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ABSTRACT
This study aimed to assess students’ perceptions of the application and repayment of educational loans, focusing on the Higher Education Students Loans Board (HESLB) in Zanzibar. A purposive sample of 80 respondents was selected, with data collected through questionnaires. Quantitative data were analyzed using descriptive statistics via the Statistical Package for the Social Sciences (SPSS). The research explored key reasons why undergraduate students apply for Higher Education Student’s Loan Board loans. The findings revealed the factors including financial constraints, ease of application, financial literacy, flexible repayment terms, and peer influence. It also examined how students allocate loan funds covering tuition, academic materials, living expenses, and discretionary spending and their understanding of loan management and repayment responsibilities. In addition, challenges identified include misconceptions of loans as non-repayable aid, viewing repayment as a burden, weak repayment tracking systems, and limited awareness of the process. Some students also anticipate loan forgiveness, further complicating repayment efforts. Students generally use the funds responsibly, many struggle with the concept of repayment, often perceiving the loans as aid rather than debt. To address these issues, the study recommends enhancing financial literacy, improving communication on repayment obligations, strengthening tracking mechanisms, and shifting perceptions of loans from support to responsibility. Additionally, reviewing loan forgiveness policies and offering flexible repayment options could ease the burden on graduates and improve repayment rates.
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CHAPTER ONE

INTRODUCTION

1.1 Chapter Overview 

This chapter provides an introduction of the research. It begins by outlining the background of the study, followed by a clear articulation of the problem statement. The chapter further delineates the specific objectives the study seeks to achieve and formulates the key research questions that guide the investigation. Additionally, it highlights the significance of the study, explaining its potential contributions and relevance. The scope of the study is defined to establish its boundaries and limitations. Finally, the chapter concludes with a description of the organization of the entire study, offering a roadmap for the subsequent chapters.
1.2 Background of the Study

The system of student funding in higher education institutions has experienced substantial growth globally (Mgaiwa, 2018). This is influenced by a number of students choosing to apply for loans of the higher learning institutions (Ogunode et al., 2023). According to Fatimayin et al., (2024) the students perception to apply for and repay loan depends much on the accessibility of the loan by considering how easy a student can apply, the flexibility during payments, availability of the loan and family financial ability where majority of students apply for loan because their poor familities cannot afford to pay for the school fees and accomodations.

The history of educational loans began in Europe in the late 11th century, with students borrowing money from individuals to fund their studies. In 1240, Robert Grosseteste introduced the first formal education loan system at Oxford University, marking a major shift in student financing (Nam and Ansong, 2015).
In the 20th century, educational loans began to take shape as government-backed initiatives (Crawford, et al., 2016). For instance, in 1950, Colombia created Colombian Institute of Educational Credit and Technical Studies Abroad to support students studying abroad. The U.S. followed in 1956 with the Massachusetts Higher Education Assistance Corporation which guaranteed loan program, while the United Kingdom established the Student Loans Company in the early 1990s. Canada launched the Canada Student Loans Plan in 1964, and India introduced the National Loans Scholarship Scheme in 1962, which paved the way for commercial bank-driven loans (Woodhall, 2004).
Zolkeplee et al., (2018) conducted a study in Malaysia which revealed that students’ decisions to apply for loans are shaped by factors such as the perceived fairness of the loan schemes, accessibility, repayment burden, transparency, associated stigma, and expected future returns on investment. These factors were also found to influence subsequent repayment behavior (Raj, 2023). Gaining insight into these perceptions is crucial both nationally and globally to promote equitable access to education, enhance the design of loan programs, and ensure the financial sustainability of such schemes (Fatimayin, et al., 2021).

In African context, prior 1980s, many African countries provided free higher education to ensure equal access for students from disadvantaged backgrounds (Mgaiwa and Ishengoma, 2017). However, things changed in the mid-1980s when the IMF and World Bank introduced Structural Adjustment Programs (SAPs). These programs shifted the role of the government in funding public services, including education which led to cost-sharing between governments and students, which often involved student loan programs. In fact, research shows that student loan schemes have been set up in about 70 countries worldwide.
As stated by UNESCO (2011), the primary objective of funding in higher education is to improve the quality of education and facilitate learning by ensuring the provision of quality assurance for graduates of higher education. The system essentially serves to increase access to higher education for students from economically disadvantaged backgrounds who would otherwise be excluded due to financial constraints (Kwasi-Agyeman, 2020).  Provides financial support for investment in future opportunities; and enables students to repay their loans once they are financially capable (Shitandi, 2018).
In Tanzania, the higher education financing system is predominantly based on cost-sharing (Mgaiwa, 2018). It relies on cooperative partnerships for meeting educational expenses (Mgaiwa and Ishengoma, 2017). This cost-sharing system originated before Tanzania's independence, with the goal of reducing the financial burden on the government and improving equitable access to higher education. For instance, during the colonial period in 1956, the colonial government established the Tanganyika Education Trust Fund to receive funds and assets from various organizations, public authorities, and private individuals for the higher education of Tanganyika’s citizens.
The implementation of the cost-sharing system in higher education was to occur in three phases. The first phase, implemented in 1992/1993, required students to cover only transport costs. In the second phase, starting in 1994/1995, students were asked to contribute towards transport, accommodation, and meal costs through a government-administered loan scheme. By the third phase, in 2004/2005, students were required to make partial payments for additional expenses, including tuition, books, supplies, specialized faculty requirements, field practical training, and research costs, leading to the establishment of the Higher Education Students' Loan Board (HESLB).

Prior to the establishment of Higher Education Student’s Loan Board, the Government Student Loan Scheme (GSLS) operated under the Ministry of Education, Science and Technology, and Higher Education from 1993 until the creation of Higher Education Student’s Loan Board in 2005. In 1999, the Tanzanian government passed the National Higher Education Policy, which promoted cost-sharing as a critical element of financing higher education, specifically through the establishment of a student loan scheme designed to provide financial assistance to needy students. This policy laid the foundation for the creation of the Higher Education Student’s Loan Board. Higher Education Student’s Loan Board was established by the Tanzanian government under Act No. 9 of 2004 (Cap. 178) and commenced operations in 2005 with the core responsibility of administering and managing loans for needy and eligible higher education students. Although Higher Education Student’s Loan Board has significantly contributed to the financing of higher education in Tanzania, challenges persist, particularly in the efficiency of financial support for students from needy families (Nafukho, 1996). 
In recent academic years, the Higher Education Students' Loans Board (HESLB) has shown a significant increase in financial disbursement. For the 2023/2024 academic year, TZS 731 billion was allocated to 220,376 undergraduate students (HESLB,2023) The first batch alone supported 56,132 bachelor’s students with TZS 159.7 billion. This number later grew to 70,560 first-year beneficiaries, totaling TZS 203.9 billion. The 2024/2025 issuance report from June 2025 shows this growth continues. It includes allocations for both diploma and degree students, with TZS 23.9 billion given to 9,144 diploma students. These figures show ongoing program expansion and differences among groups, establishing important quantitative baselines for studying perception differences among beneficiaries.
Various literatures point out that majority of students apply for loans due to high costs of education especially to students from low-income background for covering tuition and living expenses (Chirwa et al., 2022). Kamara et al., (2023) states that student loans are preferred over bank loans because they do not require collateral while Nuckols et al. (2020) noted that while loans are necessary, graduates often struggle with repayment. Besides, Baker (2019) and Yi Zhang et al. (2020) found that many students spend loan funds on non-academic expenses, leading to increased debt. Kaiser and Lusardi (2024) emphasized the importance of financial literacy in helping students manage loans effectively. Financial education is crucial for preparing students for responsible spending and repayment. Nyahende (2013) and Mori et al. (2024) found that this mindset leads to lower repayment rates, while Greenfield (2015) and Rani (2017) noted that misunderstanding loan obligations contributes to defaults. Balvanz et al. (2019) explored factors affecting loan repayment success among young men. Sululu, George and Kahimba (2024) elaborated on the student survival mechanism based on loans allocated in Tanzania Higher Education Institutions.
This study therefore examines the factors that influence students' perceptions of applying for and repaying loans at Higher Education Student’s Loan Board, including the reasons students apply for loans, how they manage and spend these loans during their studies while considering future repayment, and the challenges they face regarding mindset and attitudes when repaying loans after graduation.
1.3 Statement of Problem

The Higher Education Students Loan Board (HESLB) has played a critical role in financing higher education in Tanzania; however, significant challenges remain, particularly regarding the efficiency of financial support for students from economically disadvantaged backgrounds (Nafukho, 1996). Despite the Board's efforts, Higher Education Student’s Loan Board faces a lack of sustainable repayment mechanisms, relying heavily on government budgets and donor funding, which threatens its long-term sustainability. As a result, many students enrolled in higher learning institutions are unable to access these crucial loans. Furthermore, students often develop varying perceptions about the loan application process and their responsibilities towards loan repayment.

Rational choice theory, introduced by Adam Smith (1776), suggests individuals make decisions to maximize self-interest based on available information, though limited knowledge can lead to seemingly rational but irrational choices. The theory of information asymmetry (Awuor, 2013) supports this, showing that incomplete information affects decision-making. Expected Utility Theory posits that individuals make rational decisions to maximize their well-being, suggesting that borrowers weigh the costs and benefits when applying for and repaying loans.
Existing literatures primarily focus on the general financing of higher education (Mgaiwa & Ishengoma, 2017). While little highlight that most students apply for loans due to the high costs of education, particularly for those from low-income backgrounds, to cover tuition and living expenses (Chirwa et al., 2022). Kamara et al. (2023) noted that students prefer loans over bank loans because they don’t require collateral, while Nuckols et al. (2020) observed that graduates often struggle with repayment. Baker (2019) and Yi Zhang et al. (2020) found that many students use loan funds for non-academic expenses, increasing debt. Kaiser and Lusardi (2024) emphasized that financial literacy is essential for effective loan management. Nyahende (2013) and Mori et al. (2024) found that students’ mindset about loans leads to lower repayment rates, and Greenfield (2015) and Rani (2017) pointed out that misunderstanding loan obligations contributes to defaults. Balvanz et al. (2019) examined factors affecting loan repayment success among young men. This study explores the factors shaping students' perceptions of applying for and repaying loans at Higher Education Student’s Loan Board, including the reasons for loan applications, management and spending during studies, and challenges related to repayment attitudes post-graduation.

1.4 Objectives of the Study 
1.4.1 General Objective 

To assess the student’s perceptions on applying for and repayment of educational loans.
1.4.2 Specific Objectives

i. To determine the reasons for students to apply for loans at higher learning institutions.
ii. To explore how students manage and spend these loans throughout their studies, taking into account the future repayment obligations.

iii. To investigate the challenges students face in terms of mindset and attitudes when repaying their loans after graduation.
1.5 Research Questions
i. What are the reasons for students apply for loans at higher learning institutions?

ii. How students manage and spend these loans throughout their studies, considering the future repayment obligations?

iii. What are the challenges students face in terms of mindset and attitudes when repaying their loans after graduation?

1.6 Significance of the Study

The study provides insights to policy-makers and parliament on the importance of reviewing laws and policies related to student loans by encouraging positive perceptions of loan applications and repayment by ensuring effective loan financing.
It helps students understand the factors that influence their perceptions of applying for loans, potentially increasing the loan application rate, and emphasizing the importance of loan repayment for improved compliance.The study highlights the challenges and factors influencing students’ decisions to apply for and repayloans,encouraging the Higher Education Students Loan Board (HESLB) to improve mechanisms for loan application and repayment.
The study serves as a resource for future research on students' perceptions of applying for and repaying educational loans, providing a foundation for further exploration in this field.
1.7 Scope of the Study
The study was conducted in Zanzibar, where a sample of students at higher learning institutions and loan beneficiaries who are repaying their loans was selected to provide valuable insights. The study assessed the perceptions of these students regarding the application and repayment of educational loans through the Higher Education Students Loan Board (HESLB). Besides, the researcher visited Higher Education Student’s Loan Board offices located at ZSSF Michenzani Mall and it was conducted within six months while basing on the rational choice theory.
1.8 Organization of the Study 
This research contains five chapters. Chapter one addresses the general background of the study. It particularly introduces the research problem and its origin, outlines both main and specific objectives, research questions and statement of problem. Significances as well as organization of the dissertation are also presented under this chapter. The second chapter rests on reviewing literatures. It explores the ideas from different authors, theories relating to this study and various opinions in relation to the higher learning student’s perceptions. Besides, the research methodologies are presented under chapter three where research design, sample size and techniques, and methods employed during data collection among other things are presented. The forth chapter presents the research findings, analysis and discussion of the findings and the fifth chapter presents the conclusion of the study as well as recommendations.
CHAPTER TWO
LITERATURE REVIEW
2.1 Chapter Overview
This chapter examines literature on students' views regarding the application for and repayment of educational loans, specifically focusing on students' perceptions of applying for and repaying loans through HIGHER EDUCATION STUDENT’S LOAN BOARD. The chapter defines key concepts, theoretical review, empirical literature review, research gap, and conceptual framework.
2.2 Conceptual Definitions
2.2.1 Higher Education Student’s Loans Boards
The Higher Education Students' Loans Board (HESLB) is a Tanzanian government agency created under Act No. 9 of 2004. Its role is to provide loans and grants to student’s of higher education institutions, both domestically and abroad. The main goal of HIGHER Education Student’s Loan Board is to eliminate financial barriers for qualified Tanzanian students seeking access to tertiary education (HIGHER Education Student’s Loan Board Act Cap. 178 and Amendment, 2016).
2.2.2 Educational Loan
An educational loan, also known as a student loan, is a type of financial assistance provided to students to help them cover the costs associated with their education (Chatama, 2014). These loans are specifically designed to help students pay for tuition, books, living expenses, and other educational-related expenses. Educational loans are typically offered by government entities, private financial institutions, or other organizations (Baum, 2016). Thus, education loan means a financial aid provided to students by government agencies, private lenders, or other institutions to cover expenses such as tuition, textbooks, and living costs, enabling them to pursue their education.
2.2.3 Loan Application 
A loan application is a formal request from an individual or organization to a lender for loan approval, providing key financial information to assess the borrower's ability to repay (Reed, 2001). For student loans, the application outlines the student’s academic plans and financial needs, allowing the lender to evaluate eligibility and approve the loan, with repayment starting after graduation.
2.2.4 Loan Repayment and Recovery
Loan repayment is the process of returning borrowed funds, including principal and interest, to the lender after completing education, typically starting after graduation as per the loan agreement (Mori et al., 2024). For student loans, it involves repaying the principal and interest, following a predefined schedule starting post-graduation (Sangwan et al., 2020). Loan recovery occurs when a lender seeks overdue payments due to the borrower’s failure to repay on time, which may involve collection efforts, restructuring, or legal actions (Sikira, 2021). According to Amirah (2018), loan recovery refers to the lender’s actions to reclaim overdue payments when borrowers fail to meet repayment terms after graduation.
2.3 Theoretical Review

2.3.1 The Rational Choice Theory
This study used Rational Choice Theory, introduced by Adam Smith in 1776 in “An Inquiry into the Nature and Causes of the Wealth of Nations,” posits that individuals make decisions based on rational calculations to achieve personal goals and maximize self-interest. The theory highlights that rational decisions rely on available information, with limited or incorrect knowledge leading to choices that may appear rational to individuals but irrational to others. Being well-informed is essential for making beneficial decisions. In this study, applying rational choice theory to students' perceptions of educational loans through the Higher Education Students' Loan Board (HESLB) suggests that students weigh the costs of loans against future benefits like education and potential earnings
The key variables under this theory include perceived costs and benefits, individual goals, and the availability and accuracy of information. One strength of Rational Choice Theory is its structured and logical framework, which allows for a systematic explanation of how students make loan-related decisions (Becker, 1976). 

A weakness of this theory lies in the assumption of perfect rationality and access to complete information, which is often unrealistic in real-world scenarios (Simon, 1955). Additionally, it may overlook emotional, cultural, and social influences on decision-making. To mitigate these limitations, the study incorporates mixed methods, including surveys and interviews, to explore both rational and non-rational factors influencing students' decisions. Furthermore, the study evaluates students’ understanding of loan terms to assess how information gaps may distort rational judgments.
2.4 Empirical Literature Review

2.4.1 The Reasons why Students Apply for Loans at Higher Learning Institutions
Kamara et al. (2023) conducted a study on an exploratory study on the implementation of student loans in alleviating poverty and its contribution to human capital development in Sierra Leone. They argued that students opt for loans from education loan schemes rather than banks because bank loans require collateral, such as property or machinery, which many students cannot provide. In contrast, student loans do not require such collateral. However, students must sign strict agreements, committing to repay the loan from future earnings. 
Chirwa et al., (2022) in their study titled Loans and Scholarships in Africa’s Higher Education Finance: A Comparative Analysis of Capitation, Policy and Recoveries in Eleven Countries, where found that in selected eleven countries, students apply for loans at higher learning institutions mainly due to the high costs of education and living expenses, which many, particularly from low-income families, cannot afford. With limited resources and challenges in loan recovery, funding agencies struggle to meet the demand. Additionally, varying policies and unclear management structures further complicate the process. 
Nuckols, Bullington, and Gregory (2020) conducted a qualitative study exploring the perceived value added to the lives of graduates who took out student loans to finance their college education. The study found that applying for loans to fund their education is a worthwhile decision; they also expressed feeling that majority of graduates are overwhelmed by the burden of repaying those loans after graduation. As a result, some students prefer to avoid loans altogether, opting to pay for their education out of pocket if possible, despite the financial challenges this may present. 
Yankovich (2019) studied why students apply for loans at higher education institutions and how these loans impact their self-efficacy, attitude toward debt, and graduation rates, especially at minority-serving institutions. The study found that students take out loans due to the financial burden of education and concerns about repayment, marking the start of their financial self-efficacy journey. As students near graduation, they perceive their debt more significantly, which affects their decision-making. The research also highlighted that while students are aware of their debt before borrowing, the repayment burden becomes more overwhelming later.

Kwasi-Agyeman (2020) found that most students in South Africa choose public higher education institutions due to better access to funding for their studies. While Private Higher Education (PHE) is growing, it must address perceptual challenges to help bridge the higher education access gap and strengthen its role in the South African market.
2.4.1 Utilization of Student Loans throughout the Study Period and Willingness to Repay
Baker(2019) delves on a case study of undergraduate debt repayment plans and 
postbaccalaureate decision-making among black students, in his findings he pointed out that high student loan payments and defaults can impact students' post-graduation
decisions, especially if fear of debt influences their career and education choices. How students manage debt is shaped by factors like the timing of information, family advice, and their comfort with borrowing.
Yi Zhang et al., (2020) examine the effect of student loan debt on spending: the role of repayment. The study highlights that a significant portion of loan funds is typically allocated to tuition, housing, and textbooks. However, it also notes that many students use loans to cover non-academic personal expenses, including discretionary spending on entertainment, dining, and vacations. This non-essential use of loan funds often leads to increased debt accumulation, as these expenditures do not contribute to academic success. The study underscores the need for financial education and stronger guidance on responsible loan usage.
Kaiser and Lusardi (2024) discusses financial literacy and financial education, where pointed out that the critical role of financial literacy is the way students manage and repay their loans. The study shows that many students have limited understanding of how loans work, including the consequences of accruing interest and the impact of deferred payments. Authors found that students with higher financial literacy tend to use loans more effectively, focusing on necessary academic and living expenses, and are more prepared for repayment after graduation.

Abraham et al., (2018) elaborates on the framing effects, earnings expectations, and the design of student loan repayment schemes, whe explores the role of federal  student loan policies in managing debt among borrowers. It highlights the various repayment plans available, such as Income-Driven Repayment (IDR) plans, and examines how these policies affect students’ long-term financial health. The study reveals that although these policies provide some relief for borrowers, many students are unaware of the available options, which can lead to confusion and missed opportunities for repayment assistance.
2.4.2 To Examine the Mind-Set Challenges that Students Face on Repayment of Loans after Completion of their Studies
Nyahende (2013) found that student loans have been successful in financing higher education in Tanzania by increasing student enrollment in higher learning institutions. The study also highlighted that the Higher Education Students' Loans Board (HESLB) has made significant efforts to recover loans from beneficiaries since 1994, and the guidelines and criteria for granting loans were deemed satisfactory. However, one of the study's key recommendations was to improve the recovery of loans already issued. To enhance this, Higher Education Student’s Loan Boar Dwas advised to implement sound financial management practices, such as setting appropriate interest rates to counter inflation and preserve the loan fund’s capital value, as well as covering administrative costs.

Mori, et al., (2024) wrote on the determinants of loan repayment behavior of Tanzanian microfinance borrowers, while contending that in the banking context, repayment is enforced through constant monitoring of overdue loans and, when necessary, legal actions to retrieve funds. However, students often view these loans as less urgent and may not prioritize repayment once they graduate, especially if they perceive the loan as a form of financial aid rather than a debt. This perception can lead to higher default rates, as students may not recognize the long-term impact of not repaying, which reduces the overall effectiveness of the loan system.
2.5 Research Gap
Although various studies have examined factors influencing students' decisions to apply for loans, manage them, and face repayment challenges, there is a notable gap in research on students' perceptions of applying for and repaying loans through Higher Education Student’s Loan Board in Zanzibar. For example, Chirwa et al. (2022) found that students, especially from low-income backgrounds, apply for loans due to high education costs, but did not explore their perceptions of the HIGHER Education Student’s Loan Board application process. Kamara et al. (2023) discussed the preference for student loans over bank loans due to collateral issues. Similarly, Nuckols et al. (2020), Baker (2019), and Yi Zhang et al. (2020) examined repayment challenges and loan misuse but overlooked Zanzibar's unique context. Besides, Studies by Nyahende (2013) and Mori et al. (2024) identified repayment behaviour issues but did not delve into how students' attitudes and perceptions toward repayment influence their behaviour within Higher Education Student’s Loan Board in Zanzibar. This study addresses this gap by exploring the factors that shape students' perceptions of applying for and repaying loans at Higher Education Student’s Loan Board in Zanzibar.
2.6 Conceptual Framework


Figure 2.1 Conceptual Francerwork 
Source: Researcher (2024)
The conceptual framework of this study focuses on linking how the three independent variables reasons for applying for loans, spending of loans, and mindset challenges faced by students influence the dependent variables, namely enhancing loan application and enhancing loan repayment. The study examines how the reasons for applying for loans, such as perceived ease of application, payment flexibility, loan availability, and family financial inability, affect students’ willingness and motivation to apply for loans, thereby contributing to the enhancement of loan application processes. Similarly, it explores how the spending of loans on tuition and fees, textbooks, housing, personal expenses, and family support relates to students’ financial responsibility and capacity to repay, thus influencing strategies for enhancing loan repayment. Finally, the study investigates how mindset challenges, including perceptions of loans as financial support rather than debt, feelings of repayment burden, lack of tracking mechanisms, and expectations of forgiveness, impact both loan application behaviors and repayment attitudes.
2.7  Theoretical Framework
This study explores the connection between various independent variables and the dependent outcomes, which are enhancing loan application and enhancing loan repayment. The dependent variables represent key areas where improvement is needed in the student loan system, specifically focusing on how students engage with the application process and how they manage their repayment responsibilities.

The independent variables are grouped into three main categories. The first category, reasons for applying for loans, includes perceived ease of application, payment flexibility, loan availability, and family financial inability. These factors reflect the initial motivations and barriers students face when seeking financial support for higher education. Understanding these reasons helps identify what encourages or hinders students from accessing loans effectively.

The second and third categories of independent variables further influence the outcome. Spending of loans refers to how students allocate the loan funds across various needs such as tuition and fees, textbooks and supplies, housing and utilities, personal expenses, and family support. Mismanagement or diversion of funds can affect students' ability to repay. Meanwhile, mindset challenges faced by students involve perceptions that loans are financial support rather than debt, feelings that repayment is a burden, lack of effective tracking mechanisms, and expectations of loan forgiveness. These psychological and systemic factors play a significant role in shaping student behavior and attitudes toward both loan application and repayment, directly influencing the effectiveness of the entire loan process.
CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Chapter  Overview 
This chapter presents research philosophy, research approach, research design and strategy, data collection methods, data analysis, validity, reliability and ethical considerations while conducting research.
3.2 Research Philosophy
A research philosophy refers to the approach used to collect, analyse, and interpret data about a phenomenon, focusing on how knowledge is created and its nature (Saunders et al., 2012). In this study, the researcher adopted a positivist philosophy to evaluate students' perceptions of applying for and repaying educational loans through the Higher Education Students' Loan Board (HESLB). Positivism emphasizes objectivity by relying on observable and measurable data, rather than subjective interpretations, asserting that valid knowledge comes from understanding natural phenomena and their relationships (Levin, 1988). This approach is appropriate for the study, as it is based on empirical data related to organizational performance, assessed through concrete experiences and measurable observations. It aligns with factual knowledge and real-world experiences.
3.3 Research Approach
This study used a quantitative research approach to assess students’ perceptions regarding the application and repayment of educational loans provided by the Higher Education Students’ Loans Board in Tanzania. The quantitative approach is appropriate for this research as it enables the collection of measurable, numerical data that can be analysed statistically to identify patterns, trends, and relationships (Earl, 2010). Data was collected using structured questionnaires featuring closed-ended questions such as multiple choice, Likert scales, and yes/no responses. These tools ensure uniformity and make it easier to analyse responses from a broad sample of students who have applied for or are currently benefiting from Higher Education Student’s Loan Board loans. Kothari, 2019.
3.4 Research design and Strategy 

Research design is a plan outlining how a study collect, measure, and analyse data to answer research questions or test hypotheses (Greene and Martelli, 2015; Kothari, 2019). This study used a cross-sectional design to assess student perceptions of applying for and repaying higher education loans. Cross-sectional design analyses data from a population at a specific point in time, providing a snapshot of variables and their relationships (Bryman & Bell, 2007). The researcher chose this design to involve various Higher Education Student’s Loan Board stakeholders, including prospective loan applicants, current students in Zanzibar, and borrowers repaying loans, whether employed or self-employed. The design also summarizes key methodologies, outlining their strengths and weaknesses.
3.5 Study Area

This research was conducted in Zanzibar, where there is a Higher Education Student’s Loan Board Zanzibar office regarded as sub-office. Zanzibar was chosen as the study area due to its accessibility, availability of relevant data, and the presence of a Higher Education Student’s Loan Board sub-office. The office provides direct access to loan records and staff, making data collection more efficient. Conducting research in Zanzibar is also cost-effective and manageable within the available financial and human resources. Additionally, the presence of higher learning institutions and Higher Education Student’s Loan Board beneficiaries in the area ensures a reliable source of respondents, supported by existing data from Higher Education Student’s Loan Board offices (Milinga, 2014).
3.6 Research Population

Population refers to the entire group of individuals or instances about whom the study seeks to draw conclusions (Kothari, 2019). It is the larger group from which a sample may be drawn for the purpose of making inferences about the group (Omari et al, 1989). The population of this research was obtained from selected Higher Education Student’s Loan Board stakeholders such as students who are prospective loan applicants, students who are currently on studies at different higher leaning institutions in Zanzibar and those who are currently repaying their loans whether formally employed or self-employed who in total constitutes 120 respondents, selected purposively as representative groups with the same characteristics, knowledge and experience relevant to the study.
Table 3.1:  Sample Sizes of the Respondents  
	Respondents
	No. of participants

	Prospective loan applicants (Form VI)
	45

	Continuing students in HLIs in Zanzibar
	45

	Beneficiaries currently repaying loans
	30

	TOTAL
	120


3.7 Sampling Techniques and Sample Size
In determining a sample size Yamane (1967) suggested simplified formula for calculation of sample size from a population which is an alternative to Cochran’s formula. According to him, for a 95% confidence level and 0.5, size of the sample should be:
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Where by 

n = Sample size

N = Population 

e = Level of Precisions (Level of tolerance 5% = 0.05)

1 = Constant
n =              120
                                   1+100(0.05) (0.05)
n =                   120
                                                1.5

n = 80 respondents     
The sample size of the study comprised of 80 respondents from the population of 120. The study used purposive sampling technique to obtain the sample size. Purposive is a non-probability sampling technique used to obtain respondents from selected localities in Zanzibar given that they are among Higher Education Student’s Loan Board stakeholders. Purposive sampling is suitable for this study because it 
targets students who have applied for or benefited from Higher Education Student’s Loan Board loans, ensuring that the data collected is directly relevant to the research objectives. This method allows the researcher to focus on informed respondents, improving the depth and accuracy of insights regarding their perceptions of loan application and repayment.  It is also cost-efective and time-efficient especially when resource are 
limited and the study area (like Zanzibar) has a known population of interest.
Table 3.2:  Sample Size of Respondents

	Respondents
	No. of participants

	Prospective loan applicants (Form VI)
	30

	Continuing students in HLIs in Zanzibar
	30

	Beneficiaries currently repaying loans
	20

	TOTAL
	80


3.8   Data Collection Methods

This research involved both primary and secondary methods of data collection. 
3.8.1   Primary Methods of Data Collection 
Kothari (2019) defines primary data as original or opening data collected for the first time by the researcher through data collection tool which includes interview, observation and questionnaires. This study employed various methods of data collection as elaborated below.
3.8.2 Questionnaire

The researcher distributed close-ended questionnaires to collect data directly from 
respondents. The target group includes form six leavers (prospective loan applicants), current university students in Zanzibar, and loan beneficiaries who are repaying their loans at the Higher Education Student’s Loan Board Zanzibar office, whether through salary deductions or self-employment. This method allows respondents to reflect on their real-life experiences and opinions, providing useful data and recommendations, while also being time-efficient.
3.8.3 Secondary Information
The study also collected secondary data from journals, articles, books, reports, and other publications. Additional data was gathered from official websites, such as those of Higher Education Student’s Loan Board, the Ministry of Education, and various online reports, articles, and news related to the study.
3.9 Variables and Measurement Procedures
This research contains dependent variables and independent variables. Under this study the researcher set ordinal scale as a unit of measurement. 5- Likert scale (1 = strongly disagree, 2 = disagree, 3 = neither agree nor disagree, 4 = agree, 5 = strongly agree).
3.9.1 Dependent Variables Measurement 

Dependent variables are the factors that are measured in determining the effects of the independent variables (Illness, 2015). The dependent variable was measured in score from 1 – 5 point rating scale while assessing the dependent variables which are loan application and loan repayment rates.
3.9.2 Independent Variables 

Independent variables include all factors that can be tested or monitored and they influence the dependent variables either positively or negatively (Illness, 2015). Independent variables in this research includes reasons for students to apply for loans at Higher Education Student’s Loan Board; how students spend their loans; and mindset challenges faced by students. The independent variables were handled in ordinal measurement where the 5-likert scale questions are to be prepared for each variable to ensure accuracy and measure the effect size of the predictors.
3.9.3   Demographic Variables

The respondents’ demographic characteristics was based on their age, sex, gender, education and job occupation as elaborated in the Table below.
Table 3.4:  Demographic Characteristics of Respondent

	Demographic variable
	Measurement indicators

	Age
	Years since the respondent was born

	Gender
	1 = male, 2 = female

	Marital status
	1 = single, 2 = married, 3 = other

	Education
	1 = diploma or lower, 2 = bachelor, 3 = above bachelor

	Occupation
	Years spent by the respondent as employee


Source: Constructed from Kavach (1995)
3.9.4   Validity and Reliability of Data

3.9.5   Validity

Validity refers to the extent to which a test, measurement, or study accurately measures what it is intended to measure. According to Heale and Twycross (2015),
validity is defined as the extent to which a variable or concept is accurately measured in a quantitative study. To ensure data validity researcher ensured the characteristics of the selected sample reflect the characteristics of the entire targeted populations while selecting respondents by using purposive sampling. Questionnaires was pretested to eighty respondents, corrected and subjected to the supervisor for further scrutiny before they are widely distributed to sampled respondents. Furthermore, the researcher ensured respondents’ consent is granted and are willing to respond to the questions before the instruments are checked by the supervisor.
3.9.6   Reliability

Reliability refers to the consistency and dependability f a measurement or assessment tool. According to McMillan and Schumer (2006), reliability simply reflects the degree to which a test is free from measurement errors to ensure reliability, the questionnaire was pilot-tested with a small group of students before full deployment. The internal consistency of the questionnaire was measured using Cronbach’s alpha, which yielded a value of 0.78, indicating acceptable reliability. Standard procedures were followed in administering the survey to ensure uniformity in responses and minimize potential bias (Heale and Twycross, 2015).

3.10  Data Processing and Analysis

The study used quantitative data analysis. Quantitative data analysis the systematic empirical investigation of observable phenomena via statistical, mathematical, or computational techniques. Descriptive statistics technique on data analysis was carried out during the data analysis by using measures of central tendency which includes mean score, was presented as percentages to identify the most frequent student opinions on loan application and repayment. This approach is suitable for summarizing categorical and Likert scale data, making results easier to interpret and compare. The coding of data for easy analysis is to be done by SPSS which allows easy presentation of the data and lead to valid conclusion in respect to the subject investigated. Also excel will be used in such analysis.
3.11
Ethical Consideration

The study considered the rights of respondents, institutions, and individuals directly or indirectly affected by the research by ensuring data confidentiality, researcher objectivity, clear language, and the impact of data use, analysis, and reporting. Informed consent was obtained by informing respondents about their rights, the study's purpose, procedures, and potential risks and benefits. Simple language was used to ensure understanding and minimize coercion. Participant’s physical, emotional, and psychological well-being was considered, and they were reminded of their right to withdraw at any time. Besides, Formal permission was obtained through an introductory letter from the Open University of Tanzania before data collection begins.

                                                 CHAPTER FOUR
RESEARCH FINDINGS AND DATA ANALYSIS

4.1  Chapter Overview
This chapter analyses the findings regarding students’ perceptions on applying for and repaying of educational loan from the Higher Education Students Loan Board. It also discusses the data collected through questionnaires distributed to the respondents on this research topic. The chapter is organized into three sections which includes demographic information of the respondents, research findings, and a discussion of the findings.
4.2  Demographic Information of the Respondents 

The demographic details of the participants encompass age, sex, gender, education level, occupation, and job position. As shown in Table 4.1, 10 respondents (12.5%) were between 18 and 28 years old, 37 respondents (46.25%) were aged 29 to 38 years, 20 respondents (25%) were 39 to 48 years old, 10 respondents (12.5%) were 49 to 59 years old, and 3 respondents (3.75%) were 59 years or older. The age distribution indicates that the majority of respondents (46.25%) are between 29 and 38 years old, suggesting that most participants are likely to have had practical experience with the Higher Education Students’ Loans Board processes, either as applicants or as borrowers.
Table 4.1 also indicates that 65 respondents who are making up 81.25% of the total, were female, while the remaining 35 respondents (18.75%) were male. This has implications for understanding gender-specific perceptions and challenges in accessing or repaying educational loans. The participants were classified by their educational qualifications, with 30 respondents (37.5%) holding a secondary school education, 40 respondents (50%) possessing a Bachelor’s Degree, and 10 respondents (12.5%) with a Master’s Degree, indicating that the study effectively captured perceptions across different academic levels. In terms of job positions, the study included 30 respondents (37.5%) pprospective loan applicants (Form VI); 30 respondents (37.5%) ccontinuing students in HLIs in Zanzibar as well as 20 respondents (25%) who are beneficiaries currently repaying loans. This ensures that the study considered perspectives from multiple stages of the loan process.
Table 4.1: Sample Description of Demographic Information of the Respondents

	S/N
	
	Frequency
	Percentage 
	Mean
	Std. Dev.

	1
	Age 

18 - 28


29 - 38


39 - 48


49 - 59


59 and above

Total

	10
37

20

10

3

80
	12.5%

46.25%

25%

12.5%

3.75%

100%
	2.26
	1.163

	2
	Gender 

Female

Male

Total 
	65

35

80
	81.25%

18.75%

100%
	1.37
	   .488

	3
	Education 

Secondary

Bachelor Degree

Masters’ Degree

Total

	30

40

10

80
	37.5%

50%

12.5%

100%
	3.47
	.803

	4
	Position 

Prospective loan applicants (Form VI) 

Continuing students in HLIs in Zanzibar

Beneficiaries currently repaying loans.
Total


	30

30

20

80
	37.5%

37.5%

25%

100%
	2.44
	.584


4.3  Research Findings 

This part presents the research findings based on the objectives of the study, which were to determine the reasons why undergraduate students apply for loans, to explore how students spend these loans throughout their studies while considering future repayment obligations, and to investigate the mindset challenges students face when repaying the loans after completing their studies. To understand the above objectives, the research developed five questions for respondents. A Likert scale was used for participants to select the most appropriate response, with the following options for questions 1 to 5 (1. Strongly Disagree, 2. Disagree, 3. Neither Agree nor Disagree, 4. Agree, and 5. Strongly Agree).
4.3.1  Reasons why Students Pursuing Undergraduate Studies Apply for Loan at the Higher Education Student’s Loan Board
The first objective of this study was to identify the reasons why undergraduate students apply for loans. To achieve this, the researcher examined five factors: the inability of families to cover educational expenses, the perceived ease of applying for loans from Higher Education Student’s Loan Board, financial literacy, the availability of payment flexibility after securing employment, as well as awareness of loan options and peer influence.
4.3.2  Family Inability to Meet Educational Expenses

The first item aimed to assess how insufficient family income and the inability to cover educational expenses influence students' decisions to apply for loans from the Higher Education Student’s Loan Board. The results showed at Table 4.1 reveals that 11.7% strongly disagreed, and 20.4% disagreed, with the idea that family financial constraints are a reason for seeking Higher Education Student’s Loan Board loans. Meanwhile, 10.7% were neutral, 26.2% agreed, and 31.1% strongly agreed that financial inability is a key factor in applying for these loans. Overall, the finding indicate that the majority of students at higher learning institutions seek loans from Higher Education Student’s Loan Board because their families cannot afford to pay for their education. 
4.2:  Insufficient Family Income to Meet Educational Table Expenses

	Response
	Frequency
	Percentage

	Strongly Disagree
	9
	11.7%

	Disagree
	16
	20.4%

	Neutral
	9
	10.7%

	Agree
	21
	26.2%

	Strongly Agree
	25
	31.1%

	TOTAL
	80
	100%


Source: Field Data (2024)
4.3.3 Perceived Easy of Applying for Loan from Higher Education Student’s Loan Board
The second aspect of the first objective focused on determining whether the perceived ease of applying for a loan from Higher Education Student’s Loan Board influences students at higher education institutions to seek loans. The findings revealed that 17.5% of respondents strongly disagreed, 25.2% disagreed, and 30.1% were neutral. Meanwhile, 14.6% agreed, and 12.6% strongly agreed that the perceived ease of applying for an Higher Education Student’s Loan Boardloan is a reason why students apply for loans. This indicates that the easiness of loan application process itself is not the primary motivator for students to seek loans.  Further details are provided in Table 4.3.
Table 4.3:  Perceived Easy of Applying for Loan from Higher Education   Student’s Loan Board
	Response
	Frequency
	Percentage

	Strongly Disagree
	14
	17.5%

	Disagree
	20
	25.5%

	Neutral
	24
	30.1%

	Agree
	12
	14.6%

	Strongly Agree
	10
	12.6%

	TOTAL
	80
	100%


Source: Researcher, 2024
4.3.4   Financial Literacy

The researcher also examined whether financial literacy influences students at higher education institutions to apply for loans from Higher Education Student’s Loan Board. The results revealed that 10.7% strongly disagreed, 15% disagreed, and 15.5% were neutral. In contrast, 17.5% agreed, and 40.8% strongly agreed that financial literacy is a key factor in students' decision to apply for an HIGHER Education Student’s Loan Board loan. This indicates that students who understand financial concepts are more likely to view loans as a practical solution for financing their education. Further, detailed in Table 4.4 below.
Table 4.4: The Financial Literacy is the Reason why the Students of Higher Education Institutions Apply for Loan from Higher Education Student’s Loan Board
	Response
	Frequency
	Percentage

	Strongly Disagree
	9
	10.7%

	Disagree
	12
	15%

	Neutral
	12
	15.5%

	Agree
	14
	17.5%

	Strongly Agree
	33
	40.8%

	TOTAL
	80
	100%


Source: Researcher, 2024
4.3.5 Existence of Payment Flexibility after Securing Employment

The fourth item of the first objective explored whether the flexibility of loan repayment after securing employment influences students to apply for loans from Higher Education Student’s Loan Board. The findings showed that only 1% strongly disagreed, 12.6% disagreed, and 36.9% were neutral. Meanwhile, 19.4% agreed, and 30.1% strongly agreed that the availability of repayment flexibility after employment is a key reason for students to obtain loans from Higher Education Student’s Loan Board. The findings indicate that the existence of repayment flexibility after securing employment influences many students to apply for loans from Higher Education Student’s Loan Board. This is further illustrated in the graph below. This is further illustrated in the Table 4.5 below.
Table4.5: Existence of Payment Flexibility after Securing Employment

	Response
	Frequency
	Percentage

	Strongly Disagree
	1
	1%

	Disagree
	10
	12.6%

	Neutral
	30
	36.9%

	Agree
	15
	19.4%

	Strongly Agree
	24
	30.1%

	TOTAL
	80
	100%


Source: Researcher 2024
4.3.6  Awareness of Loan Availability and Peer Influence

The fifth aspect examined under the first objective was the extent to which awareness of loan availability and peer influence contribute to students' decisions to apply for loans from Higher Education Student’s Loan Board. The findings revealed that 1% strongly disagreed, 9.8% disagreed, and 16.7% were neutral. In contrast, 43.1% agreed, and 29.4% strongly agreed that awareness of the loan availability and peer influence play a role in their decision to apply for a loan. This indicates that many students apply for loans because they are aware of the loan options, while others are influenced by their peers.
Table 4.6:  Awareness of Loan Availability of Peer Influence

	Response
	Frequency
	Percentage

	Strongly Disagree
	1
	1%

	Disagree
	8
	9.8%

	Neutral
	13
	16.7%

	Agree
	34
	43.1%

	Strongly Agree
	24
	29.4%

	TOTAL
	80
	100%


Source: Researcher 2024
4.3.7  The Reasons why Students Pursuing Undergraduate Studies Apply for Loan at the Higher Education Student’s Loan Board
The Responses on the reasons why students pursuing undergraduate studies apply for loan at the Higher Education Student’s Loan Board, as indicated under the Table 4.7 below shows that family ability to meet educational expenses is the reason for applying for loan from Higher Education Student’s Loan bBoard ecause majority of the students are from poor and needy family thus apply for loan from Higher Education Student’s Loan Board to afford their educational costs (mean score 3.45). Perceived easy of applying for loan from Higher Education Student’s Loan Board is also a reason for majority of undergraduate students to apply for loans (mean score 3.62). Financial literacy (mean score 3.62), existence of payment flexibility after securing employment (mean 3.66) and lastly awareness of loan availability and peer influence is another reason to why undergraduate students apply for loans. This is clearly elaborated under the Table 4.7 below.
Table 4.7:  Reasons for Students to Apply for Loan at the Higher Education Student’s Loan Board
	No.
	Descriptive Statistics
	Mean Score

	1.
	Family Ability to Meet Educational Expenses
	3.75

	2.
	Perceived Easy of Applying for Loan from Higher Education Student’s Loan Board.
	3.94

	3.
	Financial Literacy.
	4.22

	4.
	Existence of Payment Flexibility after Securing Employment.
	3.86

	5.
	Awareness of Loan Availability and Peer Influence
	4.01

	6.
	Valid N (list-wise)
	


Source: Researcher, 2024
4.3.8  To Determine Student Loan Spending Patterns and Repayment Awareness
The second objective was to examine how students spend their loans throughout their studies, considering the future obligations associated with such loans. This objective was tested by exploring several areas, including the use of student loans for tuition fees, educational materials, and living expenses. Additionally, it investigated the allocation of loans for personal and discretionary expenses such as entertainment and social activities. The study also assessed students' awareness of how to manage their loans effectively, their understanding of future financial obligations, the role of financial literacy in loan management, and how current policies and support structures help students manage their loans during their studies. The items are elaborated below as follows.
4.4 The Use of Student’s Loans for Tuition Fees, educational materials and        living expenses 

The first item of the second objective aimed to examine whether student loans are wisely and honestly used for tuition fees, educational materials, and living expenses. The results showed that 10.7% of students strongly disagreed, 3.9% disagreed, 25.2% were neutral, 28.2% agreed, and 32% strongly agreed that student loans are used for these purposes. This indicates that, to a large extent, loans are being used for tuition fees, educational materials, and living expenses. This is elaborated in Table 4.8 below.
Table 4.8:   The Use of Student's Loans on Academic Performance

	Response
	Frequency
	Percentage

	Strongly Disagree
	9
	10.7%

	Disagree
	3
	3.9%

	Neutral
	20
	25.2%

	Agree
	23
	28.2%

	Strongly Agree
	25
	32%

	TOTAL
	80
	100%


Source: Researcher 2024
4.4.1  The Use of Loan for Personal and Discretionary Expenses like Entertainment and Social Activities

The second item of the second objective was to determine the use of student loans for personal and discretionary expenses, such as entertainment and social activities. The findings revealed that 34% of respondents strongly disagreed, while 19.4% disagreed. Additionally, 22.3% were neutral, 9.7% agreed, and 14.6% strongly agreed. This indicates that the majority of respondents strongly disagree with the idea that loans are used for personal and discretionary expenses. This is elaborated under Table 4.9 below.
Table 4.9: The Use 0f Loan for Personal and Discretionary Expenses    like Entertainment and Social Activities

	Response
	Frequency
	Percentage

	Strongly Disagree
	27
	34%

	Disagree
	16
	19.4%

	Neutral
	18
	22.3%

	Agree
	8
	9.7%

	Strongly Agree
	11
	14.6%

	TOTAL
	80
	100%


Source: Researcher, 2024
4.4.2  Awareness on How to Manage Student’s Loan Eeffectively
The third item of the second objective examines students' awareness of how to manage their student loans effectively. The findings reveal that 34% of respondents strongly disagreed with the statement about their awareness of how to manage student loans. Additionally, 2.9% disagreed, while 32% neither agreed nor disagreed. The remaining 15.5% agreed, and another 15.5% strongly agreed. This indicates that the majority of respondents strongly disagree thus indicating a lack of awareness among students regarding effective loan management. This is elaborated under Table 4.10 below.
Table4.10:  Awareness on How to Manage Student's Loan Effectively

	Response
	Frequency
	Percentage

	Strongly Disagree
	27
	34%

	Disagree
	2
	2.9%

	Neutral
	26
	32.0%

	Agree
	12
	15.5%

	Strongly Agree
	13
	15.5%

	TOTAL
	80
	100%


Source: Researcher, 2024

4.4.3  Student’s Awareness of Future Financial Obligations to Repay Loan 

The fourth item of the second objective was to assess students' awareness of their future financial obligation to repay loans while using the funds. The findings show that 1.9% of respondents strongly disagreed, 6.8% disagreed, 12.6% were neutral, 35% agreed, and 43.7% strongly agreed. This indicates that the majority of students are aware of their future obligation to repay their loans. This is elaborated under Table 4.11 below.
Table 4.11:  Student’s Awareness of Future Financial Obligations   to   Repay Loan

	Response
	Frequency
	Percentage

	Strongly Disagree
	2
	1.9%

	Disagree
	5
	6.8%

	Neutral
	10
	12.6%

	Agree
	28
	35%

	Strongly Agree
	35
	43.7%

	TOTAL
	80
	100%


Source: Researcher, 2024 

4.4.4  Existing Policies and Support Structures helps Student’s Management of Loans Effectively During their Studies.

The fifth item of the second objective was to assess how existing policies and support structures help students manage their loans effectively during their studies. The findings revealed that 15.5% strongly disagreed, 13.6% disagreed, and 24.3% were neutral. Meanwhile, 23.3% agreed, and another 23.3% strongly agreed. This suggests that existing policies and support structures play a role in helping students manage their loans effectively during their studies. This is elaborated under Table 4.12 below.
Table 4.12:  Existing Policies and Support Structures helps Student's 
Management of Loans Effectively During their Studies

	Response
	Frequency
	Percentage

	Strongly Disagree
	12
	15.5%

	Disagree
	11
	13.6%

	Neutral
	19
	24.3%

	Agree
	19
	23.3%

	Strongly Agree
	19
	23.3%

	TOTAL
	80
	100%


Source: Researcher, 2024 
4.4.5 Student Loan Spending Patterns and Repayment Awareness
The second objective aimed to assess how students spend their loans throughout their studies, considering future repayment obligations. The findings revealed that loans are primarily used for essential purposes, such as tuition fees, educational materials, and living expenses, with a (mean score of 3.45). Less frequently, loans are allocated to personal and discretionary expenses like entertainment and social activities (mean score of 3.32). Students demonstrated a moderate level of awareness about how to manage their loans effectively (mean score of 3.62), and are generally aware of their future financial obligations to repay the loans (mean score of 3.65). Additionally, existing policies and support structures were seen as effective in helping students manage their loans during their studies (mean score of 3.90). The findings are elaborated in the Table 4.13 below.
Table 4.13: Student Loan Spending Patterns and Repayment Awareness

	Student Loan Spending Patterns and Repayment Awareness
	Mean Score

	The Use of Student’s Loans for Tuition Fees, educational materials and living expenses.
	3.45

	The Use of Loan for Personal and Discretionary Expenses like entertainment and Social activities.
	3.32

	Awareness on how to Manage Student’s Loan Effectively.
	3.62

	Student’s Awareness of Future Financial Obligations to Repay Loan
	3.65

	Existing Policies and Support Structures helps Student’s Management of Loans Effectively during their Studies.
	3.90

	Valid N (listwise)
	


Source: Researcher, 2024

4.4.6  To Examine the Mindset Challenges that Students Face on Repayment of  such Loans after Completion 0f their Studies 

The third objective was to explore the mindset challenges students face regarding loan repayment after completing their studies. The researcher examined several factors, including students' perception of loans as support rather than debt, the feeling that loan repayment is a burden or punishment rather than a responsibility, the impact of employment on readiness to repay loans, the lack of proper mechanisms for tracking beneficiaries to ensure repayment, expectations of loan forgiveness or non-repayment, and students' understanding of the loan repayment process. These factors are further elaborated below.
4.4.6.1  Beneficiaries Perception of Loan as Support rather than Debt

The first item in the third objective aimed to examine the mindset challenge related to beneficiaries' perception of the loan as support rather than debt. The findings revealed that 1% strongly disagreed, 0% disagreed, and 9.7% neither agreed nor disagreed. In contrast, 38.8% agreed, and 50.5% strongly agreed, indicating that the majority of students who are beneficiaries perceive the loan provided by HIGHER Education Student’s Loan Board as more of a support than a debt to be repaid after graduation.
Table 4.14:  Beneficiaries Perception of Loan as Support Rather than   Debt

	Response
	Frequency
	Percentage

	Strongly Disagree
	1
	1.0%

	Disagree
	0
	0%

	Neutral
	8
	9.7%

	Agree
	31
	38.8%

	Strongly Agree
	40
	50.5%

	TOTAL
	80
	100%


Source: Researcher, 2024

4.4.6.2  Feeling Loan Repayment as a Burden or Punishment Rather than Responsibility 

The second item of the third objective examined the challenge of students perceiving loan repayment as a burden or punishment rather than a responsibility. The findings revealed that 2.9% strongly disagreed, 1% disagreed, and 8.7% neither agreed nor disagreed. Meanwhile, 46.6% agreed, and 40.8% strongly agreed. These results indicate that the majority of respondents feel that students view loan repayment as a burden or punishment, rather than as a responsibility, highlighting a significant challenge.
Table 4.15:   Feeling Loan Repayment as a Burden or Punishment Rather than Responsibility

	Response
	Frequency
	Percentage

	Strongly Disagree
	2
	2.9%

	Disagree
	1
	1%

	Neutral
	7
	8.7%

	Agree
	37
	46.6%

	Strongly Agree
	33
	40.8%

	TOTAL
	80
	100%


Source: Researcher, 2024
4.4.6.3  Impact of Lack of Employment towards Loan Repayment Readiness

The third item under the third objective examined the effect of unemployment on loan repayment readiness. The findings reveal that lack of employment is widely recognized as a major barrier to repayment. Only a small proportion of respondents (6.8%) disagreed, while 10.7% remained neutral. In contrast, the vast majority (82.6%) agreed or strongly agreed, indicating that graduates’ inability to secure jobs significantly undermines their capacity to repay loans. This suggests that repayment challenges are closely tied to the employment situation of beneficiaries rather than willingness to pay. This overwhelming agreement highlights that the issue of graduate unemployment directly undermines readiness on the loan repayment. If beneficiaries are unable to secure sTable employment after completing their studies, they lack the financial capacity to honor repayment obligations.
 Table 4.16: Impact of Lack of Employment towards Loan Repayment Readness
	Response
	Frequency
	Percentage

	Strongly Disagree
	2
	2.9%

	Disagree
	3
	3.9%

	Neutral
	9
	10.7%

	Agree
	12
	16.6%

	Strongly Agree
	54
	67.9%

	TOTAL
	80
	100%


Source: Researcher, 2024

4.4.6.4  Lack of Proper Mechanisms of Tracing the Beneficiaries to Repay Loans

The fourth item of the third objective examined the challenge of lacking proper mechanisms to trace beneficiaries for loan repayment after graduation. The findings revealed that 3.9% strongly disagreed, 5.8% disagreed, and 6.8% neither agreed nor disagreed. In contrast, 9.7% agreed, and the majority of respondents, 73.8%, strongly agreed that the lack of proper mechanisms for tracing beneficiaries is a significant issue affecting loan repayment. This strong consensus suggests that even when graduates are willing or financially able to repay, the lack of reliable tracking systems prevents Higher Education Student’s Loan Board from ensuring consistent repayment. The findings point to institutional shortcomings in the loan recovery process.
Table 4.17:   Lack of Proper Mechanisms of Tracing the Beneficiaries to Repay
Loans

	Response
	Frequency
	Percentage

	Strongly Disagree
	3
	3.9%

	Disagree
	5
	5.8%

	Neutral
	5
	6.8%

	Agree
	8
	9.7%

	Strongly Agree
	59
	73.8%

	TOTAL
	80
	100%


Source: Researcher, 2024
4.4.6.5  Beneficiaries’ Expectation of Loan Forgiveness or Non-Repayment 

The item examined the challenge of students' perception that there will be forgiveness or non-repayment of loans after graduation. The findings revealed that 15.5% strongly disagreed, 8.7% disagreed, and 17.5% neither agreed nor disagreed. Meanwhile, 20.4% agreed, and 37.9% strongly agreed. This indicates that the majority of respondents perceive that graduates believe the loan will be forgiven and not repaid after graduation, which presents a significant challenge.
Table 4.18:  Beneficiaries’ Expectations of Loan Forgiveness or Non-Repayment

	Response
	Frequency
	Percentage

	Strongly Disagree
	12
	15.5%

	Disagree
	7
	8.7%

	Neutral
	14
	17.5%

	Agree
	16
	20.4%

	Strongly Agree
	31
	37.9%

	TOTAL
	80
	100%


Source: Researcher, 2024
4.4.7  To Examine the Mindset Challenges that Students Face on Repayment of such Loans after Completion of their Studies

In summary the third objective was to examine the mindset challenges that students face on repayment of student’s loans after completion of their studies. The findings as shown under Table 4.19 below reveals that there is a challenge of beneficiaries’ perception of loan as support rather than debt (mean score 4.33), beneficiaries feeling loan repayment as a burden or punishment rather that responsibility (mean score 3.89), lack of proper mechanisms of tracing the beneficiaries to repay loans (mean score 3.76), and expectation of loan forgiveness or non-repayment (mean score 3.90). The finding reveals that several mindset challenges affect loan repayment. Many beneficiaries perceive the loan as financial support rather than debt, while others view repayment as a burden or punishment instead of a responsibility. Some expect loan forgiveness or assume repayment is not mandatory, and the absence of effective mechanisms for tracing beneficiaries further reinforces these attitudes.
Table 4.19: Mindset Challenges that Students Face on Repayment of Such Loans after Completion of their Studies

	Mindset Challenges that Students Face on Repayment of such Loans after Completion of their Studies.
	Mean

	Beneficiaries Perception of Loan as Support rather than Debt.
	4.33

	Feeling Loan Repayment as a burden or punishment rather that Responsibility.
	3.89

	Impact of Lack of Employment towards Loan Repayment Readiness
	4.19

	Lack of Proper mechanisms of tracing the beneficiaries to repay loans.
	3.76

	Expectation of Loan Forgiveness or Non-Repayment.
	3.90

	Valid N (listwise)
	


Source: Researcher 2024.
4.5  Discussion of Research Findings 

4.5.1 Reasons why Students Pursuing Undergraduate Studies Apply for Loan at the Higher Education Student’s Loan Board
The reasons why students pursuing undergraduate studies apply for loans from the Higher Education Students' Loans Board (Higher Education Student’s Loan Board) reflect a variety of financial and practical considerations. One of the primary reasons is the inability of many families to afford the rising costs of education. As most students come from low-income backgrounds, they rely on these loans to cover their educational expenses (mean score 3.45). In addition, the perceived ease of the loan application process (mean score 3.62) and financial literacy (mean score 3.62) are significant factors that encourage students to seek loans. The existence of flexible repayment options after securing employment (mean score 3.66) also plays a crucial role in students’ decision-making. Furthermore, awareness of the availability of loans, along with peer influence, contributes to the rising trend of loan applications. This combination of factors is further illustrated in the chart below.

These findings align with existing literature on student loan programs in developing countries, particularly those focused on equity and access to higher education. For instance, Ngolovoi (2008) examined the student loan program in Kenya and noted that while loans are aimed at helping needy students, some wealthier students also benefit from these loans, which challenges the effectiveness of the targeting mechanism. This reflects the broader concern regarding the accuracy of means testing in ensuring that financial assistance reaches those most in need, an issue that is also relevant in Tanzania’s context as highlighted in this study.

In a similar vein, Rani (2017) explored the rise of student loans in higher education, emphasizing factors such as increasing enrollment, the expansion of the private sector, and the rising costs of education. Rani’s research also addresses critical questions about the social implications of student loans, such as whether they help or hinder access to education for disadvantaged groups. The concerns raised in Rani’s study, particularly about the unequal distribution of benefits from student loans, resonate with the observations in Tanzania where access to loans has not fully addressed social inequality in education. This is further corroborated by Mgaiwa (2023), who notes that while the financing of higher education through loans in Tanzania has expanded access, it has simultaneously created new forms of inequality, especially between those who can afford to pay for education and those who rely on government loans.

Nyahende (2013) offers a more specific analysis of the success of student loans in Tanzania, finding that loans have effectively increased enrolment in higher education institutions. However, the study also highlights the need for better loan recovery strategies, sound financial management, and stronger legal frameworks to ensure that loans are repaid. These issues are crucial for the sustainability of the loan program and to prevent further widening of inequalities in access to higher education.

Together, these studies underscore the complex role of student loans in enhancing access to higher education while also highlighting the challenges of ensuring equiTable distribution of financial aid. They also point to the need for continuous improvement in the loan application and recovery processes to better serve the students who need it most. As such, the findings in the current study reflect broader regional and global trends and provide important insights for policymakers seeking to improve the effectiveness of student loan schemes.
4.5.2 Student Loan Spending Patterns and Repayment Awareness
The second objective aimed to assess how students spend their loans throughout their studies, considering future repayment obligations. The findings revealed that loans are primarily used for essential purposes, such as tuition fees, educational materials, and living expenses, with a (mean score of 3.45). Less frequently, loans are allocated to personal and discretionary expenses like entertainment and social activities (mean score of 3.32). Students demonstrated a moderate level of awareness about how to manage their loans effectively (mean score of 3.62), and are generally aware of their future financial obligations to repay the loans (mean score of 3.65). Additionally, existing policies and support structures were seen as effective in helping students manage their loans during their studies (mean score of 3.90).

These findings are connected to the broader studies by Kenny and Gibbons (2001) and O'Neill (2014) which suggests that students often prioritize short-term pleasures such as social activities over long-term financial obligations. This pattern of spending is linked to "present bias," a behavioral tendency where students focus on immediate rewards rather than considering future financial burdens. As a result, many students fail to properly manage their loans, viewing them as “free money” and neglecting the importance of future repayment.

Further, research by Mottola (2014) and Norvilitis & MacLean (2010) reinforces the notion that impulsive spending habits, combined with a lack of financial literacy, contribute to inadequate budgeting for debt repayment. This leads to a cycle of accumulating debt that becomes harder to manage after graduation. The contrast between the responsible allocation of loans for essential needs (as found in the research) and the impulsive, short-term spending behaviors highlighted in these studies underscores the need for improved financial education.
Generally, while the study reveals a general awareness of financial obligations and appropriate loan use for educational purposes, it also aligns with broader research that highlights the challenges students face in using loans effectively. This connection underscores the importance of financial literacy programs to ensure that students make informed choices, balancing immediate needs with long-term financial planning.
4.5.3  To Examine the Mindset Challenges that Students Face on Repayment of such Loans after Completion of their Studies

In summary the third objective was to examine the mindset challenges that students face on repayment of student’s loans after completion of their studies. The findings as shown under Table 4.19 reveals that there is a challenge of beneficiaries’ perception of loan as support rather than debt (mean score 4.33), beneficiaries feeling loan repayment as a burden or punishment rather that responsibility (mean score 3.89), lack of proper mechanisms of tracing the beneficiaries to repay loans (mean score 3.76), and expectation of loan forgiveness or non-repayment (mean score 3.90).
These findings reflect how students' perceptions of their loans shape their behaviour regarding repayment. For instance, seeing loans as support rather than debt aligns with Choi and Kwon's (2018) research, which notes that loans are often framed as financial aid, creating a disconnect between students' understanding of loans as obligations. When loans are not perceived as a future financial responsibility, graduates may fail to prepare for the realities of repayment, increasing the likelihood of defaults.

A significant challenge identified was the perception of loan repayment as a burden or punishment rather than a responsibility, with a mean score of 3.89. This suggests that many students feel overwhelmed or stressed by the thought of repaying loans, which is consistent with Jackson and Jackson’s (2017) findings. Their research shows that students often face financial strain after graduation, especially if their income does not meet expectations, leading them to view loan repayment as a financial burden rather than an obligation tied to their education. This mindset can hinder students' willingness to take proactive steps toward managing their debt, reinforcing the need for better financial literacy and more supportive loan repayment systems.

The study also revealed that many students experience a lack of proper mechanisms for tracing loan beneficiaries and ensuring repayment, as indicated by the mean score of 3.76. This challenge highlights the systemic issues in loan management, which Bazibu (2005) argues are critical for effective debt recovery. Without efficient systems in place to track graduates and provide consistent reminders or support, loan repayment efforts can be ineffective, leading to defaults. Bazibu emphasizes the importance of proactive debt recovery strategies, such as communication with borrowers and collaboration with legal experts to draft demand letters for defaulters. The findings suggest that loan administrators should invest in more robust repayment tracking and management systems to mitigate defaults and ensure that borrowers remain engaged with their loan repayment plans.

Lastly, the study found that many graduates expect loan forgiveness or non-repayment, with a mean score of 3.90. This expectation may stem from public discussions around loan cancellation and debt relief policies, which have been increasingly debated in political circles. Vanderbilt (2020) notes that the hope for loan forgiveness can distort borrowers' expectations, leading them to procrastinate or avoid repayment altogether. While some countries have forgiveness programs, these policies often have strict eligibility requirements, and assuming automatic forgiveness could hinder timely repayment. The findings suggest that both students and loan administrators need clearer communication regarding the terms of loan forgiveness and the realistic expectations surrounding repayment obligations. This gap in understanding further underscores the need for a more transparent and supportive approach to student loan management.

CHAPTER FIVE

SUMMARY OF THE FINDINGS, CONCLUSION AND RECOMMENDATIONS
5.1 Chapter Overview

This chapter provides a summary of the key research findings, followed by the study’s main conclusions and practical recommendations. It focuses on assessing students' perceptions regarding the application for and repayment of education loans in Tanzania, specifically through the Higher Education Students’ Loans Board.

5.2 Summary of the Main Findings 
The main objective of this study was to evaluate students' perceptions regarding the application for and repayment of educational loans, using the Higher Education Students’ Loan Board (HESLB) as a case study. The research was conducted in Zanzibar, and the sample comprised 80 respondents selected through purposive and simple random sampling techniques. Data collection involved a combination of interviews and questionnaire distribution. Quantitative data were analyzed using descriptive statistics through the Statistical Package for Social Sciences (SPSS), while qualitative data were examined using content analysis with MAXQDA10 software.
The study aimed to understand the motivations behind undergraduate students' decisions to apply for loans from the Higher Education Student’s Loan Board. Several factors were identified, including financial constraints within students’ families, the perceived simplicity of the loan application process, financial literacy, the flexibility of repayment terms, and the influence of peers. Additionally, the research explored how students utilized the loans during their academic journey. Most of the funds were directed toward essential expenses such as tuition, textbooks, living costs, and some discretionary spending like entertainment. The study also assessed students' understanding of loan management, their awareness of future repayment responsibilities, and the available support structures to assist them in managing these loans.

Another critical aspect of the research was examining the challenges students encounter with loan repayment after graduation. The findings indicated that many students perceive the loans as financial aid rather than a debt to be repaid. This perception creates difficulties when it comes to fulfilling repayment obligations, with some students viewing loan repayment as a burden rather than a financial responsibility. Additionally, there were concerns about the lack of proper systems for tracking repayment progress, expectations of loan forgiveness, and limited awareness about the intricacies of the repayment process.

Regarding the reasons why students apply for loans from the Higher Education Student’s Loan Board, the findings revealed that the primary motivator is the inability of students' families to cover educational expenses. This is especially true for students from lower-income households, who rely on loans to afford their education. The ease of applying for loans was also highlighted as a significant factor influencing their decision to apply, followed by financial literacy and the flexibility in repayment terms once they secure employment. Peer influence and awareness of loan availability were also important factors. These reasons are further illustrated in the detailed statistical analysis provided in Table 4.2.

As for how students allocate their loan funds throughout their studies, the second objective of the study found that the majority of the loans were spent on essential academic expenses. This included tuition fees, educational materials, and living costs, with a mean score of 3.45. A smaller portion of the loans was used for non-essential expenses such as social activities and entertainment, which had a mean score of 3.32. The study also showed that while students generally demonstrated a moderate level of awareness regarding how to manage their loans effectively (mean score of 3.62), they were well-informed about their future obligations to repay the loans (mean score of 3.65). Moreover, students felt that the existing policies and support systems in place were generally effective in helping them manage their loans during their studies, as indicated by a mean score of 3.90. These findings are further elaborated in Table 4.3.

Lastly, the third objective focused on identifying the mindset challenges students face when it comes to repaying their loans after graduation. The study revealed several issues that contribute to these challenges. One significant finding was that many students view the loan as a form of support rather than a debt that must be repaid, with a mean score of 4.33. Additionally, a large number of students perceive the repayment of loans as a financial burden or punishment rather than a responsibility, with a mean score of 3.89. Another major challenge was the lack of adequate mechanisms to track and encourage loan repayment, with a mean score of 3.76. Finally, many students held unrealistic expectations regarding loan forgiveness or the possibility of non-repayment, with a mean score of 3.90. These insights are discussed in greater detail in Table 4.19.
5.3 Implications of the Findings
The findings of this study carry significant implications for policymakers, educational institutions, financial aid administrators, and students themselves. By examining students' perceptions and experiences related to the application for and repayment of educational loans through the Higher Education Students’ Loan Board (HESLB) in Zanzibar, several key implications emerge. The study underscores the need for Higher Education Student’s Loan Board to reevaluate and strengthen its policies surrounding loan repayment. Many students perceive the loans as financial support rather than a financial obligation, which undermines repayment efforts. This indicates a critical need for policies that clearly communicate the contractual nature of student loans and the legal and financial consequences of non-repayment. Moreover, improved tracking systems and regular repayment status updates could foster a greater sense of accountability among borrowers. Although students exhibited moderate awareness regarding loan management and repayment responsibilities, the findings suggest a gap in deeper financial understanding. Financial literacy initiatives should be integrated into university orientation programs and periodically reinforced throughout the academic journey. These programs should cover budgeting, debt management, and long-term financial planning to help students make informed decisions and prepare adequately for post-graduation obligations.

The prevalent mindset that views educational loans as “assistance” rather than a “debt” has significant implications for repayment behavior. This perception may stem from socio-cultural narratives or a lack of exposure to formal financial instruments. Targeted awareness campaigns and engagement strategies should aim to reshape these attitudes by emphasizing personal responsibility, the purpose of educational loans, and their role in fostering sustainable educational access for future students. The study found that while most loan funds were allocated to essential academic needs, a noTable proportion was used for non-essential expenses. This points to a need for better guidance and monitoring regarding the intended use of loan funds. Institutions and Higher Education Student’s Loan Board could consider requiring a financial planning component in the loan application process to ensure that funds are used appropriately. Graduates face considerable challenges in loan repayment, not only due to financial constraints but also due to insufficient support structures post-graduation. Higher Education Student’s Loan Board and universities should collaborate to establish transitional support systems, such as grace periods, income-contingent repayment plans, or employment assistance programs. This would ease the financial pressure on graduates and encourage a more consistent repayment culture.
The perceived ease of applying for loans was a major motivator for students. This suggests that Higher Education Student’s Loan Board’s current application infrastructure is relatively accessible, which is commendable. However, maintaining simplicity should not come at the expense of thorough understanding. A balance must be struck between application ease and ensuring that students fully grasp the obligations tied to loan acquisition. The study confirms that students from low-income families are the most reliant on loans. As such, Higher Education Student’s Loan Board policies should remain sensitive to the socio-economic realities of these students by potentially offering tiered repayment models or partial forgiveness for borrowers facing extreme financial hardship, while still maintaining a sustainable funding cycle for future students. These implications highlight the complex interplay between access to education, financial behavior, and systemic support mechanisms. Addressing these challenges holistically will contribute not only to higher loan recovery rates but also to more equiTable and sustainable higher education financing in Tanzania.
5.4 Conclusion

This study set out to evaluate students’ perceptions of the application for and repayment of educational loans provided by the Higher Education Students’ Loan Board (HESLB) in Zanzibar. The research revealed that students’ decisions to apply for loans were primarily influenced by financial hardships, the simplicity of the application process, and peer influence. It was also found that most students used the loans for essential academic purposes, though a portion of the funds was directed toward non-essential expenses. While students generally demonstrated a moderate understanding of loan management and future repayment responsibilities, a significant portion still viewed the loans as financial aid rather than a repayable debt. This misconception has critical consequences for repayment behavior and underscores the need for enhanced financial literacy programs and clearer communication of loan terms and obligations.

Furthermore, the findings highlight systemic challenges that need to be addressed to improve loan recovery and ensure the sustainability of the Higher Education Student’s Loan Board. These include the lack of robust repayment tracking systems, the unrealistic expectation of loan forgiveness, and insufficient post-graduation support structures. The study suggests that while the accessibility of the loan application process is a strength, it must be paired with rigorous orientation and support mechanisms to foster responsible borrowing. Tailored policies that consider the socio-economic backgrounds of students, combined with ongoing education and engagement, can help shift perceptions and encourage repayment compliance. Ultimately, this research emphasizes the importance of a coordinated approach involving policymakers, educational institutions, and financial aid bodies to build a more accounTable, informed, and sustainable student loan system in Tanzania.
5.5  Recommendations 

Based on the findings from the study, several recommendations can be made to address the challenges identified by students regarding the application for, use of, and repayment of loans from the Higher Education Students' Loan Board (HESLB) as elaborated below.

i. Improving Financial Literacy and Loan Awareness. It is essential to enhance financial literacy programs for students, particularly in the areas of loan management, budgeting, and long-term financial planning. Universities and the Higher Education Student’s Loan Board should collaborate to provide workshops, seminars, or online resources to educate students on how loans work, how to manage them responsibly, and the importance of timely repayment. 
ii. Clarifying Loan Repayment Responsibilities.  The Higher Education Student’
Loan Board should provide clearer communication about repayment terms and obligations, both during the loan application process and while students are still in school. This could include detailed brochures, online platforms, and one-on-one counselling to explain the repayment process, interest rates, and the consequences of failing to repay.
iii.  Strengthening Loan Repayment Systems. The Higher Education Student’s Loan Board should invest in improving tracking and monitoring systems for loan repayment. This could include the development of an online portal that allows graduates to easily track their loan status, make payments, and receive timely reminders about upcoming obligations.
iv.  Enhancing Support Structures for Loan Management. Establish or strengthen student support services that assist with loan management during and after studies. This could include offering financial counselling services, providing access to budgeting tools, and offering personalized guidance on managing debt and repayments post-graduation.
v.  Revising Loan Terms to Address Student Concerns. The Higher Education Student’s Loan Board should consider offering more flexible loan terms, such as adjusting the repayment schedule to match graduates' income levels or extending the grace period for repayment. 0ffering loans with lower interest rates or deferred repayment options until employment is secured could also reduce the financial burden on graduates. The study highlighted that many students face challenges related to loan repayment due to financial constraints. Flexible loan terms that consider the graduate’s income status and employment situation could help reduce the burden and encourage timely repayment.
vi.  Promoting Peer Support Networks. Encourage the formation of peer support networks where students can share experiences, advice, and tips on managing loans, both during their studies and after graduation. These networks could be facilitated through university platforms, online forums, or Higher Education Student’s Loan Board-sponsored initiatives.
vii. Monitoring and Evaluating Loan Outcomes. The Higher Education Student’s Loan Board should establish a robust system to regularly monitor and evaluate the effectiveness of its loan programs. This includes gathering feedback from loan recipients on their experiences with the application, usage, and repayment processes, as well as assessing the long-term impact of loans on graduates’ financial stability.
5.6 Limitation of the Study
This research aimed to assess students' perceptions of the processes involved in applying for and repaying educational loans, with a specific focus on the Higher Education Student’s Loan Board (HESLB). Due to constraints related to scope, resources, methodology, and time, the study was limited in coverage.

This research was based exclusively at the Higher Education Student’s Loans Board (HESLB), meaning that data collection and analysis were confined to Higher Education Student’s Loan Board, excluding other relevant government institutions.  A quntitative research approach was adopted to evaluate the perception of the student
however, qualitative methods were not utilized.
Some questionnaires were either incomplete or only partially completed and were thus excluded from the final analysis. Additionally, a number of properly returned questionnaires lacked meaningful responses, indicating disengagement from the participants. Such instances were identified and removed during the data screening process.

Questionnaires served as the primary data collection tool in this study. It is recommended that future studies consider employing a variety of data collection methods such as interviews, focus group discussions, and observational techniques to enhance data richness and reliability.

Since individual perceptions are dynamic and influenced by changing emotions, attitudes, and circumstances, drawing definitive conclusions presents challenges. Recognizing this, the study ensured that participants were provided with sufficient time and autonomy to respond thoughtfully, thereby enhancing the reliability of the collected data.
5.7 Areas for Further Research
Future studies should consider expanding the scope beyond the Higher Education Students’ Loan Board (HESLB) to include other government agencies involved in the administration of educational loans. This broader focus would provide a more comprehensive understanding of the processes and challenges associated with loan application and repayment. Additionally, since this study employed a quantitative approach only, future research should incorporate qualitative methods such as interviews, focus group discussions, and observation. These approaches can offer deeper insights into students’ attitudes, behaviors, and personal experiences with the loan system.
Moreover, the current study limited its participants to few students, managerial and administrative staff at the Higher Education Student’s Loan Board Zanzibar. It is recommended that subsequent studies include a wider range of respondents, especially many student beneficiaries of higher education loans, to capture diverse perspectives and experiences. To further improve data quality, future research should also utilize a combination of data collection techniques rather than relying solely on questionnaires. This could enhance the depth and accuracy of findings.

Another area for improvement is respondent engagement. Some of the questionnaires in this study were either incomplete or showed signs of inattentive responses. Future studies should implement strategies to encourage more meaningful participation, such as providing adequate guidance or incentives. Lastly, as perceptions are fluid and influenced by changing emotional and social contexts, future research could adopt a longitudinal approach. This would allow for tracking how students’ perceptions evolve over time, thereby producing more robust and reliable findings for policy and practice.
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APPENDICES

Appendix 1: Research Questionnaire
A study is being conducted on “Assessment of the Student’s Perceptions on Applying and Repayment of Educational Loans in Tanzania - A Case of Higher Education Student’s Loan Board” in fulfilment of the requirements for the Award Degree of Master of Business Administration in Finance of the Open University of Tanzania. You are kindly requested to fill the questionnaire, by ticking (√) the appropriate answer as scaled in the rating number {1, 2, 3, 4, or 5}, whereby 1 = Strongly Disagree (SD) 2 = Disagree (D) 3 = Neither Disagree nor Agree (N) 4 = Agree (A) 5 = Strongly Agree (SA).

	A: Personal Information

	1. Age of respondent 
	a. 18-28                 (  )
	b. 29-38                          (  )

	
	c. 39-48                 (  )
	d. 49 - 58                        (  )

	
	e. 59 and above     (  )
	

	2. Gender of the respondents
	a. Male                  (  )
	b. Female                        (  )

	3. Level of education
	a. Primary             (  )
	b. Secondary                   (  )  

	
	c. Colleges            (  )
	d. Advanced diploma     (  ) 

	
	e.Master’s degree (  )  
	f. Others (please specify (  )

	4. What is your occupation?
	a. Student
	c. Employed                    (  )

	
	b. business person (  )
	d. Jobless                         (  )

	5. What is your job position?


	a. Manager            (  )

b. 0fficer               (  )
	c. Staff                            (  )

d. Student                       (   )


	B.
	The Reason why Students Pursuing Undergraduate Studies Apply for Loan at the Higher Education Student’s Loan Board.
	SD
	D
	N
	A
	SA

	
	
	1
	2
	3
	4
	5

	1.
	Family Ability to Meet Educational Expenses. 
	
	
	
	
	

	2.
	Perceived Easy of Applying for Loan From Higher Education Student’s Loan Board.
	
	
	
	
	

	3.
	Financial Literacy.
	
	
	
	
	

	4.
	Existence of Payment Flexibility after Securing Employment.
	
	
	
	
	

	5.
	Awareness of Loan Availability and Peer Influence 
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	C.
	Student Loan Spending Patterns and Repayment Awareness 
	SD
	D
	N
	A
	SA

	
	
	1
	2
	3
	4
	5

	1.
	The Use of Student’s Loans for Tuition Fees, educational materials and living expenses 
	
	
	
	
	

	2.
	The Use of Loan for personal as Discretionary Expenses like entertainment and Social activities 
	
	
	
	
	

	3.
	Awareness on how to Manage Student’s Loan Effectively.
	
	
	
	
	

	4.
	Student’s Awareness of Future Financial Obligation to Repay Loan. 
	
	
	
	
	

	5.
	Existing Policies and Support Structures helps Student’s Management of Loans Effectively During Their Studies.
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	D.
	The Mindset Challenges That Students Face on Repayment of Such Loans After Completion of Their Studies.
	SD
	D
	N
	A
	SA

	
	
	1
	2
	3
	4
	5

	1.
	Beneficiaries Perception of Loan as Support Rather than Debt.
	
	
	
	
	

	2.
	Feeling Loan Repayment as a Burden or Punishment Rather Than Responsibility.
	
	
	
	
	

	3.
	Impact of Lack of Employment Towards Loan Repayment Readiness. 
	
	
	
	
	

	4.
	Lack of Proper Mechanisms of Tracing the Beneficiaries to Repay Loans.
	
	
	
	
	

	5.
	Expectation of Loan Forgiveness or 
Non-Repayment. 
	
	
	
	
	


Spending of Loans


Tuition and Fee


Textbook and Supplies 


Housing and Utilities 


Personal Expenses


Family Support





Mindset Challenges faced by Students


Perception that loan is a support rather than debt.


Feeling loan repayment as a burden.


Lack of proper mechanisms of tracing of beneficiaries


Expectation of loan forgiveness or non-repayment.





Reasons for Applying for Loans


Perceived Easy to Apply


Payment Flexibility 


Loan Availability 


Family Financial Inability











Enhancing Loan Application


Enhancing Loan Repayment





Independent Variable    





Dependent Variable    









