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 ABSTRACT
This study investigated factors that cause low enrolment of students in Folk Development Colleges in Tanzania. The colleges involved in the study were Bariadi, Sikonge and Nzovwe Folk Development colleges. Seventy five (75) respondents were selected through random and purposive sampling. The respondents were students, who had already graduated, ongoing students, Principals, Tutors, District Community Development Officers and parents/guardians. The data was collected through interviews, questionnaire, focus group discussions, observations and documentary review.
  
The findings have revealed that lack of teaching and learning facilities, qualified tutors for respective courses were the major causes of low enrolment of students in FDCs. It was found that the colleges are not effectively used by the communities since the courses offered were not relevant to the needs of the community. Also expectations of students after completing their courses have revealed that they both need to get self employment and higher vocational education and training.  It was further revealed that the present teaching methodology was more theoretical rather than practical.
  
Based on the findings, the study recommends that in order to increase student enrollment impart skillful knowledge to students, tutors should upgrade their knowledge through short courses. The government through the Ministry of Community Development Gender and Children should provide tutors, allocate more funds for FDCs in order to improve teaching and learning facilities such as workshops and working tools.
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[bookmark: _Toc367786137]1.0 INTRODUCTION TO THE STUDY
[bookmark: _Toc366892469][bookmark: _Toc366928613][bookmark: _Toc367087163][bookmark: _Toc367786138]1.1 Background to the Problem
In the Presidential address to the nation of Tanzania on 31st December, 1969 President Nyerere declared the nation’s commitment to adult education. The year nineteen seventy (1970) was declared`` the Adult Education Year” and from that time hundreds of thousands of Tanzanians had enrolled and were attending adult classes. There were stages in adult education programmes. The first stage of adult education was to wipe out illiteracy by the year 1975.  The second stage was to consolidate the reading and writing skills of  those who knew how to read and write so that they would not relapse into illiteracy (Mosha 1985).  When people’s enthusiasm on adult education was demonstrated in the implementation of the first two stages of adult education, it necessitated the need to consider a special new programme. The new programme resulted in the establishment of Folk Development Colleges (FDCs) (Mosha 1985).
  
[bookmark: _Toc366892470][bookmark: _Toc366928614][bookmark: _Toc367087164][bookmark: _Toc367786139]1.1.1 Folk Development Colleges in Tanzania
The FDCs were adapted from the Swedish pattern of Folk High Schools and it was anticipated that they would function along as Folk High Schools (Swedish International Development Agency SIDA, 1974). According to Kassam (1978), some of the most prominent features of these colleges were high degree of flexibility in programming courses, the use of non- authoritarian and liberating methods in the teaching and learning process and the absence of formal grading of the participants. Attention was focused on the development of the personality and responsibility of cooperation among the participants and creates intimate relationships between teachers and students.

Initially FDCs when launched in 1975 belonged to the Ministry of Education (MOE) up to the year 1990 when they were transferred to the Ministry of Community Development, Gender and Children (MCDGC). Twenty five FDCs were established during the first phase in 1975. By 2010, there were 54 FDCs in Mainland Tanzania. Appendix A is a map showing where the FDCs appear in Tanzania.  

The objectives of the FDCs as outlined by the URT (2002) were as follows: 
i. To understand well the environment they live in and transform it for their beneficial development.
ii. To gain and utilize knowledge and skills in different trades they learn in order to obtain their needs and community as a whole.
iii. To develop, utilize and control effectively natural resources in their surrounding environment. 
iv. To develop self-reliance spirit in economical projects in order to raise their production rate and increase national income.
v. To participate well in planning and decision making for their own national development.
vi. To develop high scope of understanding in order to identify different changes politically, socially and economically.
vii. To develop innovative and confident character.
viii. To enable colleges to become agents of developmental change   
[bookmark: _Toc366892471][bookmark: _Toc366928615][bookmark: _Toc367087165][bookmark: _Toc367786140]1.1.2 Course Programme in FDCs
[bookmark: _Toc367784077]The programmes offered in the FDCs are determined according to the local needs and problems of the people in a given locality. The focus of such programme is to eradicate poverty and promote self- reliance of the people by contributing to people’s development and improvement of life. In order to realize the above objectives of FDCs, there are two course programmes; namely short courses of three months duration and long courses of up to two years duration.  

[bookmark: _Toc367784078][bookmark: _Toc367785656]According to United Republic of Tanzania (2002), short courses are defined as those courses with a duration which varies from one day to three months. Short courses are mainly intended for adult villagers (Kahindi 2001). These trainings may be conducted within or outside the college and are intended to solve immediate problems. Long courses are conducted within the college and the duration of the long course is from three months up to two years according to the needs of the learners.  This research study was interested in the functioning of long course.

Long courses are offered in basic skills in trades such as:
i. Vocational Training in carpentry, masonry, plumbing, automobile mechanics, electrical installation, drawing, blacksmithing, welding and fabrication, home economics, agriculture and tailoring.
ii. Accountancy  
iii. Economics 
iv. Civics

Before using the curriculum from the Ministry, tutors are supposed to be creative and innovative to prepare a training programme according to the needs of female and male students in the society of the surrounding college. In studying these courses emphasis is put on practical work for which it is recommended that 60 percent of all training time be devoted to practical work while theory is recommended for the remaining 40 percent (Kasssam 1978).

[bookmark: _Toc366892472][bookmark: _Toc366928616][bookmark: _Toc367087166][bookmark: _Toc367786141]1.1.3   Enrolment of Students
[bookmark: _Toc367784080]The relevance of FDC programmes to the local community as well as to individuals is confirmed by Galabawa (2001) who points out that, of all ex-trainees sampled by an evaluation study, conducted by the Ministry of Education in 1990, the findings indicated that 78% of the FDCs graduates stayed and worked in the villages while 25% went to search for work outside villages.

 Until 1998 FDCs had enrolled 130,000 students (URT 2001). Although there has been a good enrollment in FDCs, at present the enrolment has dropped catastrophically to the point that only around 5,370 are enrolled annually (URT 2012). Table one show the enrolment of students in Folk Development Colleges in the recent years.

Table 1: Enrolment of FDC Students
	Year
	Female
	Male
	Total

	2009
	2,120
	2,450
	4,570

	2010
	2,168
	2,540
	4,707

	2011
	2,347
	2,982
	5,329

	2012
	2,245
	3,125
	5,37o


     Source (URT 2012) 
At present some districts have one or two FDCs in mainland Tanzania, but many colleges show low utilization rates of their enrolment capacities and need a more market oriented approach (URT 2006).  Appendix K shows a list of FDCs and their enrolment capacities. Even when FDCs are compared to other vocational training institutes of Vocational Education Training (VET) providers, they lag behind in enrolment as shown on Table 2. There is a difference between FDCs and VET. The VET sub-sector in principle covers all forms of organized vocational education and training. It has a diverse set of providers and institutions. There are 764 centres of which 21 Regional Vocational Training Service Centres (RVTS) are owned by VETA. The Vocational Education Training Authority (VETA) is within the Ministry of Education and Vocational Training (MoEVT).  Another Ministry of Community Development Gender and Children (MCDGC) manages 54 FDCs (URT 2006).

Table 2:  The Enrolment of VET in Tanzania
	VET 
	No. of students
	% Output

	Private Individual Owners
	13,750
	40

	Religious / Mission
	9,015
	26

	Parastatal / Private companies
	3,528
	10

	VETA Centers – Vocational Education and Training Authority
	2,986
	9

	Post Primary Technical Centres (PPTCS)
	1,701
	5

	Folk Development Colleges – FDCs’
	1,422
	4

	Co-operative Unions
	1,074
	3

	Government
	982
	3

	TOTAL
	34,458
	100%


Source: URT, (2001)
[bookmark: _Toc366892473][bookmark: _Toc366928617][bookmark: _Toc367087167][bookmark: _Toc367786142]1.1.4   Strategy for Expanding Enrolment in FDCs
The introduction of Education Sector Development Programme (ESDP) in 1996 was expected to have some impact on enrolment and retention of students in FDCs. ESDP which is a sector-wide programme aimed at operationalizing the various policies pertaining to sub sector in education and training policy. The programme covered all sub-sectors in education sector. The contents are: basic education, higher education, vocational education both formal and non formal (2001).

ESDP laid down the strategies for enhancing access, equity and quality vocational educational education to FDCs which were expected to raise enrolment. One of the strategies which were to rehabilitate classrooms, dormitories and other college buildings had been done by the Ministry of Community Development, Gender and Children since the year 2004. Tshs 415 millions were spent to rehabilitate buildings and other infrastructure in 40 colleges (URT 2004). The same effort had been undertaken in other ten colleges in 2008 when Tshs. 60 millions were spent to rehabilitate dormitories, tutors living houses, classrooms and workshops (URT 2009). For the financial year 2010/2011 an amount of Tshs 1,511,731,261.29 was spent to rehabilitate the rest 12 colleges (URT 2011). The rehabilitation of infrastructure was expected to attract more students to enroll in FDCs.
 
[bookmark: _Toc366892474][bookmark: _Toc366928618][bookmark: _Toc367087168][bookmark: _Toc367786143]1.2   Statement of the Research Problem
Before 2000, the FDCs were characterized with unconducive teaching and learning environment which ranged from shortage of funds to purchase teaching and learning materials and building infrastructure (Redecker et al; 2000).  Redecker on the study of vocational education and training in FDCs found out that most of the colleges were run below capacity.  Although FDCs were set up to offer training of 120 trainees per annum, they observed an enrolment of less than 50% in the majority of colleges. The government’s effort to rehabilitate infrastructure was also expected to have some impact on students’ enrolment and therefore, previous inefficiencies of the FDC could be solved. 

Despite the efforts through ESDP to make FDCs more attractive, devising various suggestions and ways to strengthen FDCs so as to attract more students, a quick review indicates that the situation of attracting more students to FDCs has not been realized. To my knowledge there has been no comprehensive study which has been conducted recently on enrolment since the introduction of ESDP which laid down strategies for enhancing access, equity and quality for vocational education so as to improve the teaching and learning environment in FDCs.  In other words factors which have influenced students’ low enrolment in the FDCs have not been investigated.  This study therefore intended to find out factors that cause low enrolment in long course programme in Folk Development Colleges and also suggest measures to solve the problem.

[bookmark: _Toc366892475][bookmark: _Toc366928619][bookmark: _Toc367087169][bookmark: _Toc367786144]1.3   The Purpose of the Study
The purpose of this study was to examine the causes of low enrolment of students in Folk Development Colleges in Tanzania. 

[bookmark: _Toc366892476][bookmark: _Toc366928620][bookmark: _Toc367087170][bookmark: _Toc367786145] 1.4   Specific Objectives of the Study
Specifically, this study was guided by the following objectives:
(i) To find out the causes for low enrolment of students in FDCs.
(ii) To assess expectations of students after completion of their courses.
(iii) To assess the perceptions of the community towards Folk Development Colleges, 
(iv) To examine if Folk Development Colleges fulfill the needs of the community.

[bookmark: _Toc366892477][bookmark: _Toc366928621][bookmark: _Toc367087171][bookmark: _Toc367786146]1.5   Research Questions
In line with the specific objectives the following questions were developed, to guide the study:
i. What are the causes of low enrolment of students in Folk Development Colleges?
ii. What are the expectations of students after completing their courses?
iii. What are the perceptions of the community on the role of Folk Development Colleges?
iv. Does training provided in FDCs concur with community’s needs?

[bookmark: _Toc366892478][bookmark: _Toc366928622][bookmark: _Toc367087172][bookmark: _Toc367786147]1.6   Significance of the Study
The findings of this study will provide a better understanding of the present situation in enrollment of students in Folk Development Colleges. The information provided will enable policy makers to make effective use of the colleges and raise students’ enrollment. The findings will also encourage the Government and other stakeholders to draw up strategies for addressing the existing problem of low enrolment.  It will also help tutors   in FDCs to develop instructional strategies which are relevant to the needs of students and hence improve the teaching and learning process.

[bookmark: _Toc366892479][bookmark: _Toc366928623][bookmark: _Toc367087173][bookmark: _Toc367786148]1.7   Research Limitations
The study was constrained by problems of transportation in places where there were no permanent accessible means. Also time constrained due to my employer’s gave me too short time to enable me collect data in the specified time. Another problem was late response to my request for the clearance letter which was to be provided by District Executive Directors (DED). They did not give response immediately and this situation affected the time to start data collection.

[bookmark: _Toc366892480][bookmark: _Toc366928624][bookmark: _Toc367087174][bookmark: _Toc367786149]1.8   Conceptual Framework
This study used the input, process and output model which is a systems model adapted from Hoy and Miskel (2001) as shown in Figure1.
[bookmark: _Toc367784089][bookmark: _Toc367785666][bookmark: _Toc367786035][bookmark: _Toc367786150]
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[bookmark: _Toc366892481][bookmark: _Toc366928625][bookmark: _Toc367087177]Figure 1: Conceptual framework- Input, Process and Output model for Enrolment Source: Hoy and Miskel, (2001)
1.8.1   Analysis of Conceptual Framework
The model was suitable to this study because it assessed   the FDCs input, process and output of the students in relation to students’ enrolment. 

[bookmark: _Toc366892484][bookmark: _Toc366928628][bookmark: _Toc367087178][bookmark: _Toc367786151]1.8.1.1 Input
The model was suitable to this study because it assessed FDCs in relation to input, process and output of the students.  Input criteria are the colleges’ capacity and potential to enroll students.  These include all environmental issues, such as state and local educational policies and standards, organizational features, or participant’s characteristics as these are understood to influence organizational effectiveness (Scott 1992). In this criterion the researcher used the model in the colleges to relate with the available resources of the colleges including fiscal resources and physical facilities, readiness of the students, and abilities, quality and quantity of instructional materials and conditions of physical infrastructure and parental support.  This criterion was studied in order to identify if such inputs could or had affected the enrolment of students in Folk Development Colleges

[bookmark: _Toc366892485][bookmark: _Toc366928629][bookmark: _Toc367087179][bookmark: _Toc367786152]1.8.1.2   Process
Process criteria are the quantity, quality and harmony of the internal process and structures that transform the inputs to outputs (Hoy and Miskel 2001). In the process criterion aspects of the framework of the FDC programme, the quality of curriculum and instructional aspects were examined to match with the needs of students. Lovel and Fatema (1989) comment that the curriculum should seek to provide the students with relevant means of transferring knowledge, skills and attitudes related to the world of work. Also in the process part of the framework how the college was organized was taken into account and if it involved the decisions of students’ organization, the motivational levels of teachers as well as harmony and vision of the college.

 Duration of the study time was also significant since time may influence student enrolment. The time dimension in a model of organizational effectiveness can be conceptualized with a continuum of success ranging from short to long term. In this criterion duration of the courses was studied to match with the subject content. Product was determined by comparing the expected outcome with the actual outcome. Graduate students in different courses were traced so as to find out activities carried out by graduate students and to determine if the knowledge and skills gained from the courses were being put into practice.

[bookmark: _Toc366892486][bookmark: _Toc366928630][bookmark: _Toc367087180][bookmark: _Toc367786153]1.8.1.3   Output
[bookmark: _GoBack]Hall (1977) identifies two types of output in a programme.  First are external outputs which are political systems, organizational procedures i.e. policy, laws, mode of economics, level of technology, geographical enrolment, number of beneficiaries and community culture.  Second are outputs which are a result of programme implementation, administration of the programme and a learnt lesson from the programme. Through this criterion the second type of output as identified by Hall (1977) was used to trace the achievement of graduate students if they related to the goal and students’ aspirations. The expected output was to get skilled adults who would be able to employ themselves in the community or getting public employment. Student learning was demonstrated by FDC graduates though their activities so as to verify their skills. The dropouts were traced to identify reasons for dropping out.  Performance wise quality was determined by the market of the skills provided to graduate students. 
















[bookmark: _Toc366892487][bookmark: _Toc366928631][bookmark: _Toc367087181]
                                                     
[bookmark: _Toc367786154]
CHAPTER TWO
[bookmark: _Toc367786155]2.0   LITERATURE REVIEW
[bookmark: _Toc366892488][bookmark: _Toc366928632][bookmark: _Toc367087182][bookmark: _Toc367786156]2.1   Introduction
This chapter is divided into five sections. The first section begins with narrating the historical overview of Folk Development Colleges in Tanzania.  Section two gives a comparative description of Folk High-Schools in Sweden with Folk Development Colleges in Tanzania. Section three is a discussion on the situation of Vocational Education and Training in Tanzania. The fourth section presents a review of related literature from other countries which include Kenya, Bangladesh, Australia, Finland, German, Hungary and Korea.  The fifth section provides some studies carried out on FDCs in Tanzania which is followed by a discussion on the situation of the FDCs and hence present the knowledge gap in the literature reviewed.

[bookmark: _Toc366892489][bookmark: _Toc366928633][bookmark: _Toc367087183][bookmark: _Toc367786157]2.2 A Historical Overview of Folk Development Colleges in Tanzania
The history of FDCs in Tanzania is based on the colleges which had the responsibility of conducting adult education since independence of Tanzania in 1961. Such colleges included Farmers Training Centers (FTCs) and Regional Training Centers  (RTCs).  
 
FTCs were included in the First Three-year Development Plan soon after independence in 1961. The objective of establishing such colleges was to provide principles of agriculture to farmers. The colleges were places for imparting agricultural technology to practicing farmers through short courses of one to three weeks as new agricultural technology was not reaching farmers (Mosha 1985). Apart from agricultural technology, other crafts were taught before they assumed responsibilities in these areas. These crafts were on carpentry, mining, hunting and bricklaying.

District Training Centres (DTCs) started along with FTCs. While FTCs were run by the Ministry of Agriculture, DTC’s were run by Ministry of Community Development. FTCs had the objectives of imparting agricultural technology to the farming community in Tanzania. DTCs were geared to prepare people for leadership roles and to be receptive to innovations aimed at rural development. It was later decided that FTCs and DTCs be merged and become new institutions known as Regional Training centers (RTCs). These were based on the model that had been developed in Senegal and were known as Integrated Rural Development Institutes. The Government further directed that the new institutions should be under the Ministry of Agriculture. 

Folk Development Colleges (FDCs) were established as a third phase of adult education. The Ministry of Education looked for suitable physical facilities to house the project and chose FDCs to take over the RTCs which had been grossly underutilized (Mosha 1985). The establishment of FDCs also emanated from the President’s dialogue with the Director of Adult Education in 1971 after the presidential visit to Sweden where he learnt about the country’s education system (MONE, 1975). After their conversation, a delegation from Tanzania visited Sweden at the end of 1971 with the purpose of studying the Swedish education system. The delegation was composed of the Principal Secretary of the Ministry of National Education, the Director of the Adult Education, the Deputy Director of Mwanza Adult Education  Programme  and one member from the party headquarters. 

In their report, the delegation stressed the important role of Folk High Schools in developing the Swedish society. They had been impressed by the Swedish Folk High Schools in terms of their organization. They emphasized the advantages of such colleges. The advantages included the flexibility of the work programme, the focus on the spirit of cooperation, the absence of formal grading of participants and the cordial relationship between teachers and students (MONE, 1975). The delegation strongly recommended the establishment of such colleges in Tanzania by adaption of the Folk High schools (FHSs) in Sweden.

At the beginning of the year 1974, an Advisory Committee was instituted to study the possibilities of establishing Folk High Schools in Tanzania and were named Folk Development Colleges (FDCs).  The committee members were the Principal Secretary in the President’s office, the Principal Secretary in Prime Minister’s office, the Principal Secretary of Ministry of National Education and the Director of Kibaha Education Centre. The Ministry of National Education also requested Swedish consultant to assist the committee and the ministry in a study of establishing Folk High Schools with relevance to Tanzania.  The consultants delivered their report to the Ministry of National Education in September 1974. The consultants report stated that Swedish Folk High Schools had been established under conditions in many aspects similar to those that were prevailing in Tanzania at that time (SIDA, 1974).
In the Five Year Plan for 1975-1980, the government decided to establish one FDC in each district. This was followed by a cabinet paper number 96/74, which was prepared asking for Government’s approval to establish FDCs. In this paper, the Ministry of Education stipulated the stages to be followed in establishing FDCs. It suggested that FDCs be formally established.

In July 1, 1975 all RTCs and FTCs plus all other facilities deemed suitable for the establishment of FDCs, were taken over by Ministry of National Education. Sources for money to establish the colleges were to be explored. According to the Ministry of National Education (MONE 1975), the Swedish government was requested to provide experts who would advice on the implementation of the programme and provide money for developmental expenditure.  The Tanzania government was also to allocate money for developmental expenditure.  The Ministry of Education would be responsible for the day-to-day running of the colleges and also strive to ensure that needs of the organizations which were offering similar training was catered for by the FDC. 

[bookmark: _Toc366892490][bookmark: _Toc366928634][bookmark: _Toc367087184][bookmark: _Toc367786158]2.3 The Folk High School
The first Folk High School was established in Denmark in 1844, Norway in 1864 and in Sweden in 1868. Although political conditions were very different at that time, economic conditions were about the same and almost the population gained its living from farming and there were only a few industries in small towns (Olofsson 2009).

The belief in man and recognition of peasants were of great significance in the creation of Folk High Schools. The peasants became more and more active politically and they demanded an increasing influence in the political and economic life of the community. In their struggle for a stronger position they became aware of their inferiority in knowledge, skills and experience compared with the ruling groups in society.  They needed education, especially in political science and economics and moreover they needed training in leadership. In modern Folk High Schools lecturing to a great extent has been replaced by group activities, individual research and contributions by the students, field observations and so on. The teacher’s role has further been developed to a role of guidance and encouragement.

 The new pedagogical ideas were supported by the choice of subjects and materials. The traditional school had studies in Latin, Greek, Grammar, Catechism and Ancient History.  But The Folk High School however based its education on problems and materials which made some sense and were familiar to the students.  They studied their own language, their own history, their own society, politically and economically (Hovenberg 1983).  The Folk High School aimed very early at having boarding accommodation.  

The model for the Folk High School as a boarding school was a cultivated and flourishing peasant’s home.  Thus the students also required having the opportunity to live in this encouraging atmosphere during their leisure- time and the social activities and fellowship were part of the total educational resources (MONE 1975). The enlighten and the growth of industrialism created the belief in the value and necessity of education and development. Development had however to be built on knowledge. Development is a virtue in itself: it is advancement from the lower, less satisfying, less peaceful stages of being, to higher satisfying, emancipating conditions (Ishumi 1976). 

The community faced an increasing demand for knowledge and skills.  With this background Folk High Schools were eager to combine political education and professional training.  Nearly all Folk High Schools offered practical training in agriculture, handcrafts and home economics. Students thus returned to their home places with good knowledge and skills for instance in farming, carpentry and textile work. When society developed and acquired more and more complex structures, the demand for knowledge and skills increased tremendously. Students who aimed at specific vocational training, the Folk High Schools were the only place available for adult students to achieve knowledge of this kind in the Nordic countries including Sweden. 

The Nordic Folk High Schools are relatively small units. Most of them ordinarily have accommodation for about one hundred students. There are more than three hundred schools in Denmark, Finland, Norway and Sweden altogether. They have their traditions and experiences. They have learned to deal with adult education problems, to develop an individual socially and professional ability to meet new needs in a changing society (Unique Learning Experiences Abroad, 2010)

[bookmark: _Toc366892491][bookmark: _Toc366928635][bookmark: _Toc367087185][bookmark: _Toc367786159]2.4 Vocational Education and Training in Tanzania
Since the time and after political independence of Tanzania in 1961, vocational education and training was being organized by different authorities, such as religions trades schools, private vocational training centers, company based vocational training and government trade schools. By mid of 1996, there were a total number of nineteen vocational training centers which were operated and supervised by the Ministry of Labour and Youth Development.  There were also several privately owned and operated vocational education and training centres under Non-Government association like Tanganyika Parents Association (TAPA). FDCs were operated and supervised by Ministry of National Education. In some cases some vocational training centres were established by parastatal organizations and political party organizations (Kahindi 2001). In such a situation it was therefore viewed that each organization worked in isolation in terms of curriculum, certification as well as standards of skills and knowledge imparted.

Due to different changes in socio-economic development, it was seen that there was a need to set macro policy which would improve social development including vocational education and training. The improvement in vocational education and training were done through streamlining and effective coordination to promote the provision of Vocational Education and Training.  Therefore, in order to come up with such changes, the Parliament of Tanzania enacted the Vocational Education and Training Act in 1994 in order to guide the vocational education and training (VET) system in Tanzania (URT 1994). The Act established the Vocational Education and Training Authority (VETA) as an autonomous government agency charged with an overall responsibility of coordinating, regulating, financing, providing and promoting vocational education and training. According to the Vocational Education and Training Act of 1994, the functions of VETA, among others are:
i. To provide vocational training opportunities and facilities;
ii. To establish a vocational education and training system with both basic and specialized training to meet the needs of both formal and informal sectors;
iii. To foster and promote entrepreneurial value programmes;
iv. To promote the balancing of supply and demand for skilled labour in both wages employment and skills needed for self- employment in rural and urban areas;
v. To promote and provide short, tailor made course programmes and in service training  In order to improve the performance of both of quality and productivity of the  National economy; and 
vi. To secure adequate and stable financing of the vocational education and training levy

Also the Act in sections 14 and 20 empower VETA to collect a vocational education and training levy from every employer who has four or more employees.  The levy which is paid into vocational education and training is calculated on the basis of 2% of total gross monthly payments payable by the employer to all employees in every month.

[bookmark: _Toc366892492][bookmark: _Toc366928636][bookmark: _Toc367087186][bookmark: _Toc367786160]2.5 Vocational Education and Training at International level
Vocational Education and Training (VET) prepares learners for jobs that are based on manual or practical activities traditionally non academic and totally related to a specific trade, occupation or vocation, hence the term in which the learner participates. According to Tonsten and Scott (1987) vocational education and training is in common use to describe how individuals and groups become the recipients of instructions, leading to work roles in an occupation, trade or profession.

Several countries have established vocational education and training in order to utilize its own human resources in industrial investment as well as self employment to individuals.  Ritzen and Balderstone (1975) studied and examined the progress of vocational education and training in Bangladesh and found that the Government centrally organized the programme and was receiving about 8% of the total government budget.

According to Australian Trade Commission (ATC) (2012), vocational education and training in Australia is mostly post secondary education and is provided through the vocational education and training system by registered training organizations, which encompasses both public and private providers in national framework, consisting of the Australian quality training framework (AQF) and industry training packages which define the assessment standards for different vocational qualifications. In Australia VET training packages lead to the following  Australian Qualification Framework (AQF); qualifications in –Certificate 1, Certificate 2, Certificate 3 and Certificate 4. Diploma and Advanced Diploma. Vocational Graduate Certificate and Vocational Graduate Diploma (ATC 2012)

Totsten and Scott (1987) studied vocational education in Kenya that was about 573 vocational education and training colleges with 40,000 students. These colleges absorbed the largest portion of post primary school trainees in Kenya.  Likewise in Tanzania FDCs eligible students are at most post primary school leavers. Vocational education and training in Finland is free, and the students from low income families are eligible for a state grant (Kyro 2006). The curriculum is primarily vocational and the academic part of the curriculum is adapted to the needs of the community. The vocational schools are mostly maintained by municipalities. After a nine year schooling students choose the high school which is an institution for preparation for tertiary education or vocational school.
 
In Korea vocational education and training is for high secondary schools which offer programmes in agriculture, technology, commerce, marine time, fishery and home economics. All students follow a common national curriculum in the first year, while in the second year and third year students are offered courses relevant to their specialization in which they may practice at workplaces in cooperation between schools and local employers. Around half of all vocational schools are private.  

Private and public schools operate to similar rules, for example, fee charges are the same with an exemption for poorer families. In Tanzania the case is different for that every college has its own rate of fees without exemption for poor families. It was reported in Korea that the number of the students in vocational high school has decreased from about half of students in 1995 down to about one-quarter today. To make vocational educational schools more attractive in April 2007, the Korean government changed the name of vocational education into professional education high schools. With the change of the name the government also facilitated the entry of vocational education high schools to colleges and universities (Korean Institute for Vocational Education and Training (KRIVET 2010).
[bookmark: _Toc366892493][bookmark: _Toc366928637][bookmark: _Toc367087187]Vocational Education and Training in Mexico is funded by both federal and state governments which are also responsible for the administration of vocational education and training (Martinez 2001). The state governments are responsible for the management of decentralized institutions.  These institutions are funded by 50% from the federal budget and 50/% from the state budget. Funding vocational education in developing countries like Tanzania is a personal issue not of the government. Therefore failure to get funding may affect enrolment of students in FDCs.

2.6 Studies on Vocational Education and Training in FDC
There are few studies that have focused on student’s response to vocational education and training in FDCs. Mwita (1987) conducted an intensive study on reasons for low enrolment in Post Primary Technical Centers (PPTCs) in Mara region and found that, the most important factor that affected enrolment of students was different expectations of PPTCs designers and graduate students.  While the designers expected to train youths so as to gain skills and employ themselves, graduate students expected to be employed through the government which was not the expectation of the government. 

 Mwisomba (2004) found that gender specific inhibiting factors for the girls. The responses in the study included heavy workload at home, stereotypes in curriculum materials, lack of female role models, lack of toilets and gender biased language inside as well as outside classrooms. Mbilinyi et al; (1991) found that the reasons for low enrolment in Dar-es-salaam PPTCs included girls viewing the programmes as being irrelevant and failing to provide employment opportunities.
Mosha (1985) conducted a study on the progress and impact of Folk Development Colleges on national development in Tanzania. He found that the main reason for low enrolment of student in FDCs was lack of fund. Village chairperson’s reaction to reasons that contributed to few students not being sent to FDCs was shortage of vacancies.  Annual reports of student’s enrolment also showed that most FDCs were not being used to full capacity. Rwetambura (1989) on his study about utilization of vocational skills acquired from the FDCs and PPTCs found that the community viewed.

FDC graduates as not competent enough to handle various technical problems in the villages. The study was partly supported by Shomari (2010) whose study about FDCs in Tanzania and promotion for self employment to rural youth proved that the community perceived FDCs graduates negatively. He viewed FDCs graduates were ranked in lower status compared to youth who had graduated from other vocational colleges like VETA. Redecker et al; (2000) on their study of community oriented vocational training in FDCs, found that the number of trainees that can be catered for under present approach was too small compared to the number of people in need. They all like others did not go further to find out the reasons for low enrolment.
[bookmark: _Toc366892494][bookmark: _Toc366928638][bookmark: _Toc367087188]
[bookmark: _Toc367786161]2.7 Knowledge  Gap
The  study  by  Mosha  in 1985 was about the progress and impact of FDCs but did not go further to find out reasons for low enrolment in FDCs. Likewise Rwetembura (1989), Kahindi  (2001)  and  Shomary  (2010) on their studies on FDCs  were  about utilization of vocational skills acquired from the Folk Development Colleges, Post Primary Technical centers and other vocational centers. They did not go further to investigate the factors which led to low enrolment of students in FDCs and make any recommendations about the situation.

However most of the above studies which are related to this study have dealt with the outcomes of the products of FDC students without considering the problems and barriers which may have affected the enrolment of students in FDC programmes. Therefore, this study dealt with the present situation to find out factors for low enrolment of students in Folk Development Colleges, so as to fill the knowledge gap. 












[bookmark: _Toc366892495][bookmark: _Toc366928639][bookmark: _Toc367087189][bookmark: _Toc367786162]CHAPTER THREE
[bookmark: _Toc367786163]3.0 RESEARCH METHODOLOGY
[bookmark: _Toc366892496][bookmark: _Toc366928640][bookmark: _Toc367087190]
[bookmark: _Toc367786164]3.1 Introduction
This chapter presents the methodology that was used in carrying out this study. It consists of research design, area of study, target population, sample and sampling procedures, data collection instruments, validation of data collection instruments, ethical issues and data analysis plan.
[bookmark: _Toc366892497][bookmark: _Toc366928641][bookmark: _Toc367087191]
[bookmark: _Toc367786165]3.2  Research Design
A research design is the arrangement of conditions for collection and analysis of data in a manner that combines relevant information of the study.  A design is used to structure the research, to show how all of the major parts of the research project work together to try to address the central research questions (Kombo and Tromp 2006).  This study is descriptive in nature.  Descriptive survey is a method of collecting information by interviewing or administering a questionnaire to a sample of individuals (Kombo and Orodho, 2002). Discriptive survey was choosen because the study was concerned with describing characteristics of a group. The design was concerned with narration of facts and characteristics concerning indivividual, group or situations.   

[bookmark: _Toc366892498][bookmark: _Toc366928642][bookmark: _Toc367087192][bookmark: _Toc367786166]3.3 Area of Study
The study was conducted in Simiyu, Tabora and Mbeya Regions which are in three different zones of Tanzania.  In this area the following Folk Development Colleges were involved in the study. These FDCs were Bariadi FDC in Bariadi District, Sikonge  FDC in Sikonge District and Nzovwe FDC in Mbeya City. These Colleges represent each College from three diferent zones as follows; Bariadi represents Lake Zone, Sikonge represents Western zone while Nzovwe represents Southern highlands zone of FDCs in Tanzania mainland. These colleges were selected because they had the same variable of lowest enrolment of students for more than three consecutive years, the enrolment of these colleges are shown in appendix K.  It was therefore the interest of the researcher to investigate the factors that are the causes of low enrolment of students.

[bookmark: _Toc366892499][bookmark: _Toc366928643][bookmark: _Toc367087193][bookmark: _Toc367786167]3.4 Target Population, Sampling Techniques and Sample Size
[bookmark: _Toc366892500][bookmark: _Toc366928644][bookmark: _Toc367087194][bookmark: _Toc367786168]3.4.1 Population
According to Best and Kahn (1993), a population is any group of individuals that own more characteristics in common.  Nkpa (1997) defines a population with reference to all the elements in a well defined collection or set of values.   In this study the target population consisted of FDC graduate students, continuing students, Principals, Tutors, College Board members and District Community Development Officers for Bariadi, Sikonge and Nzovwe  FDCs.

[bookmark: _Toc366892501][bookmark: _Toc366928645][bookmark: _Toc367087195][bookmark: _Toc367786169]3.4.2 Sampling Techniques
Orodho and Kombo (2002) define a sampling technique as the procedure a researcher uses to identify people, places or things to study.  It is a process of selecting a number of individuals or objects from a population such that the selected group contains elements representative of the characteristics found in the entire group. In this study, two research sampling techniques namely purposive and random sampling were used in selecting the respondents.  
[bookmark: _Toc366892502][bookmark: _Toc366928646][bookmark: _Toc367087196][bookmark: _Toc367786170]3.4.2.1 Purposive Sampling
Purposive sampling is applied when a researcher is interested in certain specified characteristics (Nkapa 1997).  Therefore the technique was used to select specified characteristics which include 3 District Community Officers, 3 Principals, 6 parents of continuing students, 6 parents without students, 6 FDC graduates and 6 board members.

[bookmark: _Toc366892503][bookmark: _Toc366928647][bookmark: _Toc367087197][bookmark: _Toc367786171]3.4.2.2 Simple Random Sampling
Simple random sampling is a procedure of selecting a sample out of a population in such a way that every member of the population has an equal chance of being selected to form the sample (Kothari, 2004). It is used when the assumptions of the respondents will not affect their responses to the research questions in the study (Chilisa and Preece 2005).  In this study simple random sampling was used to select thirty (30) continuing students and 15 tutors in the three colleges in the study. The continuing students were selected by picking written yes and no pieces of paper which were folded in an open box in different courses available at the college. A number of 25 pieces were written in each college in order to get at least ten respondents who represented students and five respondents who represented tutors.

[bookmark: _Toc366892504][bookmark: _Toc366928648][bookmark: _Toc367087198][bookmark: _Toc367786172]3.4.3 Sample Size
Sample size refers to the number of items to be selected from the universe to constitute a sample (Kothari, 2004).  A sample is a special representation of a population observed for the purpose of making inferences about the nature of the population itself. In this study therefore, the sample size considered included three District Community Officers, three principals, fifteen tutors, thirty students, six graduates (ex-students), six parents of continuing students, six parents without students, six board members.  The sample size in the study was therefore 75 respondents drawn from the target population.  The composition and size of the sample is indicated in the Table 3.
  
Table 3:  Composition of the Sample Size (N=75)
	


DSTRICTTTTTT
	
DCDOs
	PRINCIPALS

	
TUTORS
	CONTINUING
STUDENTS
	EX STUDENTS
	
PARENTS OF STUDENTS
	
PARENT OF NON STUDENTTTS
	
BOARD
MEMBERS
	
GRAND
TOTAL

	
BARIADI
	
01
	
01
	
05
	
10
	
02
	
02
	
02
	
02
	
25

	
TABORA
	
    01
	
01
	
05
	
10
	
02
	
02
	
02
	
02
	
25

	
MBEYA
	
01
	
01
	
05
	
10
	
02
	
02
	
02
	
02
	
25

	
TOTAL
	
03
	
03
	
15
	
30
	
06
	
06
	
06
	
06
	
75


Source: Survey data 2012

[bookmark: _Toc366892505][bookmark: _Toc366928649][bookmark: _Toc367087199]The population comprised of parents, Districts Community Development Officers (DCDOs), Principals of FDC’s, Tutors and students – including graduate students.

3.4.4 Criteria for Selection
Criteria for selecting a population are basic to consider in relation with the variables on the study.

[bookmark: _Toc366892506][bookmark: _Toc366928650][bookmark: _Toc367087200][bookmark: _Toc367786173]3.4.4.1 Sampled Colleges of the Study
Sample colleges in this study were selected from three Zones of FDCs. The criteria used in the selection was that, they had the lowest enrolment of students in the three academic years of 2009/2010; 2010/2011 and 2011/2012.  It was expected that important information could be collected since the colleges experienced low enrolment of students as compared to other colleges; Appendix K. shows enrolment of students for long courses in FDCs.

[bookmark: _Toc366892507][bookmark: _Toc366928651][bookmark: _Toc367087201][bookmark: _Toc367786174]3.4.4.2 Tutors
The selection of tutors in this study was on the basis that they were directly involved in teaching process in these FDCs.

[bookmark: _Toc366892508][bookmark: _Toc366928652][bookmark: _Toc367087202][bookmark: _Toc367786175]3.4.4.3   District Community Development Officers
District Community Development Officers were selected because they are chairpersons of the colleges’ board in each district.  Therefore, they are knowledgeable about the functions of the college in which they are the chairperson.

3.4.4.4 Parents
Parents in this study were selected on the principle that they are prominent stakeholders of the college in their areas and parents without students were selected because they could show their attitudes towards FDCs and therefore give probable reasons for low enrolment of students.
[bookmark: _Toc366892509][bookmark: _Toc366928653][bookmark: _Toc367087203]
[bookmark: _Toc367786176]3.4.4.5  Board Members
Board members were selected in this study because they are overall supervisors of the college’s administration. According to URT (2002) some of the roles of college boards include:
i. To advice the ministry  about the colleges’  administration,
ii.  Decision making on the management concerning different issues of college’s developments,
iii.  To approve developmental plans of the college and include them into district local government development plans,
iv.  Decision making on cost sharing rates for students and inform the Ministry of Community Development Gender and Children,
v.  Put strategies to strengthen expenditure of the college for the purpose of students’ enrolment.
    
[bookmark: _Toc366892510][bookmark: _Toc366928654][bookmark: _Toc367087204][bookmark: _Toc367786177]3.4.4.6   Graduate Sstudents
Graduate students were selected on the basis that they could give information on how the colleges are functioning and therefore be in a position to assess the learning outcomes after graduation through activities they were doing after graduation. According to Chiuri and Kiumi (2005) an education system is said to be externally efficient or not efficient if its graduates are useful to the society or vice versa. 

[bookmark: _Toc366892511][bookmark: _Toc366928655][bookmark: _Toc367087205][bookmark: _Toc367786178]3.4.4.7 Continuing Sstudents
Students were selected because they presently have information that they could provide about the colleges and their expectations after graduating.

[bookmark: _Toc366892512][bookmark: _Toc366928656][bookmark: _Toc367087206][bookmark: _Toc367786179]3.5   Data Collection Methods and Instruments
Data collection in research refers to gathering of specific information aimed at proving or refuting some facts (Kombo and Tromp 2006).  In order to obtain the required data, questionnaires, interviews, focus group discussions, documentary review, and checklist and observation checklist were the instruments used. These data collection instruments are described in the sections that follow.

[bookmark: _Toc366892513][bookmark: _Toc366928657][bookmark: _Toc367087207][bookmark: _Toc367786180]3.5.1 Questionnaires
A questionnaire is a carefully designed instrument for collecting data in accordance with the specifications of the research questions and hypotheses (Nkpa 1997). According to Hoiville and Jowel (1978) questionnaires are useful in situations where respondents are literate and are good in evaluating educational programmes.  Questionnaires in this study were therefore used in data collection and were administered to 30 students and 15 tutors for objectives number one, which was to find out the causes for low enrolment of students in FDCs. 

Open ended questions were used in order to get the experiences and feelings from students. Close- ended questions were used for gathering information that the researcher intended to get which might not be obtained using open –ended questions.  The questionnaires gave freedom to   respondents as they were able to give information with confidence.  The method is free from bias of the interviewers and the answers are in the respondents own words (Kothari 2004). The questionnaires of the study are found in Appendix F and G. for tutors and students respectively.
  
[bookmark: _Toc366928658][bookmark: _Toc367087208][bookmark: _Toc367786181]3.5.2 Interview
According to Nkapa (1997) an interview is a face to face interaction in which oral questions are posed by an interviewer to elicit oral responses from the interviewee. According to Kothari (2004) structured interviews involve the use of a set of predetermined questions of highly standardized techniques of recording. Structured responses were selected because the analysis of unstructured responses becomes much more difficult and time-consuming than of the structured responses.  A structured interview was used to collect data from District Community Development Officers, Principals, members of college boards and parents. 

The data collected related to objectives number one, which was to find out the causes of low enrolment and number three which was to assess the perception of the community towards FDCs.  Also the data collection instrument was used to collect data from graduate students for objective number two which was to assess the perceptions of students after completion of their courses. Structured interview schedules are found in Appendix B, for Principals. Appendix C involves structured interview schedule for FDC graduates. Appendix D is for parents while Appendix E is an interview schedule for District Community Development Officers.
 
[bookmark: _Toc366928659][bookmark: _Toc367087209][bookmark: _Toc367786182]3.5.3 Focus Group Discussion
Focus Groups are special type of groups in terms of its purpose, size, composition and procedures.  A focus group discussion is usually composed of 6-8 individuals who share certain characteristics, which are relevant for the study (Kombo and Tromp 2006).  Focus group discussions are viewed as an interview technique where multiple research participants simultaneously produce data on a specific issue (Chilisa and Preece 2006).  In this study, the discussion was conducted face to face with graduate students, board members and parents of non-students.  Members for the three group discussions included 6 Bariadi FDC graduates selected purposively from ten graduates and eight purposively selected out of twenty seven graduates for Sikonge FDC and six purposely selected out of fifteen graduates for Nzovwe FDCs. They gave out views on factors influencing the enrolment of students to vocational education and training in FDCs, examined if FDCs fulfill the needs of the community which is for objective number four.  Focus Group Discussion guide is found in Appendix H.

[bookmark: _Toc366928660][bookmark: _Toc367087210][bookmark: _Toc367786183]3.6.4   Documentary Review
A documentary review is a process of reading various reports, data, and statistics in the office or any place associated with the issue of study (Kothari 2004).  While conducting this study the researcher red reports and records of students’ enrolment, course programmes, curriculums and sources of funds for FDCs. The history of FDCs and their roles were attained from the Ministry of Community Development Gender and Children and resource centres were studied as well as District Community Development and documentation room.  Documentary Review checklist is found in Appendix I.

[bookmark: _Toc366928661][bookmark: _Toc367087211][bookmark: _Toc367786184]3.6.5 Observation Checklist
Observation is a tool that provides information about actual behaviour (Kombo and Tromp 2006). According to Kothari (2004), observation is the most commonly used method   especially in studies relating to behavioral sciences. In this study, the method was used by the aid of an observation checklist to observe number of students, teaching and learning environment such as availability of classrooms, workshops and workshop facilities.  The method was useful for objective number one. The observation checklist is attached as Appendix J.
[bookmark: _Toc366928662][bookmark: _Toc367087212]3.5.6 Validation of Research Instruments
[bookmark: _Toc366928663][bookmark: _Toc367087213]Validity of the research instruments used in this study were established by initially discussing the drafts with colleagues in Master of Education, Administration, Planning and Policy studies (MEd. Apps) of  The Open University of Tanzania.   The drafts were then discussed with the supervisor and later, a pre- testing was conducted at Kibaha FDC which is in coast region.  Based on the pre-testing exercise, important adjustments were made before the research instruments were fully used in the study.

3.6 Data Analysis Procedure and Presentation
According to Kombo and Tromp (2006) data analysis refers to examining what has been collected in a survey or experiment and making deductions and inferences.  It involves covering underlying structures, extracting important variables, detecting any anomalies and testing any underlying assumptions.  Kombo and Tromp (2006) mention three ways a researcher can present data after analysis. These are: using statistical techniques, using graphical techniques and using combination of both.  In this study a combination of both techniques were used including the use of tables and percentages. As far as a descriptive design is concerned narration was also used in the presentation of the findings.
          
[bookmark: _Toc366928664][bookmark: _Toc367087214][bookmark: _Toc367786185]3.7 Research Ethical Issues
According to Denscombe (2007) social researchers should be ethical in the collection of data, in the process of analyzing data and in the dissemination of findings. Researchers are expected to respect the rights and dignity of those who are participating in the research project; avoid any harm to participants arising from their involvement in the research; operate with honesty and integrity.

From the above principles of ethical consideration, the researcher asked for permission from authorities before carrying out the study.  In this case a research clearance letter was provided by the Directorate of Post graduate and Research consultancy of The open university of Tanzania. This research clearance letter enabled the researcher to get permission from districts to collect data from FDCs. The permission letters from the Open University to FDCs are found in appendix L, M, N, O, P.  Participants were informed of who was conducting research, the contact of the researcher and information about the research including the objectives of the research. Confidentiality and security of data were assured to participants.












[bookmark: _Toc366928665][bookmark: _Toc367087215][bookmark: _Toc367786186]CHAPTER FOUR
[bookmark: _Toc367786187]4.0 DATA PRESENTATION, ANALYSIS AND DISCUSSION
[bookmark: _Toc366928667][bookmark: _Toc367087217][bookmark: _Toc367786188]4.1   Introduction
This Chapter presents the collected data and makes analysis and discussions of the findings according to the research objectives.  The main objective of this study was to investigate the causes of low enrolment of students in Folk Development Colleges. Specifically, the analysis and discussions of the findings were based on the four specific objectives that were presented in Chapter one of this report including the accompanying research questions.

[bookmark: _Toc366928668][bookmark: _Toc367087218][bookmark: _Toc367786189]4.2.   Respondents Profile
In this study respondents had different characteristics that are based on age and sex.   Table 4.1 shows characteristics of respondents in relation to age and gender.

[bookmark: _Toc367784128][bookmark: _Toc367785706][bookmark: _Toc367786190]Table 4.1: Respondents’ Profile by age (n=75)
	
Age
	
Female
	
Male
	
Total

	Below 25
	8
	19
	27

	26  -  35
	10
	9
	19

	36   - 45
	3
	7
	10

	46   - 55
	4
	3
	7

	56   - above
	2
	10
	12

	TOTAL
	27
	48
	75


Source: Survey data, 2012

The findings in Table 4.1, indicate that among selected sample, 27 respondents (36%) including 8 women and 19 men were below 25 years of age, 19 respondents (25%) including 10 women and 9 men were between 26 and 35 years while 10 respondents (13.3%) including 3 women and 7 men were between 36 and 45 years, while 7 respondents (9.3%) including 4 women and 3 men were between 46 and 55 years. 12 respondents (16%) including 2 women and 10 men were 56 years of age and above. The age profile is well illustrated in Figure 4.1.


[bookmark: _Toc367784129][bookmark: _Toc367785707][bookmark: _Toc367786191]Figure 4.1:  Respondents Profile by Age

On sex characteristics as indicated in figure 4.2, twenty seven (36%) respondents were women and men were forty eight (64%) out of all respondents. The respondents profile is not sex balanced because women were very few in all target groups which are FDCs graduates, continuing  students, tutors, parents, principals and District Community Development Officers. The lowest sex imbalanced target group was students in selected colleges where women were few. The sex profile is well illustrated in Figure 4.2

[bookmark: _Toc367784130][bookmark: _Toc367785708][bookmark: _Toc367786192]Figure 4.2: Respondents Profile by Sex (N=75)


[bookmark: _Toc366928669][bookmark: _Toc367087219][bookmark: _Toc367786193]4.3 Causes of Low Enrolment of Students
Most of FDCs even if they are accessible in every district in Tanzania mainland, they are characterized with low enrolment of students as shown on Appendix K.  Most of these colleges are underutilized by the communities around them although the prime objectives of these colleges are to understand well the environment they live and transform it for their benefits (URT 2002).  The aim of this study was therefore to investigate factors which were the causes of low enrolment of students in FDCs.  The study was guided by four specific objectives which had main questions whose answers were provided.

[bookmark: _Toc366928670][bookmark: _Toc367087220][bookmark: _Toc367786194]4.3.1	Respondents Views on the Causes of Low Students Enrolment
The first objective was to find out the causes of low enrolment. The researcher asked this question to different categories of respondents and the information on this question was collected through questionnaires, interviews and focus group discussion.  A total of twenty respondents were involved and their responses are shown and summarized in Table 4.2.  The responses relate to the category of respondents who were principals, tutors and DCDOs. 

[bookmark: _Toc367784133][bookmark: _Toc367785711][bookmark: _Toc367786195]Table 4.2: Respondents’ Views on Causes of Low Students Enrolment in FDCs (N= 20)
	
Category of respondents
	Lack of teaching facilities
	Lack of adequate tutors
	Lack of both facilities
and tutors
	Other reasons

	
	Sex
	

T
	

%
	Sex
	

T
	

%
	Sex
	

T
	

%
	Sex
	

T
	

%

	
	
M
	
F
	
	
	
M
	
F
	
	
	
M
	
F
	
	
	
M

	
F
	
	

	Principals
	2
	1
	3
	100
	-
	-
	-
	-
	
	
	
	
	
	
	
	

	Tutors
	8
	4
	12
	86
	
	
	
	
	
	
	
	
	2
	-
	2
	14


	DCDOs
	-
	-
	-
	
	1
	-
	1
	33.3
	1
	1
	2
	66.6
	-
	-
	-
	


	Total
	10
	5
	15
	75
	1
	
	1
	5
	1
	1
	2
	10
	2
	-
	2
	10%



Source: Survey data, 2012

Starting with three respondents from category of FDC principals, three (100%) respondents said that the colleges were lacking teaching and learning facilities. On the category of tutors who responded to this question a total number of twelve (86%) respondents also said that the FDCs lacked teaching facilities.  While on the category of DCDO’s one (33%) said the colleges lacked tutors, while two (66%) said that the colleges lacked both teaching facilities and adequate number of tutors.  The researcher observed that there were shortage of classrooms, workshops and other facilities. The researcher also observed tutors who were teaching in the classrooms without doing practical work at Sikonge FDC.

The findings show that the lack of teaching and learning facilities, as well as shortage of tutors contributed to causes of low enrolment of students, because inadequate teaching and learning facilities make the whole process of teaching and learning less effective. Shomari (2010) observed that training in the FDCs programmes were dominated by more theory than practice, therefore many youths  failed to apply what they had learnt in the colleges and unable to employ themselves because they lacked useful practical  skills. The statement is supported by Manyerere (2008) who said that vocational training had no significant impact on enhancing self employment opportunities among youth due to the inadequacy of the training approach which should provide trainees with practical skills for application in the world of work. Mostly training was based on theoretical. 

Therefore inadequacy of training facilities has an effect on students’ enrolment in FDCs because the training process is not effective enough to meet the demands of the community. The principals, who are the managers of the colleges, argued that the colleges were not receiving enough funds from the ministry to purchase teaching/learning materials and for support other living costs such as meals and accommodation for students.  Therefore in order to facilitate training every tutor had to use his or her innovation to help students gain some knowledge and skills. 
 
The researcher observed that the only four motor vehicle students who studied in Bariadi FDC were to practice going to practice in workshops in the town. They were walking on foot about 8 km from the college.  In fact the college itself had no workshop and other working tools to facilitate learning.  Even though the innovation was good to enable students gain some knowledge it had its effect on the teaching and learning process such as tiredness.  Such situations could also demoralize others to join the college instead they could just train themselves in street workshops rather than joining the college.

Likewise at Nzovwe FDC, in order to provide teaching and learning facilities for students they purchased on old used car for training purpose instead of having motor vehicle models for training purposes. Still they had no proper place for training including a workshop and other working tools.  An instructor who was training students in motor vehicle mechanics had to use his own working tools.  The researcher observed some students working on an old car with their tutor on the open space outside. According to Affet (2007) high quality skills training require appropriate workshop equipment, adequate supply of training materials and practice by learners.

Lack of teaching and learning facilities is therefore one of the factors that can cause low enrolment of students.  Mereith (2008) has also observed that the low proportion of students enrolled in technical and vocational programmes signals stagnation and overall poor public training capacity. Formal Technical and Vocational Education and Training (TVET) is seriously underfunded and in turn, the obsolescence of the equipments used in the teaching and learning process affect the quality of training programmes.

One (33%) DCDO said the colleges lacked tutors, and two (66%) said they lacked both adequate number of tutors and training facilities.  They said apart from training facilities their colleges had insufficient number of tutors in relation to the demanded courses of their communities.  Also the researcher observed that in the three sampled colleges, college “a” had only two permanent tutors including the principal. College “b” had three permanent employed tutors. College “c” had three permanent employed tutors.  Permanent employed tutors were employed by the Principal Secretary, Ministry of Community Development, Gender and Children. The rest of the instructors were temporarily employed by the Principal of the college and most of them were those who successfully completed their courses in the same FDC. One Principal narrated that:
“Inabidi kuwaajiri vijana wetu waliomaliza kwa gharama nafuu maana tukiajiri wenye elimu kubwa sana ya  ufundi tutashindwa kuwalipa”.  Meaning:  “We opt to employ these auxiliary technicians to avoid paying higher wages compared to professional technicians”.

As responded by DCDOs lack of tutors is one of the factors that may affect enrolment of students.  There is a great shortage of tutors in the sampled colleges. The researcher also noted through FGD with some of the graduate students who said that they did not complete their courses because they lacked a tutor to train them in their fields.  One of them narrated and was supported by others that:
“Mimi na wenzangu tuliokuwa tunasomea fani ya ushonaji tulipoingia muhula wa pili  mwalimu wetu alistaafu. Tukabaki bila mwalimu kwa muda mrefu hivyo tukaamua kuacha chuo”.  Meaning: “We were studying tailoring course, but when we were in a second term our teacher retired.  We remained without another tutor to teach us and this forced us to leave college before time”.  

Also the researcher observed that the situation typical in other colleges that there was no immediate replacement of tutors when they retired or deceased, there was no immediate replacement. Such situation left the course without a qualified tutor as a result the gap was filled by anyone who needed employment, thus affecting the quality of teaching and in the long run affecting the enrolment of students.

[bookmark: _Toc366928671][bookmark: _Toc367087221][bookmark: _Toc367786196][bookmark: _Toc366928672][bookmark: _Toc367087222]4.3.2	Students View on the Shortcomings of the College which Affect Training
In order to seek more information on the causes of low enrolment, the researcher asked 28 students on what were the shortcomings of their colleges.  The question intended to get views on the shortcomings of the college in order to investigate if they were the causes of low enrolment of students.  Their responses are shown on Table 4.3.

[bookmark: _Toc367784135][bookmark: _Toc367785713][bookmark: _Toc367786197]Table 4.3:  Students’ Views on the Shortcomings of the College which Affected Training (N=28)
	

Category of respondents
	
Lack of tutors
	
Lack of teaching learning facilities
	
Inadequate facilities and tutors
	
Other  reasons

	
	
Sex
	
T
	
%
	
Sex
	
T
	
  %
	
Sex
	
T
	
  %
	
Sex
	
T          %

	
	M
	F
	
	
	M
	F
	
	
	M
	F
	
	
	M
	F
	
	

	Students
	-
	-
	-
	-
	5
	3
	8
	28.6
	12
	5
	17
	60.7
	2
	1
	3
	10.7

	Total
	
	
	
	
	5
	3
	8
	28.6
	12
	5
	17
	60.7
	2
	1
	3
	10.7


Source: Survey data, 2012

Through questionnaires as shown on Table 4.3, eight (28.6%) of the respondents in the category of students, said that the most shortcomings of the college which affected training was lack of teaching and learning facilities.  While seventeen (60.7%) of the respondents said that the most shortcomings of the colleges which affected training was inadequate teaching/learning facilities and tutors.  The rest three (10.7%) of the respondents mentioned other reasons which could not affect training. The reasons were mentioned  by two respondents from  Nzovwe FDC, who said  selfishness on personal materials among students was one of the shortcomings of the college, while one respondent from Sikonge FDC, mentioned inadequate water and lack of transport to and from hospital in case of a sick student.  

Student’s views on the shortcomings of the colleges have resulted on the same responses of the causes of low enrolment of students as responded on Table 4.3.1 by principals, tutors and DCDOs.  This implies that having teaching and learning facilities and tutors are the most needed facilites for any training to take place. Without one or both of them there is no proper training and one cannot be attracted to enroll in a college which has inadequate teaching materials and  inadequate number of  well trained tutors. This finding is supported by Rao (1996) on his comments about improvement of technical vocational education and training (TVET) who argues that, poor quality of training may be attributed to problems which include lack of maintenance of facilities and equipment, lack of research and development and lack of dialogue with the employer.

[bookmark: _Toc366928673][bookmark: _Toc367087223][bookmark: _Toc367786198]4.3.3	Community`s Views on how Effective are the Colleges
In seeking more information of the college if they were effectively used by the community, the researcher asked twelve parents and three district community developments officers on their view on the effectiveness of the colleges. Their responses are shown on Table 4.

[bookmark: _Toc367784137][bookmark: _Toc367785715][bookmark: _Toc367786199]Table 4.4: Community’s View on how Effective are the Colleges as Perceived by Parents and DCDOs (N= 17)
	
Category of respondents
	
Less useful
	
Average
	
Much useful

	
	
Sex
	
T
	
%
	
Sex
	
T
	
%
	
Sex
	
T
	
%

	
	M
	F
	
	
	M
	F
	
	
	M
	F
	
	

	Parents
	3
	1
	4
	28.6
	4
	2
	6
	42.8
	2
	2
	4
	28

	DCDOs
	-
	-
	-
	-
	2
	1
	3
	100
	-
	-
	
	

	Total
	3
	1
	4
	28.6
	6
	3
	9
	42.8
	4
	3
	41.2
	100%


Source: Survey data, 2012

Through interviews as shown on Table 4.4 above four (28.6%) of the respondents in the category of parents, said that the colleges were less useful, while six (42.8%) of the respondents said the colleges were on average useful to the community.  The rest in the category of parents four (28%) said that the colleges were much useful.  On an interview with parents one parent narrated that our youths prefer to enroll in the colleges but the colleges are left without any support from the government.  Our youths complete their period of study but end up not acquiring adequate skills, capital and working tools. At the same time, three respondents (100%) of DCDOs said that the colleges were at average useful. Their views were on average since the colleges could not attract many students because of different reasons.

The   Bariadi DCDO contributing her views during an interview conducted in her office at Bariadi town said that the college should first of all be improved by provision of modern working tools and facilities and makes available enough qualified tutors.  The sikonge DCDO also contributed his views that the colleges were useful on average, therefore they had to improve on the provision of teaching and learning materials as well as employing qualified tutors. She claimed that some of the needed courses by the community as demanded in market of labour were not provided at their college.  Her words are as follows:
“Mafunzo yanayotolewa kama useremala, ufundi cherehani yanapatikana mitaani kwa bei rahisi na bora zaidi”.  Meaning: “The training provided by the college like carpentry, tailoring is cheaply provided in the streets at a good quality compared to that of the college”.   

Also the Mbeya DCDO contributing his views during an interview conducted in his office at Mbeya city said that, FDC had a contribution to vocational education and other studies.  The problem is that they lack tutors and capability.  His words are as follows:
“Uwezo wa chuo kujiendesha ni mdogo na hawatambui kozi zenye soko kwa sasa.  Chuo kinatakiwa kubuni kozi zinazoweza kuwa na wateja wengi zilizo na soko na chuo kijitangaze.  Ni muhimu serikali ingevifanya vyuo  ujiendesha  au kuwa chini ya Serikali za mitaa”. (Meaning: “The capacity of the college to operate is low and the college does not offer marketable courses.  The college should be creative to provide courses which are demanded by the community.  The college should advertise itself too. It is important the government should let these colleges be administered by local government”.
The above response can imply that even though the colleges were located in the respondents areas, the impact of training was  not yet realized because they lack teaching and learning facilities and innovations of the needed courses for the community; Meanwhile the Ministry of Community Development, Gender and Children (MCDGC)  expects that all FDCs should develop training contents that reflect local needs and environments. Training in FDCs was supposed to be in response to the community’s needs (MOE 1975). 

Therefore in order to make FDCs training content  reflect local needs and environment it is better to let them belong direct to the local government administration through decentralization by devolution.  Mosha (2006) comment that, decentralization involves the transfer of authority through the processes of deconcentration, delegation, devolution and privatization.  Deconcentration reforms shift of authority for implementation of rules but not for making them. The term devolution implies that something is given back to an organization from which it had been taken.  In Tanzania recent implementation experience of decentralization by devolution through programmes such as Primary Education Development Plan (PEDP) indicate that when given responsibility and resources within a framework of monetary control Tanzania can achieve a great deal in a short space of time (URT 2005).

[bookmark: _Toc366928674][bookmark: _Toc367087224][bookmark: _Toc367786200]4.3.4  Views on Tutor’s Participation in Short Courses
Education is changing through advancement of science and technology. Tutors being facilitators of teaching programmes in the FDCs, ought to attend short courses that can help them update themselves in their fields of specialization with different changes in science and technology. Their responses on the issue of participation in refresher courses are on Table 4.5.

[bookmark: _Toc367784139][bookmark: _Toc367785717][bookmark: _Toc367786201]Table 4.5: Tutor’s Access to Short Courses (N= 14)

	
Category of responds
	Yes
	No

	
	Sex
	Total
	
%

	Sex
	Total
	
%


	
	M
	F
	T
	
	M
	F
	T
	

	Tutors
	4
	1
	5
	35.7
	6
	3
	9
	64.3


	Total
	4
	1
	5
	38.7
	6
	3
	9
	64.3



Source: Survey data, 2012

Fourteen tutors from Bariadi, Sikonge, Nzovwe FDCs responded as shown on Table 4.5, (64.3%) of respondents said that they did not attend any short courses concerning the subjects they were teaching.  The findings show that five tutors (35.7%) attended short courses that related to the subjects they were teaching.  Through the above responses, tutors did not have access to short courses to refresh their knowledge to cope with technological changes which could help their students acquire up dated knowledge. Nyerere (2009) observed that teachers in technical and vocational institutions rarely go for refresher courses which put them at the mercy of their students who are more exposed.  They use old skills and knowledge, while there are global world changes which occur every day.  The consequence of such situation to the learner’s side is to look for other alternatives of the training institution and hence cause low enrolment of student in FDCs. 

[bookmark: _Toc366928675][bookmark: _Toc367087225][bookmark: _Toc367786202]4.3.5 Students’ Expectations after Completing their Courses from FDCs
Students’ expectations while pursuing any course programme is necessary to be known so as to impart knowledge and skills which are relevant to the learner’s expectations. The specific objective of this question was therefore to assess expectations of students after the completion of their courses.  The question was asked to different categories of respondents of tutors, graduate students and continuing students through the use of questionnaires and interviews.  Their responses are shown on Table 4.6

[bookmark: _Toc367784141][bookmark: _Toc367785719][bookmark: _Toc367786203]Table 4.6:   Students Expectations (N= 53)
	
Category of respondents
	
Students Expectations

	
	Gain skills
	Self employment
	To get employed
	Further studies

	
	Sex
	
T
	
%
	Sex
	
T
	
%
	Sex
	
T
	
%
	Sex
	
	
T
	
%

	
	M
	F
	
	
	M
	F
	
	
	M
	F
	
	
	M
	F
	
	

	Tutors
	
	
	
	
	3
	6
	9
	64.3
	4
	1
	5
	35.7
	-
	-
	-
	-

	Graduate students
	4
	3
	7
	63.6
	-
	-
	-
	-
	3
	1
	4
	36.7
	-
	-
	-
	-

	Students
	-
	-
	-
	-
	6
	3
	9
	32.1
	5
	-
	5
	17.9
	11
	3
	14
	50

	
Total
	
4
	
3
	
7
	
13.2
	
9

	
9
	
18
	
34
	
12
	
2
	
14
	
26.4
	
11
	
3
	
14
	
26.4


Source: Survey data, 2012


On the category of tutors respondents, five (35.7%) said that student’s expectations after completing their courses were to get employment in the government or private sector.  While nine out of fifteen (64.3%) of the tutors said that student’s expectations after completing their courses were to be self employed depending on the skills acquired from the college.  Four graduate students (36.4%) said that they expected to get employment after completing their courses.  While, seven of them (63.6%) said that their expectation was to gain skills in order to improve their living.  On the category of continuing students, nine (32.1%) responded that their expectations after completing their courses were to be self employed.  While five (17.9), said that their expectations after completing their courses were to get employed in the government or private sector.  The rest of the students, fourteen (50%) said that their expectations after completing their courses was to go for further studies.   

Through these three different categories of respondents there is a variety of different responses.  While tutors responded that the students’ expectation was self employment, graduate students emphasized that their expectations were to gain knowledge and skills to enable them became more skillful on their self employment activities.  Furthermore continuing students responded that their expectations after completing their courses were to go for further training.  

These responses implies that vocational training objectives in FDCs should also be revised in order to enable students who would like to continue for further vocational education and  training and acquire higher certificates of diplomas and later degree awards for their selected courses. This was practiced by Korean government whereby in order to make vocational schools attract more students they facilitated the entry of vocational education to Colleges and Universities.  According to Nyerere (2009) the Kenya and Mombasa polytechnic schools have been upgraded to University colleges offering degrees in Technical Vocational Education and Training (TVET) and will continue offering certificate and diploma programmes at the same time.  
[bookmark: _Toc366928676][bookmark: _Toc367087226]
[bookmark: _Toc367786204]4.3.6 Views on  whether the Curriculum Meets the Needs of Students

The contents provided to students is important if they meet the students’ needs as well as the community and this could be demonstrated by the training outcomes, when the outcomes do not match with the content, it may not attract students to enroll in FDCs.  In order to find out how curriculum was made to relate the needs of students to meet their expectations, the researcher asked tutors and principals whose responses are shown on Table 4.7

[bookmark: _Toc367784143][bookmark: _Toc367785721][bookmark: _Toc367786205]Table 4.7:  Views on Whether the Curriculum Meets the Needs of Students (N=17).
	

Responses
	Category of respondents

	
	Tutors = 14
	Principal  = 3
	Overall

	
	Sex
	
T
	
%
	Sex
	
T
	
%
	Sex
	
T
	
%

	
	M
	F
	
	
	M
	F
	
	
	M
	F
	
	

	Yes
	9
	1
	10
	71.4
	2
	1
	3
	10
	11
	2
	13
	76.5

	No
	2
	2
	4
	28.6
	-
	-
	-
	-
	2
	2
	4
	23.5

	No answer
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Total
	11
	3
	14
	100
	2
	1
	3
	100
	13
	4
	17
	100


Source: Survey data, 2012
From the Table 4.7, the findings show that ten tutors (71.4%) agreed that the curriculum in use satisfied the needs of students after completing their courses.  While four (28.6%) said that the curriculum does not satisfy the needs of students after completing their courses.  They went further by commenting that the curriculum was not satisfying students since practical activities were not being affectively performed due to inadequate teaching facilities and learning materials.

On the category of principals, three (100%) also agreed that the curriculum meets the needs of students after completing their courses.  On an interview with principals, all of them emphasized that they use both curriculums, one instructed by the Ministry of Community Development, Gender and Children and the other one from the Vocational Education and Training Authority. Although the principals said they used both curriculums, the decision had its impact of looking down one of the curriculum as well as failure to achieve fully the objectives of FDCs. Since the colleges belong to the Ministry of Community Development Gender and Children they are supposed to use the curriculum of the ministry which is according to the objectives of FDC. The principals believed that a combination of the two curricula satisfies students’ needs as narrated by  one principal as follows: 
“Wapo wanachuo wanaopendelea kupata vyeti vinavyotambulika kwa lengo la kupata ajira au kujiajiri au kuajiriwa kwa hiyo hupewa vyeti vya VETA.  Pia wapo wasiotaka vyeti vya aina hiyo wanataka kupata ufundi stadi tu”.  (Meaning:  “There are students who are in need of certificates provided through VETA for employment purposes, while there are also those who are not in need of certificates and they just need skills only”.
This implies that the curriculum relates to the students’ needs because the respondents agreed that they combine both curriculums in which one is certification for employment purpose offered by VETA and the other one for acquiring skills only which were needed in their communities. Gall (2003) comments that curriculum planning should be based on peoples needs, according to their environment.
[bookmark: _Toc366928677][bookmark: _Toc367087227]
[bookmark: _Toc367786206]4.3.7 Responses on Teaching and Learning Methods in FDC
Teaching methodologies are most important aspect if learning has to take place effectively.  Students being the centre of learning process need to be considered highly with proper motivation so as to acquire the needed skills.  The researcher therefore intended to get views on the methods used in imparting knowledge and skills in FDCs.  This question was asked to tutors and their responses are shown on Table 4.8.

[bookmark: _Toc367784145][bookmark: _Toc367785723][bookmark: _Toc367786207]Table 4.8: Responses on Teaching and Learning Methods in FDCs (N= 14) 
	
Category of respondents
	Teaching methods

	
	Practical and theory
	Study tour
	No response
	
Overall

	
	
Sex
	
T
	
%
	
Sex
	
T
	
%
	
Sex
	
T
	%
	
Sex
	
T
	
%

	
	M
	F
	
	
	M
	F
	
	
	M
	F
	
	
	M
	F
	
	

	Tutors
	6
	3
	9
	64.3
	1
	-
	1
	7.1
	3
	1
	4
	28.6
	10
	4
	14
	100

	Total
	6
	3
	9
	64.3
	1
	-
	1
	7.1
	3
	1
	4
	28.6
	10
	4
	14
	100


Source: Survey data, 2012
 
As indicated in Table 4.8, nine out of fourteen tutors (64.3%) said that they teach through practical and theory.  While one (7.1%) said that apart from theory he teaches through study tours.  The rest, four (28.6%) had no response on teaching and learning methods.  However this implies that in order to impart proper knowledge and skills to students both practical and theory must be applied.  Theory by itself cannot enable students to become competent in their occupations.  Affet (2007) urged that absolete training equipment and lack of instructional materials are some of the factors that combine to reduce the effectiveness of training in meeting the required knowledge and skills.

Then there was another task to find out if teaching and learning materials were available to support theory and practical as teaching methods.  The respondents were 14 tutors, and their responses are on Table 4.9 


[bookmark: _Toc367784146][bookmark: _Toc367785724][bookmark: _Toc367786208]Table 4.9:  Responses on Teaching / Learning Materials. (N= 14)

	
Category of responses
	Category of respondents
	


%
	

Overall %

	
	Tutors
	
	

	
	Sex
	
T
	
	

	
	M
	F
	
	
	

	Yes
	2
	-
	2
	14.3
	14.3


	No
	8
	4
	12
	85.7
	85.7


	No response
	-
	-
	-
	-
	-


	Total
	10
	4
	14
	100
	100



Source: Survey data, 2012

[bookmark: _Toc366928678][bookmark: _Toc367087228]The findings in Table 4.9 show that two tutors (14.3%) said that they were provided with teaching and learning materials on the courses that they were teaching.  Twelve (85.7%) said that they were not provided with any teaching and learning materials.  The findings imply that even though  tutors are supposed to teach using both  theory and practice, they teach theory without practical because they lack materials for practice which is in contrarily with a Chinese proverb which says: when I hear, I forgot; what I see, I remember; when I do, I understand.  Truly quality education needs relevant learning and teaching materials for a student to acquire skills. Shomari (2010) also revealed that training in FDCs programmes were dominated by more theory than practicals.

[bookmark: _Toc367786209]4.3.8 Views of Tutors on Follow up Programmes
Follow up programmes of FDCs are intended to monitor and assess what is being taught at the college is what is put into practice by graduate students.  It is also one stage forward on identifying needs of the community as well as students who have graduated. Follow up programme is according to the directive of the ministry in the Principal’s guide (MoE, 1980) where it is stated that before studies begin, the FDC administration is expected to liaise with various leaders at various levels in the district in which the college is situated. This will enable the trainer to find out the people’s problems.  To verify this, the researcher asked parents and tutors, whose views are reflected on Table 4.10

The findings from Table 4.10 indicate that on the category of tutors as respondents, twelve tutors (85.7%) agreed that they had follow up programmes to their students who had graduated, while two of them (14.3%) said that they didn’t have any follow up programmes to their graduated students.  On the category of parents four out of fourteen (28.6%) agreed that there was a follow up programmes of tutors to their graduate students.  Seven out of fourteen parents (50%) indicated that there was nothing like follow up programmes to the graduate students.  The rest three tutors (21.4%) gave no response on the issue.  According to the overall response sixteen (57%) of respondents agreed that there was follow up programmes.

[bookmark: _Toc367784148][bookmark: _Toc367785726][bookmark: _Toc367786210]Table 4.10: Views on Tutors on Follow up Programmes (N= 28)
	

Responses
	Category of Respondents

	
	Tutors (n= 14)
	Parents
	Overall

	
	Sex
	
T
	
%
	Sex
	
T
	
%
	Sex
	
T
	
%

	
	M
	F
	
	
	M
	F
	
	
	M
	F
	
	

	Yes
	11
	1
	12
	85.7
	3
	1
	4
	28.6
	14
	2
	16
	57

	No
	-
	2
	2
	14.3
	5
	2
	7
	50
	5
	4
	8
	32

	No response
	-
	-
	-
	-
	3
	-
	3
	21.4
	3
	-
	3
	11

	Total
	11
	3
	14
	100
	11
	3
	14
	100
	22
	6
	28
	100


Source: Survey data, 2012

As indicated in Table 4.10, 50% of the parents said that tutors did not make follow up programmes to their graduate students. The researcher also noted that there was no effective follow up since the courses that were preferred by the community such as animal husbandry, agriculture, motor vehicle driving, bee keeping and secretarial services and computer were not taught at the colleges. When two tutors were asked reasons for not having follow up programmes they said there were no sufficient fund for such programme, they said those who did so were doing it privately with their own resources.  

Mattowo (1989) observed from village leaders who showed that 72 % of the responses pointed out that tutors did not make follow up to graduate students and pay visits to their villages. These results had some effects on the relationship between the courses being offered and the actual needs of the community. Due to lack of visits and follow up activities in the community by FDC tutors, training was not much responsive to the community’s needs.  
[bookmark: _Toc366928679][bookmark: _Toc367087229]
[bookmark: _Toc367786211]4.3.9 Community’s   Perceptions Towards FDCs
One of the researcher’s tasks was to find out how the community perceived FDC programme.  FDCs are community based institutions which are supposed to be fully utilized according to the FDCs goals which emphasize transformation of their environment for the benefit of the community.  The question was posed to DCDOs, tutors and parents through questionnaires and interviews. Their responses are indicated on Table 4.11.

[bookmark: _Toc367784150][bookmark: _Toc367785728][bookmark: _Toc367786212] Table 4.11: 	Community’s Perceptions Towards FDCs, (N=31)
	Responses



	Category of Respondents

	
	DCD’s n= 3
	Tutors n= 14
	Parents n= 14
	Overall

	
	
Sex
	
T
	
%
	
Sex
	
T
	
%
	
Sex
	
T
	
%
	
Sex
	
T
	
%

	
	M
	F
	
	
	M
	F
	
	
	M
	F
	
	
	M
	F
	
	

	Positive views
	1
	1
	2
	66.7
	8
	-
	8
	57.1
	8
	2
	10
	71.4%
	17
	3
	20
	64.5

	Negative views
	1
	-
	1
	33.3
	2
	1
	3
	21.4
	3
	1
	4
	28.6
	6
	2
	8
	25.8

	No responses
	-
	-
	-
	-
	-
	3
	3
	21.5
	-
	-
	-
	-
	-
	3
	3
	9.7

	Total 
	2
	1
	3
	100
	10
	4
	14
	100
	11
	3
	14
	100
	23
	8
	31
	-


Source: Survey data, 2012
As indicated on table 4.11, the findings show that two DCDOs (66.7%) had a positive attitude towards FDCs while one (33.3%) respondent had a negative attitude towards FDCs because the colleges had not changed according to new technologies. They still use outdated tools and without electricity power.  On the category of tutors, eight out of fourteen (57.1%) said that the  community had positive perception towards FDCs programme, but three tutors (21.4%) said that the community had a negative perception towards FDCs programme.  While the rest three (21.5%) had no comments. 

On the category of parents, a total of ten out of fourteen (71.4%) agreed that the community had a positive perception towards FDC programme, while four of them (28.6%)  said that the community had negative perception towards FDC programmes. But the overall percentage of 64.5% shows that the community’s perception to FDCs was positive. The findings imply that FDCs programme is well accepted by the community, but what is missing is modernization of the whole programme so as to suit the present advancing technologies. For instance, one of the three sampled colleges have no any source of electricity which contribute to unconducive teaching and learning environment, which may  result in  low enrolment of students in courses that needed electricity to function well. 

[bookmark: _Toc366928680][bookmark: _Toc367087230][bookmark: _Toc367786213]4.3.10 FDCs Capability to Enable Youths and Adults get Vocational Skills
Vocational education and training skills is the major role of FDCs to provide to the community surrounding the colleges.  The researcher therefore wanted to verify if this role was being performed and accepted by the community.  DCDOs, parents, graduates and tutors respondents were involved as their responses on FDCs capability to enable youths and adults acquire vocational skills the findings are indicated on Table 4.12.

[bookmark: _Toc367784152][bookmark: _Toc367785730][bookmark: _Toc367786214]Table 4.12:	FDCs Capability to Enable Youths and Adults get Vocational Skills (n=42)
	
Responses
	Parents (n= 14)
	DCDOs (n= 3)
	Graduates (n=11)
	Tutors (n= 14)

	
	
Sex
	
T
	
%
	
Sex
	
T
	
%
	
Sex
	
T
	
%
	
Sex
	
T
	
%

	
	M
	F
	
	
	M
	F
	
	
	M
	F
	
	
	M
	F
	
	

	Yes
	6
	4
	10
	71.4
	-
	-
	-
	-
	5
	4
	9
	88.8
	11
	2
	3
	92

	No
	4
	-
	4
	28.6
	2
	1
	3
	100
	2
	-
	2
	18.2
	-
	1
	1
	7.1

	No response
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Total
	10
	4
	14
	100
	2
	13
	3
	100.5
	7
	4
	11
	100
	11
	3
	14
	100


Source: survey data, 2012

The findings from Table 4.12 indicate that, ten parents (71.4%) agreed that the FDCs enabled youths and adults to acquire vocational skills.  While, four parents (28.6%) disagreed that FDCs enabled youths and adults to acquire vocational skills.  On the category of graduate students, nine graduates (88.8%) agreed that FDCs enables youths and adults to acquire vocational skills.   Two respondents (18.2%) disagreed that FDCs do not enable youths and adults to acquire vocational skills because they lacked facilities.  On the category of tutors, thirteen tutors (92.9%) agreed that FDCs enabled youths and adults acquired vocational skills, while one respondent (7.1%) disagreed that FDC did not enable youths and adults to acquire vocational skills.  On the category of DCDOs three of respondents (100%)    disagreed that FDC enables youths and adults acquire vocational skills on attending FDCs courses. Due to these findings FDCs enabled youths and adults to acquire vocational skills which are evident with the products which they make as the researcher observed some graduate students involving themselves in a carpentry workshop, making furniture and others tailoring.  

Also there was another task related to the FDCs to enable youths and adults get vocational skills. A question was addressed to the parents to get their views on FDC graduates if they produced satisfying products to the community.  The respondents were 14 parents and their views are shown on Table 4.13

	Responses
	Category of Respondents

	
	Parents
	Overall

	
	Sex
	
T
	
%
	Sex
	
T
	
%

	
	M
	F


	
	
	M
	F
	
	

	No
	2
	-
	2
	14.3
	2
	-
	2
	14.3


	Yes
	7
	5
	12
	85.7
	7
	5
	12
	85.7


	No response
	-
	-
	-
	-
	-
	-
	-
	-


	Total
	9
	5
	14
	100
	9
	5
	14
	100



[bookmark: _Toc367784153][bookmark: _Toc367785731][bookmark: _Toc367786215]Table 4.13:  FDC Graduate Products (n=14)
Source: Survey data 2012

The findings on Table 4.13 indicate that twelve parents (85.7%)  agreed that FDC graduates produced satisfying products to the community while, two parents (14.3%)  disagreed that FDCs graduates did not produce satisfying products to the community.
The findings imply that FDCs are capable to enable youths and adults get vocational skills. What is needed is provision of teaching facilities which is accompanied by presence of tutors innovations and carrying out situational analysis to find out the needs of the community. Havelock et al; (1977) in their views on the patterns  and realities of implementation of educational innovations argue that  they tend to be highly ambitions, full of rapid and wide spread types of implementation. The statement concurs with objectives in the case of FDCs in order to make the colleges attractive and therefore enroll more students to acquire vocational skills some facilitating issues have to be taken into consideration.

[bookmark: _Toc366928681][bookmark: _Toc367087231][bookmark: _Toc367786216]4.3.11 Relevancy of FDCs Subjects to the Needs of the Community
FDCs being community centered institutions have the role to assess needs of the community before training of any course or subject. Through needs assessment colleges become more effectively used since they can teach subjects which match with community’s needs.  The researcher therefore posed this question aiming at determining the   extent to which the courses offered in FDCs were relevant to the community’s needs.  It was responded by tutors, graduates and DCDOs through questionnaires, and interviews.  Their responses are indicated on Table 4.14.

The findings as indicated on Table 4.13 show that thirteen tutors (92.9%) responded that the subjects taught in FDCs were relevant with the community’s needs. While one respondent (7.1%) said the subjects taught in FDCs were not relevant with the community’s needs.   Nine graduate students (81.8%) said that the subjects taught in FDCs were relevant with the community’s need, while two respondents (18.2%) said that the subjects are not relevant to the needs of the community.
[bookmark: _Toc367784155][bookmark: _Toc367785733][bookmark: _Toc367786217]Table 4.14:  Relevancy of FDCs Subjects in Relation to Community’s Needs (n= 28)
	
Responses
	Category of respondents

	
	Tutors (n=14)
	Graduates (n= 11)
	DCDOs (n=3)
	Overall

	
	Sex
	
T
	
%
	Sex
	
T
	
%
	Sex
	
T
	
%
	Sex
	
T
	
%

	
	M
	F
	
	
	M
	F
	
	
	M
	F
	
	
	M
	F
	
	

	Yes
	10
	3
	13
	92.9
	6
	3
	9
	81.8
	-
	-
	-
	-
	16
	6
	22
	78.6

	No
	-
	1
	1
	7.1
	1
	1
	2
	18.2
	2
	1
	3
	100
	3
	3
	6
	21.4

	No response
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-

	Total
	10
	4
	14
	100
	7
	4
	11
	100
	2
	1
	3
	100
	19
	9
	28
	100


Source: Survey data, 2012

Three DCDOs (100%) responded that the subjects provided by FDCs were not relevant with the needs of the community.  Through an interview with Bariadi DCDO, she said that the community there needed such courses as computer maintenance, entrepreneurship, motor vehicle driving and modern furniture making but these subjects were not taught at the college.  Also through an interview with Sikonge DCDO he mentioned courses that were preferred by the community but they were not taught at the college.  He mentioned such subjects as, animal husbandry, agriculture, bee keeping, and motor vehicle mechanics. These courses were not taught at the college. Another interview with Mbeya DCDO was carried out, while responding to the relevancy of FDC courses with the community’s needs; he said that the needs of parents were not provided for by the college.  The parents and community needs were motor vehicle driving and secretarial services, which are not provided at the college.
        
The researcher also observed the three different colleges in this study which are in different locations seemingly offered the same courses which are carpentry and joinery, masonry, electrical installation, tailoring, motor vehicle mechanics and cookery, which did not reflect on the particular needs of the community. As it was argued by all three  DCDOs that FDCs courses offered were not in relation with the community’s needs. They mentioned courses needed by the community in their districts such as animal husbandry, beekeeping, motor vehicle driving, and computer maintenance and secretarial. These were in market demand but were not offered.  It was therefore agreed that the courses offered in FDCs were not relevant to the needs of the community.  

Such situation keeps the colleges far from the community.  FDCs are community based institutions established purposely to work with the surrounding  community therefore they should comply with the objectives of  FDCs as out lined by the Ministry of Community Development, Gender and Children which direct FDCs to  gain and utilize knowledge and skills in different trades they learn in order to obtain their needs and community as a whole.  FDCs are required to develop, utilize and control effectively natural resources in the surrounding environment (URT 2002). Mpogolo (1985) commented that tutors of FDCs are obliged to pay visits to local communities and villages where they are expected to do some situational analysis which would give them realistic picture of the people’s problems. When the needs are identified, the college tutors are expected to prepare a programme which is responsive to the identified needs.
The findings imply that the colleges’ administration is not innovative enough through carrying needs assessment of the community, which contradict with the Ministry’s directives. As discussed on the findings of follow up programmes on Table 4:10, it is evident that tutors do not make visits to the villages and mitaa as a result the courses offered is not needed in the community. This is also due to the fact that the curriculum which is set by the Ministry is partially implemented since it is a combination with the other curriculum not recommended by the ministry, which insist doing examinations only. This is in contrary too with FDCs objectives which emphasis students to understand well the environment they live in and transform it for their beneficial development (URT 2002).

[bookmark: _Toc367786218] 4.3.12	Views on how FDC Graduates Indulge in Local Economic Activities
[bookmark: _Toc367784157][bookmark: _Toc367786219]Table 4.15	Views on how FDC Graduates Indulge in Local economic Activities to solve Employment Problems (n=14)
	
	
Category of Respondents
	
Overall

	Responses
	Graduate student
	DCDOs
	
	

	
	M
	F
	T
	%
	M
	F
	T
	%
	T
	%


	Yes
	6
	4
	10
	90.9
	2
	1
	3
	100%
	13
	92.9


	No
	1
	-
	1
	9.1
	-
	-
	-
	-
	1
	71


	No response
	-
	-
	-
	-
	-
	-
	-
	-
	-
	-


	Total
	7
	4
	11
	100
	2
	1
	3
	100
	14
	100



Source: Survey data, 2012
In seeking information on how FDC graduates indulge in local activities in order to  solve employment problems, the researcher asked graduate students and DCDOs through interviews  and focus group discussion  methods. The DCDOs were interviewed while the findings on graduate students were obtained through focus group whose responses are indicated on Table 4.15.

From the category of graduate students the findings on Table 4.15 indicate that, ten (90.9%) students said that they were involved in some economic activities to solve employment problems. One respondent (9.1%) said he had nothing to benefit because he did not have any economic activity. The researcher while conducting focus group discussion to graduate students also observed four of them working in their carpentry workshop at Bariadi town making furniture in order to solve employment problems. Others were laying bricks to construct a living house at Sikonge town.  The same response was supported by all three DCDOs (100%) in the three districts who indicated that graduate students of FDCs were doing some economic activities by using knowledge and skills acquired from FDCs to solve employment problem.  

The implication here is that FDC graduates indulge in local economic activities to solve employment problems. They produce good products by using knowledge and skills acquired from FDCs. The findings by Shomari (2010) showed that even when some of the FDCs graduates succeeded to produce goods and services which they believed would get reliable market, the situation appeared different due to lack of demand of those things from the rural community. That unreliable market contributed to some graduated students from FDCs engaging themselves in other business that were out of the field of study.

[bookmark: _Toc367786220] 4.4 Summary
From the data presentation and discussions of the findings, several factors seemed to influence the enrolment of students in FDCs. The major factors were the inadequacy of teaching learning materials and shortage of qualified tutors. Among other factors were curriculums used which were not meeting the needs of the community and irrelevant teaching methodologies. The findings too revealed that tutors were not provided refresher courses so as to update their knowledge and skill which also affected the innovations and creativity of students. The FDC programme was perceived by the community positively although it was missing modernization of the whole programme so as to meet the advancing technologies. The findings revealed that the courses offered were not relevant to the needs of the community and FDC graduates indulge in local economic activities to solve employment problems.





[bookmark: _Toc366928683][bookmark: _Toc367087233][bookmark: _Toc367786221]
CHAPTER FIVE
[bookmark: _Toc367786222]5.0   SUMMARY, CONLUSIONSAND RECOMMENDATIONS
[bookmark: _Toc366928684][bookmark: _Toc367087234][bookmark: _Toc367786223]5.1   Introduction
This Chapter provides summary of the research findings, conclusions and recommendations. The recommendations are on the basis of the research findings and interpretations as already presented in Chapter four of this dissertation.  The conclusion is derived from the findings in the study and are presented according to the research objectives and research questions as outlined in chapter one.  

[bookmark: _Toc366928685][bookmark: _Toc367087235][bookmark: _Toc367786224]5.2 Summary of the Study
The purpose of this study was to investigate the causes of low enrolment of students in Folk Development Colleges in Tanzania.  Specifically the study investigated the causes of low enrolment of students in Bariadi, Sikonge and Nzovwe FDCs. The major findings of the study were: Lack of teaching and learning facililities for practicals and shortage of qualified tutors were factors contributing to low student enrolment. Expectations of students after completing their courses have been discussed as getting self employment and further studies. The community had a positive perception towards FDC programme.   The study revealed that the courses offered in FDCs were not relevant to the needs of the community. 

On the sampled colleges they were characterized with very low enrolment of students in relation to the capacity of the colleges.  The findings revealed that three (100%) of the Principals responded that causes of low enrolment were attributed to lack of teaching and learning facilities.  The response was supported by twelve tutors (86%) who also said they lacked teaching and learning facilities.  While two DCDOs (66%) said that the college lacked both teaching facilities and tutors. This response by DCDOs was supported by seventeen students out of twenty eighty (60.7%) who said that the colleges lacked both teaching and learning facilities and tutors.

On student’s expectations while pursuing course programmes, the findings shown that 63.6% of the graduate students said that they expected to gain skills.  The rest 36.4% expected to get employment after completing their courses, while 50% of continuing students expected to go for further studies.  The rest 32.1% expected to be self employed and 17.9% expected to be employed by the government or any private sector. The expectations of students were however affected by the teaching methodology which was said to be theoretical and not practical.  It was noted that although subjects were to be practical oriented they lacked practices due to lack of teaching materials.  When tutors responded to whether they had teaching materials and facilities, 14.3% said that they were provided with teaching materials, while 85% of tutors said they were not provided with such teaching materials and therefore they spent most of the time teaching theories without practice.  Lack of teaching materials and facilities were associated with shortage of tutors in respective courses which also affected enrolment of students.

Types of subjects in the three different colleges though in different locations seemed to be the same.   These were carpentry and joinery, tailoring, motor vehicle mechanics, masonry, electrical installation and cookery.  They did not reflect on the particular needs of the community. The category of DCDOs 100% of the respondents urged that the subjects provided by FDCs were not relevant with community’s needs.  They mentioned some of the needed subjects such as entrepreneurship, computer technology, motor vehicle maintenance, driving, modern furniture making, animal husbandry and agriculture, bee keeping and secretarial services which were not provided at the colleges in the study.  

It was noted that most of the tutors even though they lacked proper qualifications they had no access to short courses for refreshing their skills.  The findings show that only (35.7%) had ever attended courses related to their subjects, while 64.3% had never attended any short courses on the areas of specialization.  In such situation tutors may remain with an out dated technology and skills.

[bookmark: _Toc366928686][bookmark: _Toc367087236][bookmark: _Toc367786225]5.3 Conclusion
The following conclusion is based on the research objectives and questions as mentioned on Chapter one.  Factors that have caused low enrolment of student in FDCs, has been revealed and discussed.  These are lack of teaching and learning facilities including those for practicals.  Shortage of qualified tutors for respective courses has also been identified as another factor which causes of low enrolment of students in Folk Development Colleges.  The colleges are not effectively used by the communities since the subjects offered are not relevant to the needs of the community although the community perceived positively on FDCs.   Expectations of students after completing their courses has been concluded that the course programmes should consider both students whose expectations are for further studies and those who would like to get immediate self employment.  Therefore vocational education and training in FDC should not be to an end by itself but a stepping stone to another higher level of vocational education and training.  It was suggested that tutors should not spend too much time on teaching   theories instead to merge theories with practice which should cover most of the time in order to impart knowledge and skills to students.  Teaching through theories as has been noted was however attributed to lack of teaching materials for practical.  As a result graduate students were not able to compete well in the labour market.

[bookmark: _Toc366928687][bookmark: _Toc367087237][bookmark: _Toc367786226]5.4   Recommendations
[bookmark: _Toc366928688][bookmark: _Toc367087238]The factors which causes low enrolment of student in FDCs, makes the colleges inefficient to deliver the required knowledge and skills to the community.  This problem leads to poor quality of education which cannot facilitate economic development of the country.  Basing on the research findings, the following recommendations are made in order to address the issues related to the findings.

[bookmark: _Toc367786227]5.4.1 Recommendations to Stakeholders
i. The government should allocate competent tutors and adequate funds for FDCs in order to improve teaching and learning process, including workshops and working tools. Inservice and upgrading courses should be designed to improve the tutors’ competencies’ in their areas of specialization.
ii. The government through the Ministry of Community Development, Gender and Children should decentralize FDCs’ administration to the districts level, whereas DCDOs could have full supervision of the colleges which are for the benefit of the communities.
iii.  Tutors in Folk Development Colleges should be creative, innovative to offer courses which relate to the needs of the community and are in the current labour market.
iv. The government through the Ministry of Community Development, Gender and Children should develop and implement programmes which enable FDC graduates to continue for higher education in Folk Development Colleges or elsewhere through provision of examinations and certificates which are not issued now.
v. [bookmark: _Toc366928689][bookmark: _Toc367087239]Tutors in Folk Development Colleges should make effective follow ups to the graduate students in order to identify problems and identify need of the community before training.

[bookmark: _Toc367786228]5.4.2   Areas for Further Research
[bookmark: _Toc366928690][bookmark: _Toc367087240]A study should be done on factors that influence low enrolment of female students in Folk Development Colleges because their enrolment is less compared to male students. Also a study should be done on curriculums which are suitable to the present FDCs instead of sharing curriculums from other Institutions.







[bookmark: _Toc367786229]
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1.0 Preliminary informations on respondents 
1.1 Name of College………………………………….
1.2 Sex	Female (      )		Male (     )
1.3 Education Level:  Secondary (     ),College(   ), University (     )
1.4 District …………………………………………………………….
1.5 How long have you been in the College?................................
1.6 How long have you been a principal in this college?..................

2.0   Explanation about enrolment
2.1 How many students enrolled in the past three years? 
2.2    If enrollment of students does not meet the capacity of the college, what
   do you think are the causes?
2.3   	Since your college conducts vocational training, is it registered by VETA 
2.4	From which authority is the current college curriculum developed?
         2.5   Does the above mentioned curriculum meet student’s needs?
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APPENDIX III: INTERVIEW SCHEDULE FOR GRADUATE AND STUDENTS WHO HAVE DROPPED OUT FROM FDCs 

1.0	Preliminary information on the respondents 
1.1	Name (Optional)………………………………………………….
1.2	Sex	Female (      )		Male (     )
1.3	Age   18-24 (     ) 25-35 (     ) 35-45 (     ) 45-60 (    )
1.4	Occupation…………………………………………………..……	
1.5	Basic Education Level: Primary (     ), Secondary (     ), 
1.6     District…………………………………………………………………
1.7	College Attended…..…………………………………………..…….
1.8 Village/Street…………………………………………………………..….
2.0	Explanation about students’ expectations
	2.1	Who convinced you to join FDC?
2.2 Who sponsored your training?
2.3 Did your course studied based on your own selection? 
2.4 What were your expectations after graduating in that particular trade?
3.0      Explanation about colleges needs assessments
3.1	What is your present occupation?  	
3.2	Does your present job relate to your trade skills you studied at FDC? 
3.3	Does your present job fulfill your initial targets and expectations? 
3.4	How does your surrounding community benefit from your trained skills?
3.6	If your community does not benefit anything from your trained skill/trade, what do you think are the causes/reasons?
3.7	What challenges did you come across with during your studies?
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APPENDIX IV: INTERVIEW SCHEDULE FOR PARENTS/ GUARDIANS AND BOARD MEMBERS
[bookmark: _Toc367784170]1.0     Preliminary information on respondents
1.1	Sex	Female (      )		Male (     )
1.2	Age:	25-35 (     ) 35-45 (     ) 45-60 (    ) 60- Above(    )
1.3	College……..……………………………………………..
1.4	District…………………………………………………….
1.5	Region……………………………………………………..

2.0      Explanation about community’s attitude Towards FDCs
What is the significance of FDC to the community?
Does the college enable youths and adults get vocational skills? 
Being a parent/guardian/board member, have you ever sent your relative to FDC’s in order to gain skills?	
If the answer to the above question no. 2.3 is “Yes”, which skill/trade did she/he attend?
Did your relative change in behavior after training?
What are your observations towards training in FDC’s?
Do FDC graduates produce satisfying products to the community?
2.8  o what extent do parents and community help youths after completing     
       	  Training from FDCs?	   
 2.9   	What do you think are the challenges to FDC graduates?
             2.10  	What do you think should be done to face such challenges?


[bookmark: _Toc366928698][bookmark: _Toc367087248][bookmark: _Toc366928699][bookmark: _Toc367087249]APPENDIX V:  INTERVIEW SCHEDULE FOR DISTRICT COMMUNITY OFFICERS (DCDOs)

1.0 Preliminary information on the respondents 
1.1	Name   ………………………………………………
1.2	Sex	Female (      )		Male (     )
1.3	Age	25-35 (     ) 35-45 (     ) 45-60 (    )
1.4	Experience……..………………………………………………….
1.5	District………………………………………………………………
1.6	Region…………………………………………………………………
         
2.0      Explanations about enrolment of students in FDCs
	2.1	How many FDCs are there in your district?
2.2       Is the college/colleges effectively used by the community?
2.3	     If the college is not effectively utilized due to low enrolment, what do        you think are the causes of low enrolment?
2.4    What do you think should be done for FDCs to attract more students? 
3.0 Explanations about community’s attitude towards FDCs
3.1      Does the community understand services provided by FDCs? 
3.2     What about parents, are they willing to enroll their relatives in FDCs?

4.0 How do FDCs fullfil community’s needs?
4.1   Which economic activities are common in your district?
4.3   From the list of economic activities above, do you think FDC graduates 
have benefited from the courses they pursued in order to solve     employment  problems? 
4.4    Which training/trade is more demanding in this district?
            4.5   Does the training offered by FDC fulfill the needs of the community?
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APPENDIX VI: A QUESTIONAIRE FOR TUTORS OF BARIADI, SIKONGE AND NZOVWE FDCs

1.0	Preliminary informations on the respondents 
1.1	Name (Optional) ………………………………………………..
1.2	Sex	Female (      )   Male (     )
1.3	Age	25-35 (     ) 35-45 (     ) 45-60 (    )
1.4	Education level: Primary (     ) Secondary (     ) University (     )
	Other qualifications (  ) Specify level/Division………………….
1.5	Name of College………………………………………………….
1.6	Experience.………………………………………………………
1.7	Course/Trade…………………………………………………….
            
2.0      Explanations about enrolment of students
	2.1	How long have you been teaching your course/trade?
		6 months-1year (     )	 1-5 years (     ) 5 years to date (     )
          2.2      How many students are there in your trade/course   …………………
2.3	What is the capacity of enrolment in your course/trade………………
2.4	Have you registered more or less students than the capacity of the class in this year?	More (     )	Less (      ) Average (     )
2.5	If in the answer to the above question is “Less” what do you think are the reasons of low enrolment in your course/trade? (Tick your answer) Dislike Trade (     ) rade not attractive for employment (     )
	No teaching materials (     ) Trade not conducive to community (     )
          2.6      Mention any other reasons, if any …………………………………
           2.7     Does your course/trade have the required teaching/learning materials?      
ii)………………………………………………………………………
iii)……………………………………………………………………..
	2.8	What teaching/instructional methods do you use when teaching?
i)……………………………………………………………………….
2.9	Do tutors have access to short courses and seminars to upgrade their knowledge?	Yes (     )	No (     )
2.10	Do you have any obstacles in provision of vocational education, what are  they?
i)……………………………………………………………………….
ii)…………………………………………………………………

3.0   Explanations about students’ expectations after graduating
3.1 To which institute is the training curriculum developed?
Ministry concerned (   ) Vocational Education Training Authority (   )
3.2	Does the curriculum satisfy needs of students? Yes (     ) 	No   (     ) Give explanation to your answer……………………………
3.3	What are the student’s expectations after graduating FDC?
Self employed (     )	Get employed (     ) Pursue further studies (    )
3.4	Do you have follow-up programmes to graduate students? Yes ( ) No (  )     
3.5	If the answer to the question no 3.5 is “Yes”,What are the problems and successes of FDC graduates? ..........................................................

 4.0   Explanations about community’s attitude towards FDC’S
             4.1 Are the tutors of colleges aware of the surrounding community needs as   regards to the trades in EDCs?	Yes (     )	No (  )  
  4.2     Does training provided to students match with community needs? Yes (   )             No (    )
    4.3   If the answer to the above question no. 5.3 is “No”, explain briefly   why   ………………
                4.4    What is the surrounding Community attitudes towards vocational  
           Training in FDCs?  ................................................................................
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APPENDIX VII: A QUESTIONAIRE FOR STUDENTS OF BARIADI, SIKONGE AND NZOVWE FDCs

1.0	Preliminary information of respondents 
1.1	Name (Not compulsory)………………………………………………. 
1.2	Sex	Female (      )		Male (     )
1.3	Age	18-28 (     ) 29-38 (     ) 39-48 (    )
1.4	Name of the college…………………………………………………..
1.5	Course/Trade…………………………………………………………
1.6	Year of Study:  First Year (     ), Second Year (     )
1.7        District …………………………………………………………
            1.8       Region ……………………………………………………………
           
2.0      Explanation about enrolment of students
2.1	Where did you get information about vocational training provided at FDCs? Parents (     )Co-friend (   ) local Government (  ) Others (   )   
2.2	Before joining FDC were you interviewed?	Yes (     )  No (     )
2.3	What about the course you are studying now, was it your  choice?Yes(   )    	No (     )
2.4       If the answer to the above question no.  2.3 is “No”, why didn’t you   
             pursue   what you needed?  ………………………………………
2.5 Do you know any student who dropped out of the training because of   
                        having no vacancies on her/his selected course/trade? Yes (   ) No (  ) 
2.6   Are there any other reasons that contribute to other students to drop out       of     the training? Explain……………………………………………
            2.7   Who is responsible to provide teaching materials in your course? 
Student (   )       College (     )
    2.8   Do you have sufficient learning materials? Yes (     )  No ( 
 	2.9 What makes you unhappy while pursuing your course?
i) ……………………………………………………………
ii) …………………………………………………………..
   3.0   Students’ expectations 
3.1   What do you expect to do after completing your course/trade? Self     
        Employed (  )  Employed (  ) Pursue further studies (  )   
3.2   Do your studies match with your future expectations? 
Yes (    ) No (    ) Explain briefly ……………………………………
		…………………………………………………………………………
3.3	Do you have any problems at the college? If any please mention them.
i) …………………………………………………………....
ii) ……………………………………………………………
iii) ……………………………………………………………..
3.4	What should be done to improve training that will match with your future  expectations?...............................................................................
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APPENDIX VIII: FOCUS GROUP DISCUSSIONS FOR GRADUATE STUDENTS

1.0 Opening questions
1.1 Where do you live   ………………………………….
1.2 When did you graduate at FDC? ………………………………….....
            
 2.0 Key questions
             2.1 What were your expectations after graduating?
             2.2   What is your current occupation?
             2.3   Is your occupation you are engaged in the same as the one to your   
                      expectations?
            2.4   If not the same what do you think is missing?
2.5   Was the subject content from FDC enough to meet your expectations?
2.6   How do you evaluate the methods that were used by your tutors?
            2.7   What are the challenges facing FDC graduates?
2.8    What are the community’s perceptions and expectations on FDC?          
         graduates?
            2.8   What do you think are the reasons for low enrolment of students in FDCs?

APPENDIX IX: DOCUMENTARY REVIEW SCHEDULE

	TASK
	PLACE
	DATE
	TIME

	Review of student enrolment between 2004 – 2012
	Sampled at FDCs’ Principals’ Offices
	
	

	Review course Programmes and curriculums
	Sampled at FDCs’ subject coordinators
	
	

	Review of allocation  of funds
	Sampled FDC offices sampled DCOs Offices
	
	

	Review of sampled FDCs’ 2004- 2012 graduates
	Sampled at FDCs’ subject coordinators
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NAME OF COLLEGE: ………………………………………………………
NAME OF DISTRICT: ………………………………………………………..

	TYPE
	REQUIRED
	AVAILABLE
	SHORTAGE
	CONDITION

	
	
	
	
	VERY GOOD
	GOOD
	BAD
	VERY BAD
	NOT AVAILABLE

	CLASSROOMS
	
	
	
	
	
	
	
	

	WORKSHOPS
	
	
	
	
	
	
	
	

	TABLES
	
	
	
	
	
	
	
	

	DESKS
	
	
	
	
	
	
	
	

	DOMITORIES
	
	
	
	
	
	
	
	

	
TOILETS
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	S/N
	NAME OF COLLEGE
	
YEAR
	
YEAR
	
YEAR

	
	
	2009/2010
	
	2011/2012
	
	2012/2013
	

	
	
	M
	F
	T
	M
	F
	T
	M
	F
	T

	1
	Anautoglu
	30
	49
	79
	26
	35
	61
	40
	14
	54

	2
	Bariadi
	16
	12
	28
	13
	14
	27
	13
	14
	27

	3
	Bigwa
	37
	25
	62
	35
	37
	72
	59
	45
	104

	4
	Buhangija
	33
	28
	61
	37
	23
	60
	62
	29
	91

	5
	Chala
	32
	22
	54
	34
	26
	60
	18
	12
	30

	6
	Chilala
	36
	26
	62
	41
	19
	60
	36
	26
	62

	7
	Chisala
	38
	36
	74
	42
	31
	73
	38
	36
	74

	8
	Gera
	96
	97
	193
	98
	67
	165
	96
	97
	193

	9
	Handeni
	49
	38
	87
	65
	43
	108
	49
	38
	87

	10
	Ifakara
	34
	28
	62
	40
	19
	59
	112
	75
	187

	11
	Ikwiriri
	26
	37
	63
	34
	28
	62
	59
	42
	101

	12
	Ilula
	39
	23
	62
	39
	13
	62
	39
	23
	62

	13
	Karumo
	39
	34
	72
	35
	23
	58
	39
	34
	73

	14
	Kasulu
	34
	27
	61
	37
	19
	56
	57
	18
	75

	15
	Katumba
	22
	15
	37
	24
	18
	42
	15
	21
	36

	16
	Kibaha
	112
	93
	205
	125
	87
	212
	112
	93
	205

	17
	Kibondo
	89
	46
	135
	89
	36
	135
	89
	46
	135

	18
	Kihinga
	38
	30
	68
	46
	33
	79
	38
	30
	68

	19
	Kilosa
	39
	21
	60
	43
	28
	71
	39
	21
	60

	20
	K.Masoko
	26
	17
	43
	44
	21
	65
	26
	17
	43

	21
	Kisangwa
	19
	30
	49
	39
	44
	83
	19
	30
	49

	21
	Kisarawe
	50
	45
	85
	54
	49
	103
	50
	45
	95

	23
	Kiwanda
	57
	66
	123
	63
	68
	131
	60
	36
	96

	24
	Malampaka
	44
	48
	92
	49
	56
	105
	44
	48
	92

	25
	Malya
	34
	25
	59
	39
	32
	71
	47
	18
	65

	26
	Mamtukuna
	122
	109
	231
	298
	177
	475
	306
	198
	504

	27
	Masasi
	65
	22
	87
	73
	54
	127
	65
	22
	87

	28
	Mbinga
	99
	69
	168
	67
	70
	137
	118
	18
	136

	29
	Monduli
	79
	75
	154
	48
	30
	78
	24
	12
	36

	30
	Masanginya
	23
	13
	36
	19
	13
	32
	23
	13
	36

	31
	Msinga
	78
	64
	142
	89
	83
	173
	189
	120
	309

	32
	Msingi
	87
	53
	143
	93
	61
	154
	44
	33
	77

	33
	Mtawanya
	21
	28
	49
	32
	29
	61
	21
	17
	38

	34
	Mhukuru
	20
	17
	37
	66
	51
	117
	86
	67
	153

	35
	Munguri
	65
	89
	154
	62
	92
	154
	65
	89
	154

	36
	Musoma
	25
	20
	42
	33
	27
	60
	25
	20
	45

	37
	Mwanahala
	36
	39
	75
	42
	39
	81
	12
	18
	30

	38
	Mwanva
	38
	34
	72
	43
	37
	80
	38
	34
	72

	39
	Nandembo
	15
	21
	36
	26
	24
	50
	15
	21
	36

	40
	Newale
	65
	40
	105
	47
	43
	90
	65
	40
	105

	41
	Ngara
	42
	39
	81
	45
	46
	91
	58
	51
	109

	42
	Njombe
	112
	96
	208
	103
	98
	201
	112
	96
	208

	43
	Nzega
	15
	41
	56
	35
	49
	84
	62
	57
	119

	44
	Nzovwe
	26
	20
	46
	45
	33
	78
	25
	2
	27

	45
	Rubondo
	34
	18
	52
	39
	38
	77
	34
	18
	52

	46
	Same
	66
	54
	120
	54
	45
	99
	66
	54
	120

	47
	Sengerema
	33
	30
	63
	62
	35
	97
	54
	23
	77

	48
	Sikonge
	14
	6
	20
	36
	17
	53
	40
	29
	69

	49
	Singida
	98
	88
	186
	143
	99
	242
	98
	88
	186

	50
	Sofi
	26
	16
	42
	33
	27
	60
	26
	16
	42

	51
	Tango
	80
	62
	142
	63
	66
	129
	78
	64
	142

	52
	Tarime
	34
	25
	69
	29
	26
	55
	54
	21
	75

	53
	Ulembwe
	36
	35
	71
	37
	36
	73
	30
	41
	71

	54
	Urambo
	17
	27
	44
	29
	33
	62
	36
	55
	91

	
	TOTAL
	2,540
	2,168
	4,707
	2,982
	2,347
	5,329
	3,125
	2,245
	5,370
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APPENDIX XVI: LETTERS OF PERMISSION

RESPONDENTS PROFILE BY AGE AND GENDER
Women	Below 25	26  -  35	36   - 45	46   - 55	56   - above	8	10	2	4	2	Men	Below 25	26  -  35	36   - 45	46   - 55	56   - above	19	9	7	2	10	Age
Number

RESPONDENT PROFILE BY SEX
Women	Men	26	47	
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