishonesty in the selected higher learning institutions in Tanzania. The study was guided by four research tasks. Firstly, to assess the graduate students’ knowledge on academic dishonesty in higher learning institutions. Secondly, to determine factors influencing graduate students’ academic dishonesty in higher learning institutions. Thirdly, to investigate the effects of graduate students’ academic dishonesty in higher learning institutions. Fourth, to find out measures to curb academic dishonesty in higher learning institutions. The study used qualitative research approach and case study design. The study had a sample of 96 participants who were obtained through purposive and snow ball sampling procedures. Data collection was done through interviews, focus group discussions and documentary reviews and data were analysed thematically. The findings indicated that graduate students had little knowledge on academic dishonesty compared to university lecturers and quality assurance officers. Moreover, student-oriented factors, faculty-oriented factors, cultural oriented factors, environment-oriented factors and economic factors contributed to academic dishonesty. Also, individual, institutional and societal effects resulted from academic dishonesty in the higher learning institutions. In order to curb graduate students’ academic dishonesty, the study established institutional approach and individual graduate approaches. In the light of the findings, the study recommends holistic approach to education stakeholders to maintain academic integrity in the higher learning institutions in Tanzania. 
Keywords: Academic dishonesty, motive, graduate students, higher institutions.
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CHAPTER ONE

INTRODUCTION AND BACKGROUND TO THE PROBLEM 
1.1 Introduction
The purpose of this study was to investigate the graduate students’ perceptions and experiences of academic dishonesty in the higher learning institutions in Tanzania. The study was prompted by, first, debate and concerns that graduate students are much engaged in academic dishonesty compared to undergraduate students but are less reported because of society’s perceptions that graduate students are matured enough and cannot engage in academic dishonesty (Babu, Joseph & Shamila, 2013; Choi, 2009; Leopold, 2016). 
Second, only few studies concerning academic dishonesty among graduate students in higher learning institutions in Tanzania are available (Bali, 2015). Third, the current situation of certificate verification in Tanzania causing a lot of employees to be terminated from work due to certificate forgery. Forth, presence of advertisements in universities advocating for academic assistance like research proposal writing, data collection and data analysis on behalf of graduate students at agreeable prices makes the role of assisted graduate students simply be to defend the research findings or the research proposal. 
This chapter provides the background to the problem and briefly states the problem which provides the reasons for conducting this study. It highlights the purpose, objectives and key research questions of the study. Lastly, the chapter presents definitions of the operational terms, the limitations, delimitation and significance of the study.
1.2 Background to the Problem
Maintaining academic integrity in learning institutions worldwide appears to be a major priority. This is because academic ethics embodies the fundamental core values of fairness, honesty, trust, respect, and responsibility. From a students’ perspective, academic ethics equates with not cheating, lying or stealing (Kaufman, 2008; Hodges, 2014). In this regard, academic ethics has become the cornerstone of truth, high ethics, and academic quality for the purpose of promoting credible intellectual inquiry and knowledge sharing (Drinan & Gallavit, 2009; Nonis & Swift, 2001; Soroya, 2016).
Historically, during the late 18th century, academic ethics was tightly correlated with the southern honour code (United States) monitored mainly by the students and surrounding culture of the time (Soroya, 2016). The southern honour code focused on duty, pride, power, and self-esteem (Elander, Pittam, Lusher, Fox & Payne, 2010; Martin, Rao & Sloan, 2009). Thus, any act promoting the uprising or building of any of these within an individual was the goal making academic ethics to be tied solely to the status and appearance of upstanding character of the individual. In this regard, any acts of academic dishonesty performed to maintain their good name was seen as a necessary means to an end (McCabe, Butterfield & Trevino, 2012).
During the 19th century, academic integrity was then beginning to replace honour of the individual to the university as an institution (Nejat, Jamali & Hejati, 2009). Such an evolution was a cornerstone for the promotion of the unity throughout the academic institution and encouraged students to hold each other accountable for dishonest acts (Lyle, 2017). It also allowed the students to feel empowered through the self-monitoring of each other (Brimble, 2005; Edgren & Waters, 2006; UNESCO, 2013).
From the historical perspective, academic dishonesty is steadily increasing in magnitude and sophistication since its first identification in the 1940s (Davis, Grover, Becker, & McGregory, 2012). Based on decades of research on academic dishonesty, McCabe, Butterfield and Trevino (2012) posit that the magnitude of some forms of academic dishonesty is steadily increasing from time to time and it can be expected that dishonest students will carry forward this unethical behaviour as leaders and employees (Bali, 2015; Nonis & Swift, 2001).
Being a comprehensive term, academic dishonesty includes a collection of intentional but unacceptable behaviours that are against the rules and regulations of academic institution (Kaufman, 2008; Simon, 2013). Academic dishonesty is a term used to describe behaviours or actions that are commonly to be cheating hence unacceptable (Edgren & Walters, 2006; Strom & Strom, 2007). Worth noting is that, this unethical behaviour can be done by teachers or lecturers. A good example is when teachers allow a student to pass examinations while they do not know how to write and read (Ndalichako, 2009). 
Students’ academic dishonest behaviour starts from lower level making the past behaviour to be the best predicator of future behaviour, and this appears to be true for academic dishonesty in higher learning institutions contrary to the expectations of UNESCO (2013) who contends that, universities are usually seen as sources of truth and honesty where students are shaped not only academically but also morally (Brimble, 2005; Munir, Ahmad & Shahzadi, 2014). Students in higher learning institutions need to acquire a degree for future employment, financial security and personal reasons (Choi, 2009).  With exceptional grades, students often believe to receive higher salaries from future employers making them live a comfortable life (Diego, 2017; Norton, 2011). Therefore, with this demand, grades play an important role on impacting the lives of students demanding them to remain under higher academic pressure (Wilkerson, 2009).
In order to acquire higher grades, plagiarism, fabrication, and leakage of examination papers have become a common phenomenon among students in universities and in colleges (Adeyemi, 2010; Archibong, 2012; Chigozie, 2012; Fontana, 2009; Ungar, 2014). On the other hand, McCabe (2009) notes that “graduate students in general are cheating in an alarming rate” (P. 304).  As quoted by Gideon and Thomas (2012), McCabe (2009) argues that:

...more than half of the nursing students, as well as approximately half of the graduate nursing students, in both longitudinal survey and the nursing study, self-reported one or more classroom cheating behaviours and this is discouraging.  However, what may be most discouraging is the realization that these estimated rates of engagement are likely underreported and do not begin to capture the frequency with which these behaviours truly occur (p. 37).
Historically, many studies have focused on traditional methodologies of cheating such as crib sheets which means the use of prohibited materials, information or study aids in academic exercise and substitution which means utilizing a proxy in any academic exercise (Adeyemi, 2010; Taylor, 2003), writing on the hand (Chigozie, 2012; Patrzek et al., 2014), submitting another classmate’s paper, collaborating on assignments, and whispering the answers to test (Atmoko, Hanurawan, Pali & Pramad, 2017; Francis & Haines, 2016). A significant portion of research literature on academic dishonesty has focused on reporting the prevalence rates of cheating (Choi, 2009; McCabe, 2009), while other research studies have focused on variables dealing with cheaters’ personal backgrounds (Choi, 2009; Straw, 2012; Wendy, Davis, Bates & Avellone, 2013) others have dealt with demographic variables such as age, gender, employment and discipline (Saifert, Salisbury, Pascarella, Blaich & Goodman, 2010).
In Tanzania, issues concerning academic dishonesty in higher learning institutions have been well documented by researchers. According to Mwalongo (2017) academic dishonesty among students in higher learning institutions was rated higher. Students were found using body language to cheat during tests/ examinations. Also, Mbilinyi and Msuya (2018) reported that the magnitude of academic dishonesty among university students in the area of plagiarism was very high. Students in higher learning institutions in Tanzania engaged in plagiarism because they had insufficient knowledge on plagiarism despite the existence of various strategies for awareness creation on the problem. 
On the same note, Anney and Mosha (2015) argued that plagiarism was a critical problem for the students in sampled universities as assignment submitted during the course of study contains a substantial text that was copied from other sources without acknowledging the original authors. Moreover, study revealed that most students had understanding that plagiarism was the academic dishonest, however, this had not stopped them plagiarizing.
Nevertheless, Daily News online (2012) reported that education status of higher learning institutions in Tanzania was in jeopardy because of academic dishonesty committed by students. Lecturers were mentioned to contribute to academic dishonesty behaviours among students as some of them put insufficient examination rules restrictions when invigilating tests/examinations in colleges. On the same note, Zabron (2020) reiterated that students in higher learning institutions in some of the private university did not seat for supplementary examinations but get a pass grade. This shows that students in those universities bought grades from unfaithful lecturers for academic survival 
In responding to curb the dishonest acts, universities and other institutions responsible for ensuring quality education and maintaining academic integrity around the global strive to ensure that education standards and academic ethics are maintained through the adoption of various mechanisms. The common ways employed to maintain academic integrity involves the use of university’s active promotion of integrity (Babu, Joseph & Shamila, 2013; Gallant, 2008; Lee, 2009), engaging faculty assistance (Anney & Mosha, 2015; Tippitt et al., 2009; Trost, 2009), using honour codes (Davis, Drinan & Gallant, 2008; Hodges, 2017; McCabe, 2009; Omonijo, Oludayo, Uche, & Rotimi, 2014) and the use of manual and detecting software on plagiarism (Gullifer & Tyson, 2010; Nejat et al., 2009; McGregor & Stuebs, 2012).
In Tanzania, for example, Tanzania Commission for Universities rolling strategic plan (2015) in ensuring academic integrity, state inter alia that one of the core values and norms of the Tanzania Commission for Universities rolling strategic plan is academic integrity in which its primary goal is to ensure that all academic outputs are produced in line with the international quality by introducing quality control and assurance measures. The study by Lwoga (2014) for example, reveals that, Muhimbili University of Health and Allied Health Science has established a compulsory course for undergraduate students named Information and Technology (IT 100) which covers plagiarism issues in its information literacy module. 
Likewise, Sokoine University of Agriculture quality assurance bureau in its anti-plagiarism policy and guidelines (2019) stipulates clearly the policy objectives that “ensuring students and staff adhere to acceptable standards of academic integrity at all times...” (p.4). The above examples suffice to show the evidence that Tanzania struggles to maintain academic integrity through the establishment of education policies which are expected to maintain education ethics and hence growth of educational professionalism in the country. In general, the assumptions in most of the previous studies seems to be that the reason behind one’s to engage into academic dishonesty varies in terms of culture and profession. In addition, there is a dearth of such studies in Africa and Tanzania in particular that explored graduate students’ perceptions and experiences of academic dishonesty in the higher learning institutions in Tanzania.
1.3 Statement of the Problem

Academic dishonesty is a common problem at universities around the world, leading to undesirable consequences for both students, higher learning institutions and the education system in general. Academic dishonesty undermines one of the key roles of higher learning institutions which is to create an environment conducive to learning that will produce graduates who not only are highly skilled and technically competent, but also demonstrate high standards of honesty, ethical responsibility and commitment to serving their relevant profession and society well. In this regard, maintaining academic integrity in learning institutions worldwide appears to be a major priority. This is because academic ethics embodies the fundamental core values of fairness, honesty, trust, respect, and responsibility. Academic dishonesty among learners starts at the beginning classes and this unethical behaviour spills over to the higher education and to the world of employment. 
Previous studies (Bali, 2015; Mbilinyi & Msuya, 2018; Mwalongo, 2017) have attested that the majority of graduate students in Tanzania have committed academic dishonesty during their studies, as a result, the behaviour of individual graduate students’ academic dishonesty inclined to affect higher learning institutions. In responding to the persistence of academic dishonesty in higher learning institutions in Tanzania, universities strive to maintain academic integrity through establishing various academic policies for quality control like Turnitin software to check for plagiarism, also through screening supervisors, internal and external examiners, establishing taught courses for academic integrity, also proposal and report presentations to the students before they graduate (Anney & Mosha, 2015; John, 2015).  
However, despite all these good and wilful efforts made by the universities, academic dishonesty for postgraduate students continues to persist at an alarming stage in Tanzania. Hence, this study aims to bridge the gap in literature by investigating the graduate students’ perceptions and experience of academic dishonesty in the selected higher learning institutions in Tanzania by assessing students’ knowledge and experiences on issues related to academic integrity and how they can maintain it.
1.4 Purpose of the Study
The purpose of this study was to investigate the graduate students’ perceptions and experiences of academic dishonesty in the selected higher learning institutions in Tanzania. 
1.4 Objectives of the Study

Specifically, the study aimed:
i. To examine the graduate students’ knowledge on academic dishonesty in higher learning institutions
ii. To determine factors influencing graduate students’ academic dishonesty in higher learning institutions 

iii. To examine the effects of graduate students’ involvement of academic dishonesty in the higher learning institutions in Tanzania
iv. Find out measures to curb graduate students’ academic dishonesty in higher learning institutions
1.5 Research Questions
The study was guided by the following research questions:
i. How graduate students do understand about academic dishonesty in higher learning institutions?

ii. Why graduate students engage into academic dishonesty in higher learning institutions?

iii. How academic dishonesty affect graduate students in higher learning institutions in Tanzania?
iv. How academic dishonesty in higher learning institutions can be curbed? 
1.6 Significance of the Study
The study was considered significant, both theoretically and practically, in the following ways: First, currently studies on the graduate students’ perceptions and experiences of academic dishonesty in the higher learning institutions in Tanzania are scarce; hence, this study was expected to shade a light by bridging the knowledge gap in literature. Second, the findings of this study might be used by the universities and college management and administrators that provide higher learning education on finding various mechanisms on how to eradicate the problems associated with academic dishonesty.  In that way, graduate students might develop self-esteem during their academic undertakings.
Third, the findings of this study provide insights to the university counsellors who might find some students being affected psychologically with academic cheating behaviours from their previous schools practicing the same habit of cheating in the higher learning institutions. Establishing strong counselling services to colleges or universities will provide a relief to those students found with cheating behaviours through counselling services because literature indicate that in some universities which had some very strict disciplinary measures students who were expelled from studies attempted to commit suicide.
Fourth, the findings of the study inform the students on the negative effects of the academic dishonesty at universities and colleges at large by showing the students the benefits of academic integrity to develop strong self-esteem and self-reliance for the betterment of their lives. Fifth, the study is useful to education stakeholders like parents and policy makers to understand the nature and behaviours of the students from the childhood to adulthood and use such knowledge in best ways of parenting and provision of education. 
1.7 Delimitation of the Study
This study was confined to graduate students in the higher learning institutions in Tanzania.  The selection of the higher learning institutions was based on the fact that, those students who were enrolled to pursue master degrees have some maturities hence are considered to be key moral agents of shaping the undergraduate students. The study was confined to four universities, whereby two of them were public and the other two were privately owned. Undergraduate students were excluded from this study. Lastly, the study was delimited to investigate graduate students’ perceptions and experiences of academic dishonesty in the selected higher learning institutions whereby it sought to solicit information from heads of department, quality assurance officers and graduate students.
1.8 Limitations of the Study
In the course of conducting the study, the methodological difficulties of the study were as follows: During data collection period, respondents in all universities visited were preparing for the commencement of university examinations, hence they were very busy for such preparations. However, the researcher managed to have a good schedule with the respondents at their own promised pace, managed to collect data and captured enough information on the graduates’ perceptions and experiences of academic dishonesty in higher learning institutions in Tanzania.
1.9   Definition of the Operational Terms 

The following terms are given operational definitions as used in the context of this study:  

Academic Dishonesty is the graduate students’ use of illegal activities, techniques and forms of fraud during their examination or evaluation process usually for the purpose of achieving better grades.
A higher learning Institution is higher education comprising all post-secondary education, training and research guidance at education institutions such as universities that are authorized as institutions of higher education by state authorities. 

Graduate Students are students who go to the school after attaining undergraduate (Bachelor’s) degree. In this research, it refers to students pursuing master degrees in higher learning institutions.

Behaviour refers to the full range of physical and emotional behaviours that humans engage in; biologically, socially, intellectually, etc. and are influenced by culture, attitudes, emotions, values, ethics, authority, rapport, persuasion, coercion and/or genetics.
Plagiarism is deliberate adoption or reproduction of ideas or words or statements of another person as one’s own without acknowledgement.
Cheating is intentionally using or attempting to use unauthorized materials, information, or study aids in any academic exercises. It includes such behaviors as using crib notes or copying during tests and unauthorized collaboration on out-of-class assignments. 
Internet Plagiarism is using a search engine to find a topic and copy the text and paste it into a word processing program, and the use of web paper mills sites that collect and distribute papers on the web, either free or for a fee.

Academic Integrity is a commitment to five fundamental values in academic area namely honesty, trust, fairness, respect, and responsibility.

Honour code is a set of rules or ethical principles governing an academic community based on ideals that define what constitutes honourable behaviour within that community.

Turnitin software is “text-matching” software which is designed to prevent plagiarism practices. This software compares digital submitted works (thesis, dissertations, essays etc.) to its extensive online data base of the public web content and its previous submissions. The researcher adopted the definition.
1.10 Organisation of the Thesis

This thesis comprises of five chapters.  Chapter one presents the background to the problem, statement of the problem, purpose of the study, objectives of the study, research questions, significance of the study, delimitation and limitations of the study and definition of the operational terms. Chapter two starts by describing the theoretical foundation for the study; section two discusses the general overview of academic dishonesty in higher education. Section three investigates factors influencing graduate students’ academic dishonesty. Section four is about graduate students’ involvement in academic dishonesty based on age. Section five is about the effects of graduate students’ involvement of academic dishonesty in the higher learning institutions. Section six is about ways to curb academic dishonesty in higher learning institutions in Tanzania. Last part is a review of previous studies conducted worldwide on graduate students’ perceptions and experiences of academic dishonesty in the higher learning institutions. Section seven is about synthesis and research knowledge gap.
Chapter three is the methodological chapter whereby explanations on how the research was done and justifications for each of the decisions made are provided and supported by literature.  It starts with the world view, followed by the approach and design of the study.  Furthermore, the chapter describes the study sites, population, sample and selection procedures, data collection methods, analysis plan and trustworthiness of the study. The last section of the chapter presents ethical procedures adhered to during data collection, analysis and report writing. Chapter four presents, analyses and discusses the findings in the line with the emerged themes of the findings. Chapter five presents a summary, conclusions and recommendations for policy makers, for the universities and for further research. The next chapter is chapter two.
CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter presents the literature review related to the study. Each section examines a specific item. Section one examines theoretical foundation for the study, section two conceptualizes academic dishonesty in higher education. Section three investigates graduate students’ knowledge on academic dishonesty in higher education. Section four is about factors influencing graduate students’ academic dishonesty in higher education. Section five is about effects of academic dishonesty in higher education. Section six focuses on measures to curb academic dishonesty in higher education. Section seven reviews previous studies conducted worldwide on graduate students’ perceptions and experiences of academic dishonesty. Section eight provides a synthesis of the literature and knowledge gap.
2.2 Theoretical Foundation for the Study 

The study drew insights from two theories namely Bandura’s Theory of Moral Disengagement (Bandura, 2002) and Goal Orientation Theory (Dweck, 1986). This section describes the theories and their application in the current study.
2.2.1
Theory of Moral Disengagement 
According to Bandura’s theory of moral disengagement, individuals self-regulate to produce the highest source of self- satisfaction and lower levels self-condemnation. Bandura (2002) argues that an individual engages in behaviour that goes against accepted standards of morality. But he suggests that “mechanisms” are used to disengage from the action. These mechanisms are moral justification in which individual students committing deviant acts often justify those acts by claiming that the actions served a nobler purpose such as attaining high levels of academic successes (Higbee & Thomas, 2012). 
Euphemistic labelling in which individual graduate students deflect blame or guilt associated with the behaviours. Advantageous comparison mechanism in which individual graduate student plays severity of his or her own actions by highlighting the severity of the behaviour of others. Students who engaged in cheating behaviour used ‘defective statements’ in an attempt to minimize their actions while calling attention to more serious cheating violations committed by other students (Chapman et al., 2014; Miller et al., 2011).
Another mechanism is displacement of responsibility in which individuals attempt to remove themselves from any form of responsibility associated with questionable behaviour or the potential damage done to others as a result (Bandura, 2002). In academic setting a graduate student may attempt to place responsibility for their behaviours on faculty members or other students. In diffusion of responsibility mechanism, behaviours that go against the grain of accepted moral behaviour can actually become socially accepted norms through the diffusion of responsibility to all group members. 
On the disregard of consequences, an individual student who engaged in morally reprehensible behaviour yet justifies action by displaying a casual attitude toward its impact on others for example students who reported to justify cheating behaviour because it ‘did not hurt anyone’ or because cheating was a victim of less crime (Brent & Atkinson, 2011). In dehumanization of victim, individual graduate students excuse their own action easier if they do not consider the victims of their behaviour to be people but instead assign them non-human qualities (Bandura, 1999) and the last mechanism is attribution of blames in which an individual student affixes blame for the behaviours on external forces (Harding et al., 2014).
2.2.1.1
Application of Bandura’s Theory to the Present Study on Academic Dishonesty
The relationships between Bandura’s theory and the present study are that a student learns to engage in practices of academic dishonesty or to refrain from such practices through interactions with others. Though this begins in the family, it is more significant in the behaviours and attitudes of their friends. These influential groups supply the individual with normative definitions which classify the act of cheating as wrong or right, provide behavioural models of honesty or dishonesty, and provide social reinforcement for restraint or commission of deviant act (Akers, 2015). 
Moreover, this theory was appropriate to the present study as it explains more about intention of students’ engagement on academic dishonesty behaviours through interaction with their peers. It also shows the outcomes of students’ engagement in academic dishonesty acts in higher learning institutions hence, it responds to research objectives number one, two and three. Since Bandura’s theory failed to respond to objective number four, the researcher adopted another theory discussed in the following section.
2.2.2
The Goal Orientation Theory
The goal orientation theory focuses on the specific types of competence that students strive for in a given achievement setting (Midgley, 2012). According to this theory, students’ goals will affect the types of strategies that students use to accomplish the tasks. Cheating can be used as one of these “strategies”. Four types of goal orientations include mastery approach (where the goal is truly master the task); mastery avoid (where the goal is to avoid misunderstanding the task); performance approach (where the goal is to demonstrate one’s ability relative to others at a task); and performance avoid (where the goal is to avoid appearing incompetent at a particular task). 
2.2.2.1 Application of Dweck’s Theory to the Present Study on Academic Dishonesty
Goal Orientation Theory as propounded by Dweck (1986) was useful in the present research on the ground that on the performance goals as extrinsic goals, students’ goal is to obtain an extrinsic reward, such as higher grades or money. However, the theory proposed various ways that can be used to enable students attain better grades without using dishonesty ways for the purpose of maintaining academic integrity in higher learning institutions. The theory was very suitable to respond to the objectives number four which demands strategies to be employed to curb academic dishonesty behaviours in the higher learning institutions in Tanzania.
2.3 The Concept of Academic Dishonesty
Academic dishonesty can be viewed as a wider concept encompassing a set of deliberate but unacceptable behaviors that are against academic rules and regulations of a university or a particular course policy stated in the course outline (Harding, Carpenter, Montgomery & Steneck, 2011; Sebek, 2016). Hence, a group of activities like copying or attempting to copy from another student's work, using crib notes on examination, falsifying research or laboratory data, using or attempting to use unauthorized information from the internet, notes, and study aids can be considered dishonest behaviors. Generally, academic dishonesty is a comprehensive term that includes a collection of intentional but unacceptable behaviours that are against the rules and regulations of an academic institution (Kaufman, 2008). 
Literature reveals that students’ academic dishonesty is not a new endeavour. From the historical perspective, Davis, Grover, Becker and McGregor (2012) disclose that academic dishonesty is steadily increasing in magnitude and sophistication since its first identification of evidence in the 1940s. Longitudinal comparisons also confirm this assertion. For example, the number of students self-reporting instances of not allowed collaboration at nine mediums to large US universities increased from 11% in a 1963 survey to 49% in 1993 (McCabe, 2009). Thus, based on a decade of research on academic dishonesty, McCabe et al. (2012) concluded that the magnitude of some forms of academic dishonesty is steadily increasing from time to time.
2.3.1 Types of Academic Dishonesty
Researchers have found four types of academic dishonesty in learning institutions (Hodges, 2017; Johnson, 2013; Robert, 2012). The first type is deception which means an act of providing false information to a teacher or lecturer concerning a formal academic exercise. Examples of this include when students take more time on a take-home test than is allowed, giving dishonest excuse when asking for a deadline extension, or falsely claiming to have submitted work. This type of academic dishonesty is often considered softer than obvious forms of cheating, and otherwise- honest students sometimes engage in this type of dishonesty without considering themselves cheaters (Cizek, 2013). It is also sometimes done by students who have failed to complete an assignment (Bushway & Nash, 2012). From the literature thus, one can argue that when students see any loophole on academic cheating they use it effectively hence, it is the duty of faculty members to be vigilant by knowing various academic dishonesty techniques that graduate students use so that academic integrity can be maintained in higher learning institutions.
Fabrication is the second type of academic dishonesty. This involves the falsification of data, information, or citations in any formal academic exercise (Hodges, 2017). Fabrication includes making up citations to back up arguments or inventing quotations. Fabrication predominates in the natural sciences, where students sometimes falsify data to make experiments. It includes data falsification, in which false claims are made about research performed, including selective submitting of results to exclude inconvenient data to generate bogus data (Johnson, 2013). Moreover, bibliographical references are often fabricated, especially when a certain minimum number of references is required or considered sufficient of the particular kind of paper. 
Researchers might be tempted to fabricate data to make a series of startling discoveries, publish the results and thus impress those that are in their field (Robert, 2012). This practice thus gives an indicator to the faculty members to have a tendency of crosschecking in text citations if correspond to the bibliograph at the end of take-home essays or dissertations. This will enable students to be responsible and be aware on the penalties that they will get on such dishonesty acts committed by most of the students.
Plagiarism is another type of academic dishonesty. It is a submission of another’s work as one’s own original work (in a paper, project, or in an online class discussions board posting) without proper acknowledgement of the source- whether the original work is published or unpublished, printed or digital (Anney & Mosha, 2015; Johnston, 2013). This type of academic dishonesty since it is very serious, it is important for lecturers to use software for detecting plagiarism. University management should ensure that they facilitate faculty members on the availability and functionality of plagiarism detecting software such as Turnitin software.
The last type of academic dishonesty is sabotage which happens when a student or lecturer prevents others from completing their work. This includes cutting pages out of library books, deleting data off of classmate’s computer or otherwise wilfully disrupting the experiments of others (Pettres, 2013). It is thus important for the librarians to orient students to use library wisely. They should put rules and regulations available to students on how effectively they can use library in a good faith and knowing that when they prohibit other students from accessing documents by cutting pieces of papers from library is academic dishonesty.
2.4 
Graduate Students’ Knowledge on Academic Dishonesty in Higher Learning Institutions

Numerous researches in various contexts support the notion that graduate students’ knowledge regarding what constitutes academic dishonesty has been a discussion over periods of time. According to Bachore (2014) some graduate students have a limited knowledge on knowing what academic dishonesty is and what is not. This assertion has been concurred by Hodges (2017) who argues that, it was that little knowledge the graduate students had that made them to engage into contract cheating and also doing assignments to help their colleagues. In this regard, Sebek (2016) views that it is the role of the college through its faculty members to ensure that information regarding how to maintain academic integrity in the universities is put in place and is well known to everyone including students. 
Jepngetich, Chebii, Kapigen and Metto (2017) add that, it is very important for the college to inform students through joining instructions before being admitted to the faculty so that they become familiar with university’s policies regarding maintaining of academic integrity and its penalties for the violation of such policies should be clearly stipulated. It is through this idea Johnston (2012) concluded that whoever student commits academic fraud while he or she is well informed he or she has no one to blame for the consequences. From the literature above one can deduce that a well-informed student on academic integrity will maintain academic it because of the fact that he or she lives in the place where the promotion of academic integrity is part and parcel of the faculty members.
While there were plenty of researches on ignorance of graduate students regarding academic dishonesty, other researches show that, apart from being well informed and having enough knowledge on what constitutes academic dishonesty, postgraduate students continue to engage on academic dishonesty (Naghdipour & Emeagwali, 2013; Starovoytova & Namango. 2016). However, the role of college under such situation is still to preach academic integrity so that they can build honest students and also to be able to maintain the status of those honest students at campus (Akers, 2015).
2.5 Factors Influencing Graduate Students’ Academic Dishonesty in Higher Learning Institutions
Many scholars have identified myriads of motive forces for students to commit academic dishonesty in learning institutions. These factors are discussed in the next part as follows:
2.5.1 Attainment of Higher Grades
Students confess to commit academic dishonesty in higher learning institutions to attain higher grades (Baird, 2009). In this regard, attainment of higher grades means a lot to students’ future career (Hinman, 2012). Some of the professional jobs need higher qualifications making students who aspire to work into such jobs to use any means to obtain highest grades (McCabe, 2009). This achievement aspiration can also be influenced by external pressures (Genereux & McLeod, 2015; Kinyanjui, 2007).
Literature indicates that external motivation can involve both academic and non-academic motivation. Academic motivation/pressures are those that are related coursework and perceptions of faculty attributes and behaviours towards academic dishonesty (McCabe, 2009). In higher learning institutions grades provide a measure of success for students and the pressure for academic successes become high (Jensen et al., 2012). While grades may be a primary motivation, Brown et al. (2010) view that students also have indicated that they feel greater pressure to commit academic dishonesty when they sense that the academic work load is evenly heavy, unreasonable, meaningless or when they have difficulty keeping up with assignments. In this aspect, literature seems to suggest about minimum assignments with less weight in grades so that a student may use less time to prepare for it by using legal ways so that he or she can not engage into academic dishonesty.
On the other hand, Whitley and Keith- Spiegel (2012) cited by Hodges (2017) argue that non-academic motivation includes coming from employment, family situations and illness. These situations impact the amount of time spent by students on preparing for academic programs. Students may also feel pressures that are connected to their academic achievement (Hermkens & Luca, 2015). From the literature above, it is important for students to know their academic duties while at university. They are argued to set time for academic issues and for leisure so that they can balance all issues at the same time. Also, they are argued to ensure that family duties do not occupy much time that could be used for academic issues. This will help them to have enough time to concentrate for academic matters.
2.5.2 Unfair Treatment by Faculty Member
Due to perceived faculty unfairness, diligence and commitment, many students justify dishonest behaviour (Choi, 2009). Students are more likely to cheat when they think that the faculty member is not and does not have a commitment for addressing academic dishonesty (Jones, 2017). In these situations, students may perceive that the risk of cheating behaviour is low and are more likely to engage in dishonest behaviour (Pavela & Nuss, 2016). When academic integrity policies and students’ understanding are inconsistent, students are more likely to exhibit academic dishonesty (Hodges, 2017). Literature seems to suggest that faculty members are supposed to treat students fairly. Moreover, faculty members are obliged to work tirelessly to ensure that academic integrity are maintained in higher learning institutions by treating students fairly and by ensuring that academic dishonesty behaviours are not entertained.
2.5.3 Impact of Culture Integrity
Academic ethics and integrity are necessary elements of a quality education. The need for academic integrity education in campuses has been well documented (Gallant, 2016; Ledesma, 2011). Academic integrity is a cornerstone of the learning process (Bretag et al., 2014). In this regard, higher education institutions are obliged to maintain academic integrity and prevent academic fraud on campus by ensuring that it provides clear guidelines and equitable resolutions to student. Organisational culture is a common perception held by the organisation’s members; a system involving a shared meaning (Rubins, 2015). Organisational culture establishes an organisation prescribed standard of behaviour and acts as a regular mechanism in higher education (O’ Reilly & Chatman, 2016).
Institution integrity is among the core values that guide staff faculty and students alike in their actions (Msu-Iligan Institute of Technology, 2012). Specifically, academic integrity culture refers to ‘an institution’s values regarding promoting academic honesty as well as preventing and punishing academic misconduct’ (Kisamore, Stone & Jawahar, 2007, p.384). The international centre for academic integrity, a consortium of 200 academic institutions, describes the fundamental values of an academic community of integrity to constitute things such as honesty in which the campus policies uniformly deplore cheating, lying, fraud, theft, and other dishonest behaviours that jeopardize the rights and welfare of the community and diminish the worth of academic degrees. 
Trust has been also mentioned as a fundamental value of academic integrity in which university set clear and consistent academic standards that support honest and impartial research. Moreover, fairness has been mentioned as one of the fundamental values of academic integrity which demand a student to have a clear expectation to be consistent and just in response to dishonest behaviours. Other fundamental values of academic integrity include respect which recognises the participatory nature of the learning process and honours and respects a wide range of opinions and ideas and the last one is responsibility which upholds personal accountability and depends upon action in the face of wrong doing in academic issues.
2.5.4 Faculty influence on Academic Dishonesty
In the study of academic integrity, it is easy to associate students with academic dishonesty because there are doers of these offenses despite the intervention mechanisms like honour codes. However, it must be reiterated that in the context of reciprocal dynamism among the elements of the social cognitive theory, the faculty as an environmental factor, may cast some influences over student’s likelihood to commit any form of misconduct in schools and school related work (Lee, 2009). Tippitt, Ard, Kline, Tilghman, Chamberlain and Meagher (2009) emphasized that:
Creating environments that foster academic integrity will take the efforts of all involved in the educational enterprise. Faculty need to reflect on how their practices-blatant or inadvertent fail to reflect integrity. Faculty must also understand that they have significant power to help students learn about and adhere to principles of academic integrity (p. 241).

Apart from internal and external pressures that students of higher learning institutions have, the faculty should assume shared responsibility for the ethical leadership in the creation of a collective conscience within an institution (Kwong, Hing-man, Kai-pan & Wong, 2010). Therefore, in order to ensure ethical stability within students in the higher learning institutions, the faculty must create an environment of academic integrity and instil an understanding of professional principles and ethical know-how in today’s students (Langlais, 2016). Faculty members who adhere to a policy of zero tolerance of academic dishonesty experienced less cheating within their classes, suggesting that such a policy may serve as a deterrent to such actions (Rakouski & Levy, 2017). 
A student will refrain from cheating if the faculty will have a threat of detection and punishment (Robinson et al., 2014). Literature suggests the importance of punishment to those students who go against the set rules and regulations for maintaining academic integrity in colleges. Once students are aware with the punishments, they will refrain from the academic dishonesty and hence they will maintain academic integrity and make universities better place for academic excellence.
2.5.5 Peer influences on Academic Dishonesty
More recently, the question of whether peers influence individual behaviour has been widely studied in education literature (Carrell, Malmstrom & West, 2011). In fact, the most recently published research has drawn into question the very existence of peer effects in higher learning institutions (Lyle, 2017). Even less is known about the potential mechanisms that may drive peer influence. Peer effects studies in higher education have primarily focused on measuring peer influence on academic achievement or social outcomes such as fraternity/sorority membership while peer effects in “bad” collegiate behaviour have been somewhat less studied (Carrell, Malmstrom & West, 2011).
As several studies have focused on identifying the situational factors that are likely to influence cheating, one block among these researchers singled out the impact of peers on this dishonest behaviour. For instance, Teodorescu and Andrei (2009) found that students who were involved in cheating academically, were influenced by their peers. On the same realm, Baron and Crooks (2015) as cited by Teixeira and Rocha (2010) opine that the prolific cheating in online environment is partly based on the conventional wisdom that when students are unknown face-to-face, they are believed more likely to have others sit in for them during examinations and instructions and are also more likely to resort to academic dishonesty. McCabe, Butterfield and Treviño (2012) hypothesized such a relation, although they were somewhat surprised by its strength. Indeed, they concluded that:
…the strong influence of peers’ behaviour may suggest that academic dishonesty not only is learned from observing the behaviour of peers, but that peers’ behaviour provides a kind of normative support for cheating. The fact that others are cheating may also suggest that, in such a climate, the non-cheater feels left at a disadvantage. Thus, cheating may come to be viewed as an acceptable way of getting and staying ahead (p. 533).
Currently, conventional level of moral reasoning appears to be common when students cheat by giving out answers (Moccorro, 2008). This means that students are more driven by their relationships with others when they share answers during examinations. In this study peer influences include peer’s engagement and peer’s attitude towards academic dishonesty and frequency of committing academic dishonesty. The study shows the proof made by Bandura (2002) with moral disengagement theory that through interactions, students learn or refrain from a certain behaviour. Thus, peers then have great impact towards individual students’ engagement into academic dishonesty in higher learning institutions. Though this engagement has a negative impact not only to individual student but also to the society where he or she lives.
2.5.6 
The influence of Technology to Academic Dishonesty
Technology has created easier and simpler ways of living standards of people (Lipka, 2009; Mayhew, Seifert & Pascarella, 2010). Technology has the potential and ability to increase the quality of lives in many ways (Smith, 2012). From allowing one to video chart with friends and family that are far away to providing lower cost shopping options from the comfort of one’s home. As noted by Choi (2009) cell phones, for example, have become almost ubiquitous in the hands of most students. These provide an array of features that include messaging tools, calendars, email and a variety of app for both productivity and just plain environment. 
Other more recent innovations include social media, internet-enabled appliances and tablet computing. This is just a small sampling of some of the more common and everyday technological devices that can provide many benefits to its users (Bain, 2014; Boehm, et al., 2009). On education area, Rosamond (2012) observes that:

Academic sensitivity to the nature of academic dishonesty problem has been heightened in recent years by the growth of web technology and the emergence of countless internet-based enterprises that sell term papers (p.171)

The above quotation shows that the problem is that not only has student demography changed, but the constant advent of new electronic devices has both magnified and affected the ways and possibly how many times that students participate in academic dishonesty in colleges and universities (Nonis & Swift, 2001; McCabe, 2009). In explaining further, the way mobile phones can be used in academic dishonesty, Andrei (2009) argues that mobile and wearable devices can aid students in examination settings. For example, these technologies can allow students to easily take and store pictures of solutions and course materials which can be viewed in the examination room or during a washroom break. These technologies will become more powerful, smaller in size and more discreet.
The advent of social media and Wikipedia allow students to easily access a wealth of information in a matter of seconds (Lipson, 2014; McCabe et al., 2012; Sayed & Lento, 2016). This has led to issues with plagiarism and referencing, summarized as follows:

In the age of blogs, smash-ups and Wikipedia, traditional notions about academic and educational integrity and appropriate acknowledgement of sources seem altogether out of synch with everyday experience of the internet include an awareness or consideration of ownership or authorship, much less of plagiarism (Pfannestiel, 2010 p.41).

Social media and collaborative websites also allow materials like previous year’s examinations/ assignments materials to be accessible and shared easily among students. New websites are also emerging that allow students to purchase ready to submit assignment papers from the internets (Bushway & Nash, 2012; Dacoo, 2002; Pfannestiel, 2010; Ungar, 2014; Whitley & Keith-Spiegel, 2012). Thus, literature discloses about the way technology facilitates academic dishonesty among students in higher learning institutions. Currently, every information is on the fingertips of the students who some of them use smart phones to engage into academic fraud. It is therefore important for the faculty members to be vigilant and having strict rules concerning the use of technology especially in examination/test rooms.
2.6 Effects of Academic Dishonesty in Higher Education
A significant number of studies on self-reported cheating behaviours reveal high level of academic misconduct in higher education-cheating on exams, plagiarising other scholastic works, fabricating research result and forging academic documents (Bartlet, 2016; Chapman et al., 2014; Hinman, 2012; Jordan, 2001; Pino & Smith, 2003; Soroya, 2016). The following are the effects of academic dishonesty among graduate students as drawn by various researchers.
2.6.1 Academic Dishonesty Influences Academic Crime
Some scholars argue that academic dishonesty is a crime and can lead a person to be sent to court (Finn & Frone, 2014; Hinman, 2012; Jensen et al., 2012; McCabe & Trevino, 2012; Nonis & Swift, 2001; Rakovski & Levy, 2017; Soroya, 2016). When looking at academic dishonesty from a legal view point, the case of Dixon V. Alabama State Board of Education (1961) can be cited as an example of the case which set a precedent of showing that in some countries with very strict rules concerning academic misconduct a suspect of academic dishonesty can be brought to court and if proved that he or she have engaged into academic dishonesty might be convicted by the court of law (Bricault, 2017; Hammerschmidt, 2013; Hensley, 2013; Johnston, 2012; Thomas & Gideon, 2012; Witherspoon, Maldonado & Lacey, 2012).
2.6.2 Academic Dishonesty creates Unethical Individuals in the Society
Academic dishonesty is linguistically defined as morally wrong (Strike & Soltis, 2004; Bowers, 1964; Kramer & Retlinger; 2009).  Honesty in the realm of academia is much larger than moral and ethical issues on college campuses. Students who cheat are building a non-moral and unethical character and value system which is carried into all aspects of life. Researchers like Carpenter et al. (2006), Chapman, Davis, Toy, and Wright (2004), McCabe and Trevino (2012), Nonis and Swift (2001), and Rakovski and Levy (2017) suggest that the problem of academic dishonesty is a sign of a more pervasive problem namely misguided moral principles and low ethical standards in all aspects of students’ lives. 
In order to build moral and ethical issues in academic arena, some individuals confess, apologise, and/or express remorse to a wrongdoing. This makes them be perceived by their fellow students more positively than their non-confessing, non-apologising, and/or non-remorseful counterparts (Franklyn & Newstead, 2015; Kerby & Johnson, 2005; Whitley & Keith-Spiegel, 2012). Students are likely to give more positive emotion and feel less anger toward students who confess through sympathy. Students typically show a negative emotion by feeling angry and annoyed with students who cheat and do not self-report or get caught. Literature therefore suggests the importance of making students ethical because these are the future leaders who are expected to take various leadership positions in societies. With these roles, they are supposed to be ethical and be ready to transmit these ethical behaviours from one generation to another.
2.6.3 Academic Dishonesty creates Academic Dependence among Learners
It is perceived by some scholars that when students are nurtured in the culture of academic dishonesty, those students lack self-esteem and self- independent in academic issues (Björklund & Wenestam, 2009; Eskridge & Ames, 1993; Harding et al., 2014). Research shows that students who engage in academic cheating cannot complete assignments on time when given by lecturers; also, they are not sure whether they will perform better without friend’s assistances in accomplishing academic tasks (Leming, 1980; Nelson, & Jones, 1999; Tibbetts, 1997; Whitley, Caruana et al., 2010). Though students in higher learning education engage in academic dishonesty, they are less reported and as a result they continue carrying such dishonesty behaviour to their employers and being leaders (Crown & Spiller, 1998; Graham et al., 1994; Haines, Diekhoff, LaBeff & Clark, 1986; Petress, 2013).
2.7 
Measures to Address Academic Dishonesty in Higher Education
Academic dishonesty is no longer a task of classroom or faculty management task that can be well-ordered by a single authority especially that with teaching responsibility. This unethical behaviour at present time uses high-tech devices which extend beyond institutional boundaries and assist in reaching some distant source of information. In this regard, administrators and professional organisations should collaborate to curb the problem. A good supportive relationship between the faculty and administrations could play a vital role to enable teachers respond to the assumed instances of academic dishonesty (McGregor & Stuebs, 2012; Simon, 2013; Ward & Beck, 1990; Trost, 2009). The possible strategies to curb academic dishonesty in the higher learning institutions include:
2.7.1 University’s Active Promotion of Integrity to Students
In accordance with integrity strategy in higher learning institutions, Andrei (2009) purports that it is very important for the university or college to teach values of honesty and integrity to students so that they can apply them in academic undertaking. Lee (2009) views that the strategy includes disciplinary method for responding to academic dishonesty but not as the primary method, rather disciplinary and developmental methods should be included as part of the educational process. 
Gallant (2008) adds that strategy also focuses on informing the students the importance of academic integrity as a core institutional value that will shape their academic success in the institutions. Literature suggests that students should maintain academic integrity through faculty activeness on disseminating enough information on academic integrity to students in higher learning institutions. For those students who will commit academic fraud while being well informed about the consequences of academic fraud, they should be punished. This will help to maintain academic integrity in the higher learning institutions.
2.7.2 Engaging Faculty Assistance
One way for faculty to assist students refrain from cheating is to have more than proctor in the room and prohibiting the use of personal items (Tippitt et al., 2009). They further assert that faculty members have a duty to discuss cheating with their classes and clearly delineated the penalties for such behaviour. To reduce incidents of cheating examinations departments can increase the number of rest proctors, use of non-multiple-choice examinations and use of different versions of the examinations. Dahiya (2015) was of the opinion that to provide small, manageable introductory assignments at the beginning of the term will be another important way to solve academic dishonesty. Therefore, well-constructed assignments should include objectives that assist students in understanding not only their relevance, but also manageable especially during the beginning of the semester. 
2.7.3 
Using the Honour Code
According to Hodges (2017) as cited in McCabe (2009) the use of honour code system appears to be an important system as it allows both administrators and staff to mould students’ behaviours throughout the student academic integrity. The application of an honour code in an educational environment enhances the student’s values and ethics (Gallant, 2008; Dichtl, 2013; Jewett, 2016).
McCabe (2009) reveals that the general attitude and overall behaviour of students are positive and remain with them throughout their college career. Students at institutions of higher learning with an honour code in place have less chance of using outside pressures to justify reasons for academic dishonesty. From the literature discussed about, there is a belief that honour codes will often address student’s behaviour both outside and inside the classroom in an attempt to promote ethical behaviour and urges responsible social behaviour among students in higher learning institutions.
2.7.4  The use of Manual and detecting Software on Plagiarism
Student plagiarism is a known problem facing higher education across the globe. Plagiarism is perceived to be a growing problem and universities are being required to devote increasing time and resources to combating it (Gullifer & Tyson, 2010). Plagiarism is increasing at an alarming rate in this era of technologies where students are using technology opportunities to reduplicate assignments hence making this fraud behaviour of students in higher learning institutions and universities to become a great concern today in the era of internet (Eret & Ok, 2014). However, the good news is that in the circumstances of the absence of automatic plagiarism detection software, university lecturers have been engaging using the manual detection system for the scrutiny of students’ assignments (Ali et al., 2011; Chong, 2013).
Although the potential of manual plagiarism detection approach is widely agreed in the literature it is reported as uneconomical, ineffective and it only serves few documents (Ali et al., 2011; Hage, Rademaker, & Nik’e van, 2010). Another shortcoming of manual plagiarism detection system is that, it cannot establish the degree of plagiarism or percentage of similarities that can be described as un acceptable in the academic (Ali et al., 2011; Anney & Mary, 2015; Walker, 2009; Batane, 2016). Despite these challenges of manual plagiarism detection approach, the university lecturers in the higher learning institutions without automatic plagiarism software are indebted to protect the integrity of the academic.
2.8 Review of Previous Studies on Graduate Students Academic Dishonesty

The followings sections reviewed some of the studies on academic dishonesty in learning institutions. The sections exposed what is already known in the same area of the research, from which the researcher established the research knowledge gap which in turn justified the need for this study.
2.8.1 Empirical Studies Conducted in Developed Countries
Jurdi, Hage and Chow (2011) conducted a study to examine undergraduate students ‘self-reported engagement in acts of academic dishonesty using data from a sample of 321 participants attending public universities in a Western Canadian city during the fall of 2007. Various factors were assessed for their influence on students’ extent of academic dishonesty. More than one-half of respondents engaged in at least one of three types of dishonesty behaviours surveyed during their tenure in university. 
Faculty of enrolment, strategies of learning, and perceptions of peers’ cheating and their request for help, and perceptions and evaluations of academic dishonesty made unique contributions to the prediction of academic dishonesty. Factors that interacted with instrumental motives to study to reduce students’ propensity in dishonesty academic behaviours. Though this study is about academic dishonesty in higher learning institutions it differs with the present study. This is because the present study is about academic dishonesty among graduate students in the higher learning institutions.
O’Neill and Pfeiffer (2011) undertook a study in US to explore the impact of honour codes and perceptions of cheating on academic cheating behaviours especially for MBA Bound questions administered to students from three liberal arts colleges in spring 2008 yielded 700 codes. Econometric modelling indicated students ultimately seeking MBA degrees and those who lack a perception of what constitutes cheating an honour code was in place. 
Additionally, unless an honour code was embraced by the college community, the honour code independently was not abated cheating. The study was about master students similar to the present study. However, due to different culture and environment that exists among the respondents in studies, the findings of the study conducted by O’Neill and Pfeiffer (2011) cannot be generalised to the present study. Moreover, the study solicited information from MBA students contrary to the present study which got insights of subject matter from master students from College of Social Sciences and School/Faculty of Education.
Naghdipour and Emeagwali (2013) conducted a study in Cyprus to examine whether university students who engaged in any type of academic dishonesty were perceived to lack academic integrity. A sample of 500 students and lecturers from different faculties at the American university participated in the study. Findings suggest that although students did not report any severe form of cheating, they showed an inclination towards engaging in academic dishonesty. There was also a mismatch between students’ reports and their lecturers’ observations with respect to students’ amount of cheating. 
Though the study was about academic dishonesty in higher learning institutions, it has some differences with the present study especially on sample size. The sample size was larger (500) compared to the present study which had about 96 participants. Also, the study was conducted to undergraduate students contrary to the present study which was conducted to the graduate students (master students). Another study by Bakirov (2015) was carried out in Ukraine. This was a survey research study conducted from 2014-2015 among more than 2000 respondents from colleges and universities demonstrated that 90% of the Ukrainian students engaged in academic dishonesty during their time at their university whereby 78% of students passed examinations with some assistance, 67% think that there were cases of getting grades for some services or money at their institutes and this was perceived as part of life among the students. 
The study above was conducted to undergraduate students in higher learning institutions contrary to the present study which was conducted to graduate students. Methodologically, the study was quantitative in nature having larger number of participants (2000) contrary to the present study which was qualitative in nature having small number of participants about 96 participants. In Philippines, Andrew and Diego (2017) conducted a qualitative study on the influence of peers towards academic dishonesty in higher learning institutions. The study had a sample of 16 participants and the research findings revealed that friendship was manipulated, for it made doing right things unacceptable and things to be avoided like cheating seem right and acceptable. 
The behaviour about cheating during examination was deeply rooted in the culture of social acceptance/liking and debt of gratitude. If a learner does not share his or her answers, he or she was labeled as useless and no concern.  The findings of the study implied that for mutual understanding, students in higher learning institutions in Philippines opted to commit academic dishonesty for the purpose of avoiding conflicts with their peers if they will not help them cheating during tests/ examinations. 

2.8.2 Empirical Studies Undertaken in Developing Countries
Archibong (2012) conducted a study to investigate the forms of academic dishonesty prevalent among academic staff in higher learning institutions in Nigeria and the way students perceived its prevalence. The study used academic staff in two tertiary institutions in Cross River State. The survey questions guided the study. A questionnaire was developed, face validated and used for data collection from a convenient sample of 105 academic staff. Findings show that collection of money to change grades for students, inclusion of name in a published paper one did not contribute to, taking adjunct lectureship in more than one place at a time and covering up examinations’ malpractice cases were some examples of academic dishonesty exhibited by the teaching staff.
Desperation for promotion, get rich quick mentality and corruption in the society, laxity in pushing ‘culprit’ lecturers and pressure from students and their parents or guardians were cited as contributory factors for the prevalence of academic dishonesty among the teaching staff. The similarities of the study mentioned above with the present study remained on the respondents that both of the studies used students and academic staff. However, the difference between these two studies were in the methods of data collection that the mentioned study deployed questionnaires while the present study deployed interview, focus group discussion and documentary review.
Another study was conducted in Nigeria by Jerome, Nkiko and Osinulu (2016) on awareness and perceptions of plagiarism of postgraduate students in selected universities in Ogun State, Nigeria.  Survey research design was used while adopting stratified and random sampling methods to select 338 respondents from federal state and private universities for the study. 
The findings revealed average level of awareness of plagiarism among postgraduate students, level of training influenced their awareness; pressure to meet deadlines, inadequate writing skills and lack of knowledge on what constitutes plagiarism were found to be responsible for the malaise. The study also revealed a significant positive relationship at r = 0.294 and p≤0.05 implying that as awareness increases, the positive perception of plagiarism would also improve. However, it revealed a significant difference in perception at f(2.327) = 25,000 and p≤0.05 implying that what postgraduate students perceived as plagiarism differ across the types of institution.
2.8.3 Studies Undertaken from Sub-Saharan Countries
Nkhungulu and Deda (2013) undertook a study on an investigation of academic dishonesty in a South African Institution. The study deployed mix research approach. A descriptive cross section design was used. The sample was undergraduate students from different faculties residing in the institution’s hostels. SPSS was used for all data analyses. All measures were valid and reliable. Pearson product correlations and coefficients, and regression analyses were used to test the hypothesis. The results showed that students perceived academic dishonesty in a monitored situation to be a serious offence compared to unmonitored situations. Students indicated that cheating in a certain assessment (examinations) were considered more serious than in other (tutorials). 
The issue of cyber plagiarism and use of technology were the commonly identified forms of academic dishonesty and acknowledged to be commonly undertaken. Findings revealed that though students perceived academic dishonesty as ethically wrong, still they continued to practice it. The study differs from the present study on the ground that it was conducted to the undergraduate students contrary to the present study which was conducted to get insights on academic dishonesty in higher learning institutions from the graduate students.
Sentleng and King (2012) conducted a study to investigate plagiarism among undergraduate students at a higher education institution in South Africa. The study aimed to investigate the awareness, causes, knowledge and perception of plagiarism among undergraduate first, second, and third year students of the department of Chemistry and Mathematical technology within the faculty of applied science at a university of technology. A quantitative and qualitative research method was used. The results of the study confirm that student plagiarism was fairly common. The study showed that 41% of undergraduate students think that plagiarism was a very serious but it was still being practiced within these departments. 
It was also found that 71.9% of students admitted to use internet to complete their assignments. This implied that the internet is the most possible source of plagiarism. Students also used books and journals articles as positive source to plagiarise. The selection of sample in this study was from Chemistry and Mathematics that was contrary to the present study where graduate students from College of Social Sciences and Education were drawn to participate in this study.
Akakandelwa, Jain and Wamundila (2015) conducted a study on academic dishonesty: a comparative study of students of library and information science in Botswana and Zambia. The study was an attempt to investigate students’ perceptions towards academic dishonesty, frequency of cheating, cheating methods used and motives for cheating in a local university context. To pursue the study a questionnaire survey was used. The results revealed that students had a high knowledge of various forms of academic dishonesty was widely practiced; yet it was not adequately dealt with. While the study above was quantitative in nature, the present study was qualitative in nature. Moreover, the study compared the level of academic dishonesty in two different countries contrary to the present study which was only among graduate students in the higher learning institutions in Tanzania.
In Kenya, a study by Starovoytova and Namango (2016) on factors affecting cheating behaviour at undergraduate engineering was conducted. The study design used a descriptive survey approach and a document analysis. A designed confidential self-report questionnaire was applied as the main instrument for the study with the sample size of 100 subjects, and a response rate of 95%. The data collection instrument was subjected to the statistical analysis to determine the reliability via Cronbach’s alpha coefficient, and found high inter-item consistency (a>0.9). 
The results revealed that 65% of respondents declared that cheating is, in fact, a common phenomenon and 70% of students acknowledged that they use mobile phones to Google or to access notes during examinations. The result also illustrated that cheating, undeniably was a very real issue of massive concern. The study was conducted among undergraduate students contrary to the present study which was conducted to graduate students. Moreover, the present study was qualitative in nature contrary to the study conducted by Starovoytova and Namango (2016) which was quantitative in nature.
Warinda and Muchenje (2013) conducted a quantitative study on perceptions of academic dishonesty among part-time and full-time accounting students. The comparative study aimed to find out whether there were differences in attitude and behaviour towards academic dishonesty between part-time and full-time students. The study had a sample size of 162 participants and used a survey instrument for collecting data. The research findings revealed that there was the effect of cheating on learning and students   perceived academic dishonesty to have impact not only to the students but also to the higher learning institutions.  From the findings therefore, faculty was advised to take note of the differences between the two student groups in as far as academic dishonesty was concerned. The study differs from the present study on the fact that the present study did not make comparisons in terms of the respondents to solicit information on academic dishonesty. Also, the study was conducted to the undergraduate students while the present study was conducted to the graduate students.
2.8.4 Studies Conducted in Tanzania

In Tanzania, Mwalongo (2017) conducted a mix-research approach study on language and cheating in higher learning students at the Open University of Tanzania. The study involved 350 students from Dar es Salaam regional centers of the Open University of Tanzania (OUT). The instrument used for data collection was the questionnaire. The study found out that the most used forms body language in cheating during examination were facial expression (81.4%) and hand-finger gestures (62.3%). However, majority of the students rated high on the positioning of the invigilator (91.1%), number of invigilators during invigilation (80.0%) and the angle one sat (57.7%) as reasons for the choice of body language in cheating during examination. Methodologically, the study differs from the present study because of the research approach used. The present study was qualitative in nature while those of Mwalongo (2017) was a mix-research study.
Irira (2014) undertook a study on effective management of examinations as a way of achieving quality assurance: A case of the Institute of Adult Education. The study employed a case study design under the qualitative research approach. The sample of the study comprised of 54 respondents. The research findings indicate that students perceived academic dishonesty attributed by overcrowded examination rooms, shortage of invigilators, frequent power cuts, unrealistic deadlines for marking of examinations, un attractive examination allowance for instructor who set and mark examinations became a reason for academic cheating. Though methodologically the study was similar to the present study that both were qualitative in nature, the study conducted by Irira (2014) was for undergraduate students while the present study was for graduate students (master students).
Anney and Mosha (2015) undertook a qualitative study on student's plagiarisms in higher learning institutions in the era of improved internet access: Case study of developing countries. Data were collected using focus group discussions and documents analysis (assignments, dissertations and proposal suspected for plagiarism). The findings indicated that plagiarism was a critical problem for the students in sampled universities as assignment submitted during the course of study contained a substantial text that was copied from other sources without acknowledging the original authors. 
Moreover, study findings showed that most students had understanding that plagiarism was the academic dishonest, however, this has not stopped them plagiarizing. Factors such as the access of internet, shortage of books, student's laziness and poor academic writing skills played a key role in students' plagiarism at the two universities. The findings are an eye opener to the faculty members to be very active to deal with academic dishonesty. The study by Anney and Mosha differs with the present study as it only delt with plagiarism as one aspect of academic dishonesty contrary to the present study which plagiarism is among of the various types of academic dishonesty practices by the graduate students.
Mtafya (2017) undertook a study on the contributions of internet access towards plagiarism in private universities in Tanzania. The research involved three private universities. The study employed qualitative research approach. The participants for the case study were purposively selected. Data were collected using focus group discussions and documents analysis. The findings revealed that students perceived plagiarism as a critical problem for the students in sampled universities. Moreover, study findings also showed that most students had understanding that plagiarism is the academic dishonesty, however, this has not stopped them plagiarising. The study differs from the present study on the ground that it solicited information on academic dishonesty from private universities only contrary to the present study which solicited information from the participants drawn from both public and private universities in Tanzania.
Mbilinyi and Msuya (2018) undertook a quantitative study on knowledge and strategies of controlling plagiarism at the University of Dar es Salaam, Tanzania. Specifically, the study investigated forms of plagiarism practiced and prevention strategies used. Questionnaires were used to collect data from students and academic staff. In contrast to academic staff, students were found to have insufficient knowledge on plagiarism despite the existence of various strategies for awareness creation on the problem.  The results study has revealed various plagiarism forms practiced at the University, as well as prevention measures used. Though both studies concerned with academic dishonesty in higher learning institutions in Tanzania, the departure is on the research participants where the study by Mbilinyi and Msuya was on undergraduate students, the present study was for graduate students.
Kipacha and Said (2019) conducted a quantitative study on graduate academic research writing initiatives in Tanzania. Specifically, the study assessed a total of fifteen universities to see how they redress the issue of graduates’ poor writing proficiency at their institutions that amounted to academic dishonesty especially plagiarism. The study used mini-survey to collect data from the research participants. The research findings revealed that series of initiatives to promote students’ academic writing proficiency were at work in various graduate institutions, although with variable outcomes. At various colleges in Tanzania, only standard guidelines for theses or dissertations at graduate levels were employed. The study is different from the present one on the methods used to collect data. The present study used interview, focus group discussion and documentary review.
2.9 Synthesis of the Literature and Knowledge Gap

Studies in Tanzania and other countries such as Irira (2014); Mbilinyi and Msuya (2018); Warinda and Muchenje (2013) identified the factors behind student’s engagement in academic dishonesty in higher learning institutions. These studies have confirmed that academic dishonesty was motivated by the attainment of higher grades, student’s laziness, unconducive learning environment and peer pressure. Most of these studies focused on internal and external motivation for academic dishonesty. Apart from the goodness that the research had shown on the types and causes of academic dishonesty in both developing and developed countries  Starovoytova and Namango, (2016), Naghdipour and Emeagwali (2013), Nkhungulu and Deda (2013) they did not address issues on perceptions and experiences of graduate students on academic dishonesty in higher learning institutions. The importance of studying graduate students’ negative or positive perceptions and experiences of academic dishonesty have a big impact on eradicating the problem.
Methodologies employed by various authors analysed in related literature were primarily quantitative. The studies which adopted those approaches include those done by Bakirov (2015); Jerome, Nkiko and Osinulu (2016); O’Neill and Pfeiffer (2011). They applied survey data collection methods. Studies by Sentleng and King (2012); and Nkhungulu and Deda (2013), on the other hand, applied both qualitative and quantitative data collection methods. On the contrary, in this study, qualitative research methods were preferred because they offer an opportunity to learn from participants themselves through conversation and interaction with them in actual environment.
Focus group discussion, interview and documentary review were the methods used to collect data unlike the study by Archibong (2012) and Jerome, Nkiko and Osinulu (2016) who developed questionnaires. This study collected data from students, quality assurance officers and heads of department contrary to O’Neill & Pfeiffer, (2011), and Naghdipour and Emeagwali, (2013) who excluded quality assurance officers and heads of department in their studies.
CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

The chapter presents detailed information regarding the research methodology that was used in this study. The first part introduces the world view on which the study was grounded, followed by the research approach and research design. Data collection methods and data analysis procedures are also presented. The chapter also describes the population, the sample and sampling techniques. The management of data and its analytical approach adopted for both types of data are clearly pointed out. The chapter ends up by explaining the ethical procedures followed step-by-step in the study.
3.2 Philosophical Underpinning of the Study

The basic element of any research is to add knowledge by predicting, describing or explaining a phenomenon, making ontological and epistemological assumptions (Amani, 2014). Research is best done through setting out clearly the existing relationship between what the researcher thinks can be researched (ontological point of view) and what can be known about it (epistemological stance) as well as how to go about acquiring it (methodological approach) (Grix, 2010). With this regard, researchers’ ontological assumptions as pointed out by Grix (2010) inform the epistemological views which then inform the methodological approach all of which finally give rise to the methods to be employed for data gathering (Grix, 2010).
This study was informed by the Social Constructivism World View. Social Constructivism is often described as interpretivism (Denzin & Lincoln, 2011; Martens, 2010). For the qualitative research approach, Social Constructivism is regarded as the best philosophical stance since individuals seek an understanding of the world in which they live and work. They develop subjective meanings of their experiences, meanings directed toward certain objects or things. These meanings are varied and multiple, leading the researcher to look for the complexity of views rather than narrow the meanings into a few categories or ideas (Creswell, 2012; Denzin & Lincoln, 2011).
In terms of practice, the questions become broad and general so that the participants can construct the meaning of a situation, a meaning typically forged in discussions or interactions with other persons (Creswell, 2014; Grey, 2013).  The more open-ended the questioning is, the better, as the researcher listens carefully to what people say or do in their life setting. Thus, constructivist researchers often address the “processes” of interaction among individuals. They also focus on the specific contexts in which people live and work in order to understand the historical and cultural settings of the participants (Scotland, 2012). 
Researchers recognize that their own background shapes their interpretation, and they “position themselves” in the research to acknowledge how their interpretation flows from their own personal, cultural, and historical experience (Ary et al., 2010; Mack, 2010; Saunders et al., 2009; Schuh & Barab, 2008). Thus, the researchers make an interpretation of what they find, an interpretation shaped by their own experiences and background. The researcher’s intent, then, is to make sense of (or interpret) the meanings others have about the world (Denzin & Lincoln, 2011). The application of the Social Constructivism philosophy in this study opened the door for multiple methods, world views, assumptions and various forms of data collection and analysis.
3.3 Research Approach

The study was qualitative in nature. The core property of qualitative research is to examine the way people make sense out of their own concrete real-life experiences in their own minds and in their own words (Creswell, 2014). Qualitative research is concerned with the patterns and forms of variables and its methods are useful as it offers researchers a legitimate way of gaining information about and understanding the way human beings’ function (Copley, 2012; Dudwick et al., 2006; Gopaldas, 2016). Qualitative research comprises of the following methods: logic, ethnography, discourse analysis, case study, open-ended interview, participant observation, counselling, therapy, grounded theory, biography, comparative method, introspection, casuistry, focus group, literary criticism, meditation practice, and historical research (Cibangu, 2012).
Qualitative research is described as an effective model that occurs in a natural setting. It enables the researcher to develop a level of detail from high involvement in the actual experiences. The research using qualitative research approach collects and works with non-numerical data that seek to interpret meaning from those data. The collected data then help to understand social life through the study of targeted populations or places (Creswell, 2014; Leedy & Ormrod, 2011; Levitt et al., 2017; Punch, 2013; Strauss & Corbin, 2008).  It is exploratory, and seeks to explain ‘how’ and ‘why’ a particular social phenomenon, or program, operates as it does in a particular context. It tries to help one to understand the social world in which they live, and why things are the way they are (Polkinghorne, 2015). The advantages of qualitative research approach in the present study are that, the research approach is good at simplifying and managing data without destroying complexity and context (Kothari, 2014). Qualitative methods are highly appropriate for questions where pre-emptive reduction of the data will prevent discovery (Creswell, 2014).
Limitations of qualitative research include the following: no attempt is made to assign frequencies to the linguistic features which are identified in the data, and rare phenomena receive (or should receive) the same amount of attention as more frequent phenomena (Johnson & Onwuegbuzie, 2004). Nevertheless, qualitative analysis allows for fine distinctions to be drawn because it is not necessary to shoehorn the data into a finite number of classifications (Omari, 2011). 
3.4 Research Design
The present study employed a descriptive case study. The main goal of the descriptive case study is to assess a sample in detail and in-depth, based on an articulation of a descriptive theory. As pointed by Omari (2011), a descriptive case study is one that is focused and detailed, in which propositions and questions about a phenomenon are carefully scrutinized and articulated at the outset to participants in their natural settings. These propositions and questions may be prospective, in which criteria are established and cases fitting the criteria are included as they become available, or retrospective, in which criteria are established for selecting cases from historical records for inclusion in the study (Omari, 2011; Orodho, 2013; Yin, 2011). Its selection also is based on the fact that it is used to describe a phenomenon in the real-life context in which it occurred (Stake, 2015; Yin, 2013). Hence the descriptive case study design was used to collect graduates’ perceptions and experiences of academic dishonesty in higher learning institutions in Tanzania.
3.5 Area of the Study

The study was conducted in four universities namely the University of Dar es Salaam Mwalimu J. K. Nyerere Campus, University of Iringa, University of Dodoma and Ruaha Catholic University. The choice of higher learning institutions was due to the following reasons:  First, the researcher was inspired by posters around the university of Dar es Salaam informing the community about the academic services provided by some individuals especially on proposal writing, data collection and data analysis to the postgraduate students (Master and PhD) with affordable prices. Second, the university of Dar es Salaam is a big but also oldest university with diverse population of students in cultural and historical backgrounds. 
The choice of university of Dodoma was due to the fact that it is the biggest new university and with high enrolment of students which makes it a potential area of the study. Likewise, the choice of university of Iringa and Ruaha Catholic university was due to the fact that these are the oldest private universities in Tanzania the characteristics which gives them high possibility of collecting adequate data for the issue in question. Moreover, the other reason was that university of Iringa and Ruaha Catholic university are religious affiliated private universities in Tanzania, characteristics which give them high possibility of collecting adequate data for the issue in question.
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Figure 3.1: Map of Tanzania showing Research Sites 
3.6 Target Population of the Study

The target population of this study was all graduate students (Master students) in the four selected universities, heads of academic departments and quality assurance officers from each university. The selection of the graduate students (master students), heads of academic departments and quality assurance officers was due to the fact that they would provide enough information on what they perceive about academic dishonesty in higher learning institutions.
3.7 Sample Size for the Study

Since studying the whole population is technically difficult due to time and cost, researchers always opt to select a small portion of the population and make certain inferences about its characteristics (Amani, 2014; Parahoo, 2006; Passi, 2004). In qualitative research there is no basic formula for the sample size. Sampling typically continues until information redundancy or saturation occurs (Cohen, Manion & Morrison, 2011; Kothari, 2014; May, 2014). 
The size of the sample is usually guided by three important issues namely, the purpose of the study, nature of the population and the availability of time and resources. Through the use of Prospectus of each university of the two areas of researcher’s interest, the use of expected sample size of students were 80 students (10 students from each area of researcher’s interest at the university), 8 heads of department (2 from each university) and 8 quality assurance officers (2 from each university). Table 3.1 shows the sample size of the study.
Table 3.1:  Composition of the Sample

	Sample
	
	Respondents
	

	Graduate students

Heads of Department
	
	80

08
	

	Quality Assurers
	
	08
	

	TOTAL
	
	96
	


Source: Field Data, 2020
3.8 Sample Selection Procedures

Purposive and snowballing sampling procedures were used to select participants. 
3.8.1 Purposive Sampling 
Was used to select heads of department, quality assurance officers and universities. According to Wiersma (2009) purposive sampling requires respondents who could share their experience, opinions, attitudes and feelings. With that, only universities offering education and social science were selected as the researcher anticipated those students to provide important information on graduate students’ perceptions and experiences of academic dishonesty in higher learning institutions. The researcher opted for purposive sampling because it enabled him to reach a targeted sample quickly; also, it was easy to get a sample of subjects with specific characteristics and, lastly, it enabled him to select a sample based on the purpose of the study and knowledge of a population (Creswell, 2014; Fusch & Ness, 2015). 
3.8.2 Snow Ball Sampling 
was used to select students from each university to participate in focus group discussion. In the snow ball sampling research technique, the researcher began the research with a few respondents who were known and were available to the researcher. Subsequently, these respondents gave other participants’ names who met the criteria of research until the adequate (saturation) number was achieved and no more respondents were required (Rwegoshora, 2014). The researcher employed exponential non-discriminative snowball sampling. In this type, the first subject was recruited and then he/she provided multiple referrals until saturation was reached. The venues where they met with the researcher for the FGD was disclosed in advance.
3.9 Data Collection Methods
For the purpose of this research, the researcher used three data collection methods in order to obtain detailed information in relation to the study objectives. Semi structured interview, focus group discussion and documentary review were the main data collection methods. According to Omari (2011) research instruments are central for quality assurance and control. However, Omari (2011) cautioned that each type of instrument has its weaknesses and strengths which any researcher needs to appraise of and incorporate during data collection.
3.9.1 Semi Structured Interview
Interview often produces the first-hand information by assuming that the best person to narrate any event is the one who has eye witnessed or has been involved in it or experienced the situation (Creswell, 2014). Semi-structured interview is commonly used in research to corroborate data emerging from other data sources (Creswell, Ebersohn, Ferreira, Ivankova, Eloff, Jansen, Nieuwenhuis, Peatersen, Clark & Westhuizen, 2011). These semi- structured questions were used to interview heads of academic department in respective colleges/ faculties/ schools at every university under study and the quality assurance officers. The interview protocol was prepared to encourage respondents to talk freely and openly about issues before them (see appendices I & II).
The use of semi-structured interviews has some advantages as explained by Rwegoshora (2014) that, it is possible to study events that are not open to observation. It is also possible to study abstract factors like attitudes, feelings emotions and reactions. Moreover, information gathered is reliable, although its reliability depends much upon the way it is collected. However, semi- structured interviews are having some shortcomings like standardized wording of questions may constrain and limit naturalistic and relevance of questions and answers. The researcher was flexible and cautious when asking questions so as to encounter such shortcomings. 
Prior to actual data collection process, interview questions were validated by the researcher. By conducting test interviews, a researcher gained skills prior to embarking on data collection. The test interview was undertaken with heads of department and quality assurance officers from College of Humanities of the university of Dar es Salaam who were not part of research participants. The test interview furnished the researcher with an opportunity to explore language, the clarity of the questions, and aspects of active listening. The interview was recorded in audio tape for the respondents who were ready to be recorded and was later transcribed to maintain accuracy of data and preserved the original words of respondents. The information from interviews were used to investigate the graduate students’ perceptions and experiences of academic dishonesty in higher learning institutions. Each interview lasted for a minimum of 1 hour.
3.9.2 Focus Group Discussion
 Focus group discussion is a method of collecting data in which respondents at an agreed time and place express their views on a particular topic under study (Ary et al., 2010; Kombo & Tromp, 2011). The advantages of focus group discussion in the present study were as follows: first, respondents not only responded to the researcher but to other respondents and their responses. Second, focus group discussion allowed group members to find out how others interpret the concepts, and whether they agree or disagree with the emerging issues. Third, focus group discussion enabled individual respondents with similar backgrounds to interact and express their attitudes, thoughts and experiences of a phenomenon. Fourth, it enabled the researcher to get a lot of in-depth information in a short period of time. Fifth, it helped the researcher to discern the similarities and differences in understanding of individual participants and, lastly, it fostered dynamics and helped the researcher to capture the experiences and insights that other methods could not (Ary et al., 2010; Bryman, 2006; Creswell, 2014; Martens, 2010). Each focus group discussion lasted for a minimum of one and a half hour.
However, some weaknesses of focus group discussion included some of the respondents not actively taking part in the group discussion due to their own interests. Furthermore, in an institutional context, some people appeared reluctant to discuss and express their views and discuss personal matters before the researcher (Bryman, 2012; Cohen et al., 2007; Krueger, 2014). Since the larger group was difficult to control, and the purpose of making every individual have a chance to participate, the researcher opted 10 participants (see appendix II). 
3.9.3 Documentary Review
According to Creswell (2014) documentary review enables a researcher to obtain information found in documents that are also available at any time suitable to the researcher. In this study, the technique also saved the researcher’s time and expense of transcribing. Through this technique the researcher reviewed Senate report cases regarding students’ academic dishonesty, codes of honour policy, availability and functionality of plagiarism detecting software, examination rules as well as regulation documents and seating plan during examinations and tests. This method helped the researcher to compare the information obtained from other sources like interviews and FGDs. Also, the method helped the researcher to understand the magnitude of cases concerning graduate students’ academic dishonest and the measures that universities employed to deal with the academic dishonest behaviours (see appendix IV).
3.10 Data Management, Analysis Procedures and Presentation

As proposed by Drury et al. (2011) it is important for a researcher to manage data as soon as he or she starts field work. All the focus group discussions were taped and field notes were kept. The transcribed data were saved on computer, with dates, time and the specific university where data were collected. Data were analysed using thematic approach. The thematic analysis according to Braun and Clarke (2006) is a method for identifying, analysing and reporting patterns (themes) within data. Braun and Clarke (2013) add that before any step of analysing data, the researcher is required to know first the theoretical analysis on the ground that any theoretical inquiry has a number of assumptions about the nature of the data and what they represent in terms of the world (reality) hence, transparency becomes important for a good thematic analysis to be done (Amani, 2014).
Themes in the data can be identified through two main primary approaches namely inductive and deductive (theoretical). The inductive approach involves the coding of the data without trying to fit them into a researcher’s analytical pre-conceptions (Bazeley, 2009). It is simply called a data-driven analytical framework (Braun & Clarke, 2006). Owing to the fact that the semi-structured interview preceded focus group discussion and some patterns regarding academic dishonesty factors among graduate students were already featured, the researcher opted for the deductive approach to thematic data analysis.
Having made the theoretical decision, then the focus group analysis followed six thematic analysis phases proposed by Braun and Clarke (2006: 17-24). First, the researcher familiarized himself with the data through reading and re- reading the content while noting down some initial ideas emerging from the data. Second, the researcher generated initial codes. Third the researcher searched for themes. This phase involved sorting the different codes into potential themes, and collating all the relevant codes into potential themes. Fourth, the themes were reviewed. Fifth, was defining and naming themes. At this phase, the researcher defined and further refined the themes that he presented for analysis, and analysed the data within them. The last stage was producing the report in relation to emerged themes.

3.11 Trustworthiness of the Study
The researcher employed several strategies and criteria that enhanced the trustworthiness of qualitative research findings. The trustworthiness of qualitative study can be recognized by taking into account four important strategies, namely credibility, transferability, dependability and confirmability (Anney, 2014; Bashir, Afzal & Azeem, 2008; Gay & Airasian, 2012; Ryan, Coughlan & Cronin, 2007). 
3.11.1
Credibility 

Credibility is defined as the confidence that can be placed in the truth of the research findings (Holloway & Wheeler, 2002; Macnee & McCabe, 2008). Credibility establishes whether or not the research findings represent plausible information drawn from the participants’ original data and is a correct interpretation of the participants’ original views (Lincoln & Guba, 1985; Graneheim & Lundman, 2004). In this regard, the present research ensured credibility through the following strategies: triangulation, peer reading the thesis, interview technique, establishing authority of researcher and structural coherence (Anney, 2014).
3.11.2
Transferability 

Transferability refers to the degree to which the results of qualitative research can be transferred to other contexts with other respondents. Transferability implies that results of the research study can be applicable to similar situations or individuals (Bitsch, 2005; Tobin & Begley, 2004). In the present study, the researcher facilitated the transferability judgment by a potential user through “thick description” and purposive sampling. Thick description is a technique in which a qualitative researcher provides a robust and detailed account of their experiences during data collection. Thus, when the researcher provided a detailed description of the inquiry and participants were selected purposively, it facilitated transferability of the inquiry (Moon et al., 2016).
3.11.3
Dependability

Dependability refers to the stability of findings over time (Bitsch, 2005). Dependability involves participants evaluating the findings and the interpretation and recommendations of the study to make sure that they are all supported by the data received from the informants of the study (Cohen et al., 2011; Tobin & Begley, 2004). To ensure dependability the research used an audit trail, a code-recode strategy, stepwise replication, triangulation and iterate comparisons (Ary et al., 2010; Chilisa & Preece, 2005; Krefting, 1991; Schwandt et al., 2007).
3.11.4 Confirmability

 Confirmability refers to the degree to which the results of an inquiry could be confirmed or corroborated by other researchers (Baxter & Eyles, 1997; Bowen, 2009; Koch, 2006; Lincoln & Guba, 1985). Confirmability is “concerned with establishing that data and interpretations of the findings are not figments of the inquirer’s imagination, but are clearly derived from the data” (Tobin & Begley, 2004, p. 392). Confirmability of the present study was achieved through an audit trial, and triangulation so as to ensure confirmability because single method of data collection might be having weaknesses particularly subjectivity and biases. So, in order to offset the weaknesses, more than one method of data collection was employed.
3.12 Ethical Considerations

Research should be conducted under the highest standards of moral and ethical considerations (Omari, 2011). In the context of research, ethics refers to the appropriateness of the behaviour of a researcher in relation to the rights of the ones who become the subject of his or her work, or who are affected by it (Saunders, Lewis, & Thornhill, 2009). In addition to that, a researcher must show respect to the audience who read and use information from studies and therefore data should be reported honestly, without changing or altering the findings to satisfy certain predictions or interested groups (Creswell, 2012). In order to ensure that ethical issues were observed in this study, the researcher followed all procedures to advocate the rights of all participants by observing protocol and confidentiality as follows:
3.12.1
Research Clearance Letters 
The researcher sought research clearance/permit from the Open University of Tanzania before field work. Also, before conducting the research in the field, the researcher sought a permit from the required authorities especially the Regional Administrative Secretary and District Administrative Secretary (see appendices VI-XVII).
3.12.2
Informed Consent
The researcher obtained consent of the participants. Participants were informed about the purpose of the study and   their rights to refuse to participate or withdraw from the discussion for whatever reason whenever they wished to do so without penalty (Ary et al., 2010; Cohen, Manion & Morrison, 2011). Fortunately, all approached graduate students were willing to participate in the FGDs up to the end of the sessions after they signed consent form (see appendix V)
3.12.3
Assurance of Confidentiality
The researcher adhered to maintaining confidentiality of the respondents. The researcher ensured confidentiality through ensuring anonymity to the respondents. Moreover, the researcher ensured the participant’s data provided were not exposed to anybody and were used for research purpose only. In order to ensure confidentiality, the participants’ real identities were not revealed in the report. Only, pseudo names were employed. The information which was collected was kept safely in a password-protected laptop that restricts unauthorized individuals to be able to access it. 
3.12.4
Anonymity

Participants in the study have the right to anonymity; they have their identities kept anonymous. The researchers are supposed to keep the respondent’s answers private (Patton, 2012). The researcher made sure that respondents’ anonymity was kept when presenting the research findings. The researcher used letters and other labels in the place of universities, quality assurance officers, heads of department and students.

3.12.5
Harm to Participants
In this study, the researcher ensured participants’ defense from any kind of harm; psychologically and physically by not asking sensitive and private issues. Even if the researcher was informed on sensitive issues, still the issues remained confidential.

3.12.6
Triangulation

Triangulation involves the use of different methods in the study which form the major data collection strategies (Creswell, 2014). The present study employed three data collection methods namely interviews, focus group discussions and documentary reviews. The use of multiple methods helped the researcher to overcome weakness, biases and problems associated with the use of a single method (Yeasmin & Rahman, 2012).
3.12.7 Pilot Study
The researcher conducted a pilot study at the College of Humanities (CoHU) in one of the colleges at the university of Dar es Salaam. The college was not among the study sample. Thereafter, some questions were modified and other themes were added or adjusted before they were taken to the field. The information which was obtained in this tryout exercise enabled the researcher to make some modifications on the research instruments. For example, a question in an interview guide for heads of department which stated that 
“Where do students receive the information and how much information do you believe is provided about the university’s policy on academic dishonesty?” was modified as “where do students receive information about academic dishonesty?”
3.12.8
The use of Swahili Language
 For clearance and encouraging participation, the researcher used swahili language in the process of data collection from the graduate students. However, interviews with respondents other than graduates were conducted at the respondent’s choice of either English or Kiswahili language. This encouraged respondents’ participation in the study since swahili language was familiar to all respondents. The findings were translated into English language before analysis and reporting.
3.12.9
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3.13 Summary of the Chapter

The chapter has presented detailed information regarding the methodological issues that were used in this study. The first part introduced the world view on which the study was grounded, followed by the research approach and research design. An insight from data collection and analysis has also been presented. The chapter also discussed the population, sampling and techniques used for sampling. The management of data and its analytical approach adopted for all collected data have been clearly indicated. The chapter ends up by explaining the ethical procedures followed step-by-step in this study as well as trustworthiness of the research findings. The next chapter is chapter four which is on data presentation, analysis and discussion of the findings.
CHAPTER FOUR
  DATA PRESENTATION ANALYSIS AND DISCUSSION OF FINDINGS
4.1 Introduction

This chapter presents analyses and discusses the research findings on graduate students’ perceptions and experiences of academic dishonesty in the selected higher learning institutions in Tanzania.  Information was obtained through interviews with heads of department and quality assurance officers; focus group discussions with graduate students and documentary reviews. 
The study was guided by the following research objectives which were to (1) examine the graduate students’ knowledge on academic dishonesty in higher learning institutions; (2) determine factors influencing graduate students’ academic dishonesty in higher learning institutions, (3) examine the effects of graduate students’ involvement in academic dishonesty in the higher learning institutions; and (4) found out measures to curb academic dishonesty in higher learning institutions in Tanzania. The chapter opens by presenting the respondents’ profile before progressing to the presentation, analysis and discussion of the major findings.
4.2 Respondents’ Profile

The total number of respondents who took part in the study was 96.  The respondents were categorised depending on the kind of data the researcher sought to capture from them.  The first category of respondents comprised of heads of department.  Eight heads of department were interviewed.  In universities K, I, M and O, seven males and one female heads of department were interviewed. This is because there were more male heads of department than females in the visited universities. The second category of respondents was university quality assurance officers. A total of eight school/college/faculty quality assurance officers were involved in the study, six of whom were males and two were females. These quality assurance officers took part in interviews.  The third category of respondents was graduate students from the four higher learning institutions under study. A total of 80 graduate students participated in the study.  These were drawn from master students who participated in the Focus Group Discussion (FGDs). Table 4.1 provides a distribution of study respondents by category and sex.
Table 4.1: Number of Respondents by Category and Sex

	Participant
	Male
	Female

	Head of Departments
	7
	(87.5%)
	1
	(12.5%)

	Quality Assurers
	6
	(75%)
	2
	(25%)

	Graduate students
	42
	(52.5%)
	38
	(47.5%)

	Total
	55
	
	41
	


The profile shows that there were more male respondents involved in the study because in every category there were more men than women holding the positions of quality assurance officers, heads of department and the graduate students. Generally, there was a variation between the population of male and female employees. Furthermore, within schools/colleges/faculties visited, the male graduate students were more interested to participate in the study than the female graduate students.
4.2.1
Demographic Characteristics of Students by Year of Study
In order to ensure equal representation of graduate students in the focus group discussions concerning graduate students’ perceptions and experiences on academic dishonesty in higher learning institutions, it was very important for both first year and second year students to participate fully. Table 4.2 shows the number of students by the year of study.
Table 4.2: Number of Students by Year of Study

	Sex
	First Year
	Second Year

	Male
	22
	(52.4%)
	20
	(47.6%)

	Female
	23
	(60.5%)
	15
	(39.5%)

	Total
	45
	
	35
	


Source: research data, (2021)
 Table 4.2 indicates that the number of first years surpassed that of their counterpart second years because most of the second years were writing their research hence only a few of them were found. These are those who had appointments with their supervisors and were willing to participate in the focus group discussions.
4.3 Graduate Students’ Knowledge on Academic Dishonesty in Higher     Education
The first objective was set forth to explore the graduate students’ knowledge on academic dishonesty in higher learning institutions in Tanzania. Information was sought from heads of department, university quality assurance officers and graduate (master) students. Data from the three named categories of respondents were deduced using the thematic approach in six phases as elucidated by Braun and Clarke (2006) in chapter three of this research. Through this objective, two themes were identified. These themes are presented, analysed and discussed in the next section.
4.3.1 Little Knowledge of Understanding on Academic Dishonesty 
During the focus group discussion with graduate students and interview conducted to quality assurance officers and heads of department from the visited universities, it was revealed that some respondents had little knowledge of understanding on what constituted academic dishonesty in higher learning institutions. To some of the graduate students, academic dishonesty meant academic plagiarism that graduate students committed while they were at the university. Majority of students with this understanding agreed that, involving in plagiarism was when a graduate student copies and pastes a work from another person’s work. Through focus group discussions with students, few remarks illustrate the point as follows:
Academic dishonesty simply means the act of being involved in plagiarising the academic work.  This is done when a student takes the work of another person and submits it to the lecturer for grading without any modification so far (FGD, Graduate students from University I).

There could be many definitions of academic dishonesty but to put it clear is that, when a graduate student involves in copying and pasting works from internets and submits them as they are to a professor it is an academic dishonesty (FGD, Graduate students from University O).
Since being admitted at this university, we understand that academic dishonesty is a form of cheating that occurs in academic undertakings within the university. This academic dishonesty appears in the form of plagiarism (FGD, Graduate students from University K).

The testimonies above indicate that graduate students had little knowledge of understanding on what is academic dishonesty as most of them confined themselves to academic plagiarism that graduate students commit while at the universities. The findings suggest that this little knowledge of understanding of what constitutes academic dishonesty among graduate students could be one of the factors which contributed and made it possible for graduate students to commit academic dishonesty. Walker and Townley (2012) observe that, in universities where graduate students have limited information concerning forms and types of academic dishonesty, they are prone to committing academic dishonesty. Heiser (2014) adds that graduate students do not understand and discuss acts of academic dishonesty in their learning environment because they do not have full information on it and, as a result, it is easy for them to commit academic fraud. 
Given these findings, therefore, it was important for the universities to clearly identify and disclose to the graduate students various types and forms of academic dishonesty so as to keep them aware of its different forms in the higher learning institutions. This would be made possible if students who report for the first time in colleges to be well informed about issues pertaining to academic dishonesty. Bachore (2014) remarks that graduate students who are less informed about academic dishonesty tend to commit some academic dishonesty believing that those acts are very small and cannot amount to academic dishonesty.
4.3.2 Broad understanding of Academic Dishonesty 
Regarding the broad understanding about academic dishonesty among graduate students in higher learning institutions, interviews conducted to university heads of department and quality assurance officers revealed that they were knowledgeable concerning the meaning of academic dishonesty and what constituted academic dishonesty that was taking place in higher learning institutions. The following voices verify this assertion as follows: 

Academic dishonesty is the lack of academic trustworthiness that is committed by a graduate student while at university or outside. It involves all acts that discredit a student when such acts are committed in the university during the entire academic life of graduate students (Interview, HOD from University K).
…In this university, my understanding is that, academic dishonesty appears when a student fails to comply with academic rules and regulations which are set by the university to guide students during academic undertakings (Interview, HoD from University O).
Academic dishonesty is all illegal ways that a student uses while he or she is at the university in order to attain academic goals.  These illegal means of achieving academic goals are always prohibited by the university as an institution (Interview, HoD from University I).

The voices imply that the respondents had a broad understanding on the meaning of academic dishonesty. The findings indicate that academic dishonesty was the violation of academic standards that were set by the university. Graduate students tend to commit academic dishonesty for their academic end overs.  The findings tend to suggest that, while it was possible for the heads of department to be aware of the broad meaning of academic dishonesty, this was not the same to their counterpart graduate students. This shows that the faculty members have messed up somewhere especially on helping the graduate students understand in fully the issues pertaining to what constitutes academic dishonesty. 
David (2018) views that since university lecturers and faculty members are the people entrusted by the university management on carrying day to day teaching activities and because they are well informed about how to maintain academic integrity in the universities, they are obliged to ensure that they take very important roles and responsibilities of imparting knowledge on how to maintain academic integrity to the graduate students. This will also help students to have broad knowledge on academic dishonesty and the way they can maintain it. Theoretically, Bandura (2002) proposed that since students fulfil the highest level of self-satisfaction by engaging in academic dishonesty through the use of illegal techniques, faculty members are supposed to use various mechanism to ensure academic dishonesty among students do not prevail in the higher learning institutions. 
4.4 Academic Dishonesty Committed by Graduate Students

The researcher wanted to find out the common types of academic dishonesty committed by the graduate students inside and outside the classrooms in the visited universities. Various common types of academic dishonesty were revealed by the respondents. These findings are presented, analysed and discussed in the following section. 
4.4.1 Cheating during Tests and Examinations
The findings from the interview that was conducted to the heads of department and to the quality assurance officers and the focus group discussions conducted to graduate students in universities visited by the researcher indicated that cheating in examination was mentioned to be one of the types of academic dishonesty that graduate students committed frequently. Through the focus group discussions to the graduate students and interviews conducted to heads of department, for example, it was revealed that graduate students tend to cheat in examination/test rooms whenever they get such an opportunity. Cheating in examination rooms took place in different ways as some of the graduate students disclosed. These different ways used by graduate students to commit academic dishonesty in higher learning institutions are presented, analysed and discussed in the next section.
4.4.1.1 Giraffing and an Eagle Eye
Giraffing is an academic malpractice in which graduate students stretched their necks to copy answers from somebody sitting next to them during examinations or tests. Majority of the graduate students agreed that in order to ensure that graduate students succeeded in cheating during tests or examinations, giraffing and an eagle eye became one of the methods of getting answers from their fellow students as the following graduate students disclosed:

It is upon you to decide to fail the test or examination. Remember that no student is here to fail. So, whether it is a test or examination giraffing and an eagle eye must be applied carefully among the fellows who used to seat together and this has been our tradition (FGD, Graduate students from University K).

On the same vein, graduate students added the following:

In this university we have an informal saying that ‘this is life’.  This means that we practice giraffing and an eagle eye even from the innocent graduate students.  What we tell them is to leave the answer sheet open and my duty is just to look at the answers from them (FGD, Graduate students from University M).

Those statements show that for the graduate students to survive academically, they opted to form an informal mutual relationship of helping each other during tests/examinations in which every individual student was supposed to leave the answer sheet open so as to allow other students access the answers. This type of academic dishonesty was very common in those classes having many students with few invigilators. This tends to suggest that, it was impossible for the graduate students to be self-independent during attempting tests or examinations.
On the same note, during the focus group discussions to the respondents, majority of graduate students agreed that mutual relationship that graduate students formed during tests or examinations, depended upon the academic ability of individual graduate students on how they mastered the course itself.  Graduate students clarified as follows:

It is not a matter of seating strategically in the examinations/tests and having an eagle eye or giraffing to your fellow student. We consider academic capability of an individual fellow student the way he or she masters the course itself. This is an assurance to us that we always expect to pass the tests or examinations and it is true that we pass them except for few cases (FGD, Graduate students from University O).

The expression above shows how an eagle eye and giraffing were applied by the graduate dishonest students when they were attempting tests/examinations in their respective universities. These mutual relationships however relied upon the academic ability of the individual student who was supposed to help other students during the particular tests or examinations. Munachonga (2014) argues that, an eagle eye during examinations is one of the important weapons that dishonest students use so as to pass their examinations or tests administered by lecturers in higher learning institutions.  
The findings also are supported by Akaranga and Ongong (2013) who argue that, in the higher learning institutions, sometimes, some of the graduate students use what is called girraffing where some graduate students stretch their necks to be able to see and copy work from other graduate students during tests or examinations. On the same vein, the similarities that exit between the present study and that of Akaranga and Ongong (2013) relies on the methodology that both of the studies employed namely qualitative research approach to get insights concerning academic dishonesty in higher learning institutions.
4.4.1.2 Passing Pieces of Paper with Answers in Examination Rooms
Through a focus group discussion conducted to the graduate students, majority of the graduate students disclosed that during examinations/tests graduate students tended to pass pieces of paper which contain answers from one student to another. However, the most important issue revealed during the focus group discussion was that, this dishonest act was made possible depending on the nature of the examinations/tests. The graduate students disclosed that for those lecturers who used to set exams/tests based on multiple choices, matching items and true/false questions students cheated most as it was very easy to pass the pieces of paper containing answers and it was very easy for another student to copy the answers. 
Furthermore, majority of graduate students agreed that those lecturers who set examinations/tests in the form of essays made the dishonest students fail to pass pieces of paper with answers on the ground that essay type questions needed time and high concentration that made every student to become busy in attempting such questions. Graduate students lamented as follows:

There are some lecturers who do not want to complicate issues. Their exams/tests are simple, with multiple choices and matching items sometimes. That is when cheating becomes very easy for us since it is easy to copy answers from another student. But there are some lecturers who give us difficult life by setting all questions in an essay form. These questions are time consuming and make every student busy in answering them (FGD, Graduate students from University I).
The voice suggests that academic dishonesty among graduate students was facilitated by the lecturers unknowingly. This was because through the setting of the questions in examinations or tests, some dishonest students benefited. When questions were set in a way that graduate students had an option to choose among the given alternatives, it was not time consuming hence was easy to pass the answers among the dishonest students contrary to essay questions. Thus, essay type questions were not preferred by some of the graduate students.
The findings established that these dishonest behaviours were made easy as students positioned themselves in the examination rooms in a very strategic way that it became difficult for the invigilator (s) to notice the motive forces behind such position in the examinations/tests. Simha, Amstrong and Albert (2012) suggest that academic cheating behaviours during examination involve students passing papers from one individual student to another unless the invigilator is active to supervise the whole class from the beginning of the examination to the end. Heyman (2011) adds that in higher learning institutions, this dishonest behaviour is very common especially when graduate students see the loophole is available especially when examination/test supervision is somehow not very strict.
4.4.1.3 Impersonation during Examinations 
Findings from the focus group discussion to graduate students and interviews to heads of department revealed that impersonation during tests/examinations was a very common dishonest behaviour practiced by the graduate students. Majority of graduate students in university “I” for example, confessed that they practiced impersonation in their test conducted by lecturers. The research findings further revealed that in those classes having many students, it was very easy for the graduate students to commit academic dishonesty as it was difficult to be identified by the invigilators. 
Furthermore, majority of graduate students disclosed that those tests/ examinations invigilated by the faculty members of teaching staff excluding the lecturers who teach such courses made it easier for the graduate students to commit academic fraud through impersonation. This was because, the new invigilators could not know well the students who sometimes forged students’ IDs. Through FGD, graduate students articulated the following:

One of our colleagues decided to enter in the examination room for the purpose of helping his fiancee who by that time was not well prepared to attempt the said examination. She was sick for about three weeks and she was recovering slowly and was not ready to postpone the said examination. It was a dangerous decision but it was done and it worked. Our colleague felt so great though he was not comfortable during the entire three hours of the examination (FGD, Graduate students from University I).
The narration entails the fact that though impersonation was a dangerous dishonest behaviour, graduate students committed it. For the purpose of helping each other in whatever circumstances graduate students opted for impersonation. The findings also disclosed that, in some universities, impersonation was made by people who were formerly students of such universities and were made to seat into tests/examinations to help some graduate students. Through focus group discussion, majority of graduate students acknowledged that lack of seriousness among some of the invigilators during tests or examinations made impersonation possible. Invigilators were mentioned to lack seriousness in check-up of the students when they entering in the examination rooms especially when the invigilators were men, most of them failed to check-up/inspect the female graduate students. Graduate students further contended that:

We had the case of impersonation here at our university where a certain female who graduated two years ago entered in a test room on behalf of one graduate student. The professor did not recognize her and she attempted the test without any problem. It raises many questions without answers on why some of the university lecturers are not serious on important issues like these making education standard fall into jeopardy (FGD, Graduate students from University O).
Similarly, graduate students added that:

The case of impersonation is made possible at this university depending on the course instructors. Most of the professors here are very old and tired and hence they fail to move with tricks that graduate students use.  Imagine, they enter in examination rooms and start to distribute the examinations without checking students’ identity cards (FGD, Graduate students from University M).
The testimonies indicate two main issues; first is that lack of seriousness among invigilators in higher learning institutions during tests/ examinations makes impersonation as an academic dishonesty possible. Second is that, some of the invigilators particularly the professors were aged and careless and failed to check students’ identity cards and thereby creating a loophole for the students to commit academic dishonesty. These findings show how graduate students employed a dangerous dishonest act to pass examinations and tests.  Theoretically, Goal Orientation Theory proposed by Dweck (1986) maintains that students use various strategies for the purpose of passing their examinations and one of these strategies is academic dishonesty.
The findings in Kenya by Munachonga (2014) also indicates that students who are vulnerable to cheating used impersonation. Moreover, Suleman, Gul, Ambrin, and Kamran (2015) posit that some students pretend to have lost their identity cards before the examinations or tests so as to allow impersonation to take place.  Similar research by Heiser (2014) reveals that no one checks photo IDs when students enter a classroom to assure the same student who registered for the course is attending the classes and taking the assessments. This created a loophole for the dishonest students to practice their dishonest behaviours.
4.4.1.4 Graduate Students Entering in Examination Rooms with Unauthorised Materials
The research findings revealed that while it was very difficult for the graduate students from university ‘K’ to enter into examination rooms with unauthorised materials, findings in universities ‘I’, ‘M’ and ‘O’, though they were prohibited by university rules and regulations to enter with unauthorized materials in the examination/ test rooms, majority of graduate students through a focus group discussions made it clear that they were able to enter in the examination rooms with electronic gadgets especially mobile phones where they used them to listen  to the recorded topics which they were taught in class. 
Female graduate students, during focus group discussion, disclosed that during test or examinations time, they changed even modality of wearing attires so as to accommodate such dishonest behaviours. They further said that they wore the black veils so that they could wear ear phones to ensure that recorded information could be accessed. Graduate students maintained that:

During the examination period, is when you can witness the descent wearing from the graduate students.  This does not mean that we mean to respect the examinations, no thanks! We do that for the purpose that our unauthorized materials may not be easily identified by the lecturers during the examinations (FGD, Graduate students from University O).

The voice is the evidence to show that graduate students strived to use dishonest methods of cheating in order to pass examinations. Attires became a very important academic weapon to uplift them to pass examinations and tests.  Moreover, the findings from this study try to suggest that graduate students entered in test/ examination rooms with those unauthorized materials which were put in place to help them check for references. 
The findings concur with that of Ruto, Kipkoech, and Rambaei (2011) that in order to cheat, some graduate students enter in examination rooms with electronic gadgets like mobile phones and once caught they defended themselves saying that examination pressure made them forget that they had carried unauthorized materials. Johnston (2012) pointed out that it was very disappointing to see some of the graduate students being caught placing their illegal materials into their private parts for the purpose of using them during test or examination time. From these findings, it is clear that the idea of cheating in examinations is antithetical to the nature and purpose of higher education with its emphasis on quality, competence and individual graduate academic and ethical development.
4.4.2 Graduate Students Engaging in Collusion
The findings also indicated that in higher learning institutions, graduate students engaged in collusion. Graduate students in all visited universities confessed to have been colluding with their fellow students through the following ways:
4.4.2.1 Graduate Students Colluding during Class and Assignments given to them by the Lecturers 
Majority of the graduate students agreed that during individual assignments, graduate students sought assistance from their fellow students. Instead of doing assignments individually, they opted to commit academic fraud. Graduate students argued as follows:
We help each other on individual take home essays. It is very common at this university, we are peers, friends or some are fiancées. We need to assist each other and if we do not do that, we will not pass the courses. Every graduate student knows this hence we are ready to help each other (FGD, Graduate students from University M).

The testimony shows that graduate students committed academic fraud intentionally. This is because they understood that their actions were illegal and could bring them trouble. Apart from their understanding they continued to engage in academic dishonest acts on the ground that it was possible for them to help each other. This claim was wrong because it is not proper to justify commitment of illegal academic acts on such grounds.
4.4.2.2 Including Names of their fellow Students on group work lists
Apart from working together on the individual assignments, research findings showed that it was very common for the graduate students to include names of their fellow students on group work lists while they did not participate in the work. This was done to deceit the course instructors. Students of this kind were given equal marks as those of the students who participated in the work.  Graduate students maintained that, this type of academic dishonesty was done to help those students who were very busy and were unable to participate fully in the group works given by lecturers in their respective universities.

From these findings, it can be argued that some graduate students were working together in a deceitful way to submit assignments which sometimes were restricted as individual effort. The findings are in line with that of Bannister and Thorne (2017) who argued that graduate students engaged in collusion because they place values about friendship and trust which forms the basis of helping out their friends. In this regard, it is very important for the graduate students to distinguish between collusion from collaboration even though university lecturers put emphasis on collaboration in some classwork but individual work should be done individually so as to maintain academic integrity among graduate students in higher learning institutions.
4.4.3 Graduate Students Engaging in Conspiracy 
Respondents mentioned conspiracy to be one of the common types of academic dishonesty committed by the graduate students in the visited universities. Respondents mentioned the following conspiracy methods used by graduate students to attain their academic goals:
4.4.3.1 Graduate Students Engaging in Contract Cheating
Majority of the graduate students disclosed that graduate students involved with unfaithful people to work together on individual take home essays. Some of these unfaithful people were their fellow graduate students and others were normal persons who graduated from the universities.  Graduate students from university ‘I’ argued that: 
“For those individual take home essays some of us we give our fellows to do them for us on pay”.  
This shows that graduate students conspired with each other for money.  The research findings disclosed that money was used to pay those students who were working for other students and it was through that some of the graduate students from university ‘K’ in a jovial mood said “money works for us and we are proud”. 
The findings indicate how some of the graduate students were benefiting from the academic dishonest behaviours so as to get their daily bread. This was not proper because it undermined the graduate students’ acquisition of education and skills which they would demonstrate in the world of employment.
While some graduate students were giving their fellow students to do take home essays, some dishonest graduate students conspired with dishonest people to write dissertations/theses for the graduate students. In all universities visited by the researcher, majority of the graduate students confessed that their dissertations/theses were still with ‘experts’ somewhere in towns or at one of the other universities found in the city or some of the graduates had submitted them to their supervisors after being written by those called ‘experts’.  In revealing the truth, graduate students reiterated as follows:
We heard it from a graduate student who is in the second year who currently is writing her dissertation.  When we met at the cafeteria, during exchanging our academic ideas, she revealed to us that she was making good progress in her dissertation as she was being helped by a person who was an expert in writing dissertations (FGD, Graduate students from University K).

Similarly, graduate students in a focus group discussion commented as follows:

We are assisted and we are many. Myself for example, I was connected by my fellow graduate student who graduated in 2017 and she told me that if I want to complete my dissertation earlier, I have to look for an assistant and she gave me a number of such persons. I contacted him and paid the money and after one month I was given my proposal and collected to my supervisor (FGD, Graduate students from University K).

The voices show that academic dishonesty is a chain. Graduate students tend to connect each other, year after year, and this was confirmed by graduate students from one of the visited universities as they said the following:

I have a friend of mine who completed his MA Education in 2011. He told me that the man who is an expert of assisting graduate students has been doing that since 2005 and many of the graduate students have been helped a lot since then (FGD, Graduate students from University K).

The voice is an evidence of how dishonest behaviours among both graduate students and dishonest people called ‘experts’ have been committing such dishonesty for a long period of time without any fear. The findings seem to suggest that contract cheating has been a big threat to higher learning. This is because individual graduate students do not want to work on their own to accomplish some of their course assignments. Kirya (2019) maintains that when graduate students do not work at their pace and depend upon other persons to accomplish their work such graduate student become incompetent on mastering the subject matter.  Mensah and Azila-Gbettor (2018) view that graduate students who engage in contract cheating are prone to failing the course if and only if the faculty members are serious on controlling academic fraud in the higher learning institutions.
4.4.4 Graduate Students giving Bribery  
The research findings indicated that in order to accomplish academic endeavours graduate students in higher learning institutions used to bribe lecturers for the purpose of getting a passing grade. Through focus group discussions with students and interviews conducted to heads of department and quality assurance officers, the following forms of academic bribes were identified. 
4.4.4.1 The use of Sextortion
 Focus group discussions with the graduate students revealed that ‘love’ was used as one of the traps where university male lecturers get involved.  Two universities (K and I) majority of the graduate students agreed that some graduate women and girls were getting grades for free which they did not deserve. Graduate students commented as follows:

Bribery in the form of love is persisting to a large extent at this university. Our sisters are getting grades from some lecturers without having participated in group work, individual work and sometimes tests. The wonders are during coursework; when it is posted you find the girl has scored the highest marks contrary to reality.  This lowers the credibility of some lectures (FGD, Graduate students from University I).

Similarly, graduate students disclosed the following:

It is somehow shameful to our lecturers. Some graduate girls and some few graduate women in our class are given academic favour because of the close relationship that they have. Just imagine, sometime they are given by the lecturers important parts in the book to read or concentrate on before examinations commence (FGD, Graduate students from University K).

The statements show how some male graduate students were not comfortable on what was going on in academic area due to academic favouritism whereby female graduate students were benefiting from such dishonest behaviour. Apart from bribing lecturers by making love with them, research findings also revealed that, some graduate students bribed university lecturers for academic favour.  They said, for example, that when they failed to make good course work and feared that they would not pass the final university examinations they opted to bribe the lecturers. 
However, some of them confessed that it was very difficult to convince some of the lecturers when they proposed the matter to them.  Some of the graduate students succeeded their attempt to get academic grades through using lecturers’ personal secretaries whom they called unethical girls or women. Graduate students from university ‘O’, during focus group discussion, said that:
“It was difficult to convince the lecturer but her personal secretary facilitated the deal”
The statements show that it was possible to “buy” grades in order to pass the examination by bribing the lecturers through personal secretaries’ assistance. The findings also show that some personal secretaries were involved in the dishonest acts in the universities. However, the findings revealed that when it was possible to buy grades by bribing some lecturers in universities ‘I’, ‘M’, and ‘O’, the situation was different in university ‘I’. In the focus group discussions, majority of the graduate denied to witness a lecturer being given money so as to give a grade to a graduate student but mentioned other ways of seducing lecturers.
From these findings, one can deduce that this form of corruption adversely affected female graduate students compared to male graduate students. It is within this realm that Kirya (2019) argues that bribery weakens the impetus to improve access to higher education in developing countries. So, it is important to acknowledge that when sextortion continues to take place in higher learning institutions, the credibility of higher education shrinks and the number of female graduate students wishing to join the universities will decrease as some of them will not be ready to be exposed into such dishonest acts for the purpose of academic survival at the campus.
4.4.5 
Graduate Students Engaging in Misrepresentation
Regarding misrepresentation, the respondents confessed to witness their fellow graduate students being engaging in it. The findings disclosed that some graduate students used the following misrepresentation ways to pass their courses as presented, analysed and discussed in the next section.
4.4.5.1 Lying to the Lecturer in an Attempt to Increase Marks
Majority of the graduate students put clear the motive forces for doing such academic misconduct whereby they aimed to get good grades that won’t enable them to seat for the university examinations. In university ‘O’ for example, students spoke louder that for those group works when they saw the marks which did not convince them they deceived lecturers in an attempt to increase marks. Though this attempt seemed to be beneficial to some graduate students as some of the female graduate students cautioned that the attempt was not good as they said:

Though this act is very common to some of us to deceive lecturers where we lie to the lecturer in an attempt to increase marks, I don’t recommend it to anyone because when I did that to my professor, she took my paper and looked at it thorough and noticed that I lied. She became so furious and gave me a paper to write on why she cannot send me to the disciplinary committee (FGD, Graduate students from University K).

The voice tries to show that some of the lecturers were easily deceived by the graduate students while other lecturers were very serious with their work and were ready to prohibit such dishonest acts practiced by some of the graduate students. The findings are in line with Mensah and Azila-Gbettor (2018) who pointed out that academic dishonesty persist in higher learning institutions because of some of the faculty members who are not faithful and this affect the quality of higher education provided by the learning institutions.
4.4.6  Graduate Students engaging in Subtle Manipulation 
In the focus group discussions among graduate students, majority of graduate students agreed that they influenced the lecturers by ensuring that they become so close with some of the lecturers who in one way or another could ensure graduate students do not fail. The findings from university ‘K’ for example, showed that graduate students helped the lecturers/supervisors to mark the undergraduate tests and examinations. Graduate students pointed out that they used to carry out such tasks which were supposed to be done by the lecturers themselves so as to be close with lecturers or supervisors. They argued that this strategy worked as they further disclosed that:
I went to my supervisor to ask whether I can help to do any pending issue on her desk. She was happy and gave me the bulk of undergraduate tests to mark. My intention was to be close to her so that she can pass through my proposal and indeed, she did that, contrary to what she was doing previously (FGD, Graduate students from University K).
Similarly, it was found out that apart from performing the duties of supervisors/ lecturers some of the graduate students reported to have business partnerships with lecturers and supervisors. In university ‘I’ for example, some of the graduate students had a duty to supervise supervisors’ projects in the whole period they were at college. In this regard, it is can be argued that subtle manipulation was practiced by the graduate students for the intention of getting higher grades from the lecturers. This is because subtle manipulation is often characterized as a form of influence that is neither coercion nor rational persuasion. 
However, an important issue to note here is that graduate students during manipulation had an element of moral disapprobation which enabled them to accomplish their dishonest mission. A Raz (2018) view that subtle manipulation perverts the way graduate students reach dishonest decisions, forms preference, or adopts goals.
4.5 Factors Influencing Graduate Students’ Academic Dishonesty in Higher Education
The second objective aimed at exploring the factors for the persistence of graduate students’ academic dishonesty in higher learning institutions. Data were collected through focus group discussions among the graduate students and interviews conducted to heads of department and university quality assurers. Data on reasons for graduate students’ academic dishonesty in higher learning institution revealed several factors. These factors are presented, analysed and discussed in the following sections. 
4.5.1 Student-Oriented Factors
The research findings from focus group discussions and interviews revealed that academic dishonesty among the graduate students in the higher learning institutions were contributed by the students themselves for the following motives which are presented, analysed and discussed as follows:
4.5.1.1 Performance Anxiety
The research findings through focus group discussions among graduate students and interviews conducted to heads of department and university quality assurance officers revealed that graduate students engaged into different forms of academic dishonesty for the purpose of getting higher grades. The research findings further showed that higher grades were very important to some of the graduate students especially who were working in the carriers in which attaining ‘A’ grade or B+ grade was a must otherwise they would lose their jobs.
In all universities that were visited by the researcher (K, I, M, and O) majority of the respondents agreed that graduate students were required to attain higher grades for employment survival. The following voices were captured:

I remember a friend of mine who before he joined his M.A. Education programme, was a tutorial assistant at a certain university in Arusha. One of the university’s criteria to remain working at the institution was attainment of a GPA of 4.0 at master level.  In order for one to meet such a condition, one has to engage other ‘experts’ to help him or her write a good dissertation so that they can score ‘A’ grade.  He managed to be helped by a lecturer of a certain university in the city (FGD, Graduate students from University K).

In the same vein, one head of department pointed out the following:

Some of the graduate students’ dream to acquire higher GPA as a requirement of their careers. Once they see that they cannot attain such a target they opt for the alternative of committing academic cheating (Interview, HoD University M).
The statements imply that performance anxiety among graduate students seemed to contribute to the large extent for the graduate students to engage into academic dishonesty. Fortunately, these students were only a few among those employed to teach at the universities.  However, while some of the graduate students were under pressure to get higher grades to maintain their careers, research findings revealed that some of them were in the academic battle of getting higher grades in order to compete in the labour market as some of the jobs required the higher grades. The only doubt was on the methods/strategies that they were using to attain such higher grades that were unethical and unacceptable.  
 Mustapha, Hussin, Siraj and Darusalm (2017) also found out in their research that graduate students in India committed academic dishonesty to attain better grades in their courses. Jones (2011) also observed that 92% of the graduate students in England committed academic dishonesty because they wanted to earn higher grades. Similarly, Donse and Groep (2019) maintain that students are likely to engage in dishonest academic behaviour in pursuit of a higher GPA. Therefore, from the above findings, one can deduce that, graduate students are ready to commit academic cheating because they aim to attain higher grades which will help them in their future careers as some of the careers require higher grades so as to employ a person.
4.5.1.2 
Poor English Language Command
Through an interview with heads of department, it was revealed that one of the reasons for the graduate students to commit academic dishonesty was having poor English language command. Heads of department emphasized that most of the graduate students were unable to paraphrase and do citations properly because of lack of enough skills in doing that. In university ‘K’ for example, a head of department disclosed that “graduate students at this university have poor reading skills”.  
Another head of department from university ‘O’ argued that: 
“Graduate students are poor in English language as a result they copy and paste from the internet and submit the essay as it is”. 
The findings are an eye-opener to the fact that English language background among the graduate students in universities was one of the reasons for them to engage into academic dishonesty especially plagiarism.  These findings seem to suggest that when a student fails to paraphrase the ideas taken from the texts, the result is that plagiarism will be committed.  The users of English language as a second language, as it is in Tanzanian universities where English language is the medium of instruction have a higher temptation of committing plagiarism.  Similar findings were observed by Hall (2005) who noted that students who use English language also face difficulties in distinguishing between plagiarism and paraphrasing. Park (2003) maintains that lack of researching and writing skills, especially knowing how to cite, contribute much on plagiarism among graduate students in higher learning institutions.
On the other hand, the research findings were contrary to those of Jonas (2017) who discovered that English language was not a big obstacle for the graduate students not to plagiarize or engage in other forms of academic dishonest behaviour; rather graduate students were lazy and did not want to work hard and explore the world on their ways and, as a result, they were taking things for granted by plagiarising work as a short cut to pass the courses. Generally, the findings intend to show that the faculty members have the role of teaching graduate students about academic writing skills on the ground that when they do that, graduate students will acquire writing skills and they will be having a good command in English language. This will help them learn how to paraphrase and avoid plagiarism.
4.5.1.3 
Lack of Knowledge on what Constitutes Academic Dishonesty
The majority of students engaged into academic dishonesty in higher learning institutions because of the little knowledge that they had on what constitutes academic dishonesty. In focus group discussions with students, it was revealed that most of graduate students understood academic dishonesty to mean an act of plagiarism.  These findings were supported by heads of department and the quality assurance officer from university ‘M’ that: 
“This ignorance makes graduate students to commit academic dishonesty”.  
University quality assurance officer added: 
“To graduate students at this university academic dishonesty means copying and pasting from internet only”.
From the above responses drawn from the respondents, it is clear that for the graduate students to be aware about what constitutes academic dishonesty, various educative programmes were very important to be conducted at the universities.  Responses from the graduate students, heads of department and quality assurance officers indicated that some of the graduate students were unable to have full knowledge on academic dishonesty because the universities had no serious programmes to educate them on academic dishonesty. 
Majority of graduate students during the focus group discussions agreed that during orientation week they were given only little knowledge concerning academic dishonesty. Only in a slot thirty to forty minutes were given to a speaker to speak about the issue. Also, they disclosed that during orientation week, few graduate students attended making it difficult for them to have full knowledge on academic dishonesty. Through documentary review, it was revealed that in both universities visited by the researcher the university prospectus and graduate guidelines clearly stipulated what constitutes academic dishonesty and the penalties. 
These findings imply that the majority of graduate students did not read the university academic guidelines. The research findings also suggest that lack of proper information to the students on what amounted to academic dishonesty in the specific institution makes graduate students to have limited knowledge hence they are prone to committing academic dishonesty. Given the inconsistency in definition among faculty, the vagueness among institutions and the inconsistent punishments that varied from one higher institution to another, make graduate students continue to become ignorant of some forms of academic dishonesty. 
Henning, Ram, Malpas, Sisley, Thompson and Hawken (2014) observe that in some instances, particularly when submitting written work, graduate students claim to not understand such academic dishonest behaviours like unauthorized collaboration and plagiarism. It is high time for the universities to clearly disseminate enough information, which is not ambiguous to the graduate students, on what constitutes academic dishonesty and what constitutes academic information.
4.5.1.4 
Self-Justification Habit among Graduate Students
Majority of graduate students agreed that graduate students in the higher learning institutions engaged into academic dishonesty on the pretext that a good number of other graduate students were doing the same. Through focus group discussions, graduate students posited that they found themselves engaging in academic dishonesty because it was the ‘rule of the game’.  Graduate students from university ‘K’ confidently started: 
“If everyone in this university cheats why not us?”  
Other respondents from university ‘I’ disclosed that:
“Since we were enrolled here at the university, we found our brothers and sisters cheating and we have been following their path”.
Moreover, with regard to self-justification habits among graduate students, majority of graduate students agreed that graduate students committed academic dishonesty only in some of the courses. Graduate students from university ‘I’, for example, articulated the following:

We have five courses this semester. Three courses are core and the remaining two are elective. I committed academic dishonesty just once in one of the core courses because before doing the test I was sick and I could not catch up all lectures that I did not attend (FGD, Graduate students from University I).

These statements tend to mean that graduate students justified their dishonest habit by believing that it is not a big deal when they do it once and not in all their courses. This shows that when cheating avenues are available among the graduate students it becomes a habit which in a long run becomes a culture of those graduate students in the higher learning institutions. The findings agree with Petress (2013) who argues that when graduate students are caught in the act of academic dishonesty in higher learning institutions, they make excuses that everyone is doing it and so there is no problem at all. However, Petress (2013) reports that when polled, most of the graduate students were not ready to name other students whom they knew were engaging in academic dishonesty. This shows that graduate students understand that when they commit academic dishonesty, they know that they are committing illegal acts and that is why, if caught, they fail to mention other students who do the same to avoid sanctions and penalties set forth to deal with academic dishonesty.
4.5.1.5 
Academic Pressure from Peers
The findings from the respondents disclosed that graduate students committed academic dishonesty in universities because of the pressure they get from their peers.  The findings revealed that it was very possible to cheat academically as they see their fellows cheating.  It was further expressed by one of the heads of department from university ‘K’ that: 
“These peers always talk about academic success in illegal ways”. 
A quality assurance officer from university ‘O’ supported the views that:
 “Graduate students will talk about the advantage of cheating without being caught”. 
The voices show that, some of the graduate students enter into academic dishonesty by being influenced by their peers. Bandura’s Theory of Moral Disengagement (2002) discloses that students normally learn dishonesty behaviour when they make interactions with their peers at home or at school. The research findings further suggest that some innocent graduate students found themselves engaging in academic dishonest acts because of the influence from peers. 
The findings agree with Starovoytova et al. (2016) who argue that at first student X does not intend to cheat but because they saw their classmates or friends cheating in class they also start participating in cheating and the chain of events continues, until nearly all of them cheat. Teodorescu and Andrei (2009) add that graduate students are more likely to cheat when friends are involved. In the same context Baron and Crooks (2005) as cited by Teixeira and Rocha (2010) opine that the prolific academic cheating is partly based on the influence from the peers.
Under Moral Disengagement Theory, as proposed by Bandura (2002) it can be argued that individuals learn by observing other people and the consequences of such behaviour. This literally means that seeing others cheating increases the tendency of a person to behave in a similar way. In this regard, peer behaviour and attitudes are indeed considered to be important influencing factors for a person to commit academic fraud in the higher learning institutions. Generally, from the findings, it can be argued that graduate students were more driven by their relationships with others when they shared answers during examinations and other class assignments which were meant to be performed individually.
4.5.1.6 
Lack of Academic Seriousness among the Graduate Students
Focus group discussions with graduate students and interviews conducted to quality assurance officers and heads of department revealed that graduate students lacked academic responsibilities and as a result they found themselves failing to fulfil academic demands.  Graduate students from university ‘K’ lamented the habit of lack of seriousness as they said:
“Imagine, all the time some of our fellow graduate students are found in bars from morning till dawn” 
One head of department from university ‘O’ also had the following to say: 
“Some of the graduate students are very lazy as they do not bother to concentrate much on studies”.  
From university ‘M’ graduate students added as follows:

In fact, to be honest, some of us have no self-studying culture.  For example, half of our class time, some of our colleagues use it outside the class especially playing pool table nearby our university (FGD, Graduate students from University M).

The statements show that time management among the graduate students was a problem as they concentrated much on non-academic matters. And since they failed to make it academically, they opted to involve themselves in academic cheating. Given these findings, a clear picture can be drawn that many students lacked academic responsibilities and once they remained with limited time for many academic pending issues, they found themselves looking for the shortcuts to pass the examinations. The problems with such shortcuts are that the graduate students may pass examinations but lack mastery of the subject matter. Also, since the graduate students had poor academic preparation, they did not show academic maturity as they had to be assisted.  
The findings concur with Williams, Nathanson and Paulhus (2010) who argued that a disrespectful attitude towards learning and inappropriate preparation for examination accelerate academic cheating among graduate students. Also, Keith (2018) says that many students have difficulties with managing their time successfully. Faced with demands on their out of class time, they may put off studying or working on assignments until it is too late for them to do a satisfactory job.  Cheating to them appears attractive, as a way to avoid failure. However, graduate students are supposed to have ability to manage time and have self-reading habit which will eventually build their learning skills.
4.5.1.7 
Low Self-Esteem among Graduate Students
Research findings revealed that graduate students engaged in academic dishonesty because of low self-esteem they had on academic endeavours. In the focus group discussions, majority of graduate students disclosed that, low self-esteem led them to think that they cannot perform well academically hence, the only way was to engage into academic cheating.  Graduate students for example, emphasized:

When we hire someone to help us to do take home essays and timed test assignment does not mean that we do not know how to do such assignments. No, no!  But what we can say is that we cannot perform the best as those we hire to do the work on our behalf (FGD, Graduate student from University O).
From the statements, it can be deduced that for a graduate student not to commit academic dishonesty, higher self-esteem appears very important and contrary to that a student will engage in academic dishonesty. Thus, graduate students are supposed to have ability to manage time and have a self-reading habit which will eventually build their self-esteem. The research findings by Keith (2018) maintain that when graduate students lack self-esteem, they cannot do individual works given by the lecturers on the belief that they will not perform better or they will fail the assignments totally. 
Teixeira and Rocha (2010) add that self-esteem further appears in discussion sessions where some graduate students do not want to participate because they are afraid and, hence, they prefer to keep silent.  Heyman (2011) points out that there is a big link between self-esteem and academic performance.  He further contends that any student who wishes to perform better but has low self-esteem may look on other alternatives which sometime will lead him or her to engage into academic dishonesty.  
Generally, from the findings, it can be argued that university and college members have the duty to raise students’ low self-esteem so as to enable them understand their capabilities and weaknesses to tackle all issues pertaining to academic achievement because human beings always experience negative feelings of low self-esteem when they believe that they are inadequate and less worthy compared to others. 
4.5.2 
College/Faculty/School-Oriented Factors
Respondents revealed that academic dishonesty in the higher learning institutions was geared by the college/faculty/school practices. Focus group discussions with graduate students and interviews with university quality assurer officers and heads of department revealed the following issues which are presented, analysed and discussed in the next section.
4.5.2.1   Intimidation from Lecturers
Research findings revealed that graduate students committed academic dishonesty because of being intimidated by the lecturers or course instructors. In the focus group discussions with graduate students, it was disclosed that some of the lecturers and instructors had given threats of ensuring a good number of students to repeat or fail some courses without good reasons.  Majority of the graduate students agreed that at the beginning of the semester, lecturers come into class and intimidate the students to fail.  Graduate students said the following:
It is common at this university to hear some of the lecturers saying that they will ensure that half of the class get supplementaries.  If you ask them why?  The answer from the lecturers is that just wait and see. These repeated statements from the lecturers make us engage in academic dishonesty to rescue ourselves from failing the course and get supplementaries (FGD, Graduate students from University K).
The statements indicate that some graduate students committed academic dishonesty because some lecturers were not responsible. When a lecturer creates an environment, which will facilitate students to fail, students will be scared and find any alternative of passing the course regardless of the means used to achieve the end.  Statements stated by some lecturers from university ‘K’ such as:
“You have registered many in my course I will prune half of you” 
or the statement from the lecturer of university ‘I’ who said that: 
“If you don’t read expect to fail the course I swear!”
 led to academic dishonesty among graduate students because after intimidating them they found illegal ways of passing the courses.
4.4.2.2
Lack of Seriousness of University Lecturers in supervising Graduate Theses/Dissertations
Research findings indicated that some graduate students committed academic dishonesty because they were getting cold responses from their thesis/dissertation supervisors. In the focus group discussions, majority of graduate students agreed that they engaged in academic dishonesty such as contract cheating (hiring people to write for them theses/dissertations) as they were getting weak responses from their supervisors.
The students lamented that it was very common for the supervisors to remain with student’s work for almost up to six months unattended to and when they had read the students’ work, they did not give them time to meet for clarification and discussion. Instead, the students were instructed to do corrections and submit them to the supervisor. Graduate students in a very disappointed manner argued:
Regarding thesis/dissertation supervision some of the supervisors are not cooperative at all. Just imagine the work is not touched for about three to six months.  When you ask the supervisor, she or he tells you that he/she has never received the work and she or he may require you to send it again. Upon getting feedback, you find a lot of difficulties because you realise everything has changed and the time has gone.  The only alternative is to look for assistance from other people (FGD, Graduate students from University I).
From the voice, it seemed that graduate students were not happy with the supervision that they got from their supervisors as most of the graduate students wanted to accomplish their dissertation on time but supervisors did not appear to recognise that. Furthermore, through the focus group discussions with students, majority of graduate students agreed that the language of the supervisors that they used to their supervisees was not friendly.  
Graduate students lamented that some of the supervisors used harsh language in their comments and also during the consultation hours some of the supervisors dominated the discussion without giving a chance for the supervisees to map their topics on what they intended to do. Graduate students disclosed that in order to minimize the clash that always took place between supervisors and supervisees, the option was to find an assistant and sometimes they used faculty members to polish their work to the extent that the work could show some proper direction.
Majority of graduate students in the universities visited by the researcher agreed that they committed academic dishonesty because of the tendency of some supervisors of changing completely the topic that the students chose to pursue. The graduate students argued that supervisors gave new topics to their supervisees which were not of their interest and, as a result, they engaged in contract cheating by hiring someone to write the work on their behalf. Graduate students from university ‘K’ put clearly as follows: 

For the first time when I met my supervisor in his office, he told me that the topic which I had selected would make him not to supervise well as he was not conversant with it. He proposed to me a new topic which I had no dreamt of. To make things move I decided to hire someone and I am in the last stages (FGD, Graduate students from University K).
An interview conducted to one of the heads of department revealed that some faculty/college members were not supervising well their students because they depended much on the report from the external examiner as final decision maker on whether the students passed or not. As a result, many of the students from such supervisors got a pass mark (50-59) which is a B grade. This affected much many students.

The findings agreed with that of heads of department that academic dishonesty was facilitated by some of the supervisors. Graduate students argued that some of the supervisors did not read students’ proposals, allowed graduate students to go for field work and the problem came during the presentations where many academic queries came from the panellists. Graduate students became disappointed as some of them were ordered to go to the field again for data collection and others were told to rework on research objectives as they did not match with research findings. 
The findings concur with Sahin (2016) who argues that students will justify their dishonest behaviour due to perceived faculty unfairness.  Lecturers should be fair and stand firm to help students rather than intimidate them. Lecturers should not use rude language to the supervisee during the whole entire period of dissertation supervision. Supervisors should bear in their minds that graduate students require a supervisor who is friendly and who will be able to lead a graduate student to academic destiny. Generally, the findings suggest that some of the supervisors messed up somewhere during graduate students’ dissertation supervision. This had a big challenge to graduate students as most of them decided to opt for the dishonest acts especially contract cheating when they saw little or no academic assistance from their supervisors.
4.5.2.3 
Poor Lecturing Methods of some Lecturers
Research findings show that some graduate students engaged into academic dishonesty because of poor lecturing methods of some lecturers. In the focus group discussions, graduate students doubted the ability of some lecturers and other course instructors as they were unable to deliver materials as some of the lecturers were doing. Majority of graduate students agreed that, apart from the English grammar problem among the lecturers, some lecturers lacked mastery of subject matter as a result some students failed to capture what was being taught. Graduate students revealed the following:

It is clear to state that some of the lecturers have very poor lecturing methods.  It is almost impossible to understand them. For a student to pass the course he or she has to look for dishonest ways like cheating in examination or plagiarising class assignments (FGD, Graduate students from University O).

The testimony shows that the primary goal of the graduate students is to pass the course.  Passing the course depend on the way graduate students are taught and understand the content of the subject matter. Failure to understand the subject matter/content makes them engage into academic dishonesty. However, it is important to understand that, at graduate level, lecturers expect a student to have almost 90% self-study skills rather than depend upon what the university lecturers deliver. Faculty members have a duty to ensure that they prepare graduate students to be academically independent rather than depending upon everything from the lecturers. Graduate students are urged to use libraries for self-studies hence academic achievement.
From these findings it is evident that graduate students engage into academic dishonesty if they see that they do not understand what they are being taught by their lecturers.  Lecturers are entrusted to impart knowledge to the graduate students.  This duty must involve a person who is highly dedicated and committed and love his or her class.  Contrary to that, students will not enjoy the class and for the purpose of passing examinations, they have to engage in the dishonest acts like entering in the examination rooms with unauthorized materials and hiring other people to do assignments on their behalf. Powers (2009) maintains that academic dishonesty is committed by the graduate students when they do not understand the lecturers in class. Similar findings were pointed out by Soroya (2016) who said that some graduate students are prone to contract cheating when they see that courses are difficult ambiguous and unclear.
4.5.2.4 
Graduate Students having Many Academic Tasks with Limited Time
For any academic task accomplishment, students need enough time and space.  Majority of graduate students through focus group discussions with respondents (students) agreed that commitment of academic dishonesty in universities was a result of many academic tasks that graduate students were given with a limited time to accomplish them. As many failed to meet the deadline they asked other people to do their assignments for them for pay. This is where the contract cheating started. The following statements were given by graduate students during the focus group discussion:

We find ourselves being given a lot of assignments. The lecturer gives us for example five books to make what is known as book critique within two weeks.  Remember that one book contains more than 300 pages. At the same time other lecturers give the assignments with the same weight within a short period of time (FGD, Graduate students from University K).

On the same note, graduate students opined the following:

A graduate student finds himself or herself having a lot of courses which are core and optional. Lecturers of these courses give a lot of assignments which require a lot of time to do while some of the lecturers give a short period of time. To meet the deadline, we have to hire someone to assist me. This gives me a relief academically (FGD, Graduate students from University I).

The voices show that graduate students committed academic dishonesty because they were overwhelmed academically. Students failed to adjust themselves academically and, as a result, they opted for dishonest ways to accomplish academic tasks.  However, through an interview with heads of department, the findings were in contrast with the graduates’ claims that they were overwhelmed with academic assignments. The HoD from university ‘I’ stated that: 
“Graduate students are given assignments depending on the weight of the course”.  
Another quality assurance officer added that: 
“Graduate students fail to properly utilise their time while they are at the university”. 
From the findings, it can be deduced that high-stakes assignments like course papers, take home essays, presentations and final examinations were factors that forced graduate students to engage into academic dishonest bahaviours. The findings indicated that when graduate students are overwhelmed by many assignments and if the deadline is near, they find another alternative to accomplish such tasks amounting to academic dishonesty. However, the findings are contrary to Keith (2018) who reiterates that students may conclude that since an assignment has little or no bearing on their course grade, it does not matter whether or not they approach it honestly. This means that it is not the weight of assignments in terms of volume or magnitude of work rather it is the weight (grade) that individual graduate students will score from it that leads to commitment of academic dishonesty.  
4.5.2.5 
Lack of Faculty/School/College Support on the Courses to Pursue
Majority of graduate students through focus group discussions agreed that faculty members did not have any help towards supporting and advising students on the optional courses that they were supposed to pursue. As a result, some of them found themselves selecting courses which they had no experience with. It was revealed that some of the courses had statistics (numbers) while the graduate students had no mathematics background.  In explaining more about lacky of support from the college/ faculty/ school support on courses to pursue, graduate students put it clear that:

Some of the graduate students here choose the courses which are not of their interest. Worse enough is that they lack support from the faculty. Some of them fail to master the courses and as a result they opt for any academic favour which amounts to academic dishonesty like hiring people to do the take home essay and other kinds of assignment of such nature (FGD, Graduate students from University O).
Two main issues emerged from the statements. The first thing is about the unfamiliarity of the courses the graduate students intend to pursue and the second is the lack of support from the faculty members which contributes a lot to the graduate students to engage into academic dishonesty. Since most of the graduates were looking on the easiest way of passing their courses, HoD from university ‘K’ cautioned that: 
“Students will continue failing because they do not want to explore the information found in the prospectus”.

The research findings suggest that when students lack proper information on the course to pursue, it is easy for them to have a wrong choice of the course which causes a lot of challenges to some graduate students. Students needed to accomplish their courses and pass them through whatever means regardless of any hurdles that they will face. Thus, many of them engaged in academic dishonesty for the purpose of passing the course. Faculty members therefore must disseminate adequate academic information about the right and appropriate courses to be taken by the graduate students to avoid any confusions in the long run as graduate students may fail to master the course and opt for academic dishonesty including contract cheating.
The present findings are in line with those of Starovoytova and Namongo (2016) who argue that when students are not interested in the course because of whatever reasons, they commit academic cheating. It is important therefore for the faculty to explain clearly in both prospectus and in any online the types of courses offered plus the criteria that are used to admit such graduate students to pursue a certain course, especially those courses pertaining to the Master of Education Courses.
4.5.2.6 
Appeasement of University Lecturers
Research findings revealed that some lecturers facilitated the dishonest acts in universities as most of the lecturers who were supposed to work hand in hand with the entire university community took things too easily. Through interview with HoD in university ‘M’ it was exposed that some of the lecturers maintained that: 
“Let it go as long as I play my part of teaching”.  
A quality assurance officer from university ‘O’ lamented that: 
“Some of the part-time lecturers do not want to deeply engage in prohibiting graduate students who engage in academic dishonesty”. 
Similar findings were revealed by the HoD from university ‘I’ that: 
“Most lecturers expect quality assurance officers to deal with graduate students’ academic dishonesty”.
The findings are a clear indication to show that some of the lecturers appeased the graduate students and, as a result, academic dishonesty continued to exist in the university. It was very important for the lecturers to know that apart from teaching responsibility, they were supposed to guide graduate students on moral academic issues. Generally, from the findings, one can deduce that some of the lecturers are allowing academic dishonesty to continue taking place at the universities so long as such acts do not harm them. This is dangerous because through appeasement a generation which cannot maintain academic integrity is being created and as a result, dishonest acts will be inherited from one generation to another.
4.5.2.7 
Financial Difficulties among Lecturers
Focus group discussions with students and interviews conducted to HoDs and QAs revealed that some of the lecturers were engaging in academic dishonesty by helping students in order to earn money. Head of department from university ‘K’ for example put it clear that: 
“A lecturer is a human being who needs money but some of them live in difficult conditions”. 
Another HoD from university ‘O’ posited the following:

In this university sometimes it takes two months without salary.  This makes some of our lecturers engage into various forms of dishonesty in very secret ways for the purpose of earning money (Interview, HoD from University O).
The statements show that sometimes universities were the main cause of the lecturers to engage into different forms of academic dishonesty. It is clear without any doubt that once lecturers remain unpaid for a long time, they will find an alternative way of living which leads to facilitation of academic dishonesty. In this regard, it was very easy for corrupt lecturers to sell grades to students for the purpose of earning money. The findings tally with those of Hensley (2013) who noted that some dishonest lecturers sell grades to dishonest students in very secret ways making the faculty members to be blamed by the community. It is within this context that both graduate students and university lecturers should be taught on how they can maintain academic integrity in higher learning institutions.
4.5.3 Cultural related Factors for Academic Dishonesty in Higher Education
Through focus group discussions with graduate students in all visited universities and interviews conducted to heads of department and quality assurance officers respondents revealed the following cultural factors that contributed to the graduate students engage into academic dishonesty. The factors are presented, analysed and discussed in the next section.

4.5.3.1 Seeking Identity among Graduate Students
Graduate students committed academic dishonesty for the purpose of seeking identity in society. Research findings indicate that most of the graduate students were civil servants and they were trusted by the community. In seeking for good identity, graduate students were supposed to perform better in order to be appreciated by the society and by their employees.  It was in that regard that if they felt they cannot make it academically; they opted for the dishonest acts and most were asking others to assignments on their behalf or being assisted on dissertations/theses writing (contract cheating).  One of the heads of department revealed the following:

Some of the graduate students commit academic dishonesty to maintain good identity in the working places and in the community. One of the expectations from the society is the academic performance of such graduate students. In order to maintain such trust from the society some commit academic fraud when they see the path to success is too narrow (Interview, HoD from University K).
The statements seem to mean that sometimes forces from the community made graduate students to engage into academic dishonesty.  The community always trust the educated people and believe that they cannot fail.  However, in order to maintain such a status quo graduate student were seen engaging in academic dishonesty like asking other people to write for them dissertations/theses (contract cheating). The research findings of Thandiza (2018) contradict the findings of this research. Thandiza (2018) opines that seeking identity is nothing among the graduate students because they do not aim to get higher grades as most of them are civil servants who need only a pass grade to enable them get promotion.  From the findings it can be argued that graduate students have a power of identity according to African culture and hence maintaining academic performance in whatever means appears to be important to them.
4.4.3.2  Living in University where Academic cheating is Part and Parcel of Life
Through focus group discussions with graduate students and interview conducted to heads of department, it was further revealed that living in university where academic cheating was part and parcel of life facilitated academic dishonesty among graduate students. Research findings showed that when a student is nurtured in a learning environment where academic cheating is not feared at all and every one considers it to be normal, its persistence continues to affect the majority of students.  Head of department from university ‘M’ argued that: 
“If academic cheating is considered normal, it becomes a culture”. 
Likewise, graduate student from university ‘I’ maintained that:

“If we do academic dishonesty, how can we stop the other doing the same?”.
The voices show that though academic dishonesty was illegal, graduate students legalized it because to a large extent every student took it for granted and continued committing it. The findings suggest that cultural environment has a positive or negative effect in shaping one’s character. Faculty members have a duty to fight against dishonest behaviour that takes place in their universities so as to enable every one, whether a student or staff, maintain academic integrity.
4.5.4 Environmental related factors for Academic Dishonesty in Higher Education
In the focus group discussion with graduate students, and interview conducted to heads of department and quality assurance officers respectively, respondents mentioned the following environmental factors that contributed for graduates’ academic dishonesty in higher learning institutions. These factors are presented, analysed and discussed in the next section.
4.5.4.1 Class Size
Research findings indicated that in some of the universities, having small and the number of graduate students surpassing the available class facilities such as tables and chairs facilitated to graduate students to commit academic dishonesty in the respective universities. University quality assurance officer from university ‘M’ for example said that:

Just imagine a lecturer conducting a test in a classroom which is supposed to carry about 30 students but more than 50 students are attempting that test! It is clear that students will cheat. This is because students will be overcrowded and it will be so easy for some of the dishonest graduate students to share answers in the examination/test rooms even though they might be prohibited to do so (Interview, QA from University M).

Another respondent maintained that:

In this university we have some lecture rooms which are small in size. During tests or examinations, we experience the problem of academic cheating among the graduate students because of the nature of the rooms themselves (Interview, QA from University O).

From the statements, it is clear to argue that class size was a determinant of the graduate students to commit academic dishonesty. When class size is so small academic dishonesty like an eagle eye, passing papers around and giraffing becomes possible among the dishonest graduate students. On the contrary, the findings also revealed that if the class is large, it motivated graduate students to cheat with less risk.  Head of department from university ‘I’ argued that: 
“Those larger classes were the sources of academic dishonesty as it was very difficult to supervise the whole students during tests or exams”.
Moreover, research findings revealed that arrangements of classes contributed to the large extent for the students to cheat during examinations and tests. Quality assurance officer from university ‘I’ argued that:

To a large extent the way some classes are arranged contributes to cheating. For example, some classes are arranged in such a way that a student in the back can see answers from another student who sits in front of him (Interview, QA from University I).
The statement confirm that modern arrangement of classes has facilitated academic cheating among graduate students. A student sitting at the back bench being able to see the work done by another student who sits in front facilitates academic cheating in class.  Living in a place where cheating avenue was available also facilitates academic dishonesty.

4.5.5 Economic related factors for Academic Dishonesty in Higher Education
Economic related factors were mentioned as another factor that facilitated the graduate students to engage into academic dishonesty in the higher learning institutions in Tanzania.  Focus group discussions with graduate students and interview conducted to the heads of department revealed that some graduate students and some dishonest lecturers engaged into academic dishonesty for the purpose of getting money. Graduate student from university ‘K’ for example, disclosed that: 
“Some of us pay school fee for writing assignments of our fellow students for pay”. 
In the same vein, HoD from university ‘K’, through an interview, remarked as follows:

In any large community like this one dishonest people must be available. It is very clear that some of our members of staff do engage into academic dishonesty although, it is very difficult to prove it.  Worse enough is that, graduate students do not want to mention their names rather than telling us that some of our staff members commit academic fraud (Interview HoD from University K).
Similarly, graduate students from university ‘I’ disclosed the following:

After my dissertation presentation, the panel ordered me to make major corrections of my work before resubmission for presentation next time. I remember by that time I was supposed to be back to my working station as my study leave had expired. One of my friends told me to see a certain lecturer at our faculty to help me re do the work.  Fortunately, when I consulted him, he agreed and asked me to pay a certain amount of money which I managed to pay.  I am now waiting for the work from the external examiner (FGD, Graduate students from University I).

The statements show that both graduate students and some lecturers were dishonest because of economic motivation as they needed money for survival. The findings also show that though heads of departments were told about the existence of some dishonest staff members, they still needed evidence instead of investigating the matter. The research findings agree with Thomas and De Bruin (2017) who argued that in higher learning institutions, fighting against academic dishonest acts sometimes became impossible because some of the faculty members and university lecturers were part and parcel of academic dishonesty. In the same context Staats, Hupp, Wallace and Gresley (2009) add that some of the personal and institutional reasons advanced to explain faculty’s reluctance to address student academic dishonesty include denial of the problem and strong evidence of the magnitude of the problem from the graduate students something which appears so difficult to be exposed by the graduate students.
Generally, one can deduce that, the involvement of faculty members in academic dishonest acts contradict the core mission of the university which is supposed to be the place of honesty, trust and integrity. The findings clearly show that faculty members were not honest and they were not trusted at all. It is high time for the universities to employ people who can be trusted for the purpose of building credible institutions.

Regarding the influence of previous academic undertaking on the current academic cheating behaviour research revealed that, academic cheating originated from the low levels and such dishonest behaviour was carried up to the university. In contrast, some of the respondents disclosed that some of the dishonest behaviour started to be practiced at the university depending on the availability of facilitating avenues. HoD from university ‘K’ for example, argued that; “dishonest behaviour is a result of the institution weakness”. 
Another HoD from university ‘I’ added that:

…the issue of graduate students’ academic dishonest behaviour sometimes is created depending on the current situation rather than originating from previous education levels. This is because some of the graduate students start their dishonest behaviour while at the university. When you trace back their history, you find that they had never practiced such dishonest acts previously (Interview, HoD from University I).
Graduate students from university “M” concurred by saying that; “when there is any academic dishonest loophole, students use it effectively”

The findings make it clear that respondents differed their views on the origin of academic dishonest behaviour, whether previous academic undertakings had any influence on academic cheating in higher learning institutions. Majority of the respondents agreed on the fact that cheating behaviour had no relationship with previous academic undertakings. The researcher was interested to find out from the graduate students their perceptions of academic dishonesty. Research findings from focus group discussion revealed that one group was of the view that academic dishonesty was not a good practice while another one thought that academic dishonesty was a good practice. The last group acknowledged that academic dishonesty was risky. 

The findings further indicate that graduate students understood that committing academic dishonest at the university was not good practice.  Also, from the research findings one can deduce that some graduates who benefited from such dishonesty behaviours were happy with such dishonest practices.  Focus group discussions with graduate students at university ‘K’ revealed that; “it depends on the circumstances, sometimes academic dishonest practices are helpful”. 
Furthermore, graduate students from the same university maintained that:

We perceive academic dishonesty as being good as sometimes it helps to score good marks during examination /tests because of academic cheating. We can score a good GPA and be employed as an academician in the higher learning institutions (FGD Graduate students from University K).

In the same context, other respondents gave the following response:

We do not think that academic dishonesty is bad. This is because the government itself wants students to pass examinations instead of ensuring whether or not the knowledge and skills have been acquired by the students (FGD, Graduate students from University O).

The aforesaid words show that some of the graduate students were engaged in academic dishonesty because of some academic advantages. Students enrol in the universities for the aim of attaining degrees, in this case master degrees. To them, knowledge acquired is not an issue of concern.  It was in this regard of scoring good marks through academic dishonesty, that graduate students praised the dishonest acts committed by themselves.
4.6 Dissemination of Information on Academic Dishonesty

In this sub-section, the study aimed to find out where the graduate students in higher learning institutions received information on academic dishonesty and its penalties.  The result of the research findings are presented, analysed and discussed in the following section. 
4.6.1 
Through University Prospectus 
Interviews, focus group discussion with graduate students and documentary review revealed that graduate students received information from the university prospectus. This means that university’s prospectus stipulated clearly what amounted to academic dishonesty. Documentary review also showed that each university’s prospectus had a part concerning how students can maintain academic integrity and what amounts to academic dishonesty with its penalties. In university ‘M’, for example, the prospectus states that: 
“... a candidate copying from another work; cheating by copying from unauthorised material is committing academic dishonesty ...” (p.40).  
In university ‘K’, the prospectus states that: 
“... candidate communicating with another candidate during tests or examinations is committing academic dishonesty...” (pp. 21-26). 
However, in the focus group discussions majority of the graduate students agreed that information regarding academic dishonesty was available in the prospectus but they failed to point out whether they had read it or not. Graduate students from university ‘K’ said “the information is available in the prospectus but we have not read it”.  
Other graduate students from university ‘I’ further said that: 
“We were told by our friends that the information regarding academic dishonesty is available in the university prospectus”.
The voices show that, though information regarding how to maintain academic integrity among the graduate students was enshrined in the university prospectus, some of the students did not bother to know the content of the statements made in the prospectus.
4.6.2 
Through Speeches during Orientation Week
The respondents disclosed that some graduate students received information concerning academic dishonesty through the university speeches which were made by university officials during the orientation week programme. They argued that orientation week programmes (OWP) were a very important source of the information concerning academic dishonesty. It was the time when Deputy Vice Chancellors (DVCs) responsible for academic matters delivered their speeches concerning academic affairs that were taking place at the universities and one of the important issues addressed was how to maintain academic integrity in the campus.  
However, majority of graduate students worried that, while some of the graduate students acknowledged the importance of orientation week programme (OWP) during their first arrival at the university, some of them doubted that during the orientation week programme (OWP) only a few graduate students attended and so, information did not reach many of the students. Graduate students for example worried that:

Orientation week programmes had a condensed activity that graduate students were supposed to perform within the shortest spell of time, but a few still few graduate students attended the programme as many of them report late at the university and hence, only few of them benefited from the programme (FGD, Graduate students from University K).

The statements indicate that during orientation week programme many graduate students do not benefit from the orientation week programme (OWP) on the ground that they report late to the university. During the orientation week programme (OWP) full information concerning how graduate students can maintain academic integrity is usually disseminated. So, it is very important for the universities to have other forums where issues pertaining to academic integrity can be explained to the graduate students.
4.6.3 
Through Postgraduate Guidelines
Majority of graduate students agreed that university postgraduate guidelines were important sources of information concerning academic integrity in the university. Respondents revealed that reading postgraduate guidelines which they were given while reporting at the universities made them aware about what amounted to academic dishonesty and the penalties for the breach of such rules and regulations. In the focus group discussions with graduate students, majority of graduate students agreed that some of the graduates dishonoured academic dishonesty after reading the academic rules and guidelines.  Graduate students from university ‘O’ for example, established that: 
“Since we read the university academic rules and guidelines, we are able to understand what to do and what not to do academically”.  
This shows that once students are availed with academic dishonesty information, they become not prone to its consequences.
4.5.4 
Though University Seminars
Research findings revealed that in some universities, prior to the commencement of the university examinations, conducting of seminars regarding academic integrity appeared an important issue. In universities ‘M’ and ‘O’, for example, majority of graduate students agreed that one week before examinations, they assembled into one venue for a seminar of one day where they were taught various examination rules and regulations so that they could not commit academic dishonesty. However, although the seminars were very important the graduate students had some reservations as they said the following:
Giving a seminar before the commencement of university examination means the university is dealing with academic dishonesty that might be committed in examination rooms. But the issue of academic dishonesty should be addressed holistically including those dishonest acts committed outside the examination rooms (FGD, Graduate students from University M).
The findings suggest that there are some doubts regarding the usefulness of university seminars as a strategy of educating graduate students on academic dishonesty. Graduate students wished these seminars were performed from time to time and not only for examinations and tests.
4.6.5 
Through Posters on University Notice Boards
Majority of graduate students during focus group discussions agreed that the university put posters in every visible place at universities concerning rules and regulations that were supposed to be followed before the commencement of the university examinations. In this regard, graduate students argued as follows:

In this university, things are made clear. For example, the office of DVC academic always puts posters at every corner of the university premises to make students aware of what will lead them into academic dishonesty. The rules and regulations stipulate what actions amount to academic dishonesty (FGD, Graduate students from University K).
The findings show that the universities tried to maintain academic integrity in the examinations while putting less emphasis on the learning environment outside the class.
4.6.6 
Through University Lecturers in Classes
Majority of graduate students disclosed that they got information on academic dishonesty from their university lecturers during class hours. On the same vein, findings show that some lecturers used their few minutes in classes to disseminate information on issues pertaining to academic dishonesty. In an interview, HoD from university ‘M’, for example, said; “I always talk to students in my classes about plagiarism”.  
Quality assurance officer from university ‘K’ added: 
“As a lecturer, we strive to educate students on maintaining academic integrity”. 
Through focus group discussion graduate students purported that:

Normally, some of the lecturers make us aware about the negative impact of plagiarism in our class assignments and take-home essays and other class assignments.  So, we are aware of it and we are trying to do away with plagiarism (FGD, Graduate students from University K).

In contrast, other students upheld that:

Maintaining academic integrity in this university is adhered to by very few lecturers.  We have never seen part time lecturers telling us on academic cheating or plagiarism. This is done by few lecturers particularly the full-time lecturers (FGD, Graduate students from University M).

The foregoing quotes entail two important issues. The first is that some of the faculty members played a great role to educate graduate students on how to get away with academic dishonesty and how they could maintain academic integrity.  The second issue is that some of the faculty members did not bother to use class hours to educate students on the consequences of academic dishonesty. This made some graduate students in some universities remain unaware of the information concerning dishonesty behaviours.
4.5.7 
Through a Course Taught at Universities
In an interview conducted to heads of department, it was revealed that only one university out of four universities that were visited by the researcher had a course for the postgraduate students on academic ethics. This course was a core/compulsory course that every graduate student had to study. The research findings revealed that the course was very useful as it enabled graduate students to understand many issues concerning how to maintain academic integrity including ethics in research. Also, through focus group discussions graduate students, especially those who were writing their proposals, affirmed that they studied the course and passed it.
4.7 Graduate Students Reporting About Academic Dishonesty

In this sub-section, the researcher aimed to explore whether or not graduate students reported about academic dishonesty committed by fellow graduate students. The researcher assumed that graduate students would mention the reasons why they reported or not reported about academic dishonesty committed by their fellows.  Data were collected through interviews to heads of department and focus group discussions among graduate students. Research findings revealed that graduate students did not report any dishonest behaviour committed by their fellows because of the following reasons which are presented, analysed and discussed in the following sections. 
4.7.1 Graduate Students avoiding Conflicts with their fellow Graduate Students
Majority of graduate students during focus group discussions agreed that the reasons why graduate students were not ready to report on those dishonest acts committed by their fellow students was to avoid conflicts among themselves. Graduate students said the following:
Let us put it clear that, there are dishonest students in this university. They practice those dishonest acts while we see them. They are our friends with whom we share not only academic issues but also social issues. This puts us in dilemma: either to report such dishonest acts committed by them or to avoid unnecessary conflicts among ourselves (FGD, Graduate students from University M).

Similarly, other graduate students disclosed the following:

We don’t want to enter into conflicts with our fellow graduate students. We think they understand their roles and responsibilities that they are supposed to perform while they are at this university. If we report about academic dishonest acts which they do, they will not be happy and, will fight against us in every angle. We do not want to be the victims of such circumstances. That is why we decide to keep silent to avoid such conflicts (FGD, Graduate students from University K).
The voices indicate that, graduate students did not report dishonest acts performed by their fellow students in higher learning institutions in order to avoid conflicts. These findings show that sometimes graduate students were not serious on maintaining academic integrity. When one fails to report about academic dishonest acts conducted by fellow students one fails to take a responsible role and acts against the mission of the higher learning institutions which is to produce credible intellectuals.
Similar findings were observed by Bachore (2014) that students, as peers are sometimes defending themselves even in issues which discredit their academic skills and as a result incompetent graduates are always being produced because of lack of responsibilities from graduate students. The findings are also agreeing with Walker and Townsley (2012) who argue that the university and faculty management should not depend on students to report about academic dishonest behaviours conducted by their fellow students because of the nature of students, that they always defend each other.
4.7.2 
No Measure being taken against Dishonest Graduate Students by the College
Majority of graduate students in the visited universities, agreed that some graduate students stopped to report about academic dishonest acts conducted by their fellow graduate students because they found that there were no serious measures taken by the university’s management to deal with those dishonest behaviours. Graduate students for example, said the following:
We were in a test one day, one of my classmates entered in the examination room with a piece of paper that had some written points on it. We reported the incident to the invigilator who took such evidence. Until the end of the semester, nothing was done to her. How can you continue reporting such dishonest acts in such an environment having laisser-faire lecturers? (FGD, Graduate students from University I). 

Other graduate students lamented about the university management as follows:
We always fight against dishonest acts. We do not like them at all and We have reported several times. The responses from the faculty members are negative. They demand tangible evidence to support our claim. Even though we managed to do that, there are very cold responses. That is why we decided to stop as we found ourselves into trouble with not only our fellow graduate students but also with some of my lecturers, who call me “mnoko” (FGD, Graduate students from University K).

From the voices one gets a clear picture that some graduate students had genuine reasons for failing to report to the university management on various forms of academic dishonest acts that prevailed in their universities. One can thus deduce that academic dishonesty among graduate students will persist given the manner in which the university management handles the problem. It is high time now for university managements to ensure those graduate students who report about academic dishonesty are honoured and their names are kept anonymous so as to avoid conflicts with dishonest students. Also, the university managements should encourage some serious graduate students to continue reporting about dishonest acts and the university should take serious measures to deal with those who commit academic dishonesty in higher learning institutions.
4.6.3 
Graduate Students Avoiding fellow Students to be Discontinued from Studies
In universities where the management and faculty members were serious on all issues pertaining to academic dishonest acts, it was revealed that students were discontinued from studies. For the purpose of avoiding their follow students being discontinued from study, majority of graduate students agreed that they did not report the dishonest acts committed by their fellow graduate students. Through focus group discussions the following voices were captured from the graduate students.
Do you want us to report the dishonest acts so that our fellow students be discontinued from studies? Never! we cannot do that. When a person is discontinued, we will put ourselves into a blame and we do not want such a thing to happen to us. Let them continue doing those dishonest acts; the world will teach them a lesson (FGD, Graduate students from University K).
The statements suggest that discontinuation from studies was a big threat to the graduate students even though they were practicing dishonest acts. They further try to suggest that it would be a big mistake for graduate students to report on the behaviours because they did not want to see their fellow students being discontinued from studies. The implication of the findings is that though university managements were very serious on maintaining academic integrity, they would not be able to succeed as dishonest acts continued to take place while the graduate students feared to report in order to protect their fellows from being discontinued. The findings agree with Chirikov, Shmeleva and Loyaika (2019) who noted that one of the reasons why graduate students were defending each other by not reporting the dishonest acts committed by their fellow graduate students was the fact that they felt uncomfortable when their fellows got discontinued from studies.
4.7.4  Graduate Students being part and Parcel of the Academic Dishonesty
The research findings revealed that some of the graduate students did not report about their colleagues who committed academic dishonesty because of the benefits they got from engaging into such dishonesty acts. Majority of the graduate students agreed that they were part and parcel of such dishonest behaviour which had a big challenge towards maintaining academic integrity in higher learning institutions. Graduate students from university ‘M’, for example, said that: 
“Some of us do not report such dishonest behaviours because we are also involving in them”. 
Other student from university ‘I’ said that: 
“We cannot report because we have no guts for doing that as sometimes, we also cheat during tests/ examinations or take-home essays”
The testimonies show how some of the graduate students benefited from the dishonest acts and hence failed to report. Thomas and De Bruin (2017) report that in any society where there is a culture of academic dishonest behaviour, it is very difficult for them to report about each other because they both benefit from such dishonest acts.
4.7.5 It was none of the Graduate Students’ Business
Majority of the graduate students through focus group discussion agreed that, some graduate students were not reporting about dishonest acts committed by their fellow students because they saw that it was not their responsibility to do so. To them, university lecturers and quality assurance officers had the duty to do so. Graduate students once remarked as follows:

It is clear that some of the issues pertaining to academic dishonesty should be delt with by those people entrusted to do so. Our role here is just to study. Reporting issues on academic dishonesty committed by our fellow students at this university is none of our business and we do not care about it (FGD, Graduate students from University O).
From the statements it is clear to say that there was no support by graduate students on assisting universities in maintaining academic integrity in higher learning institutions. The implications of the findings are that academic dishonesty among graduate students will be endemic since the graduate students think the issue should be addressed by some other people in the universities. This was a wrong notion. Every member of the university is entrusted to maintain academic integrity irrespective of the position and status that they have in the society. This will lead them to having a collective responsibility.
4.7.6
It was Dangerous for Graduate Students to Report Dishonest Acts
Majority of graduate students agreed that some of the graduate students faced a challenge to report dishonest acts committed by some of their fellow students because there was a threat from the graduate whenever they showed a sign of reporting the incidents. From university ‘O’ for example, graduate students said the following: 
“It is dangerous for us to report since some of the dishonest graduate students are helped by some of our lecturers”
Thus, the environment for reporting such incidents was very difficult as such dishonest acts were done in collaboration with the university lecturers. Reporting such incidents would put into trouble the person who reported them. So, it was very important for the faculty members especially the university administrators to have university lecturers who can maintain academic integrity. Strong disciplinary measures should be taken against those involved in such dishonest acts regardless of their status.
4.7.7 
It was the Unknown Mistakes committed by the Graduate Students
Majority of graduate students agreed that some of the students did not report the academic dishonest behaviours committed by their fellow graduate students on the ground that those were unknown mistakes. The findings further revealed that since graduate students had little knowledge on what constituted academic dishonesty, they found themselves committing such an academic fraud. Generally, it can be observed from the findings that there were still many rivers to cross as graduate students continued to uphold the dishonest behaviour conducted by their fellow graduate students for various reasons.
4.8 Effects of Graduate Students’ Academic Dishonesty in Higher Education
The third objective aimed to investigate the impact of academic dishonesty committed by graduate students in the higher learning institutions. In the focus group discussions with students and interviews with heads of department (HoDs) and quality assurer officers (QAs) various findings emerged which are presented, analysed and discussed in the next section. 
4.8.1 
Impact to Individual Graduate Students
Responses from the respondents pointed out that academic dishonesty had an impact to an individual graduate student. Focus group discussions with graduate students, and interviews conducted to the heads of department (HoDs) and quality assurer officers (QAs) revealed the following findings.
4.8.1.1 
Production of Incompetent graduates

Findings from the respondents disclosed that graduate students who engaged in academic dishonesty lacked academic skills thereby making them remain incompetent in the long run. In interviews with heads of department (HoDs) and quality assurer officers (QAs) from university ‘K’, respondents maintained that:
 “Academic dishonesty produces graduates who study for certificates and not for acquiring academic skills” 
Also, majority of graduate students confirmed that students engaged in academic dishonesty becomes incompetent. Graduate students from university ‘I’ said that “dishonest graduates remain half cooked” and others from university ‘K’ added the following:

It is wise to say that when a graduate student engages into academic dishonesty what has been written in the certificate and what he or she has acquired will not reflect one’s academic competence (FGD, Graduate students from University K).

The findings show that when a graduate student engages into academic dishonesty, he or she lacks professionalism. This is because it is very difficult for the student to show the skills acquired during the whole education life at the university. Any student once enrolled in school is expecting to gain skills which will make him or her competent but it becomes so difficult to acquire such skills when one engages in academic cheating. Carpenter, Harding and Finelli (2006) argue that students who cheat misrepresent their abilities. On the same note, Starovoytova and Arimi (2018) posit that cheating harms individuals and damages their reputations because they are liars, and intellectual thieves facing consequences that reduce the enjoyment of accomplishments earned through genuine effort.
4.8.1.2 Students’ Discontinuation from the University
Research findings showed that students who engaged in academic dishonesty were in danger of being discontinued from studies. Respondents argued that universities strictly prohibited the acts of dishonesty and any students found engaging into academic dishonesty would be discontinued from studies. Documentary review showed that in university ‘M’, for example, for the past five years there were four discontinuation cases for the postgraduate students due to academic dishonesty. In university ‘O’, from 2015-2019 there were six discontinuation cases of graduate students because of the academic dishonesty especially cheating during examinations whereby dishonest students were caught with illegal materials and impersonation.
Universities with zero tolerance on academic dishonesty always have no mercy on any student who commits academic fraud for the purpose of maintaining academic integrity. Students’ discontinuation from studies has many repercussions financially and timewise which in turn leads to psychological effects.  Malume (2017) reiterates that graduate students who were discontinued from the colleges in Botswana due to academic dishonesty were blaming themselves about the wastage of time and fee that they paid to the colleges before discontinuation.
4.8.1.3 
Graduate Students Getting a Failing Grade
Findings from the respondents indicated that students who engaged into academic dishonesty got a failing grade from their lecturers. For the cases of plagiarism and reduplication of assignments graduate students who cheated became prone to deduction of marks and others were given a failing grade. In the focus group discussions, students from university ‘K’ said that: 
“Our lecturer deducted five marks out of fifteen after she found that we had plagiarised”. 
Other graduate students from university ‘I’ reiterated that: “we were given zero after we duplicated the assignment”.  
The statements concurred with head of department (HoD) from university ‘I’ who remarked that:

Though sometimes it is time consuming, we are obliged to give punishments to those students who engage in academic dishonesty.  To me I do not have any mercy on any student who plagiarises and duplicates assignments (Interview, HoD from University I).
Similarly, a quality assurance officer from university ‘I’ added the following:

There are some graduate students who downloaded online projects and submitted to the faculty for marking. After being recognised they were both given a failing grade so as to teach them a lesson that academic cheating is illegal (Interview, QA from University I).

The statements show that there were some lecturers who were serious with their works and they were ready to punish those graduate students engaging into academic dishonesty. This was a good attempt on reducing academic dishonesty among graduates in the higher learning institutions. Documentary review showed that in university ‘K’ five cases of academic dishonesty were documented from 2010-2019 in which students scored a failing grade and were ordered to go to the field again to collect data.  In university ‘I’ three students repeated the course after getting a failing grade due to academic cheating in examinations. In university ‘O’ two students repeated the course.
Generally, from the findings, one can deduce that a dishonest student always becomes dependent and cannot stand on their own ideas and thoughts and, since they do not work by their own effort, they become lazy. The findings were consistent with those of Heyman (2011) who maintains that a dishonest student becomes lazy, does not attend classes regularly, and skips some periods on the ground that when tests or examinations come, he or she will cheat. These expectations jeopardise education standards because academic universities are producing a dishonest generation for which academic cheating becomes part and parcel of their life.
4.8.1.4
Graduate Students being Dependent, Unreliable and Lazy
Findings revealed that graduate students who engaged in academic dishonesty lacked self-dependence and were found to be very lazy. They failed even to defend their proposals and their final reports.  Research findings further revealed that during proposal presentations it was very easy to identify that the proposals or final reports were not prepared a hundred percent by an individual graduate student.  Through interview with heads of department (HoDs) from university ‘K’, it was clearly stated that: 
“Since many of the graduate students seek academic assistance from other people, they become academically lazy”.
From the statement, it can be argued that, when a dishonest graduate student engages in academic dishonesty, he or she loses credibility and integrity in the university and can no longer can be trusted.  Kirya (2019) maintains that submitting term papers, theses or dissertations written by someone else for pay makes a graduate student mistrusted when caught by faculty members. Similar findings were revealed in Saudi Arabia by Ramadan (2014) who found that more than twenty percent of students had paid somebody else to complete for them written assignments. Likewise, David (2018) maintains that in Wandeya, Uganda, a suburb of Kampala near Makerere university, numerous shop windows advertise ‘proposal writing services’ for a fee.
4.8.1.5 
Graduate Students loosing Academic Credibility and Integrity
Research findings revealed that graduate students who cheated academically felt guilty and suffered loss of self-esteem. Furthermore, research findings showed that psychologically, a student who cheats academically loses credibility and academic integrity. One head of department said that:

We produce the unacceptable generation because through academic fraud they lose credibility from the university community. When a graduate student cheats and becomes a teacher of others they develop a group of students who lack academic integrity (Interview, HoD from University K).

On the same note, another head of department viewed that:

A dishonest student is bold labelled not only by his or her fellow graduate students but also by lecturers. This bold labelling erodes the mutual trust between the students and the entire university (Interview, HoD from University M).

The statements seem to mean that when a graduate student is labelled engaging in academic dishonesty, he/she tends to be ignored by his or her fellow graduate students on the belief that once they collaborate with him or her, they might also be included in being bolded and, as a result, they might not be trusted by their lecturers. 

Moreover, the findings indicate that, once dishonest students are bold labelled it damages the relationships that have existed with honest graduate students on the ground that honest students become not happy with acts of the dishonest students.  Psychologically, dishonest students become lonely.
4.8.2 
Institutional Impact Of Academic Dishonesty In Higher Education
Respondents argued that dishonest behaviours that are committed by graduate students had an impact on the institutions (universities). In the focus group discussions with graduate students and interviews conducted to heads of department (HoDs) and quality assurer officers (QAs) the following sub-themes emerged which are presented analysed and discussed in the following sections.
4.8.2.1 
Academic dishonest practices tarnishing the image of the university

Research findings illustrated that when academic dishonest acts persist at the university, the university becomes discredited. In an interview with one of the heads of department (HoD) from university ‘I’ it was established that; 
“No parent/sponsor will bring the student to the dishonesty institution”. 
Another HoD from university ‘O’ remarked that; “the education stakeholders will not trust the university”.  
To add to that, head of department (HoD) from university ‘K’, provided the following testimony:

Currently, many universities enrol graduate students. There is a huge competition as every university strives to win the students. However, the dishonest behaviour existing in the university will lower its image (Interview, HoD from University K).

Statements that have been raised by heads of department show that academic dishonesty is a very bad act.  Universities which depend much on graduate students’ fees and other contributions will suffer a lot if they lack students enrolled at their universities because of academic dishonesty. Abraham (2017) argues that universities need students who will pay fees and other contributions to survive.  Failure to have students means the dying of the universities. 
Hensley (2013) adds that academic dishonesty has an effect on colleges’ reputation because an institution plagued by cheating behaviours may become less attractive to potential donors, parents, students and especially prospective employers. Therefore, in the light of these findings it can be argued that one of tarnished images of the university is manifested when the academic dishonest act takes place.  It is the role of the university management to work hard to enhance the image of the universities.
4.8.2.2 Academic Dishonesty making a Graduate Student’s Assessment Unreliable
Research findings showed that some dishonest students acquired grades which they did not deserve.  Some graduated with a higher GPA as they wished but they did not deserve that.  One of the heads of department (HoD) from university ‘M’ remarked that there were great possibilities for the dishonest graduate students to get good grades during course work as some hired people to do such assignments for them. One head of department confessed that: 
“Some of these dishonest people are PhD holders who know much about how to write good theses and dissertations”. 
Another head of department from university ‘O’ argued that:
“We face some difficulties to assess the graduate students during class work as some time we lack evidence”.  
In a focus group discussion majority of graduate students agreed that due to academic dishonesty committed by the university students’ assessments were unreliable. Graduate students advanced that:

When our faculty lecturers see a graduate student has submitted an assignment with good English language and proper citations, they provide good grades even without asking themselves how this first-year graduate student managed to do that even for the first assignment after the beginning of the first semester. This makes dishonest graduates excel academically (FGD, Graduate students from University I).

The findings above show how it was easy for the dishonest graduate students to attain higher grades. Also, it shows how it was difficult to ascertain whether the performance of the graduate students was real or not. These findings concur with findings of Rozzet et al. (2011) who confirm that instructors cannot properly evaluate students and address gaps in students’ understanding. Saat (2012) adds that rewarding students who engage in unethical behaviour his or her reward will not reflect the reality of the skills that one has.  Generally, there is a big difference between what an honest and dishonest student gets when they are graded. Dishonest students’ grades become unrealistic.
.
4.8.2.3 
Academic Dishonesty Interfering with Basic Mission of Education
Research findings showed that the basic mission of education required a graduate student at the end of his or her academic endeavours to be able to master and demonstrate the acquired knowledge. Heads of department in interviews, argued that the feedback they get from the community regarding what their students performed even before graduation was a reflection of the type of education, they provided to the dishonest students. Head of department from university ‘M’ lamented that: 
“Sometimes in the continuation of their courses, some of the graduate students failed to demonstrate what they have learned during the previous semester”. 
HoD from university ‘O’ added that: 
“Worse enough, when they were taken outside the university for small project works, they failed to deliver”. 

The research findings suggest that academic plagiarism, duplication of assignments, contract cheating and other forms of academic fraud go against the expected norms of the university. The core values of higher learning institutions are to maintain academic honesty because through academic honesty, trust among students and lecturers will prevail.  Second, having academic integrity is very important because it provides values to the student’s degree. 
It is in this regard that Fishman (2017) argues that a graduate student in order not to interfere with the core mission of education must demonstrate honesty, trust, fairness, respect, responsibility and courage.  Additionally, the findings of Sayed and Camillo (2018) support the results of this study, as most of the graduates fail to demonstrate their skills that they have acquired when most of them pass through the dishonest paths.  These findings are also are in line with Jones (2011) who maintains that academic dishonesty undermines the academic world by interfering with the transfer of knowledge by allowing students to graduate without having the mastery of the knowledge.
4.8.2.4 
Academic Dishonesty affecting Honest Graduate Students as Well
Majority of graduate students through focus group discussions agreed that academic dishonesty created an atmosphere that was not conducive to the learning process which affected honest students as well and, as a result, the higher learning institution remained the producer of dishonest generation. Graduate students confidently posited that:

You know what, many graduate students report at this university with innocent mind. Dishonest behaviours are shaped with the university students and many of the graduate students copy these dishonest behaviours from dishonesty graduate students especially those who are in the second year who have experience of dishonest culture that prevails at the university (FGD, Graduate students from University ‘I’).

The quotation provides evidence to show that dishonest behaviour impacts even the innocent graduate students because many of them will imitate the easiest way of getting good grades through the dishonest behaviours as one of them said ‘monkey see, monkey do’ meaning that in the shared culture, people especially those who are first experiencing the new culture from the indigenous people tend to imitate everything from them. These findings are in line with Hilbert (2015) who argues that a student who has never engaged in dishonest academic behaviour may be encouraged to do so if they see no strong effort is made to catch the dishonest students.  Similarly, Donse and Groep (2019) note that according to social norms theory, individuals’ behaviour is guided by their perceptions of how other people behave especially when they continue to benefit from the dishonest behaviour.
4.8.3 Societal impact of Academic Dishonesty in Higher Learning Institutions
 Respondents, in interviews and focus group discussions respectively, confirmed that academic dishonesty among the graduate students had a far-reaching impact to the society. The findings are presented, analysed and discussed in the following sections.
4.8.3.1 
Lack of Critical thinking among the Graduate Students
Research findings revealed that higher learning institutions are the only places where students are being groomed to act and think critically on every academic task before them.  Heads of department argued that since dishonest graduate students failed to think critically, it was impossible for the community to rely on them.  One head of department stated the following:

Academic dishonesty among graduate students has a great impact. It produces a graduate student who lacks critical thinking at the university and outside the university. This is very unfortunate to the society as the graduate student becomes crippled to help the community since no skills were acquired by him or her (Interview, HoD from University O).

From the voice it is apparent that though many societies are expected to flourish through the skills and knowledge of experts, it is clear that they cannot benefit from such graduate students with dishonest behaviours. Furthermore, the study found that when graduate students engage in dishonest acts while at college, they lack academic critical thinking.  This is because a dishonest student lacks creativity to improve and evaluate his or her ideas. Thus, a dishonest student lacks a domain-general thinking skill which would enable him or her to think clearly and rationally on how to commit or not to commit academic dishonesty. 
This is in line with Sims (2013) who contends that in the field of education, critical thinking is very important to individual students because it acts as a reflection of one’s life whether he or she lives honestly academically through self-evaluation. The findings are also similar to those of Yacoubian (2015) which show that critical thinking is a foundational pillar for creating an honest path that a student should pass through.
4.8.3.2 
Graduate Dishonest behaviour being carried forward to the work Place
Research findings indicated that dishonest graduate students normally strive hard to succeed in their mission for the purpose of completing the course in which later on they become employed. Focus group discussions with graduate students and interviews conducted to heads of department and the quality assurance officers revealed that there was a possibility of the graduate students to carry out such dishonest behaviours even to the world of employment. Managers and employers will not be ready to tolerate such dishonest behaviours as one HoD from university ‘K’ remarked: 
“I don’t think that employers will tolerate such dishonest behaviours”. 
Another HoD from university ‘O’ commented:
“Unless the employer is also a dishonest person but, if not, he or she will terminate the employee”.  
Other graduate students from university “O” remarked that: 
“To the world of employment, a dishonest student will not be sellable”.

Thus, it is clear to argue that employers prefer an honest employee to a dishonest one as most of the missions and visions of the employers are to carry forward their institutions through maintaining their integrity. Bali (2015) argued that the dishonest behaviour committed by graduate students normally spills over to the world of employment as this dishonest behaviour becomes part and parcel of the person’s life.
4.9 Measures to Curb Graduate Students’ Academic Dishonesty
The fourth objective aimed to determine various measures to curb graduate students’ academic dishonesty in higher learning institutions. The research assumption was that, due to the existence of various forms of academic dishonesty in higher learning institutions, respondents would come up with possible measures of curbing academic dishonest practices in the higher learning institutions. Data were gathered through interviews to heads of department and quality assurance officers as well as focus group discussions with students.  Respondents mentioned a holistic approach that will involve both graduate students, lecturers and the university management. The findings are presented, analysed and discussed in the following sections. 
4.9.1 Institutional based Prevention Approach
Responses from the respondents through focus group discussions and interviews revealed that education-based prevention approach was one of the important measures that can be used to curb graduate students’ academic dishonesty in the higher learning institutions. Respondents mentioned the following ways of curbing academic dishonesty within institutional-based prevention approach.
4.9.1.1 
Teaching Graduate Students on how to Maintain Academic Integrity
Focus group discussions with graduate students, revealed that it was very important for the graduate students, as they become enrolled in universities, to be taught the disadvantages of engaging in academic dishonesty. This would help the graduate students to become part and parcel of maintaining academic integrity as one of them from university ‘K’ said: “students should be taught how to paraphrase in even a single class period so as to avoid plagiarism”.  
One HoD from university ‘K’ added that: 
“We are required to build foundation of graduate students’ academic integrity the soonest possible they enrol”. 
Furthermore, HoD from university ‘I’ had the following to add:

Teaching students about academic integrity and plagiarism should help them understand not just what to avoid copying others’ work without acknowledgement, but also what they should aspire to joining the academic conversation in order to influence it. Handling sources well is part of each writer’s intellectual development that occurs over the space of several years (Interview, HoD from University I).

The findings show that educating graduate students about academic integrity and how to maintain should become a prerequisite. The research findings suggest that graduate students are supposed to be taught on how to maintain academic honesty and this should be an endless process so as to enable graduate students recognises its importance.  Students are required to be taught how to paraphrase so as to do away with plagiarism.  
The findings are similar to those of Jamieson and Howard (2016) which revealed that plagiarism is not the product of unethical student behaviour; rather students plagiarise most often because they have an inadequate understanding of how to use secondary sources in their writing. This shows that lecturers have to do a better job of teaching students not only how to properly cite others’ works in their own writing, but also how to distinguish good sources from bad ones.  Thus, Gooblar (2019) concludes that students should be given the tools necessary to legitimately incorporate other sources into their work and let them know that it is good to get ideas from other people and incidents of plagiarism will become rare.

4.9.1.2 
Faculty use of Plagiarism Detecting Software
In the focus group discussions with graduate students and interviews conducted to heads of department and quality assurance officers, as well as documentary reviews, it was revealed that detecting software for plagiarised work was a very important attempt to curb academic dishonesty in the higher learning institutions. Respondents reported that a common way to prevent plagiarism in this digital era was the use of plagiarism detecting software. In this regard, graduate students from university ‘M’ which use Turnitin software recommended that: 
“Turnitin is very helpful for the lecturers in spotting suspected plagiarised paper or thesis”.  
In the same context, majority of the graduate students agreed that plagiarism detecting software was very important to check the level of plagiarism to their dissertations and theses. The following testimonies were gathered from a focus group discussion:

Surely, what we can say is that the use of plagiarism detecting software like Turnitin decreases and prevents plagiarism. We believe that, our thesis which we are writing now will be of quality and original (FGD, Graduate students from University K).
Similar views were captured from other graduate students who remarked that:

Plagiarism detecting software, especially Turnitin, software is of much worth to my academic career. It guides us to properly quote and cite the sources. In order not to commit plagiarism, we are able to develop our ideas and improve our writing skills (FGD, Graduate students from University O).

In an interview with quality assurance officer, the following issues were also aired:
Turnitin detecting software helped the faculty to detect plagiarism especially from those students who used to download online dissertations and submit them to us. We have a tolerance rate of about thirty percent. This has helped us a lot to build academic integrity to postgraduate students (Interview, QA from University M).

Documentary reviews, established that in all universities that were visited by the researcher, application of Turnitin plagiarism detecting software was put in place and helped the university to detect similarity index of students’ writing especially thesis and dissertations. However, the research findings revealed that while some of the respondents were happy with plagiarism detecting software, especially Turnitin, others doubted as it opened a pandora box for graduate students to use other tricks to avoid being trapped by the Turnitin and, as a result, they would not be maintaining academic integrity. One of the HoDs from university ‘I’ recommended that:
 “Turnitin is only a tool, it is an ineffective deterrent against plagiarism because it is there to catch those who plagiarise rather than teach how to maintain academic integrity”.  
Another HoD from university ‘K’ stated:

We do not use the software all the time.  We normally use it to detect plagiarism only in theses or dissertations.  My worry is Turnitin checks submissions against essays in its database and not otherwise.  So, the challenge is, what about a plagiarized work which is not the Turnitin data base? (Interview, HoD from University K).

From the testimonies, it can be argued that though plagiarism detecting software is very potential, it should be applied carefully. Lecturers should be well informed on how to use it so as to avoid confusions that might happen. Munachonga (2014) views that Turnitin is one aspect in the adoption of a holistic approach to academic integrity that can be used to teach students what constitutes plagiarism as well as how to properly cite sources and references correctly. However, the findings disagree with Glendinning (2014) who found that many institutions had policies and procedures for dealing with plagiarism at the institutional or departmental level but not all the policies and procedures enforced or consistently applied and as a result, plagiarism continued to take place.
4.9.1.3 
Establishment of Taught Courses on Academic Ethics
In maintaining academic integrity, establishment of a taught course on academic ethics was mentioned as one of the important measures to curb academic dishonesty.  In an interview with HoDs one of the respondents from university ‘K’ maintained that:
“Having a taught programme on academic integrity will reduce academic dishonesty at this university”.

The findings suggest that teaching courses on academic integrity maintenance is essential because the courses have a wide survey of academic ethics. Although in Africa few universities employ this method, especially to the philosophy courses, (Mihanjo, 2016) the few universities see the benefits of conducting such courses to the graduate students.  In the same realm, Teixeira and Rocha (2010) maintain that when an academic integrity course is best taught and reinforced by faculty, it is expected that academic cheating behaviours will be minimized if not withered away totally because integrity will be assessed through the courses students have taken. Generally, these findings show that it is high time for the universities to establish taught courses regarding academic integrity to graduate students.  These courses, if well taught, will help graduate students maintain academic integrity.
4.9.1.4 
Being Vigilant during Test/Examination Invigilation
Interviews to heads of department further revealed that invigilators were supposed to be active and smart during tests and examination invigilation. This would be an important solution to those students who commit academic dishonesty. The research findings indicated that some lecturers ensured proper seating arrangements and some of them were ready to change the former seating plan. During an interview one of the heads of department explained:

I usually assign my lecturers to invigilate examinations according to the number of students who are supposed to attempt such examinations. This helps to monitor well those dishonest behaviours which might happen in examination rooms (Interview, HoD from University K)

The findings show that academic dishonesty persists in examination rooms and lecturers were aware of those forms of academic malpractice that takes place in examination rooms and they were ready to confront them through strong invigilation of examinations. Being vigilant during tests/examinations will disable graduate students to commit academic dishonesty. Also, invigilators should strive to identify and catch those students who engage in academic dishonesty behaviours during tests/examinations. 
Raffetto (2015) reports that preserving academic integrity is a collective responsibility of students, staff, faculty members, and lecturers.  Since research indicates that the atmosphere of cheating with impurity place over in the examination rooms, invigilators are supposed to watch closely the examinees to prevent academic cheating during examinations.  It is the duty of the invigilators to ensure that all examinations are carried out according to the rules and regulations set out by the faculty.
4.9.1.5 
Changing Assessment Methods
Interviews conducted to heads of department and to the quality assurance officers revealed that lecturers changing assessment methods and supplementing student assessment with presentations and oral examinations was a very important tactic to curb graduate students’ academic dishonesty in higher learning institutions. This is because by doing so grades will not be based on a single essay or examination. One of the HoDs argued as follows:
It is during seminars and thesis presentations when we are able to identify the dishonest graduate students. Most of them fail to answer questions raised by the panellists. You find them agreeing to every comment while some of the comments need clarification. We are really fair to them otherwise many of them could fail (Interview, HoD from University K).
Another HoD added the following:
If you want to laugh and recognise wonders, just come during graduate students’ proposal presentations or dissertation presentations. It is very easy to identify the dishonest graduate students as they lack confidence in answering questions from the panellists. Some of them remain silent after they finish their presentations and cannot answer any question from the panellists (Interview, HoD from University K).
From the statements it is clear that dishonest students cannot show up the skills acquired during the entire period of their being at the university as they fail to defend their work during presentations. This also suggests that it is difficult for them to complete the courses as there is a higher possibility of failing the courses. The findings concur with Jones (2011) who argues that, it is very hard for some of the graduate students to pass oral examinations when they know that the work is not their own. What emerges from the findings is that, dishonest graduate students not only fail to demonstrate the acquired skills but also some of them fail courses.
4.9.1.6
Faculty Maintenance of Examination/Test Confidentiality
Respondents pointed out that faculty maintenance of examinations by keeping them in a confidential way was one of the ways of maintaining academic integrity. The research findings from interviews conducted to heads of department revealed that universities through the university examination officers maintained examination/test confidentiality by keeping the examinations and tests in the custody of strong rooms after moderation so to avoid any one who can temper with them. These examinations were only given to the invigilators during the time set for doing them. A quality assurance officer from university ‘O’ for example disclosed that “we have examination strong rooms where we keep our examinations”. One HoD from the university disclosed the following:
When we come to examination confidentiality, we are smart indeed. After moderation, all examinations are kept in the offices of heads of department locked under their custody and it is the duty of examination officers to pick and distribute the examinations to the invigilators during the dates of examination (Interview, HoD from University K).
The testimonies show that universities were very active to ensure that examinations do not leak. This was a very important attempt to ensure that examinations remained safe and no one tempered with them.
4.9.1.7 
Lecturers establishing Good Communication with Graduate Students
Majority of graduate students agreed that lecturers establishing good communication with graduate students was one among the strong measures of curbing academic dishonesty in the higher learning institutions. In the focus group discussions with the graduate students, for example, it was pointed out that maintaining academic integrity at higher learning institutions needed a holistic approach, one of which is effective communication between lecturers and graduate students in class and during field work.  This will ensure the lecturers and students know what they are required to do. Graduate students lamented as follows:

Sometimes, as a graduate student, you need to travel from far away to Dar es Salaam to search for supervisor after he or she didn’t pick your phone and never responded to the SMS. When you meet him or her you get a cold welcome. In short, some of us graduate students have bad luck (FGD, Graduate students from University K).
The statements provide evidence that communication breakdown or when there were some delays in communication students became affected and, as a result, they found, themselves engaging in dishonest academic behaviours because they did not know what to do concerning their theses or proposals as supervisors had no good communication with them. Good communication between lecturers and graduate students will enable lecturers to clarify any doubt from the students thereby prohibiting them from seeking any illegal assistance from other people.  
It is in this regard that David (2018) maintains that good lecturers are supervisors who care about students’ academic end overs. During theses/dissertations supervision, they will strive to supervise in a way that a student completes the degree as per prescribed period. From these findings, therefore, it is the duty of supervisors in colleges to enhance good follow up to the students, especially to those who are writing their dissertations to sit with them and discuss together step by step any doubt or challenge that a student encounters during the entire process of dissertation or thesis writing.
4.9.1.8
The use of External Examiners
Research findings revealed that for the universities to maintain academic integrity, the use of external examiners to double-grade examinations appeared more important. This is because an external examiner has a duty to evaluate all forms of assessment which contribute to students' degree results; to evaluate, and help ensure fairness and consistency in, the assessment process; and to comment, if invited to do so, on any alleged cases of assessment irregularities. This will help to ensure that any student who expected to get such a degree has been seen by another’s eye apart from the eye from his or her university. 
However, the HoD from university ‘K’ cautioned that: 
“These external examiners should be screened and entrusted by the university according to their seniority and credibility in academic arena”. 
This means that external examiners who are senior have experience on supervising students’ theses/ dissertations. The findings are in coherence with those documented by Thandiza (2018) which show that external examiners confirm the credibility of the grades provided by the university or the college to the students. The advantage is that external examiners are fair and prove whether or not the given marks by the faculty are consistent with what will be given by the external examiners. The findings imply that external examiners should have competence and experience in the fields covered by the programme of study. Moreover, the findings show that external examiners must be familiar with the standard to be expected for the student to achieve the intended award.
4.9.1.9 Engaging Disciplinary Measures to Graduates who Commit Academic Dishonesty
The research findings revealed that universities engaged disciplinary methods for responding to academic dishonesty as a method of deterring academic dishonesty. This was a very important measure as one HoD responded:
We use disciplinary and developmental methods to respond to those students who are committing academic dishonesty. However, important to note is that these disciplinary methods are included as part and parcel of the educational process (Interview, HoD from University K).

The strategy thus focuses on communicating to the students on the importance of academic integrity as a core institutional value that will shape their academic success in the institutions. The findings suggest that the reactive techniques such as notifying and posting individual students caught cheating to inform the public is very important. Also, publicising and imposing potential penalties reduce the incidence of student academic misconduct (Bisping, Patron & Roskelly, 2008; David, 2018). Hence, institutional support for faculty who take disciplinary action against students who commit academic dishonesty contributes to the withering away of the problem (Betram-Gallant, 2008).
4.9.1.10 
Harnessing and Strengthening Internal Quality Assurance
The research findings revealed that most of the internal quality assurance parameters for universities focus on teaching and learning, and curbing academic dishonesty. This shows that they are entrusted by the universities to ensure that quality education is attained by eliminating any vices which will hinder quality education. One respondent from university ‘K’ argued that: 
“Quality assurance should be conducted in an inclusive manner, with university/faculty commitment and stakeholder participation”. 
The findings show the importance of quality assurance in determining the quality of education by prohibiting academic dishonesty. The findings of this study suggest that discourses of academic dishonesty management are explicitly linked to quality assurance process because the latter is concerned with the more measurable aspect of academic dishonesty management such as frequency of cases, repeat offences and the number of colleges/faculties involved in implementing procedures and systems for informing students. Graduate students who were found submitting others’ dissertations were easily caught through the Turnitin software pointing out the tolerate rate of 30 percent. 
Sutherland-Smith (2013) contends that linking the discourses of academic dishonesty management through student centered learning and the discourses of internal quality assurers’ enhancement may affect positive institutional learning and teaching change.  However, the findings are inconsistent with that of Nilsson (2008) and that of Yeo and Chien (2007) who observe that it is through blending both internal quality assurance and external quality assurance that the new model will facilitate the curbing of academic dishonesty in higher learning institution. The findings show that collaborative model is very important in curbing graduate academic cheating in the higher learning institutions.
4.9.1.11 
The use of Proctors by College Members
Research findings revealed that college members played great roles in ensuring that students do not commit academic dishonesty during examinations. The research findings revealed that during examinations, graduate students were prohibited to enter in the examination’s rooms with unauthorised items. However, while this was made possible in universities ‘K’ and ‘M’, in universities ‘O’ and ‘I’, graduate students were allowed to enter into examination rooms with their personal belongings on condition that all belongings were put in front of the class where invigilators could easily see and monitor them.
Moreover, in order to reduce incidents of academic cheating during examinations, the research findings revealed that college academic members increased the number of examination proctors where the use of non-multiple-choice examination questions and essay type questions were applied by the college academic members. One of HoDs explained as follows: 
 As a faculty HoD I always put much emphasis on my team that we should change the nature of examination each time because if we do not do like that student will not concentrate on studying but on looking for term papers as some of the lecturers used to repeat them. I thank the faculty now has changed the modality of questions and much emphasis is on essay type questions (Interview, HoD from University M).
The extract above shows the importance of changing the nature of examination each term for the purpose of prohibiting dishonest graduate students to easy access the repeated questions for the purpose of passing examinations/tests. The findings are in line with those of Tabsh, Abdelfatah and El Kadi (2017) who argue that in current years, due to increased students’ academic dishonesty, colleges should make serious efforts which will be used as proctors to maintain academic integrity. These include creating an academic integrity violation data base. 
Similarly, Tabsh, Hany, El Kadi and Abdelfatah (2019) insist that lecturers should be encouraged to give students different home work from one semester to another since students may have access to graded past work. They further contend that the weight of off-class assignments be a small fraction of the total weight to discourage students from cheating on home work.
4.9.1.12
Faculty Conducting of Frequent Seminars on Supervisory Roles
Research findings revealed that one of the strategies to maintain academic integrity in higher learning institutions is to enable faculty to conduct frequent seminars on supervisory roles among lecturers so as to ensure professional development for staff relating to academic integrity. One HoD argued that these seminars will empower lecturers to understand various new forms of academic cheating that students always use because of the adoption of science and technology. From university ‘M’ a head of department acknowledged that: 
“The world is changing rapidly with science and technology being used by students in cheating”. 
This shows that it is very important for the faculty members to be empowered through seminars so as to understand various new techniques employed by students to cheat so that the faculty members can address them before things get worse.  Rensburg, Mayers and Roets (2016) observe that the role of the supervisor is to provide a supportive, constructive and close supervision process in which in a long run a student will gain competence in the basic skills of conducting research on a particular field of study hence will not be able to cheat as he or she has acquired knowledge and skills from the supervisors. Generally, the findings suggest that through seminars, supervisors will understand their roles and it can be argued that high quality supervision of students, plays a pivotal role in the scholarship of discovery and development of evidence-based practice.
4.9.1.13
Development of Honour Codes
Respondents showed that honour codes development was an important attempt to curb graduates’ academic dishonesty in the higher learning institutions.  They argued that honour codes addressed student behaviour both outside and inside the classroom in an attempt to promote ethical behaviour and responsible social behaviour. It is within this realm that one of HoDs from university ‘K’ opined that: 
“With honour code we expect students will report known incidences of cheating”.  
Another HoD from university ‘M’ added that:

Having honour code at this university will benefit us a lot but one of the benefits is the expectation that graduate students will self-invigilate the examinations and will not hesitate to report any examination malpractice that transpired during the examinations (Interview, HoD from University M).

Similar views were reiterated by another HoD follows:

The goal of honour codes is to establish honour itself as the most important attribute that a graduate student can have.  Through the pledge that every graduate student makes when they first enrol, universities aim to create a sense of accountability to graduate students. If one student witnesses an honour code violation like cheating or plagiarism, they are supposed to report it (Interview, HoD from University K).

From the voices it is evidenced that through honour codes universities expected graduate students would pledge to never lie, cheat or steal in both their academic career and outside the university. Honour code is a statement addressing issues such as cheating, stealing and misrepresentation, made by the university in which the students pledge to adhere to. Honour codes are self-regulation because under an honour code, students are required to turn in other students in the violation of the code. 
Yang, Huang and Chen (2013) argue that honour code is the value of a person in his own eyes, but also in the eyes of his/her university. It is his or her estimation of his or her worth, his claim to pride, but also it is an acknowledgement of their claim, their excellence recognized by the university as his or her right to pride.  With the same note, Gallant (2008) opines that honour codes have a great emphasis on the consequences of committing academic dishonesty and the principles of academic integrity as an important mission of the university.
The findings intend to show that honour code is reputation worthy of respect and admiration.  However, although the findings indicate that honour codes can be used to curb graduate students’ academic dishonesty, it is not in all cases and Dichtl (2013) recommends that honour codes do not prevent academic cheating rather they reduce it.  That is why in those universities which have honour codes there are cheaters but fewer than those in universities that have no honour codes. Generally, problems with academic dishonesty do exist, but the use of an honour code may be an effective tool in minimizing academic dishonesty and enhancing an ethical environment.  Honour codes need to be carefully constructed and adhered to. Furthermore, in order to be effective and supportive of an environment of academic integrity, the code must have a solid legal foundation.
4.9.2 Individual Graduates’ Strategies 
The research findings revealed that for the graduate students to maintain academic integrity, they must be part and parcel of the fight. During focus group discussions with graduate students, respondents mentioned the following ways of maintain academic integrity at individual level. These individual ways of maintaining academic integrity in higher learning institutions are presented, analysed and discussed in the next sections.
4.9.2.1 
Studying Hard and Knowing the University Calendar
Majority of graduate students agreed that studying hard and knowing the university calendar was a very important strategy which made graduate students not to commit academic dishonesty. This is because they were able to properly utilize the time by attending classes and studying in the library where they articulated various academic matters.  So, time management was an important aspect of maintaining academic integrity thereby curbing academic dishonesty as graduate students pointed out:
:You asked us on how do we maintain academic integrity at this university. It is easy to say that we always study the university calendar and do our assignments as early as possible before the deadline. This has helped us a lot to go to library and meet the deadline for our assignments (FGD, Graduate students from University M”).

The finding is evidence showing that self-preparation among individual graduate students was very important in avoiding academic dishonesty among the students. This is because some graduate students engage into academic dishonesty because of poor management of time and failure to plan their time table according to the university calendar.  Robinson (2015) maintains that students with integrity will work hard to earn their degrees in fair and honest ways. 
Generally, the findings aim to inform that time management is an important aspect to curb academic dishonesty. Students should be guided on how they can properly utilise their time while they are at the college.

2.9.2.2 
Observing Academic Rules and Regulations 
Majority of graduate students agreed that observing academic rules and regulations that were found in the university prospectus was very useful in enabling graduate students maintain academic honesty. They further argued that rules and regulations were helpful as they showed students’ obligations and sanctions. Any graduate student who engaged in academic dishonest behaviour was taking the highest risk in his or her life. Graduate students argued as follows:
When you read thoroughly our university prospectus, you find clearly the rules and regulations concerning what amounts to academic dishonesty. So, for the honest student, you just read them and understand and refrain from committing academic fraud (FGD, Graduate students from University I).
The statement shows that there were innocent graduate students who always maintained academic honesty through reading university prospectus so as to know the do’s and don’ts for the purpose of maintaining academic integrity. It is a matter of fact that every university has policies which reflect the university’s commitment to academic integrity by observing and maintaining ethical standards in all aspects of academic work.  Thus, a committed student will ensure that academic rules and regulations are adhered to.  Mihanjo (2016) suggests that in order for students to maintain academic integrity they should be aware of university’s rules and regulations that govern the assessment of student learning and monitoring as academic standing.  Generally, one can deduce that, universities establish rules and regulations to guide acceptable academic behaviour to ensure that the college environment is safe for students to learn free from academic dishonesty.
4.9.2.3 
Graduate Students being Academically Responsible and Honest
The research findings revealed that only graduate students who remained academically responsible and honest gained academic integrity. The research findings further revealed that in the higher learning institutions there were students who were nurtured in the honest families hence it was their responsibility to become ambassadors of their fellow students to act honestly and to resist peer pressures which might lead them to engage in academic dishonesty. Academic honesty provides a foundation for a vibrant academic life and promote scientific progress. In this regard, students are expected to be responsible and honesty. Keohane (2019) argues that through graduates being responsible and honest the university is expected to perform learning, teaching and research activities in a clear manner without any cheating.
4.9 Summary of the Chapter
This chapter presented, analysed and discussed the results on graduate students’ academic dishonesty in the higher learning institutions in Tanzania. Results showed that most of the graduate students had little knowledge on academic dishonesty compared to lecturers and university quality assurer officers. The research further showed that the common academic dishonesty committed by graduate students in the higher learning institutions included cheating during tests/examinations, collusion, conspiracy, bribery, misrepresentation and subtle manipulation.
The research findings also showed that factors for graduate students’ engagement in academic dishonesty included student-oriented factors, college-oriented factors, environmental oriented factors and economic oriented factors. Basing on the effects of graduate students’ involvement in academic dishonesty in higher education, the findings revealed that graduate students did not report incidents of academic dishonesty committed by their fellow students. Also, the findings revealed that academic dishonesty affected individual, institution and society in general.
In order to address the graduate students’ academic dishonesty, the chapter has also presented institutional and individual strategies namely; establishment of education-based programme, the use of plagiarism detecting software especially the use of Turnitin software, and the development of codes of honour. The next chapter presents the summary, conclusions and recommendations of the findings of this study.
CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

This chapter presents the summary, conclusions and recommendations of the study. In addition, the chapter makes inferences on the significance and implications of the study on graduate students’ perceptions and experiences of academic dishonesty in the selected higher learning institutions in Tanzania and suggestions for further research.
5.2 Summary of the Study

The study set out to establish the graduate students’ perceptions and experiences of academic dishonesty in the selected higher learning institutions in Tanzania. The objectives of the study were as follows. The first objective was to assess the graduate students’ knowledge on academic dishonesty in higher learning institutions. The second objective was to determine factors influencing graduate students’ academic dishonesty in higher learning institutions. The third objective was to investigate the effects of graduate students’ involvement in academic dishonesty in the higher learning institutions in Tanzania. The fourth objective was to find out measures to curb academic dishonesty in higher learning institutions in Tanzania.
The literature review focused on concepts of academic dishonesty, types of academic dishonesty, factors influencing graduate students’ academic dishonest, academic dishonesty practices in learning institutions by age, effects of academic dishonesty in higher learning institutions and measures to curb academic dishonesty in higher learning institutions. The literature review provided evidence that academic dishonesty in higher learning institutions is at an alarming stage as it increases time over time. The research knowledge gap indicates that literatures did not address issues on perceptions and experiences of graduate students on academic dishonesty in higher learning institutions. The study was informed by two theories namely Bandura Theory of Moral Disengagement and The Goal Orientation Theory by Dweck. The study employed qualitative approach with a case study design. Through interview, focus group discussions and documentary review information on graduate students’ perceptions and experiences of academic dishonesty in the selected higher learning institutions in Tanzania was collected. The major findings of the study are as follows:
5.3 Summary of the Findings
The following are summary of the major findings of the study which are presented in relation to research tasks and questions. The summary and conclusions are brief in order to specifically answer the addressed questions and what the results were.
5.3.1 
Graduate Knowledge on Academic Dishonesty in higher learning Institutions
Task one aimed at assessing the graduate students’ knowledge on academic dishonesty in higher learning institutions. In this regard, study findings established that graduate students had little knowledge of understanding about academic dishonesty in higher learning institutions. Their knowledge of understanding about academic dishonesty confined to plagiarism. On the other hand, quality assurance officers and heads of department had broad understanding about academic dishonesty to mean all acts that are violating the set rules and regulations in universities. Types of academic dishonesty that were mentioned by the respondents and appeared to be commonly committed by graduate students in the higher learning institutions included cheating during tests and examinations, collusion, bribery, collusion, misrepresentation and subtle manipulation.
5.3.2 
Factors for Graduate Students’ Academic Dishonesty in Higher Learning Institutions
Task two aimed at determining factors influencing graduate students’ academic dishonesty in higher learning institutions. Results from the study showed that in all universities that were visited by the researcher, the factors included those originating from the students themselves such as performance anxiety, English language command problem, lack of knowledge on what constituted academic dishonesty, self-justification habit among graduate students, academic pressure from peers, lack of academic seriousness and low self-esteem among postgraduate students. 
Other reasons included those originating from college such as intimidation from lecturers, poor theses/ dissertation supervision by the university lecturers, poor lecturing methods of some lecturers, graduate students having many academic tasks with limited time, lack of faculty support on course to pursue and appeasement of some lecturers. Economic motives included financial difficulty among some lecturers. Furthermore, other reasons were those associated with cultural aspect such as seeking identity among graduate students. Regarding environmental oriented factors, the result of the study showed factors such as graduate students living in university where academic cheating was part and parcel of life and another factor was the class size.
5.3.3 
Effects of Graduate Students’ Academic Dishonesty in the Higher Learning Institutions
In task three, the researcher’s aim was to investigate the effects of graduate students’ academic dishonesty in the higher learning institutions. Regarding the sources of academic dishonesty in higher learning institutions and the modalities of the dissemination of information on maintaining academic integrity, the study established that graduate students received the information through speeches during the orientation week, university prospectus, postgraduate guidelines, university conduction of seminars to postgraduate students, through posters on university notice boards, lecturers during class sessions and through a course taught in universities.
On graduate students reporting about academic dishonesty committed by their fellow students in higher learning institutions, the research findings revealed that graduate students were not prepared to report the incidents to the university authorities because of many reasons such as avoiding conflicts with their fellow students, university management not taking any measures against dishonest acts, avoiding graduate students to be discontinued from studies, graduate students benefiting from dishonest acts and thinking that it was not their responsibility.
On the impact of academic dishonesty to the graduate students, the research findings revealed that individual impact such as academic dishonesty produced incompetent candidates, academic dishonesty behaviour caused students’ discontinuation from studies, dishonesty graduate students got a failing grade during assessment, academic dishonesty made student dependence, unreliable and lazy, it also caused a dishonest student to lose credibility and integrity. Regarding institutional effects, the study revealed that academic dishonesty tarnished the image of the university, made university assessment unreliable, interfered with basic mission of education, affected honest graduate students as well, and there was the lack of critical thinking among the graduate students. On societal effects, the research findings revealed that dishonest behaviour continued to be carried forward to the working places.
5.3.4 
Measures to address Graduate Students’ Academic Dishonesty
In task four the researcher’s intention was to find out various measures to address graduate students’ academic dishonesty. The findings of this study established the need for institutional based approach such as teaching graduate students on how to maintain academic integrity in higher learning institutions, the use of plagiarism detecting software namely Turnitin software, the establishment of a taught course on academic ethics, being vigilant during test/examination invigilation, lecturers changing assessment methods, faculty avoiding  examination leakage, lecturers establishing good communication with the graduate students, 
The use of external examiners, engaging disciplinary measures to any graduate student found committing academic fraud, harnessing and strengthening the internal quality assurance, the use of proctors by college members, faculty frequent conduction of seminars on supervisory roles and the use of honour codes. Regarding individual graduate’ strategies, the research findings revealed strategies such as graduate students studying very hard, graduate students observing academic rules and regulations, graduate students knowing the university calendar and graduate students being academically responsible and honesty.
5.4 Conclusions
The findings of this study established that academic dishonesty in the higher learning institutions is at an alarming stage as graduate students engaged in it on a magnitude scale. In this regard, the researcher synthesised and developed a cyclic framework that if used by the higher learning institutions in Tanzania will address the problem of academic dishonesty. 
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Figure 5.1: Framework for Addressing Academic Dishonesty in Higher Education
Source: Synthesised and Developed by a Researcher (2021) 
According to the framework, educative, preventive and disciplinary measures if adopted and well implemented are expected to curb academic dishonesty in higher learning institutions in Tanzania hence, higher learning institutions will be better places for leaning where academic integrity will be maintained not only by students but also lecturers and supporting staff. Fig. 5.1 shows cyclic framework for addressing academic dishonesty in higher education.

5.5 Recommendations
In the light of the study findings and conclusions derived, this study provides recommendations for policy makers, for the universities, and for further studies.
5.5.1 Recommendations for Policy Makers
i. For the policy makers, especially the Ministry of Education Science and Technology (MoEST), should strengthen the existing policies on academic integrity to ensure that both public and private universities adhere to. 
ii. The Commission for Universities in Tanzania (TCU) should work hand in hand with universities in Tanzania to frequently check whether there is any violation of academic integrity in those higher learning institutions.

iii. The Ministry of Education Science and Technology should strengthen the civic moral code in its education syllabus from the early beginning of classes so that students will be equipped with knowledge of maintaining academic integrity from kindergartens to universities.
5.5.2 Recommendations for the Universities
i. Many 
students fail to understand actions that fall in the categories of cheating and 
plagiarism and therefore, fail to direct their behaviour in the proper direction. The universities should establish common effort to initiate and maintain a dialogue among the graduate students, faculty, and administrators on the issues regarding academic integrity. Faculty members and lecturers need to 
work together to control and decrease existing academic malpractices. 
ii. Academic institutions should not trust students to adhere to academic integrity on their own.  As a minimum, they should ensure students are aware of the 
academic honesty from the beginning of their studies. Zero 
tolerance policies and what is considered cheating should be stated clearly to the students. 
iii. The study recommends on the establishment of honour codes for curbing graduate students’ academic dishonesty in the higher learning institutions in Tanzania. Through the honour codes, graduate students will pledge for maintaining academic integrity after being well informed of definitions of academic cheating behaviours and what is expected of them in class.
iv. Faculty members should be taught how to use plagiarism detecting software especially Turnitin for both class assignments and theses or dissertations. This will enable graduate students from the beginning to do away with academic dishonesty especially in the area of plagiarism.
v. Strong counselling services should be established in universities to deal with those students caught involving themselves in academic cheating. This will help them raise self-esteem and will enable them abandon the dishonest behaviours.
vi. University managements should monitor and catch those people who post advertisements nearby universities advocating for contract cheating. Legal proceedings need to be instituted. This will help to reduce academic dishonesty among the graduate students in the higher learning institutions.
vii. University quality assurance officers ought to be exempted from teaching or other administrative duties so that they may have sufficient time to check the quality of education in their respective universities.
viii. University administrators (VCs and DVCs) need to devise strict guidelines and they should make sure that frequent guidance is provided to lecturers through training, workshops and full-length courses. 

5.5.3 Recommendations for Further Research
i. There is a need to conduct similar studies to private and public universities located in other regions apart from those researches was carried out in order to have comparison using different research methods other than qualitative method.
ii. Another study should be conducted to cover academic other than education and offered in other universities for comparative purposes.
iii. The focus of this study was to investigate graduate students’ perceptions and experiences of academic dishonesty in the higher learning institutions in Tanzania. Therefore, there is a need to carry out such a study at other levels like primary, secondary or undergraduate level for the same purpose.
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APPENDICES

APPENDIX 1

INTERVIEW GUIDE FOR HEADS OF DEPARTMENT

Dear respondent,

I am Mr. Joseph Abel, a PhD student at the Open University of Tanzania. As part of the requirement of my studies, I am carrying out a PhD degree research on “Graduate Students’ Perceptions and Experiences of Academic Dishonesty in the Higher Learning Institutions in Tanzania”. I kindly request you to provide me with information which is necessary in achieving the research objectives. The information will be treated with strict confidentially and will be used for academic purposes only.
Preliminary information

Name of University ……………………………………………………………… 

Date………………………………………………………………………….
Sex: Male (     ) Female        (         )      

Working Experience………………………………………………………
SECTION A

Graduate’ knowledge on academic dishonesty

1. What is students’ academic dishonesty means?

2.What are examples of academic dishonesty that you know?

3. What are the common types of academic dishonesty behaviour that are committed by graduate students in this university?

SECTION B
Factors influencing graduate students’ academic dishonesty 

2. How individual graduate students contributes to academic dishonesty in higher learning institutions?
3. How higher learning institutions contribute to academic dishonesty in higher learning institutions?
4. How cultural issues contribute to graduate students’ academic dishonesty?

5. How learning environment in higher learning institutions contribute to graduate students’ academic dishonesty?

6. What are the economic motive forces that contribute for graduate students’ commitment of academic dishonesty in higher learning institutions? 
SECTION C
Effects of graduate students’ involvement of academic dishonesty
7. Where do graduate students receive the information on academic dishonesty?

8. How do you inform your graduate students on penalties for cheating in your classes? 

9. How often graduate students report about academic dishonesty committed by their fellow students?

10. Why academic dishonesty is not good among the graduate students?
11. How academic cheating is risk to the graduate students?
SECTION D

Measures to curb graduate students’ academic dishonesty

12. How do you maintain academic integrity for your graduate students at this university?

13. What are the programmes do you have for educating graduate students’ academic dishonesty? 
14. How do you detect academic dishonesty?

15. Where do you report about the graduate students who commit academic fraud?

16. What are the strict punishments do you have for the graduate students who commits academic dishonesty? 
17.  How do you collect evidence to charge graduate students with academic dishonesty?

18. How the disciplinary process of instituting the case is conducted?

19. Which support do you get from the university management on the graduate student who commits academic dishonesty?

20. What do you think are the appropriate measures to curb graduate students’ academic dishonesty?

21. How the policy regarding academic integrity in this university works? 

22. How the policy is followed consistently?
                            Thank you for cooperation
APPENDIX II
FOCUS GROUP DISCUSSION GUIDE FOR GRADUATE STUDENTS

Dear respondents,

I am Mr. Joseph Abel, a PhD student at the Open University of Tanzania. As part of the requirement of my studies, I am carrying out a PhD degree research on “Graduate Students’ Perceptions and Experiences of Academic Dishonesty in the Higher Learning Institutions in Tanzania”. I kindly request you to provide me with information which is necessary in achieving the research objectives. The information will be treated with strict confidentially and will be used for academic purposes only.
Preliminary information

Name of University …………………………………………………………..
Date……………………………………………………………………………

Sex: Male     (       ) Female        (          )     
Age: Put a tick (      )

20-30 (        ), 31- 40 (        ), 41- 50 (        ), 51-60 (      )
Year of study ……………………………………………………………….
 SECTION A

Graduate’ knowledge on academic dishonesty

1. What is students’ academic dishonesty means?

2. What are examples of academic dishonesty that you know?

3. What are the common types of academic dishonesty behaviour that are committed by graduate students in this university?

SECTION B

Factors influencing graduate students’ academic dishonesty

1. What kind of academic dishonesty have you ever been engaged to?

2. What kind of academic dishonesty have you seen your colleagues engaging to?
3. What do you think are the reasons for the graduate students to engage in academic dishonesty? 

4. What are the available documents used by the university to educate graduate students regarding academic dishonesty?
5. What are the graduates’ programmes of academic dishonesty that are conducted at this university?

6. How useful the programmes are regarding academic integrity if are any?

7.  How academic cheating is risk to you?
SECTION C
Effects of graduate students’ involvement of academic dishonesty in the higher 
education
1. Where do you receive the information on academic dishonesty?

2. How often do you report about academic dishonesty committed by your fellow graduate students?

3. Why academic dishonesty is not good among the graduate students?
SECTION D

Measures to curb graduate students’ academic dishonesty

1. As a graduate student, how do you maintain academic integrity?

2. How often have you caught cheating and what did your lecturer do for you?

3. How often have you seen your fellow graduate students caught cheating and what was measures taken against him/her?

4. How the university treat those graduate students who commits academic dishonesty?
5. How the university collects evidence to charge graduate students with academic dishonesty?

6. How often have you ever seen graduate students caught cheating brought before disciplinary committee?
7. How often have you seen any graduate student being expelled from the university due to the academic dishonesty? 
8. How fairness the disciplinary committee proceedings are for those graduate students caught with academic dishonesty?
9. What precisely the policy regarding to academic integrity in this university states? 

10. How the policy is followed consistently? 

Thank you for cooperation
APPENDIX III

INTERVIEW GUIDE FOR UNIVERSITY QUALITY ASSURANCE 
OFFICERS
       Dear respondent,

I am Mr. Joseph Abel, a PhD student at the Open University of Tanzania. As part of the requirement of my studies, I am carrying out a PhD degree research on “Graduate Students’ Perceptions and Experiences of Academic Dishonesty in the Higher Learning Institutions in Tanzania”. I kindly request you to provide me with information which is necessary in achieving the research objectives. The information will be treated with strict confidentially and will be used for academic purposes only.
Preliminary information

Name of University ………………………………………………………………… 

Date……………………………………………………………………

Sex: Male   (       ) Female        (          )      

Working Experience………………………………………………………
                               SECTION A

Graduate’ knowledge on academic dishonesty

1. What is students’ academic dishonesty means?

2.What are examples of academic dishonesty that you know?

3. What are the common types of academic dishonesty behaviour that are committed by graduate students in this university?

SECTION B
Factors influencing graduate students’ academic dishonesty

1. How do physical learning facilities facilitate academic dishonesty at this university?

2. What is/are policy(ies) do you have on maintaining academic integrity among graduate students at this university?
3. What are the rules and regulations guiding academic integrity to graduate students at this university?

4. How is the graduate student’s involvement in academic dishonesty in this university?

5. How is non-academic/supporting staff’s assist graduate students’ engagement in academic dishonesty in his university?
                                SECTION C

Effects of graduate students’ involvement of academic dishonesty in the higher education

1. As quality assurer, what are the academic risk that a graduate student may face because of   being engaging in academic dishonesty?
2. Why academic dishonesty is not good among the graduate students at this university?
SECTION D

Measures to curb graduate students’ academic dishonesty

1. How do you maintain graduate students’ academic integrity at this university?
2. How do you ensure that graduate students maintain academic honesty?
3. How many cases do you have about academic dishonesty among graduate students?
4. How the university assist you on curbing the problems associated with graduate students’ academic dishonesty?

Thank you for cooperation
APPENDIX IV

DOCUMENTARY REVIEW

Name of University……………………………………

Date of reviewing the document……………………..

The following items will be reviewed

	S/N
	DOCUMENTS TO BE REVIEWED 
	TYPES OF DATA TO BE EXTRACTED FROM A DOCUMENT 
	COMMENTS

	1
	Senate’s Report on students ’commitment of academic dishonesty
	Cases of students discontinued or reprimanded because of academic dishonesty 
	

	2
	Codes of honour policy 
	Statement(s) from the codes on academic dishonesty and penalties to those commits academic dishonesty 
	

	3.
	Plagiarism detecting mechanism
	Availability and functionality of plagiarism detecting soft ware

Availability and functionality of plagiarism
	

	4.
	College Reports 
	Measures taken by the colleges(s) on students commits academic dishonesty (sanctions) 
	

	5
	University’ examination policies rules and regulations
	Policy and regulations that govern examinations in university
	

	6
	Seating plan during tests and examinations
	Seating arrangements during test/examinations 
	


                  Thank you for Cooperation
APPENDIX V

Consent Form for Focus Group Discussion

Dear participant, I am a PhD student at the Open University of Tanzania as part of my thesis process, I am interested in learning about graduate students’ perceptions and experiences of academic dishonesty in the higher learning institutions in Tanzania.
Your participation in this discussion will take about 60-90 minutes. There are no wrong or correct answers; you will be just expressing your feelings and perceptions regarding the matter discussed. The proceedings will be recorded. However, I will protect your identities through use of pseudonyms both in this study future publications or presentations. But be informed that you may be quoted directly but your names and year of study will not be used in any party of the report. Kindly, understand that you may quit the discussion at any time without prejudice.
Finally, I appreciate your willingness to spare few minutes of your busy time to this study and help me learn about academic dishonesty. If you have any questions, please feel free ask me (researcher) on 0767468150 or call my supervisors Dr. Rebecca Sima on + 255754658616 and Dr. Theresia J. Shavega +255688496857.
                                                        Thank you

I have read and understood the above explanation I agree to participate in this study

…………………. Signature………………………………………...Date

APPENDIX VI
Research Clearance Letter I
[image: image2.jpg]THE OPEN UNIVERSITY OF TANZANIA

DIRECTORATE OF POSTGRADUATE STUDIES

P.O. Box 23409 Tel: 255-22-2668992/2668445
Dar es Salaam, Tanzania
http: -openuniversity.ac tz B
Fax: 255-22-2668759
E-mail: dpes@out.ac.tz
Our Ref: PG201801921
30" December 2019
Vice Chancellor.
University of Dar es salaam.
P.O Box 35091.

DAR ES SALAAM.

RE: RESEARCH CLEARANCE
The Open University of Tanzania was established by an Act of Parliament No. 17 of 1992, which

became operational on the 1 March 1993 by public notice No.55 in the official Gazette. The Act
was however replaced by the Open University of Tanzania Charter of 2005, which became
operational on 1 January 2007.In line with the Charter. the Open University of Tanzania

mission is to generate and apply knowledge through research.

To facilitate and to simplify research process therefore. the act empowers the Vice Chancellor of
the Open University of Tanzania 1o issue research clearance. on behalf of the Government of
Tanzania and Tanzania Commission for Science and Technology. to both its staff and students
who are doing research in Tanzania. With this brief background, the purpose of this letter is to
introduce to you Mr. ABEL, Joseph Reg No: PG201801921 pursuing Doctor of Philosophy

(PhD).

We here by grant this clearance 10 conduct a research titled “Graduate Students ‘Perception on
Academic dishonesty in Higher Learning Institutions in Tanzania”. He will collect his data at
your area from 2™ January 2020 to 31 March 2020.

In case you need any further information. kindly do not hesitate to contact the Deputy Vice
Chancell—or (Academi;) of the Open University of Tanzania. P.O.Box 23409, Dar es Salaam.Tel:
022-2-2668820.We lastly thank you in advance for your assumed cooperation and facilitation of
this research academic activity.

Yours Sincerely.

£

7 e > e

Prof.Hossea Rwegoshora
For:VICE CHANCELLOR
THE OPEN UNIVERSITY OF TANZANIA
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THE UNITED REPUBLIC OF TANZANIA
PRESIDENT'S OFFICE
REGIONAL ADMINISTRATION AND LOCAL GOVERNMENT

Telephone No.
022 -2926340/5
Please reply quote

The DISTRICT COMMISSIONER'S OFFICE,
S.L.P 55064,
UBUNGO- DAR ES SALAAM.

Ref. No:AB.66/213/01"C"/97 9™ January, 2020
Municipal Director,
UBUNGO.

RE: RESEARCH PERMIT

Mr. Abel Joseph is student/researcher from Open University of Tanzania. He has
been permitted to undertake field work research on “GRADUATE STUDENTS
PERCEPTION ON ACADEMIC DISHONEST Y IN HIGHER LEARNING
INSTITUTIONS IN TANZANIA” from 2" January, 2020 to 31* March, 2020.

I kindly request your good assistance to enable him to complete his research.

\\F\\,g(xmﬁ ,
Diana K. Nk age\lj\
S

For: DISTRICT ADMINISTRATI
UBUNGO

ECRETARY

Copy to: Researcher.
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Permission for Conducting Research at UDSM (SOED)
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Our Ref. AB3/31 ¥ 10" January 2020
Dean

School of Education (SoED)
University of Dar es Salaam

RE: RESEARCH CLEARANCE

This is to introduce Mr. Abel, Joseph a PhD student from Open University of

Tanzania. Mr. Joseph is at the moment conducting data collection as part of his
Studies. The title of his research is ‘Graduate Students ‘Perception on
Academic Dishonesty in Higher Learning Institutions in Tanzania’'.

This is to request you to grant the above-mentioned student any help that may
enable him to achieve his study objectives. The period for which this permission
has been granted jgsJanuary to March 2020.

Dr. Mussa I. Mgwatu
DIRECTOR OF RESEARCH AND PUBLICATION

cc:  Vice Chancellor

cc:  Deputy Vice Chancellor - Academic

cc:  Deputy Vice Chancellor - Administration
cc:  Deputy Vice Chancellor - Research

UDSM is an ‘Equal-Opportunity’ Institution of Higher Learning
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This Is to introduce Mr. Abel, Joseph a PhD student from Open University of
Tanzania. Mr. Joseph Is at the moment conducting data collection as part of his
Studies. The title of his research Is ‘Graduate Students ‘'Perception on
Academic Dishonesty in Higher Learning Institutions in Tanzania’.

This Is to request you to grant the above-mentioned student any help that may
enable him to achieve his study objectives. The period for which this permission
has been granted s January to March 2020.

Dr. Mussa I. Mgwatu
DIRECTOR OF RESEARCH AND PUBLICATION

cc:  Vice Chancellor

cc:  Deputy Vice Chancellor - Academic
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Dar es Salaam, Tanzania

http://www.openuniversity.ac.tz

Tel: 255-22-2668992/2668445
ext.2101
Fax: 255-22-2668759

E-mail: dpgs@out.ac.tz

Our Ref: PG201801921
30" December 2019
Vice Chancellor,
University of Dodoma,
P.O Box 259,
DODOMA.

RE: RESEARCH CLEARANCE
The Open University of Tanzania was established by an Act of Parliament No. 17 of 1992, which

became operational on the 1° March 1993 by public notice No.55 in the official Gazette. The Act
was however replaced by the Open University of Tanzania Charter of 2005, which became
operational on 1 January 2007.In line with the Charter, the Open University of Tanzania
mission is to generate and apply knowledge through research.

To facilitate and to simplify research process therefore, the act empowers the Vice Chancellor of
the Open University of Tanzania to issue research clearance, on behalf of the Government of
Tanzania and Tanzania Commission for Science and Technology, to both its staff and students
who are doing research in Tanzania. With this brief background, the purpose of this letter is to
introduce to you Mr. ABEL, Joseph Reg No: PG201801921 pursuing Doctor of Philosophy

(PhD).

We here by grant this clearance to conduct a research titled “Graduate Students ‘Perception on
Academic dishonesty in Higher Learning Institutions in Tanzania”. He will collect his data at
your area from 2" January 2020 to 3 1*' March 2020.

In case you need any further information, kindly do not hesitate to contact the Deputy Vice
Chancellor (Academic) of the Open University of Tanzania, P.0.Box 23409, Dar es Salaam.Tel:
022-2-2668820.We lastly thank you in advance for your assumed cooperation and facilitation of
this research academic activity.
Yours Sincerely,

e
Prof.Hossea Rwegoshora
For:VICE CHANCELLOR
THE OPEN UNIVERSITY OF TANZANIA
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Dodoma.
YAH: KIBALI CHA UTAFITI

Tafadhali husika na somo tajwa hapo juu.

Napenda kukutambulisha kwako ndugu Joseph Abel, ambaye ni mwanafunzi wa Chuo
Kikuu Huria Tanzania mwenye namba ya usajili PG20181921 ambaye anafanya

Shahada ya Uzamivu (PHD) kituo cha Dar es Salaam.

Mwanataaluma huyu amefikia hatua ya kufanya utafiti kama sehemu ya mafunzo yake.
Aidha, anatarajia kufanya utafiti kuhusua “Graduate Students Perception on

Academic dishonesty in Higher Learning Institutions in Tanzania.

Kibali kimetolewa kuanzia tarehe 16 Januari 2020 hadi tarehe 30 Machi 2020.
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RE: REQUEST FOR RESEARCH CLEARANCE

The purpose of this letter is to introduce to you Mr. Abel Joseph with Reg.
No. PG201801921 who is a bonafide student of the Open University of
Tanzania who is at the moment required to conduct research. Our students
undertake research activities as part of their study programmes.

(n accordance with government circular letter Ref. No. MPEC/R/10/1 dated
a Julv 1980: (Ae YicerChancellor ¢f the University is empowered 10 1Ssue
all members and students of the University on behalf
of the government and the Tanzania Commission for Science and Technology
(COSTECH). I am pleased to inform you that 1 have granted a research
clearance to the student listed above.

rescarch clecarances Lo st

| therefore, kindly request you 1o grant him any help that may enable him to
achieve his research objectives. Specifically, we request your permission for
him (o meet and talk to the Masters for FGD students, Heads of Departments,
Quality Assurers at your college in connection with his research.

The title of his research is “Graduate Students “Perception on Academic
Dishonesty in Higher Learning Institutions in Tanzania”.

The period of his research is from February to April, 2020 and it will cover

University of Dodoma arcas.

restrictions, you are kindly requested to advise us
require further information, please do rot hesitate to
clorate of Research, Publication and Consultancy.
255) 262310301 Email:research@udom.ac.tz

Should there be any
accordingly. In case you
contact us through the Dire
P.0 Box 251, Dodoma. Tel.No. + (

Yours sincerely,
& e
Lo

k (" VIOE SHANGELLOR |

Prof. Faustine K. Bee, : B Tt
VICE CHANCELLOR THE UMIVERSITY OF QOBOMA)
B.0.Bax 259

NODOMA Y TANZANIA |
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DIRECTORATE OF POSTGRADUATE STUDIES

P.O. Box 23409
Dar es Salaam, Tanzania
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Tel: 255-22-2668992/2668445
ext.2101

Fax: 255-22-2668759

E-mail: dpgs@out.ac.tz

Our Ref: PG201801921
30™ December 2019
Vice Chancellor,
University of Iringa,
P.O Box 200,
IRINGA.

RE: RESEARCH CLEARANCE

The Open University of Tanzania was established by an Act of Parliament No. 17 of 1992, which
became operational on the 1°* March 1993 by public notice No.55 in the official Gazette. The Act
was however replaced by the Open University of Tanzania Charter of 2005, which became
operational on 1* January 2007.In line with the Charter, the Open University of Tanzania
mission is to generate and apply knowledge through research.

To facilitate and to simplify research process therefore, the act empowers the Vice Chancellor of
the Open University of Tanzania to issue research clearance, on behalf of the Government of
Tanzania and Tanzania Commission for Science and Technology, to both its staff and students
who are doing research in Tanzania. With this brief background, the purpose of this letter is to
introduce to you Mr. ABEL, Joseph Reg No: PG201801921 pursuing Doctor of Philosophy
(PhD).

We here by grant this clearance to conduct a research titled “Graduate Students ‘Perception on
Academic dishonesty in Higher Learning Institutions in Tanzania”. He will collect his data at
your area from 2" January 2020 to 31" March 2020.

In case you need any further information, kindly do not hesitate to contact the Deputy Vice
Chancellor (Academic) of the Open University of Tanzania, P.O.Box 23409, Dar es Salaam.Tel:
022-2-2668820.We lastly thank you in advance for your assumed cooperation and facilitation of
this research academic activity.

Yours Sincerely,

Prof.Hossea Rwegoshora
For:VICE CHANCELLOR
THE OPEN UNIVERSITY OF TANZANIA




APPENDIX XIV
Permission for Conducting Research at University of Iringa
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(Formerly, Tumaini University, Iringa University College)
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Wednesday, 15 January 2020
Ref. Uol/R.2/1/226

Deputy Vice Chancellor (Academic),
The Open University of Tanzania,
P. O. Box 23409,

Dar es Salaam.

RE: PERMISSION FOR DATA COLLECTION

We acknowledge receipt your introduction letter dated 30" December, 2019 regarding the
above subject.

Permission is hereby granted to Mr. Abel Joseph Reg. No. PG201801921 to collect data
at our University on titled ‘Graduate Students ‘Perception on Academic dishonesty in
Higher Learning Institutions in Tanzania”.

We hope that you will use your time fruitfully in order to achieve your learning goal.
Wishing you God'’s blessj
AV ef
QN

* P O Box200
Iringa

E@Zo’vf \\a\n_zarjy

Rehema Kalawa
For; Deputy Vice Chancellor for Planning, Finance and Administration

L

. Abel Joseph Reg. No. PG201801921

—”\\
Sity Of/f//)\\'\ .,

Yours Sincerely,

-
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DIRECTORATE OF POSTGRADUATE STUDIES

Tel: 255-22-2668992/2668445

ext.2101
Fax: 255-22-2668759

E-mail: dpgs@out.ac.tz

P.O. Box 23409
Dar es Salaam, Tanzania
http://www.openuniversity.ac.tz

Our Ref: PG201801921
30" December 2019
Vice Chancellor,
Ruaha Catholic University,
P.O Box 774,
IRINGA.

RE: RESEARCH CLEARANCE
The Open University of Tanzania was established by an Act of Parliament No. 17 of 1992, which

became operational on the 1* March 1993 by public notice No.55 in the official Gazette. The Act
was however replaced by the Open University of Tanzania Charter of 2005, which became
operational on 1% January 2007.In line with the Charter, the Open University of Tanzania

mission is to generate and apply knowledge through research.

To facilitate and to simplify research process therefore, the act empowers the Vice Chancellor of
the Open University of Tanzania to issue research clearance, on behalf of the Government of
Tanzania and Tanzania Commission for Science and Technology, to both its staff and students
who are doing research in Tanzania. With this brief background, the purpose of this letter is to
introduce to you Mr. ABEL, Joseph Reg No: PG201801921 pursuing Doctor of Philosophy

(PhD).

We here by grant this clearance to conduct a research titled “Graduate Students ‘Perception on
Academic dishonesty in Higher Leaming Institutions in Tanzania”. He will collect his data at
your area from 2" January 2020 to 31* March 2020.

In case you need any further information, kindly do not hesitate to contact the Deputy Vice
Chancellor (Academic) of the Open University of Tanzania, P.O.Box 23409, Dar es Salaam.Tel:
022-2-2668820.We lastly thank you in advance for your assumed cooperation and facilitation of

this research academic activity.
Yours Sincerely,

) A

Prof.Hossea Rwegoshora
For:VICE CHANCELLOR
THE OPEN UNIVERSITY OF TANZANIA
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THE OPEN UNIVERSITY OF TANZANIA
DIRECTORATE OF POSTGRADUATE STUDIES
P.0. Box 23409

Dar es Salaam, Tanzania

hug:([www.ogenuniversny.ac.tz

Tel: 255-22-2668992/2668445
ext.2101
Fax: 255-22-2668759

E-mail: dpgs@out.ac.tz
Our Ref: PG201801921

Vice Chancellor, t}, M G ,tw“wt’;.d»cj ’

Ruaha Catholic University, o~

P.O Box 774, W\{

IRINGA. / : ['315‘%‘ LOR
/V{Oi AT VN VERSITY

RE: RESEARCH CLEARANCE o

The Oven University of Tanzania was established by an Act of Parliament No. 17 of 1992, which

became operational on the 1™ March 1993 by public notice No.S5 in the official Gazette. The Act

was however replaced by the Open University of Tanzania Charter of 2005, which became

operational on 1% January 2007.In line with the Charter, the Open University of Tanzania

mission is to generate and apply knowledge through research.

To facilitate and to simplify research process therefore, the act empowers the Vice Chancellor of’
the Open University of Tanzania to issue research clearance, on behalf of the Government of
Tanzania and Tanzania Commission for Science and Technology, to both its staff and students
who are doing research in Tanzania. With this brief background, the purpose of this letter is to
mtroduce to you Mr. ABEL, Joseph Reg No: PG201801921 pursuing Doctor of Philosophy
(PhD).

We here by grant this clearance to conduct a research titled “Graduate Students ‘Perception on
Academic dishonesty in Higher Learning Institutions in Tanzania”. He will collect his data at
your area from 2™ January 2020 to 31 March 2020.

In case you need any further information, kindly do not hesitate to contact the Deputy Vice
Chancellor (Academic) of the Open University of Tanzania, P.O.Box 23409, Dar es Salaam.Tel:
022-2-2668820. We lastly thank you in advance for your assumed cooperation and facilitation of
this research academic activity.

Yours Sincerely,

ProfiHossea Rwegoshora
For:VICE CHANCELLOR
THE OPEN UNIVERSITY OF TANZANIA

L\
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APPENDIX XVII
A Permission Letter for Conducting Research at RUCU
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P.0 Box 23409

Dar es Salaam.

21 February, 2020.

Deputy Vice Chancellor for Academic Affairs,
Ruaha Catholic University qud—
P.O Box 774 ’ anhd :u?“‘“’“ &
Iringa, Tanzania. The g '*‘f" s utm::l Rt
im sk
Please g ‘g&ﬁgﬂmuuc UNIVERS!™
P RO X 774 IRINGA

DIRECTORATE OF RESEARCY

Dear Sir,
PUBLICATI »

RE: REQUEST FOR

Please refer to the heading above.
My name is Abel Joseph pursuing Ph.D at The Open University of Tanzania with Reg. No.
PG201801921. Am currently collecting data for my research on “Graduate Students’ Perception
One of my research

on Academic dishonesty in Higher Learning Institutions in Tanzania”
study institutions is Ruaha Catholic University as stipulated in the, University clearance letter
attached herewith. Thus to accomplish my work, I would like to have interviews with

(i) Heads of departments in education, and hum_nnilies,

(ii) Quality assurance officers and focus group discussion with

(iii) Postgraduate students in education and humanities.
Am still appreciating for the chance given to conduct data collection at your institution

Yours

2

Abel Joseph




Academic integrity 











