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ABSTRACT
The study investigated the impact of stress management strategies on teacher’s work performance in public primary schools in Bukoba district council, Kagera, Tanzania. The study sought to: identify school-related factors causing stress to teachers, determine the effect of training and development on teacher's work performance, establish the influence of welfare programmes  on teacher's wok performance in public primary schools and establish strategies used by the primary school teachers in stress management in public primary schools in Bukoba district council. With the Bandura’s Triadic Reciprocal Determinism theory, the study used a mixed-methods approach . The sample size was 90 normal teachers and 15 head teachers  who were randomly and purposively selected . Questionnaires and interview were used to gather information. Quantitative data were descriptively and inferentially analysed while thematic analysis for qualitative data. The findings revealed that, overclouded classes,  and promotion delays are some of the school-related factors that caused stress among teachers. Counselling, religious interventions and  physical exercises are the strategies in managing stress. Training and development and  welfare programmes influence teacher's work performance. This study concludes that, teachers’ stress largely stems from overcrowded classes, loan burdens, and promotion delays. Training, development, and welfare programmes enhance teachers’ work performance. The government should make sure that factors that cause stress among teachers should be minimised. Training and development and welfare programmes should be enhanced. 

Keywords: Stress management strategies, teacher’s work performance, public
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CHAPTER ONE TC "CHAPTER ONE" \f C \l "1" 
INTRODUCTIONAND BACKGROUND TO THE PROBLEM TC "INTRODUCTIONAND BACKGROUND TO THE PROBLEM" \f C \l "1" 
1.1 Introduction TC "1.1 Introduction" \f C \l "1" 
Teachers play a central role in shaping the quality of education, yet they often experience high levels of stress arising from various factors. When stress is not effectively managed, it negatively affects their job satisfaction, motivation, and overall work performance, which in turn, impacts students’ learning outcomes. Therefore, this chapter introduces the study about the impact of stress management strategies on teacher’s work performance in public primary schools in Bukoba district council, Kagera, Tanzania. The chapter provides the background to the problem, statement of the problem and research objectives. It also covers research questions, significance of the study, limitations and delimitation of the study as well as operational definitions of key terms.
1.2 Background to the Problem TC "1.2 Background to the Problem" \f C \l "1" 
The chief element of strength in any organisation is its workers; and in schools, is its teaching staff. According to the World Health Organisation (2017, 2022), stress is viewed as the health epidemic or a disease which attacks normal and employees at their occupations with harmful effects them whereas Tquabo et al., (2021) defined stress as a psychological factor produced by an environment change and is perceived as challenging, threatening or damaging a person’s wellbeing.
The available evidence indicates that, teaching could be the most stressful profession compared to other professions (Clipa, 2017; Kavita & Hassan, 2018; Seo et al., 2017). It was established that, stress among teachers has negative consequences not only to an individual but also to the whole education system. It can distort mental health, cause psychological problems and poor relationship between a teacher and a student, and lack of care to their students (Prilleltensky et al., 2016). It can also result in conflict with colleagues, students, and parents, poor classroom management, isolation, and self-doubt (Bergström et al., 2017). Furthermore, it can create teacher burnout, high anxiety levels and depression; it can also trigger anger, reduced job satisfaction, and poor work performance (Méndez et al., 2020). 
Studies argue that, despite teaching being regarded as the most stressful work, it is a noblest profession because it is the foundation of all knowledge. Furthermore, it emphasizes the importance of teacher well-being for a positive learning environment and the overall improvement of the educational system (Orlanda-Ventayen & Ventayen, 2021). They must be free of stress and if exist should be well managed (Kilonzo et al., 2018). According to Dimanchetra and Wisaprom (2019), teacher's performance is shown on how the same achieves his duties or work during a certain period of time according to the standard competency and the set job criteria. If teachers are not free of stress at their respective schools, students cannot excel in their studies. Furthermore, teachers will also underperform. Therefore, managing of stress among teachers is of great importance on their work performance. For example, Agyapong et al., (2022) argued that, stress management among teachers in primary schools in Canada reduce teachers’ burnout. In USA, O’Bryan (2019) found that, in elementary schools, stress management helped teachers to effectively perform their work. In South Africa, Van-Staden (2020) found that, stress management teams reduced teacher’s stress levels at school.
Empirical evidence in Tanzania shows that, teachers were stressed and managing of the same was a challenge. For instance, in Kilimanjaro region, teachers were not attending students in class properly and there was a high rate of teachers’ turnover (Moshi, 2016). In Bukoba rural district, Kagera, teachers were stressed, the situation which increased hostility among teachers themselves, poor relationship between teachers and their supervisors (Modest & Onyango, 2021). So far, little was known on how teachers coped with stress despite the fact that, they were suffering from the same due to poor working environment in Bukoba district council. This study, therefore, assessed the impact of stress management strategies on teacher’s work performance in public primary schools in Bukoba district council, Kagera, Tanzania.
1.3 Statement of the Problem TC "1.3 Statement of the Problem" \f C \l "1"  
The teaching profession is frequently acknowledged as a challenging and stressful career path (Clipa, 2017; Seo et al., 2017). In today's society, educators face the pressure to excel professionally while simultaneously attempting to achieve a healthy equilibrium between their work and personal lives, which can contribute to a gradual escalation of stress levels (Kavita & Hassan, 2018). 
In Tanzania, stress management in schools is often overlooked despite its crucial importance. Recent studies have revealed pervasive stress levels among educators and a lack of corresponding support structures. For instance, Mwakasangula and Mwita (2020) found that, stress management resources were lacking in primary schools in Morogoro municipality, leading to teacher disengagement. Similarly, Kavenuke et al., (2022) noted high stress levels among teachers in Kisarawe district primary schools due to social and political pressures while without any support systems in place. Modest and Onyango (2021) observed similar trends in secondary schools in Bukoba rural district. Despite the critical importance of fostering conducive working environments for teachers, the existing research indicated a notable gap in understanding and addressing stress management dynamics, particularly within the realm of public primary education. This study aimed to investigate the impact of stress management strategies on teacher’s work performance in public primary schools in Bukoba district council, Kagera, Tanzania.
1.4 Research Objectives TC "1.4 Research Objectives" \f C \l "1" 
1.4.1 General Objective TC "1.4.1 General Objective" \f C \l "1" 
The general objective of the study investigated the effectiveness of stress management strategies in improving teacher's work performance in Tanzanian primary schools.
1.4.2 Specific Objectives TC "1.4.2 Specific Objectives" \f C \l "1" 
Specifically, this study was guided by the following objectives:

i. To identify school-related factors causing stress to teachers in public primary schools in Bukoba district council.

ii. To determine the effect of training and development on teacher's work performance in public primary schools in Bukoba district council.
iii. To explore the influence of welfare programmes on teacher's wok performance in public primary schools in Bukoba district council.
iv. To investigate strategies used by the primary school teachers in stress management in public primary schools in Bukoba district council.
1.5 Research Questions TC "1.5 Research Questions" \f C \l "1" 
The following were the research questions:

i. What are the school-related factors causing stress to teachers in public primary schools in Bukoba district council?

ii. Is there any effect of training and development on teacher's work performance in public primary schools in Bukoba district council?

iii. What is the influence of welfare programmes on teacher's work performance in public primary schools in Bukoba district council?

iv. How do primary school teachers manage stress in public primary schools in Bukoba district council?
1.6 Significance of the Study TC "1.6 Significance of the Study" \f C \l "1" 
This is one of the studies that assessed the impact of stress management strategies on teacher’s work performance in public primary schools in Bukoba district council, Kagera. To the academia, the study would be used as a foundation for further researches in various regions, district and municipals, in universities, colleges and secondary schools. Hence, it is expected that, it would add value to the existing body of knowledge in Tanzania. 
To policy makers, the findings of the study provide evidence on how effective stress management strategies enhance teacher performance. The findings of the study can serve as a reference guide to the educational planners to come up with appropriate measures on how to help public primary school teachers to manage stress at their working stations. These insights can guide the Ministry of Education and local government authorities in designing policies that promote teacher well-being, reduce burnout, and improve service delivery in primary schools.
To school supervisors and teachers, the findings can help them to get necessary information on various coping strategies and their advantages in managing stress at the school levels and can be useful in creating appropriate steps to properly manage stressors at their school levels. To parents, by understanding the link between teacher well-being and classroom performance, parents can appreciate the importance of supporting school initiatives aimed at stress reduction. A less-stressed teacher is more motivated, focused, and capable of nurturing children’s academic and personal growth, which reassures parents of the quality of education provided.
Students can directly benefit when teachers effectively manage stress. Calm, motivated, and well-supported teachers create positive learning environments, use effective teaching methods, and give more attention to individual learners. This leads to better academic achievement, improved discipline, and holistic development.

1.7 Limitations of the Study TC "1.7 Limitations of the Study" \f C \l "1" 
The study used interviews to gather data from head teachers. One of the barriers was the use of English language as most participants were not comfortable with it. The researcher mitigated this challenge by conducting interviews in Kiswahili language which helped to gather relevant information for this study. 

Conversely, some head teachers were not cooperative to avail useful information to the researcher for fearing to be victimised by their supervisors. The researcher ensured them that, the information provided was only meant for the study purposes and not otherwise. 
This study also employed questionnaires to collect quantitative data from teachers. Some teachers were reluctant and failed to submit their responses according to the scheduled time-table. The researcher addressed this limitation by visiting and reminding them in their respective schools for the collection of the same.
1.8 Scope and Delimitations of the Study TC "1.8 Scope and Delimitations of the Study" \f C \l "1" 
This study was delimited to public primary school teachers in Bukoba district council. The findings which were collected from the selected schools were generalised within the same area since the environmental settings of the same differ from other districts or councils. 

CHAPTER TWO TC "CHAPTER TWO" \f C \l "1" 
LITERATURE REVIEW TC "LITERATURE REVIEW" \f C \l "1" 
2.1 Introduction TC "2.1 Introduction" \f C \l "1" 
This chapter reviews literatures related to studies that assessed the impact of stress management strategies on teacher’s work performance in public primary schools. The reviewed literature was organised into the following sections: theoretical literature review, review of empirical literatures, research gaps and lastly, the conceptual framework.
2.2 Operational Definitions of Key Terms TC "2.2 Operational Definitions of Key Terms" \f C \l "1" 
The following definitions of key terms were contextually used in this study as:

Teacher: Refers to a person who imparts knowledge to students. 

Stress: Refers to any distress occasioning from changes in the school environment and which affect an individual teacher psychologically.

Stress Management Strategies: Refer to all techniques and measures undertaken by the school leader or an individual teacher to overcome mental distress.

Welfare Programmes: Refer to all programmes which make teachers feel happy such as celebrations and get together.

Training and Development: Refers to the systematic implementation of further advancement in learning by the teachers.

Teacher’s Work Performance: Refers to the effective teaching and imparting knowledge to students according to the rules and regulations pertaining to his/her job description.

Public Primary Schools: Refer to education institutions owned and funded by the Government and accommodating pupils with 4 to 16 years before sitting for Primary School Leaving Examination (PSLE). In these institutions teaching and learning equipment’s such as books and salaries to workers (teachers and other servants who are attached to the school) are provided with the Government.
2.3 Theoretical Literature TC "2.3 Theoretical Literature" \f C \l "1"  

This study draws upon Bandura's Triadic Reciprocal Determinism (1978), which proposes that, an individual's actions are shaped by the reciprocal influence of their personal attributes, their behaviors, and the surrounding environment. (Shoulders et al., 2021). According to this theory, the environment can influence the attitudes of an individual who later changes the direction or intensity of his/her behaviours. Further, the behaviour can change one’s environment, as well as one’s attitude. Finally, individual’s attitudes and values influence his/her behaviour, and triggers different environmental reactions (Shoulders et al., ibid). Various factors have been found to cause teacher’s stress (Cheku, 2021; Thomas, 2021; Tsubono & Ogawa, 2022; Van-Staden, 2020). Additionally, teacher's approach to managing stress can affect how they handle stressful situations, ultimately influencing their effectiveness in the workplace. 
This theory deemed appropriate to this study because it explains the extent teachers should manage stress in schools and in so doing they improve their work performance (Asaloei et al., 2020; Falaminiano & Orge, 2023).  

The available evidence indicates that, teachers’ stress management in public primary schools in Tanzania was still a challenge and their work performance was poor (Kavenuke et al., 2022; Mwakasangula & Mwita, 2020). Thus, in this study, this theory was used as a yardstick to assess the impact of stress management strategies on teacher's work performance in public primary schools in Bukoba district council in Kagera region.
2.4 Empirical Literature Review TC "2.4 Empirical Literature Review" \f C \l "1" 
2.4.1 School-Related Factors Causing Stress to Teachers TC "2.4.1 School-Related Factors Causing Stress to Teachers" \f C \l "1" 
In Bhutan, Cheku (2021) investigated the impact of stress on the teaching effectiveness of primary school educators. The study employed a descriptive survey design, integrating both quantitative and qualitative data collection techniques. Data were gathered through the administration of questionnaires and the facilitation of focus group discussions. The study revealed that, the most common sources of teachers’ occupational stresses were workload, students’ misbehaviours, and frequent changes in education policies and programmes. This study showed the sources of stress among teachers in Bhutan. The current study filled in geographical gap in Bukoba district council, Tanzania for comparing or contrasting. 
Tsubono and Ogawa (2022) analysed the main stressors among high-stress primary school teachers in Japan. The study employed a quantitative approach supported by a descriptive survey design. Data were gathered through questionnaires. The findings established that, sources of stresses faced by teachers were workloads of clerical tasks and dealing with difficult students and parents. This study added weight to the current study despite being conducted in Japan. The current study filled in geographical gap in Bukoba district council, Tanzania.
Van-Staden (2020) conducted a study on the causes of stress and its management by school management teams in private primary schools in South Africa. The study used a quantitative approach with a descriptive survey design. Questionnaires were utilised for gathering information. The study unveiled that, sources of stresses at schools were frequent teaching curriculum changes, indiscipline student cases and over clouding of students in classes; others were prolonged working hours, lack of effective communication from the supervisors and limited teaching facilities.  This study added value to the current study despite being conducted in South Africa. The current study filled in geographical gap in Bukoba district council, Tanzania.
Thomas (2021) conducted a study to understand the perspectives of secondary school teachers in the Ludewa district of Tanzania regarding their sources of stress and the methods they use to cope with it. The study's framework was based on the Transactional/Cognitive theory of Psychological Stress and Coping. It utilized a quantitative approach, specifically a descriptive cross-sectional survey design. Data collection was carried out using questionnaires. The results portrayed that, promotion delays, poor working environment, poor student’s academic performance and overwork and insufficient time to spend with family; others were poor administration, lack of social services, monetary loans, students’ misbehaviours, attending duties on weekends and troubles with fellow staff were some of the sources of stresses which faced teachers in schools. This study shed light to the proposed study despite being conducted in Secondary schools in Ludewa district. The current study filled in both geographical and knowledge gaps in public primary schools in Bukoba district council. 

2.4.2 Effect of Training and Development on Teacher's Work Performance TC "2.4.2 Effect of Training and Development on Teacher's Work Performance" \f C \l "1" 
Khan and Abdullah (2019) conducted in Iraq that investigated the relationship between staff training and development and teacher productivity within universities. The study employed a quantitative research approach, focusing on numerical data and statistical analysis to examine the impact of training initiatives. The primary method for gathering data involved the use of questionnaires, which were distributed to collect information from the participants. The findings indicated that, there was a positive and strong relationship between training and development and productivity of teachers which was indicated by expertise, morale and proficiency when teaching. This study gave insights to the proposed study despite being conducted in the Universities in Iraq. The current study filled in both knowledge and geographical gaps in public primary schools in Bukoba district council, Tanzania.
Ahmad and Moharken (2018) conducted a study on the impact of training and development on the performance of the primary and secondary school teachers in Pakistan. The study adopted a quantitative approach with a descriptive research design. Data were gathered by the use of only questionnaires. The study unveiled that, training and development practices had positive influence on teachers’ performance. Ahmad and Moharken’ study became insightful to the proposed study though it was conducted in both primary and secondary schools in Pakistan. The proposed study delved the effect of training and development on teachers’ performance in public primary schools in Bukoba district council, Tanzania.

Turyasiima et al., (2022) conducted a study on teachers’ qualifications and their performance in primary schools in Uganda.  The study used a mixed-methods research approach supported by a cross-sectional design. Questionnaires, interviews, and observation checklists were utilised for gathering information. The study indicated that, there was a moderate positive relationship between teachers’ training and teacher’s work performance. This study shed light to the proposed study though it was conducted in Uganda. The current one found and made comparison in Bukoba district council, Tanzania.
Mnonya (2021) investigated the impact of professional development initiatives on primary school teachers in Bagamoyo district, Tanzania. Data collection involved questionnaires, interviews, focus group discussions, and documentary reviews. Mnonya’s study showed how training and development affected teachers’ performance but it was conducted in Bagamoyo district. The research revealed that participation in professional training and development programs enhanced teachers' pedagogical knowledge and skills. Specifically, these programs improved teachers' ability to facilitate student learning through the application of effective teaching and learning strategies. Moreover, the study indicated that the professional development initiatives assisted teachers in enhancing lesson organization and in preparing appropriate teaching and learning materials for specific lessons. The current study filled in both geographical and knowledge gaps in Bukoba district council in Kagera region.
2.4.3 Influence of Welfare Programmes on Teacher's Work Performance TC "2.4.3 Influence of Welfare Programmes on Teacher's Work Performance" \f C \l "1"  

Murwaningsih and Fauziah (2023A examined the correlation between professional attitude, welfare, self-sustaining development, and job satisfaction and their influence on teacher performance in Indonesian high schools, employing a quantitative approach with a correlational design. Data were collected through questionnaires. The findings revealed that, welfare programmes had no effect on teacher’s work performance. Murwaningsih and Fauziah’s study showed that, welfare programmes had no effect on teachers’ performance. Additionally, it was conducted in high schools in Indonesia. The current study set its tools so as to make comparison or contrast in public primary schools in Bukoba district council, Tanzania.
Johnson et al., (2023) conducted a study focusing on the relationship between welfare packages and the performance of teachers in public basic schools within Ghana. The study's theoretical framework is based on Maslow's Hierarchy of Needs. To gather data, the researchers employed a mixed-methods approach, specifically utilizing a cross-sectional survey design. The data collection strategies included questionnaires, semi-structured interviews, and focus group discussions. The findings established that, shortage and deprivation of welfare packages (allowances, housing facilities and medical health care) made teachers under-perform, which consequently, led to poor students’ academic performance and low provision of quality education. This study highlighted how welfare programmes improved teachers’ work performance but it was conducted in Ghana. The current study filled in both knowledge and geographical gaps in Bukoba district council, Tanzania. Furthermore, the former study was crafted on the Maslow Hierarchy theory unlike the current one which used the Bandura’s Triadic Reciprocal Determinism Theory implicating the heory gap to be filled in Bukoba Bukoba district council.
In Kenya, Ogari and Orwa (2021) conducted a study on “social support programs and teachers’ performance in private primary schools.” The study adopted a descriptive research design. Data collection methods were only questionnaires. The study established that, social support programmes had a positive and significant effect on teacher’s work performance. Ogari and Orwa’s study shed light to the current study despite being conducted in private primary schools in Kenya. It also used a quantitative approach. The current used a mixed-methods research approach and was conducted in public primary schools in Bukoba district, Tanzania.
In Butiama district, Mara, Tanzania, Kyangwe et al., (2023) conducted a study on the strategies to enhance teachers’ job satisfaction in secondary schools. It used a mixed methods research approach with a descriptive survey design. The instruments for data collection were questionnaires and interview guides. The findings discovered that, absence of welfare programmes at schools negatively affected teacher’s job satisfaction, hence, low teacher’s work performance. This study was insightful to the current study despite being conducted in secondary schools in Butiama district. The current study filled in both geographical and knowledge gaps in public primary schools in Bukoba district council in Kagera.
2.4.4 Strategies Used by Teachers in Managing Stress TC "2.4.4 Strategies Used by Teachers in Managing Stress" \f C \l "1" 
Record (2021) examined the views of elementary and secondary school administrators in the United States regarding their responsibilities in addressing teacher stress. The study employed a qualitative research approach, specifically utilizing a case study design. Data collection methods included the use of questionnaires and interviews. The findings established that, the campus leaders managed teachers’ stresses through listening, and used incentives and programmes. Record’s study identified some of the strategies which were used the school leaders to manage stress among teachers in both elementary and secondary schools in USA. The current study focused on public primary schools in Bukoba district council, Tanzania.
In Kenya, Margaret et al., (2018) investigated the “sources of occupational stress and coping strategies among teachers in colleges.”  The study adopted a qualitative approach with a phenomenology design supported. Data collection methods were focus group discussions. The study portrayed that, teachers employed coping strategies as counseling services, physical exercises and religious interventions. This study added weight to the current study by highlighting some strategies which were used by teachers in colleges to manage stress in Kenya. The current study made comparison but in public primary schools in Bukoba district council, Tanzania.

Osagie (2018) conducted a study on the stressors, effects and coping strategies among teachers in secondary schools in Nigeria. The study used a quantitative approach together with a descriptive survey design. Data were collected through questionnaires. The study found that, teachers received emotional support from other people, found comfort or solutions through prayers and consumed stimulants or pain killers. Osagie’s study was conducted in secondary schools in Nigeria despite highlighting some stress management strategies. The current study filled in both geographical and knowledge gaps in public primary schools in Bukoba district council, Tanzania.
Mwakasangula and Mwita (2020) explored the connection between work-related stress and contentment with their jobs among educators employed in government-funded elementary schools within the Morogoro municipality of Tanzania. The study employed a quantitative methodology, specifically utilizing a cross-sectional survey design. Data acquisition was achieved through the administration of questionnaires. The study identified some stress management strategies to be dedicating time to family, engaging in regular physical activity, and fostering open communication with colleagues. Mwakasangula and Mwita’s study provided some strategies which were used by teachers to cope with stress at school despite being conducted in Morogoro municipality. The proposed study filled in knowledge gap in Bukoba district council in Kagera region.
2.5 Research Gap TC "2.5 Research Gap" \f C \l "1" 
Empirical literatures were reviewed on three aspects: school-related factors causing stress to teachers, relationship between the impact of stress management and teacher’s work performance, and coping strategies used in stress management. 
Most of the empirical literatures in the school-related factors causing stress to teachers were conducted in primary schools (Bhutan, Japan and South Africa) except one which was conducted in secondary schools in Tanzania. Furthermore, most of them used a quantitative approach (Japan, South Africa and Tanzania). To address the potential limitations of relying on a single research method, the study utilized a mixed-methods approach. However, the one which was conducted in Tanzania, despite being conducted in secondary schools, was not conducted in Bukoba district council but in Ludewa district. 
In the aspect of the effect of training and development on teachers’ performance, most of them were conducted in primary schools (Pakistan, Uganda and Tanzania) except the one in Iraq which was conducted in the Universities. Furthermore, some of them used a quantitative approach (Iraq and Pakistan). A study relying on a single research method may be limited in its scope and potentially biased, lacking comprehensive insights. The current study utilized a mixed-methods approach, thereby capitalizing on the advantages of the collected data. Despite the study being conducted in primary schools in Bagamoyo district, Tanzania, did not touch directly on stress management and teacher’s work performance but on effectiveness of professional development practices. The current study filled in both geographical and knowledge gaps in Bukoba district council.

The empirical literature reviews on the effect of welfare programmes on teachers’ performance showed that, welfare programmes had a positive and significant effect on teachers’ performance contrary to the one which was conducted in Indonesia. Some of the studies used a quantitative approach (Indonesia and Kenya) unlike the current one which used both quantitative and qualitative approaches which helped in getting in-depth and extensive information. Some were conducted in secondary schools (Indonesia and Tanzania). However, the one which was conducted in Tanzania did not assess stress management and teacher’s work performance and it was carried in Butiama district unlike the current one which was conducted in public primary schools in Bukoba district council.
In the aspect of the coping strategies used in by teachers in managing stress at school, most of the empirical literature reviews used qualitative (USA and Kenya) or quantitative (Nigeria and Tanzania) approach. Some of them were conducted in secondary schools (USA and Nigeria) while others have been conducted in higher education institutions (Kenya). The one in Tanzania which was also conducted in primary schools was conducted in Morogoro municipality unlike the current one which filled in knowledge gap in Bukoba district council. 
2.6 Conceptual Framework TC "2.6 Conceptual Framework" \f C \l "1" 
The conceptual framework of the study was guided by independent and dependent variables as shown below.
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Figure 2.1: Conceptual Framework Diagram TC "Figure 2.1: Conceptual Framework Diagram" \f F \l "1" 
Source: Developed by the Researcher (2025)
Figure 2.1 illustrates the impact of stress management strategies on teacher’s work performance in public primary schools. The independent variables were school-related factors, training and development, welfare programmes, and stress management strategies while the dependent variable was teachers’ work performance. The researcher believed that, the relationship lies in how one variable influences another. 
The assumption was that, in order to effectively manage stress among teachers, one ought first to identify several factors causing stress and these could originate from poor administration, monetary loans or students’ misbehaviours among others. After identifying several school-related factors causing tress among teachers, there should be put several strategies in place to manage the same. These could include personal strategies, professional strategies or organisational strategies. If these were thoroughly attended, teachers’ work performance was expected to be improved. 
This could be seen through improved students' outcomes, teaching competencies, interpersonal and communication skills or professionalism and commitment among others. Based on the relationship of the variables above, it was assumed that, if effective stress management was observed in public primary schools by both supervisors and teachers respectively, teachers’ work performance would be improved. 

CHAPTER THREE TC "CHAPTER THREE" \f C \l "1" 
RESEARCH METHODOLOGY TC "RESEARCH METHODOLOGY" \f C \l "1" 
3.1 Introduction TC "3.1 Introduction" \f C \l "1" 
This chapter provides a comprehensive account of how the study was conducted, encompassing its theoretical underpinnings, practical implementation, and ethical safeguards.
3.2 Research Paradigm TC "3.2 Research Paradigm" \f C \l "1" 
This study employed the pragmatic research paradigm which balances both positivist and interpretivist paradigms. Usually, the “Pragmatic” paradigm is associated with mixed approach studies (Tanlaka et al., 2019). This paradigm considers that, there is no single best way to conduct research; thus, the current researcher intends to utilize the strength of both, positivist and interpretivist, to avoid some short falls which could be found if one of the two could have been used (Revez & Borges, 2018). This research utilized questionnaires and interviews for data collection. 
The study's methodological framework permitted the researcher to employ either quantitative or qualitative research approaches, or a mixed-methods approach, thereby facilitating a multi-faceted examination of the research topic and mitigating potential biases associated with relying on a single method (Canadian Institutes of Health Research-CIHR, 2019). The current researcher believed that, the chosen research paradigm was more relevant as it enabled the same to use both qualitative and quantitative research methods in assessing the impact of stress management strategies on teacher’s work performance in public primary schools in Bukoba district council.
3.3 Research Approaches TC "3.3 Research Approaches" \f C \l "1" 
This study employed a mixed-methods research approach. With the mixed-methods approach, the current researcher believed that, there was no single best way of doing research; both quantitative and qualitative data could be collected and analysed in the same study. This study used questionnaires for quantitative data and interviews for qualitative data about stress management and teacher’s work performance in public primary schools. The chosen method was favored because its advantages were more significant than its disadvantages (Queirós et al., 2017).
3.4 Research Design TC "3.4 Research Design" \f C \l "1" 
The study utilized a descriptive survey research design, which was chosen to provide a detailed account of events and behaviors within their authentic environment at a specific moment. Therefore, this design helped to describe and assess the impact of stress management on teacher’s work performance in public primary schools. This research design was also used because the researcher intended to generalise the findings of the study in all public primary schools in Tanzania. 
3.5 Area of the Study TC "3.5 Area of the Study" \f C \l "1" 
This study was carried out in Bukoba district council. The district is one of the eight districts of Kagera Region in Tanzania. Education wise, the district has a total of 154 primary schools (141 being public primary schools and 13 private ones) (URT, 2022). This area was selected because it had a big number of public primary schools with 1 150 teachers. This number helped the researcher to collect sufficient information in regard to the phenomenon under the study. Secondly, the available evidence indicated that, teachers in Bukoba rural district were stressful with their work the situation which decreases their work performance (Onyango & Modest, 2022). Based on the facts above, there was a need to assess the impact of stress management strategies on teachers' work performance in public primary schools in this area so as to fill in the available knowledge gap.
3.6 Targeted Population TC "3.6 Targeted Population" \f C \l "1"  

The targeted population for this study was 141 head teachers (HTs) and all other normal teachers (NTs) in all public primary schools in Bukoba district council. Currently, the district had a total of 1 009 normal teachers (Bukoba District Primary Education Office, 2025). Head teachers (HTs) who were vested with supervision obligations and normal teachers (NTs) who were the teaching force in their respective schools were involved in the study to varnish with research in-depth information regarding the impact of teachers’ stress management strategies on teacher’s work performance in Bukoba district council. 
3.7 Sampling Techniques and Sample Size TC "3.7 Sampling Techniques and Sample Size" \f C \l "1"  

3.7.1 Sampling Techniques TC "3.7.1 Sampling Techniques" \f C \l "1" 
Simple random, stratified random, and purposive sampling techniques were used to select the sample size of the study.
Simple Random Sampling Technique

This technique was used to select public primary schools from and normal teachers. During simple random sampling, the researcher wrote the names of all 141 public primary schools on papers and put them in a box. Students from the pilot schools helped to select only 15 schools. Each student was required to select once until all 15 schools were completely selected. Additionally, a random selection method was employed to identify participants (NTs) from the chosen schools. This method involved placing papers, some marked with alphabets and others blank, into a container. Each teacher within a selected school was given the opportunity to draw a paper. Teachers who drew a blank paper were then included in the study. The rationale for using this technique was to ensure that any school and any teacher had an equal chance of being selected, thereby eliminating any potential for discrimination.
Purposive Sampling Technique

The selection technique targeted Head Teachers (HTs) who were chosen for their supervisory roles in their schools.
3.7.2 Sample Size TC "3.7.2 Sample Size" \f C \l "1" 
A sample of 105 participants participated in the study. Since 15 HTs were purposively selected from the randomly selected schools by the pilot students, the selection of 90 normal teachers was determined by the Taro Yamane sample size formula (1967): 
                       N

n =          ____________

                     1+N (e)2
The calculation of a corrected sample size (n) using a formula that incorporates the total population (N) and a margin of error (e). The specific values given are N = 1,140 non-teaching staff (NTs) after excluding 141 teaching staff (HTs), and e = 0.1 (10%). The passage also clarifies that the 10% accuracy refers to an expected 90% questionnaire collection rate. Therefore, n could be determined as:
                   1140

n=         ______________

              1+ 1140 * (0.1)2
               1140

n=    ________

              12.09

n=         90.4

Based on the calculations above, only 90 NTs participated in the study. Table 3.1 summarises the total sample size involved in this study.
Table 3.1 Distribution of Respondents (n=105) TC "Table 3.1 Distribution of Respondents (n=105)" \f T \l "1" 
	Respondents’ Category
	Sample Size
	Percentage (%)

	Head Teachers  (HTs)
	15
	14.4

	Normal Teachers (NTs)
	90
	85.6

	Total 
	105
	100.0


Source: Developed by the Researcher (2025)

3.8 Data Collection Methods and Instruments TC "3.8 Data Collection Methods and Instruments" \f C \l "1" 
The following were data collection methods and instruments used during data collection.

3.8.1 Questionnaires TC "3.8.1 Questionnaires" \f C \l "1" 
These instruments were used to collect quantitative data from 90 NTs on school-related factors causing stress to teachers, effect of training and development, and welfare programmes on teachers’ performance and strategies used by the primary school teachers in stress management. A list of well-structured and close-ended questions prepared by the researcher were distributed to respondents. All variables were measured by using the Likert rating scale. The Likert rating scale consisted of five options (1=strongly disagree, 2=disagree, 3=undecided, 4=agree, and 5=strongly agree). The reason of applying a 5-Likert rating scale was to obtain opinions, attitudes, or experiences regarding stress management and teacher’s work performance in public primary schoolsin Bukoba district council. Additionally, this method was used because it helped the researcher to collect data from a large group of people and in a very short time.
3.8.2 Interviews Schedules TC "3.8.2 Interviews Schedules" \f C \l "1" 
Interview schedules were used to gather qualitative data from 15 HTs on school-related factors causing stress to teachers, effect of training and development, and welfare programmes on teachers’ performance and strategies used by the primary school teachers in stress management. The research participants' perspectives were documented during discussions using both a notebook and a sound recorder. The interviews were conducted in Kiswahili to encourage open and candid responses from the interviewees. 

This instrument was chosen because it allowed the researcher to delve deeper into the participants' viewpoints, gathering more detailed information than would have been possible through questionnaires alone. The duration of each session was limited to 50 minutes. The researcher utilized a combination of note-taking and audio recording to capture the interviewees' opinions, employing Kiswahili to facilitate comfortable and comprehensive responses within a 50-minute timeframe, thereby enabling a more in-depth exploration of their views than would have been possible with questionnaires.
3.9 Validity and Reliability of Research Instruments TC "3.9 Validity and Reliability of Research Instruments" \f C \l "1" 
3.9.1 Validity of Research Instruments TC "3.9.1 Validity of Research Instruments" \f C \l "1" 
The process of establishing face validity involved consulting with various experts. These included supervisors, fellow students, and academicians. The feedback received from these individuals was used to improve the instruments, ensuring their suitability for the intended data collection process. The researcher incorporated suggestions from supervisors, peers, and some academics to enhance the instruments prior to their use in the actual data collection phase (Daud et al., 2018). 
3.9.2 Reliability of Research Instruments TC "3.9.2 Reliability of Research Instruments" \f C \l "1" 
In this study, the Cronbach’s Alpha was calculated by the SPSS to determine the internal consistencies of variables. Internal consistencies of variables range from the values of 0 to 1 meaning that, 1 being the highest value, means it is a perfect consistency (Creswell & Creswell, 2018). According to Coleman (2021), the scale with Cronbach’s Alpha between 0.70 and 1 is considered good and acceptable. In this study, the Cronbach’s Alpha among the variable above 0.70 was considered good and acceptable. 
Preliminary analysis was conducted to assess the reliability of the measurement scale used for the five variables. This involved calculating Cronbach's Alpha, a statistical measure of internal consistency, before the primary data collection phase. The results of this scale reliability test are presented in Table 3.2.

Table 3.2: Reliability scale results TC "Table 3.2: Reliability scale results" \f T \l "1" 
	S/N
	Variable
	Cronbach's Alpha
	Cronbach's Alpha based on standardised items
	No. of items
	Strength of association

	1.
	School-related factors
	.905
	.901
	9
	Very good and acceptable

	2.
	Training and development
	.850
	.853
	3
	Very good and acceptable

	3.
	Welfare programmes
	.804
	.791
	6
	Good and acceptable

	4.
	Stress management strategies
	.744
	.728
	4
	Moderate and acceptable

	5.
	Teacher's work performance
	.922
	.923
	5
	Very good and acceptable


Source: Data analysis (2025)
The Cronbach’s Alpha for school-related factors causing stress among teachers with 9 items was 0.905. Training and development, assessed with three items, yielded a Cronbach's Alpha of 0.850, indicating very good and acceptable internal consistency. Welfare programs, evaluated across six activities, had a Cronbach's Alpha of 0.804, which is indicative of good and acceptable internal consistency. The passage also mentions the Cronbach's Alpha for the strategies used by primary school teachers, but does not provide the actual value in stress management with 4 items was 0.744 indicating to be moderate and acceptable while that of teacher's wok performance with 5 indicators was 0.922 implying to be very good and acceptable.

Reliability for qualitative data from semi-structured interviews were ensured through replicability of audio recordings and full transcriptions recorded in the note book (Maguire & Delahunt, 2017).
3.10 Data Analysis Procedure TC "3.10 Data Analysis Procedure" \f C \l "1" 
Quantitative data were analysed by using frequencies, percentages, mean scores, standard deviations, and multiple linear regression. The first and the fourth specific objectives were analysed by the use of mean scores and standard deviations. The combined use of mean scores and standard deviations provides a more complete picture of a dataset than either statistic alone. While the mean indicates the "average" value, the standard deviation reveals how representative that average is by showing the spread of the data. The second and the third specific objectives were analysed by using simple linear regressions. These helped to show the statistical relationship between the variables. The research utilized qualitative data gathered from semi-structured interviews. These interviews were manually transcribed, and the resulting text was then organized and categorized based on identified themes. The findings were presented using direct quotations from the participants and narrative descriptions. Responses originally provided in Kiswahili were translated into English before being analyzed and included in the presentation of the results (Daniel, 2016). This approach aligns with common practices in qualitative data analysis, where researchers meticulously process and interpret textual data to identify patterns and insights.
3.11 Logistical Issues and Ethical Considerations TC "3.11 Logistical Issues and Ethical Considerations" \f C \l "1" 
The researcher initiated the study by obtaining necessary approvals from the Directorate of Post-Graduate Studies (DPGS) at the Open University of Tanzania and the Bukoba District Executive Director. Subsequently, the researcher visited the selected schools to inform participants about the study's objectives. Participants were assured of anonymity, including non-disclosure of their identities and schools, and informed of their right to withdraw from the study at any time.
CHAPTER FOUR TC "CHAPTER FOUR" \f C \l "1" 
FINDINGS, ANALYSIS AND DISCUSSION TC "FINDINGS, ANALYSIS AND DISCUSSION" \f C \l "1" 
4.1 Introduction TC "4.1 Introduction" \f C \l "1" 
This chapter analyses, presents and discusses the findings from the study that assessed the impact of stress management strategies on teacher’s work performance in public primary schools in Bukoba district council, Kagera, Tanzania. The findings are organised into the following sub-sections: general and demographic information, school-related factors, training and development, welfare programmes, and stress management strategies.
4.2 General and Demographic Information TC "4.2 General and Demographic Information" \f C \l "1" 
This section presents the general information and demographic characteristics of respondents as follows:  
4.2.1 General Information of Respondents TC "4.2.1 General Information of Respondents" \f C \l "1" 
In this study, questionnaires were distributed to 90 respondents and the same were completed and returned. The response rate was 100 percent capable for statistical analysis. This response rate was achieved because the researcher was making serious follow-ups among the participants by making regular reminder through phone calls and visiting them on the work stations. According to Akram et al., (2023), a response rate of more than 70 percent is considered an excellent response rate. This response rate of 100 percent was considered excellent to provide information for analysis and develop conclusion for this study. 
4.2.2 Demographic Characteristics of Respondents TC "4.2.2 Demographic Characteristics of Respondents" \f C \l "1" 
The frequencies and percentages were computed for the respondents' characteristics. These included: age, gender, levels of education and working experience as indicated in Table 4.1.
Table 4.1: Demographic Results TC "Table 4.1: Demographic Results" \f T \l "1"  
	Demographic Variables
	Frequency
	Percent 

	Age 
	
	

	18-25 years
	10
	9.5

	26-35 years
	19
	18.1

	34-45 years
	56
	53.3

	46 years and above 
	20
	19.0

	Gender 
	
	

	Female
	41
	39.0

	Male
	64
	61.0

	Education levels
	
	

	Certificate
	67
	63.8

	Diploma
	25
	23.8

	Bachelor degree
	10
	9.5

	Master degree
	3
	2.9

	PhD holders
	NIL
	NIL

	Work Experience
	
	

	1-5 years
	14
	13.3

	6-10 years
	6
	5.7

	11-15 years
	47
	44.8

	16 years and above
	38
	36.2


Source: Field data (2025)

From Table 4.1, the analysis showed that, the age of the majority under this study was within 36-45 years with 53.3% followed with 46 years and above with 19.0%. Those ranging within 26-35 years were 18.1% while those with 1-5 years were 9.5%. The majority had the age between 36 years and above being grown-ups to provide information pertaining to the effectiveness of stress management strategies in improving teacher's work performance in primary schools in Bukoba district council. 

Gender wise, the analysis indicated that, majority were males with 61.0% while the remaining 39.0% were females indicating that, female teachers were less than male teachers. However, gender was also considered affirming the action taken by government to ensure gender parity in education and the place of work.
The respondents' education levels were determined. These involved certificate, diploma, Bachelor degree, Master degrees and Doctorate degrees (PhD). The analysis showed that, 63.8% were certificate holders and 23.8% were diploma holders. Bachelor degree holders were 9.5% while Master degree holder were 2.9%. Furthermore, the analysis showed that, there was no any respondent with a Doctorate degree. The findings indicated that, the majority were certificate and diploma holders with a minimum education to provide data regarding the effectiveness of stress management strategies in improving teacher's work performance in primary schools in Bukoba district council. 
Additionally, the study aimed at determining the respondents’ work experiences. The analysis established that, the majority had the work experience within 11-15 years with each 44.8%. These were followed by those within 16 and above years with each 36.2%.  Those within 1-5 years were 13.3% while those falling between 6-10 years were 5.7%. The majority had a higher work experience because most of them had worked for more than 11 years. This implied that, they were experienced enough above capable of giving valuable information in regard to the effectiveness of stress management strategies in improving teacher's work performance in primary schools in Bukoba district council.
4.3  Discussion of Findings TC "4.3  Discussion of Findings" \f C \l "1" 
This section presents and discusses the findings based on the study objectives. 
4.3.1 The School-Related Factors Causing Stress to Teachers TC "4.3.1 The School-Related Factors Causing Stress to Teachers" \f C \l "1"  
The first specific objective identified the school-related factors causing stress to teachers in public primary schools in Bukoba district council. Data were descriptively analysed through the mean scores and standard deviations. The findings are summarised in Table 4.2. 
Table 4.2: The Results for the School-Related Factors Causing Stress to Teachers TC "Table 4.2: The Results for the School-Related Factors Causing Stress to Teachers" \f T \l "1" 
	Responses
	N
	Mean
	Std. Deviation

	Overclouded classes
	90
	3.94
	1.203

	Burdens of loans from various financial institutions
	90
	3.86
	1.370

	Promotion delays among teachers
	90
	3.81
	1.405

	Frequent changes in curriculum policies
	90
	3.72
	1.430

	Interpersonal conflicts with fellow staff
	90
	3.70
	1.434

	Limited learning/teaching facilities
	90
	3.63
	1.353

	Students’ indiscipline cases
	90
	3.58
	1.227

	Poor working environment
	90
	3.57
	1.227

	Occupational workload
	90
	3.56
	1.358

	Valid N (listwise)
	90
	
	


Interpretation scale: 1.00–2.59 disagree, 2.60–3.39 undecided, 3.40–5.00 agree
The quantitative data in Table 4.2 show that, most respondents agreed that, the school-related factors causing tress among teachers included overclouded classes (Mean=3.94, SD=1.203), loan burdens from various financial institutions (Mean=3.86, SD=1.370) and promotion delays among teachers (Mean=3.81, SD=1.405). In this study, the interpretation scale followed the patterns: 1.00–2.59 disagree, 2.60–3.39 undecided, 3.40–5.00 agree. From the findings above, and since the scale fell within 3.40–5.00, it meant that, the items were all agreed upon by the majority of respondents. Qualitative data from interviews with the head teachers indicated a similar understanding. Most HTs considered that, the school-related factors causing stress among teachers were delays in annual increments, loan burdens and delays in their promotions. For instance, one of the HTs noted:

“At my school, most of the teachers are stresses with loan burdens as well as delays in their promotions and annual increments..." (HT-1, 10 October, 2024, 8.30 A.M)
Furthermore, quantitative data showed other factors which included frequent changes in curriculum policies (Mean=3.72, SD=1.430), interpersonal conflicts with fellow staff (Mean=3.70, SD=1.434) and limited learning/teaching facilities (Mean=3.63, SD=1.353). The interpretation scale in this study followed the patterns: 1.00–2.59 disagree, 2.60–3.39 undecided, 3.40–5.00 agree. From the findings above, and since the scale fell within 3.40–5.00, it meant that, the items were all agreed upon by the majority of respondents. These observations are in line with those from interviews with the HTs, who opined that, interpersonal conflicts among teachers, inadequate instructional facilities were among the school-related factors which stressed teachers in public primary schools in Bukoba district council as one of the HTs commented:

“At my school, there are conflicts among the staff and sometimes between a teacher and a student. All these cause stress among teachers….” (HT-2, 10 October, 2024, 09:00, A.M)

Another HTs noted:

“At my school, apart from what my colleague indicated, stresses among teachers are caused by insufficient teaching and learning materials…….” (HT-3, 10 October, 2024, 9.10 A.M)
Furthermore, quantitative data indicated that, other school-related factors causing stress among teachers were students’ indiscipline cases (Mean=3.58, SD=1.227), poor working environment (Mean=3.57, SD=1.227) as well as occupational workload (Mean=3.56, SD=1.358) were among the school-related factors which caused stress among teachers. In this study, the interpretation scale followed the patterns: 1.00–2.59 disagree, 2.60–3.39 undecided, 3.40–5.00 agree. From the findings above, and since the scale fell within 3.40–5.00, it meant that, the items were all agreed upon by the majority of respondents. During the interview sessions, some of the HTs noted that, some school-related factors that caused stress among teachers were students' bad behaviours, poor working environment and subject workload. One of HTs noted:
“....some teachers are lamenting of students' indiscipline cases, unconducive working environment as well as subject overload. These factors make them feel uncomfortable......” (HT-4, 10 October, 2024, 2.05 P.M)
Both quantitative and qualitative findings established that, the school-related factors causing tress among teachers included overclouded classes, loan burdens from various financial institutions and promotion delays among teachers. These observations align with those of Van-Staden (2020) who affirmed that, the school-related factors that caused stress among teachers were frequent teaching curriculum changes, indiscipline students' cases and over clouding of students in classes; others were prolonged working hours, and limited teaching facilities. These findings resonate with those of Thomas (2021) who portrayed that, the school-related factors that caused stress among teachers were promotion delays, poor working environment, poor student’s academic performance and overwork; others were monetary loans and students’ misbehaviours.
Other school-related factors causing stress among teachers were students’ indiscipline cases, poor working environment as well as occupational workload. These findings find support from Cheku (2021) who informed that, the most common sources of teachers’ occupational stresses were workload, students’ misbehaviours, and frequent changes in education policies and programmes. These observations are also supported by Tsubono and Ogawa (2022) who affirmed that, sources of stresses faced by teachers were workloads of clerical tasks and dealing with difficult students and parents, and poor working environments.
4.3.2 Effect of Training and Development on Teacher's Work Performance TC "4.3.2 Effect of Training and Development on Teacher's Work Performance" \f C \l "1" 
The second specific objective determined the effect of training and development on teacher's work performance in public primary schools in Bukoba district council. Quantitative data were descriptively analysed through the mean scores and standard deviations. Table 4.3 summarises descriptive statistics on the effect of training and development on teacher's work performance.
Table 4.3: The Results for the Effect of Training and Development on Teacher's Work Performance TC "Table 4.3: The Results for the Effect of Training and Development on Teacher's Work Performance" \f T \l "1" 
	Responses
	N
	Mean
	Std. Deviation

	Teacher’s training increases happiness
	90
	3.91
	1.295

	Training and development help teachers to gain pedagogical knowledge and skills on how to facilitate learning among students
	90
	3.68
	1.169

	Training and development provide a teacher with the opportunity to spot areas which might need improvements
	90
	3.64
	1.257

	Valid N (listwise)
	90
	
	


Interpretation scale: 1.00–2.59 disagree, 2.60–3.39 undecided, 3.40–5.00 agree
In regard to the effect of training and development on teacher's work performance, quantitative data in Table 4.3 show that, training and development increase teachers' happiness (Mean=3.91, SD=1.295), help teachers to gain pedagogical knowledge and skills on how to facilitate learning among students (Mean=3.68, SD=1.169) and provide a teacher with the opportunity to spot areas which might need improvements (Mean=3.64, SD=1.257). In this study, the interpretation scale followed the patterns: 1.00–2.59 disagree, 2.60–3.39 undecided, 3.40–5.00 agree. From the findings above, and since the scale fell within 3.40–5.00, it meant that, the items were all agreed upon by the majority of respondents. During the interview sessions, some of the HTs noted that, training and development help teachers gain new knowledge and teaching skills which later help to improve students' academic achievements. One of HTs noted:

“Through training and development, teachers gain new teaching skills. These gained skills help teachers to improve students' academic progress...." (HT-5, 11 October, 2024, 08.05 A.M)

Additionally, the researcher performed the simple linear regression analysis to ascertain if there was a statistical relationship between training and development, and teacher's work performance in public primary schools in Bukoba district council. Table 4.4 presents the model summary showing the effect of the predictor (independent variable) on dependent variable.
Table 4.4: Model Summary TC "Table 4.4: Model Summary" \f T \l "1" 
	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate
	Change Statistics

	
	
	
	
	
	R Square Change
	F Change
	df1
	df2
	Sig. F Change

	1
	.889a
	.791
	.788
	.560
	.791
	332.612
	1
	88
	.000

	a. Predictor: (Constant), Training and development

	b. Dependent Variable: Teacher's work Performance

	


The output results showed that, the R value was 0.889 equivalent to 88.9%. This implied that, there was a strong relationship between the studied variables. Additionally, the output showed that, the R square was 0.791 which meant that, the independent variable explained 79.1% of the variation in teacher's work performance. The unexplained 21.9% variance was a result of other factors not in the model. The adjusted R square was 0.788 equivalent to 78.8% implying that, the change in teacher's work performance was influenced by the change in the training and development among teachers in public primary schools in Bukoba district council. 
Furthermore, the study aimed at comparing the contribution of training and development to teachers' work performance by computing regression coefficients. The output results are shown in Table 4.5.
Table 4.5: Regression Coefficients TC "Table 4.5: Regression Coefficients" \f T \l "1" 
	Model
	Unstandardised Coefficients
	Standardised Coefficients
	
	

	
	B
	Std. Error
	Beta
	t
	Sig.

	1
	(Constant)
	-.145
	.212
	
	-.682
	.497

	
	Training and development
	.994
	.055
	.889
	18.238
	.000

	a. Dependent Variable: Teacher's work performance



From Table 4.5, training and development positively and significantly affected teacher's work performance in public primary schools in Bukoba district council (X2= 0.889, p=0.000<0.05). Furthermore, the findings indicated that, an increase in one unit in the training and development would cause an increase of 0.889 units in teacher's wok performance in public primary schools in Bukoba district council if other factors were held constant.
The simple linear regresion analysis showed that, training and development significantly and positively affected techer's wok performance in public primry schools in Bukoba district council. This finding is consistent with those of Turyasiima et al., (2022), Ahmad and Moharken (2018) who emphasised that, training and development practices had positive influence on teachers’ performance. Additionally, both quantitative and qualitative findings showed that, training and development increased teachers' happiness, helped teachers to gain pedagogical knowledge and skills on how to facilitate learning among students and provided teachers with the opportunities to spot areas which might need improvements. These observations resemble those of Mnonya (2021) who reported that, professional training and development helped teachers to gain pedagogical knowledge and skills on how to facilitate learning among students by applying appropriate teaching and learning strategies. Khan and Abdullah (2019) also supported the above findings by positing that, training and development improved teachers' expertise, morale and proficiency when teaching.
4.3.3 Influence of Welfare Programmes on Teacher's Work Performance TC "4.3.3 Influence of Welfare Programmes on Teacher's Work Performance" \f C \l "1"  
The third specific objective established the influence of welfare programmes on teacher's wok performance in public primary schools in Bukoba district council. The descriptive statistics regarding this aspect were summarised in Table 4.6.
Table 4.6: The Results for the Influence of Welfare Programmes on Teacher's Wok Performance TC "Table 4.6: The Results for the Influence of Welfare Programmes on Teacher's Wok Performance" \f T \l "1" 
	Responses
	N
	Mean
	Std. Deviation

	Welfare programmes motivate teachers to improve quality teaching and learning at school
	90
	3.87
	1.351

	Welfare programmes enhance team work among teachers
	90
	3.86
	1.137

	Welfare programmes motivate teachers to become friendly to students
	90
	3.72
	1.461

	Welfare programmes enhance friendship and good relations among teachers
	90
	3.67
	1.263

	Welfare programmes positively enhance teacher’s job satisfaction
	90
	3.59
	1.198

	Welfare programmes to teachers foster improved students' academic performance
	90
	3.57
	1.227

	Valid N (listwise)
	90
	
	


Interpretation scale: 1.00–2.59 disagree, 2.60–3.39 undecided, 3.40–5.00 agree
Quantitative data in Table 4.6 indicate that, welfare programmes motivate teachers to improve quality teaching and learning at school (Mean=3.87, SD=1.351), enhance team work among teachers (Mean=3.86, SD=1.137) and motivate teachers to become friendly to students (Mean=3.72, SD=1.461). In this study, the interpretation scale followed the patterns: 1.00–2.59 disagree, 2.60–3.39 undecided, 3.40–5.00 agree. From the findings above, and since the scale fell within 3.40–5.00, it meant that, the items were all agreed upon by the majority of respondents. These findings were also supported by the data from interview sessions. For instance, one HT commented:

“At the school I am supervising, I use welfare programmes like the-get-together to mobilise teachers to work as a team as well as motivating them to work hard for the purpose of improving teaching and learning at school..." (HT-6, 11 October, 2024, 1.15 P.M).

Furthermore, quantitative data continued to show that, welfare programmes enhance friendship and good relations among teachers (Mean=3.67, SD=1.263), enhance teacher’s job satisfaction (Mean=3.59, SD=1.198) and foster teachers to improve students' academic performance (Mean=3.57, SD=1.227). In this study, the interpretation scale followed the patterns: 1.00–2.59 disagree, 2.60–3.39 undecided, 3.40–5.00 agree. From the findings above, and since the scale fell within 3.40–5.00, it meant that, the items were all agreed upon by the majority of respondents. These findings align with the observations from the interviews with the HTs when one noted that:

“At my school, I use welfare programmes to improve good relations among teachers…” (HT-7, 11 October, 2024, 02.00 P.M)
A similar finding was observed from another HT. She commented:

“At my school, I use welfare programmes for the purpose of improving teachers' job satisfaction......” (HT-8, 11 October, 2024, 02.15 P.M)

Additionally, the researcher performed a simple linear regression analysis to ascertain if there was a statistical relationship between the welfare programmes and teacher's work performance in Bukoba district council. Table 4.7 presents the model summary showing the relationship between the predictor and the dependent variable.
Table 4.7: Model Summary TC "Table 4.7: Model Summary" \f T \l "1" 
	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate
	Change Statistics

	
	
	
	
	
	R Square Change
	F Change
	df1
	df2
	Sig. F Change

	1
	.943a
	.889
	.888
	.408
	.889
	706.475
	1
	88
	.000

	a. Predictor: (Constant), Welfare programmes

	b. Dependent Variable: Teacher's work Performance

	


The output results in Table 4.7 showed that, the R value was 0.943 equivalent to 94.3%. This implied that, there was a strong relationship between the studied variables. Additionally, the output showed that, the R square was 0.889 which meant that, the independent variable explained 88.9% of the variation in teacher's work performance. The unexplained 11.1% variance was a result of other factors not in the model. The adjusted R square was 0.888 equivalent to 88.8% implying that, the change in teacher's work performance was influenced by the change in the welfare programmes among teachers in public primary schools in Bukoba district council. 

Furthermore, the study computed the regression coefficients aiming at comparing the contribution of welfare programmes to teachers' work performance. The output results were presented in Table 4.8.
Table 4.8: Regression Coefficients TC "Table 4.8: Regression Coefficients" \f T \l "1" 
	Model
	Unstandardised Coefficients
	Standardised Coefficients
	
	

	
	B
	Std. Error
	Beta
	t
	Sig.

	1
	(Constant)
	-1.117
	.182
	
	-6.144
	.000

	
	Welfare programmes
	1.265
	.048
	.943
	26.580
	.000

	a. Dependent Variable: Teacher's work performance



From Table 4.8, the welfare programmes positively and significantly influenced teacher's work performance in public primary schools in Bukoba district council (X3= 0.943, p=0.000<0.05). Furthermore, the findings indicated that, an increase in one unit in the welfare programmes would make an increase of 0.943 units in teacher's wok performance in public primary schools in Bukoba district council if other factors were held constant. 
Through simple linear regression analysis, the results indicated that, welfare programmes positively and significantly influenced teacher's work performance in public primary schools in Bukoba district council. This finding concurs with that of Ogari and Orwa (2021) who recorded that, social support programmes had a positive and significant effect on teacher’s work performance. Furthermore, both quantitative and qualitative data showed that, welfare programmes motivated teachers to improve quality teaching and learning at school, enhanced team work among teachers and motivated teachers to become friendly to students. Furthermore, welfare programmes enhanced friendship and good relations among teachers, enhanced teacher’s job satisfaction and fostered teachers to improve students' academic performance. These findings resemble those of Kyangwe et al., (2023) who discovered that, absence of welfare programmes at schools negatively affected teacher’s job satisfaction, hence, low teacher’s work performance. The findings above also align with those of Johnson et al., (2023) who established that, shortage and deprivation of welfare packages (allowances, housing facilities and medical health care) made teachers under-perform, which consequently, led to poor students’ academic performance and low provision of quality education.
4.3.4 Strategies Used by Teachers in Managing Stress TC "4.3.4 Strategies Used by Teachers in Managing Stress" \f C \l "1" 
The fourth specific objective established strategies used by the primary school teachers in managing stress in public primary schools in Bukoba district council. Quantitative data were analysed through the mean scores and standard deviations. The results of the descriptive statistics are presented in Table 4.9. 
Table 4.9: The Results for the Strategies Used by Teachers in Managing Stress TC "Table 4.9: The Results for the Strategies Used by Teachers in Managing Stress" \f T \l "1" 
	Responses
	N
	Mean
	Std. Deviation

	Teachers manage stress through counseling services
	90
	3.81
	1.405

	Teachers manage stress through religious interventions and prayers
	90
	3.73
	1.482

	Teachers manage stress by spending time with families
	90
	3.52
	1.300

	Teachers manage stress by making regular physical exercises
	90
	3.51
	1.192

	Valid N (listwise)
	90
	
	


Interpretation scale: 1.00–2.59 disagree, 2.60–3.39 undecided, 3.40–5.00 agree
Quantitative data in Table 4.9 indicate that, teachers managed stress through counseling services (Mean=3.81, SD=1.405) and through religious interventions and prayers (Mean=3.73, SD=1.482). Other strategies included spending time with families (Mean=3.52, SD=1.300) as well as making regular physical exercises (Mean=3.51, SD=1.192). In this study, the interpretation scale followed the patterns: 1.00–2.59 disagree, 2.60–3.39 undecided, 3.40–5.00 agree. From the findings above, and since the scale fell within 3.40–5.00, it meant that, the items were all agreed upon by the majority of respondents. These findings were also supported by the HTs when they were interviewed at different times. They agreed that, teachers used several strategies in managing stress at schools. These included listening to religious scriptures or engaging themselves in physical exercises like jogging, games and sports as one of the HTs opined. 

“…..some teachers relieve themselves with stress by listening to gospel songs....” (HT-9, 15 October, 2024, 8.30 A.M)

Another HT commented:

“At my school, some teachers engage themselves in games and sports with students……” (HT-10, 15 October, 2024, 01: 30, P.M)
Furthermore, this study explored from the participants the indicators of teacher's work performance in public primary schools in Bukoba district council. Quantitative data were analysed through the mean scores and standard deviations. Table 4.10 indicates the  output results of the descriptive statistics. 
Table 4.10: Teacher's Work Performance Indicators TC "Table 4.10: Teacher's Work Performance Indicators" \f T \l "1"  
	Responses
	N
	Mean
	Std. Deviation

	A teacher effectively evaluates students’ learning activities
	90
	3.71
	1.471

	A teacher gives feedback to students’ work on time
	90
	3.69
	1.403

	A teacher attends at school on time
	90
	3.56
	1.350

	A teacher effectively prepares teaching/learning documents (e.g. lesson plan, scheme of work etc.)
	90
	3.51
	1.448

	A teacher provides exercises to students and marks the work
	90
	3.42
	1.298

	Valid N (listwise)
	90
	
	


Interpretation scale: 1.00–2.59 disagree, 2.60–3.39 undecided, 3.40–5.00 agree
The findings established that, the respondents agreed that, teacher's work performance was indicated when the teacher effectively evaluates students’ learning activities (Mean=3.71, SD=1.471), gives feedback to students’ work on time (Mean=3.69, SD=1.403) and attends at school on time (Mean=3.56, SD=1.350). Furthermore, teacher's work performance is indicated when the teacher effectively prepares teaching/learning documents (e.g. lesson plan, scheme of work etc.) (Mean=3.51, SD=1.448) and when the teacher provides exercises to students and marks the work (Mean=3.42, SD=1.298). In this study, the interpretation scale followed the patterns: 1.00–2.59 disagree, 2.60–3.39 undecided, 3.40–5.00 agree. From the findings above, and since the scale fell within 3.40–5.00, it meant that, the items were all agreed upon by the majority of respondents. Through interview sessions, the researcher wanted to hear from the HTs the way the evaluate teacher's work performance at their schools. Some of the HTs opined that, they evaluate teacher's work performance by looking at several performance indicators like the preparation of teaching and learning documents such as schemes of work, lesson plans, subject log-books and others. One of the HTs commented: 
 “At my school, I approve teacher's work performance by looking at several indicators like the preparation of various teaching and learning documents like schemes of work, lesson plans and other important documents as well as giving exercises to students and providing feedback on time…..” (HT-11, 15 October, 2024, 01.35 P.M)

Both quantitative and qualitative data established that, teachers managed stress through counseling services and through religious interventions and prayers. Other strategies included spending time with families as well as making regular physical exercises. These observations become consistent with those of Mwakasangula and Mwita (2020), Margaret et al., (2018) and Osagie (2018) who portrayed that, teachers employed coping strategies as counseling services, physical exercises and religious interventions. 

CHAPTER FIVE TC "CHAPTER FIVE" \f C \l "1" 
SUMMARY OF THE STUDY, CONCLUSION AND RECOMMENDATIONS TC "SUMMARY OF THE STUDY, CONCLUSION AND RECOMMENDATIONS" \f C \l "1" 
5.1 Introduction TC "5.1 Introduction" \f C \l "1" 
This chapter provides the summary of the study, conclusion and recommendations.
5.2 Summary of the Study TC "5.2 Summary of the Study" \f C \l "1"  

This study is comprised of three chapters. Chapter one was all about the background to the problem, problem statement and research objectives. Furthermore, significance, scope and limitations of the study were addressed. Chapter two reviewed the related literature about the study, theoretical and empirical literature reviews. Additionally, the chapter presented research gaps as well as conceptual framework. Chapter three was about research methodology where research philosophy, approach and design were discussed. Furthermore, the chapter discussed the targeted population, study area, sample size and sampling techniques, and methods for collecting data. Others were data analysis procedure, validity and reliability of research instruments, ethical issues and considerations. 
5.3 Conclusion TC "5.3 Conclusion" \f C \l "1" 
It is concluded that, teachers’ stress largely stems from overcrowded classes, loan burdens, and promotion delays. Coping strategies such as counselling, religious support, and physical exercise help manage this stress, while training, development, and welfare programmes play a vital role in enhancing teachers’ work performance.

5.4 Recommendations TC "5.4 Recommendations" \f C \l "1" 
This study recommends as follows: 
5.4.1 Recommendations for Policy TC "5.4.1 Recommendations for Policy" \f C \l "1" 
i. It is essential for educational authorities to conduct regular assessments of teachers’ workloads. Policies should be implemented to ensure that, teachers are not overburdened, which can lead to increased stress levels.
ii. Establishing robust support systems within schools can significantly alleviate stress among teachers. This may include mentorship programmes where experienced teachers guide newcomers, peer support groups, and access to counseling services.
iii. Continuous professional development is crucial for enhancing teachers’ skills and confidence in their roles. Policymakers should prioritise funding for training programmes that focus on stress management, classroom management techniques, and innovative teaching strategies. Such training can empower teachers and reduce feelings of inadequacy or burnout.
iv. The introduction of comprehensive welfare programmes tailored specifically for teachers can have a profound impact on their overall well-being and work performance. These programmes should include health benefits, mental health resources, financial planning assistance, and recreational activities aimed at improving morale.
5.4.2 Recommendations for Action TC "5.4.2 Recommendations for Action" \f C \l "1" 
i. The regional administration authorities should make sure that, all teachers are promoted on time and their salaries should be increased in order to reduce their work-related stress.
ii. The local government authorities should make sure that, all schools have adequate teachers' training and development schedules for the purpose of improving teachers’ pedagogical knowledge and skills.
iii. The school head teachers are advised to used welfare programmes at their schools because these programmes motivate teachers and improve their work performance.
5.4.3 Recommendations for Further Studies TC "5.4.3 Recommendations for Further Studies" \f C \l "1" 
i. It is suggested that, a similar study should also be conducted in other remaining districts or municipals so as to get a deep understanding of the phenomenon.
ii. It is also suggested that, a quantitative study can be conducted to capture larger sample and broad area of investigation. 
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APPENDICES TC "APPENDICES" \f C \l "1" 
Appendix 1: Questionnaire Schedule for Normal Teachers (NTs)

1. Introduction

The following is a request for participation in a research study. Devotha Renatus Mtesigwa, a student pursuing a Master’s Degree of Education in Administration, Planning and Policy Studies (MED. APPS) at the Open University of Tanzania, is conducting research on stress management and its impact on teacher work performance in public primary schools in Kagera, Tanzania. Participants are asked to review a provided questionnaire and select a single response for each item based on their experience. The data collected will be used to empirically assess the relationship between stress management and teacher performance.

Questions

2.1 Research Question No. 1. What are the school-related factors causing stress to teachers in public primary school in Bukoba District Council? 

KEY: Strongly Agree=5; Agree=4; Uncertain=3; Disagree=2; Strongly Disagree=1

	
	Response(s)

	S/N
	Item
	5
	4
	3
	2
	1

	1.
	Occupational workload
	
	
	
	
	

	2.
	Students’ indiscipline cases
	
	
	
	
	

	3.
	Frequent changes in policies 
	
	
	
	
	

	4.
	Frequent teaching curriculum changes
	
	
	
	
	

	5.
	Overclouded classes
	
	
	
	
	

	6.
	Limited learning/teaching facilities 
	
	
	
	
	

	7.
	Promotion delays among teachers
	
	
	
	
	

	8.
	Interpersonal conflicts with fellow staff
	
	
	
	
	

	9.
	Burdens of loans from various financial institutions
	
	
	
	
	


2.2 Research Question No. 2.Is there any effect of training and development on teachers’ performance in public primary schools in Bukoba District Council?
KEY: Strongly Agree=5; Agree=4; Uncertain=3; Disagree=2; Strongly Disagree=1

	
	Response(s)

	S/N
	Item
	5
	4
	3
	2
	1

	1.
	Teacher’s training increases happiness
	
	
	
	
	

	2.
	Training and development provides a teacher with the opportunity to spot areas which might need improvements
	
	
	
	
	

	3.
	Training and development help teachers to gain pedagogical knowledge and skills on how to facilitate learning among students
	
	
	
	
	


2.3 Research Question No. 3.What is the effect of welfare programmes on teachers’ performance in public primary schools in Bukoba District Council?
KEY: Strongly Agree=5; Agree=4; Uncertain=3; Disagree=2; Strongly Disagree=1

	
	Responses

	S/N
	Item
	5
	4
	3
	2
	1

	1.
	Welfare programmes positively enhances teacher’s job satisfaction
	
	
	
	
	

	2.
	Welfare programmes to teachers motivates teachers to improve quality teaching and learning at school
	
	
	
	
	

	3.
	Welfare programmes to teachers foster improved student’s academic performance
	
	
	
	
	

	4.
	Welfare programmes enhance team work among teachers
	
	
	
	
	

	5.
	Welfare programmes enhance friendship and good relations among teachers
	
	
	
	
	

	6.
	Welfare programmes motivate teachers to become friendly to students
	
	
	
	
	


2.4 Research Question No. 4. How do primary school teachers manage stress in public primary schools in Bukoba District Council?

KEY: Strongly Agree=5; Agree=4; Uncertain=3; Disagree=2; Strongly Disagree=1

	
	Responses

	S/N
	Item
	5
	4
	3
	2
	1

	1.
	Teachers use incentives and programmes in managing stress
	
	
	
	
	

	2.
	Teachers manage stress through counseling services
	
	
	
	
	

	3.
	Teachers manage stress by making regular physical exercises
	
	
	
	
	

	4.
	Teachers manage stress trough religious interventions and prayers
	
	
	
	
	

	5.
	Teachers manage stress by spending time with families  
	
	
	
	
	


2.5 Research Question No. 4.What do you think are the teacher’s performance indicators in public primary schools in Bukoba district council? 
KEY: Strongly Agree= 5; Agree= 4; Uncertain=3; Disagree= 2; Strongly Disagree= 1

	
	Responses

	S/N
	Item
	5
	4
	3
	2
	1

	1.
	A teacher effectively evaluates students’ learning activities
	
	
	
	
	

	2.
	A teacher attends at school on time
	
	
	
	
	

	3.
	A teacher effectively prepares teaching/learning documents (e.g. lesson plan, scheme of work etc.)
	
	
	
	
	

	4.
	A teacher provides exercises to students and marks the work
	
	
	
	
	

	5.
	A teacher gives feedback to students’ work on time 
	
	
	
	
	


Thanks you very much
Appendix 2: Interview Guide for Heads Teachers (HTs)

Research: Stress management and teacher’s work performance in public primary schoolsin Kagera, Tanzania.
Note: The following are the guiding questions; they are not asked in the same order. Depending on the situation, some of them will be changed or left out. 

Ice breaker: I will introduce a suitable ice-breaker before embarking on these questions. 
Interview guide: Questions
1. In your own opinion, what do you think are the school-related factors causing stress to teachers in public primary school in Bukoba District Council? 

2. Is there any effect of training and development on teachers’ performance in public primary schools in Bukoba District Council? If YES, how? If NO, why?

3. At your school there are possibly several welfare programmes provided to your teachers. Do you think is there any effect these programmes on teachers’ work performance in public primary schools in Bukoba District Council?

4. Stresses always happen at your school. How do primary school teachers manage stress in public primary schools in Bukoba District Council?

5. Do you have anything else that you would want to share with me in regard to managing stress at school?
Thanks you very much
Appendix 3: Research Clearance from the Open University of Tanzania


Appendix 4: Permit Letter from the Missenyi District Executive Director
Dependent variable





Independent variables





School-related factors


Poor administration


Monetary loans


Students’ misbehaviours


Training and development


Short courses


Seminars


Workshops


Welfare programmes


Social support programmes


Housing facilities 


Medical health care


Stress management strategies


Personal strategies 


Professional strategies 


Organizational strategies








Teacher's work performance


Students' outcomes 


Core teaching competencies 


Interpersonal and Communication Skills 


Professionalism and Commitment











