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[bookmark: _Toc395606965]ABSTRACT

The study was to identify factors leading to low parental contribution to school fund in North “A” District- Zanzibar. Specifically, it was to find out if parental income affects parental contribution to school fund. To examine parental perception towards fees contribution whether affects their contribution to school fund. To find out if parental involvement in the school budgeting process affects parental contribution to school fund, and to find out if the announcement ‘free education’ policy (Elimu Bila malipo) affects parental contribution to school fund. The study was conducted in North ‘A’ District – Zanzibar, whereby eight governmental schools were involved in the study. The study adopted a survey research design, which employed both qualitative and quantitative techniques in data collection. The study revealed that, parental income affects parental contribution to school fund. The results showed that many parents either did not contribute all or contributed little because of their low income. The study also found that majority of parents was not satisfied with the system of contributing fees to schools though their dissatisfaction did not affect their contribution to school fund. Furthermore, the study found that parents were not involved in the school budgeting process, but this also does not affect their contributions to school fund. The study also found that, the announcement ‘education is free’ by the government did not cause low parental contribution to school fund. However, the study further found that some parents considered the school contribution as not compulsory, and therefore they were not obligated to contribute. The study recommended that government should provide support to parents to improve their economic activities, especially farming and fishing to increase their income. It also recommended that more education should be provided to reduce misconceptions towards fund contribution among many parents.
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[bookmark: _Toc395606971]CHAPTER ONE
[bookmark: _Toc395606972]1.0 INTRODUCTION

[bookmark: _Toc395606973]1.1 Introduction
The study examined the factors leading to low parental contribution to school fund in North ‘A’ District Zanzibar. This chapter introduces the study by providing the background to the problem, statement of the problem, general and specific objectives of the study and research questions. Finally, the chapter presents the significance of the study and the organization of the study. 

[bookmark: _Toc395606974]1.2 Background to the Research Problem
Parental contribution to school fund is very important for running school activities, both administrative and educational (MoEVT, 1999). In developing countries like Tanzania and Zanzibar in particular, parental contribution to school fund becomes much more important. This due to the fact that, the ability of governments to meet all educational needs together with other social services like health, water and others, and development projects like infrastructure and other economic investments is very limited (MoEVT, 2010).

Consequently, most governments in these countries, and even some of the developed ones where they can afford to provide sufficient educational infrastructure, like conformable classrooms, laboratories and libraries, and employ a qualified and competent teachers, call for parents to contribute some fund to schools for more resources and services (Nkata, 1993). In Belgium for instance, the government provides free education for elementary and secondary grades. However, parents are supposed to pay for stationery and pool trips expenses for their children (Varin, 2006). In Zanzibar, soon after the 1964 revolution, the government administered, offered, and financed all educational services in Zanzibar. This was done in accordance with the implementation of the 1962 Afro Shiraz Party (ASP) manifesto which announced that education should be free (Elimu Bure) for all children in all classes without any kind of discrimination (URT, 1974) as cited by MoEVT (1999).

From this announcement, the government became responsible for providing all educational services, constructing and maintaining school buildings, buying teaching and learning materials, and even paying for school electricity and telephone bills (MoEVT, 1999). Moreover, the government was responsible to provide all students with textbooks, exercise books, pencils pens and other school materials (Ibid). Hence, the parental contribution by this time was in the form of an indirect kind through a voluntary national building scheme (Kujenga Taifa) mainly building classrooms and houses for teachers (Ibid). 

However, the development of new ideologies in economic and social policies emerged in developing countries earlier from 1974 to 1984 led to the disappearance of a voluntary spirit among many people, and the raising of a misconception that free education means, the government is responsible for providing all educational requirements and costs. Parents on their side are not obligated to contribute anything (MoEVT, 1999). Moreover, the rapid increase of the number of schools, and the number of students enrolled in schools each year, and the economic problems facing the government resulting from the decline of the cloves price in the world market in 1970s and 1980s led to the government being unable to meet all educational requirements and costs of its schools (MoEVT, 2010). Therefore, the government decided to widen the parental participation in educational activities, particularly fund contribution. Thus, in 1992 the government, through the MoEVT, established School Committees. These committees  which stand not only as a link between schools and  parents, but also as a mobilizing and persuading agent to  parents taking care of school welfare (MoEVT, 1999). Among their most important function according to MoEVT (1999) is to organize fund raising activities in schools in order to improve and modernize the schools in their local areas. 

Together with these, in 1992 the MoEVT established a system of parental contribution to school fund, and allocated the amounts of money which parents are required to contribute to schools as per students each year or month. The amounts of money are as indicated in table 1.2.  

However, in North ‘A’ District – Zanzibar the parental contributions to school fund is very low compared to other Districts. The number of parents who contribute, and the amount of money contributed in this district is very small compared to the number and amounts expected. This due to the facts that, majority of parents not contributing or contribute very little to school fund. 

The contribution in this area according to TCMC (2009) is varying from five (5%) to thirty percent (30%), and the number of parents who contribute the fund is varying from five (5%) to twenty-nine percent (29%) per year. This situation as Ameir (2004) argues that, is affecting not only running the school daily routine activities, both administrative and educational, but also students’ performance. Table 1.1 and 1.3 exemplify the contribution situation by parents and the District at large.

Table 1.1 shows a parental contribution in North ‘A’, Southern and urban district schools in 2007. The contributions are highly differing from Urban to other districts, especially north ‘A’ District Zanzibar who has the lowest contribution. 
[bookmark: _Toc394674381]Table 1.1: Parental Contribution to School Fund in Urban, South, and North ‘A’ District – Zanzibar in 2007
	District 
	Parental Contributions

	North ‘A’
	7,797,072/=

	South 
	13,425,960/=

	Urban
	101,440,628/=









Source: Lexow, (2007) 

Table 1.2 shows the amounts of money that parents are required to contribute to schools according to the students’ levels of education. However, the school committees can increase or decrease the amounts of money, depending on a particular school’s needs and environment (MoEVT, 1999). 

Table: 1.3 shows the actual number of parents and the sums of money they contributed as compared to the number and amounts required to be contributed in Pale and Kibuyuni School from 2008 to 2010.

[bookmark: _Toc394674382]Table 1.2: The Amounts of Money Parents are Required to Contribute as Per Student in a Year/Month 
	Educational Levels
	Amounts of Money Required per Year/Month

	Nursery school students (Zanzibar Town)
	T. Sh. 2,500 (month)

	Nursery school students (North and South Unguja, and all Pemba Regions)
	T. Sh. 750 (month)

	Primary school students
	T. Sh. 3,000 (year)

	Lower level secondary school students
	T. Sh. 5,000 (year)

	Ordinary level secondary school students
	T. Sh. 7,500  (year)

	Advanced level secondary school students
	T. Sh. 10,000  (year)



Source: ZEDP (2012)
[bookmark: _Toc394674383]Table 1.3: Number of Parents and the Amounts of Money Contributed in Kibuyuni and Pale Schools in North “A” District - Zanzibar from 2008 – 2010.
	School
	Year
	No: of Parents Expected to Contribute
	The Amount of Money Expected
	No: of Parents Contributed
	The Amount of Money Contributed
	The Amount not Contributed
	The Percentage of Parents Contributed
	Percentage  of Contribution

	
Kibuyuni School
	2008
	476
	1,428,000
	27
	81,000
	1,347,000
	5.7%
	5.7%

	
	2009
	642
	1,926,000
	33
	99,000
	1827000
	5.14%
	5.14%

	
	2010
	603
	1,809,000
	99
	29,500
	1679500
	16.4%
	7.2%

	
Pale  School
	2008
	817
	2,947,000
	80
	281,700
	2665300
	9.8%
	9.6%

	
	2009
	831
	2,835,000
	59
	212,000
	2,623,000
	7.1%
	7.5%

	
	2010
	885
	3,311,000
	60
	215,900
	3,095,100
	6.8%
	6.5%

	Total
	4254
	14,256,000
	358
	919,100
	13,236,900
	8.5%
	6.9%



Source: TCMC (2011)

[bookmark: _Toc395606975]1.3 Statement of the Problem 
Despite the declaration of free education policy in Zanzibar in 1964, the rapid increasing of number of schools, students and the costs for providing education made the Revolutionary Government of Zanzibar (RGZ) to introduce a system of parental contribution to school fund early in 1990s. This was made to help the government reduce the burden of educational costs in one hand, and on the other hand to help schools running their daily routine activities (MoEVT, 1992). The system of parents contributing the fund started to be practiced earlier 1992 through fee payments every year. However, in North ‘A’ District – Zanzibar the parental contributions are very low. Many parents not contributing to the fund and the few who contribute are contributing in smaller amounts compared to the amounts of money allocated. Their contribution varies from 5% to 30% per year (TCMC, 2009). This problem has been affecting the improvement of school program. Several factors have been mentioned as contributing to low parental contribution, including low income among many parents, Education was announced as free since 1964, and non-parental involvement in the school budgeting process. However, there has been no critical study conducted to prove the fact on these assumptions. Hence, this study wanted to prove or disprove to the assumed factors, and find other factors leading to low parental contributions to school fund in north ‘A’ District – Zanzibar.

[bookmark: _Toc395606976]1.4 General Objective
The general objective of this study was to identify factors leading to many parents not contributing to school fund and why the few contribute, they contribute very little amounts. 

[bookmark: _Toc395606977]1.5 Specific Objectives
The specific objectives of the study were the following:

i. [bookmark: _Toc394673583][bookmark: _Toc395606978]To find out if parental income affect parental contribution to school fund
ii. [bookmark: _Toc394673584][bookmark: _Toc395606979]To examine the parental perception towards fees contribution whether it affects their contribution to school fund
iii. [bookmark: _Toc394673585][bookmark: _Toc395606980]To find out if parental involvement in the school budgeting process affect parental contribution to school fund
iv. [bookmark: _Toc394673586][bookmark: _Toc395606981]To find out if the announcement ‘free education’ policy (Elimu Bila malipo) affects parental contribution to school fund

[bookmark: _Toc395606982]1.6 Research Questions
[bookmark: _Toc394673588][bookmark: _Toc395606983]The research questions for this study were:

i. [bookmark: _Toc394673589][bookmark: _Toc395606984]Does a parental income cause low parental contribution to school fund?
ii. [bookmark: _Toc394673590][bookmark: _Toc395606985] Does parental perception towards fees contribution affect their contribution to school fund?
iii. [bookmark: _Toc394673591][bookmark: _Toc395606986]Does parental involvement in the school budgeting process affect their contribution to school fund?
iv. [bookmark: _Toc394673592][bookmark: _Toc395606987]Has the announcement ‘education is free’ (Elimu Bila malipo) caused low parental contributions to school fund?

[bookmark: _Toc395606988]1.7 Significance of the Study
[bookmark: _Toc394673594][bookmark: _Toc395606989]The study will provide information concerning factors leading to low parental contributions to school fund in North “A” district - Zanzibar. Therefore, it will be helpful to head teachers, teachers, and other educational stakeholders to develop better ways of improving parental contribution to school fund. The study will also enable School Committees to suggest other sources of fund to enable school run effectively. Finally, the study will show how far parents accept the contribution policy. This will provide policy makers with highlights on the effectiveness of the parental contributions policy, and may form a basis for policy review.

[bookmark: _Toc395606990]1.8 Organization of the Study
[bookmark: _Toc394673596][bookmark: _Toc395606991]The study is organized as follows
[bookmark: _Toc394673597][bookmark: _Toc395606992]Chapter one is an introduction. This chapter introduces the background to the research problem, a statement of the research problem, general and specific objectives, and research questions. The Chapter also presents the significance of the study and organization of the study. 	

Chapter two is Literature review. This chapter demonstrates the concept of school, management of school, parental participation in school activities and management, parents and the school communication, school funding system, the role of parents in financing schools, and the importance of contributing fund to schools. The chapter also introduces the concept ‘Education is free’ and parental perceptions of fund contribution to schools, Policies underlying the parental contributions to school fund in Zanzibar, and synthesis of reviewed literature. Lastly, the chapter presents the research gap, and the conceptual framework applied to the study.

Chapter three is Research methodology. This chapter presents the description of the study region, area of the study, research design, research methods, study population, sampling procedures and sample size, and data collecting tools including interviews, questionnaire, and documentation. Finally, the chapter introduces data analysis procedures, validation of data collecting tools and ethical consideration for the study.
Chapter four is a data presentation and discussion. This chapter introduces the research findings and discussion. Chapter five presents the summary of the study, conclusions, and    Recommendations. 

















[bookmark: _Toc395606993]CHAPTER TWO
[bookmark: _Toc395606994]2.0 LITERATURE REVIEW

[bookmark: _Toc395606995]2.1 Introduction
This chapter presents reviews of literature on parental contributions to school fund. It elaborates the concept of school, management of school, parental participation in school activities and management, and parents and the school communications. Moreover, the chapter presents the school funding system, the role of parents in financing schools, and the importance of contributing fund to schools. The chapter also elaborates the concept of ‘Education is free’ and parental perception of fund contribution to schools, policy underlying the parental contribution to school fund in Zanzibar, and synthesis of reviewed literature. Lastly, the chapter shows the research gap, and the conceptual framework applied to the study. 
	
[bookmark: _Toc395606996]2.2 The Concept of School 
Generally, there is no single accepted definition of school as a learning organization (Leithwood and Aitken, 1995). Nevertheless, some scholars defined the school as follows. 

Silins (2002) define the school as a learning organization that involves a process of environmental scanning, developing shared goals, and establishing a collaborative teaching and learning environments. It encourages new initiatives, recognizes and reinforces good work, and provides opportunities for continuing professional development. Leithwood and Aitken (1995) cited by Silins (2002) define school as a group of people pursuing a common purpose with a collective communication to weigh the value of the purpose, modifying them, and continuously developing more effective and efficient ways to accomplish their purpose. Senge (1990) defines a school as a system that consists of five disciplines. They are system thinking, personal mastery, mental models, team learning, and shared vision.

Moreover, Keating (1995) cited by Silins, et al, (2002) defined a school as a learning organization constituted with a coordinated group effort towards common shared goals, effective commitment to continuous improvement, and diffusion of the best practices throughout the organization. The school holds a horizontal network of information, ability to understand, analyze, and use dynamic system with which it function. The purpose of this function according to Silins (2002) cited by Corconan and Goertz (1995) is to improve performance, and build capacity to handle the desired changes in the society. 

From these definitions, we can conclude that, school is a learning organization that includes effective teaching and learning environment, people with common goals, and a shared vision to the social desired goals. The school also has a teamwork, effective leadership, and communication system within and outside the school environments. Moreover, the school is a centre for professional development that encourages the initiation of knowledge, and use effective systems of motivation.
 
[bookmark: _Toc395606997]2.3 Management of Schools
Management is a very important component for sustainability of any organization, including schools, and the education system at large (MoEVT, 2006). Management of schools involves participation of various educational stakeholders in different educational activities and management, including pupils, teachers, parents, and community members. Their participation is very crucial not only in the sense of belonging and ownership, but also in managing and running the educational institutions like schools (Lexow, 2007). In some countries, the educational management and responsibilities are delegated to local authorities, communities, and other educational stakeholders since that they need to have effective management and decision-making. 

In Zambia for instance, the educational management and decisions, especially in primary and secondary education have been largely transferred to the Parents Teacher Association (PTA) (Nsana and Mbangweta, 2002). The association is given a semi autonomous role in technical and administrative over sighting, fund raising and monitoring proper usage of fund for the school development (Ibid). Moreover, the association is responsible for setting the school’s priorities, maintaining infrastructure, including teachers’ houses and upkeep of school vehicles, and suggesting the parental contribution to school fund (Nsana and Mbangweta, 2002).

Unlike in many countries like Zambia,   in Zanzibar the educational management and decisions are largely centralized to the Ministry of Education (MoEVT, 1992). Most of the educational decisions and policies are made at Ministerial level. Therefore, there are limited decisions and responsibilities delegated to other levels of managements like District Educational Officers (DEO) and Regional Education Officers (REO) (Ibid). The few delegated, as MoEVT (2006) argues that, they are unaccompanied with decision-making and financial responsibilities. 

For instance, in the Ministerial level of management the roles and responsibilities of Regional and district officers are not clearly delineated, and therefore most of the time they are accountable more to the Regional and District commissioner rather than to the Ministry of Education (MoEVT, 2006). However, at school level, communities through school committees have some roles to play in managing and running their schools (MoEVT, 1999). The school committees are responsible for designing the school development strategies, overcoming the problems and challenges that face schools, and making decision on non-policy issues (Ibid). Moreover, the school committees as Ameir (2004) argues, are responsible for advising the school leaders in managing schools, both educational and administrative, establishing and maintaining school buildings, initiating the school fund raising processes and monitoring proper usage of them.

[bookmark: _Toc395606998]2.4 Parental Participation in School Activities and Management
Parents are very important agents for not only the life and development of schools, but also in educational development and management at large (Ross, 1993). In most cases, parents in both developed and developing countries have to participate in supplementing the governments in providing educational services like building new classrooms and houses for teachers (Ayodo, et al, 1991). Moreover, in some countries parents have to establish new schools and oversee their running activities and maintenance, provide them with teaching and learning resources, and initiate fund raising activities (Nsana and Mbangweta, 2002).

For a long time, parents have been traditionally playing this function, though they were highly not given a valuable opportunity to partake in the decision-making process in their schools (Hill et al, 1990). However, their involvement is nowadays accepted, and asserted to effective school development (Hayness, et al, 1991). Parents have been contributing insights and knowledge that complement and strengthen social and professional program in schools (Ibid). 

In Belgium for instance, parents have been participating in parents associations, which take part in school councils known as ‘coseils participation’. Among their main function according to Imazol (2007) cited by Chan, (1997) is to monitor the educational system in Belgium, especially in lower and middle levels of education. 
In Zanzibar, parents through the school committees and school boards have been participating in school building and maintenance, fund raising activities and budgeting process (Ameir, 2004).

In general, parents in most cases have to contribute to school daily routine expenditures including purchasing, and paying for school materials like books, uniforms and school fees (Ross, 1993). They also take part in school maintenance activities, monitoring teachers’ performance, school fundraising activities and budgeting process (Mncube, 2009).

[bookmark: _Toc395606999]2.5 Parents and the School Communication
The development in schools is highly depending on parental partnership and participation in school activities, and effective coordination and communication between schools and parents (MoEVT, 2009). Usually, the schools and parents communication involves two-way exchange of school information between parents and schools. Such information are including, students’ attendance, school maintenance, fundraising and expenditure, and academic progress (Ibid). This communication helps to develop relationships and cooperation between schools and parents, and the community at large (Hafidh, 2002). 

Moreover, this communication helps to develop awareness among parents, teachers, and other educational stakeholders of supporting school activities, including fund raising (MoEVT, 2009). It also through this communication parents can understand their roles to play in the school progress, their roles in educating their children, as well as problems that face their children and the school in general (Ibid). This communication in most cases takes place through direct contact between parents and schools through the school parental meeting, parents’ day, letters, or parental visits to schools. 

However, this communication and co-operation between the school and parents is not as good and effective as required. Parents in many developing countries like Tanzania, Zanzibar in particular, have no habit of participating in school program, including visiting to schools to get some  information concerning their schools and children in particular, even in cases of emergency or called for the school parental meetings (Ameir, 2004) and (TCMC, 2010). This due to the fact, that, many parents are not serious, not taking care, and less emphasizing on educating their children, rather they tend to put more emphasis on other things like work (Chan, 1997). Therefore, as Yator (2002) argues that, they do not discharge their socioeconomic roles in their schools including paying for school fees.

A case of Kijini primary school for instance, only twelve percent (12%) of parents attended the school parents’ meetings, and two percent (2%) of students’ parents visited to school to seek information for their children including school attendance, academic performance and discipline in 2010 (TCMC, (2010). The main reason for this poor attendance according to TCMC (2010) is parental misconception that, nothing they would be told at school except fees contributions. Hence, failure of parents to visit to schools results not only breaking down the school-parents cooperation and parental participation in school activities, but also led to lack of parental and community support to schools. This support according to Hafidh (2002) cited by Ameir (2004) is very important for the teaching and learning process in schools.

2.6 The School Funding System
The school funding system is a series of procedures, formulas, and mechanisms designed to provide financial support to schools for particular expenditures they incur (Imazol, 2007). The provision of fund in schools is very essential in order to help the schools to accelerate progress towards their educational   goals (MoEVT, 2006). In many countries, both developed and developing ones, governments (are they central or local) are primary sources in financing education for their citizens (Ayodo, et al., 1991). The governments therefore become major financial contributors to schools and educational sector as whole (Ibid). 

In Australia for example, the government is responsible for providing educational costs for all children, regardless the type of school they attend, as far as their parents pay taxes (AG, 2006). According to Dowling (2007), the state government provides more than 77% of educational costs in Australia, and other educational stakeholder including parents meets the rest percentage. In the USA, the State and District governments provide the educational costs in public schools. More than half (56%) of public expenditures is deployed in education (Anderson, 2006). In Ghana, Gambia, Madagascar, Nigeria, Rwanda, and Senegal the governments are providing direct grants for educational costs to schools. The amounts of money granted to each school are calculated as per actual individual educational costs as required in a particular school (Barrera, et al, 2009). 

In Tanzania before independence, the educational financing system emerged as a joint venture between the colonial government, religious organizations, community associations, and the individual educational beneficiaries like parents (Babyegeya, 2002). However, shortly after the 1961 Tanzania Mainland independence and the 1964 Zanzibar Revolution, both governments became the major financier of education in their areas. The governments became responsible for providing all educational services, including constructing and maintaining the school buildings, providing schools with teaching and learning materials, and other educational services (Ibid). Later on, the government Tanzania Mainland under the MEM and MES programs started providing fund to its schools. 

In Zanzibar for instance, soon after the 1964 revolution (nine months after the revolution), the government had declared that education should be free at all levels to ensure that children from all races and classes received an education (MoEVT, 2006). 
According to MoEVT (2006), education was announced as free from tuition fees, costs for teaching and learning materials, examinations, health care, sports, administrative costs, utilities, and maintenance (Ibid). The government itself was very committed, and made sure that all of those costs and services were available accordingly, and therefore became responsible for the construction of new classrooms, provision of educational materials, and all educational administrative and technical backstopping and supports (Ibid). 

Hence, to ensure that all educational services were available, the government had been increasing educational expenditure from governmental budget over time to time. For instance, the budget increased from 12.5% in 2001/2002 to 15.6% in 2010/2011 (MoEVT, 2010). However, due to the rapid expansion of the number of schools and students it became very difficult for the government to meet all educational costs for all schools and students. The government therefore decided to establish a system of parental fees contribution to supplement the government to meet the educational costs (MoEVT, 1999). 

Apart from the government and parental fee contribution, schools get fund from different sources. Such sources are including indirect contributions paid to schools through voluntary activities, and indirect contributions through costs paid to purchase school materials like books, furniture, and other teaching and learning materials (Ayodo, et al, (1991) and (MoEVT, 1992). Furthermore, schools can receive fund from sales of farm products, bursaries, grants, and scholarship from firms, charitable organizations, and international donor agencies. Other sources of fund in schools are assistances from national and international organizations, loans, and cost sharing to the educational beneficiaries (Ayodo, et al., 1991) and (Nsana and Mbangweta, 2002). Moreover, school can receive fund from parents and communities’ self helps inputs through construction and maintenance of school infrastructure, production units like industry and business firms. The school also can receive fund from fees from organized school sports’ days, school concerts and games (Kanyika, 1998) and Mantep (1991) cited by Ameir, (2004).

[bookmark: _Toc395607000]2.7 Role of Parents in Financing Schools 
Parents have a tremendous role to play in supporting schools (Melville, 1998). They have to contribute to school fund, and educational development at large (Lexow, (2007). In Ethiopia for instance, parent have primary role in financing their children’s education and school at large. Their contributions to school are very high, and cover many items like tuition and material fees (E G, 2005). 

In Tanzania, and Zanzibar in particular, this phenomenon is relatively new to many parents. This is because, since independence, the government, both Tanzania Mainland and Zanzibar were providing all educational servicer and costs to their schools (Babyegeya, 2002). This made many parents to believe that it is the governmental responsibility to finance the education system, and therefore parents on their side have nothing to contribute to schools (Ibid).

However, due to the rapid increasing of the number of schools and students, the governments become unable to meet all educational cost and needs together with other social needs (MoEVT, 1999). According to MoEVT (2010), the number of schools in Zanzibar for instance, has been rapidly increase from less than 20 in 1964 to 183 in 2001, and 298 in 2010. On the other hand, the enrolment rate has been increased up to 112% in 2010 (MoEVT, 2010). This increase had developed the needs for the government through MoEVT to involve other educational stakeholders and beneficiaries like parents, and community at large to participate more in educational activities. 

In doing so, the MoEVT established a parental school committee in schools to enable parents to participate in the school activities and management, and play their roles not only in educating their children, but also in developing their schools. Parents are therefore responsible for all fund raising activities in schools, construction of school building, putting up physical infrastructure to certain levels, and ensuring their maintenance (MoEVT, 2006) and (Lexow, 2007). Moreover, parents are responsible to pay for the school fees allocated, and other school recurrent like transport, sports, study tours, and others (MoEVT, 2006). 

In Zanzibar however, there is a long term and extensive cooperation between parent, local communities, and educational institutions like schools, the concept of parental participation in the school fund raising activities and fees payment is very limited to many parents (MoEVT, 2009). The majority of parents do not participate in these activities, particularly contributing to school fees allocated. Yator (2002) comments that, many parents do not play their roles in participating school activities effectively, and therefore do not discharge their socioeconomic roles adequately, especially paying school fees.

[bookmark: _Toc395607001]2.8 Importance of Contributing Fund to Schools  
There is a strong relationship between school development and school fund. This is due to the fact that, fund are the most important component for a good and effective school (M0EVT, 1998). Fund constitute as a never centre in schools, and control all educational and administrative activities (Nkata, 1993), and are very important resource for the attainment of educational developments in schools (Ibid). Since that, schools are institutions that mainly target at providing education of any kind and at any level (MoEVT, 1998), they demand not only enough and efficient educational infrastructure like classroom, laboratories, and libraries, but also effective instructional materials including laboratory equipments, books, and other teaching and learning materials (Ibid). Moreover, schools require qualified and competent teachers, and other teaching staff and non-teaching staff personnel like school advisors, laboratory technicians, engineers, counsellors, and so on (Salum, 2007). 

The availability of these resources both material and human largely, depends on the availability and proper management of fund. Therefore, the only way to achieve the effectiveness and development of schools is to provide the schools with enough funds, and ensures proper managements and use of them (Nkata (1993). Fund available in schools are used to run all educational and extracurricular activities. They also used for paying salaries to teachers and other non-teaching staff personnel (Onsomu, 2004). Moreover, fund are used for buying stationery, teaching and learning materials, school supplies, and other school operating costs like examinations, teachers’ trainings, improving facilities and giving teachers bonus allowances (Barrera, 2009). Furthermore, fund is used to construct, repair, and maintain school buildings, to develop school security and transport (MoEVT, 1999).

2.9 The Concept ‘Free Education’ and Parental Perceptions of Fund Contribution to Schools
The concept ‘free education’ is not a new phenomenon in many countries, both developing and developed ones. Over the past decades, several countries in Sub-Saharan Africa had abolished a system of paying for school fees, and established free education policy, especially primary education. The establishment of this system was done to meet the goal of Education for All (EFA) (Riddell, 2003). In many African countries, the introduction of Free Primary Education (FPE) was seen as a solution to many school-going children who were not going to school caused by lack of fees to get chances of receiving an education (Ibid). In Malawi for instance, Free Primary Education (FPE) system was inaugurated in 1994. The introduction of this system of education caused the increasing of a Gross Enrolment Rate (GER) from 67.9% in 1990/1 to 158.1% in 1999/2000. In Kenya, this system was introduced in 2002, and led to  increase the GER from 87.6% in 2002 to 104.0% in 2003 (Kadzamira and Rose) cited by Riddell (2003). 

In Tanzania Mainland, however the FPE was introduced in 2001 the GER did not rise as it was in other African countries. Instead, the GER continued declining year to year. For instance, the GER declined from 98% in 1980 to 63% in 1999/2000, and 46.7% in 2001 (Riddell, 2003). This declining caused by several factors including shortage of classrooms, instructional materials, teachers’ houses, as well as insufficient number of teachers to cater for school-going age population (Ibid). In Zanzibar, the system of free education was announced soon after the 1964 Zanzibar Revolution. Before the 1964 Zanzibar Revolution, educational service was biased, and provided with payment (MoEVT, 1999), though the amounts of payments were not as high as compared to the amount paid nowadays in some commercial and international schools. However, because of the poverty among many parents, majority of them were unable to meet those fees required to schools, and therefore, they did not send their children to schools. 

Hence, the government was obligated to change the educational payment scheme, and declared for the establishment of free education system to overcome the obstacles for getting education for all children, particularly from poor families (MoEVT, 1999). From this announcement, the government itself was responsible for paying all educational costs and requirements, and parents were mobilized to take part in voluntary activities like building classrooms (MoEVT, 2006). Consequently, this announcement led to a rapid increasing of the Gross Enrolment Rate (GER) from both primary and secondary students, and number of schools. The Enrolment Rate for instance has been continuously rising to 112.9% in 2010 (MoEVT, 2010).

Following this rapid increasing of number of students and schools, and worsening of economic situation and financial conditions in Zanzibar insisted by international donor agencies like the World Bank and IMF to African countries including Tanzania from 1980s, the government had to establish the  parental contribution to  school fund despite the announcement ‘education is free’ in 1964 (MoEVT, 2010). However, the notion of parental contribution to school fund under the system of free education policy that has been frequently insisted by the MoEVT needs special analysis. This is because, the parental perception of fund contribution to school is not very clear to many parents especially in their obligation as parents to contribute to school fees every year (Ameir, 2004). Majority of parents believe that, MoEVT should provide the schools with all necessities and expenses, and parents on their side are not being concerned with any payments. This misconception has resulted in inadequate participation of many parents in school affairs, particularly fees contribution (Ibid). 

[bookmark: _Toc395607002]2.10 Policy Underlies the Parental Contribution to School Fund in Zanzibar 
The establishment of a system of parental contribution to school fund was done in a good will as a means to supplement the government subventions in the provision of educational services instead of leaving all costs to be met from public fund (Ayodo, et al, (1991). Therefore, parents in one way or another are required to participate in contributing fund to schools, whether financial kind or time (UNESCO, 1993). However, there are some parents in both rural and urban areas due to various reasons are not contributing to the school fund (Ibid). 

In some countries, parental contributions are considered as voluntary, and therefore parents believe that they are not obliged to contribute even the school fees allocated. Parents do not contribute the fund. However, their children at schools will not be treated differently whether their parents contribute the fund or not (UNESCO, 1993). On the other hand, there are other countries where the contributions are considered as compulsory. 

The government in these countries have contribution policies that are more realistic, and set severe restrictions about the contributions and the money the schools may arise to ensure proper management and expenditure. Therefore, fundraisers and fund-holders are held accountable (UNESCO, 1993). In South Africa for instance, in any circumstance parents are required to pay for tuition fees for their students except those who have a governmental exemption for fee payment in public schools provided by a special government body (A G, 2005). 
In Zanzibar, the contribution policy was introduced after a long-term period of free education system since 1964. This system however was introduced in a good will in order to supplement the government in the provision of educational services especially in the governmental schools; its implement is not as effective as required. Majority of parents are not contributing to school fund (Ameir, 2004). 

On the other hand, the government by itself appears to be less serious about the implementation of this policy (MoEVT, 1999). Several times the government has been announcing that, education is free, and therefore no child will be denied access to basic education because his/her parents not contribute to school fund (Salim, 2007). The MoEVT therefore had issued a circular that; no measure could be taken against students whose parents are not willing, or unable to comply with the required school fees (Ibid). 

[bookmark: _Toc395607003]2.11 Synthesis of Reviewed Literature 
Few studies concerning parental contribution to school fund have been conducted. They focused on the effectiveness of the implementation of fund contribution policy in schools in Zanzibar, and parental participation in the school activities and councils. Ameir (2004) in the study ‘Effectiveness of the Implementation of Fund Contribution Policy in Schools in Zanzibar’ found out that, there is an ineffectiveness of the implementation of fund contribution policy in schools in Zanzibar. Parents have been participating very little in contributing fund to their schools, especially in rural area. The study showed that, the parental contribution to school fund is very low, especially in rural primary schools, as a majority of parents contribute in a smaller amounts. The study also revealed that there is a misconception of the concept of free education and the parental obligations towards fund contributions to schools, especially school fees. Parents believe that the Ministry of Education should provide to schools that required materials and even fund.

Moreover, Chan (1997) in the study ‘Parental Participation in School Council’ found that, lack of parental concern and care for their children’s education is one among factors affecting their participation in the school council, and therefore many parents do not put emphasis on educating their children. Instead, they emphasise on other things like working for a living. Yator (2002) commented that most parents (83.3%) do not discharge their social economic roles adequately, especially in paying the school fees, purchasing learning materials like test books and etcetera.
Additionally, Nsana (2000) in the study ‘Cost Sharing Transparency at a Price’ revealed that parents had to participate more in constructing and maintaining new school buildings, providing instruction and learning materials and overseeing running of school programs. Hayness (1991) in the study ‘parental involvement in school’ revealed that, parents had to contribute insights and knowledge that complement the teachers’ professional skills, and strengthen academics and social programs in schools.

[bookmark: _Toc395607004]2.12 Research Gap 
Studies done have focused on the effectiveness of the implementation of fund contributions policy in Zanzibar, parental participation in the school council and activities and const sharing. This is to say that, why parents do not contribute or contribute very little to school fund has not been focused. This study therefore, intends to fill this gap in knowledge by assessing  factors leading to  low parental contribution  to school fund in North ‘A’ District - Zanzibar.

[bookmark: _Toc395607005]2.13 Conceptual Framework of the Study
In this study, a very useful approach to educational evaluation known as Context Input Process and Product (CIPP) model has been used. The CIPP framework was developed as a means of linking evaluation with programmed decision-making. It aims at providing an analytic thinking and rational basis from programmed decision-making, based on a cycle of planning, structuring, implementing, reviewing, and revising decisions. Each decision making is examined through different aspects of evaluation such as context, inputs, process and product evaluation. 
From Stufflebeam (1983) perspective, evaluation should be designed to collect information about relative advantages and shortcomings of decision alternatives so that decision makers can make fair and unbiased judgments based on specific criteria. In the CIPP approach, in order for an evaluation to be useful, it must address those questions by which key decision makers are asking and easily understand. The approach aims at involving the decision makers in the evaluation planning process as a way of increasing likelihood of evaluation findings having relevance and being used. Stufflebeam (1983) thought that, evaluation should be a process of delineating, obtaining, and providing useful information to decision makers, with the overall goals of a program or project improvement (Cronbach, 1982). Stufflebeam (1983)  sees evaluation as a means of establishing and providing useful information for judging decision alternatives, assisting an audience to try to improve the worth of some educational program or objects, and attributing the improvement of policies or programs (Stufflebeam, (1983). 
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[bookmark: _Toc395559375]Figure 2.1: The CIPP Evaluation Mode
Source: Stufflebeam (1983)
[bookmark: _Toc395607006]2.13.1 Context     
Context determines what needs and requirements are addressed by a program, and how the programme, which already exists, helps to define objectives of the program. Its focus is to identify the problem, needs and opportunities that exist in a special educational setting. Once the problem has been identified, general goals and specific objectives can be developed for the program and activities. Related to this study, the school requirements both instructional and administrative, the school organizational climate, the school and Ministry objectives, and policy are considered as context.

[bookmark: _Toc395607007]2.13.2 Input
Input assesses the availability of resources, considers alternatives strategies for the program, and plans which seem to have the best potential for meeting needs. It involves allocation of resources to achieve the specified goals, appraises alternative strategies that might be employed to achieve goals, and assess the system’s current capabilities and whether additional resources will be needed. In this study, resources like students, parents, effective school leaders, school committees, and teachers are concerned as input.

[bookmark: _Toc395607008]2.13.3 Process 
Process assesses the implementation of plans to help staff to carry out activities, and later helps a broad group of users to evaluate performance and interpret the results. Its aim is to identify any defects to the programs or activities designed, and show how they might be remedied. It also intended to identify whether the programs are implemented as intended. 

Moreover, it facilitates the decision makers to anticipate and overcome the procedural difficulties. Based on this study, the involvement of parents in school activities and decision making like school budgeting process, fund raising process, problem solving, and community mobilization of the importance of parental participation to school activities and development are considered as a process.

[bookmark: _Toc395607009]2.13.4 Products 
Products aspect assesses and identifies outcomes (intended and unintended), be short or long term resulted from the proper arrangement and management of the organized content, inputs and process. It is about determining and interpreting a program or activity, and the attained outcome with the expected ones. This information helps decision makers and administrators decide whether to continue with the program or activity, terminate, modify, or make reform. 

In  this study, participation of parents in school activities, their contribution in school fund, overcoming the obstacles that hinder parental participation in the school activities and decision making including fund contribution and launching of new ideas and methods suggesting in improving the teachers-parents and school-community co-operations are considered as product. 

Figure 2.2 summarizes the application of these four elements of Stufflebeam’s evaluation model. This figure summarizes the idea contained in the CIPP evaluation model that, if the context, inputs and process are of high quality then the outputs should be of  high quality as well. Consequently, it is expected from this conceptual framework that, if each aspect (context, inputs and process) is implemented properly, the end product  will be; overcoming the obstacles hindering the school – parents’ cooperation, parents – teacher cooperation, motivate parental participation in school activities and communication particularly fund contribution and fund raising processes.(See figure 2.2)
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[bookmark: _Toc395559376]                                                                                                                                         Figure 2.2: Application for Context, Input, Process, and Product Model
Source: Stufflebeam (1983) 



                               		




[bookmark: _Toc395607010]CHAPTER THREE
[bookmark: _Toc395607011]3.0 RESEARCH METHODOLOGY

[bookmark: _Toc395607012]3.1 Introduction
[bookmark: _Toc394673620][bookmark: _Toc395607013]This Chapter presents methods and procedures used in this study. The sub-sections of this chapter include description of the study region, area of the study, research design, research methods, study population, sampling procedures and sample size and data collecting tools. The chapter also introduces data analysis procedures, validation of data collecting tools and ethical consideration.

[bookmark: _Toc395607014]3.2 Description of the Study Region
[bookmark: _Toc394673622][bookmark: _Toc395607015]This sub-section identifies the geographical location, relief, climate, population, education, and economic activities of the study region.

[bookmark: _Toc395607016]3.2.1 Geographical Location
[bookmark: _Toc394673624][bookmark: _Toc395607017]North ‘A’ District is situated in the Northern part of North region in Unguja Island in Zanzibar. It is located from Ras Nungwi to the north and Kinyasini to the south and from Matemwe to the east, Mkokotoni to the west including Tumbatu, Mnemba, and Popo Islands. The District covers an area of 211 square kilometres, and Mkokotoni serves as a District capital (Durra, 1998). Figure 3.1 indicate village distribution. 

[bookmark: _Toc395607018]3.2.2 Relief and Climate
[bookmark: _Toc394673626][bookmark: _Toc395607019]The District is divided into two major climatic zones. The first zone is the central and western zone (uwandani). This zone comprises hills ranging between 50 to 150 meters above sea level. This area receives monsoon rainfall averaging 2000 mm annually, and therefore it serves as a plantation and agricultural zone, especially cloves and coconut plantation. Second zone is the eastern coral zone (Maweni). This area is a dry zone. This area is a dry zone receiving low rainfall averaging bellow 500 mm annually. It covered with rocks, limestone and less fertile soil (MoEVT, 1983).

[bookmark: _Toc395607020]3.2.3 Population
[bookmark: _Toc394673628][bookmark: _Toc395607021]Population refers to the group of people occupying or residing in a geographical unit (Msabila, 2009). In North ‘A’ District Zanzibar there is an estimated population of 105,780 people according to the 2012 senses. Among them, 54,214 are females and 51,566 are males. The area has experienced 25.4% of population growth from 2002 to 2012. This growth is equivalent to 2.4% of population growth per year (URT, 2013). Table: 3.1 Summarizes 

[bookmark: _Toc394673629][bookmark: _Toc394674384]Table 3.1: Population Dynamics in North ‘A’ District Zanzibar 
	[bookmark: _Toc394673630][bookmark: _Toc395607022]Population /
[bookmark: _Toc394673631][bookmark: _Toc395607023]Year
	[bookmark: _Toc394673632][bookmark: _Toc395607024]2002  Census
	[bookmark: _Toc394673633][bookmark: _Toc395607025]2012 Census
	[bookmark: _Toc394673634][bookmark: _Toc395607026]The Inter Census Population Dynamics
	[bookmark: _Toc394673635][bookmark: _Toc395607027]Rate of Population Growth
	[bookmark: _Toc394673636][bookmark: _Toc395607028]Average Growth Rate  per Year

	[bookmark: _Toc394673637][bookmark: _Toc395607029]Male
	[bookmark: _Toc394673638][bookmark: _Toc395607030]40,721
	[bookmark: _Toc394673639][bookmark: _Toc395607031]51,566
	[bookmark: _Toc394673640][bookmark: _Toc395607032]10,845
	[bookmark: _Toc394673641][bookmark: _Toc395607033]26.6%
	[bookmark: _Toc394673642][bookmark: _Toc395607034]2.6%

	[bookmark: _Toc394673643][bookmark: _Toc395607035]Female
	[bookmark: _Toc394673644][bookmark: _Toc395607036]43,627
	[bookmark: _Toc394673645][bookmark: _Toc395607037]54,214
	[bookmark: _Toc394673646][bookmark: _Toc395607038]10,587
	[bookmark: _Toc394673647][bookmark: _Toc395607039]24.2%
	[bookmark: _Toc394673648][bookmark: _Toc395607040]2.5%

	[bookmark: _Toc394673649][bookmark: _Toc395607041]Total
	[bookmark: _Toc394673650][bookmark: _Toc395607042]84,348
	[bookmark: _Toc394673651][bookmark: _Toc395607043]105,780
	[bookmark: _Toc394673652][bookmark: _Toc395607044]21,432
	[bookmark: _Toc394673653][bookmark: _Toc395607045]25.4%
	[bookmark: _Toc394673654][bookmark: _Toc395607046]2.5%


[bookmark: _Toc394673655][bookmark: _Toc395607047]Source: URT, 2013

[bookmark: _Toc394673656][bookmark: _Toc395607048]Administratively, the District consists of five electoral constituencies. They are Tumbatu, Mkwajuni, Nungwi, Matemwe, and Chaani. Moreover, the district has twelve (12) Wards and thirty-eight (38) Shehias (RGZ, 2003). Table 3.1 summarizes a population dynamic in North ‘A’ Zanzibar.
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[bookmark: _Toc395559377]Figure 3.1: A Map of North ‘A’ District Zanzibar Indicating Schools and Villages Location
[bookmark: _Toc394673665][bookmark: _Toc395607049]Source: RGZ, 2013
[bookmark: _Toc395607050]3.2.4 Economic Activities
[bookmark: _Toc394673658][bookmark: _Toc395607051]In North ‘A’ District Zanzibar there are several economic activities   practiced by its residents. The most important one is an agriculture, whereby some crops are traditionally cultivated. Such crops are cloves, rice, cassava, sweet potatoes, bananas, sorghum, maize, pears, and seaweed (RGZ, 2004). Another economic activity is livestock keeping. Some people are grazing cattle, goats, and poultry; though in a very small scale (Ibid). 

[bookmark: _Toc394673659][bookmark: _Toc395607052]Moreover, people in this area are fishing. Male and female of various ages are fishing traditional methods. Females usually go beach fishing to collect oysters and seaweeds, while males use Canoes, Rowboats and Sailor boats to sail here and there finding fish in shallow zones may individual or groups (RGZ, 2004). In this area, there are more than one hundred and fourteen (114) registered fishing cooperative societies although some of them are inactive (Ibid). Also among the economic activities in this area is tourism. This area is one among the most important tourist zone in Zanzibar, whereby a large number of hotels and tourist attracts available. Approximately, there are about fifty-six hotels, cottages, and guesthouses providing tourist services. Therefore, some people, particularly youth are engaging in one way or another in tourist activities like production of tourists’ products and employment (RGZ, 2010).

[bookmark: _Toc395607053]3.2.5 Education 
[bookmark: _Toc394673661][bookmark: _Toc395607054]In terms of education, North “A” District, Zanzibar has fifty-eight governmental schools and one private school. Among them, six are nursery schools, twenty-one are pure primary, nineteen are both primary and middle schools, and twelve are secondary schools. These schools enrolled a total of 784 nursery students (363 males and 421 females), 26,805 primary students (13,592 males and 13,213 females), and 7,515 secondary students (3,311 males and 4,204 females). Moreover, there are 1425 teachers. Among them, 32 are nursery school teachers, 978 are primary, and 415 are secondary school teachers. This total is made a Teacher Pupil Ratio (TPR) to be 1:25 at nursery school, 1:28 in primary and 1:18 secondary in secondary level (TRC, 2012). Table: 3.2. Summarizes

[bookmark: _Toc394673662][bookmark: _Toc394674385]Table 3.2: Number of Schools, Teacher, and Students in North ‘A’ District – Zanzibar
	Type of School
	No: of Schools
	No of Students
	Total
	No: of Teachers
	Total

	
	
	Male
	Female
	
	Male
	Female
	

	Nursery
	6
	363
	421
	784
	0
	32
	32

	Pure Primary
	21
	9,062
	8,809
	17,871
	260
	393
	653

	Primary and Middle (Primary Lower Secondary)
	19
	5,633
	5,805
	11,438
	202
	261
	463

	Secondary 
	12
	2,208
	2,803
	5,011
	146
	131
	277

	Total 
	58
	17,266
	17,838
	35,104
	608
	817
	1425


[bookmark: _Toc394673663]
[bookmark: _Toc395607055]Source: TRC, (2012)

[bookmark: _Toc394673664][bookmark: _Toc395607056]Additionally, in this area there are twenty-five (25) adult education centres, one vocational Training Centre, and three libraries (Ibid). Table 3.2 summarizes teachers and student distribution in north ‘A’ District – Zanzibar. 

[bookmark: _Toc395607057]3.3 Area of the Study
The study was conducted at North “A” District - Zanzibar. In North ‘A’ district, there are fifty-eight government schools. Among them six are nursery school, twenty-one are pure primary, nineteen are primary and middle (Primary and lower secondary), and twelve are secondary schools. 
The study was carried out in eight government schools, including one nursery school, three primary schools, and four secondary schools. This number was proposed and randomly selected because they were assumed to have more than five thousand students who represent more than 15% of students in this area.

[bookmark: _Toc395607058]3.4 Research Design
The research design used in this study was a survey design. This is because of the type of data that the study needed to collect. The study needed to collect opinions and attitudes of teachers, parents, and students in the North ‘A’ District – Zanzibar about factors leading to low parental contribution to school fund. Such types of data (opinions, attitude, people’s beliefs, and behaviour) according to Frankel (2000) are collected through survey study. 

Moreover, the study is said to be a survey because the data was collected from a large sample, and allowed the use of several data collection tools. The study used interview to collect data from parents and students, and questionnaires from teachers. This characteristic as Kerlinger (1983), Best, and Khan (1992) assert that, usually are used in survey study design.

[bookmark: _Toc395607059]3.5 Research Methods
[bookmark: _Toc394673669][bookmark: _Toc395607060][bookmark: _Toc394673670]The research methods used in this study used both qualitative and quantitative approaches. Qualitative approach is a research approach in which data are introduced and summarized through narrative or verbal Data in this type of research method usually obtained from interviews, observation and documents description (Strauss and Corbin, 1990) cited by Shaughnessy et al, (2003). In this study, the qualitative method used to collect information from school records, and interviewing parents and students about factors contributing to low parental contribution to the school fund. Quantitative approach is a research approach that uses statistical measures to collect, and identify data that can be counted or measured (Wallace, 2005). Data from this method are usually obtained from questionnaire and experiments (Shaughnessy et al, 2003). For this study, his approach used to collect data through questionnaire from teachers. 

[bookmark: _Toc395607061]3.6 The Study Population 
[bookmark: _Toc394673672][bookmark: _Toc395607062]Study population refers to the total items about which information is desired (Kothari, 2004). However, it may sometimes become very difficult for the researcher to conduct a study for the entire research population because of various constraints. The researcher is therefore thought about a target population Target Population is a group about which a researcher thinks and interested to use in gathering the desired information (Enon, 1995). Hence, in this study the target population were students, teachers, and parents from eight government schools in North “A” District, Zanzibar.

[bookmark: _Toc395607063]3.7 Sampling Procedures and Sample Size
[bookmark: _Toc394673674][bookmark: _Toc395607064]Sample defined as a number of people or things taken from a large group and used in a test to provide information about the group (Hornby, 2000). A researcher seeks to identify a larger population from which the sample is drawn by using various sampling procedure (Shaughnessy et al, 2003). Sampling procedures are techniques by which the researchers use in selecting items for sample (Kothari, 2004). For this study, random sampling and purposive sampling procedures were used to get the sample.

[bookmark: _Toc395607065]3.7.1 Random Sampling
[bookmark: _Toc394673676][bookmark: _Toc395607066]Random Sampling is a sampling procedure that provides an equal chance to every member in a population to be included in the study (Enon, 1995). In this study random sampling procedure used to select eight (8) schools out of fifty-eight government schools from North “A” District, Zanzibar. The schools were grouped into three groups. They were nursery schools (consisted with six schools), primary schools (consisted with twenty-one schools), and primary and middle, and secondary schools (consisted with thirty-one schools). 

[bookmark: _Toc394673677][bookmark: _Toc395607067]From these groups eight (8) schools were randomly selected ad involved in the study. This number was computed by the ratio of 1:6 for nursery schools, 1:7 for primary schools, and 1:8 for middle and secondary schools. From this calculation, one (1) school was selected from nursery schools, three (3) were selected from primary schools, and four (4) from middle and secondary schools. The randomization process involved labelling of names of all schools from each group onto separate pieces of paper. The papers were put and mixed up into the baskets according to their groups (nursery, primary and secondary). Eight (8) pieces of papers were picked (1 from nursery group, 3 from primary group, and 4 from middle and secondary group) and involved in the sample of this study. The same randomization used to obtain teachers who were involved in the study. The researcher wrote the teacher’s names from each sample school on separate pieces of papers. Then put and mixed up into separate baskets according to their sample schools. From each school, five pieces of papers were selected. The teachers whose names selected were involved in the sample. From this procedure, five (5) teachers from each sampled school were selected making forty teachers (40).

[bookmark: _Toc394673678][bookmark: _Toc395607068]In addition, randomization was used to select students who were involved in the study sample. The researcher prepared many pieces of paper for each sampled primary, and secondary schools, and labelled four among them with the letter ‘Y’ and the rest were empty. All pieces were put and mixed into baskets, and then distributed to students. The students who got pieces of papers marked with ‘Y’ were involved in the sample. From this procedure, four (4) students from each sampled primary and secondary schools were selected making twenty- eight (28) students.

[bookmark: _Toc395607069]3.7.2 Purposive Sampling
Purposive sampling is a sampling procedure in which a researcher selects samples for a certain purpose (Enon, 1995). It is used to select respondents who are seen as key informants, and believed to be reliable for the study (Kombo et al, 2006). In this study, purposive sampling procedure used to select eight head teachers (one from each sample school). Reason for selecting them is that, head teachers are the most responsible people in mobilizing, collecting, and monitoring parental contributions in their schools. Consequently, they were expected to provide very important information towards the contribution process in their schools. This procedure was used to select twelve (12) students’ parents from each sampled school, making ninety-six (96) parents who were involved in the study. Parents were involved in the study since that, they are the one who were required to contribute money to schools, and of course they were expected to have reasons for why they were not contributing or contributed very little to  school fund.

[bookmark: _Toc395607070]3.7.3 Sample Size
[bookmark: _Toc394673681][bookmark: _Toc395607071]From the above procedures, only eight (8) schools were selected. From each school, five (5) teachers, twelve (12) parents and one (1) head teacher, and four (4) students from each sampled primary and secondary were selected. From these categories, one hundred and seventy-two (172) respondents were selected and involved in the study. 

[bookmark: _Toc394673712][bookmark: _Toc395607072]Table 3.3 summarises this sample distribution. The table 3.3 shows the number of expected respondents from each sample category, and the actual number of respondents responded to questionnaires and interviews. However, four (4) students among the observed did not say anything because of shyness in front of the researcher. While, four parents did not come along to the interview date. 

[bookmark: _Toc394674386]Table 3.3: Composition of the Sample
	[bookmark: _Toc394673682][bookmark: _Toc395607073]S/N
	[bookmark: _Toc394673683][bookmark: _Toc395607074]Sample Category
	[bookmark: _Toc394673684][bookmark: _Toc395607075]Number of Respondents Expected
	[bookmark: _Toc394673685][bookmark: _Toc395607076]Number of Respondents Observed
	[bookmark: _Toc394673686][bookmark: _Toc395607077]The Percentage of Respondents Noted

	[bookmark: _Toc394673687][bookmark: _Toc395607078]1
	[bookmark: _Toc394673688][bookmark: _Toc395607079]Head teachers
	[bookmark: _Toc394673689][bookmark: _Toc395607080]08
	[bookmark: _Toc394673690][bookmark: _Toc395607081]08
	[bookmark: _Toc394673691][bookmark: _Toc395607082]100

	[bookmark: _Toc394673692][bookmark: _Toc395607083]2
	[bookmark: _Toc394673693][bookmark: _Toc395607084]Parents
	[bookmark: _Toc394673694][bookmark: _Toc395607085]96
	[bookmark: _Toc394673695][bookmark: _Toc395607086]92
	[bookmark: _Toc394673696][bookmark: _Toc395607087]95.8

	[bookmark: _Toc394673697][bookmark: _Toc395607088]3
	[bookmark: _Toc394673698][bookmark: _Toc395607089]Teachers 
	[bookmark: _Toc394673699][bookmark: _Toc395607090]40
	[bookmark: _Toc394673700][bookmark: _Toc395607091]40
	[bookmark: _Toc394673701][bookmark: _Toc395607092]100

	[bookmark: _Toc394673702][bookmark: _Toc395607093]4
	[bookmark: _Toc394673703][bookmark: _Toc395607094]Students
	[bookmark: _Toc394673704][bookmark: _Toc395607095]28
	[bookmark: _Toc394673705][bookmark: _Toc395607096]28
	[bookmark: _Toc394673706][bookmark: _Toc395607097]100

	[bookmark: _Toc394673707][bookmark: _Toc395607098]TOTAL
	[bookmark: _Toc394673708][bookmark: _Toc395607099]172
	[bookmark: _Toc394673709][bookmark: _Toc395607100]168
	[bookmark: _Toc394673710][bookmark: _Toc395607101]97.7



[bookmark: _Toc394673711][bookmark: _Toc395607102]Source: Field data (2012) 

[bookmark: _Toc395607103]3.8 Data Collecting Tools 
[bookmark: _Toc394673714][bookmark: _Toc395607104]In this study, data was collected by using interview guides, questionnaires, and documentation. 

[bookmark: _Toc395607105]3.8.1 Interviews 
[bookmark: _Toc394673716][bookmark: _Toc395607106][bookmark: _Toc394673717]An interview is the oral or vocal discussion between the researcher and respondents (Enon, 1995). It involves data collection through direct verbal interaction between individuals (Best and Kahn, 1992). Interview is useful because it is quite flexible, adaptable and can apply to any people, and enable participants to discuss and interpret the world and life in their own (Cohen el al, 2000). The study conducted face-to-face interviews with parents to get information as to why they were not contributing or contributed very little to school fund. The researcher also conducted face-to-face interviews with students who in most cases stand as links between parents and schools, and therefore hoped that they were the ones who ask their parents to give them some money and take it to schools. Both students and parents’ interview guides were semi-structured. (See Appendix I and III)

[bookmark: _Toc395607107]3.8.2 Questionnaires
[bookmark: _Toc394673719][bookmark: _Toc395607108]A questionnaire is a written down document with items to which the respondents individually respond in writing (Enon, 1995). It is a set of questions drown up to meet objective of study (Keya et al, 1989). For this study,   questionnaires used to obtain information from head teachers and teachers about factors they think leading to low parental contribution to school fund. This was done because teachers and head teachers are responsible for encouraging and mobilizing parents to contribute the fund to schools. (See Appendix II)

[bookmark: _Toc395607109]3.8.3 Documentary Review
This is also among the instruments used to collect data. It involves deriving information by carefully reviewing written documents or visual information (Enon, 1995). Documents are important sources of data in many areas of study (Best and Khan, 1992). In documentary review, records, reports, academic works, examination results, circulars and policies used as sources of data (Goetz and Locompte, 1994). In this study, documents were used to gather information about the contribution situation from each sampled schools. Such documents were Cashbooks and teachers’ records used to keep records for parental contribution. Other documents were students’ profiles. These were used to examine the students’ background and details.  

[bookmark: _Toc394673722]3.9 Data Analysis Procedures
Data analysis refers to the examination and analyses of data and makes interferences (Kombo, et al, 2006). It involves uncovering underlying structure, extracting important variables, detecting any anomalies, and testing any underlying assumptions (Ibid). The data were expected to be gathered in this study were both qualitative and quantitative. Data gathered from interviews and documentation analyzed and presented qualitatively through content analysis as per research objective and research question. This technique allow the researcher to draw inferences based on specific characteristics she/he objectively identified (Holst, 1969) cited by (Shaughnessy et al, 2003). Data collected from questionnaire were analyzed using Statistical Package for Social Science (SPSS) computer software. 

[bookmark: _Toc395607110]3.10 Validation of Data Collecting Tools
[bookmark: _Toc395607111][bookmark: _Toc394673724]Validity is an important key to effective research. If research tools are invalid, then the research becomes worthless. Validity of the data collecting tools is thus a requirement for both qualitative and quantitative research (Cohen et al, 2007). It involves the quality of data gathering tools or procedures that measure what is supposed to be measured (Kombo, et al, 2006). Therefore, to attain validity of the tools used in this study, the tools were sent to supervisor as a part of research proposal for suggestion, recommendations, and advice. The suggestions and advices given were helpful in improving, and made improvements for the instruments. 

[bookmark: _Toc395607112]Moreover, as Denscombe (1998) comments, that there is no single research tool that is adequate in itself in collecting valid and reliable data. This study therefore, used different data collecting tools including interviews, questionnaire and documents, in the sense that, one tool could supplement the other. Additionally, questionnaires for teachers and interview questions for parents and students were translated into Kiswahili language to enable the respondents understand and respond easily. 
[bookmark: _Toc395607113]3.11 Ethical Considerations
[bookmark: _Toc394673726][bookmark: _Toc395607114]Ethical consideration is very important in the research, especially the research whose subjects is people or animals (Kombo et al., (2006). As researchers anticipate data collection, they need to consider and respect the participants and the site of research. Therefore, the researcher’s responsibility is to make sure that, participants physically and psychologically are protected from any discomfort or dangers, which may arise due to the research procedures (Fraenkel and Wallen 2006). 

[bookmark: _Toc394673727][bookmark: _Toc395607115]In this study, the respondents’ rights were assured of maximum protection as the names of individual subjects were removed from all data collection forms and never be used in any publications that describe in any part of this research, and that subject are assured that any data collection form about them will be held in confidence. Another measure that was taken in the conduct of this study was to ensure the confidentiality of research data as Fraenkel and Wallen (2006) argue that, once the data in the study have been collected, a researcher should make sure that they are reserved and that no one else rather than perhaps the key research assistant can access the data. 

[bookmark: _Toc394673728][bookmark: _Toc395607116]Moreover, the researcher sought a research permit from MoEVT Zanzibar, since the research was being conducted in its schools. Finally, the study used the statement of confidentiality in the questionnaire form that ‘the questionnaire was confidential, and would be used for the research purpose only as to ensure confidentiality (See Appendix I).



[bookmark: _Toc395607117]CHAPTER FOUR
[bookmark: _Toc395607118]4.0 RESEARCH FINDINGS AND DISCUSSION


[bookmark: _Toc395607119]4.1 Introduction 
This Chapter presents, analyzes, and discusses research findings obtained through interviews, questionnaire, and documentation. Data was obtained from parents, teachers, head teachers and students from eight-sampled school in North “A” District – Zanzibar. Forty teachers (40) and eight head teachers (8) filled the questionnaires, and ninety-two parents (92) and twenty-four (24) students were interviewed. During the data collection and  presentation processes, parents were represented by letter ‘P’ numbered from 1 – 92, and students were presented by the letter ‘S’ numbered from 1 – 24. The presentation is organize according to research objective and questions posed in Chapter one. These sought:

i. To find out if parental income cause low parental contribution to school fund
ii. To examine the parental perception towards fees contribution to schools, whether it affects their contribution to school fund
iii.  To find out if parental involvement in the school budgeting process affect parental contribution to school fund
iv. To find out the extent to which the ‘free education’ policy (Elimu Bila malipo) affects parental contribution to school fund.

Details of the research findings are as follow.

[bookmark: _Toc395607120]4.2 Parental Income and their Contribution to School Fund
One of the objectives of this study was to find out if parental income affects parental contribution to school fund. To achieve this objective, the study investigated parental source of income, if parents were contributing to school fund, and if low parental income causes many parents not contributing or contribute very little to school fund.

[bookmark: _Toc395607121]4.2.1 Parents and their Sources of Income 
Under this area of investigation, the study sought to identify the parents’ sources of income to know their economic status. The students’ profiles and their school registration forms were reviewed. The results are as indicated in table 4.1.

[bookmark: _Toc394674387]Table 4.1: Parental Economic Activities in North ‘A’ District – Zanzibar
	
	
	Frequency 
	Percent 
	Valid Percent

	Valid
	Farmers
	785
	68.1
	68.1

	
	Fishermen 
	192
	16.7
	16.7

	
	Governmental or private employed
	41
	3.6
	3.6

	
	Local Business 
	57
	4.9
	4.9

	
	Other activities like, carpentry, plumbing, masonry, etc
	
77
	
6.7
	
6.7

	
	Total 
	1152
	100.0
	100.0



Source: Field data


The results in the table 4.1 shows that 68.1% of parents were farmers, 16.7% were fishermen, 3.6% were officially employed by either government or private sector, 4.9% were local business, and 6.7% were doing other activities including carpentry, plumbing, masonries, and others. 

The findings revealed that, most parents in North ‘A’ District Zanzibar was poor. More than 61% parents who is their children’s profile were reviewed engaged in lower economic status activities like traditional farming and fishing. These activities enable them to get few crops for food only. 

This finding extends the literatures that people in North ‘A’ District – Zanzibar has low income. The literature shows that the majority of people in this area are farmers who traditionally cultivate few crops for food. 

According to Zanzibar House Budget Survey (HBS) (2006), these farming activities constitute only twenty percent (20%) 0f their household’s income, and therefore as the RGZ (2007) comments, that majority of parents in Zanzibar are living a poor standard of life below the basic needs poverty line. Hence, they are unable to contribute to school fund, and even to fulfil their basic daily life demands (UNESCO, 1993). 

[bookmark: _Toc395607122]4.2.2 Parents and the School Contribution
The study in this area of investigation wanted to find out the extent to which parents contributed to school fund. To achieve this, the study reviewed vital documents used to keep records for school contribution particularly school cashbooks and receipt books from different schools. The results were as indicated in table 4.2.


[bookmark: _Toc394674388]The results in the table 4.2 showed that, parental contribution to school fund in North ‘A’ District was very low. This was due to the small number of parents who contributed and small amount of money they contributed, compared to the number and amount expected. Based on the school investigated, the result showed that out of 4,404 parents expected to contribute only 583 (13.2%), and only 1,676,900 shillings (12.45%) were contributed out of 13,462,200 shillings expected.
Table 4.2: Parental Contribution to School Fund from Jongowe, Pwani Mchangani, and Chaani Schools in 2009 to 2011
	Year
	Schools
	No: of Parents Expected to Contribute
	The Amount of Money Expected
	No: of Parents Contributed
	The Amount of Money Contributed
	Average of Money Contributed

	
2009

	Jongowe 
	738
	221,4000
	74
	16,0000
	7.2%

	
	Pwani Mchangan
	584
	2,920,000
	66
	364,200
	12.5%

	
	Chaani 
	167
	417,500
	39
	82,800
	19.8%

	
2010
	Kijini 
	379
	113,700
	23
	51,500
	4.5%

	
	kinyasini
	542
	181,5000
	104
	288,400
	15.9%

	
	Kidoti 
	630
	1,890,000
	98
	269,500
	14.2%

	
2011
	Kibuyuni  
	795
	2,385,000
	86
	221,500
	11.9%

	
	Pale 
	569
	1,707,000
	93
	239,000
	14.0%

	
	Total 
	4,404
	13,462,200
	583
	1,676,900
	12.45



Source: Field data 


Respondents from parents and teachers supported these findings. Parents were asked if they were contributing to school fund, whether they contributed all the money required. The interview guide for parents (Appendix I item 6 and 7) were found an appropriate data collection tool. The results were as shown in table 4.3

[bookmark: _Toc394674389]Table 4.3: Percentage Responses of Parental Contribution
	Contribution 
	No: of Parents
	Average 

	Contributed
	24
	26.1

	Not contributed
	68
	73.9

	Total 
	92
	100.00


Source: Field Data
The results in table 4.3 showed that, out of ninety-two parents interviewed, twenty-four (26.1%) said that they were contributing to school fund, while, sixty-eight (73.9%) said that they were not contributing the fund. The results further showed that, out of twenty-four parents (24) who contributed, only eleven (45.8%) contributed all the money required, and the rest (54.2%) contributed some of it.

On the other hand, teachers were asked to respond if they had students whose parents were not contributing or contributed very little to school fund in their schools. (See Appendix II item 3). The results are as indicated in figure 4.1

[image: ]
[bookmark: _Toc395559378]Figure 4.1: Teachers’ Responses towards Students’ Parents’ Contributions 

Key: 
Yes = Had students                 No = Had no students 

The results in the figure 4.1 showed that, out of forty-eight teachers (48) questionnaired, forty-five of them (93.8%) said that they had students whose parents were not contributing to school fund, while only three  (6.2%) said that they had no students whose parents were not contributing the fund. Additionally, the results indicated that a large number of parents (64%) who contributed were making low contribution.

Moreover, students were asked to respond if they were asked their parents to give them some money for school contribution, and whether they were given the money or not. An interview guide for students (Appendix III item 3 and 4) was concerned. 
Some of their responses were as follows:

S4. “I didn’t ask my father to give me the money because even if I asked him, he would not give me any.”
S16. “I asked my father to give me the money. He gave me a little, and said he would give me more in the next time”. 

S9. “I didn’t ask them, I am sure that my father cannot give me the money because I think he has no money, and has no means to get it, since that he is too old to work anymore”

S7. “I asked my father to give me the money, but he didn’t give me.”


These results were corroborated by data from twenty-one students (87.5%) out of twenty-four who responded during the interview were asking their parents to give them some money for the school contribution. Three (3) students (12.5%) said that they were not asking their parents to give them the money. The result further showed that, out of twenty-one (21) students who asked their parents to give them money for school only eight (8) students (38.1%) were given, and thirteen (13) students (61.9%) were not given the money.
[bookmark: _Toc395607123]4.2.3 Low Parental Income Cause Many Parents not Contribute or Contribute Little to School Fund
The investigation under this area sought to find out if many parents were not contributing or contributed very little to school because of their low income. (Appendix I item 8, Appendix II item 4 and Appendix III item 5 were concerned)

In Appendix I item 8 parents were asked to respond if they were not contributing or contributed very little to school fund because they had no money, education was announced as free or why? The results are as indicated in table 4.4.

[bookmark: _Toc394674390]Table 4.4: Reasons that Make Parents not to Contribute or Contribute Little to School Fund
	
	
	Frequency
	Percent
	Valid Percent

	Valid
	Had no money 
	45
	66.2
	66.2

	
	Education is free
	13
	19.1
	19.1

	
	Had many school-going child
	7
	10.3
	10.3

	
	Contribution is no compulsory
	3
	4.4
	4.4

	
	Total 
	68
	100.0
	100.0



Source: Field data 

 The results in the table 4.4 showed that, the majority of parents interviewed (66.2%) said that, they did not contribute to school fund because they had no money.
Moreover, the result showed that 19.1% of parents said that, they were not contributing because education was announced as free, while 10.3% of parents said that they had many children, and therefore they were unable to contribute. Finally, 4.4% of parents said that the contribution was not compulsory. 
Moreover, both teachers and students were also asked to respond to reasons that they think make many parents not to contribute or contribute very little to school fund. (See Appendix II item 4 and Appendix III item 5). The results by 48 teachers were as indicated figure 4.2


[bookmark: _Toc395559379]Figure 4.2: Teachers’ Responses on what Make Parents not to Contribute or Contribute Little to School Fund
Source: Field data

The results by teacher  (figure 4.2) showed that, majority of teachers (35.4%) said that parents did not contribute or contributed little to school fund because they are poor, 12.5% said that, parents do not know the importance of contributing fund to school. 

Furthermore, the result showed that, 29.2% of teachers said that, parents did not contribute or contributed little because they believed that education was announced to be free. 18.8% said that parents lack awareness to fund contribution in schools, while 4.2% of teachers said parents lack accountability for educating their children, and therefore they do not care about school issues including fund contribution.

On the other hand, the results by 24 students were as indicated the table figure 4.5.

[bookmark: _Toc394674391]Table 4.5: Students’ Responses on what Make Parents not to Contribute or Contribute Little to School Fund
	
	
	Frequency
	Percent
	Valid Percent

	Valid
	Had no money
	10
	41.7
	41.7

	
	Lack of honesty
	6
	25.0
	25.0

	
	Parents have many children
	5
	20.8
	20.8

	
	Lack of seriousness 
	3
	12.5
	12.5

	
	Total 
	24
	100.0
	100.0



Source: Field data

The results by students (table 4.5) showed that, ten students (41.7%) said that, many parents did not contribute or contributed very little to school fund because they are poor. Six students (25%) said that some children lack honesty because they were given money for school by their parents, but some of them did not send it to school or sent only little. The result further showed that, five students (20.8%) said that many parents had many children, so they were unable to pay money for all their children. Three students (12.5%) said that some parents were not serious about educating their children, and therefore they see that contributing to school fund is not important.

The findings revealed that, there is a big problem of parental contribution to school funds in North ‘A’ District Zanzibar. Parents do not contribute or contribute very little to school fund in term of number and amounts. High percentage of respondents (61.9%) students, 73.9% parents, and 93.8% teachers) said that parents were not contributing or contributed very little, and the few who contributed they contributed in a very smaller amounts (not more than 12.45%.).  

These results extend the literature that parental contribution to school fund is very important for not only helping the government to reduce the burden of educational costs, but also enabling schools to run their daily routine activities, both educational and administrative. However, the contribution is very critical and limited in Zanzibar schools, particularly rural schools (Lexow, 2007). Yator (2002) comments that majority of parents do not discharge their social economic roles especially paying for the school fees. 

Based on CIPP model, to achieve the effectiveness in school, the school needs a clear and strong participation of parents in school activities, particularly financial contributions. Moreover, the findings revealed that poverty among many parents was the major cause for low parental contribution to school fund in North ‘A’ District - Zanzibar. The  study found that majority of parents (67%), students (41%), and teachers (35%) responded saying that, parents were  not contributing or contributed very little to school fund because of their low income. 

These responses were supported by data from reviewed documents found that, the majority of parents in North ‘A’ District are poor. More than 68% parents were doing low profit economic activities that give them very little income, including traditional farming and fishing. 
The findings are in line with the literature that, many people in North ‘A’ District, - Zanzibar lives in lower standard of life. Majority of them are living below the basic needs poverty line (UNESCO, 1993). Hence, they are unable even to fulfil their basic daily life demands, let alone to contribute fund to schools.

[bookmark: _Toc395607124]4.3 Parental Perception towards Fees Contribution and their Contribution to School Fund                                                                                           
This is another objective in this study. Under this objective, the study sought to know parental perception towards fees contribution whether it affect their contribution to school fund. To achieve this objective the study investigated communication pattern between parents and schools, and their perceptions towards the fund contribution

[bookmark: _Toc395607125]4.3.1 Parents Receive Information Concerning Fees Contribution. 
The investigation in this area wanted to understand if parents were receiving information concerning contributing fees to schools, and from whom they received the information. The interview guide for parents, Appendix I item 3 and 4 used to carry out the investigation.

The results showed that, eighty-eight parents (95. 7%) out of ninety-two (92) interviewed said that they had information concerning contributing fees to school schools, and that they were required to contribute it for their children. Four parents (4.3 %) said that, they were not receiving the information. 

The result further showed that fifty-four of parents (62.1%) who received information they receive from their children, twenty-eight (32.2%) received it direct by visiting the school, while five parents (5.7%) received it from other people in their villages.
[bookmark: _Toc395607126]4.3.2 Parental Perception towards Fees Contribution to School
Under this area of investigation, those parents who received information about fees contribution to school were asked to respond if they were satisfied with this system, whether it affected their contribution to school fund. (See Appendix I item 5). Some of their responses were as follow:


P6. “I am not satisfied, because the education was announced to be free”. No!
P4. “I am not satisfied, but what can I do”. No!
P22. “I am satisfied, because the government has decided”. No! This is not.
P18. “I am not satisfied, we made revolution to stop paying for education, but now the system had come back”. This is not a reason. I have no money only.

The responses above of eighty-eight parents (88) show that, sixty-two parents (70.5%) were not satisfied with the system of parental contribution to school fund, while twenty-six (29.5%) said that they were satisfied with that system.

The findings revealed that, parents in North ‘A’ District had information concerning fund contribution to schools, and that they were required to contribute some fees for their children. High percentage of respondents (95.7%) responded that they had received information. However, more than 70% of parents were not satisfied with the introduction of fees contribution to school. The result further showed that, despite the fact that many parents were not satisfied with the system of fees contribution to schools this did not affected their contribution to school fund. The majority of respondents (89.9%) said that they were contributing little or no contributed to school fund because they were dissatisfied with the system of fees contribution to schools, but they had no money instead. While only few (10.2%) said that were contributing because they were not satisfied.

These results are in line with Ameir (2004) who argued that, some parents have misconception about the notion of free education. They believe that, the Ministry of Education is responsible for providing all educational costs to its schools, and not parents.

[bookmark: _Toc395607127]4.3.3 Parents and the School Budgeting Process
This is another objective in this study. In this area, the study sought to find out if parents were involved in the school budgeting process, whether their involvement or non-involvement affected their contributions to school fund. To achieve this investigation parents were asked to respond if they were involved or not involved in the school budgeting process, and if this made many parents contributing little or not contribute to school fund. (See Appendix I item 9 and 10). 
Some of their responses were as follows:


P4. “I have been involved one day only, and it was in the budget meeting, I think this affects  parental contributions because parents want to know how their money are used, otherwise it becomes difficult to contribute”
P17. “What I understand is to contribute money only and not anything else” 
P22. “I have not involved. In fact this doesn’t affect the contribution; parents do not contribute because they have no money” 
P11. “I have not involved, I don’t think if this affects contribution, because many parents do not care about it.”
The responses above of ninety-two (92) parents interviewed showed that eighty-six parents (93.5%) said that they were not involved in the school budgeting processes, and six parents (6.5%) said that, they were involved. 

The result further showed non-parental involvement in the school budgeting process does not affect parental contribution to school fund. A high percentage of parents (87.2%) responded that they were not contributing or contributed very little to school fund not because they were not involved in the school budgeting process, while 12.8% said that, parents were contributing little or no contributed to school fund because they were not involved in the school budgeting process in their schools.

The findings revealed that, parents in North “A” District - Zanzibar were not involved in the school budgeting process. More than 93% parents interviewed said that, they were not involved in the school budgeting process in their schools. However, this does not affect their contributions to school fund. The majority of parents (87.2%) responded said that parents did contribute or contributed very little to school fund not because they were not involved in the school budgeting process.

These results cover the literature that, parents receive information from schools though they have no habit of participating in school programs, including visiting schools to get some information concerning their schools and children in particular (Ameir, 2004). The literature shows that school information is very important to develop a relationship and co-operation between schools and parents. It involves a two-way exchange of school information, and developing awareness among parents, teachers, and other educational stakeholders of supporting school activities including fund contributions (MoEVT, 2009). 
Keating (1995) comments that, a school need a horizontal network of information and communication to develop parental partnership, and participation in school activities. The active communication and cooperation between the school and parents is needed to develop awareness among parents and teachers, and other stakeholders in supporting school activities including fundraising and budgeting (Silins, 2002). 

Based on CIPP model, the inactive communication and co-operation between teachers and parents, and other educational stakeholders seems to lead the schools unable to attain the specified goals and objectives like fund contributions. While, the involvement of parents in school activities likes budgeting, and other decision-making processes seems as an operation that may deliver a good products for the school progress. MoEVT (2009) comments that, the development of schools to some extent depending on parental partnership and involvement in decision-making processes. 

[bookmark: _Toc395607128]4.4 The Free Education Policy and the Parental Contribution to School Fund
This is another objective of this study. Under this objective, the study sought to find out if the announcement ‘education is free’ by the government of Zanzibar in 1964 is influencing low parental contribution to school fund. Appendix I item 8, Appendix II item 4 and Appendix III item 5 were concerned. In all appendices the respondents (teachers, parents and students) were asked to respond if the announcement ‘education is free’ had caused many parents not to contribute or to contribute very little to school fund. 

The results showed that, seventy parents (76.1%) out of ninety-two interviewed, thirty-four teachers (70.8%) out of forty-eight, and sixteen students (66.7%) out of twenty-four responded that, parents were not contributing or contributed little to school fund not because education was announced as free. While, twenty-two parents (23.9%), fourteen teachers (29.2%), and eight students (33.3%) said that, parents were not contributing or contributed little to school fund because of this announcement ‘Education is free’

The findings revealed that, the announcement ‘education is free’ by the government of Zanzibar in 1964 did not caused low parental contribution to school fund. High percentage of the respondents (76.1% parents, 70.8% teachers, and 66.7% students) responded said that the announcement ‘education is free’ does not to contribute or contribute little o the school fund.

This result extends the literature that, there is a misconception about the notion of free education among some parents. The literature shows that, some parents believe that education is free means; it is the Ministry’s responsibility to provide all educational needs and school requirements including fund. Parents on their side have little or no concern at all (Ameir, 2004).
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[bookmark: _Toc395607130]5.0. SUMMARY, CONCLUSION AND RECOMMENDATIONS

[bookmark: _Toc395607131]5.1 Introduction
This Chapter presents the summary of the study, summary of major findings, conclusion, and recommendation of the study.  

[bookmark: _Toc395607132]5.2 Summary of the Study
The study was set to assess the factors leading to low parental contribution to school fund in North ‘A’ District - Zanzibar. Three research objectives were drawn. Specifically, the study sought to find out if parental income affects parental contribution to school fund, and to examine the parental perception towards fees contribution whether it affects their contribution to school fund. The study also sought  to  find out if parental involvement in the school budgeting process affect parental contribution to school fund, and find out if the announcement ‘free education’ policy (Elimu Bila malipo) affects parental contribution to school fund.

The study was carried out in North “A” District – Zanzibar, and involved eight-governmental schools. The study utilized both qualitative and quantitative research approaches. Respondents were drawn from different categories in order to provide extensive and complementary information about the research problem under investigation. The study used different data collection techniques, which were questionnaires, interviews, and documentation. The data collected were presented, and analysed in line with research questions derived from the research purpose and objectives. The study was expected to fill in the gap highlighted by the literature review, and contribute views that could improve parental contribution to school fund and school fundraising as in general. 

Various literatures were reviewed on various aspects, such as the school management, parental participation in school activities and management, the school funding system, role of parents in financing schools, and the importance of contributing fund to schools. It also reviewed the concept of ‘Education is free’ and parental perception of fund contribution to schools, and Policy underlying the parental contribution to school fund in Zanzibar. 

The conceptual framework of the study comprised four components. The first component was ‘context’ that determines the important requirements that should be addressed in implementing the parental contribution policy in schools. These include the school needs, different work policies, school and Ministry’s objectives, and organization climate (School and Ministry). Another component was ‘Input’. This determined the resource available like parents, effective school leaders, school committees, teachers, students, and community members. 

The next component was ‘processes. This dealt with the involvement of parents, school leaders, school committees, teachers, students, and community members in school issues and events, like decision-making, school project or programs, and social mobilization. The last component was ‘Product’, which focussed on outcomes such as the improvement of the school-community cooperation and communication, parental participation in school programmes and activities including fund contribution.

[bookmark: _Toc395607133]5.3 Summary of the Major Findings
The findings of the study indicated that, low income among many parents in North ‘A’ District- Zanzibar caused low parental contribution to school fund. High percentage 89 out of 168 (53%) of the respondents (62 parents, 17 teachers and 10 students) responded that, many parents contributed little or did not contribute to school fund because they are poor. Most of them are living in lower standards of life below the basic needs poverty line. 

The findings also showed that, majority of parents (more than 70%) in North ‘A’ District  Zanzibar were not satisfied with the system of contributing fees to schools. However, their dissatisfaction did not affect their contribution to school fund. More than 89% of parents said that parents did not contribute or contributed little to school fund not because they were not satisfied with the system of parental contribution to school fund.

Moreover, the study found that parents in North “A” District - Zanzibar were not involved in the school budgeting process. However, their non-involvement does not affect their contributions to school fund. The majority of parents (87.2%) responded said that parents did contribute or contributed little to school fund not because they were not involved in the school budgeting process.

The study further revealed that, the announcement ‘education is free’ by the government of Zanzibar in 1964 did not cause low parental contribution to school fund. The result showed 120 out of 168 (71.4%) of respondents said that, parents did not contribute or contributed little to school fund not because education was announced as free, but because they had no money. 

Apart from that, the study found that lack of commitment and accountability for children’s education among some parents were among factors leading to low parental contribution to school fund. More than 12% of respondents said that parents did not contribute or contributed little because they were not serious; hence, they were not accounted of educating their children.
The study also found that some parents do not contribute or contribute little to school fund because they have many school-going children, and that they were unable to contribute the fund required for all children. The study also found that, some parents considered the school contribution as not compulsory, and therefore they were not obligated to contribute. 

Moreover, they study found that, some parents gave their children the money for school contribution but the children did not send the money to schools. Finally, the study found that, some parents did not know the importance of contributing fund to school, and therefore they did not emphasize on fund contribution to school 

[bookmark: _Toc395607134]5.4 Conclusion 
Based on the research objectives it can be said that, the expectations placed by the MoEVT to establish a system of parental contribution to school fund to help the government reduce a burden of educational costs. To help the schools running their daily routine activities, and increase the parental participation in school activities particularly fundraising to some extent has not been realized. Parental contribution to school fund is low especially in rural schools. Parents are contributing very little because of their low incomes.

 However, despite the fact that many parents have low income the misconceptions towards contributing fund to school among many parents set back the behaviour of contributing to school fund to some parents. Parents feel that the school contribution is to pay for education. This is a wrong concept; since the amounts of money by which parents are supposed to contribute to schools are much lower compared to the actual educational costs needed to educate their children. It also seems lack of commitment and accountability to some parents for their children’s education, especially where parents have many school-going children. 

[bookmark: _Toc395607135]5.5 Recommendations
Government should provide support to parents to change their economic activities from traditional to commercial to increase their income. This will enable them to contribute for their children’s education.

[bookmark: _Toc394673748][bookmark: _Toc395607136]More education should be provided to the parents to change their attitude towards fund contribution because usually perception influences action. Therefore, when parents understand positively about role and importance of contributing fund to schools it will be easier for them to contribute.

Teachers should make sure that, parents are informed and involved more in school activities including funding the school and budgeting process. This will build transparency, and hence increase their morale, motivation, and accountability in contributing fund to school.

[bookmark: _Toc394673749][bookmark: _Toc395607137]Parents are advised to concentrate themselves to school activities instead of depending their children especially in critical issues like fund contribution because some of them are not honest.

[bookmark: _Toc395607138]5.6 Recommendation for Further Study
It is recommended that further studies should be conducted on effects of low parental contribution to students’ academic performance in North ‘A’ District - Zanzibar.
REFERENCES
A G, (2006) Regulation relating to the exemption of parents for payment of school fees in public school. Government Gazette, government gazette, 18th October, 2006. Australia

Ameir, A. H (2004) The implementation of the fund contribution Policy in schools in Zanzibar. Unpublished, Diploma in Management Dissertation Nkrumah Teacher Training College
 
Ayodo T. M. at al, (1991) Economics of Education. Nairobi University Press, Nairobi 

Barrera, O. F. et al, (2009) Decentralized Decision Making in School. The theory and evidence on school based management. The World Bank. Washington DC. 

Best, J. W and Kahn, J. V, (1992).  Research in Education (6th Ed).  Prentice Hall, limited. New Delhi.  

Cham, B. Y (1997) Parental participation in school council in Victoria, Australia. The Chinese University of Hong Kong.

Cohen, L and Manion, L. (2007) Research methods in education (6th Ed). Rutledge Taylor and Frances Group, New York 

Dowling, (2007) Australian’s school funding system. Policy Analysis and Progra Evaluation Unit, Australia

Durra, S. E (1986) A Geography of Tanzania. Premier Publishers and Distributors Company. Dar es Salaam.

Enon, J. C.  (1995) Educational Research, Statistic, and Measurements. Department of Distance Education. Makerere University, Uganda

Farant J. S. (1964) Principle and practice of Education. Longman Group Ltd. London

Fraenkel, J. R and Wallen, N. E, (2006). How to design and evaluate research in education. Mc Graw Hill. New York.
Hafidh, A. H (2002) Factors leading to the poor students’ performance in national examination in southern region Zanzibar. A case study of Paje, Jambiani and Uroa Secondary schools. Unpublished, MA Dissertation. Internal University of Africa, Sudan. 

Goetz, J. P and Lecompte, M. D (1994) Ethnography and Qualitative Design in Research. Academic Press Inc. London.

Hamad, M. A (2010) The effectiveness of in-service training programs offered by Teachers’ Resources Centers (TRCs) to Primary English language 
	teachers in selected schools in Pemba, Zanzibar. Unpublished. Ed Dissertation .University of Dar es Salaam. Dar es Salaam

Hayness, et al, (1991) Parent involvement in schools: An ecological Approach. The elementary school Journal, Vol: 91 No: 3. The university of Chicago  

Hill, D. Oakley et al (1990), Local Management of Schools, Paul. Chapman, London.

Kanyika J. (1998) Sacmeo Report No: 5. Series Editor. Zambia

Kerlinger, F (1983). Foundation of Behavioral Research:  Education and Psychological inquiry Holt, Reinhart and Winston, Inc. Chicago.

Keya, S et al, (1998) Gridlines for the Foundation of Research Project Proposal. Oxford University Press, East Africa. Nairobi 

Kombo, D. K and Tromp, D. L, (2006) Proposal and thesis writing. An introduction Pauline: Pauline Publication Africa.

Kothari, C. R. (2004) Research Methodology. Methods and techniques. New Age International (P) Limited. New Delhi

Lexow, J et al, (2007) Zanzibar Educational Development Program (ZEDP) 2007/12: Local community study. Zanzibar and Oslo.  
Melaville, (1998) Learning together: the developing field of school community; Initiative Flint. The Mott Foundation. 

MoEVT, (1983) School Atlas of Zanzibar. Esselte Map Services Stockholm, Sweden. 

MoEVT, (1992) Zanzibar Educational Act. No: 6, Ministry of Education and Vocational Training Zanzibar

MoEVT, (1993) Curriculum and Resources, Module 4. Ministry of Education and Vocational Training Zanzibar

MoEVT, (1996) Mpango Mkuu wa Elimu Zanzibar (1996 – 2006), Ministry of Education and Vocational Training Zanzibar

MoEVT (1998) Distance Education Unit 1 – 3.  Ministry of Education and Vocational Training Zanzibar

MoEVT, (1999) “Mwongozo wa kazi” No: 10, Ministry of Education and Vocational Training Zanzibar

MoEVT, (2009) “Majukumu ya kamati za skuli”. Ministry of Education and Vocational Training Zanzibar

MoEVT, (2006) Education Policy 2006. Ministry of Education and Vocational Training Zanzibar

MoEVT, (2010) “Miaka kumi ya maendeleo ya Elimu 2000 - 2010”. Ministry of Education and Vocational Training Zanzibar	

Mncube, (2009) The participation of parents of their role in the democratic government of schools in South Africa. South Africa Journal of Education, ISSN 0256 0100

Msabila, D. T, (2009) Geography for secondary school. Nyambari Nyangwine Publishers Dar es Salaam 
Nkata J. L. et al, (1993) Financial Management, Module five. Education program, Commonwealth Secretariat, London 

Nsana S. and Mbangweta C (2002) Zambia Cost-Sharing Transparency at a Price. Transparency International Zambia. htt//www.tizambia.org.zm Retrieved on 20/3/2012

Onsomu, E. N. et al, (2004) Community schools in Kenya. Case study on Community in funding and managing schools, UNESCO

Redet (n.d) Zanzibar North “A” district profile. 
http://www.redet.udsm.ac.tz/pilot_districts/ungujanorth.php. Retrieved on 25/06/2011   03:15 PM	
	
RGZ, (2003) Local Governance in Zanzibar. Zanzibar Good Governance Report, RGZ. http://www.dege.biz/Zanzibar.pdf. Retrieved on 16/03/2012, 10:45am

RGZ, (2004) Socio- economic survey. Statistical report, Zanzibar Chief Government Statistics. Zanzibar

RGZ, (20010) Zanzibar commission for tourism – Hotels and Guest houses http://www.zanzibartourism.net/hotels.php. Retrieved on 13/03/2012 12:30 PM

Riddell, A (2003) The introduction of free education in Sub-Saharan Africa. UNESCO

Ross K. N.  (1993) Sacmeo Policy Research Report No: 4 Series, Editor. Zambia

Sanders, M and Harvey, A (2002) Beyond the school wall: A case study of principal leadership for school community collaboration. Johns Hopkins University htt://www.tcrecord.org/content.asp?contentid=10994. Retrieved on 20/3/2012

Senge, P. M. (1990) The Fifth Discipline. The Art and Practice of the Learning organization. Doubleday, New York 
Shaughnessy, J. et al, (2003) Research methods in Psychology (6th Ed). Mc Graw Hill. New York.

Silins, H. et al, (2002) What characteristics and processes define a school as a learning organization. International Educational Journal. Vol 3, No 1. Flinders University of South Australia.

Sinclair, J. M. et al, (2000) Collins Concise Dictionary. Harper Collins Publishers. Great Britain

TRC, (2009) TCMC annual report. Mkwajuni T RC, Zanzibar 

TRC, (2012) Teacher’s Resource Canter’s documents. Mkwajuni TRC Zanzibar

UNESCO, (1993) Better Schools: Resource Materials for School Heads in Africa. http://www.library.unesco-iicba.org/English/Better Schools/Better Schools/MODULE5/module5. Retrieved on 01/06/2011 6:55pm

URT, (1974) The development of Afro Shiraz Party revolution, 1964 – 1974

Varin, C (2006) Education in federal system. A case of Belgium, 
http://repository.upenn.edu/cgi/viewcontent.cgi?article.http://education.stateuniversity.com/pages/1518/Tanzania-SECONDARY-EDUCATION.htm. Retrieved on 16/03/2012, 10:45am

Yator, M. J, (2002) “Factors that contribute to students’ poor performance in Kenya certificate of secondary school examinations in Kabartonjo Division, Baringo District. Nairobi, Kenya.







APPENDICES

[bookmark: _Toc394674873]Appendix I: Interview Guide for Parents 
1. Do you live in this area?
1. Do you have a child studying in school?
1. Are you receiving information concerning fund contribution to school? 
1. If yes, from whom do you receive the information?
1. Are you satisfied with the system of parental contribution to school fund? If not is it what make you not contribute
1. Have you contributed to school fund?
1. If yes, have you contributed all the money required or some of it?
1. If you have not contributed or contributed some of it, is it because you have no money, or because it is said, “Education is free” or why?
1. Are you involved in school budgeting and expenditure?
1. If not, is this what makes many parents not contribute or contribute very little to school fund?
1. Give your suggestion on  to how to improve school funding especially parental contributions
	
                   Thank you for your participation






[bookmark: _Toc394674874]Appendix II: Questionnaire for Head Teachers/ Teachers
(This questionnaire is confidential, and will be used for research purpose only)
 Answer all questions
1. Name of your school.  ……………………………………………………..
1. Are you a teacher,                 class teacher                 head teacher 
1. Do you have students whose parents have not contributed or contributed very little to school fund in your class/school? Yes                       No
1. If yes are you think is the main reason for many parents do not contribute or contribute very little to school fund?
1. Most parents have a poor income
1. They don’t know what the importance of school fund is
1.  Education is announced as free.
1. Others;…………………….,…………………….,……...........................................................................................................................................................
1. Give your suggestions to make parental contribution more effective …………………………………………………………………………………………………………………………………………………………………
                              
 Thank you very much for your contribution





[bookmark: _Toc394674875]Appendix III: Interview Guide for Students
1. Which class do you study?
1. Do you know if your parents are needed to contribute some money for the school?
1. Have you asked your parents to give you some money for school contribution?
1. If yes, have they given you the money and send it to school?
1. If not, are you this is because they have no money, because education was announced as free or why?
1. What are your suggestions to make parental contribution more effective?

                     Thank you for your participation
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