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This study examined the influence of school leadership styles on teachers' behavioural change in public primary schools in Temeke Municipality, Tanzania.  The study aimed to identify leadership styles used by school heads, explore teachers' perceptions of these styles, and examine the   challenges experienced in managing teacher behaviour using specific leadership styles. The research was based on behavioural theory, which explains how leadership styles impact teacher motivation, commitment, and job satisfaction. The study adopted an interpretivist paradigm with a qualitative approach, utilising a multiple case study design. Data were collected through semi-structured interviews, observations, and document reviews from 22 participants, including school heads, teachers, academic teachers, the district education officer, and the ward education officer. Thematic analysis was used to analyse the data.  The findings showed that democratic leadership was the most commonly used style among school heads, followed by transformational, laissez-faire, and autocratic leadership. Teachers viewed these styles both positively and negatively: transformational leadership was motivating but led to dependency, laissez-faire encouraged autonomy but caused inefficiency, autocratic leadership made quick decisions but lowered morale, and democratic leadership promoted participation but resulted in delays and conflicts. 
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CHAPTER ONE TC "CHAPTER ONE" \f C \l "1" 
INTRODUCTION AND BACKGROUND OF THE STUDY TC "INTRODUCTION AND BACKGROUND OF THE STUDY" \f C \l "1" 
1.1 Introduction TC "1.1 Introduction" \f C \l "1" 
The study aimed at investigating the influences of school leadership styles on teachers’ behavioural change in primary schools. This chapter gives the overview of   the background of the study, the statement of the problem, the research’s general objective and specific objectives. It also outlines the significance of the study, the delimitation of the study, limitations and the operational definition of the key terms.
1.2 Background of the Study TC "1.2 Background of the Study" \f C \l "1" 
Effective leadership is necessary for the advancement of teachers as well as society worldwide (Sarwar, Tariq, & Yong, 2022). Due to the technological advancement in the 21st century, the demand for competitive and competent educational leaders for educational institutions is on the global agenda (Rameez, Tariq, Tariq& Yong, 2022). World-wide, education institutions are concentrating on developing their educational systems to transform them into effective, meaningful, productive, and competitive ones (Aquino et al., 2021). Successful schools are the results of competent governance demonstrated by effective school leaders in collaboration with teachers in the schools (Cherry, Aquino, Bonimar, & Afalla, 2021). 
Leadership styles are the components for compelling the collaboration with teachers by giving direction, implementing plans, and motivating teachers (Phuc, Parveen, Tran, & Nguyen, 2021).  According to Wang, Gurr, and Drysdale (2016), in developed countries such as the United States, Britain, and Singapore, educational leadership is increasingly viewed as a key factor in addressing performance challenges. In Malaysia and Greece, transformational leadership is the predominant leadership style among school leaders (Tran, 2023). This leadership approach fosters positive relationships between school principals and teachers, influencing teachers' motivation and professional dedication (Noraazian & Khalip, 2016). Similarly, studies indicate that transformational leadership enhances teachers’ job satisfaction and organisational commitment (Tran, 2023) Teachers’ dedication to their profession is due to the connection   with the level of transformational leadership from their school principals (Tran, 2023).  It should be noted that transformational leadership style positively affects job satisfaction and organisational commitment behaviour of teachers (Noraazian & Khalip, 2016).
Data indicate that in Greece and Vietnam, teachers demonstrate strong commitment to school goals when principals apply various leadership styles, particularly transformational and democratic leadership (Zacharo, Marios, & Dimitra, 2018). School leaders who adopt diverse leadership styles, such as transformational, democratic, and laissez-faire, enhance teachers’ job morale by empowering them to recognise their crucial role in schools (Loan, 2020). The application of these leadership styles motivates teachers, fostering greater dedication, improved performance, and higher job satisfaction (Tran, 2023). In Vietnamese schools, principals adjust their leadership styles based on the situation where autocratic leadership is often deemed more effective in certain contexts, while democratic and laissez-faire approaches are preferred when working with highly motivated staff (Tran, 2023). Further, the educational experts in Vietnam have focused on two key leadership styles among school principals. These are transformational and autocratic leadership (Truong, Hallinger, & Sanga, 2017).
In sub-Saharan African countries like Uganda, teacher performance and behaviour have long been linked to head teacher (principal) leadership styles as the accounting officer in a school (Masaaba, Tamale, & Genza, 2021). According to Specchia (2021), autocratic, laissez-faire, and dictatorial styles are the common leadership styles used by principals (school heads) in Uganda, but in different ways. In advance, democratic, autocratic, and laissez-faire are also frequently used by educational leaders in Uganda (Sarwar, Tariq, Tariq& Yong, 2022).
In the Tanzanian context, the most common leadership styles used by school heads are autocratic, democratic, laissez-faire, and transformational (Ndauka, 2021). School achievements often hinge on transformational, democratic, and laissez-faire leadership styles (Chikoyo, 2020). When these styles are effectively implemented, they motivate teachers to remain in their positions, thus fostering a positive relationship between school heads, teachers and teachers and reducing teacher attrition (Chikoyo, 2020). Effective school leadership is crucial for creating an environment where teachers are motivated and engaged (Sarwa et al., 2022). Teachers need leadership that practises appropriate styles, including democratic, transformational, autocratic, and laissez-faire, to achieve optimal teaching outcomes (Nadarasa, 2015).
The Tanzanian government has made efforts from time to time to improve school leadership practices through various educational institutions such as the Tanzania Institute of Education (TIE) and the Agency for the Development of Educational Management (ADEM) (Agency for the Development of Educational Management, 2024; Chachage & Thakrar, 2023). These institutions play a crucial role in enhancing educational leadership and management by providing training, research, and consultancy services (Kuluchumila, 2018). In adding, the Teacher Continuous Professional Development (TCPD) programme under TIE offers ongoing training, mentorship, and instructional support aimed at improving leadership skills for head teachers and teachers (Chachage & Thakrar, 2023). 
Despite these efforts of improving school management and leadership skills through training and mentorship done under Teacher Continuous Professional Development (TCPD), teachers still face managerial challenges that affect their behaviour, either positively or negatively (Mosha, 2021). Importantly, the government has introduced various initiatives, such as teacher development workshops, regular performance evaluations, and strict attendance regulations with penalties. However, issues like teacher absenteeism, tardiness, disengagement in meetings, and the involvement of teachers in commercial activities during working hours persist (Mosha, 2021). These challenges are often attributed to inadequate leadership, technical, and interpersonal skills among school heads (Msonge & Lekule, 2024).
Poor leadership styles are particularly prevalent in urban areas, where the pressures and complexities of managing larger and more diverse schools are greater (Mwaipopo, 2022). In Temeke Municipal, an urban district in Dar es Salaam, issues such as teacher absenteeism and low motivation are more commonly reported (Mwaipopo, 2022). This indicates that leadership challenges may be more pronounced in urban settings, where school heads face higher demands, thus making effective leadership even more critical (Ng’umbi & Mhando, 2023). In this context, the study sought to fill the existing knowledge gap by examining how different school leadership styles influence teachers' behavioural changes in primary schools within the Temeke Municipality. The study sought to identify the common leadership styles used by school heads in public primary schools, explore teachers' perceptions of these leadership styles, and examine the challenges associated with particular leadership styles in managing teacher behaviour in public primary schools.
1.3 Statement of the Problem TC "1.3 Statement of the Problem" \f C \l "1" 
Despite the efforts made by the government of Tanzania, such as teacher development workshops, regular performance evaluations, and strict attendance regulations with penalties to enhance the leadership skills of school heads, the impact on teachers’ behaviour remains a persistent challenge (Chikoyo, 2020). Teachers are the backbone of any education system and play a critical role in fostering quality education; however, teachers’ commitment and professional behaviour within schools continue to be problematic (Bibi, Khalid, & Hussain, 2019). 
In Tanzania, various studies have highlighted that primary school teachers’ behavioural change is a significant concern. Common issues include misunderstandings between teachers and school heads, lack of commitment, poor attendance, tardiness, early departures, truancy without valid reasons, and excessive focus on personal matters during working hours (Mosha, 2021).
Furthermore, poor school leadership has been linked to negative teacher behaviours, such as low creativity, lack of interest in meetings, engaging in commercial activities during working hours, and even abandoning professional duties altogether (Mosha, 2018). This situation is often exacerbated by heads of schools employing ineffective leadership styles, combined with inadequate technical leadership skills and weak interpersonal relationships between school heads and teachers (Msonge, Msonge & Lekule, 2024). Given this context, there is a clear need to investigate the influence of school leadership styles on teachers’ behavioural change in primary schools. Understanding this relationship is particularly important in Temeke Municipality, where the observed challenges suggest that leadership approaches may significantly affect teachers’ professional conduct and overall school performance.
1.4 Research Objectives TC "1.4 Research Objectives" \f C \l "1" 
This study was guided by two types of research objectives namely general and specific research objectives.
1.4.1 General Objective TC "1.4.1 General Objective" \f C \l "1" 
The general objective of this study was to investigate the influence of school leadership styles on teachers’ behaviour changes in primary schools, Temeke Municipality
1.4.2 Specific Objectives TC "1.4.2 Specific Objectives" \f C \l "1" 
i. To identify the common leadership styles used by the head of the schools in public primary schools
ii. To explore teachers’ perceptions on the head of the schools’ leadership styles in public primary schools.
iii. To examine the challenges of using a particular leadership style in managing teachers’ behaviour in public primary schools.
1.5 Research Questions TC "1.5 Research Questions" \f C \l "1" 
i. What is the common leadership style used by the head of schools?
ii. What are teacher’s perceptions on the head of schools’ leadership styles in public primary schools?
iii. What are the challenges of using a particular leadership style in managing teachers’ behaviour in public primary schools?
1.6 Significance of the Study TC "1.6 Significance of the Study" \f C \l "1" 
The study has a great significance to policy makers and planners, decision makers and the school heads. The study helps policy makers and planners, as well decision makers to make a reasonable decision of leadership approach by identifying the area of improvement and hence leadership training will be encouraged. The school head will greatly change the way of leading through changing their attitudes, for adopting motivational styles that foster teachers’ performance. The findings lead to positive outcomes, thus empowering supportive leadership that is central to school leadership. 
1.7 Delimitation of the Study TC "1.7 Delimitation of the Study" \f C \l "1" 
This study focused on the influence of school heads' leadership styles to behaviour changes among primary school teachers in Temeke Municipality. This area was chosen due to research interest and reports of poor leadership styles in the region. The study was specifically confined to primary school heads and teachers, as most existing research has concentrated on secondary schools. By focusing on primary schools, this study aimed to address the existing gap in knowledge. The participants included only primary school teachers, heads of schools, the Ward Education Officer, and the District Education Officer, as they possessed relevant experiences and insight into the issue.
1.8 Limitation of the Study TC "1.8 Limitation of the Study" \f C \l "1" 
During the execution of this study on the influences of school leadership styles on teachers’ behavioural change in primary schools within the Temeke Municipality, the researcher encountered the following limitations: First, the geographical distance between some schools posed challenges in accessing the selected public primary schools. Some schools were located in remote areas, making data collection time-consuming. To overcome this, the researcher used motorcycles to facilitate the movement between schools, thus ensuring that all targeted respondents were reached.

Second, some of the respondents had limited knowledge on the topic under study, which affected their ability to give relevant insights. To address this, the researcher took additional time to clarify the key concepts and explain the purpose of the study before administering interviews and questionnaires, thus ensuring accurate and informed responses.
Third, time constraints affected the data collection process, as some participants, including school leaders and the Municipal Education Officer, had busy schedules and official duties that limited their availability. Further, the researcher had to balance data collection with other professional responsibilities. To mitigate this, the researcher extended the data collection period and scheduled follow-ups to ensure the completion of interviews without compromising the research objectives.
1.9 Operational Definition of Key Terms TC "1.9 Operational Definition of Key Terms" \f C \l "1" 
i Head of the School: the head of the school refers to the leader, who is primarily responsible for managing the entire school, including coordinating the activities of teachers and students. The head of the school plays a pivotal role in influencing teachers' behaviour by organising teaching schedules, allocating resources, assessing teacher performance, and working collaboratively with staff to improve teaching methods and overall school effectiveness.
ii Leadership Styles: these refer to the specific behaviours, attitudes, and actions employed by school heads to guide and influence teachers toward achieving educational goals. The study focused on how these leadership styles whether transformational, autocratic, democratic, or laissez-fair impact teachers' behaviour, motivation, and commitment to their professional responsibilities.
iii Teachers: these are defined as the primary educators responsible for delivering instruction, assessing student progress, and leading educational activities within the primary schools. Specifically, the study examined the behaviours and responses of teachers who educate children aged 5 to 11, as they interact with the leadership styles of their school heads.
iv Teachers’ Behaviour: it encompasses the direct and indirect responses observed in their professional conduct, shaped by their work environment and the leadership styles of their school heads. This includes their interaction with students, collaboration with colleagues, adherence to school policies, and overall engagement in their teaching roles.
1.10 Organization of the Study TC "1.10 Organization of the Study" \f C \l "1" 
This study, which investigates the influence of school leadership styles on teachers’ behavioral change in primary schools within Temeke Municipality, is structured into six chapters. Chapter One introduces the study by providing the background to the problem, the statement of the problem, the study’s purpose, objectives, research questions, significance, scope, limitations, and operational definitions of key terms. 
Chapter Two presents a review of relevant theoretical and empirical literature on school leadership and teacher behaviour, identifies gaps in existing knowledge, and outlines the conceptual framework guiding the study. Chapter Three details the research methodology, including the design, approach, target population, sampling strategies, data collection methods, analysis procedures, and ethical considerations. 
Chapter Four presents and interprets the research findings, starting with the demographic profile of respondents and followed by results corresponding to each research objective. Chapter Five provides a discussion of the findings in relation to the reviewed literature and theoretical framework, emphasizing their implications for improving teachers’ behavioural outcomes in primary schools. Finally, Chapter Six summarizes the study, highlights the main conclusions, and offers recommendations for policy, school leadership practices, and further research.

CHAPTER TWO TC "CHAPTER TWO" \f C \l "1" 
LITERATURE REVIEW TC "LITERATURE REVIEW" \f C \l "1" 
2.1 Introduction TC "2.1 Introduction" \f C \l "1" 
This chapter reviews various literatures related to the study. It encompasses a theoretical literature review, an empirical literature review, and the development of a conceptual framework. Furthermore, this chapter identifies and discusses the research gap that this study aimed to address.
2.2 Theoretical Literature Review TC "2.2 Theoretical Literature Review" \f C \l "1" 
This study was guided by behavioural theory, introduced by Lewin, Lippitt, and White (1939), as it provides a clear framework for understanding how different leadership styles impact teacher behaviour. This theory is particularly suitable for exploring how leadership behaviours influence teachers' actions and attitudes, aligning with the study’s objective to investigate the effects of school leadership styles on teachers' behavioural changes. Behavioural theory identifies three primary leadership styles: autocratic, democratic, and laissez-faire. The autocratic style, characterised by unilateral decision-making and minimal teacher input (Saltik, 2023), often leads to decreased teacher motivation and poor attendance due to restricted autonomy and engagement (Mosha, 2021).
In contrast, the democratic style involves teachers in decision-making and values their feedback (Saltik, 2023). This approach can enhance teacher commitment, improve attendance, and reduce turnover by fostering a collaborative and supportive environment (Sarwar, Tariq, & Yong, 2022; Chikoyo, 2020). Meanwhile, the laissez-faire style allows teachers’ significant autonomy with minimal oversight (Saltik, 2023). While it can promote independence, it may result in poor attendance and disengagement if not balanced with adequate structure and support (Ndauka, 2021).
Relevance of the theory to this study
The behavioural theory provides valuable insights into how school head leadership styles influence changes in teacher behaviour. For example, an autocratic style, which involves making decisions without consulting teachers, may lead to decreased motivation and poor attendance (Saltik, 2023; Mosha, 2021). In contrast, democratic approach, which involves teachers in decision-making and values their feedback, is likely to enhance teacher commitment and job satisfaction (Saltik, 2023; Sarwar, Tariq, & Yong, 2022). This style promotes stronger relationships between school heads and teachers, which can improve overall school performance. On the other hand, a laissez-faire style, which offers teachers significant autonomy with minimal oversight which may result in problems such as poor attendance and disengagement if not properly managed (Ndauka, 2021).
2.2.1 Concept of Leadership Style in Education TC "2.2.1 Concept of Leadership Style in Education" \f C \l "1" 
Leadership style in the educational setting encompasses the approaches that school leaders adopt to guide, inspire, and support teachers in pursuit of shared institutional goals (Bush & Middlewood, 2013). This concept is foundational, as leadership style not only shapes the school culture but also influences key outcomes such as teacher morale, job satisfaction, and student academic performance. Literature consistently underscores that effective leadership in schools is instrumental in fostering a conducive and high-quality teaching environment, thus directly impacting the overall quality of the education provided (Northouse, 2018).
2.2.2 Common Leadership Styles Used by School Head Teachers TC "2.2.2 Common Leadership Styles Used by School Head Teachers" \f C \l "1"  
The literature identifies several leadership styles prevalent in educational contexts, as outlined by behavioural theory, which categorises them into three primary styles: autocratic, democratic, and laissez-faire (Saltik, 2023; Mosha, 2021). The autocratic leadership style is characterised by a top-down approach wherein decisions are made unilaterally with the expectation of compliance from subordinates and minimal input from them. While this style can establish a structured environment, it may yield adverse outcomes, including diminished teacher motivation, limited collaboration, and reduced morale (Saltik, 2023; Mosha, 2021). Educators operating under autocratic leaders frequently experience a lack of agency, which can lead to disengagement, poor attendance, and a waning commitment to school initiatives.
In contrast, democratic leadership emphasises participation, values feedback, and incorporates teachers' input into decision-making processes, thus fostering a collaborative environment that improves job satisfaction and reduces turnover (Saltik, 2023; Sarwar, Tariq, & Yong, 2022; Chikoyo, 2020). According to research, this inclusive strategy not only develops relationships between school leaders and teachers, but it also fosters a supportive school culture that leads to improved overall school performance. In contrast, the laissez-faire leadership style gives teachers a significant degree of autonomy with minimal oversight, promoting independence. However, if not supported by adequate structure and guidance, it can lead to challenges such as a lack of accountability and inconsistent teaching practices (Saltik, 2023; Ndauka, 2021). While this technique may assist experienced educators capable of self-management, it risks inhibiting education.
2.2.3 Teachers’ Perceptions of Leadership Styles TC "2.2.3 Teachers’ Perceptions of Leadership Styles" \f C \l "1" 
Teachers' perceptions of leadership styles significantly affect their responses to these styles and their overall job satisfaction. Research shows that teachers generally respond positively to democratic leadership due to the sense of inclusion, respect, and mutual trust it fosters (Chikoyo, 2020). In contrast, autocratic leadership is often viewed unfavourably by teachers, as it limits their input and discourages collaboration, thus leading to a reduction in motivation and engagement. Laissez-faire leadership is sometimes perceived positively, especially by self-directed teachers, but it can also lead to feelings of isolation or lack of support for those who need more direction (Ndauka, 2021). In this study, exploring teachers’ perceptions is essential to understanding how leadership styles influence teacher behaviour. Teachers who perceive their leaders as supportive and respectful are more likely to exhibit positive behaviours, such as high engagement, commitment, and willingness to collaborate with colleagues. Conversely, when teachers perceive their leaders as controlling or indifferent, it may lead to negative behaviours, including absenteeism, low morale, and decreased performance.
2.2.4 Challenges in Applying Leadership Styles to Influence Teacher Behaviour TC "2.2.4 Challenges in Applying Leadership Styles to Influence Teacher Behaviour" \f C \l "1" 
The implementation of leadership styles in educational settings is fraught with complexity, arising from various contextual and organisational challenges (Saltik, 2023). School leaders often encounter obstacles such as limited resources, diverse teacher needs, and differing levels of experience among staff (Mosha, 2021). For instance, an autocratic leadership approach may incite resistance from teachers who feel marginalised (Saltik, 2023), while the democratic style could prove difficult to enact in environments characterised by high turnover rates, where cultivating enduring relationships is problematic (Mosha, 2021). Furthermore, laissez-faire leadership may be ill-suited for schools that necessitate robust organisational structures and clear guidance (Saltik, 2023), as it can result in inconsistencies in instructional practices (Mosha, 2021).
These challenges underscore the significance of adaptive leadership (Saltik, 2023), whereby school heads must adjust their leadership strategies in accordance with the unique needs and dynamics of their institutions (Mosha, 2021). In the context of Temeke Municipality , school leaders encounter specific challenges that necessitate a delicate balance between providing structure and allowing teacher autonomy to promote positive behavioural changes among educators (Saltik, 2023 Thus,  effective  addressing of  these challenges demands a sophisticated understanding of behavioural theory and its implications for the efficacy of different leadership styles in fostering an environment conducive to teacher engagement and performance (Mosha, 2021).
2.3 Empirical Literature Review TC "2.3 Empirical Literature Review" \f C \l "1" 
The section reviews various studies undertaken by various researchers both inside and outside the country. This  section is based on the research objectives, which focused on identifying the common leadership styles used by the head of the public primary schools, assessing teachers’ perceptions of the head leadership style in the public primary schools, and examining teachers’ behaviour caused by the head of the primary schools leadership styles.
2.3.1 Common Leadership Styles used by the Head of the Schools in Public Primary Schools TC "2.3.1 Common Leadership Styles used by the Head of the Schools in Public Primary Schools" \f C \l "1" 
Oco (2022) investigated the leadership styles of school heads and their impact on school performance in Nigeria. The study employed a qualitative with descriptive design and interviews with 161 teachers and 5 school heads. The study found that delegated, democratic, and transformational styles were most common. It also noted that school heads' positions and civil status influenced their use of autocratic, democratic, and transformational styles, while gender had little effect on delegated and servant leadership styles. In contrast, the current study, conducted in Temeke Municipality, Tanzania, examined how school heads' leadership styles impact teachers' behaviour. Unlike Oco’s (2022) study, which employed a descriptive design with interviews and documents, this study employed a multiple case study approach, incorporating semi-structured interviews, non-participant observation, and document reviews to gain a more detailed understanding of the influence of different leadership styles on teachers and was conducted in Tanzania.
A similar study conducted by Mensah, Minadzi, and Nyame (2016) in Ghana investigated how leadership styles affect teachers' classroom performance. The research employed a descriptive survey design with data collected from 269 respondents (179 males and 90 females) via an online survey, using proportional stratified random sampling. They found that teachers preferred democratic, transformational, inspirational, and distributed leadership styles and recommended a mix of these styles for head teachers, as no single style works for every situation. In contrast, to previously  conducted  study by  Mensah, Minadzi, and Nyame (2016), the current study used a qualitative approach within a multiple case study framework to explore how school heads' leadership styles influence teachers' behavioural changes in Temeke Municipality, Tanzania. Using semi-structured interviews, non-participant observation, and document reviews, this study involved 22 participants, including teachers, school heads, education officers, and district education officers. It applied purposive and snowball sampling methods to give detailed insights into the effects of leadership styles on teacher behaviour.
Another study was conducted by Nsubuga (2018). Using a mixed-methods approach, incorporating both qualitative and quantitative data it analysed leadership styles and school performance in secondary schools in Uganda. The study employed a correlation survey research design to establish the relationship between leadership styles (independent variable) and school performance (dependent variable). It highlighted that effective school performance requires visionary leadership and identified a strong link between visionary and transformational leadership, recommending these styles for educational leaders. However, differing from the prior study, the current study focused specifically on the influence of school heads' leadership styles on teachers' behavioural changes in Temeke Municipality, Tanzania. While Nsubuga (2018) focused on overall school performance, the current study aimed to identify the challenges associated with specific leadership styles and their impact on teacher behaviour. This current study employed a qualitative approach with a multiple case study framework, while purposive and snowball sampling methods were used to gain detailed insights into how leadership styles affect teacher behaviour, differentiating it from Nsubuga’s study by its specific focus and methodological approach.
Mathias (2020) conducted a study in the Kigoma region of Tanzania examining how head teachers' leadership styles influence teachers' effectiveness in providing quality education. This study utilised a survey research design and a mixed-methods approach, involving 186 participants: 20 head teachers, 4 ward coordinators, 1 district education officer (DEO), and 161 teachers from 20 primary schools. Participants were selected using purposive sampling for head teachers, education officers, and ward coordinators, while teachers were randomly selected. Data collection methods included questionnaires, interviews, document reviews, and focus group discussions. The study found that democratic and autocratic leadership styles were common in Kigoma’s primary schools and revealed mixed perceptions among teachers regarding these leadership styles. In contrast, the current study focused on the influence of school heads' leadership styles on teachers' behavioural changes, specifically in Temeke Municipality, Tanzania. 
While Mathias (2020) emphasises teacher effectiveness and overall perceptions of leadership styles, the current study aimed to identify specific challenges related to different leadership styles and their impact on teacher behaviour. This research, using semi-structured interviews, non-participant observation, and document reviews. adopted a qualitative approach with a multiple case study framework, involving 22 teachers, school heads, education officers, and district education officers. 
2.3.2 Teachers’ Perceptions on the Head Leadership Styles on the Schools in Public Primary Schools TC "2.3.2 Teachers’ Perceptions on the Head Leadership Styles on the Schools in Public Primary Schools" \f C \l "1" 
Baloch, Baloch, and Baloch (2023) conducted a study in Pakistan and investigated teachers' perceptions of various leadership styles practised by head teachers in public secondary schools in the district of Kech, Baluchistan. Using a quantitative approach and a descriptive survey design, simple random sampling was used to sample the respondents, and data were collected using questionnaires and analysed with descriptive statistics. The findings indicated that democratic leadership styles positively and significantly impacted teachers' perceptions of their head teachers' leadership effectiveness. The prior study of Baloch et al. (2023) differed from the current study as   the current study focused on the influence of school heads' leadership styles on teachers' behavioural changes, specifically in Temeke Municipality, Tanzania. While Baloch et al. (2023) focused on teachers' perceptions and the impact of democratic leadership styles, the current study adopted a qualitative approach within a multiple case study framework, involving 22 participants, including teachers, school heads, education officers, and district education officers.
The related study by Dampier and Banks (2019) in Thailand on the relationship between teachers’ perception of the head teacher’s leadership style and their job satisfaction, was conducted by using a quantitative approach with a descriptive survey design. A sample of 9 female head teachers and 100 female teachers was selected through random sampling. Data were collected using 5-point Likert scale questionnaires and analysed using descriptive statistics. The findings indicated that teachers did not perceive the head teacher as using a transformational leadership style, and they were neither satisfied nor dissatisfied with their job. However, this study by Dampier and Banks (2019) differs from the current study, which focused on the influence of school leadership styles on teachers' behavioural changes in Temeke Municipality. Contrasting with the previous study, which employed a quantitative approach, the current study used a qualitative multiple case study framework involving 22 participants, including teachers, school heads, and education officers. Data were collected through semi-structured interviews, non-participant observation, and document reviews and analysed thematically.
A study by Issak (2014) in Kenya explored the influence of head teachers’ leadership styles on teachers’ job satisfaction in Mandera County secondary schools. The findings showed that head teachers did not consider themselves autocratic, associating this style with inhumane treatment. They perceived themselves as democratic, with a mean score of 2.15, while Laissez-faire leadership had a mean of 2.79, indicating they did not see themselves as Laissez-faire leaders. Teachers viewed their head teachers as generally democratic. The study also found dissatisfaction among teachers regarding working conditions, pay, promotion, and recognition. Autocratic leadership had a strong negative impact on job satisfaction (-0.65), while democratic leadership had a moderate positive influence (0.48). Laissez-faire leadership had a very strong negative effect on job satisfaction (0.75). The study concluded that democratic leadership was the most positively perceived. However, this study differs from the current study, which focused on the influence of school leadership styles on teachers' behavioural changes in Temeke Municipality. Unlike Issak (2014) in quantitative approach, the current study used a qualitative multiple case study framework with 22 participants, collecting data through semi-structured interviews, non-participant observation, and document reviews which were  analysed using thematic analysis.
A concurrent triangulation design with a sample of 75 was used in the study by Logation, Mabagala and Malingumu (2021) on the perceptions and practices of heads of schools’ instructional leadership in public secondary schools in Biharamulo district, Tanzania. Data were collected using questionnaires for teachers, focus group discussions (FGDs) for heads of schools and interviews for district secondary education officers. The quantitative data from questionnaires were analysed using descriptive statistics, while the qualitative data from interviews and FGDs were analysed through thematic techniques. It was reported that heads of schools perceived instructional leadership in terms of showing the right direction about the teaching and learning process, ensuring the presence of teaching and learning resources and enhancing teachers’ teaching capacity. 
However, this study & differs from the current study, which focused on the influence of school leadership styles on teachers' behavioural changes in Temeke Municipality. Unlike Logation, Mabagala  and  Malingumu’s (2021)) quantitative approach, the current study used a qualitative multiple case study framework with 22 participants, collecting data through semi-structured interviews, non-participant observation, and document reviews which  were  analysed thematically.
2.3.3 Challenges of using particular Leadership Style in Managing Teachers’ Behaviour in Public Primary Schools TC "2.3.3 Challenges of using particular Leadership Style in Managing Teachers’ Behaviour in Public Primary Schools" \f C \l "1" 
Hoque and Raya (2023) conducted a study in Malaysia and examined the relationship between principals' leadership styles and teachers' behaviour. The findings indicated that democratic leadership significantly influenced teachers' emotional behaviour, explaining 28.5% of its variation. Principals with a democratic style were more attuned to teachers' psychometric needs, while those with transformational leadership styles positively influenced teachers' pro-social behaviour, though the effect was weak. However, this study differs from the current one, which focused on the influence of school leadership styles on teachers' behavioural changes in Temeke Municipality. Unlike the quantitative approach used by Hoque and Raya (2023), the current study employed a qualitative multiple case study framework with 22 participants, using semi-structured interviews, non-participant observation, and document reviews, with its data being analysed thematically.
Likewise, Tatlah and  Iqbal (2012) conducted a study in  Pakistan  on the Leadership styles and school effectiveness . The study found that leadership style significantly impacts school achievement. The study emphasised a strong relationship between leadership styles and school effectiveness, with notable differences in leadership styles between male and female head teachers across public and private sectors. The research involved a sample of 300 head teachers, deputy head teachers, senior teachers, and students in Punjab. However, this study differs from the current one, which focused on the influence of school leadership styles on teachers' behavioural changes in Temeke Municipality. Unlike Tatlah  and  Iqbal (2012)  who  used  a  quantitative approach, the current study used a qualitative multiple case study framework with 22 participants, gathering data through semi-structured interviews, non-participant observation, and document reviews,  and  analysing   them  thematically .
The study by Machumu and Kaitila (2014) in Tanzania, examined how leadership styles affect teachers' job satisfaction. It used a cross-sectional design with a sample of 200 teachers from 20 primary schools in Songea and Morogoro districts. Data collection involved interviews, documentary analysis, and questionnaires, with analysis done both qualitatively and quantitatively. The findings highlighted that the democratic leadership style was prevalent in the most successful schools and had a positive impact on teachers' job satisfaction. 
In contrast, the current study differs from Machumu and Kaitila’s (2014 study in the sense that the current one focused on the influence of school leadership styles on teachers' behavioural changes in Temeke Municipality. It employed a qualitative multiple case study framework, engaging 22 participants through semi-structured interviews, non-participant observation, and document reviews, analysed its data thematically. Additionally, purposive and snowball sampling techniques were used to select the informants. This approach differs from Machumu and Kaitila’s mixed-methods study, as it emphases the qualitative exploration of leadership styles and their effects on teacher behaviour rather than job satisfaction.
Ndauka (2021) conducted a study in Tanzania to explore the contribution of heads of schools’ leadership styles to teachers’ work commitment in public secondary schools. This study, carried out in the Morogoro region, employed a qualitative research approach using a case study design. The population included a municipal secondary education officer, five heads of schools, and teachers from the selected secondary schools, with purposive sampling used to select the participants. The findings revealed issues such as a lack of motivation, recognition, appreciation, and promotions among teachers in Morogoro municipal public secondary schools. 
In contrast, the current study  differs from Ndauka’s (2021) study, since the current one focused on the influence of school leadership styles on teachers' behavioural changes in Temeke Municipality. It used a qualitative multiple case study framework, involving 22 participants and gathering data through semi-structured interviews, non-participant observation, and document reviews. The collected data were analysed thematically. Additionally, purposive and snowball sampling techniques were employed to select the informants. This approach differs from Ndauka’s (2021) study as  it specifically explored  how leadership styles influence teacher behaviour rather than work commitment.
2.4 Synthesis and Research Gaps TC "2.4 Synthesis and Research Gaps" \f C \l "1" 
Many studies have examined the influence of school leadership styles on primary school teachers' behavioural changes both domestically and internationally. However, the existing literature reveals several gaps, including knowledge, contextual, and methodological gaps. Most research has focused on secondary schools or has been conducted outside Tanzania, such as studies by Oco (2022), Mensah, Minadzi, and Nyame (2016), Ahmed (2023), and Issak (2014), which primarily explored leadership styles' impacts on job satisfaction and performance rather than behavioural changes. Notably, there is a lack of studies that specifically investigated how leadership styles influence teachers' behavioural changes, especially within primary schools in Temeke Municipality, Tanzania. This study aimed to fill this gap by exploring how different leadership styles used by heads of primary schools affect teachers' behavioural changes in this specific context.
In terms of methodological gaps, most of the existing studies used quantitative approaches, as seen in the research by Issak (2014) and Dampier and Banks (2019). This prevalent use of quantitative methods leaves a gap in understanding the nuanced impacts of leadership styles on teachers' behaviour through qualitative analysis. To address the gap, this study employed a qualitative multiple case study approach, offering an in-depth exploration of primary schools in the Temeke Municipality.
2.5 Conceptual Framework TC "2.5 Conceptual Framework" \f C \l "1" 
A conceptual framework integrates related concepts to offer a thorough understanding of the phenomenon under investigation (Imenda, 2014). In the context of studying the influence of school head leadership styles on teachers' behavioural change, the framework serves to delineate how various leadership styles such as democratic, transformational, and autocratic affect teachers' behaviour. It illustrates the relationships between these leadership styles and key behavioural outcomes, such as motivation, engagement, and performance. By presenting this framework either narratively or schematically, the study clarifies how different leadership styles impact teachers' behavioural changes and aligns these insights with the research objectives (Shikalepo, 2020).





Figure 2.1: Conceptual Framework TC "Figure 2.1: Conceptual Framework" \f F \l "1" 
Source: The Researcher’s design (2024)
Figure 2.1 above illustrates the intricate relationships between various school heads’ leadership styles and their influence on teachers' behaviour within the organisation. It highlights the key connections between the independent variable of school leadership styles, specifically autocratic, democratic, and laissez-faire, and their effects on teachers' behavioural change. Autocratic leadership typically leads to a decrease in teacher autonomy and can result in poor attendance, as it restricts collaboration and engagement among educators. In contrast, democratic leadership fosters a collaborative environment that enhances teacher commitment and attendance, thus promoting positive behavioural changes. While laissez-faire leadership encourages independence, it can also lead to inconsistencies and disengagement in teaching practices if not adequately supported. Moreover, the quality of teacher-principal relationships and access to professional development opportunities, serve as critical mediators in this process. Thus, positive interactions and professional growth contribute to increased teacher motivation and commitment to school initiatives.

CHAPTER THREE TC "CHAPTER THREE" \f C \l "1" 
RESEARCH METHODOLOGY TC "RESEARCH METHODOLOGY" \f C \l "1" 
3.1 Introduction TC "3.1 Introduction" \f C \l "1" 
This chapter outlines the research methodology employed in this study. It includes a discussion of the research paradigm, research design, and research approach. The chapter also essentially outlines sampling techniques, study area, trustworthiness, data collection methods, data analysis and ethical considerations.
3.2 Research Paradigm TC "3.2 Research Paradigm" \f C \l "1" 
This study employed an interpretivist paradigm, which was most effective for exploring the complexities of social phenomena through the perspectives of those directly affected (Kivunja & Kuyini, 2017). The choice of this paradigm was   pertinent as it allowed for an in-depth examination of how various school leadership styles influence teachers' behavioural changes by prioritising the subjective experiences and interpretations of the teachers themselves as supported by Creswell and Creswell (2017). Through qualitative methods such as interviews and focus groups, the study captured rich, contextualised insights into teachers' perceptions and experiences with leadership. This nuanced understanding facilitated a more comprehensive analysis of the impacts of different leadership styles, thus ultimately enhancing the study's objective to illuminate the intricate relationships between leadership and teacher behaviour (Kivunja & Kuyini, 2017).
3.3 Research Approach TC "3.3 Research Approach" \f C \l "1" 
This study employed the qualitative research approach. This approach was chosen because it allowed for a deep understanding of individuals' perspectives, meanings, and experiences related to school leadership styles and their impact on teachers' behaviour (Rahman, 2020). Qualitative research provides rich, detailed insights into respondents' views, thus enabling the exploration of complex phenomena in depth (Creswell & Creswell, 2017).  By focusing on the lived experiences and personal interpretations of the participants, the qualitative research facilitated a deep understanding of how the leadership styles used were influencing behavioural changes among teachers. This approach was suitable for capturing the subjective and context-specific nature of the study's focus, as it granted the participants the freedom to express their perspectives in their own terms, thus giving a comprehensive view of the research topic (Enosh, Tzafrir, & Stolovy, 2014).
3.4 Research Design TC "3.4 Research Design" \f C \l "1" 
This study employed a multiple case study design. This approach was chosen because it enables an in-depth exploration of teachers’ behavioural change under different school leadership styles, allowing the researcher to capture multiple perspectives from various primary schools within Temeke Municipality (Brink, 2018). The unit of analysis in this study comprised individual primary schools and the interactions between school heads and their teachers, focusing on how leadership styles influence teachers’ professional behaviour. Each school selected served as a separate case, providing a bounded system for detailed investigation (Coombs, 2022). As highlighted by Hunziker and Blankenagel (2021), a multiple case study design also facilitates the use of diverse data collection and analysis methods, yielding richer insights and more robust conclusions regarding the relationship between school leadership practices and teachers’ behavioural change
3.5 Area of the Study TC "3.5 Area of the Study" \f C \l "1" 
This study was conducted in Temeke Municipality, Dar es Salaam, Tanzania, due to the notable gap in research concerning the impact of school head leadership styles on teachers' behavioural change in primary schools within this region. While several studies have explored related topics in Tanzania, there is a distinct lack of literature specifically addressing how leadership styles influence teachers' professional conduct in Temeke's primary schools. For instance, a study by Makundi (2024) investigated the effect of laissez-faire leadership styles on teachers' professionalism in public secondary schools in Temeke Municipality, highlighting the need for further research in this area(Makundi, 2024).  Additionally, Gawaza (2016) assessed the effects of headteachers' leadership styles on teachers' job performance in selected primary schools in Dar es Salaam, providing insights into leadership impacts in the region (Makundi, 2024) Conducting this study in Temeke Municipality addresses this knowledge gap and contributes valuable insights into how different leadership styles can influence teachers' behavioural change in primary schools.
3.6 Targeted Population TC "3.6 Targeted Population" \f C \l "1" 
The targeted population for this study district education officer, ward education officer, academic teachers, and teachers within Temeke Municipality. This specific subset of the population was chosen because it was aligned with the research objectives and was well-positioned to provide relevant data. Targeted population ensured that the research questions could be addressed effectively through the experiences and managerial roles of the individuals involved (Willie, 2023). The selection was based on the ability of these primary schools to give insights into the research questions concerning leadership styles and their impact on teachers' behaviour.
3.7 Sample Size and Sampling Techniques TC "3.7 Sample Size and Sampling Techniques" \f C \l "1" 
3.7.1 Sample Size TC "3.7.1 Sample Size" \f C \l "1" 
The sample sizes of the study were 22 respondents: 5 primary school heads from Temeke Municipality, 1 district education officer, 1 ward education officer, 5 academic teachers, and 10 teachers. hese participants were purposefully selected to provide a comprehensive understanding of how school leadership styles influence teachers’ behavioural change. School heads were included because they are directly responsible for implementing leadership practices and managing teachers’ professional conduct. 
Academic teachers and classroom teachers were selected to provide insights into how these leadership styles impact their behaviour, motivation, and commitment in the teaching and learning process. The district and ward education officers were included as key stakeholders in supervising and supporting school leadership, ensuring that the study captures both the administrative perspective and the operational realities at the school level.
In qualitative research, the sample size was guided by the concept of saturation, which occurs when no new insights emerge from the data (Hennink & Kaiser, 2022). Recommended sample sizes for qualitative studies typically range from 20 to 60 participants (Morse, Lowery, & Steury, 2014; Bekele& Ago, 2022), and the sample of 22 participants for this study was felt to be within this range, thus  ensuring that diverse perspectives  were  captured and the research objectives  were  thoroughly addressed.
3.7.2 Sampling Techniques TC "3.7.2 Sampling Techniques" \f C \l "1" 
3.7.2.1 Purposive Sampling TC "3.7.2.1 Purposive Sampling" \f C \l "1" 
This study utilised purposive sampling to select the respondents based on the  specific characteristics or criteria relevant to the research (Ajay, 2021). This technique was chosen for its ability to identify individuals who were likely to provide valuable and insightful information, as it focused on selecting the participants who met the particular criteria and possessed relevant knowledge or experience (Kelly, 2010).Due to the nature of the study's objectives, purposive sampling was employed to select the key participants such as district education officers, school heads, ward education officers, and academic teachers. These individuals were specifically chosen for their roles and insights, which were critical in addressing the research questions (Robinson, 2014). 
3.7.2.2 Snowball Sampling TC "3.7.2.2 Snowball Sampling" \f C \l "1" 
Snowball sampling was used to recruit teachers from the five primary schools involved in the study. This technique began with the identification of initial participants who met the study's criteria. These participants were then asked to refer to other teachers who also fitted in the criteria, thus creating a chain of referrals that expanded the sample. This method is useful for reaching individuals within specific social networks, especially when the study involves sensitive or private topics (Naderifar, Goli, & Ghaljaie, 2017). In this study, initial participants were selected based on their role and experience relevant to the study’s focus. The process was continued until the sample reached saturation, which is when no new information or insights emerge from the additional participants. The rationale of using this sample was to ensure that the research captured a comprehensive range of perspectives on school leadership styles while maintaining confidentiality and minimising personal biases.
3.8 Data Collection Methods TC "3.8 Data Collection Methods" \f C \l "1" 
3.8.1 Semi-Structured Interviews TC "3.8.1 Semi-Structured Interviews" \f C \l "1" 
This study employed semi-structured interviews to collect data on the common leadership styles used by the school head, teachers’ perceptions of the school head leadership styles, and the challenges of using the particular leadership styles to manage teachers in the school context. The rationale for using the semi-structured interviews was to collect the primary data from the original participants for a comprehensive understanding of the phenomena (Moser & Korstjens, 2018). This method allowed for the collection of rich, detailed information which was effective for exploring complex and sensitive issues, such as the influence of school leadership styles on teachers' behavioural changes (Taherdoost, 2021; Kabir, 2016). The flexibility of semi-structured interviews enabled the researcher to obtain confidential and nuanced data directly from the respondents. The interview conversations took 20 to 30 minutes and were conducted in Kiswahili as the official language used at the primary school level and the mother language of the participants.
3.8.2 Non-Participant Observations TC "3.8.2 Non-Participant Observations" \f C \l "1" 
Non-participant observation was used to gather data on the common leadership styles used by the school head teachers through observing school environments and leadership practices without direct involvement in the activities being observed (Seim, 2021). The researcher visited the based to observation schedule selected schools at least three times to monitor and record observations related to leadership styles and their impact on teachers' behaviour. This method provides an opportunity to witness events firsthand, thus allowing for the collection of authentic data on body language and interactions, which enhances the reliability of the findings. Ethical considerations are addressed by conducting observations overtly, thus ensuring that the participants are aware that they are being observed (Seim, 2021).
3.8.3 Documentary Review TC "3.8.3 Documentary Review" \f C \l "1" 
Documentary review involves analysing the existing documents to gather secondary data on school leadership styles and their effects on teachers' behavioural changes (Morgan, 2022). The documentary review was used to collect data on the challenges of using the particular leadership styles by the school head to manage teacher’s behaviour. The rationale for using this method in this study was to obtain the background information and contextual insights from various sources available online for a comprehensive understanding of the issues. Documentary review involves analysing the existing documents to gather secondary data on school leadership styles and their effects on teachers' behavioural changes (Morgan, 2022). This method was used to obtain background information and contextual insights from various sources available online for a comprehensive understanding of the issues under investigation (Morgan, 2022). The method was also cost-effective and time-efficient, thus providing valuable information without the need for direct interaction. The researcher ensured the confidentiality and proper handling of all the reviewed documents, thus securing relevant data and integrating them into the study's findings (Morgan, 2022).
3.9 Data Analysis TC "3.9 Data Analysis" \f C \l "1" 
Data analysis involved converting collected data into the meaningful insights (Taherdoost, 2020). This study employed thematic analysis to interpret the qualitative data from the semi-structured interviews, non-participant observations, and documentary reviews. Thematic analysis began with familiarising the researcher with the data through detailed transcription and initial review (Nowell et al., 2017). 
The researcher then generated initial codes by systematically labelling significant data segments. These codes were organised into potential themes, which were reviewed and refined to ensure they accurately reflected the data and address the research questions (Braun & Clarke, 2022). Finally, each theme was clearly defined and named, with the analysis giving comprehensive insights supported by illustrative quotes and examples (Braun & Clarke, 2022).
3.10 Trustworthiness TC "3.10 Trustworthiness" \f C \l "1" 
Trustworthiness in qualitative research is essential for ensuring the quality, relevance, and accuracy of the findings (Ahmed, 2024). It encompasses credibility, transferability, dependability, and confirmability. To ensure trustworthiness, this study employed robust data collection methods, maintained high confidentiality, and prepared comprehensive instruments with detailed questions.
3.10.1 Credibility TC "3.10.1 Credibility" \f C \l "1" 
Credibility refers to the extent to which   the findings accurately reflect the participants' experiences (Ahmed, 2024). To enhance credibility, the study used triangulation by integrating multiple data sources and methods (e.g., semi-structured interviews, observations, documents) to cross-verify findings. The researcher also spent sufficient time in the field and built rapport with the  participants to gain a deep understanding of their perspectives (Haq, Rasheed, Rashid, & Akhter, 2023).
3.10.2 Transferability TC "3.10.2 Transferability" \f C \l "1" 
Transferability is the extent to which the findings can be generalised to other contexts or settings (Haq et al., 2023). To ensure transferability, the study provided detailed descriptions of the research context and sampling methods, thus  allowing readers to evaluate the applicability of the findings to other situations or populations (Ahmed, 2024).

3.10.3 Dependability TC "3.10.3 Dependability" \f C \l "1" 
Dependability pertains to the stability and consistency of findings over time (Haq et al., 2023). This was achieved by meticulously documenting each step of the research process, thus ensuring transparency, and enabling replication or assessment of the study by following the same procedures (Ahmed, 2024).
3.10.4 Confirmability TC "3.10.4 Confirmability" \f C \l "1" 
Confirmability concerns the objectivity of the findings, thus ensuring they were not influenced by the researcher’s biases (Haq et al., 2023). The study maintained confirmability by seeking feedback from peers or experts to validate interpretations and minimise personal biases. Additionally, involving the participants in the verification process will ensure their viewpoints are accurately represented (Ahmed, 2024).
3.11 Ethical Considerations TC "3.11 Ethical Considerations" \f C \l "1" 
Ethical considerations in research involve adhering to norms that distinguish right from wrong (Harriss, MacSween, & Atkinson, 2017). To uphold ethical standards, the researcher obtained a research clearance letter for data collection from the study area. Confidentiality was strictly maintained, with data being  used solely for research purposes. Anonymity was also ensured by not including any personal identifiers such as names, addresses, or email addresses in the data collection and reporting processes.

CHAPTER FOUR TC "CHAPTER FOUR" \f C \l "1" 
FINDINGS AND ANALYSIS TC "FINDINGS AND ANALYSIS" \f C \l "1" 
4.1 Introduction TC "4.1 Introduction" \f C \l "1" 
This chapter presents the findings and analyses the data from the field. It gives the general overview of the demographic structure, basing it on the age, sex, working experiences, and education level of the participants involved in the study. Essentially, the study presented the data from the three specific objectives, which were to identify the common leadership styles used by the heads of the schools in public primary schools, explore teachers’ perceptions of the head of   school’s  leadership styles in public primary schools, and examine the challenges of using  particular leadership styles in managing teachers’ behaviour in public primary schools.
4.2 Demographic Characteristics TC "4.2 Demographic Characteristics" \f C \l "1" 
In this study, the researcher analysed the demographic characteristics of the twenty-two participants based on their gender, age structure, education level, and working experiences. The researcher intentionally used the demographic characteristics to provide a clear picture of the participants and enhance the credibility and transparency of the research findings.
4.2.1 Ages Structure TC "4.2.1 Ages Structure" \f C \l "1" 
The researcher analysed the age structure of the head teachers (HT), municipal education officers (MEO), ward education officers (WEO), academic teachers (AT), and teachers (TCH). The age structure ranged from 25–34 ages group, 35–44 ages group, 45–54 ages group years, and 55 years and above. This year category was  used within this study to represent the leadership experiences of the participants. The 25–34 group included 5 younger participants who were  less experienced. In contrast, the 35–44 and 45–54 groups included 14 participants who possessed leadership roles due to their gained experience. While the 55 and above years included only 3 participants, it indicated senior participants with enough expertise due to long-time working experience in the education system. The findings indicate that many participants, 19 out of 22 participants, were in the 35 to 55 age group, implying that the study used credible participants who had intensive experiences  in  their leadership roles and lived experiences in the education system.
Table 4.1: Ages Structure of the Participants TC "Table 4.1: Ages Structure of the Participants" \f T \l "1" 
	Participant Category
	25–34
	35–44
	45–54
	55+
	Total (n)

	HT
	-
	2
	3
	1
	6

	MEO
	-
	1
	-
	-
	1

	WEO
	-
	-
	1
	-
	1

	AT
	2
	2
	1
	-
	5

	TCH
	3
	2
	2
	2
	9

	Total (n)
	5
	7
	7
	3
	22 


Source: Field Data (2024)
4.2.2 Gender Composition TC "4.2.2 Gender Composition" \f C \l "1" 
During the data collection, both males and females were used to ensure gender inclusivity and equity by giving equal opportunity for participation by all sexes in the study. The finding revealed that 15 participants were males while 7 were females. This variance between males and females indicates the predominance of males in leadership or teaching positions within the sampled population.

Table 4.2: Gender Composition TC "Table 4.2: Gender Composition" \f T \l "1" 
	Gender
	Number of Participants

	Male
	15

	Female
	7

	Total
	22


Source: Field Data (2024)
4.2.3 Educational Level of the Respondents TC "4.2.3 Educational Level of the Respondents" \f C \l "1" 
The findings of the study indicated that, among the 22 participants, 6 held diplomas, 11 had bachelor’s degrees, and 5 possessed master’s degrees. School heads had the  required qualifications, with 2 of the 5 holding master’s degrees, indicating that they had advanced training and expertise in education management. 6 teachers with diplomas often described directive leadership styles from school heads as effective in instilling discipline and structure in their roles. In contrast, teachers with bachelor’s or master’s degrees expressed a preference for participative leadership approaches, which fostered collaboration and recognised their professional input. These findings highlight the importance of aligning leadership strategies with the educational and professional backgrounds of teachers to enhance their behavioural change and overall performance as it  is  indicated hereunder in Table 4.4.
Table 4.3: Education Level of the Respondents TC "Table 4.3: Education Level of the Respondents" \f T \l "1" 
	Education Level
	School Heads (n=5)
	Academic Teachers (n=5)
	Teachers (n=11)
	Municipal Officer (n=1)
	Total (n=22)

	Diploma
	1
	1
	4
	0
	6

	Bachelor’s Degree
	2
	3
	5
	0
	11

	Master’s Degree
	2
	1
	2
	1
	5


Source: Field Data (2024)
4.2.4 Working Experiences of the Respondents TC "4.2.4 Working Experiences of the Respondents" \f C \l "1" 
The results of the study reported that both 5 school heads (HT) and 1 municipal education officer (MEO) had over 10 years working experience, a group with extensive expertise in education management by using different leadership styles.  The 6 academic teachers (AT) had 7–9 years of working experience, 10 teachers (TCH) with 3–6 years of working experience. The working experiences diversity indicates that all of the participants had  good and enough experiences in describing how school leadership styles would  influence teacher behaviour changes across career stages and institutional roles.
Table 4.4: Working Experience of the Participants TC "Table 4.4: Working Experience of the Participants" \f T \l "1" 
	Role
	Working Experience 
	Number of Participants

	HTs
	10 above
	5

	ATs
	7–9 years
	6

	TCHs
	3–6 years
	10

	MEO
	10 above
	1


Source: Field Data (2024)
4.3 Common Leadership Styles used by the Head of the Schools in Public Primary Schools TC "4.3 Common Leadership Styles used by the Head of the Schools in Public Primary Schools" \f C \l "1"  

The first objective of this study was to examine the common leadership styles used by head teachers in public primary schools when executing their managerial tasks. The data to  meet  this objective   were gathered through interviews with the head teachers (HT), teachers (TCH), academic teachers (AT), and municipal education officer (MEO). Also, the data were collected through direct observation within the five primary schools. Out of the 22 participants who participated in the study, 20 (90%) acknowledged the different leadership styles used by head teachers. These styles included democratic, autocratic, transformational, and laissez-faire approaches.  Based on the findings, 2 (10%) participants didn't know about the leadership styles used by school heads because they didn't know enough about them. The findings on different leadership styles are indicated  in Table 4.1
Table 4.5: Common Leadership Styles Used by Head Teachers in Public Primary Schools TC "Table 4.5: Common Leadership Styles Used by Head Teachers in Public Primary Schools" \f T \l "1" 
	Leadership Style Asked
	No. of  the Participants who  gave  their  responses
	Percentage (%)

	Democratic
	15
	68.2%

	Autocratic
	3
	13.6%

	Transformational
	2
	9.1%

	Laissez-faire
	1
	4.5%

	No Response
	1
	4.5%

	Total
	22
	100%


Source: Field Data (2024)
4.3.1 Democratic Leadership Style TC "4.3.1 Democratic Leadership Style" \f C \l "1" 
The results as presented in Table 4.5 indicated that 15 out of 22 participants (68.2%) confirmed that the democratic leadership style was the most commonly used style by the school heads in managing teachers in public primary schools. The data from the field reported that during the interviews, many participants emphasised the effectiveness of democratic leadership style, reporting that it fosters collaboration, inclusivity, and shared responsibility.  With this type of leadership teachers are encouraged to actively participate in decision-making processes, which not only empower them but also cultivates a positive and engaging work environment. During the interview with the academic teachers, head teachers and teachers, the following were reported:
One academic teacher (AT) from school A had these to say:
“In our school, the head teacher adopts a democratic leadership style in the leadership process. Teachers actively participate in decision-making, thus creating a collaborative environment where their input is valued during meetings. (Semi-structured interview, Academic Teacher, December 4, 2024, School A)

In a similar fashion, another academic teacher from school E added:
“Our school head teacher frequently applies democratic leadership styles in the leading process, even though there are changes according to the real situation” (Semi-structured interview, with the academic teacher from school E, on 13th of   January 13, 2025,).
In addition, the academic teacher from school E, was quoted as saying:
“Democratic leadership style is common in our school. We have always been involved in decision-making, and we are supporting our school head in solving some cases democratically (Semi-structured interview with the academic teacher from school D, on the 6th of December 2024,).
In a similar fashion, all five head teachers (HT) confirmed the use of a democratic leadership style in their leadership. They had these to say:
On the same regard, the head teacher from school A had these to say:
We always use a democratic leadership style to lead my teachers; we allow teachers to participate in different decision-making sessions in the school (Semi-structured interview with the head teacher, of school A on 6th of December 2024,).
On   the same regard, the head of school C added:
We prefer to use a democratic leadership style to execute our tasks, and we delegate duties to my staff (Semi-structured interview, the head teacher of school C, on 5th of December 2024  ).
Similarly, the head of school E, said:
“We frequently use democratic leadership styles to manage and direct teachers, even though not every day we apply it. Sometimes, we are forced to change the leading style due to the situation that is on the ground and its urgency . (Semi-structured interview with the head teacher of school E on 14th of January 2025)
Teachers also shared similar views on the school heads in using democratic leadership styles to lead the schools.
On this regard, one of  the  teachers from school A shared the  following:
“Our head teacher always uses a democratic leadership style and seeks for our opinions before making any major decisions. This creates a sense of teamwork and unity (Semi-structured interview with  teachers from school A on 4th of   December, 2024 .).
Based on   school, C, one teacher said:
 “We often observe the democratic process during the school meetings where every teacher is encouraged by the head of the school to share their views. (Semi-structured interview with  teachers from  C on 13th of January )
In addition, from the school, one experienced teacher said:
“The democratic leadership styles used by our head teacher allow us to vote on important matters, thus ensuring that every voice is heard in the final decision. (Semi-structured interview with  teachers from school D on 6th of December, 2024, )
The findings based on direct observation and from all 5 schools the researcher witnessed, were that the democratic leadership style was the one commonly used by the public primary school head teachers, since teachers were allowed to participate in decision-making; the head teachers delegated various tasks to teachers, and there was transparency to teachers in school matters as well as freedom of expression among the teachers, and a school meeting was planned to discuss the school matters. Moreover, based on the semi-structured interviews, the participants reported the context under which the democratic leadership style was being  implemented by the  head teachers in primary schools. This is as shown in Table 4.6 below 
Table 4.6: Contexts under Which Democratic Leadership Style Operates in Public Primary Schools TC "Table 4.6: Contexts under Which Democratic Leadership Style Operates in Public Primary Schools" \f T \l "1" 
	Context/Area of Application
	No. of Participants Responded (N=  20)
	Percentage (%)

	i. Teacher Participation in Decision Making
	16
	80%

	ii. School Meeting Preparation
	18
	90%

	iii. Teachers’ Freedom of Expression
	17
	85%

	iv. Delegation of Power
	15
	75%

	v. Fairness and Transparency
	19
	95%


Source: Field Data (2024)
4.3.1.1 Teachers Participate in School Decision Making TC "4.3.1.1 Teachers Participate in School Decision Making" \f C \l "1"  
The findings  as  presented  in  Table 4.6 indicate that 16 (80%) out of 20 participants reported democratic leadership styles operating within the schools, whereby the head teachers were  allowing  teachers to participate in the school decision-making in various school matters, where the primary school head teachers, before taking any decision,  were involving    and informing  the teachers  on  the decision that  was  to  be  taken . In contrast, 4 (20%) participants did not participate due to their lack of knowledge on how democratic leadership being  operated in the school context. In the interview, teachers shared the following:

A teacher from the school, E, remarked that:
“Our head teacher always uses a democratic leadership style and seeks for  our opinions before making any major decisions. ( A  teacher from  school  E   in semi-structured interview,  on  17th  of January 2025, from school E)

Another teacher added:
 “The democratic leadership styles used by our head teacher allow us to vote on the important matters, thus ensuring that every voice is heard in the final decision (Teachers from School B   in semi-structured interview,  on  13  of  January, 2025 ).
Similarly, the primary school head teacher (HT) noted that:
“Teachers are actively involving themselves in the decision-making process. This facilitates a collaborative environment where teachers contribute to the decision-making during the meeting (semi-structured interview with the teacher, from school D on 4th of December 2024,).
4.3.1.2 School Meeting Preparation TC "4.3.1.2 School Meeting Preparation" \f C \l "1" 
The findings as presented in Table 4.6, show that 18 out of   the 20 participants (90%) reported that the democratic leadership style was clearly evident in public primary schools, particularly through the preparation of school meetings where teachers were allowed to share their views. However, 2 participants (10%) expressed reluctance to participate during the data collection process. During the interviews, teachers confirmed that the head teachers were implementing the democratic leadership style by preparing school meetings where teachers were collaborating  and discussing  various school matters as follows:
One academic teacher from the school D said:
“We often observe the democratic process during the school meetings where every teacher is encouraged by the head of the school to share their views (Semi-structured interview with  the academic teacher from school D  on the 6th of   December, 2024).
On the same matter, another academic teacher from school A added:
“Teachers contribute to the decision-making during the meeting. (Semi-structured interview with a  teacher from school A, on 14th of December, 2025,)
Another head teacher from school E said:
“I am always welcoming my teachers to participate in meetings. When we have a matter to discuss, all teachers are given a chance to be included as a member (Semi-Structured Interview with the  Head Teacher of school E on the 14th ,  of January,  2025).
4.3.1.3 Teachers Freedom of Expression TC "4.3.1.3 Teachers Freedom of Expression" \f C \l "1" 
The finding in Table 5.6 revealed that 17 out of 20 participants (85%) reported that the head teachers from the public primary school were  allowing teachers not only to attend the school meeting but also to be given the chance to freely express their views during the meeting. This indicates that the principle of the democratic leadership style is adhered to by the head teachers by allowing freedom of expression during the meeting to teachers. In contrast, only a few 3 participants (15%) did not view this freedom of expression as available within the school. This was revealed during the interview when the teachers said

 One teacher from school D said:
We are given the freedom to express our concerns openly, and the head teacher ensures these are addressed fairly and transparently. (Semi-structured interview with the  teacher from school D on 6th of December, 2024, )
On the same regard, the teacher from  school, B, also remarked:
We often observe the democratic process during the school meetings where every teacher is encouraged by the head of the school to share their views. (Semi-structured interview with the  academic teacher from school B, on   9th  of December , 2024,)
4.3.1.4 Delegation of Power to Teachers TC "4.3.1.4 Delegation of Power to Teachers" \f C \l "1" 
The findings in Table 5.6 show that 15 out of 20 participants (75%) confirmed that head teachers were delegating power to teachers by assigning them various managerial tasks to help in  achieving school objectives. However, 5 participants (25%) expressed differing opinions, noting that some head teachers were  reluctant to fully delegate responsibilities, particularly those regarding financial matters. During the interviews, various perspectives on this issue were shared.

On the same regard, one teacher from school D said:
We are given the freedom to express our concerns openly, and the head teacher ensures that these are addressed fairly and transparently. (Semi-structured interview with the  teacher from school D on 6th of  December, 2024, )
On the same regard  the teacher from  school, B, also remarked:
“We often observe the democratic process during the school meetings where every teacher is encouraged by the head of the school to share their views.(Semi-structured interview with the  academic teacher on 9th of  December  2024)
In connection to the foregoing, the teacher from the school C had these  to say:
 “While we are entrusted with many tasks, the head teacher is very cautious when it comes to financial matters. We rarely get involved in decisions related to school budgets or spending (Semi-structured interview with the Teacher from school C on the   10th of  January, 2025)
4.3.1.5 Fairness and Transparency TC "4.3.1.5 Fairness and Transparency" \f C \l "1" 
The results   as presented in  Table 4.6 indicate that 19 out of the  20 participants (95%) confirmed that democratic leadership was effectively being  practised within the school context, as head teachers were  promoting  fairness and transparency in addressing various school matters. However, 1 teacher (5%) disagreed, stating that some head teachers were not communicating school issues fairly or transparently, thus limiting open discussions among teachers. During the interview the following quotes were recorded from the participants. 
One teacher from school D said:
“Our head teacher always ensures that decisions are made transparently, and we are given clear information about the matters affecting the school. This helps us understand the rationale behind decisions and feel included in the process." (Semi-structured interview with the  Teacher from school D on the 9th of, December  2024)

Another teacher from the same school D remarked:
“We are given the freedom to express our concerns openly, and the head teacher ensures these are addressed fairly and transparently (Semi structured interview with the  Teacher from school D on the 9th of  December  2024 )
On the same issue, one teacher from school C remarked:
“There are times when the head teacher does not communicate important matters openly, thus leaving us with unanswered questions. We feel that some issues are handled in a way that excludes us from knowing the full details.(Semi-structured interview with the  Teacher from school C   on the 9th of  December 2024)

The statement given by all the participants informs that the primary school heads were using democratic leadership styles in managing and leading teachers within the school context. Further, the quotes indicate that democratic leadership style was  being used by the primary school teachers in various ways including  allowing teachers to be involved in meetings, freedom of expression, and fair and transparent teachers, as well as head teachers delegating powers and tasks to teachers.
4.3.2 Transformational Leadership Style TC "4.3.2 Transformational Leadership Style" \f C \l "1"  

On this sub-theme, the findings indicate that 2 (9.1%) out of 22 participants suggested head teachers were using a transformational leadership style to execute their duties in the school context. The findings report that the school head teachers were using their efforts to inspire and motivate teachers and improve instructional practices and foster a positive school culture in school. During the interview the following were presented.
The head teacher of the school E had these to say:
“I motivate my teachers by sharing plans for the school and helping them reach their goals. This has created a good team spirit and cooperation. (Semi structured interview with the  head teacher of school E, on 14th of January2025 ).
“I encourage my teachers to think of new ideas and take charge of changes that can make the school better. This makes them more confident and hardworking. (Semi structured with a  Teacher from school E on 14th of   January2025)

4.3.3 The Laissez Faire Leadership Styles TC "4.3.3 The Laissez Faire Leadership Styles" \f C \l "1" 
The findings indicate that only 1 (4.5%)participant out of 22 reported that ,the laissez-faire leadership style, despite  the  fact  that  it  was less commonly  used, was being  applied by the  head teachers in  public primary schools especially by  senior teachers who were requiring  little guidance to meet school goals and who had  strong ability to work independently. It was revealed that  head teachers were  providing minimal supervision, trusting the teachers to perform their duties effectively without constant supervision.
During the interview one of the teachers from the school C said:
“Sometimes, I am applying laissez-faire to teachers, even though it is not frequently since some teachers are senior and experienced, so they know what they do (Semi structured interview with  the Teachers, from school C on the 13th of January, 2025).

Reacting on the same matter, one teacher from school E had the following to share:
“I intervene when it is necessary, but frequently, laissez-faire style of leadership  is applied to my teachers since they are able to do even if you are  not intervening with them”.”(Semi structured interview with a Teacher from  school E on  the  14th  of ,January, 2025).
4.3.4 Autocratic Leadership style TC "4.3.4 Autocratic Leadership style" \f C \l "1" 
In connection to this sub-theme, respondents (13.6%) out of 22 particularly teachers and academic teachers, reported that, the autocratic leadership style   was  being  used  less by the school head teachers especially  when the situations would  require  quick decision-making or adherence to strict policies, particularly during times of crisis or administrative pressure. Elaborating on this, they said:
The head teacher from school E and school C both shared similar view as follows:
“When there’s a crisis, like urgent policy changes, the head teacher tends to use an autocratic approach, making quick decisions without consulting teachers (Semi structured interview with the head teacher of school C on 14th of January 2025)
“In times of administrative pressure or when there are strict policies to enforce, the head teacher often takes charge, and we simply have to comply, even though it’ is  less common in our daily operations (Semi structured interview with  teachers, from school C on the 13th of January, 2025).

4.3.2 Teachers’ Behaviour as Influenced by Democratic Leadership of Head Teachers TC "4.3.2 Teachers’ Behaviour as Influenced by Democratic Leadership of Head Teachers" \f C \l "1" 
The researcher aimed to understand how the perceived democratic leadership style influences teacher behaviour. This issue was reported by 20 (90%) participants out of 22, of who acknowledged various behaviours associated with democratic leadership styles. The findings indicated that the use of a democratic leadership style was influencing both positive and negative teacher behaviours. Only two participants (10%) did not give any insights, as they were unaware of how the democratic leadership style was influencing teacher behaviour. Furthermore, the findings showed that when applied positively, democratic leadership fosters teamwork among teachers, increases their work commitment, boosts job morale, and reduces absenteeism. 
However, both teachers and head teachers noted that if the democratic leadership style was poorly planned or inadequately implemented, it could negatively affect teacher behaviour, thus leading to intentional disagreements during decision-making, disengagement from tasks, and increased absenteeism or teachers leaving their jobs to engage in other activities. A summary of these findings is provided in e Table 4.7 below.
Table: 4.7: Participants’ Responses on Leadership Styles and their Effects on Teachers’ Behaviour TC "Table: 4.7: Participants’ Responses on Leadership Styles and Their Effects on Teachers’ Behaviour" \f T \l "1"  
	Leadership Style
	Positive Behaviours
	Participants (n=22)
	%
	Negative Behaviours
	Participants (n=22)
	%

	Democratic
	Encourages participation, open communication, and motivation
	16
	55%
	Delayed decision-making, lack of firm authority
	6
	27%

	Autocratic
	Ensures discipline, quick decision-making, and efficiency
	8
	36%
	Discourages involvement, lowers morale, generates stressful environment
	14
	64%

	Laissez-Faire
	Allows autonomy, encourages creativity
	5
	23%
	Lack of direction, poor supervision, reduced accountability
	17
	77%

	Transformational
	Inspires teachers, promotes professional growth, enhances job satisfaction
	18
	82%
	Creates unrealistic expectations, excessive workload
	4
	18%


Source: Field Data (2024)
4.3.2.1 Teachers’ Behaviour as Influenced by the Democratic Leadership of the Head Teacher TC "4.3.2.1. Teachers’ Behaviour as Influenced by the Democratic Leadership of the Head Teacher" \f C \l "1" 
The researcher intended to understand how the perceived democratic head teacher’s school leadership styles were influencing teachers’ behaviours. The findings presented in Table 4.7 indicate that the use of a democratic leadership style influences both positive and negative behaviour of teachers. These findings reveal that 16 (55%) out of 22 participants acknowledged that   democratic leadership style as  positively  used by the head teachers  was  creating   a sense of teamwork behaviour among teachers, increased  their  working commitment of teachers, increased  their  job morale of teachers, and  was  found  to reduce  absenteeism behaviour to teachers. However, 6 (27%) reported that if the democratic leadership style is not well-planned and effectively implemented, it can negatively impact teachers' behaviour in the sense that teachers could  intentionally disagree in decision-making, disengage in their tasks, and be absent, thus leaving the job as they would  want to engage themselves  in other activities. On this regard, during the interview, the following were highlighted:
Teachers at schools A and D both shared the same idea by saying that:
“Our headteacher always uses a democratic leadership style and seeks our opinions before making any major decisions. This creates a sense of teamwork and unity. (Semi-structured interview with  teachers from school A, on the 9th of December , 2024)
On the same regard, one teacher from the school, D, added:
“In a democratic way, the head teacher emphasises to us to work together as team members towards achieving the school objectives. This makes us feel united in everything we do. (Semi-structured interview with a  teacher from school D, on the 3rd of December, 2024 )
Similar findings were generated from the  academic teacher  of  school A:
“We thank our school head teacher. He allows us to participate in decision-making and values our contribution through his democratic way of managing. Sincerely speaking, this raises our commitment.”(Semi-structured interview with the academic teacher of school A on the 17th of, December 2025)
On the same matter, the academic teacher of school B also noted that:
“Here in our school, we have a positive attitude, and the head teacher recognises our efforts. This really boosts our morale. (Semi-structured interview with the academic teacher of  school  B,  on  the 6th  of December, 2024 )
Similarly, the  academic teacher of  school E also reported that:
“Since the head teacher makes us feel valued and part of the school’s success, I am more motivated to come to work and work hard every day. (Semi-structured interview with the  academic teacher of school E on the 13th of   January,  2025)
The head teachers, when asked how democratic leadership was  shaping  teachers’ behaviour, gave  their  responses  as  follows:
“Democratic leadership style always makes teachers love their working place since they seem to be valued; hence, implanting commitment behaviour and collaborative behaviour, and the teacher’s rise increases the working morale and increases the school attendance.” Semi-structured interview, head teacher, teacher, January 14, 2025, from school E)
“When the head teacher seeks everyone's opinion, but no clear decisions are made, some teachers just disagree or refuse to follow through because they feel their input is ignored. (Semi-structured interview with the  head teacher of school B on the 6th of  December,  2024)
“Sometimes, the constant back-and-forth in meetings leaves us unsure of what is  really expected, and many teachers end up disengaging from their responsibilities, just going through the motions. Semi-structured interview with the head teacher of school D on the 3rd of December, 2024, )
“With no clear direction or accountability, some teachers choose to be absent from school or prioritise other activities, knowing that there are no strict consequences for their lack of involvement. (Semi-structured interview with the head teacher of school C on the 17th of January2024)
These quotes from the headteacher participants indicate that democratic leadership style, was affecting teachers’ behaviour in the school context both positively and negatively. The positive comments indicate that democratic leadership style as used by the head teachers creates a sense of teamwork behaviour among teachers, increases the working commitment of teachers, increases the job morale of teachers, and reduces the absenteeism behaviour among teachers. However, when not well-implemented, it can lead to negative outcomes as  teachers can intentionally disagree when  it  comes  to   decision-making, disengage in their tasks, and be absent, thus  leaving the job as they want to engage themselves  in other activities.
4.3.3 Teachers’ Behaviour Influenced by the Transformational Leadership of Head Teachers TC "4.3.3 Teachers’ Behaviour Influenced by the Transformational Leadership of Head Teachers" \f C \l "1" 
The researcher intended to know how the transformational leadership styles affect teachers’ behaviour. The results as  presented  in  Table 4.7 indicate that 18 (82%) out of 22 participants reported that  transformational leadership styles was  positively affecting  teachers’ behaviours when it  was  applied in managing them. Positively, the styles contributed to the good team spirit and cooperative behaviour among teachers, a confident and hard-working attitude, and encouraging in  teachers the behaviour to value the positive school culture. . In contrast,  4 (16%) participants suggested that the application of transformational leadership could , at times, negatively impact teachers' behaviour. For example, some teachers exhibited resistance to change.
During interview, one teacher from school A said:
“The time our head teacher uses transformational leadership styles, we feel happy; we work together as a team, supporting each other even when there are challenges. This style makes us work harder to achieve the school objectives. (Semi-structured interview with the teacher from school A on the 6th of December, 2024 )
Similarly, a teacher from school E presented:
“Through the transformational leadership style, the head teacher has boosted my confidence, and thus I feel motivated to work harder and take on responsibilities with pride. (Semi-structured interview with the teacher from school E on the 14th of January, 2025)
With regard to the same issue, the head teacher of school   D shared the following:
“The transformational leadership style is always being applied by our school head, which promotes respect among us, collaboration, and shared goals. We take pride in this style when applied since it maintains this culture, as it benefits both teachers and students. (Semi-structured interview with the head teacher, on the 3rd of December, 2024)
Likewise, teachers from school C reported :
“In this leadership style, I think when the head teacher needs to adopt new change, some of the teachers feel stressed due to the constant changes; hence, they misbehave by resisting adapting to the new approach (semi-structured interview with teachers of school C on the 13th of January, 2024).
In addition, one of the teachers from  school  A noted: 
“Our frequent pressure to improve and effectively meet school objectives without enough support for teachers made it harder for teachers and hence demotivated teachers when the pressure was high. (Semi-structured interview with a teacher from school A on the 6th of December,2024)
The statement given by primary school head teachers presented, to some extent, the use of a transformational leadership style to lead teachers by motivating, encouraging their creativity, and inspiring them  to adopt changes.
4.3.3.1 Teachers’ Behaviour as  Influenced by Laissez-Faire Leadership Style of Head Teachers TC "4.3.3.1 Teachers’ Behaviour as  Influenced by Laissez-Faire Leadership Style of Head Teachers" \f C \l "1" 
The results as presented  in  Table 4.7 indicate  that  5 (23%) out of 22 participants reported that  the laissez-faire leadership style, when used by primary school head teachers, significantly influenced teachers' behaviours in both positive and  negative  ways by encouraging teachers’ innovative behaviour within the school, enhancing collaborative attitude among the teachers, and promoting commitment in the workplace as well. Conversely, the findings revealed that 17 (77%) of the participants indicated that when this  leadership style  was   commonly  being  used,  it  adversely affected teachers’ behaviour within the school, as it  could  encourage  an  absent  behaviour  to  teachers lack of direction among teachers, and some teachers neglecting their responsibilities. Again, to other teachers especially those who preferred structured guidance, they experienced demotivation and decreased job satisfaction. On this regard, during the interview, the teachers said:
“The freedom we are given allows us to try new teaching methods and develop creative solutions to challenges in the classroom. It motivates me to think outside the box thus  improving my skills. (Semi-structured interview, with the teachers from  school  C  on the  13th  of  January, 2024)
“Since the head teacher doesn’t micromanage, we often rely on each other for support. This has created a strong sense of teamwork among us and a willingness to share ideas. (Semi-structured interview with a teacher, from  school  E on  the  14th  of January,, 2025)
“I appreciate the trust our head teacher puts in us. It makes me feel responsible for my work and committed to ensuring that the school achieves its goal. (Semi-structured interview with the  head teacher of  school  E  on  the  16th  of  January, 2025).
The negative behaviour was also reported during the interview:
“When no one is checking on us, it is easy for some teachers to prioritise personal matters over attending school. Without proper leadership, there’ is no real accountability. (Semi-structured interview with the head teacher of   school E on the 14th of January 2025)
In addition, the academic teacher of school A said:
“We often don’t know what is expected of us because there are no clear guidelines or regular feedback. It feels like we are  all working in our own school without a common purpose (Semi-structured with the academic teacher of school A on the 6th of December, 2024 ).
“I prefer having a leader who provides guidance and sets clear expectations. With this hands-off approach, I feel undervalued and unsupported, which makes me question my commitment to the school (Semi-structured interview with a teacher, from school A on the 6th of  December, 2024).
All these statements show that when the public primary school head teachers use more of the laissez-faire leadership style, it can both positively and negatively affect teachers' engagement and responsibilities behaviours among them.
4.3.4.1 Teachers’ Behaviour as Influenced by Autocratic Leadership Style of Head Teachers TC "4.3.4.1 Teachers’ Behaviour as Influenced by Autocratic Leadership Style of Head Teachers" \f C \l "1" 
The results  as  presented  in  Table 4.7 indicate that 8 (36%) out of 22 participants  confirmed that the autocratic leadership style  was  the most effective when the situation required quick decision-making for shaping teachers to displace, while 14 (64%) reported that the autocratic leadership style was  negatively affecting  teachers' behaviour thus  leading to frustration, reduced motivation, and disengagement, and teachers may feel undervalued and disconnected. Further, it fuels increased absenteeism, lower job satisfaction, turnover rates, and a decline in overall school morale and behaviour among teachers.

In connection to this,   the teacher from school C had these to say during the interview:
“While the autocratic leadership style works when quick decisions are needed, it leaves us feeling frustrated. We are  often not asked for our opinions, and that makes us feel like our voices don't matter. (Semi-structured interview with   a teacher from school C , on the 13th of January, 2024 ’)
On the same issue, a teacher from the school E revealed:
 “It is hard to stay motivated when decisions are made without any input from us. The head teacher doesn’t involve us in the process, and that leads to a sense of disconnection from the school’s goals. (Semi-structured interview with teachers on the 13th of  January, 2024 )
In connection to the same, another teacher added:
 “When the head teacher makes all the decisions without consulting us, I sometimes feel undervalued. It is  difficult to stay engaged and enthusiastic when I feel I am  not part of the decision-making process. (Semi-structured interview with  teachers on the 13th of  January, 2024)
All the findings generated from the qualitative interview revealed that each leadership style as applied by head teachers had its own unique challenges; hence, there  was  no best leadership style that  could  lead to effectiveness if used alone.
4.4 Teachers’ Perceptions on the Head Teachers’ Leadership Styles in Public Primary Schools TC "4.4 Teachers’ Perceptions on the Head Teachers’ Leadership Styles in Public Primary Schools" \f C \l "1" 
The second objective of this study was to examine teachers' perceptions of head teachers' leadership styles in public primary schools. Data for this objective were collected through semi-structured interviews with both teachers and academic teachers. The findings revealed that 21 respondents (95.5%) expressed both positive and negative perceptions regarding the leadership styles employed by head teachers, while 1 respondent (4.5%) was unable to provide any input due to lack of participation. The findings revealed that the democratic leadership style was perceived positively as a participative approach that values teachers' input and fosters a sense of belonging. 
However, some teachers viewed it negatively, arguing that it was causing  delays in decision-making.  With regard to  transformational leadership, teachers affirmed that it was  inspiring  and motivating  them through the head teacher’s ability to communicate a clear vision. Many considered it the most empowering style, as it was  providing  training, mentorship, and encouragement for innovative teaching. Regarding the laissez-faire, it was praised for granting autonomy and freedom in executing tasks,. A detailed summary is presented in Table 4.8.
Table 4.8: Teachers' Perceptions of Head Teachers' Leadership Styles TC "Table 4.8: Teachers' Perceptions of Head Teachers' Leadership Styles" \f T \l "1" 
	Leadership Style
	Positive Perceptions (%)
	Negative Perceptions (%)

	Democratic
	13(61.9%) Encourages participation and collaboration
	8 (38.1%) Causes delays in decision-making

	Transformational
	7 (77.8%) Inspires and motivates teachers
	2 (22.2%) Creates disruptions and favouritism

	Laissez-Faire
	4 (66.7%) Gives autonomy and fosters creativity
	2 (33.3%) Lack of guidance and responsibility neglect

	Autocratic
	8 (38.1%) Ensures order and discipline


	13 (61.9%) Suppresses teacher autonomy, lowers morale, and increases stress levels


Source: Field Data (2024)
4.4.1 Teachers’ Perceptions of Head Teachers’ Use of Democratic Leadership Style TC "4.4.1 Teachers’ Perceptions of Head Teachers’ Use of Democratic Leadership Style" \f C \l "1" 
The findings   as presented in Table 4.8 indicate that 21 out of 22 participants shared their experience on the teacher’s perceptions of democratic leadership styles, by revealing both positive and negative perceptions of the democratic leadership style as used by the public primary school head teachers. The findings revealed that 13 (61.9%) teachers had positive perceptions of the democratic leadership style as used by head teachers. The participants reported that the democratic leadership style   was  more participative and collaborative in nature, which was found to foster teamwork, mutual respect, and a sense of belonging, thus contributing meaningfully to school decisions. However, 8 (38.1%) teachers had  negative perceptions, citing delays in decision-making and conflicts arising from differing opinions, which sometimes hindered efficiency, especially in urgent situations. During the data collection through  semi structured interview, teachers  shared the following: 
“When the democratic leadership style is  applied by head teachers, it  allows us to feel like partners in school decisions rather than just implementers of policies.  (Semi-structured interview with a  teacher  of   school  E  on  the  13th  of   January, 2025)
Two teachers from school C both remarked:
“Since the head of the school uses democratic leadership, we are involved in decision-making. This  creates a sense of belonging and respect between us and the management. (Semi-structured interview with  teachers of school C on the 13th of  January, 2025).
“Collaboration with the head teacher helps us work as a team and makes us feel valued and listened to, which motivates us to put in more effort in our roles (semi-structured interview with teachers from school C on the 16th of  January, 2025 ).
Likewise,  other teachers from the same school, C, remarked:
“The democratic leadership style creates an environment where I feel free to share my ideas and concerns openly, participate in planning and decision-making processes, and contribute meaningfully to the school’s goals. This approach fosters teamwork and unity among staff, making me feel valued and it boosts  my morale to perform better. (Semi-structured interview with  teachers from school C on the 13th of  January, 2025 )
On the other hand, a small number of teachers shared  negative perceptions by saying:
“The democratic style is good for collaboration, but it becomes a problem when urgent decisions are needed because with this type of leadership, discussions take too long, thus delaying action. (Semi-structured interview with  teachers of school C on the 13th of  January,2025)
“While this leadership style works well for general planning, it is less effective for urgent issues where quick decisions are required. (Semi-structured interview with   teachers from school B on the  9th  of  December,  2024 )
4.4.2 Teachers’ Perception of the Transformational Leadership Style as Used by the Head Teachers TC "4.4.2 Teachers’ Perception of the Transformational Leadership Style as Used by the Head Teachers" \f C \l "1" 
The data from the field, as indicated in Table 4.8, reveal that 9 out of 22 participants shared the perceived perception of transformational leadership, both positively and negatively, while the remaining did not respond. The findings revealed that 7 (77.8%) teachers positively viewed this style as an inspiring and empowering approach that was motivating them through the head teachers’ ability to share with them a clear vision. They further revealed  that, transformational leadership was  fostering professional development by providing them with mentorship, training, and encouragement for innovative teaching methods. In contrast, 2 (22.2%) teachers perceived that transformational leadership was disruptive due to frequent changes that were as a result  interfering with the established routines.
During the interview, two teachers from school E said the following:
“When our head teachers use transformational leadership, everyone is happy. This leadership motivates  us, particularly when the head teachers clearly share the school vision driving (Semi-structured interview with  teachers on the 13th of  January, 2025).
“Transformational leadership inspires us, as the head teacher communicates a vision that relate with their personal and professional growth. (Semi-structured interview, with teachers on the 13th of  January, 2024 )
“I think the most empowering   type of leadership is this style. When it is well used by the head teachers, teachers are empowered, as it encourages mentorship, training, and support for innovative teaching practices (Semi-structured interview, with teachers from  school    D  on  the  16th  of  January,2025)
Similarly, teachers shared negative perceptions as follows:
“Sometimes, the changes the head teacher wants to make interrupt our usual way of doing things. It feels like are always shifting gears, and it is hard to keep up. I feel like the head teacher tends to favour certain teachers, giving them more opportunities. It creates an unfair atmosphere and makes some of us feel overlooked. (Semi-structured interview with teachers, from school D on the 16th of January 2025)
The quotes above present that teachers had  both positive and negative aspects of this leadership style, as the empowering approach that was being  used for their professional development through mentorship, training, and innovation of teaching and learning practices that  all  had received from the head teachers, while others perceived it as disruptive due to frequent changes that  were interfering  with the  established routines.
4.4.3 Teachers' Perception of the Laissez-Faire Leadership Style as Used by Head Teachers TC "4.4.3 Teachers' Perception of the Laissez-Faire Leadership Style as Used by Head Teachers" \f C \l "1" 
The researcher intended to know the perceptions of teachers on the laissez-faire leadership style.  The data from the field as presented in Table 4.8 indicated that 4 (66.7%) teachers reported positive perceptions towards laissez-faire leadership being used with the head teachers and argued that the method was granting them   the autonomy and trust, which allowed them to be creative, take initiative, and develop a sense of responsibility in executing their tasks. However, 2 (33.3%) teachers perceived it negatively, arguing that when this leadership became predominant in the school, teachers' lack of direction and guidance from the head teacher would lead to uncertainty and disengagement, and teachers would exploit this freedom by neglecting their responsibilities due to the absence of accountability mechanisms.
During the interview with the teacher in school B, one of the  teachers noted:
 “I appreciate the trust our head teacher has put in us. It makes me feel responsible for my work and committed to ensuring that the school achieves its goals. (Semi-structured interview with  teachers from school B on 9th of  December, 2024  )
In addition, a teacher from school C also had these  to say:
“The freedom we are given allows us to try new teaching methods and develop creative solutions to challenges in the classroom. It motivates me to think outside the box and improve my skills. (Semi-structured interview with teachers from school C on 6th of  December, 2024)
Likewise, teachers remarked on the negative perceptions where one teacher remarked:
“At the times, the head teacher's lack of involvement leaves us unsure of what to do, and some of us begin to feel disconnected from the school’s goals (semi-structured interview with teachers from school C on the 4th of  December,  2024).
Again, one of the teachers from school D reported:
“When no one is checking on us, it is  easy for some teachers to prioritise personal matters over attending school. Without proper leadership, there is no real accountability (Semi-structured interview with teachers on the 9th of December 2024).
All comments from the qualitative data indicate that while many teachers had positive perception on approach, few teachers had negative perception on the laissez-faire style, especially when it   was frequently applied in schools.  Based on the findings, teachers felt unsupported due to the lack of direction and guidance from the head teacher. In contrast, others said that some teachers were neglecting their responsibilities, so it   was not necessary for this style to be applied in the schools.
4.4.4 Teachers' Perceptions of the Autocratic Leadership Style as Used by Head Teachers TC "4.4.4 Teachers' Perceptions of the Autocratic Leadership Style as Used by Head Teachers" \f C \l "1" 
The findings in Table 4.8 reveal that 21 out of 22 participants shared their experience on teachers’ perceptions on the autocratic leadership style as used by head teachers. The findings show that there were mixed perceptions by the respondents on  this leadership style, Based on the findings, it was revealed that 8 (38.1%) teachers reported that the autocratic leadership style was ensuring  order and discipline among teachers and quick decision-making. In contrast, 3 (61.9%) teachers argued that this style was affecting teachers negatively by suppressing their autonomy, thus lowering their morale in doing their work  and increasing stress levels.
During the interview, two teachers from school B had the following to say:
“During critical situations, we don’t have much of a say in the decisions that are made. The head teacher just takes control and expects us to follow what has been decided without discussion. (Semi-structured interview with teachers on the 9th of  December, 2024 )
On the same issue, another teacher added by  saying:
“In times of administrative pressure or when there are strict policies to enforce, the head teacher often takes charge, and we simply have to comply, even though it is  less common in our daily working routines (Semi-structured interview with  teachers from school B on the  9th  of  December, 2024 ).
On the  same matter, one of the teachers from school E had these  to say:
“When there is a crisis, like urgent policy changes, the head teacher tends to use an autocratic approach, making quick decisions without consulting us (semi-structured interview with teachers from school E on 14th of  January, 2025 ).
On the same regard, one of the  teachers remarked:
“When quick decisions are needed, the head teacher’s clear direction helps us stay focused and act swiftly. It keeps things organised and prevents confusion. (Semi-structured interview with  teachers from school B on the 9th of  December, 2024 )
Likewise, some teachers from schools C, B and D shared the same comments on the negative perceptions of the autocratic type of leadership by saying:
“The head teacher makes all the decisions without consulting us, and that makes us feel like our opinions don’t matter” (Semi-structured interview with teachers from   school C on the 4th of December, 2024).
Regarding the same matter, a teacher from school B had these  to share:
It is hard to stay motivated when the head teacher makes decisions without considering what we think. It feels like we are  just following orders instead of being part of the process (Semi-structured interview with teachers from school B on the 9th of December, 2024)
Likewise, a teacher from school C also reported that:
“When everything is dictated, it becomes frustrating. We don’t feel empowered to take initiatives or contribute to school improvement. (Semi-structured interview with teachers from school C on the  14th  of  December,  2024 )
All these responses as given by teachers show their positive and negative perceptions based on their experiences with the autocratic leadership style. Due to the nature of a one-way decision-making process, teachers may feel left out, which leads to less job satisfaction, lowered morale, and less motivation, which can affect both teacher performance and the overall school environment.
4.5 Challenges of Using a Particular Leadership Style in Managing Teachers’ Behaviour in Public Primary Schools TC "4.5 Challenges of Using a Particular Leadership Style in Managing Teachers’ Behaviour in Public Primary Schools" \f C \l "1" 
In this third objective of the study, the researcher aimed to understand  the challenges associated with using a particular leadership style in managing teachers’ behaviour in public primary schools. The data for this objective was collected through semi-structured interviews with head teachers and municipal education officers, as well as documentary review. The findings of this study focused on challenges of employing democratic leadership styles, transformation, laissez-faire, and autocratic leadership styles in managing teachers’ behaviour in public primary schools. The results indicated that 6 (100%) out of 6 intended participants shared that each style had unique challenges when applied alone as a way of managing teacher's’ behaviour.  The following is the summary of the challenges as indicated in Table 4.9 hereunder.
Table 4.9: Challenges of using a Particular Leadership Styles to Manage Teachers in Public Primary Schools TC "Table 4.9: Challenges of using a Particular Leadership Styles to Manage Teachers in Public Primary Schools" \f T \l "1" 
	Leadership Style
	Challenges
	Percentage

	Democratic Leadership
	Conflict and delays in decision-making
	100% (6/6)

	
	Avoidance of responsibility
	100% (6/6)

	
	Resistance to change from teachers
	100% (6/6)

	Transformational Leadership
	Dependence on the head teacher's vision
	95% (5/6)

	
	Struggle to maintain momentum without the head teacher
	95% (5/6)

	Laissez-Faire Leadership
	Lack of direction and guidance for teachers
	100% (6/6)

	
	Reduced accountability for actions
	50% (3/6)

	Autocratic Leadership
	Suppression of teacher autonomy
	100% (6/6)

	
	Increased stress and low morale among teachers
	100% (6/6)

	
	Fear of communication and reduced creativity
	83.3% (5/6)


Source: Field Data (2024)
4.5.1 Challenges Associated with Using Democratic Leadership Styles in Managing Teachers’ Behaviour TC "4.5.1 Challenges Associated with Using Democratic Leadership Styles in Managing Teachers’ Behaviour" \f C \l "1" 
During the interview, 6 respondents (100%) reported that the use of democratic leadership styles may result in different challenges. The findings of the study revealed that when the school head used only a democratic leadership style in managing teachers, it led to the outbreak of teachers’ behaviour-associated challenges, which were the conflicts and delays in reaching the decision-making, avoidance of the responsibilities, and teachers’ resistance to change. During the interview with the municipal district officer (MEO) and head teachers (HT), three challenges were revealed, as indicated in the Table 4.6 above. The emerging sub-themes are presented and discussed below:
4.5.1.1 Conflicts and delays in reaching the Decision-making TC "4.5.1.1 Conflicts and delays in reaching the Decision-making" \f C \l "1" 
The finding presented in Table 4.9 indicate that 6 (100%) reported that, even if the democratic leadership   was  good, when being used by head teachers alone and frequently, it  resulted  into  challenges  related  to  managing  teachers’ behaviour since it  tended  to   encourage teachers delaying and sometimes causing  conflicts in reaching agreement on the issue, especially when they differed in opinions, thus  leading to prolonged discussions and difficulty in making timely decisions.
In connection to this, during the interview, the municipal education office was quoted as saying :
“I am always advising my head teacher  not to rely on democracy, since sometimes it causes conflict among them. This hinders the teamwork spirit  in a school setting. For instance, if someone's opinion was rejected during the meeting, he/she would also refuse  implementing the accepted opinion, something that would accelerate conflict with the management. (Semi-structured interview with the MEO on the 16th of  January,  2025)

On the same matter, the head of school E also said:
“The challenges that we always face in using democratic leadership styles are decision-making delays, teachers discussing issues for a long time without agreement, and when some groups of teachers fail to express their opinions. This  may result  in  conflicts  (semi-structured interview with head teachers on  the  13th  of  January,  2025 ).
On the same matter  three head teachers had these to add when interviewed:
“When I allow all teachers to participate in decision-making, disagreements arise because everyone has their own opinion, and it becomes challenging to find a common ground (semi-structured interview with the  head teacher of school C,  on  the 13th  of January,  2025).
“I value the input from my teachers, but the challenge is that reaching an agreement takes a lot of time. Thus, the decisions are delayed. (Semi-structured interview with the  head teacher of school A on the 6th   of December 2024 )
“When I practise democratic leadership, I notice that discussions often turn into arguments, especially when opinions differ. (Semi-structured interview with the  head teacher o of school B on the 9th of December  2024 )
These data are also supported by a reviewed document where  Hassnain (2022) noted that to use democratic leadership is well and good, but there may be a delay in the outcome owing to an extraordinary delay in the decision-making process.
4.5.1.2 Avoidance of Responsibility TC "4.5.1.2 Avoidance of Responsibility" \f C \l "1" 
The results as presented in  Table 4.9 indicate that 6 (100%) teachers reported that while the democratic leadership style could  foster collaboration, relying solely on this leadership style to manage teachers' behavior might have unintended consequences. Specifically, some teachers might avoid their core responsibilities, instead relying on collective decision-making processes, which can undermine individual accountability. This observation highlights the potential drawbacks of over-relying on democratic leadership in managing teacher behaviour, as it may inadvertently lead to disengagement and a lack of personal responsibility in the school environment.

In relation to the foregoing, during the interview, the municipal education officer (MEO) had these  to contribute:
“Another challenge based  on   my experience is  that  I have always met is that some teachers avoid their core responsibility when the democratic style is predominant in the school, while others do not commit to their responsibility and wait to blame others  during the meeting (Semi-structured interview with  the  MEO on the  16th  of  January,  2025).

Likewise, the two head teachers each of them said the following:
“I always apply  democratic leadership, but sometimes I resort  to  autocratic  leadership  style  because  based  on  experience, there are only a few teachers able to fully account for their responsibility without forcing them to.(Semi-structured interview with  the  head teacher of school  A on  the  9th   of   December  , 2024 )
“When the democratic leadership is applied frequently, it is like inserting laziness within the teachers, who are always not accounting for their full responsibility to achieve the school goals. (Semi-structured interview with the head teacher of school B on the 9th of  December  2024 )
The statements given by the head teachers and municipal education officers give insight that sometimes teachers avoid their core duties when the democratic leadership style is applied.
4.5.1.3 Resistance to change from teachers TC "4.5.1.3 Resistance to change from teachers" \f C \l "1" 
The findings as presented in Table 4.9 reveal that 6 (100%) participants identified teachers' resistance to change as another challenge associated with the democratic leadership style. The results suggest that when teachers are disengaged or uninterested in the issues at hand, they tend to resist adopting changes. This resistance can ultimately hinder progress, thus leading to decreased productivity within the school.
In the interview, with connection to this sub-theme, the municipal education officer (MEO) was quoted as saying:
“In schools where democratic leadership dominates, teachers often resist change. They are comfortable with their established ways of teaching and seeing things (Semi-structured interview with the  MEO on the 16th  of  January,2025)

Again, the head teachers of schools A, B and C remarked on this during the interview:
“Although we try to involve teachers in decision-making, many resist changes. They prefer the old methods of doing this thus they are reluctant to adopt the new practices (Semi-structured interview with the  head teacher of school  A on  the 9th  of December,  2024 ).
“With the democratic leadership, teachers often hesitate to change (Semi-structured interview with the  head teacher of school B on the 9th of December  2024 ).
“Whenever we propose changes through a democratic process, there is resistance from some teachers (Semi-structured interview with the  head teacher of school B   on  the  9th  of December 2024 ).
The quotes above indicate that despite the fact that democratic leadership is good, the participant confirmed that when alone used by head teachers, some teachers were found  to  resist change in willingly  adopting new approaches.
4.5.2 Challenges Associated with Using Transformational Leadership Styles in Managing Teachers’ Behaviour TC "4.5.2 Challenges Associated with Using Transformational Leadership Styles in Managing Teachers’ Behaviour" \f C \l "1" 
The research aimed to examine the challenges of using transformational leadership styles in managing teachers' behaviour. The findings as presented in Table 4.9 indicate that 6 (100%) participants pointed out a key challenge when head teachers relied solely on transformational leadership.  It was revealed that this style can create a "dependence syndrome," where teachers become overly reliant on the head teacher’s vision. As a result, teachers would struggle to maintain momentum and productivity when the head teacher is absent.
During the interview, the head teacher of school B was quoted as saying:
“When I use transformational leadership, teachers often become overly dependent on my vision. If I am not around or unable to lead, it is  difficult for them to keep the momentum going and carry out the initiatives we have  started. (Semi-structured interview with the head teacher of school B on the 9th of December, 2024 )
The  teacher from the same school also shared:
“Transformational leadership can sometimes create dependency on the head teacher's vision. If the head teacher is absent, teachers often struggle to sustain the progress, as they have not developed the initiative to carry on independently (Semi-structured interview with the  teacher from school B on  the  9th   of December ,2024 ).
Moreover, the head teacher of school A also shared by saying the following:

 “I have  noticed that with transformational leadership, teachers tend to rely too much on my guidance and direction. When I am  unavailable, it becomes difficult  for them to stay motivated and continue the work without my presence (Semi-structured interview with the  head teacher of school A   on the 9th of  December, 2024 ).
The quotes above inform us that even though this style is an empowering method, it creates a dependency syndrome of teachers as they depend on the head of the school’s vision and hence limiting the creativity of teachers.
4.5.3 Challenges Associated with Using Laissez-Faire Styles in Managing Teachers’ Behaviour TC "4.5.3 Challenges Associated with Using Laissez-Faire Styles in Managing Teachers’ Behaviour" \f C \l "1" 
In this study the researcher also aimed to understand the challenges of using the laissez-faire style of leadership in managing teachers’ behaviour. On this, the findings as presented in   Table 4.9 reveal  that all the 6 respondents (100%) responded to this statement. t During the interview with head teachers (HT) and the municipal education officer (MEO), the two main challenges were identified, which were teachers’ lack of direction and guidance and reducing the responsibility and accountability.
4.5.2.1 Teachers Lack Direction and Guidance TC "4.5.2.1 Teachers Lack Direction and Guidance" \f C \l "1" 
The results as presented in Table 4.9 indicated that 6 (100%) participants highlighted the predominance of laissez-faire leadership in the school, where the lack of clear guidance and direction from head teachers led to confusion and inconsistency in teaching practices. This approach ultimately hindered the school's effectiveness and efficiency. On this, during the interview, the municipal education officer (MEO) had these  to say:
“Even though I am not sure that this style is merely applied by head teachers, if it is so, in government schools, teachers lack direction and guidance because, by  nature, human beings need to be supervised but not to be  left  with  maximum  freedom.(Semi-structured interview with  the  MEO,  on the  16th  of January,2025)

On the same regard, the head teacher (HT) of  school B said:
I am here to direct or guide teachers on  what they are supposed to do. If this style is used more than is  necessary,  other teachers may  lack   direction  thus   lose  their  legality  as employees (Semi-structured interview with  the  head teacher of school  B  on  the  9th  of  December, 2024 ).
All these statements from both MEO and HT inform us that the laissez-faire leadership style, if excessively used in the school, it becomes difficult to manage teachers’ behaviour since teachers lack guidance and direction from head teachers.
4.5.2.2 Reduced Accountability for Teachers’ Actions TC "4.5.2.2 Reduced Accountability for Teachers’ Actions" \f C \l "1" 
The findings as presented in Table 4.9 revealed that 3 (50%) out of 6 the participants reported that a laissez-faire leadership style would lead to reduced teacher accountability, thus negatively impacting school performance. The remaining 3 (50%) participants did not say anything   with regard   to this challenge. On this, the  head teachers from the three primary schools involved shared that without clear direction, teachers would tend to neglect their responsibilities, thus affecting the school effectiveness. On this, the school head of  school A said:
“Laissez-faire needs teachers to go through what they want; from my 5 years of experience of being the head teacher, , when given this freedom, teachers reduce their accountability status (Semi-structured interview with the  head teacher of school A  on the  6th  of December, 2024 ).
On the same regard, the head teacher of  school B added:
“In managing teachers, I  acknowledge that when you let them be free under a laissez-faire leadership style, they become less accountable for their actions (Semi-structured interview with the head teacher  of school B on the 9th of  December,  2024).
Again, the  head  of school C shared:
“Laissez-faire leadership can make teachers not take  responsibility for their actions. They feel less pressure to meet standards or improve their performance. (Semi-structured interview with the  head teacher of school C on the 4th of December, 2024)

4.5.4 Challenges Associated with Using Autocratic Leadership Styles in Managing Teachers’ Behaviour TC "4.5.4 Challenges Associated with Using Autocratic Leadership Styles in Managing Teachers’ Behaviour" \f C \l "1" 
In this section, the researcher aimed to explore the challenges faced by head teachers when using an autocratic leadership style to manage teachers' behaviour. The findings as presented   in Table 4.9 reveal that all 6 participants (100%) agreed that the use of autocratic leadership led to a decrease in teachers' creativity, a decline in teamwork, and resistance to accepting instructions. During the interviews with head teachers, four key challenges were identified. These challenges highlighted how an overly authoritative approach can stifle innovation, create divisions among staff, and foster a negative work environment. Additionally, the lack of collaboration and increased teacher dissatisfaction were frequently mentioned as significant issues arising from the autocratic leadership style.
4.5.4.1 Decreased Teachers' Creativity TC "4.5.4.1 Decreased Teachers' Creativity" \f C \l "1" 
The results as presented in Table 4.9 indicated that 5 (83.3%) reported that when the head teachers applied an autocratic leadership style frequently, teachers lowered their creativity abilities since the style reduced their autonomy. Teachers were not able to create new ideas since the head teacher was the main decision-maker, unlike teachers who were not given the freedom to contribute. During the interview, the head teachers said:
“Autocratic leadership style even I use it, especially during the school crisis but I found that it lowers teachers' creativity behaviour, and thus teachers are not allowed to decide anything. (Semi-structured interview, with the head teacher  of school C on the 4th of December, 2024 )
“The creativity of teachers always gets clipped  whenever I apply  autocratic leadership, even though they cannot openly say this (Semi-structured interview, with the head teacher of school  B  on  the  6th  of  December, 2024  school B).
Data from a documentary review also supported this finding. Chukwusa (2018) emphasised that:
“Autocratic leadership style prevents the use of creative ideas for problem-solving.”
4.5.4.2 Teamwork decline and Management Relationships TC "4.5.4.2 Teamwork decline and Management Relationships" \f C \l "1" 
The findings as presented in Table 4.9 indicated that 6 (100%) of the participants reported a decline in teamwork as a result of the autocratic leadership style employed by head teachers. Participants suggested that the lack of teacher participation in decision-making, which is characteristic of the autocratic approach, created a divide between the school management and the staff. This restriction on collaborative involvement led to diminished trust and communication among teachers and between teachers and school leaders.
 On this regard, the head teacher of  school A shared the following:
“The autocratic leadership style decreases teamwork in the staff when used to manage teachers, even though it is the quick method for decision-making. (Semi-structured interview with the  head teacher of school A on the 6th of  December, 2024)
Further, the head teacher of  school B was quoted as saying;
“To use autocratic leadership in your school frequently is to deny teamwork within the staff members and management since teachers see themselves as having nothing to offer, hence everything is left in your hands. (Semi-structured interview with the  head teacher of school B on the 6th of December, 2024)
4.5.4.3 Resistance to Accepting Instructions TC "4.5.4.3 Resistance to Accepting Instructions" \f C \l "1" 
The findings as presented in  Table 4.9 indicate that 6 (100%) participants reported that when head teachers frequently applied  autocratic leadership styles, teachers tended to resist change or new initiatives. This resistance would arise because the decision-making process was  not inclusive, thus it tended to leave  teachers feeling alienated and disengaged. As a result, they   might be less motivated to adopt or implement changes effectively, which could  hinder the overall progress and growth within the school.

In connection to this, during the interview, the head teacher of  school C said:
“The challenges that I have experienced are that teachers resist receiving directives that you make on behalf of them since they do not participate in decision-making. (Semi-structured interview with the head teacher of school C on the 9th  of   December,  2024 )
With regard  to the  same  argument,  the  head teacher  of school D also  said:
“Teachers tend  to  reject the instructions  I  give  when I apply autocratic leadership style., This  is  because  they are not involved in any way in decision-making (Semi-structured interview with  the  head teacher of school  D  on  the  14th  of  January  2025).
The data from the reviewed documentary also supported these findings. Aunga and Masare (2017) noted, that using autocratic leadership in a school is to frequently deny teamwork within the staff members and management since teachers see themselves as having nothing to offer 
4.5.4.4 Low Staff Morale, High Turnover, and Absenteeism TC "4.5.4.4 Low Staff Morale, High Turnover, and Absenteeism" \f C \l "1" 
The data from the documentary review indicated that when head teachers use autocratic leadership style to manage teachers’ behaviour, it can lead to low staff morale, high turnover, and increased absenteeism.  On this regard, Chukwusa (2018) highlighted that the use of an autocratic leadership style could result in hostile attitudes, suppression of conflict, distorted and guarded communications, high labour turnover and absenteeism, and low productivity and work quality
CHPTER FIVE TC "CHPTER FIVE" \f C \l "1" 
DISCUSSION OF THE FINDINGS TC "DISCUSSION OF THE FINDINGS" \f C \l "1" 
5.1 Introduction TC "5.1 Introduction" \f C \l "1"  

This chapter presents a detailed discussion of the findings presented in chapter four. It reports and discusses the main themes related to the common leadership styles used by the school heads and  their  associated behaviours, teachers’ perceptions of the school  head, and leadership styles used in school, and it discusses the findings about the challenges of using the particular leadership style by the school  head in managing teachers behaviour for comprehensive understanding.
5.2 Common Leadership Styles Used by the Head of the Schools in Public Primary Schools TC "5.2 Common Leadership Styles Used by the Head of the Schools in Public Primary Schools" \f C \l "1" 
In this objective, the researcher aimed to investigate the common leadership styles used by the head of a public primary school. The findings revealed that majority of the participants reported that the democratic leadership style was the common leadership style used by all school heads in public primary schools. This suggests that most primary school head teachers practise good governance by valuing teachers' opinions. They view democracy as an effective approach to managing teachers' behaviour. This empowers teachers in decision-making, enhances  their  freedom of expression, and the right to participate in meetings and share their opinion. This finding is similar to the study of Mensah, Minadzi, and Nyame (2016) in Ghana, which found that the head teachers (HTs) preferred to use democratic leadership styles in managing teachers within the school context.

In addition, the results indicated that the democratic leadership style was operating  effectively when the primary school head teachers delegated powers to teachers, allowed them to decide on school matters, and allowed the freedom of opinion as well as fairness and transparency to teachers. These findings are  consistent with Supriadi, Usman, and Jabar (2021), who found that good governance is grounded in transparency, accountability, responsibility, autonomy, fairness, and participation of the school principals. These findings align with Day, and Taneva (2023), who supported that effective school leaders, focus on transparency, open communication, careful timing, and presentation of information to their subordinates for effective leadership.
Despite the democratic leadership style being the most commonly used leadership style by the head teachers (HTs) in public primary schools, the results indicated that the HTs  were using different leadership styles in managing teachers according to the situation. These styles were  such as transformational, laissez-faire, and autocratic leadership styles. These findings are  consistent with the study of Maqbool et al. (2024) who revealed that school leaders use different leadership styles, such as democratic, autocratic, and laissez-faire and  all styles of leadership  have positive impacts in attaining the school objectives. This suggests  that there  is  no single leadership style that  is the best to fit the requirements of achieving the school goals. Hence, the school head should adapt the leadership style due to the situation available at the time. These findings  relate with those  of  Tedla  and  Redda (2021), who suggested that no single leadership style is appropriate at all times.

However, the findings indicated that these leadership styles affected teachers both positively and negatively when a  certain leadership style   was  used predominantly within the school context. These findings imply that each leadership style had its own unique challenges. These findings align   with those of Tedla and  Redda (2021), who suggested that no single leadership style is appropriate at all times. For example, the findings indicate that the democratic leadership style influences teachers’ working commitment, establishes cooperative behaviour among the teachers, and increases their working commitment and the sense of trust behaviour among the staff members. This suggests the democratic leadership style  plants   a positive attitude among teachers, such as collaborative behaviour, working commitment behaviour, and trust among themselves. These findings are  similar to those of  Uy  (2024)   who  found that democratic leadership enhances teacher job satisfaction and retention behaviour, thus  promoting collaboration and trusting  attitude among teachers.
In contrast, the results also indicated that the democratic leadership style, when predominantly used by HTs, contributed to the negative effects on teachers’ behaviour as  it  led to lowered school effectiveness, behaviour like disagreeing in decision-making, disengaging in their tasks, and being absent, leaving the job as  teachers  wanted to be reported  and  recognised . These findings denote that democratic style if not well implemented and managed, can create management challenges for teachers within the school, thus  making  them  resistant to change, leave their jobs, and disagree with decision-making without genuine reasons. These findings are  in line with Mpangala  and  Urio (2024), in Tanzania who reported that democratic leadership style  if  not  well  implemented,  invites  resistance   from  the subordinates and delays decision-making, as well as making  teachers avoid  their duties. 
These findings also indicate that all transformational, laissez-faire, and autocratic leadership styles, as they were being applied by the  HTs in the  school settings to manage teachers’ behaviour, were  reported to enhance positive behaviour in teachers.  For example, the transformational leadership was found  to  contribute to the good team spirit and cooperative behaviour among teachers and a confident and hard-working attitude. The findings suggest  that the transformational leadership style was found to be the most empowering style that trained teachers and enhanced their professional development.
 These findings align with those of Wilson, De Paor, Lafferty, and Mannix McNamara (2023) who reported that transformational leadership style creates a collaborative culture and hard work in which all members of an organisation share beliefs, rules, policies, missions, and goals. The results also indicate that the laissez-faire leadership style contributed to positive behaviour to teachers, encouraged teachers’ innovative behaviour within the school, enhanced collaborative attitude among them, and promoted commitment in the workplace. 
These findings align with Al Jubouri (2023), who presented that transformational leadership style increases confidence between the employees, the management, and the trained workers. Further, the findings reveal that the autocratic leadership style used by the school head inculcated strong commitment of teachers and accountability behaviour of teachers to their works. This finding is supported by the Tedla and  Redda’s  (2021) study, which reported that autocratic leaders can facilitate  efficient completion of projects through their direct communication style and swift decision-making.
In contrast, the findings reported that the frequent use of transformational, laissez-faire, and autocratic leadership styles attributes negative behaviour to teachers. This implies that each leadership style has weaknesses when used too much to manage teachers. Thus, the head teachers should adopt the leading style according to the situation. These findings complied with Fischer and Sitkin, (2023), who supported that each leadership style has strengths and weaknesses and is more applicable to one area of leadership than another.  It was reported that the use of the transformational leadership style in school led to the dependency syndrome of teachers on the HT's ideas, something that limited their  innovativeness. 
These findings are similar to Adeoye and Ainnubi (2023) who  reported that the main challenge occurs when the school principals adopt transformational leadership, which  encourages resistance to change in teachers and  exposes  them  to  dependency syndromes since many teachers and staff members may be comfortable with traditional ways. Again,  the  findings reported that the laissez-faire leadership style, when used by the head teachers,  made some teachers lack  direction and  yet  some teachers  were   found  to  neglect  their responsibilities especially those who preferred structured guidance. This finding is in line  with the  findings  by  Sospeter (2017), in Tanzania, who supported that laissez-faire, when used  to  manage  school teachers, it  made  them   leave their duties, and sometimes they were not satisfied since they lacked  clear supervision and guidance of the school head. 
The results further indicated that the use of autocratic leadership styles causes negative effects on teachers’ behaviour in the sense that it leads to frustration, reduced motivation, and disengagement, destroying teachers working commitment behaviour within the organisation. This finding is  in line with the  study  by Singano (2015) in Tanzania, who suggested that autocrats do not promote teachers’ morale in working at school due to the fact that the head teachers  do  not give  teachers a chance to address administrative problems and freedom and autonomy in performing school activities.
5.3 Teacher’s Perceptions on the Head teachers’ Leadership Styles Used in School TC "5.3 Teacher’s Perceptions on the Head teachers’ Leadership Styles Used in School" \f C \l "1" 
In this objective the researcher aimed at examining the teachers’ perception of the head teacher’s leadership styles used within the schools. The findings reported that teachers had both positive and negative perceptions toward the head teacher’s leadership styles. In terms of the positive perception, the data indicate that  the use of a democratic leadership style was credited to foster  a participatory and inclusive environment. Teachers were reported to value their involvement in decision-making processes, which enhanced their sense of belonging and professional autonomy. This finding aligns with Bush and Glover (2016), who argue that democratic leadership promotes shared decision-making, which motivates teachers and fosters a collaborative school culture. Furthermore, Leithwood and Jantzi (2019) emphasise that participative leadership builds trust and teamwork among staff, which is essential for achieving school objectives.
In the context of the current study, teachers were reported  to  perceive the democratic leadership style as a strategy that was  empowering  them,  thus leading to improved morale and a stronger commitment to their responsibilities. This perception resonates with the findings of Adem, Piliyes, and Koros, (2022), who asserted that transformational aspects of democratic leadership enhance job satisfaction and innovation among teachers. However, the finding also reported the negative perception that the use of a democratic leadership style led to conflicts and delays in decision-making due to the disagreements due to differing opinions, which were found to ultimately cause delays in resolving school issues. It was reported that  some teachers might  also feel discouraged when their opinions were not adopted, which  could create resistance and hinder the smooth implementation of decisions. This aligns with the findings of Hassnain (2023), who argued that an over-reliance on democratic leadership can lead to inefficiency in environments where quick decision-making is crucial. 
On the other hand, the findings indicated that the use of democratic leadership styles led to the avoidance of responsibility by teachers. The collaborative nature of the democratic leadership style may encourage some individuals to rely on group efforts rather than taking personal accountability. This challenge is particularly evident when shared responsibilities dilute individual initiative, which is essential for achieving school goals. These findings  align  with Goleman (2017), who supported this view and argued that excessive use of democratic leadership can unintentionally foster a lack of ownership among team members, thus  reducing their overall effectiveness.
Further, the findings reported that some teachers perceived positively that the use of autocratic leadership style and laissez-faire style by the school head teachers enhanced  quick decision-making and in harder situations when the organisation   was  facing a crisis. Conversely, teachers perceived negatively that the use of autocratic leadership styles was  limiting teacher autonomy and innovation. This view is  supported by Hassnain (2023), who argues that overly autocratic leadership is rigid, stifles creativity and reduces job satisfaction. Similarly, laissez-faire leadership was perceived positively in that when used, it was  found  to create freedom for teachers and enhance innovation. It  was  also perceived negatively for its lack of direction and oversight, thus  leading to a decline in organisational efficiency due to the minimal involvement  of  the  teachers  by  the  head teachers, which often resulted  in poor coordination and a lack of accountability. This critique resonates with Luthans (2016), who warns that laissez-faire leadership can create uncertainty and reduce team performance.
The findings presented above imply  that there must be balancing leadership styles to enhance the effectiveness of school leadership since the findings indicated that while no single leadership style is universally effective, a balanced and adaptive approach is essential in addressing the diverse needs of both staff and students. This observation is similar to Riggio (2016) who emphasises flexibility and the integration of various leadership styles to address diverse organisational needs. In addition, the findings indicate that effective school head teachers recognised that different situations required varied leadership approaches. 
For instance, democratic leadership is beneficial for fostering collaboration and teamwork, especially when making decisions that impact the whole school community. However, there are moments, such as during crises or urgent decision-making, when autocratic leadership may be necessary to ensure quick and decisive action. This aligns with Northouse (2023), who emphasises the value of situational leadership, where flexibility is a core principle of effective leadership.
5.3 Challenges of Using the Particular Leadership Styles by the Head in Managing Teachers Behaviour TC "5.3 Challenges of Using the Particular Leadership Styles by the Head in Managing Teachers Behaviour" \f C \l "1" 
 The study revealed that while democratic leadership in schools was found to promote inclusivity and participation, it also presented significant challenges in managing teachers’ behaviour. The findings indicated that the major challenge was the conflict and delays in decision-making. This implies that the use of a democratic leadership style only to manage teachers may lead to ineffective school management since it may contribute to indecisiveness, miscommunication, and lack of cohesion among school leaders and teachers. In some cases, rejected opinions lead to resentment. This challenge aligns with Hassnain (2023), who reported that democratic leadership can cause delays in decision-making due to extensive consultations.

In similar ways, the study findings reported that the use of democracy led some teachers to avoid their responsibility. The findings indicate that when decision-making is collective, some teachers tend to rely on group discussions rather than taking individual accountability for their duties. These findings align with Kroon, Hart, and Van Kreveld (1991), who reported that the accountability of an individual is more effective in doing group work rather than standing alone in responsibility. 
Furthermore, the results of the study indicate that the use of democratic leadership often led to teachers' resistance to change. It was revealed that many teachers, especially those accustomed to traditional teaching methods, were reluctant to adopt new approaches under democratic leadership. They preferred maintaining the status quo and hesitated to implement innovative strategies, which hindered school progress and development. These findings align with Inandi, Tunç, Yücedaglar, and  Kiliç (2020), who presented that the use of democratic leadership styles has a negative significant relationship with the routine-seeking and emotional reaction dimensions of resistance to change.
Further, the study revealed that one of the major challenges of transformational leadership I was  the dependency syndrome, where teachers become overly reliant on the vision and guidance of the head teacher. This challenge is supported by Northouse (2023), who argued that while transformational leadership is highly inspiring, it can sometimes undermine the autonomy of team members, thus leading to dependency on the leader for direction. The findings also suggest  that the use of transformational leadership styles requires a significant effort and resources to continually motivate and inspire teachers. This finding aligns with the research of Riggio (2016) who pointed out that the demands of transformational leadership may not always align with the practical realities of managing schools, especially in contexts where resources are limited.
In the laissez-faire leadership style, the findings presented the challenges of the lack of direction and guidance, which often leaves teachers uncertain about their roles and responsibilities. This absence of oversight can lead to inconsistent teaching practices and confusion in managing school activities. These findings are similar to Chaudhry and Javed (2012), who argue that the absence of structured leadership in laissez-faire environments can result in diminished organisational performance and lowered teacher accountability. The lack of clear leadership can hinder effective teaching and management, as teachers may feel unsupported in their roles. This finding aligns with Stewart (2006) who supports  the laissez-faire approach, that  it  grants freedom to staff members; it can also result in decreased motivation and effectiveness. Teachers may feel disconnected from the school’s goals, thus leading to a lack of initiative and ownership over their responsibilities.
The study findings also reported that the use of  autocratic leadership style may lead to the suppression of teacher’s creativity, as decision-making is centralised and leaves little room for innovative contributions. These findings align with Chukwusa (2018) in Zambia, who reported that the use of  autocratic leadership style prevents the use of creative ideas for problem-solving. This implies that this leadership style can restrict the creative potential of teachers, which is vital for addressing dynamic challenges in education. Furthermore, autocratic leadership discourages teamwork and weakens relationships between teachers and management. 
This is also supported by Chukwusa (2018), who argues that autocratic environments foster hostility and reduce communication, thus ultimately affecting workplace dynamics. The findings also reported that the use of an autocratic leadership style leads to the lack of involvement in decision-making, which often leads to dissatisfaction and reluctance to follow directives. This finding is  in line with Goleman (2017) who reported that the use of autocratic leadership styles contributes to job dissatisfaction and decreased organisational commitment, which can further harm the school’s overall performance.

CHAPTER SIX TC "CHAPTER SIX" \f C \l "1" 
SUMMARY, CONCLUSION AND RECOMMENDATIONS OF THE STUDY TC "SUMMARY, CONCLUSION AND RECOMMENDATIONS OF THE STUDY" \f C \l "1" 
6.1 Introduction TC "6.1 Introduction" \f C \l "1" 
This chapter  gives  the  summary, conclusions, and recommendations of the study based on the objectives, which were to identify the common leadership styles used by the head of the schools in public primary schools in Temeke Municipality, to explore teachers’ perceptions on the school  head’s  leadership styles in public primary schools, and to examine challenges of using particular leadership styles in managing teachers’ behaviour in public primary schools. The chapter is  divided into five subheadings; the first subheading gives   the  overview of the study, focusing on the purpose, objectives, literature review, and methodology used to collect and analyse the data. The second subheading gives  the  summary of the major findings of the study, while the  three remaining  subsections give  the conclusion of the study. The four subsections share the implications and recommendations based on the study’s implications.
6.2 Summary of the Study TC "6.2 Summary of the Study" \f C \l "1"  

This study examined the influence of school leadership styles on teachers' behavioural change in primary schools within the Temeke Municipality, Tanzania. It was guided by three specific research objectives namely:
i. To identify the common leadership styles used by the head of the schools in public primary schools

ii. To explore teachers’ perceptions on the school heads’ leadership styles in public primary schools.

iii. To examine the challenges of using particular leadership style in managing teachers’ behaviour in public primary schools.

This  study was guided by Behavioural Theory, introduced by Lewin, Lippitt, and White (1939). The theory provided a clear framework for understanding how different leadership styles were   impacting teacher’s behaviour. Behavioural Theory explains that leadership styles directly impact teachers’ behaviour by shaping motivation, commitment, and job satisfaction. For instance, democratic leadership fosters engagement and productivity, while autocratic and laissez-faire styles may lead to disengagement and low morale.
The study reviewed different related literature from both within and outside the country.  It focused  on understanding the common leadership styles used by the head of schools in public primary schools in Temeke Municipality, the teachers’ perceptions of the head of  schools’  leadership styles in public primary schools, and to examine the  challenges of using particular leadership styles in managing teachers’ behaviour in public primary schools.
This study adopted the interpretivist paradigm with a qualitative approach under the multiple case study design for an in-depth examination of how various school leadership styles influence teachers' behavioural changes by prioritising the subjective experiences and interpretations of the teachers themselves. The study used 22 respondents: 5 primary school heads from Temeke Municipality, 1 district education officer, 1 ward education officer, 5 academic teachers, and 10 teachers. Further, purposive sampling was employed to select the key informants   who were the district education officers, school heads, ward education officers, and academic teachers, while the snowball sampling was used to recruit teachers from the five primary schools involved in the study.
The study employed three methods of data collection, namely semi-structured interviews, observation and documentary review. Semi-structured interviews were used to collect qualitative data from the municipality education officer, school heads, ward education officer, academic teachers and teachers. Further observation was used to collect data on the common leadership styles used by head teachers from all the five schools, while documentary review collected information on the challenges and teachers’ perceptions of the head teachers’ leadership styles. The qualitative data were analysed using thematic analysis by following six steps while the trustworthiness of the study was  ensured by credibility, dependability, transferability and comformability.
6.3 Summary of  the Major findings TC "6.3 Summary of  the Major findings" \f C \l "1" 
6.3.1 Common Leadership Styles Used by Head Teachers in Public Primary Schools TC "6.3.1 Common Leadership Styles Used by Head Teachers in Public Primary Schools" \f C \l "1" 
The findings indicated that the democratic leadership style was the most commonly used approach among public primary school head teachers, with 68.2% of the participants affirming its effectiveness. This leadership style fosters inclusivity, collaboration, and shared responsibility in school management. Teachers reported that they were actively participating in decision-making processes, which enhanced their sense of empowerment and created a positive work environment. Several academic teachers and head teachers confirmed that this style was  being  applied in their schools, thus  emphasising that teachers' input  was  valued during meetings, and their participation in school management strengthened teamwork.
The study further examined the specific areas where democratic leadership was being implemented in schools. The results indicated that 80% of the participants recognised that head teachers were ensuring teacher participation in decision-making, while 90% acknowledged the role of democratic leadership in school meeting preparation. Teachers also confirmed that their opinions were being sought before major decisions were made, and head teachers were facilitating meetings that allowed open discussions on school matters. Some teachers highlighted that they had the opportunity to vote on important issues, thus ensuring that all voices were considered in decision-making processes.
The study also found that 85% of the participants reported that the head teachers were promoting freedom of expression among teachers, allowing them to share their views without fear. Teachers expressed appreciation for this aspect, stating that it was fostering transparency and trust between the staff and leadership. However, a small percentage (15%) of the respondents felt that freedom of expression was not fully being upheld in their schools. Additionally, 75% of the participants confirmed that the head teachers were delegating responsibilities to teachers, thus allowing them to take on managerial roles. Despite this, some teachers noted that delegation was often limited when it came to financial decision-making, as head teachers remained cautious about entrusting financial responsibilities.
Finally, fairness and transparency were highlighted as key aspects of democratic leadership, with 95% of the respondents acknowledging that the head teachers were handling school matters with openness and integrity. Teachers reported that they were well-informed about school policies and financial matters, thus fostering a sense of trust and accountability. However, a small number of the participants (5%) felt that some head teachers lacked transparency in communication. Overall, the findings demonstrate that the democratic leadership style enhanced teacher engagement, fostered  a collaborative school environment, and promoted fairness and openness in school governance.
Even though the democratic leadership style was  commonly being used, the findings revealed that head teachers were also applying other leadership styles such as transformational, laissez-faire, and autocratic. Transformational leadership was reported by 9.1% (2 out of 22) of the participants, indicating that head teachers were  inspiring and motivating teachers, fostering teamwork, and encouraging  innovation and supporting teachers' goals  thus enhancing  cooperation and morale. 
The laissez-faire leadership style was mentioned by 4.5% (1 out of 22) of the participants. It primarily applied to experienced teachers who required minimal supervision. With this type of leadership, teachers were required to work independently, with the heads of school intervening only when necessary. Meanwhile, 13.6% (3 out of 22) of the participants acknowledged the use of the autocratic leadership style, especially during crises or when strict policies required immediate enforcement. 

6.3.2 Teachers’ Perceptions of Head Teachers’ Leadership Styles TC "6.3.2 Teachers’ Perceptions of Head Teachers’ Leadership Styles" \f C \l "1" 
The findings suggested that teachers had both positive and negative   perception  on  each leadership style, thus  emphasising the need for a balanced approach. The study revealed that democratic leadership was positively viewed for fostering collaboration and inclusivity (61.9%), thus promoting teamwork and job satisfaction. However, it was negatively perceived by 38.1% of the teachers, who noted delays in decision-making and conflicts arising from prolonged discussions. Similarly, transformational leadership was positively appreciated for its ability to inspire and empower teachers (77.8%), enhancing professional growth and fostering a shared vision. On the other hand, it was negatively viewed by 22.2% of the teachers, who felt it was disruptive due to frequent changes, thus creating instability.
Laissez-faire leadership, which granted teachers autonomy and encouraged creativity, was positively valued by 66.7% of the teachers. However, 33.3% of the  teachers negatively criticised it for lacking oversight, thus  leading to inefficiency and reduced teacher commitment. Autocratic leadership, while positively ensuring quick decision-making and maintaining order in crisis situations (38.1%), was negatively viewed by 61.9% of teachers who felt it suppressed teacher autonomy and morale, thus stifling innovation.
6.3.3 Challenges of Using Particular Leadership Styles in Managing Teacher Behaviour TC "6.3.3 Challenges of Using Particular Leadership Styles in Managing Teacher Behaviour" \f C \l "1" 
The study findings reported various challenges related to leadership styles in school management. Democratic leadership was reported to be associated with conflicts, delayed decisions, and lack of accountability, as some teachers avoided responsibility. Transformational leadership faced the challenge of creating dependency syndrome, where teachers overly relied on the head teacher’s guidance, thus reducing innovation. Laissez-faire leadership led to issues of lack of supervision and poor coordination, with some teachers neglecting their responsibilities. 
Autocratic leadership posed difficulties such as frustration and low motivation among teachers, as it limited participation and creativity. These findings suggest that head teachers must balance leadership styles based on the context to manage teacher behaviour effectively. The findings suggest that no single leadership style is ideal. Instead, a balanced approach that incorporates aspects of democratic, transformational, laissez-faire, and autocratic leadership can better address the diverse needs of teachers. 
While democratic and transformational leadership styles are positively beneficial for enhancing teacher morale and collaboration, their potential negative outcomes such as delays in decision-making and frequent changes should be managed. Autocratic leadership, although positively effective in crisis situations, should be used sparingly to avoid negatively stifling teacher motivation and creativity. Similarly, while laissez-faire leadership positively promotes autonomy, it requires careful oversight to prevent inefficiency. A head teacher who can adapt and integrate multiple leadership styles is likely to foster a more motivated, committed, and effective teaching staff.

6.4 Conclusions TC "6.4 Conclusions" \f C \l "1" 
This study aimed at investigating the influences of heads’ leadership styles on teachers’ behaviour change in Temeke Municipality in Tanzania. The conclusion is grounded on the major study objectives as follows:  
Basing on the major finding, the study concludes that even though many leadership styles such as transformational, laissez-faire and autocratic were being used by head teachers,   democratic leadership was the most commonly and effectively applied style among head teachers in public primary schools. It is  concluded that democratic leadership style fostered teacher participation, collaboration, transparency, and creating a positive working environment. 
Furthermore, it is concluded that teachers perceived leadership styles both positively and negatively. It is concluded that while democratic and transformational leadership styles were appreciated by all teachers for promoting teamwork, and professional growth, they were also criticised for causing delays in decision-making and instability due to frequent changes. Also, the study concluded that the autocratic and laissez-faire leadership styles, although beneficial in certain contexts such as crisis management or when dealing with experienced teachers, were often viewed negatively for limiting creativity, autonomy, and reducing accountability in the school’s context.
Additionally, basing on the major findings of the study, it is concluded that no single leadership style is ideal for managing teacher behaviour effectively. It is concluded that each leadership style presents its own strengths and challenges. Therefore, head teachers are encouraged to adopt a balanced and flexible leadership approach that integrates elements of democratic, transformational, laissez-faire, and autocratic styles based on the situation.  
6.5 Implications of the Findings TC "6.5 Implications of the Findings" \f C \l "1" 
Based on the major findings of the study, the following three implications are suggested:
The findings of the study indicates that while the democratic leadership style was found to be the commonly used by head teachers, the findings show uncertainty for its implementation because   it leads  to delayed decision-making and conflicts due to prolonged discussions.  This implies the need for effective decision-making within democratic leadership settings thus helping head teachers manage participatory processes efficiently.  
The findings revealed that, teachers had mixed perceptions of different leadership styles. Although democratic and transformational leadership was praised for motivating teachers and promoting professional growth, the findings also revealed that it created a dependency syndrome that limited teachers’ independence and innovation.
The findings showed that each leadership style comes with distinct challenges when managing teachers’ behaviour. For example, laissez-faire leadership leads to reduced supervision and accountability, while autocratic leadership discourages teacher participation and morale. These challenges indicate that a one-size-fits-all leadership approach is ineffective. This calls for head teachers to adopt a flexible leadership strategy that draws from multiple styles to manage teacher behaviour effectively and therefore enhance school performance.
6.6 Recommendations of the Study TC "6.6 Recommendations of the Study" \f C \l "1"  

6.6.1 Recommendations for Further Actions TC "6.6.1 Recommendations for Further Actions" \f C \l "1" 
Based on the study findings and implications, the following recommendations are  be made for further action:
The Ministry of Education Science and Technology and local government authorities should focus on providing continuous professional training for head teachers. This training should specifically address effective decision-making within democratic leadership settings, thus helping head teachers manage participatory processes efficiently.  
The school quality assurers and education officers should support head teachers in finding the right balance between offering necessary support and promoting teacher autonomy. Through mentorship, regular supervision, and targeted guidance, they can help head teachers delegate responsibilities more effectively, thus fostering innovation and reducing dependency among teachers.
Teacher training colleges and educational planners should revise leadership development programmes to put a strong emphasis on context-specific, blended leadership styles. These programmes should equip head teachers with the necessary skills to apply a variety of leadership approaches according to specific school contexts.  
6.6.2 Recommendations for Further Study TC "6.6.2 Recommendations for Further Study" \f C \l "1" 
Due to the limited scope of this study, which focused only on Temeke Municipality, encompassing just 5 primary schools and 22 participants, the following areas are recommended for further investigation to provide a more comprehensive understanding of how leadership styles affect teachers' jobs and overall performance:

i. The Influence of Leadership Styles on Teacher Behaviour and Student Performance in Primary Schools.

ii. The Role of School Leadership in Shaping Teacher Engagement and Classroom Management in Primary Schools.

iii. Leadership Approaches and Their Impact on Teacher Professional Development and Student Engagement in Secondary Schools.

iv. Exploring Leadership Styles and Their Influence on Faculty Motivation and Student Learning Outcomes in Colleges.
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Appendix: Research Instruments for Data Collection
Interview Guide for Municipality Education Officer, Ward Education Officer, and School Head
Region: ……………………. Municipality……………….Date……………………………
Dear District education officer, ward education offices, heads of the school and teachers, I am Evetha Edward Karani, a student at the Open University of Tanzania, pursuing a Master Degree in Education Administration, Planning, and Policy Studies (MED-APPS). I am conducting research on how “the leadership styles of school heads influence changes in teacher behaviour in primary schools within Temeke Municipality, Tanzania”. Please answer each question based on your understanding. Your responses will remain confidential and will be used solely for research purposes. I appreciate your cooperation, and the confidentiality of the information provided will be strictly maintained. Thank you for your participation!
SECTION A
Common leadership styles used by the head of schools in public primary schools
1. How long have you served as a Municipal Education Officer in this district?
2. Based on your experience, what leadership styles are commonly practiced by heads of public primary schools in your municipality?
3. How do school heads typically involve teachers and other staff in the decision-making processes?
4. What approaches do school heads use to address conflicts or challenges among their staff, according to your observations?
5. In your view, which leadership styles have proven most effective in helping school heads achieve school goals and improve performance? Why?
6. Have you observed any changes or adaptations in the leadership styles of school heads when dealing with different challenges or situations? If so, can you provide examples?
SECTION B
 Teachers’ perceptions of the head's leadership styles in public primary schools
1. For how long have you been a teacher in this school? 
2. How would you describe the leadership style of the heads of school?
3. To what extent do you feel involved in decision-making at your school?
4. How does the head of school’s leadership style impact your motivation and performance as a teacher?
5. How effective do you think the head of school’s leadership style is in creating a positive school environment?
6. What improvements would you suggest for the head of school to enhance leadership and school management?
SECTION C
Challenges of using particular leadership styles in managing teachers' behaviour in public primary schools
1. What challenges have you faced while using your preferred leadership style to manage teachers' behaviour?
2. How does the head of school’s leadership style influence teachers’ discipline and punctuality?
3. What challenges do you think arise from using an authoritarian, democratic, or laissez-faire leadership style in managing teachers?
4. How do you handle resistance or opposition from teachers regarding your leadership style?
5. In what ways does the school's leadership style hinder or support professional development among teachers
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