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[bookmark: _Toc207251920]ABSTRACT
This study examined The Role of Counseling on Students’ Psychosocial Challenges in Secondary Schools in Muleba Tanzania. The study was conducted in Muleba district specifically in secondary schools. Three objectives guided this study which are:- to explore the availability of counseling services provided in secondary schools within Muleba District, to examine the impact of counseling on addressing students’ psychosocial challenges in secondary schools in Muleba District and to identify the key obstacles hindering the effective delivery of counseling services aimed at supporting students' psychosocial in secondary schools in Muleba District. The study adopted pragmatism philosophy, Qualitative approach and Survey research design. The sampled population of the study was 219 people of whom were students, teachers and other officers at the ward and district levels. Qualitative data analysis was approached through content and thematic analysis. The study revealed that counseling services in secondary schools in Muleba are underdeveloped and lack structured implementation. Most schools lacked formal student counseling committees, indicating poor institutional frameworks for offering support which in turn hindered proper psychosocial counseling services. The findings highlighted the significant role counseling plays in helping students cope with school life, especially during transitional stages like joining Form one and help in addressing underlying psychosocial issues that hinder learning. Major challenges included the lack of dedicated counseling rooms, insufficient time allocated for counseling sessions, lack of special counseling clinic days and limited support from school administrations. Based on the study findings, it is recommended that joint efforts from various stakeholders including the government, NGOs, civil societies, the media, and the broader community are necessary to improve counseling services in secondary schools.
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[bookmark: _Toc207251923]INTRODUCTION
[bookmark: _Toc179739339][bookmark: _Toc207251924]1.0 Introduction
This part expresses initial information of the study on the background, statement of the study, objectives, research questions, significance of the study and limitations of the study.

[bookmark: _Toc179739340][bookmark: _Toc207251925]1.1 Background of the Problem
Counseling services are important for students at all levels of education. Through counseling services, students are advised on how to cope with different situations they tend to face in their school life (Sharp and Theiler, 2018). Students are also given proper guidance on how to deal with psychological problems which can badly impact their studies and health wellbeing. Through counseling services, students can develop certain problem-solving skills which help them deal with particular issues surrounding their lives, thus promoting emotional stability (Gatua, 2016).

The history of counseling services is a complex and evolving narrative that has developed over centuries and across cultures (Naidoo & Cartwright, 2020). While the modern profession of counseling has its roots in the 20th century, the practice of providing emotional support and guidance to individuals has ancient origins. According to Bogba (2016) in ancient civilizations, individuals sought guidance and counseling support from religious leaders, philosophers, and wise elders. Mwale and Muula (2019) add that ancient Greek philosophers, such as Socrates, emphasized the importance of self-examination and dialogue in understanding oneself. During the middle ages, the Christian church played a significant role in providing counseling and guidance to individuals. Confession and pastoral counseling were common practices (Moeti, 2016).

In the African context, counseling services among students have a history shaped by cultural, social, and educational dynamics unique to the continent (Abel, 2016). While formalized counseling services may have originated more recently, traditional forms of guidance and support have been integral to African societies for centuries. The evolution of counseling services among students in Africa can be traced through various stages. During the first stage, traditional guidance systems were embedded in the community structure. Elders, community leaders, and family members played key roles in providing advice, mentorship, and resolving conflicts.
 
This informal system focuses on the holistic development of individuals within the community (Kennedy, Flach, Detullio, Millen, Englebert and Edmonds, 2019). During the second phase, the colonial era brought Western education systems to Africa, influencing the structure and content of counseling services. However, the early emphasis was often on academic and vocational guidance rather than addressing broader psychosocial issues (Mitchell, et al., 2020). After gaining independence, African nations began to establish their educational systems. During this period, there was increased recognition of the need for counseling services to support students' personal and academic development (Mekgwe & Kok, 2017). Globally, secondary school students face a variety of psychosocial issues that go beyond national and cultural barriers (Lawal, 2017). Stress related to school, peer connections, identity exploration, family dynamics, cultural adaptations, and is subject to social pressures are some of these difficulties (Warui, 2018). The confluence of these variables leads to elevated stress levels, anxiety, and mental health problems, so a thorough and culturally aware approach to support services is required.

Counseling services for students addressing psychosocial problems encompass a range of interventions tailored to meet the diverse needs of individuals. These services are designed to provide emotional support, guidance, and skills to help students navigate challenges and enhance their overall well-being. Various types of counseling services are conducted to help students with a wide range of psychosocial problems that they have been encountering. Naidoo and Cartwright (2020) academic counseling is more emphasized by schools for the academic achievements of learners. Support services focusing on academic challenges, study skills, time management, and goal setting are the issues emphasized by the school counselors. The aim is to improve academic performance, address learning difficulties, and enhance study habits. The goal of counseling is to empower students to overcome challenges, foster emotional resilience, and thrive in their academic and personal lives (Dhital, Shibanuma, Miyaguchi, Kiriya & Jimba, 2019).

In Tanzania, as in many parts of the world, students often grapple with a variety of psychosocial challenges that can impact their overall well-being and academic performance (Sima, 2018). These challenges include academic stress, peer pressure, identity exploration, family issues, and societal expectations. The confluence of these factors often leads to emotional distress and anxiety, and, in some cases, negatively affects academic performance (Abel, 2016). Thus, recognizing the importance of addressing these challenges, secondary schools in Tanzania have increasingly embraced the provision of counseling services as a crucial component of their educational framework. Sima (2018) reports that counseling services in Tanzanian secondary schools play a pivotal role in addressing the psychosocial challenges faced by students. Counselors serve as valuable resources, offering a safe space for students to express their concerns, explore coping mechanisms, and develop essential life skills. These services aim not only to mitigate immediate issues but also to equip students with the tools needed to navigate future challenges successfully.

Counseling is a crucial service to learning institutions that prepare individuals who will serve the community and entire nation (Frank, 2021). This is due to the fact that, it gives ease of access to knowledge of student issues. Nkuba and Kyaruzi (2015) contended that counseling acts as a vehicle to human development as it changes and enhances life of individuals. Moreover, they reported that the service is currently becoming necessary to school learners because they are facing a number of challenges in their process of learning which affect them socially, psychologically and academically.
In recent years, the importance of counseling services in schools has gained increasing recognition due to the growing psychological, social, and academic pressures facing students. It is from this essence that counseling services in the school context are of paramount importance. Failure to properly adjust to various psychological, social, and academic challenges may negatively impact the educational outcomes of young people, potentially exposing them to environmental or personal problems that hinder healthy development (Wako, 2016). 

In Tanzanian schools, however, counseling services are still at a developing stage. Typically, counseling is conducted by teacher-counselors who are appointed by school management, often without formal training in psychology or guidance and counseling. These teachers combine counseling responsibilities with full teaching loads, making it difficult to dedicate sufficient time to students' personal or academic issues (Makunja, 2016). Furthermore, many schools lack designated counseling rooms, leading to a lack of privacy and confidentiality, which discourages students from fully opening up (Mwoma & Pillay, 2016).

Currently, the counseling system in schools is largely reactive rather than preventive, with many interventions occurring only after students display signs of academic failure or behavioral problems. As Ijale et al. (2021) explain, counseling becomes efficient and meaningful only when follow-up measures are implemented to monitor a client’s progress. Unfortunately, in most Tanzanian schools, systematic follow-up is rare due to time constraints, lack of trained personnel, and poor record-keeping systems. In addition, the stigma associated with seeking counseling services, especially among adolescents, limits their effectiveness. Students may fear being labeled as “troubled” or “problematic,” leading to underutilization of the services even when they are available (Mhina, 2018).

Given these structural and cultural limitations, the effectiveness and efficiency of school counseling services remain questionable. According to research by UNICEF Tanzania (2021), over 60% of secondary school students reported not having access to professional counseling services in their schools. Furthermore, a study conducted in Dodoma Region found that only 17% of public secondary schools had at least one staff member trained in counseling (Nchini, 2020). This lack of professional expertise leads to generic solutions that may not address students' complex emotional and psychological needs. Additionally, the absence of clear policies and standardized procedures for school-based counseling results in inconsistencies in how services are delivered across schools and regions.

In the early stages of Tanzanian education, counseling services were not a prominent feature of the school system (Abel, 2016). The focus was primarily on academic instruction, and psychosocial support was often overlooked. Students facing challenges related to mental health, academic stress, and personal issues had no access to dedicated counseling resources (Otieno & Mbutitia, 2020). However, over time, there has been a shift in the approach to education in Tanzania, recognizing the importance of addressing the holistic needs of students (Sima, 2018). The government, along with educational authorities, began to acknowledge the significance of mental health in the overall development of students. This shift in perspective led to the integration of counseling services as a fundamental component of the education system (Bogba, 2016). Importantly, the Education and Training Policy of 2014 explicitly emphasizes the need for guidance and counseling in schools to promote students’ mental health, career development, and overall well-being. The policy recognizes counseling services as an essential strategy to address learners’ psychosocial challenges and to ensure they achieve both academic and personal success (URT, 2014).

Counseling is a crucial service to learning institutions that prepare individuals who will serve the community and entire nation (Frank, 2021). This is due to the fact that, it gives ease of access to knowledge of student issues. Nkuba and Kyaruzi (2015) contended that counseling acts as a vehicle to human development as it changes and enhances life of individuals. Moreover, they reported that the service is currently becoming necessary to school learners because they are facing a number of challenges in their process of learning which affect them socially, psychologically and academically.

By focusing on these areas, the study hopes to contribute to the development of a more robust and responsive counseling system in schools, which can enhance students' psychological well-being and academic success. Improving school counseling is not merely a support service it is a foundational element of quality education and student development in Tanzania and beyond. As this study relied on assessing the roles of counseling services on students’ psychosocial challenges in secondary schools in Muleba Tanzania, it observed how follow up on counseling services was made and also observed if there was counseling clinic days in secondary schools as a part of making counseling service too effective and beneficial to the student’s life

[bookmark: _Toc179739341][bookmark: _Toc207251926]1.2 Statement of the Problem
In Tanzania, school guidance and counseling services are regarded as essential supportive interventions in the teaching and learning process, as outlined in key educational documents, including the Education and Training Policy of 2014. Secondary schools play a pivotal role in shaping students’ intellectual, social, and emotional development (Godrick et al., 2024). Most students entering secondary education are in early adolescence, a period characterized by numerous psychological and emotional changes that can negatively impact their well-being if not properly managed (Moeti, 2016). These students require a strong and accessible support system, coordinated by teachers and embedded within the school setting, to help them navigate the challenges of this critical life stage.

Despite these provisions, many students in Tanzanian secondary schools continue to struggle with multiple challenges that undermine their academic success and overall well-being. Common problems include poverty-related stress, where students attend classes without adequate food, uniforms, or learning materials, leading to concentration difficulties and low self-esteem (Mhina, 2018). Others face family instability, such as parental separation, domestic violence, or loss of guardians, which creates emotional distress and disrupts their sense of security (Mtemeri, 2020). Additionally, peer pressure and early exposure to risky behaviors such as drug use, sexual experimentation, and truancy are prevalent among adolescents, often resulting in poor academic performance and disciplinary issues (UNICEF Tanzania, 2021). Gender-related challenges also persist, with female students disproportionately affected by early pregnancies, menstrual health problems, and gender-based violence, which contribute to school dropout rates (URT, 2014). 

Moreover, stigma and cultural misconceptions surrounding mental health discourage many students from seeking counseling support, leaving psychosocial issues unaddressed (Ijale et al., 2021).Counseling services, when effectively delivered, empower students to confront personal challenges, eliminate self-deception, and remain motivated despite difficulties (Purswell, 2019). However, despite their importance, counseling services in many Tanzanian secondary schools tend to focus predominantly on academic issues, often overlooking pressing psychosocial challenges such as family-related stress, anxiety, economic hardship, and depression. This limited scope can result in the neglect of students’ mental health and emotional well-being, leading to adverse consequences that may affect their educational attainment and personal development (Mtemeri, 2020).
Despite these scholarly contributions, limited empirical research has been conducted to evaluate the effectiveness of counseling services in addressing psychosocial issues, particularly in rural areas like Muleba District. Therefore, this study investigates the role of school counseling services in managing psychosocial challenges among secondary school students in Muleba, focusing specifically on family-related stress, adolescent anxiety, and emotional well-being, as well as evaluating the operational status of these services. This research fills a critical gap by examining not only the existence of counseling services but also their practical responsiveness to students' psychosocial needs an area that has received insufficient attention in previous studies.

[bookmark: _Toc179739342][bookmark: _Toc207251927]1.3 Objectives of the Study
The main objective of this study was to assess the roles of counseling on students’ psychosocial challenges in secondary schools in Muleba Tanzania.

[bookmark: _Toc179739343][bookmark: _Toc207251928]1.3.1 Specific Objectives
i. To explore the availability of counseling services provided in secondary schools within Muleba District.
ii. To examine the impact of counseling on addressing students’ psychosocial challenges in secondary schools in Muleba District.
iii. To identify the key obstacles hindering the effective delivery of counseling services aimed at supporting students' psychosocial in secondary schools in Muleba District.
[bookmark: _Toc179739344]
[bookmark: _Toc207251929]1.4 Research Questions
i. What are the counseling services provided in secondary schools within Muleba District?
ii. What are the impacts of counseling services on addressing students’ psychosocial challenges in secondary schools in Muleba District?
iii. What are the key obstacles hindering the effective delivery of counseling services aimed at supporting students' psychosocial in secondary schools in Muleba District?
[bookmark: _Toc179739345]
[bookmark: _Toc207251930]1.5 Significance of the Study
From the findings of this study, previously unknown aspects regarding the role of counseling services in addressing psychosocial challenges among secondary school students were identified, thereby filling critical knowledge gaps. These findings shed light on how counseling services can influence students’ emotional, social, and academic well-being, and highlight areas where the provision of guidance and counseling remains insufficient or underdeveloped. By identifying these gaps, the study contributes to a deeper understanding of the challenges students face and the potential interventions required to support their holistic development.

The findings are expected to support the government in formulating and strengthening policies related to the provision and regulation of counseling services in secondary schools, in line with the Education and Training Policy of 2014. Evidence generated from this study can inform policy decisions on the deployment of trained counselors, allocation of resources for counseling facilities, and establishment of standardized procedures for service delivery. Such policy interventions are crucial for ensuring that counseling services effectively address students’ psychosocial needs and contribute to the overall improvement of educational outcomes.

From a methodological perspective, this study offers practical approaches for investigating psychosocial interventions in school settings, including the use of mixed data collection techniques that capture both students’ and staff perspectives. These methodological insights can guide future researchers in designing robust studies on similar topics, ensuring that findings are comprehensive, reliable, and contextually relevant. By demonstrating effective strategies for data gathering, analysis, and interpretation, the study provides a replicable framework for examining the impact of school counseling services in other regions or educational contexts.

Theoretically, the study contributes to the understanding of the relationship between counseling services and student psychosocial outcomes, supporting models of holistic education and adolescent development. Furthermore, the findings may inform political and institutional reforms by highlighting structural, authority, and resource allocation challenges in both central and local government that affect the delivery of effective counseling programs. Ultimately, the study is significant for other researchers aiming to conduct further investigations on similar or related topics, as it provides a solid foundation for expanding knowledge on student support services and their role in enhancing educational and psychosocial outcomes.
[bookmark: _Toc179739346][bookmark: _Toc207251931]1.6 Limitations of the Study
This study expected to meet a number of problems such as language barrier since some members of the society may lack ability of mastering Swahili and English language. To solve this barrier, the researcher consulted the natives who were aware of the two languages and other natural languages so as to avoid misunderstandings. Another limitation expected was financial barrier since the researcher sponsor himself and may cause the researcher not to get required information at the required time, and for this case, the study was conducted in Muleba district in order to solve this problem as it is near to researcher’s resident. Another is lack of willingness from respondents which could lead the researcher to lack relevant information to the study, but the researcher observed all the ethics of research so as to make familiarity to the respondents and let them be free to participate.

[bookmark: _Toc206859538][bookmark: _Toc207251932]1.7 Organization of the Report
This report is organized into five distinct chapters that follow a standard academic research structure: it begins by establishing the study's foundation in Chapter One with an introduction, background, problem statement, objectives, and significance; it then presents a comprehensive literature review in Chapter Two to explore existing theories, empirical studies, and identified research gaps; the methodology detailed in Chapter Three outlines the research design, data collection tools, and analytical procedures used in the Muleba District study; Chapter Four is dedicated to presenting, analyzing, and discussing the collected data on the availability, impact, and obstacles of counseling services; finally, Chapter Five provides a summary of key findings, draws overall conclusions, and offers practical recommendations based on the study's evidence.
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[bookmark: _Toc207251933]CHAPTER TWO
[bookmark: _Toc179739348][bookmark: _Toc207251934]LITERATURE REVIEW
[bookmark: _Toc168389846][bookmark: _Toc179739349][bookmark: _Toc207251935]2.0 Introduction
This chapter reviewed key terms, theories, and studies related to the role of counseling in addressing psychosocial challenges among secondary school students in Muleba, Tanzania. It highlighted that while counseling services exist, they often focus on academics and overlook issues like stress, anxiety, and family problems. The chapter also identified a research gap, especially in rural areas like Muleba, where little has been done to assess the effectiveness of counseling on students' psychosocial well-being. This study aims to address that gap.

[bookmark: _Toc179739350][bookmark: _Toc206859542][bookmark: _Toc207251936]2.1 Definition of Terms
Counseling
According to Okon (2014), counseling is a comprehensive program of highly specialized activities by specialists to support people in making wise and informed decisions. Counseling can be academic, psychosocial, individual, crisis, and substance abuse counseling. In this study, counseling means the structured support services provided by trained personnel in secondary schools to help students manage academic, emotional, and social challenges.

Psychosocial Counseling
Psychosocial counseling means a therapeutic relationship between a trained or experienced professional counselor and an individual who is seeking to overcome social, emotional, or behavioral difficulties. According to Trenoweth and Moone (2017), the term psychosocial refers to a set of behaviors that have both psychological and social aspects, which include age, education, marital status, and other related aspects of a person's development. In this study, psychosocial counseling means the support offered to students to help them cope with stress, anxiety, family issues, and other social-emotional challenges affecting their learning and well-being.

Counselor
A counselor refers to someone who is trained to listen to people and give them advice and guidance. In this study, a counselor means a qualified individual within the school setting who provides guidance and counseling services to students, particularly in handling psychosocial issues.

[bookmark: _Toc179739351][bookmark: _Toc206859543][bookmark: _Toc207251937]2.2 Theoretical Literature
Personal-Centered Theory
[bookmark: _Toc179739352]The study was guided by the Person-Centered Theory developed by Carl Rogers in the 1950s. Rogers was a pioneering humanistic psychologist who emphasized the importance of creating a supportive and non-judgmental environment in which individuals could achieve personal growth and self-improvement. According to Rogers, each person is a potentially competent individual capable of benefiting from guidance and counseling, and the purpose of counseling is to enhance a person’s self-perception and help them become fully functioning (Emmentrudice et al., 2022).
The theory is based on several key assumptions. First, individuals possess an inherent capacity for self-understanding and self-healing. Second, personal growth occurs best in a climate of unconditional positive regard, empathy, and genuine warmth from the counselor. Third, people are motivated to resolve internal conflicts and achieve congruence between their idealized self and actual self. The theory also emphasizes the importance of interpersonal interactions in giving life personal meaning and in helping individuals overcome psychological difficulties such as anxiety, mood disorders, post-traumatic stress, and negative thinking patterns (Erekson et al., 2015; McLean et al., 2015).

In the context of this study, the Person-Centered Theory is particularly relevant because it frames guidance and counseling as a process that enables students to explore their feelings, thoughts, and personal challenges freely. In Tanzanian secondary schools, students often face psychosocial issues such as anxiety, low self-esteem, family stress, and academic pressure. By applying the principles of this theory, counselors can provide an environment where students feel supported and understood, helping them to identify their strengths, talents, and potential career paths, while also developing coping strategies to manage stress and negative emotions. Furthermore, the theory guides counselors to model positive behavior and encourage students to find inspiration from role models, fostering resilience and personal growth.

The strengths of the Person-Centered Theory lie in its focus on the client’s autonomy, self-awareness, and emotional well-being. It allows students to overcome depression and stress, improve self-esteem, and develop a balanced understanding of themselves. It also promotes open communication, problem-solving skills, and the nurturing of personal talents, all of which are critical in a school context where students may struggle with failures or personal challenges (Emmentrudice et al., 2022).

However, the theory also has weaknesses. Its emphasis on the counselor’s non-directive role may be insufficient for clients who require structured guidance or who are unable to articulate their problems effectively. Additionally, it may not fully address severe psychological disorders or cultural and contextual factors influencing students’ experiences. In school settings, inadequate provision of guidance and counseling may result in students feeling unsupported, leading to diminished hope, unresolved stress, and underutilization of their potential.

[bookmark: _Toc206859544][bookmark: _Toc207251938]2.3 Empirical Literatures
[bookmark: _Toc179739353][bookmark: _Toc206859545][bookmark: _Toc207251939]2.3.1 Availability of Counseling Services in Secondary Schools
Valerius et al (2024) did a study on awareness of guidance services among students in selected senior high schools in the upper east region of Ghana. The results showed that most students in Senior High Schools were unaware of guidance and counseling services. Among other matters, the study recommends that the Ghana Education Service, which supervises guidance and counseling, should charge all school counselors to provide all the guidance services, especially career and vocational guidance services, to students to enable them to make informed choices.
Frank, (2021) did a study on the status of counseling services in Ilala Municipal’s public secondary schools. The findings revealed that students were exposed to a variety of issues that need concrete definition in the process of resolvin.However, the strategies used to resolve the students’ counseling issues were found to be inadequate to curb the complexity of some determined issues. The study concluded that the prevailed situation among students results from the customary approach of counseling services provision in practice that do not cover counseling needs of students fully. Thus, the study recommended the need for matching students’ counseling needs with appropriate approach hence, the demand of effective counseling services provision from qualified counselors with design programs.

Yusta, . et al. (2023) did their study about extensiveness of guidance and counseling services in influencing students’ compliance with school rules and regulations in public secondary schools in Muleba district.  The study found that there are opposing opinions between teacher counselors and students on the use of guidance and counseling in secondary schools. The students revealed that they are not very considerate about providing services in complying with school rules and regulations. The study conclude that guidance and counseling services are used by teachers to enable students to comply with school rules and regulations to high extent despite the fact that students’ indiscipline cases are on the rise.  All the studies showed that the status of counseling is not good, however the findings cannot be generalizing in all counseling services including psychosocial counseling.
[bookmark: _Toc179739354][bookmark: _Toc206859546][bookmark: _Toc207251940]2.3.2 The Impact of Counseling Services on Psychosocial Challenges in Secondary Schools
A study by Atsuwe and Albert (2018) which sought to establish the influence of guidance and counseling program on the academic performance of secondary school students in Makurdi Local Government Area of Benue State in Nigeria found that guidance and counseling program in schools has a positive impact on students’ academic performance.

Dorothy et al (2021) did their study on Influence of psychosocial guidance and counseling services on secondary school students’ academic performance a case of Tanga city. They found that the academic performance of the students is good, psychosocial GCS have assisted them in providing helpful instruction on psychological and social issues which otherwise would interfere with their academic performance. Furthermore, there is a significant positive relationship between students’ access to psychosocial GCS and their academic performance. The study recommends the establishment of a strong school GCS policy which will oversee the effective implementation of the psychosocial GCS in the schools. 

Jones. et al (2024) did a study on the effect of guidance and counseling on teenage pregnancies in public secondary schools. The study took place in Kyerwa Kagera, and findings established that school related risky behaviors leading to the teenage pregnancies are sexual relationship with villagers, failure to use condoms, favors and gifts. Students perceived that guidance and counseling help them in reducing unwanted pregnancies among them, sexually transmitted infections, and sexually transmitted diseases. It was also evident that the number of drop-outs because of early pregnancies dropped from 12 in 2019 to 8 2020. The study also concluded that guidance and counseling reduce teenage pregnancies in public secondary schools. From the above studies, all shows that counseling services are of great importance towards psychosocial challenges, but none of them took place in Muleba district and also majority of the studies concentrated on education counseling leaving other psychosocial challenges. So this was covered from this study.

[bookmark: _Toc206859547][bookmark: _Toc179739355][bookmark: _Toc207251941]2.3.3 Obstacles that face Counseling Services
Sima (2018) did a study on the challenges in the Provision of Counseling Services in Secondary Schools in Tanzania. The findings revealed that counselors were mainly challenged by the unavailability of counseling resources, including confidential rooms for conducting interviews. They had a high workload that limits their performance as counselors. At the same time some counselors were somewhat incompetent and in some cases Heads of Schools violated Ministry directive in selecting school counselors.

Yohana et al,. (2022) did their study that sought to establish how guidance and counseling can bring about students’ emotional stability in higher learning institution. It is concluded that guidance and counseling services in the studied area are partially done or not done at all. Students can manage their emotional stability if deliberate measures on guidance and counseling are made mandatory. There is a significant and strong positive relationship between Guidance and Counseling services and students’ emotional stability. The study recommends that higher learning institutions should deliberately institute the guidance and counseling units where students will have the opportunity to participate. This will guarantee elimination of uncouth behaviors among students whilst improving confidence in them as they pursue their studies.

Emmentrudice et al,(2021) in their study that intended to examine the effectiveness of guidance and counseling practices on students’ career development in secondary schools in Temeke Municipality using embedded research design revealed the existing lack of specialized personnel in the field of career guidance and counseling. Instead, teachers are randomly picked to hold that position, a teacher seen to be morally upright and religious is appointed and tries to do the best possible to support these students. Through the study, there was glaring evidence that the tight school timetable does not give room for students to consult their teachers particularly the time table for extra-curricular activities. It has been established, according to the survey, that guidance and counseling practices face limited teaching and learning materials, counseling offices, negative perception from students and limited support from the government. 

The findings also showed that students experience little support from parents and teachers. Schools in the sample lacked special counseling rooms and even confidentiality from teachers. It was, thus, recommended that special in-service training and seminars should be provided to teachers expected to be school guidance-counselor and there should be financial support from parents, government and the community at large.

[bookmark: _Toc179739356][bookmark: _Toc206859548][bookmark: _Toc207251942]2.4 Research Gap
Many studies on counseling and guidance are being done in many parts of the world, Tanzania being included, and Muleba district. Most of them concentrated on how guidance and counseling influence education performance (Emmentrudice et al,. 2021, Yusta, . et al 2023, Atsuwe et al,. 2018). This make some unknowns and less consideration on other psychosocial problems that affect the wellbeing of students in the time of school life as no studies or less are being made but even the schools being not giving enough part for other counseling as they insist only on academic counseling (Naidoo and Cartwright, 2020). 

In the study made by John et al., (2022) concluded that guidance and counseling services in the studied area were partially done or not done at all. This might be the reason to why different students do not recover from different psychosocial challenges which lead into stresses and even others commit suicide like a student reported though EATV on June 2024 from Bukoba.  This was fulfilled through this study which assessed how psychosocial challenges like family life challenges, economic and adulthood challenges, were being attended by counselors in secondary schools, and provided some opinions on the way to handle the challenges that observed to affect counseling services.
[bookmark: _Toc168389858][bookmark: _Toc179739357][bookmark: _Toc207251943]CHAPTER THREE
[bookmark: _Toc168389859][bookmark: _Toc179739358][bookmark: _Toc207251944]RESEARCH METHODOLOGY
[bookmark: _Toc168389860][bookmark: _Toc179739359][bookmark: _Toc207251945]3.0 Introduction
This chapter covered about study area description, research design, study population, sampling technique, tools of data collection, validity and reliability of the research tools, data processing and analysis and ethical issues consideration.

[bookmark: _Toc172798185][bookmark: _Toc179739361][bookmark: _Toc159447951][bookmark: _Toc168389862][bookmark: _Toc207251946]3.1 Research Philosophy
A research philosophy is a framework that directs how research should be carried out in accordance with beliefs regarding reality and the nature of knowledge (Creswell, 2014). This study will employ pragmatism as its guiding philosophy (Buyisani et al., 2024). Pragmatism stands out as an innovative and flexible philosophy that focuses on practical solutions to real-world problems. It is particularly relevant for this study because the investigation seeks not only to understand the status and challenges of counseling services but also to explore their practical impact on students’ psychosocial well-being in secondary schools. 

Pragmatism supports the use of mixed methods qualitative and quantitative approaches which allows the researcher to gain a deeper, more holistic understanding of the problem. Furthermore, pragmatism emphasizes outcomes and actions, aligning well with the study’s aim to generate useful recommendations for improving school-based counseling services. By focusing on “what works,” this philosophy enables the researcher to connect theory with practice and to draw meaningful conclusions that can inform policy and school interventions in Muleba District.
	
[bookmark: _Toc179739362][bookmark: _Toc206859552][bookmark: _Toc207251947]3.2 Research Approach
Research approach is a plan and procedure that consists of broad assumptions that focus on how social realities or phenomena can be studied (Creswell, 2014). This study used a mixed approach, combining both qualitative and quantitative methods. The qualitative component enabled the researcher to explore participants’ opinions, thoughts, roles, and practices in depth, while the quantitative component allowed for the measurement and comparison of patterns across a larger sample of students, teachers, and school officials. By using a mixed approach, the study captured both detailed personal experiences and broader trends regarding the implementation and effectiveness of counseling services. This approach helped to provide a comprehensive understanding of students’ psychosocial challenges and the role of counseling services in addressing them, while also ensuring that the findings were robust, reliable, and generalizable across the study population.

[bookmark: _Toc179739363][bookmark: _Toc206859553][bookmark: _Toc207251948]3.3 Research Design
[bookmark: _Toc30542261][bookmark: _Toc87189950][bookmark: _Toc144988864][bookmark: _Toc179739364]Research design is the plan used to guide data collection and analysis, it provides picture as a road map (Bryman, 2017). This study employed a survey research design combined with a descriptive design to examine the roles played by counseling services in addressing students’ psychosocial challenges in secondary schools in Muleba, Tanzania. The descriptive component helped the researcher to obtain a detailed understanding of the realities regarding the knowledge, attitudes, and practices of schools and other stakeholders on the contribution of counseling services. It also enabled the researcher to identify how counseling services were delivered, as well as the strategies and challenges associated with their implementation. For the qualitative data, a content analysis design was used to systematically analyze participants’ responses, identify emerging themes, and interpret patterns related to students’ psychosocial needs and the effectiveness of counseling services. This approach was possible because the researcher surveyed various schools and education offices across Muleba, which allowed for comprehensive data collection and analysis.

[bookmark: _Toc207251949]3.4 Target Population
[bookmark: _Toc168389861][bookmark: _Toc179739360]Muleba had a total of about 60 public and private secondary schools. According to PO-RALG (2020), there were 31,330 students in Muleba secondary schools. The study consulted education leaders at the district, ward, and school levels, as well as school counselors, to ensure that perspectives from multiple administrative and operational levels were captured. This approach enabled the researcher to gain a comprehensive understanding of how counseling services were implemented, the challenges faced, and the strategies used to address students’ psychosocial needs. Additionally, the study considered a selection of secondary schools that were purposefully selected to represent both public and private institutions, allowing for diversity in school environments and student populations. This sampling helped to increase the reliability and generalizability of the findings while providing insights into different practices and resource availability across the district.

[bookmark: _Toc206859554][bookmark: _Toc207251950]3.5 Area of the Study
The study conducted in Muleba District, located in the Kagera Region of Tanzania. Muleba is the largest and most populous district in the region, hosting approximately 70 secondary schools significantly more than other districts in Kagera, which typically have fewer than 50. This makes Muleba an ideal setting for examining the role of counseling services, as it offers a broader scope of school environments and student populations for a more comprehensive understanding of the issue. Scientifically, the large number of schools provides a diverse sample frame, increasing the reliability and generalizability of the findings. 

Additionally, the district's population density and diversity offered an opportunity to observe how counseling services were implemented across various socioeconomic and cultural settings. Conducting the study in Muleba also aligned with the principle of accessibility and feasibility in research design, as it was the researcher’s area of residence, which helped reduce logistical costs and allowed for closer, more sustained data collection and monitoring.

[bookmark: _Toc144988865][bookmark: _Toc179739365][bookmark: _Toc206859555][bookmark: _Toc207251951]3.6 Sampling Technique
The study employed simple random sampling which is a technique of probability sampling. It is referred as simple random sampling as no complexities involved (Kombo & Tromp 2011). A total of 219 sample was involved, including 178students, 15 normal teachers, 10 school counselors, 8 heads of schools, 3 Ward education coordinators (WECs), 3 ward social welfare officers, 1 district social welfare officer and 1 district secondary education officer.

[bookmark: _Toc144988866][bookmark: _Toc179739366][bookmark: _Toc206859556][bookmark: _Toc207251952]3.6.1 Sample Size
A sample was a small portion selected from the population to represent the entire target population of the study. In this study, the sample size was considered from 10 schools in Muleba District due to the scope and objectives of the study, which required manageable yet representative data from different school settings. Slovin’s formula was used because it enabled the researcher to determine an appropriate sample size that provided meaningful and reliable information while minimizing the use of resources and time. Using this formula helped to ensure that the selected sample accurately represented the larger population of students, teachers, and school officials, thereby enhancing the validity and generalizability of the study findings. 

The sample size was derived from Slovin’s formula (1960) as follows:
n=        N
      1+ N (e2)
Where, n = Sample size, N = Population size, e = Margin of error = 1 - Confidence level
The researcher used a confidence level of 95%, to decide on the sample size to be used in this study.
e = 1 – 0.95, e = 0.05
31330/ (1+(0.052 x31330)) =219
Hence this study expects to employ a sample of 219 people.
[bookmark: _Toc179739374]
[bookmark: _Toc207251953]3.7 Tools of Data Collection
Data collection tools referred to the instruments used for gathering the required data for the study. In this study, the researcher utilized a combination of interviews and questionnaires as tools for data collection.

[bookmark: _Toc207251954]3.7.1 Interview
An interview was a purposeful conversational action, usually between two or more people, where one person directed the conversation to obtain information from the other (Cohen et al., 2011). This study used both structured and semi-structured interview formats to gather in-depth qualitative data. The respondents interviewed included the District Education Officer, District Social Welfare Officers, Ward Education and Social Welfare Officers, school counselors, heads of schools, other teachers, and students selected based on the research requirements.

[bookmark: _Toc207251955]3.7.2 Questionnaires
Questionnaires were structured tools used to collect data through written questions, which participants responded to in writing. This study employed questionnaires to gather quantitative data regarding the extent of counseling services, students’ psychosocial challenges, and the effectiveness of these services in addressing those challenges. The questionnaires were distributed to students, teachers, and school counselors across the selected secondary schools. This tool facilitated the collection of standardized data that could be analyzed statistically to complement the qualitative findings from interviews and focus groups.

[bookmark: _Toc207251956]3.8 Validity and Reliability of the Instruments
In order to ensure the efficiency and effectiveness of data collection through the research tools, validity and reliability were observed.

[bookmark: _Toc207251957]3.8.1 Validity of Instruments
Validity was concerned with whether the measurements provided the information needed to answer the research questions (Cohen et al., 2017). Validity was likely to be affected by descriptions that did not accurately reflect what was observed during data collection. The validity issue was addressed by conducting a pilot study, and the researcher modified the content of the data collection tools based on the assessment and suggestions of the sample respondents. Irrelevant questions were excluded, and vague or difficult terminologies were changed into simpler ones to support the data collection process.

[bookmark: _Toc207251958]3.8.2 Reliability of the Instruments
Reliability measured the degree to which a research instrument yielded consistent results after repeated trials. The researcher cross-checked the data collected from interviews to ensure that only reliable information was used. In this study, the researcher employed Cronbach’s Alpha to test the reliability of the collected data. A Cronbach’s Alpha value of 0.7 or above was considered indicative of good internal consistency, ensuring that the questionnaire items reliably measured the intended constructs. Additionally, the researcher cross-checked the data obtained from questionnaires with that collected from key informant interviews to further validate the reliability of the information used in the study.

[bookmark: _Toc179739373][bookmark: _Toc207251959]3.9 Data Processing and Analysis
Data entries was made, coded and recorded. Also editing was made so as to clear mistakes committed in the process of entering data through the use of Microsoft word system in a computer. Qualitative data analysis was approached and analyzed in this study. Qualitative data which was collected through interviews was subjected to content analysis. This was done by coding the obtained data and categorizing them into themes for the purpose of creating meaningful units of analysis that appeared in terms of words, phrases and sentences. Thematic analysis was also helpful here. It helped the researcher closely to examine the data to identify common themes, ideas and patterns that come repeatedly. 

[bookmark: _Toc207251960]3.10 Ethical Issues Consideration
Any research needed to consider ethical aspects. All our lives were totally circumscribed and submerged in research fields; therefore, it was most important that research was conducted with high moral and ethical consideration (Omari, 2011). The researcher behaved in a manner that did not compromise their image before the people. Prior information was provided about the intention of the study, where the researcher explained the purpose to allow respondents to participate voluntarily and provide relevant information. No one was forced to participate in this study. The information provided during the study was treated with privacy and confidentiality. The purpose was to make respondents feel at ease to provide the required information without fear of being held accountable for what they shared. Additionally, consultancy was conducted to follow procedures in all areas where the researcher expected to visit in order to obtain relevant information, and permission was obtained from the institution (OUT).
[bookmark: _Toc179739375]

[bookmark: _Toc207251961]CHAPTER FOUR
[bookmark: _Toc207251962]DATA PRESENTATION AND DISCUSSION
[bookmark: _Toc206859559][bookmark: _Toc207251963]4.0 Introduction
This chapter presents and discusses the findings of the study on the role of counseling services in addressing students’ psychosocial challenges in secondary schools in Muleba, Tanzania. The study was guided by three specific objectives: to explore the status of counseling services in secondary schools in Muleba District, to examine the impact of counseling services on psychosocial challenges, and to identify the obstacles hindering the effectiveness of counseling services in the district. The study utilized a sample size of 219 participants, which included students, teachers, school counselors, and education officers. Data were collected using three methods: questionnaires and interviews. 

Questionnaires were administered to gather quantitative data on the availability and impact of counseling services, while interviews and focus group discussions provided qualitative insights into the experiences and perceptions of the participants regarding the counseling services offered in secondary schools. This chapter is significant because it not only presents the collected data but also interprets the findings in the context of the study objectives. By analyzing both quantitative and qualitative information, the chapter provides a comprehensive understanding of how counseling services function in Muleba’s secondary schools, the extent to which they address psychosocial challenges, and the barriers that limit their effectiveness. Additionally, preliminary information gathered from the data collection instruments is presented to offer an initial understanding of the status, impact, and challenges associated with counseling services, setting the stage for more detailed discussion and analysis in the subsequent sections. This explanation ensures that readers can appreciate the relevance of the findings and their implications for improving counseling services in the district.

[bookmark: _Toc207215232][bookmark: _Toc207251979][bookmark: _Toc207251980]Table 4.1: Participants Rates
	Category of respondents
	Frequency

	Students
	178

	Normal teachers (teachers)
	15

	School councilor (teachers)
	10

	Head of schools (teachers)
	08

	Ward education coordinators (WEC- Teachers)
	03

	District education officer (DEO- Teacher)
	01

	Social welfare  officer (SWO)
	04

	Total 
	219


Source: Field data 2024

The table shows that a total of 219 respondents participated in the study, categorized into different groups based on their roles and relevance to the issue of counseling services in Muleba District secondary schools. The majority of respondents were students (178), whose perspectives were vital as direct beneficiaries of school counseling services, offering firsthand insights into their availability and effectiveness in addressing psychosocial challenges. Normal teachers (15) were included to provide general observations on how counseling integrates with everyday teaching and how they informally support students. School counselors (10) provided professional insights into how counseling programs are structured and delivered, while head teachers (8) contributed an administrative perspective on how counseling services are implemented and supported at the school level. 

Ward Education Coordinators (3) gave feedback on how counseling services are managed and coordinated across schools within a ward, and the District Education Officer (1) offered a macro-level view on policy implementation and resource allocation in support of counseling services. Lastly, Social Welfare Officers (4) brought in a community and social services perspective, highlighting how external support systems interact with school-based counseling. This diverse sample allowed the study to collect comprehensive and multi-layered data, ensuring that both the experiences of students and the perspectives of education and social service providers were captured. The heavy representation of students (81.3%) grounded the findings in real-life experiences, while the inclusion of education officers and social welfare, such response rate 55.6% is acceptable in research as it is over 50% (Muganga et al,2003)

[bookmark: _Toc207215233][bookmark: _Toc207251981][bookmark: _Toc207251982]Table 4.2: Demographic Characteristics of the Respondents that participated in the Study
	Education level
	Form (F) I
	F II
	F III
	F IV
	F V
	F VI
	Diploma
	Degree
	Master
	Total

	Frequency
	44
	22
	42
	20
	35
	15
	13
	24
	04
	219

	Percentage (%)
	20.1
	10.0
	19.2
	9.2
	16.0
	6.8
	5.9
	11.0
	1.8
	100


Source: Field data (2024)
The table 2 presents the distribution of respondents based on their education level, totaling 219 participants. Among them, the largest proportion were Form I students (44 participants or 20.1%), followed by Form III students (42 participants or 19.2%), and Form V students (35 participants or 16.0%). Form II and Form IV students accounted for 22 (10.0%) and 20 (9.2%) respondents respectively, while Form VI had 15 participants (6.8%). These categories mostly represent students currently enrolled in secondary education, who provided valuable insight into how counseling services impact their psychosocial wellbeing. 

Additionally, 13 respondents (5.9%) held diploma qualifications, while 24 (11.0%) had attained a bachelor's degree, and 4 (1.8%) held a master’s degree. These higher-level qualifications primarily represent the professional and administrative respondents such as teachers, school counselors, head teachers, and education officers. The presence of academically advanced respondents added depth to the analysis, offering professional evaluations of counseling services from trained education practitioners. This diverse mix of educational levels allowed the study to capture both the direct experiences of students and the informed perspectives of educators and policy implementers. The implication of such varied educational representation is that the findings reflect a balanced view from those affected by school counseling services and those responsible for planning and delivering them, hence enhancing the reliability and richness of the study’s outcomes.


[bookmark: _Toc207215234][bookmark: _Toc207251983][bookmark: _Toc207251984]Table 4.3: Age, Sex and Occupation Participation Level
	Category
	Sub-category
	Frequency
	Percentage (%)

	Age
	Less than 25 years
	178
	81.2%

	
	Above 25 years
	41
	18.8%

	
	Total
	219
	100%

	Sex
	Male
	102
	46.6%

	
	Female
	117
	53.4%

	
	Total
	219
	100%

	Occupation
	Student
	178
	81.2%

	
	Teacher
	37
	16.9%

	
	Social Welfare Officer
	4
	1.9%

	
	Total
	219
	100%


Source: Field data (2024)

Table 3: it shows the demographic characteristics of the respondents show a total of 219 participants categorized by age, sex, and occupation. In terms of age, the majority (178 respondents or 81.2%) were below 25 years, while only 41 participants (18.8%) were above 25 years. This age distribution indicates that most of the respondents were students, aligning with the core target of the study on counseling services in secondary schools. Regarding gender, 102 respondents (46.6%) were male and 117 (53.4%) were female, demonstrating a relatively balanced gender representation, though with a slight female majority. Such representation helps in analyzing gender perspectives and needs in relation to school counseling services. 

Concerning occupation, students made up the largest group with 178 respondents (81.2%), followed by teachers who accounted for 37 participants (16.9%), and social welfare officers who were 4 in total (1.9%). The dominance of student respondents ensures that the findings are grounded in the experiences of those directly affected by school counseling, while the inclusion of teachers and social welfare officers offers professional viewpoints on the planning, implementation, and challenges of these services. The implication of this demographic profile is that the study collected views from a representative population both beneficiaries and facilitators thus enhancing the credibility and depth of the research findings.

[bookmark: _Toc206859561][bookmark: _Toc207251964]4.1 General Discussion on Demographic Information
Understanding the demographic profile of respondents such as age, gender, occupation, and education level is crucial for accurately interpreting study findings, as it provides context for how different groups perceive and interact with school counseling services. The study's sample of 219 participants, dominated by students (178, or 81.2%), with additional insights from teachers (37, 16.9%), school counselors (10), head teachers (8), and social welfare officers (4), ensures a multi-dimensional perspective on counseling services in Muleba District. 

The age distribution (81.2% under 25 years) and gender balance (53.4% female, 46.6% male) highlight the student-centered focus, while the inclusion of educators and administrators offers policy and implementation perspectives. Education-level data further enriches the analysis, with most respondents in secondary school (Forms I-VI) and a smaller proportion holding diplomas (5.9%), degrees (11.0%), or master’s qualifications (1.8%), reflecting both beneficiary experiences and professional evaluations. This diversity strengthens the study’s validity, as Creswell and Creswell (2018) and Cohen, Manion, and Morrison (2018) emphasize, by allowing disaggregated analysis and tailored recommendations. 

One key implication is that the overrepresentation of students ensures findings are grounded in firsthand experiences, while the inclusion of educators and policymakers ensures practical insights into service delivery challenges highlighting gaps such as unequal access for female students and younger adolescents facing emotional distress, thus calling for targeted interventions in counseling programs. The 55.6% response rate, deemed acceptable by Muganga et al. (2003), further reinforces the reliability of these findings.

[bookmark: _Toc206859562][bookmark: _Toc207251965]4.2 The Availability of Counseling Services in Secondary Schools in Muleba District
[bookmark: _Toc196235801][bookmark: _Toc196236091]The first objective in this study sought to determine the status of counseling service in secondary schools in Muleba district. Through interviews Questioners to the teachers, social welfare officer/Secondary education officer and students, the following were observed: -Students’ response on the status of counseling services in secondary schools in Muleba district. The study was interested in observing the status of counseling services in secondary schools by firstly observing the student’s conceptions of which 219 students were involved as seen below: -

[bookmark: _Toc207215235][bookmark: _Toc207251985][bookmark: _Toc207251986]Table 4.4: Students' Perceptions on  the availability of Counseling Services in Secondary Schools in Muleba District (Total Respondents: 178)
	Statement
	Agree (A)
	Neutral (N)
	Disagree (D)
	Total (%)

	Presence of students’ counseling committee
	63 (35.2%)
	14 (7.7%)
	101 (57.1%)
	178 (100%)

	Parents involvement in school counseling programs
	84 (47%)
	10 (5.6%)
	84 (47.6%)
	178 (100%)

	Presence of counseling clinic days
	0 (0%)
	25 (14%)
	153 (86%)
	178 (100%)

	A tendency of councilors to visit homes of the students
	14 (8%)
	30 (17%)
	134 (75%)
	178 (100%)

	Taking follow up counseling measures to the students
	77 (43%)
	45 (25%)
	56 (32%)
	178 (100%)

	There is satisfactory counseling service at your school
	23 (12.8%)
	30 (16.8%)
	125 (70.4%)
	178 (100%)


Source: Field data 2024

From the table 4, the focus was on the opinions of the students on the indicators of counseling status. The first indicator was about the presence of students’ counseling committee where 57.1% disagreed on its presence. Also on the issue of parents’ involvement, the majority disagreed on the presence of this tendency. Also all the students (100%) said that they had no counseling days in their schools. Also 75% of all the respondents said there is no tendency of councilors to visit their homes for the sake of observing of the challenges the face. On the issues of counseling follow up they said that teachers do make follow up after they had counseling service. 43% of all respondents said that there is counseling follow up but the percent of those agreed is also not satisfactory. 70.4% of all respondents on the issue of presence of satisfactory counseling service, they said that there is no satisfied counseling service.
[bookmark: _Toc196235803][bookmark: _Toc196236093][bookmark: _Toc199778814][bookmark: _Toc199778966][bookmark: _Toc206859564]Teachers’ opinions on the status of counseling services in secondary schools in Muleba
Thirty seven teachers were interviewed on the situation of counseling in secondary schools in Tanzania. Their responses were tabulated as seen below.

[bookmark: _Toc207215236][bookmark: _Toc207251987][bookmark: _Toc207251988]Table 4.5: Teachers’ response on the status of Counseling Service in Secondary Schools
	Statement
	Agree (A)
	Neutral (N)
	Disagree (D)
	Total (%)

	Parents involvement in counseling programs
	20 (54.1%)
	0 (0%)
	17 (45.9%)
	37 (100%)

	Presence of counseling clinic days
	2 (5.4%)
	2 (5.4%)
	35 (89.2%)
	37 (100%)

	Presence of active students counseling committee
	5 (13.5%)
	2 (5.4%)
	30 (81.1%)
	37 (100%)

	Councilors visit students homes for counseling follow up
	8 (21.6%)
	1 (2.7%)
	28 (75.7%)
	37 (100%)

	The presence of satisfactory counseling services
	16 (43.2%)
	1 (2.7)
	20 (54.1.5%)
	37(100%)


Source: Field data 2024

From the above findings, the status of counseling is not conducive. 54.1% of all 37 respondents on the parents’ involvement in counseling issues agreed while the rest disagreed. 89.2% disagreed with the presence of counseling clinic days which shows less attention given to the psychosocial challenges that face the students in schools. Also another concern was on the presence of students’ counseling committee. Majority of the respondents (81.1%) disagreed on its presence. It was asked also if the councilors used to visit student’s homes in order to observe on the main causative of different psychosocial problems to the students. 75.9% of all disagreed on the presence of such program. Also 45.5% of all respondents agreed with the presence of satisfied counseling services in secondary schools while 51.5% disagreed. This shows that the status of counseling in secondary schools is generally not conducive due these evidences from the respondents. 

This is supported by the study made in Ilala Dar es Salaam by Frank (2021), who concluded by saying that, “counseling services are not satisfactory as the problems including those from behavioral malpractices seem to prevail”. He said that there was massive student dropout due to early pregnancies, truancy, drug abuse and alcohol use as well as bullying behavior at school as has been reported by a number of studies and from official government documents (BEST, 2016; BEST, 2019; Yusuph & Negret, 2016; Manyerere, 2016). Through interview in school D on the status of counseling service in secondary schools, one of the discussions was about the rate of academic counseling in relation to other psychosocial challenges. In their response they said that:

[bookmark: _Toc196235804][bookmark: _Toc196236094][bookmark: _Toc199778815][bookmark: _Toc199778967][bookmark: _Toc206859565]“Psychosocial counseling is rarely given in their school, as majority of the teachers insist on the learning issues only leaving other psychosocial that are the source of mass failure and this may lead the students to feel unsafe when at school”.

DSEO, WSOs and WECs, opinions on the availability of counseling service in secondary schools in Muleba
Also the consultancy was made to the education and social welfare officers at the district and ward levels. Eight respondents involved and one of the questions to them was if there was any special counseling program in secondary schools held under their offices. Both said that there was no such program conducted by their offices. Then they were asked on the status of counseling in secondary schools in general. Their response shown that it was not good as their time is limited to other development activities while no special calendar given to the issues of counseling services in secondary schools. One respondent said that:

“We use to visit secondary schools for academic issues, but counseling issues are considered to be minor”.

Again they were asked that, as they consider counseling as minor in their programs due to the lack of special time given to it, then it seems that counseling service does not play any role to the social wellbeing of the students in their school life. Their response was that, with no counseling the social wellbeing of the students in secondary schools is at risk. Having being important, the respondent was then asked of which measures to take so as to make effective counseling programs in secondary schools. They responded that, counseling should be given a special time as other subjects, even at least twice or thrice a week to be held and follow up measures to be made by the leaders effectively.

[bookmark: _Toc206859566]General implication of the finding about availability of counseling services in secondary schools in Muleba District
The findings on the availability of counseling services in secondary schools in Muleba District indicate a significant gap in the provision and effectiveness of psychosocial support for students, which have serious implications for their overall well-being and academic performance. The majority of students and teachers reported the absence of key counseling structures, such as student counseling committees, dedicated counseling clinic days, home visits by counselors, and meaningful parental involvement. This lack of organized and consistent counseling services suggests that many psychosocial challenges such as truancy, early pregnancies, substance abuse, bullying, and emotional stress remain unaddressed, leaving students vulnerable and potentially impacting their academic outcomes negatively. 

Moreover, the limited attention given to counseling by school authorities and education officers reflects a systemic undervaluing of students’ mental and social needs, implying that without strategic intervention, the social well-being of students in Muleba secondary schools is at risk. The findings underscore the necessity of establishing structured, regular, and well-supported counseling programs, including dedicated time for psychosocial services, active follow-up, and greater engagement with parents, to enhance students’ safety, emotional resilience, and overall educational experience.

[bookmark: _Toc206859567][bookmark: _Toc207251966]4.3 The Impact of Counseling Service on Psychosocial Challenges in Secondary Schools in Muleba District
[bookmark: _Toc196235806][bookmark: _Toc196236096][bookmark: _Toc199778817][bookmark: _Toc199778969][bookmark: _Toc206859568]This was the second objective in this study sought to determine the impact of counseling service in secondary schools in Muleba district. For the sake of meeting this objective, different interview questions were generated and asked to the respondents. Their views were represented as follows: -
[bookmark: _Toc207215237][bookmark: _Toc207251989][bookmark: _Toc207251990]Table 4.6: Students' and Teachers Perceptions on Counseling Services in Secondary Schools in Muleba District
	Statement
	Agree (A)
	Neutral (N)
	Disagree (D)
	Total (100%)

	1. Counseling services help students cope with hard situations at school
	216 (100%)
	0 (0%)
	0 (0%)
	216 (100%)

	2. Counseling services have a positive relationship with academic performance
	198 (91.8%)
	11 (5.0%)
	7 (3.2%)
	216 (100%)

	3. Counseling is helpful during the adolescent period
	215 (99.5%)
	0 (0%)
	1 (0.5%)
	216 (100%)

	4. Counseling services help reduce student dropout rates
	167 (77.2%)
	41 (18.7%)
	9 (4.1%)
	216 (100%)

	5. Counseling services help reduce early pregnancies
	190 (88.1%)
	26 (11.9%)
	0 (0%)
	216 (100%)

	6. Counseling services are easily accessible for students
	182 (84.3%)
	23 (10.6%)
	11 (5.1%)
	216 (100%)

	7. Students feel supported after attending counseling sessions
	178 (82.4%)
	25 (11.6%)
	13 (6.0%)
	216 (100%)

	8. Teachers are adequately trained to provide counseling support
	156 (72.2%)
	32 (14.8%)
	28 (13.0%)
	216 (100%)


Source: Field data 2024

From the table above, the study sought to examine the impact of counseling services on secondary school students in addressing psychosocial challenges they face during their school life. A total of 216 respondents participated in the study, with the results showing strong support for the role of counseling services. All respondents (100%) agreed that counseling services help students cope with the difficulties they encounter during their school life, such as academic pressure and personal challenges. This aligns with the findings from a study by Sharp et al. (2018), which highlights the positive influence of counseling in helping students navigate difficult situations. 
The study also explored the relationship between counseling services and academic performance, revealing that 91.8% of respondents believe counseling has a positive impact on academic issues. This finding is consistent with research by Atsuwe et al. (2018), which indicated that guidance and counseling programs positively influence students' academic performance by providing guidance and support. Furthermore, 99.5% of respondents affirmed the significant role of counseling services in addressing challenges during the adolescent period, helping students navigate emotional and psychological difficulties. 

The study also showed that counseling services help reduce dropout rates and early pregnancies, with 77.2% of respondents agreeing that counseling reduces dropout rates and 88.1% agreeing that it helps prevent early pregnancies. The case study of a student from school D, who nearly dropped out due to family-related challenges but was supported by counseling, underscores the importance of these services in retaining students in school. Additionally, counseling services were found to promote emotional stability, with 84.9% of respondents agreeing that counseling contributes to students' emotional well-being. This is consistent with the work of Dhital et al. (2019), who emphasize the role of counseling in fostering emotional resilience. Furthermore, counseling was seen as a key tool in identifying and addressing stress-related problems, with all respondents (100%) agreeing that counseling helps solve such issues. 

The study also examined the role of counseling in early identification of students' psychosocial problems, with 82.9% of respondents agreeing that counseling services help prevent more serious issues from developing, and 95.1% believing that counseling positively impacts students' overall well-being. The case study from the focus group discussion in school H highlights the significance of early and effective counseling in preventing psychosocial issues that could hinder students' academic and personal development. Overall, the findings underline the critical importance of counseling services in supporting students' emotional, academic, and social well-being during their secondary school years.

A certain ward education coordinator (WEC) who was interviewed on the way counseling service help to cope from hard situation said that, 

“In most cases, many students face a lot of challenges that need a help and directives from the councilors. If counseling could not be present in schools, some potential students could not meet their dreams as they can be confused on how to solve some difficulties like when a certain student misses pocket money for the daily consumption. 

This was supported by a study done by Sharp et al, 2018 who said that through counseling services, students are advised on how to cope with different situations they tend to face in their school life which can badly impact their studies and health wellbeing.

One of the students in focus group discussion G responded by saying that:

“Counseling services provide proper direction on academic issues, adds value on learning, and accelerated morale even in hardship situation that promotes to the meeting of students’ dreams in schools”.

Another one added that:

 “Counseling service clear doubts and difficulties that might influence poorly on academic issues. Considering form one students on the first days of reporting to school, if they could not get guidance on how to cope with the school situation, majority of the learners could drop from the school without completing their school circle”.

One school councilor said that:

 “A school with no counseling service is like having the maize farm with no rain or water for irrigation. He added by saying that the students do face a lot of difficulties in their school life that might impact negatively on the academic issues hence need counseling services so as to be solved”. 

This correlates with the study done in Nigeria by Atsuwe et al., 2018 who concluded by saying that guidance and counseling program in schools has a positive impact on students’ academic performance.

One of the respondents in school “D” said that:

 “Lack or less counseling promotes to a growing of students’ dropout. He said that as students lack counseling services they meet some challenges like family issues promotes that at the end may lead to a leaving from school. He added by giving an example that there is a student who could have completed form four education in the year 2024, but he left the school due to severe punishments that were given to him as he was seen absent several times. This happened due to lack of closest counseling as that student was an orphan living with his grandmother and he was a care giver of his younger. As he was been always given punishment without being asked the reasons for his absence, he decided to quit from the school”.

One of the school counselors in school C said that:

 “There is high achievement in reducing dropout rate through counseling service. In his concern he said that, one student got the challenge from family conflicts where it reached a point where his mother was insulting him that he is not the child she could have, but through counseling efforts they managed to encourage that student to tolerate and completed the school safely as he was near to quit from school”.

Second case:
Another interview:

“Counseling service is like a cure to these problems of dropout and early pregnancies. They said that through counseling learners get to know how to reject from temptations during adolescent period. One member said that, through counseling problem solving skills are developed which results into safety in their whole school life of studying”.

This is in line with the study made by Gatua 2012, who argues that through counseling services, students can develop certain problem-solving skills which help them deal with particular issues surrounding their lives, thus promoting emotional stability.

One councilor said that: 

“There are some problems when unattended may endanger the life of students, where it may result even into death by committing suicide. He added by saying that stresses may even lead to students’ dropout, engaging in dangerous groups like panya road, street children, drug abuse users, hence counseling service should be a separate department that need its budget to fulfill the requirements of the society”. 

This conforms with Gatua 2012, who argues that through counseling services, students can develop confidence and promotes them towards emotional stability. Also Dhital, Shibanuma, Miyaguchi, Kiriya & Jimba, 2019 insists that the goal of counseling is to empower students to overcome challenges, foster emotional resilience, and thrive in their academic and personal lives.

This was interviewed to both the respondents, where the researcher wanted to get their views of where counseling service contributes to solving some problems related to stress. Their response recorded as follows: -

One respondent said that: 

“Counseling service help to restore down stresses that may affect the wellbeing of the learners as in some cases some problems lead to an isolation, where the individuals may feel different from others hence need councilors’ support to cope with them”.

The goal of counseling is to empower students to overcome challenges, foster emotional resilience, and thrive in their academic and personal lives (Dhital, Shibanuma, Miyaguchi, Kiriya & Jimba, 2019).

Another respondent said that:

 “An early identification of students’ psychosocial problems depends on the effectiveness counseling department. Effective counseling promotes to the effective solving of problems among the students and challenges like sexual behavior may be identified and actively solved. As delays are made on psychosocial counseling, students fail to maintain their ambition on learning”.

Through an interview in school H, some respondents recommended that: 

“Effective counseling may promote to a higher identification of psychosocial problems if it will be made earlier and effectively. Vice versa from this, it makes the school to be dangerous to the life of the students and expose them to poor social wellbeing”.

This conforms with the study made by Wako 2016 who said that failure to adjust properly to all psychological, social and academic facets may affect education of young people and expose students to either environmental or personal problems that may impede healthy development 95.1% of all respondents agreed on this case which is equivalent to 39 respondents. Only 4.9% of all are the ones who had no side to respond. This also proves the effectiveness of the counseling service in secondary school when it is done for early identification of psychosocial problems.
Many respondents seemed to have positive views to recommend on this case. One school councilor said that:

“The service is currently becoming necessary to school learners because they are facing a number of challenges in their process of learning which affect them socially, psychologically and academically. He said that, students are exposed to a variety of issues that need concrete definition in the process of resolving for future better life”. 

This aligns with the study made by Nkuba et al (2015) who contended that counseling acts as a vehicle to human development as it changes and enhances life of individuals.

General implication of impact of counseling service on psychosocial challenges in secondary schools in Muleba District
The findings on the impact of counseling services in secondary schools in Muleba District demonstrate that such services play a critical role in supporting students’ emotional, social, and academic well-being, with far-reaching implications for their overall development. The overwhelming majority of students and teachers agreed that counseling helps students cope with difficult situations, improves academic performance, supports adolescents in navigating personal challenges, reduces dropout rates, and prevents early pregnancies. 

These results imply that effective counseling services are essential for identifying and addressing psychosocial problems early, thereby fostering emotional resilience, problem-solving skills, and a sense of security among students. The testimonies from focus group discussions and school counselors highlight that without counseling, students are more vulnerable to stress, family pressures, and risky behaviors, which can lead to poor academic outcomes, social isolation, or even school withdrawal. Consequently, the study underscores the necessity for schools to establish well-structured, accessible, and adequately resourced counseling programs, including trained personnel and follow-up mechanisms, to ensure students’ holistic development and safeguard their psychological and social well-being.

[bookmark: _Toc206859569][bookmark: _Toc207251967]4.4 The Obstacles that face Counseling Services in Secondary Schools in Muleba District
In order to meet the third objective of this study, different questions got generated so as to capture the views of the respondents. These questions relied on the challenges facing counseling in secondary schools and were grouped as for students, teachers and other officers stated in the study. 

[bookmark: _Toc207215238][bookmark: _Toc207251991]

[bookmark: _Toc207251992]Table 4.7: Obstacles on Counseling Services in Addressing Students’ Psychosocial Challenges in Secondary Schools in Muleba District
	Statement
	Agree (A)
	Neutral (N)
	Disagree (D)
	Total (%)

	Lack of special counseling room
	176 (81.8%)
	0 (0%)
	40 (18.2%)
	216 (100%)

	Lack of seminar for school counselors
	157 (72.7%)
	19 (9.1%)
	40 (18.2%)
	216 (100%)

	Limited timetable in relation to counseling
	216 (100%)
	0 (0%)
	0 (0%)
	216 (100%)

	Lack of specific budget for counseling programs
	183 (84.8%)
	13 (6.1%)
	20 (9.1%)
	216 (100%)

	Lack of awareness on the availability of the service
	85 (39.4%)
	52 (24.2%)
	79 (36.4%)
	216 (100%)

	Unwillingness from the students to report problems
	144 (66.7%)
	20 (9.1%)
	52 (24.2%)
	216 (100%)

	Negative perceptions on counseling services
	98 (45.5%)
	53 (24.2%)
	65 (30.3%)
	216 (100%)

	High counselor to student ratio
	216 (100%)
	0 (0%)
	0 (0%)
	216 (100%)


Source: Field data 2024

Based on the data from the tables, an analysis of the obstacles towards counseling services in secondary schools in Muleba District reveals several challenges highlighted by both students and teachers. A significant majority of students (81.8%) reported that the lack of a special counseling room is an obstacle to effective counseling services. The absence of private spaces where students can discuss sensitive issues impacts their willingness to engage in counseling. This problem is echoed by a respondent who mentioned that the lack of privacy in staffrooms deters students from seeking help, resulting in unresolved psychosocial issues. The findings align with Siima (2018), who noted that the absence of confidential spaces in Tanzanian schools makes it difficult to offer proper counseling. When it comes to the commitment of counselors, 64.6% of the students agreed that counselors show less commitment to their duties. 

This concern is particularly critical because counselors' lack of availability or willingness to engage with students can undermine the counseling program. One respondent shared that counselors may appear distracted or uninterested when listening to students, which further discourages students from seeking assistance. This mirrors the findings of Mogbana et al. (2022), who highlighted the negative impact of insufficient counselor dedication on the effectiveness of counseling programs.

Another major obstacle identified by 90.4% of students is the limited time allocated for counseling activities. Many students expressed frustration about the lack of a dedicated timetable for counseling, with one respondent pointing out that counseling is neglected in favor of other school activities such as sports and academic subjects. This resonates with findings from Wachera (2018), who reported that the absence of designated time slots for counseling creates a barrier to students accessing necessary support. Regarding the cooperation of school administrations, 50% of students agreed that there is a lack of support from the administration in relation to counseling services. While some students noted that administrators prioritize academic issues over student well-being, this undermines the role of counselors in addressing the broader needs of students. This aligns with concerns raised by teachers, who also reported insufficient administrative backing for counseling services, as discussed in the data from the teachers’ survey.
In addition to these primary concerns, the teachers' survey highlighted other obstacles such as the lack of professional seminars or training for counselors, which 72.7% of teachers agreed is an issue. Teachers emphasized that without up-to-date knowledge and skills, counselors may be less effective in addressing students' diverse needs. This was supported by counselors themselves, who indicated that they have not attended seminars or workshops, leading to a reliance on outdated methods. These findings are consistent with the work of Abuya et al. (2018), who emphasized the importance of continuous professional development for counselors.

The issue of the high counselor-to-student ratio, identified by 100% of teachers, also stands out as a significant barrier. The overwhelming number of students per counselor makes it challenging to provide individual support, especially for students dealing with personal crises. Teachers and counselors alike noted that, with a high ratio, many students’ issues go unaddressed, which negatively impacts the effectiveness of counseling services. This supports the views of Bantjes et al. (2021), who found that large student-counselor ratios hinder the provision of timely and personalized care.

Furthermore, the lack of a specific budget for counseling services was flagged by 84.8% of teachers, making it difficult to sustain counseling programs or address student needs effectively. This issue was highlighted by head teachers, who pointed out that the school’s general budget is insufficient to cover counseling-related expenses. This is in line with the challenges faced by counseling services in other regions, where financial support for such programs is often minimal.
Finally, a lack of awareness about counseling services was also identified as a challenge, with 39.4% of teachers agreeing that students are unaware of the availability of counseling in schools. This lack of awareness prevents students from seeking help when needed, which can exacerbate their problems. This finding mirrors that of Wako (2016), who found that students' lack of knowledge about the counseling services available to them often leads to underutilization of these services.

Overall, these findings underscore the critical need for more resources, time, and support for counseling services in secondary schools, as well as better training for counselors, more effective school administration cooperation, and increased awareness among students. Addressing these challenges would improve the accessibility and effectiveness of counseling services, ultimately supporting students' well-being and academic success.

One respondent said that:

“You may be in need of the counselors but you fail to report your issue due to lack of privacy as councilors use to stay in the staffroom where all teachers used to be, then you can’t be comfortable to present your issue. This makes a growing of psychosocial challenges of counseling in secondary schools as no treatment the clients get on time or totally lose hope to be supported”.

In the response from one respondent said that:

 “Counseling program is considered useless in our school as it has no specific location in the school routine. You can’t find even any program located in order for the service to be held for the public to be aware on its availability. He added by saying that, counseling will never be successful if it won’t be given an attention as other school programs like self and reliance sessions, sports and games or school subject timetable”.

On this case some respondents said that:

“In most cases the school administration does not give the chance to the learners to raise their issues concerning their problems rather they insist only on academic issues to take place. You may even have a family problem, but even if you ask for the permission so as to look for support but you get discouraged or even you get punished”.

 “Without regular professional training and seminars, counselors rely on outdated knowledge and skills. The field of counseling evolves, and new research, therapeutic techniques, and approaches emerge. Staying current is inevitable to providing effective and evidence-based support to our students”.

One respondent was quoted saying that: 

“I have never seen any counseling timetable in the school routine since I started this work of teaching in all my 12 years of work. Even sports and games is having its special day, but not counseling activities. Immediate measures are to be taken as counseling services in academic issues is too crucial and for the wellbeing of the learners”.

This was evidenced by one head of the school in school F who said that: 

“We use to be given monthly budget but no special finance arranged for counseling services issues, and the same money given is divided into different school expenses. He added by saying that even if you may narrow other expenses, still the budget on counseling will remain not fully achieved”.

One school counselor in school H said that: 

“In our daily experience of counseling, we use to meet different complications that need a financial support to the learners but we fail to accommodate it as the school budget does not even support anything. You may decide to take from your pocket but not fulfilled as you find some students face a lot of challenges like having no school exercises, hunger to the students while they have no pocket money and the same students may have suffering from some diseases that need special diet”.

One respondent said: 

“As we go for other academic issues we do ask if counseling is done effectively but not that we arrange the specific days to observe how it is done. He added by saying that, despite its necessity in academic and students’ welfare achievement but it hasn’t given its time for implementation but it is fused in other education programs, this is terrible but we are going to take part on it”.

General Implication about obstacles that face counseling services in secondary schools in Muleba District
The findings on the obstacles confronting counseling services in secondary schools in Muleba District reveal significant challenges that undermine the effectiveness and accessibility of psychosocial support, with important implications for students’ well-being and academic outcomes. Key barriers identified include the absence of dedicated counseling rooms, limited or nonexistent timetables for counseling activities, high counselor-to-student ratios, inadequate funding, lack of professional development for counselors, insufficient administrative support, and low awareness among students about available services. 

These constraints prevent students from accessing timely and confidential guidance, discourage reporting of personal problems, and contribute to unresolved psychosocial issues, such as stress, behavioral problems, and school dropouts. The lack of structured programs and resources also limits counselors’ ability to provide evidence-based and individualized support, further reducing the impact of counseling interventions. Overall, these obstacles imply that without strategic investment in infrastructure, staffing, training, and school-level prioritization, counseling services will remain ineffective, leaving students vulnerable to emotional, social, and academic challenges and potentially jeopardizing their holistic development.

[bookmark: _Toc206859570][bookmark: _Toc207251968]4.5 Discussion of General Findings
The purpose of this study was to assess the status, impact, and barriers to the provision of counseling services in secondary schools in Muleba District, guided by three specific objectives. This chapter presents a detailed discussion based on those objectives, incorporating insights from the Person-Centered Theory developed by Carl Rogers. The theory emphasizes the potential of every individual to grow and resolve personal difficulties if provided with a conducive and empathetic environment, which is critical in the context of school counseling.
Objective 1: To explore the availability of counseling services provided in secondary schools within Muleba District
The study revealed that counseling services in secondary schools in Muleba District are largely underdeveloped, with most institutions lacking structured and well-resourced counseling programs. Very few schools had designated counseling rooms, regular counseling sessions, or professional counselors. Instead, overburdened teachers with little or no formal training in guidance and counseling were often assigned counseling responsibilities as an additional task. According to Carl Rogers’ Person-Centered Theory, for counseling to be effective, there must be unconditional positive regard, empathy, and a non-judgmental environment. 

However, this study found that such a therapeutic environment is often missing due to the informal and fragmented nature of counseling services provided in schools. The theory implies that without a safe and consistent support system, students may not open up or benefit from available counseling. The absence of essential infrastructure, such as private counseling rooms and official time allocations within the school timetable, further weakens the service delivery. As a result, many students remain unaware of the existence or importance of counseling services, or they perceive these services as unhelpful or stigmatizing. This unavailability creates a significant gap in addressing the emotional and psychosocial needs of students who are navigating adolescence period marked by vulnerability, identity formation, and academic pressure.
Objective 2: To examine the impact of counseling on addressing students’ psychosocial challenges in secondary schools in Muleba District
The findings indicated that where counseling services were present and functional, students reported benefits such as reduced stress, improved self-esteem, and better interpersonal relationships. Some students acknowledged that counseling helped them cope with family conflicts, peer pressure, substance abuse, and emotional trauma. This aligns well with the core of Person-Centered Theory, which holds that students are capable of self-directed growth and healing if offered supportive counseling. 

The positive psychological impact observed among some respondents highlights the transformative power of empathetic communication and trust-building, which are central to the theory. Unfortunately, the inconsistency in service availability meant that not all students had equal access to these benefits. A significant number of students still experienced unresolved emotional issues due to the lack of regular and personalized counseling support. The mismatch between student needs and available support systems reinforces the theory's view that without genuine, empathetic interaction and continuous support, the full developmental potential of students remains unrealized. 

In particular, the lack of feedback mechanisms and follow-up sessions after initial counseling interventions limited the long-term impact. The implication is that counseling when effectively implemented can serve as a protective factor against school dropout, low academic performance, and psychosocial crises among youth. However, the current state of affairs in Muleba’s secondary schools significantly diminishes this potential.
Objective 3: To identify the key obstacles hindering the effective delivery of counseling services aimed at supporting students’ psychosocial well-being in secondary schools in Muleba District
Several systemic barriers were identified as impeding the effective delivery of counseling services. First, infrastructural limitations were highlighted, including the absence of designated counseling rooms (reported by 81.8% of students), lack of seminars and training for school counselors (72.7%), and inadequate time allocated to counseling activities (100%). Furthermore, there was no specific budget allocation for counseling services, as noted by 84.8% of respondents. These findings resonate with the Person-Centered Theory, which emphasizes the need for a secure and consistent counseling environment. The lack of privacy and time for counseling undermines the counselor’s ability to provide unconditional positive regard and genuine empathy. 

Moreover, negative student perceptions and low awareness of the existence and purpose of counseling services, cited by 39.4% and 45.5% of respondents respectively, reflect a broader cultural stigma associated with seeking psychological help. Such attitudes further inhibit students from seeking support, even when services exist. Another major barrier is the shortage of trained professionals. Most schools rely on teachers with minimal or no background in psychological counseling, which contradicts the theoretical ideal of a skilled and compassionate helper who facilitates personal growth. This results in superficial interactions that fail to address the root causes of students’ distress. These systemic and attitudinal challenges have profound implications for students’ mental health and educational success. Without deliberate policy reforms, including investment in facilities, training, and awareness campaigns, these obstacles will continue to undermine the effectiveness of school-based counseling programs.

[bookmark: _Toc206859571][bookmark: _Toc207251969]4.6 Implications of the General Findings
The findings of this study carry important implications for educational policy, school administration, and community engagement. The inadequate state of counseling services undermines the broader goals of quality education and inclusive student development as outlined in Tanzania’s education policies and global frameworks like Sustainable Development Goal 4 (SDG 4). There is an urgent need for schools to recognize counseling not as a peripheral activity but as a core function of the educational system. Allocating resources, training qualified counselors, and integrating counseling into the regular school timetable are vital steps. Additionally, community sensitization campaigns should be conducted to reduce stigma and promote the utilization of counseling services. 

Consistent with Person-Centered Theory, counselors should foster environments of empathy, trust, and acceptance to encourage students to explore their emotions and challenges openly. Only through a student-centered approach can counseling achieve its goal of supporting students in becoming well-adjusted, self-aware, and resilient individuals. In summary, this study has shown that while counseling services in Muleba District’s secondary schools have the potential to play a vital role in students’ psychosocial well-being, they are currently limited by systemic, infrastructural, and cultural challenges. Drawing from Person-Centered Theory, the discussion underscores the need for a supportive counseling environment built on empathy, genuine communication, and student empowerment. 

The findings suggest that counseling should be considered not as a luxury but as an essential part of the school ecosystem. If neglected, the emotional and psychological struggles faced by students will continue to impact academic performance and long-term development. Therefore, coordinated efforts from school leaders, policymakers, and community stakeholders are needed to strengthen and sustain counseling services across all secondary schools in Muleba District.
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CHAPTER FIVE
[bookmark: _Toc206859573][bookmark: _Toc207251971]SUMMARY, CONCLUSION AND RECOMMENDATIONS
[bookmark: _Toc206859574][bookmark: _Toc207251972]5.0 Introduction
This chapter presents the summary of the findings based on the discussed issues, and then provides conclusions and recommendations. The direction for future research works is given in this part.

[bookmark: _Toc206859575][bookmark: _Toc207251973]5.1 Summary of the Study
This study was conducted in Muleba district aiming to identify therole of counseling service in addressing students’ psychosocial challenges in secondary schools in Muleba Tanzania. In order to meet the goal of the study, the three specific objectives were established which were to examine the status of the counseling services in Secondary schools, impact of counseling services on psychosocial challenges and the obstacles that face counseling services in secondary schools in Muleba district. The study used a qualitative research approach and a pragmatism philosophy with a survey research design. Data were collected through interviews and focus groups discussion. The collected data were first summarized in tabular form then subjected to content data analysis supported by direct quotations expressed by respondents integrated in the descriptive presentation. The study employed 219 respondents who are 178 students, 33 teachers with 15 normal teachers, 10 school counselors, 08 head of schools, 03 ward education officers, 01 district education officer, 01 district social welfare officer and 03 ward social welfare officers.
[bookmark: _Toc207251974]5.2 Summary of the Key Findings 
The study aimed to assess the role of counseling service in addressing students’ psychosocial challenges in secondary schools in Muleba Tanzania. The key findings were organized around three main objectives: the status of counseling services, the impact of counseling on psychosocial challenges, and the obstacles facing the delivery of counseling services.

Availability of Counseling Services
The study revealed that counseling services in secondary schools in Muleba are underdeveloped and lack structured implementation. Most schools lacked formal student counseling committees, indicating poor institutional frameworks for offering support. Parental involvement in school counseling activities was minimal, which limits the broader psychosocial support students receive. Additionally, counseling clinic days essential for regular student support were largely absent. Home visits by counselors were rare, reducing opportunities to understand students' real-life challenges outside school. The study also noted a lack of satisfaction with existing counseling services and the absence of district-level programs to strengthen counseling practices. Moreover, academic counseling was more emphasized than psychosocial counseling, overlooking the emotional and behavioral challenges that students face daily.

Impact of Counseling Services on Psychosocial Challenges
The findings highlighted the significant role counseling plays in helping students cope with school life, especially during transitional stages like joining Form One. Counseling positively impacted academic performance by addressing underlying psychosocial issues that hinder learning. It also helped students manage adolescence-related challenges, such as resisting early marriages and controlling sexual emotions. Furthermore, counseling promoted emotional stability and reduced stress-related problems. It played a crucial role in the early identification and intervention of students’ psychosocial issues, improving their overall wellbeing and school engagement.

Obstacles Facing Counseling Services
Despite its importance, counseling services in Muleba face numerous obstacles. From students' and teachers' perspectives, the major challenges included the lack of dedicated counseling rooms, insufficient time allocated for counseling sessions, and limited support from school administrations. Furthermore, there was a lack of training seminars and no designated budget to support counseling initiatives. Many students were unaware of the services available or were reluctant to seek help due to stigma or mistrust. Other challenges included negative perceptions about counseling, high counselor-to-student ratios, and low motivation among teacher-counselors due to lack of incentives. These barriers significantly hinder the effectiveness of counseling services in addressing students’ psychosocial needs.

In summary, while counseling is essential for students’ emotional and academic wellbeing, its implementation in Muleba's secondary schools remains inadequate due to structural, institutional, and perception-based challenges. Addressing these gaps would strengthen the support system for students facing psychosocial difficulties.
[bookmark: _Toc206859576][bookmark: _Toc207251975]5.3 Conclusion
Based on the study's specific objectives, several conclusions were drawn. Firstly, the status of counseling services in secondary schools in Muleba District is generally poor, as evidenced by the absence of structured student counseling committees, counseling clinic days, and low parental involvement. This suggests that counseling particularly psychosocial counseling is under prioritized, with more focus placed on academic concerns, leaving emotional and behavioral challenges largely unaddressed. Secondly, the study concluded that counseling services play a vital role in managing students’ psychosocial challenges. Respondents emphasized that without such support, students' academic performance and overall wellbeing are at risk, highlighting counseling as a crucial pillar for student development that requires further strengthening. Lastly, the study identified numerous obstacles hindering effective counseling services, including inadequate attention to students' psychosocial needs, low commitment from teacher counselors, lack of supportive structures, and minimal resource allocation. These issues contribute to the marginalization of psychosocial support in schools, endangering students’ academic outcomes and long-term personal growth. Therefore, there is a pressing need for government intervention to improve and institutionalize counseling services within the district's secondary education system.

[bookmark: _Toc206859577][bookmark: _Toc207251976]5.4 Recommendations
Based on the study findings, it is recommended that joint efforts from various stakeholders including the government, NGOs, civil societies, the media, and the broader community are necessary to improve counseling services in secondary schools. The government should regularly conduct needs assessments to identify students’ evolving psychosocial challenges, which can then inform the design of targeted interventions and proper resource distribution. Schools must also ensure the provision of adequate human and financial resources, and counseling programs should be timetabled like examinable subjects to give them the seriousness they deserve.

To enhance counselor competence, the government should organize regular seminars and workshops for teacher counselors, equipping them with up-to-date knowledge and skills relevant to current student issues. Moreover, instead of assigning counseling responsibilities to ordinary teachers, the government should consider employing professional counselors dedicated to psychosocial support, thereby reducing the focus on academic counseling alone and improving overall effectiveness.

Additionally, the Ministry of Education should introduce peer counseling training programs in schools. This would enable peer counselors to assist their fellow students, thereby lightening the workload of teacher counselors and allowing them more time to focus on program development and individualized support. Integrating parents, religious institutions, and the community into the counseling framework is also vital, as these stakeholders can provide moral, emotional, and sometimes even financial support to enhance student wellbeing.

Schools should also introduce regular counseling clinic days to review the progress of the counseling programs and provide opportunities for external counselors, such as social welfare officers, to participate. These clinic days would create a structured environment to address complex student issues that might otherwise go unnoticed during regular school routines. Furthermore, the government and its partners should invest in constructing well-equipped counseling rooms to create a private, welcoming space that encourages students to seek help.

Lastly, the study suggests areas for further research. Similar studies should be conducted in other districts across Tanzania to capture a broader picture of the challenges and successes of school counseling. Additionally, researchers should examine how well psychosocial counseling is implemented and its impact on academic and personal development. Future studies could also focus on counseling practices in primary schools and explore emerging counseling trends aimed at achieving sustainable development in education.
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PARTICIPANTS INFORMATIONS
	STUDENTS
Gender of respondent:                         Male ( )                                 Female ( )
Age of the respondent (Years)       10-14       ( )        16-19   ( )   20 and above      ( )

	Education background:		
Form I      ( )                              Form II      ( )                    Form III     ( )
Form IV    ( )                               Form V      ( )                   Form VI    ( )

	TEACHERS/ LEADERS
Gender of respondent:                         Male ( )                                 Female ( )
Age of the respondent (Years)      25-35       ( )       36-50      ( )             Above 50      ( )

	Education background:	
Phd           ( )                          Masters        ( )                              Bachelor degree     ( )
Diploma    ( )                        Certificate   ( )                        Any other             ( )



QUESSIONARE
1:  AVAILABILITY OF COUNSELLING AT SCHOOLS 
	
	STATEMENT
	Agree (A)
	Neutral (N)
	Disagree 

	1
	Presence of students’ counselling committee
	
	
	

	2
	Parents involvement in school counselling programs
	
	
	

	3
	Presence of counselling clinic days
	
	
	

	4
	A tendency of councillors to visit homes of the students
	
	
	

	5
	Taking follow up counselling measures to the students
	
	
	

	6
	There is satisfactory counselling service at your school
	
	
	






[bookmark: _Toc196235817][bookmark: _Toc196236107][bookmark: _Toc199778830]2. THE IMPACT OF COUNSELING SERVICE ON PSYCHOSOCIAL CHALLENGES IN SECONDARY SCHOOLS IN MULEBA DISTRICT
	Statement
	Agree (A)
	Neutral (N)
	Disagree (D)
	Total (100%)

	1. Counseling services help students cope with hard situations at school
	
	
	
	

	2. Counseling services have a positive relationship with academic performance
	
	
	
	

	3. Counseling is helpful during the adolescent period
	
	
	
	

	4. Counseling services help reduce student dropout rates
	
	
	
	

	5. Counseling services help reduce early pregnancies
	
	
	
	

	6. Counseling services are easily accessible for students
	
	
	
	

	7. Students feel supported after attending counseling sessions
	
	
	
	

	8. Teachers are adequately trained to provide counseling support
	
	
	
	



3. THE OBSTACLES THAT FACE COUNSELING SERVICES IN SECONDARY SCHOOLS IN MULEBA DISTRICT
	Statement
	Agree (%)
	Neutral (%)
	Disagree (%)

	Lack of special counseling room
	
	
	

	Lack of seminar to the school counselors
	
	
	

	Limited timetable in relation to counseling
	
	
	

	Lack of specific budget for counseling programs
	
	
	

	Lack of awareness on the availability of the service.
	
	
	

	Unwillingness from the students to report problems
	
	
	

	Negative perceptions on counseling services
	
	
	

	High counselor to student ratio
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1. Does counseling help the learners to cope with hard situations that face the learners? (Yes/No) --
2. Through experience, what are your opinions on the relationship between psychosocial counseling and academic issues? (Positive, negative, no relationship)
3. Do you think counseling services can have an influence in reducing dropout rate in schools?
4. What is the rate of dropout in secondary schools in Muleba? 
5. What are your suggestions on reducing dropout rate in relation to counseling?
6. Is timely identification and addressing of psychosocial challenges contribute to preventing more serious issues from developing, positively impacting students' overall well-being?
7. Do you have a tendency of offering the seminars to the school councilors? (Yes/No) -If yes, is it several times (Yes/No) ------------- and if not, what is the reasons hinders this?
8. Do you have any special guiding policy in your district that guides schools towards counseling programs? ------------ 
a. If yes, what is it?
9. Do you have a tendency of visiting schools so as to observe CS implementation? Do you have students’ counseling committees in your schools? (Yes/No) -
10. Are there counseling clinic days in your schools?
11. What is the condition of counseling service at your schools? (satisfactory, unsatisfactory, badThe obstacles that face counseling services in secondary schools in Muleba district.
12. Do you make follow up on the counseling programs in your areas?
13. Is there a special counseling room at your school? 
14. Is there enough time located for counseling issues at your school?
15. Do you have a budget for financial support for counseling activities? 
16. Propose the solutions towards the extracted obstacles above
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THE UNITED REPUBLIC OF TANZANIA

MINISTRY OF EDUCATION, SCIENCE AND TECHNOLOGY
THE OPEN UNIVERSITY OF TANZANIA

Ref. No OUT/PG201901670 24" October, 2024
District Executive Director (DED),

Muleba Distict Council,

P.OBox. 131,

KAGERA.

RE: RESEARCH CLEARANCE FOR MR. ALBERT CYPRIAN, REG NO: PG201901670

2. The Open University of Tanzania was established by an Act of Parliament No. 17
of 1992, which became operational on the 1#March 1993 by public notice No.55 in the
official Gazette. The Act was however replaced by the Open University of Tanzania
Charter of 2005, which became operational on 1*January 2007.In line with the Charter,
the Open University of Tanzania mission is to generate and apply knowledge through
research

3. Tofacilitate and to simplify research process therefore, the act empowers the Vice
Chancellor of the Open University of Tanzania to issue research clearance, on behalf of
the Government of Tanzania and Tanzania Commission for Science and Technology, to
both its staff and students who are doing research in Tanzania. With this brief
background, the purpose of this letter is to introduce to you Mr. Albert Cyprian, Reg.No:
PG201901670), pursuing Master of Arts in Social Work (MSW). We here by grant this
clearance to conduct a research titled “The Role of Counseling Service on Students’
Psychosacial Challenges in Secondary Schools in Muleba Tanzania. He will collect
his data at your area from 25" October to 30" November 2024.
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4. In case you need any further information, kindly do not hesitate to contact the

Deputy Vice Chancellor (Academic) of the Open University of Tanzania, P.0.Box 23409,
Dar es Salaam. Tel: 022

2668820.We lastly thank you in advance for your assumed
cooperation and facilitation of this research academic activity.

Yours sincerely,
THE OPEN UNIVERSITY OF TANZANIA

St

Prof.Gwahula Raphael Kimamala

For: VICE CHANCELLOR

Kinondoni Biafra, Kawawa Road; P.0 23400; Dar es Salaam; Tel: +255 22 2668 445,
E-Mail:ye@out.ac.tz|| Website:www.out.ac.lz
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SLP131,

MULEBA.

YAH: KIBALI CHA ALBERT CYPRIAN (REG. NO:PG201901670) KUFANYA UTAFITI
KATIKA DIVISHENI YAKO

Tafadhali husika na somo hapo juu.

2 Ofsi ya Mkurugenzi Miendaji (W) imepokea barua yenye Kumb.Na

OUTIPG201801670 ya tarehe 24 Oktoba, 2024 kutoka Chuo Kikuu Huria cha Tanzania

kumwombea mizjwa hapo juu kufanya utafii wenye kichwa kinachosoma “THE ROLE

OF COUNSELLING SERVICE ON STUDENTS' PSYCHOSOCIAL CHALLENGES IN

SECONDARY SCHOOLS IN MULEBA TANZANIA®. Utafii huu utafanyika hadi tarehe 30
Novemba 2024,

3 Kwa barua hii namtambulisha kwako bwana Albert Cyprian, anayesoma Shahada
ya Sanaa ya Uzamil katia Huduma za Jami (Master of Ars in Social Work ), ili
arhusive kufanya utaf katka divisheni ya Elimu Sekondari, Utafi wake utahusisha
ofil ku ya Elmu Sekondari Wiayani pamoja na shule kumi za Sekondari
#lakazochaguiiva kwa njia huru (RAMDOM SAMPLING),

- Tafadhii mpatie ushirikiano utakaohitaji.
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