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ABSTRACT
The purpose of this study was to investigate the influence of accommodation facilities on students’ academic performance in ward secondary schools in Sikonge District Council. Specifically, the study sought to: explore the status of accommodation facilities in these schools; examine the criteria used to allocate students to the schools; assess the extent to which school accommodation facilities affect academic performance; and suggest appropriate measures to improve accommodation facilities in ward secondary schools. The study employed a cross-sectional research design and a mixed-methods approach, collecting data from six secondary schools with a total of 150 participants. Respondents included st
udents, teachers, parents, planners, policy makers, and government officials such as Village Executive Officers, Ward Executive Officers, Ward Education Coordinators, and District Education Officers. Data collection instruments comprised structured questionnaires and documentary review. Data analysis was conducted using descriptive statistics, with the aid of the Statistical Package for Social Sciences (SPSS) version 25 and Microsoft Excel, which generated frequencies, percentages, tables, and charts. The findings revealed that there is a shortage of accommodation facilities in ward secondary schools, despite students’ high demand for them. Distance from home to school was identified as the most common criterion for allocating students to schools. Furthermore, the results indicated that students residing in hostels performed better in the Form Four national examinations compared to those living at home or in rented houses. The study concludes that adequate and affordable hostel facilities play a significant role in improving students’ academic performance. It therefore recommends that more hostels be constructed in all community secondary schools, ensuring that they are of good quality, safe, and accessible to students from different socio-economic backgrounds.

Keywords: Accommodation facilities, academic performance, ward secondary schools, Sikonge District, Tanzania.
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CHAPTER ONE

INTRODUCTION

1.1 
Chapter Overview
This chapter provides a comprehensive overview of the study and lays the foundation for the subsequent sections of the dissertation. It begins with the background of the problem, which situates the study within its broader global, regional, national and local contexts and highlights the persistent challenges associated with inadequate accommodation facilities in ward secondary schools. The background also discusses how these challenges are linked to broader issues of attendance, student motivation, safety, equity and academic performance.
The chapter then presents the statement of the research problem, which defines the central issue the study seeks to address and explains why the problem remains critical despite ongoing educational reforms and policy interventions. This is followed by the objectives of the study, which specify what the research aims to achieve both in general and through specific, measurable objectives. Closely related to the objectives are the research questions, which provide a structured guide for data collection and analysis by focusing on the relationship between accommodation facilities and students’ academic performance.
1.2 
Background to the Study

The influence of accommodation facilities on students’ academic performance has emerged as an important theme in educational research, particularly within the context of developing countries where access and quality remain uneven. Accommodation is not merely a logistical concern but a structural factor that shapes students’ learning experiences, attendance and motivation. In rural areas, long distances to school often result in lateness, absenteeism, fatigue and in some cases, school dropout, all of which negatively impact learning outcomes (Tesfai, 2024; Okello, 2025; URT, 2010). 
Conversely, access to safe and reliable hostels or dormitories provides students with greater opportunities for private study, improved concentration and enhanced safety, especially for girls vulnerable to harassment and early pregnancies (Mwinuka, 2023; Mwalongo, 2021; Mutua & Wambua, 2023). The problem, however, is that in many ward secondary schools, particularly in rural Tanzania, accommodation facilities remain inadequate or completely absent. This neglect contributes directly to persistent inequalities in attendance, student motivation, and academic outcomes, raising concerns about the overall quality and equity of education (World Bank, 2019; Méndez & Torres, 2019; Bista & Cosgriff, 2021). Understanding this problem is critical for examining the barriers that undermine student performance in Tanzanian ward secondary schools.
Globally, the problem of inadequate or poorly managed residential facilities has been documented as a barrier to educational outcomes. The World Bank (2019) emphasized that adequate infrastructure, including hostels and other learning facilities, improves attendance and supports higher achievement. Research in Ecuador similarly found that students in schools with well-developed infrastructure performed better than those in poorly equipped environments (Méndez & Torres, 2019). Boarding school studies provide further evidence: when well managed, residential environments increase study time, discipline and concentration, but poorly resourced facilities can contribute to disengagement and poor academic results (Bista & Cosgriff, 2021; Abdu-Raheem, 2020; Alam & Forhad, 2021). These findings illustrate the persistent global problem of how living and learning environments shape educational attainment.
Across Africa, the shortage of quality school infrastructure, including hostels, continues to restrict academic outcomes. Owoeye and Yara (2022) showed that hostel facilities significantly improved student performance in Nigeria, while Usman and Mohammed (2021) found that recreational and supportive facilities enhanced student engagement and learning. Okonkwo (2024) further reported that even in higher education, quality hostel amenities strongly predicted students’ grades, highlighting the cross-cutting importance of accommodation across education systems. Other studies (Chukwu, 2020; Adedeji & Olaniyan, 2019; Akinyele, 2021) have also emphasized that while African governments have made strides in expanding access, they have often underinvested in residential facilities. This imbalance creates inequities where students with access to hostels succeed, while those without remain disadvantaged.
In East Africa, the persistence of inequalities between day and boarding students underscores the same problem. Mutua and Wambua (2023) found that boarding students in Kenya consistently outperformed day students due to reduced commuting times and more opportunities for evening study. Muthama (2024) observed that the utilization of facilities rather than their presence determined learning outcomes, highlighting inefficiencies in school resource management. In Rwanda, Ndayisenga and Habimana (2024) found that inadequate science laboratories weakened student achievement, while Okello (2025) showed that inadequate infrastructure in Uganda contributed to inconsistent academic results. Eritrean research also established that students traveling long distances to school were at greater risk of dropout, underscoring the role of accommodation in retention (Tesfai, 2024). Comparable studies from Tanzania’s neighbors further confirm that academic disparities in East Africa are deeply linked to structural challenges in infrastructure and hostel provision (Ngware et al., 2021; UNESCO, 2022).
The Tanzanian context vividly illustrates these challenges. Following independence and the implementation of the Secondary Education Development Plan (SEDP 2004–2009), the government expanded secondary enrollment rapidly, especially through the establishment of ward secondary schools (MoEC, 2004; URT, 2010). However, most of these schools were created without hostels or adequate infrastructure. Empirical evidence highlights the effects: Komba (2019) showed that insufficient facilities negatively affected student performance in Bukoba, while Chacha (2022) documented the same in Iringa District. 
In Rorya, Mogesi (2024) found that distance to school was a significant determinant of student performance. Importantly, Mwinuka (2023) demonstrated that the provision of girls’ hostels in Njombe improved academic performance, reduced dropout, and enhanced safety. Similar studies (Buchwa, 2020; HakiElimu, 2021; Mkude, 2022) emphasize that although Tanzania has achieved access goals, infrastructural deficits, particularly in accommodation, continue to undermine equity and performance.
At the local level, Sikonge District in Tabora Region reveals the micro-level realities of this problem. Makungu (2022) observed that extracurricular facilities supported student learning, yet their availability remained scarce. Mwalongo (2021) highlighted how early pregnancies, often linked to unsafe journeys and lack of hostel facilities, interrupted girls’ schooling. Further, UDSM (2020) research identified poverty, long distances, and inadequate infrastructure as critical determinants of poor performance in the district. These findings confirm that Sikonge shares the same structural weaknesses observed nationally and regionally. Without proper accommodation, students remain vulnerable to social risks and academic failure (Chacha, 2022; Mwinuka, 2023; Mogesi, 2024).
Moreover, evidence from global, continental, regional, and national studies converges on the persistent problem that inadequate accommodation is a structural barrier to effective learning. While policies have prioritized expanding access, little attention has been paid to hostel provision, leading to disparities in attendance, safety, motivation and performance (World Bank, 2019; Méndez & Torres, 2019; Owoeye & Yara, 2022; Mutua & Wambua, 2023; Mwinuka, 2023). The situation in Sikonge District exemplifies this neglect, where students remain disadvantaged by poverty, distance and lack of facilities. Addressing this research problem is crucial for informing evidence-based policies, guiding investment in student hostels and ensuring equitable access to quality education in Tanzania’s ward secondary schools.
1.3 
Statement of the Problem
Despite efforts to improve education outcomes in Tanzania, many ward secondary schools, particularly those in rural areas such as Sikonge District, continue to perform poorly in the Certificate of Secondary Education Examination (CSEE). National statistics show that only about 25 to 30 percent of students achieve Division I to III, while the majority fall into Division IV or fail altogether (MoEST, 2018). Reports further indicate that community-based schools, which make up most of the schools in rural districts, consistently underperform compared to other types of schools due to limited infrastructure and inadequate learning facilities (ESRF, 2021).
In Sikonge District, the situation is more serious. Many students travel long distances daily because of the absence of hostels, which leads to fatigue, irregular attendance and less time for private study. Local education reports highlight that students in hostels tend to perform better than day scholars, yet the majority of ward secondary schools in the district either lack hostel facilities altogether or have overcrowded and poorly maintained ones. This problem is compounded for girls, who face additional risks such as insecurity and health challenges when adequate hostel facilities are not provided (Zakaria, 2024; Mtani, 2019).
The shortage of reliable accommodation facilities has contributed to low academic outcomes in Sikonge District, with many schools ranked in the lower tiers of national performance results released by NECTA in recent years. However, little empirical research has been conducted to establish the extent to which the availability and quality of hostels affect student academic performance in ward secondary schools within this district.
This study, therefore, seeks to fill that gap by investigating the influence of accommodation facilities on student performance in Sikonge District. The findings will provide much-needed evidence to guide policymakers, education administrators and other stakeholders in planning interventions that can improve student welfare and learning outcomes.
1.4 
Objectives of the Study
The general objective of this study was to investigate the influence of accommodation facilities on students’ academic performance in ward secondary schools in Sikonge District. 
1.4.1 
Specific Objectives

Specifically, the study was guided by the following objectives:

(i) To explore the status of accommodation facilities in secondary schools in Sikonge District.

(ii) To examine the criteria for allocating pupils to the Sikonge district council secondary schools.
(iii) To assess the extent to which school accommodation facilities affect the academic performance of secondary school students in the Sikonge district council.
(iv) To suggest appropriate measures to improve ward secondary school accommodation facilities in the Sikonge district council.
1.5 
Research Questions

(i) What is the status of accommodation facilities in wards’ secondary schools in Sikonge District?

(ii) What are the criteria used to allocate pupils to secondary schools in the Sikonge district council?

(iii) To what extent do school accommodation facilities affect academic performance in wards’ secondary schools in Sikonge District Council?

(iv) What are the appropriate measures to improve ward secondary school accommodation facilities in the Sikonge district council?

1.6 
Significance of the Study

This study is significant in several ways. Theoretically, it contributes to the limited body of knowledge on how accommodation facilities influence academic performance in ward secondary schools, an area often overlooked in education research. Empirically, it provides context-specific evidence from Sikonge District, offering insights that can inform comparative studies in similar rural contexts. At the policy level, the findings will support the Ministry of Education and local government in prioritizing hostel construction and management within national plans such as the ESDP and Tanzania Development Vision 2025, and align with Sustainable Development Goal 4 on inclusive and equitable quality education. Practically, the study informs school administrators, teachers and communities on strategies to improve attendance, motivation and safety through adequate accommodation. Socially, it addresses equity and gender-related challenges, particularly for girls, by highlighting accommodation as a means of reducing dropout, enhancing performance and promoting safe learning environments.
1.7 
Scope of the Study

The scope of this study is limited to the analysis of the impact of accommodation facilities on the academic performance of students in ward secondary schools in Sikonge district council. The study focuses on the availability, affordability, and quality of accommodation facilities in the district council, as well as the factors that influence access to these facilities. The study has also proposed recommendations and strategies for improving access to accommodation facilities and enhancing academic performance among students in ward secondary schools in the district council.
1.8 
Definitions of Key Terms

1.8.1 
Academic Performance
Narad and Abdullah (2016) define academic performance as the extent to which a student achieves desired learning outcomes as measured through examinations and classwork. Goni and Bello (2016) view it as the level of attainment of specific academic goals over a given period of study. According to Mushtaq and Khan (2012), academic performance is influenced by a combination of personal, environmental, and institutional factors that collectively determine educational achievement. In the context of this study, academic performance refers to the learning outcomes of students in ward secondary schools in Sikonge District, measured through attendance, motivation and examination results.
1.8.2 
Education

MoEC (2004) defines education as the process of acquiring knowledge, skills, values, morals, beliefs and habits through systematic teaching and training. Dewey (1916) conceptualized education as the continuous reconstruction of experience, fostering intellectual growth and social development. Freire (1996) further emphasized education as a tool for empowerment and transformation, enabling learners to challenge inequality. In the context of this study, education refers to the formal provision of secondary schooling in ward secondary schools aimed at equipping learners with skills, knowledge and values for higher learning and life opportunities.
1.8.3 
Physical-related Factors

Narad and Abdullah (2016) describe physical-related factors as school facilities, such as classrooms, laboratories, and libraries that directly support teaching and learning. Earthman (2004) argues that the quality of school buildings and infrastructure has a strong correlation with student achievement. 
According to Lyons (2012), the adequacy of teaching and learning materials, along with conducive physical environments, improves concentration and learning outcomes. In this study, physical-related factors are understood as the availability or inadequacy of hostels, furniture, classrooms and related infrastructure that influence the academic performance of ward secondary school students.
1.8.4 
School-related Factors

Nyandwi (2014) identifies school-related factors as internal conditions, including teacher quality, discipline, and management practices, which affect student achievement. Okumu et al. (2008) emphasize that leadership style and school climate significantly shape student outcomes. Similarly, Coleman (2006) highlights the importance of school resources and organizational culture in determining performance. In the context of this study, school-related factors are considered in relation to how the availability or absence of student accommodation facilities in ward secondary schools affects attendance, discipline and academic performance.
1.8.5 
Ward Secondary Schools
URT (2010) defines ward secondary schools as government-established schools located within administrative wards, designed to expand access to secondary education. Babyegeya (2002) describes them as schools largely initiated through community efforts but supported by government resources and staffing. Wedgwood (2007) views them as a strategy for mass secondary education expansion in Tanzania, especially targeting rural and disadvantaged populations. In the context of this study, ward secondary schools are understood as public secondary schools in Sikonge District, jointly supported by government and community resources, but constrained by inadequate accommodation facilities, which affect students’ performance.
1.9 
Conceptual Framework
The study’s 1.1 conceptual framework illustrates the relationship between school facilities and student academic performance in CSEE in Sikonge District. It focuses on three main factors: feeding, sanitation, and accommodation facilities as independent variables, which directly influence the dependent variable, students’ academic performance. The framework is adapted from Garrett (1981) with modifications by the researcher.
The figure 2.1 illustrates that accommodation facilities have a significant impact on academic performance. The independent variables in this framework are feeding, sanitation, and accommodation. Feeding, which entails the provision of quality food, clean drinking water, and well-timed meals, influences students’ concentration, energy levels, and academic engagement. Poor nutrition has been shown to lower memory retention and lead to absenteeism, anxiety and low achievement (Makori & Oduor, 2022).
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Figure 1.1: A Conceptual Framework
Source: Garrett (1981) and the Researcher’s modifications
Sanitation, represented by the state of toilets, drainage systems, and waste disposal facilities, contributes to students’ health and attendance. Schools with adequate sanitation report fewer illnesses, reduced absenteeism and improved performance (UNESCO, 2023). Accommodation, defined by the quality of hostels in terms of ventilation, space, and security, shapes the learning environment by reducing fatigue from commuting and enabling extended study hours. Studies in Tanzania and other African countries consistently show that access to safe and comfortable hostels enhances academic outcomes (Mutua & Wambua, 2023; Komba, 2019).
The impact of these independent variables is mediated by several intervening variables, including administration, family economic status, gender, age, teacher quality, student motivation, policies and availability of resources. Effective school administration ensures the efficient management of feeding, sanitation and hostel facilities, which in turn improves academic results (Chacha, 2022). Family economic status influences whether students can afford nutritious meals and hostel fees, thereby widening or narrowing performance gaps (Ngware et al., 2021). 
Gender plays a critical role, as girls are disproportionately affected by poor sanitation and lack of secure hostels, often leading to absenteeism or dropout (Mwalongo, 2021). Teacher quality and student motivation further determine how students benefit from available resources, while education policies and community involvement create broader structures that sustain or constrain the effectiveness of these conditions (HakiElimu, 2021; Neal & Neal, 2013).
The dependent variable is students’ academic performance in the Certificate of Secondary Education Examination (CSEE). Academic performance is reflected through test scores, attendance, and students’ ability to remain motivated and engaged. Schools that provide nutritious meals, adequate sanitation, and safe accommodation, while also addressing intervening factors such as teacher quality and family support, report higher academic achievements (Tesfai, 2024; Okello, 2025). 
Conversely, inadequate feeding, poor sanitation and lack of accommodation, combined with weak intervening conditions, result in absenteeism, poor concentration, and ultimately poor academic outcomes. This framework therefore demonstrates that academic performance is a multifaceted outcome shaped not only by instructional quality but also by the wider environmental and social conditions surrounding learners (World Bank, 2019; Bista & Cosgriff, 2021).

CHAPTER TWO
LITERATURE REVIEW
2.1 
Chapter Overview

The previous chapter introduced the study by outlining the background, problem statement, objectives, and significance of the research. This chapter reviews literature related to the study in order to establish what has already been done, the methodologies used, and the gaps that remain to be addressed. The purpose of the literature review is to provide a foundation for the study, highlight research discrepancies and guide the researcher in maintaining focus on the core objectives.
This chapter is composed of four main subsections. The first subsection presents the theoretical perspectives that underpin the study. The second subsection discusses the empirical literature review, focusing on findings from past studies related to accommodation facilities and academic performance. The third subsection identifies the research gap by highlighting areas that have not been adequately studied. The final subsection provides the conclusion, summarizing the key insights from the reviewed literature and linking them to the current study.
2.2 
Theoretical Framework

This study is guided by Bronfenbrenner’s Ecological Systems Theory (1979), which emphasizes that human development and learning outcomes are shaped by interactions between multiple environmental systems, ranging from the immediate school setting to broader community and policy influences (Bronfenbrenner, 1979; Bronfenbrenner & Morris, 2006; Neal & Neal, 2013). The theory is particularly suitable because it captures both the direct effects of accommodation facilities on students’ attendance, safety and concentration, and the indirect influences of community support, cultural values and government policies. Unlike Maslow’s Hierarchy of Needs, which focuses primarily on individual motivation and the fulfillment of basic needs such as shelter and safety (Maslow, 1943; Freire, 1996; Narad & Abdullah, 2016), Bronfenbrenner’s model extends beyond the individual to account for systemic interactions between school, family, and policy environments. 
Similarly, Herzberg’s Two-Factor Theory (1959), though useful in explaining how poor hostels can function as hygiene factors that undermine student motivation, was originally developed for workplace contexts and is less comprehensive for analyzing educational environments (Okumu et al., 2008; Lyons, 2012). The Educational Production Function model (Hanushek, 1979) also provides insights by treating accommodation as an input influencing academic outputs, but it oversimplifies the learning process by overlooking social, cultural and systemic mediators (Coleman, 2006; Earthman, 2004). Bronfenbrenner’s Ecological Systems Theory is therefore adopted as the main framework because it provides a holistic, multi-layered lens through which the influence of accommodation facilities on academic performance in ward secondary schools can be critically examined in the Tanzanian context (Wedgwood, 2007; Komba, 2019; HakiElimu, 2021).
At the microsystem level, accommodation facilities constitute part of the students’ immediate learning environment. The availability of hostels, dormitories and related infrastructure directly influences attendance, concentration, and punctuality. Empirical evidence demonstrates that students with access to proper accommodation facilities perform better academically, as they are less fatigued and can dedicate more time to study (Earthman, 2004; Lyons, 2012; Mwinuka, 2023). In Tanzanian ward secondary schools, however, many students must walk long distances, leading to lateness and absenteeism, which compromise performance (Tesfai, 2024; Okello, 2025; Chacha, 2022). Thus, within the microsystem, accommodation is a crucial factor that shapes the daily educational experiences of learners.
The mesosystem focuses on the interaction between the school and the family or community. According to Bronfenbrenner (1979), positive relationships between these institutions foster better developmental outcomes. In the Tanzanian context, ward secondary schools are often community-supported, meaning that parents, local leaders, and NGOs play an important role in constructing and maintaining hostels (URT, 2010; Nyandwi, 2014). Epstein (2011) emphasizes that community participation in education strengthens student motivation and retention. Where communities mobilize resources for hostel provision, students benefit from safer and more conducive environments, but where such support is lacking, performance disparities persist (Makungu, 2022; Wedgwood, 2007; Coleman & Hoffer, 1987).
The exosystem refers to policies, institutions, and structures that indirectly affect students. In Tanzania, policies such as the Secondary Education Development Plan (SEDP) and the Tanzania Development Vision 2025 shape the allocation of resources to ward secondary schools (MoEC, 2004; URT, 2010). Studies reveal that while these reforms expanded access to education, they did not adequately address accommodation facilities, thereby contributing to inequalities in performance between rural and urban schools (Wedgwood, 2007; Buchwa, 2020; Mkude, 2022). This demonstrates Bronfenbrenner’s argument that exosystem-level factors, though external to the learner’s immediate environment, exert significant influence on educational outcomes (Neal & Neal, 2013; Tudge et al., 2009).
At the macrosystem level, broader cultural norms, values and societal priorities shape educational outcomes. In Tanzania, the policy emphasis on universal secondary education led to the rapid expansion of ward schools, but infrastructural support, such as hostels, has lagged, creating inequities (Wedgwood, 2007; Komba, 2019). Gender norms are also relevant, as inadequate accommodation disproportionately affects female students by exposing them to risks such as harassment, early pregnancies and dropout (Mwalongo, 2021; Mwinuka, 2023; UNESCO, 2022). Bronfenbrenner’s model captures how these macrosystemic cultural and policy orientations condition the opportunities available to learners in rural ward schools.
The chronosystem highlights the influence of time, historical events and policy changes on learning outcomes. Since independence, Tanzania has prioritized access to education, with significant reforms in the early 2000s under the SEDP (MoEC, 2004; URT, 2010). However, long-term neglect of student accommodation has resulted in a persistent mismatch between enrollment growth and infrastructure investment (Chacha, 2022; HakiElimu, 2021). Over time, this has created systemic disadvantages for rural students, confirming Bronfenbrenner’s argument that developmental outcomes are shaped by historical and policy trajectories (Bronfenbrenner & Morris, 2006; Neal & Neal, 2013).

In summary, Bronfenbrenner’s Ecological Systems Theory is adopted as the main theoretical framework because it comprehensively integrates the direct and indirect influences of accommodation facilities on students’ academic performance. Unlike alternative theories that focus narrowly on individual needs or linear input-output models, Bronfenbrenner’s framework allows for a nuanced analysis of how microsystem conditions (hostels), mesosystem interactions (community support), exosystem structures (policies), macrosystem values (cultural and national priorities), and chronosystem dynamics (policy reforms over time) converge to shape the educational experiences of students in ward secondary schools in Sikonge District.
2.3 
Empirical Literature Review 
2.3.1 
Status of Accommodation Facilities in Schools

The status of accommodation facilities in Tanzanian secondary schools is widely acknowledged as inadequate and detrimental to student achievement. Mogesi (2024), using a cross-sectional survey of 180 students and 20 teachers in Rorya, found that lack of hostels forced long commutes that increased absenteeism. Mboya and Kapinga (2018), in a mixed-methods case study of 120 participants in Tabora, revealed that overcrowded and poorly serviced hostels lowered student morale. Chacha (2022), through qualitative interviews with 80 respondents in Iringa, highlighted that congestion weakened concentration and created unhealthy learning environments. 
Komba (2019), using a survey of 200 students in Bukoba, found that hostel access was positively correlated with exam performance. Similarly, Mwinuka (2023), applying focus groups with 60 girls and interviews with 15 teachers in Njombe, emphasized that the absence of safe hostels exposed girls to dropout and early pregnancies. These findings suggest that in Sikonge, where many schools lack standard hostels, student underperformance in CSEE may be strongly linked to poor accommodation provision.
Comparable evidence from other African countries demonstrates similar patterns. Owoeye and Yara (2022), using a survey of 250 Nigerian students, showed that substandard hostels demotivated learners. Usman and Mohammed (2021), in a qualitative case study with 40 teachers in northern Nigeria, noted that hostels without utilities such as water and electricity had little educational value. Mutua and Wambua (2023), conducting a longitudinal study of 300 Kenyan students, established that boarding students consistently outperformed day scholars. 
Ndayisenga and Habimana (2024), applying mixed methods with 150 Rwandan students, found that the lack of water disproportionately affected girls. Khama and Baliyan (2020), through a survey of 168 Nigerian students, concluded that girls commuting long distances performed worse due to fatigue and insecurity. Taken together, these findings suggest that in Sikonge, the absence of secure and reliable hostels will likely reinforce gender disparities and undermine learning.
Global perspectives also reinforce the centrality of hostel provision in promoting academic achievement. Méndez and Torres (2019), using a survey of 500 Ecuadorian students, demonstrated that hostel access correlated with higher exam scores. Bista and Cosgriff (2021), through mixed methods involving 150 students and 20 teachers in Nepal, showed that overcrowded hostels weakened motivation. Nkundabanyanga et al. (2019), in a survey of 100 Ugandan students, emphasized that electricity in hostels improved evening study opportunities. The World Bank (2019), using a global infrastructure review, highlighted the strong correlation between hostels and improved retention. UNESCO (2022), conducting a global education review, further emphasized the importance of investment in hostels for equity. These findings suggest that in Sikonge, hostel investments must be matched with good management, utilities, and sanitation to achieve long-term academic benefits.
The gendered dimension of hostel provision is also widely documented. Mwinuka (2023), using focus groups and teacher interviews in Njombe, showed that secure hostels reduced dropout and early pregnancies among girls. UNESCO (2022), through a global desk review, stressed that gender-sensitive dormitories are essential for equity in education. Khama and Baliyan (2020), using surveys in Nigeria, revealed that long commutes lowered girls’ performance. Mutua and Wambua (2023), in their Kenyan longitudinal study, found that girls in boarding schools had lower dropout rates. Ndayisenga and Habimana (2024), through mixed methods in Rwanda, emphasized that inadequate utilities in hostels disproportionately affected female learners. These findings suggest that in Sikonge, the absence of gender-sensitive hostels risks widening the performance gap between boys and girls.
Overall, the reviewed literature demonstrates convergence across different methodological approaches. Evidence from cross-sectional surveys, mixed-methods case studies, longitudinal studies, qualitative interviews, and global desk reviews consistently shows that accommodation facilities are central determinants of student outcomes. Poorly managed or unavailable hostels contribute to absenteeism, fatigue, and insecurity, while well-managed, safe, and gender-sensitive hostels enhance discipline, study opportunities, and retention. These findings suggest that in Sikonge District, prioritizing hostel provision and management should be considered an essential educational intervention for improving academic performance and advancing gender equity in secondary schools.
2.3.2
The Criteria for Allocating Pupils to Secondary Schools

A study by Mbeba and Maro (2015), using a descriptive survey of 210 students and 25 teachers in Morogoro, found that pupils were primarily allocated based on proximity, without considering hostel availability. Similarly, Mogesi (2024), in a cross-sectional study with 180 students and 20 teachers in Rorya, confirmed that distance was the strongest determinant of allocation, disadvantaging learners in areas without hostels. 
Lyimo and Kalage (2021), through interviews with 30 education officers, revealed that quotas influenced placement more than infrastructure readiness. Chacha (2022), working with 80 respondents in Iringa through interviews and focus groups, noted that administrative convenience outweighed student needs in allocation. These findings suggest that in Sikonge, pupils are often placed in nearby ward schools even when hostels and resources are lacking, exposing them to long commutes and poor outcomes.
Regional evidence further supports this argument. Okello (2025), in Uganda, surveying 200 students and 30 administrators, showed that catchment zones guided allocation, often ignoring the capacity of schools to support students. Tesfai (2024), in Eritrea, conducted a mixed-methods study with 150 students and 25 teachers and reported that rural pupils placed in nearby schools underperformed due to inadequate hostels. Similarly, Oduor and Nyang’au (2022), surveying 250 parents in Kenya, observed that allocation policies congested some schools while underutilizing others. Ndayisenga and Habimana (2024), in Rwanda, using interviews with 40 teachers, found that proximity-based allocation disadvantaged students in schools without accommodation. These findings suggest that in Sikonge, reliance on distance as the main criterion reinforces inequality when infrastructure capacity is overlooked.
Several studies highlight that academic merit is often sidelined in allocation. Mboya and Kapinga (2018), using a mixed-methods case study with 120 participants in Tabora, found that even top-performing pupils were placed in under-resourced schools without hostels. Similarly, Komba (2019), in a survey of 200 students in Bukoba, revealed that performance was rarely considered, leaving high achievers in disadvantaged schools. HakiElimu (2021), in a policy review, reported that merit-based allocation was inconsistently applied across Tanzanian districts. Mkude (2022), analyzing district placement practices, concluded that student achievement was ignored in allocation policies. These findings suggest that in Sikonge, capable students may be placed in schools without facilities to support their learning potential, thereby lowering CSEE results.
The role of parents and communities is also significant. Epstein (2011), using a mixed-methods design, showed that excluding parents from allocation decisions weakened accountability and legitimacy. Mutua and Wambua (2023), in Kenya, through a longitudinal survey of 300 students and interviews with parents, reported that limited parental involvement created dissatisfaction when children were assigned to distant schools lacking hostels. Chacha (2022), in Iringa, found that parents expressed frustration with an allocation that ignored household realities. Okello (2025), in Uganda, reported that community exclusion in placement decisions increased resistance to school policies. These findings suggest that in Sikonge, community and parental involvement in allocation could improve satisfaction and enhance support for ward schools.
Finally, international organizations emphasize equity frameworks in allocation. UNESCO (2022), in a global review, stressed that equitable allocation must integrate resource availability with proximity. The World Bank (2019), in a cross-country infrastructure analysis, reported that proximity-only systems widened inequalities in low-income nations. Méndez and Torres (2019), in Ecuador, surveying 500 students, revealed that zone-based allocation placed rural learners in schools without dormitories, lowering performance. 
Bista and Cosgriff (2021), in Nepal, using a mixed-methods approach with 150 students and 20 teachers, confirmed that ignoring infrastructure in placement reinforced rural urban disparities. Neal and Neal (2013), through a policy analysis, concluded that network-based allocation involving schools, families, and communities’ created fairer placement. These findings suggest that in Sikonge, allocation reforms must balance distance, gender, merit, and hostel readiness to promote fairness.
2.3.3 
Effects of School Accommodation Facilities on Academic Performance
In Tanzania, several studies have demonstrated that hostel provision directly influences student performance. Komba (2019), through a descriptive survey of 200 students in Bukoba, found that hostel residents outperformed day scholars who commuted long distances. Mboya and Kapinga (2018), in a mixed-methods case study with 120 participants in Tabora, noted that dilapidated hostels discouraged learning and weakened results. Chacha (2022), in a qualitative study of 80 respondents in Iringa, observed that overcrowded hostels undermined concentration and reduced study time. 
Mwinuka (2023), using focus group discussions with 60 girls and interviews with 15 teachers in Njombe, reported that secure hostels reduced pregnancies and dropouts, enhancing girls’ retention. Mbeba and Maro (2015), using a descriptive survey in Morogoro, confirmed that poor planning of hostels negatively affected learning opportunities. These findings suggest that in Sikonge, the lack of adequate hostels forces students into long commutes and fatigue, contributing to persistent underperformance in CSEE.
Evidence from other African countries supports this view. Owoeye and Yara (2022), in Nigeria, surveyed 250 students and showed that hostel facilities improved punctuality, attendance, and overall achievement. Usman and Mohammed (2021), through a qualitative case study with 40 teachers in northern Nigeria, found that hostels without electricity reduced learning opportunities. Mutua and Wambua (2023), in a longitudinal study of 300 Kenyan students, established that boarding students consistently outperformed day scholars. 
Ndayisenga and Habimana (2024), using mixed methods with 150 Rwandan students, observed that the lack of water in hostels disproportionately affected girls. Khama and Baliyan (2020), in a survey of 168 students in Botswana, emphasized that girls commuting long distances had lower grades due to fatigue. These findings suggest that in Sikonge, rural students—especially girls—are structurally disadvantaged when ward schools lack safe and functional hostels.
Utilities and hostel quality also play a crucial role in academic outcomes. Nkundabanyanga et al. (2019), in Uganda, surveying 100 students, revealed that hostels with electricity enabled evening study and improved results. Méndez and Torres (2019), through a survey of 500 Ecuadorian students, reported that schools with hostels achieved higher exam scores than those without. Bista and Cosgriff (2021), in a mixed-methods study involving 150 students and 20 teachers in Nepal, found that poorly managed hostels caused absenteeism and low motivation. Usman and Mohammed (2021) further emphasized that inadequate hostel facilities limited academic benefits, while Mutua and Wambua (2023) confirmed that proper boarding improved retention. These findings suggest that in Sikonge, constructing hostels without basic utilities like water, lighting, and ventilation may fail to deliver academic improvements.
Global research reinforces the positive correlation between hostel provision and performance. The World Bank (2019), in a cross-country infrastructure review, found that hostel investment strongly correlates with learning outcomes. UNESCO (2022), in a global policy review, highlighted that gender-sensitive hostels reduce absenteeism and improve girls’ retention. Méndez and Torres (2019) confirmed that adequate hostel facilities correlated with higher pass rates in Ecuador. Bista and Cosgriff (2021) concluded that management quality, not just availability, determined hostel effectiveness. Neal and Neal (2013), analyzing policy frameworks, argued that network-based approaches linking hostels, families, and schools improved outcomes. These findings suggest that in Sikonge, hostel policy must align with global best practices, ensuring not only access but also equity and quality management.
The gendered effects of hostel provision are particularly important. Mwinuka (2023), in Njombe, found that secure hostels reduced harassment and dropout among girls. Khama and Baliyan (2020) revealed that girls commuting long distances had weaker performance compared to hostel residents. Mutua and Wambua (2023) confirmed that girls in boarding schools consistently outperformed day students. UNESCO (2022) underscored that safe girls’ hostels are central to equitable educational outcomes. 
Ndayisenga and Habimana (2024) also showed that inadequate hostel facilities disproportionately disadvantaged female students in Rwanda. These findings suggest that in Sikonge, failure to provide gender-sensitive hostels risks widening the performance gap between boys and girls. Studies further highlight how hostels enhance time management and discipline, which indirectly boost performance. Owoeye and Yara (2022) observed that hostel living improved punctuality and attendance in Nigeria. 
Mutua and Wambua (2023) reported that structured hostel routines supported peer learning and group study. Nkundabanyanga et al. (2019) showed that electricity in hostels enabled evening revision. Méndez and Torres (2019) found that students in hostels demonstrated higher discipline and engagement. Epstein (2011), in a mixed-methods study, added that supportive residential structures improve accountability and educational engagement. These findings suggest that in Sikonge, the absence of structured hostel environments denies students the behavioral and collaborative advantages that contribute to stronger academic performance.
Beyond individual and institutional outcomes, several studies emphasize the policy and equity dimensions of school accommodation. HakiElimu (2021), in a policy review of Tanzanian education reforms, stressed that fair access to hostels must be embedded in national allocation frameworks to address rural–urban disparities. UNESCO (2022), in a global policy analysis, recommended gender-sensitive housing strategies as a central component of equitable education systems. The World Bank (2019), in its infrastructure review, noted that aligning hostel construction with broader education planning improved learning outcomes in resource-constrained contexts. 
Neal and Neal (2013), through policy analysis, concluded that equity is best achieved when school placement, hostels, and community needs are integrated into a network-based allocation model. Similarly, Mkude (2022), reviewing district education policies in Tanzania, found that lack of deliberate hostel policy contributed to persistent inequalities in performance. These findings suggest that in Sikonge, sustainable improvement in CSEE performance requires not just physical hostel construction but also policy reforms that integrate infrastructure, gender equity, and community participation into the education system.
2.3.4 
Measures to Improve Ward Secondary School Accommodation Facilities
Evidence shows that government investment is central to improving school accommodation. HakiElimu (2021), through a policy review, highlighted that the Tanzanian government should prioritize hostel construction under the Education Sector Development Plan to ensure equitable access. Mkude (2022), using a qualitative analysis of education budgets, found that most districts underfunded accommodation, limiting hostel expansion. Mwakasungura et al. (2016), in a survey of 100 teachers and administrators in Mbeya, revealed that schools without government-supported hostels experienced higher dropout and absenteeism rates. The World Bank (2019), in a global infrastructure review, emphasized that state financing of hostels strongly correlates with student retention and performance. These findings suggest that in Sikonge, increasing local government budget allocations for hostels is essential to provide safe and adequate accommodation for all students.
Community participation has also been identified as an effective measure. Epstein (2011), in a mixed-methods study on school–community partnerships, found that parental involvement improved the sustainability of school facilities. Chacha (2022), through interviews with 80 respondents in Iringa, showed that community fundraising and self-help initiatives successfully built small dormitories. Mutua and Wambua (2023), in Kenya, reported that joint school–community projects reduced pressure on government resources. Okello (2025), in Uganda, found that community participation enhanced accountability in hostel management. These findings suggest that in Sikonge, encouraging parents and local leaders to take part in hostel construction and management can complement government efforts and strengthen sustainability.
Partnerships with NGOs and donors are another effective strategy. UNESCO (2022), in a global policy review, reported that donor-supported projects successfully built gender-sensitive dormitories in rural schools. TEN/MET (2019), reviewing Tanzanian NGO activities, found that organizations such as CAMFED constructed girls’ hostels that improved attendance. Méndez and Torres (2019), in Ecuador, showed that external donor funding complemented government investment in expanding hostels. Bista and Cosgriff (2021), in Nepal, highlighted that donor involvement introduced sustainable hostel management practices. These findings suggest that in Sikonge, partnerships with NGOs, faith-based organizations, and donors could significantly improve hostel capacity and enhance equity.
Effective improvement also requires better planning and management. Usman and Mohammed (2021), in a Nigerian case study, observed that many hostels were underutilized due to poor management. Nkundabanyanga et al. (2019), surveying 100 Ugandan students, revealed that hostels with reliable electricity and water improved performance outcomes. Khama and Baliyan (2020), in Botswana, found that structured hostel rules enhanced discipline and academic focus. Mutua and Wambua (2023), in Kenya, noted that effective management policies ensured accountability and sustainability of boarding facilities. These findings suggest that in Sikonge, hostel expansion must be accompanied by strong management structures for safety, maintenance, and long-term sustainability.
Gender-sensitive planning is also critical. Mwinuka (2023), in Njombe, found that safe girls’ hostels reduced dropout and early pregnancies, thereby improving performance. UNESCO (2022) emphasized that gender-responsive hostel infrastructure is vital for equity. Oduor and Nyang’au (2022), in Kenya, reported that secure dormitories for girls improved attendance and confidence. Ndayisenga and Habimana (2024), in Rwanda, highlighted that hostels with gender-sensitive sanitation facilities reduced absenteeism. These findings suggest that in Sikonge, hostel construction must integrate gender considerations if the performance gap between boys and girls is to be reduced.
Technological integration is another recommended measure. The World Bank (2019) emphasized that access to electricity and internet in hostels increases study opportunities. Nkundabanyanga et al. (2019), in Uganda, showed that electricity supported evening study and better results. Méndez and Torres (2019), in Ecuador, reported that ICT-equipped hostels boosted student performance. Bista and Cosgriff (2021), in Nepal, highlighted that the absence of technology in hostels reduced learning motivation. These findings suggest that in Sikonge, future hostel projects should incorporate electricity, lighting, and ICT resources to maximize academic benefits.
Finally, policy reforms and long-term strategies are necessary to sustain improvements. HakiElimu (2021) stressed that hostel development must be part of Tanzania’s long-term education policies. UNESCO (2022) recommended adopting national standards for hostel safety and design. The World Bank (2019) called for integrating hostel construction into wider education planning. 
Mutua and Wambua (2023) confirmed that aligning school policies with funding priorities guarantees continuity. These findings suggest that in Sikonge, sustainable progress will require policy reforms that institutionalize hostel development as part of district and national education agendas.

2.4 
Research Gap

Although many studies have linked school infrastructure to academic performance, most have focused on urban areas or higher education institutions, with limited attention to rural secondary schools in Tanzania. Existing research often highlights general infrastructure challenges but does not specifically examine the role of hostels in shaping student outcomes. In Sikonge District, where performance in CSEE remains low, there is little empirical evidence on how accommodation facilities affect learning. This study addresses that gap by investigating the influence of hostel provision and quality on student performance in ward secondary schools.
CHAPTER THREE

RESEARCH METHODOLOGY
3.1 
Introduction

Chapter Three presents the research methodology that guided this study. It describes the overall research design, the philosophical orientation, the study area, the target population, and the sampling techniques employed. The chapter also explains the methods used for data collection, including instruments such as questionnaires, interviews, and documentary reviews, as well as the procedures followed during data gathering. In addition, the chapter outlines the techniques for data analysis, both qualitative and quantitative, and provides justifications for their selection.
This chapter further discusses issues of validity, reliability and trustworthiness to ensure the quality of the research. Ethical considerations, such as confidentiality, informed consent and respect for participants are also addressed. By detailing the methodological choices and procedures, Chapter Three establishes the credibility of the study and provides a clear roadmap showing how the research objectives were operationalized and achieved.
3.2 
Research Design 

This study adopted a descriptive survey design. According to Kothari (2014), a descriptive survey is appropriate when the aim is to describe existing conditions, analyze relationships and draw conclusions without manipulating variables. Cohen, Manion, and Morrison (2018) further argue that descriptive surveys are widely used in educational research because they allow for the systematic collection of information from large populations in natural settings. 
In this study, the design was considered appropriate because it enabled the researcher to investigate the current status of accommodation facilities in secondary schools and to assess their influence on students’ academic performance in the Certificate of Secondary Education Examination (CSEE). Similarly, Creswell and Creswell (2018) emphasize that descriptive research is useful in linking research objectives to data collection and analysis strategies in a logical manner.
The choice of this design was also guided by the nature of the research objectives, which sought to explore the status of hostel facilities, criteria for student allocation and the influence of accommodation on performance. As Kombo and Tromp (2013) note, descriptive surveys are best suited for studies that require accurate descriptions of phenomena and the perspectives of different stakeholders. This design allowed the researcher to collect information from students, teachers and administrators through multiple instruments such as questionnaires, interviews and documentary reviews. Use of multiple instruments provided opportunities for triangulation, thereby improving the validity and reliability of the findings (Mugenda & Mugenda, 2003; Creswell & Plano Clark, 2017; Saunders, Lewis, & Thornhill, 2019). Furthermore, as Best and Kahn (2016) explain, descriptive surveys enable researchers to capture both factual information and participants’ attitudes, which was vital in this study, where perceptions about accommodation facilities are as important as statistical outcomes.
3.3 
Research Approach

Research approaches are generally categorized into three broad groups: the qualitative approach, the quantitative approach, and the mixed-methods approach (Creswell & Creswell, 2018; Saunders, Lewis, & Thornhill, 2019). Kothari (2004) explains that the quantitative approach involves generating data in numerical form, which can be subjected to rigorous statistical analysis in a formal and structured manner. He further divides this approach into three categories: the inferential approach, which is based on concluding conclusions about a population from sample data; the experimental approach, which manipulates variables under controlled conditions to test cause-and-effect relationships; and the simulation approach, which models dynamic behaviours in artificial settings. 
The qualitative approach, on the other hand, focuses on exploring attitudes, opinions, perceptions and behaviours. According to Denzin and Lincoln (2018), qualitative research relies on participants’ experiences and subjective meanings, making it the most suitable for understanding social and contextual realities in depth. A third approach, the mixed-methods approach, integrates both qualitative and quantitative elements to capitalize on their respective strengths and offset their weaknesses (Creswell & Plano Clark, 2017).
In educational research, scholars have increasingly recommended mixed-methods approaches for comprehensive inquiries. Fraenkel, Wallen, and Hyun (2019) argue that mixed methods are particularly useful when both statistical trends and participants’ lived experiences need to be captured. Cohen, Manion, and Morrison (2018) also emphasize that combining qualitative and quantitative approaches produces more valid and holistic findings than relying on one alone. Similarly, Tashakkori and Teddlie (2010) highlight that mixed methods enable triangulation, allowing the researcher to confirm findings through different data sources and techniques. This approach provides both breadth and depth, making it highly applicable to studies of educational facilities and performance.
For this study, the mixed-methods research approach was chosen. Quantitative data were essential to measure the extent of the problem by capturing numerical information on the availability of hostels, student enrolment, absenteeism and examination performance across schools. Such data allow for statistical analysis of patterns and correlations (Kothari, 2004; Creswell, 2014). 
At the same time, qualitative data were necessary to explore the subjective experiences of students, teachers and administrators concerning the adequacy of hostels, their management and their influence on learning. As Denzin and Lincoln (2018) explain, qualitative inquiry provides depth of understanding, allowing researchers to answer “why” and “how” questions about social phenomena.
The use of mixed methods in this study, therefore, addressed both dimensions of the problem: the quantitative side, which provided objective measures of the relationship between accommodation and academic performance, and the qualitative side, which captured the lived realities and perceptions of stakeholders. 
This approach aligns with the pragmatist philosophical stance, which emphasizes that research questions should determine the methods rather than strict adherence to either positivist (quantitative) or interpretivist (qualitative) paradigms (Morgan, 2014; Creswell & Plano Clark, 2017). In so doing, the study ensured methodological rigor, validity, and credibility.
3.4 
Area of the Study
The study was conducted in Sikonge District, which is located in the Tabora Region of Tanzania. The district covers an area of 27,873 square kilometers and is administratively divided into 20 wards: Sikonge, Chabutwa, Igigwa, Kisanga, Ipole, Kiloli, Kitunda, Kirumbi, Kipili, Kipanga, Tutuo, Mkolye, Mole, Mpombwe, Pangale, Ngowya, Nyahua, Usunga, Kiloleli, and Koleli. According to the 2012 Tanzania National Census, Sikonge District had a population of 179,883 people.
Geographically, the district is bordered to the northwest by Urambo District, to the north by Uyui District, to the east by Manyoni District in Singida Region, to the south by Chunya District in Mbeya Region, and to the southwest by Mlele District in Katavi Region (Wikipedia, 2021). This strategic location and administrative diversity made Sikonge District an appropriate setting for investigating the influence of accommodation facilities on students’ academic performance in ward secondary schools.
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Figure 3.1: Map of Sikonge District
Source:  https://en.m.wikipedia.org/wiki/Sikonge_District 
3.4.1 
Justification of the Study Area
Sikonge District in Tabora Region was selected as the study area for several reasons. First, the district is predominantly served by community or ward secondary schools, which makes it an ideal location for examining the influence of accommodation facilities on students’ academic performance. The majority of these schools lack adequate hostels, and those available are often overcrowded and poorly equipped, thus providing a practical context for the research problem.
Second, Sikonge District has experienced relatively low academic performance in national examinations in recent years. Records from the Form Two and Form Four National Examinations show that a considerable number of students in the district perform below average, and inadequate school facilities, including hostels, have been identified as contributing factors. This situation makes the district a relevant case for exploring the link between accommodation and academic achievement.
Finally, the researcher had prior familiarity with the district, which facilitated access to schools, education officers, teachers, parents and other stakeholders. This familiarity also helped in building trust and cooperation during data collection. Therefore, Sikonge District was selected not only because it reflects the broader challenges of ward secondary schools in Tanzania but also because it provided a feasible and accessible location for conducting the study effectively.
3.5 
Target Population
Borg and Gall (1996) define a target population as the complete set of individuals, groups, or institutions from which a researcher intends to gather information. In this study, the target population comprised twenty community secondary schools in Sikonge District, Tabora Region. The participants included students, teachers, parents, community members, planners, policymakers, former school graduates and government officials such as Village Executive Officers (VEOs), Ward Education Officers (WEOs) and Ward Executive Councilors (WECs). Including these groups was important because accommodation and its influence on academic performance are shaped by multiple stakeholders at school, household, and policy levels (Cohen, Manion, & Morrison, 2018; Creswell & Creswell, 2018; Saunders, Lewis, & Thornhill, 2019).
3.6 
Sampling Procedures
Sampling is defined as the procedure of selecting a sample from individuals or from a large population for a specific research purpose (Bhardwaj, 2019). In this study, two techniques were used: systematic sampling and simple random sampling. Systematic sampling was applied in selecting schools. From a list of 20 ward secondary schools in Sikonge District, every third school was chosen until six schools were obtained. This ensured that the schools included were fairly distributed and not concentrated in one area, thereby improving representativeness.
Simple random sampling was then used to select individual respondents within the chosen schools. Students were randomly selected from class lists, giving each student an equal chance of being included in the study. Likewise, education stakeholders such as teachers, parents, community members, planners and education officers were randomly selected from their respective groups. This approach minimized bias and ensured that the sample reflected the wider population of students and stakeholders in the district.
3.7 
Sample Size and Sampling Procedures
A sample size refers to a smaller group of respondents selected from the target population from which the researcher gathers information and draws conclusions (Cohen et al., 2000). In this study, the sample size consisted of 150 respondents drawn from different categories of education stakeholders. According to Prince (2005), a sample size of 30 or more respondents is considered adequate for a research study, which means the sample used in this research was sufficient for generating reliable results.
The sample was composed of 65 students selected from six secondary schools within Sikonge District and 85 education stakeholders. The stakeholders included teachers, parents, community members, education officers, policy makers and school planners. This distribution ensured that both direct beneficiaries of accommodation facilities (students) and key stakeholders in the education sector were represented in the study, thereby providing a comprehensive perspective on the influence of accommodation facilities on academic performance.
Table 3.1: Number of Research Respondents by Categories
	S/N
	Respondents’ categories
	Number of respondents

	1.
	Students
	65

	2.
	Planners
	5

	3.
	Policy makers
	5

	4.
	Teachers
	20

	5.
	Parents and community members
	15

	6.
	Former school graduate
	20

	7.
	Government’s staff (DEO, WEO, WEC, VEO)
	20

	Total
	150


Source: Field Data (2022)

3.8 
Data Collection Methods
According to Denscombe (1998), using more than one method enables a researcher to cross-validate information and strengthen the credibility of findings. In this study, the researcher adopted a triangulation approach, which involves collecting data from multiple sources to ensure reliability and comprehensiveness. Both primary and secondary data were utilized.
Primary data were collected through structured questionnaires that included both closed- and open-ended questions to capture factual information as well as opinions from respondents. Secondary data were gathered through documentary reviews, which provided additional insights into accommodation facilities and their influence on student academic performance. The combination of these methods ensured that the data collected were rich, reliable and relevant to the research objectives.
3.8.1
Questionnaire
A questionnaire is a data collection instrument commonly used to obtain information from a large sample across diverse groups (Kombo & Tromp, 2006). In this study, a structured questionnaire was employed because it allowed the collection of clear and consistent responses within a relatively short period of time. The questions were presented with the same wording and in the same order to all respondents to ensure uniformity and comparability of data.
The questionnaire consisted of three types of items: closed-ended questions requiring “Yes” or “No” responses; open-ended questions allowing free responses; and structured questions with fixed alternatives, which restricted respondents to pre-defined choices in order to simplify data analysis (Kothari, 2004; Omari, 2011). Two types of questionnaires were prepared: one for students and another for education stakeholders. The education stakeholders included planners, policy makers, teachers, parents, community members, former school graduates and government officials such as Village Executive Officers (VEOs), Ward Executive Officers (WEOs), Ward Education Coordinators (WECs) and District Education Officers (DEOs).
In total, 150 questionnaires were administered, of which 65 were given to students and 85 to education stakeholders. The administration of the questionnaires was done in person by the researcher with the support of the school authorities. For students, questionnaires were distributed during school hours after obtaining permission from head teachers, and adequate time was allocated for completion to avoid rushed responses. For stakeholders, questionnaires were delivered either at schools, during community meetings, or at their respective offices to ensure convenience and maximize response rates. The researcher provided clear instructions before distribution, clarified questions when necessary and collected the completed questionnaires immediately or within an agreed timeframe to reduce the risk of loss or non-return. This approach ensured a high response rate and enhanced the reliability of the data collected.
3.8.2 
Documentary Reviews
Documentary review is a method of data collection that involves analyzing existing documents and records to gather relevant information for a research study. As O’Leary (2014) observes, documentary reviews provide a valuable source of data because they offer authentic and often verifiable information that can complement primary sources. In this study, documentary review was used to collect data on accommodation facilities available in secondary schools in Sikonge District Council and their influence on students’ academic performance.
The researcher applied inclusion and exclusion criteria when selecting documents. Petticrew and Roberts (2006) note that inclusion criteria ensure that only documents that meet predefined standards of relevance, quality, and credibility are included. For this study, documents were included based on their direct relevance to the research topic, publication date, and the credibility of the issuing institution. Grant and Booth (2009) add that exclusion criteria are equally important, as they filter out documents that lack quality or relevance to the research question. Accordingly, documents that were outdated, incomplete, or not directly related to accommodation or student performance were excluded from the review.
The documents reviewed included school attendance records, NECTA examination reports, and academic performance data from ward secondary schools. According to Bowen (2009), such official records are particularly useful for research because they provide reliable longitudinal data that can be used to identify patterns and relationships. In this study, these documents provided insights into the availability and condition of hostels, as well as comparative performance trends in schools with and without accommodation facilities.
The data obtained from the documentary review were analyzed using both qualitative and quantitative approaches. Qualitative analysis involved categorizing information into themes and patterns, such as hostel adequacy, access to utilities, and sanitation challenges (Merriam & Tisdell, 2015). Quantitative analysis, on the other hand, involved statistical summaries generated using SPSS software to compare student performance outcomes. As Bryman (2016) explains, combining qualitative and quantitative analysis strengthens research findings by ensuring depth and accuracy.
The findings from the documentary review showed a significant correlation between the availability of accommodation facilities and academic performance. Schools with adequate and well-maintained hostels recorded higher academic achievement compared to those with limited or poor facilities. These findings are consistent with Mzimya (2014), who found that schools with adequate physical resources, including hostels, performed better than those without, and with Nteko (2007), who observed that the lack of hostels, especially for girls, lowered performance due to reduced stability in learning.
3.9 
Validity and Reliability 

3.9.1 
Validity
Gravetter (2009) defines validity as the extent to which a research instrument measures what it is intended to measure. This study adopted content validity to ensure that the instruments adequately covered the concepts under investigation. The researcher sought the opinions of experts in education, including teachers and education officers, who reviewed the instruments to determine their appropriateness and representativeness. 
Suggestions from these experts were incorporated to refine and improve the tools. In addition, random sampling techniques were applied to minimize sample bias and enhance the validity of quantitative data. For documentary data, validity was ensured by using official and credible sources such as government reports and NECTA databases, which are widely recognized as authoritative.
3.9.2
Reliability

According to Orodho (2009), reliability refers to the degree to which a particular measuring procedure gives consistent results when repeated. In this study, the reliability of quantitative instruments was ensured through the test–retest method during pilot testing. As explained by Mugenda and Mugenda (2003), this method involves administering the same instrument to the same group of respondents on two different occasions and comparing the consistency of the results. This process confirmed that the questionnaire produced stable and dependable outcomes over time.
For documentary data, reliability was ensured through cross-checking and triangulation. Official records such as NECTA examination results, school reports and council documents were compared across multiple sources to ensure accuracy and consistency. By verifying information from different records, the study minimized the possibility of errors or bias in the documentary evidence used.
3.10 
Data Analysis

Data processing and analysis are essential stages of research because they involve organizing, coding, interpreting, and drawing conclusions from the collected data to generate insights relevant to the study’s objectives (Kumar, 2019). In this study, data processing included editing, coding, classification and tabulation of responses. These steps ensured accuracy, eliminated errors, and transformed raw data into a structured form suitable for analysis.
The analysis was conducted using descriptive statistical techniques because the study aimed to summarize and compare the performance of students residing in hostels with those living at home. Descriptive statistics, which are useful for organizing and presenting data without making complex inferences (Gravetter & Walnau, 2020), enabled the researcher to examine patterns in examination scores, identify trends and describe differences in performance between the two groups. This approach was chosen because it provides a clear and straightforward way of presenting the relationship between accommodation facilities and academic performance.
The data were analyzed using SPSS (Statistical Package for the Social Sciences) and Microsoft Excel. SPSS was used for coding, running descriptive statistics and generating frequency tables and percentages, while Excel was used for tabulation, data cleaning and producing charts and graphs for easy visualization of findings. 
These tools were selected because they are widely recognized for their efficiency, reliability and ability to handle both qualitative and quantitative data. Their combined use ensured accuracy, clarity and a comprehensive presentation of results. By applying descriptive statistics through SPSS and Excel, the study was able to summarize examination results, compare average performance scores of hostel students and day scholars, and assess whether the quality of accommodation facilities was associated with better academic outcomes. 
This approach was most appropriate as it aligned directly with the study’s objectives and provided meaningful insights into the relationship between accommodation facilities and student performance.
3.11 
Ethical Considerations
The researcher obtained an introductory letter from the University (see Appendix 4) and from Sikonge District Council (see Appendix 5), which clearly stated the purpose of the study and authorized data collection. During the research process, ethical standards were strictly observed to protect the rights and dignity of participants. These included ensuring anonymity, privacy and confidentiality, avoiding inducements to participants before data collection and upholding integrity by avoiding plagiarism, data falsification and fabrication.
Anonymity refers to the property that guarantees a user’s identity from being disclosed without consent (Yanes, 2014). In this study, anonymity was maintained by ensuring that respondents’ personal details were not revealed without their permission. Confidentiality, defined as the principle of keeping secure and secret from others information given by or about an individual in the course of a professional relationship (Bourke & Wessely, 2014), was also ensured. Sensitive information provided by respondents was protected and not disclosed to unauthorized individuals.
To avoid plagiarism, the researcher ensured originality throughout the report writing stage. This was achieved by presenting information in the researcher’s own words, properly acknowledging all academic sources used, and accurately listing references. Plagiarism is the act of using another person’s ideas, methods, findings, or words without proper acknowledgement (Helgesson & Eriksson, 2015). Similarly, falsification of data, which is the deliberate misrepresentation or omission of evidence (Spagat, 2010), and fabrication of data, which involves inventing results and presenting them as real (Anthony & Zietman, 2013), were strictly avoided.
To maintain research integrity, the researcher adhered to the academic policies and ethical regulations of both the University and the country. Appropriate data collection methods were applied, and the accuracy of findings was ensured by following the guidance of the supervisor throughout the study. These measures safeguarded the credibility and ethical soundness of the research.

CHAPTER FOUR
FINDINGS AND DISCUSSION

4.1 
Introduction

The fundamental aim of this study was to investigate the influence of accommodation facilities on students’ academic performance in ward secondary schools, using Sikonge District as a case study. To achieve this aim, the study was guided by several specific objectives. The first objective was to explore the status of accommodation facilities in secondary schools in Sikonge District. The second objective focused on examining the criteria used to allocate pupils to secondary schools in the district. The third objective was to assess the extent to which school accommodation facilities affect the academic performance of students in ward secondary schools. Finally, the fourth objective was to suggest appropriate measures to improve accommodation facilities in secondary schools in the Sikonge District Council.

4.2 
Demographic Characteristics of Respondents

This section presents the demographic characteristics of respondents, which included gender, age, marital status, and level of education. With regard to gender, the majority of respondents were male, comprising 96 (64 percent) of the sample, while 54 (36 percent) were female. This indicates that the study involved participants of both genders, without discrimination, although the sample showed a slight imbalance in favour of males. Such patterns have also been observed in previous research, where gender imbalances are common in certain fields and contexts (Hill, Corbett, & St. Rose, 2010). Nonetheless, the proportion of female respondents in this study is higher than what has been reported in some earlier studies, which may reflect gradual demographic shifts in participation.

Table 4.1: Gender
	Status
	Frequency
	Percentage (%)

	Male
	96
	64

	Female
	54
	36

	Total
	150
	100


Source: Field Data (2022)

4.2.1 
Age

The age of respondents was categorised into six groups: below 15 years, 15–18 years, 19–25 years, 26–30 years, 31–40 years, and 41–50 years. Out of the 150 respondents, 94.6 percent were below the age of 41. The largest age group was those between 31–40 years, who accounted for 35.3 percent of the respondents, followed by the 15–18 age group, which represented 30 percent of the sample. The least represented groups were those below 15 years (4.7 percent) and those above 41 years (5.3 percent).
These findings suggest that the study engaged individuals across a wide range of age categories, from children to adults, thus capturing diverse perspectives and experiences. As Kosowski (2018) notes, age is an important demographic factor in research because it reflects behavioural and cognitive differences across groups and highlights the unique needs and experiences of each category. Similarly, Bogue (1969) emphasized that considering age allows researchers to tailor questions appropriately and draw on the varied knowledge and experiences of respondents.
Therefore, the inclusion of multiple age groups in this study enriched the quality of data collected and enhanced the credibility of the findings. It ensured that the perspectives of both younger and older participants were represented, thereby providing a more comprehensive understanding of how accommodation facilities influence academic performance in ward secondary schools.
Table 4.2: Age
	Age
	Frequency
	Percentage (%)

	Below 15
	7
	4.7

	15-18
	45
	30

	19-25
	23
	15.3

	26-30
	14
	9.3

	31-40
	53
	35.3

	41-50
	8
	5.3

	Total
	150
	100


Source: Field Data (2022)

4.2.2 
Marital Status

The table above shows that out of the 150 individuals surveyed, 88 were single (58.7 percent), while 62 were married (41.3 percent). This indicates that the study population was composed of more single individuals than married ones. Considering marital status is important, as it may influence respondents’ attitudes, behaviours, and outcomes in different domains, including health, well-being, and social relationships (Umberson & Montez, 2010).
These findings on marital status provide useful insights into the demographic characteristics of the sample and underscore the need to account for such factors during analysis and interpretation. Demographic attributes such as marital status may indirectly shape perceptions of accommodation facilities and, by extension, their perceived impact on students’ academic performance. Recognizing this variability strengthens the credibility and contextual understanding of the study’s results.

Table 4.3: Marital Status
	Marital status
	Frequency
	Percentage (%)

	Single
	88
	58.7

	Married
	62
	41.3

	Total
	150
	100


Source: Field Data (2022)

4.2.3 
Education Level

Table 4.4 presents the educational background of respondents. The largest proportion (32 percent) had attained degree-level education, followed by 16 percent who had completed a diploma program, 16.7 percent who were in Form Four, and 13.3 percent who were in Form Three. A smaller proportion of respondents reported primary education only (5.3 percent), secondary education (6 percent), or master’s level education (2 percent).
These findings suggest that the majority of respondents were relatively well educated, which increased their ability to provide informed and reliable responses to questions regarding the influence of accommodation facilities on academic performance. The educational diversity within the sample also provides valuable context, as respondents with higher levels of education may have different expectations and attitudes toward school facilities compared to those with lower educational attainment. 
Consequently, when interpreting the results of this study, it is important to acknowledge that the educational background of respondents could have influenced their perceptions and the quality of the information provided.
Table 4.4: Education Level of Respondents
	Level of Education
	Frequency
	Percentage (%)

	Form 1
	6
	4.0

	Form 2
	7
	4.7

	Form 3
	20
	13.3

	Form 4
	25
	16.7

	Primary level
	8
	5.3

	Secondary level
	9
	6.0

	Diploma
	24
	16

	Degree
	48
	32

	Masters
	3
	2.0

	Total
	150
	100


Source: Field Data (2022)

4.3 
Findings 
This section presents and discusses the research findings based on the specific objectives outlined in Chapter One. The first objective was to examine the status of accommodation facilities in secondary schools in Sikonge District. The second objective was to investigate the criteria used to allocate pupils to secondary schools in Sikonge District Council. The third objective aimed at assessing the extent to which accommodation facilities affect the academic performance of students in ward secondary schools within the district. Finally, the fourth objective sought to suggest appropriate measures for improving accommodation facilities in secondary schools in the Sikonge District Council.
4.3.1 
Status of Accommodation Facilities in School 

The first objective of this study was to examine the status of accommodation facilities in secondary schools in Sikonge District. Data for this objective were collected through documentary review and questionnaire responses obtained from the District Secondary Education Officer (DSEO), Ward Education Coordinators (WECs), and heads of schools, teachers, community members, and parents. This diverse range of respondents provided a comprehensive understanding of the availability, adequacy and condition of hostel facilities across ward secondary schools in the district.
Table 4.5: Status of Accommodation Facilities in Schools
	Status
	Frequency
	%

	Sufficient
	26
	17.3

	Inadequate
	85
	56.7

	No Facilities
	30
	20.0

	I Don’t Know
	9
	6.0

	Total
	150
	100


Source: Field Data, (2022)
The findings indicate that out of 150 respondents, 20 percent reported that their schools lacked accommodation facilities altogether. Only 17.3 percent considered the available facilities sufficient, while the majority (56.7 percent) reported that existing facilities were inadequate, and 6 percent were uncertain. This suggests that many ward secondary schools in Sikonge District either lack hostels or have facilities that are poorly maintained and unfriendly to students, thereby undermining academic performance and exposing learners to health and safety risks.
These findings are consistent with Mzimya (2014), who established that most ward schools in Igunga lacked essential physical facilities, including hostels, and even existing hostels lacked trained staff, such as matrons and patrons, to manage them effectively. Similarly, Nteko (2007) noted that the absence of hostels, particularly for girls, lowered academic performance due to reduced mental and physical stability in learning, while adequate hostels increased retention, attendance and morale. Ntawigaya (2021) further supported the importance of accommodation, emphasizing that insufficient facilities affect not only students’ performance but also employees’ productivity, punctuality and motivation.
Table 4.6: Students’ Preference for Staying in Hostels
	Response
	Frequency
	Percentage

	Yes
	137
	91.3

	No
	13
	8.7

	Total
	150
	100


Source: Field Data, (2022)
4.3.1.1 Students’ Preference in Staying in Hostels

When respondents were asked whether students in ward secondary schools prefer to stay in hostels, about 91.3 percent responded “Yes,” while only 8.7 percent reported that they did not prefer hostel accommodation, as shown in the table above. These findings imply that the majority of students value hostel residence because it provides them with enough time for private study, a supportive environment for group discussions and better opportunities to achieve good academic results. Hostels are also seen as protective spaces that reduce the risk of dropping out of school, particularly for students who live far from school.
However, a small proportion of students expressed a lack of preference for hostels, citing dissatisfaction with the physical conditions and the relatively high costs of staying in hostels compared to the quality of services provided. Ajayi, Nsoswu, and Ajani (2015) support this observation, arguing that students’ preference for hostel accommodation depends largely on the quality and safety of facilities. They concluded that if hostel facilities are unattractive or inferior to conditions at home, students and parents are less likely to choose them. Similarly, Tumaini (2022) found that preference for hostel residence is influenced by factors such as the age and education level of students, the quality of hostels, and household income. This suggests that preference is not absolute but is shaped by social and economic realities.
The current findings also resonate with Habibu et al. (2019), who reported that many hostels lack essential facilities, leading students to experience discomfort, insecurity and restrictions on their freedom. They concluded that such poor conditions force some students either to live in hostels reluctantly or to seek accommodation outside the school environment. 
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Figure 4.1: Students’ Preference in Staying in Hostel
Source: Field Data, (2022)
As the researcher, I interpret these findings to mean that although students overwhelmingly recognize the academic benefits of hostels, the poor quality and high costs of ward secondary school hostels undermine their attractiveness. Many of these hostels resemble punitive spaces rather than supportive learning environments, which discourages students from preferring them despite their potential role in improving performance.
Through an open-ended question, students were asked why they preferred to stay in hostels. Their responses highlighted both academic and practical reasons.

Respondent 1 stated: “Most students prefer to stay in the hostels simply because it helps their learning process to be effective.”
Respondent 2 explained: “Students are coming from far away, most of them about 20 kilometers to school.”
These open-ended responses suggest that students value hostels not only because they provide an environment that supports effective learning, but also because they reduce the burden of long commuting distances. In the context of Sikonge District, where many students travel considerable distances to school, hostels are perceived as essential for enhancing concentration, saving time, and ultimately improving academic performance.
4.3.2 
The Criteria Used to Allocate Pupils in Schools 

The second objective of this study was to examine the criteria used to allocate pupils to ward secondary schools in Sikonge District Council. Data obtained from the District Officer indicated that several factors influence pupil allocation. The most common criterion identified was distance from home to school, with 44 respondents (29.3 percent) highlighting it. This suggests that proximity remains central in pupil placement decisions, as it reduces commuting challenges and makes access to school more manageable. 
These findings are consistent with Oneya and Onyango (2021), who, in a study of 100 respondents, revealed that long distances between home and school reduce student–teacher contact time, contribute to health problems such as stomach ulcers and headaches, lower school attendance, and increase dropout rates. Their conclusion supports the current study’s evidence that distance should be prioritized as an allocation criterion to allow students more time and energy to concentrate on their studies effectively.
The second most common criterion reported was performance in the primary school final examinations, with 43 respondents (28.7 percent) identifying it as a key determinant. This implies that academic merit plays an important role when parents, students, or authorities consider secondary school placement. Interestingly, 36 respondents (24.0 percent) reported that the number of pupils performing well in primary school was also considered, suggesting that high-achieving groups were clustered in certain schools. Meanwhile, 24 respondents (16.0 percent) indicated that no clear criteria were used, which implies that, in some cases, placement was arbitrary or parents lacked information about the process. This aligns with findings by Maina and Aji (2017), who observed that while academic performance is commonly used as a placement measure, accommodation facilities and related conditions strongly influence student outcomes once admitted.

Accommodation facilities emerged in both the literature and the present study as an overlooked but important factor in pupil allocation. Maina and Aji (2017) found that students who lived in hostels performed better academically than those without access, owing to cleanliness, reliable electricity, safe water, and adequate living conditions. Their study concluded that even when pupils are admitted based on good academic performance, dissatisfaction with accommodation facilities can psychologically affect them, leading to stress and reduced academic achievement. The present study resonates with this argument, showing that while distance and examination scores are primary criteria, accommodation facilities should also be formally considered in allocation to ensure students transition into schools where they can study comfortably and perform well.
As the researcher, I interpret these findings to mean that pupil allocation in Sikonge District relies heavily on logistical and academic factors, but neglects welfare considerations such as accommodation. Although proximity and prior performance are justifiable criteria, they fail to guarantee academic success if students are placed in schools without supportive residential facilities. Therefore, the inclusion of accommodation facilities as part of the allocation criteria is critical for ensuring that students are not only enrolled but also provided with a conducive environment to achieve their potential in secondary education.
Table 4.7: Criteria Used to Allocate Pupils to Ward Secondary Schools
	Criteria
	Frequency
	Percentage

	Performance of pupils in the primary school final examination
	43
	28.7

	Number of pupils performing well in the primary school final examination
	36
	24.0

	Distance from school to home
	46
	30.6

	No specific criteria
	25
	16.7

	Total
	150
	100


Source: Field Data, (2022)
What are the criteria used to allocate pupils in ward secondary schools?
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Figure 4.2: Criteria used to Allocate Pupils in Ward Secondary Schools
Source: Field Data, (2022)
4.3.3   Accommodation Facilities and Their Effect on the Academic Performance 

The third objective of this study was to assess the extent to which school accommodation facilities influence the academic performance of ward secondary school students in Sikonge District Council. The findings revealed that a majority of respondents agreed or strongly agreed that different aspects of accommodation directly affect academic outcomes. Specifically, 64 percent of respondents indicated that the availability of water and electricity influences student performance, while 33 percent believed that accommodation fees play a role. A higher proportion, 76 percent, reported that the quality of hostel facilities has a direct impact on performance. Peer group influence was ranked as the most significant factor, with 82 percent of respondents affirming its role in shaping academic outcomes. Similarly, 80 percent agreed that distance from home to school affects performance, 73 percent emphasized the importance of study areas within hostels, and 65 percent pointed to security and safety as critical elements influencing student success.
These findings are supported by previous studies. Sicat and Paganiban (2009) found that the presence of quality accommodation facilities positively contributes to students’ learning outcomes, providing a supportive environment that enables concentration and academic success. Similarly, Mammam (2011) argued that well-equipped accommodation improves performance by facilitating easy access to classes, ensuring adequate security, and providing conditions for proper rest and sleep, all of which enhance students’ ability to learn. Oluoch, Ndunge, and Msuya (2019) further established that students staying in hostels outperform day scholars, attributing this to reduced commuting stress and better access to learning resources. 
In addition, Gabriel (2016) observed that hostels contribute to academic success by offering secure environments, minimizing distractions, and increasing time for study and assignments. In the context of Sikonge District, these findings imply that the lack of adequate and quality accommodation facilities significantly undermines student achievement. Schools without hostels consistently ranked lower in national examinations, indicating that distance, insecurity, and poor hostel conditions negatively affect student outcomes. The evidence suggests that improving hostel facilities by ensuring reliable water and electricity, safe and conducive study areas, affordable fees, and adequate security would enhance academic performance. As the researcher, I interpret these results to mean that accommodation is not simply a welfare issue but a key academic resource that directly contributes to examination success.
Table 4.8: Performance of Ward Schools with Hostels in Sikonge District, 2018 and 2019
	S/N
	School
	Performance National Wise 2018
	Performance National Wise 2019

	1
	School A
	2682/3488
	1994/3908

	2
	School B
	770/1371
	980/1011

	3
	School C
	2345/3488
	670/1011


Source: NECTA Results (2018 and 2019)
The data presented in Table 4.8 shows the performance of ward secondary schools in Sikonge District in 2018 and 2019, alongside the presence of hostels in each school. The findings indicate that the availability of student accommodation has a positive impact on academic performance. Schools with hostels performed relatively better in both years, suggesting that students residing in hostels achieve higher results compared to day scholars. This implies that hostels contribute to improved academic outcomes by offering a supportive environment for learning.
These findings are consistent with Oluoch, Ndunge, and Msuya (2019), who reported that students who stayed in hostels outperformed their peers who did not, confirming that accommodation facilities directly influence achievement. Similarly, Gabriel (2016) noted that the presence of hostels improves student performance by providing security, reducing commuting distances, and allowing more time for private study, group discussions, and assignments. These arguments reinforce the evidence from Sikonge that hostel facilities serve as an essential factor in enhancing academic performance.
In general, the results suggest that the government and other educational stakeholders should prioritize the provision and improvement of hostel facilities in ward secondary schools. Investment in adequate and quality accommodation would not only address equity issues but also serve as an important strategy to raise academic performance in rural areas such as Sikonge District.
Table 4.9: Performance of Three Ward Secondary Schools with no Hostels for the Year 2020 and 2021
	Schools
	Exam Year                           
	Sex
	Divi
	Div. Ii
	Div. Iii
	Div. iv
	Div.0

	SCHOOL 1
	2021
	F
	00
	00
	00
	3
	6

	
	
	M
	00
	01
	04
	3
	3

	
	
	T
	00
	01
	04
	06
	09

	
	2020
	F
	00
	00
	01
	03
	07

	
	
	M
	00
	00
	03
	05
	08

	
	
	T
	00
	00
	04
	08
	15

	SCHOOL 2
	2021
	F
	00
	00
	01
	01
	06

	
	
	M
	00
	00
	00
	07
	02

	
	
	T
	00
	00
	01
	08
	08

	
	2020
	F
	00
	00
	00
	01
	08

	
	
	M
	00
	00
	00
	04
	01

	
	
	T
	00
	00
	00
	05
	09

	SCHOOL 3
	2021
	F
	00
	00
	00
	02
	02

	
	
	M
	00
	00
	02
	02
	01

	
	
	T
	00
	00
	02
	04
	03

	
	2020
	F
	00
	00
	01
	00
	07

	
	
	M
	00
	00
	02
	02
	01

	
	
	T
	00
	00
	03
	02
	08


Source: NECTA Results (2020-2021)
The absence of hostel facilities in secondary schools within the Sikonge District Council appears to have on students’ academic performance. At School 1, no student attained Division I in either the 2020 or 2021 CSEE examinations. In 2021, only one male student achieved Division II, while in 2020, one female student managed to reach Division II. The majority of students in both years fell into Division III, IV and Zero, with female students performing slightly worse than their male counterparts.
A similar trend was observed at School 2, where no student attained Division I or II in the 2020 or 2021 examinations. In 2021, one female student achieved Division III, whereas in 2020, no student reached this division. Most students were placed in Division IV and Zero, with male students performing slightly below females.
At school 3, performance was only marginally better. In 2021, only two male students attained Division III, but in 2020, only three students attained Division III,  no student achieved Division I or II in 2020 and 2021. As in the other schools, the majority were clustered in Division IV and Zero, with female students again recording slightly poorer results than males.
Overall, the data suggest that the lack of hostel facilities in these schools may have contributed to the low academic performance of students. Very few learners managed to secure Division II, while the majority were placed in Division III, IV and Zero. This pattern highlights the potential impact of accommodation facilities on academic success, although it must also be acknowledged that other factors could contribute to these outcomes. Further research is therefore necessary to determine the extent to which accommodation influences performance in the Sikonge District Council.

These findings are consistent with the work of Chiguvi and Ndoma (2018), who studied the effects of accommodation shortages on student performance in private tertiary institutions in Botswana. Their research revealed that a lack of accommodation facilities encouraged truancy, reduced concentration, and ultimately resulted in poor academic achievement. The authors concluded that insufficient hostel facilities are a key factor leading students to underperform academically. This supports the evidence from Sikonge, suggesting that the absence of hostels in secondary schools is a significant contributor to low student achievement.
Table 4.10: Students Academic Performance of School A CSEE 2019
Performance of Hostellers and Day Scholars in the 2019 CSEE Results
	Division
	Hostellers M
	Hostellers F
	Total
	%
	Day Scholars M
	Day Scholars F
	Total
	%

	I
	3
	0
	 3
	9.6
	0
	0
	0
	0.0

	II
	3
	5
	 8
	25.8
	0
	0
	0
	0.0

	III
	4
	6
	 10
	32.3
	8
	2
	10
	9.2

	IV
	3
	7
	 10
	32.3
	36
	37
	73
	67.0

	0
	0
	0
	 0
	  0.0
	8
	18
	26
	23.8

	Total
	13
	18
	31
	100
	52
	57
	100
	100


Source: NECTA Results (2019
When these above results are compared with other evidence, the role of hostel facilities in shaping performance becomes clearer. School A In 2019, a comparative study revealed that 67 percent of day scholars achieved Division IV, compared to only 32.3 percent of hostellers. Conversely, 25.8 percent of hostellers attained Division II, while none of the day scholars achieved that division. No student from either group achieved Division I. These figures imply that although both groups underperformed in terms of reaching the top division, students who lived in hostels consistently performed better overall than their day scholar counterparts. The findings therefore support the argument that accommodation provides an academic advantage by reducing fatigue, improving attendance, and extending study time.
This evidence is consistent with the study by Chiguvi and Ndoma (2018), who examined tertiary institutions in Botswana and concluded that the lack of accommodation facilities encouraged truancy and reduced concentration, ultimately leading to poor academic outcomes. Similarly, Dorji and Gyeltshen (2022) found that parents and guardians generally had a positive attitude toward hostel residency, believing that students who stayed in hostels had better chances of academic success than day scholars. These authors concluded that the hostel environment, if properly managed, provides opportunities for more focused study, peer learning, and greater discipline. The findings from Sikonge align with these conclusions, as the few students who achieved Division I or II came from schools with at least minimal hostel provisions, suggesting that residential facilities may improve outcomes.
However, it is also important to note that accommodation alone does not guarantee academic success. As Dorji and Gyeltshen (2022) cautioned, academic performance is influenced by multiple factors, including a student’s mental ability, readiness to learn, availability of learning resources, and the quality and efficiency of teachers. Similarly, Nkundabanyanga et al. (2019) in Uganda showed that hostels with electricity improved study hours and performance, but where facilities were poorly managed, absenteeism and disengagement still occurred. Bista and Cosgriff (2021) also emphasized that overcrowded or poorly maintained hostels in Nepal contributed to poor results despite students being boarders. These comparisons suggest that for Sikonge District, the lack of hostels is indeed a barrier, but equally important is the quality, safety and management of those facilities.
Table 4.11: Students' Academic Performance of School A -CSEE 2020
Performance of Hostellers and Day Scholars in the 2020 CSEE Results
	Division
	Hostellers M
	Hostellers F
	Total
	%
	Day Scholars M
	Day Scholars F
	Total
	%

	I
	3
	0
	3
	6.5
	0
	0
	0
	0.0

	II
	12
	6
	18
	39.1
	6
	1
	7
	8.5

	III
	7
	4
	11
	24.0
	7
	2
	9
	11.0

	IV
	4
	10
	14
	30.4
	32
	30
	62
	75.6

	0
	0
	0
	0
	0.0
	1
	3
	4
	4.9

	Total
	26
	20
	46
	100
	46
	36
	82
	100


Source: Report, (2022)
The findings above show the academic performance differences between hostellers and day scholars at School A. The results of the 2020 Form Four National Examinations indicate that 3 hostellers (6.5 percent) attained Division I, while none of the day scholars reached this division. In Division II, 18 hostellers (39.1 percent) were successful compared to only 7 day scholars (8.5 percent). For Division III, 11 hostellers (24.0 percent) scored in this category, while 9-day scholars (11 percent) were placed here. In Division IV, 14 hostellers (30.4 percent) fell into this group, while the majority of day scholars, 62 students (75.6 percent), were classified in this division. Finally, in Division 0, no hosteller was recorded, while 4-day scholars (4.9 percent) failed.
From these results, it is evident that hostellers consistently outperformed day scholars across all divisions, particularly in the top two categories. As the researcher, I interpret these findings to mean that the availability of hostel facilities directly contributes to improved performance. Students who reside in hostels benefit from additional study time, reduced fatigue from long walking distances and a more structured learning environment compared to day scholars, who are exposed to distractions at home and long commutes that limit effective study. The fact that day scholars overwhelmingly clustered in Division IV and even Division 0 highlights the disadvantages of learning without residential facilities.
These findings are consistent with prior studies, which have shown that hostels improve student performance. For example, Chiguvi and Ndoma (2018) in Botswana concluded that the lack of accommodation encouraged truancy and poor concentration, which led to weak academic results. Similarly, Dorji and Gyeltshen (2022) observed that parents and guardians strongly believed students in hostels performed better academically than day scholars, provided that hostile environments were conducive to learning. In Uganda, Nkundabanyanga et al. (2019) found that hostels with electricity improved evening study, while in Kenya, Mutua and Wambua (2023) confirmed that boarders consistently outperformed day scholars. My findings from School A resonate with these studies and provide additional evidence that inadequate accommodation remains a critical barrier to student success in rural Tanzanian schools.
Therefore, I recommend that the government, together with relevant stakeholders, should prioritize the establishment and improvement of hostel facilities in ward secondary schools within Sikonge District. Such investment would not only improve academic performance but also promote equity, particularly for female students who face greater challenges when hostels are unavailable. Strengthening accommodation facilities could therefore serve as a strategic intervention for raising CSEE performance in the district.
4.3.4 
Measures to improve Accommodation Facilities

The fourth objective was to suggest appropriate measures for improving accommodation facilities in secondary schools within the Sikonge District Council. Figure 4.3 illustrates the measures proposed to enhance these facilities.
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Figure 4.3 Measures to be taken to improve Accommodation Facilities
Source: Report, (2022)
The data revealed a variety of opinions from respondents on measures to improve accommodation facilities for students in secondary schools. Several respondents argued that more hostels should be constructed and that students should be encouraged to stay on campus, where they would benefit from structured routines and greater study time. This perspective is consistent with Mutua and Wambua (2023) in Kenya, who found that boarding students performed better than day scholars because hostels provided extended learning hours and minimized distractions. 
Similarly, Owoeye and Yara (2022) in Nigeria concluded that accommodation improves punctuality and concentration, while Chiguvi and Ndoma (2018) in Botswana showed that the lack of hostels promoted truancy and poor academic performance. These findings align with the respondents’ view that hostel construction should be prioritized as a means of improving performance in Sikonge District.
Other respondents emphasized the need to sensitize parents about the importance of education and involve them in supporting hostel development. Epstein (2011) argues that parental involvement is essential for sustaining school infrastructure, while Okello (2025) in Uganda found that parent-school partnerships improved hostel sustainability. Chacha (2022) in Iringa, Tanzania, also observed that when communities contribute to hostel construction, schools are more likely to maintain the facilities and ensure accountability. Likewise, HakiElimu (2021) stressed that active community participation in school development projects enhances ownership and long-term sustainability. These studies support the respondents’ recommendation that parents and communities should be engaged in constructing and maintaining hostels in Sikonge.
Some respondents highlighted the importance of improving facilities such as security, safe water, electricity, and sanitation within hostels. UNICEF (2019) reported that access to safe water, sanitation, and hygiene (WASH) in schools is a fundamental right of children, contributing to health, dignity, and improved academic outcomes. Similarly, Nkundabanyanga et al. (2019) in Uganda concluded that electricity in hostels significantly improved study hours and performance. Méndez and Torres (2019) in Ecuador found that students in schools with well-resourced hostels scored higher in national examinations, while Bista and Cosgriff (2021) in Nepal showed that poorly managed hostels without basic services increased absenteeism and reduced motivation. These findings confirm that hostels must be equipped with essential utilities if they are to positively influence academic performance in Sikonge District.
In addition, some respondents argued for policy reforms to strengthen hostel provision. They suggested that the government should establish a special policy requiring hostels in all community secondary schools. This aligns with UNESCO (2022), which emphasized that gender-sensitive boarding facilities are vital for achieving equitable education. The World Bank (2019) similarly stressed that investing in school infrastructure, including hostels, improves learning outcomes and retention in low-income countries. HakiElimu (2021) also advocated for clear policies and funding mechanisms to support school accommodation. Neal and Neal (2013) further argued that equity in school allocation and resources is best achieved through policy frameworks that involve communities, parents, and education authorities. Taken together, these studies support respondents’ recommendations that the government should establish hostel policies in Sikonge District and beyond.
Respondents also raised the issue of poverty reduction, noting that many parents cannot afford to contribute to hostel construction or maintenance. Dorji and Gyeltshen (2022) argued that students from low-income families are more likely to benefit from hostels, but poverty often limits their access. Kasule (2002) in Uganda found that low-income students in hostels performed better than those commuting from home, concluding that subsidizing hostel access reduces inequality. UNESCO (2022) also emphasized that poverty alleviation must go hand in hand with education investments to ensure equitable outcomes. These findings suggest that for Sikonge District, improving accommodation cannot be divorced from broader poverty-reduction strategies.
The respondents’ voices further illustrate these points. Respondent H stated, “The appropriate measures to be taken to improve ward secondary schools are to construct hostels.” Respondent G recommended, “If possible, build many hostels that will accommodate all students at a particular school and provide food to reduce the burden of contribution from parents.” Respondent F emphasized, “To build enough hostels and encourage students to stay at school to reduce drift from place to place in streets, instead of having ample time for studies.” Finally, Respondent J suggested, “Parents should be involved in the construction of classrooms, hostels, and provision of food to students.” (Field data, 2022).
As the researcher, I interpret these findings to mean that improving accommodation facilities requires a multi-dimensional approach that integrates infrastructure development, parental involvement, essential services, poverty reduction, and supportive government policies. While constructing hostels is crucial, ensuring their sustainability and effectiveness depends on addressing broader issues of management, utilities, and social support. This interpretation resonates with previous studies across Africa and beyond (Mboya & Kapinga, 2018; Owoeye & Yara, 2022; Mutua & Wambua, 2023; UNESCO, 2022), which concluded that accommodation is not only a physical structure but also a social investment that determines educational equity and academic success. For Sikonge District, this implies that hostel development must be prioritized as part of broader education policy and community-based interventions to improve performance in the CSEE.

CHAPTER FIVE

CONCLUSIONS AND RECOMMENDATIONS
5.1 
Introduction
This chapter presents conclusions, and recommendations of the study, all of which are guided by the specific objectives. The discussion highlights the key insights drawn from the research results and proposes practical measures for improving accommodation facilities in secondary schools. In addition, the chapter provides suggestions for further research to broaden the understanding of the relationship between student accommodation and academic performance.
5.2 
Conclusion
This study concludes that the status of accommodation facilities in secondary schools in Sikonge District is generally inadequate and substandard. Many schools either lack hostels or rely on overcrowded and poorly maintained facilities with insufficient water, electricity, sanitation, and security. The criteria used to allocate pupils were found to focus mainly on distance from home and primary school performance, though in some cases, no clear criteria were applied. The findings further established a strong positive relationship between adequate hostel facilities and academic performance, as students with access to proper accommodation performed better due to reduced commuting burdens, improved attendance, and greater time for study and group learning.
This study concludes that meaningful improvement in student performance cannot be achieved without addressing the shortage and poor condition of hostel facilities. A comprehensive approach is needed, involving increased government funding, renovation of existing hostels, construction of new dormitories, and the provision of reliable utilities and safety measures. 
In addition, collaboration between government, school administrators, parents, and communities is essential to ensure sustainable management and maintenance of hostel facilities. By prioritizing student accommodation, ward secondary schools in Sikonge District can create a more supportive learning environment that enhances both academic success and student well-being.
5.3 
Recommendations 
5.3.1
For Policy and Practice

(i) The government should to allocate more funding for building new hostels and renovating existing ones so that facilities are safe, spacious, and well‑maintained. Hostels should provide reliable water, electricity, sanitation, and designated study areas, with special attention to gender‑sensitive facilities for girls.

(ii) The Ministry of Education should review and standardize criteria for student allocation, giving priority to distance from home, academic merit, and welfare considerations. Clear guidelines should be communicated to parents and communities, and disadvantaged pupils should be supported to access schools with hostel facilities.

(iii) Schools need to enhance hostel management by training matrons and patrons, boosting security, and promoting peer‑learning programs. Regular maintenance of hostel facilities is necessary to create an environment conducive to academic achievement and student well‑being.

(iv) More hostels should be constructed, with parents, communities, and NGOs actively involved in supporting development projects. The government should adopt a specific policy requiring student accommodation in ward schools and incorporate poverty‑reduction strategies to help families afford hostel fees.

5.3.2 For Further Studies

(i) Because this study covers only Sikonge District, further research should be conducted in other districts and regions of Tanzania to provide a broader understanding of the relationship between accommodation facilities and academic performance. This will enhance the generalizability of findings and inform nationwide policy decisions.
(ii) Future studies should examine academic outcomes for students living in school hostels, rented houses, or with relatives to identify the unique advantages and challenges associated with each arrangement. Understanding these differences can help educators and policymakers tailor interventions to support all students effectively.

REFERENCES

Abdu-Raheem, B. O. (2020). The impact of the boarding school environment on students’ academic performance. Journal of Education and Practice, 11(15), 23–32.

Adedeji, S. O., & Olaniyan, O. (2019). Improving education quality through infrastructure provision in Africa. African Journal of Education and Development Studies, 6(2), 45–58.

Akinyele, O. (2021). Hostel facilities and academic achievement among Nigerian secondary school students. International Journal of Educational Research, 9(3), 88–97.

Alam, M., & Forhad, M. (2021). Hostel management and student academic performance: Evidence from Bangladesh. Asian Education Review, 12(1), 56–70.

Babyegeya, E. (2002). Educational planning and administration. Dar es Salaam, Tanzania: Open University of Tanzania.

Bista, K., & Cosgriff, C. (2021). Student housing and academic engagement in South Asia. International Journal of Comparative Education, 13(4), 72–90.

Blevins, M. (2009). Nutrition, socio-economic background, and student performance. Educational Review, 61(2), 211–229.

Bourke, J., & Wessely, S. (2014). Confidentiality and ethics in educational research. Ethics & Education, 9(1), 15–27.

Bronfenbrenner, U. (1979). The ecology of human development. Harvard University Press.

Bronfenbrenner, U., & Morris, P. A. (2006). The bioecological model of human development. In R. M. Lerner (Ed.), Handbook of child psychology (pp. 793–828). Wiley.

Buchwa, J. (2020). Challenges of secondary school infrastructure in Tanzania. Journal of African Education Research, 4(1), 19–31.

Chacha, G. (2022). Accommodation and academic performance in Iringa District secondary schools. Tanzania Journal of Education, 18(2), 44–59.

Chukwu, C. (2020). Hostel conditions and academic outcomes in Nigerian secondary schools. Nigerian Journal of Educational Management, 14(2), 33–47.

Coleman, J. S. (2006). Equality of educational opportunity. Arno Press.

Coleman, J. S., & Hoffer, T. (1987). Public and private schools: The impact of communities. Basic Books.

Ddungu, E. (2002). Sanitation and health in East African schools. East African Journal of Public Health, 4(2), 121–128.

Dewey, J. (1916). Democracy and education. Macmillan.

Earthman, G. I. (2004). Prioritization of 21st-century school facility needs. Baltimore, MD: American Civil Liberties Union Foundation of Maryland.

Epstein, J. L. (2011). School, family, and community partnerships: Preparing educators and improving schools. Routledge.

Freire, P. (1996). Pedagogy of the Oppressed (revised ed.). Penguin.

Gabriel, J. (2016). Hostile environment and student discipline in Tanzanian secondary schools. Journal of African Education Studies, 12(3), 17–29.

Gravetter, F., & Walnau, L. (2020). Statistics for the behavioral sciences (10th ed.). Cengage.

HakiElimu. (2021). Tanzania education report 2021: Quality versus access. HakiElimu.

Hanushek, E. A. (1979). Conceptual and empirical issues in the estimation of educational production functions. Journal of Human Resources, 14(3), 351–388.

Helgesson, G., & Eriksson, S. (2015). Plagiarism in research. Medicine, Health Care and Philosophy, 18(1), 91–101.

Kasule, S. (2002). Student accommodation and academic outcomes in Uganda. Uganda Journal of Education Studies, 3(1), 14–28.

Kleinman, R. E. (1998). Hunger and learning in children. Pediatrics, 101(1), 1–6.

Komba, W. (2019). The impact of school infrastructure on student performance in Bukoba. Tanzania Journal of Education, 15(2), 67–82.

Kombo, D. K., & Tromp, D. L. (2006). Proposal and thesis writing: An introduction. Paulines Publications Africa.

Kothari, C. R. (2004). Research methodology: Methods and techniques (2nd ed.). New Age International.

Lyons, J. B. (1990). The impact of school facilities on student learning. National Clearinghouse for Educational Facilities.

Maslow, A. H. (1943). A theory of human motivation. Psychological Review, 50(4), 370–396.

Mathew, D. (1996). Breakfast and learning performance. Journal of Educational Psychology, 88(1), 56–61.

Ministry of Education and Culture. (2004). Education and Training Policy. Dar es Salaam, Tanzania: Government Printer.

Mogesi, J. (2024). Distance and academic achievement in Rorya District ward schools. Journal of Education and Development, 11(1), 25–39.

Muthama, F. (2024). Utilization of hostel facilities and academic outcomes in Kenya. Kenya Journal of Educational Research, 22(1), 77–90.

Mutua, S., & Wambua, J. (2023). Boarding and academic achievement among Kenyan secondary school students. Kenya Journal of Education, 21(4), 110–126.

Mwalongo, F. (2021). Gender, hostels, and dropout in Tanzania. African Journal of Gender and Education, 12(1), 50–63.

Mwinuka, P. (2023). The role of girls’ hostels in promoting academic performance in Njombe. Tanzania Education Review, 9(2), 65–80.

Narad, A., & Abdullah, M. (2016). Academic performance and school-related factors. International Journal of Education Research, 11(2), 44–52.

Ndayisenga, J., & Habimana, C. (2024). Hostel conditions and gender disparities in Rwandan schools. Rwanda Journal of Education, 8(1), 32–49.

Neal, J. W., & Neal, Z. P. (2013). Nested or networked? Future directions for ecological systems theory. Social Development, 22(4), 722–737.

Nteko, E. (2007). Hostel shortages and girls’ education in Tanzania. African Education Review, 4(1), 45–57.

Okello, D. (2025). Infrastructural challenges and student outcomes in Uganda. Uganda Education Journal, 14(1), 22–37.

Okumu, I., Nakajjo, A., & Isoke, D. (2008). Socioeconomic determinants of primary school dropout in Uganda. Economic Policy Research Centre Working Paper.

Oluoch, G., Ndunge, J., & Msuya, S. (2019). The influence of hostel facilities on academic performance in East Africa. African Journal of Education, 19(2), 77–90.

Orodho, J. A. (2009). Elements of education and social science research methods. Kanezja Publishers.

Owoeye, J., & Yara, P. (2022). Hostel conditions and academic performance in Nigeria. Nigerian Journal of Education Research, 18(3), 112–126.

Petticrew, M., & Roberts, H. (2006). Systematic reviews in the social sciences. Blackwell.

Poll, D., & Mathew, D. (1998). The effect of breakfast on memory and cognition. Nutrition and Health, 12(1), 1–8.

Spagat, M. (2010). Data falsification in research. Research Ethics Review, 6(2), 45–53.

Tesfai, A. (2024). Distance to school and dropout risk in Eritrea. Eritrean Journal of Education, 10(1), 15–29.

Tumaini, P. (2022). Hostel conditions and student choices in Tanzania. International Journal of Education Research, 10(2), 88–97.

United Nations Educational, Scientific, and Cultural Organization. (2022). Gender-responsive infrastructure in schools: A global review. UNESCO.

United Republic of Tanzania. (2010). Education Sector Development Programme II (2008–2017). Ministry of Education and Vocational Training.

Usman, M., & Mohammed, A. (2021). Hostel facilities and learning engagement in Nigeria. African Journal of Education Management, 7(3), 44–59.

Wedgwood, R. (2007). Education and poverty reduction in Tanzania. International Journal of Educational Development, 27(4), 383–396.

World Bank. (2005). World development report 2005: A better investment climate for everyone. World Bank.

World Bank. (2019). World development report 2019: The changing nature of work. World Bank.

Zakaria, A. (2024). Accommodation facilities and girls’ education in Njombe Ward Secondary Schools. ResearchGate Preprint.

APPENDICES
Appendix I: Questionnaire for Students

My name is Ally Omari Mussa, a final-year student at the Open University of Tanzania. I am conducting a research study titled “The Influence of Accommodation Facilities on Students’ Academic Performance in Ward Secondary Schools in Sikonge District.” Your participation in this study is very important, and the accuracy of the information you provide will greatly contribute to the success of this research. If you do not find an appropriate answer among the given alternatives, you are encouraged to provide your own response, which you feel best reflects your opinion.

Please note that the information you provide will be used strictly for academic purposes only. Do not write your name or any contact information on this questionnaire. Your responses will remain confidential and anonymous.

SECTION A:  DETAILS OF RESPONDENTS

1. Gender: 
A. Male               

B.  Female

2. Age:   A. below 15          
B.15-18               
C.  19-25

3. In which class are you?

A. 
Form 1




B. 
Form 2

C. 
Form 3 



D. 
Form 4

SECTION B: QUESTIONS ON THE EFFECTS OF ACCOMMODATION FACILITIES ON STUDENTS’ ACADEMIC PERFORMANCE IN SIKONGE

4. What is the type of accommodation facility present at your school?

A. School hostels 



B. Private Hostels

C. Street houses (Magetto)


 D. No accommodation facility

5. How can you say about the status of accommodation facilities available at your school?

A. Sufficient


 B. Inadequate

C. No accommodation facility


D. I don’t know

6. Do you prefer staying in a hostel?

A. Yes 


B. No

Explain,Why? ..............................................................................................................................................................................................................................................................................................................................................................................................................................

7. What do you think are the criteria used to allocate students to ward secondary schools in the Sikonge district council?

A. Performance of a student in the primary school final examination

B. Number of students performing well in the primary school final examination

C. Distance from school to home

D. There is no specific criterion used  

8. To what extent do you agree that the following factors affect students’ academic performance at your school?   (Please tick the option that best agrees with the statement).
KEY:  SA= Strongly Agree; A= Agree; SD= Strongly Disagreed; D= Disagree and U=Undecided

	S/N
	ITEM
	SA
	A
	U
	D
	SD

	
	Availability of water and electricity
	
	
	
	
	

	
	Accommodation fee
	
	
	
	
	

	
	Quality of accommodation facilities
	
	
	
	
	

	
	Peer group influence
	
	
	
	
	

	
	Distance from home to school
	
	
	
	
	

	
	Availability of study areas
	
	
	
	
	

	
	Security and safety issues of the hostel
	
	
	
	
	

	
	Availability of the cafeteria and food services
	
	
	
	
	

	
	Access to transport
	
	
	
	
	

	
	SCHOOL-RELATED FACTORS

(Administration, Teacher, students)
	
	
	
	
	

	
	COMMUNITY-RELATED FACTORS

(Parents/NGOs, Policies)
	
	
	
	
	

	
	PHYSICAL RELATED FACTORS

(Buildings, Furniture, Teaching and Learning Materials)
	
	
	
	
	

	
	Parents’ education level & profession.
	
	
	
	
	

	
	Economic status
	
	
	
	
	

	
	Religious affiliations
	
	
	
	
	


9. In your own opinion, what are the appropriate measures to be taken to improve ward secondary school accommodation facilities in Sikonge district council?

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
*****THANK YOU FOR YOUR COOPERATION***
Appendix II: Questionnaire For Education Stakeholders

(Policy Makers, Teachers, Parents, Village Executive Officers, WEO, WEC, and DEO)

My name is Ally Omari Mussa, a final-year student at the Open University of Tanzania. I am conducting a research study titled “The Influence of Accommodation Facilities on Students’ Academic Performance in Ward Secondary Schools in Sikonge District.” Your participation in this study is highly valued, and the accuracy of the responses you provide will be vital to the success of this research. If you do not find an appropriate answer among the given alternatives, you are encouraged to suggest the response you feel is most suitable.

Please note that all the information collected is solely for academic purposes. You are kindly requested not to write your name or any contact details on this questionnaire. All responses will be treated with strict confidentiality and anonymity.

SECTION A:  DETAILS OF RESPONDENTS

1. Gender: 
A. Male               B.  Female

2. Age:   A. below 25          B.25-30               C.  31-40

D. 41-50 

E.  51 and above

3. Marital status:  Married 
         Single

4. Educational qualification:

A. 
Primary school level


B. 
Secondary level

C. 
Certificate 



D. 
Diploma

E.
Degree

SECTION B: QUESTIONS ON THE EFFECTS OF ACCOMMODATION FACILITIES ON STUDENTS’ ACADEMIC PERFORMANCE IN SIKONGE

4. What is the type of accommodation facility present at the ward secondary school around you?

A. School hostels 



B. Private Hostels
C. Street houses (Magetto) 
      D. No accommodation facility

5. How can you say about the status of accommodation facilities available at the Ward Secondary School in your area?

A. Sufficient 



B. Inadequate

C. No accommodation facility

D. I don’t know

6. Do you think students prefer staying in hostels?

A. Yes 



B. No

If Yes/No, Explain Why?

.............................................................................................................................................................................................................................................................................................................................................................................................................................. 
7. What are the criteria used to allocate students to ward secondary schools in the Sikonge district council?

A. Performance of a student in the primary school final examination

B. Number of students performing well in the primary school final examination

C. Distance from school to home     

D. There is no specific criterion used

8. To what extent do you agree that the following factors affect students’ academic performance at schools in your area? (Please tick the option that best agrees with the statement stated)  
 KEY:  SA= Strongly Agree; A= Agree; SD= Strongly Disagreed; D= Disagree and U=Undecided

	S/N
	CONSTRUCT
	SA
	A
	U
	D
	SD

	
	Availability of water and electricity
	
	
	
	
	

	
	Accommodation fee
	
	
	
	
	

	
	Quality of accommodation facilities
	
	
	
	
	

	
	Peer group influence
	
	
	
	
	

	
	Distance from home to school
	
	
	
	
	

	
	Availability of study areas
	
	
	
	
	

	
	Security and safety issues of the hostel
	
	
	
	
	

	
	Availability of the cafeteria and food services
	
	
	
	
	

	
	Access to transport
	
	
	
	
	

	
	Parents’ education level & profession.
	
	
	
	
	

	
	Economic status
	
	
	
	
	

	
	Religious affiliations
	
	
	
	
	


9. In your own opinion, what are the appropriate measures to be taken  improve ward secondary school accommodation facilities in Sikonge district council?

……………………………………………………………………………………………………………………………………………………………………………………
*****THANK YOU FOR YOUR COOPERATION****

Appendix III: Declaration of Confidentiality

THE OPEN UNIVERSITY OF TANZANIA

DIRECTORATE OF RESEARCH, PUBLICATIONS AND POSTGRADUATE STUDIES

DECLARATION OF CONFIDENTIALITY
To: The District Executive Director of Sikonge District Council, Ally Omari Mussa, Reg.no. I, Oa.pg201704063 of the Department of Postgraduate, Faculty of Education, Open University of Tanzania, declare that I will maintain secrecy and confidentiality, and will not use any data and information obtained from your organization in the course of my research for any purpose other than for my academic endeavors.

Signature,………………(student) Date15 November 2021.
Countersigned by:
Name: Dr. Adam Namamba (Supervisor)

Signature:[image: image5.png]


(Supervisor) Date 15 November 2021
Appendix IV: Research Clearance Letter
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INTERVENING VARIABLE


Administration


Family Economic Status


Gender


Age 


Teacher quality


Student motivation


Various policies


Availability of teaching resources





INDEPENDENT VARIABLE 


FEEDING


Quality food


Diet


Drinking water


Time between is


SANITATION


State of bathrooms and toilets


Drainage system


State of dustbins


ACCOMMODATION


Ventilation of rooms


Space in halls of residence


State of security











DEPENDENT VARIABLE 


STUDENTS’ ACADEMIC PERFORMANCE IN CSEE





































































































































































































































































































