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ABSTRACT
This study has been looking for the challenges facing the Community Secondary Schools (CSSs) in Tanzania: using Makete as a case study. Specifically tried to look for the development and operation of these schools as well as the performance of Form four students (“O” level) during National Examinations. Also the contributions, support of Government and community members in all efforts of developing and operating the CSSs. The sampling techniques used were purposive and simple random sampling. Data were collected through interview, focus group discussion, questionnaires, documentary review and observation methods but secondary data was essential for comparisons of the trend for academic performance of students which needed to meet the Tanzania education Standards. The analysis of what was processed using Statistical Packages for Social Sciences (SPSS) as a simple statistics for analysis of the quantitative data packages, Microsoft excel for processing while Microsoft word for report writing. While qualitative data were analyzed through content analysis. Findings revealed that CSSs face a lot of challenges which is a setback for quick development and daily running for improved quality education provision. The challenges include inadequate funds for operating and development, inadequate support from the community members due to poor perception and attitude toward CSSs, caused by lack of education and poverty. Other challenges include inadequate and poor infrastructures, such as laboratories and their facilities, libraries, dormitories, classrooms, staff houses and shortage of qualified teachers. Students are not doing real practicals due to inadequate laboratories, and hence poor academic performance is enormous. 
[bookmark: _Toc353747383]
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[bookmark: _Toc353746694][bookmark: _Toc353747081][bookmark: _Toc353747217][bookmark: _Toc353747389]1.1 Background to the Problem
Education is a process by which an individual acquires knowledge and skills necessary for appreciation and adapting to environment and ever changing social, political and economical conditions of the society and as a means by which one can realize ones full potential.

Tanzania, like many other developing countries, faces many challenges regarding the provision of education to its people. Of all the challenges, the need for quality education at all levels remains the most burning challenge facing the education sector today.  The government’s overall objective is the reduction of poverty. The National Strategy for Growth and Reduction of Poverty (NSGRP) (2005-2010), which is widely known by its Swahili acronym of MKUKUTA, is the current framework for economic and social development in Tanzania. 

The NSGRP is committed to the Millennium Development Goals (MDGs) and seeks to reduce poverty by focusing on the following three clusters: (i) growth of income and reduction of poverty; (ii) improvement of quality of life and social well-being, and (iii) good governance. Investment in education is seen as the powerful means in responding to the global challenges. Tanzania as a member of global community, has been responding to the different international consensus, forums and accords regarding the provision of education to its people. Since 1990s, the country has been undertaking strategies to improve the provision of education in terms of access, equity and quality. Among the strategies that have been undertaken through the Ministry of Education include the establishment of the 1995 Education and Training Policy (ETP} and Education Sector Development Program (ESDP) (URT, 1995). The ESDP is the education sector’s response to the government policy of poverty reduction. 

The ESDP provides direction in the development of education and is based on a comprehensive analysis of the education sector in Tanzania. It defines the country’s educational priorities and was developed through extensive participation of all stakeholders. Under the ESDP, a Primary Education Development Program (PEDP) for the period 2002-2006 and Secondary Education Development Plan (SEDP) for 2004 –2009 were also developed. Since 2001, Tanzania has taken major strides to revamp its primary and secondary education sectors, (URT, 2001). The Primary Education Development Plan (PEDP, 2002-2006) and the Secondary Development Plan (SEDP) implemented starting in 2004 have led to significant improvements in provision of basic education in the country.

Sumra & Rajani (2002) argue that the central government plays an important role in funding social services including education. If there were adequate funding, it would be possible to build schools, pay teachers’ emoluments, and purchase educational materials to extend educational industry. The expansion of primary education in recent years has created a huge demand for secondary education. However, due to government’s financial position, it has been very difficult for it to efficiently do all these activities, especially building adequate secondary schools that can take all pupils that are selected to join secondary education as a result of PEDP. With support from development partners, the government introduced a policy that stimulates and encourages the communities to participate in the construction of new secondary schools at ward level. 

The participation is through financial contributions as well as manpower. Through this initiative, many secondary schools have been built at ward level. Since this is the biggest effort of its kind since independence it is anticipated that has faced a lot of challenges. Therefore, it is worthwhile to investigate what these challenges are and the development of   community secondary schools (CSSs). This study, therefore, intends to investigate the challenges that face the development and operationalisation of CSSs in Tanzania,   Makete district being the case study.

[bookmark: _Toc353746695][bookmark: _Toc353747082][bookmark: _Toc353747218][bookmark: _Toc353747390]1.2 Statement of the Problem
Despite the fact that there is enormous increase in the number of CSSs in Tanzania (Robertson, Novelli, Dachi et al., (2007), very little studies have been done regarding the challenges facing the development  of such kind of secondary schools, especially in Tanzanian context. According to Mosha (2006) the educational reform/transformation should address both quantitative and qualitative dimensions of education which means this could mean that accesses to education should be considered in line with the quality of education to be provided. Many people blame on teachers and heads of schools (HoSs) role in enhancing the provision of quality education in Tanzania secondary schools. Despite this fact, ensuring the quality of CSSs in Tanzania has been greatly overlooked.
As earlier noted, that ensuring the quality in the provision of education is very fundamental for national development. So challenges in one way or another may be attributed to less effort addressed in the provision of quality education in secondary schools. The challenges has been contributed by many factors including insufficient funds, little contribution and support from the government and the communities, poverty among the community members   inadequate competent teachers, and lack of motivation to teachers. Therefore, this study aimed at studying the challenges facing the provision of education to CSSs so as to come up with suggestions which could improve the development and operationalisation of education in those schools.

[bookmark: _Toc353746696][bookmark: _Toc353747083][bookmark: _Toc353747219][bookmark: _Toc353747391]1.3 Purpose and Objectives of the Study
[bookmark: _Toc353746697][bookmark: _Toc353747084][bookmark: _Toc353747220][bookmark: _Toc353747392]1.3.1 Purpose of the Study
 The main purpose of this study was to investigate the challenges that face the development and operationalisation of CSSs in Tanzania, specifically in Makete District in Njombe region. Such challenges had been an obstacle for quality education provision in CSSs in Tanzania.

[bookmark: _Toc353746698][bookmark: _Toc353747085][bookmark: _Toc353747221][bookmark: _Toc353747393] 1.3.2 Objectives of the Study
 In particular, this study was set to:
(i) Find out the challenges facing the government of Tanzania on the development and operationalisation of CSSs. 
 (ii) Find out the ways to address the challenges facing the government of Tanzania on the development and operationalisation of CSSs.  
[bookmark: _Toc353746699][bookmark: _Toc353747086][bookmark: _Toc353747222][bookmark: _Toc353747394]1.4 Research Tasks and Questions
The study was guided by the following research tasks and questions.
Task 1: Finding out the challenges facing the government of Tanzania on the development and operationalisation of CSSs.  

a) Task Questions 1:
i) How do the community members perceive CSSs?
ii) What are government efforts on the development and operationalisation of CSSs? 
iii)  What are the challenges facing the government of Tanzania on the development and operationalisation of CSSs? 

Task 2: To find out the ways to address the challenges facing the government on the development and operationalisation of CSSs. 

b) Task Questions 2:
i. What is the government role on the development and operationalisation of CSSs?
ii. How does the community participate on the development and operationalisation of CSSs?

1.5 Significance of the Study
This study is significant for the Tanzania education system that it throws further light regarding the challenges faced by the government on the development and operationalisation of CSSs. The findings of the study might be useful in many ways. They might inform the government, educational planners and policy makers, teachers and other direct stake holders such as Haki Elimu, Human rights activists, politicians and funders regarding the challenges facing the government on the development and operationalisation of CSSs. The findings of this study propose the possible strategies to address the challenges that face the government on the development and operationalisation of CSSs. More importantly, the study opens the door for further research around the same topic.

[bookmark: _Toc353746700][bookmark: _Toc353747087][bookmark: _Toc353747223][bookmark: _Toc353747395]1.6 Conceptual Framework
This study uses the Input-Process-Output model as a conceptual framework. Reinchel and Ramsey, 1987) cited in (Kombo & Tromp, 2006, p. 49) define a conceptual model as a set of broad ideas and principles taken from relevant fields of enquiry and used to structure a subsequent presentation. The conceptual model includes key concepts and variables that explain the relationships between the variables and concepts under investigation. 

This study uses the CIPPI Model to explore the challenges facing the government on the development and operationalisation of the CSSs for improved quality education. It focused on an assessment of the challenges faced by the government during its support on the development and operationalisation of CSSs. Thus, the “Context, Input, Processes, Product and Impact (CIPPI) model” as modified by Mosha (2006: 46 - 47) was adapted to guide this study. The key facets in this model are inputs, processes, products and impacts/outcomes as described in (Figure 1.1).  

1.6.1 Inputs
 These refer to the resources (human, material, and finance) which are necessary in the development and operationalisation of CSSs. According to UNESCO (2005), inputs facilitate the sharing of information to realize desirable outputs/impacts. 

1.6.2 Processes
These refer to a set of activities for enhancing education development in CSSs. They include effective school management and supervision, availability of fiscal, human and material resources and effective mobilization of resources for school development and operationalisation, teaching processes, teachers’ professional development, monitoring and evaluation, in order to realize outputs and outcomes of CSSs. 

1.6.3 Outputs
These include end results realized by improved school infrastructures, increased teaching and learning (T/L) materials and equipment, enhanced academic performance (increased students’ pass rate) measured by scores and the grades that students obtain in internal and national examinations. Products/outputs are also measured by students’ acquisition of practical and the work environment (UNESCO, 2005). Others include reduced students’ pregnancies skills, values, attitudes, and capabilities for facing various challenges in life and increased qualified teachers’ performance. 

1.6.4 Impact/Outcomes
These refer to implied aspects as defined by the educational outputs on the educational processes. These aspects might include: policy issues, curriculum matters, teachers’ professional competence, availability of instructional resources, school administration and management to mention a few.. Generally, this conceptual framework could mean that students and the community are expected to benefit in the end of the educational process. They are indicators of goal accomplishment (Hoy & Miskel, 2008).  
 (
PRODUCTS
 
(School achievement)
An unimproved school infrastructure
Inadequate T/L materials & equipment;
Poor teaching and learning
Poor performance of CSSsPoor community response in the development and operationalisation of CSSsIncreased   supply of unqualified teachers
) (
PROCESSES
Lack of an adequate government support to CSSs;
Limited funding; poor library services; lack of adequate teaching and learning resources; lack of laboratories;shortage of qualified teachers; lack of important social services, poor management of CSSs; and political influence. Un effective school management & supervision
. Effective mobilization of teachers & T/L resources
. Monitoring & evaluation
. Effective use of feedback in plans practice
) (
INPUTS
Government Support
. Community Support
. Educational agencies & other stakeholders
Support
. Well plans through SEDP on development of CSSs
) 

 (
IMPACT
Poor development and operationalisation of CSSs;
.poor quality education provision;
poor students’ performance
)
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[bookmark: _Toc353746703][bookmark: _Toc353747090][bookmark: _Toc353747226][bookmark: _Toc353747398]Figure 1.1: Developemnt and Operationalisation of CSSs: A Conceptual 
[bookmark: _Toc353746705][bookmark: _Toc353747092][bookmark: _Toc353747228][bookmark: _Toc353747400]Source: Adapted from Mosha (2006: 46 – 47)

[bookmark: _Toc353746706][bookmark: _Toc353747093][bookmark: _Toc353747229][bookmark: _Toc353747401]1.7 Definitions of Key Concepts
Based on this study, the following research terms are operationally defined as:
i) Academic performance; this refers to achievement that is measured through school local examinations or Certificate of Secondary Education Examination (CSEE) results by National Examinations Council of Tanzania (NECTA).

ii) Access; to education is defined as the opportunities available to the targeted population to participate in the education as guided by Education and Training Policy (ETP) (URT, 1995).  

iii) Challenges; these are obstacles hindering the development or progress of an organization. In this case, challenges are those obstacles that adversely affect the government in the development and operationalisation of CSSs. 

iv) Community schools: These are public secondary schools that are built by the community but staffed and operated by the government. These schools are somewhat different from the centralised schools which are built by the government, are staffed by and are under full coordination by the government.

v) Quality: Quality education can be defined as the degree to which education enables children to reach their fullest potential in terms of cognitive, emotional and creative capacity. According to the World Declaration of Education for All (EFA, 1990: 15) this has been done to fulfill the human rights to get education specifically secondary education although it is facing challenges on its establishment. Based on this study, quality of education would be defined as the condition where there is adequate supply of resources and effective and efficient utilization in the development and operationalisation of CSSs.
[bookmark: _Toc353746707][bookmark: _Toc353747094][bookmark: _Toc353747230][bookmark: _Toc353747402]1.8 Delimitations of the Study 
[bookmark: _Toc353745759]Delimitation of the study is about the scope or boundaries of the study in terms of respondents, subject matter and area of the study. Delimitation involves a purposeful and conscious action in order to make the research manageable (Kombo & Tromp, 2006). The study was delimited to only three CSSs in three different wards, which included Tandala, Mang’oto and Ukwama wards. The main focus of the study was to examine the challenges facing remote rural CSSs in developing them.  

[bookmark: _Toc353746708][bookmark: _Toc353747095][bookmark: _Toc353747231][bookmark: _Toc353747403]1.9   Limitations of the Study
The study was limited by a number of factors. First, was a financial constraint because research needs a lot of money for different uses like transportation, stationery and secretarial works. All these were minimized through selecting few samples for the study. The researcher had to do on his own like typing and printing. He had to be more economical in order to meet his goal. 

Secondly, limited time was another problem.  So he had to use it effectively by being very punctual to meet appointments, especially during meetings with HoSs, DSEO, WECs and community members. However, geographical obstacles including muddy roads caused by rainfall which could hinder the researcher from accomplishing the process of data collection in time, the researcher had to walk instead of using a car. He also had to sample and visits only three CSSs from three different wards out of 8 CSSs found in Makete district.
  
Thirdly, people being busy with their duties and those who needed payments were another obstacle in accomplishing the study on time. The researcher had to use a convincing language to explain them the importance of the research, plus providing soft drinks to make them become ready and cooperate with the researcher.   

[bookmark: _Toc353746709][bookmark: _Toc353747096][bookmark: _Toc353747232][bookmark: _Toc353747404]1.10 Organization of the Research Report
The dissertation is organized around five chapters. Chapter One contains the background to the problem, statement of the problem, purpose and significance of the study, conceptual framework, research tasks and associated questions, definitions of operational terms, delimitation and limitations of the study.

Chapter Two contains review of related literature covering theoretical stances and empirical findings, followed by Chapter Three, deals with the research design and methodology.  Chapter Four contains the presentation of the research findings. The findings are presented according to the research tasks and questions. Chapter Five involves an analysis and discussion of the research findings. The analysis and discussion relate to the purpose of the study, the conceptual framework, research tasks and empirical findings. The summary of the research findings, conclusions and recommendations are provided.  

CHAPTER TWO
[bookmark: _Toc353746710][bookmark: _Toc353747097][bookmark: _Toc353747233][bookmark: _Toc353747405]2.0 LITERATURE REVIEW
[bookmark: _Toc353746711][bookmark: _Toc353747098][bookmark: _Toc353747234][bookmark: _Toc353747406]2.1 Introduction
This chapter presents a critical review of literature relating to the challenges faced by the government of Tanzania in the development and operationalisation of CSSs. The chapter covers aspects including: Tanzania educational reforms challenges; community secondary schools in Tanzania; empirical studies relating to the development and operationalisation of CSSs; and the synthesis and research gaps. The review sought to evaluate what is already known about the topic, what is not yet known and in this case, identify the research gaps. By highlighting such gaps, it was expected to subsequently form the base to refine the major research questions for the study. 

[bookmark: _Toc353746712][bookmark: _Toc353747099][bookmark: _Toc353747235][bookmark: _Toc353747407]2.2 Challenges for Education Reforms in Tanzania
Since 2002, Tanzania has seen an ambitious set of policy reforms in primary and more recently in secondary education (Sumra & Rajani, 2002). These have dramatically improved the state of education in the country, particularly in terms of classroom infrastructure and enrolment. The major strides to revamp its primary and secondary education sectors went on through some interventions. The interventions included the Primary Education Development Plan (PEDP I, 2002-2006 & PEDP II, 2007-2011) and the Secondary Education Development Plan (SEDP I, 2004-2009, & SEDP II, 2010-2014) which have led to significant improvements in provision of basic education in the country.  The reforms were compelled by the increase of population of children and youths who demand for school.
The strategic decisions underlying the secondary education programmes (URT, 2004) included (a) increase the proportion of national resources in education; (b) increase the percentage of annual  budgets in secondary education; (c) improve the affordability for secondary education by increasing the scholarship to children from poor families; reducing school costs to students; and provision of capitation grants for T/L materials and other charges. 

Nevertheless, in line with these reforms, no research that has been done to address the challenges in the development and operationalisation of CSSs. The paucity of research arround this area motivated the researcher to undertake the study focusing on the challenges which face the government on the development and operationalisation of CSSs.

[bookmark: _Toc353746713][bookmark: _Toc353747100][bookmark: _Toc353747236][bookmark: _Toc353747408]2.3 Community Secondary Schools in Tanzania
[bookmark: _Toc353745766][bookmark: _Toc353746714][bookmark: _Toc353747101][bookmark: _Toc353747237][bookmark: _Toc353747409]This section describes the concept of CSSs and their prerequisites as applied in Tanzania’s context. CSSs have been a concern of this study because they have allowed many Tanzanian children to get access to secondary education. However, the provision of quality education in those schools is jeopardised by the existing challenges as presented and discussed in the subsequent chapters i.e. chapters 4 and 5. 

[bookmark: _Toc353746715][bookmark: _Toc353747102][bookmark: _Toc353747238][bookmark: _Toc353747410]2.3.1 The concept of CSSs
Community secondary schools are institutions built by local community at a ward or division level in which the government provides support to complete physical infrastructures such as roofing materials and cement as well as supply of teaching materials, teachers and non-teaching staff. These were started following popular mass demand for more secondary education opportunities in the society. Most of them have poor physical facilities, shortage of teachers, unmotivated teachers and students. According to Mosha (2000) cited in Mwiru (2010), most of these schools have an inadequate and low quality physical facilities and instructional resources. 

Nonetheless, community schools should focus to serve the students and the community, so as to become more meaningful and useful to the community. For example, Ishumi (1981) emphasizes that a school should be a centre of the community. It should be sensitive to the needs of the community and, in cooperation with the parents, plan a program that will make the best use of all available resources. Things such as environment should stimulate pupils to engage in many activities. They should find the school a vital place in which it is good to live.

Ishumi (1981) adds that a school exists for the purpose of organized education with the use of specialized teaching personnel and specialized teaching and learning materials for social effectiveness to serve the developmental needs of the community.

[bookmark: _Toc353746716][bookmark: _Toc353747103][bookmark: _Toc353747239][bookmark: _Toc353747411]2.3.2 The Prerequisites for Quality Education in CSSs
Quality education is difficult to define in its fullness.  Mosha (2000:1) asserts, “Education quality is the most elusive concept because it lacks educational benchmarks that are comparable over time”. He adds, however “it is most important to define quality of education as it sets standards that define the intellectual environment, which in turn conditions the vision and capacities of school leavers or graduates and the capacity of a nation to manage its affairs well.” 

According to TEN/MET (2006: 4) “quality education should focus on learner achievement in the skill areas, explicitly articulated in the Education and Training Policy (URT, 1995) and planned and stipulated in the curriculum”. Similarly, “it should seek to develop learners’ critical thinking and an enquiring mind, creativity and innovation geared towards enabling the learner to live productively in the community and in a globalised world.” 

The provision of quality education in CSSs is affected by a number of limitations, which include poor physical infrastructures, shortage of qualified teachers, T/L materials such as books and other curricula materials. Many scholars have lamented on poor quality education in CSSs. For example, Galabawa et al. (2000), comment by saying, in some of the schools there is a shortage of teaching and learning materials, classrooms, offices for teachers, teachers’ quarters, laboratories, furniture and latrines, lack of water and electricity, and  teachers of science and mathematics especially in day schools. They add by saying that in some private and community secondary schools there is an acute shortage of teachers. 

One community school in Ukerewe had only 4 teachers for an enrolment of 320 students by February 1997. Also the authors say the number of teachers per subject in most of secondary schools is alarmingly too small to allow proper teaching. There are few teachers in science, mathematics, geography and commercial subjects. This has been aggravated by the fact that some graduates avoid teaching and are employed elsewhere, where they can be paid handsomely. Also, the mushrooming of secondary schools has resulted into most teachers being transferred to new schools because the government has no money to employ new teachers.
 
The number of public secondary schools has increased significantly following construction of secondary schools almost in every ward across the country in recent years. The move was aimed to create sufficient secondary school places for thousands of primary school pupils, who have passed the Standard Seven National Examinations. The meeting, which ends on Friday, will also put in place effective strategies that will help to develop sports in schools among other things.

According to Galabawa et al. (2000), teachers work in very hard conditions. Most of those who teach in towns are provided with houses or substantial house allowances. They live in poor rented houses where the atmosphere is not conducive for preparing for classes. At local levels the region and district authorities cannot handle secondary teachers’ problems. Secondary school teachers’ problems are supposed to be handled by the ministry. Because it is not possible for all secondary school teachers’ problems to be taken care of in Dar es Salaam, teachers do not get timely decisions (it takes years,) as such teachers end up frustrated.

Galabawa et al. (2000) added that the conditions of teachers began to deteriorate due to the abrupt growth of the teaching force. Shortage of teachers’ emoluments and delay of payment of salaries became rampant. Teachers started to embark on side line activities in order to make ends meet. These activities include, preparing and selling local brews, poultry keeping and smuggling. 
Again, Aggarwal (2005) adds that premises and equipment are needed in the education enterprise, but a teacher is the supreme factor. There is no exaggeration that a spacious building, costly equipment and sound syllabus will serve some useful purpose only when there are teachers who are full alive to the nobility of the profession and its accompanying responsibilities. Teachers play an important role in molding and shaping the attitudes, habits, manner and above all, the character and personality of the students.

Kochhar (2005) says in a dynamic approach to teaching, library is an essential part of school, it not only supplies enriched materials in all  fields of study but also supplies materials in all levels of difficulty. But according to Galabawa et al. (2000), learning environment in Tanzania is poor when compared to other students elsewhere; our students are trained in a poorly facilitated environment. A number of public schools have no libraries and there is an acute shortage of text books, to the extent that one can find one book being shared among 20 students the condition which leaves the teacher the sole source of information. As a result students of limited score are produced.

They comment that as input in the medical schools are mostly drawn from Form Six leavers specializing in physics, chemistry and biology, given lack of practical in these subjects in secondary schools many students come to the medical schools without basic laboratory skills. Probably even basic laboratory rules which in the 1960s used to be taught during the first year in secondary schools might be learned for the first time in the medical school.
Again, Galabawa et al. (2000), argue that the major problem contributing to the declining quality of education is that the ministry of education has allocated inadequate funds to run educational affairs. Furthermore, the allocation has been diminishing year after year. Consequently no money is available for running the schools. Since 1995 very small amount of money has been sent to schools and that was just for catering, which also is not enough. Due to this, heads of schools (HoSs) struggle to make ends meet by running the schools with the minimum funds available. 

Kochhar (2005), adds by saying, a secondary school should be well equipped and comprehensive (it should be not opened anywhere and everywhere).  The hostel should be constructed at a small distance from the school, neither too far, nor too close. It should have nice sanitary and hygienic conditions. Moreover, Kochhar (2005) suggests, laboratories in secondary schools are essential. A good laboratory should have room to keep materials for practical experiments, a big table for the teachers, and students’ desks and tools.

Also, Galabawa et al. (2000), reports that some schools in Tanzania are registered without following the laid down procedures, especially, in election years. In 1990, 28 such schools were registered followed by 47 others in 1995. Parliamentarians exert pressure on the Ministry of Education officials to have these schools registered disregarding quality and quantity of inputs such as teachers and classrooms to run the schools once operational. They are more concerned with being re-elected than ensuring that schools that are registered will enable students to get knowledge, attitudes and skills needed for their well being. 
According to Kochhar (2005), textbooks and educational aids have a particular importance in the curriculum. If these materials are not available, the success of the syllabus will become doubtful. Hence, they should be sought out before organizing the courses. Kochhar emphasizes by saying that after independence the government adopted the policy of the expansion of education which, however, adversely affected the standard. The schools in the rural areas have neither buildings, nor books nor able teachers. Those who do not get service in any other department take to the teaching profession. The salaries of these teachers are so low that no one joins the education department. 

[bookmark: _Toc353746717][bookmark: _Toc353747104][bookmark: _Toc353747240][bookmark: _Toc353747412]2.4 Empirical Studies  
This part contains the empirical findings on community schools, beginning with some developed countries, followed by those from developing countries and ultimately Tanzania.

[bookmark: _Toc353746718][bookmark: _Toc353747105][bookmark: _Toc353747241][bookmark: _Toc353747413]2.4.1 Experience of Community Schools in Developed Countries
[bookmark: _Toc353745771]Developed countries have quite different system of providing education compared to most developing countries like Tanzania. For example, the education system in Norway allows all their students from lower levels (like secondary education) to high levels (university level) to acquire education by being given special Educational support which makes it possible for a large part of Norway’s population to study. 

[bookmark: _Toc353745772]The Governments aim is to enable students to study full-time, and the educational support is therefore regulated according to the price index (regjeringen.no/en/dep/kd/Selected-topics/study-financing, 8/5.2012). The objectives of the educational support were:
i) to remove inequality and to promote equal opportunities so that the pursuit of   education is possible regardless of geographical conditions, age, sex and economical and social positions
ii) to ensure that students may freely choose their education
iii) to ensure a steady supply of educated labour.

For the case of Japan, students acquire schooling depending on the financial ability of the parent, ability of the students in academic and what a student is interested to learn. The parents with high financial capabilities can send his/her children to any school he/she wants. However, there are schools for low economic status families and to students who are not capable enough in academics, (education-in-japan.info/sub1.html#sub1r7, 8/5/2012).

 Nevertheless, the challenge for provision of quality education still exists. For example, Raudenbush and Bhumirat (1992) studied the effects on pupils’ achievements by increasing educational resources in Thailand and established that there was relationship between the quality of the infrastructure and achievement. Good infrastructure in rural areas, where no school had previously existed, enhanced students’ attendance at school and so achievement was significantly higher than expected.  

Strauss and Sawyer (1986) conducted a study on the relationship between teachers and student competence in mathematics in North Carolina in the USA. The research findings disclosed that the “quality of teacher’s knowledge on the subject matter was a cardinal factor influencing test scores (p. 41)”. In this case, teacher’s competence made a remarkable contribution to the quality of education. 

[bookmark: _Toc353746719][bookmark: _Toc353747106][bookmark: _Toc353747242][bookmark: _Toc353747414]2.4.2 Experience of Community Schools in Developing Countries
 In Ghana, following the massive expansion of population of students who demand for school, they decided to establish a special project to deal with school construction for communities, which they called Community Secondary Schools Construction Project, launched in 1990s (World Bank, 1995). The project realized that community participation is very important for the project to succeed well and the enthusiasm, once created must be maintained. 

In Kenya also, was committed to community secondary schools, where the community had to contribute through “Harambee style” since 1970s, unfortunately due to economic crisis it failed to work properly, and then decided to opt on cost sharing system (unesco.org/iiep,  8/5/2012) community schools in Kenya). The community schools in Kenya started to experience difficulties in paying teachers adequately and poor support for school infrastructures and other requirements. The quality of schools in Kenya then started to fall down.  According to Eshiwani (1993) school quality in Kenya is heavily dependent on the quality of teachers, their motivation and the leadership they experience. This was believed to be the only way of accounting for the differences in performance between schools provided with similar levels of physical facilities. 
[bookmark: _Toc279977933][bookmark: _Toc280555044][bookmark: _Toc293749763][bookmark: _Toc293754248][bookmark: _Toc293755929][bookmark: _Toc298219749][bookmark: _Toc298790146][bookmark: _Toc298791637] The study by Urwick and Junaidu (1991) on the effect of school facilities on the process of education in Nigeria found out that there was a link between the quality of physical facilities and the number of education process variables that are considered to be important determinants of the quality of education. Physical facilities contributed to the active participation by pupils in lessons and the effective use of school time while teachers’ level of commitment tends to increase students’ seriousness in studies. Hence, the quality of teaching and learning improved.  

[bookmark: _Toc353746720][bookmark: _Toc353747107][bookmark: _Toc353747243][bookmark: _Toc353747415]2.4.3 Experience of Community Schools in Tanzania
In Tanzania, much effort of CSSs was pressed up since 2001 through SEDP interventions (URT, 2001). However, the problem of poor quality education provision is also experienced in CSSs in Tanzania. The study conducted by Galabawa et al. (2000) shows that Tanzanias’ education has fallen drastically.  Moreover, the budget speech of the Minister for Education and Culture for the year 1996/97 shows the same problem. The Minister pointed out that the poor quality of school buildings and shortage of classrooms, teaching and learning materials are critical problems facing secondary education in Tanzania.

The study on the teaching career and quality education by Benell and Mukyanuzi (2005) observed that Tanzanian teachers are experiencing low and irregular salary payments, the lack of proper housing, inadequate teaching facilities, low status and limited opportunities for professional development. As a result, very few qualified teachers work in schools in rural areas where the majority of the population live, hence affecting the quality of education in those areas.  
Nyakyi (2006) in his study found out that motivated teachers are pillars of quality education, for it is through them that students obtain various skills, which can be applied in their daily lives. He further recommended that through quality education, Tanzania will be able to create a strong and competitive economy, which can effectively cope with the challenges of development and confidently adapt to the changing market and technological conditions in the regional and global economy.  

[bookmark: _Toc353746721][bookmark: _Toc353747108][bookmark: _Toc353747244][bookmark: _Toc353747416]2.5 Synthesis and Research Gap
The reviewed literature denotes a significant development in education sector in Tanzania since the beginning of formal schooling to date. However, educational development in Tanzania has been taking place on quantitative basis at the expense of qualitative aspects. More importantly, the empirical studies suggest a paucity of research that focus on the challenges facing the government on the development and operationalisation of CSSs. The researcher sought investigating on this topic would possibly results to an understanding of the critical challenges and thus proposing the possible intervention strategies in order to enhance the provision of quality education especially in the CSSs. It was also assumed that bridging this research gap would necessitate the advancement of knowledge base regarding CSSs, their development and operationalisation challenges. 




[bookmark: _Toc353746722][bookmark: _Toc353747109][bookmark: _Toc353747245][bookmark: _Toc353747417]CHAPTER THREE
[bookmark: _Toc353746723][bookmark: _Toc353747110][bookmark: _Toc353747246][bookmark: _Toc353747418]3.0 RESEARCH DESIGN AND METHODOLOGY
[bookmark: _Toc353746724][bookmark: _Toc353747111][bookmark: _Toc353747247][bookmark: _Toc353747419]3.1 Introduction
The procedures and methodologies that were employed in the study are presented and discussed in this chapter. The area of the study is also delineated. A description of design and approach to the study, the targeted population, the sample and sampling techniques, data collection techniques, validation and administration of instruments, data analysis and organization, and summary of the Chapter are also presented.

[bookmark: _Toc353746725][bookmark: _Toc353747112][bookmark: _Toc353747248][bookmark: _Toc353747420]3.2 Area of the Study
The study was conducted in the selected CSSs in Makete district. The district is located at the extreme west end of Njombe region about, 100 km from Njombe town. The district is bordered by Mbarali district in the northern part, while in the south it is bordered by Ludewa district, in the eastern part is bordered by Njombe district and Rungwe district on the western part.  In this study, three CSSs were sampled and involved in the study which included     Lupalilo, Mang’oto and Ukwama secondary schools.

These schools were purposively selected because of their performance for three years were poor, also they are in a remote area to get reliable social services to attract teachers to stay there.  The selected schools conditions were very poor as they had poor infrastructures and inadequate teachers, teaching and learning materials. Thus, Makete district had to be taken as a sample for schools of that nature.
[bookmark: _Toc353746726][bookmark: _Toc353747113][bookmark: _Toc353747249][bookmark: _Toc353747421]3.3 Research Design 
According to Kothari (2004), research design is the conceptual structure within which research is conducted. It presents the plan for data collection, data measurement and analysis. It is a plan that specifies the sources and types of information relevant to the research problem. 

The research design used in this study is the descriptive survey, which may be described as a research design which allows a researcher to collect data from the field by using interviews and questionnaires, and report the findings, which explain in a plausible manner, the state of affairs in the field. This design can be used when collecting information about various educational or social issues (Kombo & Tromp, 2006).

The study used both quantitative and qualitative research methods. Both techniques were employed given their philosophical roots, since no single method is sufficient. According to Silverman (2010, p. 140), the combination of different quantitative and qualitative methods is useful in order to obtain methodological triangulation so as to maximize the quality of the data to be collected.

[bookmark: _Toc353745781][bookmark: _Toc353746727] Qualitative research produces findings which are not arrived at by means of statistical procedures or other means of quantification (Kombo & Tromp, 2006, p.  6-11). It is about naturally occurring, ordinary events in natural settings. It enables one to extract relevant information for measuring variables. The qualitative approach in this study involved collecting responses through interviews to DSEO, WECs, VEOs, SBMs, HoSs and focus group discussion (FGD) to community members about the challenges facing the development and operationalisation of CSSs, perceptions toward CSSs by the community members as well as their views for improvements. Also, the observations for CSSs were qualitatively determined basing on looking appearance and conditions of school infrastructures.

[bookmark: _Toc353745782][bookmark: _Toc353746728]Quantitative methods, on the other hand, refer to a study whose findings are mainly the product of statistical summary and analysis. It enables frequencies and percentages to be computed to facilitate the drawing of conclusions by the study. In this study the quantitative research approach made statistical deductions from data gathered through questionnaires provided to SSTs and students about the challenges facing the government in development and operationalisation of CSSs, as well as their suggestions for improvements. It also, included the documentary records for CSEE results from HoSs which were quantitatively analysed to determine the trend for academic performance for consecutive seven years to the sampled CSSs in Makete district. 

[bookmark: _Toc353746729][bookmark: _Toc353747114][bookmark: _Toc353747250][bookmark: _Toc353747422]3.4 Target Population, Sample Size and Sampling Procedures
Sampling is a procedure used to select some elements of a population (Cohen, et al., 2000). This section, describes the criteria used to determine the target population, sample and sampling procedures as hereby described.

3.4.1 Target Population
Silverman (2010) describes a population as consisting of individuals or things or elements that fit a certain specification. Moreover, a target population is that group from which a researcher wants to get information from which to draw some conclusions or make generalizations. The target population of the present study included all CSSs in Tanzania who are in remote rural areas, all students in Tanzania found in such schools and all communities surrounding the CSSs, secondary school teachers (SSTs), school board members (SBMs), heads of schools (HoSs), Village Executive Officers (VEOs), Ward Education Coordinators (WECs) and District Secondary Education Officer (DSEO).

[bookmark: _Toc293755942][bookmark: _Toc298219763][bookmark: _Toc298790160][bookmark: _Toc298791652][bookmark: _Toc329680400][bookmark: _Toc329682001][bookmark: _Toc329686256][bookmark: _Toc353746730][bookmark: _Toc353747115][bookmark: _Toc353747251][bookmark: _Toc353747423]3.4.2 Sample Size of the Study
A sample constitutes of a few items selected from the population for the study (Silverman, 2010). Normally a sample contains all the major characteristics of the population in order to allow for making generalizations about the entire population. Kothari (2004: 174) argues that time resources and financial limitations may dictate the size of the sample to be included in the study. The sample of this study, therefore, (Table 3.1) involved 36 SSTs teaching in three selected CSSs and 3 heads of these schools (HoSs), and 3 school board members (SBMs) from three selected schools involved in the study. 

A sample of 150 with an equal number of male and female students from three selected CSSs and 30 parents from the surrounding communities were selected, 2 representatives from NGOs surrounding the selected CSSs, 2 religion leaders from two religion institutions, 3 Village Executive Officers (VEOs) from the selected CSSs, 3 WECs from three wards comprising the selected CSSs, one District Secondary Education Officer (DSEO).  
[bookmark: _Toc353746731][bookmark: _Toc353747116][bookmark: _Toc353747252][bookmark: _Toc353747424]3.4.3 Sampling Procedures
Two sampling techniques were employed in this study, namely purposive sampling and random sampling. 

[bookmark: _Toc353746732][bookmark: _Toc353747117][bookmark: _Toc353747253][bookmark: _Toc353747425]3.4.3.1 Purposive Sampling
In purposive sampling, items or respondents for the sample are selected deliberately by the researcher, depending on the data to be collected from them (Silverman, 2010). Through this technique respondents were chosen, based on their merits and the roles they played in the education process. The purposive sampling technique was employed to select form three students. They were selected because they had been in school for a long time, which was enough to know what was taking place, thereby giving more reliable information. (36 SSTs) found in the sampled of CSSs were involved in the study because they were the ones who were dealing directly with the students and were expected to know more about CSSs.  HoSs where the research was conducted were included in the sample as they were expected to have the right information about teachers’ turnover and retention in their schools. They were the ones who worked directly with the teachers and students, and were involved in establishment of CSSs.

SBMs and VEOs were also involved because they were concerned with many aspects of school development and welfare. Religious leaders and NGOs’ members were included because directly or indirectly were among education stakeholders. WECs and DSEO were included in the sample because they were the officers dealing with implementation of establishing and developing CSSs, as well as supervision and monitoring the education standards in their areas of jurisdiction. 
The study was conducted in three (3) sampled CSSs from very remote areas from three different wards in Makete district. Those schools include Lupalilo in Tandala ward, Mang’oto in Mang’oto ward and Ukwama in Ukwama ward. The schools were purposively selected in those wards because every ward had only one CSS.

[bookmark: _Toc353746733][bookmark: _Toc353747118][bookmark: _Toc353747254][bookmark: _Toc353747426]3.4.3.2 Random Sampling
Random sampling is a method of selection whereby each member of the population has an equal chance of being selected (Silverman, 2010). Random sampling was used to select students and parents.  However, stratified random sampling was employed to select fifty (50) Form Three (F. III) students (25 males and 25 females) from each sampled school by determining at least the 10% of the population of students to be included in the study, since averagely each sampled selected school had 500 students, hence making a total of 150 students to be involved in the study for all three sampled schools.  

After separating male and female students as two strata, each student was asked to pick a paper   which was written either “YES” or “NO”, meaning that she or he was included or not included in the study sample. For parents, whose population was about 300 parents surrounding each CSS, 10% of them (30 parents)   was randomly picked by consulting the VEOs in order to get the parents who would be included in the sample.

As in Table 3.1, the study had 233 respondents by which 52% were males and 48 were females, fair enough in terms of gender equality. Also, the leading number comes from students by 150 in number, followed by teachers, with the minimal from one Education Officer. In general, all the segments of the population were well represented in this study.


[bookmark: _Toc353746734][bookmark: _Toc353747119][bookmark: _Toc353747255][bookmark: _Toc353747427]Table 3.1: Categorical Distribution of Respondents (Expected and Actual)

	Type of
Respondents
	
Expected
	
Actual
	
% Actual
	
Male
	
%  Male
	
Female
	
% Female

	Students
	150
	150
	100
	75
	50
	75
	50

	SSTs
	   52
	 36
	  69
	18
	50
	18
	50

	Parents
	  36
	 30
	  83
	18
	60
	12
	40

	HoSs
	   3
	  3
	100
	 2
	67
	 1
	33

	SBMs
	   3
	  3
	100
	 2
	67
	 1
	33

	WECs
	  3
	  3
	100
	 2
	67
	 1
	33

	VEOs
	 3
	  3
	100
	 2
	67
	 1
	33

	NGO’s
	 2
	 2
	100
	 1
	50
	 1
	50

	Religious leaders
	 2
	 2
	100
	 1
	50
	 1
	50

	DSEO
	 1
	 1
	100
	 1
	    100
	 0
	 0

	TOTAL
	    255
	   233
	  91
	  123
	52
	   113
	48



Source: Field data (2012)

Figure 3.1 shows the number and percentages of gender from each category responded to the specified questions. 
[image: ]Figure 3.1:  Category Distribution of Respondents by Gender
Source: Field data (2012)
From our analysis, the percentage of male (education officer) is about 100% as the maximum; due to the fact that only one person from specified category was responsible to our study. Likewise the percentage of female was 0% as a minimum. The percentages of WECs, VEOs, School Board members (SBMs) and Heads of schools (HoSs) in terms of gender they are almost the same whereby 67% were males and 33% were females per category.

[bookmark: _Toc353746735][bookmark: _Toc353747120][bookmark: _Toc353747256][bookmark: _Toc353747428]3.5 Research Instruments
According to Fraenkael and Wallen (2000), using more than one specific method enables the researcher to cross-validate the information and data collected from a variety of sources. Thus a combination of documentary review, interviews, focus group discussions, questionnaires and observation was used.

[bookmark: _Toc293755946][bookmark: _Toc298219767][bookmark: _Toc298790165][bookmark: _Toc298791657][bookmark: _Toc329680402][bookmark: _Toc329682003][bookmark: _Toc329686258][bookmark: _Toc353746736][bookmark: _Toc353747121][bookmark: _Toc353747257][bookmark: _Toc353747429]3.5.1 Documentary Review
Documentary review refers to analysing and deriving of relevant information from primary and secondary sources. The primary documents contain first-hand information. They included the CSEE results, teaching staff and school buildings records, inventories, documents showing the capitation grants provided to CSSs by the government. The secondary sources included documents containing derived information. They included dissertations, published and unpublished theses, books, reports, newspapers, journal articles, pamphlets, brochures and resources retrieved from the internet.

[bookmark: _Toc293755947][bookmark: _Toc298219768][bookmark: _Toc298790166][bookmark: _Toc298791658][bookmark: _Toc329680403][bookmark: _Toc329682004][bookmark: _Toc329686259][bookmark: _Toc353746737][bookmark: _Toc353747122][bookmark: _Toc353747258][bookmark: _Toc353747430]3.5.2 Interviews
This technique is suitable for an intensive investigation and useful for tapping information about attitudes, likes and dislikes that are revealed by a respondent’s verbal behaviour with subtle gestures that might accompany it (Cohen, Manion, & Keith, 2007). In this study, semi-structured face-to-face interviews were used for collecting data from HoSs, SBMs, VEOs, WECs and DSEO about how they implemented the establishment and development of CSSs. 

[bookmark: _Toc293755948][bookmark: _Toc298219769][bookmark: _Toc298790167][bookmark: _Toc298791659][bookmark: _Toc329680404][bookmark: _Toc329682005][bookmark: _Toc329686260][bookmark: _Toc353746738][bookmark: _Toc353747123][bookmark: _Toc353747259][bookmark: _Toc353747431]3.5.3 Focus Group Discussion
This technique involved face-to-face discussion. However, instead of interviewing respondents individually, the focus group discussion (FGD) consists of a group of people discussing a specific subject of interest (Cohen et al, 2007; Silverman, 2010).  
[bookmark: _Toc293749776][bookmark: _Toc293754270][bookmark: _Toc293755951][bookmark: _Toc298790170][bookmark: _Toc298791662][bookmark: _Toc329680406][bookmark: _Toc329682007][bookmark: _Toc329693738][bookmark: _Toc279977947][bookmark: _Toc280555058]
[bookmark: _Toc353746739][bookmark: _Toc353747124][bookmark: _Toc353747260][bookmark: _Toc353747432]Table 3.2:  Summary of the Instruments Administered to Different Sampled	
[bookmark: _Toc293749777][bookmark: _Toc293754271][bookmark: _Toc293755952][bookmark: _Toc298219772][bookmark: _Toc298790171][bookmark: _Toc298791663][bookmark: _Toc329680407][bookmark: _Toc329682008][bookmark: _Toc329693739][bookmark: _Toc353746740][bookmark: _Toc353747125][bookmark: _Toc353747261][bookmark: _Toc353747433]	       Respondents
	Type of
Respondents
	Number of Respondents
	Instruments/Techniques employed

	 Students
	 150
	Questionnaires 

	Teachers
	  36
	Questionnaires 

	Community members 
(30 Parents, 2 Religious leaders & 2 NGOs members)
	   34
	Focus group discussion

	Heads of Schools
	     3
	Interview, documentary review and observation

	School Board members
	     3
	Interview

	  VEOs
	     3
	Interview

	WECs
	     3
	Interview

	DSEO
	     1
	Interview, documentary review

	Total
	 233
	


[bookmark: _Toc293749778][bookmark: _Toc293754272][bookmark: _Toc293755953][bookmark: _Toc298219773][bookmark: _Toc298790172][bookmark: _Toc298791664][bookmark: _Toc329680408][bookmark: _Toc329682009][bookmark: _Toc329686264][bookmark: _Toc329693740]
[bookmark: _Toc353746741][bookmark: _Toc353747126][bookmark: _Toc353747262][bookmark: _Toc353747434]Source: Field Data (2012)

The choice of this method for this study lies in the fact that it allowed the researcher to get high quality data in a social context, where participants considered their own experiences in the context of the experience of others. The researcher applied this method with community members (which included parents, religious leaders and some NGO members) in order to obtain information related to community attitudes and participation in developing CSSs. The summary of the number of respondents in each category is shown in Table 3.2.

[bookmark: _Toc293755949][bookmark: _Toc298219770][bookmark: _Toc298790168][bookmark: _Toc298791660][bookmark: _Toc329680405][bookmark: _Toc329682006][bookmark: _Toc329686261][bookmark: _Toc353746742][bookmark: _Toc353747127][bookmark: _Toc353747263][bookmark: _Toc353747435]3.5.4 Questionnaires
Kothari (2004) comments that questionnaires in a research are instruments for gathering data beyond the physical reach of the observer. Questionnaires involve a set of questions to be used to collect information from the respondents on their attitudes, feelings or reactions to the problem under study. The questionnaire method was used to collect information from students and SSTs, considering the large number of students and SSTs needed for the study in the limited time available. The questionnaires consisted of both closed and open-ended questions. SSTs and students were asked about the challenges which face the CSSs and their suggestions for improvements.  

[bookmark: _Toc293755950][bookmark: _Toc298219771][bookmark: _Toc298790169][bookmark: _Toc298791661][bookmark: _Toc329680409][bookmark: _Toc329682010][bookmark: _Toc329686265][bookmark: _Toc353746743][bookmark: _Toc353747128][bookmark: _Toc353747264][bookmark: _Toc353747436]3.5.5 Observation
[bookmark: _Toc279977946][bookmark: _Toc280555057] This is a technique for gathering information, which relies on a researcher seeing and hearing things, and recording them, rather than relying on people’s responses to questions or statements. It requires the researcher’s personal ability and understanding of the phenomena (Fraenkael & Wallen, 2000). The advantage of using the observation technique is that the natural behaviour of respondents can be observed without being influenced or manipulated by a third party. 

In this study observation was used to gather information on the availability of T/L materials, the status of the school physical infrastructure and facilities. In order to minimize the limitations of observation, the researcher developed a checklist of all items which had to be observed.  

[bookmark: _Toc293749779][bookmark: _Toc293755954][bookmark: _Toc298219774][bookmark: _Toc298790173][bookmark: _Toc298791665][bookmark: _Toc329680410][bookmark: _Toc329682011][bookmark: _Toc329686266][bookmark: _Toc353746744][bookmark: _Toc353747129][bookmark: _Toc353747265][bookmark: _Toc353747437]3.6 Validity and Reliability of Instruments 
[bookmark: _Toc293749780][bookmark: _Toc293754274][bookmark: _Toc293755955][bookmark: _Toc298219775][bookmark: _Toc298790174][bookmark: _Toc298791666][bookmark: _Toc329680411][bookmark: _Toc329682012][bookmark: _Toc329686267][bookmark: _Toc329693744][bookmark: _Toc353745801]Validity refers to the degree to which the inferences a researcher makes, based on the data he or she collects using a particular instrument, supported by the evidence (Fraenkael & Wallen, 2000). Therefore, it means that whatever procedure or instrument is used in research, the findings are accurate, correct, trustworthy, meaningful and right. Reliability refers to how consistent a research procedure or instrument (Fraenkael & Wallen, 2000). Thus, in this study, the coverage and relevance of the instruments to the problem under study were subjected to content validity. This entailed ensuring that questions in the instruments covered the ground to be explored and conveyed the intended meaning to the respondents.

The relevance, consistency and validity of the instruments used in the study were established through pretesting at Ikuwo Secondary School in Makete district. The school was preferred because it is among the CSSs in which perform poorly in Makete district. Ambiguous items were improved. Expert opinions of the supervisor were also used for improving questionnaire and interview questions in order to make them suit the purpose of the study. The guiding questions for discussion with community members like parents were translated into Kiswahili to facilitate respondents’ understanding.  

[bookmark: _Toc293749781][bookmark: _Toc293755956][bookmark: _Toc298219776][bookmark: _Toc298790175][bookmark: _Toc298791667][bookmark: _Toc329680412][bookmark: _Toc329682013][bookmark: _Toc329686268][bookmark: _Toc353746745][bookmark: _Toc353747130][bookmark: _Toc353747266][bookmark: _Toc353747438]3.7 Data Analysis 
Data analysis is a process that involves editing, coding, classifying and tabulating the collected data (Kothari, 2004). In this study, the researcher employed both qualitative and quantitative data analysis techniques. Qualitative data, particularly responses from interviews, focus group discussions and observation, were analyzed using the phenomenographic (content analysis) approach (Cohen et al., 2007) by summarizing from what respondents was presented, deducting their meaning and quoting their phrases. This approach essentially involves a thorough and repeated reading of all the written and recorded responses of each respondent, underlining the main ideas and then extracting the core meaning. Some of the respondents’ views and opinions were presented as quotations, and respondents’ ideas and perspectives were captured.

According to Cohen et al. (2007), quantitative data analysis is a powerful research form, based on numerical analysis. The numerical analysis was performed using special software application called the Statistical Package for Social Sciences (SPSS), and Excel. In this study numerical data analysis involved documented students’ academic performance in CSEE reported by HoSs and other such documents and the questionnaires filled in by students and SSTs. The data were extracted, classified, tallied and computed into percentages and ratios, and systematically presented in tables and graphs/charts.

[bookmark: _Toc293755957][bookmark: _Toc298219777][bookmark: _Toc298790176][bookmark: _Toc298791668][bookmark: _Toc329680413][bookmark: _Toc329682014][bookmark: _Toc329686269][bookmark: _Toc353746746][bookmark: _Toc353747131][bookmark: _Toc353747267][bookmark: _Toc353747439][bookmark: _Toc280555062]3.8 Ethical Considerations 
Morrison (1993) and Cohen et al. (2007) stipulate that ethical principles when conducting research include acquiring research clearance and the informed consent of the respondents as well as maintaining confidentiality. A research clearance letter was obtained from the  Regional Open University coordinator   who  introduced the researcher to the District Administrative Secretary (DAS), who then issued an introductory letter to the District Secondary Education Officer (DSEO), who also granted the researcher permission to conduct the research in the selected areas .When administering  questionnaires, interviews, focus group discussions (FGDs), the researcher informed participants about the purpose of the study, as well as assuring them that privacy, confidentiality and anonymity were guaranteed. The identities of the participants were protected, including careful treatment of the information collected, to ensure no harm came to any respondents. 

[bookmark: _Toc293755958][bookmark: _Toc298219778][bookmark: _Toc298790177][bookmark: _Toc298791669][bookmark: _Toc329680414][bookmark: _Toc329682015][bookmark: _Toc329686270][bookmark: _Toc353746747][bookmark: _Toc353747132][bookmark: _Toc353747268][bookmark: _Toc353747440]3.9 Summary of the Chapter
This study was conducted in three CSSs from three different wards in Makete district.  The sampled CSSs represented the remote rural CSSs. A Descriptive Survey Design was used to enable the gathering of in-depth information about the challenges facing in establishing, developing and running CSSs. The process of data collection involved documentary review, interviews, FGDs, questionnaires and observation. The target population was all HoSs, SBMs, VEOs and teachers teaching in remote CSSs, all students studying in remote rural CSSs and all communities (parents, religious leaders, NGOs members) which were surrounded by schools of that nature. 

In addition, a DSEO and WECs of the respective schools were involved. The sample comprised of 233 respondents who were selected using purposive and random sampling techniques. The instruments were validated through a pilot study at Ikuwo Secondary School. Comments of the teachers and students and advice from the supervisor of this study were used to make refinements and corrections. The study applied both qualitative and quantitative methods to analyze the collected information and data. Qualitative data were analyzed through phenomenographic (content) analysis while quantitative data were tallied, percentages computed and summarized in tables and graphs/charts. 













[bookmark: _Toc353746748][bookmark: _Toc353747133][bookmark: _Toc353747269][bookmark: _Toc353747441]
CHAPTER FOUR
[bookmark: _Toc353746749][bookmark: _Toc353747134][bookmark: _Toc353747270][bookmark: _Toc353747442]4.0 RESULTS AND DISCUSSION
[bookmark: _Toc353746750][bookmark: _Toc353747135][bookmark: _Toc353747271][bookmark: _Toc353747443]4.1 Introduction
This chapter deals with presentation of the study findings using simple statistical methods such as tabulation, charts and histograms and quotation of views from education stakeholders about challenges facing  the development and operationalisation of CSSs, which includes physical infrastructures in terms of quantity and quality, state of school facilities, inadequate T/L resources, as well as unqualified teachers. 

[bookmark: _Toc353746751][bookmark: _Toc353747136][bookmark: _Toc353747272][bookmark: _Toc353747444]4.2 The Challenges Facing the Government of Tanzania on the Development and Operationalization of CSSs
[bookmark: _Toc353746752][bookmark: _Toc353746939][bookmark: _Toc353747137]The first task aimed at examining the challenges facing the Government of Tanzania on the development and operationalisation of CSSs. The task was guided by three task questions.

[bookmark: _Toc353746753][bookmark: _Toc353747138][bookmark: _Toc353747273][bookmark: _Toc353747445]4.2.1 The Community Members’ Perception on Establishment of CSSs
The first question in this task aimed at finding out how community members perceived about the CSSs so as to find out whether poor perception could be one of the challenges in developing CSSs. In this aspect, VEOs, HoSs, and SBMs were interviewed and through FGD to the sampled community members were asked to give their perception on CSSs. The following were the responses. One VEO declared;  
It is true, there is poor perception among some community members because some of them feel that the CSSs are not in standard due to their poor performance of their children during the national examinations, lack of enough qualified teachers, inadequate facilities and T/L materials and poor school infrastructures. It even becomes difficult some times to ask the community to participate the activities for school development.

Also, one HoS said;
You see, the school construction is quite slow due to poor response of parents to participate the activities for school construction. This is the second year while these two classes are not yet over. When I ask them during the meetings they provide a lot of grudges about the school, that we do not see any help to our children. They also say, these schools are not in standard like the former schools we used to see. Therefore it takes a long time to convince the community to become ready to participate for school activities.

Moreover, one SBM added; “I receive a lot of blames from the community that we have failed to plan and supervise schools. Some have gone to the extent of saying that we are misusing funds which are provided by the government that is why a lot of things are missing in schools, while it is not true.” 

During FGD, some of the community members (58.8%) said they needed a  school very much, but they were disappointed with the currently established schools which were very poorly planned and built, having few teachers  who were under qualified, nicknamed as ‘voda faster’, and some of schools being very far from the village.  Their children had to walk very long distances which they believed to be the cause for increased pregnancies to their daughters and massive failures in the national examinations. While (26.5%) of them said they did not trust their leaders, because they had contributed very much for their school but they did not see what was being done since there were no reports being given.  (14.7%) of them lamented that they were lucking awareness about the development of CSSs since they thought that everything could be done by the government, including building schools and supervision of their children. 

In regard to the provided information revealed that poor perception and attitude among the community members was among the challenges which hindered the development of CSSs. For that reason, education to the community members is still needed so that the community members realize the significant of their participation in operating and developing the CSSs. It should also be agreed that the government cannot work alone without acceptance of the community which benefit from these schools, since their children are studying in those schools. 

For that case, educational leaders in all levels must work tirelessly to ensure that the communities perceive well the CSSs. According to Hallinger (2003) asserts that one of the core practices of successful school leaders is to set direction for a school, frame school goals, and communicate them to the community so as to get the acceptance by community.  Therefore, it can be concluded that large numbers of the community members had poor perception and attitude toward the CSSs. This also, was believed to contribute to the slow development of CSSs.
[bookmark: _Toc353746754][bookmark: _Toc353747139][bookmark: _Toc353747274][bookmark: _Toc353747446]4.2.2 The Government’s Contribution in Development and Operationalisation of CSSs
The second task question had the following sub-questions. The first question sought to find out the kind of contributions provided by the government to CSSs. The second question sought to find out the procedures used by the government to contribute for CSSs; while the third question sought to find out whether such contributions sufficed development and running CSSs and if not how these CSSs supplement the deficit. To elicit information, interviews were conducted to DSEO of Makete district, WECs in three wards, HoSs and SBMs to only three sampled CSSs. The FGD were also conducted through community members. However, the questionnaires were given to selected secondary school teachers (SSTs) from the three sampled CSSs as well as documentary reviews. The findings are here under presented.

[bookmark: _Toc353746755][bookmark: _Toc353747140][bookmark: _Toc353747275][bookmark: _Toc353747447]4.2.2.1The Contributions by the Government for CSSs Developments
The first question was to investigate the kind of contributions provided by the government for the development and running of the  CSSs. The purpose of this question was to find out whether the remote CSSs got any support from the government for development and running their schools.  The following were revealed in Table 4.1.

According to the responses from DSEO, WECs and HOSs in Table 4.1, it was revealed that the government contributed adequately to CSSs by suplying industrial building materials, allocation of teachers and other workers and provision of funds for paying wages, purchasing teaching and learning materials, training teachers.
[bookmark: _Toc329693756][bookmark: _Toc353746756][bookmark: _Toc353747141][bookmark: _Toc353747276][bookmark: _Toc353747448]Table 4.1: The Contributions by Government for Development and Running of   CSSs

	S/N.
	Respondent
	Development CSSs
	Support for running CSSs

	1
	DSEO
	· Provide funds for constructions
· Directives for construction supervision
· Community sensitization on school construction participation

	· Provision of captation fees for stationaries, books
· Also the provision of salaries to teachers and other workers are paid by the government
· Provision of books and laboratory equipment

	2
	WECs
	· Provide archtectuaral drawings
· Industrial building materials
· Directives for forming construction committees
	· Allocation of teachers and other workers
· Directives for school supervision
· capitation fees
· Provision of T/L materials such as books, teaching aids, laboratory materials
· Provision of social needs, such as health centres, roads, water, means of transport



	3
	HoSs
	· Provide archtectuaral drawings
· Industrial building materials
· Directives for forming construction committees
	· Allocation of teachers and other workers
· Directives for school supervision
· capitation fees
· Provision of T/L materials such as books, teachings, laboratory materials
· Provision of social needs, such as health centres, roads, water, means of transport



Source: Field Data (2012)

Also the government provided administrative directives,  provision of social needs, like health services and  means of transport.   In this aspect also, SSTs through questionnaire were asked about the kind of contributions/support which government provided for development and running CSSs. Their responses are as summarized in Table 4.2 . 
[bookmark: _Toc329693757][bookmark: _Toc353746757][bookmark: _Toc353747142][bookmark: _Toc353747277][bookmark: _Toc353747449]Table 4.2: Teachers’ Responses on Government’s Contributions to CSSs

	S/N
	Responses provided by SSTs
	No. Of teachers responded (N)

	
	
	Frequency(N)
	Percent

	1.
	Provision of funds for building materials, Labs equipment and T/L materials, allocation of teachers and payment for them
	
16
	
 44.4

	2.
	Allocation of teachers, payment of salaries & funds for T/L materials
	
  8
	
 22.2

	3.
	Provides expertraits for building schools, funds for T/L materials and employ workers
	
  6
	
 16.7

	4.
	Allocation of teachers and payment of salaries
	  4
	 11.1

	5.
	I am not sure. I cannot explain exactly
	  2
	   5.6

	
	Total
	36
	100.0



Source: Field Data (March, 2012)

SSTs’ responses indicate that CSSs got support and contributions from government financially and materially, since the highest number of respondents, (44.4%) of them said the government contributed funds for building materials, labs equipment and T/L materials, allocation of teachers and payment of their salaries, followed by (22.2%) of SSTs who said the government allocates teachers, pay salaries and provide funds for  T/L materials to CSSs. However, only (5.6%) said they are not sure and therefore they cannot explain anything. 

In regard to this, the support from government was very important to be considered in this research because the government is the one which sets all the policies, plans and procedures for education implementation and makes follow-up to ensure quality education. This also were advocated by Sumra & Rajani (2006) that since 2002, Tanzania had ambitions to set policy reforms in primary and more recently in secondary education which dramatically improved state of education in the country, particularly in terms of infrastructures, classrooms and enrolment. However, the support and provision from government is still a challenge to CSSs because they do not satisfy all the needed requirements for the development and operationalisation of the CSSs.

[bookmark: _Toc353746758][bookmark: _Toc353747143][bookmark: _Toc353747278][bookmark: _Toc353747450]4.2.2.2 The Procedures used by the Government to Contribute for CSSs 
The second question in this task sought to find out the procedures used by the government to provide its contributions and services to the CSSs. The DSEO, WECs and HoSs and school board members (SBMs) were interviewed about the the procedures used by the government to provide its contributions for CSSs. The following responses were provided. For example, the DSEO disclosed that:
The CSSs get their share as capitation fee for their expenditures like books, T/L materials by quarterly basis by considering their number of students, where by every student were supposed to get Tshs 25,000/= as a share per annum, but that is not always fulfilled as it was supposed to be. For example, last year every student got only 7,201/=.  Such amount of money was very little to enable to run the school. However, all transactions are posted as warrant of funds to school bank accounts via Districts Executive Directors. All REOs are informed about the funds which are posted to schools. 

Concerning the building materials, the DSEO said;
CSSs get funds from the government for buying building materials for schools after receiving the requirements and estimates for what they want to construct in that particular year from school construction committees, where the Ward member of parliament (Diwani) is a member of school construction committee. Every school have a teacher who works as a purchasing officer. Every quarter, all purchases are reported to the DED through DSEO.

When WECs, HoSs and SBMs were interviewed, concured with what was reported by the DSEO that government assist CSSs by providing funds for buying building materials, T/L materials, books and laboratory equipment. However, they said disbursement of funds from government was so bueracratic, causing delay of funds to be provided,  and in most cases they provided very little amount which was not sufficient for building even a single class. One HoS lamented; “You see, I am about to complete the first quarter while I am still not yet received any fund for constructing the school laboratory which we planned to construct this year. In this situation it is so difficult to make progress.” Another HoS also lamented; “Despite the delay to get funds, we also do not get the recommended amount of Tshs 25,000/= per student. This year I got only 849,671/= which is not enough to run a school even for half a year.”  

In this case, the reported information revealed that CSSs face challenges like not getting enough funds for developing and running them, bureacracy of disbursing funds in time, which ultimately caused many CSSs projects to delay or not to be done at all. In this aspect the government is advised to find out the appropriate procedure which could ensure funds are disbursed to schools in time without any bureaucracy. Failure to do so establishment and development of CSSs will continue to be ineffective and inefficient. 
[bookmark: _Toc353746759][bookmark: _Toc353747144][bookmark: _Toc353747279][bookmark: _Toc353747451]4.2.2.3 The Contributions by the Government if suffice the Development and 	Operation of CSSs 
The third question in this aspect sought to find out if the contributions provided by the government were sufficient for development and running CSSs. The HoSs and SBMs were interviewed, and the documents for capitation grants were reviewed from HoSs offices.
Through interview, one HoS had the following to say:
…the pace for building the school (classrooms and laboratories) is very slow because we receive very little funds for school construction. Despite of being very little, they are not disbursed in time. Up to date I have not yet received the funds for the last quarter. Last year, the government provided only 849,671/= which enabled us to construct only the foundations and walls for two classrooms, as you see the building is not yet roofed.
	
…it is altogether, I get difficulty in running the school because the government provides funds according to the number of students causing my school to get very little funds because has only 240 students, without considering the real situation of school needs. A school with few students does not mean having few problems compared to a school with many students which have all infrastructures well established.

Another HoS had this to say; “What we are lucky is only that all teachers are paid salaries by the government on time and therefore teachers continue to teach students without bothering much on insufficient facilities and T/L materials.”
Moreover, one SBM lamented; 
We are working in a very difficult situation because always we receive very  little funds from the government for school construction. This is a fifth year to our school and had started to release Form 4s without having library and laboratory. The first batch of Form 4 students, none of them scored Divisions I and II, they scored IV and Zero. Most probably lack of adequate T/L materials and facilities had contributed to this massive failure.

...as members of school board, try very hard to mobilize and encourage community members to contribute funds for school construction to supplement the little funds we are receiving from the government, very few who are ready and afford to contribute it.  Many of them report of having very poor earnings from their agricultural products,  due to very low prices of their crops. Really I am not comfortable at all for being a school board member in a situation like this.  

[bookmark: _Toc329686275][bookmark: _Toc329693760]When a researcher studied further, the documents in the HoSs offices about the capitation grants provided by the government Table 4.3 it was revealed that only Tshs 7,201 were provided to a student per term instead of Tshs. 12,500 in year 2010/201; and only Tshs. 1,462 were provide to a student per term instead of Tshs. 12,500 in year 2011/2012. Such amount of funds were very little for development and running the CSSs. 
[bookmark: _Toc353746760][bookmark: _Toc353747145][bookmark: _Toc353747280][bookmark: _Toc353747452][bookmark: _Toc353746761][bookmark: _Toc353747146][bookmark: _Toc353747281][bookmark: _Toc353747453]Table 4.3:    The Capitation Grants Provided to the Sampled CSSs for 2011 & 2012 Fiscal Years
 	        
	Year
	Dec 2010-June 2011
	July 2011 –Dec 2012

	School/Type of Allocation
	No. of Students
	Capitation Grant
	No. of Students
	Capitation Grant

	CSS1
	599
	4,313,159/=
	599
	875,780/=

	CSS2
	320
	2,786,632/=
	320
	467,862/=

	CSS3
	118
	849,671/=
	118
	172,524/=


Source: Field Data (2012)

In regard to this, implies that insufficient funds provided by the government contributed to slow pace of development of CSSs as well as to the poor academic performance of such schools. However,  the formula of rationing the capitation grants by estimating Tshs 25,000/= per student is criticized to be  not appropriate according to economics of scales, which advocate that the costs for running a school are not directly related nor distributed evenly according to the number of students (Galabawa, 2005). Therefore, some CSSs with few students received little funds and became difficult to run them, and also it had become difficult for such schools to build laboratories, libraries and unable to purchase enough T/L materials and other facilities. 

However, according to Mosha (2000), T/L materials like textbooks in schools had significant positive association with pupils’ achievements. Moreover, Aloyce Menda, cited in Mosha (2000) showed; “shortage of school materials and facilities is the root cause for the decline in quality education (p. 40).”
With these findings, therefore, it can be concluded that CSSs had a lot of challenges, including inadequate  contributions/funds from government for both developing and running the schools, hence causing CSSs fail to construct good classrooms, laboratories and libraries as well as  purchasing the necessary T/L materials and other facilities, and this had contributed to poor performance in academics. 

[bookmark: _Toc353746762][bookmark: _Toc353747147][bookmark: _Toc353747282][bookmark: _Toc353747454]4.2. 3 The Challenges facing the Government of Tanzania on the Development and Operationalisation of CSSs
The third question in this task was to find out the challenges facing the Government in developing and operating CSSs. The DSEO and HoSs, were interviewed and through questionnaires the SSTs and students were asked to respond about the availability of teachers, T/L materials and infrastructures in CSSs. The community members (religious leaders, NGOs and parents) through FGD were asked to respond about the availability of infrastructures. Likewise, through documentary review, the availability of teachers, desks, books, classrooms, laboratories and libraries were reviewed.

During the interview, the following were reported to be the challenges facing CSSs. First, the DSEO declared; 
….surely we are facing a lot of challenges. First, the population of children who demand for school increase every year. Despite of all these efforts of constructing at least one school in each ward they are still not enough to accomplish all children to get into the school. The establishment of secondary schools is very expensive as it requires a lot of things including employment of teachers, supplying of T/L materials, books and building libraries, laboratories and their facilities. Hence, the government alone cannot afford to meet all the demands required by the school. That is why the community members are supposed to provide their support. 

He also added; 
It is very difficult to work with rural communities because they are not aware of many things due to most of them having inadequate education aggravated by poverty. Therefore, we get very little support when we want them to contribute finances and participate in activities for school development. 

He also complained; 
Many CSSs in my district are very far dispersed and have poor infrastructures including bad roads. Therefore, it becomes difficult to make follow-ups or transport any required material for school. It is also very difficult to post teachers in those schools because are in remote areas also having inadequate social services. Hence, teachers are not ready to stay there.

The HoSs, also complained about the challenges they are facing with CSSs. For example, one HoS said;
Supervision of CSSs is very difficult because they receive very little funds for development and running them. The funds have a lot of bureaucracy in disbursement and hence delay to be obtained, particularly funds for school construction. Sometimes we are forced to borrow goods from the suppliers who always quarrel with us when we delay to refund them.

Another HoS lamented;
My school has very few teachers; out of 15 teachers who are required only 9 teachers are present; whereby the science teacher is only one. How can you manage and implement the school curriculum in that circumstance? Look, I cannot even afford to hire teachers from other schools because my school is very far from them. I cannot even mention the inadequate T/L materials like books, laboratory equipment and facilities.

Moreover, questionnaires were provided to the sampled thirty six (36) secondary school teachers (SSTs) and one hundred and fifty (150) students in various aspects about the challenges facing CSSs, like availability of teachers, T/L materials, infrastructures and school buildings. Concerning the availability of teachers the following response were provided by SSTs and students in Table 4.5. Table 4.4 show that only (34%) SSTs and (31%) students confirmed for enough teachers while (66%) SSTs and (69%) students confirmed that there are no enough teachers for all subjects in CSSs.

[bookmark: _Toc353746763][bookmark: _Toc353747148][bookmark: _Toc353747283][bookmark: _Toc353747455]Moreover, SSTs were asked through questionnaire about the availability of teaching and learning materials, they revealed the followind in Table 4.5.  Table 4.5 show a total of (100%) SSTs who confirmed that there were shortages of learning materials while (92%) SSTs confirmed that there were shortages of teaching materials in CSSs. 

Table 4.4: SSTs’ and Students’ Responses to Whether There are Enough Teachers for Teaching Subjects in CSSs
	

OPTIONS
	RESPONDENTS

	
	SSTs
	Students

	
	Frequencies (N)
	    (%)
	Frequencies (N)
	        (%)

	YES
	12
	 34
	 47
	31

	NO
	24
	 66
	103
	69

	TOTAL
	36
	       100
	150
	          100



       Source: Field Data (2012)


[bookmark: _Toc353746764][bookmark: _Toc353747149][bookmark: _Toc353747284][bookmark: _Toc353747456]Table 4.5: SSTs’ Responses on Shortage of Teaching and Learning Materials
	
No.
	
Items
	Frequencies per total responses of SSTs (N)
	% of the total responses

	1
	Shortage of Teaching materials
	33
	  92

	2
	Shortage of Learning material
	36
	100



Source: Field data (2012)


For the case of desks and tables, SSTs and students were asked to respond through questionnaire about it. This was done to explore whether students had a comfortable sitting environment during their studies. The following were revealed in Table 4.6.

[bookmark: _Toc353746765][bookmark: _Toc353747150][bookmark: _Toc353747285][bookmark: _Toc353747457]Table 4.6: SSTs’ and Students’ Responses on Presence and Adequacy of Desks and Tables
	

OPTIONS
	RESPONDENTS

	
	SSTs
	Students

	
	Frequencies (N)
	    (%)
	Frequencies (N)
	        (%)

	YES
	26
	71
	112
	  75

	NO
	10
	29
	  38
	  25

	TOTAL
	36
	      100
	150
	          100


     
Source: Field Data (2012)
In this case (71%) SSTs and (75%) students responded that there were enough desks/tables in their schools. While only (29%) SSTs and (25%) students responded that there were no enough desks/tables in their schools.  This reveals that most CSSs in Makete district had no problems regarding shortage of desks and chairs.

For the case of laboratories, the following responses were provided by SSTs and students in Table 4.7. The responses aimed at measuring the availability and adequacy of experiment rooms for science subjects.  Table 4.7 shows that only (14%) SSTs and (18%) students argued to have adequate laboratories at their schools. While (86%) SSTs and (82%) students argued to have inadequate laboratories, which imply science practices were not adequately done in CSSs.  

[bookmark: _Toc353746766][bookmark: _Toc353747151][bookmark: _Toc353747286][bookmark: _Toc353747458]Table 4.7: SSTs and Students’ Responses on Adequacy of Laboratory Rooms

	

OPTIONS
	RESPONDENTS

	
	SSTs
	Students

	
	Frequencies (N)
	    (%)
	Frequencies (N)
	        (%)

	YES
	  5
	14
	                  27
	 18

	NO
	31
	86
	123
	 82

	TOTAL
	36
	      100
	150
	          100


     
Source: Field Data (2012)

In responding to availability of physical infrastructures through FGD which involved the community members (2 religious leaders, 2 members from NGOs, and 30 parents) making a total of 34 respondents. This aimed to evaluate the adequacy of such facilities like classrooms, desks, laboratories, libraries, teachers’ houses, dormitories, water supply and electricity. Thus, the following responses were revealed; (86%) community members said there were severe inadequate physical infrastructures in CSSs, while only (14%) community members said they really appreciate to have enough infrastructures in CSSs. This response revealed that the government strategies of introducing and implementing CSSs were inefficient and not consistent due to inadequate physical infrastructures. 

Moreover, the researcher went further reviewing information in the HoSs offices for various aspects like availability of school teachers and infrastructures, staff quarters, classrooms, toilets, dormitories, libraries and laboratories. Its findings were revealed and presented in Table 4.8 and Table 4.9. According to the data provided in Table 4.8 and 4.9 the main problem which exists in CSSs is the lack of dormitories, laboratories, libraries, administration offices and houses for teachers. Such structures are very important for all academic operations for a school, and therefore this contribute greatly for poor performance of CSSs. 

According to this information, lack of laboratories implies that science subjects were not adequately taught in CSSs, and this led many schools to allow their students to do alternative practical during their national examinations. Likewise, the lack of dormitories in most CSSs led all these schools to become day schools, and therefore many students had to rent houses by themselves or walking very long distances from schools to their homes. 

[bookmark: _Toc353746767][bookmark: _Toc353747152][bookmark: _Toc353747287][bookmark: _Toc353747459]However, a researcher went further studying the performance of students in CSSs in Makete district for CSEE as it is documented by National Examination Council of Tanzania (NECTA) since 2005 to 2011. Its findings are as shown in Table 4.10, and the trend of pass rate shown in Figure 4.1.  
Table 4.8: Available SSTs and Infrastructures (C/Rs, S/Hs and Toilets) for Selected CSSs in Makete District 2012
	SC
	SSTs
	C/RM
	S/H
	TOILETS

	
	N
	A
	S
	%S
	N
	A
	S
	%S
	N
	A
	S
	%S
	N
	A
	S
	%S

	SC1
	22
	19
	3
	13.6
	16
	13
	3
	18.8
	20
	3
	17
	85
	26
	20
	6
	23.1

	SC2
	15
	9
	6
	40.0
	16
	10
	6
	37.5
	9
	4
	5
	55.6
	17
	10
	7
	41.2

	SC3
	12
	8
	4
	33.3
	4
	5
	0
	0
	6
	1
	5
	83.3
	20
	16
	4
	20.0

	TOTAL
	49
	36
	13
	
	36
	28
	9
	
	35
	8
	27
	
	63
	46
	17
	



Key: SC = School, SSTs = Secondary school teachers, C/RM = Classrooms, S/H = Staff houses, N = Needed, A = Available, S = Shortage, %S = % Shortage

Source: Field Data (2012)

[bookmark: _Toc353746768][bookmark: _Toc353747153][bookmark: _Toc353747288][bookmark: _Toc353747460]Table 4.9: Available Building Labs, Admn Block Doms and Desks in selected CSSs  in Makete District 2012
	SC
	LABS
	ADM BLOCK
	LIB
	DOMS
	DESKS 

	
	N
	A
	S
	%S
	N
	A
	S
	%S
	N
	A
	S
	%S
	N
	A
	S
	%S
	N
	A
	S
	%S

	SC1
	3
	0
	3
	100
	1
	0
	1
	100
	1
	0
	1
	100
	4
	0
	4
	100
	650
	600
	50
	7.7

	SC2
	3
	0
	3
	100
	1
	0
	1
	100
	1
	0
	1
	100
	2
	0
	2
	100
	350
	315
	35
	10.0

	SC3
	3
	0
	3
	100
	1
	0
	1
	100
	1
	0
	1
	100
	2
	0
	2
	100
	150
	120
	30
	20.0

	TOT
AL
	9
	0
	9
	100
	3
	0
	3
	100
	3
	0
	3
	100
	8
	0
	8
	100
	1150
	1035
	115
	10.0



Key: 	SC = School, LABS = Laboratories, ADM BLOCKS = Administration Block, 	DOMS = Dormitories, DESKS = Desks, N = Needed, 
	A = Available, S = Shortage, %S = % Shortage

Source: Field Data (2012)
[bookmark: _Toc353746769][bookmark: _Toc353747154][bookmark: _Toc353747289][bookmark: _Toc353747461]Table 4.10: The General Performance of Students in CSSs in Makete District

	Year
	No. of Candidates
	
Divisions of Passes
	% Passed


	
	
	I
	II
	III
	IV
	0
	Div. I–IV

	2005
	229
	6
	13
	49
	138
	23
	89.90

	2006
	227
	15
	26
	87
	95
	4
	98.20

	2007
	519
	15
	32
	195
	263
	37
	97.30

	2008
	577
	 6
	28
	143
	363
	37
	93.50

	2009
	801
	 6
	21
	90
	566
	119
	85.14

	2010
	1,344
	 5
	11 
	89
	658
	595
	56.47

	2011
	2,245
	 1
	10
	70
	612
	550
	55.80

	Total
	5,942
	54
(1)
	141
(2.4)
	723
(12.2)
	3669
(61.7)
	1355
(22.9)
	
(63.7)


Source: Field Data (2012)

NB: Numbers in brackets are percentages
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[bookmark: _Toc353746770][bookmark: _Toc353747155][bookmark: _Toc353747290][bookmark: _Toc353747462]Figure 4.1: The Pass Rate Trend during Form IV National Examinations for CSSs in Makete District
Source: Field Data (2012)


The documented information showed that the pass rate of CSEE in CSSs in Makete district declined year after year since 2005 to 2011, refer Figure 4.2. Most Form 4 students scored Divisions IV and Zero, with very few students who scored Divisions I, II and III. 
Thus, according to the information provided it was revealed that population expansion of children who need a school grows year after year and has become a burden for the government in providing all the necessary requirements for a school. It was also revealed that rural communities had little education aggravated with economic constraints which made them become unaware of most issues concerning education and thus therefore become uneager to support the establishment and development of CSSs. Also, it was revealed that some politicians interferes the plans for developing the CSSs by discouraging the community members not to participate fully in the activities for establishing and developing CSSs by fooling the community that the government can do everything for them. 

Other challenges were that most CSSs are situated in remote areas where there are unreliable social services, poor means of communication and infrastructures, and this had been a reason for many teachers denying to report in remote schools. Moreover, it was revealed that the CSSs receive very little funds from government for both development and recurrent expenditures which cause a lot of problems to the implementers. It was also disclosed that the system for funds disbursement is very bureaucratic leading to delay in implementation of many CSSs’ projects.  The other challenges included CSSs having few qualified teachers, especially science teachers, lack of laboratories and their facilities and equipment, libraries, dormitories, classrooms, staff houses, administration blocks and inadequate T/L materials, like books.

In this case indicates that most CSSs face a lot of challenges in all sides. These findings concurs with Macdonald (1999) who disclosed that most communities surrounding public and private schools have low education, poor participation and economically poor. These findings give a picture that it is difficult to implement any academic strategy in a situation where community is economically poor and unaware on education issues. 

The shortages of laboratories and its facilities and equipment, libraries, staff houses as well as T/L materials and inadequate qualified teachers revealed that CSSs have unconducive teaching and learning environment, and therefore teaching and learning does not adequately take place. These findings concur with what was argued by Galabawa. et al. (2000) that learning environment in Tanzania is poor when compared to other students elsewhere; our students are trained in poorly facilitated environment. A number of public schools have no libraries and there is an acute shortage of text books, to the extent that one can find one book being shared among 20 students, the condition which leaves the teacher the sole source of information. 

The study by Urwick and Junaidu (1991) on the effect of school facilities on the process of education in Nigeria found out that there was a link between the quality of physical facilities and the number of education process variables that are considered to be important determinants of the quality of education. Physical facilities contributed to the active participation by pupils in lessons and the effective use of school time while teachers’ level of commitment tends to increase students’ seriousness in studies. Hence the quality of teaching and learning is improved.

The shortages of qualified teachers are a defeat to the students’ performance and to the quality of education. The study by Carron & Chau (1996) disclosed that teachers played a key role in improving the quality of education. This was also supported by Nyakyi (2006) in his study found out that motivated teachers are pillars of quality education, for it is through them that students obtain various skills, which can be applied in their daily life.  In this aspect therefore it can be concluded that CSSs face great challenges such as inadequate school infrastructures (laboratories, libraries, classrooms, staff houses etc.), inadequate qualified teachers, as well as T/L materials which mainly contribute to poor academic performance to students.

Looking to the pass rate trend Figure 4.1, the performance of students during National Examinations (CSEE) in CSSs showed to decline year after year. In fact the students’ pass rate between Divisions I to IV had declined from 89.9 percent in 2005 to 55.8 percent in 2011. This situation is so astonishing and overwhelming. It is also confirms that the challenges which entangle CSSs contribute greatly to the poor performance of students in CSSs. This situation therefore, pose a call to the government and to every individual that we need to think critically for why education quality declines, and therefore what type of strategies should we employ to rescue the CSSs. 

4.3 The Ways of Addressing the Challenges Facing the Government of Tanzania on Development and Operationalisation of CSSs
The second task aimed at investigating the appropriate measures to address the challenges facing the Government on development and operationalisation of CSSs. The task was guided by three task questions.
4.3.1 The role of the Government on the Development and Operationalisation of CSSs
The first question in this task sought to collect suggestions from education stakeholders on what should be done by the government as its role in  improving the CSSs.  To elicit information, the DSEO, WEOs, HoSs, SBMs were interviewed; the SSTs and students through questionnaire were asked to collect their responses on improvement of CSSs, as well as community members through FGD.

In responding to an interview on the role of the government in improving the CSSs, the DSEO had the following to suggest; 
We still have long way to go for developing and improving the CSSs. We need realistic and highly scrutinized plans for operating CSSs by considering the rate of population growth in the country. The government should increase the budget for bothdeveloping and running of CSSs so as to build enough schools and adequately provide the necessary requirements for schools.

The WECs and HoSs advocated the same suggestions. For example one HoS said; 
We need very well realistic plans by categorizing the short and long term plans according to the well selected priorities. This should be hand in hand with educating the community about the significant of their contributions to schools by both energy and finances. Likewise, the government should provide enough funds for developing and running the CSSs. 
When SBMs were interviewed about their suggestions for development and improvement of CSSs, most of them had the following to say:
i) Poor planning of development of CSSs contribute to the difficulties in running high quality CSSs. While we are still having few classes, the government enforces us to enroll all students who have passed standard seven examinations. Sometimes we are forced to build a classroom as a crush program just because the number of students to be enrolled in forms one has increased. Therefore, if we really need high quality education in CSSs we must sit down think critically and plan. Good planning will enable us to be focused and mobilize our resources and direct them well. We also request the government to increase the funds which provides to CSSs for development and capitation grants because currently schools receive very little funds which sometimes is very difficult even to build a single classroom. It is also very difficult to provide the necessary services to students like T/L materials, laboratory facilities and equipment as well as health services to students.

ii) Also, our school is in very remote area whereby it is very difficult for a teacher to hire a good house. We request the government to provide enough funds so that we construct good houses so as to attract teachers to remain in schools. It has been a habit, for many teachers to quit the place once they do not find a house.  

When conducted questionnaire to SSTs and students to respond on type of improvement they suggest for CSSs, the following were their responses (Table 4.11 & 4.12) respectively.
[bookmark: _Toc353746771][bookmark: _Toc353747156][bookmark: _Toc353747291][bookmark: _Toc353747463]Table 4.11: SSTs’ Responses on Suggestions to Improve CSSs in Makete District
	S/N.
	SSTs’ responses provided
	Frequencies (N)
	Percent (%)

	1.
	Government should provide conducive environment for teachers (like provision of houses, high payment of salaries)
	
            11
	
30.8

	2.
	Government should construct labs and provide adequate facilities, equipment and T/L materials
	9
	26.9

	3.
	Government should construct schools by phases, starting with few schools
	7
	19.2

	4.
	 Government should construct dormitories for easy monitoring of students
	6
	15.4

	5.
	The government should plan and establish strong leadership to manage the schools
	3
	  7.7

	
	Total
	           36
	        100.0


       Source: Field Data (2012)


[bookmark: _Toc353746772][bookmark: _Toc353747157][bookmark: _Toc353747292][bookmark: _Toc353747464]Table 4.12: Students’ Responses on Suggestions to Improve CSSs in Makete District

	S/N.
	Students’ responses provided
	Frequencies (N)
	Percent (%)

	1.
	The government should provide enough qualified teachers, especially for science subjects
	64
	42.7

	2.
	The government should provide us with enough T/L materials, such as books and other facilities
	45
	30.0

	3.
	The government should construct dormitories to reduce us the burden of walking long distances
	30
	20.0

	4.
	The government should ensure teachers teach us well
	7
	4.6

	5.
	No any response provide
	4
	2.7

	
	Total
	150
	100.0


Source: Field Data (2012)

Through FGD with some community members, the following suggestions were provided. For example, (58.8%) of them said they advice the government to take immediate actions to construct dormitories because most of their daughters get pregnancies due to lack of care when they leave alone to the rented houses or when they walk long distances to schools. (26.5%) of them said they advice the government to provide enough competent teachers to teach their children so that they perform well in the National Examinations. (11.8%) of them said the government should improve the management of schools by assigning competent HoSs so that the funds provided by the government are well utilized and the schools are well supervised to enable their children to perform well during national examinations.  Regarding SSTs’, students’ and community members’ suggestions reveal that there is still a lot of improvement which need to be done to CSSs. The government should not ignore it, and or rather detailed comprehensive strategic plans are needed so as to come up with strong solutions which could enable to improve CSSs.  

[bookmark: _Toc353746773][bookmark: _Toc353747158][bookmark: _Toc353747293][bookmark: _Toc353747465] 4.3.2 The Community Participation in the Development and Operationalisation of CSSs
The second question sought to find out how community surrounding CSSs were ready to participate and get involved for development of their schools. This task aimed at addressing the ways of sustaining the development   of CSSs.  Two sub-questions were posed as follows.
i) Do community members surrounding CSSs ready to participate for development of their schools?
ii) How do the community members being involved in the development and running of CSSs?
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 In this task question the WEOs, HoSs and SBMs were interviewed, as well as through FGD to some community members were asked about their readiness in participating in development of CSSs. The responses from WEOs and HoSs were as follows. For example, one HoS said: 
The community is ready to participate for various activities for developing their schools as manpower particularly for manual activities like bricks making, but they very little participate if you involve them to contribute finances. This is because most rural communities have very poor sources of finances, which is mainly based on underdeveloped agricultural practices.  

Likewise, this concurred with what SBMs were responding, as one SBM had the following to say: “We are ready and very eager to build our schools because we want our children to get education. Therefore we are ready to provide our energy for all activities necessary to develop our schools but not money because we are poor.”

However, during the FGD with some community members several arguments were provided. Some (53.0%) said they are ready to build and develop their schools but they were being disappointed because most of their children who were at CSSs did not perform well in the national examinations. Others (29.4%) community members said they did not believe if CSSs were really schools because they did not resemble other schools they used to see. The current schools do not have enough teachers, and their buildings are very poor and locally designed. The rest, (17.6%) community members said they were ready to participate for developing the CSSs because they were nearby them and they could not afford to send their children to very far and expensive schools. 

Thus, the study revealed that to some extent the community was ready to participate for running and developing CSSs because they wanted education for their children, but the participation was not very fully. They were not ready to participate fully because they doubted about the qualities and performance of CSSs. It was also revealed that most of the communities had very poor sources of income as they relied on underdeveloped agricultural practices which caused them not able to contribute for CSSs in terms of finances. At least it became easier for them to be involved as manpower by using their energy to make bricks, collecting sand, stones and any other manual activity. Unfortunately, no any response which showed that the communities were involved during planning stages. 

 The issue of readiness and involvement of community in developing the CSSs was very crucial for enhancing effective school development and many scholars advocate that. For example, Mosha (2006) asserts that effective plans’ implementation is enhanced by participation of stakeholders in all plan design stages. Galabawa (2001) argues that it works very effectively in learning institutions when all stakeholders are asked to participate in planning for the requirements or methods of managing the resources. Moreover, Mosha (2006) adds that grass root participation is also likely to enhance efficiency and effectiveness. Therefore, effective and fast development of CSSs needs participation of teachers, students, educational leaders and the community at large from the planning processes up to implementation stages so as to gain acceptance and support.
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The second question in this aspect investigated how the community was involved in running and developing CSSs. The VEOs, HoSs and SBMs were interviewed, as well as the sampled community members through FGD were asked how the community was involved in developing CSSs. During interview, one VEO reported; “I always encourage my people to attend all activities of school building like bricks making, collection of stones and sand without any difficulty. However, is difficult to get contributions in form of money because my people are poor.” 

Also one HoS said; “Community members are very well organized through their village leaders who encourage them to participate through their energy like making bricks, fetching water, collection of stones and sand. But it is very difficult to get contributions in form of money.” While one SBM said; “Community readiness in school activities is moderate to manual activities, because some still doubt about the quality and performance of CSSs. However, there are very few community members ready to contribute money due to economic constraints.”

When the community members were asked through FGD, most of them (76.5%) said they were very much involved to all activities of their schools like bricks making, school building especially to those with expertise in building (masonry, carpenters), fetching water, collection of sand and stones. Whereby (11.8%) of them said the government was forcing them to work various activities which was not theirs, while it was the government’s responsibility. (5.9%) said were participating fully by their energy in making bricks, collection of sand and stones, and in contributing finances. 

Thus, regarding the reported information revealed that community was involved in developing and operating CSSs, particularly through their energy as manpower in making bricks, collection of stones, sand and fetching water. But, it was difficult for most community members to contribute finances because of economic constraints prevailing in rural communities. However, the community was so disappointed with the quality and performance of CSSs and this contributed to their poor response in activities for school development. 

It was also revealed that some people in the community still have the notion that operation and development of schools is a sole role of the government which is supposed to do everything for them. This also revealed that education to the community was still needed until all people in the community know that the responsibility for developing and monitoring for effective and quality schools, is a role of every individual in the community.

In literature review, Ishumi (1981) emphasizes that a school should be a centre of the community. It should be sensitive to the needs of the community and, in cooperation with the parents, plan a program that will make the best use of all available resources. For that case therefore, the community must be fully engaged in all activities for operating and developing the schools, so that all the community members should feel that the school is their own. It can therefore be concluded that the educational and local leaders in various areas, for example in villages should be very well coordinated so that they cooperate in making appropriate plans for education development, and should influence the whole community to get involved in running and developing the schools.

Following the identified challenges in CSSs, the Government is advised to solicit enough funds through reliable means which could enable the CSSs receive enough funds for capitations and school development. It should employ enough competent teachers especially for science subjects. It should establish appropriate strategies for ensuring CSSs construct laboratories, dormitories and houses for teachers. However, strong and competent leadership is needed for most CSSs to ensure good supervisions which could enhance the high performance of CSSs and therefore eliminate the negative attitude of these schools by the majority of the community.  
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CHAPTER FIVE
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This chapter contains the summary, conclusion and recommendations of the study concerning the challenges facing the Government on the development and operationalisation of CSSs. The summary is a synopsis of the purpose and the research tasks and the conceptual framework that guided the research. Suggestions for action and further studies are then provided.
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 The research was an investigation of challenges facing in, developing and operating CSSs for quality education provision in Makete district. Two research tasks were set to guide the study. They focused on the challenges, kind of contributions and support provided by the Government and community in enhancing development and running the CSSs. 

The study was considered necessary as the findings were expected to shed light on what could have been done differently to improve strategies for the government through SEDP II in establishing and developing CSSs. Secondly, the findings were expected to provide useful data to inform policy makers and educational planners at their levels (Ministry, Region, District and Ward) on what needs to be done better, in order to improve the strategies for establishing CSSs every ward concurrently with improving the academic performance of students in CSSs. 
Thirdly, the findings were expected to enhance the knowledge of educational researchers and educationists interested in interventions for improving the quality of education provision in CSSs. The conceptual framework which guided the study was adapted from the CIPPI model as modified by Mosha (2006: 46-47). It focused on interactions between contributions and support from the Government and community at large in enhancing development and running CSSs, how well the strategies are managed and implemented in the process of developing and running CSSs, and finally the impact/outcomes realized by improvement of school infrastructure, services provided to students and the performance of students graduating in CSSs.  

The study was confined to one district, Makete district in Njombe region. It was conducted in three (3) remote rural CSSs from three wards of Tandala, Mang’oto and Ukwama. The study focused on challenges facing in developing and operating CSSs for quality education provision in Makete district. The main limiting factors were finance, time and poor transportation network.  Others were some respondents being not available for an interview. The researcher made several appointments that were not honoured, as some respondents claimed to be too busy with their duties and also wanted to be paid.

The literature review covered the concept of CSSs, The educational reforms, the prerequisites for quality education provision in CSSs, in relation to the challenges, empirical studies relating to the development and the operationlisation of CSSs and the experiences of CSSs from developed and developing countries as well as from Tanzania. The research gap that required bridging the insufficient studies were conducted to investigating what was existing between the Government and communities in supporting the CSSs, as well as the critical suggestions which could help to quicken the development and operationalisation of CSSs for sustainable quality education provision. 

The data collection instruments used was interviews with DSEO of Makete district, WECs, HoSs, SBMs and VEOs surrounding the CSSs. Questionnaires were administered to SSTs and students, while FGDs were held with community members (included parents, religious leaders and NGOs members).   Primary and secondary documents were also reviewed. The researcher visited three (3) remote CSSs, all being from three different rural wards in Makete district. He used a checklist to observe the number of qualified teachers, the school infrastructure and availability of T/L equipment, facilities and materials. Hence the study sample constituted 1 DSEO, 3 WECs, 3 HoSs, 3 SBMs, 3 VEOs, 34 community members (30 parents, 2 religious leaders and 2 NGOs members), 36 SSTs, and 150 students, making a total of 233 respondents.  The quantitative data were analyzed by means of descriptive statistics using SPSS, to compute frequencies and percentages, and Excel was used to produce graphs/charts. Qualitative data were subjected to phenomenographic (content) analysis. 
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The articulation of the research findings and conclusions are specifically presented according to the study objectives, research tasks and questions.  Under task one the research sought to find out what government contributes in establishing and running CSSs. Three questions were posed and answers were sought. 

Concerning the contributions provided by the Government to enhance CSSs developments, it was revealed that the government contributes to CSSs by providing funds for purchasing industrial building materials, laboratory facilities and equipment, T/L materials, like books and teaching aids, employing teachers and other workers, and provision of funds as capitation grants for recurrent expenditures and for school development. Also the government provide administrative directives and expertise for school construction. Others include provision of social needs, like health services, means of transport and houses to teachers as well as salaries for teachers and other workers. However, the contribution of funds as capitation grants and other support from Government was revealed to be not enough to enable the running and development of CSSs.  

Concerning the procedures used by the government to contribute for CSSs. It was revealed that CSSs were supposed to get funds from the government via District Executive Directors’ (DEDs’) offices who provide it to DSEOs for various expenditures according to the share of Tshs 25,000/= per student, which they normally do not get the exactly amount and it delays to be disbursed due to bureaucratic procedures of disbursing it. The funds aimed for schools’ constructions are normally used for purchasing building materials and paying the contructors who are supervised by special schools’ construction committees. The school construction committees always provide the progress report for each quarter to the DEDs offices through DSEOs. 
Regarding the  contributions provided by the government if were enough to support the establishment and running CSSs. The study revealed that the contributions/funds and other support provided by the government for establishment and running CSSs were not sufficient. This had contributed to slow pace of development of CSSs as well as to the poor services which resulted to poor academic performance of such schools. It was also revealed that the formula used by rationing the capitation grants of Tshs 25,000/= per student was not appropriate , as it is criticized by the ratios of economic of scales, which reveals that the costs for running schools are not directly nor evenly distributed according to the number of students. Due to this formula have caused many CSSs with few students receive little funds and become difficult to run them.
 
In view of the above information and data, it was concluded that  CSSs do not get enough contributions/funds from government for both establishing and running the schools, and hence caused such schools fail to construct good classrooms, laboratories and libraries nor purchasing the necessary T/L materials and facilities, and this had contributed to poor performance in academics. Under task two the researcher sought to find out how community surrounding CSSs are ready and get involved in establishing and developing their schools. This task aimed at examining the sustainability of CSSs which is believed to be enhanced by community participation in establishing CSSs. Two questions were posed and answers were sought. Concerning the readiness of communities surrounding CSSs in participating the establishing, development and running their schools, the study revealed that to some extent the community members were ready because they want education for their children, but their participations were not very fully. They did not participate adequately because they doubted about the qualities and performance of CSSs. 

However, community participations were easier when asked to provide their manpower to manual activities like making bricks, collecting sand, stones and any other manual activity, but were very poor when asked to contribute finances, as they said they are economically poor. It was also revealed that most community members were not involved in planning for school development. Likewise, it was revealed that the government should continue to educate and sensitize the community because some of them still think that it is only the government which has the role of doing everything concerning education developments. 

It was therefore concluded that the educational and local leaders in various areas, for example in villages should be very well coordinated so that they cooperate in making appropriate plans for education development, and should influence the whole community to get involved in establishing, running and developing the schools.               Under task three the researcher wanted to investigate the challenges facing the establishment, development and running CSSs. Three questions were posed and answers sought.

Concerning community members’ perception on CSSs the research findings revealed among the challenges which CSSs face was the poor perception and attitude among community members towards CSSs. Most community members said that CSSs were not in standards due to very poor school infrastructures, inadequate qualified teachers, T/L facilities and poor performance of their children during national Form 4 examinations, poor handling of their children since some of their daughters were getting pregnancies. The community members also blamed school committees that they were not supervising well the schools and were misusing funds provided by the government. This also contributed to the poor participation of community members to school activities for establishment and development CSSs. Concerning the challenges facing the CSSs, the findings revealed that the challenges were enormously very many:
1. The population of children needing schools was growing year after year, causing a great burden for the government in providing all the necessary requirements for them to get education. 
2. 2The rural communities had little education which was aggravated with poverty, made them become unaware on most strategies for education development and thus therefore made them uneager to support the government’s efforts for establishing and developing CSSs. 
3. Most CSSs are situated in remote areas where there are unreliable social services, poor means of communication and infrastructures, and this had been a reason for many teachers denying to report in remote CSSs. 
4.  CSSs received very little funds from the government for both development and recurrent expenditures which caused a lot of problems to the implementers. 
5. The system for disbursing funds was very bureaucratic leading to delay in implementation of many CSSs’ projects.  
6. CSSs having few qualified teachers, especially science teachers, poor and inadequate infrastructures like laboratories and their facilities and equipment, libraries, dormitories, staff houses, administration blocks and inadequate T/L materials, like books.
[bookmark: _Toc353746782][bookmark: _Toc353747167][bookmark: _Toc353747302][bookmark: _Toc353747474]5.3.2 Conclusion
In view of the research findings, it can be concluded that the CSSs faces a lot of challenges which hinders the establishment, development and their daily running for improved quality education provision. Their challenges include inadequate funds for establishment and development, inadequate support from the community members due to poor perception and attitude toward CSSs, aggravated by lack of education and poverty. Other challenges include inadequate and poor infrastructures, such as laboratories and their facilities, libraries, dormitories, classrooms, staff houses and shortage of qualified teachers. 

Nevertheless, poor management to various levels (ministry, region, district, ward and school) contributes greatly for slow pace of most CSSs establishment and development. Poor management led to poor planning and supervision of CSSs for both establishment and running them. 
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[bookmark: _Toc353746784][bookmark: _Toc353747169][bookmark: _Toc353747304][bookmark: _Toc353747476]5.4.1 Recommendations for Actions 
Generally, there are so many challenges facing the development and operationalisation of CSSs in Makete district and the nation at large, much success has been shown by a rapid increased number of secondary schools and student enrollment. In the light of the study findings, analysis, discussion and conclusions drawn, the following recommendations are made: 
[bookmark: _Toc293756005][bookmark: _Toc298219824][bookmark: _Toc298790240][bookmark: _Toc298791741] 1. The government should make sure sets realistic plans by considering the fast population growth of children who demand for school and therefore the budget for school operation and development to be expanded so that enough funds are given to CSSs.
2. The community members should be well sensitized on school development and operationalisation and remove negative perceptions and bad attitudes towards CSSs so that the community becomes committed to contribute and support the efforts of government in operating and developing CSSs.
3. The government should provide enough funds to CSSs as well as employing competent teachers especially for science subjects, constructing laboratories, dormitories and houses for teachers. Strong and competent leadership is needed for most CSSs to ensure good supervisions which could enhance the high performance of CSSs. 
4. The government should introduce a system of motivating teachers so that they live and teach in interior schools. Improvement of other services such as 	transport infrastructures, social services like health centers and good water 	supply systems will encourage teachers to effectively and efficiently exercise 	their energy into education improvements. Most of the teachers would also like to see that they are highly valued like other professions like health doctors, 	engineers and lawyers.
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[bookmark: _Toc353745843][bookmark: _Toc353746786][bookmark: _Toc353747171][bookmark: _Toc353747306][bookmark: _Toc353747478]The following are the recommendations for further research:
[bookmark: _Toc329680430][bookmark: _Toc329682031][bookmark: _Toc329686305][bookmark: _Toc329693814][bookmark: _Toc353745844]1. This study was conducted in only three CSSs in only three wards in Makete district. Given the abrupt increase of schools, it is suggested that similar study should be carried out in a larger sample of schools in order to enable generalization of findings to be made.
[bookmark: _Toc329680431][bookmark: _Toc329682032][bookmark: _Toc329686306][bookmark: _Toc329693815][bookmark: _Toc353745845]2. This study is based on the CSSs in remote rural schools. It is therefore much better to conduct another study which may consider the CSSs found in urban in order to compare between academic performances of CSSs found in remote rural areas to those in urban ones. 

































[bookmark: _Toc293749783][bookmark: _Toc293756008][bookmark: _Toc298219827][bookmark: _Toc298790243][bookmark: _Toc298791744][bookmark: _Toc329680432][bookmark: _Toc329682033][bookmark: _Toc329686307][bookmark: _Toc353746787][bookmark: _Toc353747172][bookmark: _Toc353747307][bookmark: _Toc353747479]REFERENCES
Aggarwal, A. (2005). Liberation Technology Policies and Acquisition of Technological Capabilities: A Study of Indian Industry, UNESCO.
Bennell,  P. & Mukyanuzi, F. (2005). Is There a Teacher Motivation Crisis in Tanzania? Dar es Salaam: Ministry of Education and Culture.  
 Cohen, L., Manion, L, & Keith, M. (2007). Research Methods in Education, 6th edition,  London & NewYork: Routledge Tailor & Francis Group. 
EFA (1990). Constitutional Provisions Convention Schemes, Recommendations and Implementation Strategies. S. B. Nangia, A.P.H. Publishing Cooperation, New Delhi, India.
Eshiwani, G. (1993). Education in Kenya since Independence, Nairobi: East African Educational Publishers.  
Fraenkael, J. R & Wallen.N.E. (2000). How to Design and Evaluate Research In Education, New York: Mc Graw Hill.  
Galabawa, J.C.J., Senkoro, F.E.M.K., and Lwaitama, A.F. (2000). The Quality of Education in Tanzania: Issues and Experiences. Faculty of Education, University of Dar es Salaam, Dar es Salaam: Institute of Kiswahili Research.
Hoy, C., Bayne-Jardine.C. & Wood. M. (2000). Improving Quality in Education, London: Farmer Press. 
Hoy, W. K. & Miskel. C.G. (2008). Education Administration: Theory, Research and Practice, New York: McGraw Hill.  
Ishumi (1981). Community Education and Development; A Study in the problem of harnessing community education and development efforts among rural and peri-urban communities in Tanzania, Kenya Literature Bureau, Kenya.
Kochhar, C. A., (2005). Institute on School and Community Violence Alternative Education as a Quality choice for Youth: Preparing Educators for Effective Programs (9504), George Washington University, USA.
Kombo, D. K & Tromp, D. L. A. (2006). Proposal and Thesis Writing: An Introduction, Nairobi: Pauline Publications Africa. 
Kothari,CR. (2001) Research Methodology and Techniques. New Delhi: Wiley Eastern Limited 
Kothari, C.P. (2004) Research Methodology and Techniques. New Delhi: Wiley Eastern Limited
Lwaitama, A & Galabawa.J.C.J. (2008). Community Secondary Schools: how long 
	is their journey to quality education? University of Dar es Salaam
Makete District Council, (2006). CSPD Implementation Report, January – June 2006
MoEVT. (2009). Basic Education Statistics in Tanzania, 2005–09. Dar es Salaam. 
	MoEVT. 
Morrison, D. F. (1993). Multivariate Statistical Methods, Pennsylvania: McGraw Hill. 
Mosha, H. J. (2000). Conceptualizing Quality of Education, In: J. C. J. Galabawa, F. E. M. K.Senkoro, and A. F. Lwaitama (eds), The Quality of Education  in Tanzania Issues and Experiences. Dar es Salaam: Institute  of Kiswahili Research 1-20.
Mosha, H. J. (2006). Planning Education Systems for Excellence, Dar es Salaam: E  & DLimited. 
Mwiru, M.S. (2010). Significance of Institutional Strategic Planning in Improving Students’ Academic Performance in selected Community Secondary Schools in Dodoma Region, Unpublished MEMA Dissertation: Dar es Salaam, University of Dar es Salaam.
Nyakyi, J. A. (2006). Effectiveness of Regular Whole-School Inspection in Improving the Quality of Secondary Education, Unpublished MA Dissertation: Dar es Salaam, University of Dar es Salaam.   
Omari, I.M.(1995).”Conceptualizing Quality in Primary Education,” Papers in 
	Education  and Development, No. 16, 1995, University of Dar es Salaam, pp. 25-48. 
Raudenbush, S. W., & Bhumirat C. (1992). The Distribution of Resources for Primary Education and Its Consequences for Educational Achievement in Thailand,  International Journal of Educational Research, Vol. 17 (2): 143-164.   
Robertson, Novelli, Dachi  et al. (2007). Globalization, Education and Development: 	Ideas, Actors and Dynamics. Educational Papers, Department for International Development (DFID): Centre for Globalization, Education and Societies, University of Bristol. 
Silverman, D. (2010). Doing Qualitative Research, London: SAGE Publication Ltd.
Strauss, R.P. & Sawyer, E.A. (1986), “Some New Evidence on Teacher and Students Competence”, Economic Education Review, Vol. 5 (1): 41-48.
Sumra. S &  Rajani, R. (2002). Influence of External Force on Educational Policy 
	Formulation and Implementation in Tanzania, “Challenges and the way forward.” HakiElimu, Dar es Salaam.
 Sumra, S & Rajani, R. (2006). Secondary Education in Tanzania: key policy challenges. Haki Elimu Working papers, Dar es Salaam. 
TEN/MET (2006). Strengthening Education in Tanzania: CSO Contributions to the Education Sector Review. In: Education Sector Review: CSO Core Positions, Dar es Salaam: TEN/MET: 3-5.
UNESCO, (2005). EFA Global Monitoring Report, 2005, Education for All: Quality Imperative. Paris: UNESCO   
Urwick, J. &  Junaidu, S.U. (1991). The Effects of School Physical Facilities on the 
Process of Education: A Qualitative Study of the Nigerian Primary Schools, International Journal of Educational Development, Vol.11 (1): 19-29.  
URT, (2001). Primary Education Development Plan (PEDP) 2002 – 2006, Basic Education Develoment Committee (BEDC), Dar es Salaam: Ministry of Education Culture. 
URT, (1995). Education and Training Policy, Dar es Salaam: Ministry of Education and Culture. 
 URT, (2004). Secondary Education Development Plan (SEDP) 2004-2009. Basic 
	Education Development Committee (BEDC), Dar es Salaam: Ministry of 
	Education and Vocational Training.
URT, (2007). Ministry of Education and Vocational Training, A Report on Child 
	Friendly Schools Community Dialogue, conducted in Makete District Council from 9th – 17th October, 2007.  
URT, (2008). Education Sector Development programme ESDP). Education Sector 
	Performance Report 2007/2008, Dar es Salaam: ESDP, MoEVT.
 U.R.T. (2009). Poverty and Human Development Report (REPOA). Mkuki na Nyota Publishers. Dar es Salaam. 
World Bank. (1995). Ghana - Community Secondary Schools Construction Project. 
	Washington D.C
World Bank. (1996) World Bank Participation Source-book. Washington: D.C. 2002 Population and Housing Census, Volume VI, District Profile, Makete,     Central Census Office, National Bureau of Statistics, May, 2004. 
(Moe.go.tz/p&p/plans programs projects, downloaded on 8/5/2012).  
(http://www.regjeringen.no/en/dep/kd/Selected-topics/study-financing, downloaded at  8/5.2012). 
(http://www.education-in-japan.info/sub1.html#sub1r7 (http://www.unesco.org/iiep, 
	downloaded at 8/05/2012) 






















[bookmark: _Toc353746788][bookmark: _Toc353747173][bookmark: _Toc353747308][bookmark: _Toc353747480]
APPENDICES
RESEARCH   INSTRUMENTS
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[bookmark: _Toc353745848]Appendix i: Interview Questions Guide for DSEO

District…………………………………… ….. (M/F)………………………………

1. How long have you been in this post? How long have you been in this district?
2. Do you have a shortage of teachers in your district? If Yes, Why? 
3. What strategies can be adopted by Makete district council in the development and operationalisation of CSSs?
4. Are the parents or community at large being involved in development of your schools?  If yes explain how and if no please explain why?
5.  What are the challenges facing your schools?    
6. How does the government involve itself in the development and operationalisation of   community secondary schools? 
7. How does the country politics influence the development and operationalisation of the schools?
8. Do you have shortage of teaching and learning materials?
9. What are the factors affecting the development of CSSs?
10. What do you suggest to be done in order to improve the development and operationalisation of CSSs? 
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Appendix ii: Interview Guide for WECs & HoSs

District………………………………Ward………...……. (M/F…………………..)
1. How does the Government of Tanzania participate in the construction, development and running of CSSs? 
2. Does the establishment of CSSs considered the school location factors? If no, why? 
3. How do the community members participate in the development and operationalisation of CSS? Are they ready and committed?
4. What do you do when the community members are not motivated to provide their energy and their financial support for construction and development of CSS?  
5. Do the development and operationalisation of CSSs more influenced by politicians Is poor educational leadership a source of challenges in the development of community secondary school (CSS)? 
6. Does thedevelopment and operationalisation of CSSs hindered by the underfunding from the central government, donors and educational stake-holders? 
7. As educational managers what are the challenges do you face in developing and running CSSs?
8. What do you suggest to be done to: (a) Facilitate the fast development of CSSs? 



[bookmark: _Toc329682036][bookmark: _Toc329686310][bookmark: _Toc329693820][bookmark: _Toc353745850][bookmark: _Toc329682037][bookmark: _Toc329686311][bookmark: _Toc329693821]Kiambatisho iii: Mwongozo wa Hojaji kwa Wajumbe wa bodi na Watendaji wa Vijiji
1. 	Serikali inajishirikisha vipi katika uendelezaji wa shule za kijamii katika ngazi ya 	kata?
 2. 	Je maswala ya kutopatikana kwa fedha yanaleta madhara gani kwa shule hizo?
3. 	 Uendelezaji na uendeshaji wa shule hizo unakabiliwa na changamoto gani?
4.	Ni kwa namna gani jamii inashiriki katika katika ujenzi wa shule hizi?
5. 	Wewe Kama mdau wa elimu unapata uzoefu na mtazamo gani katika uanzishaji wa shule hizi? Je, zinawafaa na mnazipenda?
6. 	Je maswala ya kisiasa yanaushawishi au usababishi wowote katika uanzishaji wa shule hizi?
7. 	Kwa upande wa viongozi  wa elimu katika ngazi mbalimbali wanaathari zozote katika  uendelezaji wa shule hizi
8. 	Kuna changamoto zozote zinazokabili  uendelezaji wa shule za kijamii za kata?
9. 	Ni kwa namna gani uanzishwaji wa shule hizi unaweza kuleta mafanikio
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Kiambatisho iv: Mwongozo wa Majadiliano (FGD) kwa Jopo la Jamii (wazazi, Taasisi zisizo za kiserikali na viongozi wa dini)

1. Serikali inajishirikisha vipi katika  uendelezaji wa shule za kijamii katika ngazi  ya kata?
 2. 	Je maswala ya kutopatikana kwa fedha yanaleta athari gani kwa shule zenu?
3. 	Je wewe kama mdau unashiriki vipi katika ujenzi wa shule zenu?
4. 	Wewe kama mdau wa elimu unapata uzoefu na mtazamo gani katika 
       uendelezaji wa shule hizi? Je, zinawafaa na mnazipenda?
5. 	Kuna changamoto zozote zinazo wakabili katika uendelezaji  wa shule za kijamii za kata?
6. 	Ni kwa namna gani uanzishwaji wa shule hizi unaweza kuleta mafanikio?
                                                                       


















[bookmark: _Toc329682040][bookmark: _Toc329686314][bookmark: _Toc329693824][bookmark: _Toc353745853]
Kiambatisho v: Dodoso kwa Wanafunzi
Jina la shule……………………………………………
Jina la kata……………………………………………..
Jinsi: Me (    )                                   Ke (   )

Ndugu Mwanafunzi
…………………………………………………………………………………………
Maswali haya yanalengo la kukusanya taarifa zinazohusiana na uendelezaji wa  sekondari za kijamii nchini Tanzania,   unaombwa kujibu maswali yafuatayo.Taarifa utakazo toa zitakuwa ni za siri na zitatumika kwa ajili ya utafiti tu.
 
Asante

JAZA NAFASI ZILIZO ACHWA WAZI KATIKA MASWALI ULIYOPEWA HAPO CHINI
1. 	Kuna madawati ya kutosha darasani kwako?	............................................................................................................................	............................................................................................................................
2. 	Je shule yenu ina maabara kwa ajili ya masomo kwa vitendo.................... 	............................................................................................................................
3. 	Je kuna  walimu wa kutosha  kwa masomo yote unayo fundishwa 	shuleni.kwako? ……………………………………………………………………………………………………………………………………………………………………
 4. 	Kuna vikwazo vyovyote unavipata kutokana na kukaa mbali na shule
	 Kama ni ndio au hapana  eleza kwa 	kifupi 	…………………………………………………………………………………	…………………………………………………………………………………	…………………………………………………………………………………	…………………………………………………………………………………
5.	 Je kuna changamoto zozote unazipata  katika masomo yako?
	…………………………………………………………………………………	…………………………………………………………………………………	…………………………………………………………………………………	…………………………………………………………………………………
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Appendix vi: Questionnaires for Secondary School Teachers (SSTs)
Part A
To research participants
This questionnaire is aimed at collecting information regarding the development and operationalisationt of community secondary schools in Tanzania. As a stakeholder in Tanzania education sector you are requested to complete the questionnaire by providing the genuine responses about each question. The information you provide will be treated strictly confidential, and be used for this research only. 
 
Put a (√) in a relevant box provided after every statement
Questionnaires to Secondary School Teachers (SSTs) 
 1. 	Tanzania government participates in the construction of CSS by providing the community with construction materials
	 (a) Strongly agree □ (b) agree □   (c) disagree □ (d) strongly Disagree □
 2. 	The establishment of community secondary schools (CSS) does not consider the school location factors
	(a) Strongly agree   □ (b) agree □ (c) disagree □ (d) strongly disagree □
 3. 	The government does not provide financial support to the construction of CSS (a) Strongly agree □ (b) agree □   (c) Disagree □ strongly disagree □
4. 	The community participates in the development of CSS by providing their 	energy and financial support
 	(a) strongly agree □ (b) agree □ (c) disagree □ (d) 	strongly disagree □
5. 	The community members are forced to provide their energy and financial support in their construction and development of CSS (a) strongly agree □ (b)agree □  	(c) disagree □ (d) strongly disagree 
 6. 	The establishment of community secondary schools was more influenced by
          politics 	than the actual community demand for education.
	  (a) Strongly agree □ (b) agree □ (c) Disagree (d) strongly disagree □
7.  	The unplanned establishment of community secondary schools reflects in 	efficiency and effectiveness in the educational policy and specifically the 	management of education. (a) Strongly agree □ (b) agree □ (c) disagree□ 
8. Poor educational leadership in Tanzania is an acute challenge in the 	
 development of community secondary school (CSS) 
	(a) strongly agree □ (b) 	agree □(c) disagree □ (d) strongly disagree □ 
9. 	The development of CSS is hindered by the underfunding from the central 	government donors and educational stake-holders 
	(a) Strongly agree □ (b) agree □ (c) disagree □ (d) strongly disagree □
10.  	The establishment of community secondary schools should consider the 	community educational demand 
	(a) Strongly agree □ (b) agree □(c) disagree □    	(d) strongly disagree □
13. 	Financial support is an important attribute for the successful operationalisation of 	CSSs.
(a) strongly agree □ (b) agree □ (c) disagree □ (d)strongly disagree □





PART B

Questionnaires to be answered by Secondary School Teachers (SSTs)

Sex.................................Name of School……………………Ward………………… 
This Questionnaire is aimed at collecting information regarding the development of community secondary schools in Tanzania. As a stakeholder in Tanzania education sector, you are requested to complete the questionnaire by providing the genuine responses about each question. The information you provide will be treated strictly confidential, and be used for this research only. 
	
Thanks
  
1. 	How does the government involve itself in the  development of 	CSS? 	............................................................................................................................	............................................................................................................................
2. How does the financial support affect the  operation of 	CSS?...................................................................................................................	............................................................................................................................
3.   What are the factors affecting the  development of community secondary 	schools…………………………………………………………………………	…………………………………………………………………………………
4.	How does the community participate in the construction of 	CSSs? 	............................................................................................................................	............................................................................................................................
 5. 	How does the country politics influence the establishment of CSSs?
	............................................................................................................................	............................................................................................................................
6.	How does educational leadership affect the development of CSSs?
	............................................................................................................................	............................................................................................................................
  7. 	What are the challenges facing the development and operation of CSSs? 	............................................................................................................................	............................................................................................................................
 8. 	Do you have a shortage of teaching and learning resources at your 	schools? 	............................................................................................................................	............................................................................................................................
9. 	How should the development and operationalisation of CSSs be achieved? 	............................................................................................................................	............................................................................................................................	
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Appendix vii: Documentary Review Protocol: (DSEO’s & HoSs)
  
The following constitutes the documents to be reviewed.

Dear officers..................................................................  
This form list is aimed at collecting information regarding the development and operation of community secondary schools in Tanzania. As a stakeholder in Tanzania education sector, you are requested to supply the necessary and genuine information requested according to the list below. The information you provide will be treated strictly confidential, and be used for this research only. 

Thanks

 (a) 	School construction committee reports
 (b)	 School construction financial reports
(c) 	Government support in the establishment of community secondary school reports
(d) 	School Architectural maps
 (e) 	National Form IV Results
 (f) 	Distribution of teachers
 (g) 	Availability of school facilities, equipment and Teaching/Learning materials
 (h) 	Miscellaneous documents 
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Appendix viii: Observation Checklist

(a) School Infrastructure Observation	

	S/N.
	Type of Building
	N
	A
	Status

	1
	Classrooms
	
	
	

	2
	Laboratories
	
	
	

	3
	Libraries
	
	
	

	4
	Dormitories
	
	
	

	5
	Administration Block
	
	
	

	6
	Staff Houses
	
	
	

	7
	Toilets
	
	
	

	8
	Desks
	
	
	

	9
	Chairs
	
	
	



Key: N = Needed; A = Available
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‘Website: http://www.out.ac.tz E-mail: drcnjombe@out.ac.tz

9% March, 2012

DISTRICT ADMINISTRATIVE SECRETARY,
MAKETE DISTRICT,

P.0. BOX &

'MAKETE

RE: APPLICATION FOR THE OPEN UNIVERSITY STUDENT RESEARCH CLEARENCE
The aim of this letter iitd introduce to you Mtawa Gipson N. Reg. No. HD/E/071/T.071. -

.+ -“ Bonefide siudent of thé Open University of Tanzania Njombe Regional Centre, who is at the
moment conducting research.

\I therefore request you to grant the above mentioned student of our University for any help
“that may help to achieve the research objectives. What is required is your permission to see*
2and talk to leaders and members of your institution in connection with research. The title of
" research: CHALLENGES FACING THE ESTABLISHMENT OF COMMUNITY SECONDARY
SCHOOLS IN TANZANIA: Case study Makete.

Regards,

Emmanuel Tonya

REGIONAL DIRECTOR

>

'H%'HBEN umvensn; OF TAL AR
NJOMB
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JAMHURI YA MUUNGANO WA TANZANIA ©
OFISI YA WAZIRI MKUU
TAWALA ZA MIKOA NA SERIKALI ZA MITAA

Simu Na. 026-2740004 Ofisi ya Mkuu wa Wilaya,

Fax Na.2740024 SL.P.2,
MAKETE.

Unapojibu tafadhali taja:
Kumb. Na AB. 131/471/01/08 7/5/12012

Afisa Elimu (W),
IDARA YA SEKONDARI,
WILAYA YA MAKETE.

YAIl: RUHUSA YA KUFANYA UTAFITI MWALIMU GIBSON MTAWA
Tafadhali rejea somo la barua hii.
Mtajwa hapo juu ambaye ni Mwanachuo wa Chuo Kikuu Huria cha Tanzania ameomba

kufanya "'Research™ katika Kata za Mang oto (Sekondari ya Mang'oto) Ukwama (Sekondari ya
Ukwama) na Lupalilo (Sekondari ya Lupalilo). Aruhusiwe kufanya katika Shule hizo za

Sekondari.
; ; 2 Cho;a)

KATIBU TAWALA (W)
MAKETE.

Nakala: Afisa Tarafa
TARAFA YA LUPALILO NA UKWAMA

Maafisa Watendaji Kata
KATA ZA LUPALILO, UKWAMA NA MANG OTO

A Mwalimu Gibson Mtawa \—
CHUO CHA TANDALA
MAKETE
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