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This study investigated the role of play for early childhood development in Tanzania; a study of selected early childhood centres in Kinondoni district. It applied qualitative approach where descriptive analysis was done. The study involved 42 and 12 parents and teachers respectively; teachers sample was obtained through purposive sampling from six selected early childhood centres and parents sample was obtained through random sampling.  Questionnaires, interview and observation methods were used to collect data from the selected sample. The descriptive analysis was done and results showed that 95% of parents view play as a strong component of early childhood development and 66.6% of teachers reported to have play activities like sports day, study tours in their school time table/ calendar. The study further revealed that 84% of the visited centres have had enough rooms for the children to study with only 16% lacking enough rooms for the children to learn. 50% of the centres have play grounds and 33% were staffed with necessary equipment for children play. It further 35.7% of the visited households had play grounds staffed with toys like bicycles, balls, baby toys, car toys that encourage children to play and 64.3% lacked enough space as play ground with children playing along the corridors of their homes and on the surrounding local roads with no facilities for play which put them into risk of colliding with road users like motorcycles. It was concluded that the quality of play in early childhood development have far reaching impacts on child’s mental skills, motor skills and social skills development. The study recommended that the Ministry of Education and Vocational Training should put emphasis on all childhood centers to be equipped with enough facilities to encourage children play. Also recommended the study to be conducted across the country to see the status of childhood development centers. 
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[bookmark: _Toc394447667][bookmark: _Toc405216344]1.0 Background to the Problem
Tanzania has recognized the importance in investing in early childhood development and the need for a multi-sectoral action approach to address the holistic needs of young children in the country. This forward looking and also focuses on supporting parents and families to care and nurture their children to develop their socially accepted values and attitudes, knowledge and skills for the appropriate formation of personality (Leach, 1995). 

Playing for children is critical to development of the brain, emotions and; if a child is not encouraged to play the negative impact on its intellectual and physical will be compromised (UNICEF, 2013). In Tanzania approximately 60 percent of 0-2 year olds do not have the opportunity to develop to their full potentials. This is in part, due to lack of knowledge about the critical role of play in children’s cognitive and physical development. Other reasons may be related to specific cultural believes and practices that impend children from playing. Providing children with stimulating environment in pre-school strengthens their later school adjustment and achievement. 

Early childhood development in Tanzania is embroidered and offered in Early Childhood Education programs (ECE), in Tanzania mainland is part of the formal education and vocational training system. In practical terms, with regard to Early Childhood Education, there are Day Care Centres (DCCs), none of which are either owned or controlled by the government, although the relevant line ministries are those of community development, gender, women and children’s development and that of health and social welfare. Owners of these institutions are mainly religious organizations, mostly Christian organizations and a few individuals, for children whose mothers are employed, dead, jailed or for other reasons they are not in a position to take care of their children. 

According to Holt in Nicol (2007) stressed the importance of play in the early childhood hood development that children love to be outside to explore and have the opportunity to climb, run, skip, ride bikes and do things that adults are unable to let them do inside. Having the opportunity to be outside every day is essential for growth and development of young children; they are able to explore the natural world, listen to the sounds, smell the smells and feel the textures of the world around them; children are often demonstrate different skills or sides of their individual character in the outdoor areas. Further stress that having the opportunity to use their large muscles enable them to show their skills at climbing or balancing, something they are not fully able to do inside.

Day Care Centres (DCCs) which render services to children before the age of 5 year face challenges including the fact that DCCs are restricted to urban areas only and the majority is not for free, so children from families that cannot afford fees do not enjoy this crucial service. And most of these centres do not have enough facilities for outdoor children playing, in this regard; it is not “Every Child’s Right”. There is yet another challenge which is lack of proper training of the majority of teachers, especially those owned by individuals or groups of owners whose motive is economic. This situation has a negative impact on children’s intellectual, moral and emotional development. According to Jenkinson in Nicol (2007) play embraces children’s total experience; they use it to tell their stories; to be funny and silly; to challenge the world; to imitate it; to engage with it; to discover and understand it; and to be social. They also use play to explore their inmost feelings.
Reasons for the emphasis on Role of play in the early childhood development.
Children gain knowledge through their play. They learn to think, remember, and solve problems; play gives children the opportunity to test their beliefs about the world, increase their problem-solving abilities through games and puzzles. Also children involved in make-believe play can stimulate several types of learning, strengthen their language skills by modelling other children and adults and playing house helps children create stories about their roles, such as “I am the Mom.” They also imitate their own family experiences; this helps children learn about the different roles of family members (Anderson-McNamee and Bailey, 2010). 

According to UNICEF (2005) Play is children's work and play is powerful for children because it is linked to learning, growth, and development. Play can influence the development of social competence, intelligence, language development and creativity. Play is a natural, universal experience that is grounded in everyday life processes.
Education International (2006) stated the important role of early childhood development that:
	 “Early childhood is the most critical period for cognitive and social 	development, the acquisition of languages and early literacy. Children are active 	learners from birth, and the first years are vital. Early childhood education 	(ECE) should be recognized as a first step of basic education, as a fully 	integrated sector within national education systems. Provision should be 	universally accessible and free for all children. […….] High quality ECE 	provides the foundation for life-long learning and stimulates children’s social, 	emotional, physical,
	Cognitive and linguistic development” 

According to Global Meeting of the Thematic Consultation on Education in the Post 2015 Development Agenda, Dakar (March, 18-19 2013) states that: 
	“A measurable and actionable Early Childhood Development (ECD) goal will 	not only strengthen efforts towards the health, development and well-being of 	young children but also work to reduce the inter-generational transmission of 	poverty and inequality. Such a goal should be part of a human development and 	rights-based framework that promotes equitable and sustainable development 	and is implemented in partnership with multiple sectors and multiple partners”

Also Calman and Tarr-Whelan (2005) in their research conducted in the United States of America stressed that “Investments in quality child care and early childhood education do more than pay significant returns to children—our future citizens. They also benefit taxpayers and enhance economic vitality”

Also it is stated that:  

	“… all children should develop a desire and curiosity for learning, and 	confidence in their own learning, rather than achieving a pre-specified level of 	knowledge and proficiency. The preschool should be a place for play, exploration 	and love of learning, with practice that has the image of a competent child and 	takes seriously listening to children and respecting their thoughts, theories and 	dreams. This should lay a strong foundation for lifelong learning” (Martin-Korpi, 	2005a) in (OECD, 2006).  

These arguments emphases that the future development of children and the community at large starts with investment in the provision of quality early childhood development with play being very instrumental because it lay the strong foundation to the children from start. Importance of quality early childhood development results in the future greater economic contribution to society that these future adults will earn high salaries and the higher resulting tax payments, lower incidences of grade repetition, low crime rates, can stimulate demand in the economy from the increased income base and these effects will extend into generations. 

According to Klugman and Smilansky in Nicol (2007) children who show greatest capacities for social-believe play also display more imagination and have less aggression. Continue to narrate that they also have a greater ability to use language for speaking and understanding others, show more empathy and are able to see things from the perspective of the others; and show less signs of fear, sadness and fatigue. Play can be fun, challenging and enjoyable for both adults and children. By helping children to take part in different types of play on their own and with others, and by providing a well-resourced play environment inside and outside, adults can greatly enrich the learning opportunities that play provides.

A child who fails to get exposure of supportive environment that facilitate play in his/her childhood may suffer emotionally, socially, intellectually and even physically if he is trusted into the primary school without a sustainable early childhood education experience where play is integrated in the curriculum. Therefore for the effective and efficient unlocking and development of a child’s latent abilities, attitudes and other forms of behavior of positive values in the society in which he/she lives, play in early childhood development becomes very imminent. According to Bodrova and Leong (2007) play influences childhood development by creating proximal development for many areas of intellectual development; facilitating the separation of thought from actions and objects; facilitate the development of self-regulation; impacts motivation and also play facilitates.

Situation of early childhood Development: Challenges and Opportunities
Early childhood development globally has mixed images, it differs not only across continents, but also within and between neighboring countries, the blame finger being pointed out largely to the socio-cultural and socio-economic and political contexts of the particular area. According to Education International (June 2010) Unions within countries share similar concerns about how ECE programs and services should be organized, implemented, maintained and monitored. Issues such as universal access for Children and families, adequate training and qualifications of ECE staff, fair and equal working conditions and salaries for teaching staff, well-structured ECE governance, quality of ECE services, and including ‘care’ as an integral part of ECE, are common themes resonating across the ECE sector.

 In developed countries the ECE is more unified and is under one Ministry with clear defined policy and strategies while it is contra to the developing countries where different levels of government hold responsibility for ECE services, and responsibility is divided between the provincial/territorial governments. In many countries, ECE services for 0-3 year olds fall under the responsibility of one ministry, and ECE services for 3-6 year olds under another ministry (example; Hungary, Portugal). ECE provision for children aged three up to compulsory school age is often much more developed than ECE services for under 3 year olds, and the former often forms part of the education system, whereas ECE for 0-3 year olds generally does not (Education International, June 2010).

Increasingly, preschool and kindergarten children find themselves in school settings which feature scripted teaching, computerized learning, and standardized assessment.  Physical education and recess are being eliminated; new schools are built without playgrounds.  While allegedly, these approaches are providing “quality education,” they trivialize and undermine children’s natural capacities for meaningful and focused life lessons through creative play and this leaves many children profoundly alienated from their school experiences.

Whether children are working on new physical skills, social relations, or cognitive content, they approach life with a playful spirit. Given the compelling evidence for the importance of self-initiated creative play for social, emotional, and intellectual growth, it is alarming that play has lost so much ground in young children’s lives during the past 30 years.   Since the 1970s, it has become common for public kindergartens in the United States to focus so strongly on academic achievement that there is little or no time devoted to self-directed play (WRI) retrieved online from www.waldorfresearchinstitute.org/pdf/BAPlayAlmon.pdf on 10th April 2014.
The quality of ECD services is interpreted in different ways between the countries included in the study. In the United States, ECE is regarded primarily as a preparation for the child’s success in school, whereas in Nordic countries such as Denmark and Norway, early years of life are seen as a critical opportunity, not only for the development of cognitive and linguistic skills, but also for social skills and an awareness of others. ECE is envisioned in these countries, not only as an investment in a child’ s success in school but also an investment in society and citizenship (UNICEF, 2008: 17) in (Education International, June 2010).

According to UNESCO Dakar (2013) Early Childhood Care and Education is having a hard time in Africa, only a little more than one out of four African child aged between 0-8 get a chance to attend some kind of pre-school activities but the situation differs enormously between countries and region, according to 2010 data the situation is as follows:
	“In Southern Africa (SADC), early childhood enrolment stood at 45% on 	average, In East Africa (EAC), only Kenya and Tanzania achieved above 30% 	level while the average went up to 27%, In Central Africa (ECCAS), despite the 	fact that pre-primary enrolment has more than doubled, the average has only 	reached 26%, In West Africa (ECOWAS) (with the exception of Cape Verde and 	Ghana), progress has been more timid and rates (19 percent on average) and 	well below the average of 28% in sub-Saharan Africa”.

In the African context, children play a critical role in their own development, and have a responsibility for their own ‘self-education.’ Indigenous pedagogy permits toddlers and youngsters to learn in participatory processes in the home, community, religious service, peer culture, and other activity settings through ‘work-play’ activities, with little to no explicit didactic support. They are expected to demonstrate competence and learning at key points of life, but often without direct instruction. The operative approach that facilitates a growth in intellectual and functional abilities is not instruction but participatory pedagogy (Pence and Nsamenang, 2008). Tacit African theories posit children’s innate capacity to be agents of their own developmental learning in multi-age peer groups in which parental values and actions prime responsible intelligence by permitting older children to serve as peer mentors (Nsamenang and Lamb 1995; Nsamenang 1992b, 2004 in (Pence and Nsamenang, 2008). 

Despite the rays of hope seen globally, the ECE is still constrained by many factors with the enrolment of children 0 -3 being lowly developed as compared to 3 - 6 years of age as explained by different researches. The following are some observed challenges; many early childhood education systems are characterized by multiple providers and funders, some of which are government, private, community, faith-based and non-governmental organizations. The ECE sector remains predominantly privatised, particularly for the 0-3 year age group. Access to ECE services remains low in many developing countries, particularly for the 0-3 year age group, poor and rural children, children with special needs and other vulnerable groups. 

There is a shortage of professionally trained and qualified ECE teaching staff in many countries. Men are seriously underrepresented in ECE, with over 90 percent of the teaching staff being women. The conditions of service for ECE teaching staff tend to be inferior to those of their counterparts in other education sectors. This might also be linked to the generally lower levels of qualifications in the ECE sector. The quality of ECE services is perceived to be higher in urban areas and much lower in rural areas partly because of the uneven allocation or availability of resources, including qualified teaching staff. The ECE workforce remains generally non-unionized in many countries (Education International, June 2010).

Global and Tanzania Interventions on Early Childhood Development
Early Childhood Development has received global concern in the current years and different calls has made accompanied by several resolutions on global, continent as well as regional context demanding actions to be taken in order to enhance provision of ECD.  As of 2005, the World Bank had invested nearly $1.7 million in early childhood programs in 52 countries, 30 developing countries established government policies on early child development, and UNICEF (United Nations Children’s Fund) assisted with parenting programs in 60 countries (Engle et al. 2007) in (Global Fund for Children, November 2010). It is also stated that;

“… in the Universal Declaration of Human Rights, the United Nations has proclaimed that childhood is entitled to special care and assistance,.. To ensure that all segments of society, in particular parents and children, are informed, have access to education and are supported in the use of basic knowledge of child health and nutrition, the advantages of breast-feeding, hygiene and environmental sanitation and the prevention of accidents” (UNESCO, 1989).

On the basis of these arguments raised worldwide as a global agenda and made resolutions on different international gatherings, it is evident that international community’s effort in advocating increased access to quality early childhood development care and informing policy makers of the member states to make appropriate policy- actions have been practical and effective in redressing the early childhood development care.

In year 2011 the NER percentage of official school age pupils enrolled in pre-primary education is 42.5 percent although GER is 44.5 showing an increased trend in enrolment. Pupils with disabilities (intellectual, physical, hearing, and visual) are included in this number but still some challenges facing the early childhood education include; lack of understanding of how children learn, especially in the early years (pre-primary), lack of understanding of the concept of participatory teaching  and the use of teaching materials, lack of good teaching books to guide and support the teachers in sound methods, and subject-content, and limited resources (human and financial) to support mentoring of teachers and follow up visits (TEN, December 2012).  

According to the PEDP II Annual Performance Report (URT, 2008a), the 2007 target was to enrol 791,560. This target was exceeded by 3,451 pupils. However in 2008, the target of 1,033,376 pupils was not met by 159,395 pupils.  Only 873,981 pupils (435,956 boys and 438,025 girls) were enrolled. (The enrolment ratio of boy to girl is 1:1 showing that gender disparity at this level has adequately been addressed. Net Enrolment Rate (NER) improved from 33.1% in 2007 to 36.2% in 2008 while Gross Enrolment Rate (GER) improved from 35.2% in 2007 to 38.1 in 2008. This implies that there was an increase of net enrolment rate of eligible children in pre-primary classes by 3.1%. Although the pre-primary enrolment figure was higher than the previous year, the planned target was not reached by 15%.

There are still very few pre-primary education centres; despite the provision in the Education and Training Policy a majority of primary schools do not have established pre-primary lower extension. Given the age of these young children (5-6 years), in rural areas primary schools are far from most of the villages. The distances of four kilometres and above are too long while in many rural areas parents feel it is unsafe for such young children to walk through the bushes; thus enrolment has either been very low or not there. Although a number of CSOs and NGOs provide service at pre-primary centres, most of the teachers have no experience. MKUKUTA stipulates that funds be disbursed to local communities via local government to support ECD. Community based ECD programmes need to be linked to primary schools to improve delivery of education and learning (TEN, December 2012).

In Tanzania, only 37.4% of school-age children received early childhood education last year (2010) (URT, 2011). Several reasons for Tanzania not being able to enhance EFA goals specifically, early childhood care and education by 2015, include limited budget to education sector and lack of community awareness of the importance of early childhood care and education to the nation’s socio-economic growth. There is a need to draw the attention of students, educationists, Civil Society Organizations, policy makers, and the general public to the need to expand and improve early childhood care and education, especially for the most vulnerable and disadvantaged children in Tanzania.

However, the quality of early childhood development centers in Tanzania is of great concern. Its quality depends on family's ability to pay for on privately owned few schools which use imported curricular (ETP, 1995).  One of the challenges facing the sub-sector is lack of co-ordination due to the reason that two different Ministries manage the pre-schools. The pre-primary education (years 5-6) is under the control of the Ministry of Education and Vocational training, whereas the Day care Centers, kindergartens and nursery (years 2-4) fall under the Ministry of Labour, Youth and Social Welfare. Most of the pre-schools, especially Day Care Centers are managed by NGOs and CBOs including religious institutions and are located in urban areas.

The quality of pre-school centres where children are nurtured has long term effect on children future education levels. Low levels of literacy and numeracy competencies among the school graduates in Tanzania have evidence that quality of education deteriorates especially the role of play to unveil the children’s potentials. Quality education means making the school a welcoming environment where all teachers and learners are valued and learning is enabled and facilitated effectively, warmly, and with a view to ensuring the full potential of each child emerges and flourishes (TEN June 2012). According to the Vygotskian framework, play promotes cognitive, emotional, and social development of the children (Bodrova and Leong, 2007). Recent studies by UWEZO show that only 3 in 10 Standard three pupils can read a Standard two Kiswahili story and Only 3 in 10 Standard three pupils can add, subtract and multiply meaning that they are still below where they should be.  Among the factors affecting literacy and numeracy is based on preparation: pupils with pre-primary education have an advantage (Sumra and Mugo, 2012). 

 Children at age of 13 complete primary education without adequate reading and writing skills, example, about 5,200 children who had been selected to join secondary education in 2012 were found they could not read or write (MoEVT, 2012). Kilimanjaro region was leading with 660 "illiterate" students in secondary schools, followed by Tanga region with 490 students while Dar es Salaam region had 208 students (Mulisa, 15th April 2012). The situation might be worse than reported because the research only included the students selected to join secondary education. The question is whether  these children had any or enough pre-school education as their foundation. Play is doing things. Play can be creative, games with rules, language play, physical, pretend, dramatic, make-believe, role and fantasy play.

Early childhood education often focuses on learning through play and, experts maintain that Tanzanian children could pick early literacy skills through play under the country’s rich, cultural and natural environment (Rwegayura, March 02nd, 2010). It has been observed that some children are at greater risk of missing out on essential services and protection than others, particularly children from marginalized, remote and impoverished communities; those who are disabled; from minority or indigenous populations; or those living in families with low levels of mother’s education.

According to Nsamenang (2008) in Global Fund for Children (2010) Using imported education practices and programs may undermine the culture and alienate children by threatening their sense of belonging. In some African communities, for example, early childhood programs ignore traditional values and norms of shared child care and participatory education, opting instead to implement imported models of child care and education.

Early childhood education should take into consideration dimensions like integration of play, health, nutrition, education, social-economic development, and collaboration between government agencies, nongovernmental organizations, and communities. Blending of traditional childrearing practices and cultural beliefs with evidence-based approaches, providing early childhood program staff with systematic in-service training and practice, support and continuous supervision, observation methods to monitor children’s development, and supportive theoretical and learning materials (Global Fund for Children, 2010). This study intends to investigate the influence of different factors on the quality of provision of early childhood education in Tanzania. These factors include qualification of early childhood teachers, quality and utility of learning-teaching resources and participation of local communities in the early childhood education programs.

The  increasing number of illiterate children in primary and secoadry schools raises concern about the quality of early childhood development in Tanzania as their education foundation. This may suggests that the process of moulding and shaping the young generation through early childhood education and fails particularly in impacting skills and ability to master numerical and general skills mastery. This was solely because many centres considers play as peripheral as supported by DeVries (2002) that it is important to recognise developmentally appropriate practice is being misunderstood by some educators to include the notion of play as peripheral to learning and as disguised work.

[bookmark: _Toc394447668][bookmark: _Toc405216345]1.1 Statement of the Problem
Studies have been shown that if a young child doesn't receive sufficient play in nurturing, nutrition and parental interaction during this crucial period (early childhood development), he/she may be left with a developmental deficit that hampers success in pre-school learning and beyond. However, realizing the big demand for the role play in early childhood development in Tanzania, many people were capitalizing more on this situation to do business rather than provide good early childhood development. While children play such an important role in children social, physical and cognitive development, not many studies have dwelled on exploring the views of parents and teachers on the role of play in children’s development. These groups of people are important in children’s lives and their views may determine the extent to which they will allow children to play. Furthermore, while children’s environments (home and school play environments) are key to quality play of children, not much study has been done on that area. This study aimed to fill this gap in the literature. 

[bookmark: _Toc394447669][bookmark: _Toc405216346]1.2 Purpose of the Study
The purpose of this study was to investigate the areas reserved by parents at home and teachers at school for children game in Tanzania.  

[bookmark: _Toc394447670][bookmark: _Toc405216347]1.3 Specific objective of the study
This study intended to address the following research objectives;
a) To explore the views of parents and teachers on the role of play in children’s development.
b) To assess the home and school play environment.
c) To examine the practice of childhood education in children centers.

[bookmark: _Toc394447671][bookmark: _Toc405216348]1.4 Research tasks and questions 
Research tasks one 
The views of parents and teachers on the role of play in children’s development.

Research questions
a) What are the views of parents and teachers on the role of play to children’s development?
b) What are the sources (social, cultural) of views of parents and teachers on the role of play to children’s development?
c) How do the views of parents and teachers on the role of play to children’s development affect the ways the children are permitted to play?

Research tasks two 
Assess the home and school play environment 

Research questions
a) How are home environment look like in terms of playing grounds for children?
b) How do children’s centers look like in terms of playing grounds for children?
c) What resources are in the homes and in children’s centers for children’s play?
Research tasks three 
a) Examine the practice of childhood education in children centers.

Research questions
a) How does play feature in the childhood curriculum in the children’s centers?
b) For how long are children permitted to play every day?
c) What types of play do children engage in?

[bookmark: _Toc394447672][bookmark: _Toc405216349]1.5 Significance of the Research
The following are the benefits expected from the study;
· The recommendations from the study my help the government and private organizations to improve the provision of early childhood quality education (accessibility and performance) regardless of their parents’ socio-economic status.
· Findings may help the decision makers and early childhood education supervisory body to review and amend all loopholes in the policies regulating early childhood in the country to improve its quality.
· The study may be of special value to parents and raise awareness on importance of quality early childhood education and imply for combined and joint parent-government efforts to put early childhood education facilities to areas where it does not exist or poorly offered. There should be proper enlightenment campaign on the importance of early childhood education.
· Parents should be involved in their children’s early education experience by providing the necessary materials and financial support.
· Educational Planners should provide adequate programs, policies and curriculum for early childhood education aiming to better their quality.
[bookmark: _Toc394447673][bookmark: _Toc405216350]1.6 Conceptual Framework of the Study
Early Childhood Development (ECD) has no universally accepted definition as it varies from country or regional to another and from Institution to another. For example, UNESCO refers to early childhood development as early childhood care and education (ECCE), the Organization for Economic Co-operation and Development (OECD) calls it early childhood education and care (ECEC), the World Bank refers it as early child development (ECD), while UNICEF calls it early childhood development (ECD). In this proposal, the word early childhood development once used it refers to early childhood education.

According to Naudeau et al (2011) Early Childhood Development (ECD)  refers to the physical, cognitive, linguistic, and socio-emotional development of young children until they transition to primary school (typically around age 6 or 7). Also Education International (2010) refers early childhood education as the education from a broader point of view wholesome education that encompasses children’s holistic development and learning, where care forms an integral part of a child’s development and education. Pre-school education is a shared responsibility between the Ministry of Labour Social Welfare and Youth Development and the Ministry of Education and Culture.  NGOs, CBOs and the private sector have a substantive contribution in this area especially in urban areas.  Although the sub-sector faces several problems, enrolment has steadily increased over the years (MoEC, 2000).

In Tanzania Pre primary education (early childhood education) is a formal school system for children aged five and six years (TEN, December 2012). The first phase of human development (starting during pregnancy), Early Childhood Development (ECD) is an integrated concept that cuts across multiple sectors, including health and nutrition, education, and social protection. By the end of early childhood if given quality early childhood care, they are expected to be developing well in the physical, cognitive, linguistic, and socio-emotional areas in order to fully benefit from further opportunities in the education and socio-economic and political sectors and to become fully productive members of society. It has been acknowledged in numerous studies that early childhood development is a multidimensional concept that involves different domains and development in one domain can trigger development in other areas and otherwise. Children needs extra care from birth as they grow in order to develop well in area of cognitive, linguistic, health and physical well being.

According to researches, slowly after birth to the age of three, children develops capability in solving simple puzzles, matching colors, shapes, as well as show awareness of concepts such as “more” and “less.” As children approach school age, cognitive development broadens in scope to early knowledge of numbers, including adding and subtracting, and familiarity with alphabet letters and printing. Indicators of cognitive development as children near school entry include knowledge of letters and numbers, ability to retain information in short-term memory, and knowledge of key personal information like one’s name and address (Naudeau et al, 2011). At this crucial stage children needs to be nursed in preschool (day care centers, nursery) institutions with well trained care givers, well equipped with rich learning environment that will enhance their physical, linguistic, cognitive and social emotional developments with play an integral part in this learning process. 

This argument is supported by Fernald et al. (2009) in Naudeau et al, (2011) which demonstrates that cognitive abilities are as strongly affected by the quality of the environment and the amount of stimulation and learning opportunities children are exposed to from birth onward as they are by genetics (with genetic influences accounting for about half of the variance in cognitive abilities).

In Tanzania the academic education system is 2:7:4:2:3+ where children are required to attend two years pre-primary education at the age of five and six before joining primary at seven. Pre-primary education is incorporated in the formal education system.

The model for conceptual framework of this study is adopted from (Omari, 2011) on the relationship between the predictor variables or independent variables, contextual variables which are environmentally bound and the outcome variables which are dependent variables. For the purpose of this study, the contextual variables include the policy framework for early childhood education (development), investments in early childhood education and the distribution of early childhood education centres. The predictor variable is the role of play in early childhood development.  The mediating variables include teaching methods and early childhood development curriculum, teachers’ and parents’ attitudes towards play, class size and teachers’ experiences on early childhood teaching.  The outcome in this case is the early childhood development.
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[bookmark: _Toc393462225][bookmark: _Toc394447674]

[bookmark: _Toc394893475][bookmark: _Toc405215886]Figure 1. The relationship between the contextual, predictor, mediating and outcome variables as adopted from Omari (2011).
[bookmark: _Toc394447675]










[bookmark: _Toc405216351]CHAPTER TWO

[bookmark: _Toc394447676][bookmark: _Toc405216352]LITERATURE REVIEW
[bookmark: _Toc394447677][bookmark: _Toc405216353]2.0 Introduction.
This chapter reviews the written documents both in hard copy and soft copy which give relevant insight and information in order to critically examine the role of early childhood development in Tanzania. It focuses on the examining the education centers and home environment and facilities available to facilitate children’s play. The attitudes and views of care givers and parents towards role of play in the children’s development.

[bookmark: _Toc394447678][bookmark: _Toc405216354]2.1 Role of Parents in Early childhood Development
According to Kagan (1999) Parents can affect their children through at least three different mechanisms. The most obvious, and the one easiest both to imagine and to measure, involves the consequences of direct interactions with the child, everyday events that involve the rewarding of desirable actions, the punishment of undesired ones, and the transfer of knowledge from parent to child have a cumulative effect. Failure to discipline acts of disobedience and/or aggression is correlated with children’s a social behavior. Display of interest in a young child’s activities is correlated with greater levels of responsively in the child.

In stressing the importance of family in the children’s development Hepburn (2004) stated that Family relationships and contextual factors that influence a child’s early development and learning begin with parent and child bonding and attachment. Sustained, responsive, nurturing, and consistent parenting practices—including how parents organize their child’s experiences, stimulation, routines, and basic health and daily care—influence the child’s growth and development across all domains. The emotional attachment between parent and child is a foundation for curiosity, motivation, and the desire to learn. Parents build upon this foundation and provide an environment with appropriate stimulation while displaying confidence in the child’s ability to try and master new situations. In this way, parents encourage early learning, school readiness, and success. 

 Parents care of their children through setting and resourcing the appropriate home environment which fosters children’s play both individual and in groups can have long lasting effects on the development of the child. This argument is further supported by Kagan (1999) that these first-order effects can have second-order consequences that appear later in life. A 7-year-old with a more extensive vocabulary than her peers, because her parents encouraged language development 5 years earlier, will master the tasks of the elementary grades more easily and, as a result, perceive herself as more competent than her peers. Further narrates that;
	“By age 4 to 5 years, children believe, unconsciously, that some of the attributes 	of their parents are part of their own repertoire, even although this belief might 	have no objective basis. A girl whose mother is afraid of storms and large 	animals is tempted to assume that she, too, is afraid of these dangerous events; a 	girl with a relatively fearless mother will come to the opposite conclusion. In 	addition, children share vicariously in some of the experiences that occur to the 	parents with whom they are identified. A boy whose father is popular with friends 	and relatives, for example, will find it easier to conclude that he, too, has 	qualities that make him acceptable to others”.

In the light of this study, families should perform various functions in the children’s development like parenting skills and setting home environment to support children play and learn varies social and cultural skills, exploring the world around them and exercising new skills from the peer and members of the family. Parents should support children in order to nurture and develop their abilities as they play various types of play, supporting them by resourcing with different open ended objects that will allow them to show their creativities.
[bookmark: _Toc394447679][bookmark: _Toc405216355]2.2 Role of teachers in early childhood Development
 Teacher knowledge of early childhood education and development beyond doubt is the key determinant of the quality of early childhood development and care with long lasting impacts in the life of the children and the future of the country. According to (Barnett, 2004) high-quality and developmentally appropriate early childhood classrooms expose children to nurturing relationships and appropriate early learning experiences, while children in low-quality care settings are time and again exposed to hazardous and un stimulating environments due to a lack of teacher knowledge to be able to appropriately respond to children’s emerging need.
(http://opus.ipfw.edu/cgi/viewcontent.cgi?article=1061&context=spe (retrieved on 19th of January 2014).

 “A teacher is the only person who is capable of imparting knowledge and shaping the youths to the wider scope of knowledge. Teachers are capable of living and moulding the youths such that their power is paramount as they determine the fate of the society. Both teachers and parents live with the children for a long time and hence they are capable of imparting knowledge, skills and values that cannot be easily challenged by the society. Significant effects were found in the study for children who attend preschool program prior to entering kindergarten. Although the largest effect sizes were observed for cognitive outcomes, a preschool education was also found to impact children’s social skills and school progress” (Barnett et al, 2010). In the developed countries teachers of early childhood education are highly trained. Example according to data collected in US in 2004 (Maxwell, Lim, & Early, 2006), more than 1,200 institutions of higher education offer some kind of degree program in early childhood education. Of these, roughly 40% offer a bachelor’s degree and 60% an associate’s degree, with some institutions offering both. Based on national average graduation rates, these programs are producing great numbers of early childhood educators—at least 36,000 per year. In turn, these teachers have the potential to influence the future development and learning of children in all the head start, child care, prekindergarten, and other programs in which they work (http://ecrp.uiuc.edu/v11n1/hyson.html retrieved on 19th of January 2014)

The teaching and learning resources entails the physical space, fittings and other tangible and non tangible aspects like furniture, equipment, play materials, books and supplies in early childhood settings that play a significant role in learning and development and that can be organized to spark children's curiosity, and enrich their explorations and interactions. Environments should welcome children and family members by reflecting the unique needs of children enrolled, and the cultural and linguistic diversity of the community. According to the United Nations Committee on the Rights of the Children fifty – first sessions held in Geneva (25 May-12 June 2009) the rights of children to receive early childhood development care are clearly stipulated as follows: 
	“In all educational environments, including educational programs in the early 	years, the active role of children in a participatory learning environment should 	be promoted. Teaching and learning must take into account life conditions and 	prospects of the children. For this reason, education authorities have to include 	children’s and their parents’ views in the planning of curricula and school 	programs” 

Child care programs must have: Enough indoor and outdoor equipment to serve all children in the program, Outdoor play equipment that allows for physical activity, a cradle, crib or cot, as age-appropriate, for every child, telephone service or another approved way to contact emergency assistance. There must be enough outdoor play space for all children to play. The playground must have a fence with gates that are kept securely closed. Staff must be able to supervise all children at all times 
(http://www.edu.gov.on.ca/childcare/licensingstandards.html) retrieved on 23rd of January 2014-01-23.
In Tanzania the qualification of ECE teachers is not well stipulated as the Teaching Policy clearly defines the minimum qualification for primary as being Certificate (grade III) and Diploma in education for secondary schools. In some centres the teachers are standard seven and others are failed form four leavers holders of certificates in nursery education and others even never attended the course in early childhood education. Example in rural areas there are centres especially government centres assign unqualified teachers like madras and Sunday schools. These early childhood teachers in most cases have no knowledge of early childhood as a result the goal of quality early childhood education will not be attained. 

In the context of this study qualified early childhood education teacher is the one who completed and passed secondary education and attended a course in early childhood education from a recognised institution. It can be certificate, diploma or degree. It is important for teachers to use developmentally and individually appropriate strategies that take into consideration children’s differing needs, interests, styles, and abilities (Ostrosky and Jung, 2005).
[bookmark: _Toc394447680]
[bookmark: _Toc405216356]2.3 Practice of childhood education in children centres
In most countries, child care is split between the government, nongovernmental organisations and individual people. This split system of responsibility seems to be based more on traditional divisions of government than on the actual needs of families and young children. In Tanzania, for example, a study by Omari (1981) shows that day care centers in Tanzania were managed by several agencies and institutions. These included voluntary agencies , Parastotal, industrial centres, government Departments, party Organizations, religious organisations, individuals, and villages. 

 In general, across African countries, the separation of management of child care has been translated into a two-tier organization of services: ‘child care’ for the younger children followed by ‘pre-primary education’ for three, four or five-year-olds. The result is often a fragmentation of services and a lack of coherence for children and families. Care and early education institutions differ greatly in their funding requirements, operational procedures, regulatory frameworks, staff-training and qualifications. 

 According to GFC (2010) culturally relevant early childhood interventions can improve educational access, quality, and impact. By paying close attention to the language, cultural norms, and special needs of children, programs can take simple steps to implement culturally relevant services; it is critical to have the support and participation of families and community members to help the program and the children reach their potential.

For the purpose of this study the participation of local community from family level is very crucial in areas like materials and financial contributions to build learning centres, buying learning and teaching materials, children meals and all other necessary requirements. Also family should enhance parent–child relationship, parent participation in child centred activities, home-school communication, participation in school activities, taking care of children reading at home and parent-child conversations and social competence as these have strong impact in early childhood development in the area of cognitive development, communication skills, literacy development, vocabulary growth, expressive language, comprehension skills, positive engagement with peers, adults, and learning.  

[bookmark: _Toc394447681][bookmark: _Toc405216357]2.4 Synthesis and Research Gap
In this chapter different factors that contribute to early childhood development has been presented. Empirical study from (Barnett, 2004), (Maxwell, Lim, & Early, 2006), (25 May-12 June 2009) Kagan (1999), Hepburn (2004), Kagan (1999), (Ostrosky and Jung, 2005). And GFC (2010) indicates the factors and their effectives in the early childhood development. The studies identified factors like qualification of teachers, quality and utility of early childhood learning and teaching materials and the participation of the local community. These studies has concentrated more in the developed countries like the USA, OECD while has been too general in developing countries. This study will concentrate on the role of play in early childhood development and see how it is instrument in shaping and moulding children. It will investigate early childhood centres’ both indoor and outdoor facilities and home environment to support children play.


[bookmark: _Toc394447682][bookmark: _Toc405216358]
CHAPTER THREE

[bookmark: _Toc394447683][bookmark: _Toc405216359]METHODOLOGY OF THE STUDY
[bookmark: _Toc394447684][bookmark: _Toc405216360]3.0 Introduction
This chapter describes the research methodology used in the study to explore the view of parents and teachers on the role of play in children’s development, the home and school environment and the practices of childhood education in children’s centres. It give the description of the targeted population and sampling procedures used to get sample, area where the study conducted, instruments used in the data collection and how data analysed. It gives further insight on how the data collection techniques was structured and administered in  the field with subject.

[bookmark: _Toc394447685][bookmark: _Toc405216361]3.1 Research Design
A research design is the arrangement of conditions for collection and analysis of data in a manner that aims to combine relevance of the research purpose with economy in procedure (Selltiz and others, 1962) in (Kothari, 2008). This research used descriptive research design which critically examined and explored the views of parents and teachers on the role of play in the children’s childhood development, assessed home and school environment and examined the practices of childhood education in childhood centers. The major purpose of descriptive research is description of the state of affairs as it exists at present (Kothari, 2008). The main characteristic of this method is that the researcher has no control over the variables; can only report what has happened or what is happening. 

Descriptive design has been used for data collection and analysis of qualitative data, researcher used facts or information collected from childhood centers and home environment to make a evaluation of the views of the parents and teachers on the role of play to childhood development. The researcher used observation, interview and questionnaire to get data from the respondents.

[bookmark: _Toc405216362][bookmark: _Toc394447686]3.2 Research Approach
Qualitative research approach is employed in this research. It is concerned with assessment of opinions and early childhood views of care givers and parents on the role of play to the childhood development. It involved qualitative data approach methods of data collection and analysis. It used fact finding descriptive research techniques which gave researcher flexibility to capture varied views of respondents. Researcher used participant observation to collect data on natural settings of the early childhood centers and home environment and interview was used to collect data on individual teacher’s and parent’s perception on the role of play to the childhood development.

[bookmark: _Toc405216363]3.3 Area of the study 
The study was conducted at Kawe ward in Kinondoni municipal; one of the districts of the Dar es Salaam city the commercial hub of Tanzania which is located in the northern part of the city covering an area of 531 square kilometres. Other districts of the city are Temeke and Ilala. The district borders the Indian Ocean in the east, Bagamoyo in the north, Kibaha in the west and Ilala in the south and south east. On the basis of the 2012 population census Kinondoni has a population of 2,497,940 and the population growth rate estimated to be 4.7% per annum and population density of 1,179 people per square kilometre. Administratively, Kinondoni District is broken into 4 divisions, 27 different wards, and 113 sub-wards. Kinondoni  chosen in this study because it is one of the districts of  Dar es Salaam which according to the 2012 study by (Mulisa, 15th April 2012) was third by having greater number of standard seven leavers who selected to join secondary education did not have literacy and numeracy skills. Taking into account that the municipal’s residents are well educated, financially and better informed on importance of education still a great number complete standard seven without being able to read and write hence necessitate the need of study on the education foundation of the children by taking a close look on the role of play in childhood development, views of parents and teachers and the environment both at home and childhood centers.

[bookmark: _Toc394447687][bookmark: _Toc405216364]3.4 Population, sample and sampling techniques
[bookmark: _Toc394447688][bookmark: _Toc405216365]3.4.1 Population
According to Omari (2011) population is the totality of any group of units which have one or more characteristics in common that are of interest to the study. From the population the researcher draws a section of it for which the findings of the research are meant to generalize the total population. Population for this study included childhood centres, teachers and community (parents) in and around early childhood centres like day care centres, nursery schools and kindergarten from Kinondoni municipal. 

[bookmark: _Toc394447689][bookmark: _Toc405216366]3.4.2 Sample and sampling techniques
Sample is a small proportion of a population selected for observations and analysis (Omari, 2011). The sampling techniques refer to technique or the procedure the researcher would adopt in selecting items for the sample (Kothari, 2008). The sample size comprised six childhood centres, teachers drawn from the same childhood centres and the parent representative sample from the surrounding community. The sampled early childhood centres included four private and two government’s early childhood centres which were given letters to adhere to the ethics of research and make the respondents willing to participate. The subjects were obtained through simple random for the early childhood centres while purposive sampling methods was used to obtain teachers and parents sample. 
[bookmark: _Toc405216367]3.5 Instruments of data collection
This section gives the description of the instruments that were used in data collection. According to Omari (2011) research instruments are the central in quality assurance and control in the research activity. With the purpose of this study the instruments that were used in data collection include questionnaire, observation and interview.

[bookmark: _Toc394447690][bookmark: _Toc405216368]3.5.1 Questionnaire
A questionnaire is defined as a document containing questions and other types of items designed to solicit information appropriate to analysis (Babbie, 1990:377) in (Acharya, 2010). For the purposes of this study, questionnaire comprised both categories of open-ended and closed-ended questionnaires. Open-ended questionnaires include pre-coded questions with well-defined skipping patterns to follow the sequence of questions. The advantage of this is that are - less discrepancies, easy to administer, consistency in answers and easy for the data management. Closed-ended questionnaires include open ended and vague opinion-type questions. Questionnaires were administered to early childhood teachers and parents.

[bookmark: _Toc394447691][bookmark: _Toc405216369]3.5.2 Interview
Interview is the method of data collection where information is collected through conversations between two or more people where the interviewer asks questions to the interviewee to obtain information. Interviews are an important tool used to depict the story behind the interviewees’ experiences (McNamara, 1999) in (Boodhoo and Purmessur, 2009). Interview is a useful for getting the story behind a participant’s experience; it can pursue in-depth information around a certain topic and for making useful follow up. The researcher administered interview in personal to the parents after visiting them at their homes at the time convenient to them as some were uncomfortable to fill questionnaires.
[bookmark: _Toc394447692][bookmark: _Toc405216370]3.5.3 Observation 
Observation is the method of data collection by way of investigator’s own direct observation without asking from the respondent. It is systematically planned and recorded and is subjected to checks and controls on validity and reliability. Through this method the researcher prepared a well exhaustive checklist through which she collected information on the early childhood centers and home environment, the practice of play in childhood education in early childhood centers. This gave researcher the insight on the both centers’ indoor and outdoor facilities to stimulate children playing with flexibility and home playing facilities and how teachers’ and parents’ views and actions influence children playing. According to Kothari (2008) the main advantage of this method is that subjective bias is eliminated, if observation is done accurately, information obtained under this method relates to what is currently happening and the method is independent of respondents’ willingness to respond and as such is relatively less demanding of active cooperation on the part of respondents.

[bookmark: _Toc394447693][bookmark: _Toc405216371]3.6 Validity and reliability of instruments
According to Omari (2011) defined validity as the instrument capable of measuring what was suppose to measure accurately, efficiently and effectively. And further defined reliability as the instrument likely to give constant results across time, places, similar instruments and subjects irrespective of who was using it. The validity of instruments was be done through pilot study which allowed the researcher to test the effectiveness and accuracy of the instruments before actual collection of data, sought advice and crosschecked the validity and reliability of instruments from the experts and supervisor’s advice. Through these pre study tests the researcher was able to identify the discrepancies and made the required adjustments before the actual study.
[bookmark: _Toc405216372]3.7 Ethical Consideration
This study adhered to all ethics of education research from pilot study, collection of data, data analysis and reporting of the findings. The research was conducted with the consent of the respondents after informing them on the aim of the research, beneficiaries of the findings and information. Also the researcher was adhered to the principle of privacy of the subjects and confidentiality of the information they offer and the names of the schools involved in the sample were given letters which by no means corresponds to their true names as a result made them respond freely. 

The respondents were informed of the anonymous conduct of the data collection where they were not allowed to identify their names nor the names of their centres or the centres their children attend.  The researcher has to make sure the data and information offered were secure and stored in a manner that was not be accessed and used in unethical way by unauthorised individuals or groups. And also the researcher ensured the respondents that information given was purely for educational and by no means will be used in other way.

[bookmark: _Toc394447694][bookmark: _Toc405216373]3.8 Data Analysis Procedure
[bookmark: _Toc394447696]Data analysis refers to the computation of certain measures along with searching for pattern of relationship that exist among data-group (Kothari, 2008). Further postulates, in the process of analysis relationships or differences supporting or conflicting with original or new hypothesis should be subjected to statistical tests of significance to determine with what validity data can be said to indicate any conclusions. This study used qualitative approach hence qualitative data were collected. The data were analysed through percentages and description analysis method. The data were coded and develop categories based on its theme-teachers and parents’ views on the role of play in early childhood development, home and school play environment as well as practices of early childhood education in early childhood centres. The data were finally presented in tables and narrative format with some voices. 

[bookmark: _Toc405216374]
CHAPTER FOUR

[bookmark: _Toc405216375]PRESENTATION OF DATA, ANALYSIS, RESULTS AND DISCUSSION.

[bookmark: _Toc405216376]4.0 Introduction
This chapter presents the data about the role of play in the childhood development as revealed in the field. It discusses data analysis and presents findings on the views of parents and teachers on the role of childhood development, the home and school environment and how the childhood education is practiced in childhood centers.
[bookmark: _Toc394447698]
[bookmark: _Toc405216377]4.1 Respondents’ Characteristic
Researcher selected a sample of six early childhood centres. A total of 80 parents were interviewed and assigned questionnaire. Out of these 80 responses only 42 found suitable for the analysis as the rest were found with discrepancies that might have in one way or another diverted the results. On average seven (7) parents were sampled around each centre where some were real parents of the children attending the centre and others were those who their children attend other centres or have attended in few past few years, two teachers (2) from each centre making a total of 12 respondents. The researcher had a checklist of items to observe from each centre. The following 4.1 table summarizes the information. 

[bookmark: _Toc405215881]Table 4. 1:	 The respondents sampled for the study.
	Childhood centre
	Number of teachers
	Number of parents

	Centre  A
	2
	7

	Centre B
	2
	7

	Centre C
	2
	7

	Centre  D
	2
	7

	Centre E
	2
	7

	Centre F
	2
	7

	TOTAL
	12
	42


[bookmark: _Toc405216378]4.2 The results of the study.
 This research had three objectives that resulted into number of question that at the end were answered from the analysis of the data collected from the field. The objectives are discussed with corresponding questions. The objectives were to explore the views of parents and teachers on the role of play in the children’s development, assess the home and school play environment and examine the practice of childhood education in childhood centres.

[bookmark: _Toc405216379]4.2.1(a). The views of parents on the role of play in children’s development.
To achieve this objective, a number of questions were raised to seek answers from the parents. Firstly researcher wanted to know from the parents whether their children attend any formal childhood hood centers. The response to this question was that all the sampled parents responded “yes” (100%) which meant that their children attend a formal childhood centers although with varying views on the age with some attend as early as three (3) while others attend when they are five (5) a year before primary. From the data, 85.7% of the 42 valid responses from the parents agreed that their children attend private childhood centers and 14.3% responded that their children attend government early childhood centers. While in some privately owned early childhood centers the children were as young as 3 years old in the government owned centers the majority ranges from 5 to 6 years old. See table 4.2 below.


[bookmark: _Toc405215882]Table 4. 2:	 Parents’ responses on the nature of the center their children attend.
	group
	Government
	Private

	
	No
	%
	No
	%

	Group A
	0
	0
	7
	16.66

	Group B
	0
	0
	7
	16.66

	Group C
	0
	0
	7
	16.66

	Group D
	3
	7.1
	3
	7.1

	Group E
	2
	4.76
	4
	9.5

	Group F
	1
	2.38
	5
	11.9

	Total
	6
	14.3
	36
	85.7



Also when parents were asked whether themselves or any member of the household engage in any of the forms of play with the children, 93.75% of the parents sampled engages themselves or members of their family in one or all of the activities like reading books, play with the child, sing songs, doing home works and revisions, name, count or draw things to or with the with their children. Only 6.25% said their children play on their own. Most of the respondents revealed that most homes female parents take care of the children with family helpers (house girls) while fathers get time only weekends and some few occasions. 80% of the parents took time to play with their children only on weekends as compared to normal weekly days where only 20% of the respondents revealed that they participate in different activities with their children in the week days, 60% respondents suggested that mothers take care of the children with fathers 38% and family helpers by 2%. 60.5% of the sampled parents agree and 34.5 strongly agree, if were to combine these two responses to get positive response it mean that 95% of the parents view play as a strong component of early childhood development. This view is hold in both at school and home settings. Only 5% of the respondents disagree which means they hold negative view to the role of play in the early childhood development. This findings is in line with previous studies, according to American Academy of Pediatrics (2006) play allows children to use their creativity while developing their imagination, dexterity, and physical, cognitive, and emotional strength. Play is important to healthy brain development, it is through play that children at a very early age engage and interact in the world around them. Play allows children to create and explore a world they can master, conquering their fears while practicing adult roles, sometimes in conjunction with other children or adult caregivers.

[bookmark: _Toc405215883]Table 4. 3:	 family member play with children
	Family members
	mother
	father
	House helpers

	Number of respondents
	25
	16
	1

	Percentage (%)
	60
	38
	2



These findings are in line with previous studies. Kate and Tassoni (2000) asserted that different types of play such as creative play which includes drawing, calligraphic work, modeling, painting, and construction assist children in gaining social skills. The findings are also in line with Frankel & Hobart, (2000) who stated that play promotes social emotional development and intellectual skills....... physical play promote co-ordination and co-operation which is an important social skill. It involves climbing, rolling, walking, running, sliding, and jumping.

A follow up question through interview was: What are your views on the importance of play in children development? The study revealed that 95% of the parents hold positive view about the importance of child play. This can be seen from the following:
‘The child interaction with different children and thus develops social skills. The child also learns more from seeing and asking more questions about what he/she sees outside’. 

This belief is widely held by parents although in some instances they differ in whether children should exercise structured or unstructured, supervised or unsupervised play. On responding to the question that required parents’ views of what they consider to be the importance of play, one parent responded that;
‘play builds child’s thinking capacity, build confidence, be able to share things with others, be able to think of others instead of him/her and strengthens physical fitness’ 

Another parent responded on the same question that play; 
‘help brain development through challenge, express oneself through choices of games, development of skills that will help in adult, socialisation with peer and exercise the body’.

Parents’ views on the role of play in childhood development in turn have impact on the way parents support their children on the wider aspect of play. While those who believe  play is import but should be structured and supervised tend to restrict their children of certain types of play like play with toys inside the home compound, watching television programs like cartoons game, drawing and writing with no frequency interact with outside children. Those held view that children should exercise unstructured and unsupervised play tend tends to limit their children only by giving them general rule of play like time of play, who should they play with and where should they play leaving them to decide which game to play, how to play and how many to play. When come to the issue of support the child to play, one parent responded that;
‘preparing soft playing ground, buying playing pen, designed toys and materials like plastic, wood and prepare a place with controlled noise and pollution for children to play’ another parent added that ‘buying them bicycles, skipping ropes and taking children out like to visit beaches for play and refreshment’. 

See picture below taken from one of the schools study tours. 
[image: IMG_0574]
[bookmark: _Toc405215887]Figure 2: Showing children from one childhood centre with their care givers at their study tour at one beach as part of the school activities to facilitate children play.
Source: Field data

This findings supported by Frankel (1999) who found that the teacher should provide simulative play environment where children have genuine play choices and to maintain play to an acceptable standard, he/she should maintain the equipment to acceptable standard, should also communicate with the parents concerning children’s play and other children’s work concerning children’s play and development as appropriate. Also another study by Veselack, Cain-Chang and Miller (2010) found that children’s engagement with materials and their interactions with one another and with teachers, provide opportunities for children to learn new skills and work on mastering skills they were already developing.

[bookmark: _Toc405216380]4.2.1 (b).  The views of teachers on the role of play in children’s development.
To understand the views of the care givers on the role of play in early childhood development, the questionnaires were used with the number of questions. The question ‘In what ways does your school involved in children’s play? Please mention as many as possible’ was raised to capture the views and efforts of childhood centers devoted towards children play. A total of 12 teachers were assigned questionnaires and the all teachers responded that play is vital and exercised. Where 66.6% responded to have sports day, study tour activities, the remaining 33.4% depended on after class outdoor and break play activities. One teachers responded that;
‘the school has sports day where children play different games like football, jump rope, hide and seek with their teachers one day in a week and also the school has program of sending children out for study tour in every term’ 

In the response on the question ‘does the school have game teacher(s)’? out of the sampled schools respondents (teachers) 33.3% revealed that their schools they have trained game teacher and 66.7% doesn’t have trained game teacher. All the government schools lack game teachers while the private schools some have with the rest assigns any teacher take responsibility during the sports day or class teachers to respond to their particular classes. Also in responding on the question ‘What do you consider to be the most important benefit of play to children’? One teacher responded that
 ‘play is very important to the child social, emotional, motor skills and cognitive development’

See table below.
[bookmark: _Toc405215884]Table 4. 4:	Availability of game teachers in the sampled schools.
	Game teachers
	Have
	Do not have

	Number of schools
	2
	4

	% of schools
	33.3
	66.7



Home and school play environment.
Researcher visited six (6) early childhood centers. The study revealed that 84% of the visited centers have had enough rooms for the children to study with only 16% lacking enough rooms for the children to learn. 50% of the centers have play grounds and 50% lacking playing grounds or enough space for outdoor play. Only 33% of the centers were staffed with necessary equipment for children play like merry go round, jumping castle, monkey swing, bicycles sand and water while 67% of the centers were lacking these special facilities for children play to encourage healthy growth of their cognitive, motor and social skills with spectacular effects on their future academic development.
[image: IMG_0502]
[bookmark: _Toc405215888]Figure 3: A child exercising play in one of the visited early childhood center as part of the school activities to encourage children play.
Source: field data
 
The state of the facilities varying between school to school and the time of play also varying from school to school. See the table below

[bookmark: _Toc405215885]

Table 4. 5: 	Early childhood centers and facilities.
	Name of the facility
	Enough rooms
	Play ground
	Enough equipment


	
	yes
	no
	have
	have not
	have
	Have not

	Number of centers
	5
	1
	3
	3
	2
	4

	% of centers
	84
	16
	50
	50
	33
	67



Unlike childhood centers, home environments also have varied status when issue of play as a component of early childhood comes into lens.  Researcher visited 42 households with the view to observe ‘how are home environment look like in terms of playing grounds for children’ and ‘what types of play do children engage’? All households that were visited by the research have natural environment that encourage dramatic play like kitchen appliances, living room furniture and theatre area as the children collect these facilities from the surrounding home environment. 

Out of the 42 visited homes only 15 had play grounds staffed with toys like bicycles, balls, baby toys, car toys that encourage children to play, most of this households are well-off economically and parents have wider understanding of the needs of the children while 27 lacked enough space as play ground with children playing along the corridors of their homes and on the surrounding local roads with no facilities for children play which put them into risk of colliding with road users like motorcycles. Most of these households are the low income families with no enough compounds that can allow children play freely.

The findings are supported by the previous studies, according to a study conducted by NICHD (2001) in UNESCO (2007) following more than 1300 children from birth unto school age years, findings revealed that when home environments which were more stimulating and well organized, children had better vocabularies, advanced attention and memory skills and got along better with peers (NICHD, 2001). Also according to Wood ( 2002) in UNESCO (2007) one-year long study examined the nature of joint (parent-child) pre-school activities (play, shared reading, craft activities etc.) at home and their relationship to 4-yr olds early reading skills. The findings showed that the frequency of these activities had an impact on reading attainment, vocabulary, memory and aspects of phonological awareness. The importance of shared storybook reading for later independent reading ability was reiterated.

[image: IMG_0510]
[bookmark: _Toc405215889]Figure 4: Children playing see-saw game at one of the visited childhood centers during sports day.
Source: field data.	

Practice of childhood education in children centers. 
According to Moyles (1989) there are five forms of play namely physical play, play with objects, symbolic play, pretence/ socio-dramatic play and games with rules. Play has a 

very significant impact in the development of a child. From the findings of this study, play in one way or another is practiced in early childhood centers. While in government childhood centers children in most cases play unstructured and unsupervised games their counter parts in private centers exercise structured and supervised play. Researcher observed children playing with toys, balls, drawing pictures, hide and seek as well as skipping ropes. While the private centers emphasis most in classroom activities, the government centers play is exercised as pass time activity before the end of school time where children play on their own. 

From different research findings it is undeniable fact that play in humans is adaptive and is fundamental in supporting a whole range of intellectual, emotional and social abilities, it revealed that children who, for whatever reason, play very little or not at all will be disadvantaged in their development. Understanding that child’s cognitive development and emotional well-being are related to the quality of their play, many early childhood centers have taken efforts to create a conducive atmosphere that attract and encourage children play. The benchmark of these views is of very nature that play is part and parcel of childhood life and their development. 

The childhood centres have not left behind in making the environment welcoming and attractive for children to learn and play. Many childhood centers held the view that children play should be structured and supervised. Centres have tried to provide children with kinds of play facilities of different sizes and quality. The centers have in their time tables sports day, variety concerts and fun day filled with games and sports, all these meant to give children a room to exercise play and refreshment. On stressing the importance of play one teacher put it that;
‘playing games makes child strong in decision making, thinking and being creative’
 another added that; 
‘play is important because it helps a child to think, imagine, create, speak, socialise, build confidence and share his or her feelings with other children’



[bookmark: _Toc405216381]CHAPTER FIVE

[bookmark: _Toc405216382]SUMMARY, CONCLUSION AND RECOMMENDATIONS

[bookmark: _Toc405216383]5.1introduction
This chapter presents summary, conclusion and recommendations of the study on the role of play for early childhood development. It gives summary of the study findings, conclusion made and recommendations for action and for further study.

[bookmark: _Toc405216384]5.2 Summary of the Study
The purpose of this research was to investigate the role of play for early childhood development. It underpinned by three overarching objectives. It analyses the data collected from 42 parents, 12 early childhood care givers and the observation information from early childhood centres and from home environment. The first objective was to explore the views of parents and teachers on the role of play in children’s development. From all the information from data collected and analysed, it shows that there should be a balance between structured and unstructured, supervised or unsupervised, indoor and outdoor play to help children get full potential to learn, experiencing and harnessing from the rich play environment to build up their social, academic, and cognitive development.  The theory of play needs to be embedded within the training of childhood development care givers, alongside knowledge of the theory of learning to strike the balance between too much emphasis on classroom studies and outdoor activities so that childhood development to be efficiently provided.

The study revealed that the parents and teachers consider play to be important in the childhood development and this view is the reason behind different childhood centers embark on creation of attractive environment for children play while home environment seen to be much varied with children depend on natural setting than the efforts of the parents to make the environment playful. The study further found that play is practiced as part of childhood development although with varying degrees.

 Play activities like jumping, climbing, dancing, skipping, bike riding and ball play, rough-and-tumble with friends, siblings or parents/ guardians and fine-motor practice like sewing, colouring, cutting, junk modelling and manipulating action and construction toys are very beneficial to children’s development hence should be emphasized and promoted. 

[bookmark: _Toc405216385]5.3 Conclusion 
[bookmark: _Toc393285873]After the analysis of data the study revealed that 95% of parents view play as a strong component of early childhood development and 66.6% of teachers reported to have play activities like sports day, study tours in their school time table/ calendar. These findings indicated that both parents and teachers view play as ingredient of childhood development. Also the study found that half of the sampled centers had play grounds for children to exercise play while in most visited homes children depend on natural home setting to exercise play. The differences in home settings as far as play is concerned are the result of interplay of many socio-cultural and economic factors.

It is a known fact that the quality of play in early childhood development have far reaching impacts on child’s mental skills, motor skills and social skills development and his or her adulthood behavior and personal social skills which will influence his/her standard of work. If the good early childhood  education be achieved, the  quality environment that supports children play must be maintained.

[bookmark: _Toc405216386]5.4 Recommendations.
[bookmark: _Toc405216387]5.4.1Recommendations for action to be taken
The study has revealed that parents and care givers have positive view towards the role of play in childhood development. However this view is held as a customary practice and with varying efforts towards facilitating children play. The following should be done to formalize and make play part and parcel of formal childhood education and development. 
· The Ministry of Education Vocational Training should put emphasis on all childhood centers to be equipped with enough facilities including professional game teacher to encourage children play. 

· The government should ensure a universal and common curriculum to be followed by all early childhood centres and there should be a policy that requires all childhood centers to exercise play in their daily school time table.


· The government childhood centers should have a well stipulated strategy to deploy a game teacher and all the necessary facilities that encourage and enhance children play to help the children from low income families who cannot afford the expensive private childhood centers.

· Football, dancing, athlete, storytelling, rope skipping and singing are found to be major sports in the school therefore there should be enough space and facilities to encourage this as part of formal learning in every center.

· All teachers supported children play argued more time and better strategy for game and sport especially the strategy to deploy trained teacher and better equipments, therefore parents and the general community should take part in to equip and sustain welcoming children play environment in all public childhood centers.

[bookmark: _Toc405216388]5.4.2 Recommendation for further studies
This study suggests that the following recommendations should be taken and further studies should be done as follows;

This study centered in Kinondoni district Dar es salaam city and revealed the varying status of early childhood development centers as the play is concerned, therefore the study should be done across the country to see the status of childhood development centers and how play is integrated in the curriculum.

This study has concentrated on the role of play in childhood development therefore studies should be done in other dimensions of childhood development in order to enhance childhood development in the country.
i. The study revealed that private schools have better arrangements and adhere to curriculum and timetable while government school has no proper and consistence timetable therefore study should be done to find out the source of this variation and actions should be taken to make childhood development universal and equally offered.
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Views of parents on the role of play in children’s development.
1. Do your children attend any organized learning or early childhood education program such as kindergarten or community care?
Yes	[	]	No	[	]
2. If yes in 1 above, tick the appropriate
Private		[	]
Government	[	]
3. Did you or any household member engage in any of the following activities with the child?
Read books or look at picture books		[	]
Told child stories				[	]
Sang songs to the child or with the child 	[	]
Play with the child				[	]
Name, count or draw things to or with the child  [	]
Others [		], specify 
	..........................................................................................................................................................................................................................................................................................................................
4. What is your child’s favorite leisure activity?
…………………………………………………………………………………………………………………………………………………………


5. How often do you get time to play with your children in a week?
6. What type of play do you normally engage in?
7. Please mention all the plays that your children engage in.
8. Some people feel that children’s play is as important as studying
Strongly Agree	   [	]
Agree		  	  [	]
Disagree 	 	  [	]
Strongly Disagree	 [	]

9. What do you think are the benefits your child gains from playing outdoors/ in natural environments?
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
10. What suggestion can you make about children and play??
…………………………………………………………………………………...
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

Thank you very much for your cooperation
[bookmark: _Toc6968]




[bookmark: _Toc405216392]APPENDIX B
Teachers’ Questionnaire
This research is conducted to find out the role of play in the childhood development. The following questionnaire requires information and views of caregivers on the role and importance of play to the children’s development. The information gathered through this questionnaire will adhere to confidentiality, anonymity and will not be shared to the third part.
d) Views of teachers’ on the role of play in children’s development.
1. Does the school have a game teacher?
2. If no, are there any strategies to have one?
3. What types of games do children engage in your school?
1. …………………………………………………………………………
2. …………………………………………………………………………
3…………………………………………………………………………..
4…………………………………………………………………………….
4. In what ways does your school involved in children’s play? Please mention as many as possible
1…………………………………………………………………………………….
2. …………………………………………………………………………………
3. …………………………………………………………………………………..
4. ……………………………………………………………………………………...
5. …………………………………………………………………………………..

5. What do you consider to be the most important benefit of play to children?
1. ………………………………………………………………………………….
2. …………………………………………………………………………………...
3. …………………………………………………………………………………
4. …………………………………………………………………………………...
5. …………………………………………………………………………………...
16. Please mention things that can be considered as ‘Child friendly play environment.’
1. .............................................................................................................................
2. .......................................................................................................................
3. .......................................................................................................................
4. ........................................................................................................................
		
 	Thank you very much for your cooperation.












APPENDIX C
Checklist of things observed by the researcher.
A: Early childhood centres
a) Does the centers equipped with enough class room?
Yes	[	]	No	[	]
b) Does the early childhood center have play ground to facilitate children’s play?
Yes	[	]	No	[	]
c) Is the early childhood centers equipped with facilities that encourage cross motor skills like dance, climb, jump and move things like cars?
Yes	[	]	No	[	]
d) Does the early childhood center have multipurpose room that allows children to play freely and exercise their creativity by providing necessary play materials?
Yes	[	]	No	[	]
e) How do children’s centers look like in terms of playing grounds for children?
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
f) How does play feature in the childhood curriculum in the children’s centers?

B: Early childhood home environment
g) Is the home environment have facilities that encourage dramatic play like kitchen appliances, living room furniture and theatre area?
Yes	[	]	No	[	]
h) Is the child home equipped with facilities for children to exercise arts and craft skills like sand, water, paint, paste and other messy material?
Yes	[	]	No	[	]
i) How are home environment look like in terms of playing grounds for children?
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………

j) What types of play do children engage?
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..........................................................................................................................................................................

Thank you very much for your cooperation
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