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ABSTRACT

This study examined the influence of school quality assurers on the academic performance of pupils in primary schools in Misungwi District. The objectives were to identify internal quality assurance practices, determine external quality assurance practices, and examine their effects on pupils’ academic performance. A mixed-methods approach with a convergent parallel design was employed, involving 86 respondents. Data were collected through interviews, non-participant observation, and document review. Quantitative data were analyzed using descriptive statistics, while qualitative data underwent thematic analysis. The findings revealed that internal quality assurance practices included regular curriculum review, continuous professional development, collaboration among teachers, and consistent monitoring and evaluation. External practices comprised school inspections, accreditation processes, partnerships with external stakeholders, and regular professional training. Both internal and external quality assurance practices were found to positively influence academic performance by improving teacher effectiveness, increasing pupil engagement, enhancing accountability and transparency, and boosting teachers’ motivation and morale. The study concludes that internal and external quality assurance practices are interlinked and collectively enhance pupils’ academic performance in primary schools. It recommends that policymakers and education stakeholders strengthen awareness and implementation of effective quality assurance systems to sustain academic improvement.
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CHAPTER ONE
INTRODUCTION
1.1. Introduction
This study investigated the influence of quality assurers on the academic performance in primary schools in Misungwi district, Mwanza region in Tanzania. The study studied that quality assurances conducted in primary schools by school quality assurers influences academic performance. Thus, this chapter gives the introduction and background to the problem, statement of the problem, the objectives of the study, research questions, significance of the study, scope of the study and operational definitions of key terms.
1.2. Background to the Study
School quality assurance (SQA) is a global issue that calls for greater accountability and reflection in the education institutions (Chika, 2019; Fungilwa, 2021).  School quality assurance practices are recognized for their significant role in enhancing pupils’ academic performance through improving effective teaching and learning (URT, 2017). In many developed countries, school quality assurance is implemented with set of policies, procedures, rules, criteria, tools, verification instruments and mechanism  aimed to improve the quality of education provided (Fungilwa, 2021). 
Quality assurance duties worldwide involve setting teaching and learning goals and providing the necessary teaching materials and intellectual support to achieve them (Katete, 2023). The school quality assurance systems have been implemented to enhance academic performance, improve teaching standards, and ensure that the educational institutions operate efficiently (Amenta and Ramsey, 2016). The SQA is implemented in many nations (Mapunda, 2023). For instance, in Bangladesh, SQA has been recognised for contributing to the increase in pupils' academic performance by 10% (BANBEIS, 2023). The same state has also happened in the Netherlands, Sweden and England.

In Europe, the establishment of school quality assurance mechanism has been important in promoting quality education, which subsequently contributes to economic, social, technological, and financial development (Wallace, 2019). Although SQA mechanisms in Europe have contributed to socioeconomic development, disparities in academic performance and learning outcomes persist (Marrero Díaz et al., 2023; European Commission, 2022). Education agencies continue to face issues like pupils’ academic failures and disparities in learning outcomes (European Commission, 2022). Policies targeting upper primary education emphasise the need to eliminate grade repetition, prevent early tracking, and postpone pupil selection to higher levels of education (World Bank, 2018). Furthermore, managing school choice remains a concern, as it often leads to segregation and increased educational inequalities (Mwesiga, 2018).
Similarly, in Sub-Saharan Africa, many countries have introduced school quality assurance systems to monitor and support educational standards (Msoffe, 2017; Phillymon, 2020). For example, in Kenya, school quality assurance practices were affirmed to enhance academic performance in public primary schools (Kukali, 2023; Ogega & Ogochi, 2020). Despite the improvement, the quality education provision remains a significant problem among the consumers and providers of the education service (Hoyle, 2016). It is evident that only 60% of learners are meeting or exceeding expectations in those language subjects. However, performance in science and technology remains weak, particularly in application and practical questions (Kenya National Examinations Council, 2023). Similarly, in Uganda, Ayeni (2014) expressed that even with the implementation of SQA, approximately 85% of primary school graduates performed below the expected standard, while only 15% met the required level. The data indicate that ensuring quality education in Uganda remains a critical challenge, largely due to widespread poor performance in primary schools (Hoyle, 2016).
In Tanzania as other African countries established the SQA since the independence in 1961. School inspectors have since been redesignated as School Quality Assurers. The efficacy of teaching and learning is augmented through the diverse strategies employed by quality assurance officials, including the fostering of relationships with teachers and conducting classroom observations. According to Msoffe (2017), the implementation of quality assurance systems is focused on guaranteeing the delivery of quality education throughout the entire educational process.

Quality assurers are in charge of making sure the approved syllabus is properly implemented so as to achieve high-quality education (Hoyle, 2016). This indicates that quality assurance officers are stationed to oversee the entire educational delivery process and evaluate the system's input, process, and output (Paschal & Mkulu, 2022). Effective teaching and learning in schools are the responsibility of quality assurance by looking at the entire process of education provision (Jalaini, 2014).

The current emphasis on strengthening ISQA mechanisms intends to ensure that schools provide education that meets national and global standards (Rahminawati & Supriyadi, 2023). In pursuit of this goal, Tanzania's government has established the National Quality Assurance and Standards for Education (NQASE) to oversee, monitor, and support schools in achieving and maintaining quality education outcomes (Zobaida, 2018). Nevertheless, there is a lack of empirical studies examining how effective NQASE is and the contribution of school quality assurance bodies in enhancing academic performance in Tanzania. Furthermore, despite the resources invested to improve ISQA in primary schools, learners in rural areas continue to perform poorly due to limited access to educational resources, including qualified teachers, textbooks, and reliable electricity and internet connectivity (Onocha, 2017).

In Misungwi district, pupils' academic performance has remained significantly low despite the implementation of ISQA practices (Onocha, 2017). The current trends of academic performance indicate that over the past three years, with the Primary School Leaving Examination (PSLE), only 65% to 70.58% between 2021 and 2023 performed well in the Misungwi district (NECTA, 2021–2023), while the 2024 Standard Four national assessment saw a significant rise in the pass rate from 69.03% to 88.41% (NECTA 2024). Although recent NECTA statistics indicate a gradual improvement in performance, the persistent gap between enrolled and high-achieving pupils suggests that ISQA practices may not be uniformly effective across schools. This shortfall underscores the necessity for additional research on the infuence of school quality assurance (SQA) practices on academic performance in primary schools in Misungwi District, Tanzania.
1.3     Statement of the Problem
Despite government efforts since independence, such as establishing the National Quality Assurance and Standards for Education (NQASE) to oversee, monitor, and support schools in achieving and maintaining quality education outcomes (Zobaida, 2018), in Misungwi district, pupils’ academic performance in primary school has remained poor (NECTA, 2021–2023). The current trends of academic performance indicate that over the past three years, with the Primary School Leaving Examination (PSLE), only 65% to 70.58% between 2021 and 2023 performed well in the Misungwi district (NECTA, 2021–2023), while the 2024 Standard Four national assessment saw a significant rise in the pass rate from 69.03% to 88.41% (NECTA 2024).

Although recent NECTA statistics indicate a gradual improvement in performance, the persistent gap between enrolled and high-achieving pupils suggests that SQA practices may not be uniformly effective across schools. If the problem persists while remaining unaddressed, the district risks continued low learning outcomes, widening educational inequalities, and a generation of pupils unable to acquire the knowledge and skills necessary for future academic and socio-economic success. Therefore, due to this situation, this study aimed at investigating the influences of school quality assurers on the academic performance in the Misungwi district in the Mwanza region to address the gap of knowledge.

1.4. Objective of the Study
1.4.1 General Objective
The general objective of this study was to investigate the influences of school quality assurers on the academic performance in Misungwi District in Mwanza Region, Tanzania as a case study.
1.4.2 Specific Objectives of the Study
The following specific objectives guided this study: -
i. To identify the internal quality assurance practices conducted in primary schools in Misungwi district.
ii.  Examine the external quality assurance practices conducted in primary schools in Misungwi district.
iii. To determine the effects of internal and external quality assurance practices in enhancing the academic performance in primary schools in Misungwi district.
1.5 Research Questions
The study sought to answer the following research questions:
i. What is the internal quality assurance practices conducted in primary schools in Misungwi district?
ii. What is the external quality assurance practices conducted in primary schools in Misungwi district?
iii. What are the effects of internal and external quality assurance practices in enhancing the academic performance in primary schools in Misungwi district?
1.6 Significance of the Study
This research holds great relevance for School Quality Assurance (SQA) officers entrusted with overseeing school evaluations, as it equips them to guide and harmonize their operations in a more systematic and result-oriented manner. For head teachers in Misungwi District, who serve as key administrators in their institutions, the study’s outcomes will assist them in recognizing the specific circumstances within their schools and formulating suitable plans and approaches to enhance learning outcomes. Likewise, deputy heads, departmental leaders, and classroom instructors will gain useful insights into internal monitoring practices that are most effective in their individual contexts.

Moreover, the study enhances comprehension of how SQA programmes influence pupils’ learning progress in primary education. The insights obtained will support decision-makers and education managers in adopting sound measures for strengthening assurance mechanisms that foster learners’ success. Additionally, the work lays groundwork for subsequent scholarly exploration on the relationship between quality monitoring systems and academic achievements in basic education.

1.7 Scope of the Study
The scope of this research focused on examining how school quality assurers affect pupils’ academic achievement within Misungwi District, located in the Mwanza Region of Tanzania. The investigation specifically targeted public primary schools in Misungwi District, selected because the area has experienced persistently low academic results for a continuous period of more than three years. Thus, the researcher delimited it to these schools so as to have a deep understanding of the issues. During the data collection, the study will be delimited to only head teachers, deputy head teachers, pupils and quality assurance officers based at the district education office since are the one who are subjected with pupils academic performance
1.8 Operational Definitions of Key Terms
Academic Performance: refers to the degree to which an institution, a teacher or a pupil achieves one’s short-term and long-term educational goals. 
Public primary schools: These are government-owned institutions whose main role is to provide primary education following pre-primary schooling. 

Quality Assurance: From the point of generalization as given quality assurance refers to the institutional practice of enhancing quality by following operations systematically.
1.9     Organisation of the Dissertation
This study is organised as follows: chapter one consists of the introduction and background to the problem, statement of the research problem, objectives, and research questions, significance of the study and scope of the study. Chapter two highlights the theoretical framework and discusses the related empirical literature on the influences of quality assurance practices on the academic performance in primary schools. Also, the conceptual framework and research gap are   highlighted in this chapter. 
Chapter three is about the methodology. It describes the methods and processes that were employed to collect data that were used in answering the research questions. The chapter presents the following: research paradigm, research approach, research design, target population, sampling design, and tools for data collection, data analysis techniques, validity and reliability and ethical issues. Chapter four presents the study findings and interpretations. Chapter five discusses the study’s findings. Chapter six gives the summary of the findings, conclusions, recommendations for action and recommendations for further studies. 
CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction
This chapter focuses on the theoretical framework, empirical studies, and conceptual framework, as well as the research gap, which are all part of the literature review related to the study. The literature reviewed was sourced from books, periodicals, and relevant research on the influences of school quality assurance on the academic performance.
2.2    Theoretical Framework
This study of investigating the influence of School Quality Assurance (SQA) was guided by two theories: the Human Capital Theory developed by Adam Smith (1776) and later advanced by Becker (1964), and the Capital Theory of School Effectiveness and Improvement developed by Hargreaves (2001). The Human Capital Theory emphasises that education and training are key investments that enhance individuals’ knowledge, skills, and competencies, thereby increasing their productivity and contributing to economic growth (Becker, 1993). The theory assumes that well-educated and trained individuals are more efficient and capable of improving institutional and national performance. In the context of this study, SQA practices are viewed as mechanisms that enhance the quality of teaching and learning, leading to the development of teachers’ and learners’ human capital, which consequently improves school outcomes and national development.

The  Capital Theory of School Effectiveness and Improvement developed by Hargreaves (2001) focuses on improving schools through four major components: outcomes (both cognitive and moral), leverage (the link between teacher input and educational output), intellectual capital (the collective knowledge and experience within a school), and social capital (the trust, collaboration, and shared values among school members). The theory asserts that a school’s effectiveness depends on how well it develops and integrates intellectual and social capital to achieve better learning outcomes. In this study, SQA is perceived as a system that strengthens collaboration, professional competence, and accountability, which together enhance school improvement.

2.2.1  Tenets of the Theories
(a)    Human Capital Theory
According to Adam Smith (1776) and Becker (1964), the Human Capital Theory has four key tenets:
i Education as an investment: Education and training increase individuals’ productivity and future earnings.
ii Skills and knowledge as assets: Knowledge and competencies are viewed as forms of capital that drive economic and institutional success.
iii Government role in education: The state should invest in education to enhance national productivity and development.
iv Variation in human capital: Individuals’ contributions to performance vary according to their education, experience, and skill levels.
(b)   Capital Theory of School Effectiveness and Improvement, Hargreaves (2001) outlined four main tenets of this theory
i Outcomes: Schools should promote both academic and moral development.
ii Leverage: Effective teaching practices strengthen the link between teacher input and student achievement.
iii Intellectual capital: The collective knowledge, skills, and expertise of staff determine a school’s capacity for improvement.
iv Social capital: Trust, collaboration, and shared vision among school stakeholders enhance school effectiveness and continuous improvement.

2.2.2    Relevance of the Theories to This Study
The relevance of the Human Capital Theory to this study lies in its assumption that quality assurance improves the human capital of both teachers and students through better teaching methods, curriculum implementation, and resource utilisation. This aligns with the study’s objective of examining how SQA contributes to enhanced educational outcomes and productivity within schools.

Similarly, the Capital Theory of School Effectiveness and Improvement is relevant as it emphasises the importance of intellectual and social capital in achieving educational excellence. Through SQA practices such as supervision, feedback, collaboration, and professional development, schools can strengthen both intellectual and social capital, which in turn promote sustainable improvement in teaching and learning outcomes. Together, these theories provide a strong foundation for understanding how SQA influences school performance and the overall quality of education
2.3    Empirical Studies
2.3.1 Internal Quality Assurance Practices Conducted in Primary Schools
Digolo (2015) carried out research to explore the internal mechanisms of quality assurance in primary schools, aiming to assess how effective these mechanisms were in improving educational standards. Using a mixed-methods design, the study gathered information through questionnaires, interviews, and classroom observations from a range of selected schools. Both quantitative and qualitative analyses were applied. The results revealed that institutions with well-organized internal quality assurance systems exhibited stronger teaching performance, higher learner participation, and better overall school outcomes.

In a related study, Materu (2018) investigated how quality control strategies were being executed in primary schools. The research focused on understanding the extent to which internal monitoring measures were being applied. A survey research design was adopted, targeting teachers and school leaders as respondents. Data were analyzed quantitatively. The study found that schools employing effective quality control procedures showed greater accountability, improved instructional approaches, and enhanced learner results.

Similarly, Mwinyi Pembe and Orodho (2014) examined the effect of continuous improvement initiatives on the overall quality of primary education. Adopting a longitudinal research design, the authors used survey tools and school performance indicators to gather evidence. Statistical analysis was then performed to interpret the findings. The results demonstrated that schools actively engaged in ongoing improvement initiatives experienced better academic performance, stronger teacher professional growth, and a more positive learning environment.

2.3.2 External Quality Assurance Practices in Primary Schools

Wango (2010) undertook an assessment of external quality assurance activities within primary schools, focusing on evaluating their level of effectiveness. Using a comparative research approach, the study reviewed different external quality assurance models applied in various institutions. Data were obtained from interviews, document reviews, and surveys and were analyzed using qualitative techniques. The study concluded that, when effectively executed, external quality assurance enhances accountability, ensures compliance with educational standards, and strengthens stakeholder collaboration in school improvement.

Odhiambo (2018) explored the contribution of external inspection processes to the improvement of primary school performance. This investigation utilized a mixed-methods framework that integrated surveys, interviews, and performance data analysis. Both qualitative and quantitative methods were employed to interpret the results. Findings revealed that schools undergoing frequent external inspections recorded notable improvements in teaching quality, learner outcomes, and managerial efficiency.

In another study, Sifuna and Wangari (2015) analyzed how external quality assurance influences self-evaluation practices in primary education. Employing a case study design, data were collected through interviews, structured questionnaires, and document reviews, and then analyzed thematically. The results indicated that external evaluations play a significant role in nurturing a culture of reflection, continuous improvement, and accountability among educators and administrator

2.3.2 Effects of Internal and External Quality Assurance Practices on Enhancing Academic Performance

Mobegi (2017), conducted the research investigated the combined effects of these practices on performance levels in primary schools. Adopting a quantitative design, the study analyzed examination performance data from a selected group of schools, complemented by survey information on the implementation of internal and external quality assurance activities. Statistical analysis revealed a strong positive relationship between the proper application of these practices and improved academic results among pupils.

In a related inquiry, Wanzare (2014) carried out a comparative assessment of internal and external quality assurance systems and their contribution to learners’ academic success. The study aimed to determine how each type of practice supports performance improvement. Using a mixed-methods approach, data were obtained through surveys, interviews, and school performance records, and were examined using both qualitative and quantitative techniques. The study concluded that while internal and external assurance processes each enhance performance individually, their integration yields the most substantial improvement in pupils’ learning outcomes.

Similarly, Kamau (2015) examined the long-term influence of both internal and external quality assurance frameworks on academic attainment in primary schools. Employing a longitudinal design, the research tracked the relationship between quality assurance practices and pupil performance over multiple years. The data were analyzed using a range of statistical tools. Findings indicated that the consistent and continuous application of both internal and external quality assurance strategies leads to sustained growth and lasting progress in pupils’ academic performanc

2.4 Conceptual Framework
A conceptual framework provides a structured guide for understanding the relationship between key variables in a study. It helps to link theory with practice by showing how different elements interact to influence the research outcome (Creswell & Creswell, 2018). In this study, the framework demonstrates how school quality assurance mechanisms, both internal and external, affect pupils’ academic performance in primary schools. Effective implementation of these mechanisms is assumed to improve teaching practices and learner achievement, while weak application may lead to poor results. The quality assurance mechanisms act as the independent variables, whereas pupils’ academic performance represents the dependent variable, as summarized in Figure 1.1.
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Figure 1.1: The Conceptual Framework
Researcher’s insight (2024)

The conceptual framework in Figure 2.1.0 shows that academic performance in primary schools is influenced by internal and external quality assurance (QA) practices and school interventions, with social and background factors acting as intervening variables. Internal QA practices such as discipline, guidance, management, motivation, and tracking of student progress enhance teaching and learning. External QA practices, including regular assessments and inspections, promote accountability and adherence to education standards. School interventions like examination analysis, benchmarking, target setting, and capacity building help address weaknesses and improve results. Academic performance, measured by mean scores and transition to secondary school, depends on the effectiveness of these practices, while social and background factors such as parental involvement and socioeconomic status may strengthen or weaken their impact.
2.5    Research Gap
Although the influence of school quality assurance (SQA) on academic performance has been explored in various contexts (Mobegi, 2017; Wanzare, 2014; Digolo, 2015), there is limited research specifically within Misungwi District. Contextually, few studies have examined how SQA mechanisms operate in this district’s primary schools, taking into account the unique challenges, resources, and stakeholder dynamics that may affect their effectiveness. This gap limits understanding of how internal and external quality assurance practices contribute to student achievement in the local setting.

From a knowledge and methodological perspective, existing studies often overlook the perspectives of key stakeholders, including teachers, parents, students, and school administrators (Sifuna & Wangari, 2015; Odhiambo, 2018). Furthermore, research has rarely focused on specific academic outcomes, such as performance in core subjects, examination results, and overall learning achievements. Methodologically, there is a need for empirical studies that combine quantitative performance data with qualitative insights from stakeholders to provide a comprehensive understanding of how SQA practices influence academic outcomes in the Misungwi Distri

CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter describes the research methodology adopted in the study and provides justification for the approaches and procedures employed. It presents the research approach and design, details of the study area, target population, sample size, and sampling techniques. The chapter also explains the data collection methods and instruments used, as well as the procedures for ensuring the validity and reliability of the instruments. Additionally, it outlines the data analysis techniques and highlights the ethical considerations observed during the research process.
3.2 Research Paradigm
This study employed a pragmatic research paradigm that utilised a mixed-methods approach. The pragmatism paradigm emphasizes the integration of both qualitative and quantitative methods within a single study (Creswell, 2012). In the educational setting, the paradigm discusses the learning from experience that enhances learners' ability to address future challenges, and developing a curriculum centred on real-life problems (Creswell, 2012). The study employed a pragmatism philosophy based on the assumption that the paradigm prioritises the research questions and employs various techniques to understand them (Creswell, 2012). The rationale for using pragmatism in this study was its ability to integrate multiple research strategies, both quantitative and qualitative, into a single study, thus providing the researcher with the freedom to choose methods, techniques, and procedures that best meet their needs and purposes (Creswell & Poth 2018).
3.3      Research Approach
According to Creswell (2014), a research approach refers to the overall plan or strategy that guides the procedures and methods used in a study (Creswell & Poth 2018). It provides a framework for systematically collecting, analyzing, and interpreting data to address research questions or achieve specific objectives. In this study, a mixed-methods approach was adopted to combine both quantitative and qualitative techniques (Creswell, 2014). This approach enabled the researcher to collect numerical data alongside descriptive information, providing a more comprehensive understanding of the phenomenon under investigation (Creswell & Poth 2018).

Furthermore, the mixed-methods approach allows for the triangulation of data from multiple sources, which strengthens the credibility and dependability of the findings(Creswell, 2014). It is particularly effective for assessing the impact of interventions and uncovering gaps in existing knowledge (Creswell, 2014). Given these advantages, employing a mixed-methods approach was considered the most suitable strategy for this research

3.4      Research Design
The study used a convergent parallel design. The study design   involves collecting the simultaneous collection of quantitative and qualitative data, followed by separate analyses of each type then an integrated interpretation of results together gains comprehensive understanding of the research problem.  This type facilitates collection of rich, detailed data and enhances the overall focus of the research problem (Creswell, 2014). The study utilised convergent parallel design to assess the influences of quality assurers on the academic performance of pupils in primary schools in the Misungwi district. 
3.5 Study Area
This study was conducted in Misungwi District, located in Mwanza Region, Tanzania, focusing on public primary schools. The district was purposely selected because it has consistently recorded low academic performance among pupils despite the presence of school quality assurance practices (NECTA, 2021, 2023). The current trends of academic performance indicate that over the past three years, with the Primary School Leaving Examination (PSLE), only 65% to 70.58% between 2021 and 2023 performed well in the Misungwi district (NECTA, 2021–2023), while the 2024 Standard Four national assessment saw a significant rise in the pass rate from 69.03% to 88.41% (NECTA 2024). Although recent NECTA statistics indicate a gradual improvement in performance, the persistent gap between enrolled and high-achieving pupils suggests that ISQA practices may not be uniformly effective across schools. Therefore, the area was chosen to explore the extent to which internal school quality assurers influence the improvement of academic outcomes in primary schools. 
3.6       Target Population of the Study 
Creswell (2014) defines a population as a group of individuals who share specific characteristics that distinguish them from other groups. In this study, the target population consisted of 614 participants, including primary school teachers, head teachers, deputy head teachers, and pupils. This population was selected because its members are directly influenced by the quality of education overseen by school quality assurers and experience the outcomes of both high and low educational standards. Investigating this group provided comprehensive insights into the effectiveness of school quality assurance practices on academic performance within the district. The sample size was determined using Yamane’s (1967) formula, applying a margin of error of 0.1 (10%).
3.7 Sample Size and Sampling Techniques
The study sample comprised of 86 participants selected from the target population of the study. Kothari (2008) suggests that a sample size representing 30% of the relevant target population is appropriate for research purposes. This view is supported by David and Chava (2008) and Mugenda and Mugenda (2014). The study sample included 20 pupils from the nine selected primary schools, 9 head teachers, 9 deputy head teachers, 45 heads of subject expertise; and 3 quality assurance officers selected from the Misungwi districts as key informants, as indicated in Table 3.1. 
Table 3.1: Sample size Distribution and Techniques
	No
	Primary School
	Participants
	SQA

	
	
	Pupils
	H/Teachers
	D/Teachers
	S/Experts
	

	1
	Ukiriguru
	2
	1
	1
	5
	

	2
	Mwagala
	2
	1
	1
	5
	

	3
	Sanjo
	2
	1
	1
	5
	

	4
	Isela
	3
	1
	1
	5
	

	5
	Kilimo
	2
	1
	1
	5
	

	6
	Nyabusala
	2
	1
	1
	5
	

	7
	Ng’ombe
	2
	1
	1
	5
	

	8
	Nyang’omango
	3
	1
	1
	5
	

	9
	Usagara
	2
	1
	1
	5
	

	
	Total 
	20
	9
	9
	45
	3


Source: Field Data (2024)
Systematic and purposive sampling techniques were used in selecting the appropriate study sample in this study. The study employed both probability and non-probability sampling technique. The systematic sampling technique is a probabilistic technique in which the researcher identifies a fixed starting point or number within a sampling frame. This identified number is consistently applied throughout the sampling process (Kombo and Tromp, 2006). Creswell and Plano (2011) suggested that this technique is appropriate because it minimises bias. Each possible sample of different units has an equal chance of being selected. The primary school pupils were chosen through systematic technique. The head of school, deputy head of school and subject experts were selected by using purposive sampling techniques. Additionally, the three SQA officers were purposively qualified for inclusion in the study.
3.8 Methods and Instruments for Data Collection
This study employed different data collection methods as interview and observations. Mugenda and Mugenda (2014) define research instruments as tools of measurements that a researcher uses in obtaining data from the population about a given topic of interest. The interviews schedule, observation schedule and questionnaires were used to obtain the required data in the study. This helped to verify the responses to questions and interviews. Therefore, triangulation of instruments, which are the use of three instruments were necessary for the purposes of complementarities of the weaknesses of the different tools as applied in data collection.
3.8.1 Semi structured interview 
A semi-structured interview schedule was preferred to provide adequate shape and structure to prevent directionless gathering of data that might have led to an unfeasible analysis and meaningless results. The existence of predetermined questions served more as a guide than a constraint because the order could be modified based upon the interviewers’ perception of what seemed appropriate (Robson, 2019). The district primary school quality education assurer officers, head teachers and deputy head teachers were interviewed. The interview lasted approximately 30 minutes. Notes were taken during the interview.
3.8.2 Non-participant observation 
Information was also gathered through non-participant observation of physical facilities and other visible school equipment for evidence of internal SQA mechanisms. This helped to verify the responses to questions and interviews. The researcher prepared an observation schedule which contained observable school factors/ school culture related to SQA practices in primary schools. The schedule was completed by the researcher during the period when each school was visited.
3.8.3 Questionnaires
Questionnaires are written instruments that present respondents with a series of questions to which they are to respond by either writing down their answers or selecting from among the existing answers (Creswell, 2014). The research employed questionnaires that were both structured and open-ended questions. Open-ended items were used for they ensured that the respondents gave answers on certain issues exactly in the manner they perceived it. The questionnaires were distributed to pupils and subject experts. Structured questionnaires are easier to analyse, easier to administer and are economical to use in terms of time and money. 
However, the responses were limited and the respondent was compelled to answer questions according to the researcher’s choice. Likert Scale was used to enable the researcher measure items on perception, attitude, values and behaviour. The gap between was desired and the actual SQA practices were identified as the cause of poor academic performance. The researcher overcame this weakness by designing questions that elicited the exact required response from the given choices. There was also a tendency to provide information which did not answer the stipulated research questions or objectives. To overcome these weaknesses, the researcher employed open ended questions. 
3.9 Data Analysis Techniques
3.9.1   Qualitative Data Analysis

In this study thematic analysis was employed to analyse qualitative data by identifying and reporting patterns (Kawaurich, 2017). In doing this, the study followed the six-step process outlined by Stuckey (2015), which includes: familiarization, creating initial codes, identifying potential themes, reviewing themes, defining and naming themes, and reporting the findings. During familiarization, the researcher thoroughly read through the data to develop a deep understanding of its content. The stage of creating initial codes involved systematically highlighting important features within the dataset. These codes were then examined and grouped to identify possible themes. The review of themes ensured that they were consistent with both the coded extracts and the overall dataset. Finally, the themes were clearly defined, appropriately labelled, and prepared for inclusion in the final report.. Finally, the researcher produced the report. Thematic analysis was chosen for its ability to reduce the original data volume, making it more meaningful and digestible (Stuckey, 2015).

3.9.2    Quantitative Data Analysis

The quantitative data obtained from the closed-ended questionnaire items were analysed using descriptive statistics methods. This procedure entails cleaning the data, correcting missing values, and providing number codes to categorical responses (Creswell & Poth, 2018). The cleaned data were arranged and analysed using key themes and study objectives. Descriptive tables and percentages, as well as pie charts, were used to provide a clear visual summary of the data. IBM SPSS software was used for the analysis, which produced relevant tables and graphs (Tumiran, 2023).
3.10 Ethical Considerations
Research does involve collecting data from people (Punch, 2015). Thus, researchers need to protect their research participants; develop trust with them; promote the integrity of research; guard against misconduct and impropriety that might reflect on the researcher and university; and cope with new, challenging problems. In order to enhance the research code of professionalism, the researcher sought the permission from the Open University of Tanzania (OUT) thus obtaining the research clearance letter through which, the authority of Misungwi District Council granted permission for data collection from the study area. During the data collection, the researcher asked the respondents to provide their informed consent and they participated in the study voluntarily and freely. There was no promise of benefits for participation. The respondents were assured of privacy and confidentiality of the information obtained from them. 
CHAPTER FOUR
DATA PRESENTATION AND ANALYIS OF THE FINDINGS
4.1 Introduction
This chapter presents the details of the data collected and analysis of the findings of the study. The major findings have been presented under the following contexts: demographic information of the respondents, and research objectives. Furthermore, this study was guided by the following specific objectives:
i. To identify the internal quality assurance practices conducted in primary schools in Misungwi district.
ii.  Examine the external quality assurance practices conducted in primary schools in Misungwi district.

iii. To determine the effects of internal and external quality assurance practices in enhancing the academic performance in primary schools in Misungwi district.
4.2 Demographic Information of the Respondents
This section presents the findings on the general demographic information about the respondents’ demographic information. The objective of presenting this information was to provide a profile of the respondents involved in the study. In this research, the respondents’ demographic information included sex, age, marital status, education, school, profession and department in respective study area. The importance of integrating the demographic characteristics of the respondents lay in the fact that the readers might associate the validity and reliability of respondents’ data with demographic details. Each category of the demographic information is described subsequently.
4.2.1 Sex of the Respondents
The analysis of the findings as indicated in Table 4 shows that 48 (55.8%) of the respondents were males, while 38 (44.2%) of the respondents were females. These findings suggest that the majority of the respondents involved in this study were males. Moreover, this depicts that both male and female respondents had a robust understanding of the study variables. However, the study’s findings revealed that the sex of the respondents had no significant influences on the schools’ academic performance.  
Table 4.1: Sex of the Respondents 
	Variable
	Categories 
	Frequency (N)
	Percentage (%)

	Sex (n=86)
	Male
	48
	55.8

	
	        Female
	38
	44.2

	
	Total
	86
	100


Source: Field Data, (2024) 
4.2.2 Age of the Respondents
The age of the respondents was another variable studied in the demographic details of the respondents. The age group of the respondents ranged from 10-17, 18-45 and 46-50. The analysis of the findings as presented in Table 4.2, shows the majority of the respondents, 52 (60.5%) were aged between 18- 45 years, 22 (25.5%) were aged between 46-60 years while 12(14%) were aged between 10-17 years. These findings imply that the respondents aged between 10-17 years were school learners. Thus, psychologically, age is always in line with the mental maturity of the respondents’ understanding about the variables. 
Table 4.2: Age of the Respondents 
	Variable 
	Age group  
	Frequency (N)
	Percentage (%)

	Age in years (n=86)
	10-17
	12
	14

	
	18-45
	52
	60.5

	
	46-60
	22
	25.5

	
	Total
	86
	100


Source: Field Data, (2024)
4.2.3 Education Level of the Respondents
With regard to the education level of respondents, the analysis of the findings as indicated in Table 4.3 revealed that out of 86 respondents 20 (23.3%) had primary education, 40 (46.5%) possessed certificate and diploma education whereas 26 (30.2%) of the respondents had undergraduate degree. This finding shows that majority of the respondents in the study area possessed certificates and degrees. It should be noted that levels of education could be useful in understanding the study variables.  On the other hand, understanding the education level of the respondents were crucial in ensuring reliability of the respondents’ responses which could influence the credibility of the study’s findings. 
Table 4.3: Education Level of the Respondents 
	Variable
	Categories 
	Frequency (N)
	Percentage (%)

	Education level (n=86)
	Primary
	20
	23.3

	
	Certificate & Diploma
	40
	46.5

	
	Degree and above
	26
	30.2

	
	Total 
	86
	100


Source: Field data, 2024
4.2.4 Marital Status of the Respondents
The respondents were asked to indicate their marital status, the study findings as indicated in Table 4.4 revealed that 26 (30.2%) of the respondents were single while 60 (69.8%) of the respondents were married. This implies that it was important to establish the marital status of the respondents that could be the significant factor that might contribute to the quality assurers in promoting the academic performance in primary schools in Misungwi district.
Table 4.4: Marital Status of the Respondents  
	Variable
	Categories 
	Frequency (N)
	Percentage (%)

	Marital Status (n=86)
	            Single
	26
	30.2

	
	             Married 
	60
	69.8

	
	Total 
	86
	100


Source: Field data, 2024
4.3 Internal Quality Assurance Practices Conducted in Primary Schools
The first research objective of this study sought to identify the internal quality assurance practices conducted in primary schools in Misungwi district in Mwanza region, Tanzania. In this study, the respondents were asked about the internal quality assurance practices being conducted in the district and their influence in enhancing the academic performance.  Moreover, the respondents were asked to rate the internal quality assurance practices in primary schools. The respondents’ opinions were given in terms of either strongly agree, agree, undecided, disagree or strongly disagree on the internal quality assurance practices conducted in primary schools as presented in Table 4.5.
Table 4.5: Internal Quality Assurance Practices Conducted in Primary Schools
	Variables 
	Strongly Agree
	Agree
	Undecided
	Disagree
	Strongly Disagree

	
	F
	%
	F
	%
	F
	F
	%
	F
	%
	F

	Regular curriculum review
	16
	19.5
	32
	39.0
	14
	17.1
	10
	12.2
	10
	12.2

	Continuous professional development
	14
	17.1
	22
	26.8
	12
	14.6
	12
	14.6
	22
	26.8

	Collaboration among teachers and other staff
	14
	17.1
	10
	12.2
	18
	22.0
	16
	19.5
	24
	29.3

	Regular monitoring and evaluation of schools
	26
	31.7
	28
	34.1
	12
	14.6
	12
	14.6
	4
	4.9


Source: Field data, 2024
4.3.1 Regular Curriculum Review
The findings, as indicated in Table 4.5, revealed that 16 (19.5%) of the respondents strongly agreed, and 32 (39.0%) of them   agreed that regular curriculum review t was one of the internal quality assurance practices being conducted in primary schools in Misungwi district. On the other hand, 14 (17.1%) respondents were undecided if regular curriculum review was being conducted whereas 10 (12.2%) of the respondents disagreed while 12 (12.2%) of respondents strongly disagreed on the statement that internal quality assurance practices were conducted in primary schools through regular curriculum review. 
4.3.2 Continuous Professional Development
The results showed in Table 4.5 indicate that 14 respondents (17.1%) strongly affirmed the presence of continuous professional development initiatives. Similarly, a larger portion, 22 respondents (26.8%), acknowledged the existence of such programs, while 12 participants (14.6%) remained ambivalent. Conversely, 12 respondents (14.6%) expressed disagreement with the assertion, and 22 respondents (26.8%) emphatically negated the existence of continuous professional development as a component of internal quality assurance practices in primary schools.
4.3.3 Collaboration among Teachers and other Staff
The study findings as indicated in Table 4.5, reveal that 14 (17.1%) of the respondents strongly agreed that there was collaboration among teachers and other staff, 10 (12.2%) of the respondents agreed, 18 (22.0%) were undecided, 16 (19.5%) disagreed and 24 (29.3%) strongly disagreed on the statement that there was collaboration among teachers and other staff. The data analysis implies that collaboration among teachers and staff may influence the internal quality assurance practices in primary schools. Additionally, the study found that collaboration between teachers and other staff had no significant influence of internal quality assurance to the academic performance in primary schools in the Misungwi district. 
4.3.4 Regular Monitoring and Evaluation of Schools
The analysis presented in Table 4.5 reveals that 26 respondents (31.7%) strongly agreed the presence of systematic monitoring and evaluation in schools, while 28 respondents (34.1%) affirmed its existence. A segment of 12 respondents (14.6%) remained neutral on the matter, whereas another 12 respondents (14.6%) expressed dissent regarding the regularity of monitoring and evaluation. Additionally, 4 respondents (4.9%) categorically rejected the assertion that systematic monitoring and evaluation constituted an internal quality assurance mechanism in primary schools. Insights from the interviews further elaborated on internal quality assurance practices within primary schools. In this context, one participant highlighted the following:
In our school, we conduct regular curriculum reviews to ensure that they align with the national standards and meet the needs of our pupils. We also provide ongoing professional development opportunities for our teachers to enhance their skills and knowledge in teaching. Additionally, we have implemented assessment and feedback mechanisms to monitor pupils’ progress and adjust our teaching strategies accordingly. (Interview with one of the respondents, 2024)
Another respondent identified the quality assurance practices being conducted in primary schools. Reflecting on this, the respondent stated:
One of the internal quality assurance practices we focus on are classroom management strategies. We believe that creating a positive and conducive learning environment is essential for pupil success. We also emphasise collaboration among teachers and staff to share the best practices and support each other in improving the teaching methods. Monitoring and evaluating our teaching practices regularly helps us identify areas for improvement and ensure that our pupils are receiving quality education (Interview with one of the respondents, 2024).
Furthermore, the study analysis revealed that during the interview, another respondent stated on the internal quality assurance conducted in primary school.  In this context, this respondent reported: 
At our school, we prioritise pupil safety and well-being as part of our internal quality assurance practices. We have policies in place to ensure that our pupils feel safe and supported while they are at school. We also emphasise the importance of communication and collaboration among teachers, parents, and pupils to create a holistic learning environment. By continuously reviewing and improving our internal quality assurance practices, we aim to provide the best possible education for our pupils. (Interview with one of the respondents, 2024)
4.4 External Quality Assurance Practices Conducted in Primary Schools
The second research objective aimed to investigate the external quality assurance mechanisms implemented in primary schools within Misungwi District. The findings, summarized in Table 4.6, illustrate the specific external quality assurance activities that were operational in these schools
Table 4.6: External Quality Assurance Practices Conducted in Primary Schools
	Variables 
	Strongly Agree
	Agree
	Undecided 
	Disagree 
	Strongly Disagree 

	
	F 
	% 
	F 
	% 
	F 
	F 
	% 
	F 
	% 
	F 

	External evaluations and inspections
	20 
	24.4 
	26 
	31.7 
	16 
	19.5 
	10 
	12.2 
	10 
	12.2 

	Accreditation processes
	14 
	17.1 
	38 
	46.3 
	12 
	14.6 
	16 
	19.5 
	2 
	2.4 

	Collaboration with external partners
	18 
	22.0 
	42 
	51.2 
	10 
	12.2 
	8 
	9.8 
	4 
	4.9 

	Regular communication 
	14 
	17.1 
	26 
	31.7 
	18 
	22.0 
	24 
	29.3 
	- 
	- 

	Professional development 
	22 
	26.8 
	24 
	29.3 
	14 
	17.1 
	6 
	7.3 
	14 
	17.1 


Source: Field data, 2024 
4.4.1 External Evaluations and Inspections
The study analysis revealed that majority of the respondents that is, 46 (56.1%), agreed with the statement while the 20 (24.4%) respondents disagreed with the statement that external evaluation and inspections were one of the external quality assurance practices being conducted in primary schools. On the other hand, 16 respondents (19.5%) were undecided on the statement. This finding implies that majority of the respondents averagely agreed on the external evaluations and inspections that they were being conducted in primary schools.  Moreover, this suggests that effective external evaluations and inspections influence the quality assurance practices conducted in primary schools.
4.4.2 Accreditation Processes
The study also aimed to determine whether the accreditation processes were being conducted as part of the external quality assurance practices in primary schools.  As indicated in Table 4.6, the study findings revealed that, 52 (63.4%) of the respondents agreed with the statement, 18 (21.9%) disagreed with the statement, while 12 (14.6%) were undecided on the statement. This implies that accreditation processes were the external quality assurance practices being conducted by the school quality assurers in primary schools, hence enhancing the academic performance. 
4.4.3 Collaboration with External Partners
This finding highlights the collaboration with external partners, which serves as the external quality assurance practices conducted in primary schools. The findings indicated that collaboration with external partners was being conducted by quality assurers to ensure academic performance in primary schools. Moreover, the analysis of the findings as indicated in Table 4.6 shows that 60 (73.2%) of the respondents fall into the agreement echelon, 12 (14.7%) fall into the disagreement category while 10 (12.2%) fall into the undecided category of the responses.  This suggests that majority of the respondents agreed on the existence of collaboration with external partners that they were conducting external quality assurance practices in primary schools.
4.4.4 Regular Communication
The study found that regular communication was being conducted as one of the external quality assurance practices conducted in primary schools. The analysis of the findings as presented in Table 4.6, demonstrate that 40 (48.8%) of the respondents fall into the agreement level, 24 (29.3%) fall into the disagreement category of the responses, while 18 (22.0%) fall into the undecided category of the responses. This implies that majority of the respondents agreed that regular communication was part of the   external quality assurance practices being conducted in primary schools. Moreover, the findings suggest that regular communication enhances the external quality assurance practices in primary schools.
4.4.5 Professional Development
The study findings as indicated in Table 4.6 show that about 46 (56.1%) of the respondents agreed with the statement that professional development was one of the external quality assurance practices being conducted in primary schools. In contrast, about 20 respondents (24.4%) disagreed with the statement, while 16 respondents (19.5%) were undecided with the statement. This basically implies that majority of the respondents averagely agreed with the statement that professional development was among the external quality assurance practices being conducted in primary schools. 
However, during the interview, the respondents reported that:
As a ward education officer, I oversee external quality assurance practices in primary schools by conducting evaluations and inspections to ensure that schools are meeting the required standards. I also work closely with the government agencies and their stakeholders to maintain high-quality education in the ward. (Interview with the Ward Education Officer, 2024)
In the same vein, during the interviews, another respondent reported:
External quality assurance practices in our schools involve assessments conducted by the external stakeholders to ensure transparency. External audits are conducted to verify compliance with regulations and standards, and to identify areas for improvement. By engaging in these external quality assurance practices, schools can enhance their overall performance and reputation. (Interview with one of the respondents, 2024)
Furthermore, during the interview, the respondents revealed the following:
One of the key aspects of the external quality assurance is building partnerships with external organisations to support schools in improving their quality. Through training and collaboration with external partners, we aim to ensure that schools are meeting standards and promoting quality education within the community. External evaluations and audits provide valuable feedback that helps schools identify areas for improvement and enhance their overall performance. (Interview with one of the respondents, 2024). 
4.5 Effects of Internal and External Quality Assurance Practices in Enhancing the Academic Performance
The third research objective was to identify the effects of internal and external quality assurance practices in enhancing the academic performance of pupils in primary schools. To meet this objective, the respondents were asked to state the extent to which the internal and external quality assurance practices were enhancing the academic performance of pupils in primary schools. The analysis of the findings on this objective is shown in Table 4.7. The Table displays the respondents’ responses on the effects of the internal and external quality assurance practices in enhancing academic performance in primary schools. 
Table 4.7: Effects of Internal and External Quality Assurance Practices in Enhancing the Academic Performance
	Statement  
	Strongly Agree
	Agree
	Undecided
	Disagree
	Strongly Disagree

	
	F
	%
	F
	%
	F
	%
	F
	%
	F
	%

	Improved teacher effectiveness 
	18 
	22.0 
	42 
	51.2 
	10 
	12.2 
	8 
	9.8 
	4 
	4.9 

	Enhances pupils’ engagement 
	14 
	17.1 
	10 
	12.2 
	18 
	22.0 
	16 
	19.5 
	24 
	29.3 

	Increased accountability and transparent 
	26 
	31.7 
	28 
	34.1 
	12 
	14.6 
	12 
	14.6 
	4 
	4.9 

	Improved pupils’ outcomes
	14 
	17.1 
	10 
	12.2 
	18 
	22.0 
	16 
	19.5 
	24 
	29.3 

	Increased motivation and morale 
	26 
	31.7 
	28 
	34.1 
	12 
	14.6 
	12 
	14.6 
	4 
	4.9 


Source: Field data, 2024
4.5.1 Improved Teacher Effectiveness
The study question in this context aimed to identify the extent to which the improved teaching effectiveness had effect on the internal and external quality assurance practices in enhancing the academic performance in primary schools.  The findings as presented in Table 4.7 reveal that 73.2% of the respondents agreed that improved teacher effectiveness had effect on the internal and external quality assurance practices in enhancing the academic performance of pupils in primary schools.
4.5.2 Enhance Pupils’ Engagement
The study found that 29.3% of the respondents agreed that enhancing pupils’ engagement was one of the effects of the internal and external quality assurance practices. This suggests that enhancing pupils’ engagement in learning is the result of internal and external quality assurance practices in primary schools. The analysis indicates that both the internal and external quality assurance practices enhance pupils’ engagement hence resulting in improved academic performance of pupils. 
4.5.3 Increased Accountability and Transparency 
The study findings as presented in Table 4.7, reveal that majority of the respondents (65.8%) agreed that increased accountability and transparency enhances academic performance in primary schools. However, about 14.6% of the respondents were undecided, 14.6% disagreed and 4.9% of them strongly disagreed with the statement that increased accountability and transparency of school quality assurers were enhancing the school quality assurance practices, hence resulting in improved academic performance of pupils in primary schools.  
4.5.4 Improved Pupils Outcomes
Another variable in identifying the extent to which the internal and external quality assurance influences the academic performance in primary schools was the improved pupils’ outcomes. The analysis of the findings as indicated in Table 4.7 reveal that about further 29.3% of the respondents agreed that improved pupils’ outcomes enhance the academic performance in primary schools. Therefore, the study findings revealed that improved pupils’ outcomes were the effects of the internal and external quality assurance practices in enhancing   such academic performance. 
4.5.5 Increased Motivation and Morale
Regarding the increased motivation and morale, the respondents indicated that the increased motivation and morale had effects on the internal and external quality assurance practices in enhancing the academic performance of pupils in primary schools. The findings as indicated in Table 4.7 show that 26 (31.7%) of the respondents strongly agreed that increased motivation and morale were  the  effects  of the  internal and external quality assurance in enhancing the  academic performance of  pupils  in primary schools, where  28 respondents  (34.1%) agreed that increased motivation and morale enhance the academic performance, 12 respondents (14.6%) were undecided, whereas about 12 respondents  (14.6%) disagreed on the statement that increased motivation and morale were   the results of    the internal and external quality assurance  In contrast, about 4 respondents  (4.9%) strongly disagreed with the statement that increased motivation and morale were the effects of internal and external quality assurance practices in enhancing academic performance.
During the interview with quality assurers, one of them stated:   
Internal quality assurance practices have been instrumental in enhancing the academic performance in our school. By focusing on curriculum alignment, professional development, and assessment strategies, we have been able to effectively tailor our teaching methods to meet the needs of our pupils. This has resulted in improved pupil outcomes and overall academic success.  (Interview with one of the respondents, 2024)
Furthermore, during the interview, another respondent reported that:
External quality assurance practices have also played a crucial role in enhancing the academic performance of pupils in our school. By participating in national assessments, collaborating with external partners, and undergoing external audits, we have been able to identify areas for improvement and implement changes that have positively impacted pupils’ outcomes.  (Interview with one of the respondents, 2024) 
CHAPTER FIVE
DISCUSSION OF THE FINDINGS
5.1 Introduction
The general objective of this study was to investigate the influences of school quality assurers on the academic performance in Misungwi district, Mwanza region, Tanzania. The specific objectives of this study were 
i. To identify the internal quality assurance practices conducted in primary schools in Misungwi district.
ii.  Examine the external quality assurance practices conducted in primary schools in Misungwi district.
iii. To determine the effects of internal and external quality assurance practices in enhancing the academic performance in primary schools in Misungwi district
 Therefore, this chapter provides the discussion of the major findings as presented in chapter four.  
5.2 Internal Quality Assurance Practices Conducted in Primary Schools
The findings indicated numerous internal quality assurance practices that were being conducted in primary schools in Misungwi district. The study revealed that regular curriculum review, continuous professional development, collaboration of teachers and other staff, and monitoring and evaluation of schools, were the internal quality assurance practices that were being conducted in primary schools. These findings suggest that the internal quality assurance practices conducted in primary schools are often guided by the school-based management guidelines, strategies and the quality assurance policies from the Ministry of Education, Science and Technology. Furthermore, the study found that these internal QA practices had positive impact on pupils’ academic outcomes.
The overall findings regarding the internal quality assurance practices conducted in primary schools, the internal quality assurance practices such as regular curriculum reviews, professional development opportunities for teachers, assessment and feedback mechanisms, and classroom management strategies, varied significantly depending on the school leadership style and resources (Shafa, 2017). Moreover, despite the general findings revealing that the regular curriculum review was being conducted as one of the internal quality assurance practices in primary schools, this finding implies that the regular curriculum review through checking the regular teaching and learning activities, was found to influence the school academic performance. This finding concurs with the previous study conducted by Ryan (2018). 
The study also found unique responses that many of school leaders had limited knowledge on how to conduct regular curriculum review at the school level. This implies that limited engagement in regular curriculum review impacts the quality of education. Additionally, the previous study by Machumu and Kambuga (2016) found that curriculum review is central to quality education as schools regularly review and evaluate their curricula to ensure they meet educational standards. Moreover, the findings correspond with the previous studies conducted by Sebastian (2020) and Fungilwa (2021). Therefore, the findings of this study have a direct implication for internal quality assurance policy. The study also found that the regular curriculum reviews were being conducted as internal quality assurance practices in primary schools were one of the mechanisms of informing the authority to ensure accountability to the public in terms of teaching and learning processes. 
This study found that internal quality assurance unlike the external quality assurance practices were enhancing the school instructional practices. Equally, the study conducted by Kassim, Matete, Mwinjuma and Ali (2024), correspond with the finding that internal quality assurance practices is the strategy of improving school quality education at all levels. Moreover, studies by (Leo et al., 2024; Ng’hoboko, 2024) found that better SQA implementation practices can improve students’ performance, including aligning the curriculum with the learning objectives, using effective instructional strategies, implementing varied assessments, and providing comprehensive student support services. Hence, school quality assurance (SQA) plays a crucial role in enhancing students' academic performance in the national examinations. 
The study found continuous professional development as another internal quality assurance practices conducted in primary school for improving the academic performance of pupils. The study indicated that majority of the respondents agreed that continuous professional development promotes school quality education and academic performance broadly. The findings suggest that continuous professional development play a great role in improving the quality of education. Moreover, the findings entail that one of the roles of school quality assurers, is to promote the continuous professional development. This finding in line with the study by Kosia and Okendo (2018) which underscored the professional development as a major requirement for enhancing teachers’ quality in pedagogy and content, classroom management and school administration. Furthermore. This finding is supported by the work of Hislop (2017) and Katete (2023) which established that quality teachers are the foundation of all quality education systems.  
Consistent with the previous study, this study also found that respondents agreed that collaboration among teachers and staff influences the school academic performance through internal quality assurance practices. This indicates that collaboration among teachers and staff might influence the internal quality assurance practices in primary schools. Additionally, the study found the contrary response that collaboration between teachers and other staff had no significant influence to the academic performance in primary schools in Misungwi district.  However, schools with strong collaboration between teachers and other staff, unveiled better implementation of quality assurance processes and improved pupil outcomes. This finding is relevant with the national and international policies in education that emphasise the stakeholder engagement in the educational activities (UNESCO, 2021). 
Additionally, the study finding emphasise the need for national policy intervention that strengthen internal quality assurance practices conducted in primary schools. This includes establishing clear guidelines for school internal quality assurance practices, training of school leaders and teachers in quality management, and ensuring that quality is integrated in the wide school development planning process. This finding concurs with the study by Ng’hoboko (2024), which found that internal school quality assurance increased teachers’ commitment and preparation of teaching and learning documents. This finding suggests that the collaboration among teachers and staff increases teachers’ morale and accountability, hence promoting school academic performance. 
The study found the respondents’ responses regarding the internal quality assurance practices conducted in primary school. The study revealed that regular monitoring and evaluation in schools was agreed that it was one of the internal quality assurance practices carried in primary schools. This result suggests that regular monitoring and evaluation makes school leader responsible to carry out their activities diligently and professionally, which contribute to improving teamwork and teachers’ professional growth. Also, the finding indicates that the assessment and feedback mechanisms are conducted to monitor pupils’ progress and adjust the teaching strategies accordingly. This finding concurs with the previous findings by Mapunda (2023) who insisted that internal school quality assurance involves systematic monitoring and review of education programmes.
5.3 External Quality Assurance Practices Conducted in Primary Schools
The study found that the external quality assurance practices conducted in primary schools were interrelated to external evaluation and inspections, accreditation process, collaboration with external partners, regular communication and professional development. The study findings exposed that majority of the respondents had agreed that external evaluation and inspections were the external quality assurance practices conducted in primary schools. This implies that external evaluation and inspection process are crucial for enhancing school academic performance. This finding concurs with the study conducted by Matete (2021) which revealed that the application of external quality assurance measures in primary schools aims to improve the teaching and learning, hence, the quality education. 
In addition, effective external evaluations and inspections practices influence teaching and learning processes. This finding aligns with the national policy and guidelines in the school quality assurance practices that external quality assurance conducted in primary schools involves various practices. These practices are conducted by external bodies to ensure schools that meet set of standards and improve educational outcomes. Moreover, the external evaluation and inspections conducted in primary schools often includes regular visits, feedback and professional development support for teachers as well as school self-evaluation and external evaluation. This finding supports the study by Leo et al (2024) who found that monitoring and evaluating the teaching and learning enhances teachers’ accountability. Furthermore, the study by Leo et al (2024) revealed that external school quality assurance significantly contributes to educational quality.
In line with the study findings, majority of the respondents in this study indicated the accreditation processes as another external quality assurance practices conducted in primary schools. This implies that accreditation processes are among of the external quality assurance tool that aim to enhance the school academic performance. Moreover, this finding suggests that the key function of accreditation process under the external quality assurance practices is to stimulate change and improvement of teaching and learning processes. Therefore, this finding indicates that accreditation processes serve as a vital form of external quality assurance in schools. This finding aligns with the study by Mgaiwa (2018) and Ishengoma (2017). On the other hand, the accreditation process is the national policy and standards of quality education. This uses independent agencies to evaluate schools against the established standards.
Drawing from the study findings, collaboration with external partners also has been presented as another external quality assurance practices conducted in primary schools. This implies that the sound quality assurance practices should combine the collaboration with external partners. It serves the purpose of the external quality assurance practices in primary schools. Moreover, the study findings indicate that collaboration with external partners conducted by quality assurers aims to ensure academic performance in primary schools. Moreover, the analysis of quality assurance standards and guidelines has revealed the significance of external quality assurance practices conducted in primary schools. This is to say that collaboration with the external partners foster the value of culture because of the value addition provided across the standards. 
However, the collaboration of external partners is fairly viewed as the critical value of improving academic performance in primary schools. The standards and guidelines provide solutions to some foreseen problems such as the pressure to establish learning centres in the remote areas, by providing for collaboration among institutions. The study as presented in the findings recall the statement of the respondents that ‘external quality assurance practices in our schools involve the assessments conducted by external stakeholders to ensure transparency’. External audits are conducted to verify compliance with regulations and standards, and to identify areas for improvement. Possibly by engaging in these external quality assurance practices, schools can enhance their overall performance and reputation.
Respondents in this study indicated that regular communication between teachers and administrators significantly influences the school’s academic performance. This infers that communication is the key factor that creates accountability and transparent among stakeholders. This study found that regular communication was being adopted as among the external quality assurance practices conducted in primary schools and it was found to enhance the external quality assurance practices in primary schools. This study is in line with that of Odhiambo (2018) who found that the regular communication among stakeholders aimed to increase the academic performance in schools.  This basically implies that majority of the respondents averagely agreed with the statement that regular communication was among the external quality assurance practices that were being conducted in primary schools. 
5.4 Effects of Internal and External QA Practices on the Academic Performance
The study findings indicated the effects of internal and external quality assurance practices in enhancing academic performance. One of the effects identified by the study was the improved teaching effectiveness. This implies that the implementation of internal and external quality assurance in primary schools improves teachers’ effectiveness and hence improved academic performance. Furthermore, the combination of both internal and external quality assurance practices focuses on improving teaching methods, curriculum alignment, and pupil assessment, thus leading to the tailored and effective education for pupils. This finding concurs with the study by Wandu (2019) which stated the impact of internal and quality assurance practices in improving the quality of primary schools.
The study also revealed the other effects of internal and external quality assurance practices in improving the academic performance is to enhance pupils’ engagement. This implies that enhancing the internal and external quality assurance is conducted for the purpose of enhancing pupils’ engagement. Effective pupils’ engagement is considered as a holistic approach of promoting the school’s academic performance and ensuring pupils high quality education.  The study also found other effects of the internal and external quality assurance conducted in primary schools for enhancing the academic performance of pupils. This implies that both internal and external quality assurance practices, on the other hand, were giving accountability, transparency, and external validation of school performance, which could lead to the improvements in overall quality. 
This finding concurs with Wanzare (2014) in his arguments that internal and external quality assurance practices had impact on the academic achievement in primary schools. This study compares the effectiveness of the internal and external quality assurance practices and their impact on the academic achievement in primary schools. The internal and external quality assurance practices improve the pupils’ outcome. This implies that both internal and external quality assurance practices contribute to academic achievement, the combination of both approaches yields the greatest academic improvement for pupils. 
Lastly, the increased motivation and morale was indicated as the effect of internal and external quality assurance practices being conducted in primary schools. This implies that internal and external quality assurance practices focus on improving teaching methods, curriculum alignment, and pupil assessment, thus leading to tailored and effective education for pupils. External quality assurance practices provide accountability, transparency, and external validation of school performance, thus leading to improvements in the overall quality. By combining internal and external quality assurance practices, schools can create a holistic approach to enhancing the academic performance and ensuring that pupils receive a high-quality education. The important assurance in to create a positive and conducive learning environment that fosters pupils’ achievement and growth.
CHAPTER SIX
SUMMARY, CONCLUSION AND RECOMMENDATIONS
6.1 Introduction
This chapter gives the summary of the study findings, conclusions, and recommendations derived from the study objectives. It is structured into the following subheadings: summary of the study, research findings aligned with the objectives, conclusions drawn from the study’s objectives, and recommendations based on the study's conclusions.
6.2 Summary of the Study
The primary objective of this study was to investigate the effects of school quality assurance on the academic performance, focusing on a case study in the Misungwi District of the Mwanza Region in Tanzania. The following specific objectives guided this study:  to identify the internal quality assurance practices conducted in primary schools, to find out the external quality assurance practices conducted in primary schools and to identify the effects of internal and external quality assurance practices in enhancing the academic performance of pupils. The mixed-methods research approach with convergent parallel design was utilised in this study. Data were collected using interview, observation and documentary review methods. Descriptive statistics and thematic analysis were used in data analysis. 
6.3 Summary of the Main Findings
This section summarises the main findings of the study in accordance with the three research objectives discussed below.
The primary research objective was to identify the internal quality assurance practices implemented in the primary schools within the Misungwi district. The study revealed a variety of internal quality assurance practices, including regular curriculum reviews, professional development opportunities for teachers, assessment and feedback mechanisms, classroom management strategies, collaboration among teachers and staff, and the monitoring and evaluation of teaching methods. Furthermore, the findings indicated that these internal quality assurance practices significantly impact the academic performance. The key practices identified included regular curriculum reviews, professional development for teachers, assessment and feedback mechanisms, and a strong emphasis on the classroom management strategies. These practices were found to enhance teaching effectiveness, improve student engagement, and support positive learning outcomes for pupils.
Curriculum reviews were identified as an essential internal quality assurance practice that ensures alignment with national standards and promotes a coherent and relevant educational experience for students. Additionally, professional development opportunities for teachers are crucial for enhancing teaching practices and keeping educators informed about the best practices in education. The study also reported that assessment and feedback mechanisms were effective in monitoring student progress and providing timely interventions to support learning. Furthermore, an emphasis on classroom management strategies was shown to create a positive learning environment conducive to the academic success. By ensuring that the curriculum aligns with national standards, teachers are better equipped to meet the needs of their students. Ongoing professional development opportunities enable teachers to enhance their skills and knowledge, thus leading to improved teaching practices. Assessment and feedback mechanisms facilitate the monitoring of students’ progress and the adjustment of teaching strategies as needed, thus ultimately contributing to the academic success.
The second research objective was to identify the external quality assurance practices implemented in primary schools. The study findings revealed that these practices included evaluations and inspections conducted by government agencies or independent organisations, accreditation processes, collaboration with external partners, participation in national or international assessments, communication with parents and stakeholders, and external audits to ensure compliance with regulations.
The third research objective was to identify the effects of internal and external quality assurance practices implemented in primary schools. The study revealed that the effectiveness of these quality assurance practices had led to improved academic performance in schools. Specifically, these practices were found to have enhanced teacher effectiveness, pupil engagement, curriculum design and delivery, accountability, transparency, collaboration, communication, pupil outcomes, achievement levels, teacher motivation, and the overall reputation of the school.
6.4 Implications 

Basing to the study findings the following implication were reached 
The study implies that effective implementation of both internal and external quality assurance practices are essential for improving academic performance in primary schools. Internally, schools must strengthen practices, continuous professional development, regular monitoring, and collaboration among teachers to ensure consistent teaching quality and learner progress. 

Externally, the role of quality assurance officers through inspections, evaluations, and accreditation is critical in maintaining accountability, providing feedback, and supporting professional growth among teachers. The findings suggest that education policymakers should invest in training quality assurers, developing clear monitoring tools, and allocating adequate resources to sustain effective quality assurance systems.

The school leaders should foster a positive attitude toward quality assurance processes to build a culture of continuous improvement. Overall, the study implies that a strong and collaborative quality assurance framework enhances teacher effectiveness, learner engagement, accountability, and transparency, which together contribute to improved academic outcomes in primary schools.

6.5 Conclusion
The study set out to investigate the influence of school quality assurers on academic performance in primary schools. The study findings exposed that the quality assurers play a critical role in improving pupils’ academic performance. Based on the findings, the following are the conclusion in accordance to the study objectives.

First, the study concludes that the internal quality assurance practise conducted in primary schools play a significant role in improving pupils’ academic performance by providing school regular curriculum review, continuous professional development, collaboration among teachers and other staff, monitoring and promoting accountability in school activities.

Second, the findings highlight the importance of strengthening the external quality assurance within the school level can lead to enhanced professional development, regular communication and collaborations with external partners. These practices ensure accountability and transparency, foster collaboration and communication, and ultimately enhance student outcomes and achievement levels.
Third, the study findings conclude that both internal and external quality assurance practices had the effect in enhancing the academic performance through improved teacher effectiveness, enhanced pupils’ engagement and outcomes and increased accountability and transparent. 

6.6 Recommendation for Actions
Based on the conclusions of the study, this study recommends that;  
i. Teachers should continuously engage in professional development opportunities to enhance teaching skills and knowledge. Also, school administrators should implement effective classroom management strategies to create a conducive learning environment.
ii. Parents should actively participate in school activities and provide support to their children's education. Government agencies should conduct regular evaluations and inspections to monitor the quality of education in primary schools.
iii. External organisations should provide support and resources for schools to improve their quality assurance practices. Community organisations should collaborate with schools to provide additional resources and support for pupils.
iv. Policy makers should develop policies that promote quality assurance practices in primary schools.
5.5 Recommendations for Further Research
For further research, the following areas are recommended for exploration:
i. Investigate the long-term effects of internal and external quality assurance practices on the academic performance in primary schools.
ii. Examine the role of technology in enhancing quality assurance practices in primary education.
iii. Explore the impact of socio-economic factors on the effectiveness of quality assurance practices in primary schools.
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APPENDICES
APPENDIX I: QUESTIONNAIRES FOR PUPILS
I. Background Information 
1. What is your age?  12-16   [    ]    17-20 [   ] Above 20 [   ]
2. What is your gender?  Male [   ] Female [    ]
3. What class are you currently in?
4.  For how many years have you been attending in   this school? 
5. How would you describe your overall academic performance? Good [   ] Average [   ] Bad [   ]
6. Do you participate in any extracurricular activities?  Yes [    ]  No  [    ]
II. Internal Quality Assurance Practice Conducted in Primary School
7. Do you believe that internal quality assurance practice in school is directly linked to better academic performance? Yes [   ]  No [  ]
8. How do you think internal quality assurance affects the quality of education provided by your school? Yes [    ]
9. In your opinion, does  internal quality assurance impact school performance and the overall quality of education?  Yes [   ] No  [   ] 
Why or why not?
10. What are some of challenges you face in learning to attain quality education?
..........................................................................................................................................................................................................................................................
III. External Quality Assurance Practices Conducted in Primary Schools
11. How important do you think is  external quality assurance in determining the quality of education?........................................................................... 
12. How many years of teaching experience do you have?.............................
13. What is your current job title/position?.................................................
14. Which subject(s) do you teach?...................................................
15. In your opinion, how does external quality assurance contribute to creating effective quality education?.................................................
16. Do you believe that external quality assurance is necessary for improving  school leadership and overall quality of education? Yes [   ] No  [   ]
Why or why not?................................................
IV. Effects of Internal and External Quality Assurance Practice in Enhancing Academic Performance. 
17. To what extent do you think does internal and external quality assurance affect the quality of education?  High [    ]   Moderate [   ] Low [   ]
18. In what ways do you believe internal and external quality assurance can contribute to improve the academic   performance of your school?
..........................................................................................................................................................................................................................................................
19. Have you personally witnessed any instances where internal and external quality assurance involvement has positively impacted on the  academic performance? Yes [  ] No [ ]
…………………………………………………………………………………
V. Suggestions to Improve Internal School Quality Assurance and Academic Performance
20. What specific changes would you suggest to improve the Internal School Quality Assurance of your school?
…………………………………………………………………………………
21. In your opinion, what qualities should an ideal internal school quality assurance possess?
22. How do you think the school can involve students more in internal school quality assurance-related decision-making processes? .....................................................................................................................................................................................................................................................
23. Are there any other suggestions or ideas you would like to share to enhance the overall quality of education provided by your school?
…………………………………………………………………………………
Thanks for your cooperation
APPENDIX II: QUESTIONNAIRES FOR TEACHERS
I. Demographic Information of the Respondents: 
i. What is your age?  20-34 [    ]   35-45 [   ] 46-54 [  ] Above 55 [   ]
ii. What is your gender? Male [   ] Female [    ]
iii. What is your educational qualification? Certificate [  ] Diploma [   ] Degree [   ] Others]……………………
iv. How many years of teaching experience do you have?...................................................................................................................
v. What is your current job title/position?..................................................................................................
vi. Which subject(s) do you teach?..................................................................
II. Internal Quality Assurance Practice Conducted in Primary School:
vii. In what ways do you think internal school quality assurance affects the quality of education provided?
.......................................................................................................................................................................................................................................................................................................................................................................................
viii. Can you provide any specific examples of how internal school quality assurance has influenced the academic performance?.............................................................................
ix. What improvements or changes do you believe could be made in internal school quality assurance to enhance the  academic performance?
……………....................................................................................................................................................................................................................................................................................................................................................................
x. Do you believe that the current level of school funding adequately supports the leadership's efforts to provide quality education? (Yes/No)give reasons
.........................................................................................................................................................................................................................................................
xi. How would you rate the impact of internal school quality assurance on the overall quality of the education provided? (On a scale of 1-5, with 5 being the highest impact)
III. External Quality Assurance Practices Conducted in Primary School
xii. In what ways do you believe External Quality Assurance (EQA) influences school academic performance effectiveness in promoting quality education?
..........................................................................................................................................................................................................................................................
xiii. Can you provide any specific examples where EQA has positively impacted the academic performance’s ability to ensure quality education?
……………………………………………......................................................................................................................................................................................
xiv. How do you think EQA programmes could be enhanced to further support the  school’s academic performance in providing quality education?
..........................................................................................................................................................................................................................................................
xv. Should there be additional investment in EQA to enhance the academic performance’s  ability to deliver quality education? (Yes/No)
IV.   Effects of Internal and External Quality Assurance Practice in Enhancing Academic Performance
xvi. How do you perceive the internal and external quality assurance involvement affects the school’s academic performance efforts in ensuring quality education?...........................................................
xvii. Can you give any examples of how the internal and external quality assurance involvement has impacted the leadership's decision-making concerning education quality?
xviii. What strategies or initiatives do you believe would enhance internal and external quality assurance   involvement in supporting school academic performance for quality education?
……………....................................................................................................................................................................................................................................
xix. Should the school implement measures to increase internal and external quality assurance involvement in supporting the academic performance? (Yes/No)
V. Measures to improve internal school quality assurance on Academic performance
xx. In your opinion, what are some effective measures that can be taken to enhance internal school quality assurance’s ability to provide quality education?
………………………………………….............................................................
xxi. Can you provide specific examples of successful initiatives or practices that have improved the internal school quality assurance on the academic performance?.................................
xxii. What support or resources do you believe would be beneficial in helping internal school quality assurance to improve the academic performance?
.........................................................................................................................................................................................................................................................
APPENDIX III: Interview   Guide for School Heads
1. Please provide us with your current position and title in the school.
2. How long have you been in this position?
3. Can you briefly describe your experience and background in education?
4. How does adequate internal quality assurance impact your ability to provide a quality education?
5. How do you ensure that internal school quality assurance opportunities provided for teachers align with the needs of your school?
6. What strategies do you employ to support and encourage your teaching staff to continuously enhance their skills and knowledge?
7. How do you engage parents in the educational process and encourage active involvement in their children ‘s  education?
8. What measures do you have in place to effectively communicate and collaborate with internal school quality assurance to enhance the learning environment in  your school?
9. What specific steps do you take as a school leader to promote a positive and inclusive school culture that supports quality education?
10. Can you describe any recurring obstacles or barriers  that impede the successful implementation of innovative  improving of the  quality education in a school?
11. How do you ensure that there is a clear vision and strategic direction for your school to achieve quality education outcomes?
12. What measures do you implement to foster effective communication and collaboration among various stakeholders, including teachers, students, parents, and the community, to enhance the quality of education in your school?
APPENDIX IV:  Interview Guide for the  District Quality Education Officer 
1. Please provide us with your current position and role as the District Quality Education Officer.
2. How long have you been in this position?
3. Can you briefly describe your experience and background in education and your involvement in various schools and educational institutions?
4. How does the adequacy or lack of internal school quality assurance at the district level impact the overall quality of education in your jurisdiction?
5. What challenges do you face  or opportunities do you  have in ensuring that schools within your district receive sufficient internal quality assurance for maintaining a high standard of education?
6. How do you assess the overall quality education for educational institutions basing on  their leadership?
7. How do you advocate for increased funding for schools and work with stakeholders to ensure proper utilisation of funds for quality education?
8. What initiatives or programmes are implemented by the Ward Education Office to support teachers' professional development and training in order to enhance the quality of education?
9. How do you ensure that the training opportunities provided to teachers align with the specific needs and priorities of schools in your ward?
10. What strategies or measures are in place to ensure that the skills and knowledge acquired by internal school quality assurance are effectively integrated into classroom practices?
11.  Based on  your perspective, how does the quality assurance officer employed by the educational leader contribute to quality education?
12. How does parent involvement contribute to the overall improvement of educational outcomes in your ward?
13. How do external factors, such as resource constraints, societal perceptions of leadership, impact the quality of education?
14. What measures or initiatives do you implement to enhance collaboration and communication between parents and schools to foster a supportive learning environment?
15. How do you ensure that schools within your district have effective internal school quality assurance that promotes a positive school culture and supports quality education?
16. What collaborative efforts for  the  improvement  of  education  are undertaken by the district?  
17.  Does  the Quality Education Office engage with relevant stakeholders, including schools, parents, and the community, to identify areas for improvement and implement measures to enhance the quality of education in your ward?
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