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ABSTRACT

The purpose of this study was to find out the factors influencing shortage of teaching learning resources in Tanzania primary schools. The study to address three research objectives namely; first to assess the availability of learning and teaching resources in primary schools; Second, to examine the strategies used to enhance the availability of teaching and learning resources in primary schools and Thirdly to investigate the contribution of local community on assurance to viability of teaching and learning resources in primary schools. The study of employed descriptive research approach and case study design were used for data collection and analysis procedures. The population for the study involved primary school teachers, district primary school educational officer, school committee members, and local community organizations and companies. The sample size involved 68 respondents who were purposively sampled.  The interviews and questionnaires methods were used for data collection. Content analysis method was used for the analysis of qualitative data which was finally presented descriptively. The finding shows that, in all schools surveyed there is shortage of teaching and learning materials. Based on the findings, it was recommended for the government to allocate adequate financial resources for education and ensure a mechanism for the funds to reach schools as planned. The text resources should be equally allocated to all subjects including science, here is a need for schools to establish good and permanent relations with neighboring comminutes and companies to influence their financial and material support to schools. 
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1.0 [bookmark: _Toc398705077][bookmark: _Toc502948842][bookmark: _Toc502949010][bookmark: _Toc405282616]BACKGROUND AND STATEMENT OF THE PROBLEM

[bookmark: _Toc341223307][bookmark: _Toc342419853][bookmark: _Toc366094898][bookmark: _Toc502948843][bookmark: _Toc502949011][bookmark: _Toc405282617]1.1 Introduction  
Education is one of the most important aspects of human resource development. In                                                                                                                                                                                                                                                                                                                                                                                                      this light it is imperative that every child should have the opportunity to achieve his or her academic potential (Haki Elimu, 2008). Despite the efforts done by Tanzania government to achieve the goals of providing education for all, have not been achieved. The variation of contribution of many stakeholder include the local communities in primary schools   have been a “symptom” reflecting the shortage of teaching and learning resources as a result poor academic performance. It is essential that this symptom be scientifically analyzed to discover its underlying cause in order to suggest deliberate actions that should be taken to solve this problem (Pediatr, 2005). 

 This study intended to determine the factors influencing shortage of teaching and learning resources in primary schools in Kinondoni District, Tanzania. Chapter one therefore, introduces the background to the problem, the statement of the problem, the purpose of the study, the objectives of the study and the research questions to guide the study. In the chapter describes the significance of the study, the conceptual framework, limitations and delimitations of the study.

[bookmark: _Toc502948844][bookmark: _Toc502949012][bookmark: _Toc405282618]1.2 Background to the Problem
For centuries, the subject of school facilities had received considerable attention from public as well as educators. Educators were faced today with a growing challenge of maintaining the nation’s education facilities. Education, according to Coombs (1970) consists of two components. He classified these two components into inputs and outputs. According to him, inputs consist of human and material resources and outputs are the goals and outcomes of the educational process. Both the inputs and outputs form a dynamic organic whole and if one wants to investigate and assess the educational system in order to improve its performance, effects of one component on the other must be examined.

Instructional resources which are educational inputs are of vital importance to the teaching of any subject in the school curriculum. Wales (1975) was of the opinion that the use of instructional resources would make discovered facts glued firmly to the memory of students. Savoury (1958) also added that, a well planned and imaginative use of visual aids in lessons should do much to banish apathy, supplement inadequacy of books as well as arouse students’ interest by giving them something practical to see and do, and at the same time helping to train them to think things out themselves. Scarcity of textbooks, libraries and physical facilities according to Coombs (1970), will constraint educational system from responding more fully to new demands. In order to raise the quality of education, its efficiency and productivity, better learning materials and resources are needed. Knezewich (1975) also stressed the importance of having appropriate personnel plan and adequate instructional materials and physical facilities to support educational effort.

Education is a fundamental human right (Wolfeson, 2000). The key to sustainable development, peace and stability within and among countries is the provision of education to the population of those countries. Availability of teaching/learning resources enhances the effectiveness of schools as these are basic things that can bring about good academic performance in the students.( Maicibi,2003) opined that all institutions or organization are made up of human beings (workers) and other non-human resources. He further asserts that when the right quantity and quality of human resources is brought together, it can manipulate other resources towards realizing institutional goals and objectives. Consequently, every institution should strive to attract and retain the best of human resource.

For effective teaching and learning, textbook and resource materials are basic tools, in absence or inadequacy makes teachers handle subjects in an abstract manner, portraying it a dry and non exciting (Eshiwani 1984). In addition, Ayot and Briggs (1992) point out that poor results in education relates to the amount of resources and instructional materials allocated to it. 

In Sub-Saharan Africa (SSA), the results of the policies that focus on universal primary education are mixed. On one hand, the average primary net enrolment in SSA increased from 56% to 70% between 1999 and 2006, 8with some East African countries-Tanzania, Zambia, and Ethiopia-being very successful in this respect. Successful strategies included school construction programmed, the abolition of school fees, and the targeting of disadvantaged groups. On the other hand, in some West African countries the results were less positive, especially for girls.

 In 2005 Nigeria, for instance, despite some progress since 1999, showed a net enrolment rate of a poor 63%, with gender parity index of 0.83, which together signify that 48% of girls in the primary school age are out of school. Enrolment disparities within countries are sometimes even greater than between countries. “Disparities within the countries based on wealth, gender, race, language or ethnic group hinder progress towards [Universal Primary Education]. In Burkina Faso, Chad, Ethiopia, Mali and the Niger, children from the richest 20% are from three to about four times more likely to attend school than children from the poorest family.
The increasing numbers of pupils require additional primary teachers. Although some figures showing improving national pupil/teacher ratios (PTR) are encouraging, the general trend in SSA between 1999 and 2006 was an increase from 41 up to 45 pupils per teacher.11 Apart from that, there is a strong inequality of PTRs within a country, influenced by rural or urban location, socioeconomic context, and type of school. “Public sector school teachers in Rwanda work in classes that on average are more than two and a half times the size of classes in private schools. (SEDP, 2002).

In Tanzania, with a success story of primary net enrolment increasing from 50% up to 98% between 1999 and 2006, the PTR increased by nearly one-third, from 40% up to 53% in the same period. This increase is largely due to a shortage of teachers.13 There is a consensus that a PTR of 40:1 is an approximate ceiling for a good quality learning environment in primary schools.14 Countries that aim to reach universal primary education with this desirable PTR of 40 have to educate a sufficient number of qualified teachers to maintain good quality primary education. Conversely, the implementation of free primary education without sufficient resources and thorough planning can undermine the quality of the education system and result in poor education outcomes.(PEDP,2002).

PEDP was implemented country wide, targeting 11,591 primary schools. One of the major achievements of PEDP has been the increase in the number of children enrolled in primary school, for example the enrollment increased from about 4.8 million in 2001 to more than 7 million children.(PEDP,2006) .The statistics also showed that the GER and NER reached 112.7% and 96.1% respectively in 2006.Over 41,217 new classrooms were constructed between 2002 and 2006, an increase of 83%.The number of teachers increased from 103,731 in 2001 to 151,882 in 2006 giving a pupil teacher ratio of 52;1.Due to massive increase in school enrolment, there has been a lack of learning space for many children, leading to overcrowding in classroom. 
 Despite those achievements, there were also challenges that constrained the attainment of objectives and targets planned in PEDP. For example, the financial gaps were high such that they negatively affected the achievements of the targets set. The rehabilitation of the existing classrooms and construction of new ones could not reach the target of Classroom Pupil Ratio (CPR) of 1:40 from 1:66 (2011), due to financial constraints. The shortage of desks is still high. There was a shortage of about 1,836,000 desks which represents approximately 49.1% of the requirements (PEDP, 2006). 

 The PEDP II evaluation revealed that some schools have overcrowded classrooms; some are dilapidated calling for a need to construct new classrooms and undertake maintenance of the existing ones. Only 17% of the targeted numbers of classrooms were built during PEDP II. This led to the current high Classroom Pupil Ratio (CPR) of 1:70 which is below the national standard of 1:40.The Book Pupil Ratio declined from 1:3 in 2008/9 to 1:5 in 2010/11. It is therefore still far from the national standard BPR of 1:1. (PEDP, 2008/9).

The increase in the number of children enrolled in Primary schools has not been accompanied by a proportional increase in Resources for teachers, classrooms, and books.  For example, only three percent of students in standard 6 nationwide had single Mathematics Textbook in 2007 compared to seven percent in 2000. The consequences of failure in public examination are the inability of learners to proceed to higher educational institution.  As a result of this poor performance, stakeholders in education are curious to know the causal factors associated with the problem. Causes of poor academic performance could include ownership of the school and inadequate facilities.  Facilities are of everything used directly or indirectly for the benefit of education.  Facilities could also be explained as the entire school such as class rooms, staffrooms, laboratories, workshops, libraries, laboratory equipment, consumables, audio visual aids, electricity, water, chairs, tables, stationeries, play ground, storage spaces and others which schools has (Bandele, 2003).

It is evident that the quality of the buildings, the teaching and learning materials, the working conditions of the teachers, and even the environment of learning do not portray a picture that good quality education can be provided in the majority of the Tanzanian primary schools. And yet primary education is what Tanzania claims to afford to all its citizens, which is the foundation that the country's future supply of manpower to develop the country rests. The challenge remains whether, under such conditions, Tanzania is providing the opportunity for the brainpower of its young generation to develop. Nations have become great because of the development of brainpower of its people. (PEDP, 2002).

Perhaps it is not numbers that matter but the quality of the education and the resources which are channeled into education to make it a quality education. The amount of money going into primary education is very low, and this is borne out by the observation on the quality of the primary schools and the great limitation on the teaching and learning materials. Tanzania is not rich, but it can set its priorities differently which can improve resource allocation to primary education. It is necessary to realize that good education is an investment whose returns will not be immediate, but will in the long run pay very handsomely. Tanzania has therefore to fund primary schools education much better if primary education is to remain the best education it can afford to offer to the majority of its citizens (PEDP, 2002).

 The problem of shortage of education resources such as teaching/learning facilities (textbooks, teachers and others) led teaching and learning not to take place properly. The situation compels the researcher to determine the factors influencing shortage of teaching and learning resources in primary schools.
[bookmark: _Toc502948845][bookmark: _Toc502949013][bookmark: _Toc405282619]1.3 Statement of the Problem
Tanzania primary schools that are dominantly located both in rural and urban areas socially isolated. These schools face a number of challenges in ensuring quality delivery of learning materials. Such schools face three critical issues such as high shortage of teaching and learning resources. Those learning resources include text books, desks, classrooms for learning and other. Together with the efforts which may be taken by the Tanzania Government towards improving education system, still the rate of increase of newly opened primary schools and students is high compared to the rate of increase of teachers, text books and learning references.

Many schools lack basic information resources such as well-stocked school libraries. Textbooks and other reference materials are usually not available in libraries and if available they are outdated. Purchasing textbooks is considerably expensive. Thus why, this study intends to determine the persistence shortage of education resources in primary schools particularly in Kinondoni Municipality.

[bookmark: _Toc397522461][bookmark: _Toc397523014][bookmark: _Toc398705081][bookmark: _Toc502948340][bookmark: _Toc502948440][bookmark: _Toc502948846][bookmark: _Toc502949014][bookmark: _Toc405282620]The shortage of educational resources in primary school is a threat to the delivery of quality education. This calls for an urgent need to find out how it is being addressed especially at local community levels. Therefore, the purpose of this study was to find out the factors influencing shortage of educational resources in primary schools in Kinondoni Municipal.

[bookmark: _Toc502948847][bookmark: _Toc502949015][bookmark: _Toc405282621]1:4 Purpose of the Study
The purpose of this study is to find out the factors influencing shortage of teaching and learning resources in Tanzania primary schools.

[bookmark: _Toc502948848][bookmark: _Toc502949016][bookmark: _Toc405282622]1.5 Objective of the Study
[bookmark: _Toc502948849][bookmark: _Toc502949017][bookmark: _Toc405282623]1.5.1 General Objective of the Study
The main objective of this study is to find out the factors influencing shortage of teaching and learning resources in Tanzania primary schools.

[bookmark: _Toc502948850][bookmark: _Toc502949018][bookmark: _Toc405282624]1.5.2. Specific Objectives
i. To assess the availability of learning and teaching resources in primary    	schools.
ii. To examine the strategies used to enhance the availability of teaching and learning resources in primary schools.
iii. To investigate the contribution of local community on assurance to viability of teaching and learning resources in primary schools. 

[bookmark: _Toc502948851][bookmark: _Toc502949019][bookmark: _Toc405282625]1.5.3 Research Questions
i. What is the situation in the availability of teaching and learning resources in primary schools?
ii. What are the strategies used to enhance the availability of teaching and learning resources in primary schools?
iii. To what extent the contributions made by local community assure the viability of teaching and learning resources in primary schools? 

[bookmark: _Toc502948852][bookmark: _Toc502949020][bookmark: _Toc405282626]1.6   Significance of the Study
The findings of this study are significant in different ways: .First, the study will improve and informs educational planners, policy makers and other education stakeholders the current status of educational resources in primary schools and how it affects teaching and learning process so that they can take plausible actions. Secondly, the study reveals the reasons underlying the factors influencing shortage of teaching/learning resources to education stakeholders so that they can formulate sound strategies for addressing the problem. Thirdly, it contributes to the existing body of knowledge on the importance of educational resources for the delivery of quality education.  Fourthly, this study forms the basis for further studies related to educational resources in primary school and other levels of education.

[bookmark: _Toc502948853][bookmark: _Toc502949021][bookmark: _Toc405282627] 1.7 The Conceptual Framework
In attempting to understand what factors are most important in affecting students learning which arc reflected in a student’s school achievement, most investigators pertaining to the school and teacher characteristics. For instance, Sanguinity (1983) suggested that in order to detennine the quality of an individual school, it is usual to observe the facilities of the schools and the characteristics of the teaching qualifications, data on pupil achievement, access to reading materials or textbook availability, the class size, .teacher -student ratios, size of staff, location of the school, etc. However, in developing countries the major proportion of explained achievement variance is due to the school characteristic and the teacher quality (Heyneman and Loxley 1983). The poorer the country is economically, the more impact on achievement the school quality and teachers seem to have.

Ndabi (1985) investigated the relationship between selected student background, school characteristics and academic achievement in standard seven primary school students in Tanzania, and found out the following when he considered resource/instructional materials:
a. Students’perfonnance on primary seven leaving examination (PSLE) tended to be better in schools experiencing less frequent shortage of exercise books,
b. Students who had the requisite textbooks in all the subjects taught tended to have better perfonnance than students in schools with relatively high incidence of text-book shortages. In his conclusion he argued that the school structure as defined by his study-i.e., student population, staff, school facilities, teacher characteristics and instructional materials as commonly used in school settings for teaching learning purposes--account for more than other variables in detennining students performance in the PSLE.

Education is costly and its success depends very much on the general development of the economy, of which Tanzania does not boast to have a healthy one. The massive expansion of primary education only means that the resources available have been spread very thinly, and therefore it is worth to look at the quality of education that has resulted. In this study the determinants of quality shall centre on the facilities available at the schools as argued by Ndabi (1985).

Therefore this study required a conceptual framework. The conceptual framework explains either graphically or in narrative form the key variables involved in the study. The conceptual framework that clearly illustrates this study was adopted from the Open System Model views organizations as open system because they are not only influenced by the environmental context but also depends upon them (Miskel and Hoy 2008).

 The model also views an organization as a unit which consists of inputs, processes and outputs. The inputs include energy imported into the system such as raw materials, labor and finance.  The processes refer to the transactions involved in the transformation of inputs. Outputs refer to the products produced after the transformation process. According to open system Model, the quality of the products depends on the interplay between the inputs, process and outputs. This determines the availability of sufficient and quality inputs, which in turn affects the transformation process and eventually the outputs (Hoy, 2008).
 (
Inputs
School resources
Physical Resources
Classrooms
Laboratories’
Libraries
Teachers’ offices
Toilets
Instructional Resources 
Textbooks
References books
Variety of reaching aids e.g. maps, flip charts
Human Resources
Teachers and non teaching staff
Financial Resources
School funds and Budget
Process
Teaching and learning methods
Evaluation and assessment
Internal efficiency e.g book-students ratio
Lesson preparation
Strategies/methods used to involve local community, parents and private companies in schools materially
Outputs
Student academic performance
Behavior   and Attitude change
Teachers perceptions on local community, parents and private companies in school support of teaching and learning resources 
)                                                                         



                                      
                                                                                   
                                    
                                                                                      
                                                                                       
                                                                                        
                                                                                                           
                                                                                          




[bookmark: _Toc502948348][bookmark: _Toc502948448][bookmark: _Toc502948854][bookmark: _Toc502949022][bookmark: _Toc405282628]Figure 1.1: Hoy, at el (2008) theory, research, practice.
 Sources:  Modified from Hoy and Miskel, 2008.

[bookmark: _Toc502948855][bookmark: _Toc502949023][bookmark: _Toc405282629]1.8 Limitation of the Study                               
[bookmark: _Toc397522470][bookmark: _Toc397523023][bookmark: _Toc398705090]The researcher encountered the following limitations. Researcher may face financial constraints in the fulfillment of research requirements. This is due to the fact that, there will be no sincere and valid recognition from the government sponsorship, especially for education project. Second, in terms of availability of data, researcher faced some difficulties to get permission to conduct the study in some sites for instance at Kinondoni offices. The subordinates were not available at a time when I visit the area so as to collect the data.
[bookmark: _Toc502948856][bookmark: _Toc502949024][bookmark: _Toc405282630]1.9 The Scope of the Study
First, the study covered aspects on the influencing shortage of teaching/learning resources in Tanzania primary schools. The study dealt with the current status of the resources, their effects on teaching and learning process, causes of the shortage and coping strategies adopted. Secondly the study focused in primary schools in Kinondoni Municipal. Thirdly, the study will be confined mainly to the qualitative data collection approach and analysis.

[bookmark: _Toc502948857][bookmark: _Toc502949025][bookmark: _Toc405282631]1.10 Definition of Key Terms
For the sake of providing a common understanding across this dissertation, the key terms which dominate the study are clearly defined in the context of the study.

Educational resources refer to all necessary educational materials and equipments for an effective and optimum teaching and learning process. These include physical structures,(classrooms, administration blocks, libraries, laboratories, teachers’ houses toilets and teachers’ offices), instructional materials (textbooks, reference books, syllabi, computers and teaching aids), human resources (teachers and non-teaching staff) and financial resources (MANTEP institute 1995)

Local community is a specified group of people in a geographical location, with a vested interest on the day to day activities and performance of the school. Parents, local leaders and local NGOs/CBOs are examples of the stakeholders which constitute a school community. 

[bookmark: _Toc502948858][bookmark: _Toc502949026][bookmark: _Toc405282632]1.11   Organization of the Study
This dissertation consists of five chapters. Chapter one is the introduction which has outlined the background and the statement of the problem. The chapter also has delineated the purpose of the research, its objectives and research questions. The chapter further addressed the motivation and the significance of the study and it concluded by explaining the delimitation and limitation of the study. In this part, only literatures related to this topic were surveyed. The chapter therefore starts by surveying on the educational acts which support the functions of local community participation and their models. Other issues surveyed in this chapter include cases of community involvement from around the globe and their impact on education development. The chapter ends by giving the summary of the whole chapter. Chapter three confers the conceptual framework guided the study and research methodology. In this part, research design, the sampling methods and methods of data analysis are discussed. Chapter four provides analysis, presentation and discussion of the findings. The final chapter summarizes the findings and provides recommendations to both administrative reactions and further research.


[bookmark: _Toc502948859][bookmark: _Toc502949027][bookmark: _Toc405282633]
CHAPTER TWO

[bookmark: _Toc502948860][bookmark: _Toc502949028][bookmark: _Toc405282634][bookmark: _Toc398705095]2.0 REVIEW OF RELATED LITERATURE

[bookmark: _Toc502948861][bookmark: _Toc502949029][bookmark: _Toc405282635]2. 1 Introduction
The previous chapter presented the rationale for conducting this study. This chapter attempts to review the relevant literature related to the shortage of educational resources in schools. The aim is to expose the researcher to a variety of approaches in dealing with the research problem; to help the researcher to gain knowledge and ideas already established concerning the topic under study in which the knowledge gap worth identified. Thus the chapter stands as a starting point for the research undertaking.

[bookmark: _Toc502948862][bookmark: _Toc502949030][bookmark: _Toc405282636] 2.2 Teaching and Learning Resources in Primary Schools. The Global perspective
Material resources include textbooks, charts, and maps, audiovisual and electronic instructional materials such as radio, tape recorder, television and video tape recorder. Other category of material resources consist of paper supplies and writing materials such as pens, eraser, exercise books, crayon, chalk, drawing books, notebooks, pencil, ruler, slate, workbooks and so on (Atkinson 2000). Newton (1997) professed that the magnitude of instruction are more scientific base; make instruction more powerful; make learning more immediate and finally make access to education more equal.

Adeogun (2001) discovered a very strong positive significant relationship between instructional resources and academic performance. According to Adeogun, schools endowed with more resources performed better than schools that are less endowed. This corroborated the study by Babayomi (1999) that private schools performed better than public schools because of the availability and adequacy of teaching and learning resources. Adeogun (2001) discovered a low level of instructional resources available in public schools and stated that our public schools are starved of both teaching and learning resources. He expresses that effective teaching cannot take place within the classroom if basic instructional resources are not present.   

Fuller (1986) suggested that the quality of instructional processes experienced by a learner determines quality of education. Mwiria (1985) also supports that students performance is affected by the quality and quantity of teaching and learning resources. The author noted that institutions with adequate facilities such as textbooks stand a better chance of performing well in examination than poorly equipped ones.

A study conducted by Gogo (2002) on the input of cost sharing on access, equity and quality of secondary education in Rachuonyo district found that the quality of education had remained average for the entire period 1996 to 1999. The author concluded that performance could be attributed to inadequate teaching and learning materials and equipment. In addition, Gogo recommended that in order to provide quality education the availability of relevant teaching /learning materials and facilities is crucial.

Maundu (1987) concurs with the above findings that, good performance demanded that every learning institution be equipped with relevant and adequate text books. Mbiti (1974) strongly feels that when equipment and supplies are delayed, the policy implementers cannot work properly. According to Muthamia (2009), teachers can only be effective and productive in their work if they have adequate and relevant facilities. In addition, Makau (1986) stated that instructional materials such as textbook and science equipment for both teachers and students are key variable in student’s learning and performance at all school levels. Furthermore, Maundu (1987) states that instructional resources play an important role in explaining the wide variation in academic performance among the students.
[bookmark: _Toc502948863][bookmark: _Toc502949031][bookmark: _Toc405282637]2.2.1 Library resource
The benefits of a functional and/or good library system are enormous and include (Busayo, 2011; Lingam and Lingam, 2013), the provision of access to books and other reading materials or resources. The immediate benefit of access to reading resources is the promotion of reading culture which in turn underpins the growth and strengthening of literacy skills. The positive outcomes of reading culture is a marked increase in reading fluency, vocabulary acquisition and usage, ability to express ideas and concepts more clearly and accurately (Busayo, 2011).
 In a school setting, a functional school library system fulfils a number of purposes (Busayo, 2011; Krolak, 2005):
i. Provision of material resource to enhance academic growth and development;
ii. Guidance of students on the choice of relevant materials for study;
iii. Provision of support to the teaching programme of school;
iv. Provision of assistance to pupils in terms of developing of skills in the use of books and libraries;
v. Acquisition of the relevant books and other reading materials relevant to the school curriculum. In other words libraries provide access to supplementary materials that complement and enhance the learning provided by prescribed textbooks;
vi. The library helps to guide students in all aspects of their academic endeavor including developing research skills.

 Makotsi (2011:5) observes that: Regular access to books while at school and developing the habit of reading for pleasure have dramatic results in terms of increased vocabulary, text comprehension, and improvement in writing skills and self-expression. Libraries in general also contribute to other areas such as (Krolak, 2005:3): lifelong learning, literacy enhancement, informed citizenship, recreation, creative imagination, individual research, critical thinking and ultimately empowerment in an increasingly complex world. Mji and Mkagato (2006) add that library usage contributes to the improvement of the learners’ higher order of learning skills such as analysis, problem solving and evaluation. Sadly, in Sub-Saharan Africa, school libraries are either not available or in poor condition or both (Etsy, 2005). However, availability of libraries is one thing and utilizing them effectively is another; for instance, Seniwoliba (2013:214-215) reports that in Ghana libraries are not fully utilized by either teachers or pupils.

[bookmark: _Toc502948864][bookmark: _Toc502949032][bookmark: _Toc405282638]2.2.2 Textbooks Resource
The importance of textbooks in the teaching and learning process has been widely recognized in the literature (Gichura, 2003). Textbooks provide structure and order in the teaching and learning process (Johansson, 2006; Triyoga, 2010) and in the classroom, they are considered as useful and effective tools or instruments whose purpose is to facilitate the work of the teacher on a daily basis (Johansson, 2006; Padururu, n.d.). Padururu (n.d.) observes that textbooks give students stability and confidence. Textbooks also provide security and confidence to inexperienced teachers 

(Triyoga, 2010). However, Glennerster et al. (2011) observe that an average child does not benefit from textbooks. Triyoga (2010:11) observes that: “There is no ideal textbook, ideal for every teacher, ideal for every group of learners and ideal for every teaching situation”. And for that reason it is advisable to use them carefully and alongside other aids or other materials (Triyoga, 2010). Similar view is echoed by Indoshi (1993) as cited in Mudulia (2012:531) who argues “that the use of textbooks among other materials raises academic standards and efficiency of a school system”. Triyoga (2010) further identifies a number of limitations associated with the use of textbooks. They include in authenticity, distorting content, may not reflect students’ needs and may deskill teachers.
Poor performance in schools in Sub-Saharan Africa has been associated with shortage or lack of core textbooks (Mudulia, 2012). For instance, Eshiwani (2001) as cited in Musasia et al. (2012:5) argue” poor performance of mathematics in Kenya is attributed to poor teaching methods and acute shortage of textbooks. Shortage of textbooks may often result in students or pupils sharing textbooks. In some cases one textbook is shared between 6 or more pupils or sometimes no textbook at all (Makotsi, 2011; UIS, 2011). Worse cases of textbook: Pupils ratios have been reported in the literature, for instance in some schools in Macia the ratios are between 1:40 and 1:100 (World Bank, 2008). In Cameroon the ratio of textbook: pupil is 1:13 (UIS, 2011). In Fuji Islands, the textbooks were either outdated or not available in sufficient number in some rural schools (Lingam and Lingam, 2013). The whole situation of inadequate textbooks is exacerbated by the lack of supplementary instructional materials (Seniwoliba, 2013). Shortage of textbooks therefore put pressure on teachers and also affects the amount of homework they assign to pupils or students.

[bookmark: _Toc502948865][bookmark: _Toc502949033][bookmark: _Toc405282639]2.2.3 Laboratory Resource
Kibirige and Hodi (2013:245) underscore the importance of laboratories in providing learners with opportunities to experience science by employing scientific research procedures. One such opportunity is engaging learners in the inquiry processes through which they can acquire research skills (Kibirige and Hodi, 2013). Also learners gain in terms of understanding the nature of scientific problem solving (Kibirige and Hodi, 2013). Similar views are echoed by Owolabi and Oginni (2012:44) who observe that one of the activities in science is experimentation because it provides a forum for practicing the theoretical knowledge gained in the classroom and for demonstrating the psychomotor skills of a teacher and learner, thus reinforcing the fact that students’ engaging in laboratory equipment and processes is key to achieving the learning objectives. Students who are not engaged in the laboratory equipment see science as abstract and irrelevant (Owolabi and Oginni, 2012). Kibirige and Hodi (2013:427) report in their study that learners who use laboratory investigation improve their understanding of physical sciences. Mudulia (2012) reports on a relationship between availability of resources and achievement of science, arguing that high performing schools have higher availability of laboratory equipment and chemicals or consumables than low performing ones. However, acute shortages of laboratory equipment and consumables have been reported in Zambia, Nigeria, South Africa and Fiji among other countries (World Bank, 2008; Ogunmade, 2005; Lingam and Lingam, 2013; Kibirige and Hodi, 2013). There are also reports of poor quality science materials in Fiji (Lingam and Lingam, 2013). Lack of proper use of laboratories has also been reported in South Africa and Portugal (Kibirige and Hodi, 2013). Other issues highlighted in the literature in relations to teaching science include science teachers lack teaching skills and competency (Kibirige and Hodi, 2013) and professional development is absent (Kibirige and Hodi, 2013).

[bookmark: _Toc502948866][bookmark: _Toc502949034][bookmark: _Toc405282640]2.2.4. Furniture Resource
In many countries, furniture is either lacking or poor. In some situation the shortage has been described as acute (World Bank, 2008). For instance, in the Fiji islands, school furniture was reported as poor and inadequate to the extent that in some schools furniture shortage was acute and students and/or pupils had to sit on the floor (Lingam and Lingam, 2013). In Culcutta, India, a study involving head teachers of primary schools, identified lack of electricity, space and furniture as major challenges facing the schools. In Kenya, many schools in the Nairobi inner-city have inadequate furniture; they are either broken or lost (Dierkx, 2003).

Learners need physical comfort when sitting, reading and writing and furniture plays a key role in ensuring the comfort of learners. Four key areas in relation to furniture and the learning process:
i. Well designed and constructed
ii. Correctly sized
iii. Fit for its purpose
iv. If possible made and repairable locally. Poor furniture design has been associated with back pain and more especially in girls (Higgins et al., 2005).

[bookmark: _Toc502948867][bookmark: _Toc502949035][bookmark: _Toc405282641]2.2.5 Other Resources
One of such resource is the classroom physical environment. Quality physical environment is very important because studies have shown that it can significantly affect student achievement. Similar views are echoed by( Siddhu,2011) who based on a study in India, observed that quality of classroom conditions have strong positive effects on girls. Adedeji and Olaniyan (2011) note that many rural schools across African countries lack essential infrastructure thus making the learning environment less safe, less efficient and less effective. In Kenya in 1999 a government commission of inquiry on education system in part linked declining standards of primary education to inadequate and unsuitable physical facilities (Republic of Kenya, 1999 as cited in Dierkx, 2003). Schools with poor physical environment are less likely to attract both teachers and students or pupils (Alhassan and Adzalilie -Mensah, 2010).

India
A number of existing literature reveal several different strategies adopted by the government, heads of schools, teachers and students in primary schools to cope  with shortages of educational resources in schools. A report by ETUCE (2001) revealed that due to shortage of teachers in European countries, the government employed foreign teachers. Due acute shortage of classrooms in India teachers and students used verandas as classrooms (Tamil 2007). Several studies have tried to establish the relationship between inputs and pupil performance. Studies done by Riddel and Brown (1991) drew conclusions that teaching (resources availability and teaching methods) and not teachers was the critical factor. Lockleed and Komenan (1989), Glewwe et al. (1991, 2008) supported the view that pedagogical processes were more significantly related to pupil achievements than were the physical and pedagogical input variables and school organization.

[bookmark: _Toc502948868][bookmark: _Toc502949036][bookmark: _Toc405282642]2.3 In Africa Perspective
Botswana
The teachers and school-heads of the current study were very concerned with the lack of support and non- availability of resources in primary schools. To be specific, educators indicated that there was a lack of appropriate instructional materials needed for primary students. In addition, they regretted the insufficient time available for collaboration and consulting with other teachers, parents, and professionals to meet the learning needs of students with disabilities (Ocloo and Subbey, 2008). Over a period of 10 years, very little has been done to provide appropriate resources for the pupils. Given the fact that there is a dearth of resources required for successful implementation of inclusive education in developing countries, teachers should be trained to be innovative so that they can produce their own instructional materials and adapt them to suit the needs of learners (Alur ,2002 : Singal , 2006).

The current situation is appalling because most urban primary schools do not have sufficient classrooms to accommodate learners. Some schools have resource rooms, but because of the shortage of classrooms, they are used as regular classrooms. In one school, learners with hearing impairments were forced to attend classes outdoors next to a noisy, heavily trafficked area. The majority of the classrooms were inaccessible to learners with physical disabilities; for example, although some schools had ramps, some of the ramps were too steep for students with physical disabilities to move up them independently. Necessary facilities such as toilets were inaccessible. Structural barriers tend to limit independent access to classroom and school activities, and impact negatively on participation and competence in the curricular and co curricular activities (Alur, 2000).

South Africa 
A study by Prew (2009) on community Involvement in School Development indicated that evidence collected from a study of 96 schools, involved in the Soshanguve School Development Project (SSDP). Soshanguve is a large township north of Pretoria. The SSDP is a partnership between the local education district office and a non-government organization (Link Community Development). The project introduced a school development planning process in all the schools in the township. The school development approach that emerged was guided by a novel, highly contextualized response based on the needs of the local communities and schools. Over a period of three years it resulted in high levels of community participation in most of the schools.

Within the context of South Africa this was significant. A majority of the more than 25,500 schools in South Africa have struggled to improve over the last decades. The introduction of school governing bodies (SGB) in 1997 was designed to use parental involvement to drive improvement in schools, but this has rarely occurred (Ministerial Committee on School Governance, 2004). As a result of this, combined with under-funding and poor training of teachers, many schools in South Africa remain under-resourced, with low expectations of pupils, low teacher morale, weak management and poor results (Centre for Applied Legal Studies, 2007; Human Rights Commission, 2006; Lumby et al., 2003).
The SSDP was designed to address this reality and provide some answers based on an innovative use of school development methods in one township. School development, with its focus on the school as a holistic organization and the use of tangible school development plans, attracted much interest in South African education circles in the 1990s. The SSDP was crafted to explore the portability of the approach from the West and to see how schools and communities in Soshanguve would adapt SD to meet their needs and improve schooling in the township. So, school development in Soshanguve turned out to be a focus on school functionality and the key relationships affecting the school. This involved accessing resources, ensuring attendance of teachers and learners in schools, setting up basic systems and daily work rhythms, basic management and governance skills, safety, as well as basic human rights and community involvement.

Harambee Schools in Kenya
Community financing has been a prominent aspect of Kenya’s educational system, dating back to the Harambee schools.  Harambee means ‘let us pull together’. During the colonial era, local communities established these independent schools.  Their independence stemmed from local community support in contrast to the support of the colonial government or local missionaries, the two groups then most responsible for educational development (Mwiria, 1999).

In the early post-independence period faith-based organizations, eager to quench the thirst for education and put their imprint on the Harambee movement encouraged local communities to continue to raise funds for schools. With support from local dignitaries, the Harambee movement developed a distinct political character, as local politician’s curried favor with their constituents by funding new schools and sustaining existing ones. As a result, failure or success of the Harambee schools depended not on religious groups’ sponsorship but instead.
[bookmark: _Toc502948869][bookmark: _Toc502949037][bookmark: _Toc405282643]2.4 The Source of Resources for Primary Education
Local governments which were reintroduced a few years ago as a result of administrative reforms in the country are now responsible for planning and administration of community activities such as primary education, adult education, health and infrastructure. These activities are financed by local revenues, and central government subsidies. The building of primary schools is financed through village self-reliance; furniture and teaching materials by the districts; while teachers' training and salaries are provided by the central government. Difficulties in raising funds through local tax and the fact that education has to share this revenue with health, water and infrastructure, means that many districts have difficulties in paying for teaching materials. For instance, during the 1984/85 financial year, local governments were not able to reach the expected target for collecting local revenue, and thus the central government had to increase its subsidies. 

These financial problems delayed many activities. In the educational sector, the local government had problems of purchasing books and teaching materials. This caused a chain reaction where already printed books were piled up in the stores, and printing programmes could not be implemented. Serious debt problems between local governments, book distributors, printers and publishers arose. The consequences were detrimental to the whole process of education (Annual Joint Review of Swedish support to Education and vocational training 1985:2).

The development budget and recurrent budget for education is financed by the Tanzanian government with assistance of communities and other foreign donors. The major donors of educational finance to the government of Tanzania are the World Bank and IMF.

[bookmark: _Toc502948870][bookmark: _Toc502949038][bookmark: _Toc405282644]2.5 The Status of the Teaching and Learning Resources in Tanzania 
In most sub Sahara Africans Countries, teachers resort to combine streams as a means to 
reduce shortage of classrooms in both primary and secondary schools. Also double shift classes are adopted due to shortages of educational facilities especially classrooms, furniture and teachers (IRIN 2008). In her study, John (2008) clearly indicates that teachers resorted to borrowing textbooks and other teaching materials from the nearby schools. They purchased their own textbooks and reference books so as to cope with the shortage of resources.

It is evident that the quality of the buildings, the teaching and learning materials, the working conditions of the teachers, and even the environment of learning do not portray a picture that good quality education can be provided in the majority of the Tanzanian primary schools. And yet primary education is what Tanzania claims to afford to all its citizens, which is the foundation that the country's future supply of manpower to develop the country rests. The challenge remains whether, under such conditions, Tanzania is providing the opportunity for the brainpower of its young generation to develop. Nations have become great because of the development of brainpower of its people. The question is, has Tanzania invested properly in the education of its people?

Perhaps it is not numbers that matter but the quality of the education and the resources which are channeled into education to make it a quality education. The amount of money going into primary education is very low, and this is borne out by the observation on the quality of the primary schools and the great limitation on the teaching and learning materials. Tanzania is not rich, but it can set its priorities differently which can improve resource allocation to primary education. It is necessary to realize that good education is an investment whose returns will not be immediate, but will in the long run pay very handsomely. Tanzania has therefore to fund primary schools education much better if primary education is to remain the best education it can afford to offer to the majority of its citizens.
In this report there was a need for an empirical study that would search for coping strategies adopted by educational stakeholders toward the shortage of educational resources in primary schools at Tandale Ward in Kinondoni District.

Theoretically, there are different approaches that explain the factors influencing the availability of teaching and learning resources in primary schools. For the purpose of this study, the qualitative education planning approach will be adopted to explain the phenomenon. The qualitative education planning approach concurs with the United Nations Declaration on Human Rights, the Jomtien Conference Resolutions of 1990, and the Dakar Declaration of 200 on Education for all (EFA). All these declarations contend that education is basic human rights. Thus it should be for all (Mosha 2006). The qualitative education planning contends to expand the foregone discussion reveals the consequences of the shortage of educational resources on teaching and learning process as well as students’ performance in general. Specifically, the impact of the shortage of educational resources on teaching, learning and students performance in national examinations in Tanzania primary schools in Kinondoni District needed an empirical investigation.

[bookmark: _Toc502948871][bookmark: _Toc502949039][bookmark: _Toc405282645]2.6 Theoretical Perspectives on Factors influencing Shortage of Teaching and Learning Resources in Primary Schools. 
Akinsanmi (2010) pointed out that people learn in formal settings like conferences and schools, non-formal settings such as hobby groups, and informal setting like homes.
Akinsanmi discussed the theories that explained how learning occurred in schools. These explanations fell under three broad schools of thought, i.e., behaviorism, cognitivism, and constructivism. Under the behaviorism school of thought, schools were designed on lecture-based, teacher-focused, and structured. To promote learning, the use of a system of reward and punishment was used. Under the cognitive school thought, the mental processes (thinking, memory, knowing, and problem solving) were included in how people learn. This meant that the learner should be an active participant in the learning process. Under the constructivism school of thought, the learner constructs knowledge through experience and in accordance with his or her level of cognitive development (Akinsanmi, 2010; Boyle, 1994).

Learning environments should be based on student-centered, collaborative, cooperative, and experiential (Akinsanmi, 2010). School administrators, architects, engineers, and facility planners of physical learning environments must respond to a program of spatial relationships and requirements when creating a physical context for learning environments, because most learning theories do not provide sufficient description of their physical context (Akinsanmi). Many designers and school officials were not embracing constructivism learning theories. Educators and school administrators must also ensure that the educational specifications they work with reflect the appropriate learning theory.

[bookmark: _Toc502948872][bookmark: _Toc502949040][bookmark: _Toc405282646]2.7   Community Participation Models 
The Inter-Agency Network for Education in Emergencies (INEE) defines community participation as including both the processes and the activities that allow members of an affected population to be heard, empower them to be part of decision-making processes, and enable them to take direct action on education issues. It uses symbolic/token participation, consultation, and full participation to identify the different levels (INEE, 2004).

Another model (Shaeffer, 1994) delineates eight levels of community participation that vary by the degree of engagement and activity. Within this classification system, participation ranges from passive collaboration or involvement with the education system to an actively engaged role (Rose, 2003). Table 2 illustrates the eight levels, describes some of the characteristics of the participation, and gives some specific examples of how the participation has been manifested.

There are enabling Factors in the Practice of Community Engagement in the development of education (Kintz, 2011). First, it is about increasing recognition on the part of governments of the importance of partnerships to achieve education goals. Secondly, it is about increasing democratization of many societies that has been fostered by the emergence of civil society groups. These groups, including local nongovernmental and community based organizations that formed to address a variety of political and social concerns, are creating awareness of the right to, and the value of, wider participation. Thirdly, it is about cohesive community structures in many small, rural communities. Smaller communities tend to have an established central leadership structure with some credibility.

[bookmark: _Toc502948873][bookmark: _Toc502949041][bookmark: _Toc405282647]2.8 Research Gap	
This chapter examined relevant literatures related to the factors influencing shortage of teaching-learning resources in primary schools. Research gap has been identified after reviewing different literatures concerned with the topic of the current study like;

Overbaugh (1990) found that the physical environment affected teachers in their professional performance. Teachers ranked classroom equipment, classroom furnishings, and ambient features as the most important environmental features. The study determined the perceptions of teachers on how school facilities affected their ability to function as a professional. The study also revealed that teachers were generally satisfied with all of the physical environmental factors of the instructional areas of their schools.
Lackney (1999a) presented a paper to the U. S. House of Representatives Committee on Science that discussed the impact of educational facilities on student behavior, attitudes, and performance. Lackney (1999a) concluded that school buildings were important to the teaching and learning process. Lackney (1999a) also asserted that there was a relationship between physical characteristics of school buildings and educational outcomes.

O’Neill (2000) investigated the relationship between student achievement, school facilities, attendance, behavior, and teacher turnover rate. The study supported the research that school facilities that were well designed and maintained would enhance the learning environment for teachers and students. O’Neill and Oates (2001) explored whether improving school facilities had a positive effect on student behavior, attendance, student learning and teacher turnover rate. O’Neill and Oates found that there was a direct relationship between student achievement and building quality.

Earthman (2002) found that school facility conditions do affect student academic achievement. Earthman (2002) concluded that school building design features and components have a measurable influence upon student learning. The TACIR (2003) conducted a study in connection with school facilities, learning and teaching, found that the age of the facility, condition of the facility, thermal factors, visual and lighting, color of the indoor facilities, external noise, and air quality all correlated with positive educational outcomes. Earthman (2004) examined the relationship between building quality and academic outcomes. He found that there was a relationship between building quality and academic outcomes. Further, Earthman (2004) rated temperature, heating, and air quality as the elements that affected student achievement.

Hadden (2005) identified features that existed in Georgia’s schools to determine trends in school design. The study examined the physical environment and the functional environment of the schools that included (a) energy efficient, flexible, and sustainable designs; (b) aesthetics; (c) safety; (d) collaboration; (e) classroom space and furnishings; (f) technology; (g) organization of classroom administrative offices, (h) student communal spaces and school grounds; (i) teacher facilities; (j) instructional and social program services and opportunities; (k) classroom instructional opportunities; (l) instructional opportunities and educational programs; (m) organization of instruction; and (n) community or social use.

Hadden’s study supported the research that facilities did impact student learning by shaping the environment. Higgins, Hall, Wall, Woolner, and McCaughey (2005) analyzed twenty-five years of research. Higgins et al. found that most researchers supported the fact that there was a relationship between school quality and student performance. Uline and Tschannen-Moran (2005) examined school climate as the link between school facilities and student achievement. Uline and Tschannen-Moran found positive correlation between a school facility’s condition, school climate, and student achievement. Caddick (2006) presented a paper on the behalf of the National Education Association to the U. S. House of Representatives Committee on Education and Labor that discussed the relationship between school building adequacy and student achievement. Caddick findings indicated that quality facilities were related to all of the school climate variables: teacher professionalism, collegial leadership, community engagement, and academic press.

McGowen (2007) investigated the relationship between school facility conditions and school outcomes (student academic achievement, attendance, discipline, completion rate, and teacher turnover rate). McGowen found that student achievement, attendance, and completion rate measure, was not statistically significant in relation to school facility conditions, and discipline or behavior were significantly related to school facility conditions. Teacher turnover rate was related to school facility conditions.
Stallings (2008) did a quantitative study that investigated public school facilities and teacher job satisfaction. Stallings explored the difference between teachers who planned to stay in their current positions and those who planned to leave in terms of their perceptions of the conditions of public school facilities and the availability of resources, including technology. Stallings found that the work environment and the availability of resources did impact the job satisfaction of teachers and that teachers’ work environment might be associated with their decisions to remain in teaching.

Bishop (2009) examined three new high schools that opened in the Commonwealth of Virginia between 2006 and 2007. Bishop investigated the relationship between the new high schools and student achievement and staff attitudes and behaviors. Bishop found that improved student behaviors, improved staff and student morale, and a lack of belief that the new buildings more positively impacted student achievement than the old buildings. Therefore the recent study that, the factors influencing shortage of teaching-learning resources in primary school has not been given a special attention and this leaves a gap to be filled. Therefore, the present study will deliberate and attempt to fill this knowledge gap by giving the solution toward the factors which influencing the shortage of teaching and learning resources in Tanzania primary schools.







[bookmark: _Toc502948874][bookmark: _Toc502949042][bookmark: _Toc405282648]CHAPTER THREE

3.0 [bookmark: _Toc398705101][bookmark: _Toc502948875][bookmark: _Toc502949043][bookmark: _Toc405282649]RESEARCH METHODOLOGY

[bookmark: _Toc502948876][bookmark: _Toc502949044][bookmark: _Toc405282650]3.1 Introduction

This chapter presents research methodology. The chapter has the following explanations, research designs, study area, sample and sample size and sampling procedures. The chapter further elaborates on data collection methods and data analysis procedures.

[bookmark: _Toc502948877][bookmark: _Toc502949045][bookmark: _Toc405282651]3.2 Study Area
A study area refers as a place where the data are collected about the problem. This study was conducted in Dar es Salaam Kinondoni District in Tandale Ward. Moreover, Tandale ward was selected because it is a ward which has primary schools that have many students compared to the teaching and learning resources available. Thus, the wards provided relevant data for the study on the teaching and learning resources and hence lead quality of education in primary schools.

[bookmark: _Toc502948878][bookmark: _Toc502949046][bookmark: _Toc405282652]3.3 Research Approaches
Research approach involves the issue of whether a research process employs both qualitative and quantitative (mixed) approaches. The use of a triangulated approach enables the researcher to involve qualitative data with emerging mixed elements of quantitative data. The rationale for mixing approaches was due to the nature of the study thus enabling a researcher to analyse the data descriptive from opinions of the education stakeholders. Another rationale for using mixed approach will be because of suggestion from Ary et al. (2002) who propose that, triangulation approach at levels of sampling, methods and analysis is possible and it is a strong one. Triangulation of approach was capable in reducing weaknesses found with usage of only one approach. Elements of qualitative could also be dealt with, in terms of percentages. In addition, the multi-methodological orientation was preferred because of its ability to manage the collection of data from a large sample of people, relatively quickly and inexpensively (Ary et al, 1996). 

[bookmark: _Toc502948879][bookmark: _Toc502949047][bookmark: _Toc405282653]3.4 Research Design
This study employed descriptive design research. Research design refers to an entire plan on how the study conducted (Rwegoshora, 2006). It constitutes the blueprint for collection, measurement and analysis of data (Kothari, 2004). This study employed descriptive designs examining of teaching/learning resources mode in a selected place to explore and describe whether it is an alternative mode for improving quality of education in Tanzania primary schools.

[bookmark: _Toc502948880][bookmark: _Toc502949048][bookmark: _Toc405282654]3.5 Target Population
Study population refers to an entire group with homogenous (same) characteristics from which a sample is to be obtained. Ary and colleague (2002) define population as all members of the group from which the sample is drawn and for which conclusion is made. Population in this study included an entire population of education officers; head schools; Teachers; Members of school committee and Students at primary schools-Tandale Ward. The rationale of the choice of this is that, the population expected to provide useful information about the education services provided under the teaching and learning resources mode.

[bookmark: _Toc502948881][bookmark: _Toc502949049][bookmark: _Toc405282655]3.6 Sample Size and Sampling Technique
[bookmark: _Toc502948882][bookmark: _Toc502949050][bookmark: _Toc405282656]3.6.1 Sample Size
Sample refers to a sub set of the population from which the researcher is able to collect information Ary et al (1996). It involves selected respondents from the study population related to the problem.  A total of 68 respondents were involved in the study in the following categories; one district education officer, 4 Head teachers, 29 primary school teachers, 31 Member of school committees and 3 local civil societies. The sample was summarized in Table 3.1.

[bookmark: _Toc397523043][bookmark: _Toc398705109][bookmark: _Toc502948477][bookmark: _Toc502948883][bookmark: _Toc502949051][bookmark: _Toc405282657]Table 3.1: Sample Composition and Characteristics
	Category of Participants
	Frequency

	
	Expected
	Available

	District Education Officer (DEOs)
	01
	01

	Head teachers
	04
	04

	Primary school Teachers
	35
	32

	Member of school committees
		
	42
	31

	Total
	82
	68 (82.9%)


[bookmark: _Toc342419884]Source (Field data, 2014)

3.6.2 Sampling Techniques
According to Punch (2002) purposive sampling enables the researcher to sample on the basis of his/her judgment as the most important kind of non-probabilistic sampling to identify the primary participants. Purposeful sampling technique was used to obtain staff members that included district education officers, head teachers, classroom teachers and member of school committees. These are chosen purposively because they are capable of providing the detailed information about the implementation of the teaching and learning resources. The random sampling technique was used to obtain sample of primary schools in Kinondoni.

[bookmark: _Toc327302520][bookmark: _Toc341223310][bookmark: _Toc342419886][bookmark: _Toc502948884][bookmark: _Toc502949052][bookmark: _Toc405282658]3.7 Selection of Primary Schools 
The selection process of this category was done by obtaining a list of schools from district education officer that have frequent cases of high shortage of teaching and learning resources .The names of four primary schools with the high shortage of teaching and learning resources were purposively selected.

[bookmark: _Toc341223312][bookmark: _Toc342419888][bookmark: _Toc502948885][bookmark: _Toc502949053][bookmark: _Toc405282659]3.8 The District Education Officer Sample
[bookmark: _Toc341223313][bookmark: _Toc342419889]The DEO is the in charge or is one who directly deals with the administration and management of education in the district. He or she is the responsible officer for coordinating and keeping records of students and teachers affairs in the district. Thus, the selection of this category of respondents was purposively made on the virtue of positions and their responsibilities as the head of department for education in the district. One of the responsibilities of the DEO is to ensure that the teachers teach according to the schedule and the necessary facilities are made available for the schools to operate effectively.

[bookmark: _Toc502948886][bookmark: _Toc502949054][bookmark: _Toc405282660]3.9 The Head of Schools Sample
A total of 4 head school teachers were selected for the sample study’s master. One head of school from each school was sampled because they were responsible for leadership of their schools including making sure that teaching and learning resources are there. 

[bookmark: _Toc502948887][bookmark: _Toc502949055][bookmark: _Toc405282661] 3.10 The Primary School Teachers Sample	
A total of 32 primary school Teachers were selected for the sample study’s master. Classroom teachers were involved in the sample because they facilitate the process of teaching and learning and they also oversee pupils’ attendance in the classroom as well as supervise learning and give and mark homework for the students. 

[bookmark: _Toc502948888][bookmark: _Toc502949056][bookmark: _Toc405282662]3.11 Sources of Data
Data collection is the process of obtaining evidence in a systematic way to ascertain answers to the research problem. Data collection methods refer to means of generating data related to the study .Concurrent mixed method data collection strategies were employed to validate one form of data with the other form, to transform the data for comparison, or to address different types of questions (Creswell &Plano Clark 2007: 118). In many cases the same individuals provide both qualitative and quantitative data so that the data can be more easily compared. The design was employed in a recent study to collect and compare perceptions of vaccine safety among an extensive and varied set of stakeholder groups. Thus to ensure validity and reliability of information, various types of data and data collection methods were used.

[bookmark: _Toc502948889][bookmark: _Toc502949057][bookmark: _Toc405282663]3.11.1 Primary Sources of Data
This includes information that is directly gathered by the researcher in the field. They are the researchers’ first hand information. They are items described as original to the research problem (Cohen et al 2000; Krishnawami, 1993). Primary data in this study was derived from   primary sources of data such observation and interviews. This study collected primary data from DEOs, head of schools, teachers, and members of school committees.

[bookmark: _Toc502948890][bookmark: _Toc502949058][bookmark: _Toc405282664]3.11.2 Secondary Sources of Data
This is information gathered from other people’s findings, statistical reports and other documents (Kothari 2004). These are data that are not original or first hand to the researcher. These are data that will be collected and analyzed by other people, but they are useful for the study at hand, In this study, secondary data were collected through searching different school documents such as schools’ ledger books, duty books, reporting books attendance registers, financial reports and examination results.

[bookmark: _Toc502948891][bookmark: _Toc502949059][bookmark: _Toc405282665]3.12 Data Collection Methods
[bookmark: _Toc502948892][bookmark: _Toc502949060][bookmark: _Toc405282666]3.12.1 Questionnaires
According to Keya et al., (1989), questionnaire is a formatted set of questions drawn up to 
meet the objectives of the study. This instrument has been selected due to its ability of collecting a considerable number of data within a relatively short time. The teachers’ questionnaires comprised open and closed-ended questions. The researcher administered questionnaires to all primary school teachers selected from 4 primary schools involved in the study. Teachers were asked to indicate school facilities which were available at their schools.

[bookmark: _Toc502948893][bookmark: _Toc502949061][bookmark: _Toc405282667]3.12.2   Documentary Review
Document search in this study entailed reviewing different documents so as to get useful information for the study. This study searched school ledger books, duty books, reporting books, attendance registers, financial reports and examination results documents so as to collect data on the status of educational resources and students’ academic performance. The documentary search provided an insight into the problem being studied by cross validating and augmenting information obtained from other methods and sources of data (Yin, 1994).

[bookmark: _Toc502948894][bookmark: _Toc502949062][bookmark: _Toc405282668]3.12.3 Interviews
An interview is a two people conversation initiated by the interviewer with a clear list of issues to be addressed and questions to be answered (Kombe, 1998). Semi structured questions were used to predetermine lists of questions to ask the respondents un-predetermined questions depending on the responses generated by the respondents. Semi structured interview allowed flexibility of sequence of discussion. It enabled participants to raise and pursue issues and matters that did not include pre-devised schedules (Cohen at el 2000). The interview was held face to face between the researcher and the heads of schools, teachers and DEOs. From these respondents, data on the status of educational facilities, reasons underlying the shortage of educational resources, implications of the shortage on teaching and learning process and the strategies adopted by the schools to cope with the situation were generated. 

[bookmark: _Toc502948895][bookmark: _Toc502949063][bookmark: _Toc405282669]3.13 Validation of the Research Instruments
Validity implies the ability of research instruments to measure what is supposed to be measured, while reliability means instruments’ ability to consistently measure the concept under study (Golafshani, 2003). The researcher conducted a pilot study at Manzese primary school in Kinondoni District, Dar es Salaam, where the interviews, observation checklist and documentary schedule were validated. The findings from the pilot study enabled the researcher to effect changes to the observation checklist, for example re-arranging the items to sub-sections. In this study reliability was maintained by checking the procedures and documentation so that they are precise. Data collection has done bottom-up, starting from school administration to class level .It is assumed that this model would provide an opportunity to check precisely the information provided by the participants at different levels, thus assuring validity in data and information collection.
The control of validity and reliability of data collection instruments is of paramount important in research. Reliability is a measure of how consistent the results from a test are (Kombo, 2006). While validity is a measure of accuracy and how well a measure reflects what is supposed to measure(Kothari,2004).Control of reliability and validation of data are important in both qualitative and quantitative data(Winter,1989).

3.13.1 Triangulation of Method
No single method of data collection instrument can produce either best data or reliability and validity of the data collection tools (Gimbi, 2010).Winter (1989) described triangulation as the creation of variety of type of data. This means using different types of methods which converage in one interpretation with great confidence. Cohen (2000) defined as a methodological triangulation uses either the same method of data collection on different occasions, for instance using different methods on the same objectives of study. The researcher in this study used three data collection instruments such as questionnaire, interviews and documentary review which yielded the study data into reliable and valid. Triangulation also provided in-depth data, increases the confidence in the research results as well as enables different dimensions of the problem to be considered.

[bookmark: _Toc502948896][bookmark: _Toc502949064][bookmark: _Toc405282670]3.14 Data Analysis 
Data analysis is a systematic procedure for identifying essential features and relationships (Coffey and Atkinson, 1996). Due to the fact that this study collected qualitative data, therefore analysis was done qualitatively. The qualitative data analysis (QDA) method was used for organizing data into categories and identifying patterns among its categories (Macmillan & Schumacher, 2001). Thus, the process involved continual reflection about the data, coding the material into categories and finally interpreting the data for understanding meanings and patterns. 

Initially the researcher generated units of meanings, classifying, categorizing, ordering and structuring narratives to interpret and describe the contents of the collected data to determine the factors influencing shortage of teaching and learning resources in primary schools. To complete the analysis, categories of themes were compared in order to identify similarities and differences based on three research objectives. By constant comparison the researcher noted and recorded thoughts and behaviour which were finally used to refine and categorize themes.  The answers were made to fit into specified groups of similar data or information. The interpretations were done systematically by summarizing the contents in their relevant categories. Finally, categories or themes based on four research objectives were interpreted and presented in the form of tables and narrations with few voices from respondents. This study was purely qualitative therefore the data obtained were presented on tables and graphs then narration of those data in words.

[bookmark: _GoBack][bookmark: _Toc502948897][bookmark: _Toc502949065][bookmark: _Toc405282671]
CHAPTER FOUR

[bookmark: _Toc398705124][bookmark: _Toc502948898][bookmark: _Toc502949066][bookmark: _Toc405282672]4.0 DATA PRESENTATION, ANALYSIS AND DISCUSSION

[bookmark: _Toc502948899][bookmark: _Toc502949067][bookmark: _Toc405282673]4.1 Introduction

This chapter presents and discusses the study findings. The main objective of the study was to investigate the factors influencing shortage of teaching and learning resources in Tanzania primary schools. The data were analyzed and presented based on three objectives namely; to assess the availability of learning and teaching resources in primary schools; second, to examine the strategies used to enhance the availability of teaching and learning resources in primary schools. Third, was to investigate the contribution of local community on assurance to viability of teaching-learning resources in primary schools. Data were collected through questionnaires, interviews and documentary analysis methods. Data was collected from the officials from the ministry of education, District education officials (DPEO and SLO), head teachers, the financial and procurement teachers, and school committee members in selected schools Kinondoni district.

[bookmark: _Toc502948900][bookmark: _Toc502949068][bookmark: _Toc405282674]4.2 The availability of Learning and Teaching Resources in Primary Schools
The first research objective sought to assess the availability of learning-teaching resources in primary schools. The researcher asked the respondents the types of teaching and learning resources which are available in primary schools. The responses were collected from the questionnaires, documentary review and interviews from the head teachers, teachers and members of school committees and summarised in figure 4.1: 

Data in figure 4.1 below indicates the responses collected from the heads of schools, members of school committees and primary school teachers.  A large section of the respondents 45(69.0%) said that their schools had teaching and learning resources available although the resources were not adequate as compared to their needs and requirements as per standards set by the ministry of education. The respondents in this category mentioned the following as the necessary teaching and learning resources needed in schools—textbooks in all subjects, other reference books such as books for stories, drawing materials such as manila cards, teaching aids, chalks, classrooms, libraries, latrines, and desks. This indicates that although the resources were available but they were not adequately as per the requirements and standards. Giving example, most of the heads of schools said that some textbooks in some subjects such as haiba na michezo, Tehama, stadi za kazi, and science were missing as one of them was quoted as saying;
In my school some subjects like science, Tehama, stadi za kazi and Haiba na michezo are not missing while in some subjects such as science are not adequately available to make BPR as high as 1:8. We are facing really problem of inadequacy of the teaching materials particularly textbooks. We sometimes tend to ask parents and other stakeholders to supplement the inadequacy.


Figure 4.1: The Availability of Teaching and Learning Resources in Schools (N=65
Source. (Field Data, 2014)
The information contained in the quotation above suggests that availability of teaching materials such as textbooks was critical especially in some subjects. It was not clear why the textbooks were missing in some subjects and no the other subjects. Some respondents commented that it was the carelessness o the ministry of education officials and the head of schools who received the capitation and development grants under PEDP programme for the same purpose. The researcher collected the data from schools to measure the ratios in the availability of the resources. The information on the teaching and learning resources availability in schools was collected and summarized in Table 

[bookmark: _Toc397522509][bookmark: _Toc398705127][bookmark: _Toc502948495][bookmark: _Toc502948901][bookmark: _Toc502949069][bookmark: _Toc405282675]Table 4.1: Teaching and Learning Resources Availability in Schools
	Category of Resources
	Ratios in Schools 
	Ratios as per the ministry of education standards

	
	A
	B
	C
	D
	

	Classrooms 
	1:70
	1:80
	1:90
	1:72
	1:45

	Textbooks in science subject
	1:6
	1:5
	1:4
	1:4
	1:3

	Textbooks in language subjects
	1:4
	1:4
	1:3
	1:3
	1:3

	Tehama 
	1:9
	1:11
	1:12
	1:10
	1:3

	Haiba na michezo
	1:10
	1:9
	1:7
	1:8
	1:3

	Stadi za kazi
	1:9
	1:9
	1:7
	1:8
	1:3

	Textbooks in other Arts subjects
	1:6
	1:5
	1:9
	1:8
	1:3

	Latrines 
	1:80
	1:72
	1:60
	1:85
	1:25

	Library 
	nd
	nd
	nd
	nd
	nd

	Desks 
	1:7
	1:7
	1:8
	1:9
	1:3

	Teaching Materials
	nd
	nd
	nd
	nd
	nd


Source. (Field data, 2014)
Key: nd- No data available
Data displayed in Table 4.1 indicate the availability of teaching and learning resources in all surveyed schools. In terms of the availability of textbook materials, data shows that many schools did not have textbook materials to meet the ministry of education standards. The situation was even worse in some subjects compared to others. The book student ratios in Tehama, Haiba na Michezo and Stadi za Kazi were almost higher in many schools suggesting that most schools did not have enough books. Although the ministry of education standards was 1:3, the Book pupils ratios (BPR) in these subjects ranged from 1:12 Tehama in school C compared to the ratio of 1:10 for Haiba na michezo in school A. When they were asked to explain why there is deficient of book materials in some subjects than others, one of the teachers had this to say;
In my school textbook materials in some subjects especially Tehama and Haiba na michezo are inadequate. We have asked the parents to buy some books for their children as part of the solution to the problem. It has been difficult for teachers to teach these subjects especially when giving individual and group work without books (Head teacher in Tandale primary school)

This quotation suggests that the availability of textbooks in many primary schools were poor. At least for language subjects, where the BPR (ranged from 1; 3 to 1; 4) was close to the average as provided by the ministry of education. It also suggests that the supply of these textbooks into schools have been neglected to make teaching and learning inn schools more problematic.

The respondents mentioned other teaching-learning resources to be the classrooms. It was learned that the ministry of education standards was made to 1; 45 meaning that one classroom was to serve 45 students. The school leaders said that the construction of classrooms, laboratories and libraries in schools under the influence of PEDP did not address all the challenges. Only in school B where classroom-pupils ration (1:37) was even below that of the ministry of education standards of 1: 45. Data from other schools showed that classroom-pupils ratio were higher than that of the ministry of education for example, 1:49 in school-A to 1:72 in school-D. The researcher was told that some schools adopted the double shift schooling as part of the solution to the problem. The classes were so congested that it was difficult for teachers to use participatory methods in teaching.

The other teaching and learning resources was mentioned to include the availability of the latrines and desks for the pupils. The researcher asked the respondents to mention the status of the availability of the resources in comparison with the ministry of education and vocation training standards. The data collected from these schools showed that pity latrines in schools were not adequately despite all the efforts of PEDP to invest for the development of primary education in early 2000s. The data ranged from 1:36 pity latrines (School A) compared to pity latrines 1:58 (School C) while the ministry of education standard was 25 pity latrines for boys and 20 pity latrines for girls. It was also learnt that desks were also mentioned important resource for smooth teaching-learning in primary schools. Data indicated that the ratio ranged from 1:4 (School A) to 1;7 (School B) compared to 1:3 standard by the ministry of education and vocational training ,meaning that 7 pupils were required to share one desk. The respondents commented that inadequate desks in schools affected the students’ attention when teaching and discourage pupils good writing skills, as one of the teachers lamented;
I am teaching writing and reading skills in standards lower classes where desks are not adequately available. The students’ poor writing skills are attributed to lack of comfort ability in their sitting arrangement and space. Students who sit on the floor while writing do poorly in their writing skills to pupils who sit on desks.

The information in the quotation above suggests that classroom sitting arrangement and space affect both teaching and learning especially in lower classes. The ability of pupils to acquire good writing skills can be directly and indirectly influenced by the availability of the resources such as desks for the pupils to sit on comfortably. 
[bookmark: _Toc397522510][bookmark: _Toc397523063]
[bookmark: _Toc502948902][bookmark: _Toc502949070][bookmark: _Toc405282676]4.3. The strategies for enhancing the availability of teaching and learning resources in primary schools. 
The second research objective sought to investigate the strategies used for enhancing the availability of teaching and learning resources in primary schools. The researcher asked the respondents to mention and describe the strategies used for enhancing the availability of teaching and teaching resources in primary schools. The responses were collected from the DEO, head teachers, primary school teachers and members of schools committees, and they were analysed and summarised in Table 4.2.

[bookmark: _Toc397522511][bookmark: _Toc397523064][bookmark: _Toc398705129][bookmark: _Toc502948497][bookmark: _Toc502948903][bookmark: _Toc502949071][bookmark: _Toc405282677]Table 4.2: The sources for the availability of teaching and learning resources in primary schools (N=65). 
	SN
	Sources 
	 (%)

	1
	Capitation and development grants
	78%

	2
	Contributions from the parents/households
	04%

	3
	Support from donors 
	08%

	4
	Support from local government authorities (Councils)
	10%


Source. (Field data, 2014)

Data summarised in Table 4.2 indicate that there were four major strategies the schools used to mobilise funds and other resource support from the other sources. Many informants (78%) mentioned the capitation and development grants as a major single strategy used to make teaching and learning resources available in schools. This was connected with the establishment of PEDP in 2002 with four (4) major goals namely; promoting quality of education, improving the access (students enrolment), capacity building and finally.
The study was interested to understand the contribution of each strategy in the provision and availability of teaching and learning resources in schools. The findings indicated that more than three quarters (78%) of the contributions to school resources came from the central government through the capitation and development grants under PEDP which started in 2002. It was found that under capitation grants, every child was allocated 10US Dollar. The capitation grant was meant to finance the purchase of textbooks and other teaching and learning materials, as well as to fund repairs, administration materials, and examination expenses.  According to the respondents said that the capitation grant use schedule they received included the examination paper, purchase and printing (10%), administration materials (10%), facility repair (20%), chalk, exercise books, pens, pencils (20%), and textbooks, teaching guides, supplementary reading materials (40%). It was noted that the money for capitation grants was released quarterly to schools. When the researcher asked the respondents about the real amount of funds the schools received for capitation grants, the data showed that all schools received less than 10 US dollar per pupil as was planned. The data for 2013/14 showed that schools A, B, C, and D received Tsh.5465/=, 4202/=, 3840/= and 5150/= for a child respectively. For the year 2012/13 the schools received Tsh.6745/=,5602/=,4840/= and 7250/= for each child respectively. These trends showed that the contributions from the government in the form of capitation grants were deteriorating yearly.

Based on these data, the researcher wanted to know from the respondents’ point of view whether the availability of teaching and learning resources through capitation grants would be sustainable. Explaining this view, the respondents had this to say; 
If the trends continue like it is, the chances are good that my school can no longer buy teaching and learning resources needed. This is because that the capitation grants are usually delayed. As a result, the capitation grants we receive cannot support our school budgets for teaching and learning resources we need.
The information in this quotation suggests that as the trend in the provision of capitation grants cannot make schools to have adequate teaching and learning resources because only little money schools receive. It was learnt that 10% of the contributions towards the provision of teaching and learning resources came from the local government authorities (Councils). The respondents said that under the decentralization policy of managing primary education in Tanzania, the councils had responsibility to support schools through their annual budgets allocations. According to the DEOs, the council receives grants allocated from the central government. It was through her annual budgets and plans that council would plan to build physical infrastructures such as classrooms, latrines and buy textbook materials for her schools. For example, it was noted that in 2001 school- A received 104 textbooks from the Kinondoni municipal council. The same year, the municipal council constructed one classroom for school ‘D’ and ‘C’.

The respondents were asked to comment whether the contributions schools received from the local government authorities were adequate and sustainable. They said that the sources of finance for the council were mainly the grants from the central government which was deteriorating and not stable. Therefore, the constraints in the central budgets were likely to affect the stability of the central government transfer grants to the councils. The respondents added that the sources of income in Kinondoni municipal were stagnant to negatively affect the resource mobilization and allocations in the municipal. As a result, educational plans received little financial support from the council.

A small group of respondents (8%) mentioned contributions from donors (both domestic and external donors) were quite significant material support from the local community organizations and private companies. They said that local community organizations and private companies were asked to contribute material support to school projects. For example, schools ‘C’ and ‘B’ received both financial and material support from VODACOM and AIRTEL foundations which contributed to the construction of two classrooms and desks for the pupils. This suggests that government efforts alone through capitation grants were not adequate. According to the respondents this material contribution promoted the teaching and learning environment in schools. For example, in school ‘A’ the financial support or donation from Tanzania Breweries’ Company (TBL) foundation helped to reduce the desks deficit from 194 desks to 49 desks. This had direct implications on reducing desk-pupils ratio was reduced from 1:6 before donation to the current ratio of 1:4 in school ‘B’ after donation. In addition, donation from VODA COM foundation to school ‘B’ constructed two new classrooms which also reduced the pupils’ ratio from 1:97 before donation to 1:37 after donations. However, not all schools received the financial and material support from these companies in Dar es Salaam.

The other group of the respondents said that 4% of the financial and material support for the schools came from the parents or households. The researcher asked the informants to describe the kind of contributions and how they were contributed to meet schools needs in terms of availability of the teaching and learning resources. The respondents said that in the implementation of PEDP from 2002, local communities and parents have been empowered to take responsibility to support schools with resources both financially and materially as one of the head teacher commented;
 We have been using the school committee to ask parents to support their children with necessary resources such as textbooks, uniforms and writing materials. This was crucial because the government alone could not afford every resource for our pupils. Unfortunately, there are only few parents who buy some textbooks for their children or donate desks for their children (Head teacher in school C).

The quotation above suggests that parents play an important role in supporting schools materially although the number was small. This can explain that the ability of the parents to contribute and support the schools materially depended on their economic capability and the parental awareness on the importance of education to their children. However, in schools ‘B’ and ‘D’ there were no reports on the material contributions from the parents to schools. Thus, when the respondents were asked to comment on the sustainability of the parental material contributions, they said that the contributions would not be sustainable because the percent of parents who contributed school resources was small and the amount was negligible as well.

[bookmark: _Toc397523066][bookmark: _Toc502948904][bookmark: _Toc502949072][bookmark: _Toc405282678]4.4: The Contribution of Local Community on Assurance to Viability of Teaching and Learning resources in primary schools.
The third specific objective intended to investigate the local community on assurance to viability of teaching and learning resources in primary schools. Data for this was collected from heads of schools, local community organizations and companies, and the school committee members. The responses were collected based on the following questions: To what extent the contributions made by local community assure the viability of teaching and learning resources in primary schools?  The responses for these questions were collected and summarized in figure 4.2 as follows;

Data in figure 4.2 indicates that the local communities and companies were involved in supporting schools materially and financially at different levels. More than half of the respondents 21(55.3%) said that local communities were adequately involved in supporting schools materially. When they were asked to explain how the local communities were involved, they said that the parents, local companies and civil service organizations were providing financial and material support such as desks, writing material such as exercise books, pens and drawing materials such as manila cards.  The local companies such as TBL and cellular companies such as VODACOM and AIRTEL foundations were the good examples in this case.  On the part of the parents, the members of school committee said that  parents were the important stakeholders to be involved because it was for promoting quality education for their children as one of the members was quoted as saying;
We parents feel part of the educational stakeholders and our involvement is highly recognized. We know that it is our responsibility to provide our school children with all necessary resources including uniforms, writing materials and exercises books. It is unfortunate that most of the parents are not ready to assume and accept this responsibility. This is out of ignorance; we actually need education to raise our awareness.


[bookmark: _Toc397522514][bookmark: _Toc397523067][bookmark: _Toc398705131][bookmark: _Toc502948499][bookmark: _Toc502948905][bookmark: _Toc502949073][bookmark: _Toc405282679]Figure 4.2 the contribution of local community on assurance to viability of teaching and learning resources in primary schools. (N =38)
[bookmark: _Toc398705132][bookmark: _Toc502948500][bookmark: _Toc502948906][bookmark: _Toc502949074][bookmark: _Toc405282680]Source (Field Data, 2014)

The argument in the quotation above suggests that lack of awareness might be the reason for parents’ reluctance to support schools with teaching and learning resources. Some informants argued that most parents thought that it was the responsibility of the government to provide resources such as textbooks, teaching guides, desks and for construction of the school infrastructures such as classrooms and latrines. 

Some respondents said that economic crisis among the parents make them ignore their responsibility to support their children with school materials including the desks, textbooks and writing materials. They said that it was not easy for parents who could afford food supplies for their children at home to provide material support to schools. These are the medium and low income parents who survive below a single dollar a day.

Some respondents 10 (26.30%) said that local community and companies were poorly involved in the supporting the schools with materials because the government was financially in the position to provide school resources. Some members of school committee blamed the government and school systems for keeping some of the responsibility in the implementation of projects as something secret.  The respondents in this category emphasized that there was no specific strategies used to like the local communities unless the government or school needs their support either financially or materially.  This is the time when schools begin to write letters to the organizations and companies asking for support instead of establishing a permanent links and close relations to make them part of the schools communities. In addition, the respondents said that local communities were poorly involved in decision making and planning to the extent that budgets are not as transparent as it would be required. The example was given that the involvement of parents in the school committees made the parents more passive when decisions and plans are made by teachers in advance. The school committees are rubber stamp to pass the budgets as set by teachers with little or no adjustments. They said that the parents’ representative in the school committees had limited power to question the plans so made except to endorse them for implementation.
A small group of the respondents 7 (18.40%) had opinions that local community and companies were highly involved in the financial and material support. When they were asked to comment on their response, they said that the management of schools projects through the existence of strong and effective school committees was one of the strategies to encourage the parents and local community participation in supporting schools both financially and materially through the school committees. They added that all schools were required to have active school committees to representing both the teachers and the parents in decision making. This implies that school committees were making decisions on behalf of the parents, local community and the teachers. They said that in the implementation of PEDP, the school committees have had responsibility to persuade the parents and local community members to support of school projects as one of the respondents commented:
[bookmark: _Toc397522515][bookmark: _Toc397523068][bookmark: _Toc398705133][bookmark: _Toc502948501][bookmark: _Toc502948907][bookmark: _Toc502949075][bookmark: _Toc405282681]aSince the school committees represent the parents, local community and the teachers, it is meant for active participation of the stakeholders in decision making. The decision making made by the school committees involve the management of school projects. Through the school committee members, the local community, parents and teachers are actively involved (Respondent in School D).

[bookmark: _Toc397522516][bookmark: _Toc397523069][bookmark: _Toc398705134][bookmark: _Toc502948502][bookmark: _Toc502948908][bookmark: _Toc502949076]The idea contained in the quotation above is that through decentralization by devolution (D-by-D) introduced in Tanzania since late 1990s,the school committees were given mandate and empowered to make decision and manage school matters on behalf of the parents, local community and the teachers. Moreover, the respondents added that under the policy of partnership (public-private partnership) the government collaborates with the private sector including the cellular companies to support education both financially and materially. That is why it was not surprising that VODACOM and AIRTEL foundations were providing material support to schools in terms of the desks, textbooks and construction of school physical infrastructures such as classrooms and latrines. It was also argued that schools asked the parents or guardians to buy textbooks, writing materials and desks for their children as well. Based on varied material and financial support provided by the parents and from the local companies, it was concluded that parents and local community and companies were actively involved.

Moreover, the researcher wanted to know the respondents perceptions on whether it was important for the local community, parents and private companies to support schools financially and materially. The responses were collected from all the respondents (DEO, head teachers, primary school teachers and the school committee members and local community organizations and summarized in figure 4.3.


[bookmark: _Toc397522517][bookmark: _Toc397523070][bookmark: _Toc398705135][bookmark: _Toc502948503][bookmark: _Toc502948909][bookmark: _Toc502949077][bookmark: _Toc405282682]Figure 4.3: Is it important for the local community and parents to support schools with teaching and learning resources? (N=68)
Source (Field Data, 2014)
[bookmark: _Toc397522518][bookmark: _Toc397523071][bookmark: _Toc398705136]
[bookmark: _Toc502948504][bookmark: _Toc502948910][bookmark: _Toc502949078]The data in figure 4.3 indicates the responses on the question whether there was any importance for the local community and parents to support teaching and learning resources 
in schools. More than half of the respondents 44 (64.7%) agreed that it was important for local communities, parents and private companies to support schools materially and financially. In this group, 11 (16.2%) said it was extremely importance while 33(48.5%) said that there was little importance for the local community, parents and private companies to support schools materially. Different reasons were given to support their perception that community support of schools was important in Tanzania.  The respondents mentioned one of the reasons to be inability of the government to afford all the costs of schooling given the fact that our economy was not stable as one of the respondents was quoted as saying;
[bookmark: _Toc397522519][bookmark: _Toc397523072][bookmark: _Toc398705137][bookmark: _Toc502948505][bookmark: _Toc502948911][bookmark: _Toc502949079]The economy of Tanzania is neither strong nor stable for our government to shoulder all the educational costs for our children. The government leaders have been clear about this and several times have urged all the stakeholders to support the government efforts and investment in education sector. I hope that public-private partnership policy was purposefully established to influence stakeholders’ support of the education sector.

[bookmark: _Toc397522520][bookmark: _Toc397523073][bookmark: _Toc398705138][bookmark: _Toc502948506][bookmark: _Toc502948912][bookmark: _Toc502949080]The quotation above suggests that some respondents understand the reality that the government economy is not enough to do everything our children need at school. Our children need latrines, classrooms, libraries, textbooks, clean water just to mention a few. This was in fact a positive perception that the stakeholders have on supporting schools with teaching and learning resources mentioned above.

[bookmark: _Toc397522521][bookmark: _Toc397523074][bookmark: _Toc398705139][bookmark: _Toc502948507][bookmark: _Toc502948913][bookmark: _Toc502949081]The other reason was given that to promote the quality of the education provided, local community, parents and private companies should support the government efforts and initiatives. This justifies the fact that education is an investment which has both private and social returns. Schools need to produce graduates of good quality for both private and social benefits. Lack of books, teachers and other teaching and learning resources have made some schools to produce graduates who cannot write and read even simple Swahili and English texts. Therefore, the respondents said that supporting schools with teaching and learning resources was part of the move to raise quality of the primary education in Tanzania. 

[bookmark: _Toc397522522][bookmark: _Toc397523075][bookmark: _Toc398705140][bookmark: _Toc502948508][bookmark: _Toc502948914][bookmark: _Toc502949082]On the other hand, about a quarter of the respondents 17 (25.0%) had perception that the involvement of the local community, parents and private companies in supporting schools financially and materially as unimportant.  To explain their response, they said that most parents were economically poor and therefore unable to support schools finally and materially. They added that it was the responsibility of the government to offer educational service to its citizens especially for basic education which according to the United Nations charter (1948) in which basic education was one of basic human rights. To support their argument one of the respondents was quoted as saying;
[bookmark: _Toc397522523][bookmark: _Toc397523076][bookmark: _Toc398705141][bookmark: _Toc502948509][bookmark: _Toc502948915][bookmark: _Toc502949083]The government has all the resources (minerals, land, tourist attractions, and the recent gas invention) it needs for socio-economic development of our country. If the leaders are rational in planning and allocating these resources, there is no reason why poor people should be forced to contribute little resources they have.

[bookmark: _Toc397522524][bookmark: _Toc397523077][bookmark: _Toc398705142][bookmark: _Toc502948510][bookmark: _Toc502948916][bookmark: _Toc502949084]The information in the quotation suggests that some people see the government as rich entity enough to do everything for their poor people. Their perception is based on the assumption that resources are not properly utilized by the state machinery. They assume the problem to be the leadership machinery who fails to plan according to priorities and improper allocation of the available resources. Based on this perception, the respondents in this category did not see any importance for local community and parents most of whom are economically poor to support schools financially and materially.

A small proportion of the respondents 7(10.3%) said they did not know if it was important or not for the local community, parents and private companies to support schools with teaching and learning resources. For them if the local community, companies and the parents were willing and capable of supporting schools, it would have been good. But the government should not force them to contribute if they had nothing they can do about it. So, there was no need for the government to establish a policy for legalizing partnership because that was a means to force people and local community to contribute and support schools whether materially or financially.
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CHAPTER FIVE

[bookmark: _Toc398705144][bookmark: _Toc502948918][bookmark: _Toc502949086][bookmark: _Toc405282684]5.0 SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

[bookmark: _Toc502948919][bookmark: _Toc502949087][bookmark: _Toc405282685]5.1 Introduction
Chapter five summarizes the study findings and provides conclusions and recommendations on the factors influencing shortage of teaching and learning resources in primary schools. Finally, the recommendations are provided for action and further research. 

[bookmark: _Toc502948920][bookmark: _Toc502949088][bookmark: _Toc405282686]5.2   Summary of the Study 
The purpose of the study was to find out the factors influencing shortage of teaching and learning resources in Tanzania primary schools. Data were analyzed and presented based on three objectives namely to assess the availability of learning and teaching resources in primary schools. Second, to examine the strategies used to enhance the availability of teaching and learning resources in primary schools. Thirdly, it is to investigate the contribution of local community on assurance in teaching and learning resources in primary schools. The dissertation report is organized into five chapters. Chapter four presented and discusses research findings based on three research tasks.

The first objective intended to assess the availability of learning and teaching resources in primary schools. The findings revealed that many teaching and learning resources were available in schools although not adequately as per ministry of education standards. The teaching and learning resources that were made available in schools were the textbooks in all subjects, reference books, drawing materials such as manila cards, teaching aids, chalks, classrooms, libraries, latrines, and desks. For example, in some schools BPR was as high as 1:10 in some subjects such as haiba na michezo, Tehama, stadi za kazi, and science. Some other resources such as computers and internet services were completely missing in all schools.

The second objective intended to investigate the strategies for enhancing the availability of teaching and learning resources in primary schools. The study revealed that there were four major sources for the availability of teaching and teaching resources in primary schools, namely the capitation and development grants, household contributions, material support from donors, and support from local government authorities (Councils). The capitation and development grant was a major single strategy used to make teaching and learning resources available in schools especially through PEDP in 2002. Unfortunately however, with the exception of the central government, all other strategies were unreliable and funds were delayed. For example, 10 US Dollar allocated as part of the capitation during PEDP was never received in full.  As a result, the trends and amount received by schools in the form of capitation grants were deteriorating yearly. However, the private companies such as TBL and VODACOM and AIRTEL foundations were useful enough to support schools.

The third objective intended to investigate the contribution of local community on assurance to viability of teaching and learning resources in primary schools. Respondents had varied perceptions on whether it was important for the local community organizations, parents and private companies to provide schools with financial and material support. However, 55.3% of the respondents’ local community, parents and private companies were adequately involved in supporting schools financially and materially. They mentioned the private companies such as TBL and cellular companies such as VODACOM and AIRTEL foundations to be on the lead. They supported construction of school physical infrastructures, desks, and textbooks. Other respondents said that Local community and companies were poorly involved in the providing the schools with financial and material support. Even the school committees could be used by teachers as rubber stamp to pass out their budget plans.

However, the study reveals that there was enough evidence for the importance of the local community and parents to be involved in support of teaching and learning resources in schools. The reasons were simply the inability of the government to afford all the educational costs for our children. Secondly, support from the parents, local committees and private companies would help to promote the quality of the education provided in schools in terms of the quality of graduates. There were also those with perceptions that the government was responsible for maintaining resources availability especially at primary school level, the basic human right. This is because the government possesses all the necessary resources while the most population is economically poor.

  5.3 Conclusions
The study findings show that, public primary schools lack the following teaching and learning resources: libraries, laboratories, sports facility and playground and other. Small and medium sized public primary schools rated the following teaching and learning resources unfavorably: libraries, laboratories, textbooks, classroom, and furniture, staffing level, playground and sports facility. Syllabus coverage was also rated unfavorably. Unfavorable assessment of teaching and learning resources raises serious concerns regarding their effectiveness in the teaching and learning process. Poor syllabus coverage has been linked to lack of adequate teaching and learning resources. For instance, lack of textbooks affects the rate and amount of assignments teachers can give to students/pupils and that slows down the teaching and learning process which in the in the impacts negatively on syllabus coverage. And poor syllabus coverage is likely to lead to poor examination. Despite the implementation of PEDP in Tanzania, schools are still lacking necessary teaching and learning resources.

Although schools had several strategies for enhancing the availability of teaching and learning resources in primary schools, most of them were not reliable and efficient. The strategies were the capitation and development grants, household contributions, material support from donors, and support from local government authorities (Councils). The capitation grant was usually delayed and partially reached the schools. However, the private companies such as TBL, VODACOM and AIRTEL foundations were useful enough to support schools materially.

Many respondents had positive perception about the importance of the local community, parents and private companies in supporting schools with teaching and learning resources. Thus, the stakeholders accept their responsibility and role to support schools materially. The findings indicated that local community, parents and private companies were adequately involved in supporting schools financially and materially. The material contribution from the private companies such as TBL and cellular companies such as VODACOM and AIRTEL foundations was enormous. In some cases the involvement of local community, parents and companies was not active especially in decision making bodies such as school committees where teachers are allegedly to use it as rubber stamp to pass out their budget plans.

There are reasons why it was important for the local community and parents to be involved in support of teaching and learning resources in schools. This includes the inability of the government to afford all the educational costs for our children; and the need to promote the quality of the education provided in schools and that of the graduates. The negative perceptions were supported by the reasons that the government possesses all the necessary resources to afford investment especially for primary education which also the basic human right. 

[bookmark: _Toc397333006][bookmark: _Toc402368720][bookmark: _Toc402369157][bookmark: _Toc402369595][bookmark: _Toc402370033][bookmark: _Toc402370473][bookmark: _Toc502948921][bookmark: _Toc502949089][bookmark: _Toc405282687][bookmark: _Toc366094947][bookmark: _Toc397333007][bookmark: _Toc402368721][bookmark: _Toc402369158][bookmark: _Toc402369596][bookmark: _Toc402370034][bookmark: _Toc402370474]5.4 Recommendations 
[bookmark: _Toc502948922][bookmark: _Toc502949090][bookmark: _Toc405282688]5.4.1 Recommendations for Administrative Action 
Teacher quality has long been and will continue to be an important issue to parents, educators and policymakers and to that extent therefore, there will be need for a legislation framework to be enacted to act as a watch dog over the teacher preparation programmes across the nation. In the light of the findings and conclusions of this research it’s recommended that, the Principals and the management of public primary teachers should provide adequate instructional materials and learning facilities to their institutions of learning for effective teaching and learning. More so the Ministry of Education should enhance and enforce regular inspection of primary schools teachers to ensure conformity to standard guidelines.

Financial Bases of Schools
The preferential public finding of school in poorer communalities introduced by the new norms and standards for school funding is a significant development in attempting to equalize the financial bases of schools, but improving the finances of school in poverty-multi-pronged approach involving different government department should be worked out to improve the financial bases of poor communities. The departments of social Development, education, finance and Health should work together in addressing educational issues in poor communities. 

Systemic Evaluation at Primary Level
The current national evaluation in primary school should be continued as it attempt to give 
a sense of what primary school learners can and cannot do. Data from the systemic evaluation studies can inform intervention programmes aimed at improving the quality of education in primary school. While rational testing has its flaws and limitations, It nevertheless provides objective assessment data unlike self-reported data provided by educators and principals.

The active involvement of local communities, parents and private companies is essential to influence their financial and material support to schools. There is a need for schools to establish good and permanent relations with neighboring communities and companies to influence their financial and material support to schools. It goes without saying that reliance on the central government investment on education cannot address all the problems facing our schools today. This responsibility should be extended to local companies, charity organizations, parents and local government authorities to supplement the government efforts.

It is recommended to the government as well, to allocate adequate financial resource for education and put in place a mechanism to ensure that funds can reach schools timely and as planned. There is also a need for school authorities to ensure that text resources are equally allocated and distributed to all subjects including science, Tehama and michezo na haiba.  This would help to avoid unnecessary deficiencies or missing of text books in some subjects. It is important for parents to continue supporting their school children with materials especially textbooks, desks and writing materials. Thus, schools need to improve good communication and relations with local community to avoid unnecessary negative politics on the availability of educational resources to schools. 

There is a need to strengthen the idea of partnership through public campaigns among the local   people and communities to influence their active involvement. Decision making authorities’ such as school committees, ministry of education and vocational training and PMO-POLG are advised to promote transparency on procedures for funds allocation to avoid unnecessary misunderstanding, and increase accountability to different actors.

[bookmark: _Toc397333009][bookmark: _Toc402368723][bookmark: _Toc402369160][bookmark: _Toc402369598][bookmark: _Toc402370036][bookmark: _Toc402370476][bookmark: _Toc502948923][bookmark: _Toc502949091][bookmark: _Toc405282689]5.4.2 Recommendations for Further Studies 
This study examined the factors influencing shortage of teaching and learning resources in Tanzania primary schools. This study focused only on the public schools. More studies are recommended to involve both private and public schools in other geographical areas. The sample size can also be increased to involve NGOs, CBOs and political leaders to collect more views and opinions on the matter. Another study can be conducted to involve wider geographical areas and more categories of sample to provide a bigger picture over the availability of teaching and learning resources problem in Tanzania.








[bookmark: _Toc502948924][bookmark: _Toc502949092][bookmark: _Toc405282690]
REFERENCES
Alur, M.     (2002). They did not figure”: Policy exclusion of disabled people in India. International Journal of Inclusive Education, 6, 101-112
 Akinsanmi,     B. (2008). The optimal learning environment: Learning theories. Retrieved March 2, 2009, from	 http://www.designshare.com/index.php/articles
Brownell, M.  (1999). Teacher efficacy and perceived success in mainstreaming students with learning and behavioral problems. Teacher Education  and Special Education, 22, 154-164.
Bettencourt, L (1999). General educators’ attitudes towards students with mild  disabilities and their use of instructional strategies. Remedial and Special Education, 20, 27-35
Babyegeye, E. B (2002). Education planning and Administration, Dar es Salaam; 	The Open University of Tanzania.
Chonjo, P. (1980). Problem of teaching and learning science in Tanzania Secondary School with special reference to o-level Chemistry; University of Dar es Salaam. Cohen, L.(2000). Research Methods in Education. London Rutledge Flamer.
Dierkx, R. (2003). Towards community-based architectural programming and       development of inclusive learning environments in Nairobi’s slums. Children, Youth and Environment, 13(1) spring 2003.
Department of Education (University of Dar es Salaam) "Primary School Textbooks in Tanzania: An Evaluation of Their Quality;" April 1987.
Fielmua, N.  & Boye Bandie,R.D.(2012) .The Role of Local Non-Governmental Organizations in Basic Education in the Nadowli District of Ghana .British Journal of Arts and Social Sciences, Vol.4 No.1 (2012).
Gaotlhobogwe, B. (2001). Inclusive education: An investigation of the support system for pupils with special educational needs in Botswana. Unpublished    master’s 
thesis, University of Manchester, England. 
Glennerster, R., Kremmer, M. Mbiti, J. and Takavarasha, L. (2011). Access and quality in the Kenyan education system: 
Gichura, S. (2003). The turning point: free primary education in Kenya. Network for International Policies and Cooperation in Education and Training. Norrag News, p. 37 41. http://www.norrag/en/publications /
Hanushek, E.A (1996). School Resources and Student Performance; the Effective of School Resources in student Achievement and Adult Success. Washington DC, Brooking Institute Press.
Hallak, J. (1990). Investing in feature, Paris, UNESCO International Institute for Education Planning.
Hypnosis  Downloads, (2006). Academic Performance Retrieved, July 20, 	2009; from http/www.oban/hypnosis/Dowloads.
 Loxley, W.A. and Heynamen, S.P. (1983). "The Effects of Primary School Quality on Academic Achievement Across Twenty Nine High and Low Income   Countries".
Jordan, C. Orozco, E; and Averett, A.(2001).Emerging Issues in School, Family, & Community Connections. National Center for Family and Community Connections with Schools. Southwest Educational 	Development Laboratory (SEDL).www.sedl.org.
Juliana, (1999). The state of Education in Tanzania: Crisis of Opportunity in Mwanza.
 Kintz, G. (2011). First Principles: Community Engagement in Education Programs Compendium. US Agency for International Development.
Kothali .C.R (2004). Research Methodology: Methods and Technique, New Delhi; New Age International (P) Limited.
Kibirige, I. and Hodi, T. (2013). Learners’ performance in physical sciences using laboratory investigation. International Journal of Education Science, 5(4):425- 432.
Masimega N. T. (1999). Including students with hearing impairment. Unpublished Master’s Thesis. Manchester, UK: University of Manchester.
Mwiria, K. (1999). Kenya’s Harambee Secondary School Movement: The 	contradictions of public policy. Comparative Education Review.
Mosha, H. J. (2000). Conceptualizing Quality of Education in Education in Galabawa, C.J.C.Senkole, E.E.M.K AND Lwaitama, A.F (Eds); 	Quality of Education in Tanzania: Issue and Experience, Dar 	esSalaam: Institute of Kiswahili Research
NECTA, (2008). National Examination Council of Tanzania Result statistics; November 2007
Nyaki, J .A. (2006). Role of regular whole school inspection in improving the quality of Secondary Education. Unpublished, M.A. (Ed) Dissertation, Dar es Salaam University of Dar es Salaam.
Ndabi, D.M. (1985): "The Relationship Between Selected Student Background School Car-Hill
 Roy. (1984). "Primary Education in Tanzania. A review of the Research."Education          Division Document No. 16, SIDA Sept., 1984.
 Omari, J. M. (1995). Conceptualizing Quality in Primary Education; Paper on Education and Development, No. 16, 25-45.
Prew, M. (2009). Community Involvement in School Development. Modifying School Improvement Concepts to the Needs of South African Township Schools
URT (1995). Tanzania Education and Training Policy; Dar es Salaam; MOEC
URT (2001). Education Sector Country Status Report (Tanzania); Dar es Salaam,   MOEC.
UNESCO (2009). The Child-Friendly Schools Manual. Retrieved from http://www.unicef.org/publications/files/Child_Friendly_Schools_Manua  l_EN_040809.pdf
Sanguinetty, I.S. (1983). "Academic Achievement, School Quality and Family Background. A study in Seven Latin American countries." Paper presented at the Annual Conference of Comparative and International Education Society, World Bank,Washington DC.
Subbey, M. (2008). Perception of basic teachers towards inclusive education in the Hohoe District of Ghana. International Journal of Inclusive Education, 12, 639-650.
Singal, N. (2005). Mapping the field of inclusive education: A review of Indian literature. International Journal of Inclusive Education, 9, 331-350
Steele, F. (2007). The effect of school resources on pupils’ achievement: A multilevel simultaneous equation modeling approach. Journal of the Royal Statistical Society, 170:801-824.
Siddhu, G. (2011). Who makes it to secondary schools? Determinants of transition to secondary schools in rural India. International Journal of Educational Development, 31:394-401.
Turnbull A., Turnbull H., Shank, M., Lead D (1999). Exceptional lives: Special  education in todays schools (2nd Ed.). Upper Saddle River, NJ:   Prentice Hall.
World Bank (2008). Textbooks and school library provision in secondary education in Sub-Saharan Africa. World Bank working paper No. 126. Washington DC: World Bank. 
[bookmark: _Toc502948925][bookmark: _Toc502949093][bookmark: _Toc405282691]
APPENDICES

APPENDIX A
INTERVIEW SCHEDULE FOR THE DISTRICT EDUCATION OFFICER (DEO)

i. What is the situation in the availability of learning-teaching resources in your district (teachers and physical infrastructures like classrooms, laboratories, teachers’ houses, libraries, desks and textbooks)?
ii. How do you relate the availability of learning-teaching resources in schools and school academic performance in your district?
iii. What are the strategies used by the district council to avail more teaching and learning resources for primary schools?
iv. How do you comment on the effectiveness of the strategies used by the district council to avail more teaching and learning resources for primary schools?
v. How does the district council mobilize local community efforts in the provision of teaching and learning resources in primary schools?
vi. What is the contribution of local authorities in support of learning-teaching resources in primary schools? 
vii. What is the contribution of central government provision in support of learning-teaching resources in primary schools
viii. What should be done to enhance the availability of more teaching and learning resources for your district?

                                                     

 APPENDIX B
[bookmark: _Toc397523095][bookmark: _Toc398705151][bookmark: _Toc502948520][bookmark: _Toc502948926][bookmark: _Toc502949094][bookmark: _Toc405282692]INTERVIEW SCHEDULES FOR SCHOOL COMMITTEE MEMBERS

i. How do you comment on the situation of teaching and learning resources in your school to work effectively?
ii. What teaching and learning resources does your school need for effective teaching and learning?
iii. How does the in availability of teaching and learning resources in your school affect school performance?
iv. How does school committee organize community effort in support the school in having necessary learning-teaching resources (particularly textbooks, desks and construction of classrooms, laboratory and teachers houses) 
v. What projects or activities have ever been organized by the school committee meant to provide more teaching and learning resources for your school?
vi. Comment on the strategies used by the school committee to enhance the availability of teaching and learning resources in your school?
vii. Comment on the local community attitudes towards supporting the availability of learning-teaching resources in your school? 
viii. What should be done to enhance the availability of more teaching and learning resources for your school?





HOJAJI KWA KAMATI YA SHULE (SWAHILI VERSION)

i. Una maoni gani kuhusiana na hali halisi ya uwepo wa vifaa vya kujifunzia na kufundishia katika shule yenu?
ii. Ni vifaa gani vya kufundishia na kujifunzia vinahitajika ili kufikia malengo katika shule yenu?
iii. Ni kwa namna gani upungufu wa vifaa vya kufundishia na kujifunzia unaathiri ufaulu katika shule yenu?
iv. Ni jitihada gani zinazochukuliwa na kamati ya shule katika kuhakikisha utoshelezi wa vifaa muhimu vya kufundishia na kujifunzia katika shule yenu?
v. Je, ipo miradi au shughuli zilizowahi kuanzishwa na kamati ya shule kwa ajili ya kusaidia katika upatikanaji wa vifaa muhimu vya kufundishia na kujifunzia katika shule yenu?
vi. Kwa maoni yenu, ni mbinu zipi zitumiwe na kamati ya shule katika kutosheleza vifaa vya kufundishia na kujifunzia katika shule yenu?
vii. Kwa maoni yenu,nini mtizamo wa jamii inayoizunguka shule katika kuchangia upatikanaji wa vifaa vya kujifunzia na kufundishia katika shule yenu?
viii. Nini kifanyike ili kuhakikisha utoshelezi zaidi wa vifaa vya kufundishia na kujifunzia katika shule yenu?
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APPENDIX- C
[bookmark: _Toc398705153][bookmark: _Toc502948522][bookmark: _Toc502948928][bookmark: _Toc502949096][bookmark: _Toc405282694]INTERVIEW SCHEDULES FOR HEADTEACHERS

i. What teaching and learning resources are required in your school?
ii. What is the situation of learning-teaching resources (particularly teachers, classrooms, textbooks, desks) in primary schools (adequacy and relevance in specific ratios)?
iii. How does the shortage of learning-teaching resources in primary schools affect teaching and learning process?
iv. What are the strategies used to enhance the availability of teaching and learning resources in primary schools?
v. To what extent the strategies used to enhance the availability of teaching and learning resources in primary schools are adequate?
vi. What is the contribution of local community in the provision of teaching and learning resources in primary schools?
vii. What is the local community attitude in supporting the availability of learning-teaching resources in primary schools? 
viii. What is your comment on the conduciveness of the school environment for teaching and learning process?
ix. What should be done to enhance the availability of more teaching and learning resources in your school?





[bookmark: _Toc397523090][bookmark: _Toc398705154][bookmark: _Toc502948523][bookmark: _Toc502948929][bookmark: _Toc502949097][bookmark: _Toc405282695]APPENDIX D
[bookmark: _Toc397523091][bookmark: _Toc398705155][bookmark: _Toc502948524][bookmark: _Toc502948930][bookmark: _Toc502949098][bookmark: _Toc405282696]QUESTIONNAIRES FOR PRIMARY SCHOOL TEACHERS

Grade III A certificate (   ): Diploma (     ); University bachelor degree (    ); Masters Degree (   )

i. What teaching and learning resources do you need for your teaching?..........................................................................................................................................................................................................................................
ii. Are you satisfied with the availability of the teaching and learning resources (you have mentioned in ii) available in your school? Yes                     No  
i. Which resources are available in your school?(mention them) ……………………………………………………………………………………………………………………………………………………
ii. What is their status and adequacy?..............................................................
..................................................................................................................................................................................................................................
iii. Which resources are not available? (Mention them) ……………………………………………………………………………………………………………………………………………………


Teaching and learning resources (put a tick (  ) where appropriate
	Indicator (s)
	Status and adequacy

	
	Availability 
	Non-available

	
	Very low
	Very high 
	Ratios 
	

	Classrooms 
	
	
	
	

	Textbooks 
	
	
	
	

	Reference books 
	
	
	
	

	Laboratories 
	
	
	
	

	
	
	
	
	

	Latrines 
	
	
	
	

	Library 
	
	
	
	

	Desks 
	
	
	
	

	Teachers houses 
	
	
	
	

	Other teaching and learning resources (Mention them)
	
	
	
	



i. Who do you think is responsible for the provision of these teaching and learning resources for your school.....................................................................
ii. Do you think the availability of learning-teaching resources in primary schools has affected your teaching? Yes                            No   
If yes, explain how it has affected your teaching…………………………………………...............................................
……………………………………………………………………………………………………………………………………………………………………
iii. What are the strategies used to enhance the availability of teaching and learning resources in your schools......................................................................
.............................................................................................................................
Are you satisfied with the strategies? Yes                    No
If No, explain why………………………………………………………........
..........................................................................................................................................................................................................................................................
iv. What other strategies (methods) can be used to enhance the availability of teaching and learning resources in primary schools are adequate..............................................................................................................
..........................................................................................................................................................................................................................................................
v. How do you rate the contribution of local community in the provision of teaching and learning resources in your schools? Very significant         
:  Significant                :  Not Significant             Completely insignificant          
Comment on your response (explain why)…………………………………
How do you comment on the local community attitude in supporting the availability of learning-teaching resources in your schools? 
Negative attitudes                 positive attitudes
Explain your response…………………………………………………............

vi. What should be done to enhance the availability of more teaching and learning resources in your school? .....................................................................
.............................................................................................................................
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              PRIMARY SCHOOL……………………….  DATE…………… 
	          Tick (V) where appropriate against the item if available at your school
	
	ITEMS
	YES
	NO

	i
	School library
	
	

	ii
	Laboratory
	
	

	iii
	Enough text books
	
	

	iv
	Enough reference books
	
	

	v
	Enough teachers
	
	

	vi
	Enough chairs and tables
	
	

	vii
	Enough classrooms
	
	



Available and Adequate	Available but Inadequate	Not Avilabale	0.21900000000000006	0.69000000000000017	9.1000000000000025E-2	Highly Involved	Adequately Involved	Poorly Involved	Not Involved	0.18400000000000005	0.55300000000000005	0.26300000000000001	0	Yes, extremely important	Yes, Little importance	Not important at all	I Donot know	0.16200000000000001	0.48500000000000015	0.25	0.10299999999999998	