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There has been a great concern about school dropout, particularly among secondary school students. This study sought to investigate the cultural and economic factors contributing to students’ dropout in community secondary schools in Longido District. Specifically, the study sought to, examine the influence of the rites of passage on students’ dropout, examine how poverty determine dropout, find out if nomadism contributes to students’ dropout and examine students’ dropout by class level from 2007-2013 in community secondary schools. A total of 32 teachers were administered with structured questionnaires whereas four heads of secondary schools, three Ward Education Officers, and one District Education Officer was interviewed. School dropout documents were obtained from four strategically selected schools. Results showed that rites of passages caused 43 percent of dropout. It was followed by poverty (10 percent) while nomadism (6 percent) was rated in the third position. Altogether, these factors accounted for 59 percent of dropout. Non-cultural and economic factors led to 41 percent of dropouts. The levels of school dropout were 42, 28, 16, and 14 percent at Ketumbeine, Namanga, Longido and Engarenaibor secondary schools’ respectively for classes enrolled from 2007 - 2010 and graduated in 2010 - 2013. It is recommended that serious efforts be made to encourage the society to change some of the cultural practices which negatively affect education. The author is of the opinion that promotion of mixed economy could lead to reduced dropout as it results into permanent settlement.
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[bookmark: _Toc363058459]This Chapter contains the background and statement of the problem, purpose, general and specific objectives of the study, hypothesis, research tasks and questions to be investigated. The chapter provides conceptual framework which guide the study. The chapter presents the research problem, significance of the study, definition of key terms, scope and delimitation of the study.  The organization of the study is the concluding part of the chapter. 

[bookmark: _Toc364033106][bookmark: _Toc370395781][bookmark: _Toc244687070]1.2   Background to the Problem
Education is a largest single activity in the world. Its importance originates not merely from its size but from its role as institutionalized knowledge to fulfill among three functions namely as a basic human needs, as the means of meeting other basic needs, and as an activity that sustains and accelerates economic development. However, it is within education system that various challenges towards its attainment have been common, and one of such challenge is dropout. Dropout is a common problem in the world and in almost all levels of education. Studies show that dropout has high possibility of threatening completion and achievement of Education For All (EFA) agenda and Millennium Development Goals (MDG’s), (Mpokosa, 2008).

The World Bank (2001) report indicates that secondary school dropout in Tanzania is a significant problem leading to a substantial number of secondary school children failing to complete form four or ordinary level secondary education. This calls for a deep and focused analysis of the effects on economic and cultural status among parents on dropout of students from community secondary schools. The World Bank (2005) recommended that, one way countries in the World can ensure the quality of Universal Primary Education is by expanding Secondary Education. This recommendation can act as a major catalyst towards parents to send their children to primary schools if they are assured of opportunities of getting secondary school education.

Secondary education in Tanzania is termed as a kind of education offered after completion of seven years of primary education and acquired entry qualifications in secondary school. Machimu and Minde (2010) as cited from Lewin & Caillods, (2001) argue that in all education systems, secondary education holds a middle position between primary and tertiary sectors in terms of structures and content. As the result this subsystem, therefore, holds responsibilities of enlightening people for further studies and at the same time creating skills for job opportunities to them. 

According to Malley (2011) the basis for selection and enrollment in formal ordinary level secondary education in Tanzania is a pre-set national standard examination and cut off points of performance in the national primary school leaving examination. He states further that the aims and objectives of secondary education in Tanzania are; to consolidate and broaden the scope of base line ideas, knowledge, skills and principles acquired and developed at primary level, also enhance development and appreciation of national unity, respect for and readiness to work, to prepare students for tertiary and higher education, vocational technical and professional training and finally to equip them with skills and knowledge to join the world of work.   The study intended to explore how cultural and economic factors contribute to students’ dropout in community secondary schools in Tanzania, more specifically in Longido District. 

[bookmark: _Toc363058460][bookmark: _Toc364033107][bookmark: _Toc370395782][bookmark: _Toc244687071]1.2.1     Development of Community Secondary Schools in Tanzania
According to Machimu and Minde (2010), the expansion of secondary schools in Tanzania began since 1961. Up to 2002, the transition to secondary school was around 20 percent. According to the UNESCO report quoted in This Day Newspaper in (http://www.thisday.co.tz/?l=10584), through combined efforts of the government, the people and development partners, Tanzania had by 2007 made not only a significant reduction of its out-of-school population but had also broken through the 90 per cent threshold towards universal primary enrolment. The implementation of the Primary Education Development Plan (PEDP, 2002-2006) led to increased enrolment. To overcome the pressure resulting from the increased numbers of pupils completing primary schools, it was perceived paramount to expand secondary school education. 

Thus, the Secondary Education Development Plan (SEDP) has been implemented since 2004 (Sumra & Rajan, 2006; Olouch, 2006). One of the strategy to increase number of secondary schools has been to establish Community Secondary Schools in at least every ward or administrative unit in the country to improve access and equity in education. While notable in recent years the idea to establish community secondary schools dates back to the 1980’s. For instance, in his budget speech in 1986/1987, the Minister of Education and Culture, Honorable Jackson Makweta, insisted on the need to involve the community in provision of Secondary education because the available government resources were limited. The proposal was for day schools to be built by the community in each ward in the whole country (Malley, 2011).

Since the plan to establish pilot community secondary schools came into existence, more secondary schools have been built in Tanzania through various programs like Education Training Policy (ETP) established in 1995, under the policy, Secondary Education Development Plan (SEDP) initiated in July 2004 in which more rural schools have been built by the government in collaboration with the community as well as private sectors (Olouch, 2006). By 2010 the total number of secondary schools had increased to 4102 in the country, out of which 3649 and 453 are ordinary and advanced level secondary schools, respectively (Malley, 2011). Among the ordinary secondary schools, 3133 are public secondary schools, and 516 are privately owned secondary schools (URT, 2009). 

Despite of the government efforts to build secondary schools throughout the country, the plans have been associated with a lot of shortcomings. According to Mosha (2006), one of the shortcomings of the community secondary schools is that a number of the schools were built as a result of political pressure, without taking into consideration of the basic requirements for the provision of quality education. This has resulted in highly differentiated system of secondary education with community schools performing very poorly compared to other categories of schools.  The poor performance has been due to lack of qualified teachers, especially those teaching science subjects, scarcity of infrastructures and low morale among students and their parents leading them to dropout out from school before completing the education cycle (Mosha, 2006).
Recent statistical data on ordinary secondary school dropout rate shows a fluctuating rate between 2.6 and 3.4 percent.  For example, the dropout rates in 2003, 2007/2008, 2008/2009, 2009/2010 and 2010/2011 were 3.40, 2.7, 3.29, 3.4 and 2.6 percent, respectively (URT, 2011). However, Tanzania is such a large country with over one hundred ethnic groups that differ in terms, of culture, traditional values and social economic activities. For instance, nomadic societies may be different from societies whose main activities are agriculture or fishing and there are differences between urban and rural settings. Thus the causes of dropouts in one region may not be generalized. 

Moreover, statistical data on dropout rates shown above indicate a fluctuation trend whose cause is unknown. In careful analysis of secondary school dropout, the community secondary schools category has been noted to have alarmingly high dropout rate compared to other categories of schools. Dropout has been a problem in Tanzania education system for many years and it is argued that in recent years it has been catalyzed by many community secondary schools built in all wards of Tanzania.  According to education statistics (URT, 2009), by 2009 there were 48,217 students dropped out in secondary schools in the country.
 
From Table 1 it can be learned that 48217 students dropped out of the school in 2009. Truancy was noted to be a major   reason which accounted for 68.7% of all dropout cases. Form two and three had higher drop out cases than other forms, followed by form one while in form four 3270 students’ dropped out due truancy cases which was the lowest number of dropout cases in ordinary education level.
[bookmark: _Toc244670647]Table 1.1: Reasons for School Dropout in Public and Private Secondary Schools in 2009
	Reasons for     Dropout Form
	          Education Level by Forms
	
Total
	Percentage

	
	1
	2
	3
	4
	5
	6
	
	

	Truancy 
	4478
	11,264
	14001
	3270
	78
	29
	3312
	68.7

	Pregnancy 
	429
	1588
	2177
	747
	21
	3
	4965
	103.3

	Death 
	68
	234
	228
	125
	5
	4
	664
	1.4

	Lack of needs 
	1,105
	1414
	1533
	332
	27
	3
	4414
	9.2

	Illness 
	87
	154
	176
	60
	16
	7
	500
	1.0

	Parental illness 
	93
	74
	99
	25
	0
	0
	291
	0.6

	Others 
	968
	1256
	1397
	460
	132
	50
	4263
	8.8

	Total 
	7228
	15984
	19611
	5019
	279
	96
	48217
	100


Source: URT (2009)

There were other reasons for dropout which had little contribution towards students’ dropout by the year 2009. In form two and form three 1588 and 2477 girls students’ dropped out of school respectively because of pregnancy cases, while both form one and form four had 429 and 747 dropout cases respectively which were due to pregnancy cases. Lack of certain facilities and needs was the third factor for students’ dropout by class levels in Tanzania. Based on data, it can be concluded that the major reason for school dropout of forms two and three students’ in 2009 was due to truancy. 

According to the Government of Tanzania Report (2009), out of 83,509 students enrolled in form one in 2001, only 60,861 students were in from IV in 2004, which means that less than 73 percent of original cohort continued directly to form four, the lower transition rate from form one to form two with form II national examination acted as a barrier to progress by that time. Dropout is higher among female than male students. For example, in Mara and Lindi Regions in 2004 almost two third of female students dropped out of school (Olouch, 2006). According to Olouch (2006),   cited from MoEC (2004), there is almost equal access to secondary school for both sexes at form one entrance stage, but a less number of female students finish four years of secondary education. Apart from that, in Tanzania, a study coordinated by the Tanzania Media Women’s Association (TAMWA) in sixteen regions revealed several instances of pregnancies in secondary schools. According to the results, Namtumbo district (Ruvuma region) had a total of 691 students’ and recorded 26 cases of pregnancies all of which led to dropouts in 2011 alone. Similarly, in Shinyanga and Tabora Regions a total of 51 and 41 cases of pregnancy were recorded respectively, which led to dropouts (Maro, 2012).

[bookmark: _Toc370395784][bookmark: _Toc244687072]1.2.2       Community Secondary Schools in Arusha Region
Arusha region comprises of five districts. According to Basic Education Statistics Data (URT, 2009) indicates that by 2009 Arusha region had total of 180 secondary schools whereby 113 were community secondary schools. According to the data, truancy has been the major leading to high dropout almost in both sex in Arusha Region, followed by other reasons. Pregnancy cases and truancy have been noted to be high from form two to form four classes. It shows that in form two 20 girls and 73 students of both sexes as well as in form three whereby 20 girls and in form three, 30 girls and 61 students of both sexes dropped out of school because of either truancy or pregnancy cases. Deaths have contributed little in students’ dropout in Arusha Region. The data show that from form one to four, only 29 students dropped out of school because of death in which four from form one, ten in form two, nine in form three and seven from form four.
[bookmark: _Toc244670648]Table 1.2: School Dropout by Reasons, Sex, and Class Level in Arusha Region: 2008
	
Reasons
	FORM 1
	FORM 2
	FORM 3
	FORM 4

	
	B
	G
	T
	B
	G
	T
	B
	G
	T
	B
	G
	T

	Truancy 
	13
	16
	29
	26
	47
	73
	25
	36
	61
	6
	14
	20

	Pregnancy 
	3
	6
	9
	0
	20
	20
	0
	30
	30
	0
	24
	24

	Death 
	4
	0
	4
	5
	5
	10
	9
	0
	9
	4
	3
	7

	Lack of Needs
	6
	8
	14
	8
	8
	16
	9
	10
	19
	0
	0
	0

	Illness
	11
	8
	19
	0
	3
	3
	8
	20
	0
	0
	0
	0

	Parental Illness
	9
	10
	19
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Others 
	9
	9
	18
	13
	24
	37
	41
	34
	75
	13
	10
	23

	TOTAL 
	55
	57
	112
	52
	107
	159
	92
	122
	214
	23
	5
	74


[bookmark: _Toc370390730][bookmark: _Toc370395785][bookmark: _Toc370397073][bookmark: _Toc370734154]Key: 	 B = Boys, G= Girls, T = Total 
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[bookmark: _Toc363058464][bookmark: _Toc364033111][bookmark: _Toc370395787][bookmark: _Toc244687073]1.2.3   School Dropout in Longido District
Longido district is found in North-Eastern part of Tanzania in Arusha region. Its indigenous people are the Maasai who practice nomadic way of life. Statistically, nomadic society in Tanzania makes up almost one-fifth of the population and uses more than one third of the available land for pasture, while the Gross Enrollment Rate in Tanzania was 76 percent. By the year 2000, in nomadic areas enrollment was 8.4 percent this implies that this community was almost excluded from education (Olouch, 2006). Under the 1995 Education and Training Policy (E.T.P) efforts were made to ensure that education services become closer to the young Maasai generation. By 2012 the district had seven community secondary schools and one privately owned secondary school.

Unlike in many other places of the country, the efforts were made by Longido local government in collaboration with communities as well as Non-governmental organizations conducting various developmental programs in Longido district to build hostels for all schools in the district. This aimed at ensuring efficiency and effectiveness of constructed community secondary schools in the Maasai pastoral community. Consequently, seven secondary schools have students’ hostels. Further, two out of the seven secondary schools have both boarding and day secondary school facilities. 

Despite of the efforts made by the government to improve pastoral communities in terms of education, the culture orientation of Maasai people did not encourage young generation to benefit from formal education. Even where they benefited only few boys enjoyed formal education because most of the enrolled students dropped out before completing the education cycle being enrolled.  

Recently, Maasai parents have been educated on the importance of formal education, and most of their children who qualify to go further education after primary education have joined the community secondary schools built in their areas of localities. As students enrollment increases in community secondary schools, the dropouts cases becomes a common issue within this district. The data in Table 1.3 illustrates students’ dropout by class level and sex in Longido district 2012. 
[bookmark: _Toc244670649]Table 1.3: School Dropout by Class Level and Reasons in Longido District: 2012
	Reasons for Dropout
	Form I
	Form II
	Form III
	Form IV
	Total

	
	Boys
	Girls
	Boys
	Girls
	Boys
	Girls
	Boys
	Girls
	

	Absenteeism (more than 90 days)
	0
	0
	15
	06
	12
	04
	08
	02
	47

	Death 
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Lack of Basic needs 
	0
	02
	0
	0
	0
	0
	0
	0
	02

	Sickness 
	0
	01
	0
	0
	0
	0
	0
	0
	01

	Pregnancy 
	0
	03
	0 
	01
	0
	02
	0
	0
	06

	Truancy 
	0
	0
	09
	01
	13
	1
	17
	0
	41

	Total 
	00
	06
	24
	04
	25
	07
	25
	02
	97


[bookmark: _Toc363053151][bookmark: _Toc363058099][bookmark: _Toc363058284][bookmark: _Toc363058465][bookmark: _Toc398078762][bookmark: _Toc398059771][bookmark: _Toc364033112][bookmark: _Toc364231305][bookmark: _Toc370390733][bookmark: _Toc370395788][bookmark: _Toc370397076][bookmark: _Toc370734157]Source: Compiled from Longido District Council Education Office, (2013)

The data in Table 1.3 show students’ drop out by class level and sex in government and non-government secondary schools in Longido District in 2012. The data shows that a total number of students’ who dropped out in the year 2012 was 97. In the District the leading classes in terms of dropout were forms two and three. In form two, 24 boys and 8 girls dropped out. In form three 25 boys and 7 girls dropped out. 

Out of the total number of all students’ who dropped out in forms three and two, absenteeism and truancy have been noted to be the major outstanding factors leading students’ dropout. Out of 64 students in forms two and three who dropped out, 61 students’ dropped out because of truancy and absenteeism. 

On the other hand, boys’ dropout cases were higher in almost all classes except form one in the year, 2012. Out of all 97 students who dropped out, more than 74 were boys and the leading factors for boys’ dropout were truancy and absenteeism. For the girls especially in form one where they were leading in terms of dropout, lack of basic needs and pregnancy cases were factors subjected to their dropout. All in all by the year 2012, absenteeism and truancy played a great role towards students’ dropout regardless of their sex and class level.
[bookmark: _Toc363058466][bookmark: _Toc364033114][bookmark: _Toc370395789]
[bookmark: _Toc244687074]1.3     Statement of the Problem
School dropout is a practical educational problem in developed and developing countries.  It has been realized that in developing countries the problem is more common at lower and middle education levels. Tanzania is among the developing countries where dropout has been affecting its education sector either directly or indirectly. One of the sectors affected by this problem is secondary education, particularly in community secondary schools in all regions in Tanzania. Despite of dropout persistence, it has been realized that there are few studies conducted to explore in detail and overcome it especially at community secondary school levels in Tanzania. Such studies have not been conducted in Longido district. The available data were mainly for dropouts in primary schools. 

[bookmark: _Toc363058467]There are number of factors which have been noted to increase the problem including those which emanates from within the society such as poverty, truancy, attitude towards formal education and those which are culturally based among others. Due to persistence of the problem it has been noted that dropout problem in community secondary schools has made many to leave school without acquiring necessary skills, community backwardness as it leads to poor participation of members to demand their rights such education services, health services, unable to compete for employment  opportunities in  a various sectors.  This results into persistent poverty among the community members. Moreover, it represents a significant drain on limited resources that a government has for provision of education in a country such as provision of teachers and their salaries’, school infrastructures, and educational materials. 

[bookmark: _Toc370395790][bookmark: _Toc244687075]1.4        General Purpose of the Study
The purpose of this study was to investigate how economic and cultural factors contribute to school dropouts in community secondary schools in Longido District. 

[bookmark: _Toc363058468][bookmark: _Toc364033115][bookmark: _Toc370395791][bookmark: _Toc244687076]1.5           Specific Objectives of the Study
(i) To examine how rites of passage contribute to students dropout in community          secondary schools in Longido District.
(ii) To examine how poverty determines students dropout in community secondary schools in Longido District.
(iii) To find out if nomadism contribute to students dropout in community secondary    schools in Longido District.
(iv) To examine students’dropout by class level in community secondary schools to students enrolled from 2007-2010 and graduated from 2010 - 2013 in Longido District.
[bookmark: _Toc363058470][bookmark: _Toc364033117][bookmark: _Toc370395792]
[bookmark: _Toc244687077][bookmark: _Toc363053157][bookmark: _Toc363058105][bookmark: _Toc363058290][bookmark: _Toc363058471]1.6     Research Tasks and Questions for the Study
[bookmark: _Toc370734162][bookmark: _Toc244670085]Task 1
To assessing the extent to which rites of passage contributes to students dropout in community secondary schools in Longido district.
[bookmark: _Toc398078769][bookmark: _Toc398059777][bookmark: _Toc364033118][bookmark: _Toc364231312][bookmark: _Toc370390738][bookmark: _Toc370395793][bookmark: _Toc370397081][bookmark: _Toc370734163]Research Questions
(i) Do the rites of passage influence students’ dropout in community secondary schools in Longido District?  
(ii)  How do circumcision practices contribute to students’ dropout in community secondary schools? 
(iii)  How do age set systems practices influence students’ dropout in community secondary schools?

Task 2
Examining how poverty determines students’ dropout in community based secondary schools in Longido District.

Research Questions
(i) What is the major economic activity(s) practiced by communities found in this district?
(ii) Do the major sources of income among the parents enable them to pay school fees and other contributions charged in community secondary schools? 
(i) [bookmark: _Toc398078770][bookmark: _Toc398059778][bookmark: _Toc364033119][bookmark: _Toc364231313][bookmark: _Toc370390739][bookmark: _Toc370395794][bookmark: _Toc370397082][bookmark: _Toc370734164]What are the effects of poverty on students’ dropout in community secondary schools?

[bookmark: _Toc398078771][bookmark: _Toc398059779][bookmark: _Toc364033120][bookmark: _Toc364231314][bookmark: _Toc370390740][bookmark: _Toc370395795][bookmark: _Toc370397083]Task 3
[bookmark: _Toc370390741][bookmark: _Toc370395796][bookmark: _Toc370397084][bookmark: _Toc370734166]Finding out if nomadism contributes to students’ dropout in community secondary    schools in Longido District.
[bookmark: _Toc370390742][bookmark: _Toc370395797][bookmark: _Toc370397085][bookmark: _Toc370734167]Research Question
(i)  How the nomadic activities contribute to students’ dropout in community secondary schools?  
[bookmark: _Toc398078773][bookmark: _Toc398059781][bookmark: _Toc364033122][bookmark: _Toc364231316][bookmark: _Toc370390743][bookmark: _Toc370395798][bookmark: _Toc370397086]
Task 4
Examining dropout in schools by class levels in community secondary schools to students graduated from 2010 to 2013 in Longido District.
[bookmark: _Toc398078774][bookmark: _Toc398059782][bookmark: _Toc364033123][bookmark: _Toc364231317][bookmark: _Toc370390744][bookmark: _Toc370395799][bookmark: _Toc370397087]
Research Questions
(i) [bookmark: _Toc398078775][bookmark: _Toc398059783][bookmark: _Toc364033124][bookmark: _Toc364231318][bookmark: _Toc370390745][bookmark: _Toc370395800][bookmark: _Toc370397088][bookmark: _Toc370734170]Which class(es) were subjected to high dropout rate among the community secondary schools in Longido District? 
(ii) What have been the reasons for higher students drop out in the mentioned classes in question (i) above?

[bookmark: _Toc363058478][bookmark: _Toc364033125][bookmark: _Toc370395801][bookmark: _Toc244687078]1.7   Significance of the Study
The study explored the reasons for school dropout, particularly on the factors associated with cultural and economic status in community secondary schools in Longido district council. Data from the research are expected to help the government to formulate policies which are relevant to the nature of the problem, also it can be possible for various education stakeholders to be aware on how critical is the problem in Longido community based secondary schools thus seeking proper strategies to overcome it in a collaborative manner. Furthermore, it can enable the Maasai communities to improve some of their cultural practices which discourage students not to complete the secondary education. Finally, the study can stimulate other researchers to conduct further study on social factors and find the knowledge gaps. 
[bookmark: _Toc363058479][bookmark: _Toc364033126][bookmark: _Toc370395802][bookmark: _Toc244687079]1.8   Limitations of the Study
The study confined itself in one district, whereas out of seven community secondary schools a total of four schools were selected as a sample study. Thus it will be difficult to generalize some of the findings from few samples of the study area, since the more wide range of study area and samples, the more effective and reliable data obtained. Also the area is not accessible due to transport problems because all secondary schools are scattered and located in remote areas, this made a researcher to face difficulties. Further, difficult and inaccessibility of data influenced the researcher because out of four community schools under the scope, only one school the data could be accessible and be collected in a required manner. However through using various research instruments (triangulation) it was possible to obtain the needed students’ dropout data hence the sample selected represented the real situation in the district.

[bookmark: _Toc363058480][bookmark: _Toc364033127][bookmark: _Toc370395803][bookmark: _Toc244687080]1.9    Delimitations of the Study
The study specifically dealt with cultural and economic factors contributing to students’ dropout in community secondary schools in Longido district, which is one out of six districts in Arusha region and 121 districts of Tanzania. Hence the study dealt with community secondary schools in Longido district council, and not with other types of schools. Data concerning the problem under exploration were obtained from only four community secondary schools found in the area. Hence, the findings may not be generalized to other schools and areas in Tanzania, because cultural and economic status of people vary from one area to another, also it may be hard to generalize the data and conclusions from the scope of four community secondary schools out of more than 3131 community secondary schools which were present by the year 2011 although some contents of the study findings can be applied elsewhere depending on the need and applicability.  

[bookmark: _Toc363058481][bookmark: _Toc364033128][bookmark: _Toc370395804][bookmark: _Toc244687081]1.10     Conceptual Framework
Dropout has been a common problem among students’ in Tanzania, Longido in particular. Education and Training Policy of Tanzania (URT, 1995) revealed that school dropout is the function of both economic and social cultural factors. Economic factors limit the ability of parents to incur educational costs of their children, This means that parents with good economic status are able to meet all basic needs of their dependants and students at school, hence students are in good position to perform well in academics while parents with poor economic status fail to meet the educational needs of their children and the result is the school dropout. On other hand, cultural factors have shown great influence on school dropout. They involve issues of gender differences (biasness towards girls education), issues of rites of passages such as age set system, circumcision, marriages etc.
 
According to Omari (2011) a conceptual framework involves some imagination and some hypothetical thought which are creations of the researcher. Always in conceptual the variables/elements are put in diagrammatical form, where by a researcher have to work on the relationship between contextual variables, predictor variables, mediating variables and outcome variables. For the case of the present study, the variables are interrelated in a way that, if their interaction is good leads to students completion and academic success, but if the variables interact negatively affects education process leading to students not to complete the education system being enrolled, hence acting as dropout determinants. In this study the contextual variables included; cultural activities such as circumcision. Also other contextual includes poverty, nomadism and rites of passages. Under predictor variables were students’ ability, poor family support, lack of school requirements, and gender differences. Process variables were school environment, punishment, academic performance, and indiscipline cases. The outcome includes failure in exams, early marriage and students’ dropout. Figure 1.1 presents the conceptual framework that guided the study.
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[bookmark: _Toc244670966]Figure 1.1: Conceptual Framework for the Study
Source: Model modified from Omari (2011)

It is evident from Figure 1.1 the contextual variables, including cultural activities such as circumcision practices, age set systems, marriage issues (commonly termed as rites of passages) also the other contextual variables includes nomadism as well as poverty when exist within a family where a student is originated they have influence on either a student to continue or to discontinue. For instance, if the parents income is low, culturally formal education to children is perceived negatively and parents are living nomadic life automatically the situation will lead to emergence of predictor variable because a students will lack family support, gender bias can exist, parents cannot pay school fees and other school requirements, in connection to students ability and attitude can lead to process variables such as indiscipline cases, poor academic performance, school punishments as well as school environment also the outcome variable can be the final predictors which predicts whether a student to continue or drop. The outcome variables include, failure in exams, unplanned pregnancies, early marriages finally leading to students dropout. 

















[bookmark: _Toc370395806][bookmark: _Toc244687082][bookmark: _Toc370395807]CHAPTER TWO
[bookmark: _Toc244687083]                       2.0    REVIEW OF RELATED LITERATURE

[bookmark: _Toc244687084]2.1   Introduction
Dropout is a common problem in the world and in almost all levels of education. The literature reviews reveals that, although dropout is common but varies regional wise, as well as country wise within localities and occurs frequently in a certain grade depending on education structure of a country concern (Hunt, 2008). The topic for this study cuts across more than one substantive area in the review of the literature. The study provided a detailed review and analysis of factors contributing to school dropouts taken from various academic literature reviews. 

[bookmark: _Toc370390754][bookmark: _Toc370395809][bookmark: _Toc244687085]2.2   Economic Variables and Students’ Dropout
Economic background influenced school dropout leading to some parents fail to incur costs of education for their children. The World Bank (2001) study in Tanzania observed that secondary school dropouts appeared to be a problem due to students’ failure to completing their education cycle. A number of studies indicated that dropping out of the school is poverty related and among the dropouts are from poor families. Cardoso (2006) conducted a study in Fortaleza, Northern Brazil, revealed that extreme parent is another factor lowering attendance has children who have suffered hunger at some point in their lives are less likely to attend school.

Bunto (2002) said that sending a child to secondary school in Tanzania costs a lot of money because education is neither free nor cheap.  It is conceivable that social and economic problems in homes of many students contribute to dropout. Many families do not have regular income hence failing to meet school requirements such as school fees, uniforms, transport, meals and books. The findings revealed that school fees was the factor that caused school dropout and this was because of poverty caused by poor social economic background.

 Malley (2011) conducted a study in Meru district and revealed that one’s economic background strongly affected student attendance in schools. The results revealed that the children, whose parents /guardians occupations were peasant farmers, keeping livestock or working in mines were more likely to drop out of school. On the other hand, children whose parents /guardians were business persons or had formal employment like teaching, nursing or working as police officers were less likely to fall under the category of dropouts. Business persons and employees with good salaries have good financial position while those in animal husbandry and peasant farming normally do not receive much from their product.

Komba (1992), concluded that school fees were strong reasons for school dropout.  The amount of fees paid determines the magnitude of dropout rate, the higher the fees, the higher the dropout rate.  Brock-Utne (2000), argues more that, the re-introduction of fees in Tanzania has been received as an-extremely unpopular measure by Tanzania population.  Brock-Utne (2000), citing Sumra & Katunzi (1991), found that the re-introduction of fees in secondary schools affected girls more than boys and much more girls from middle classes. However, Galabawa (2005), concluded that after promotion of cost sharing in education system in Tanzania, there was higher rate of school dropout. Poor socio-economic background of a student forces one to drop out of school due to inability to pay fees and other school requirement. 
[bookmark: _Toc363058490]Literature review has revealed   that in a survey of UIS data on Burkina Faso, Ethiopia, Kenya, Mozambique and Nigeria on the characteristics of children who drop out of the school a number of conclusion could be obtained; The differences were vast between the poorest and the richest families in Burkina Faso, Mali, Mozambique whereby more than 90% of children from the poorest 40% of households dropped out from primary school.

[bookmark: _Toc370390755][bookmark: _Toc370395810][bookmark: _Toc244687086]2.3   Parental Variables and Students’ Dropout
Parents and family characteristics were found to be responsible for students’ dropout in various areas. D’costa (2002), in his study in Bangladesh found that, many males, particularly fathers are absent from their families as they work abroad. They are also less educated and are dropout themselves. Also Hanushek and Lavy (1994), postulates  that  more dropout incidences are higher in children of divorced mothers’ or those who  never married and those  with  husbands absent in comparison with married women living with their husbands. Nkoma (1979), in his research on truancy and school dropout in Pangani, Tanzania said that, children who played truancy or dropped out of school belonged to not only economically poor families, but also to  parents with little formal education. It was revealed that educated parents tend to motivate their children in matters related to schooling and support them academically.

According to Malley (2011), in his research on effects of parents social-economic status on students dropouts from community secondary schools in Meru district, observed that polygamous marriage has an effect on school dropout, where by 58% of parents of dropouts agreed that many family members led to more family needs which could have an effects on students schooling especially those from large families or those facing economic difficulties, where parents appear to forego other priorities including education. Parents fail to pay school fees and other school contribution resulting to students losing out their schooling.

Also various authors have contributed much on how family nature can lead to girls’ pregnancies. Bunto (2002), revealed that the question of girls pregnancies should not only be associated with age but family background. More children from poor academic background get pregnant than those from well off background. In addition to that, some girls’ dropout of school to get married so that their parents or guardians can receive dowry. 

The author argues more that, the problem of early marriage and pregnancy were associated with ignorance and poor academic background. Parents’ role model is essential for children to continue studying. Education can be provided informally as in the home or it can be provided formally as it is in schools. Pupils from home where formal education is lacking are likely to play truancy or even dropout of school as they lack role model which stresses value of education. 

Malley (2011), argued more that it was found that parents with low education neglect to make follow up of their children’s education and schooling. It was observed more that all year round the parents do not step in the respective schools to talk to either teachers or heads of school. Further, such parents are not in position even to read together a book with their children and see how conversant children are in reading information from a book. 
Differences were strong in relation to mother’s education in Burkina Faso, Ethiopia, Mali and Mozambique more that 70% of children with uneducated mothers did not complete primary education. Galabawa and Narman (2004), contributed on parents as one among factors for students dropout, as they said that one factor that influences the priority to education is educational level among parent. It was found that in more than half of the surveyed households, at least one person had reached standard seven, a few had secondary and even University education. In a quarter of the household, at least one parent had no education at all. Differences are also strong in relation to mother’s education, in Burkina Faso, Ethiopia, Mali and Mozambique more that 70% of children with uneducated mothers did not complete primary education.

[bookmark: _Toc370390756][bookmark: _Toc370395811][bookmark: _Toc244687087]2.4   Students’ Academic Variables and Dropout
Students’ behaviors have been a problem towards school dropout in all academic levels.  In China, Lau (2009) reports habitual truancy and non-attendance as a serious problem in schools in China. The author argues that in 2005/2006 school year, habitual truancy and non-attendance ranked second among discipline problem after disruptive   behavior. This counted for 13.6% of total cases for secondary schools in Hongkong. Lau added that in 2006/2007 and 2007/2008 the reported school cases of non-attendance were 1.0% and 1.1% of total population in primary and secondary schools. Barongo (2007), explored on truancy and dropout among primary school pupils in Rufiji district Tanzania. The research results revealed that there were several reasons behind truancy and dropout, 21(58.3%) class teachers mentioned poverty on the side of parents or household to be the major cause of truancy and dropout. Maendaenda (2010), in his study on cause and patterns of dropouts in Korogwe Town Council argued that, most of the students living in rental houses were likely to be influenced by their peers in immoral behaviors like smoking cigarettes and Marijuana, involving in early sex and attend night clubs, they lack parental guidance while they are in adolescent stage. Also most of students drop out of school because they become discouraged with their friends who had completed secondary education and still having poor life. They regard school as awkward places where most of their time will be misused. Also (Maendaenda, 2010) postulated more that poor academic performance has been great factor for school dropouts in community secondary schools in Korogwe Town Council. Students drop out of school when they face the possibility of being retained or score low marks. 

[bookmark: _Toc363058492]As revealed by Bunto (2002), that failure to pass the standard four and form two national examinations is one among the factor for dropping out of school in Tanzania. The study revealed that many students who did not pass the national form two examinations especially in 2005 and 2006 dropped out of school although they are no longer retained, still many students decide to drop out when they fail to cope with studies. In addition, Gordon (1995), in the research conducted in Zimbabwe, showed that a large majority of dropouts’ students’ are those who were held back in the same class. This made those students feel as if they were not smart as the other students’.

[bookmark: _Toc370390757][bookmark: _Toc370395812][bookmark: _Toc244687088]2.5   Cultural Variables and Students’ Dropout
Cultural background differs from one ethnic group to another. Some cultural practices influence children to have positive perception on education while others are not friendly to children education leading to their dropout. The study conducted in Kenya by Mecker, Gage & Zhan (1995), revealed that school girls’ pregnancy is the problem in connection with girls who drop out of school and in such cases the assumption usually is made that pregnancy proceeds and causes school leaving. Nkoma (1979), showed that changes which occur to the bodies of young women during adolescence make them engage in early sex, which results in early pregnancies and dropping from school. He argues more that Education Act.No.25 of 1978 in Tanzania stipulated that a pregnant girl is not allowed to continue with school even after delivery. Grant and Hallman, (2006) found that although pregnancy was not the source of all dropouts among girls in Cameroon, it was the greatest contributor to the gender gap in educational attainment particularly at secondary level. Thus most of pregnancy school girls have dropped out, because the law does not allow them to continue in case they get pregnancy.

Family cultural background has contributed a lot in students’ dropout. Children from disrupted marriages are over 70% more likely than those living with both biological parents to be expelled or suspended. Those from cultures which married or not married is not are problem have contributed a lot to dropout. For instance those living with never married mothers were more than twice as likely to have had this experience. Children with both biological parents were less likely to have repeated a grade of school (Lazear, 2002).  Hyera  (2007), studied the influence of socio-cultural values on dropout rates of secondary school female students in Tunduru district, Tanzania, found that there were more female dropouts from polygamous marriage than from monogamous marriages because of big size of families and failure of parents to afford the cost of living.
Gendered differences in dropout rates still remain in most countries, although in some countries lacks sufficient statistical data, nevertheless, there is a consistent evidence showing a higher proportional of girls aged 16 and 17 old that had access to school dropped out without completing primary school than the proportional  of boys, it is possible that school safety and teenage pregnancies are factors that could explain the higher risk of school dropout for girls, (Sabates, Kwame &Westbrook, 2010). 

According to Irin (2007), Mwananzila says, in some cases especially among pastoral communities parents demanded that boys look after livestock instead of going to school, though awareness levels were however, rising among those communities and more of their children were going to school, he argued more that “we are getting good reports from Manyara and Arusha region, where the Maasai children are now allowed to go to school “he said. Conrad (2012), says that Tanzania’s government has created programs to encourage semi-nomadic peoples such as the Maasai to educate their children not marry off under- age girl children but too little effect. 

Millanzi (2005), revealed that high rate of polygamy and divorce, especially in areas along the Coast, Polygamy was one of the strong factors that did not seem to change, although in most cases it was a cause of broken home, which results to school dropout. It was discovered that the problem of broken families among the parents can be caused by one parent (usually female) not ready to allow a husband to marry another wife. 

Berstecher  (1972), conducted a study in three developing countries that is Dahomey, Equatorial Guinea and Thailand, revealed that many of indigenous African Communities at the age of fifteen, adolescent boys and girls undergo some kind of initiation ceremonies. They give first priority to these activities compared to formal education. Young girls or school aged girls are kept in door for quite a long time, eventually they drop out of school. Ndimba (1995), revealed that many girls dropped from school in Tarime district due to early marriages where by parents cherished the culture of marrying under age daughter. They do that so as to obtain wealth through dowry.

[bookmark: _Toc370390758][bookmark: _Toc370395813][bookmark: _Toc244687089]2.6   School Variables and Students’ Dropout
There are various issues to be considered at school which may influence students’ dropout. The school curriculum and environment have been noted to have greater influence as explained below.

[bookmark: _Toc370390759][bookmark: _Toc370395814][bookmark: _Toc244687090]2.6.1   School Curriculum and Students Dropout
In some countries the designed school curriculum does not suit the real situation in the societies concern. Waiyaki and Godia (1998), found that present school curriculum does not meet some of the needs of local communities, as the result-African indigenous education become a supplement which has a negative impact on formal education, hence some of the children when they acquire this education end up dropping out. However, sometimes the parents never encourage their children to acquire formal education. Something which makes students to put less emphasis on education, making them dropout before they complete education cycle. Also the curriculum with extracurricular activities contributes to students’ dropout whether directly or indirectly. Mahoney and Cairns (1997), found that the school dropout rate among at risk students was much lower for students who had previously participated in extracurricular activities when compared to those who did not participate.

Vocational programs had little school dropout compared to academic students rate. Berryman (1980), found that most of dropouts were taking course from general curriculum. This is because students in vocational programs are more motivated because they learn skills in more applied settings.

[bookmark: _Toc370390760][bookmark: _Toc370395815][bookmark: _Toc244687091]2.6.2   School Environment and Students’ Dropout
According to Bryk and Thum (1989), students’ whose schools had more orderly environments had lower probabilities of dropping out. Since the decision to leave school is the result of lower violence, good infrastructures, books and availability of teachers. Thus unfair environment have high possibility of contributing to school dropout among students.

[bookmark: _Toc370390761][bookmark: _Toc370395816][bookmark: _Toc244687092]2.7   Historical Background Context and Students’ Dropout
It has been noted that school dropouts has evolved depending on students and their localities. The evidence from the range of studies in developing countries shows that dropout is more pronounced in rural areas and amongst poorer households, (Mpokosa, Ndarhutse, Macbride, Nock & Penson 2008). Also, Hunt (2008), postulates more that dropout differ significantly according to place of residence, in all sub-Saharan African countries except in Rwanda and Nigeria, it is indicated that dropout in rural areas is higher than for those living in urban areas, this may due to seasonal labor, distance to school and fewer opportunities for secondary schooling. 
In developed countries like America, Dropout varied greatly depending in the state and level of education although seemed to be low. According to US department of Education, National center for Education statistics-2011, the dropout has declined since the 1980’s falling from about 14 percent in 1980 to 8 percent in 2008. Great Variances among racial and ethnic groups remain for example; the dropout rate for white students in 2008 was 4.8 percent, compared to 9.9 percent among African –American student and 18.3 percent for Hispanic students. (US Department of Education 2011). In developing countries dropout is paramount in primary education .It has been noted that among school age children who are not in school worldwide almost a half (31 million) is in sub-Saharan Africa, and more than a quarter (18 million)  is in southern America. It has been also reported that more than 30% of primary school pupils in sub-Saharan Africa dropout before reaching the final grade (UN, 2010).

[bookmark: _Toc363058498][bookmark: _Toc364033129][bookmark: _Toc244687093][bookmark: _Toc370390762][bookmark: _Toc370395817]2.8    Knowledge Gap in the Literature
There is scanty information on dropouts in secondary schools as compared to primary schools in Tanzania. This is also true for community secondary schools, which are relatively young and hence few researches that have addressed dropout problem in them. The few researches on community secondary school did not attempt to deal with dropout at class level which is done by tracing a certain class from its enrollment up to graduation. Longido district as a focus study area had a very limited in-depth literature reviews related to community secondary school. Thus, the present study intends to explore  economic and cultural factors  and examine  how they contribute to students’ dropout in community secondary schools. 
[bookmark: _Toc370395818][bookmark: _Toc244687094]CHAPTER THREE
[bookmark: _Toc370395819][bookmark: _Toc244687095]3.0   RESEARCH DESIGN AND METHODOLOGY

[bookmark: _Toc370395820][bookmark: _Toc244687096]3.1   Introduction
This chapter presents the description of methodological procedures and methodologies employed in the study. The chapter consists of nine subsections which are; research site, approach, and design, target population, sample size, and sampling procedures, data collection techniques, validity and reliability of research instruments, data analysis and presentation, as well as ethical considerations.

[bookmark: _Toc363058502][bookmark: _Toc364033133][bookmark: _Toc370395821][bookmark: _Toc244687097]3.2   Research Site
Longido district is one among six district found in Arusha region. According to National Bureau of statistics (2013), on population and Housing Census, Longido has an area of 7782km2 and it’s population is estimated to be 123,153 people and the average household size is estimated to be 5.0 and the growth rate is 3.8%. Out of 7782 kilometer square, 95% of the area is used for pastoralism and wildlife activities, only 5% of its’ area is for agriculture (crop cultivation). Administratively, the district has four divisions, sixteen wards and forty one villages. 

On the northern part of the district there is Kenya country, on south-western part there is Arumeru district, Siha district is on western part, on north-eastern part there is Rombo district as well as Monduli district on southern part. The majority of inhabitants are the Maasai an ethnic group whose major economic activity is pastoralism, the climatic condition is estimated to have rainfall which ranges between 300mm to 600mm a year. Also the area ranges between sub-tropical to semi-desert. The district has seven secondary schools where by six out of seven are community owned, and one school is privately owned. Despite of having seven secondary schools dropout has been found to be common. Thus the study assessed the cultural and economic factors contributing to dropouts in community secondary schools found in Longido district.

[bookmark: _Toc363058503][bookmark: _Toc364033134][bookmark: _Toc370395822][bookmark: _Toc244687098]3.3     Research Approach
Principally, both qualitative and quantitative approaches were applied to the research. The use of more than one instrument in data collection was more appropriate in the sense that provided checks and balance as regards to weaknesses characterized by each of the data collection instrument. Thus triangulation technique was applied under the study because it allowed the researcher to increase validity of research by checking findings using several points of reference in order to gain greater understanding on contributions done by various respondents.

Qualitative data were gathered by using questionnaires and face-to-face interviews in which views, opinions and various contributions were provided by respondents such as teachers, ward education officers, heads of selected community secondary schools schools and district secondary education officers. Quantitative data were obtained from existing information, published and unpublished reports, (documentary reviews such as attendance and dropout reports).  This included different reports from Longido district education office, some of the selected Longido community secondary schools in headmaster’s/mistresses’ offices or academic and discipline offices. All these data well collected from important or targeted sources.
[bookmark: _Toc363058504][bookmark: _Toc364033135][bookmark: _Toc370395823][bookmark: _Toc244687099]3.4     Research Design
A research design can be regarded as an arrangement of conditions for collection and analysis of data in a manner that aimed to combine relevance with the research purpose (Malley, 2011).

Causal comparative (Ex post facto) research design method was used. The method was used on the basis that, it allows investigating possible cause and effect relationships between variables by observing some existing consequences, and searching back through the data of plausible casual variables, factors as explanations (Omari, 2011). Also, the design is very factual oriented, thus rely heavily on quantification but qualitative speculations can help, through in depth interviews. Omari (2011), argued more that causal design is very much documentary, so can be both qualitative and quantitative, use large samples of areas, units or individuals and the design is good for thinking about variables and their relationships.

[bookmark: _Toc363058505]Data collected were used for simple statistical description, interpretation and determination of relationship between different variables classified into meaningful categories, which were assigned in numerals/codes to assist in analysis. Presentation was done through use of tables, bar graphs and figures. The components of verbal discussion with key informants were analyzed in detail using content analysis process.

[bookmark: _Toc364033136][bookmark: _Toc370395824][bookmark: _Toc244687100]3.5   Target Population
Omari  (2011), defined population as the totality of any group of units which have one or more characteristics in common that are of interest to the research. The author argued more that the population can be of all individuals of a particular type or a more restricted part of that group. Under this study population included heads of community secondary schools, teachers teaching in community secondary schools, Ward education officers, and District Education Officer.

[bookmark: _Toc363058506][bookmark: _Toc364033137][bookmark: _Toc370395825][bookmark: _Toc244687101]3.6    Sample Size of the Study
Out of seven community secondary schools found in Longido District, the sample consisted of only four schools which are Longido, Ketumbeine, Engarenaibor and Namanga. The schools were strategically selected under the following criteria; Two of the selected schools were established more than seven years ago (experienced schools) that’s Longido and Ketumbeine, also Longido is located at the district headquarters, Ketumbeine was also selected because is located in remote area with sparse population. The third school to be selected was Namanga which is located at the border between Kenya and Tanzania, also the school consists both day and boarding scholars. The last school was Engarenaibor which is in remote area with sparse population. Also four heads from community secondary schools were involved thirty two teachers from the selected community based secondary schools were also used as respondents, three ward education officers (WEOs) as well as one District Education Officer (DEO).

[bookmark: _Toc244687102]3.6.1	Criteria used Select Number of Respondents
[bookmark: _Toc244687103]3.6.1.1 Ward Education Officers (WEOs) 
The Ward Education Officers were used by the researcher because are the one’s responsible on academic matters within their wards and knows parents of students in community secondary schools better.
[bookmark: _Toc244670683]Table 3. 1: The Number of Respondents According to Category and the Exact                              
[bookmark: _Toc363053599][bookmark: _Toc398060525][bookmark: _Toc364231345][bookmark: _Toc370390772][bookmark: _Toc370395827][bookmark: _Toc370397115][bookmark: _Toc370734197]                   Number of Respondents Expected
	Category of Respondents
	
	
	
	
	

	
	Longido
	Ketumbeine                                                             
	Namanga
	Engarenaibor
	Total

	Heads of school 
	1
	1
	1
	1
	4

	 Teachers 
	8
	8
	8
	8
	32

	Ward Education Officer
	1
	1
	1
	-
	3

	District Education Officer
	
	
	
	
	1

	Total
	10
	10
	10
	09
	40


Source:  Field   Data (2013)	

Also it was easy for them to help a researcher in stating economic status of the parents of students who dropped out. Also Ward Education Officers were expected to help researcher on various views given by the community on contributions and school fees charged within community secondary school.

[bookmark: _Toc244687104]3.6.1.2  District Education Officers (DEO) 
One District Education Officer was involved because is the person who is responsible for all academic and education programs within a district as well as making decisions related to academic matters. DEO has good information related to dropout because information of all secondary schools in the district is compiled at district level. Also was supposed to be informed of the study to be conducted in his area. 

[bookmark: _Toc244687105]3.6.1.3  Head of Schools 
Four heads from community secondary schools (key informants) were involved as respondents under the research because acted as key informants and are overall supervisor all school activities. They have important information related to all school programs, such as enrollment, attendance, and they have contacts of parents whose students have dropped out. The heads were obtained from the four strategically selected secondary schools as a sample study. 

[bookmark: _Toc244687106]3.6.1.4	Teachers 
Thirty two teachers were selected on the basis of their responsibilities in their respective schools. At least eight from each school regardless of their sex were involved. Teachers provided information regarding to nature and types of their responsibilities at school. Among them were class masters/mistress and were randomly selected because a class consists of more than one stream, hence has more than one class master/mistress. Teachers were selected to provide important information regarding to the problem of dropouts in their classes. Also academic masters/mistresses as well as discipline masters/mistresses were involved because their office contains important documents such as dropout documents and attendance registers. 
[bookmark: _Toc363058507][bookmark: _Toc364033138][bookmark: _Toc370395828]
[bookmark: _Toc244687107]3.7      Sampling   Procedures
A purposive random sampling procedure was used to obtain schools and respondents in the study. The method was applied because the researcher can purposely target a group of people to be reliable for the study (Kombo and Tromp, 2006). The method was used to select schools which were to be used in the study depending on qualifications a researcher formulated so as the objectives could be achieved, also headmasters/ mistresses were selected based on this category. 
Also simple random sampling was applied to obtain the respondents. Under this method teachers, as well as Ward Education Officers were selected. Simple random method was   used on the basis that it allows all individuals in the defined population to have the same opportunities of being selected (Kombo &Tromp, 2006). Also teachers were selected randomly regardless of their sex because in Longido community secondary schools there is a scarcity of female teachers. The total numbers of thirty two teachers as well as three Ward Education officers were   selected as respondents. The researcher used this method to avoid possibilities of biasness during sampling process.
 
[bookmark: _Toc363058508][bookmark: _Toc364033139][bookmark: _Toc370395829][bookmark: _Toc244687108]3.8     Data Collection Techniques 
[bookmark: _Toc363053193][bookmark: _Toc363058143][bookmark: _Toc363058328][bookmark: _Toc363058509][bookmark: _Toc398078791][bookmark: _Toc398059798][bookmark: _Toc364033140][bookmark: _Toc364231348][bookmark: _Toc370390775][bookmark: _Toc370395830][bookmark: _Toc370397118][bookmark: _Toc370734200]For the effective and efficiency research data a researcher should collect data by using instruments selected by considering type of research objectives, source of data and nature of data being used in the field. The study used three research instruments which are questionnaires, interviews and documentary review (attendance and dropout records).

[bookmark: _Toc363058510][bookmark: _Toc364033141][bookmark: _Toc370395831][bookmark: _Toc244687109]3.8.1     Questionnaires for Teachers and District Educational Officers
Kothari (2004) argues that questionnaire is the method of data collection which is quite popular particularly in case of big inquiries. The research consisted of more than three schools the technique was suitable in data collection. According to Malley (2011), argues that questionnaires consists of a number of questions printed or typed in a definite order or form or set of forms. The printed questions can be answered by respondents by either giving short explanation or selecting from alternatives. 
[bookmark: _Toc244687110]3.8.1.1 Applicability of Questionnaires to Research Objectives 
The type of questionnaire used was both closed and open ended questionnaire. The open questionnaire was used so as to allow the respondents to write responses according to their knowledge and experience on the problem while the closed form of questions were used in this research because of their tendency to keep the respondents to the subject of concern and to their objectivity. The questionnaire was administered to community secondary school and both English and Kiswahili languages were used and distributed to Teachers selected to be used as a sample study (Annex 4) and District secondary Educational officer (Annex 5).

Merits of using the questionnaire in relation to research objectives are the following; the respondents who are not approachable were  easily reachable, also it was free from bias of interviewer, Since what were  written  were from the concern respondents, hence it  provided opportunity for a researcher to get detailed data related to the problem.

However, the major demerits included; there was possibility of having respondents who did not understand well the language used, also by using open ended questionnaire sometimes exaggerations could be used. These weaknesses were overcome through the following ways: The issue of illiteracy was not possible because all respondents used were educated, for those who does not know well English all questionnaires translated into Kiswahili language so as respondents to convey the same thought. For the issue of exaggerating information the researcher used to compare the same information from various respondents and instruments hence triangulation. 
[bookmark: _Toc363058511][bookmark: _Toc364033142][bookmark: _Toc370395832][bookmark: _Toc244687111]3.8.2  Interview Schedule for Heads of Schools and Ward Educational Officers
The method involves subjecting every informant in a sample to the same stimuli, for instance asking each informant similar questions as in case of a survey, also it gives in-depth information about particular case of interests to the researcher, because a researcher seeks information on specific issues (Kombo & Tromp, 2006). The study employed structured interviews which were administered to selected groups of respondents which are; three Ward Education Officer (Annex 3), and four heads of community secondary schools (Annex 2).

[bookmark: _Toc244687112]3.8.1.2 Applicability of Interview to Research Objectives
The questions were given to participants for information on cultural and economic 
 Contributions on students’ dropout. The advantages of using this method were due to their flexibility compared to other tools, the respondents chooses an ample time to be interviewed, it enable a researcher to collect extra information related to students dropout in community secondary schools because through respondents explanation extra points were noted by a researcher, particularly basing on cultural and economic issues within the community. 

Despite of its flexibility the method is highly subjected to interviewee bias, also due to time limit to some respondents sometimes can give unsatisfactory answers to a researcher. However, these weaknesses were reduced as follows: The issue of time limit, freedom was given to participants to discuss with a researcher to get the proper time the interviews to be conducted so as to allow good relationship and cooperation. Both languages (English and Kiswahili) were used during interview session for easy communication. Lastly, biasness was solved by counterchecking the information gathered through other instruments like school attendance records, and questionnaires.

[bookmark: _Toc363058512][bookmark: _Toc364033143][bookmark: _Toc370395833][bookmark: _Toc244687113]3.8.3  School Attendance and Dropout Records
Under this study school attendance and dropout records involved the perusal of important documents and information related to the subject of study. This study used various documents related to the students dropout information in community secondary schools from sources which are; admission forms, attendance registers, assessment forms, log books, school meeting minutes discussing on students disciplinary matters. All these documents were obtained from community secondary school’s academic offices, discipline offices and Headmasters/mistresses offices of selected schools which were used as a sample study. The district compiled data on dropout were obtained from district education office. 

[bookmark: _Toc244687114]3.8.3.1 Applicability of School Attendance and Dropout Records in Relation to Research Objectives
The intended information to be collected was about dropout in Longido community secondary schools which was gathered by considering the trend of dropout by class levels and reasons in several years in each selected school, economic status of parents by looking on students’ rate in paying required contributions as well as other factors. 

The advantages of using this method is that, the documents are stable in the sense that can be reviewed repeatedly to give the same report, also they provide source of data which is permanent and available and open to the public (Maendaenda, 2011). 
[bookmark: _Toc363058513][bookmark: _Toc364033144][bookmark: _Toc370395834][bookmark: _Toc244687115]3.9      Validity and Reliability of Research Instruments
To test validity of methods for data collection, pre-testing of the questionnaire was to be done before actual collection to determine clarity and their relevancy to the objective of the study. Pre-testing was done purposely to control quality of the questionnaire and the information obtained through them. The revised version of the questionnaire and interviews were structured on both English and Kiswahili languages were used   in order to bring easy understanding of administered questions to respondents one at a time. Also the use of both English and Kiswahili in conducting interview was to help in increasing respondent’s confidence   and freedom as there was no fear of each other.  

The questionnaires for pre-testing were administered to eight respondents drawn from the schools that were in survey prior to the commencement of the study. The questionnaires were modified to incorporate lessons drawn from pre-testing.
[bookmark: _Toc363058514][bookmark: _Toc364033145][bookmark: _Toc370395835]
[bookmark: _Toc244687116]3.10     Ethical Issues
“All social research involves consent, access and associated ethical issues, since is based on data from people about people” (Marais, 2007) cited from (Punch, 2002). The proposed study was to make sure the informed consent is found from participants. They can want full information about the research and the reasons to why they have been selected to participate. Participants, privacy, and confidentiality were guaranteed also consent forms and covering letters were provided to them. Nevertheless, school being used for the case study had to give permission for access of official material and documents useful for the study. The schools were assured that findings were to be used properly, as it had been for their reporting and dissemination. In order to ensure ethics is observed the following aspects were to be considered;

[bookmark: _Toc363058515][bookmark: _Toc364033146][bookmark: _Toc370395836][bookmark: _Toc244687117]3.10.1     Informed Consent
[bookmark: _Toc363058516]The respondents were to be informed before the actual day of data collection and the researcher asked them to find an appropriate time to be consulted so as to maintain good cooperation and relationship.

[bookmark: _Toc364033147][bookmark: _Toc370395837][bookmark: _Toc244687118]3.10.2    Observing Protocol 
Since the researcher is an employee of Longido district council, he was obliged to ask for permission from the District Executive Director (DED) (Annex 6). Also institutional research clearances were sought by a researcher at selected schools through heads of schools. This enabled the researcher to legally conduct the current study. 
[bookmark: _Toc363058517][bookmark: _Toc364033148]
[bookmark: _Toc370395838][bookmark: _Toc244687119]3.11     Data Analysis and Presentation
The data collected in this study using school attendance and dropout records, questionnaires and interviews were analyzed using the computer software called Statistical Package for Social Sciences (SPSS) version 16.0. For analysis using SPSS, the data were coded on the basis of their similarities of the information they contained. In SPSS, frequencies and percentages were computed using the descriptive statistics option. For convenience, frequencies and percentages were exported to Microsoft Excel, a program in Microsoft office 2007 and used to develop figures such as bar charts. 
[bookmark: _Toc363058519][bookmark: _Toc364033149][bookmark: _Toc370395839][bookmark: _Toc244687120][bookmark: _Toc363058520]CHAPTER FOUR
[bookmark: _Toc364033150][bookmark: _Toc370395840][bookmark: _Toc244687121]4.0 DATA ANALYSIS AND PRESENTATION OF FINDINGS

[bookmark: _Toc363058521][bookmark: _Toc364033151][bookmark: _Toc370395841][bookmark: _Toc244687122]4.1    Introduction
The study investigated the cultural and economic factors contributing to students’ dropout in community based secondary school in Longido district. Data were collected through interviews, questionnaires and from school attendance and dropout records (documentary review). The study involved four community secondary schools, thirty two teachers, four heads of community secondary schools, one district education officer and three wards education officers. The study was guided by four specific objectives: to examine how rites of passage contribute to students dropout in community secondary schools; to examine how poverty determines students dropout in community secondary schools; to find out if nomadism contribute to students dropout in community secondary schools; to examine the trend of school dropout by class in community secondary schools and finally, Through research objectives, the analysis and results are presented. 

[bookmark: _Toc364033152][bookmark: _Toc370395842][bookmark: _Toc244687123]4.2       School Dropout in Longido District: 2007-2013
Table 5 shows the real situation of dropout cases by sex in all sampled community secondary schools in Longido District. Results indicate that a total of 535 students dropped out in four sampled community secondary schools in Longido District for classes enrolled from 2007 to 2010 and completed their ordinary secondary education from 2010 to 2013. The results shows that 224 (42%) of all dropout cases were at ketumbeine secondary.
[bookmark: _Toc244670702]Table 4.1: Dropouts in Sampled Community Secondary Schools: 2007- 2013
	School
	Boys
	Girls
	Total

	
	Number
	Percentage
	Number
	Percentage
	Number
	Percentage

	Ketumbeine 
	  150
	     28
	   74
	      13.8
	  224
	   42

	Longido
	   49
	      9.1
	   35
	      6.5
	   84
	   16

	Namanga
	   87
	      16.2
	   61
	      11.4
	   148
	  28

	Engarenaibor
	   50
	       9.3
	   29
	      5.4
	  79
	  14

	Total
	   336
	        62.6
	  199 
	      38
	   535
	  100


Source: Field Data (2013)

[bookmark: _Toc363058522]In Longido secondary school 84 (16%) dropouts were noted.  There were 148, (28%) of all dropout cases in Namanga secondary school and Engarenaibor had 79 (14%) dropout cases. In terms of sex boys had higher dropout cases which accounted almost 63% of all dropout cases while only 38% of all dropout cases were subjected to girls in Longido District. In Ketumbeine secondary school 150 (28%) of all dropouts were boys and 74 (13.8%) dropouts were girls. Boys were 49 (9.1%) and girls were 35 (6.5%) of all dropouts in Longido secondary school. In Namanga secondary school boys who dropped were 87 (16.2%) while 61 (11.4%) of all dropout cases were subjected to girls. In Engarenaibor secondary school 50 (9.3%) of all dropout cases were boys while only 29 (5.4%) of all dropout cases were subjected to girls. The results from Table 4.1 are visualized as shown in Figure 4.1 

The results from Figure 4.1 show the dropout by school and sex in the sampled community secondary schools   in Longido District. The Figure shows that Ketumbeine had highest cases with 224 (42%) out 535 dropouts found in all community secondary schools. Namanga ranked in the second position with 148 (28%) of 535 dropout cases, followed by Longido secondary school with 84 (16%) of 535 dropout cases and Engarenaibor had lowest dropout cases which were almost 79 (14%) out of 535 dropouts found in all sampled community secondary schools in Longido district. In terms of sex, boys were subjected to higher dropout cases compared to girls in all sampled community secondary schools. The results show that in Ketumbeine secondary school 150 dropouts were boys while 74 were girls. In Namanga 87 dropout cases were due to boys and only 61 cases were due to girls. Boys were 49 while girls were only 35 of all dropout cases at Longido secondary school. Finally, at Engarenaibor secondary school 50 dropouts were boys and 29 dropouts were girls.   

[image: ]
[bookmark: _Toc244670877]Figure 4.1: Dropout in Sampled Community Secondary Schools
Source: Field Data, (2012)

[bookmark: _Toc364033154][bookmark: _Toc370395845][bookmark: _Toc244687124]4. 3   Reasons for Students’ Dropout in Longido District: 2007-2013
The major tasks were based the cultural and economic factors contributing to students dropout in community secondary schools within a range of four years for classes enrolled from 2007 to 2010 and graduated from 2010 to 2013 in Longido district. The researcher investigated in chronological order the students from their enrollment up to completion stage, to know the exact number of dropouts and the reasons for their drop out in each school used as a sample study. 

[bookmark: _Toc363058523]The researcher reviewed documents in schools, interviewed heads of community secondary schools, also used questionnaires to teachers. The documents reviewed were admission registers, attendance registers, log books black books and minutes of discipline committee and staff meetings. Although dropouts’ figures were clearly shown in school records, the researcher decided to search for extra information so as to compare data from different sources in order to be more accurate. 

Through school dropout records the researcher recorded frequency of appearance for each reason basing on cultural and economic perspectives in community secondary schools in Longido district. Reasons which were not based on economic and cultural causes were recorded as other factors. The causes of school dropout were observed four sampled schools which are; Engarenaibor, Ketumbeine, Namanga and Longido as shown in various Tables below. The first school to be analyzed was Engarenaibor as observed in Table 4.2.

[bookmark: _Toc244670703]Table 4.2: Reasons for School Dropout in Engarenaibor Secondary School
	Dropout Reasons
	       Dropout by Form
	Total
	% dropout

	
	I
	II
	III
	IV
	
	

	Poverty
	01
	03
	01
	0
	05
	06

	Nomadism
	03
	04
	02
	0
	09
	11

	Rites of Passage
	10
	18
	14
	02
	47
	57

	Other Factors
	07
	07
	06
	0
	20
	26

	Total
	22
	32
	23
	02
	79
	100


Source: Field Data, (2013)
Table 4.2 Shows reasons subjected to higher dropout in Engarenaibor Secondary School. 0.6% of all 79dropout cases were due to Poverty, 11% of all dropouts were caused by Nomadism, while 57% of all dropout cases were due to rites of passage.  In all 79 dropout cases happened in Engarenaibor Secondary School, rites of passages was a leading factor for school dropout with 57% of all dropout cases followed by other factors with 26%, Nomadism ranked in the third position with 11%, Poverty seemed to be in lowest position with only 06% of all dropout cases at Engarenaibor Secondary School. The next secondary school to be analyzed in terms of reasons subjected students’ dropout was Ketumbeine Secondary School as shown in Table 4.3.
The data shows that a total of 224 dropout cases occurred in Ketumbeine Secondary school for students’ graduated from 2010 to 2013.

[bookmark: _Toc244670704]Table 4.3: Reasons for School Dropout in Ketumbeine Secondary School
	Dropout Reasons
	      Dropout by Form
	Total
	% dropout

	
	I
	II
	III
	IV
	
	

	Poverty
	05
	04
	05
	-
	14
	06

	Nomadism
	04
	05
	03
	-
	12
	05

	Rites of Passage
	12
	41
	38
	10
	102
	46

	Other Factors
	16
	29
	29
	22
	96
	43

	Total
	37
	79
	76
	32
	224
	100


Source: Field Data (2013)

Six percent of all cases in Ketumbeine secondary school were due to poverty, 05% of dropout cases were due to Nomadism, while 46% were due to rites of passages, and other factors accounted for 43% of all dropout cases.  Rites of passage was leading in terms of dropout cases with 46% of 224 dropouts, the second reason subjected to higher dropout was other factors with 38% of all cases related to drop out while poverty was in the third position with 06% of all cases and Nomadism had lowest cases with only 05% of all dropouts in Ketumbeine secondary school. The third school to be analyzed in terms of reasons for school dropout was Namanga secondary school as shown in Table 4.4.

The results show that there were 148 dropout cases in Namanga Secondary School. 19% of all cases were due to poverty, 04% dropout cases were due to Nomadism, rites of passage accounted for 38% of all dropouts, and other factors had 39% of all dropout cases in Namanga secondary school.

[bookmark: _Toc244670705]Table 4.4: Reasons for School Dropout in Namanga Secondary School
	Dropout Reasons
	          Dropout by Form 
	Total
	%Dropout

	
	I
	II
	III
	IV
	
	

	Poverty
	15
	08
	05
	0
	28
	19

	Nomadism
	03
	03
	0
	0
	06
	04

	Rites of Passage
	21
	21
	14
	01
	56
	38

	Other Factors
	27
	23
	07
	0
	57
	39

	Total
	66
	55
	26
	01
	148
	100


Source: Field Data (2013)  

Other factors had the highest dropout cases in Namanga Secondary School with 39% of all cases, rites of passage ranked in the second position with 38% of all dropout cases, poverty ranked in the third position with 19% cases and 04% of all dropout cases were due to nomadism. The last school to be analyzed was Longido secondary school as shown in Table 4.5. The results indicate that a total of 84 students dropped out. Reasons subjected to dropout were as shown by percentages; 10% of all dropout cases were due to poverty, 02% of all cases were due to Nomadism, rites of passage had 39% of all dropout cases, while other factors accounted for 54%. 

[bookmark: _Toc398060530][bookmark: _Toc364231367]The reasons which were neither cultural nor economic commonly labeled as other factors were leading in terms of dropout cases, 54% of all dropouts were in Longido Secondary School. The rites of passage ranked in the second position with 34% of all dropout cases, while poverty was in third position with 10% of all cases, and Nomadism had lowest dropout cases with only 02%.  

[bookmark: _Toc244670706]Table 4.5: Reasons for School Dropout in Longido Secondary School
	Dropout Reasons
	Dropout by Form
	Total
	%Dropout

	
	I
	II
	III
	IV
	
	

	Poverty
	01
	04
	02
	01
	08
	10

	Nomadism
	01
	02
	0
	0
	03
	02

	Rites of Passage
	15
	05
	08
	0
	28
	34

	Other Factors
	17
	11
	09
	08
	45
	54

	Total
	34
	22
	19
	09
	84
	100

	Percentage
	40
	26
	23
	11
	
	100


Source:    Field Data (2013)    
    
After analysis of reasons which influence students’ dropout in each sampled community secondary school, Table 4.6 shows the compiled summary of reasons for school dropout in Longido district for classes enrolled 2007 to 2010 and graduated from 2010 to 2013.

Table 10 shows the reasons for dropout in community secondary schools in Longido District for students graduated from 2010 to 2013. Poverty covered 10% of all dropout cases, six percent of all dropout cases were due to nomadism, 43% of all dropout cases were caused by rites of passage and other factors covered 41% of all dropout cases in community secondary school in Longido district. The results shows that, reasons identified in the district as the major causes for students dropout in community secondary schools, factors categorized under other reasons were leading in terms of students’ dropouts while rites of passage which involved issues such as circumcision and age set systems practices ranked in the second position while poverty was in the third and nomadism seems to have lowest dropout cases.  

[bookmark: _Toc244670707]Table 4.6: School Dropout by Reasons: 2007 – 2013
	Reasons for Dropout
	Dropout by Form
	Total
	Percentage

	
	I
	II
	III
	IV
	
	

	Poverty
	22
	19
	13
	01
	55
	10

	Nomadism
	11
	14
	07
	0
	32
	06

	Rites of passage
	49
	85
	76
	19
	229
	43

	Other factors
	67
	70
	52
	30
	219
	41

	Total
	149
	188
	148
	50
	535
	

	Percentage
	28
	35
	28
	09
	
	100


Source: Field Data (2013)


The results showing reasons for students’ dropout in community secondary schools in Longido District from 2007 to 2013 were visualized as shown in Figure 4.2. For cultural and economic factors, rites of passage had highest dropout cases, it accounted for 229 (43%) of all dropouts in community secondary schools. However, 219 (41%) dropouts were attributed to Non-cultural and economic factors such as death, truancy, excessive absenteeism and pregnancies. Poverty ranked third position with 55 (10%) dropout cases. Nomadism had lowest dropout cases, it accounted for only 32 (6%) dropouts in community secondary schools found in Longido district.   


[bookmark: _Toc244670878]Figure 4.2: School Dropout by Reasons in Longido District: 2007-2013
Source: Field Data (2013)

Through administered questionnaire, interviews and school attendance and dropout records, the results in all four sampled community schools were analyzed and presented along with research objectives as follows.

[bookmark: _Toc364033155][bookmark: _Toc370395851][bookmark: _Toc244687125]4.3.1   Rites of Passage and students Dropout
Overall results indicated that rite of passage was the leading cause of school dropout in Longido district. It accounted for 43% of 535 dropout cases in Longido District (Table 4.6). Dropout due to rites of passage was highest in Engarenaibor with 57% of 79 cases, followed by Ketumbeine Secondary School with 46% of 224 dropout cases (Table 4.2 to Table 4.3). Namanga was the third with 38% of 148 dropout cases (Table 4.4) while Longido was the school with lowest dropout cases on rites of passages which were 34% of 84 dropout cases (Table 4.5). 

The evidences from administered interview have realized that, rites of passages exist in the community and they have either directly or indirectly influenced students dropout. The rites of passage found to be common in Longido communities were circumcision, marriage and age set system Through interview administered to respondents it was found that circumcision process has specific period for specific age groups in the society. Circumcision operation sometimes interferes with school calendar thereby leading to dropout of children who forgo attending schools for these ceremonies, which last for long period of time. The Namanga ward Education Officer commented as follows:
“….The operation is done for seven years consecutively, something which has made us to expect more students from the Maasai society to drop out from school so as to attend the circumcision process. There some parents who involves their children in operation without considering school semesters, leading some of the students who are to be circumcised to drop out”.

It was found that despite of circumcision persistence in the society some of the parents have realized the importance of education; hence always the circumcision rituals for their children are planned to take place during long vacation, so that the operation does not interfere the school timetable. Longido head of school commented as follows:
‘‘Nowadays the operation does not contributing to students dropout in large extent, because the parents have realized the importance of education to their children. They organize circumcision operation to their children during long holidays, although it takes two to three months for a wound to be cured. Due to excessive absenteeism, they may either be expelled or face difficulties in their academic matters.’’

Apart from circumcision practices, several respondents consulted, have noted dropout cases to be connected with age set system as one of the rites of passage practiced by communities in Longido district council. Through the age set systems, some students are transformed to adulthood (morans) hence consider themselves better than others. During their schooling they demand for high respect from their fellow students. They also want to be treated the same way as school workers and not as students. They, for example, refuse to be punished by female teachers. Similarly, they regard it unfair to be punished in the presence of other students who are not in their age group. The Namanga head of school had the following to comment:
‘‘Here at school, there some cases about Maasai students who have absconded from school because of their negligence of not ready to be punished by female teachers, also some boys face difficulties to take food in the presence of Maasai girls commonly known as ‘‘NDITO’’.
[bookmark: _Toc364033156]
[bookmark: _Toc370395852][bookmark: _Toc244687126]4.3.2   Existence of Poverty and Students’ Dropout
The results reveal that poverty is associated with 10% of all dropout cases in Longido district community secondary schools. At school level poverty caused 19% of all dropout cases at Namanga Secondary school. This was followed by Longido with 10% of all dropout cases. Both Engarenaibor and Ketumbeine secondary schools had each 6% of all dropout cases. 
 
Answers collected through interview and questionnaires were analyzed. The first task was to determine the major economic activities used as the source of income. The activities that take place in Longido district, as mentioned by respondents through questionnaire were shown in Table 4.7. Eighteen (56.2%) teachers commented that pastoralism was the major economic activity while crop cultivation was the second major economic activity with five (15.2%) respondents. Two (06.2%) respondents conclude that business was the major activity, four (12.5) respondents argued that both pastoralism and crop cultivation source of income. Three (9.4%) respondents considered both business and crop cultivation.
[bookmark: _Toc244670708]Table 4.7: Parents Major Economic Activities
	Responses 
	Teachers occurrences 
	(N=32) percentages 

	Pastoralism
	18
	56.7

	Crop cultivation 
	05
	15.2

	Business 
	02
	06.2

	Crop and pastoralism 
	04
	12.5

	Business and crop cultivation 
	03
	9.4

	Total 
	32
	100


Source: Field Data (2013)

The results from Table 4.7 were visualized as shown in Figure 4.3
[image: ]
[bookmark: _Toc244670879]Figure 4.3: Parents Major Economic Activities in Longido District Council
Source: Field Data (2013)

Taking proportion of respondents, there was a need to know whether poverty has been a source of failure to some parents not able to pay school fees. The findings revealed that most of the parents’ sources of income are sufficient to incur costs charged community secondary schools. Culturally, cattle in the Maasai society are kept as the sign of prestige and not for economic purposes. Hence despite of large number of herds, it is common for them to believe that are poor. Tendency of considering themselves being poor has caused difficulties for the society to sell livestock to incur education costs of their children. The Namanga head of school commented as follows:
“….It is common for most parents to complain that have totally failed to incur all costs required at school, at the same time a parent have more than 70 cows at home. The parents’ demands for sponsorship from non-governmental organizations, otherwise they don’t pay”

The respondents believes that despite the fact that most parents keeps livestock, it has never a factor for them to pay school fees and other required amount at school. A teacher from Ketumbeine secondary school commented:
“For sure, most families depend on livestock as only source of income to meet family requirements and at the same time meet all school needs for their children. The same families are polygamous by nature. Hence per year more than three to four children join secondary schools. The situation has made economic instability in some families, hence fails to pay all school requirements making children to leave the school”.
[bookmark: _Toc364033157]
[bookmark: _Toc370395855][bookmark: _Toc244687127]4.3.3    Influence of Nomadism to Students’ Dropout
Nomadism had lowest dropout cases in Longido district. It accounted only 6% of 535 dropout cases. The highest frequency of appearance was at Engarenaibor Secondary School which covered 11% of 79 cases of dropout. It covered 05% of 224 cases of students’ dropout at Ketumbeine Secondary School and 04% of 148 dropout cases at Namanga Secondary School while only 02% of 84 dropout cases were due to Namodism at Longido Secondary School. 

Through interviews administered to heads of community secondary schools  and  the  ward education officers, it was found that nomadic activities existed in the  community and  has  contributed  some of dropout  cases. It has been discovered that 90% of all students found in community secondary schools belongs to nomadic (pastoral) families. The District Education Officer commented:
“In this district almost 80% of students’ population belongs to nomadic (pastoral) families. It is only 5% of all students are coming from other ethnic groups.”

The study shows that some families depended on their children who are in secondary school. It is this age  which  is needed  by  the society  to travel  long  distance  to search  for water  and  pasture  in case  of  adverse  climatic  conditions.  T he Orbomba Ward Education Officer   had the following to comment:
“In  Maasai  society, it  is  normal  for  the  youth( age  at secondary  schools) to be responsible  in case  of climate  change, they  have  to  travel  long  distance  to search  for  pasture  and  water. During long vacation some students are required by their parents to travel long distance to search for pasture, sometimes comes back home late. If it happens that the school  have  been  opened  for  more  than  two  to three months  get discouraged  to attend  to school  or  due  excessive  absenteeism  are  expelled”.

Also was found that in pastoral society (Maasai) cattle have high value compared to children, something  which  makes the  parents  not  to  encourage  their  children  to  attend at school .Orbomba  Ward  Eduaction  Officer  commented:
“Maasai society  have  the tendency  of valuing  livestock  at the  expense  of their  children. Most of their time and   resources are wasted on cattle not to their children caring”.

[bookmark: _Toc364033158][bookmark: _Toc370395856][bookmark: _Toc244687128]4.3.4     Other Factors Causing School Dropout
Other factors involved dropout cases which were neither cultural nor economic based. Others factors included issues such as pregnancy cases, truancy, excessive absenteeism, lack of basic needs, sickness, school environment and others. By referring to Table 4.2, 4.3, 4.4, and 4.5 consecutively, 26% of 79 dropout cases in Engarenaibor secondary school were due to other factors, 43% of 224 dropout cases in Ketumbeine secondary school were due to other factors. It also covered 39% of 148 dropout cases in Namanga secondary school. In Longido Secondary School other factors covered 54% of 84 cases related to dropout. 

[bookmark: _Toc364033159][bookmark: _Toc370395857][bookmark: _Toc244687129]4.4       School Dropout by Class Level: 2007 - 2013
The researcher wanted to know the trend of students’ dropout by class level in each sampled community secondary school. The data were collected and analyzed for classes enrolled in form one from 2007 to 2010 and graduated their secondary education (form four) from 2010 to 2013. The schools involved in analysis were Engarenaibor, Ketumbeine, Namanga and Longido, because were targeted as samples in this study. The school dropout by class level observed in Engarenaibor secondary school is shown in Table 4.8 

[bookmark: _Toc244670709]Table 4.8: Dropout by Class Level in Engarenaibor Secondary School
	
	          Dropout by Form
	Total

	Year of Enrollment
	I
	II
	III
	IV
	

	2007-2010
	07
	08
	10
	01
	26

	2008-2011
	02
	08
	04
	0
	14

	2009-2012
	04
	06
	02
	0
	12

	2010-2013
	09
	10
	07
	01
	27

	Total
	22
	32
	23
	02
	79

	Percentage
	28
	41
	29
	02
	100


Source:  Field Data (2013)         
The data indicates that 28% out of 79 dropouts were in form one, 41% of 79 drop out were in form two, 29% of 79 dropouts were in form three and 2% of 79 dropouts were in form four. Form two was the leading class in terms of students drop out with the highest percentage of about 41%, followed by form three with 29%. Form one was the third class in terms of students drop out with 28%, finally form four classes had the lowest percentage of students dropout, since only 2% accounted as dropouts in Engarenaibor secondary school. The second school to be analyzed according dropout by class level was Ketumbeine as shown in Table 4.9.  
       
[bookmark: _Toc244670710]Table 4.9: Dropout by Class Level in Ketumbeine Secondary School
	Year of Enrollment

	
Dropout by Form
	Total

	
	I
	II
	III
	IV
	

	2007-2010
	03
	11
	05
	04
	23

	2008-2011
	10
	07
	12
	03
	32

	2009-2012
	15
	16
	19
	20
	70

	2010-2013
	09
	45
	41
	04
	99

	Total
	37
	79
	77
	31
	224

	Percentage
	17
	35
	34
	14
	100


Source:  Field Data (2013)

The data shows the trend of the students’ dropout in Ketumbeine secondary school at various classes from 2007-2013. Result shows an increasing trend of students’ dropout. The number of school dropout was increasing from 23 students in a class enrolled 2007 and graduated 2010 to 32 to a class enrolled 2008 graduated 2011. In the class enrolled 2009 which completed 2012 the number of dropouts doubled to 70 students. Finally the number increased extremely to 99 students for the class enrolled in 2010 which was expected to graduate in 2013 in Ketumbeine secondary school.
The data shows that, form one classes had total of 37 students who dropped out which is 17% of all dropouts. In form two 79 students dropped out which is 35% of all dropouts. 77 dropouts were in form three which accounts for 34% of all dropouts. In form four 31 students dropped out which is only 14%. In classes at Ketumbeine secondary school, form two ranked to the first position with 35% of all dropouts, while form three was the second with 34% of all dropouts, form one ranked to the third position with 17% and form four had the lowest percentages of students drop out with only 14%. The next secondary school to be analyzed was Namanga which is observed in Table 4.10. 

[bookmark: _Toc244670711]Table 4.10: Dropout by Class Level in Namanga Secondary School
	Year of Enrollment

	Dropout by Form
	Total

	
	I
	II
	III
	IV
	

	2007-2010
	06
	04
	06
	0
	16

	2008-2011
	22
	05
	0
	0
	27

	2009-2012
	08
	02
	03
	0
	13

	2010-2013
	30
	44
	18
	0
	92

	Total
	66
	55
	27
	0
	148

	Percentage
	45
	37
	18
	0
	100


Source:   Field Data (2013)          

[bookmark: _Toc363053208][bookmark: _Toc363053604][bookmark: _Toc398060535][bookmark: _Toc364231380]The data indicates that 45% of 148 dropouts were in form one, 37% of all dropouts were in form two, 18% of all dropouts were in form three and in form four classes there were no dropout cases. Form one was leading in terms of dropouts, the class had 45% of all students dropped at that school. Form two ranked in the second position which almost 37% of all dropouts, while form three had 18% of all dropouts and in form four there were no any student noted as a dropout. After analysis of Namanga secondary school, Longido was the last school to be investigated as it is shown in Table 4.11  

[bookmark: _Toc244670712][bookmark: _Toc363053605]Table 4.11: Dropout by Class Level in Longido Secondary School
	Year of Enrollment
	
	        Dropout by Form
	Total

	
	I
	II
	III
	IV
	

	2007-2010
	06
	04
	07
	04
	21

	2008-2011
	11
	06
	10
	04
	31

	2009-2012
	04
	08
	01
	0
	13

	2010-2013
	13
	04
	01
	01
	19

	Total
	34
	22
	19
	09
	84

	Percentage
	40
	26
	23
	11
	100


Source:  Field Data (2013)                     

The results indicate that, trend of students’ dropout in Longido secondary school by class level. The data shows that 40% of all 84 dropouts were in form one, 26% out of 84 dropouts were in form two, 23% of all dropouts were in form three and only 11% of all dropouts were in form four. Dropout cases were decreasing as the students stepped in the higher classes. Form one was leading with 40% of all dropout cases, form two was the second class with 26% while form three had 23% and form four ranked in the last position with lowest cases of students’ dropout which was only 11%. 

The researcher compiled and analyzed dropout data by class level in all community secondary schools used as a sample study by class level in Longido District. Table 4.12 shows the trend of school dropout by class level. The data indicates that, school dropout by class level in Longido district was 146 (27%), 184 (34%), 155 (29%) and 50 (10%) of 535 cases for form one, two, three and four, respectively in community secondary schools found in Longido district.

[bookmark: _Toc244670713]Table 4.12: School Dropout by Class Level in Longido District: 2007-2013
	Year of Enrollment

	               Dropout by Form
	Total

	
	I
	II
	III
	IV
	

	2007-2010
	22
	27
	28
	05
	82

	2008-2011
	45
	26
	31
	10
	112

	2009-2012
	31
	32
	30
	20
	113

	2010-2013
	48
	99
	66
	15
	228

	Total
	146
	184
	155
	50
	535

	Percentage
	27
	34
	29
	10
	100


Source:  Field Data (2013)
 
Generally, data analyzed in community secondary school showed that in Longido district, form two was the leading class with the highest percentages of students’ dropout. The overall results shows that form two had 184 (34%) of all dropout cases in the district. At school level, results show that form two was leading with 32 (41%) of 79 dropout cases in Engarenaibor (Table 4.8), in Ketumbeine form two had 35% of 224 dropout cases (Table 4.9). In Namanga secondary school 55 (37%) dropout cases were noted (Table 4.10) and in Longido secondary school 22 (26%) of 84 dropout cases were in form two (refer Table 4.11).

Form three ranked in the second position. The overall results shows that 155 (29%) of all dropout cases in Longido district council were in form three. At school level, 77 (34%) of 224 dropout cases in Ketumbeine secondary school were in form three (Table4.9), then 23 (29%) of all dropout cases were recorded in Engarenaibor secondary school (Table 4.8). In Namanga secondary school 27 (18%) of all dropout cases were in form three and 19 (23%) of all dropout cases in Longido secondary school were in form three (refer Table, 4.11).

The researcher compared data from school documents (documentary reviews) and responses from teachers, and heads of secondary schools. Through interview   respondents seems to believe that form two had highest dropout followed by form three. Engarenaibor head of school commented:
“According to my experience, form two and form three dropout most, followed by form one while dropout rate in form four is low. Form two students dropout because of failure in their form two national examination. In last year (2012), ten students failed in their form two national examinations. Surprisingly, only one student repeated the class, other nine dropped.”

The quotation proves that form two classes were leading in terms of dropout cases while form three followed.   
Form one ranked in the third position. The overall results show that 27% of all dropout cases were in form one (Table 4.6). By class level, 34 (40%) of all dropout cases were found in Longido secondary school (Table 4.11), also 66 (45%) of all dropout case in Namanga secondary school (Table 4.10). In Ketumbeine and Engarenaibor schools the dropout were 37 (17%) and 22 (28%), respectively for all dropout cases in form one (Table 4.8 and 4.9).

Form four had been noted to have lowest dropout cases in all community secondary schools in Longido district council. The overall results show that 10% of all dropout cases were noted in community secondary school found in Longido district (Table 4.6). By class level, 9 (11%) of all dropout cases were at Longido secondary school (Table 4.11), only 31 (14%) dropout cases were in Ketumbeine (Table 4.9), in Engarenaibor (22%) of all dropout cases were in form four (Table 4.8). In  Namanga secondary school no any dropout case was noted in form four in all years targeted. By referring to Table 4.12, the overall results on dropout by class level in Longido district community Secondary schools can be visualized as shown in Figure 4.4.


[bookmark: _Toc244670880]Figure 4.4: School Dropout by Class Level in Longido District: 2007-2013
Source: Field Data (2013)

The results shows that, there was higher dropout rates from form one to form three in all classes by the year 2010 to 2013. All classes mentioned dropout cases were above twenty cases except in form four. Followed by the year 2009-2012 in almost all classes. By the year 2007-2010 dropout incidences were low in all classes used as a sample study. Form four had lowest dropout cases in almost all classes targeted. It was in the year 2009-2012 form four had above fifteen dropout cases. In all years dropout in form three was almost the same except in the year 2010-2013 which has been noted to be exceptional.     
[bookmark: _Toc363058541][bookmark: _Toc370395863][bookmark: _Toc244687130]CHAPTER FIVE
[bookmark: _Toc370395864][bookmark: _Toc244687131]5.0  DISCUSSION OF THE RESULTS

[bookmark: _Toc370395865][bookmark: _Toc244687132]5.1     Introduction
The study investigated the cultural and economic factors contributing to students’ dropout in community based secondary school in Longido District. The study was guided by four specific objectives:  examining how rites of passage contribute to students dropout in community secondary schools; examining how poverty determines students dropout in community secondary schools; finding out if nomadism contribute to students dropout in community secondary schools; examining school dropout by class level in community secondary schools and finally, Through research objectives, the discussion of results were presented along the line with research tasks and questions.
 
[bookmark: _Toc364033160][bookmark: _Toc370395866][bookmark: _Toc244687133]5.2      Examining Rites of Passage and School Dropout
The researcher discussed the results on rites of passage and their influence on students’ dropout in community secondary school found in Longido district. Rates of passage mark the passing from one phase in life to the next more mature phase (transformations). They are fundamental act (a set of rituals) performed according to prescribed social rules and customs. Through documentary reviews and questionnaires as well as administered interviews rites of passage had great influence towards students dropout in community secondary schools found in Longido district. It was observed that in Maasai society practices of rites of passage are highly respected processes by all members of the society, although the process sometimes interfers school academic programs leading to students’ dropout. Through documents on dropout records in all schools used as sample study rites of passage was a leading factor for students’ dropout. This can be evidenced by overall results on school dropout in Longido district whereby rites of passage ranked in the first position with forty three percent of all dropout cases in community secondary schools found in Longido district council. The most common rites of passage influenced students’ dropout in community secondary schools were; circumcision practices and age set system. It is through rites of passages children are transformed to adulthood causing truancy at school, also after circumcision girls are prepared for marriage while boys are to take up fathers’ responsibilities leading to unnecessary pregnancies and early marriage hence drops out. The circumcision and age set practices were discussed as follows:

[bookmark: _Toc364033161][bookmark: _Toc370395867][bookmark: _Toc244687134]5.2.1    Circumcision Practices and Students Dropout  
[bookmark: _Toc398078813][bookmark: _Toc398059820][bookmark: _Toc364033162][bookmark: _Toc364231388][bookmark: _Toc370390813][bookmark: _Toc370395868][bookmark: _Toc370397156][bookmark: _Toc370734237]It was found that circumcision as one of the rite of passage is highly respected operation and is very influential among the Maasai people. During the operation parents never bother to why their children are not attending to school. It has been found that sometimes their parents encourage them to drop out to attend the circumcision ceremonies in case the process is to be conducted when students are at school. The influences of circumcision have caused irregular attendance among students leading to their dropout.

Through various results indicated that circumcision practices have contributed a lot towards students’ dropout in community secondary schools. It was found that circumcision practices take place within a period of seven years; all aged children who are in secondary schools have to be involved circumcision. If it happens that a certain group has to undergo the operation and one of the group member is at school automatically drops out regardless of important academic issues conducted at school such as examinations.

In other ways the results show that not all students from the Maasai society are affected by circumcision operation. This has been so probably in recent times parents have been educated and to some extent have realized the importance of education to their children and the development of the whole society in general. Some members in the society are performing circumcision operations during long vacation, making it not to interfere the general school semesters and timetable. Although the wound takes many days without getting cured, leading to excessive absenteeism and academic difficulties to those late comers making them get discouraged with school. Therefore it is evident that if the Maasai society is conscietized on the importance of education to their children, circumcision can never be a problem because it can only be done in specific periods.

[bookmark: _Toc364033163][bookmark: _Toc370395869][bookmark: _Toc244687135]5.2.2   Age Set System and Students Dropout
The results show that dropout has been noted to be connected to age set system practiced by communities in Longido district council. Through questionnaires administered to community secondary school teachers, it was observed that traditionally aged person should be ready for responsibilities in the society such as being a warrior (Moran) as well as ready a marriage, not going to attend lower secondary education which is meant for young a generation. During their schooling demands high respect from their fellow students, also demands equal treatment as school workers and not as students. Some students are reluctant due to the fact that to them is unfair to them to be punished by female teachers as well as in the presence of other students who are not in their age group. The act has made students fail to abide to the school rules and regulations hence become truancy leading to their dropout. On other side after transformation process has taken place some of the girls consider themselves to be ready to take up motherly responsibilities hence always unnecessary pregnancies becomes common making them to dropout.

[bookmark: _Toc364033164][bookmark: _Toc370395870][bookmark: _Toc244687136]5.3   Poverty as a Determinant of School Dropout in Longido District
The research objective required a researcher to explore whether poverty determines school dropout among students in community secondary schools found in Longido district. The results of the findings were discussed under the guidance of the research questions. The results shows that the income levels among the people in Longido district were categorized under two groups. The Maasai whose population is more than nineighty percent, their income was found to be good because they depend on livestock keeping hence, concluding that poverty is not a problem towards students’ dropout. 

The second groups of people were the small ethnic groups with poor economic base whose population is less than ten percent. Through school documents records, the overall results shows poverty has contributed only ten percent of all dropout cases in Longido community secondary school (refer Table 4.6). The results of the findings on poverty as a determinant on school were discussed by considering the following.
[bookmark: _Toc364033165][bookmark: _Toc370395871][bookmark: _Toc244687137]5.3.1    Parental Income on the Ability to Pay School Fees   
[bookmark: _Toc363058538]The result findings were to determine whether the parents’ income was enough to pay fees and other school contributions charged in community secondary schools. The discussion based on factors behind for the parents either to pay or not paying school contributions. The findings revealed that most of the parents’ sources of income are sufficient to incur costs charged community secondary schools. Culturally cattle in the Maasai society are kept as the sign of prestige and not for economic purposes. Hence despite of large number of herds, it is common for them to believe that are poor. Tendency of considering themselves being poor has caused difficulties for the society to sell livestock to incur education costs of their children. They only depend on Non-governmental organizations and other education stakeholders to incur education costs for their children.  

Upholding some irrelevant cultural practices has been responsible for some parents either to be more ignorant or become adamant on the importance of formal education to their children. It has been found that it is common for the parent with large herd of cows to fail paying school fees to their children. At the same time it is normal for the same parents to prepare big traditional ceremonies where by large costs are incurred. 

The results implies that in most cases, ignorant among parents have caused their delay in investing in education for their children, due to the fact that traditional activities are more valued. The tendency has made some children to dropout, because even if are taken to school sometimes it is difficult for them to get basic school requirements from their parents making them to consider school as unsuitable place for them. 
Paying or not paying school contributions was due to parents’ perception on formal education. Some parents believed that education provided has been the source of their cultural deterioration. Most of the students when completes their secondary education fails to adhere some to some customs and traditions of the society. Due to external pressure from the government, parents take all children who have passed standard seven to secondary school, although some parents decide not to pay school fees by pretending being poor in order their children to be expelled from school.

The results shows that most of the parents used their children to graze livestock and girls are used as their source of income through early dowry taking among the parents. However this provides a room to some parents not to pay school fees, so as their children may be expelled or dropout. This finding is in line with the study of Nkoya (2006) who argued that, families with low income; children are needed in their homes to perform different tasks which may give material benefits to the families’ economy. 

The study found that payment of school fees and other contributions goes hand in hand with either form two or form four national examination results. If there is mass failure in the specified classes, parents stop paying school fees on the belief that, it is the wastage of money for education which is not productive. This is similar to what Maendaenda  (2010) observed that in most cases parents who are forced by the government to send their children to school take opportunity to stop paying school fees and providing other requirements when their children perform poor in the national form two examinations.

Apart from national examination results, most parents do not know the exact amount of money charged at school as fee and contributions. Even the parents who know the amount of money do not make follow up whether the school fees was submitted or not.  At a time a parents is required to pay huge amount of money for several years as debt, may not unable for them to pay. This implies that most of the parents fails to pay school fees not because are poor, but it due to the fact that have failed to make follow up on their children and make records. Hence they are forced to pay huge amount of money at once. This is similar to what was observed by Malley (2011) who found that all year round the parents do not step in respective schools, and talk either to teachers or heads of school. The situation has denied them the access to information on their children schooling.

Despite the fact that most parents are not poor but there is a group of parents whose economic base is weak. There were ethnic groups involved in small business activities whose source of income was poor leading of their inability to pay school fees and other school contributions. Other students belonged to single parent families (born out of marriage) especially students along the Namanga boarder. Their mother faced difficulties to earn living at the same time paying school. It should be known that, single parenting families can create big economic problem leading to students’ dropout. It implies that student can decide to leave the school to assist the parent to struggle in earning living.

Finally it was found that despite the fact that most parents’ keeps livestock, in Longido district council but, it has never been a factor for them to pay school fees and other required amount at school. Some families depend on livestock as only source of income to meet family requirements and at the same time meet all school needs for their children. The same families a polygamous by nature. Hence per year more than three to four children join secondary schools. Due to large families it can be hard to meet all requirements especially during economic difficulties parents appear to forego other priorities including education. 

The climatic condition was associated with economic difficulties among pastoral communities. It was found that due to adverse climatic condition, sometimes occurs prolonged drought leading to starvation to the livestock. It is difficult for some families in the society to pay all school contributions, because are dependent on livestock only which dies during prolonged drought.

[bookmark: _Toc364033166][bookmark: _Toc370395872][bookmark: _Toc244687138]5.3.2 Effects of Poverty on School Dropout
The results show that poverty among the parents’ had negative effects on the students’ progress in community secondary school. Among pastoralists whose economy depends on livestock in case of adverse climatic condition, to them it is hard for them to sell some of the cattle to cater for their children education and at the same time run family matters. The parents provides only school fee and ignore very important basic school requirements like money for subsistence, exercise books among many needs. 

The same situation was studied by Malley (2011), argued that students are affected psychologically due to the fact that it should be understood that no student is allowed to attend school without school uniforms or exercise books. This is a challenge to parents who were supposed to make sure that needs were available to their children so that they could go on with schooling.
The results have indicated that even parents who involve in business activities as their source of income could not earn enough money for investing in education for their children. It implies that nature of economic activities performed by the parents can lead to students irregular attendances at school that result of poor academic performance due to poor concentration. Students have no money to use at school, this is in line with what (Malley, 2011) argued that parents’ economic activities were seen as hindrance factor towards students schooling which leads to school dropout. The study contends that money obtained from parents’ economic activities was not enough to cover school expenses which either resulted to school dropout or forced children to engage in income generating activities.

[bookmark: _Toc364033167][bookmark: _Toc370395873][bookmark: _Toc244687139]5.4    Contribution of Nomadism on Students Dropout
[bookmark: _Toc398078819][bookmark: _Toc398059826][bookmark: _Toc364033168][bookmark: _Toc364231394][bookmark: _Toc370390819][bookmark: _Toc370395874][bookmark: _Toc370397162][bookmark: _Toc370734243]Nomadism has been found to be one among the reasons contributing to students dropout in community secondary schools in Longido district for the classes enrolled from 2007-2010 and graduated from 2010-2013. Through school dropout reviews it was investigated that only six percent of all dropout cases in Longido district were due to nomadism. By school level highest dropout case was eleven percent noted at Engarenaibor secondary school. Nomadism had lowest dropout cases in community secondary schools.

[bookmark: _Toc398078820][bookmark: _Toc398059827][bookmark: _Toc364033169][bookmark: _Toc364231395][bookmark: _Toc370390820][bookmark: _Toc370395875][bookmark: _Toc370397163][bookmark: _Toc370734244]Results show that despite of having lowest dropout cases, nomadism has influenced students’ dropout either directly or indirectly. Through the study it was found that some of the pastoral families depended on their children who are in secondary school. It is this age at secondary school which is needed by the society to travel long distance to search for water  and  pasture  in case  of  adverse  climatic  conditions. Under this age group especially students in form three to form four classes who have been transformed to adult hood and are used as warriors (morans). Also was found that in pastoral society (Maasai) cattle are valued compared to their children, something which makes the parents not to encourage their children to attend at school.

Despite the fact that livestock are valued, it has been noted that nomadism is not a great problem among the pastoralists. The results shows that nowadays   pastoralists have permanent settlement, lived nomadic life in past years in recent times only livestock shifts the families remain in permanent residence, something which allows the children and their mothers to remain stationary in their usual residence. Also most of the pastoralists have been educated on the importance of education, hence it is  normal for  them  to take  their  children  to school. The results implies that nomadism contributes students dropout in minor  scales  in Longido  district council. This finding goes in hand with results observed by Irin (2007), who  says  in  some  cases  especially  among  pastoral  communities,  parents demanded  that  boys look  after  livestock  instead  of going  to school, though  awareness  levels  were  however, rising  among  those  communities  and more  of their  children  were going  to school. He argued more that “we are getting good reports from Manyara and Arusha  region, where the Maasai children  are  now  allowed to go to school”.

[bookmark: _Toc364033170][bookmark: _Toc370395876][bookmark: _Toc244687140]5.5     Other Factors Causing School Dropout
Other factors involved dropout cases which were not cultural and economic based. Others factors included issues such as pregnancy cases, truancy, excessive absenteeism, lack of basic needs, sickness, school environment and others. The results shows that reasons categorized as other factors had higher dropout cases. The overall results show that 41% of all dropout cases were due to other factors (refer to Table 4.6). The category ranked in the second position of all dropout cases in community secondary schools found in Longido district. Other factors had higher dropout cases probably in Maasai society because issues like pregnancies among young secondary school girls have been common due to cultural practices which prepare girls for marriage and not to attend formal education. Also truancy and excessive absenteeism have been common among male students especially in form two and form three classes who either intentionally or unintentionally gets out of the school and other break school rules leading to their termination or dropout.   

[bookmark: _Toc364033171][bookmark: _Toc370395877][bookmark: _Toc244687141]5.6      School Dropout by Class Level: 2007-2013
The overall results shows that for classes enrolled from 2007-2010 which graduated from 2010-2013 a total number of 535 students in various classes dropped out of school in community secondary schools found in Longido district as shown in Table 4.12 and in Figure 4.4. It has been found that all classes enrolled in the year 2010 and expected to graduate in 2013 had higher dropout rates. The reasons for the current higher dropout rates could probably because in some schools have been in serious boycotts done by students in their respective schools. In recent years students enrolled in form one have poor academic foundation making them face difficulties in mastering subjects hence drops out. 

The results Proves that form two had highest dropout cases when was compared to other classes in community secondary schools because they are discouraged by poor performance in their form two national examination, also their parents are not ready to pay school fees to the student who have repeated the class as they consider paying fees to a student who have failed is the wastage of money.  Most of the students in form two classes are in the age which is subjected to rites of passage practices. The situation has made most of students to dropout to attend circumcision operations or traditional ceremonies.

Form three ranked in the second position in terms of dropout cases in Longido district. The overall results shows that 155 (29%) of all dropout cases in Longido district were in form three (Table 4.12). It is in form three, students are transformation to puberty age and traditionally the children are in changes from one age system to new age system (adulthood). Many of the students change their behavior to truancy while others especially girls are more subjected to pregnancy cases leading to their dropout.
The overall results shows that form one ranked in the third position in terms of school dropout by class level. It had 146 (27%) of all dropout cases in Longido district were in form one. It was found that form one dropout because most are not familiar with new school environment, others drop out because studies become too tough for them because were select to join secondary school despite the fact of having poor academic background and others fail to get basic school requirements due to the fact that some were enrolled after the government pressure to parents who perceive formal education negatively.

Form four was found to have lowest dropout cases in community secondary schools found in Longido district. The overall results show that only ten percent of all dropout cases were in form four for classes enrolled from 2007-2010 and graduated from 2010 to 2013. At school level, there were some classes and years where dropout cases did not exist. At Engarenaibor classes of 2008-2011 and 2009-2012 no any dropout cases happened at form four levels. At Namanga secondary school there were no dropout cases subjected at form four levels. Form four had lowest dropout cases, because most of the students who are misbehaving always are already expelled out before reaching at this stage and when students reach at form four levels, admires good life which can be obtained through education in future. Although results cannot be concluded on the belief that no dropout cases at form four levels because dropout cases were noted to be available although at lower scale.                                   
[bookmark: _Toc370395878][bookmark: _Toc244687142]
CHAPTER SIX
[bookmark: _Toc364033172][bookmark: _Toc370395879][bookmark: _Toc244687143]6.0   SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

[bookmark: _Toc363058542][bookmark: _Toc364033173][bookmark: _Toc370395880][bookmark: _Toc244687144]6.1   Introduction
[bookmark: _Toc363058543]The chapter presents a summary of the study and findings, conclusions, recommendations for actions and provides suggestions for further research.

[bookmark: _Toc363058544][bookmark: _Toc364033175][bookmark: _Toc370395881][bookmark: _Toc244687145]6.2   Summary of the Study Findings
[bookmark: _Toc363058545][bookmark: _Toc364033176]Generally, findings show that rites of passage was the major underlying cause under its elements subjected to higher dropout cases such as  circumcision cases and age set systems. The other underlying causes which were neither cultural nor economic were categorized as other factors found to have higher dropout rates. Other factors involved issues like truancy, excessive absenteeism, pregnancies and death. Poverty was another cause of school dropout, followed by nomadic activities practiced by the society in Longido district council. Findings also show that many students drop out of the school when they are in form two, followed by form three. Form one ranked in the third position, form four had lowest dropout cases. The summary of the findings is as described below:

[bookmark: _Toc370395882][bookmark: _Toc244687146]6.2.1    Rites of Passage and School Dropout
Rite of passage was noted to be one among the major factors contributing to school dropout in Longido district. The overall results show that 43 percent of all dropout cases in community secondary schools found in Longido district were due to rites of passage. It is evident that rites of passage had great influence towards students’ dropout. Evidences to verify that rites of passage existed in the society and their influence towards students dropout resulted from the most common cultural practices (rites of passage) which were circumcision and age set system noted to be highly valued compared to education considered as subsidiary issue.

It was found that during circumcision some students drop out of the school regardless of examinations sometimes may be facing them ahead. They do so in order to attend the circumcision ceremonies or to be circumcised because the operation is one of the very important cultural practice in which every society member has to pass through. 

Age set system was also another rites of passage practice influenced students’ dropout. Most of youths when are transformed to adulthood are attracted by their age mates who are never to school, also unnecessary pregnancies were also noted to be common among girls who have been transformed to adulthood due to the fact that considers themselves as girls who could take up motherly responsibilities. This age group when at school demands special treatment and high respect from their fellow students. Also this group hates the tendency of being punished especially female teachers. It becomes difficult to abide school rules and regulations. The situation leads to truancy and some girls get unnecessary pregnancies leading to their dropout. 

[bookmark: _Toc364033177][bookmark: _Toc370395883][bookmark: _Toc244687147]6.2.2    Nomadism and School Dropout
It has been found that parents depends on the children to graze cattle where possible to travel long distance searching for pasture and water in case of adverse climatic condition leading to excessive abseentism hence dropout. Also due to migrating nature among the nomads there is the tendency of some parents who have failed to have permanent settlement and pay much attention to their livestock compared to their children who are at school. Documents found that in all four sampled community secondary school nomadic cases had existed although in lower scale. This has been so because in recent times not all pastoral families live nomadic life. Only cattle shift but the families have permanent settlement.

[bookmark: _Toc364033178][bookmark: _Toc370395884][bookmark: _Toc244687148]6.2.3   Poverty and School Dropout
Poverty contributed to students dropout in community secondary schools found in Longido district. The results revealed that the problem caused dropout cases either directly or indirectly in some cases.  Most of the parents in Longido district were found to be having enough income to incur costs of education for their children although due to ignorance considered themselves being poor. It was revealed that parents fail to incur costs of education because of their ignorance and upholding irrelevant cultures such as keeping livestock as a sign of prestige and not for economic purposes. The problems caused irregular attendance among the students leading to their school dropout. To parents who are involved in business their income is small because most of them are involved in petty business. The source of income could not cater for   school fees, contributions and other requirements. The situation resulted to psychological discomforts to children, leading to their dropout. 

[bookmark: _Toc364033179][bookmark: _Toc370395885][bookmark: _Toc244687149]6.2.4     Other Factors Causing School Dropout
It was found that other factors are contributed a lot towards school dropout in Longido district council. 41% of all dropout cases in community secondary schools were found to be in other factors.  Other factors involved issues like pregnancy cases, truancy, and excessive absenteeism, lack of basic needs, sickness, and school environment among many other issues.
[bookmark: _Toc364033180][bookmark: _Toc370395886][bookmark: _Toc244687150]6.2.5   Dropout by Class Level
Form two dropped out most compared to other classes in community secondary school in Longido district council. It was found that they were discouraged by poor performance in their form two examination. Apart from that, their parents do not pay school fees for children who failed in the national examinations. In form three most students were found to be subjected to circumcision practices and were transformed to new age system (adulthood). 

[bookmark: _Toc363058553]At this stage most of the students had a tendency of changing their behavior to truancy also pregnancy cases were noted to increase leading to their dropout. In form one student dropped because studies become too tough for them and others fail to get basic school requirements due to the fact that some were enrolled after the government pressure to parents who perceive formal education negatively. Form four is the class with lowest dropout cases, most of the students who are misbehaving always are already expelled out before reaching at this stage. 

[bookmark: _Toc364033181][bookmark: _Toc370395887][bookmark: _Toc244687151]6.3     Conclusions Based on the Findings
Cultural and economic factors contributing to students’ dropout in community secondary schools in Longido district council, the following conclusions can be made;
Rite of passage is a great problem on students’ dropout in all community secondary schools found in Longido district. Issues such as circumcision and age set system are highly valued in the Maasai society leading to students’ dropout. There is a need to ensure that children undergo the operation during long vacation to avoid some students to dropout. Although students who are circumcised takes several months for their wound to be cured leading to excessive absenteeism. Therefore from the explanation it has been noted that, that if the Maasai society is conscietized on the importance of education to their children, circumcision can never be a problem because it will only be done in specific periods.

Nomadic activities have contributed to students’ dropout in lower cases. In maasai society parents depends on the children to graze cattle where possible to travel long distance searching for pasture. There is a tendency of pastoral families to pay much attention to their livestock compared to children education causing them to lack basic school requirements consequently drop. In recent years most families have permanent settlement, and have realized importance of education, that’s why dropout cases due to nomadism have been not so common.

The sources of income in most families are enough to incur costs of education for their children. Parents fail to incur costs of education because of their ignorance and upholding irrelevant cultures such as keeping livestock as a sign of prestige and not for economic purposes. Only parents who are involved in business their income is small because most of them are involved in petty business. The source of income cannot cater for   school fees, contributions and other requirements. The population involved in small businesses is less than ten percent. Lack of provision of all school requirements results to psychological discomforts to children, leading to their dropout.

Form two and Form three are the classes subjected to higher dropout cases. In these classes most of the students are in puberty stage making them to involve in sexual activities and traditionally it is in form three and form two that most of the children get involved in issues like circumcision and other cultural practices which perceives education negatively leading to truancy and unnecessary pregnancies. 

[bookmark: _Toc363058559][bookmark: _Toc364033185][bookmark: _Toc370395888][bookmark: _Toc244687152]6.4      Recommendations Based on the Findings
Based on the research findings and conclusions drawn the following recommendations are made.

[bookmark: _Toc363058560][bookmark: _Toc364033186][bookmark: _Toc370395889][bookmark: _Toc244687153]6.4.1   Recommendations for Actions    
The results indicated that there were more than forty one percentages of students’ dropped and their causes are unknown. Hence, the researcher suggests on the need to explore more on the main reasons which makes these students to dropout from the school. If serious efforts will be taken to know the root causes dropout in Community secondary schools found in Longido the problem will be easily overcome in future.

There is a need to have better method in keeping record related to students’ dropout in community secondary school in Longido district council. When analyzing reasons for school dropout out in chapter four, there were some cases which were recorded in category of other factors due to the fact that nobody knows the reason for their dropout. The reasons for the missing data are poor methods of collecting and keeping data from district education office to school level. 

For example the district education office had no data related to dropout cases from the time of its establishment. It was only in the year 2012 uncompelled dropout data were obtained. In schools students who were enrolled one schools year do not show up in files the next year. Automatically have to be considered as dropouts.

Various leaders from ministry level, district, wards and village levels should cooperate with parents and the society in general to sensitize on the importance of education to their children for the development of the whole society. Also education should go hand in hand with encouraging the society to change some cultural practices which perceives formal education negatively. This can be done through general village meetings and mass media such as local radio found in their areas. 

There should be serious efforts to ensure that the society modernize their economic activities from being pastoral to mixed type of economy. It will be easy for them to settle permanently and involve in other economic activities such as crop cultivation. In classes which drop most, there should be a counseling unit at all secondary schools. For form one who drops most, the government should have proper students’ evaluation during joining secondary school because many students who have poor academic foundation are selected. These students when join secondary education they even become weaker, hence decide to drop out of the school.

[bookmark: _Toc363058561][bookmark: _Toc364033187][bookmark: _Toc370395890][bookmark: _Toc244687154]6.4.2    Recommendation for Further Research
The study focused on community secondary schools, particularly on cultural and economic factors contributing to school dropout in Longido district council. The involved sample was small in such a way that findings cannot be generalized. It would be useful to conduct the same study in other regions, district as well as private and government owned secondary schools for wider views on the magnitude of the problem. 

The study focused on cultural and economic causes of school dropout in community secondary schools. Other studies should concentrate on social causes as well as effects and effectiveness of those dropped.            
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[bookmark: _Toc370390922][bookmark: _Toc370395977][bookmark: _Toc370397265][bookmark: _Toc370734346]Dear sir/madam
I am a student from Open University of Tanzania. I am conducting a study so as to get  the information on how the economic and cultural factors contributes to students dropout in community secondary schools in Longido district council, for students’ enrolled from 2007 to 2010 who  graduated from 2010-2013. You are highly requested to answer the questions provided in an appropriate way. The information provided will only be for the purpose of study and will be confidentially kept.
1 School name.......................
2 	School type........................ (a) Boys only 	(b) Girls only 	    (c) co-education 
3.   Are there  nomadic activities performed by the communities  in this district?
4. According to your experience, does the nomadic activity contribute to school   dropout among students from pastoral families at your school?
5 If the answer is, “Yes” for question number “4” explain, how nomadic  activities contribute to students’ dropout at this school? 
6 Do the rites of passage practiced by the society contribute to students’ dropout in this district?
7 Mention some of the rites of passage responsible for students dropouts in this district?
8 How are circumcision practices influence school dropout among the students     
         who are coming from this district?
9 Explain how circumcision practices influences students dropout at this school?
10 Explain how age sets system practiced by the communities found in this district contribute to students dropout at this school? 
11 What are the major economic activities practiced by the parents in this district? 
12 Do you think the major source of income among the parents in this district enables them to pay school fees and other contributions at the rate time? 
13 If at all paying school fees and other contributes is a problem, what factors have caused their failure to pay the required amount of money? 
14 How does the parents’ economic status contribute to students’ dropout at this school? 
15 Which class level is subjected to higher dropout rate at this school? 
16 What have been factors contributing to students’ dropout for the mentioned class levels in question number 15? 
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[bookmark: _Toc244671120]Annex  3: Interview   Guide Questions for Ward Education Officer (WEO)

Dear sir/madam
I am a student from Open University of Tanzania. I am conducting a study so as to get  the information on how the economic and cultural factors contributes to students dropout in community secondary schools in Longido district council, for students’ enrolled from 2007 to 2010 who  graduated from 2010-2013. You are highly requested to answer the questions provided in an appropriate way. The information provided will only be for the purpose of study and will be confidentially kept.
1. Name of the ward.................................
2 Working experience at the station......................
3  How do nomadic practices influence students’ dropout in this community? 
4 Explain how the rites of passage practiced by the society in this ward contribute to student dropout in community secondary schools? 
5 Mention some of the rites of passages practiced in this area? 
6 Do  circumcision practices influences school dropout among the students     
         who are coming from communities found in this district?
7 How does  circumcision practice influences   students dropout in community secondary schools in your area?
8 Explain  how age sets system contributes to dropout in community secondary school in this district? 
9 What is the main income to most of the parents in your ward?
10 What is the family possession as their source of income in your ward?
11 Give a rough estimation of  the number of livestock kept by most of the families as their source of income
12 According to your experience, what is the major source of income among parents which enable them to pay school fees and other contribution for their children in community secondary schools? 
13 What a have been reasons leading to parents not to pay school fees and other contributions for their children in community secondary schools? 
14 Explain how the economic status/source income contributes to students’ dropout in community secondary schools.
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[bookmark: _Toc398078921][bookmark: _Toc398059932][bookmark: _Toc364033279][bookmark: _Toc364231502][bookmark: _Toc370390927][bookmark: _Toc370395982][bookmark: _Toc370397270][bookmark: _Toc370734351]
Dear sir/madam
I am a student from Open University of Tanzania. I am conducting a study so as to get  the information on how the economic and cultural factors contributes to students dropout in community secondary schools in Longido district council, for students’ enrolled from 2007 to 2010 who  graduated from 2010-2013. You are highly requested to answer the questions provided in an appropriate way. The information provided will only be for the purpose of study and will be confidentially kept.
1. Name of the school..............
2.  Working experience at present station. (a) 0-2	(b) 5-4	(c) 5 and above(    ) 
3.  Sex....................... (a) female 	(b)male 		(	) 
4.  Are the nomadic activities practiced in this area/district?  .........................
                   (a)  Yes 	(b) No					(	)
5.  If the answer is “Yes” for question number 3 how does it contributes to dropouts 
among students from pastoralists society within the district?..................................... 
6.	Do you think the rites of passage commonly practiced by the society around this   
area, contributes to students’ dropout at this school? .................
 (a)  Yes  (b) No	     (     )                                					
7. 	If the answer is  “Yes” for question number 6 can you mention some of the rites of passages practiced by the communities found in this district?..............................
8.  Is circumcision practice influences school dropout among the students  who are 
coming from communities found in this district?.........................................
9.  	How does circumcision influences students’ dropout at this school? ………….  
10.  	According to your experience, do you think age sets system practiced by the  society in which most of the students comes from contributes to students dropout at this school? 
  (a)  Yes           (b)    No           (      )
11.    How does age sets system contributes to students dropout at this school ?---------   
12.   What is the major economic activit(ies)  practiced by parents found in this 
        district?  (a)Pastoralism 	(b) crop cultivation (c) business (d)Crop cultivation and 
         pastoralism (e) business and crop cultivation 			(   )
13.   Among the following “what have been the family possession as the major means                      
          of  income among communities found in this district?
 (a) Goats, sheep, cattle (b) Goats and sheep (c) Goats and sheep 
Goats and sheep (e) Goats and sheep (f) goats                                 (       )
 (g) Cattle  (h) Crops
14.    Do you think major source of income among the parents from this district enable 
          them to pay school fees and other contributions to their children? 
         (a )Yes			(b) No 					(	)
15.   According to your experience do the students from this district pay school fees           and other contributions at the right time? 
                      (a)Yes 		(b) No 					(	)      
 16.   What have been reasons behind for the students delay to pay school fees and 
         other contribution at the right time? ---------------------------------------
17.   How family income contributes to students’ dropout among societies found in       
         this district? -----------------------------------------------------
 18.   Which class level (s) are subjected to higher dropout rate at this school? 
	(a) I   (b) II	(c) III   (d) IV 		(	) 
   19.  What have been the attributing factors for mentioned class levels to have higher 
        Dropout rate at this school?........
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[bookmark: _Toc244671122][bookmark: _Toc364231505][bookmark: _Toc370390930][bookmark: _Toc370395985][bookmark: _Toc370397273][bookmark: _Toc370734354]Annex  5: Interview Schedule for District   Secondary Education Officer (D.S.E.O)

Dear sir/madam
I am a student from Open University of Tanzania. I am conducting a study so as to get  the information on how the economic and cultural factors contributes to students dropout in community secondary schools in Longido district council, for students’ enrolled from 2007 to 2010 who  graduated from 2010-2013. You are highly requested to answer the questions provided in an appropriate way. The information provided will only be for the purpose of study and will be confidentially kept.
1.  Name of the district ……………………………………………………………
2.  Working experience at this station ……………………………………...........
3.  Sex ……………………………………………………………………………
4.  Explain how sources of income contribute to students dropout in community secondary found in this district?
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are coming from communities found in this district?
6 . How does circumcision practices contributes to students dropout in community 
    secondary school?
7 .  According to your experience is age sets system contribute to students dropout in 
      community secondary schools in Longido district council?
8.  Which class levels have experienced higher dropout rate in community secondary 
       schools in Longido district council?
9.  What are the reasons given for higher dropout rate in specified class levels in 
       question number 8 ?
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Barua zote ziandikwe kwa
Mkurugenzi Mtendaji Wilaya.
Simu No. 027-2539603/2

Fax: No. 027 - 2539603

S.L.P84,
Longido,
Mikoa wa Arusha.

Ref. No. HW/LONG/PF.542/17 14/05/2013

Renatus Mbanzibwa
Ketumbeine Sec. Schooi
P.0. Box 33,
LONGIDO

U.f.s. Headmaster,
Ketumbeine Sec. School,
P.O. Box 33,
LONGIDO

RE: REQUEST TO CONDUCT A RESEARCH IN COMMUNITY SECONDARY
SCHOOLS IN LONGIDO
eference is made to your letter dated 10th May, 2013 about the heading above.

Kindly be informed that, permissicn is hereby granted for you to conduct the research
as requested in Ketumbeine S.5, Longido S.5, Namanga S.5 and Engarenaibor S.S.

I wish you the best of success in your mastespregramme.

For. THE DISTRICT EXECUTIVE DIRECTOR
[ LONGIDO DISTRICT

{

C.C. District Executive Director,
LONGIDO DISTRICY - To see it in the file
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