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ABSTRACT

The main objective of this study was to examine factors behind dropouts in secondary schools. The study was conducted at Meru District Council in Tanzania. The study was mainly qualitative and partly quantitative which used questionnaires and interviews as well as documentary review for data collection. A total of 177 respondents were involved in the study. This included 70 students from selected schools, 70 parents and guardians, 36 teachers and 1 District Education Officer (secondary). The study revealed that there are several factors which contribute to dropout in secondary schools in Meru district council. These include early pregnancy, long distance to school, peer pressure, disability, unfriendly environment, sexual harassment, poor performance and petty trade. In addition, lack of enough classrooms, shortage of qualified teachers, lack of teaching and learning materials, absence of food/ lunch in schools and re- integrating young mothers also contribute to dropout in schools. It was found that dropping out increase poverty, illiteracy, crimes and early pregnancies. From the findings of the study, it is recommended that students should commit themselves in their studies and avoid dangerous activities. Teachers should emphasize on the importance of students being educated, parents and guardians should maintain good contact with schools management so as to know students’ academic development and the government should improve learning environment and provide education which is suitable in terms of quality.
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[bookmark: _Toc401904602][bookmark: _Toc401909529]THE PROBLEM AND ITS CONTEXT

[bookmark: _Toc401904603][bookmark: _Toc401909530]1.1    Introduction
[bookmark: _Toc325634566]This chapter presents the historical Background to the Problem, the Statement of the Problem, the Purpose of the Study, Objectives of the Study, Research Questions and significance of the study. Finally, it shows the Conceptual Framework, Limitations and Delimitations of the Study and Organization of the Study.

[bookmark: _Toc401904604][bookmark: _Toc401909531]1.2 	Background to the Problem
Students are important in any education system. They are the basic component for any school to be registered by the Ministry of Education and Vocational Training. However, the retention of these students within the education system is a great challenge. Students’ dropout, from school is a great concern for any government or society. Despite the fact that many policies and strategies are developed to enhance a smooth transition rate in schools, there are some students who withdraw from school prematurely. The Universal Declaration of Human Rights, Article 26, for instance states categorically that everyone has the right to education (UNESCO, 1998). 

The Tanzania Development Vision 2025 sees education as a critical issue in creating the mindset necessary for national development and competitive economy that will be the driving force for the realization of that vision. Thus, creating an innovative and sustainable education system is to provide empowerment to the next generation which ultimately will determine the success or failure of Tanzania (Maliyamkono, 2006). The underlying assumption of Structural Adjustment Plan (SAP) was that the education sector had become a sink, meaning that more money has been allocated to the sector without meaningful results. This phase was characterized by high dropout rates and underutilization of capacity throughout the sector (Maliyamkono, 2006). 

To respond to the problem of dropping out in secondary schools and other challenges facing secondary schools, the government introduced an Education Training Policy (ETP) and Education Sector Development Plan (ESDP). ETP guides provision of education in Tanzania. The major thrust is in the areas of increasing enrolments, quality improvements, equitable access, and the expansion and optimum utilization of available resources (URT, 1995). In view of this policy, secondary education is conceived to produce a literate society and thus contribute to personal social and economic development. The ETP creates a true partnership between the state and other education providers by encouraging them to establish and manage secondary education and training institutions (URT, 1995).

Education Sector Development Plan covers all educational sectors including primary, secondary, higher and vocational education. It was initiated in 1996 to help the achievement of the government’s long-term development and poverty eradication targets and at the same time addresses the problems brought about by fragmented project interventions. The approach established new relationships in provision of education and training. (URT, 1995). 

One of the offsets of ETP and ESDP is the Secondary Education Development Plan (SEDP). SEDP focuses on access, quality improvement, capacity development and direct funding to secondary schools. The combined effort of ETP, ESDP and SEDP was expected to improve the overall status of secondary education in Tanzania. One of the challenges faced by SEDP, which also contributes to dropping out in secondary schools is the problem of over-crowding in classrooms. Most secondary school class rooms, both in urban and rural areas remain overcrowded and national average Teacher/Pupil Ratio (TPR) in secondary schools has risen quickly over the past few years, especially in government schools. In 2009, the overall ratio was 1:49; it was 1:43 in government schools and 1:23 in non-government schools. Between 2000 and 2005, the ratio was relatively steady at between 1:20 and 1:23, and up until 2004, there was no difference between government and non-government schools (BEST, 2009)

It can be noted that before the independence of Tanzania, secondary schools were run by faith-based organizations and the government. Faith-based organizations involved in running secondary schools included the Roman Catholic Church which had a network of seminaries. Other faith-based organizations comprised of protestant denominations, Islamic, Hindu and Bohora organizations. The problem of dropouts during that period was mainly caused by school fees. 

The period of 1961 to 1966 was observed by the majority of population the engine for educational reforms, culminating in the Arusha Declaration of 1967. Before the Arusha Declaration, inequalities were glaring in terms of access, segregation and lack of efficient policies. In 1974, a policy was established that pushed rapidly towards Universal Literacy in the shortest possible time (URT, 1995). As a result of the policy, literacy rates jumped to 60% from just 10% in 1961 (Maliyamkono, 2006). 

In addition, due to various economic challenges that faced Tanzania in the early 1980s, the country fell back in terms of literacy and one of the results of that fallback was rise in the rate of dropouts. Lack of enough resources such as learning and teaching materials in secondary schools was among the factors which contributed to dropping out (Maliyamkono, 2006).
Another factor which contributed to the problem of dropping out in secondary schools was the lack of enough teaching and learning materials which has resulted in poor quality of education offered to pupils. Also, a heavy burden of school fees and levies paid by households relative to their income created conditions which lead to high dropout rates among their children such as; farm work, household chores and looking after young children (Maliyamkono, 2006).

The problem of school dropping out is a global problem. Currently, an estimated 125 million kids worldwide drop out from school each year and head down a path that leads to low-paying jobs, poor health, and the continuation of a cycle of poverty that creates immense challenges for families, neighbourhoods, and communities (UNICEF, 2006). According to Sagor (2006), more than 700,000 American teenagers’ dropout of school every year. 

Among various measures taken by Tanzania to ensure that secondary school pupils are enrolled, stay and complete their studies, is the Secondary Education Development Plan (SEDP). SEDP was formulated under the supervision of the Heavily Indebted Poor Countries (HIPC) Initiative in 2002. Among others; it aims at prevention of secondary school dropouts. Despite improvements registered by SEDP, statistics show that there is a problem of dropouts in secondary schools. Report by the Ministry of Education and Culture (2004) shows that more than 25% of secondary school students dropout before finishing their secondary school studies.  Moreover, report by Action Aid (2004), indicates that number of dropouts among girls is higher than boys. This study therefore aims at examining factors that lead to dropouts in secondary schools in Meru District Council. It explores measures that have been taken to curb the problem of dropouts in secondary schools and makes suggestions on what measures should be taken to mitigate this problem.
[bookmark: _Toc325634567][bookmark: _Toc401904605][bookmark: _Toc401909532]1.3	Statement of the Problem
Dropout in secondary schools in Tanzania negatively impacts the development of Tanzania by denying both girls and boys of their constitutional right to education. Maliyamkono (2006) asserts that to meet demands of a modern technology culture from its lower levels, giving a high standard of education to all children between age 6 and 16 is of high priority. Statistics obtained from the Ministry of Education and Culture show that in 2009, around 52% of those who left primary school in 2008 went on to start secondary school. This percentage has risen rapidly since 2002; it was only 22% in 2000. However it peaked in 2006 at around 68% and has seen a downturn in the last two years (BEST, 2009).  The extent of the problem of dropouts in secondary schools is more serious than most people realize because dropping out of school is an underreported activity. Action Aid (2004) reported that Tanzania has a large number of dropouts in secondary schools, mostly girls. 

[bookmark: _Toc325634568]The dropout of students from schools is due to a complex interplay of socio-cultural, economic and structural factors. Finding and implementing solutions to this problem has implications well beyond the benefits to individual students in Tanzania. Moreover, enabling students to complete their education is to invest in future progress and better standards of life with multiplier effects. To make efforts that will improve the situation due to dropouts requires a clear understanding of the extent, causes, consequences, and policy responses made to the problem of students dropouts. This understanding will be used as a benchmark for new start. Therefore, this study aims at examining factors behind dropouts in secondary schools in Meru District Council in Arusha region.

[bookmark: _Toc401904606][bookmark: _Toc401909533]1.4	General objective of the Study
[bookmark: _Toc325634570]The purpose of the study was to examine factors behind dropout in secondary schools in Meru District Tanzania.
[bookmark: _Toc401904607][bookmark: _Toc401909534]1.5	Specific objectives of the Study
The study was guided by the following objectives:
1. To examine causes of dropout in secondary schools in Meru District Council.
2. To investigate the effects of dropout in secondary schools on national development and personal development especially the development of students in secondary schools.
3. [bookmark: _Toc325634571]To explore measures that can be taken to curb the problem of dropouts in secondary schools in Meru District Council.

[bookmark: _Toc401904608][bookmark: _Toc401909535]1.6	Research Questions
1. What are the causes of dropout in secondary schools in Meru District Council?
2. What are the effects of dropout in secondary schools on the national development  and personal development of students in secondary schools?
3. [bookmark: _Toc325634572]What measures can be taken to curb the problem of dropouts in Meru District Council   secondary schools?                                          

[bookmark: _Toc401904609][bookmark: _Toc401909536]1.7	 Significance of the Study
1. The findings in this study are useful in creating awareness to the Ministry of Education and Vocational Training and other Education stakeholders on the issue of dropping out in secondary schools in Tanzania, so that the situation can be rectified . 
2. The study will help to raise the level of awareness among parents and guardians on causes and effects of dropping out for their children and in doing so it makes them take measures to ensure that their children stay in school for future benefits of families, their societies and the country as a whole. 

3. [bookmark: _Toc325634573]The results found in this study are useful to various Education Stakeholders like (Haki Elimu)  by focusing their advocacy efforts towards the issue of dropping out.

[bookmark: _Toc401904610][bookmark: _Toc401909537]1.8 	Conceptual Framework
The adoption of multiple perspectives requires investigating the economic, cultural, political and school factors that influence the educational outcomes; in this sense, school dropout for secondary school students in Meru district. Odaga and Heneveld (1995) have already attempted such an approach for Sub-Sahara Africa. Commonly, this approach is holistic since it attempts to capture interacting unique events using multiple methods. This interactivity means a two-way influence among events and not a cause-effect relationship. It also implies revealing how all parts work together to form the whole and not attempting to predict the future. The main interest is to reveal these relationships as they happen in real life without any manipulation. Such an approach can be considered as interpretative in its orientation, since the main concern here is to understand how dropouts occur, what it means to “non-complete” schooling and why it takes place. The following diagram (Figure 1.1) shows the main units of analysis and observation as it implicitly guided the study and then refined or modified from the actual study in the present investigation.

The above framework indicates that there are two-way interactions or mutual influences among economic, cultural, school or structural and institutional factors as well as school dropouts. It can be seen from figure 1.1 that political and institutional factors contribute to economic, cultural and school factors. Moreover, there is direct interaction between school dropouts and political and institution factors. Therefore this framework views the problem of this study both in terms of how and why it occurs. The focus was made on the questions such as what does the status of dropouts look like in schools. What are personal and parental characteristics of dropouts? What are the basic economic explanations for school dropouts? Which cultural explanations lie behind dropouts in secondary schools? How does the school influence dropout of schools? What are the main institutional explanations for school dropouts? What are the implications of these interactions of policy making or future practices?
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[bookmark: _Toc394074556][bookmark: _Toc401909538]                           Figure 1.1: Conceptual Framework of the Study
Source: Teshome Nekatibeb (2002)
[bookmark: _Toc401904611][bookmark: _Toc401909539]1.9	Limitations of the Study 
The study faced some difficulties, which in one way or another, affected the data that were to be obtained. Some of teachers were not ready to be questioned due to the fact that they were busy performing other  private activities. Therefore, the questionnaires were half filled as a result other information intended to be obtained were missing. Heads of schools were busy with administrative issues in and outside the school. Therefore, it was very difficult to make them settle for the interview. Parents were busy for cultivating which made a researcher to go early in the morning so as to meet them. Other parents were afraid of giving information thinking that they would be sent to jail. For these reasons the researcher had to waste a lot of time and some of information  was distorted. After finding that subject teachers had problems towards the study, the researcher decided to take class teachers who knew well the characteristics of the students and by doing so they responded well as required. Parents and guardians who were very busy afraid of giving in formations, the researcher assured them confidentiality and for that for reason they responded as required.  

[bookmark: _Toc401904612][bookmark: _Toc401909540]1.10	Delimitations of the Study 
The study involved issues pertaining to all secondary schools in Tanzania. However, four secondary schools in Meru district were involved in the study. The study also involved issues concerning students in secondary schools in Tanzania although it was confined to students in secondary schools in Meru district. 

[bookmark: _Toc401904613][bookmark: _Toc401909541]1.11	Organization of the Study
This dissertation consists of five chapters. Chapter One presents Background Information; Statement of the Problem; Objectives of the Study; Significance of the Study; Conceptual Framework; Limitation of the Study; and Delimitation of the Study. Chapter Two presents studies which relate to this study, while Chapter Three deals with Research Methodology. Chapter Four presents Results, Analysis and Discussion. Chapter Five gives Summary, Conclusion and Recommendations. 

[bookmark: _Toc401904614][bookmark: _Toc401909542]1.12   Summary 
This chapter has introduced the study by presenting the background to the study followed by the study objectives which were the foremost important in capturing the information required in this study. Also it has showed the significance of study which creates the awareness to the Ministry of Education and vocational Training and other Education stakeholder like (Haki Elimu) on the issue of dropping out in secondary schools in Tanzania. The following chapter focuses attention on literature review based upon on the empirical review of the past studies undertaken so as to see if at all there is a correlation and the positive measures taken to reveal the situation. 








[bookmark: _Toc325634574]	
[bookmark: _Toc401904615][bookmark: _Toc401909543][bookmark: _Toc325634575]
CHAPTER TWO

[bookmark: _Toc401904616][bookmark: _Toc401909544]LITERATURE REVIEW
[bookmark: _Toc401904617][bookmark: _Toc401909545]2.1	Introduction
 A literature review is an account of what has been published on a topic by accredited scholars and researchers. This chapter consist of both theoretical and empirical framework conducted previously by other researchers about the similar study topic.

[bookmark: _Toc401904618][bookmark: _Toc401909546]2.2	Theoretical Framework 
Analytical Framework for Education 
The study will employ the Harvard Analytical Framework of education analysis which was developed by Harvard Institute for International Development as a tool for analysis in educational activities. The framework will be used to conceptualize the problem of dropout in secondary school in Tanzania. The Harvard Analytical Framework is useful in analyzing ways in which the design of policies reinforces the issue of dropout in secondary schools (Leah, 2003). 

The framework can be modified to suit contexts such as formal schools or adult education centres (Leah, 2003). The framework further, argues that community norms, poverty, cultural beliefs and policy issues combine to influence the issue of dropout in secondary schools, while poverty and lack of political support are major constraints to solving the problem of dropping out in secondary schools. (March et al.1999). This is important to this study as it shows how these factors combine to make secondary school pupils to dropout from school. The framework is important in regard to educational organizations where, by use of activity profile, shows how daily routines can cause pupils to dropout from school and allows for detailed analysis of resources available for keeping pupils at school, on who has access to resources and benefits which arise from use of such resources (Overholt, 1985). 

Human Capabilities and Education  
The human capability approach is advocated by Sen (1999) who defines human capability as “the substantive freedom of people to lead the lives they have reason to value and to enhance the real choices they have”. Dropout prevention measures are not enough to make pupils stay at school if they do not see the real benefits of doing so. Arguably, dropout prevention measures can have a positive result if the quality of education offered by secondary schools is high and is accessible.

This approach is relevant to the issue of dropouts in secondary schools where one of the main concerns is access to education. Policymakers seem to presume that once education is provided, it will benefit everyone even when only little attention is paid to address issues of quality and access. Further the human capability approach by Sen brings to the fore the need for policies that are sustainable and enforceable (Sen, 1999).

Social Policies Analysis Framework  
In addition, the study employed a framework developed by Devereux et al (2000) that questions whether social policies succeed in meeting the objectives they are designed to achieve. The framework posits that, a mismatch exists between policies and needs in developing countries where policies seldom meet the needs of the poor. The mis-match, they argue, is occasioned by the tendency of defining interventions without reference to target groups. This framework is important to the study in helping to analyze the relation between policy interventions in the issue of dropout in secondary schools. First, is the question of the level of involvement of the government and other actors? Secondly, are the policies relevant to the actual needs of secondary school pupils? Does supply meet demand? This is important in relating policies and to identify ways of bridging the gap between supply and demand (Devereux et al, 2000).
 
The framework also ushers in the centrality of politics in allocation of resources where allocation and use reflects interests of the government in a top-down style of decision making. Tanzania’s education policy not only reflects a top-down approach to policy but also absence of consultation in the supply of education. The framework will be used to examine whether interventions by the government are effective in addressing the issue of dropping out in secondary schools.

Right Based Approach to Education 
The Right Based Approach looks at provision of education to pupils from a constitutional right perspective. It takes into account adherent of the constitutional right of citizens to receive education. The pupil’s well-being, as defined in the Dakar Framework of Action (2000) is stressed. Four actors are involved; government, the child, parents and teachers where the child is the right holder and parents are couriers while teachers are both right holders and duty bearers. 

Availability 
The government is supposed to ensure availability by providing adequate number of schools to enable every child of school going age to attend school. Secondly, the government has to make sure that all necessary resources such as teachers and textbooks are available. Thirdly, the government has to ensure that secondary education remains to be free and compulsory (Tomasevski, 2004). Lack of commitment by the government contributes to high dropping out rates.                                                                                                                                                                      
Accessibility  
The government is expected to expand education access to all with special attention to groups with special wants who are often missing out of education. The duty of the  government is to take purposeful action to ensure that inequity based on economic status, disability and gender is eradicated and make certain that every child enjoy his/her right to attend school as a fundamental constitutional right (Tomasevski, 2004).

Acceptability  
The state has commitment to provide education which is suitable in terms of quality. This includes training of teachers, providing teaching and learning materials and acceptable learning environment. This includes institutional framework for regulation and monitoring to ensure delivery of quality education. The right of pupils to access quality education cascades under this approach.

Adaptability 
Adaptability entails the government to consider the rights of schooling as provided by the Convention of the Rights of the Child (CRC). The learning environment should be tailored to respond to the child need rather than requiring the child to adapt to the school environment (Tomasevsiki, 2004). This is useful in analyzing how government policies affect provision of education to diverse groups in the country.  

[bookmark: _Toc401904619][bookmark: _Toc401909547]2.3	Empirical Framework of the Study
For some students, dropping out is the culmination of years of hurdles, missteps, and wrong turns. For others, the decision to drop out is a response to conflicting life pressures such as; the need to help support their family financially or the demands of caring for siblings or their own child. Dropping out is sometimes about pupils being bored and seeing no connection between school life and "real" life. It's about young people feeling disconnected from peers and teachers.

According to Oxfam (2005), parent involvement in their child education declines as pupils get older and become more independent. But, although the role of parent changes in secondary school, their ongoing engagement from regular communication with school staff to familiarity with their child’s schedule, subjects and progress towards completion of secondary school studies remains central to pupil’s success. Many dropouts are accused by lack of parental involvement.

Factors for Dropping Out 
a) Economic Factors 
Poverty 
Poverty plays a leading role in dropping in secondary schools. Poverty means parents cannot afford the cost of sending their children to school or are unable to dispense with the labour provided by the children within the households (Simmons, 1980). However, poverty has a more negative impact on dropping among girls than among boys because of the widely practiced culture of boy preference (UNICEF, 2006). 

Unemployment 
For many households in Tanzania, the main value of education is its perceived economic benefits and households will choose to educate their children or not basing on the prospects schooling has on ensuring employment (Oxfam, 2005). Thus, when the economy is unable to generate enough jobs for even university graduates; thus there is a threat to devalue education in the eyes of the public, and some pupils see less need to educate their children. 

b) Social Factors
Patriarchy 
Many societies in Sub-Sahara Africa have gender disparity between males and females which has a foundation in patriarchal structure. According to Okojie (2001), Patriarchy is defined as “a set of social relations with material base that enables men to dominate women”. Patriarchy gives material advantage to men while at the same time placing constraints on the role and activities of women. This contributes to dropping out among girls especially when the resources are scarce.

In a study conducted by FAWE (2001), it was found that many respondents held the view that girls have low ability compared with boys and educating them is a waste of money. This negative attitude to women in general and to girl’s education in particular has contributed to high rates of dropouts among girls. Girl’s education is perceived as an unwise investment because the girl will get married and the venture will benefit another family.  
 
Girls' “Dangerous Sexuality” 
There are limits placed in girl’s education after sexual maturity in many countries which are aimed at securing girls marital prospects (Subrahmanian, 2002). These confines are based on the postulation that very educated girls will have reduced chances of getting married.  Sometimes girls dropout of school due to misguided perceptions of the parent that girls are vulnerable and could either get pregnant or get into bad company (Rose and Tembon, 1997).

In some societies, this fear makes parents to withdraw girls from schools as soon as they attain puberty “For girls, we stop education as soon as they grow up (attain puberty). Men scold us as to why educate girls, if we continue. They scold us saying that they will find difficulty in finding boys (for marriage). They agree to educate girls only up to the time when they grow up, and then stop (Subrahmanian, 2002).  

Similarly, in other societies, religious and cultural practices combine to constrain the girls from attending school or losing interest in education leading to early marriages (Action Aid, 2004). Additionally, there is widespread use of Islamic religious instruction to prepare girls for marriage and parents are also increasingly offering their daughters to wealthy men at early age to attract dowry. As a result, girls see no need to work hard at school and eventually drop out altogether. 

Data collected from a study conducted by Action Aid (2004) shows that, from 2000 to 2003, more girls dropped out of school than boys with over 650 dropping out in 2001 alone in Arusha region an indication of a wide gender gap. Again, about 550 girls dropped out in 2003 contrary to universal prospect that the introduction of free secondary education would lessen the dropout rate. This trend is very worrying given the region‘s low enrolment of the girl child.

Kipobota and Wobick (2008), education for girls is being inhibited by forced marriages and early pregnancies. In Bunda District a task force reported that 135 student pregnancies were reported between January and July 2007. A study for the National Organization for Legal Assistance (NOLA) conducted that the reasons contributing to pregnancy and therefore school dropouts include poverty, gender discrimination, outdated traditions and sexual violence.
[image: SS]
[bookmark: _Toc401909548]Figure 2.1: School Dropouts for Both Girls and Boys

Taking Care of the Household
Roy Carr Hill et al (2002), said that children especially girls dropout in order to nurse and take care of sick parents or siblings or doing household chores in a long perspective. This reduces the hard won effort to increase girls’ education. Uneducated girls with themselves become especially vulnerable to HIV/AIDS due to lack of HIV/AIDS awareness information and reduced income possibilities.

The apathy of some parents, the traditional use of child of labour in the home contributes to dropping out in secondary schools. More and more girls undergo formal education year by year and more remain at school for longer periods, but there is a continued reluctance on the part of many parents to break away from the tradition of regarding their daughters solely as workers in the home and on the land and as the earners of future bride price (Cameron and Adodd, 2006).

c) Disability Factor
Wagner and Blackorby (1999) reported from a national longitudinal transition study of special education students (e.g. students with disabilities) dropping out rates were high. 30% of students with disabilities dropped out before entering finishing secondary school education because stigmatization and inferiority complex. . Types of disabilities which contribute to dropping out in secondary schools include; albinism physically challenged disability and impaired vision.

d) Environment Factors
Unfriendly School Environment  
In Tanzania, schools are few and teaching and learning materials inadequate (Action Aid, 2004). Facilities such as textbooks and desks are not enough. Distance to school also contributes to school dropouts. Studies conducted in Northern Tanzania in pastoral societies found a correlation between distance to school and dropouts. If schools are located far away, students are more likely to dropout from school than if schools were located nearby. 

This is corroborated by a study by Rose et al (1997) who found distance as a contributor to school dropouts. Distance to school brings about two concerns; on one hand there is insecurity of girls seen in the exposure to attacks and thus parents concerns of sexual safety of their daughters. Also, trekking long distances exhausts children and a lot of time is wasted on traveling usually without food. Distance to school is a serious inhibiting factor which leads to dropouts.

Sexual Harassment 
Several studies have shown that schoolgirls experience unwarranted sexual advances on their travel to and from school (Chege, 1994). School girls are also sexually harassed by male neighbors and relatives at home. Moreover, male teachers and school boys present a similar threat Girls are harassed by touching, pitching and name calling. Some of these cases result in pregnancies and eventual dropping out of school. 
A UNICEF study (2006) found that some parents fear to send their daughters to school in fear that they will not be safe with male teachers. The absence of a mechanism to reintegrate young mothers to school after delivery serves as a double punishment and the girls who get pregnant are forever closed out of school. These girls are referred as “grown ups” and assume roles for adults and may engage in sexual activities which result in pregnancies and dropping out of school.  

Poor Performance
Among indictors that secondary school pupils are dropping out is poor performance in school. Poor performance is a key predictor that a pupil is contemplating dropping out. This indicator can be used to develop strategies that provide at-risk pupils support and services, including dropout-prevention advice in several secondary schools, accelerated-learning programs for older students who are behind or have repeated classes, or whose grades are below level. (MOEC, 2004),

Boredom and disengagement are two key reasons students stop attending classes and wind up dropping out of school. According to a study conducted in Tanzania by Action Aid in 2002, 47% of dropouts said a major reason for leaving school was that their classes were not interesting. Instruction that takes students into the broader community provides opportunities for all students especially experiential learners to connect to their studies in a deeper, more powerful way. 

Irrelevant School Curriculum
Sarajek (1992) found that the semi-pastoral communities in the northern Tanzania were either not sending their children to school or withdrawing them because the school curriculum did not take into account their lifestyle. Sometimes the teaching materials used in classroom activities were not age-appropriate. The same situation was also observed by Mwangi (1989) in Kenyan classrooms for people with intellectual impairments.
[bookmark: _Toc325634576]
[bookmark: _Toc365704126][bookmark: _Toc394070305][bookmark: _Toc401904620][bookmark: _Toc401909549]Effects of School Dropout
Hill et al (2002) says that children especially girls, dropout in order to nurse sick parents or siblings. In a long perspective, this reduces and discourages previous efforts to increase the enrollment and retention of girls in secondary schools. As more girls dropout, the number of uneducated girls increases. Uneducated girls are especially vulnerable to HIV/AIDS due to lack of HIV/AIDS information and reduced income possibilities. 

Furthermore, Friedman et al (1985) made a comparative analysis of the dropping out rates among adolescent nonusers and regular users of drugs in two Philadelphia high schools. The study found out that students who did not like school were more likely to be involved with drugs. In addition, 26% of nonusers and 30% of the casual drug users dropout compared with 51% of the regular drug users. 

[bookmark: _Toc401909550]Although the reasons for dropping out vary, the consequences of the decision are remarkably similar. Dropouts earn less, suffer from poorer health, and are more likely to wind up in jail. The link between dropout rates and violence is also well documented: secondary school dropouts are more likely to commit violent crime. Research points to measures that work that can help reduce the dropout rate in your school or community (Oxfam, 2005).

As a result of dropping out from school, many children who were formerly in school are now staying at home assisting parents, doing menial jobs, learning trades or doing nothing. Generally, the common causes for dropping out from school are ; poverty of parents, pregnancy, parental irresponsibility, peer influence, poor academic performance, death of parents, poor health, desire for money, long distance to school, and negative attitude of teachers (Oxfam, 2005).

Measures to Solve the Problem of Dropouts in Secondary Schools
a) Conducive Environment
Conducive environment attracts children to stay at school. Also, a good home environment influences children to attend school regularly. Pupils need motivation at home and school to continue well with studies. The more resources put into a children’s education, the higher the competence and the lower the number of dropouts. The lower the financing, the lower the quality, incompetence, illiteracy, increases of dropout and finally increases of poverty (Kajigili, 2001).

b) Construction of wells and sanitation facilities
UNICEF, through its Change for Good campaign has helped improve lives of many families through the construction of wells and sanitation facilities. According to a report by UNICEF (2008), inadequate and unsafe water, poor sanitation and improper hygiene practices are one of the main causes of dropping out in secondary schools particularly among young girls due to lack of water and other facilities.

At one site, one secondary school has managed to increase enrolment particularly among girls by building wells and sanitation facilities. Lack of hygienic latrines in schools previously resulted in a high dropping out rates among adolescent girls at the school, as it does at others in Tanzania. The improving water supply and sanitation facilities help to reduce the problem of dropping put in secondary schools (Researcher, 2010).
A review of promising approaches to let students learn has been given by Herz et al. (1999) and Odaga and Heneveld (1995). Herz et al. (1999) summarized these solutions at school, community and national levels. They note that at school levels major approaches emphasized were the reduction of direct and opportunity costs of schooling, addressing access and safety concerns and improving the quality of schooling offered. According to them, some of the measures to be taken include the following: reservation of school places for girls, bringing schools closer to homes, awareness campaigns focused on girls, incentives (i.e. scholarships), girls’ schools, separate toilets and facilities in co-educational schools for privacy, more female teachers and child care.

	[bookmark: _Toc365704127][bookmark: _Toc394070306][bookmark: _Toc401904621][bookmark: _Toc401909551]Demand Factors
	[bookmark: _Toc365704128][bookmark: _Toc394070307][bookmark: _Toc401904622][bookmark: _Toc401909552]Possible Interventions

	Household and
Community factors
· High direct costs of schooling 
· High opportunity costs of schooling

· Low private economic
            returns







· Low demand for
            female education

	· Lower the cost of school materials
· Provide transportation and uniforms
· Introduce bursaries, scholarships, school lunches, medical and health support.
· Adjust the school calendar to accommodate household child labour requirements.
· Reduce the distance between school and home.
· Promote labour saving technologies.
· Improve the legal and regulatory systems to
enhance women’s status.
· Make education curricula more responsive
and relevant to livelihood and market demand.
· Increase community participation in schools.
· Construct culturally appropriate facilities.
· Promote more female teachers.
· Launch information campaigns that engage
     community, religious and civic leaders.
· Promote adult literacy programs.


	[bookmark: _Toc365704129][bookmark: _Toc394070308][bookmark: _Toc401904623][bookmark: _Toc401909553]Supply-Side Factors
	[bookmark: _Toc365704130][bookmark: _Toc394070309][bookmark: _Toc401904624][bookmark: _Toc401909554]Possible Interventions


	School level factors
· Enrolment and promotion policy
· Management: Calendar  and safety
· Curricula
· Materials
· [bookmark: _Toc365704131][bookmark: _Toc394070310][bookmark: _Toc401904625][bookmark: _Toc401909555]Methods

	· Increase enrolments by lowering the enrolment age
· Reduce dropout rate, review repetition and
       expulsion policies.
· Provide child care facilities
· Establish science laboratories and school libraries.
· Promote female teachers in Sciences.
· [bookmark: _Toc365704132][bookmark: _Toc394070311][bookmark: _Toc401904626][bookmark: _Toc401909556]Promote gender sensitivity training for teachers

	[bookmark: _Toc365704133][bookmark: _Toc394070312][bookmark: _Toc401904627][bookmark: _Toc401909557]Political and institutional factors
· Policy on school girl pregnancy
· promotion of female educators
· Training of staff
· Attitude, will and commitment to empowering women and 
· The poor legal status of women
	· Create a favourable environment to support women and the poor through policy review.
· Invest in necessary structures, school facilities for girls (toilets, dormitories and walls).
· Launch information campaigns.
· Enhance the status of women through regulatory process.
· Adopt poverty alleviating strategies that release women and girls from the tasks of water and fuel collection.
· [bookmark: _Toc365704134][bookmark: _Toc394070313][bookmark: _Toc401904628][bookmark: _Toc401909558]Improve women’s access to formal labour market.


Figure 2.2: A Summary of Promising Intervention to Promote Secondary Education
Source: Odaga and Heneveld (1995) Girls and Schools in Sub-Sahara Africa
[bookmark: _Toc401904629][bookmark: _Toc401909559]2.4   Summary 
This chapter focused much on the empirical analysis of the past studies based upon on the study objectives given in chapter one. The theoretical review of this study was the fundamental critical aspect which gives room for the researcher to take note for what has happened in the theories used in the previous studies undertaken.

However the problem of dropout in secondary schools is not so much considered as a serious issue and hence less reported activity. That’s why the researcher has taken initiatives to find out on how to solve this problem.

 The coming chapter will present the research design, methods used in data collection, sample and sampling procedures based upon on the demand of the study taken, and as well as the analysis of the information gathered and interpretation.
[bookmark: _Toc325634578][bookmark: _Toc401904630][bookmark: _Toc401909560]
CHAPTER THREE

[bookmark: _Toc401904631][bookmark: _Toc401909561]RESEARCH METHODOLOGY

[bookmark: _Toc401904632][bookmark: _Toc401909562]3.1	Introduction
[bookmark: _Toc325634580]This chapter presents Research Methodology used to answer the research questions so as to meet the intended objectives. It contains description of the Research Design, Area of the Study, Sample and Sampling Procedures and Data Collection Methods.  Data Analysis Plan and Validity as well as Reliability of the research are presented.

[bookmark: _Toc401904633][bookmark: _Toc401909563]3.2	Research Design
[bookmark: _Toc86739242]Research design is the arrangement of conditions for collection and analysis of data in a manner that aims to combine relevance to the research purpose with economy in procedure. A research design used to structure the research, to show how all of the major hypotheses Kombo and Tromp (2007). A research design constitutes the blue print for the collection, measurement and analysis of data (Kothari, 2003). A case study analysis is the one that involves observation of a single group of event at a point in time           (Nachimias 1994). Therefore this study used a case study design, which was conducted at Meru district.
[bookmark: _Toc325634582]
[bookmark: _Toc401904634][bookmark: _Toc401909564]3.3	Area of the Study
[bookmark: _Toc325634583]The study was conducted in Meru District Council in Arusha Region, Tanzania. The selection of Meru District Council as the area of study was due to the fact that the problem of school dropout in the district is growing at an alarming rate. Moreover the area was objectively selected because there were schools which met the requirements of the study. There were all four types of secondary schools; that is, Community secondary schools, Government, private secondary schools and religious or faith-based secondary schools.  The study focused on four secondary schools which were selected based on four types of secondary schools as follows; community secondary schools (Akeri Secondary School), public secondary schools (Maji ya Chai Secondary School), private secondary schools (Mukidoma Secondary School) and religious or faith-based secondary schools (Makumira Secondary School).  These four different types of schools were chosen in order to obtain population of different level economically and socially. 

[bookmark: _Toc401904635][bookmark: _Toc401909565]3.4 	Sample and Sampling Procedure
The study involved 177 respondents that included one (1) District Education Officer (Secondary), 36 secondary teachers, 70 parents/guardians, and 70 students from selected secondary schools. These respondents were included to enable the researcher to get data and understand the nature of the problem. Purposive sampling was used to select District Education Officer, teachers, parents and guardians while simple random sampling was used to select students.  36 teachers were purposely selected because they were class teachers in classes where students involved in the study belong. It was expected that information from these teachers could help researcher to obtain information on the attendance of students, their behaviour and causes of dropout. This is because class teacher is the one close to students than any other teacher in the school. 70 parents/guardians were those related to students who were involved in the study. It was expected that information from these parents/guardians could give the researcher clear picture of what were the causes of dropout and effect of dropping out as well as what could be done in order to stop dropping out of students in secondary schools. According to Devers and Frankel (2000), purposive sampling strategies are designed to enhance understanding of selected individuals or group’s experience. Researchers seek to accomplish this goal by selecting information rich cases that is individuals, groups, organizations or behaviors that provide the greatest insight into the research questions.
All students in four selected schools had an equal chance to participate in the study. Therefore simple random sampling was used to select 17students from Mukidoma and Makumira secondary schools and 18 students from Maji ya chai and Akeri secondary schools. In each school four students from Forms I up III were selected by picking folded papers written different numbers and those picked number 1,2,3 and 4 were involved in the study. For Form Four students, those picked number 1,2,3,4,5 were involved in the study in Mukidoma and Makumira secondary schools while those picked 1,2,3,4,5,6 were involved in the study in Maji ya chai and Akeri secondary schools, making a total of 70 students.  

[bookmark: _Toc401904636][bookmark: _Toc401909566]3.5	Data Collection Techniques and instruments
In this study, more than one technique was used for gathering information since no single technique was completely adequate by itself (Cohen, et al., 2000). Data collection technique in this study involved documentary review, interviews, and questionnaires. 

Survey 
Data collection in this study was mainly done by using questionnaires. Hessler (1992) notes that questionnaires are useful instruments in situation where the respondents are literate and in evaluating educational programmes. This method is free from bias and allows collection of a large amount of data from a large population in highly economical way (Kothari, 1990). Both open and closed questions were used. The semi-supervised type of questionnaire was adopted for this study. Under this type of questionnaire, questionnaire schedules were distributed in the sample, and the dead-line for submission was negotiated. The researcher was present in the field particularly in sampling units. She reminded the respondents of the agreed time upon dead-line as well as the importance of completing the questionnaire schedules and returning them.
The questionnaires were successful filled and returned at the agreed time. This could be contributed by the following factors; the continuous presence of the researcher and nagging on the toes of the participants exerted a gentle pressure on the respondents to complete and handover the questionnaire. The layout of the questionnaires was attractive enough to convince respondents to complete and return them. They were double spaced to allow easy reading. The questions were short but clear, they constituted both open-ended and closed-ended questions. Closed-ended questions were for tapping specific information while open -ended questions were for allowing freedom of expression to the respondents. Furthermore, responsible authorities supported the researcher by allowing students and teachers to spend time in filling the questionnaires.

Interview and interview schedule
Interview was another technique used to elicit respondents’ opinions. Love (1999) asserts that an interview is a conversation between two or more people initiated by the interviewer for specific purposes of obtaining relevant information, focused by the interviewer on the content specified by research objectives for systematic description and interpretation. A combination of structured and unstructured questions was used. Structured questions were used for tapping very specific information. On the other hand, unstructured questions were meant to give respondents some freedom of self-expression. Key (1997) pointed out that detailed data are gathered through unstructured questions that provide direct quotations and interviewer is the integral part of the investigation. In this study District Education Officer, Form Four class teachers and few parents/guardians were interviewed. The researcher kept an interview schedule so as to jot down respondents’ responses.

Two types of interviewing were used in this study. These were individual interviewing and focused interviewing. Individual interviewing was used as an eye opener to the researcher in the field. It was used in facilitating one to one interviewing. Focused interviewing was used as follow-up interviewing. Individuals already interviewed were re-interviewed so as to get clarification of issues, verification of claims and ascertainment of allegations. In all cases, participants were not given questions before hand. Instead, the researcher raised areas of concern for discussion during the interview session. After one topic was exhausted, the researcher raised the new one. To be sure that the researcher and interviewees had a common understanding and agreement about the discussion, the researcher sorted their approval. Sometimes the approval was granted on the spot. In other cases the researcher was corrected. This approach protected the trust value of interviews and the study. The interview took place inside school compounds and for those few selected parents/ guardians, the researcher visited their homes for interview sessions. Responses from interviewees were recorded in the researcher’s note book.  

Documentary Review guide
Through this method, the following documents were carefully studied; registration books, students’ attendance register and students files.

In reviewing registration books the researcher got information on the decrease in the number of students as they passed from one level to another level. It was expected that a careful study of registration books could provide information on which level of study between girls and boys who are most dropping schools than the other. Moreover, the study of registration books was expected to give information on the connection present between the area. Students’ attendance register gave information on the daily attendance of the students and remarks which teacher gave for particular student. Researcher had to look for connection between information present in registration books and information given by class teachers in attendance register where the information of students was taken daily. All information from registration books and students’ attendance register was recorded in the researcher’s note book.

[bookmark: _Toc325634590]In reviewing students’ files, the researcher obtained records of students. It was expected that a careful study of students files, could provide information on where student come from. If they had any physical or mental disability, their background, their academic performance and other information which could help the researcher to meet intended objectives. Moreover, the researcher got information about parents/guardian which helped in making contact for further information. Cohen and colleagues (2000),  revealed that written documents have a straight forward function of helping researchers project an understanding into times and places. All information obtained from students’ files was recorded in researcher’s note book.

[bookmark: _Toc401904637][bookmark: _Toc401909567]3.6	Validation and Reliability of research Instrument
To ensure validity and reliability of the data collected during the research, a pilot study was conducted. This helped the researcher to be familiar with the targeted area which made easier for data collection. Also, the researcher frequently visited the Research Supervisor to get advice and consultation on the progress of the research study and check the reliability and validity of the data collected.

[bookmark: _Toc401904638][bookmark: _Toc401909568]3.7	Data Analysis Procedure
This study combined both qualitative and quantitative data, thus different methods of data analysis were used. Qualitative data were analysed mainly by using content analysis. Content analysis according to Denscombe (1998) is a method which helps the researcher to analyse text in form of writing, sounds or picture. Content analysis gave the researcher an opportunity to organize information into relevant categories or themes before arriving at the final argument.  Leedy (1980) pointed out that content analysis method to a large extent restricts the subjectivity of the researcher in the process of data collection and analysis. The qualitative data was presented in narratives.  On the other hand, the quantitative data was processed by using Statistical Package for Software Scientists (SPSS). The research findings were organized and presented using tables, charts and graphs. 

[bookmark: _Toc401904639][bookmark: _Toc401909569]3.8    Ethical Issues
The study observed all necessary ethical standards in its conduct which helped the researcher to avoid unnecessary psychological and physical harm to the subjects. The researcher processed research clearance permit from all responsible authorities including the Deputy Vice Chancellor (DVC) from the OUT, District Education Officer (DEO) from Meru District Council, Ward Officers and Head of schools. The researcher wrote letters to ask for the consent of the subjects so that they could willingly be involved in the study. In addition to that, the researcher ensured confidentiality of subjects’ information by restricting its access by anybody without the subjects consent. Only the subjects who were ready and willing to be engaged in the study were recruited for the study.

[bookmark: _Toc401904640][bookmark: _Toc401909570]3.9	Summary
This chapter took place in Meru District Council in Arusha Region, Tanzania. It involved four types of secondary schools which included a total of 177 respondents. The study combined both qualitative and quantitative research design in obtaining data. The researcher used different techniques to obtain data where by questionnaire; interview and documentary review were used. The study combined both qualitative and quantitative data, thus different methods of data analysis were used. Qualitative data were analyzed mainly by using content analysis and represented in narratives.  The quantitative data was processed by using Statistical Package for Software Scientists (SPSS) and presented using tables, charts and graphs. The next chapter will present the analysis and discussion of the study which emanated from the study objectives.  
[bookmark: _Toc325634591][bookmark: _Toc401904641][bookmark: _Toc401909571]
CHAPTER FOUR

[bookmark: _Toc401904642][bookmark: _Toc401909572]DATA PRESENTATION, ANALYSIS AND DISCUSSION

[bookmark: _Toc401904643][bookmark: _Toc401909573]4.1	Introduction
This chapter presents analysis of the findings and discusses the major findings of the study, according to the research objectives. 

[bookmark: _Toc401904644][bookmark: _Toc401909574]4.2	Causes of Dropout in Secondary Schools in Meru District Council
The study has revealed that there are several factors which contribute to dropout in secondary school in Meru district. In responding to the questionnaire, most respondents said that students dropout from school was due to early pregnancy, long distance from home to school, peer pressure, disability/ disease, unfriendly environment, sexual harassment, poor performance and petty trade/ street vendors, as illustrated in table 4.1. 

[bookmark: _Toc394072248]Table 4.1: Causes of Dropouts in Meru District Secondary Schools
	Causes of Dropouts 
	Frequency of Respondents
	Percentage of Respondents


	Early Pregnancy
	24
	13.6

	Long Distance
	22
	12.4

	Peer pressure
	40
	22.6

	Disability/disease
	14
	7.9

	Unfriendly environment
	22
	12.4

	Sexual harassment
	12
	6.8

	Poor performance
	31
	17.5

	Petty trade/street vendors
	12
	6.8

	                         TOTAL
	177
	100


Source: Field work, 2011
The finding revealed that peer pressure is the most cause of dropout in schools by 22.6% followed by poor performance 17.5%. It was found that Meru district is among semi- pastoral communities therefore most of students tend to quit from schools in order to graze cattle, when they find out that their performance at school is poor. This agrees with Sarajek (1992) who found that the semi-pastoral communities in the northern Tanzania were either not sending their children to school or withdrawing them because the school curriculum did not take into account their lifestyle.   


 
[bookmark: _Toc401909502][bookmark: _Toc401909575]Figure 4.1: Cases of Early Pregnancy in Schools
Source: Field work, 2011

The above framework indicates that there are two-way interactions or mutual influences among economic, cultural, school or structural and institutional factors as well as school dropouts. It can be seen from figure 1.1 that political and institutional factors contribute to economic, cultural and school factors. Moreover, there is direct interaction between school dropouts and political and institution factors. Therefore this framework views the problem

 of this study both in terms of how and why it occurs. The focus was made on the questions such as what does the status of dropouts look like in schools. What are personal and parental characteristics of dropouts? What are the basic economic explanations for school dropouts? Which cultural explanations lie behind dropouts in secondary schools? How does the school influence dropout of schools? What are the main institutional explanations for school dropouts? What are the implications of these interactions of policy making or future practices?

The findings of the study shown in figure 4.1 indicate that 51.4% of respondents agreed that there were cases of early pregnancy in their schools while 48.6% of respondents disagreed. These findings suggest that early pregnancies are among the causes of dropping out among students in Meru District Council.

Given the education system in Tanzania most cases especially at the lower levels standard of living it is hard for a pregnant girl to perform well in her studies due to a economical weakness. Until now any student who is proven pregnant it is thereby impossible for her to continue with studies. Naju and Wamahiu (1998) argue that it is the societal responses to pregnancy rather than pregnancy per se that push girls out of school and hamper their opportunities for educational and career development. They note that in most African countries, school policies and practices are based on the mistaken assumption that the problem of premarital schoolgirl pregnancy is caused by the pregnant schoolgirls themselves, and to a lesser extent, by their parents. The tendency has been portraying the pregnant girls as easily susceptible to becoming pregnant while still in school and eventually dropping out.  Unfriendly environment is among factors contributed to dropout of students in secondary schools in Meru district. Table 4.1 shows that 22 (12.4%) respondents agreed on that. Conducive environment is among the factors that are necessary to enable students performing better in their studies. Lack of favourable environment at school and surrounding areas is among the primary causes of dropping out among students. This is especially true among disabled students. Disabled students are more likely to drop out of school if the school environment does not enable them to move freely. The researcher analyzed data on whether school environment is conducive especially for students with disability. The findings from the analysis were documented as shown in table 4.2 below;

[bookmark: _Toc394072249]Table 4.2: Presence of Conducive Learning Environment at Schools
	Response
	Yes
	No
	Total

	Frequency of Respondents
	57
	120
	177

	Percentage of Respondents
	32.2
	67.8
	100

	
	
	
	


Source: Field work, 2011

The findings of the study shown in the table 4.2 above show that 120 (67.8%) respondents had the opinion that school environment was not conducive for disabled students while 52 (32.2%) respondents had the opinion that school environment is conducive.  These findings suggest that lack of conducive school environment is among the causes of dropping out among students in Meru District Council. On the other hand long distance from home to school is another factor contributed to dropout. Table 4.1 shows that 12.4 of respondents said that long distance from home to school contribute to dropout. This is collaborating by a study by Rose et al (1997) who found distance as a contributor to school dropouts. Distance to school brings about two concerns; on one hand there is insecurity of girls seen in the exposure to attacks and thus parents concerns of sexual safety of their daughters. Also, trekking long distances exhausts children and a lot of time is wasted on travelling usually without food. Distance to school is a serious inhibiting factor which leads to dropouts. 

Moreover, long distances from school promote lateness and truancy among students. The problem of distance from school also has implications for the motivation of girls to stay in school.  Odaga and Henevelld (1995) added that the region where it has been reported that the long distances girls (particularly rural girls) travel to school has two major problems: one relates to the length of time and energy children have to expend to cover the distance, often on an empty stomach, the other relates to the concern and apprehension parents have for the sexual safety of their daughters.

Moreover, it was found that lack of enough classrooms, shortage of qualified teachers, lack of teaching and learning materials, absence of food/ lunch in schools and re- integrating young mothers also contributes to dropouts in schools. Figure 4.2 shows the extent to which these factors contribute to dropouts. 

[image: ]
[bookmark: _Toc401909503][bookmark: _Toc401909576]Figure 4.2: Other Causes of Dropping out Among Students
Source: Field work, 2011

Figure 4.2 shows that the main causes of dropping out among students are lack of textbooks and teachers and to a small extent classrooms, food and re-integrating young mothers as Nekatibeb (2002) asserts that most learning institutions are in short supply of classrooms, facilities and learning materials. In many countries, teachers are paid relatively low salaries compared other sectors or they are not paid regularly. The result is teacher absenteeism, lack of motivation or attrition. There are also conditions where schools and teachers are forced to search for alternative incomes from parents or to use student labour. When students find out that teachers are not regularly attending classes they decide to stay home as result they perform poorly in their examinations. Table 4.3 shows the attendance rate of students in secondary schools in Meru district the data were obtained from the study.

[bookmark: _Toc394072250]Table 4.3: Attendance Rate
	Attendance Rate
	Frequency of Respondents
	Percentage of Respondents

	Good
	51
	28.8

	Average
	87
	49.2

	Poor
	32
	18.1

	Bad
	7
	4

	Total
	177
	100


Source: Field work, 2011

The findings shown in table 4.3 show that attendance rate is average because in the analysis it leads by 49.2%. This shows that in most schools students have just an average rate of attending to school. This implies that studies have an average importance comparing to other daily activities that they prefer coming to school. It is only 4% of the 
students whose attendance falls in the bad category. Therefore this contributes to dropping out among the students.

Moreover, the findings have revealed that there is shortage of classrooms especially to those government and community secondary schools. Classrooms are overcrowded in such a way that students take that advantage to dropout from schools because it is very difficult for the teacher to notice his or her absence. In responding to the question whether there are enough classrooms most of respondents said that classrooms are not enough as shown in figure 4.3.

[image: ]
[bookmark: _Toc401909504][bookmark: _Toc401909577]Figure 4.3: Availability of Classrooms
Source: Field work, 2011

The findings of the study shown in figure 4.3 shows that out of 177 students and parents interviewed, 59.3% of them claimed that there weren’t enough classrooms in their respective schools, and only 40.7% of them were satisfied by the number of classrooms available at their respective schools. These findings imply that lack of availability of classrooms is among the causes of dropping out among students in secondary schools in Meru District Council. 
Moreover, the findings revealed that there was inadequate teaching and learning materials. In responding to the questions if teaching and learning materials were available most of respondents showed that teaching and learning materials were not available and the absence of adequate teaching and learning materials contributes to dropping out of students because learning is not due to lack of interest. They feel it’s better to stay home grazing cattle rather than going to school. 

Boredom and disengagement are two key reasons which make students stop attending classes and wind up dropping out of school. According to the study conducted in Tanzania by Action Aid in 2002, 47% of dropouts said a major reason for leaving school was that there had no interest in studying. Instruction that takes students into the broader community provides opportunities for all students especially experiential learners to connect to their studies in a deeper, more powerful way. 

The researcher analyzed data on the availability of teaching materials and the feedback was documented as shown in the table 4.4 

[bookmark: _Toc394072251]Table 4.4: Availability of Teaching Materials
	Response
	Yes
	No
	Total

	Frequency of Respondents
	39
	138
	177

	Percentage of Respondents
	22.1
	77.9
	100


 Source: Field work, 2011

The findings of the study shown in table 4.4 shows that out of 177 students and parents, 77.9% of them claimed that there weren’t enough teaching materials in their respective schools, and only 22.1% of them were satisfied by the availability of teaching materials at their respective schools. These findings signify that lack of teaching and learning materials is among the causes of dropping put among students in secondary schools in Meru District Council.
 
It was found that to those schools where teachers were not available students were dropping out compared to those schools where there were enough teachers. Table 4.5 show availability of teachers in schools.

[bookmark: _Toc394072252]Table 4.5: Availability of Teachers
	Response
	Yes
	No
	Total


	Frequency of Respondents
	73
	104
	177

	Percentage of Respondents
	41.2
	58.8
	100


Source: Field work, 2011

The findings shown in table 4.5 show that out of 177 students and parents, 58.8% of them claim that there weren’t enough teachers in their respective schools, and only 41.2% of them were satisfied by the availability of teachers at their respective schools. These findings show that lack of teachers is among the causes of dropping out among students in secondary schools in Meru District Council. The importance of the teacher, regardless of gender, in promoting positive learning and performance is noted in the literature. Teacher’s management has a positive effect on teacher morale and improved school effectiveness. Teacher  com·port·ment Bearing; deportment. Noun 1. comportment - dignified manner or conductmien, bearing, presence personal manner, manner - a way of acting or beexperience and commitment to student learning emerge as key characteristics for successful learning (free library, 1995)
In addition students-teacher ratio is among factors contributed to dropping out students in Meru district. It was found that number of students is large compared to number of teachers especially for the government schools. The researcher analyzed data on whether the students-teachers ratio at the schools was according to guidelines set by the Ministry of Education and Vocational Training and the feedback was documented as shown in figure 4.4;

[image: ]
[bookmark: _Toc401909505][bookmark: _Toc401909578]Figure 4. 4: Students-Teacher Ratio
Source: Field work, 2011

According to the Ministry of Education and Vocational Training, the standard students-teachers ratio is 40:1 that is 40 students for each teacher. However, the findings shown in the table and figure above show that 74% of the respondents complained that the students-teachers ratio was higher than the recommended ratio, and only 26% of the respondents  were comfortable with the number of teachers in their respective schools. These findings suggest that high students-teacher ratio is among the causes of dropout. In Tanzania, 

private secondary schools have a higher pupil-to-teacher ratio and a larger proportion of low-quality teachers than public schools. More girls than boys are enrolled in private schools. As a result, the performance of students in the private sector is poorer than that of students in state-subsidized schools (Mbilinyi and Mbughuni 1991, World Bank 1991).
	
[bookmark: _Toc401904645][bookmark: _Toc401909579]4.3	Effects of Dropping out among Students on National and Personal
[bookmark: _Toc394070331][bookmark: _Toc401904646][bookmark: _Toc401909580]      Development
The dropout of students from schools denies them the opportunity for employment as well as the means to increase their social and political participation. It was found that dropping out from school increase poverty, illiteracy, crimes and early pregnancies.  In responding to the questions about the effect of dropping out most of respondents said that dropping out increases poverty and results in crimes as shown in table 4.6. 

[bookmark: _Toc394072253]Table 4.6: Effects of Dropping out Among Students
	Effect of Dropping out
	Frequency of Respondents
	Percentage of Respondents

	Increase Poverty
	84
	47.5

	Illiteracy
	14
	7.9

	Increase in Crimes
	54
	30.5

	Poor Health
	6
	3.4

	Early Pregnancies
	19
	10.7

	         Total
	177
	100


Source: Field work, 2011

The findings shown in table 4.6 above shows that the main effects of dropping out among students in order of significance are; increase of poverty 47.5% (84 respondents), increase in crime 30.5% (54 respondents), early pregnancies 10.7%  (19 respondents), illiteracy 7.9% (14 respondents) and poor health 3.4% (6 respondents).

The finding revealed that dropping out of students increases poverty from individual level to the national level. Oxfam (2005) asserts that dropouts earn less, suffer from poorer health, and are more likely to wind up in jail. It was found that there is link between dropout rates and violence. Secondary school dropouts are more likely to commit violent crime. The study found that sometimes due to financial status of parents students are forced to dropout from school because parents fail to pay for them school fees as the result, many children who were formerly in school are staying at home assisting parents, doing menial jobs, learning trades or doing nothing.

In addition, the non-completion of schooling by students contributes to their low social status in society as well as to their reduced decision-making power in the household and over their lives. Given the economic and social benefits of education, the drop out of students from schooling represents a significant regression in the development of nations (Nekatibeb 2002

[bookmark: _Toc401904647][bookmark: _Toc401909581]4.4	Measures taken to curb the Problem of Dropouts in Secondary Schools 
[bookmark: _Toc401904648][bookmark: _Toc401909582]       in Meru District Council
It was found that conducive environment attracts children to stay at school. Also, a good home environment influences children to attend school regularly. Pupils need motivation at home and school to continue well with studies. In responding to the given questionnaire, most of respondents said that measures taken by government and other stake holders to curb the problem of dropout were not successful as shown in table 4.7.
[bookmark: _Toc394072254]Table 4.7: Success of Measures taken to Reduce Dropout
	Response
	Yes
	No
	Total

	Frequency of Respondents
	69
	108
	177

	Percentage of Respondents
	39.1
	60.9
	100


Source: Field work, 2011

According to the results from this research, 39.1% of respondents had the opinion that the measures taken to reduce dropouts are successful while 60.9% of respondents had the opinion that the measures are not successful. This shows that government is not aware of the problem and how it affects the nation. Kajigili (2001) asserts that the more resources put into a children’s education, the higher the competence and the lower the number of dropouts. The lower the financing, the lower the quality, incompetence, illiteracy, increases of dropout and finally increases of poverty. 

It was found that government support is very important in efforts taken to reduce the rate of dropping out among students in secondary schools. The researcher analyzed data on whether the government offers enough support to schools. The feedback was documented as shown in figure 4.5.


[image: ]
[bookmark: _Toc401909506][bookmark: _Toc401909583]Figure 4.5: Government Support
Source: Field work, 2011

The findings of the study as shown in figure 4.5 shows that 54.2% of respondents them claimed that the government offers support while 45.8% of them were not satisfied by the support offered by the government in helping to reduce dropout among students. These findings denote that the government needs to offer more support in order to help schools in Meru District Council to reduce dropout.

The government has to make sure that all necessary resources such as teachers and textbooks are available. Moreover, the government has to ensure that secondary education remains to be free and compulsory (Tomasevski, 2004). The state has commitment to provide education which is suitable in terms of quality. This includes training of teachers, providing teaching and learning materials and acceptable learning environment. The learning environment should be tailored to respond to the child need rather than requiring the child to adapt to the school environment. 
[bookmark: _Toc401904649][bookmark: _Toc401909584]4.5   Summary 
This chapter through the information gathered evidenced that dropping out from school has increase poverty, illiteracy, crimes and early pregnancies, this resulted from poor economic status of parents, poor school environment which do not attract children to stay at school.  The shortage of teachers in these schools influence the children to loose interest in schooling  as a result they engage in different casual unemployment so as to sustain their daily standard of living. 

The next chapter will present Summary of the study, conclusion and the recommendations drawn base on research objectives. 



[bookmark: _Toc401904650][bookmark: _Toc401909585]
CHAPTER FIVE

[bookmark: _Toc401904651][bookmark: _Toc401909586]SUMMARY, CONCLUSION AND RECOMMENDATIONS

[bookmark: _Toc401904652][bookmark: _Toc401909587]5.1	Introduction
This chapter presents the Summary of the Major Findings, Conclusion and Recommendations for Actions as well as Recommendations for Further Studies.

[bookmark: _Toc401904653][bookmark: _Toc401909588]5.2   Summary of Findings
Chapter one presents the background of the study objectives, it shows the significance of the study in relation to education stakeholders on the issue of dropout. The second chapter focuses attention on both empirical and theoretical framework. In chapter three the study was the fundamental critical which gives room to the researcher to find out the gap of the topic in the study, however the problem of dropout is not so much considered as  a serious issue and hence a less reported activity that’s why the researcher has taken initiatives to find out.    
Therefore the findings from this study are summarized according to the objectives of the study as follows.

5.2.1. Causes of Dropout in Secondary School in Meru District Council
It was found that there are several factors which contribute to dropout in secondary school in Meru district council. These include early pregnancy, long distance from home to school, peer pressure, disability/ disease, unfriendly environment, sexual harassment, poor performance and petty trade/ street vendors. In addition, lack of enough classrooms, shortage of qualified teachers, lack of teaching and learning materials, absence of food/ lunch in schools and re- integrating young mothers also contribute to dropout in schools.
It was found that Meru district is among semi- pastoral communities therefore most of students tend to quit from schools in order to take care for the cows and goats. This occurs when they find out that their performance is poor. Sometimes parents withdraw them from schools or they don’t send them to schools in order to take care for animals. This agrees with Sarajek (1992) who found that semi-pastoral communities in northern Tanzania were either not sending their children to school or withdrawing them because the school curriculum did not take into account their lifestyle.   

Moreover, the study found that when a girl gets pregnant it becomes the end of her studies because parents and guardians are not ready to let her continue with studies as they said that it is difficult to let mother go to school. They said that it would be difficult for her to handle two responsibilities, nursing and studies. It was noted that as girls become adolescents, pregnancy becomes a major factor in school dropouts. As result fear of pregnancy is another reason to why parents remove their daughters from school as they approach or reach puberty.

In addition, lack of favourable environment at school and surrounding areas is among the primary causes of dropping out among the students. This is especially true among disabled students. Disabled students are more likely to drop out of school if the school environment does not enable them to move freely. Also distance to school is a serious inhibiting factor which leads to dropouts. Distance to school brings about two concerns; on one hand there is insecurity of girls seen in the exposure to attacks and thus parents concerns of sexual safety of their daughters. Also, trekking long distances exhausts children and a lot of time is wasted on travelling usually without food. Moreover, long distances from school promote lateness and truancy among students. The problem of distance from school also has implications for the motivation of girls to stay in school.  Odaga and Heneveld (1995) added that the region where it has been reported that the long distances girls (particularly rural girls) travel to school has two major problems: one relates to the length of time and energy children have to expend to cover the distance, often on an empty stomach, the other relates to the concern and apprehension parents have for the sexual safety of their daughters.

Furthermore, the findings revealed that there are shortage of classrooms, teaching and learning materials and teachers especially to those government and community secondary schools. Classrooms are overcrowded in such a way that students take that advantage to dropout from schools because it is very difficult for the teacher to notice his or her absence. These findings suggest that high students-teacher ratio is among the causes of dropout. 

5.2.2 Effects of Dropout among Students on National and Personal Development
It was found that the drop out of students from schools denies them the opportunity for employment as well as the means to increase their social and political participation. It was found that dropping out from school increases poverty, illiteracy, crimes and early pregnancies. The finding revealed that dropping out of students increases poverty from individual level to the national level. Oxfam (2005) asserts that dropouts earn less, suffer from poorer health, and are more likely to wind up in jail. The study found that sometimes due to financial status of parents students are forced to dropout from school because parents fail to pay for school fees as the result, many children who were formerly in school are staying at home assisting parents, doing menial jobs, learning trades or doing nothing.

In addition, the non-completion of schooling by students contributes to their low social status in society as well as to their reduced decision-making power in the household and over their lives. Given the economic and social benefits of education, the dropout of students from schooling represents a significant regression in the development of nations (Nekatibeb 2002)

5.2.3 Measures that can be taken to curb the Problem of Dropping out in Secondary Schools in Meru District Council
It was found that government support is very important in efforts taken to reduce the rate of dropping out among students in secondary schools. The government has to make sure that all necessary resources such as teachers and textbooks are available. Moreover, the government has to ensure that secondary education remains to be free and compulsory. The government should have commitment to provide education which is suitable in terms of quality. This includes training of teachers, providing teaching and learning materials and acceptable learning environment. The learning environment should be tailored to respond to the child need rather than requiring the child to adapt to the school environment (Tomasevsiki, 2004). It was found that conducive environment attracts children to stay at school. Also, a good home environment influences children to attend school regularly. Pupils need motivation at home and school to continue well with studies.

[bookmark: _Toc401904654][bookmark: _Toc401909589]5.3	Conclusions
It was found that instruction that takes students into the broader community provides opportunities for all students especially experiential learners to connect to their studies in a deeper, more powerful way. The government therefore, has commitment to provide education which is suitable in terms of quality. This includes training of teachers, providing teaching and learning materials and acceptable learning environment. The learning environment should be tailored to respond to the child need rather than requiring the child to adapt to the school environment. Boredom and disengagement are two key reasons students stop attending classes and wind up dropping out of school. 

Moreover, non-completion of schooling by students contributes to their low social status in society as well as to their reduced decision-making power in the household and over their lives. Pupils need motivation at home and school to continue well with studies.  It can be noted that the more resources put into a children’s education, the higher the competence and the lower the number of dropouts. The lower the financing, the lower the quality, incompetence, illiteracy, increase of dropout and finally increases of poverty. Therefore, government and other education stakeholder support are very important in efforts taken to reduce the rate of dropping out among students in secondary schools.

[bookmark: _Toc401904655][bookmark: _Toc401909590]5.4	 Recommendations
Based on the findings the following recommendations are made to students, teachers, parents/guardians, society NGO and the Government. It is believed that each one has the role to play in tackling the problem of students’ dropout, as follow;

5.4.1 Students
Students should be committed in studies and use their time efficiently in studying and avoid involving themselves in dangerous activities which would eventually lead them astray, for instance involving themselves in premarital sex activities, drug abuse and child labour.

5.4.2 Teachers
Teachers should familiarize students on the importance of being educated by using living examples of educated people in the community. Health education should be provided to students in order to safeguard them from sexually transmitted diseases and unexpected pregnancies. Teachers should also involve parents and the society at large in matters concerning students’ development and well being by building friendly environment for students. For instance corporal punishments should be checked. Good environment will make it possible for students to come out for help in case they face any challenges.

5.4.3 Parents and Guardians
Integral formation, parents and guardians should maintain good contact with schools management so as to know students’ academic development also should track students’ academic development by inspecting their homework and class activities thereby giving hand in the absence of teacher. Parents should also send children to nearby schools especially in case of private schools so that they can be able to make follow up easily. 

Students as any other beings face challenges and temptation when their families are in problem. Settling family conflicts, instabilities within households is one of the factors that affect children mentally. In this case parents should do their best to reduce their differences and in case it is hard to do so, then they must keep their children out of it.

5.4.4 Society
The society should work cooperatively in addressing students’ problems like shortage of buildings or physical infrastructures and also provide teaching aid like books. Children should not be perceived as for one family only instead the whole society needs to know that it is responsible for the betterment of the students.

5.4.5 Non Governmental Organisations (NGO),
These NGO’s should give the right teachings and they should extend their services to the interior rather than just concentrating in urban areas where awareness needs to be greatly motivated. They should make simple publications for public awareness on threats facing students and how to overcome them. NGO’s should voice out for the poor students who cannot reach out for themselves.

5.4.6 Government
The government is the driving force in each and every sector most pronouncedly in the education sector. It should improve the learning environment by satisfying different stakeholders in the sector, beginning with teachers they need to be paid better so that they are motivated to do their job morally and responsibly.

5.5 [bookmark: _Toc401904656][bookmark: _Toc401909591]Recommendations for Further Studies
According to what have been discovered in the study, to pacify the situation of dropout in secondary schools in our nation the researcher suggests that; 
1. [bookmark: _Toc325634608]A similar study should be conducted for primary schools in Tanzania
2. Another study should be conducted to find out if there is a difference in dropouts between secondary schools in urban areas and in rural areas
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APPENDICES 

[bookmark: _Toc401904659][bookmark: _Toc401909594]APPENDIX I: QUESTIONNAIRE TO THE SECONDARY SCHOOL TEACHER
I am a student at The Open University of Tanzania (OUT) pursuing a Master Degree in Education. I am conducting a research study on the assessment dropout in Secondary Schools. I kindly ask for your cooperation to make this study successful. I assure you that the information provides will be treated with strict confidentiality. Thank you in advance.
1. Name
…………………………………………………………………………………………
    Name of School
……………………………………………………………………………………………… 

    Ward
………………………………………………………………………………………………

1. What are the attendance rates for your school?
Good
Average
Poor
Bad

1. Are there enough classrooms in your school?
YES 
NO


1. Are there enough teachers at your school for all subjects?
YES
NO

1. Are there enough textbooks and other teaching materials at your school?
YES
NO

1. Do you have disabled Students at your school?
YES
NO

1. Does the environment of your school encourage disabled Students to attend school?
YES
NO

1.  Have there been any causes of pregnancy among Students at your school?
               YES
    NO

1. What are the main causes for dropping out in your school? Rank
Poverty/ignorance of parents
Early pregnancy
Long distance from school
Peer pressure

Disability/disease
Unfriendly environment
Sexual harassment
Poor performance, repetition
Petty trade/street vendors

Other causes
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

1. As the School Teacher, Are there measures taken to solve the problem? 
Re-integrating young mothers
Building more classrooms
Bringing more teachers
Bringing more textbooks
Offering food at school
Other measure
…………………………………………………………………………………………

1. To what extent do parents/guardians of Students who drop out consider this problem?
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

1. Do you get support from the government in dealing with dropping out at your school?
YES
NO
1. What measures have been taken by the government to solve this problem?
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..
Please explain:
…………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

1. In your opinion, what are the effects of school dropouts? Rank
Increased poverty
Increased illiteracy
Rise in crime
Poor heath
Early pregnancies

Other effect:
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………

1. What do you suggested should be to eradicate the problem of school dropouts?
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………








[bookmark: _Toc401904660][bookmark: _Toc401909595]
APPENDIX II: QUESTIONAIRE TO PARENTS / GUARDIAN
I am a student at The Open University pursuing a Master Degree in Education. I am conducting a research study on the assessment dropout in Secondary Schools. I kindly ask for your cooperation to make this study successful. I assure you that the information you provide will be treated with strict confidentiality. Thank you in advance.

1.	Name
	…………………………………………………………………………………….
	Name of School
	……………………………………………………………………………………....
2.	How do you rate the attendance of your child?
Good
Average
Poor
Bad

3.	Are there enough classrooms in your child’s school?
	YES
	NO
4.	Are there enough teachers at your child’s school for all subjects?
	YES
	NO
5.	Are there enough textbooks and other teaching materials at your child’s school?
	YES
	NO

6.	Are there disabled Students in your child’s school?
	YES
	NO
7.	Does the environment of your child’s school encourage disabled Students to attend school?
	YES
	NO
8.	Have there been any cases of pregnancy among Students at your child’s school?
YES
	NO
9.	What are the main causes for dropping out in your child’s school? Rank
	Poverty/ignorance of parents
	Early pregnancy
	Long distance from school
	Peer pressure
	Disability / disease
	Unfriendly environment
	Sexual harassment
	Poor performance, repetition
	Petty trade/street vendors

	Others causes:
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

10.	Are there measures have been taken at your child’s school to solve the 
problem? Rank
	Re-integrating young mothers
	Building more classrooms
	Bringing more teachers
	Bringing more textbooks
	Offering food at school
	Non of the above
	
Other measures:
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………

1. To what extent do you as parents/guardians consider this problem?
……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..
1. Does your child’s school get support from the government in dealing with dropping out?
YES
NO
1. What measurement has been taken by the government to solve this problem?
……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..

1. In your opinion, have those measures helped to solve the problem?
YES

NO
                Please explain:
……………………………………………………………………………………
……………………………………………………………………………………
……………………………………………………………………………………

1. In your opinion, what are the effects of school dropouts? Rank
Increased poverty
Increased illiteracy
Rise in crime
Poor health
 Early pregnancies
Other effects:
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………

1. What do you suggest should be done to eradicate the problem of school dropouts?
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

[bookmark: _Toc401904661][bookmark: _Toc401909596]
APPENDIX III: QESTIONARE TO THE SECONDARY SCHOOL STUDENT
I am a student at The Open University of Tanzania (OUT) pursuing a Master Degree in Education. I am conducting a research study on the assessment dropout in Secondary Schools. I kindly ask for your cooperation to make this study successful. I assure you that the information provide will be treated with strict confidentiality. Thank you in advance.
1. Name
…………………………………………………………………………………………
    Name of School
………………………………………………………………………………………………
    Ward
………………………………………………………………………………………………

1. What are the attendance rates for your school?
Good
Average
Poor
Bad

1. Are there enough classrooms in your school?
YES 
NO

1. Are there enough teachers at your school for all subjects?
YES
NO

1. Are there enough textbooks and other teaching materials at your school?
YES
NO

1. Do you have disabled Students at your school?
YES
NO

1. Does the environment of your school encourage disabled Students to attend school?
YES
NO

1.  Have there been any causes of pregnancy among Students at your school?
               YES
    NO

1. What are the main causes for dropping out in your school? Rank
Poverty/ignorance of parents
Early pregnancy
Long distance from school
Peer pressure
Disability/disease
Unfriendly environment
Sexual harassment
Poor performance, repetition
Petty trade/street vendors
Other causes
……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….

1. As the School student, Are there measures taken to solve the problem? 
Re-ntergrating young mothers
Building more classrooms
Bringing more teachers
Bringing more textbooks
Offering food at school
Other measure
………………………………………………………………………………………………………………………………………………………..

1. To what extent do parents/guardians of Students who drop out consider this problem?
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
1. Do you get support from the government in dealing with dropping out at your school?
YES
NO
1. What measures have been taken by the government to solve this problem?
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..

Please explain:
…………………………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

1. In your opinion, what are the effects of school dropouts? Rank
Increased poverty
Increased illiteracy
Rise in crime
Poor heath
Early pregnancies
Other effect:
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

1. What do you suggested should be to eradicate the problem of school dropouts?
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
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