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ABSTRACT TC "ABSTRACT" \f C \l "1" 
This study assessed of the contributions of school quality assurance practices on students’ achievement in Kibaha's public primary schools. The objectives were to: determine the effectiveness of QA practices in enhancing learning achievement in Kibaha primary schools and to determine the correlation between specific Quality Assurance (QA) practices and students’ academic achievement in Kibaha primary schools.  The third objective aimed to identify and analyse the specific school-level factors that facilitate or hinder the effective implementation of Quality Assurance (QA) practices in Kibaha primary schools. The study used mixed approach and concurrent research design. On the side of data collection, questionnaire and semi structured interview were used as data collection tools from the respondents. Thematic analysis techniques were applied for qualitative data analysis. The findings showed that QA inspections in Kibaha primary schools were frequent and focused on curriculum implementation. These inspections were positively associated with learning achievements, although pupils’ performance assessment required more attention. The study also revealed a significant baseline of pupil achievement linked to factors beyond QA. QA practices were strongly and positively correlated with overall academic outcomes and pupil motivation. At the same time, QA practices showed a negative association with learning outcomes. Pupil recognition was positively related to academic performance, but this relationship was not statistically significant. Supportive leadership and adequate teacher training were positively associated with QA implementation in Kibaha primary schools. However, resource limitations and socioeconomic disparities were linked to reduced effectiveness, especially in low-income areas. QA practices were strongly correlated with academic outcomes and pupils’ motivation, but learning outcomes and recognition strategies required improvement due to inconsistencies. A holistic, collaborative approach, addressing resource gaps and engaging stakeholders, is essential to maximise QA benefits and create a more equitable learning environment. It is concluded that QA in Kibaha, the primary schools showed a positive influence with supportive leadership and training, but gaps in assessment, engagement, and resources, exacerbated by socioeconomic factors, require attention. 
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CHAPTER ONE TC "CHAPTER ONE" \f C \l "1" 
INTRODUCTION TC "INTRODUCTION" \f C \l "1" 
1.1 Introduction TC "1.1 Introduction" \f C \l "1" 
This chapter gives an overview of the study, covering the background, the statement of the problem, research objectives, and guiding questions. It highlights the study's significance, its limitations and delimitations, and includes the operational definitions of key terms for clarity. Together, these elements form the foundation for the research and its subsequent chapters.
1.2 Background to the Problem TC "1.2 Background to the Problem" \f C \l "1" 
Modern educational quality assurance approaches explore the complex web of factors influencing student learning, moving beyond the days when Quality Assurance (QA) was limited to assessing test scores (Stukalo  et al (2021). QA is responsible for curriculum relevance, teacher effectiveness, and school leadership, all of which play important roles in improving student accomplishment (Baumgartner et al., 2021). QA exposes curriculum deficiencies, forcing adjustments that provide students with necessary abilities, like digital literacy, for the modern labour market. Furthermore, it promotes instructors' ongoing growth through assessments and observations,  thus resulting in more effective teaching practices and a more engaged student population (Fomba et al,  2023). 
As the world aspires to meet the United Nations' Sustainable Development Goal 4 (SDG 4) of providing quality education to all by 2030 (UNESCO, 2024), strong quality assurance (QA) practices are more important than ever.  QA goes beyond simply assessing outcomes; it examines the complex web of factors that influence learning, such as curricular relevance, teacher effectiveness, and school leadership (Stukalo et al., 2021).  QA in education ensures fairness and progress by examining all learning aspects, ultimately boosting student achievement (Baumgartner et al., 2020).

Despite advances, the UNESCO Institute for Statistics reports that around 20% of the global student population lacks the fundamental skills required for efficient functioning today (UNESCO, 2023). This exposes an "inclusion gap," which disproportionately affects underprivileged kids who are unprepared for future employment or education (UNESCO, 2020). These disadvantages, such as limited early education, budget restrictions, and inadequate support systems, impede their academic success (UNESCO, 2020; Sibanda & Baxen, 2018). These problems do highly contribute to inferior academic achievement. 

In Sub-Saharan Africa, the Continental Education Strategy for Africa (CESA 16 – 25) has identified quality assurance (QA) as a crucial element in the pursuit of a prosperous Africa (CESA, 2017).  Acknowledged for its capacity to enhance educational results, quality assurance (QA) offers a calculated strategy for addressing Sub-Saharan Africa's unique problems, such as limited school access, unequal access to educational opportunities, and limited resources (Makiya et al, 2022) By increasing teacher effectiveness and student engagement, robust quality assurance systems can close these gaps and help Africa achieve its educational objectives (Fomba et al., 2023).

Tanzania is a microcosm of the potential problems that exist in East Africa, where education is a crucial pillar for regional development (Haugen, 2022). For East Africa to maintain uniform standards and regional unity, quality assurance is essential (HAQAA, 2018). QA can raise the standard of education in the area by creating precise standards and encouraging the exchange of best practices (Hillman & Baydoun, 2019). Nonetheless, there are still issues with successfully adopting and assessing QA procedures, especially in Tanzania's Kibaha District's elementary schools (Kinyenje et al., 2020).

In Tanzania, addressing these problems with strong quality assurance procedures is crucial to creating an education system that is both successful and inclusive (Mrema, Ndayambaje, Ntawiha, & Ndabaga, 2023).Although Tanzania has increased access to education, there are still issues with fairness and quality, particularly for marginalised communities (Zickafoose et al., 2024). Low secondary enrolment and completion rates are indicative of these inequities, with kids from low-income families experiencing noticeably greater educational impediments (Imchen& Ndem, 2020). Furthermore, learning in the future is hampered by insufficient pre-primary education (Duca et al., 2021). 

Although the fairness and transparency of traditional approaches like standardised national tests are increasingly being questioned, they are nevertheless widely used in quality assurance (QA) activities throughout Africa (Bhanushali, 2023). Another strategy is subject-matter expert inspections, which provide insightful information but are debatable in terms of their viability and the sustainability of government assistance (Amaglo, 2019).  The ongoing quest for an all-encompassing and flexible quality assurance system in Africa underscores the necessity for inventive methodologies that tackle these constraints (Kaaouachi, Abdelali, Hamdani, & Youssef, 2022).

Tanzania prioritises quality education through a comprehensive approach. The 2014 Education and Training Policy highlights curriculum updates (e.g., 21st-century skills), enhanced teacher training, and improved assessment methods (Komba, Aneth, Shukia, & Richard, 2023). Tanzania's new QA framework, inclusive education plan, and dedicated institutions like NACTE and TCU would  solidify their commitment to a potentially transformative system for Kibaha's primary schools (Krohn-Nydal, 2018). Given this scenario, this study investigated how quality assurance (QA) procedures were being used in the Kibaha’s public elementary schools to raise pupils’ achievement. Given this context, this study aimed to establish a connection between improved learning outcomes at Kibaha and other institutions through the analysis of the current practices.
1.3 Statement of the Problem TC "1.3 Statement of the Problem" \f C \l "1" 
In Kibaha District, Tanzania, public primary schools are struggling with low pupil achievement. In 2023, only 42% of Standard Seven pupils managed to pass the national Primary School Leaving Examination (PSLE), which is significantly below the national average of 68% (URT, 2024).  This underperformance happens even with the regular Quality Assurance (QA) inspections required by national education policy, pointing to a significant disconnect between what is intended by the policy and the real learning results in resource-limited rural and peri-urban areas. Earlier research has shown that strong quality assurance practices like curriculum reviews, classroom observations, and feedback systems are linked to enhanced teaching effectiveness and student outcomes in urban and well-resourced educational settings (Fungilwa, 2021; Katete, 2023; Makiya et al., 2023).  
Research at the national level shows that well-organised quality assurance frameworks play a crucial role in enhancing accountability and improving instruction, especially when they are backed by sufficient training and resources (Ndijuye, 2023).  Nonetheless, these studies mainly concentrate on broad national data or urban settings, providing little understanding of how quality assurance practices operate within the unique socioeconomic and infrastructural challenges of Kibaha, such as teacher shortages, a lack of instructional materials, and socioeconomic inequalities.
As a result, there is limited understanding regarding the nature, frequency, and effectiveness of quality assurance practices within schools in Kibaha District, as well as their relationship with student achievement in this specific area (Kahangwa & Kafanabo, 2023).  This lack of understanding hinders informed decision-making regarding specific quality assurance enhancements, support for teachers, and the distribution of resources designed for the public primary schools in Kibaha.  This study looks into the current quality assurance practices in public primary schools in Kibaha. It explores how well these practices are being implemented and examines their relationship with students' academic success.

1.4 Objectives TC "1.4 Objectives" \f C \l "1" 
1.4.1 General Objective TC "1.4.1 General Objective" \f C \l "1" 
To comprehensively assess the contribution of quality assurance (QA) practices on pupils’ learning achievement in Kibaha's public primary schools.
1.5 Specific Research Objectives TC "1.5 Specific Research Objectives" \f C \l "1" 
1.5.1 Specific Objective TC "1.5.1 Specific Objective" \f C \l "1" 
i. To determine the effectiveness of QA practices in enhancing learning achievement in Kibaha primary schools
ii. To examine the relationship between selected Quality Assurance (QA) practices and pupils’ academic performance in primary schools in Kibaha
iii. To identify and analyse the specific school-level factors that facilitate or hinder the effective implementation of Quality Assurance (QA) practices in Kibaha’s primary schools.

1.6 Research Questions TC "1.6 Research Questions" \f C \l "1" 
i. What is the effectiveness of QA practices in enhancing learning achievement in Kibaha’s primary schools?

ii. What is the correlation between specific Quality Assurance (QA) practices and pupils’ academic achievement in Kibaha’s primary schools?
iii. What are the specific school-level factors that facilitate or hinder the effective implementation of Quality Assurance (QA) practices in Kibaha’s primary schools?
1.7 Significance of the Study TC "1.7 Significance of the Study" \f C \l "1" 
This study on Quality Assurance (QA) practices in Kibaha's public primary schools, Tanzania, derives its significance directly from the empirical findings, offering actionable insights to elevate educational quality and pupil achievement. Key issues underscoring its importance include:
The results show a strong belief in the value of regular quality assurance inspections and their beneficial impact on education, with almost half of those surveyed noting considerable enhancements in learning results. Yet, differences arise when a small number of schools face infrequent inspections, which could result in a lack of progress in student success.  This underscores the pressing necessity for fair quality assurance coverage, allowing local education authorities in Kibaha to focus on how they distribute resources and plan inspections. The goal is to address quality differences and maintain improvements in student performance.
The analysis shows a clear and positive connection between good quality assurance practices and students' academic success, as well as an increase in motivation that leads to improved outcomes.  However, an unexpected decline in the measured learning outcomes suggests there may be issues with how things are being implemented or that outside factors, like socioeconomic conditions, could be influencing the results. The insights gained here provide a valuable opportunity for decision-makers to enhance quality assurance frameworks. By incorporating strategies that prioritise motivation and tackling measurement issues, we can directly boost student engagement and performance in schools throughout Kibaha.

Although acknowledging student achievement reveals a positive yet non-significant connection to academic success, the high regard for QA feedback expressed by many participants highlights its importance in enhancing teaching practices.  This evidence highlights the need for clear and meaningful feedback methods, along with reliable recognition systems. These tools can empower school leaders to create a nurturing environment that turns quality assurance insights into real achievements for students.

Effective quality assurance relies heavily on strong leadership in schools and proper training for teachers. However, challenges such as overcrowded classrooms and the socioeconomic gap between wealthy and low-income schools create significant obstacles.  Engaging with external stakeholders to a moderate extent can restrict the possibilities for collaboration.  By identifying these factors, the study empowers the educational community in Kibaha to push for focused investments in resources, leadership growth, and community collaborations, helping to address challenges in effectively implementing quality assurance.
Based on data specific to Kibaha, this study highlights the focus on implementing the curriculum rather than assessing students, revealing systemic gaps that reflect broader national issues. This provides valuable insights for Tanzania's Ministry of Education as they develop quality assurance policies that are attuned to the local context, encouraging evaluations that take into account teaching methods, classroom interactions, and ongoing assessments.  In the end, these insights have the potential to create a positive chain reaction, strengthening quality assurance frameworks across the country and benefiting students' learning experiences far beyond Kibaha.

1.8 Definition of Key Terms TC "1.8 Definition of Key Terms" \f C \l "1" 
i. Quality Assurance: Quality assurance (QA) is a quality management process that comprises defining standards, regulations, and procedures to prevent quality issues and maintain a product's or service's integrity throughout its life cycle (Klesta & Bartz, 1996). According to Munna and Kalam (2021), quality assurance in primary schools is an ongoing process that monitors and improves education delivery. It aims to ensure that  educational plans are implemented effectively, thus  leading to better pupils’ performance. 
ii. Quality Control: Quality control (QC) is a technique or series of procedures designed to verify that a manufactured product or service fulfils a predetermined set of quality criteria or meets the needs of the client or customer (Danielson, 2002). Purkey and Smith (1983) define quality control as a set of procedures meant to ensure that the teaching and learning processes in selected public primary schools achieve the expected high levels of pupil accomplishment in their examinations.
iii. Quality Assurance and Control Officer: The Quality Assurance and Control Officer is a designated role by the Regional Education Authority to oversee and administer public primary schools (Kihoro, 2022).
iv. Public Primary School: A public primary school is an educational institution serving pupils from Standard One to Standard Seven and is fully owned by the government (URT, 2019).

v. Achievement: Achievement refers to a pupils’ scores and grades achieved in national examinations at the end of Standard Two, Standard Four, and Standard Seven (Mugenda & Mugenda, 2019).
vi.  Quality Education: It is an educational programme with an outstanding curriculum that is intended to convey pertinent knowledge and skills to help students achieve academic competency (Chapman & Adams, 2002). According to Papanthymou and Darra (2023),effective secondary school teaching by qualified teachers in a well-managed classroom utilises student-centred learning methods.
vii. Quality Assurance (QA) refers to the systematic and planned actions, processes, and procedures implemented within an organization or system to ensure that products, services, or outcomes consistently meet established standards of quality and fulfill intended purposes
CHAPTER TWO TC "CHAPTER TWO" \f C \l "1" 
LITERATURE REVIEW TC "LITERATURE REVIEW" \f C \l "1" 
2.1 Introduction TC "2.1 Introduction" \f C \l "1" 
This chapter delves into both theoretical and empirical literature relevant to this study, exploring established frameworks and findings that inform and support the research. It critically examines key concepts and studies, providing a comprehensive understanding of the subject matter and establishing the scholarly foundation for this work. Furthermore, the chapter identifies the research gap, highlighting areas where the existing knowledge is insufficient and justifying the need for this study. It also presents the conceptual framework that structures the research, illustrating the relationship between variables and guiding the methodology and analysis. Concluding with a concise summary, the chapter ties together its major elements, reinforcing the coherence and relevance of the study's foundation. This synthesis of literature, research gap, and conceptual framework offers a robust basis for the subsequent chapters and contributes significantly to the advancement of knowledge in the field.
2.2 Theoretical Literature Review TC "2.2 Theoretical Literature Review" \f C \l "1" 
2.2.1 Organisational Learning Theory TC "2.2.1 Organisational Learning Theory" \f C \l "1" 
Organisational Learning Theory (OLT), developed by Argyris and Schön (1997) focuses on how organisations acquire, share, and utilise knowledge to improve performance. It emphasises collaborative learning and adapting to changing environments. OLT aligns with research on QA and pupil achievement, suggesting that schools fostering a culture of continuous learning can strengthen their QA practices. This culture is built on feedback systems, reflection on practices, and shared understanding among educators (mental models). In educational research, OLT has been used to investigate school improvement, leadership styles, and implementing new practices.
2.2.2 Relevance of the Theory TC "2.2.2 Relevance of the Theory" \f C \l "1" 
This study used the Organisational Learning Theory (OLT) to determine the effectiveness of QA practices in enhancing learning achievement in Kibaha primary schools.  Specifically, OLT helps us understand how schools' critical reflection and adaptation of QA processes can lead to better pupil learning outcomes. This research goes beyond simply refining existing procedures by examining how schools implement OLT's "double-loop learning" concepts. It delves into identifying and analysing the specific school-level factors that facilitate or hinder the effective implementation of Quality Assurance (QA) practices in Kibaha schools. This deeper understanding of Kibaha schools' internal learning processes is crucial for developing effective solutions to optimise QA practices and ultimately improve pupil achievement.
2.3 Empirical Literature TC "2.3 Empirical Literature" \f C \l "1" 
2.3.1 Effectiveness of Quality Assurance (QA) Methods and Tools used in Public Primary Schools TC "2.3.1 Effectiveness of Quality Assurance (QA) Methods and Tools used in Public Primary Schools" \f C \l "1" 
Susilowati, Handoko, and Kusbandrijo (2023) conducted a qualitative study in Ponorogo, Indonesia, to evaluate the implementation of quality assurance policies in primary schools under the School National Standards (SNP). The research objectives were threefold: to analyse policy evaluation processes, identify factors influencing education quality assurance, and assess the operational effectiveness of the existing quality assurance model. Data were collected through in-depth interviews, document analysis, and observations involving school principals, teachers, and local education officials. 
The findings revealed that although the SNP framework achieved acceptable quality on paper, its implementation in practice was inconsistent, resulting in a significant gap between intended standards and actual educational outcomes. Key hindering factors included inadequate teacher training, limited resource allocation, and rigid policy structures that failed to adapt to rapid advancements in science, technology, and pedagogical needs. The study further highlighted deficiencies in transparency and public accountability within educational services, which undermined stakeholder trust and engagement.
Susilowati et al.’s (2023) study is highly relevant to the current research as it examines quality assurance implementation challenges at the primary school level, mirroring the focus on Kibaha’s public primary schools. Both studies adopt a policy-to-practice lens, identifying systemic gaps in QA execution and their implications for educational quality. Additionally, the qualitative methodology particularly the use of interviews and document analysis aligns closely with the data collection approaches employed in this study. However, the present research extends beyond Susilowati et al.’s policy evaluation by empirically investigating the direct correlation between specific QA practices (such as inspections, feedback, and teacher engagement) and measurable pupil academic achievement, thereby providing evidence-based insights into outcome-level impacts rather than focusing solely on implementation barriers and model functionality.
Wartini and Indriayu (2020) conducted a descriptive-exploratory study examining the implementation of an internal quality assurance system (SPMI) in a single elementary school in Indonesia. Employing a qualitative case study approach, the researchers collected data through semi-structured interviews, direct classroom and school observations, and analysis of official quality assurance documents. Participants included the school principal, six teachers, and twelve purposively selected students, providing multi-stakeholder perspectives on daily QA operations.
The findings indicated successful SPMI implementation, evidenced by a strengthened school culture and consistent alignment with all 8 National Education Standards (SNP). Key enablers included proactive leadership from the principal in coordinating QA activities, teachers’ adoption of engaging and learner-centered instructional methods, and supportive environmental factors such as adequate infrastructure and parental involvement. The internal QA system was found to positively influence teaching effectiveness, student participation, and overall school climate, creating a cycle of continuous improvement. Wartini and Indriayu’s (2020) study holds strong relevance to the current research, as both investigate quality assurance mechanisms at the primary school level and emphasize implementation fidelity, leadership roles, and linkages to educational processes. The shared qualitative case study design and use of interviews, observations, and document review mirror the methodological rigor of this study in Kibaha. However, the present research advances beyond Wartini and Indriayu’s single-school exploratory focus by employing a broader, multi-school scope and quantitative correlation analysis to establish empirical links between specific QA practices (e.g., inspection frequency, feedback utility, and teacher engagement) and measurable pupil academic achievement, thus shifting from descriptive success factors to outcome-oriented evidence of QA impact.
Egwuh (2022) conducted a large-scale evaluative study on internal quality assurance mechanisms in public primary schools across Delta State, Nigeria, with a specific focus on the adequacy of academic content and sufficiency of funding. Utilizing a descriptive survey design, the researcher targeted a population of 1,096 head teachers and 15,816 teachers, from which a representative sample of 440 respondents was randomly selected. Data were gathered using the researcher-developed Internal Mechanisms for Quality Assurance Questionnaire (IMQAQ), which underwent expert validation and reliability testing, yielding a Cronbach’s alpha coefficient of 0.76. Statistical analysis employed means, section means, standard deviations, and independent t-tests, with significance determined at the 0.05 alpha level.

The findings indicated that academic content in Delta State public primary schools was generally well-structured and aligned with quality benchmarks, reflecting effective curriculum planning and resource integration in most schools. However, the study identified critical gaps in funding sufficiency, which constrained the full operationalization of quality assurance processes. These resource limitations were shown to undermine infrastructure maintenance, teacher professional development, and instructional material provision factors essential for sustaining educational standards.

Egwuh concluded that while internal QA mechanisms demonstrate structural strength in content delivery, their effectiveness is significantly moderated by financial constraints. Recommendations included increased and targeted government funding, regular QA audits tied to budget allocations, and capacity-building programs to optimize existing resources. Egwuh’s (2022) study is highly pertinent to the current research, as both examine internal quality assurance systems in public primary education and highlight resource-related impediments to QA effectiveness mirroring findings on resource scarcity and leadership support in Kibaha. The use of a structured questionnaire and quantitative analysis (means and t-tests) aligns closely with this study’s methodological approach to assessing QA practices and outcomes. However, the present research extends Egwuh’s focus on content adequacy and funding by incorporating a broader range of QA practices (e.g., inspection frequency, feedback mechanisms, and teacher engagement) and establishing direct statistical correlations with pupil academic achievement and motivation, thereby providing deeper insight into the causal pathways between QA implementation and measurable learning outcomes.
Olagbende, Ojebiyi, and Onoguere (2019) conducted a conceptual and analytical study advocating for a systemic overhaul of primary education in Nigeria to strengthen quality assurance (QA) mechanisms. The research centered on public primary schools as foundational pillars of basic education, examining the pivotal roles of QA agents (inspectors, supervisors) and broader stakeholders (government, parents, communities) in driving educational excellence. Through a review of policy documents, theoretical frameworks, and secondary data on QA practices, the authors identified key strategies for enhancing curriculum delivery, teacher competency, infrastructure, and stakeholder accountability. The findings underscored that effective QA in primary schools requires deliberate prerequisites: robust policy enforcement, continuous professional development for teachers, adequate funding, and active stakeholder collaboration. 
The study highlighted persistent challenges, including inconsistent inspection regimes, bureaucratic delays, political interference, and resource deficits, which collectively erode foundational learning outcomes. The researchers concluded that without a comprehensive reform agenda integrating proactive QA monitoring, stakeholder empowerment, and performance-linked accountability primary education quality would remain compromised. Recommendations included establishing a national QA blueprint with clear performance indicators, mandating regular training for QA agents, and fostering public-private partnerships to bridge resource gaps, all aimed at creating a sustainable ecosystem for quality primary education.

Olagbende et al.’s (2019) study is directly relevant to the current research, as both emphasize the systemic prerequisites and stakeholder dynamics essential for effective QA in public primary schools, with shared concerns over resource constraints and inspection consistency in contexts like Kibaha. The analytical focus on policy and structural barriers complements this study’s exploration of QA implementation gaps. However, the present research advances beyond Olagbende et al.’s conceptual advocacy by providing empirical evidence from Kibaha through surveys, statistical correlations, and multi-school data linking specific QA practices (e.g., inspection frequency, feedback utility, leadership support) to measurable improvements in pupil academic achievement and motivation, thus transforming theoretical reform proposals into evidence-based, outcome-driven insights.
Nwalado (2021) conducted a conceptual and argumentative study addressing widespread public skepticism in Nigeria about the declining quality of primary school social studies education amid escalating socio-political challenges. The paper focused on the urgent need for robust quality assurance (QA) strategies to revitalize the curriculum and ensure its relevance in fostering critical citizenship. Through an in-depth review of curriculum documents, teacher preparation frameworks, and QA literature, the author examined the scope of social studies at the primary level emphasizing its role in imparting knowledge, skills, and democratic values and contrasted quality control (reactive monitoring) with quality assurance (proactive system-building).
The findings revealed significant gaps in teacher preparedness, including inadequate content mastery, pedagogical skills, and value orientation, which undermine curriculum fidelity and pupil outcomes. The study identified systemic weaknesses such as outdated teacher training programs, inconsistent QA supervision, and misalignment between curriculum goals and societal needs. Nwalado concluded that without deliberate QA mechanisms encompassing pre-service and in-service training, regular curriculum audits, and stakeholder accountability the social studies curriculum cannot effectively produce informed, ethical, and engaged citizens. Recommendations included institutionalizing continuous professional development for social studies teachers, establishing specialized QA units for curriculum monitoring, integrating 21st-century competencies (e.g., critical thinking, digital literacy), and aligning assessment practices with citizenship objectives to ensure measurable impact. 
Nwalado’s (2021) study is highly relevant to the current research, as both prioritize QA as a strategic lever for curriculum effectiveness and pupil development in public primary education, with shared concerns over teacher capacity and implementation fidelity in resource-constrained settings like Kibaha. The emphasis on proactive QA mechanisms and curriculum-pupil outcome linkages resonates with this study’s theoretical framing. 
However, the present research extends beyond Nwalado’s subject-specific, conceptual advocacy by adopting a multi-dimensional, empirical approach using mixed-methods data from Kibaha schools to quantify correlations between general QA practices (e.g., inspections, feedback, leadership support) and overall academic achievement and motivation thus providing broader, evidence-based validation of QA’s role in enhancing foundational learning across the curriculum.
2.3.2 Link between Quality Assurance Programmes on Achievement of Public Primary Schools TC "2.3.2 Link between Quality Assurance Programmes on Achievement of Public Primary Schools" \f C \l "1" 
Egwuh (2022) conducted a large-scale evaluative study on internal quality assurance (QA) mechanisms in public primary schools across Delta State, Nigeria, specifically assessing the suitability of academic materials and the adequacy of financial resources to support QA processes. Employing a descriptive survey design, the researcher drew from a population of 1,096 head teachers and 15,816 teachers, randomly sampling 440 respondents. Data were collected using the validated Internal Mechanisms for Quality Assurance Questionnaire (IMQAQ), which achieved a reliability coefficient of 0.76. Analysis involved means, section means, standard deviations, and t-tests, with statistical significance set at p < 0.05. The findings confirmed that academic content and materials were generally well-structured and aligned with curricular goals, indicating foundational strength in instructional planning. 
However, financial resource shortages emerged as a critical bottleneck, limiting infrastructure upgrades, material replenishment, and professional development key pillars of sustained QA. The study also identified deviations from national benchmarks in teacher-pupil ratios and class sizes, which compromised interactive learning and individualized support. Egwuh concluded that while internal QA systems exhibit structural integrity in content design, their operational effectiveness is severely constrained by underfunding and non-compliance with policy-mandated standards. Recommendations included enforcing strict adherence to the National Policy on Education guidelines particularly on teacher-pupil ratios and class size proportionality coupled with targeted budgetary increases and regular compliance audits to institutionalize quality benchmarks.
Egwuh’s (2022) study aligns closely with the current research, as both investigate internal QA functionality in public primary schools and pinpoint resource deficits and policy adherence as determinants of educational quality, echoing Kibaha’s challenges with overcrowded classrooms and material shortages. The shared use of a structured questionnaire, random sampling, and inferential statistics (means, t-tests) mirrors this study’s quantitative rigor. However, the present research advances beyond Egwuh’s focus on materials and funding by integrating a wider spectrum of QA practices (e.g., inspection frequency, feedback mechanisms, teacher engagement, and leadership support) and establishing direct statistical correlations with pupil academic achievement and motivation, thereby offering a more comprehensive, outcome-linked evaluation of QA impact in real-school settings.

Paulo (2022) conducted a quantitative study examining the influence of school quality assurance (QA) practices on academic achievement in public secondary schools in Ilala Municipality, Tanzania. The research targeted a sample of 250 participants including teachers, school leaders, and QA personnel selected through stratified random sampling. Data were collected via a structured questionnaire focusing on QA implementation frequency, types of practices, and their perceived impact on student performance. Analysis employed descriptive statistics, correlation coefficients, and regression models to establish linkages between QA variables and examination scores.

The findings revealed that prevalent QA practices such as advisory support on instructional material selection, promotion of enriched learning resources, and on-site professional workshops during inspections were significantly and positively associated with improved academic outcomes. Effective strategies further included proactive measures to counter negative teacher attitudes toward QA, strengthened school management systems, and systematic follow-up on feedback implementation. Regression results confirmed that consistent QA engagement accounted for notable variance in student achievement, underscoring its role as a mediator of instructional quality. Paulo concluded that while QA practices demonstrate clear potential to elevate learning outcomes, their impact depends on institutional support and attitudinal alignment. The study recommended that the Ministry of Education bolster the QA department through increased staffing, training, and budgetary allocation to institutionalize evidence-based supervision and sustain academic gains. 
Paulo’s (2022) study is highly relevant to the current research, as both investigate the direct influence of QA practices on academic achievement within Tanzanian public schools, with shared emphasis on feedback mechanisms, resource support, and stakeholder roles directly paralleling Kibaha’s primary school context. The use of surveys, correlation analysis, and focus on inspection-based interventions aligns closely with this study’s methodology. However, the present research extends beyond Paulo’s secondary-school scope and advisory focus by examining a broader array of QA practices (e.g., inspection frequency, teacher engagement, curriculum monitoring, and pupil assessment integration) at the primary level, and by establishing statistically significant correlations with both academic performance and pupil motivation thus providing more granular, foundational-level evidence to inform early-grade QA policy and practice in Tanzania.
Mapunda (2023) conducted a qualitative study in Iringa Municipality, Tanzania, to explore the impact of School Quality Assurance (SQA) on teacher performance in public primary schools. Using purposive and snowball sampling, the researcher recruited a diverse group of participants: School Quality Assurance Officers, classroom teachers, the district education officer, academic master teachers, and head teachers. Data were collected through semi-structured interviews and focus group discussions, with thematic analysis applied to identify patterns in SQA processes and outcomes. The findings demonstrated that SQA functioned as a systematic monitoring and support framework that directly enhanced teacher performance. Key themes included improved work efficiency through regular feedback, accelerated professional growth via targeted training during inspections, and strengthened school-wide practices such as formative classroom assessment and internal SQA routines. Participants highlighted how SQA visits fostered accountability, reduced pedagogical inconsistencies, and cultivated a culture of continuous improvement, ultimately contributing to better instructional delivery and school climate.

Mapunda concluded that SQA is an indispensable mechanism for sustaining teacher efficacy and educational quality, provided it remains consistent and collaborative. The study recommended sustained investment in SQA operations, including officer capacity-building and integration of teacher-led internal reviews, to amplify long-term gains in primary education. Mapunda’s (2023) study is directly relevant to the current research, as both examine SQA practices within Tanzanian public primary schools and link monitoring processes to teacher-level improvements mirroring Kibaha’s emphasis on inspection frequency, feedback utility, and professional engagement. The shared qualitative methodology (interviews, focus groups, thematic analysis) and focus on systemic enhancement align closely with this study’s approach. However, the present research extends beyond Mapunda’s teacher-performance orientation by incorporating quantitative measures and statistical correlations to demonstrate how specific SQA practices (e.g., inspection consistency, feedback implementation, leadership support) directly influence measurable pupil academic achievement and motivation, thereby bridging process improvements with tangible learning outcomes at the student level.
Joseph, Michael, and Ajowi (2017) conducted a theoretical and exploratory study titled “Examining Quality Assurance (QA) Practices in Kibaha’s Public Primary Schools, Tanzania”. Grounded in Systems Theory, the research conceptualized QA as an interconnected subsystem within the broader educational ecosystem, where inputs (e.g., policies, inspections), processes (e.g., feedback, teacher support), and outputs (e.g., pupil achievement, school climate) interact dynamically. Data were drawn from document analysis of national QA guidelines, school inspection reports, and qualitative observations across selected Kibaha primary schools, with a focus on systemic interdependencies.

The findings illustrated that QA practices extend beyond direct academic gains to influence multiple system components: strengthening student–teacher interactions through constructive feedback, enhancing curriculum fidelity via monitoring, and fostering parental involvement through accountability mechanisms. The study revealed feedback loops such as inspection outcomes informing professional development and resource allocation that either reinforce or disrupt system stability. Deviations in one element (e.g., irregular inspections) were shown to cascade into weakened teacher morale, inconsistent instruction, and reduced stakeholder trust. The authors concluded that a systems-oriented approach to QA is essential for sustainable improvement, as isolated interventions fail to address relational dynamics. They recommended adopting holistic QA frameworks that integrate real-time monitoring, cross-level feedback, and adaptive resource flows to maintain system equilibrium and optimize learning environments.

Joseph et al.’s (2017) study is foundational to the current research, as both are situated in Kibaha’s public primary schools and employ Systems Theory to frame QA as a networked process influencing multiple educational dimensions—directly aligning with this study’s holistic examination of inspections, feedback, and engagement. The shared theoretical lens and regional focus provide conceptual continuity. However, the present research advances significantly beyond Joseph et al.’s exploratory and theoretical synthesis by generating primary empirical data through large-scale surveys and statistical analysis to quantify correlations between specific QA practices and pupil academic achievement, motivation, and school-level factors, thereby transforming systems insights into measurable, evidence-based pathways for targeted intervention and policy reform in Kibaha.
Phillymon (2020) conducted a theoretical and analytical study examining quality assurance (QA) practices in public primary schools in Kibaha, Tanzania. Anchored in Systems Theory, the research framed QA as a dynamic subsystem comprising interconnected elements inputs (policies, inspections), throughput (monitoring, feedback), and outputs (learning outcomes, school climate) operating within the larger educational ecosystem. Data were derived from secondary sources, including national QA policy documents, inspection reports, and existing literature, with analysis focused on systemic interactions and feedback loops. The findings demonstrated that QA practices generate ripple effects across the system: regular inspections reinforce curriculum alignment, constructive feedback enhances student teacher interactions, and transparent reporting strengthens parental involvement and community trust. 
The study highlighted positive feedback loops such as QA-driven professional development improving instructional quality, which in turn elevates pupil engagement but also warned of negative cycles, such as infrequent monitoring leading to complacency, resource misallocation, and diminished stakeholder confidence. These interconnected dynamics were shown to collectively shape the overall learning environment beyond isolated academic metrics. Phillymon concluded that effective QA requires a systems-oriented design that nurtures synergy among components rather than fragmented interventions. Recommendations included establishing integrated QA dashboards for real-time system monitoring, fostering cross-level collaboration (teachers, heads, officers), and aligning QA cycles with resource planning to sustain systemic coherence. Phillymon’s (2020) study is highly relevant to the current research, as both apply Systems Theory to QA practices in Kibaha’s public primary schools and emphasize holistic impacts on curriculum, interactions, and stakeholder engagement directly resonating with this study’s multi-dimensional framework. The shared theoretical foundation and geographic focus provide strong conceptual alignment. 
However, the present research extends far beyond Phillymon’s secondary-data synthesis by collecting primary empirical evidence via mixed-methods surveys, interviews, and statistical correlation analysis to quantify the strength and direction of relationships between specific QA practices (e.g., inspection frequency, feedback implementation, teacher engagement) and measurable pupil academic achievement and motivation, thereby converting theoretical system interactions into actionable, evidence-based insights for systemic improvement in Kibaha’s educational landscape.
Nange and Mkulu (2020) conducted a mixed-methods study in Manyoni District, Tanzania, to assess the implementation of Total Quality Management (TQM) in government secondary schools using Deming’s 14 principles as an evaluative framework. The research pursued three objectives: (1) to examine the relationship between TQM practices and student academic achievement, (2) to identify leadership challenges in TQM adoption, and (3) to propose context-specific solutions for effective rollout. A sample of 164 participants comprising school heads, teachers, and students from four purposively selected schools was drawn using mixed sampling (stratified and simple random). Quantitative data were collected via a structured TQM implementation questionnaire, while qualitative insights were gathered through semi-structured interviews and focus group discussions. Analysis integrated descriptive statistics, correlation tests, and thematic coding. The findings confirmed TQM’s strong theoretical potential to drive academic improvement, with practices such as continuous staff training, process standardization, and stakeholder involvement showing moderate positive correlations with examination performance. However, implementation was markedly inefficient: only 38% of Deming’s principles were consistently applied, hampered by leadership resistance, inadequate training, resource shortages, and weak monitoring systems. Qualitative themes highlighted bureaucratic inertia and misaligned incentives as core barriers.

The researchers concluded that TQM holds transformative promise for secondary education quality but requires systemic enablers to move from rhetoric to reality. Recommendations included government-led TQM capacity-building programs, performance-linked funding, and establishment of school-level quality circles to institutionalize continuous improvement across all public schools. Nange and Mkulu’s (2020) study is pertinent to the current research, as both evaluate structured quality management frameworks (TQM vs. QA) in Tanzanian public schools and link process fidelity to academic outcomes echoing Kibaha’s findings on inspection consistency and resource constraints. The mixed-methods design, multi-stakeholder sampling, and focus on leadership barriers closely parallel this study’s approach. However, the present research extends beyond Nange and Mkulu’s secondary-level TQM assessment by applying a primary-school lens and conducting rigorous statistical correlation and regression analyses to isolate the specific contributions of individual QA practices (e.g., inspection frequency, feedback utility, teacher engagement) to pupil achievement and motivation, thereby generating granular, transferable evidence to strengthen foundational education quality assurance in Tanzania.
Afriadi et al. (2023) conducted a narrative systematic review examining the role of internal school quality assurance (QA) in meeting Indonesia’s National Education Standards (SNP), with a particular emphasis on elementary education. The review synthesized 28 peer-reviewed studies published between 2015 and 2022, sourced from national and international databases, and applied thematic synthesis to trace patterns in QA implementation, accountability structures, and alignment with academic benchmarks. The findings positioned internal QA termed Academic Quality Assurance (AQA) as the linchpin for systemic compliance and excellence in primary schools. Core themes included: (1) structured alignment of teaching practices, curriculum design, and learning resources with SNP indicators; (2) shared institutional responsibility between school leadership and district authorities for QA execution; and (3) evidence that consistent internal monitoring significantly reduced gaps in foundational literacy and numeracy outcomes. The review underscored that elementary-level AQA serves as a proactive gatekeeper, preventing quality erosion before it escalates to higher grades. The authors concluded that internal QA is not merely a compliance exercise but a strategic driver of academic quality, contingent on school-level autonomy, data-informed decision-making, and continuous professional support. They recommended embedding AQA cycles within annual school planning, supported by digital dashboards and teacher-led peer reviews, to sustain SNP adherence nationwide. Afriadi et al.’s (2023) study is highly relevant to the current research, as both investigate internal QA mechanisms in public primary education and affirm their centrality in aligning processes with national standards mirroring Kibaha’s focus on curriculum implementation and inspection fidelity. The systematic synthesis of QA outcome linkages complements this study’s empirical approach. 
However, the present research advances beyond the narrative review format by generating primary, site-specific data from Kibaha schools through mixed-methods instruments and statistical modelling to establish quantifiable correlations between discrete internal QA practices (e.g., inspection frequency, feedback loops, resource checks) and pupil academic achievement and motivation, thereby transforming synthesized evidence into localized, actionable insights for Tanzanian primary education policy and practice.
2.3.3 School factors influencing the Implementation of QA in Public Primary Schools TC "2.3.3 School factors influencing the Implementation of QA in Public Primary Schools" \f C \l "1" 
Sigudla (2019) in the Western Cape province, conducted   a study that  examined the challenges and practices of primary schools implementing the Integrated Quality Management System (IQMS) policy introduced in 2003. Focusing on monitoring and evaluation processes, the research highlighted concerns that, over two decades, South Africa's education system may not have fully realised desired outcomes, especially in rural and previously disadvantaged schools. Through a qualitative approach involving participants from five schools, the study revealed that some schools primarily were implementing IQMS to meet departmental requirements and secure salary increments, rather than fostering genuine school development. Recommendations given by the study included a comprehensive approach to whole-school evaluation, emphasising professional development and performance appraisal, and the appointment of Senior Education Specialists at each school to support meaningful school development.
Lugemoi (2019), in the qualitative study; using a hermeneutic phenomenological design grounded in relative ontology, personal epistemology, and accountability theory; explored the experiences of school inspectors in  ensuring quality teaching and learning in Northern Uganda's primary schools. Through in-depth interviews and document analysis, inspectors' perspectives, techniques, effectiveness, and challenges, were investigated.  The findings revealed a nuanced understanding of quality education, encompassing various dimensions.  It was found that inspectors were employing diverse techniques, including assessments and psychosocial support, facing challenges like teacher insubordination and resource constraints. Despite perceived effectiveness, strategies for overcoming challenges involved legal frameworks and peer support. The study advocated for a multidimensional approach in primary school inspections, emphasising logical, psychosocial, and legal aspects, with recommendations for policymaking and future research.
2.4 Synthesis and Research Gap TC "2.4 Synthesis and Research Gap" \f C \l "1" 
While the existing research underscores the importance of a robust accountability system for quality primary education in Tanzania, concerns remain about the current accreditation approach and challenges schools face in implementing quality assurance (QA) measures. The need for a strong QA plan is emphasised to meet accountability requirements and establish clear institutional goals. However, there is  a lack of specific research on the processes, challenges, and impacts of QA practices in Kibaha District's public primary schools. In that context, this study filled this gap by focusing on these specific aspects, providing valuable context-specific insights for policymakers, educators, and academics to improve educational quality in the region.

2.5 Conceptual Framework TC "2.5 Conceptual Framework" \f C \l "1" 
This study explored how Quality Assurance (QA) practices impact student Achievement in Kibaha primary schools. QA methods such as inspection frequency, feedback mechanisms, and teacher involvement can enhance teaching strategies and learning environments. However, their effects may be influenced by factors like pupil motivation, prior achievement, and resource accessibility. School characteristics, such as leadership and facilities, also shape QA effectiveness. The robust policy frameworks, a positive school culture, and teacher training programmes fostered by QA, can further improve student outcomes. Furthermore, this research sought to optimise QA practices for better learning environments and enhanced pupil achievement in Kibaha. schools. The ultimate goal of the study was to identify and analyse the specific school-level factors that facilitate or hinder the effective implementation of Quality Assurance (QA) practices in Kibaha schools.
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Figure 2.1: Conceptual Framework Model TC "Figure 2.1: Conceptual Framework Model" \f F \l "1" 
Source: The Researcher’s Conceptualisations Based on the Reviewed Literature
CHAPTER THREE TC "CHAPTER THREE" \f C \l "1" 
RESEARCH METHODOLOGY TC "RESEARCH METHODOLOGY" \f C \l "1" 
3.0 Introduction TC "3.0 Introduction" \f C \l "1" 
This chapter details the research methodology adopted to examine the influence of quality assurance (QA) practices on pupils’ academic achievement in public primary schools within Kibaha District, Tanzania. The study was guided by a pragmatist philosophy and employed a single-case instrumental case study design, with Kibaha's primary schools serving as a focal point for exploring the broader implications of QA effectiveness. The chapter covers participant selection, mixed-methods data collection strategies, approaches to data analysis, and ethical considerations, which are integral to the research process.
3.1 Research Philosophy TC "3.1 Research Philosophy" \f C \l "1" 
This research embraces a pragmatist philosophy by Dewey (1938), emphasising the practical application of ideas to achieve desired outcomes, particularly regarding how quality assurance (QA) practices shape pupils’ learning within the unique setting of Kibaha's public primary schools. This alignment with pragmatism manifests itself in several key aspects. Firstly, our research prioritises evaluating the real-world impact of various QA practices on pupil achievement, ensuring that our findings directly inform efforts to enhance educational outcomes in Kibaha's schools. Recognising that the effectiveness of QA practices can be context-dependent, that would be xamined within the specific circumstances of Kibaha's schools. This approach reflects the pragmatist focus on adaptation, ensuring that our findings address the specific challenges and opportunities faced by these educational institutions.

Furthermore, this research aimed to generate evidence regarding the most effective QA practices for improving pupil learning outcomes. This aligns with the pragmatist interest in using research to guide practical decision-making, thus empowering educators, and policymakers in Kibaha to make informed choices about optimising QA practices for the benefit of their learners. 
Additionally, our utilisation of mixed methods, incorporating both quantitative and qualitative data, resonates with the pragmatist philosophy's emphasis on understanding practical application. By employing this comprehensive mixed methods approach, the researcher was able to triangulate the findings and gain a richer, more nuanced understanding of the relationship between QA practices and pupil learning outcomes in Kibaha's primary schools. This triangulation  ultimately contributed valuable insights to the field of educational quality assurance.

3.2 Research Approach TC "3.2 Research Approach" \f C \l "1" 
This study utilised a Mixed-Methods Approach (Creswell, 1999), to investigate the effectiveness of quality assurance (QA) practices in Kibaha's public primary schools, in Tanzania. Employing a combination of qualitative and quantitative data collection methods, including interviews, observations, and document analysis of school reports and QA documents, the research aimed to provide a comprehensive perspective on QA implementation and its impacts. The case study approach offers advantages such as detailed understanding, contextualisation within the specific setting of Kibaha’s primary schools, and rich data integration from multiple sources. 

3.3 Research Design TC "3.3 Research Design" \f C \l "1" 
A concurrent research design (Finger, Fox, Prinz, & Rinderle, 1992) was used to investigate the effectiveness of quality assurance (QA) practices in Kibaha District's public primary schools, in Tanzania, delving into current methods, their impact on  pupil  outcomes, and environmental influences. A concurrent research design allowed an in-depth look at QA practices within Kibaha's primary schools. In this study, quantitative data were the dominant source. They were  complemented by qualitative data to provide a comprehensive perspective. Qualitative analysis focused on identifying themes, while quantitative data gave insights into the trends on pupils’ academic achievements. 

3.4 Study Area TC "3.4 Study Area" \f C \l "1" 
This study was set in Kibaha District, Tanzania, which was chosen for its diverse public primary schools in terms of socioeconomic backgrounds, geographical locations, and sizes. This diversity allowed for a comprehensive examination of how quality assurance measures were impacting pupils’ achievement across different contexts, including urban and rural settings. The district's unique characteristics enhanced the study's richness and the potential for generating insights applicable to various educational settings.

Kibaha, one of the nine administrative districts in Pwani Region, Tanzania, holds cultural significance with its name meaning "it is here" in Zaramo. Covering an expansive area of 1,502 km2, Kibaha District shares borders with Kibaha Urban District, Chalinze District, Kisarawe District, and Morogoro District of Morogoro Region. The district seat is Mlandizi, with a total population of 70,209 as per the 2022 census. Established in 2004, Kibaha Town Council operates within the  Kibaha District, serving as the regional headquarters. The council, which encompasses 11 wards and 53 Mitaa, plays a pivotal role in maintaining peace, order, and good governance. Despite facing challenges such as inadequate rainfall that  affects  food security, the town council contributes to both rural and urban development. In terms of administrative subdivisions, Kibaha District is divided into 11 wards, each with its unique characteristics. Additionally, the district boasts of eight secondary schools and provides essential healthcare services with three health centres and 24 dispensaries as of 2022. This comprehensive approach ensures that the district addresses the diverse needs of its population, thus  fostering social and economic development.


Figure 1.1: Map showing Kibaha District Council TC "Figure 3.1: Map showing Kibaha Distric Council" \f F \l "1" 
3.5 Study Population TC "3.5 Study Population" \f C \l "1" 
The study population refers to the entire group of individuals or entities that meet specific criteria and from which data are collected for the research (Hossan, Dato’Mansor, & Jaharuddin, 2023). In this study, the population encompassed a diverse range of stakeholders involved in or affected by quality assurance (QA) practices. This included school leaders, such as head teachers and teachers, who were directly responsible for implementing and experiencing QA at the school level. Additionally, the district education officials, including the District Educational Officer and Quality Assurance Officers, were included, as they oversee the district's QA framework. 
Ward education officers, who manage QA implementation within their local areas, were also a part of the study population, as well as representatives from non-governmental organisations that may offer external support or perspectives on QA practices. Examining the viewpoints of this comprehensive group was essential for gaining a holistic understanding of the QA's impact on various educational aspects within Kibaha's public primary schools. It  should  be  noted  that  a well-defined study population ensures the research findings are relevant and can inform decision-making processes at multiple levels ( Cohen et al., 2014).

3.6 Sample and Sampling Techniques TC "3.6 Sample and Sampling Techniques" \f C \l "1" 
3.6.1 Sample Size TC "3.6.1 Sample Size" \f C \l "1" 
This study utilised both systematic and purposeful sampling. The study utilised systematic sampling to select teachers for the quantitative component. The population proportion (p) for the quantitative analysis is estimated to be 36% (Pupil-Qualified Teacher Ratio (PQTR) in Government and Non-Government Primary Schools, TAMISEMI 2023).  The sample size was obtained using the population proportion formula by Schmeckebier (1952). The Schmeckebier’s formula is used to determine the sample size needed for a population when the size of the population and the desired confidence level and margin of error are known. The formula is often used in the context of surveys and studies in the social sciences.

In the context of the current study, the sample size was obtained using the formula as described:

n= N​/1+N(e2)

Where:
n = Sample size

N = Population of the study

e = Confidence Interval 95% which is 5% = 0.05 standard error

n = 211∕ 1+211 (0.05)2. 

n = 211/1+211(0.0025).

n = 211 ∕ 1.5  

n = 211∕ 1.5  

n = 139.89 (140).
Therefore, a sample size (n=teachers) = 140 teachers.
Moreover, a purposive sampling approach (Neyman, 1992), was employed to select key informants for the qualitative part of this study who were 1 District Educational Officer, 2 District PS Quality Assurance Officers, and 8 Ward Education Officers, and 3 NGO representatives (1 from each education-based NGO). The total sample size for this study was 154 (140 teachers + 14 key informants)

Table 3.1: Sampling Frame and Unit TC "Table 3.1: Sampling Frame and Unit" \f T \l "1" 
	Sampling Frame
	Sampling Unit
	Target Number

	Schools 
	Head Teachers
	16

	Schools 
	Teachers
	124

	District Education Office
	District Educational Officer
	1

	District Education Office
	District PS Quality Assurance Officers
	2

	Ward Education Offices (8 wards)
	Ward Education Officers
	8

	Education-based NGOs
	NGO Representatives
	3

	Total
	
	154


Source: The Researcher, (2025)
3.6.2 Sampling Strategies TC "3.6.2 Sampling Strategies" \f C \l "1" 
A two-stage stratified random sampling approach method was used in research to ensure that different subgroups within a population were adequately represented in the sample. In the first stage, the population was divided into strata or groups based on specific characteristics like geographic location, and socio-economic status, and then a random sample of these strata was selected. In the second stage, random samples were  taken from within each selected stratum (Creswell & Creswell, 2017). This technique is particularly important in studies like this one, as it allowed for the inclusion of diverse perspectives from various stakeholders in Kibaha District's public primary schools. By ensuring that schools from different wards were  represented, the study could  capture variations in quality assurance (QA) practices and their impacts, thus  providing a more comprehensive understanding of the educational landscape. Additionally, this approach enhanced the generalisability of the findings, hence  making it possible to draw more accurate conclusions about the effectiveness of QA practices across different contexts (Flick, 2018).
3.7 Methods of Data Collection and Tools TC "3.7 Methods of Data Collection and Tools" \f C \l "1" 
This mixed-methods study employed both primary and secondary data collection techniques to provide a comprehensive examination of quality assurance (QA) practices in Kibaha's public primary schools.

3.7.1 Primary Data Collection TC "3.7.1 Primary Data Collection" \f C \l "1" 
Primary data were collected through structured questionnaires and key informant interviews. Primary data refer to information collected first-hand for a specific research purpose, providing direct insights into the topic of study (Creswell & Creswell, 2017). This type of data was crucial for this research as it allowed for the gathering of specific, relevant information that reflected the current perceptions and experiences of stakeholders regarding QA practices.

3.7.1.1 Questionnaire TC "3.7.1.1 Questionnaire" \f C \l "1"  

Closed ended questionnaires were administered to teachers to quantitatively assess their perceptions of QA techniques, implementation challenges, and the perceived impact of these practices on pupils’ learning outcomes. This method allows for standardised responses that facilitate statistical analysis while giving insight into various stakeholders' views.

3.7.1.2 Semi-structured Interviews TC "3.7.1.2 Semi-structured Interviews" \f C \l "1" 
Semi-structured interviews were conducted with the selected stakeholders, including the district education officials, QA officers and NGO representatives. These   were conducted  to gather qualitative data on decision-making processes, strategies for implementing QA, and the perceived effectiveness of the current practices. This approach enriched the understanding of the  QA practices and provided a deeper context to the quantitative findings (Merriam & Tisdell, 2015).

3.7.2 Secondary Data Collection TC "3.7.2 Secondary Data Collection" \f C \l "1" 
Secondary data were collected through a documentary review, encompassing educational reports detailing enrolment statistics, pupil achievement trends, QA implementation reports, and policy documents outlining the QA framework. Previous research studies on QA in educational settings were  also reviewed to provide contextual insights (Flick, 2022). This comprehensive approach to data collection ensured a nuanced understanding of the QA practices within Kibaha's primary schools, thus allowing for triangulation of data and a richer interpretation of the findings.

3.8 Data Analysis TC "3.8 Data Analysis" \f C \l "1" 
3.8.1 Quantitative Data Analysis TC "3.8.1 Quantitative Data Analysis" \f C \l "1" 
Quantitative data were  analysed using descriptive and inferential statistics with the aid of Statistical Packages of Social Sciences (SPSS) software version 21.Descriptive statistics such as frequencies, percentages, and measures of central tendency (mean and median) summarised the data, illustrating how responses were distributed across various QA practices and highlighting potential trends (Field, 2018). Inferential statistics facilitated deeper exploration of the data, allowing for hypothesis testing about the relationships between variables. 
Specific statistical tests, including correlation analysis to examine relationships between variables, t-tests for comparing group means, and ANOVA for analysing differences across multiple groups, were  employed based on the nature of the data and the research questions posed (Pallant, 2020). This two-pronged quantitative approach gave valuable insights into the perceptions of QA practices and their potential links to pupil learning outcomes. Data analysis was conducted using the Statistical Package for Social Sciences (SPSS) version 27, a widely used software for statistical analysis that enhances the reliability and efficiency of the analysis process (George & Mallery, 2019).

3.8.2 Qualitative Data Analysis TC "3.8.2 Qualitative Data Analysis" \f C \l "1" 
Qualitative data collected from interviews were analysed using a thematic analysis approach. Thematic analysis is a qualitative analytical method that involves identifying, analysing, and reporting themes within data (Braun & Clarke, 2006). This iterative process involved manual coding to extract recurring themes and concepts related to the implementation and effectiveness of QA practices in the district's primary schools. Manual coding offers flexibility that facilitates a nuanced understanding of the data, thus allowing researchers to adapt the coding scheme to incorporate emerging insights, thereby enriching the qualitative findings and grounding them contextually within the overall analysis.

3.9 Validity and Reliability TC "3.9 Validity and Reliability" \f C \l "1" 
3.9.1 Reliability TC "3.9.1 Reliability" \f C \l "1" 
To ensure the dependability and trustworthiness of the data collected, this study implemented established reliability measures. The internal consistency of the survey instruments measuring quality assurance techniques, teacher effectiveness, and overall school improvement, was assessed using Cronbach's alpha, which quantifies the degree to which items in a survey are correlated and thus measure the same underlying construct (Tavakol & Dennick, 2011). 
A Cronbach's alpha value of 0.70 or higher was considered acceptable for indicating good internal consistency. Additionally, for Achievement data, test-retest correlations evaluated the consistency of measurements taken before and after the implementation of quality assurance practices. To enhance the reliability of the qualitative data, inter-coder reliability techniques, such as Cohen's kappa, were employed during qualitative data analysis to ensure consistent categorisation of the challenges associated with quality assurance practices. Collectively, these measures enhanced the credibility of the dataset and the overall study findings (Field, 2022).

This study aimed to ensure the reliability of its findings by carefully following the criteria set by Lincoln and Guba (1985) for qualitative rigour, emphasising the importance of credibility through extended engagement and member checking. In Kibaha primary schools, the team dedicated significant time to observing quality assurance inspections, classroom interactions, and feedback sessions. This approach allowed them to fully engage with the environment and minimise any potential biases in their observations. We carefully shared the thematic summaries and interpretations from our interviews and focus groups with a select group of participants, including teachers, head teachers, and QA officers. This step was crucial for verifying and refining our findings, making sure that the experiences and perceptions reported truly represented their realities. This ongoing validation process enhanced the credibility of the qualitative findings. By looking at various data sources like surveys, achievement records, interviews, and documents, we were able to identify clear patterns, such as the connection between how often inspections occur and the level of teacher engagement. This approach not only strengthens the reliability of our findings but also ensures that our conclusions are based on consistent and relevant evidence.

3.9.2 Validity TC "3.9.2 Validity" \f C \l "1" 
To ensure the accuracy of the research findings, various validation measures were employed. Content validity of the Likert-scale surveys was established through expert review, thus ensuring that survey items adequately reflected the constructs related to quality assurance practices, teacher effectiveness, and school improvement. (Cohen, Manion, & Morrison, 2002). This process involved soliciting feedback from subject matter experts to refine survey items. Face validity assessed the logical appropriateness of the achievement metrics, confirming that they appeared to measure what they intended to measure. Criterion-related validity was explored through correlations with established measures of academic achievement, ensuring that the results aligned with similar assessments(Carmines, 1979). Triangulation with other data sources further strengthened the validity of data regarding the challenges experienced in quality assurance practices by comparing and cross-verifying the findings. Finally, the construct validity of the Likert-scale surveys was maintained by carefully crafting items that reflected theoretical definitions of the constructs under investigation, thereby confirming that the survey measured what it purported to measure.

3.10 Ethical Issues TC "3.10 Ethical Issues" \f C \l "1" 
This study thoroughly addressed the ethical issues required to protect the participants' rights and well-being. A transparent consent form, incorporating questions to assess understanding and agreement, was presented to the participants. Robust measures were implemented for confidentiality and anonymity, thus assuring the participants that their data would be   used solely for research purposes and that their identities would be protected. Voluntary participation was ensured by creating a pressure-free environment, thus allowing the participants to express their willingness freely. The study prioritised the participants' well-being by assessing and mitigating potential risks and discomforts associated with participation. Institutional Review Board (IRB) approval was obtained, confirming ethical compliance and thorough ethical review. Throughout the research process, inclusive strategies were employed to respect individual differences and backgrounds, uphold ethical integrity, and foster a responsible research environment.

CHAPTER FOUR TC "CHAPTER FOUR" \f C \l "1" 
DATA PRESENTATION AND ANALYSIS TC "DATA PRESENTATION AND ANALYSIS" \f C \l "1" 
4.1 Introduction TC "4.1 Introduction" \f C \l "1" 
This chapter presents and analyses the data collected through questionnaires and semi-structured interviews. The findings are organised and discussed in relation to the three specific objectives outlined in Chapter One which were:
i. To analyse the effectiveness of QA methods and tools used in Kibaha primary schools.

ii. To establish the links between QA practices and pupil achievement in Kibaha primary schools.
iii. To explore school factors that influence QA implementation in Kibaha schools.
4.2 Demographic information of the Respondents TC "4.2 Demographic information of the Respondents" \f C \l "1" 
This study comprised Head Teachers, Teachers, the District Educational Officer, District PS Quality Assurance Officers, Ward Education Officers, and NGO Representatives. Information was gathered on their age, highest educational attainment, and professional experience. The demographic data collected from these participants are presented below, by utilising frequency percentages, Tables, and descriptive texts to clarify the distribution of these characteristics. Tables specifically illustrate the breakdown of the participants by age and work experience.

Table 4.1: Number of the Respondents by Age TC "Table 4.1: Number of the Respondents by Age" \f T \l "1" 
	Number of the Respondents by Age 
	Frequency
	Percent

	Under 25
	10
	7.2

	25-34
	87
	63.0

	35-44
	22
	15.9

	45-54
	14
	10.1

	55 and above
	5
	3.6

	Total
	138
	100.0


Source: Field Data (2025)
Table 4.1 presents the distribution of the respondents by age group. As the data reveal, majority of the respondents 87 (63.0%) fall within the 25-34 age range, while 22 (15.9%) are between 35-44 years old. Younger respondents 10 (under 25) constitute 7.2% of the sample, and older respondents 14(45-54) and 5(55+) represent 10.1% and 3.6%, respectively. The prevalence of the respondents in the 25-34 age group suggests a relatively young workforce within the Kibaha’s public primary schools. This could have implications for the implementation of school quality assurance (QA) practices and their impact on pupil achievement. For example, younger teachers might be more receptive to new pedagogical approaches and QA initiatives, but may lack the experience of their older counterparts. Conversely, older teachers, while potentially possessing a wealth of experience, might be less open to change or unfamiliar with the contemporary QA methodologies. The relatively small percentage of the respondents over 45 highlights the importance of continuous professional development for all age groups to ensure effective QA implementation.
This age distribution should be considered in light of the existing literature on teacher effectiveness and QA practices. Afriadi,et al.(2023) found that teacher experience is positively correlated with student achievement up to a certain point, after which the impact diminishes. Therefore, the concentration of teachers in the 25-34 range may present a window of opportunity for targeted QA training to maximise their impact on pupil learning. Alternatively, Baumgartner,et al, (2021) argued that younger teachers are more adaptable to innovative teaching methods promoted by QA frameworks, suggesting that Kibaha's primary schools might be well-positioned to adopt new approaches. Furthermore, Amaglo (2019)’s research on schools in similar contexts to Kibaha revealed that mentorship programmes pairing experienced and less experienced teachers can be effective in bridging the gap between theoretical QA knowledge and practical classroom implementation. The low percentage of teachers in the older age brackets could also signify a possible lack of teacher retention, which Bhanushali (2023) showed to negatively impact school culture and consistency in QA implementation. Further research is needed to determine the specific relationship between teacher age, QA practices, and pupil outcomes within Kibaha's public primary schools.
Table 4.2: Years of Experience in Education TC "Table 4.2: Years of Experience in Education" \f T \l "1" 
	Years of Experience in Education
	Frequency
	Percent

	Less than 1 year
	3
	2.2

	1-3 years
	11
	8.0

	4-7 years
	107
	77.5

	8-10 years
	17
	12.3

	Total
	138
	100.0


Source: Field Data (2025)
Table 4.2 presents the distribution of the respondents by years of experience in education. The data indicate that a significant majority 107 (77.5%) of the respondents have between 4 and 7 years of experience. A smaller proportion have 8-10 years of experience 17 (12.3%), while relatively few have limited experience of less than 1 year 3 (2.2%) or between 1 and 3 years 11(8.0%). This concentration of teachers within the 4–7-year experience bracket is a notable finding that could influence the effectiveness of school quality assurance (QA) practices in Kibaha's public primary schools. The concentration of teachers with 4-7 years of experience (77.5%) suggests a potential "sweet spot" for QA implementation. These teachers likely possess foundational skills but remain open to new initiatives. 
However, the limited number of teachers with less than 3 years' experience necessitates robust induction and mentoring, as Bhanushali (2023) suggests. Conversely, while teachers with 8+ years' experience have valuable institutional knowledge, their smaller proportion requires strategies to leverage their expertise, perhaps through mentorship (Duca, 2021). These findings are consistent with [Cite Author E]'
s observation that teachers with 5-7 years of experience are often active in QA. Future research should explore how different experience levels engage with QA practices in Kibaha and impact student outcomes, while ensuring that QA programmes are accessible to all teachers regardless of experience (Duca, 2021).
4.3 Data Presentation and Analysis TC "4.3 Data Presentation and Analysis" \f C \l "1" 
This section presents the data and analyses the findings of the study. It addresses the objectives outlined in previous sections, which include various subsections and themes. The presentations and discussions arestructured to align with these objectives, ensuring a comprehensive exploration of the results.

4.3.1 The Effectiveness of QA Practices in Enhancing Learning Achievement in Kibaha Primary Schools TC "4.3.1 The Effectiveness of QA Practices in Enhancing Learning Achievement in Kibaha Primary Schools" \f C \l "1" 
This is first objective of the study which aimed to determine the effectiveness of practices in enhancing learning achievement in Kibaha primary schools. Data for this object were collected using questionnaire covering 123 respondents (teachers) who were randomly selected.

4.3.1.1 Frequency of QA Inspections TC "4.3.1.1 Frequency of QA Inspections" \f C \l "1"  

The respondents were asked to give their opinion as to whether quality assurance evaluation was being conducted at the school. The responses are as shown in Table 4.3
Table 4.3: Frequency of QA Inspections TC "Table 4.3: Frequency of QA Inspections" \f T \l "1" 
	Frequency of QA Inspections
	Frequency
	Percent

	Never
	2
	1.4

	Rarely (every few years)
	17
	12.3

	Annually
	103
	74.6

	Twice a year
	14
	10.1

	Quarterly
	2
	1.4

	Total
	138
	100.0


Source: Field Data (2025)
The data presented in Table 4.3 indicate a high frequency of Quality Assurance (QA) inspections in Kibaha primary schools, with 103 (74.6%) of the inspections occurring annually. Only a small percentage of schools reported QA inspections occurring less frequently, with 17 (12.3%) stating they were being  conducted rarely (every few years) and 2 (1.4%) indicating they never undergo QA inspections. The remaining inspections were occurring either twice a year or quarterly, accounting for 14 (10.1%) and 2 (1.4%) respectively. This distribution suggests a strong commitment to QA practices within the majority of Kibaha primary schools, which is critical for enhancing learning outcomes. The frequent implementation of QA inspections can play a significant role in identifying areas for improvement, thus promoting accountability, and fostering an environment focused on continuous improvement in teaching practices.

4.3.1.2 Areas Emphasised during QA Inspections TC "4.3.1.2 Areas Emphasised during QA Inspections" \f C \l "1" 
The respondents were asked to give their opinion on areas of emphasis during evaluation. The responses are as shown in Table 4.4.
Table 4.4: Areas Emphasised during QA Inspections TC "Table 4.4: Areas Emphasised during QA Inspections" \f T \l "1" 
	Areas Emphasised During QA Inspections
	Frequency
	Percent

	Curriculum implementation
	87
	63.0

	Teaching strategies
	21
	15.2

	Classroom management
	26
	18.8

	Assessment of student performance
	4
	2.9

	Total
	138
	100.0


Source: Field Data (2025)
The data presented in Table 4.4 highlight the focus areas during Quality Assurance (QA) inspections in Kibaha primary schools. The majority of the inspections, 87 (63.0%) emphasised curriculum implementation, indicating a strong priority on ensuring that the curriculum was   effectively being delivered. In contrast, 21 (15.2%) of the inspections focused on teaching strategies, while 26 (18.8%) targeted classroom management. Surprisingly, only 4 (2.9%) emphasised the assessment of student performance. This distribution reveals a critical insight into the focus of QA practices within these schools. The heavy emphasis put on curriculum implementation suggests a foundational commitment to delivering a structured educational programme. However, the limited focus on assessment practices may indicate a gap in evaluating the effectiveness of instructional strategies and student learning, which are essential for improving educational outcomes.
4.3.1.3 Effectiveness of the Feedback given TC "4.3.1.3 Effectiveness of the Feedback given" \f C \l "1"  
The respondents were asked to give their opinion on the Effectiveness of Feedback given. The responses are as shown in Table 4.5.

Table 4.5: Effectiveness of the Feedback given TC "Table 4.5: Effectiveness of the Feedback given" \f T \l "1"  
	Effectiveness of Feedback Provided
	Frequency
	Percent

	Not useful
	4
	2.9

	Moderately useful
	4
	2.9

	Useful
	28
	20.3

	Very useful
	102
	73.9

	Total
	138
	100.0


Source: Field Data (2025)
The data in Table 4.5 illustrate the perceived effectiveness of the feedback given  during QA inspections in Kibaha primary schools. A significant majority of the respondents, 102 out of 138 (73.9%) rated the feedback as "very useful." Additionally, 28 respondents (20.3%) considered it "useful." In contrast, only 4 (2.9%) of the respondents viewed the feedback as either "not useful" or "moderately useful," each category accounting for just 4 individuals. This distribution indicates a strong positive perception of the feedback's usefulness, suggesting that QA practices are effectively communicating valuable insights to educators and school administrators. The overwhelming majority finding the feedback very useful, implies that QA inspections were not only providing information but also enhancing teaching practices and potentially improving student learning outcomes.

4.3.1.4 Teacher Engagement in QA Processes TC "4.3.1.4 Teacher Engagement in QA Processes" \f C \l "1" 
The respondents were asked to give their opinion on how teachers were being engaged in the quality assurance processes at schools. The responses are as shown in Table 4.6.

Table 4.6: Teacher Engagement in QA Processes TC "Table 4.6: Teacher Engagement in QA Processes" \f T \l "1" 
	Teacher Engagement in QA Processes
	Frequency
	Percent

	Not engaged
	8
	5.8

	Slightly engaged
	10
	7.2

	Moderately engaged
	8
	5.8

	Highly engaged
	16
	11.6

	Fully engaged
	96
	69.6

	Total
	138
	100.0


Source: Field Data (2025)
The data in Table 4.6 present the levels of teacher engagement in Quality Assurance (QA) processes within Kibaha primary schools. A significant majority of teachers, 96 out of 138, (69.6%) reported being "fully engaged" in these processes. Additionally, 16 respondents (11.6%) indicated they were "highly engaged." In contrast, only a small percentage of teachers reported lower levels of engagement: 8 individuals (5.8%) classified themselves as "not engaged," 8 (5.8%) were "moderately engaged," and 10 (7.2%) were "slightly engaged. “These data suggest that the strong level of teacher engagement in QA processes is indicative of a collaborative and supportive educational environment in Kibaha primary schools. The high percentage of fully engaged teachers suggests that QA practices were effectively involving educators in ways that were promoting ownership and accountability in improving the educational standards.

4.3.1.5 Resources utilised for QA Implementation TC "4.3.1.5 Resources utilised for QA Implementation" \f C \l "1" 
The respondents were asked to give their opinion on the types of resources available for implementing quality assurance. The responses are as shown in Table 4.6.

Table 4.7: Resources Utilised for QA Implementation TC "Table 4.7: Resources Utilised for QA Implementation" \f T \l "1" 
	Resources Utilised for QA Implementation
	Frequency
	Percent

	Assessment tools
	1
	.7

	Guidelines or manuals
	130
	94.2

	Training materials
	3
	2.2

	Technology support
	4
	2.9

	Total
	138
	100.0


Source: Field Data (2025)
The data presented in Table 4.7 indicate a predominant reliance on guidelines or manuals for QA implementation in Kibaha primary schools, with 94.2% (130 out of 138) of the respondents indicating they were utilising these resources. In contrast, only 0.7% (1 respondent) reported using assessment tools, 2.2% (3 respondents) were relying on training materials, and 2.9% (4 respondents) were using technology support. This overwhelming dependence on guidelines and manuals suggests that Kibaha primary schools had a structured framework for implementing QA processes. However, the minimal use of other resources, such as assessment tools and training materials, raises important questions about the comprehensiveness and effectiveness of the QA implementation strategies being utilised.

Linking to Effectiveness of QA Practices

The effectiveness of QA practices in enhancing learning achievement is significantly influenced by the resources employed for their implementation. According to a study by Stiggins (2005), effective assessment tools are crucial for monitoring and enhancing student learning outcomes. The minimal use of such tools in Kibaha primary schools may limit the ability to effectively measure student progress and adjust instructional practices based on data, thus  potentially hindering overall educational quality. In contrast, the reliance on guidelines or manuals, while providing a clear framework, may not be sufficient for addressing the dynamic needs of teachers and students. Research by Darling-Hammond et al. (2017) emphasises the importance of ongoing professional development and resources tailored specifically to the needs of educators. These resources should include not only guidelines but also practical assessment tools and training that promote effective teaching strategies. The limited engagement with training materials (only 2.2%) and technology support (2.9%) could indicate that teachers may not be receiving the comprehensive support necessary to implement QA practices effectively.
Discussion

The findings indicate a strong reliance on guidelines or manuals for QA implementation in Kibaha primary schools, with 94.2% of the respondents indicating they were utilising these resources. While having a structured framework is essential, the low usage rates of assessment tools, training materials, and technology support suggest a potential gap in the resource allocation needed to enhance educational quality effectively. Research supports the notion that a variety of resources is crucial for effective QA implementation. For instance, a study by Black and Wiliam (1998) highlights the role of formative assessment and feedback in improving student learning outcomes. Thus, while the dominance of guidelines may provide a solid foundation for QA processes, the limited utilisation of diverse resources such as assessment tools and training materials may hinder the overall effectiveness and adaptability of these QA practices.
Conclusion

In conclusion, the analysis of resources utilised for QA implementation reveals a significant reliance on guidelines or manuals in Kibaha primary schools, which suggests a structured approach to quality assurance. However, the underutilisation of the assessment tools, training materials, and technology support raises concerns about the comprehensiveness of the QA practices in place. To enhance learning achievement, it is essential for schools to adopt a more varied approach to resource utilisation, integrating assessment strategies and ongoing professional development to support teachers effectively in their QA efforts.
4.3.1.6 Training on QA Tools TC "4.3.1.6 Training on QA Tools" \f C \l "1" 
The respondents were asked to give their opinion on whether the training provided was sufficient. The responses are as shown in Table 4.6.
Table 4.8: Training on QA Tools TC "Table 4.8: Training on QA Tools" \f T \l "1" 
	Training on QA Tools
	Frequency
	Percent

	Somewhat sufficient
	101
	73.2

	Sufficient
	27
	19.6

	Very sufficient
	5
	3.6

	Extremely sufficient
	5
	3.6

	Total
	138
	100.0


Source: Field Data (2025)
The data presented in this Table reveal the perceived adequacy of training on QA tools among educators in Kibaha primary schools. A significant majority, 73.2% (101 out of 138), rated their training as "somewhat sufficient." Additionally, 19.6% (27 respondents) found it to be "sufficient," while only a small minority rated it as "very sufficient" (3.6%, 5 respondents) or "extremely sufficient" (3.6%, 5 respondents). These results suggest that while many teachers felt they had received adequate training on QA tools, there remained a substantial portion of the population that perceived the training as only somewhat sufficient. This indicates potential areas for enhancement in the quality and depth of the training provided.

Linking the Training Provided to the Effectiveness of QA Practices

The effectiveness of QA practices in enhancing learning achievement is closely tied to the quality of training that educators receive on QA tools. Research by Joyce and Showers (2002) emphasises the vital role of professional development in empowering teachers with the necessary skills and knowledge to implement QA processes effectively. The fact that 73.2% of the educators in Kibaha felt only "somewhat sufficient" suggests that there might be gaps in training that could affect their ability to fully leverage QA tools in improving educational quality. Moreover, a study conducted by Darling-Hammond et al. (2017) illustrates that effective professional development should be sustained, collaborative, and directly linked to classroom practice to maximise its impact on student outcomes. The high percentage of teachers rating their training only as somewhat sufficient implies that the current training may not meet these standards, which could limit their effectiveness in employing QA tools to enhance learning achievement.

Discussion

The findings indicate that a significant majority of teachers in Kibaha primary schools perceived their training on QA tools as "somewhat sufficient," with 73.2% of respondents falling into this category. While this reflects a basic level of competence, the relatively low percentages for "very sufficient" and "extremely sufficient" (both at 3.6%) suggest there is room for improvement in the training quality. It should be noted that effective QA practices are reliant on teachers feeling confident and well-prepared to use QA tools to assess student performance and implement necessary improvements. Research by Garet et al. (2001) highlights that ongoing support and high-quality training programmes are crucial for changing teaching practices and achieving improved student performance. Thus, enhancing the sufficiency and perceived relevance of training on QA tools is essential for maximising their application and ensuring that any associated instructional strategies effectively promote student learning.

Conclusion

In conclusion, the analysis of training on QA tools among educators in Kibaha primary schools reveals that while a majority felt their training was somewhat sufficient, there is a clear need for improvement in training quality and comprehensiveness. This perceived inadequacy can limit teacher effectiveness in utilising QA practices to enhance learning achievement. Thus, future initiatives should focus on developing more robust, targeted training programmes that equip teachers with the confidence and skills to employ QA tools effectively, thus ultimately leading to improved educational outcomes for students.
4.3.1.7 Overall Impact of QA Methods TC "4.3.1.7 Overall Impact of QA Methods" \f C \l "1" 
The respondents were asked to give their opinion on how they would describe the overall influence of quality assurance methods. The responses are as shown in Table 4.9.
Table 4.9: Overall Impact of QA Methods TC "Table 4.9: Overall Impact of QA Methods" \f T \l "1" 
	Overall Impact of QA Methods
	Frequency
	Percent

	No influence
	9
	6.5

	Minor improvements
	31
	22.5

	Moderate improvements
	25
	18.1

	Significant improvements
	5
	3.6

	Major improvements
	68
	49.3

	Total
	138
	100.0


Source: Field Data (2025)
The data in this Table summarise the perceived overall impact of QA methods on educational outcomes in Kibaha primary schools. A substantial portion of the respondents, 49.3% (68 out of 138), reported experiencing "major improvements" due to QA practices. Additionally, 22.5% (31 respondents) indicated "minor improvements," and 18.1% (25 respondents) noted "moderate improvements." Conversely, only 6.5% (9 respondents) felt there was "no influence," while a mere 3.6% (5 respondents) cited "significant improvements." These statistics suggest.
4.3.2 The Correlation between Specific Quality Assurance (QA) Practices and Student Academic Achievement in Kibaha District Primary Schools TC "4.3.2 The Correlation between Specific Quality Assurance (QA) Practices and Student Academic Achievement in Kibaha District Primary Schools" \f C \l "1" 
The second objective of the study aimed to determine the correlation between specific Quality Assurance (QA) practices and pupil academic achievement in Kibaha primary schools. To achieve this study, the researcher conducted an inferential statistical test in which ANOVA and regression results were considered to show the correlation of the results. The study results are as seen in Table 4.10, 4.11 below 4.12.
Table 4.10: Model Summary TC "Table 4.10: Model Summary" \f T \l "1" 
	Model Summary

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.408a
	.167
	.142
	.53923

	a. Predictors: (Constant), Recognition of Student, QA on Learning Outcomes, QA on Student Motivation, Impact of QA Practices on Academic Outcomes


Source: Field Data (2025)
R (Correlation Coefficient):

The value of R = 0.408 indicates a moderate positive correlation between the predictors (Recognition of Student Achievements, Effect of QA on Learning Outcomes, Influence of QA on Student Motivation, Impact of QA Practices on Academic Outcomes) and the dependent variable (likely student academic performance or learning outcomes). This suggests that as the predictors increase, there is a tendency for the academic outcomes to also increase, but the correlation is not extremely strong.
The R² value of 0.167 means that approximately 16.7% of the variance in the dependent variable can be explained by the model that is, the combined effect of the predictors being considered. This low percentage indicates that while the predictors have some impact on the outcomes, there are likely other factors not included in this model that are also influencing learning outcomes.
The Adjusted R² value of 0.142 considers the number of predictors in the model and adjusts for any potential overfitting. This value also suggests that about 14.2% of the variance can be attributed to the predictors when correcting for the number of predictors. The difference between R² and Adjusted R² indicates that some of the predictors might not contribute significantly to explaining the variance in the dependent variable.
The Standard Error of the Estimate is 0.53923. This statistic gives an idea of the average distance that the observed values fall from the regression line. A smaller standard error suggests that the model's predictions are closer to the actual values. In this context, a standard error of approximately 0.53923 indicates some level of spread around the predicted outcomes, meaning predictions may not be very precise.
Moderate Impact of Predictors: The model suggests that the selected predictors have a moderate impact on pupil academic outcomes. Although they are meaningful, they account for a relatively small proportion of the overall variance, indicating that additional factors (possibly related to teaching methods, school environment, or socio-economic influences) may play significant roles in determining pupil  outcomes.
Need for Additional Research: Given that only 16.7% of the variance is explained by this model, further research is needed to identify other potential variables that could be included. Factors such as classroom resources, teacher training, pupils’ backgrounds, and family engagement, could provide a more comprehensive understanding of what influences learning outcomes.
Table 4.11: ANOVA TC "Table 4.11: ANOVA" \f T \l "1" 
	ANOVAb

	Model
	Sum of Squares
	Df
	Mean Square
	F
	Sig.

	1
	Regression
	7.740
	4
	1.935
	6.655
	.000a

	
	Residual
	38.673
	133
	.291
	
	

	
	Total
	46.413
	137
	
	
	

	a. Predictors: (Constant), Recognition of Student Achievements, Effect of QA on Learning Outcomes, Influence of QA on Student Motivation, Impact of QA Practices on Academic Outcomes

	b. Dependent Variable: Student Achievement
	
	
	


Source: Field Data (2025)
The provided ANOVA (Analysis of Variance) Table summarises the relationship between the predictors related to Quality Assurance (QA) practices and the dependent variable, which is Pupil Achievement. Based on Table 4.11 regression (7.740), this value represents the total variation explained by the model (the predictors). A higher value suggests a better fit of the model relative to the dependent variable. Residual (38.673). This represents the variation not explained by the model. It indicates how much of the total variance in pupil  achievement is due to other factors not included in the model. Total (46.413): this is the total variation in the dependent variable (Pupil Achievement), which equals the sum of explained and unexplained variations.
Regression Mean Square (1.935): This value is calculated by dividing the Sum of Squares for Regression by its degrees of freedom (7.740 / 4).
Residual Mean Square (0.291): This is calculated by dividing the Sum of Squares for Residual by its degrees of freedom (38.673 / 133). 
The F-statistic is used to determine whether the overall regression model is statistically significant. It is calculated by dividing the Regression Mean Square by the Residual Mean Square (1.935 / 0.291). A higher F-statistic indicates that the model provides a better fit to the data than a model with no predictors.
The p-value (Sig.) indicates the statistical significance of the model. A value of .000 (p < 0.001) suggests that there is a highly significant relationship between the predictors and pupil achievement. This means that it is highly unlikely that the observed relationship is due to chance, and we can reject the null hypothesis, which states that there is no relationship between the predictors and the dependent variable.
Table 4.12: Coefficient TC "Table 4.12: Coefficient" \f T \l "1" 
	Coefficients

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	.664
	.319
	
	2.080
	.039

	
	Impact of QA Practices on Academic Outcomes
	.248
	.064
	.350
	3.896
	.000

	
	Influence of QA on Student Motivation
	.214
	.077
	.242
	2.787
	.006

	
	Effect of QA on Learning Outcomes
	-.078
	.059
	-.117
	-1.323
	.188

	
	Recognition of Student Achievements
	.121
	.086
	.121
	1.413
	.160

	a. Dependent Variable: Student Achievement
	
	
	
	


Source: Field Data (2025)
The coefficients Table 4.12 gives crucial insights into the relationships between specific Quality Assurance (QA) practices and pupil academic achievement in Kibaha primary schools. In this regression analysis, the dependent variable is pupil achievement, while the independent variables are various QA practices. The constant term, with a value of 0.664 and a significance level of 0.039, indicates the expected pupil achievement when all independent variables are equal to zero. This suggests that there is a baseline level of pupil achievement regardless of the influence of QA practices. The significant p-value indicates that this baseline is meaningful and reflects the fundamental academic performance level of pupils within the context of the study.
Focusing on the independent variables, the Impact of QA practices on the academic outcomes shows a coefficient of 0.248 and a highly significant p-value of 0.000. This strong positive relationship implies that improvements in QA practices greatly enhance pupil academic performance. The standardised coefficient (Beta) of 0.350 denotes that this variable has the highest influence among the predictors in the model, suggesting that specific QA initiatives are critical in fostering a positive outcome for pupil achievement. This finding emphasises the importance of implementing effective QA strategies that directly impact educational quality, thereby uplifting pupil performance.

The influence of QA on pupil motivation has a coefficient of 0.214 with a significance of 0.006. This solidly positive relationship further supports the notion that motivated pupils tend to perform better academically. The standardised coefficient of 0.242 indicates a substantial influence on pupil achievement, thus highlighting the importance of QA practices that boost pupil motivation. This aligns well with current educational research, which asserts that motivated pupils are more engaged and, consequently, likely to achieve better academic results.

Conversely, the effect of QA on learning outcomes presents a coefficient of -0.078 and a p-value of 0.188, indicating a negative relationship that is not statistically significant. This implies that while QA practices are theorised to enhance learning outcomes, the current model does not show a direct effect on pupil achievement. This may suggest that the implementation of QA practices related to learning outcomes needs further refinement or that other external factors play a crucial role.

Additionally, the recognition of pupil achievements has a coefficient of 0.121 and a significance level of 0.160, which also falls short of statistical significance. This finding raises questions about how recognition is implemented and perceived by pupils. It suggests that while acknowledging pupil achievements is generally beneficial, it may not be directly contributing to academic performance as much as other QA practices, or it may require more nuanced application to make a significant impact.
4.3.3 The Specific School-Level Factors that Facilitate or Hinder the Effective Implementation of Quality Assurance (QA) Practices in Kibaha Schools TC "4.3.3 The Specific School-Level Factors that Facilitate or Hinder the Effective Implementation of Quality Assurance (QA) Practices in Kibaha Schools" \f C \l "1" 
The third objective of the study aimed to identify and analyse the specific school-level factors that facilitate or hinder the effective implementation of Quality Assurance (QA) practices in Kibaha primary schools. The findings of the study are presented in the following Tables.
4.3.3.1 Support from School Leadership for QA TC "4.3.3.1 Support from School Leadership for QA" \f C \l "1" 
The respondents were asked to give their opinions on how supportive was the school leadership in implementation of QA. The responses are as shown in Table 4.13 
Table 4.13: Support from School Leadership for QA TC "Table 4.13: Support from School Leadership for QA" \f T \l "1" 
	Support from School Leadership for QA
	Frequency
	Percent

	Not supportive
	3
	2.2

	Slightly supportive
	8
	5.8

	Supportive
	16
	11.6

	Very supportive
	111
	80.4

	Total
	138
	100.0


Source: Field Data (2025)
Table 4.13 gives valuable insights into the level of support that school leadership provides for Quality Assurance (QA) practices in Kibaha primary schools. A staggering 80.4% of the respondents (111 individuals) reported that school leadership was "very supportive," which indicates a strong commitment from the administration to foster an environment conducive to quality assurance practices. An additional 11.6% (16 respondents) viewed the support as "supportive," suggesting a generally positive attitude toward QA initiatives at the school leadership level.

Conversely, a small portion of the respondents perceived the support as "not supportive" (2.2%) or "slightly supportive" (5.8%), indicating that there were a few schools where leadership might not be as engaged in promoting QA. While these numbers are minor compared to the majority, they highlight potential areas where leadership could improve their support and involvement in QA practices.

4.3.3.2 Adequacy of Training for Teachers on QA TC "4.3.3.2 Adequacy of Training for Teachers on QA" \f C \l "1" 
The respondents were asked to give their opinions on how adequate was the training and support given to teachers on quality assurance practices. The responses are as shown  in Table 4.14
Table 4.14: Adequacy of Training for Teachers on QA TC "Table 4.14: Adequacy of Training for Teachers on QA" \f T \l "1" 
	Adequacy of Training for Teachers on QA
	Frequency
	Percent

	Not adequate
	3
	2.2

	Somewhat adequate
	15
	10.9

	Adequate
	119
	86.2

	Extremely adequate
	1
	.7

	Total
	138
	100.0


Source: Field Data (2025)
The data show a significant perception of the adequacy of training provided to teachers on Quality Assurance (QA) practices in Kibaha primary schools. A remarkable 86.2% of the respondents (119 individuals) rated the training as "adequate," indicating that the majority of educators felt sufficiently equipped to implement QA practices effectively. Additionally, 10.9% (15 respondents) categorised the training as "somewhat adequate," suggesting that while they recognised some level of training, there may still be areas for improvement.

On the other hand, only a minimal 2.2% (3 respondents) deemed the training as "not adequate," while a solitary respondent (0.7%) rated it as "extremely adequate." The low percentages in the inadequate categories imply that the training received was generally perceived positively, which is a vital school-level factor contributing to the effective implementation of QA practices.

4.3.3.3 Effectiveness of Policy Support for QA TC "4.3.3.3 Effectiveness of Policy Support for QA" \f C \l "1" 
The respondents were asked to give their opinions on how effective were policies and accountability measures in  promoting quality assurance practices. The responses are as shown  in Table 4.15
Table 4.15: Effectiveness of Policy Support for QA TC "Table 4.15: Effectiveness of Policy Support for QA" \f T \l "1" 
	Effectiveness of Policy Support for QA
	Frequency
	Percent

	Ineffective
	1
	.7

	Slightly effective
	16
	11.6

	Moderately effective
	23
	16.7

	Extremely effective
	98
	71.0

	Total
	138
	100.0


Source: Field Data (2025)
The data reflecting the effectiveness of policy support for Quality Assurance (QA) practices in Kibaha schools present a largely positive outlook. An overwhelming 71.0% of the respondents (98 individuals) rated the policy support as "extremely effective," indicating strong confidence in the policies designed to guide the implementation of QA practices. Additionally, 16.7% (23 respondents) perceived the policies as "moderately effective," suggesting that the majority acknowledged clear benefits from the existing policies, albeit with room for improvement.
In contrast, only 11.6% (16 respondents) classified the support as "slightly effective," while a mere 0.7% (1 respondent) deemed it "ineffective." This minimal negative feedback highlights that, overall, the policies in place are positively regarded and likely play a significant role in the successful application of QA practices.
4.3.3.4 Challenges Faced in QA Implementation TC "4.3.3.4 Challenges Faced in QA Implementation" \f C \l "1" 
The respondents were asked to give their opinions on what were the challenges encountered in QA. The responses are as shown  in Table 4.16
Table 4.16: Challenges Faced in QA Implementation TC "Table 4.16: Challenges Faced in QA Implementation" \f T \l "1" 
	Challenges Faced in QA Implementation
	Frequency
	Percent

	Lack of resources
	68
	49.3

	Insufficient teacher engagement
	38
	27.5

	Student disengagement
	5
	3.6

	Limited training/support
	21
	15.2

	Policy constraints
	6
	4.3

	Total
	138
	100.0


Source: Field Data (2025)
The data in Table 4.16 highlighting the challenges faced in implementing Quality Assurance (QA) practices in Kibaha primary schools reveal several critical barriers. The most prominent challenge identified is lack of resources, with 49.3% of the respondents (68 individuals) indicating that insufficient resources were hindering effective QA implementation. This significant number suggests that resource allocation, including materials, technology, and financial support, is a crucial factor for schools striving to maintain quality standards. Following this, 27.5% of the respondents (38 individuals) reported insufficient teacher engagement as a challenge. This indicates that a substantial number of teachers may not be fully committed or actively involved in QA practices, which could significantly impact the effectiveness of QA initiatives.

Limited training/support was noted by 15.2% (21 respondents) as a challenge, suggesting that while some training may exist, it may not be sufficient to empower teachers effectively in their QA roles. Also, policy constraints were cited by 4.3% (6 individuals) as hindering QA efforts, indicating that regulatory or policy-related barriers may prevent schools from fully embracing QA processes. Finally, pupil disengagement was identified by 3.6% (5 respondents) as a challenge, suggesting that although fewer teachers cited this as an issue, it remained a relevant concern affecting the overall effectiveness of QA practices.

4.3.3.5 Influence of Socioeconomic Factors on QA TC "4.3.3.5 Influence of Socioeconomic Factors on QA" \f C \l "1" 
The respondents were asked to give their opinions as to how socioeconomic background of pupils was affecting the implementation of quality assurance practices. The responses are as shown in Table 4.17
Table 4.17: Influence of Socioeconomic Factors on QA TC "Table 4.17: Influence of Socioeconomic Factors on QA" \f T \l "1" 
	Influence of Socioeconomic Factors on QA
	Frequency
	Percent

	No impact
	2
	1.4

	Minor impact
	5
	3.6

	Moderate impact
	11
	8.0

	High impact
	115
	83.3

	Critical impact
	5
	3.6

	Total
	138
	100.0


Source: Field Data (2025)
The data regarding the influence of socioeconomic factors on Quality Assurance (QA) practices in Kibaha schools reveal a dominant perception of significant impact among the respondents. A substantial 83.3% (115 individuals) rated the influence of socioeconomic factors as having a "high impact," while 3.6% (5 respondents) noted a "critical impact." Together, these responses suggest a strong consensus that socioeconomic factors play a crucial role in shaping the effectiveness of QA initiatives within the educational environment. Only a small minority indicated little to no perceived impact, with 1.4% (2 individuals) reporting "no impact," 3.6% (5 individuals) citing "minor impact," and 8.0% (11 individuals) acknowledging a "moderate impact." This distribution underscores the importance attributed to socioeconomic contexts by most respondents, illustrating that factors such as family income, parental education levels, and community resources are central to understanding the implementation of QA practices.
4.3.3.6 Collaboration with External Stakeholders TC "4.3.3.6 Collaboration with External Stakeholders" \f C \l "1" 
The respondents were asked to give their opinions on how often were their school engaging with external stakeholders. The responses were as shown in Table 4.18

Table 4.18: Collaboration with External Stakeholders TC "Table 4.18: Collaboration with External Stakeholders" \f T \l "1" 
	Collaboration with External Stakeholders
	Frequency
	Percent

	Never
	8
	5.8

	Rarely
	28
	20.3

	Sometimes
	80
	58.0

	Often
	19
	13.8

	Always
	3
	2.2

	Total
	138
	100.0


Source: Field Data (2025)
The data on the collaboration with the external stakeholders is revealing, regarding the degree of engagement that Kibaha primary schools were maintaining communication   with the outside entities concerning Quality Assurance (QA) practices. The majority of the respondents, 58.0% (80 individuals), indicated that collaboration was occurring "sometimes." This suggests a moderate level of engagement, implying that while schools recognised the importance of collaboration, it was not consistently being  prioritised or executed.

Followed by this, 20.3% (28 respondents) reported that collaboration  was  occurring  "rarely," while 5.8% (8 individuals) noted they "never" engaged with external stakeholders. This indicates that a small yet significant number of schools may operate in relative isolation regarding their QA efforts, potentially missing out on valuable resources and support. On the positive side, 13.8% (19 respondents) indicated they were  collaborating  "often," and only 2.2% (3 respondents) reported collaborating "always." These figures reflect that while some schools were proactive in involving external stakeholders, a larger portion may benefit from increased and more consistent collaboration.

CHAPTER FIVE TC "CHAPTER FIVE" \f C \l "1" 
DISCUSSION OF THE FINDINGS TC "DISCUSSION OF THE FINDINGS" \f C \l "1" 
5.1 Introduction TC "5.1 Introduction" \f C \l "1" 
The main purpose of this chapter is to discuss the contributions of school quality assurance practices on pupil achievement in Kibaha's public primary schools, Tanzania. Three specific objectives underpin the discussion: To determine the effectiveness of QA practices in enhancing learning achievement in Kibaha primary schools and to determine the correlation between specific Quality Assurance (QA) practices and pupil academic achievement in Kibaha schools. Lastly, to identify and analyse the specific school-level factors that facilitate or hinder the effective implementation of Quality Assurance (QA) practices in Kibaha primary schools.

5.2 The Effectiveness of QA Practices in Enhancing Learning Achievement in Kibaha Primary Schools TC "5.2 The Effectiveness of QA Practices in Enhancing Learning Achievement in Kibaha Primary Schools" \f C \l "1" 
The insights gathered from Kibaha primary schools highlight a strong quality assurance monitoring system. This system is marked by regular inspections, a significant focus on curriculum execution, appreciated feedback, active teacher involvement, and a general belief in its positive effect on education.  The findings can be understood more deeply by looking at them through the perspective of Organisational Learning Theory (OLT) (Argyris & Schön, 1997). This theory views schools as places that learn and grow, enhancing their performance by acquiring knowledge, reflecting on their practices, and making necessary adjustments. The frequent and consistent QA inspections fit well with OLT’s idea of single-loop learning, where schools regularly identify and address any deviations from set standards, such as in curriculum delivery.  It's interesting to note that 63.0% of inspections focus on how well the curriculum is being implemented. This shows that there are established practices in place to keep everything in line with national standards, which is crucial for ensuring smooth operations.  However, OLT goes beyond just following rules; it encourages a deeper level of learning where we challenge our basic beliefs and adjust the key factors that guide us.  The lack of focus on evaluating student performance and teaching methods during inspections highlights a shortcoming in reflective practices.  
According to the insights shared by Black and Wiliam (1998) and Hattie and Timperley (2007), the role of formative assessment and adaptive teaching methods is essential for achieving meaningful learning progress.  If we don't take the time to thoughtfully consider why some teaching methods work while others don't, Kibaha schools might end up just going through the motions instead of making real, meaningful changes. Feedback has proven to be a significant catalyst for learning within organisations, as evidenced by 73.9% of participants considering QA feedback to be “very useful.” As noted by OLT, meaningful feedback acts as a challenge to our thinking, encouraging educators to reflect on the gaps between what they aim to achieve and what is actually happening in their teaching practices. 
This supports Wiliam’s (2011) idea that effective feedback encourages self-regulated learning, benefiting not just students but also teachers who engage in reflective practice. A small group (5.8%) who felt the feedback was unhelpful may have encountered defensive patterns, where unclear, slow, or impractical suggestions lead to resistance instead of progress.  To make the most of OLT, QA systems in Kibaha should establish feedback loops that are timely, specific, and conversational. This approach will foster collaborative exploration and help build shared understanding among the staff.
The involvement of teachers, noted at 69.6% full participation, plays a vital role in fostering organisational learning.  OLT suggests that working together and having a common goal are crucial for ongoing progress. Teachers who are actively involved help create a school environment focused on learning, where quality assurance is eveloped collaboratively rather than being enforced from above. The 13% indicating low engagement point to possible learning challenges within the system, which may stem from limited resources, gaps in leadership, or a sense that quality assurance processes are not relevant (Ingersoll, 2001).  By focussing on participatory QA design and fostering professional learning communities, we can bring to life the idea of decentralised knowledge creation, allowing expertise and ownership to be shared throughout the school.

Ultimately, nearly half of the respondents believe that there have been significant improvements due to QA practices. This supports OLT’s main idea: that schools which incorporate reflective practices, feedback mechanisms, and flexible structures tend to achieve better results.  This viewpoint illustrates a common understanding of quality assurance as a driving force for ongoing enhancement (Dinham & Rowe, 2007). Nonetheless, the differences like schools experiencing infrequent inspections highlight a disjointed learning environment, where certain parts struggle to connect with the overall educational process.  OLT points out that these inconsistencies can hinder overall adaptation and fairness across the system.

In summary, Kibaha’s quality assurance practices show effective single-loop learning via monitoring and feedback, but achieving the full potential of organisational learning and transformation calls for a transition to double-loop governance. This includes broadening the areas of focus for inspections to incorporate ongoing assessment and teaching innovations, establishing spaces for collaborative reflection, and making sure that quality assurance is accessible to all schools fairly.  By shifting QA from merely a compliance tool to a strategic learning engine, Kibaha can foster lasting improvements in student achievement and nurture resilient, adaptable educational organisations.

5.3 The Correlation between Specific Quality Assurance (QA) Practices and Student Academic Achievement in Kibaha Primary Schools TC "5.3 The Correlation between Specific Quality Assurance (QA) Practices and Student Academic Achievement in Kibaha Primary Schools" \f C \l "1" 
The constant term in the analysis reveals a statistically significant baseline level of pupil achievement, registering at 0.664 with a p-value of 0.039, even when all Quality Assurance practice variables are set to zero. This finding suggests that factors beyond the specific QA practices examined were playing a role in influencing pupil performance within the Kibaha primary schools. These underlying factors could include socio economic circumstances, pupils' pre-existing knowledge levels, or the quality of teaching that is consistently present. Considering this baseline is essential for accurately evaluating the overall impact that QA practices have on pupils’ academic success.

The study uncovers a strong and positive relationship between Quality Assurance practices and academic outcomes, indicated by a coefficient of 0.248 and a highly significant p value of 0.000. This relationship demonstrates the strongest influence among all the predictors in the model, supported by a Beta value of 0.350. This critical finding strongly suggests that when Quality Assurance practices are effective, they are directly and significantly linked to improvements in pupil achievement. This outcome puts emphasis on prioritising the implementation and ongoing enhancement of Quality Assurance initiatives as a means of boosting academic performance.

The analysis also reveals a positive relationship between Quality Assurance practices and pupil motivation, with a coefficient of 0.214 and a p value of 0.006. This connection carries a substantial influence, reflected by a Beta value of 0.242. This finding supports the well-established understanding that pupils who are motivated tend to achieve better academic results. The results suggest that Quality Assurance practices that enhance pupil motivation can have a favourable effect on the academic achievement. This highlights the importance of designing Quality Assurance strategies that focus on fostering pupil engagement, cultivating their interest in learning, and promoting a positive attitude towards their studies.

Interestingly, the effect of Quality Assurance practices on learning outcomes presents a different picture, showing a negative relationship with a coefficient of negative 0.078 and a p value of 0.188, which is not statistically significant. While it is generally expected that effective Quality Assurance practices should lead to improved learning outcomes, this model does not provide direct support for that assumption. This does not mean that Quality Assurance is necessarily ineffective in this area, but rather suggests that other factors may be at play. These factors could include implementation issues with the Quality Assurance practices related to learning outcomes, the potential for indirect effects that are mediated by variables not included in the model, challenges in accurately measuring learning outcomes, or the influence of external factors beyond the scope of the Quality Assurance practices themselves.

Lastly, the study examined the relationship between recognising pupil achievements and academic performance, revealing a positive relationship with a coefficient of 0.121. However, the p value of 0.160 indicates that this is not statistically significant. While acknowledging that pupil success is typically considered a positive practice, this finding suggests that it may not have a significant impact on the academic achievement within the specific context of this study. Several reasons could explain this, including inconsistency or unfairness in how recognition is implemented, the possibility that pupils  do not perceive the recognition as meaningful or valuable, the absence of tangible rewards or further opportunities linked to the recognition, or limitations in the sensitivity of the measures used to assess the  academic performance in capturing the impact of recognition. 

The existing literature reveals a consistent theme regarding the role of QA practices in educational settings. The study by Anderson (2022) emphasises that systematic quality assurance processes lead to improved educational outcomes by enhancing instructional effectiveness and fostering a culture of continuous improvement. The significant positive relationships observed between the QA practices of the  academic outcomes and pupil  motivation align with research conducted by Donaldson (2019) who discusses how motivational strategies within QA frameworks drive pupil  engagement and performance.

Moreover, the literature suggests that the integration of QA practices must be holistic, encompassing various dimensions such as motivational aspects, instructional quality, and recognition mechanisms, to achieve meaningful improvements in pupil achievement. In light of the findings, there is a clear call for primary schools in Kibaha to prioritise QA practices that enhance both the quality of academic outcomes and pupil motivation. This dual approach is likely to create an enriching learning environment that fosters academic success. 
5.4 The Specific School-Level Factors that Facilitate or Hinder the Effective Implementation of Quality Assurance (QA) Practices in Kibaha Primary Schools TC "5.4 The Specific School-Level Factors that Facilitate or Hinder the Effective Implementation of Quality Assurance (QA) Practices in Kibaha Primary Schools" \f C \l "1" 
The respondents were asked to give their opinions on how supportive was the school leadership in the implementation of QA. The findings showed that, school leadership was "very supportive," which indicates a strong commitment from the administration to foster an environment conducive to quality assurance practices. This overwhelming majority of supportive responses implies that school leadership was playing a significant role in facilitating the effective implementation of QA practices.  It should be noted that the supportiveness of school leaders can significantly influence teachers’ willingness to embrace QA initiatives, thus ensuring that these practices translate into improved educational outcomes. The strong support from school leadership can be linked to several school-level factors that facilitate the effective implementation of QA practices. Research by Fullan (2001) indicates that school leaders who prioritise a culture of continuous improvement and actively engage in quality assurance processes, create an environment where educators feel empowered to enhance their practices. They provide essential resources, training, and encouragement, which can form a powerful catalyst for effective QA implementation.

In contrast, the small percentages of the respondents indicating lack of support give insight into potential hindrances that can obstruct the QA process. According to Leithwood and Riehl (2003), a lack of vision or commitment from school leadership can lead to fragmented implementation of QA practices, thus resulting in inconsistent application across classrooms and ultimately impeding student learning. Therefore, schools with less supportive leadership might struggle with the sustained effort necessary to integrate QA practices effectively.

Moreover, literature emphasises the importance of collaborative processes involving school leaders, teachers, and stakeholders in embedding QA practices in the school culture (Sullivan, 2015). Such collaborative environments facilitate shared ownership and accountability for improving student outcomes. The high percentage of the respondents acknowledging strong leadership support in Kibaha primary schools, suggests that many schools may have established such collaborative networks, thereby amplifying their capacity to effectively utilise QA practices.

Moreover, the respondents were asked to give their opinions on how adequate was the training and support provided to teachers on quality assurance practices. A remarkable number of the respondents rated the training as "adequate," indicating that the majority of educators were feeling sufficiently equipped to implement QA practices effectively. The high level of perceived adequacy in training suggests that teachers in Kibaha schools were likely to feel more confident and capable in applying QA practices. This training likely encompasses essential skills related to quality assessment, feedback mechanisms, self-evaluation, and continuous improvement, all crucial elements in enhancing educational outcomes. The perceived adequacy of teacher training is a significant facilitator in the effective implementation of QA practices. 
Research by Guskey (2003) highlights that effective professional development, including adequate training, positively influences teachers' instructional practices and ultimately pupil achievement. It should be argued that educators who feel well-prepared are more likely to embrace QA processes, implement them consistently, and engage actively in reflective practices that drive improvement. Moreover, the data illustrate that adequate training correlates with increased confidence among teachers, as supported by literature thus indicating that teachers who receive robust training tend to exhibit higher efficacy in their practices (Tschannen-Moran & Woolfolk Hoy, 2001). This enhanced confidence can diminish potential hesitations in adopting QA methods, thus allowing educators to focus on ensuring high-quality outcomes for pupils.

The respondents were asked to give their opinions on how effective were the policies and accountability measures in promoting quality assurance practices. The data reflecting the effectiveness of policy support for Quality Assurance (QA) practices in Kibaha schools present a largely positive outlook. The high percentage of the respondents affirming the effectiveness of policy support correlates with several school-level factors that facilitate the implementation of QA practices. Effective policy support can create a framework for accountability, clarity in roles, and expectations for quality assurance within the educational environment.

The perception of high effectiveness in policy support serves as a significant facilitator for implementing QA practices at the school level. Researchers have noted that clear and supportive policies are essential for schools to implement quality assurance effectively (Wong & Goh, 2017). Policies that are perceived as effective can help unify the school’s vision and goals, ultimately aligning the efforts of all stakeholders educators, administration, and support staff toward common objectives in quality improvement.

Moreover, supportive policies often provide the necessary resources and structures that empower teachers to engage in QA practices confidently. This is consistent with Fullan’s (2001) assertion that policy support acts as a foundation for successful educational reforms and Quality Assurance initiatives, thus establishing a culture of quality that permeates the school community. The respondents were asked to give their opinions on what were the challenges encountered in QA. The most prominent challenge identified was lack of resources, with 49.3% of the respondents (68 individuals) indicating that insufficient resources were hindering effective QA implementation. This significant number suggests that resource allocation, including materials, technology, and financial support, is a crucial factor for schools striving to maintain quality standards. 

The data highlight specific school-level factors that facilitate or hinder the effective implementation of QA practices. The primary challenge, lack of resources, can significantly impede QA efforts. Research indicates that adequate resources are fundamental for effective teaching and learning environments, as they provide the necessary tools and materials for implementing quality standards (McKinsey & Company, 2010). On the contrary, inadequate resources can lead to overcrowded classrooms, insufficient teaching materials, and a lack of access to necessary technology, all of which directly affect the quality of education and QA practices.

The respondents were asked to give their opinions on socioeconomic background of the pupils and how it was affecting the implementation of quality assurance practices. A substantial individuals) rated the influence of socioeconomic factors as having a "high impact. The overwhelmingly high ratings regarding the impact of socioeconomic factors indicate that these elements are critical facilitators or barriers to effective QA implementation in schools. It should be understood that schools situated in affluent areas may have better access to resources, including funding, trained educators, and educational materials. This creates an environment more conducive to engaging in effective QA practices. Conversely, schools in low-income areas often face numerous challenges, including inadequate infrastructure and lack of access to essential educational tools, which can impede the successful implementation of QA initiatives.

The strong correlation between socioeconomic factors and educational quality is well-documented in educational research. According to a study by Hanushek and Rivkin (2006),  pupils from higher socioeconomic backgrounds typically have access to better educational resources and support systems, which ultimately influence their academic performance. The findings in Kibaha reflect this, as lower socioeconomic status may restrict schools' abilities to carry out effective QA practices due to limited funding and support.

The respondents were further asked to give their opinions on how often were their schools engaging with external stakeholders.  The findings showed that, the majority of the respondents indicated that collaboration was occurring “sometimes." This suggests a moderate level of engagement, implying that while schools recognised the importance of collaboration, it was not consistently prioritised or executed. It should be noted that  collaboration with external stakeholders is a crucial school-level factor that influences the effective implementation of QA practices. Engaging community members, parents, educational authorities, and local organisations can enhance the resources available to schools and increase the effectiveness of QA initiatives. When schools collaborate with external stakeholders, they can gain access to additional funding, community support, and expertise that can help improve educational quality (Epstein, 2011).

The moderate level of reported collaboration (58.0% "sometimes") indicates that while there are opportunities for enhancement, schools may not be fully leveraging the potential benefits of external partnerships. Research shows that schools that actively engage external stakeholders tend to report better pupil t outcomes and improved school practices (Bryk et al., 2010). Therefore, primary  schools in Kibaha that seek to enhance their QA practices may need to prioritise building relationships with external partners.

CHAPTER SIX TC "CHAPTER SIX" \f C \l "1" 
SUMMARY, CONCLUSION AND RECOMMENDATIONS TC "SUMMARY, CONCLUSION AND RECOMMENDATIONS" \f C \l "1" 
6.1 Introduction TC "6.1 Introduction" \f C \l "1" 
This chapter synthesises the study's key findings, providing a comprehensive overview of the results and the methodology employed. It concludes with a summary of these insights, followed by recommendations for future research endeavours.
6.2 Summary of the Study TC "6.2 Summary of the Study" \f C \l "1" 
The study’s main objective was comprehensively to assess the contribution of quality assurance (QA) practices on pupil learning achievement in Kibaha's public primary schools. The research had three specific objectives which were: to determine the effectiveness of QA practices in enhancing learning achievement and to determine the correlation between specific Quality Assurance (QA) practices and pupil academic achievement in Kibaha primary schools. Lastly, it was to identify and analyse the specific school-level factors that facilitate or hinder the effective implementation of Quality Assurance (QA) practices in Kibaha primary schools.

The study used the following research questions for data collection: What is the effectiveness of QA practices in enhancing learning achievement in Kibaha primary schools? What is the correlation between specific Quality Assurance (QA) practices and pupil academic achievement in Kibaha primary schools? What are the specific school-level factors that facilitate or hinder the effective implementation of Quality Assurance (QA) practices in Kibaha primary schools? The study was guided by the organisational learning theory and relevance of the theory. The research gap was obtained from a review of empirical studies. The study adopted pragmatist philosophy and a mixed-methods research approach because the data collected were in form of numerical and non-numerical form. Furthermore, the study adopted a concurrent research design while the sample size employed covered 154 respondents out of whom 140 were selected using simple random and 14 purposive sampling techniques. The study also used primary data sources and data were collected using both questionnaire and interview method. Qualitative data were analysed using content analysis and numerical data were analysed using frequencies and percentages. Reliability and validity tests showed that the study was valid and reliable but also the study observed all the ethical considerations. 

6.3 Summary of the Major Findings TC "6.3 Summary of the Major Findings" \f C \l "1" 
This section covers the summary of the findings basing on the specific objectives as indicated above.

6.3.1 Effectiveness of QA Practices in Enhancing Learning Achievement in Kibaha Primary Schools TC "6.3.1 Effectiveness of QA Practices in Enhancing Learning Achievement in Kibaha Primary Schools" \f C \l "1" 
The findings revealed a strong perception among the respondents regarding the frequency and consistency of Quality Assurance inspections in Kibaha primary schools. This robust monitoring system is seen as capable of significantly impacting learning achievements. The high rate of annual QA evaluations reflects a proactive approach to maintaining and enhancing educational quality. However, concerns arise from the small number of institutions reporting minimal to no QA inspections, which raises questions about the potential disparities in educational quality across the region. Such infrequent evaluations can contribute to stagnation in educational achievement and hinder the overall effectiveness of the QA process.

When respondents discussed the focus areas during QA evaluations, a significant majority highlighted curriculum implementation as a primary emphasis. This demonstrates a strong commitment to ensuring that the curriculum is effectively delivered, which is essential for improving pupil engagement and outcomes. However, the limited attention given to assessing pupil performance is troubling, as continuous formative assessments are crucial for evaluating the impact of the curriculum and making necessary adjustments. A balanced approach that includes assessment practices alongside curriculum implementation is vital for enhancing the effectiveness of QA evaluations.

The commitment to curriculum implementation is commendable, yet more attention is needed for other critical areas such as teaching strategies, classroom dynamics, and assessment techniques. The relatively low frequency of inspections in these domains suggests potential gaps in understanding pupil learning and adapting teaching to meet their needs. Addressing these areas could strengthen QA efforts and lead to improved educational quality and pupil achievement throughout Kibaha.

Feedback given during QA inspections plays a crucial role in enhancing learning achievement, with a significant majority of the respondents rating it as "very useful." This indicates that effective feedback contributes to clarifying learning goals and guiding improvements in teaching practices. Many teachers find the insights from feedback to be valuable, which can lead to actionable changes in curriculum delivery and instructional strategies. While the overall perception of feedback is positive, a small percentage of educators found it to be unhelpful, thus highlighting the need for more consistent and relevant feedback that meets the diverse needs of teachers. There is a remarkable level of teacher engagement in the QA processes within Kibaha primary schools, thus reflecting a collaborative approach to educational improvement. The high rate of engagement among teachers is essential for the success of QA practices, as it fosters a sense of investment in their work and improves pupil outcomes. However, the minority of teachers who indicated low levels of engagement suggests areas where further support is needed. Addressing the challenges faced by these teachers and creating an inclusive environment that promotes widespread engagement can enhance the overall effectiveness of QA practices.

Overall, the findings illustrate a strong perception of the positive influence of QA methods on educational quality in Kibaha primary schools. Nearly half of the respondents reported significant improvements, supporting the idea that QA practices play an essential role in enhancing learning outcomes. This consensus among educators indicates that these practices foster a culture of continuous improvement, critical for raising educational standards. However, it is important to ensure that all educators feel engaged and benefit from the QA processes. Addressing the needs and perceptions of these individuals will be vital for achieving consistent improvements across schools.

6.3.2 The Correlation between Specific Quality Assurance (QA) Practices and Student Academic Achievement in Kibaha Schools TC "6.3.2 The Correlation between Specific Quality Assurance (QA) Practices and Student Academic Achievement in Kibaha Schools" \f C \l "1" 
The analysis reveals a significant baseline level of pupil achievement in Kibaha primary schools, indicating that factors beyond specific Quality Assurance practices influence pupil performance. These underlying factors may include socioeconomic circumstances, pre-existing knowledge levels of pupils and the overall quality of teaching present in the schools. Understanding this baseline is crucial for accurately assessing the impact of Quality Assurance practices on the academic success.

The study uncovers a strong and positive relationship between Quality Assurance practices and academic outcomes. This suggests that effective Quality Assurance initiatives are directly linked to improvements in pupil achievement, thus highlighting the importance of prioritising their implementation and enhancement. Furthermore, Quality Assurance practices also demonstrate a positive relationship with pupil motivation, indicating that motivated pupils tend to achieve better academic results. This emphasises the need for strategies that foster pupil engagement and cultivate a positive attitude towards learning.

Conversely, the relationship between Quality Assurance practices and learning outcomes shows a negative trend, which raises questions about the effectiveness of these practices in delivering improved learning outcomes. This could be attributed to various factors such as implementation issues or challenges in measuring learning outcomes accurately. Although effective Quality Assurance practices are generally expected to result in better learning outcomes, the data suggest that additional variables might be influencing these results. The examination of recognising pupil achievements reveals a positive relationship with academic performance, but the lack of statistical significance indicates that this recognition may not greatly impact academic success in the current context. This finding suggests that issues such as inconsistent implementation or the perceived value of recognition may limit its effectiveness. Overall, the study highlights the need for a holistic approach, integrating Quality Assurance practices that enhance academic outcomes, pupil motivation, and effective recognition strategies to create a supportive learning environment that fosters pupil success.

6.3.3 The Specific School-Level Factors that Facilitate or Hinder the Effective Implementation of Quality Assurance (QA) Practices in Kibaha TC "6.3.3 The Specific School-Level Factors that Facilitate or Hinder the Effective Implementation of Quality Assurance (QA) Practices in Kibaha" \f C \l "1" 
On this regard, the findings indicated strong support from school leadership in the implementation of Quality Assurance practices within Kibaha primary schools, thus fostering an environment conducive to effective educational strategies. This supportive leadership was found to plays critical role in facilitating teachers' willingness to embrace QA initiatives, which can translate to improved educational outcomes. The significance of sufficient training for teachers is also highlighted, with many educators feeling adequately equipped to implement QA practices. However, challenges remain, particularly regarding resource availability, which has been identified as a major impediment to effective QA implementation. Issues such as overcrowded classrooms and insufficient materials directly impact the quality of education, thus  emphasising the need for enhanced resource allocation.

The influence of socioeconomic factors on Quality Assurance practices further complicates the educational landscape in Kibaha. Schools in affluent areas were found to typically have more resources and better access to trained educators, thus leading to a more favourable environment for implementing QA practices. In contrast, schools in low-income areas were found to face significant obstacles that were hindering their ability to maintain quality educational standards. The findings also revealed that engagement with external stakeholders was occurring only at a moderate level, suggesting that while there was recognition of its importance, collaborative efforts may not be fully realised. Thus, strengthening partnerships with community members, parents, and local organisations could enhance the resources available and improve the effectiveness of Quality Assurance initiatives in these schools.

6.4 Conclusions TC "6.4 Conclusions" \f C \l "1" 
The findings from this study highlight the positive influence of Quality Assurance practices on educational quality in Kibaha primary schools, underscoring the critical role of supportive leadership, effective feedback, and comprehensive training in fostering an environment conducive to academic success. While a significant majority of educators perceived robust QA frameworks positively correlated with improved learning outcomes, there were notable gaps in areas such as formative assessment, teacher engagement, and resource allocation that would require attention. The strong engagement of teachers in QA processes was encouraging, yet the existence of some disengaged educators suggests a need for further support and inclusivity. Overall, the evidence points to the necessity of continuous improvement in QA practices to ensure they effectively enhance educational standards, promote accountability, and ultimately lead to better academic achievement for all pupils.
It can also be concluded that, the findings from the analysis highlight the complex interplay between Quality Assurance practices and pupil achievement in Kibaha primary schools. While there is a strong positive relationship between these practices and academic outcomes, as well as pupil motivation, the data also reveal challenges surrounding the effectiveness of Quality Assurance in improving learning outcomes. Factors such as socioeconomic conditions, pre-existing knowledge, and the overall quality of teaching play critical roles in shaping pupil performance. The study further indicates that recognition of pupil achievements, while generally seen as beneficial, lacks the expected impact due to inconsistencies in implementation and perceived value. To foster a supportive learning environment that promotes pupil success, it is essential to adopt a holistic approach that integrates Quality Assurance strategies focusing on enhancing academic outcomes, nurturing pupil motivation, and ensuring effective recognition mechanisms. This comprehensive strategy will be instrumental in maximising the potential benefits of Quality Assurance practices within the educational framework of Kibaha.

It can also be concluded that, the analysis of Quality Assurance practices in Kibaha primary schools reveals a multifaceted landscape influenced by supportive leadership, adequate training, policy effectiveness, resource allocation, socioeconomic factors, and engagement with external stakeholders. The strong commitment from school leadership emerges as a vital component, fostering an environment that encourages teachers to embrace QA initiatives effectively. Meanwhile, the perceived adequacy of training equips educators with the necessary skills to implement these practices confidently. However, significant challenges persist, particularly regarding resource limitations, which hinder the successful execution of QA initiatives and disproportionately affect schools in lower socioeconomic areas. Moreover, while the acknowledgment of external stakeholders is present, the moderate level of engagement indicates an underutilisation of potential partnerships that could enhance resource availability and educational quality. Addressing these challenges through a holistic and collaborative approach is essential for maximising the benefits of Quality Assurance practices, ultimately leading to improved educational outcomes and a more equitable learning environment for all pupils in Kibaha.

6.5 Implication of the Study TC "6.5 Implication of the Study" \f C \l "1" 
The implications of the study underscore the importance of a multifaceted approach to enhancing educational quality through Quality Assurance (QA) practices in Kibaha primary schools. The findings suggest that while there is a strong perception of the effectiveness of QA initiatives, various school-level factors significantly influence their successful implementation. The overwhelming support from school leadership highlights the necessity of strong administrative commitment to nurturing an environment where teachers feel empowered to adopt QA strategies. Adequate training and resources should also accompany this leadership support, as many educator’s express confidence in their ability to implement QA practices effectively. However, the persistent challenges related to resource availability and socioeconomic disparities indicate that addressing these gaps is critical for ensuring that all schools can benefit from QA frameworks.

Moreover, the study emphasises the need for a balanced focus not only on curriculum implementation but also on formative assessments and teaching methodologies, which are pivotal for evaluating pupil learning. Continuous feedback and constructive engagement with educators are vital for refining these practices and ensuring their relevance. The results also highlight the importance of fostering pupil  motivation and recognition of achievements, although they need more effective integration into the QA processes. Additionally, enhancing collaboration with external stakeholders can provide schools with much-needed resources and support, further bolstering the effectiveness of QA practices.

Ultimately, the findings suggest that a comprehensive, equitable, and collaborative approach is essential for leveraging Quality Assurance to improve pupil outcomes and raise educational standards across Kibaha primary schools. By addressing the identified challenges and building on existing strengths, schools can create a more supportive and effective educational environment that ultimately leads to greater academic success for all students.

6.6 Recommendations TC "6.6 Recommendations" \f C \l "1" 
Based on the challenges shown in the study, a number of recommendations towards the specific challenges are levelled to the Ministry of Education Science and Technology teachers and school administration. 

6.6.1 Recommendations for Actions TC "6.6.1 Recommendations for Actions" \f C \l "1" 
i. To address the specific challenges identified in the implementation of Quality Assurance (QA) practices within Kibaha primary schools, it is crucial for the Ministry of Education, Science, and Technology to take an active role in enhancing resource allocation for educational institutions. The Ministry should prioritise developing and implementing grant programmes or funding initiatives aimed explicitly at schools facing resource shortages. By increasing financial support for these schools, the Ministry can help ensure that educators have access to necessary teaching materials, technology, and training, ultimately fostering an environment conducive to effective QA practices.
ii. In collaboration with education stakeholders, the Ministry should also establish a comprehensive and equitable resource distribution framework. This framework should analyse the diverse needs of schools based on their socioeconomic contexts and ensure that schools in low-income areas receive appropriate support. Such a targeted approach can help bridge the resource gap that currently exists, thus promoting more equitable quality assurance across all schools.
iii. To bolster teacher training, the Ministry of Education, Science, and Technology should enhance professional development programmes related to QA practices. This could involve offering continuous training workshops and online resources that focus on effective assessment techniques, curriculum delivery, and instructional strategies. By ensuring that teachers feel well-prepared and confident in their roles, the Ministry can improve the overall quality of education and enable teachers to actively engage in QA processes.
iv. Furthermore, the Ministry should strengthen policy support regarding QA initiatives by providing clear guidelines and accountability measures for schools. This could involve creating standardised policies that are aligned with best practices in QA, thus promoting a unified vision for educational quality. Effective policies can help schools establish consistent expectations and responsibilities, thus allowing for better implementation of QA practices.
v. Recognising the importance of collaboration with external stakeholders, the Ministry should facilitate partnerships between schools and community organisations, local businesses, and educational authorities. By fostering these connections, the Ministry can help schools tap into additional resources and support systems. This collaboration can also enhance pupils' educational experiences and create a more robust network of community involvement in the schools.
vi. Lastly, ongoing assessments of the effectiveness of QA practices should be implemented at the school level to ensure that improvements are being made and to identify areas needing further support. The Ministry can assist in developing assessment tools and processes that allow schools to monitor progress and adapt their approaches accordingly. By promoting a culture of continuous improvement, the Ministry of Education, Science, and Technology can play a pivotal role in ensuring that Quality Assurance practices result in tangible benefits for pupil learning outcomes across Kibaha primary schools.

6.7 Recommendations for Further Studies TC "6.7 Recommendations for Further Studies" \f C \l "1" 
i. Further studies should focus on a comprehensive evaluation of the impact of resource allocation on the effectiveness of Quality Assurance (QA) practices in Kibaha primary schools. This could involve a detailed analysis of how varying levels of resources such as teaching materials, technology, and financial support directly correlate with the success of QA implementation. Additionally, exploring the specific types of resources that most significantly influence educational outcomes could give valuable insights for policymakers and school administrators seeking to optimise their resource distribution. Such research could also investigate the role of community involvement in addressing resource shortcomings and enhancing the overall quality of education.
ii. Another important area for future research is the investigation of socioeconomic factors and their nuanced effects on QA practices in schools. Understanding the specific barriers faced by schools in low-income areas compared to those in more affluent contexts can highlight systemic inequities in educational quality and QA implementation. Qualitative studies involving interviews and focus groups with teachers, parents, and pupils could elucidate how these socioeconomic factors shape perceptions of education quality, access to resources, and the effectiveness of QA practices. This enriched understanding could inform targeted interventions to support disadvantaged schools and promote equitable educational opportunities for all pupils.
iii. Finally, exploring the dynamics of collaboration between schools and external stakeholders presents a rich avenue for further inquiry. Research could examine successful models of engagement that have led to improved educational outcomes through enhanced support and resources. By investigating best practices in community-school partnerships, future studies can identify strategies for effectively leveraging external expertise, funding, and support to strengthen QA initiatives. A comparative analysis of schools with varying levels of collaboration could offer critical insights into how broader community engagement correlates with educational quality and student achievement, ultimately guiding primary schools in Kibaha toward more robust collaborative frameworks for QA implementation.

REFERENCES TC "REFERENCES" \f C \l "1" 
Afriadi, B., Fatkar, B., Mirza, M., Fitri, F., Nur, M., Sobirov, B.,Isnaniah, I. (2023). Systematic Review of Education Quality Assurance Management in Schools Method Matching. International Education Trend Issues, 1(2), 58-67. 

Amaglo, J. K. (2019). Strategies for Sustainability of Small and Medium-Sized Enterprises in Ghana. 

Argyris, C., & Schön, D. A. (1997). Organizational learning: A theory of action perspective. Reis(77/78), 345-348. 

Baumgartner, H., De Backer, J., Babu-Narayan, S. V., Budts, W., Chessa, M., Diller, G.-P.,  Meijboom, F. (2021). 2020 ESC Guidelines for the management of adult congenital heart disease: the Task Force for the management of adult congenital heart disease of the European Society of Cardiology (ESC). Endorsed by: Association for European Paediatric and Congenital Cardiology (AEPC), International Society for Adult Congenital Heart Disease (ISACHD). European heart journal, 42(6), 563-645. 

Bhanushali, A. (2023). Ensuring Software Quality Through Effective Quality Assurance Testing: Best Practices and Case Studies. International Journal of Advances in Scientific Research and Engineering, 26(1). 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative research in psychology, 3(2), 77-101. 

Carmines, E. G. (1979). Reliability and Validity Assessment: Sage University Paper Series on Quantitative Applications in the Social Sciences.

CESA. (2017). CONTINENTALEDUCATION STRATEGYFOR AFRICA. 

Chapman, D. W., & Adams, D. K. (2002). The quality of education: Dimensions and strategies: Asian Development Bank Hong Kong.

Cohen, D., Huynh, T., Sebold, A., Harvey, J., Neudorf, C., & Brown, A. (2014). The population health approach: a qualitative study of conceptual and operational definitions for leaders in Canadian healthcare. SAGE open medicine, 2, 2050312114522618. 

Cohen, L., Manion, L., & Morrison, K. (2002). Research methods in education: routledge.

Creswell, J. W. (1999). Mixed-method research: Introduction and application. In Handbook of educational policy (pp. 455-472): Elsevier.

Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and mixed methods approaches: Sage publications.

Danielson, C. (2002). Enhancing student achievement: A framework for school improvement: ASCD.

Dewey, J. (1938). The later works, 1925-1953 (Vol. 16): SIU Press.

Duca, A, F., Waise, Zaved, T., Peppler, T, W., . . . KT, T. (2021). The metabolic impact of small intestinal nutrient sensing. Nature communications, 12(1), 903. 

Egwuh, J. U. (2022). ASSESSMENT OF INTERNAL MECHANISMS FOR QUALITY ASSURANCE IN THE MANAGEMENT OF PUBLIC PRIMARY SCHOOLS IN DELTA STATE. UNIZIK Journal of Educational Research and Policy Studies, 13(1), 111-125. 

Field, A. (2018). Discovering Statistic Using IBM SPSS Statistic, 5th Edn. ed J. Seaman (Los Angeles, CA. 

Field, A. (2022). An adventure in statistics: The reality enigma. 

Finger, S., Fox, M. S., Prinz, F. B., & Rinderle, J. R. (1992). Concurrent design. Applied Artificial Intelligence an International Journal, 6(3), 257-283. 

Flick, U. (2018). Triangulation in data collection. In: The SAGE handbook of qualitative data collection.

Flick, U. (2022). The SAGE handbook of qualitative research design. 

Fomba, B. K., Talla, D. N. D. F., & Ningaye, P. (2023). Institutional quality and education quality in developing countries: Effects and transmission channels. Journal of the Knowledge Economy, 14(1), 86-115. 

George, D., & Mallery, P. (2019). IBM SPSS statistics 26 step by step: A simple guide and reference: Routledge.

HAQAA. (2018). Mapping of the Existing Standards and Guidelines in Quality Assurance in African Countries, and a Brief Introduction to Quality Assurance in the European Higher Education Area. In.

Haugen, A. D. F. (2022). Search this site. 

Hillman, J. R., & Baydoun, E. (2019). Quality assurance and relevance in academia: a review. Major challenges facing higher education in the Arab world: Quality assurance and relevance, 13-68. 

Hossan, D., Dato’Mansor, Z., & Jaharuddin, N. S. (2023). Research population and sampling in quantitative study. International Journal of Business and Technopreneurship (IJBT), 13(3), 209-222. 

Imchen, A., & Ndem, F. (2020). Addressing the Learning Crisis: An Urgent Need to Better Finance Education for the Poorest Children. UNICEF. 

Joseph, O., Michael2, O., & Ajowi, O. (2017). Implementation of Total Quality Management in primary schools as a panacea for low academic achievement. European Journal of Research in Social Sciences Vol, 5(5). 

Kaaouachi, Abdelali, Hamdani, & Youssef. (2022). Quality Assurance Systems of Higher Education in Africa: Trends, Constraints, and Perspectives. In Global Perspectives on Quality Assurance and Accreditation in Higher Education Institutions (pp. 119-135): IGI Global.

Kinyenje, E., Hokororo, J., Eliakimu, E., Yahya, T., Mbwele, B., Mohamed, M., & Kwesigabo, G. (2020). Status of infection prevention and control in Tanzanian Primary Health Care Facilities: learning from star rating assessment. Infection Prevention in Practice, 2(3), 100071. 

Klesta, E. J., & Bartz, J. K. (1996). Quality assurance and quality control. Methods of Soil Analysis: Part 3 Chemical Methods, 5, 19-48. 

Komba, Aneth, Shukia, & Richard. (2023). An Analysis of the Basic Education Curriculum in Tanzania: The Integration, Scope, and Sequence of 21st Century Skills. Retrieved from 


Krohn-Nydal, A. (2018). The development of inclusive education in the Tanzanian primary school.


Lugemoi, W. B. (2019). Experience of primary school inspectors in ensuring quality teaching and learning in Northern Uganda. University of Pretoria, 


Makiya, R., Mnyanyi, C., & Ngirwa, C. (2022). Quality assurance strategies in enhancing learning achievement among public primary schools in Arusha region, Tanzania. East African Journal of Education and Social Sciences, 3(2), 48-57. 

Mapunda, E. O. (2023). The Effects of School Quality Assurance on Teachers’ Performance in Public Primary Schools in Iringa District, Tanzania. Asian Journal of Education and Social Studies, 49(1), 118-124. 

Merriam, S. B., & Tisdell, E. J. (2015). Qualitative research: A guide to design and implementation: John Wiley & Sons.

Mrema, D., Ndayambaje, I., Ntawiha, P., & Ndabaga, E. (2023). Challenges Facing Enforcement of University Quality Assurance Standards in Fostering Compliance in Tanzania. International Journal of Learning, Teaching and Educational Research, 22(11), 36-58. 

Munna, A. S., & Kalam, M. A. (2021). Teaching and learning process to enhance teaching effectiveness: a literature review. International Journal of Humanities and Innovation (IJHI), 4(1), 1-4. 

Nange, M. M., & Mkulu, D. G. (2020). Assessment on the Application of Total Quality Management (TQM) in Improving Students' Learning and Academic Performance in Government Secondary Schools in Manyoni District-Singida, Tanzania. International Journal of Humanities and Education Development (IJHED), 2(6), 464-480. 

Neyman, J. (1992). On the two different aspects of the representative method: the method of stratified sampling and the method of purposive selection. In Breakthroughs in statistics: Methodology and distribution (pp. 123-150): Springer.

Nwalado, E. N. (2021). Strategies for improving quality assurance in primary school social studies curriculum in Nigeria. Paper presented at the World Educators Forum.

Olagbende, O. V., Ojebiyi, A. O., & Onoguere, E. O. (2019). ENSURING QUALITY ASSURANCE IN BASIC EDUCATION SYSTEM: IMPLICATION FOR PUBLIC PRIMARY EDUCATION. African Journal of Historical Sciences in Education Volume, 15(1). 

Pallant, J. (2020). SPSS survival manual: A step by step guide to data analysis using IBM SPSS: Routledge.

Papanthymou, A., & Darra, M. (2023). Defining Quality in Primary and Secondary Education. International Education Studies, 16(2), 128-149. 

Paulo, P. S. (2022). The Contribution of School Quality Assurance Practices on Secondary SchoolsAcademic Achievement in Municipality. The Open University of Tanzania, 

Phillymon, D. (2020). The Contribution of Quality Assurance and Control on Students’ Academic Performance in Public Secondary Schools in Missenyi District, Kagera Region, Tanzania. The Open University of Tanzania, 


Purkey, S. C., & Smith, M. S. (1983). Effective schools: A review. The elementary school journal, 83(4), 427-452. 

Schmeckebier, L. F. (1952). The method of equal proportions. Law and Contemporary Problems, 17(2), 302-313. 

Sigudla, J. P. (2019). A framework for effective implementation of Integrated Quality Management System in primary schools in the Western Cape province.


Stukalo, Nataliia, Lytvyn, & Maryna. (2021). Towards sustainable development through higher education quality assurance. Education Sciences, 11(11), 664. 

Susilowati, T. B., Handoko, V. R., & Kusbandrijo, B. (2023). EVALUATION OF QUALITY ASSURANCE OF PRIMARY SCHOOL EDUCATION IN PONOROGO REGENCY. DIA: Jurnal Administrasi Publik, 21(01), 230-246. 

Tavakol, M., & Dennick, R. (2011). Making sense of Cronbach's alpha. International journal of medical education, 2, 53. 

UNESCO. (2023). Global education monitoring report, : technology in education: a tool on whose terms? 

UNESCO. (2024). Transforming our world: the 2030 Agenda for Sustainable Development. 

Wartini, S., & Indriayu, M. (2020). Implementation of the Internal Quality Assurance System in Improving the State Primary School Culture. Paper presented at the 3rd International Conference on Learning Innovation and Quality Education (ICLIQE 2019).

Zickafoose, A., Ilesanmi, O., Diaz-Manrique, M., Adeyemi, A. E., Walumbe, B., Strong, R., Dooley, K. (2024). Barriers and Challenges Affecting Quality Education (Sustainable Development Goal# 4) in Sub-Saharan Africa by 2030. Sustainability, 16(7), 2657. 



APPENDICES TC "APPENDICES" \f C \l "1" 
APPENDIX 1: STRUCTURED QUESTIONNAIRE FOR SCHOOL LEADERS AND TEACHERS: EVALUATING QUALITY ASSURANCE PRACTICES IN PUBLIC PRIMARY SCHOOLS

Section A: Demographic Information

· Role in the Education Sector
· ☐ Head Teacher

· ☐ Teacher

2. Gender
· ☐ Male

· ☐ Female

· ☐ Prefer not to say

3. Age Group
· ☐ Under 25

· ☐ 25-34

· ☐ 35-44

· ☐ 45-54

· ☐ 55 and above

4. Years of Experience in Education
· ☐ Less than 1 year

· ☐ 1-3 years

· ☐ 4-7 years

· ☐ 8-10 years

· ☐ More than 10 years

5. School Location
· ☐ Urban

· ☐ Rural

6. Type of Organization/School
· ☐ Public

· ☐ Private

Section B: Effectiveness of QA Methods and Tools in Kibaha Primary Schools

1. Frequency of QA Inspections
· How often are quality assurance evaluations conducted at your school?

· ☐ Never

· ☐ Rarely (every few years)

· ☐ Annually

· ☐ Twice a year

· ☐ Quarterly

· ☐ Monthly

2. Areas Emphasized During QA Inspections
· Which areas are most commonly assessed during evaluations? (Select all that apply)

· ☐ Curriculum implementation

· ☐ Teaching strategies

· ☐ Classroom management

· ☐ Assessment of student performance

· ☐ Professional development for staff

3. Effectiveness of Feedback Provided
· How would you rate the usefulness of the feedback received after QA evaluations?

· ☐ Not useful

· ☐ Slightly useful

· ☐ Moderately useful

· ☐ Useful

· ☐ Very useful

4. Teacher Engagement in QA Processes
· How engaged are teachers in the quality assurance processes at your institution?

· ☐ Not engaged

· ☐ Slightly engaged

· ☐ Moderately engaged

· ☐ Highly engaged

· ☐ Fully engaged

5. Resources Utilised for QA Implementation
· What types of resources are available for implementing quality assurance? (Select all that apply)

· ☐ Assessment tools

· ☐ Guidelines or manuals

· ☐ Training materials

· ☐ Technology support

· ☐ External consultancy services

6. Training on QA Tools
· How sufficient is the training provided on quality assurance practices?

· ☐ Not sufficient

· ☐ Somewhat sufficient

· ☐ Sufficient

· ☐ Very sufficient

· ☐ Extremely sufficient

7. Overall Impact of QA Methods
· How would you describe the overall influence of quality assurance methods on school performance?

· ☐ No influence

· ☐ Minor improvements

· ☐ Moderate improvements

· ☐ Significant improvements

· ☐ Major improvements

Section C: Links between QA Practices and Student Achievement

1. Impact of QA Practices on Academic Outcomes
· What is the effect of quality assurance practices on pupils' academic performance at your school?

· ☐ No effect

· ☐ Minor improvement

· ☐ Moderate improvement

· ☐ Significant improvement

· ☐ Major improvement

2. Influence of QA on Student Motivation
· To what extent do quality assurance practices affect pupil motivation?

· ☐ No influence

· ☐ Low influence

· ☐ Moderate influence

· ☐ High influence

· ☐ Very high influence

3. Effect of QA on Learning Outcomes
· How effective are quality assurance practices in enhancing pupil learning outcomes?

· ☐ Not effective

· ☐ Slightly effective

· ☐ Moderately effective

· ☐ Highly effective

· ☐ Extremely effective

4. Monitoring of pupil Health and Well-being
· How frequently are aspects related to pupil health and well-being considered in QA practices?

· ☐ Rarely or never

· ☐ Occasionally

· ☐ Regularly

· ☐ Monthly

· ☐ Continuously

5. Recognition of pupil Achievements
· Are there systems in place for acknowledging pupil achievements as a result of QA practices?

· ☐ No recognition

· ☐ Informal recognition

· ☐ Formal recognition (e.g., awards)

· ☐ Regular documentation of achievements

· ☐ Comprehensive recognition systems

6. Parental Involvement in Pupil Success
· How does parental involvement relate to pupil success in the context of QA practices?

· ☐ No correlation

· ☐ Minor correlation

· ☐ Moderate correlation

· ☐ Strong correlation

· ☐ Critical correlation

Section D: School Factors Influencing QA Implementation in Kibaha Primary Schools

1. Support from School Leadership for QA
· How supportive is the school leadership regarding the implementation of quality assurance practices?

· ☐ Not supportive

· ☐ Slightly supportive

· ☐ Supportive

· ☐ Very supportive

· ☐ Extremely supportive

2. Adequacy of Training for Teachers on QA
· How adequate is the training and support provided to teachers on quality assurance practices?

· ☐ Not adequate

· ☐ Somewhat adequate

· ☐ Adequate

· ☐ Very adequate

· ☐ Extremely adequate

3. Effectiveness of Policy Support for QA
· How effectively do policies and accountability measures promote quality assurance practices?

· ☐ Ineffective

· ☐ Slightly effective

· ☐ Moderately effective

· ☐ Very effective

· ☐ Extremely effective

4. Challenges Faced in QA Implementation
· What challenges do you encounter in implementing quality assurance practices? (Select all that apply)

· ☐ Lack of resources

· ☐ Insufficient teacher engagement

· ☐ Student disengagement

· ☐ Limited training/support

· ☐ Policy constraints

· ☐ Other: __________

5. Influence of Socioeconomic Factors on QA
· How does the socioeconomic background of pupils affect the implementation of quality assurance practices?

· ☐ No impact

· ☐ Minor impact

· ☐ Moderate impact

· ☐ High impact

· ☐ Critical impact

6. Collaboration with External Stakeholders
· How often does your school engage with external stakeholders (e.g., NGOs, community groups) to support QA practices?

· ☐ Never

· ☐ Rarely

· ☐ Sometimes

· ☐ Often

· ☐ Always

Appendix 2: Interview Guide for Key Informants: Evaluating Quality Assurance Practices in Kibaha Primary Schools

Section B: Effectiveness of QA Methods and Tools in Kibaha Primary Schools

1. Question 1: What quality assurance methods and tools are currently employed in Kibaha primary schools, and how effective do you believe they are in promoting educational standards?

2. Question 2: Can you share any specific examples of feedback mechanisms utilised within the QA process, and how do you assess their impact on teaching practices and overall school improvement?

Section C: Links between QA Practices and Student Achievement

1. Question 1: In your opinion, how do the quality assurance practices implemented in Kibaha schools correlate with pupils’ academic performance and achievement?

2. Question 2: What indicators or metrics do you think are most effective in measuring the impact of QA practices on pupil outcomes, and why?

Section D: School Factors Influencing QA Implementation in Kibaha Primary Schools
1. Question 1: What role do school leadership and culture play in facilitating or hindering the implementation of quality assurance practices in Kibaha primary schools?

2. Question 2: Can you discuss any external factors, such as policies or socioeconomic influences, that impact the implementation of QA practices within the primary schools in Kibaha?

Closing Questions

1. Question: What additional insights or recommendations would you give to improve the effectiveness of quality assurance practices in Kibaha primary schools?

2. Question: Are there any particular challenges or barriers you have observed regarding the implementation of QA practices that should be addressed to enhance educational quality in the region?

DEPENDENT VARIABLES





INDEPENDENT VARIABLES





QA Practices


Frequency and Focus of Inspections


Feedback Mechanisms


Level of teacher involvement





Relationship between Quality Assurance (QA) practices and pupils’ academic performance














Pupils’ Academic Performance














School Characteristics


Learning Facilities/ resources 


School size and location 


Pupils’ socioeconomic background


Teacher qualifications and experience 


School leadership practices
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