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ABSTRACT
The study examined the role of curricula reforms in developing employability in Tanzania. The OECD Framework for Curriculum Reform, the Multidimensional View for Educational Change, and the Framework for Employability formed the theoretical framework of the study. A mixed methods approach with a convergent design was employed in the study collecting quantitative data from 231 respondents and qualitative data from 12 respondents across Dar es Salaam, Mwanza, Dodoma, and Tabora. The data were statistically and thematically analysed. The study found that curricula reforms significantly impact on employability (βeta = 0.801, p = 0.000) by maintaining relevance, aligning practices to 21st century demands, promoting relevant skills, and fostering global awareness and interdisciplinary skills. Also, the study revealed that knowledge, skills and experience significantly drive the effectiveness of curriculum reform for employability (βeta = 0.619, p = 0.000; βeta = 0.354, p =0.000). Further, findings revealed that knowledge and skills of implementers (βeta = 0.420, p = 0.000), funding strategy (βeta = 0.179, p = 0.000), and implementation strategy (βeta = 0.289, p = 0.015) were significantly correlated with implementation of curriculum reform for employability. Moreover, findings show that entrepreneurship education (βeta = 0.444, p = 0.000) and technological pedagogy (βeta = 0.298, p = 0.000) are the curriculum practices that share a relatively strong significant influence in developing employability skills among graduates. In conclusion, effective needs assessment is essential for designing curriculum reforms that align educational practices with job market requirements. 
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CHAPTER ONE
INTRODUCTION AND BACKGROUND OF THE STUDY
1.1

Introduction 

Education systems around the world are prioritising employability, thereby necessitating the need for curricula reforms by focusing on critical thinking, creativity, problem-solving, communication, entrepreneurship, and digital skills (Care, 2018; Fajaryati et al., 2020). Despite global efforts to expand employment opportunities, unemployment remains a significant global challenge, which is affecting various countries including Tanzania (Demissie et al., 2021; Fajaryati et al., 2020; Kamuhabwa, 2019). This has provoked the need to examine the role of curricula reforms in developing employability in Tanzania.  This chapter generally introduces the study and covers the background to the study, statement of the problem, objectives of the study, research questions, and significance of the study, delimitation and limitations of the study. 
1.2

Background to the Study

Curriculum equips graduates with knowledge, skills and values needed in the job market (Bhargava, 2020; URT, 2015). As societies evolve, curricula must adapt to societal needs, a principle rooted in the progressive education movement of the late 19th and early 20th centuries (Gray et al., 2018; Tippett & Lee, 2019). Despite ongoing reforms aimed at enhancing employability, global unemployment persists due to a mismatch between graduates’ skills and employers’ expectations (Fajaryati et al., 2020; OECD, 2020c). Therefore, continuous updates to curricula are essential for aligning educational outcomes with labor market demands.  
Many countries, such as the United Kingdom, Finland, Japan, and Russia, have endorsed curricula reforms aimed at enhancing employability by developing relevant skills for the 21st century. In the UK, reforms in the 1980s and 1990s focused on improving basic skills to cultivate a more adaptable workforce (Machin & Vignoles, 2006). Similarly, Finland’s curriculum reform from 2014 to 2017 emphasized equipping students with skills for sustainable living in the labour market (Lavonen, 2020; Halinen, 2018). These initiatives illustrate the role of reforms in contributing to creating a skilled workforce that meets contemporary labor market demands.
In the 1990s to early 2000s, Japan implemented reforms in its curricula aimed at equipping students with essential life skills for the 21st century collectively termed a ‘zest for life’ (Yamanaka & Suzuki, 2020). Similarly, Russia transitioned from a subject-based curriculum to a competency-based curriculum to develop contemporary skill sets among students (Froumin & Remorenko, 2020). In India, the National Education Policy (2020) advocated for comprehensive curriculum reform, to prepare graduates with relevant 21st century skills (Government of India, 2020). These reforms collectively highlight the crucial role of curricula reforms in enhancing employability by aligning education with the evolving demands of the job market.
Africa as one of the global regions has actively pursued curricula reforms aimed at enhancing employability, decorated by key initiatives such as the Addis Ababa Conference in 1961 and the Abidjan Conference in 1964. These reforms focus on improving the quality and relevance of education within African contexts, with national curriculum development centers offering vital technical support (Harry & Eluke, 2019; Obanya, 1994). Notably, the Addis Ababa Conference played a crucial role in promoting technical education in Guinea and Burkina Faso, thereby diversifying curriculum content to better align with job market needs (Obanya, 1994).
Tanzania alike has undertaken significant curricula reforms, employability being one of the key concerns. The 1967 curriculum reform aimed to develop practical life skills, self-confidence, cooperation, critical thinking, and inquiry-based learning to help individuals transition from poverty to prosperity (Kassam, 2000; Nyerere, 1967; Nzima, 2016; TIE, 2013; URT, 1995). However, it fell short due to a lack of clear connection of content in schools and community life (Mosha, 2012; Osaki, 2002). 
In response, the 1997 reform focused on equipping students with life skills and technological skills necessary for the liberalised economy and preparing them for the demands of the 21st century (Nzima, 2016; TIE, 2013; URT, 1995). The introduction of a competence-based curriculum in 2005 further emphasized essential life skills such as creativity, critical thinking, problem solving, and technological proficiency (MoEVT, 2007). These educational reforms were guided by policies designed to ensure that graduates acquire the skills relevant for employability in a rapidly changing job market.
Most curricula reforms in Tanzania have had limited impact on graduate employability due to insufficient industry linkages, resulting in significant skills mismatches (Athuman, 2018; Ishengoma, 2017; Kyando & King, 2022; Opalo, 2022; URT, 2015; 2021). Research indicates that despite various reforms the mismatch between educational outcomes and labour market needs persists (UNESCO, 1999; 2018; URT, 2015; 2021).
Curriculum reform is vital for equipping graduates with the skills needed in today’s job market, particularly in addressing graduate unemployment and economic challenges (Demissie et al., 2021; Kamuhabwa, 2019; Nzima, 2016; OECD, 2020a; UNESCO, 2018). Engaging stakeholders in this process is essential, as it brings diverse perspectives that enhance the relevance of educational programmes (Bonilla-Rius, 2020; OECD, 2020a; UNESCO, 2018; URT, 2015). However, there remains uncertainty regarding how effectively these reforms translate into employability for graduates in Tanzania. This study aimed to examine the role of curricula reforms in developing employability among graduates in Tanzania.
1.3
Statement of the Problem
The education system in Tanzania has experienced several curricula reforms since independence, aimed at aligning educational outcomes with the evolving needs of the labour market (Nzima, 2016; URT, 2013). Key reforms include the 1967 initiative for education for self-reliance, the 1997 reform to meet the goals of the Education and Training Policy (ETP) of 1995, and the 2005 towards competence-based education. 
These reforms were designed to equip graduates with relevant skills to enhance their employability. However, despite these efforts, a significant skills mismatch persists between graduates’ skills and labour market requirements, highlighting ongoing challenges in effectively bridging education and employment (TIE, 2013; URT, 2015; Athuman, 2018; Kyando & King, 2022; Opalo, 2022; URT, 2021). The mismatch between graduates’ skills and job market demands significantly hinders their employability, as many find it challenging to secure or create jobs (Mufuruki et al., 2017; URT, 2015; 2021). This situation underscores the urgent need for curricula reforms across all educational levels to ensure alignment with market-specific skills requirements (TIE, 2022). UNESCO (2021) supports this view, highlighting that enhancing employability through education can effectively address graduate unemployment. Consequently, this study examined the role of curricula reforms in improving employability among graduates in Tanzania.
1.4
 Objectives of the Study
1.4.1
General Objective 
This study aimed to examine the role of curricula reforms in developing employability among graduates of different levels of education in Tanzania. 
1.4.2
Specific Objectives of the Study

The study endeavoured to achieve the following specific objectives:

(i) To examine how curricula reforms address employability challenges among graduates at different levels of education in Tanzania. 

(ii) To assess how stakeholders’ knowledge, skills and experiences improve curricula reforms for developing employability. 
(iii) To explore the conditions for implementing curricula reforms for developing employability.  
(iv) To analyse curriculum practices for developing employability skills among graduates. 
1.5
Research Questions 

(i) How do curricula reforms address employability challenges among graduates at different levels of education in Tanzania?
(ii) How do the stakeholders’ knowledge, skills, and experiences improve curricula reforms for developing employability?
(iii) What are the conditions for implementing curricula reforms for developing employability?
(iv) What curriculum practices are effective in developing employability among graduates?
1.6
Delimitation of the Study
The study involved 10 institutions: including 3 universities, 2 teacher training colleges, 4 schools, and 1 institute for curriculum development; and 3 non-governmental organizations across four regions: Dar es Salaam, Mwanza, Dodoma, and Tabora. The study examined how curricula reforms develop employability among graduates in Tanzania.  The study focused on key educational stakeholders involved in curriculum development and implementation, such as curriculum developers, analysts, implementers, teacher trainers, and employers. It included university academics from education faculties, teacher college tutors, school teachers, and employers, resulting in a total population of 658 individuals. From this group, 243 participants were selected through random and purposive sampling.
1.7
Significance of the Study 
Firstly, this study is expected to provide valuable insights for policymakers and educational institutions. Policymakers can use the findings to make informed decisions that address employability challenges, thereby shaping effective educational and employment policies that improve workforce readiness. Additionally, educational institutions can utilize the results to design and implement curricula that equip graduates with relevant skills needed in the labour market, ultimately refining practices to better prepare students for successful careers.
Secondly, this study is expected to address critical gaps in the literature on curricula reforms and employability by thoroughly integrating both aspects, which have typically been examined in isolation in the preceding studies. By exploring their interrelationship, the findings contribute to a more comprehensive understanding of how curricula reforms can enhance employability outcomes, thereby enriching existing models that overlook this connection. 
Thirdly, this study offers a detailed analysis of the impact of curricula reforms on employability in Tanzania, serving as a valuable case study for researchers examining similar issues in diverse contexts. It also establishes a foundation for future research into educational reform and its effects on employability across various sectors. So, the results of this study can make other researchers want to look into how different reforms in education, like policies can make graduates more employable and how to make the most of those reforms to get the results aligned to employability outcomes.
Fourthly, the study is expected to yield economic benefits, particularly on how to improve the creation of skilled human resources to enhance economic development in Tanzania. This study provides insights that can inform policy reforms and strategies for developing human resources, enhancing workforce development to improve productivity. Additionally, the findings can optimize resource allocation towards sectors with high demand for skilled labour, ultimately contributing to national economic growth.

1.8
Limitations of the Study

The study faced limitations including a 0.86% non-response rate due to two unreturned questionnaires, restricted availability of curriculum developers resulting in only 25 out of 95 participants, and challenges in recruiting NGO participants for quantitative data due to their busy schedules. Non-responses and limited participation in certain categories reduced the sample size and composition, prompting substitutions from other population groups to meet the target sample size.
1.9
Organization of the Study 

The study is organized into six chapters. Chapter one covers the study background, problem statement, main and specific objectives, research questions, delimitations, significance, and limitations. Chapter two focuses on the theories related to curriculum reform and employability, reviews empirical literature to identify research gaps, and presents the conceptual framework for the study. Chapter three outlines the research methodology, emphasizing the research paradigm, approach, design, study area, population, sampling techniques, sample size, ethical considerations, reliability, validity, and the data collection and analysis plan. Chapter four presents and analyses the research findings. Chapter five offers a detailed discussion of these findings along with reflections on the theoretical and conceptual frameworks. Finally, chapter six summarizes the study’s major findings, concludes the research, and provides recommendations for action and further research.
                                                    CHAPTER TWO
                                            LITERATURE REVIEW
2.1

Introduction 

This chapter presents the description of key terms as well as theoretical and empirical literatures. The empirical literature review is organized based on specific objectives of this study. The research gap and conceptual framework are presented at the end of the chapter.
2.2

Description of Key Terms 

2.2.1
Curriculum 
The curriculum is essential in education, providing students with the necessary knowledge and skills for improved living standards. It serves as a structured guide for educational practices within a country (Bhargava, 2020; URT, 2015). Through the curriculum, knowledge, skills and values are conveyed to learners (Nghia et al., 2022). Gosper and Ifenthaler (2014), citing Grundy (1987), highlighted that the curriculum functions as a framework that organises educational practices into three components: products for generating specific knowledge outcomes; practice for developing understanding for informed decision-making, and praxis for encouraging critical reflection within learning communities. The curriculum is essential for developing employability skills in students, as it integrates and communicates the relevant skills. By incorporating targeted learning outcomes, activities, and assessments, the curriculum equips students with the knowledge and skills required for workforce success.
2.2.2
Curriculum Reform
Curriculum reform is a systematic process aimed at enhancing the quality and relevance of educational programmes by modifying and updating content, learning objectives, and outcomes (Gilbert, 2010). This process is essential for improving students’ knowledge, skills, competencies, values, and attitudes (Amadio et al., 2016; Mondal & Das, 2021; OECD, 2020a; TIE, 2013). By aligning education with societal needs, curriculum reforms equip students with the skills necessary for improved employability (Costin & Pontual, 2020; OECD, 2020a; TIE, 2022). In some countries like Finland and Japan, these reforms are mandated by policy requirements occurring at a specified time lapse e.g. every ten years (Tikkanen et al., 2019; Yamanaka & Suzuki, 2020), to guarantee the consistent fit for skills as well as ability of education to continue providing practical solution to societal demands more effectively and efficiently. 
2.2.3
Employability 
The concept of employability has evolved from a narrow focus on education-labour market connections to a broader perspective that emphasizes personal skills, adaptability, and continuous learning (Mgaiwa, 2021). In the 21st century, successful employability relies on transferable skills and a commitment to lifelong learning, enabling individuals to thrive in dynamic work environments. Yorke and Knight (2006) assert that modern employability transcends academic qualifications, necessitating a diverse skill set that fosters adaptability and facilitates rapid learning. 
In line with this study, employability involves a combination of knowledge, skills, competencies, values, and attitudes that enable individuals to secure jobs and advance in their careers. As societal changes and labour market dynamics create skill mismatches, curriculum reforms are essential to align educational outcomes with workforce demands. By integrating relevant skills into education; these reforms enhance students’ adaptability and competitiveness, ultimately improving their employability readiness.
2.2.4
Stakeholders 
In this study, stakeholders refer to individuals as teacher trainers, curriculum developers, implementers, analysts, researchers, and employers who possess knowledge, skills, experiences, and interests for designing and or implementing curricula across various educational levels (OECD, 2020b). So, the study focused on key stakeholders in education, including teacher trainers, curriculum developers, implementers, analysts, researchers, and employers, vis-à-vis their knowledge and experience in curriculum development and implementation. Stakeholders such as university academic staff, curriculum developers from TIE, and primary and secondary school teachers were selected for their expertise in curriculum development and implementation. Additionally, employers in Tanzania participated in the study due to their knowledge of the employment process and employee performance monitoring.
2.3

Theoretical Framework
The theoretical framework in this study comprised three models that guided examination of the role of curricula reforms and employability. The theoretical models are OECD Framework for Curriculum Reform, Multidimensional View for Educational Change, and Framework for Employability. 
2.3.1
OECD Framework for Curriculum Reform  
The OECD Framework for Curriculum Reform was developed by Viennet and Pont in 2017 to serve as a framework for guiding curricula reform activities among OECD countries (OECD, 2020a; 2020b; 2020c). The framework suggests that an effective curriculum reform requires the alignment and actionable communication of three essential factors: smart policy design, inclusive stakeholder engagement, and conducive contexts (OECD, 2020a; 2020b). 
According to the framework, smart policy design shapes the implementation of curriculum reform by establishing clear objectives and a guiding vision for stakeholders. It also emphasizes that inclusive engagement relies on stakeholders’ knowledge, skills, and experience. Furthermore, the success of curriculum reform is contingent upon available resources, institutional frameworks, capacity, and coherent implementation strategies (OECD, 2020a; 2020b; Viennet & Pont, 2017).
The OECD Framework for Curriculum Reform was selected for this study due to its emphasis on key factors that enhance curriculum effectiveness in promoting employability. It supports smart policy design that aligns educational objectives with the skills needed in the job market. Engaging stakeholders with knowledge, skills and experience ensures that curricula meet current market demands. Additionally, adequate resources and strategies are crucial for implementing innovative practices that improve learning outcomes related to employability. Further this framework is recommended for guiding curriculum reform activities in OECD countries and offers valuable insights for similar reforms in Tanzania focused on employability.
2.3.2
Multidimensional View for Educational Change
The model was developed by Urie Bronfenbrenner in 1976 to serve as a foundational framework for curriculum design (Mefalopulos, 2018), then it evolved to become a framework for educational change (OECD, 2020c; Reimers, 2020). The model posits that educational change, especially in curriculum reform, should be analyzed through multiple lenses: cultural, psychological, professional, institutional, and political perspectives (Reimers, 2020). This multidimensional approach enhances the effectiveness of reforms by aiding in the planning of sustainable educational actions (Reimers, 2020). 

The model presents key viewpoints on curriculum reform, including the cultural perspective, which looks at social values and expectations driving educational change; the psychological perspective, which emphasizes learning theories that enhance teaching effectiveness; the professional perspective, focusing on the role of expertise in the reform process; the institutional perspective, which examines structures and resources that maintain stability in education; and the political perspective, which addresses the negotiation of conflicting interests and the impact of political decisions on educational change (Reimers, 2020). The model was suitable in this study for outlining how to comprehensively structure the curriculum reform, focusing on multiple perspectives, which effectively enhance employability skills among various graduates in Tanzania. Additionally, its proven history in guiding educational reforms in other countries further supports its potential applicability to curriculum reform practices in Tanzania.
2.3.3
Framework for Employability 

The framework created by Cole and Tibby in 2013 offers a systematic approach to integrating employability skills into education. It consists of four key reflexive steps: discussion, reflection, action, and evaluation, which are vital for effectively embedding these skills in educational settings (Cole & Tibby, 2013). Stakeholders engage in discussions to identify areas for improving employability, followed by reflections to create strategies addressing these gaps. The action phase involves implementing these strategies into actionable plans, while the evaluation phase assesses their effectiveness in boosting employability (Blackmore et al., 2016; Cole & Tibby, 2013). This framework emphasizes that the processes are iterative, with each stage impacting the others, requiring careful management to optimize employability outcomes.  
The study utilized the Employability Framework to systematically integrate relevant skills into educational programmes and curricula, enhancing student outcomes in line with labor market demands and fostering employability. It outlines a systematic process for curriculum reform that includes assessing needs, developing effective practices, implementing changes, and evaluating their success in fostering employability skills. This method ensures that curriculum reforms are aligned with the goal of enhancing employability skills. 

Generally, the study used the three theoretical models to strengthen its validity on curriculum reform and employability: the OECD Framework for Curriculum Reform for objectives two and three, the Multidimensional View of Change for objectives one and two, and the Framework for Employability for objectives one and four. 
2.4

Empirical Review 
2.4.1
Curricula Reforms on Employability 
Various studies have provided different views in relation to the role of curricula reforms on employability. Misni, Hasnaa, Mahmood, and Jamil (2020) examined the impact of curriculum design on the employability competency of Malaysian graduates. The study involved 299 respondents who pursued bachelor degrees from public universities in Malaysia. The study found that curriculum design significantly impacted on employability competency (β= 0.337, p= 0.000). 
The study is important as it explored the elements of curriculum and employability; hence, providing crucial insights for this study. It indicates that the design of the curriculum impacts the employability competences among graduates. However, it does not delve into how competences are developed through the process of designing curricula. In contrast, the current study aims to explore this gap by examining how reforms can lead to improved employability outcomes for graduates. 
Boateng, Eghan, and Adu (2015) conducted a study to assess how the implementation of a standards-aligned curriculum model influenced employability skills at Wisconsin International University College (WIUC) in Ghana. The study employed a 27-itmes online questionnaire to gather responses from 238 participants. 
The results demonstrated a significant correlation between the curriculum adopted and the job responsibilities of graduates. The previous research contributes to the current study by introducing the concept of employability and addressing related concerns. However, the two studies differ slightly in their focus; while the former did not examine curriculum reform, the current study focuses on role of curricula reforms in enhancing employability.
Mahmud and Wong (2022) conducted a study on the relevance of 21st century skills in the current job market from the perspectives of stakeholders. The research employed a quantitative approach with 169 respondents. The findings revealed that the job skills taught in universities did not adequately meet the demands of the contemporary job market. This suggests that there is a growing need for education to be aligned with the evolving needs of jobs in order to enhance employability. However, unlike the current study, the former study does not specifically show how the skills can be upscaled to adequately meet the demands of the contemporary job market. 
The study by Artess, Mellors-Bourne, and Hooley (2017) conducted a meta-analysis of 187 papers published between 2012 and 2016 to identify effective practices and policies for enhancing employment outcomes. The analysis revealed that work related practices significantly improve students’ employability. Similarly, Ngocha and Duong (2022) conducted an exploratory study to investigate the integration of employability content in Vietnamese university curricula using in-depth interviews, focus group discussion, and questionnaires. The findings revealed essential elements of workplace requirements such as work ethics. The two studies show how to tailor education to develop critical job market skills, but do not address specific strategies for effectively implementing these practices into education to improve work readiness among graduates.

2.4.2
Stakeholders’ Attributes in Improving Curriculum Reform
The knowledge and skills of the stakeholders who are involved in reform process significantly determines the effectiveness of curriculum reform. A qualitative study by Wadja (2019) explored the perspectives of teachers and key educational stakeholders on basic education policy formulation processes in Ghana. Employing semi-structured interviews with 13 participants, findings revealed that teachers faced difficulties in engaging with reform due to their limited knowledge and skills regarding the policy-making process. This means inadequate knowledge and skills pose a critical barrier to effectively engage in policy formulation, as does to curriculum reform process highlighting the need to involve diverse stakeholders with relevant expertise for meaningful participation. These findings are particularly significant for the current study on curriculum reform.
Mainga, Danile and Alamil (2022) conducted an exploratory study to examine the perceptions of undergraduate business students on employability skills using semi-structured survey. The study found that employability skills can be developed when the skills needed by employers are well understood. The study highlights the potential attribute of knowledge that is pertinent to developing employability, appealing to the focus of this study. However, the previous study is not specific whether it is students or curriculum developers who need to understand the skills demanded by employers, a gap that the current study intends to fill.
Tikkanen et al. (2019) conducted a quantitative study involving 550 participants to investigate strategies that enhance development in work and mitigate reform-related stress within a large-scale curriculum context. The findings revealed that 335 respondents, accounting for 62.5%, had prior experience with curriculum reform. The significance of lived experiences in curriculum reform is crucial to this study though it only reports number of participants with experience in curriculum reform, without detailing how their experience impacted the reform process, which is the primary focus of this study.
Sullanmaa, Pyhältö, Pietarinen and Soini (2019) investigated the perceptions of curriculum coherence and school impact in national curriculum reform among state- and district-level stakeholders, which involved 666 respondents. Findings from the study indicated that, among 550 respondents from the district level, the majority (61%) had prior experience in developing curriculum work. Stakeholders’ lived experiences provide valuable insights for curriculum reform, highlighting the need to demonstrate how these experiences influence development and compare them to best practices. However, existing study did not explore how lived experiences affect curriculum reforms specifically related to employability.
A phenomenological study by Aguas (2020) explored the lived experiences of key stakeholders while implementing an aligned curriculum. The study used in-depth, semi-structured interviews, focus group discussions, and reflective diaries to collect data. The findings revealed that the lived experiences of key stakeholders had a significant influence on curriculum planning, implementation, and evaluation. The findings contribute to the understanding that lived experience is vital in enhancing the effectiveness of educational practices, including curriculum reform.  However, the study does not relate the lived experience with employability, which is a key focus of the present study. 
A study was conducted by OECD in 2020 to evaluate how stakeholders were selected and engaged in curriculum reform in various OECD countries. The findings revealed that in Ireland, stakeholders for upper secondary education curriculum reform were selected based on their prior experiences. While the study aimed to improve curriculum reform practices by utilizing lived experiences, it did not explore how such insights enhanced effectiveness of curriculum reform for developing employability skills. In a related study, Chepkemoi and Juma (2019) examined stakeholders’ engagement in Kenyan universities with 266 respondents. Findings showed that participants’ knowledge and experience were vital for selecting individuals who could provide relevant data for effective curriculum implementation. The process raises questions about the value of individuals without direct experience in curriculum issues but have expertise in areas like job market trends, in curriculum reform. The study could be enhanced by connecting lived experiences to curriculum reform and employability outcomes. 
2.4.3
Conditions Influencing Implementation of Curricula Reforms
Different studies have empirically proposed various conditions or factors that can support the successful implementation of curriculum reforms. Kachingwe and Nithyanantham (2023) conducted a qualitative study involving 70 participants to identify factors affecting curriculum implementation in Malawi.  The research revealed that inadequate resources and lack of adequate teacher training on curriculum significantly hinder both curriculum implementation and academic performance in schools. The research highlights the essential prerequisites for curriculum implementation, relevant to curriculum reform, while noting its distinction by focusing solely on implementation without connecting it to employability.
A qualitative study by Nzima (2016) investigated the competence-based curriculum (CBC) in Tanzania, involving 12 participants from whom data was collected through interviews and observations; the findings revealed that tutors faced challenges in implementing the CBC due to limited knowledge and insufficient training related to the curriculum. The study only highlighted the importance of training teachers to effectively implement a reformed curriculum whereas the current study goes an extra mile addressing the connection between curriculum reform and employability.
Tikkanen et al. (2019) conducted a study to explore strategies for enhancing development work and reducing stress associated with curriculum reform. The methodology employed was quantitative, utilizing a survey that gathered responses from a sample of 550 participants. Key findings indicated that the implementation of a top-down-bottom-up strategy positively influenced the effective execution of curriculum reform. The results emphasize the essential role of implementation strategy in effectively executing curriculum reforms and indicate a need for further research to link these strategies to employability outcomes. While the study enhances the understanding of curriculum reform implementation, it does not link the implementation of curriculum reform aimed at developing employability.
2.4.4
Curriculum Practices for Developing Employability Skills
Various studies indicate that integrating specific practices into curricula can effectively enhance employability skills among graduates. Khampirat, Pop, and Bandaranaike (2019) assessed the effectiveness of work-integrated learning (WIL) in enhancing student work skills in Thailand through a pre- and post-survey instruments administered to 584 respondents. The study revealed that WIL significantly improved students’ confidence and work skills. The study does not show how this type of learning will be integrated into education for skills development and does not address the critical relationships between these skills and employability-which is with a concern for the current research focus.
Oluseye, Adebayo, Olulanu, Adesola and Omonike (2017) investigated the effect of entrepreneurship education on self-employment initiatives among Nigerian science and technology students. A descriptive survey design and structured questionnaires were used to collect data from 205 participants. The study found that entrepreneurship education positively affected self-employment initiatives. Findings indicate that incorporating entrepreneurship education into the curriculum is the best practice for enhancing employability skills among graduates, particularly in fostering self-employment. However, the study lacks clarity on how to effectively integrate entrepreneurship education into curriculum reform, whether it should be offered as a standalone subject or integrated within other subjects.
Samaila and Molwele (2022) did a study on the role of technology integration in the development of 21st century skills and competencies in life sciences teaching and learning. Through questionnaires and semi-structured interviews, data was collected from 15 teachers from five different schools. The study found positive perception on integration of technology on the development of 21st century skills. The study offers valuable insights into enhancing 21st century skills but fails to address how to effectively integrate technology into curriculum reform and its impact on employability.

2.5

Research Gap

Most studies (e.g., Aguas, 2020; Lavonen, 2020; Mainga et al., 2022; Mondal & Das, 2021; OECD, 2020a; 2020b; Sullanmaa et al., 2019; Viennet & Pont, 2017; Wadja, 2019) have mainly focused on reform practices while research on the impact of reforms on employability outcomes has been only brief and superficial. Although some previous research (E.g., Mainga et al., 2022; Ngocha & Duong, 2022) employed a mixed-methods approach similar to the current research, they did not adopt a convergent design as the present study does. The adoption of the convergent design in the present study was intended to provide new insights and perspectives on how curriculum reforms could impact employability outcomes. Furthermore, there is a notable scarcity of studies in Tanzania that explore the connection between curriculum reform and employability across various educational levels. 
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Figure 2.1: The Process of Curriculum Reform in Developing Employability
Source: Researcher-constructed model (2024)

2.6
Conceptual Framework 

The framework illustrates the relationship and influence of various components in explaining the role of curriculum reform in developing employability, showing how each component interacts to enhance employability as depicted in Figure 2.1. 
2.6.1
Needs Assessment Practice
A needs assessment reveals skill gaps between labour market demands and educational offerings, indicating the need for curriculum reform to produce graduates with relevant skills to improve employability.
2.6.2
Stakeholders’ Attributes for Curriculum Reform  
Stakeholders with diverse knowledge, skills and experience analyse the needs assessment results to identify gaps hindering employability and align them with labour market demands to equip students with relevant skills.
2.6.3

Curriculum Practices for Developing Employability 
To address employability challenges in education, it is essential to integrate effective and innovative practices into the curriculum that equip students with practical skills for the labour market. These practices encompassing entrepreneurship education, technological pedagogy, and authentic assessment aimed at helping students successfully navigate their career paths.
2.6.4
Conditions for Implementing Curriculum Reform  
Implementing curriculum reform that includes integrated practices for enhancing employability necessitates several conditions, including adequate knowledge and skills, sufficient funding, and a coherent strategy to achieve relevant educational outcomes through adapted practices.
2.6.4
Reform Outcomes 

Curriculum reform improves employability by ensuring education is relevant to the job market and provides relevant skills.
2.6.5
Employability 

Relevant education equips graduates with relevant skills to significantly enhance their employability, enabling them to secure and create job opportunities in their chosen fields. 
CHAPTER THREE
RESEARCH METHODOLOGY

3.1
Introduction 

This chapter presents the research paradigm and approach, design, study area, population, sample size, sampling techniques, and methods of data collection. Finally, it presents a data collection and analysis plan, validity and reliability, and research ethical considerations.
3.2

Research Paradigm 
This study adopts the pragmatism paradigm, which emphasizes the integration of multiple perspectives and methodologies to address the research problem effectively by recognizing that no single approach can fully provide the solution to the study inquiries (Creswell & Creswell, 2023). A pragmatism paradigm allowed for multiple approaches and methods to understanding how curricula reforms can develop employability among graduates by integrating diverse perspectives from curriculum trainers, curriculum developers, curriculum implementers, curriculum analysts, and curriculum researchers, as well as employers as consumers of curriculum products, while incorporating both quantitative and qualitative methods in data collection and analysis. 
3.3
Research Approach 
Essentially, there are three main research approaches that can be adopted: quantitative, qualitative and mixed. Quantitative methods use statistics to describe research problems and focus on quantifying research phenomena to infer implications from the findings. Qualitative approach involves describing the research problem using text and image data. The mixed methods approach combines numerical data with written or spoken information to provide a comprehensive understanding of the research problem (Creswell & Creswell, 2023). This study employed a mixed-methods approach, based on the consideration that the world is a multifaceted entity rather than relying solely on quantitative or qualitative methods (Cohen et al., 2018). Application of this approach enhanced the credibility and robustness of findings by ensuring triangulation and complementarity of the study findings and a comprehensive understanding of the role of curricula reforms in developing employability in Tanzania. 
3.4

Research Design

This study adopted a convergent design that facilitated the collection of both quantitative and qualitative data in a single session to ascertain the role of curricula reforms in developing employability in Tanzania (Cohen et al., 2018; Creswell & Clark, 2018; Creswell & Creswell, 2023; Leavy, 2017). Merging quantitative data with qualitative data helped to validate the findings of the study as one type of data was used to clarify the other findings, hence providing a validated analysis. The quantitative and qualitative findings were compared and then merged to provide a comprehensive understanding of the role of curricula reforms in developing employability in Tanzania. 
3.5

Study Area
The study was conducted across four regions focusing on institutions involved in curriculum development, policy studies, and special education. In Dar es Salaam, the curriculum development institute TIE was among the study areas. Mwanza hosted the largest private university offering programmes in curriculum and policy studies. Dodoma had a public university providing curriculum and educational policy studies alongside special and inclusive education, aimed at improving employability for persons with disabilities. Lastly, Tabora featured the only private university in the country specializing in special and inclusive education. It was selected because its participants were believed to have relevant knowledge and experiences to influence curriculum reform for enhancing employability of individuals with disabilities. 
3.6

Population of the Study

This study involved key stakeholders in curriculum matters, including academics, tutors, curriculum developers, implementers, advocates, and employers associated with the Association of Tanzania Employers (ATE). University academics from education faculties and tutors from teachers’ colleges were included due to their expertise in curriculum design and educational methodologies. Their insights are valuable for tailoring curriculum reforms to better align with student needs and labour market demands. Additionally, they possess direct experience working with both pre-service and in-service teachers who implement these reforms in classrooms.
Primary and secondary school teachers possess practical classroom experience, enabling them to identify skill gaps for curriculum reforms. Curriculum developers focus on designing curricula that align with national educational goals. Advocates play a vital role in raising awareness and pushing for educational changes that meet market demands. Employers understand the specific and general skills, competencies, and attributes essential for graduates’ employability.
3.7
Sample Size

The study recruited a sample size of 243 from a total population of 658, using Cochran’s adjusted formula to calculate the sample size for quantitative data based on a subset population of 591.
S= n/(1+(n-1)/N)
Where: n represents Cochran’s recommended sample size = 385; N is the population size of the study = 591. 

S= 385/ (1+ (385-1)/591= 233
The sample size calculated using Cochran’s formula was validated through comparison with random sample sizes, yielding similar results, while qualitative interviews achieved data saturation with 12 respondents.
Table 3.1: Composition of Sample

	S/N
	Subjects
	Population
	Sample
	Percentage

	1
	University academic staff 
	314
	115
	47.3

	2
	Teachers’ College Tutors
	56
	36
	14.8

	3
	School Teachers
	113
	61
	25.1

	4
	NGO
	20
	4
	1.6

	5
	TIE 
	95
	25
	10.3

	6
	Employers
	60
	2
	0.8

	
	Total
	658
	243
	100


Source: Field Data (2024)
3.8

Sampling Techniques

This study employed simple random sampling, a probability sampling technique, to collect data from 231 participants, including university academics, teachers, tutors, and curriculum developers. Participants were selected by randomly drawing names from a container, ensuring equal chances for selection across categories and institutions. This method minimized bias and provided a representative sample to analyse the role of curricula reforms on developing employability in Tanzania. 
The study utilized purposive sampling to select 12 participants, comprising 3 faculty deans, 1 director of curriculum from TIE, 5 executive officers from NGOs and ATE, and 3 senior researchers from three universities. Participants were chosen for their relevant experiences and expertise in curriculum reform and employability, to gather insights from key individuals involved in curricula and employment in Tanzania.
3.9
Data Collection Methods 

The study employed three main research methods: interviews, questionnaires, and documentary analysis.
3.9.1
Interview 

The study employed in-depth, semi-structured interviews with 12 key participants, including deans from faculties of education, curriculum directors, NGO executives, ATE executives, employers, and senior researchers from faculties of education in three selected universities. This approach facilitated probing questions and enhanced interaction to assess the participants’ understanding of how curricula reforms develop employability. The selection of interviewees was guided by data saturation, ensuring comprehensive insights into the role of curricula on job readiness.
3.9.2
Questionnaires

This study employed a self-developed questionnaire with closed-ended questions rated on a 1 to 5 scale to evaluate the perceptions of university academics, teachers, tutors, and curriculum developers regarding curricula reforms aimed at enhancing employability skills. The questionnaire, informed by an analysis of relevant literature and theories, consisted of 27 items and was tested for internal consistency among 30 (12.9%) participants using Cronbach’s alpha. The analysis yielded a high reliability score of 0.963, significantly surpassing the acceptable threshold of 0.70 (Cohen et al., 2018; Creswell & Creswell, 2023).

3.9.3
Documentary Review

The study analyzed various documents, to identify themes regarding the impact of curriculum reforms on employability skills. The selection of documents was based on authenticity, credibility, meaning, and relevance to the study. A checklist was created for specific analysis areas to analyse 19 documents, with additional data provided for further analysis in Appendix CC.
Table 3.2: A List of Reviewed Documents
	Document category
	Document name
	Date
	Document status

	
	Curriculum for Secondary Education, Form V–VI
	2023
	

	National Policies
	Education and Training Policy 2014
	2014
	Ministerial

	
	Education and Training Policy (2014) edition of 2023
	2023
	

	
	National Employment Policy
	2008
	Ministerial

	
	ICT Policy for Basic Education
	2007
	

	Strategies
	National Strategy for Inclusive Education 2021/22-25/2026
	2021
	

	
	National Skills Development Strategy
	2015
	

	Guidelines
	Education Sector Development Plan 2016/17-2020/21
	2017
	Ministerial



	
	National Curriculum Framework for Basic and Teacher Education
	2019
	

	
	Education Secular No. 5 of 2023
	2023
	

	
	National Five-Year Development Plan 2021/22-2025/26
	2021
	

	
	Tanzania Development Vision 2025
	1999
	

	Reports
	Labour Force Survey 1990/91
	1993
	Ministerial

	
	Integrated Labour Force Survey, 2000/01: Analytical Report
	2001
	

	
	Analytical Report for Integrated Labour Force Survey 2006
	2007
	

	
	Integrated Labour Force Survey 2014: Analytical Report
	2015
	

	
	TCU Programme Reviewers Report
	2020
	Institutional

	Curricula
	Curriculum for Ordinary Secondary Education, Form I–IV
	2023
	Ministerial



	Website 
	Tanzania Institute of education (TIE)
	2023
	Institutional

	Speech 
	Hotuba ya Bajeti-Wizara ya Elimu
	2023
	Ministerial


Source: Field Data (2024)
3.10
Data Collection and Analysis Plan

3.10.1
Data Collection Plan

The study utilised specific protocols for collecting both quantitative and qualitative data, using self-administered questionnaires for collecting quantitative data and prompting immediate query resolution. 
The qualitative data was primarily collected through face-to-face interviews, based on the physical availability of the interviewees during the session. However, phone calls, online Zoom meetings, or WhatsApp calls were used to accommodate interviewees' schedules while also minimising costs to the researcher. The researcher and interviewees discussed alternative methods before agreeing on a preferred model, with the interviewee making the final decision. The study’s purpose was clearly communicated during interviews, and included a section for informed consent using the form presented in (Appendix H), reflecting that their participation was voluntary. The interview schedules were agreed upon at convenient times and environments. The interviews used notebook and recording methods, with phone recordings conducted with the consent of interviewees.
3.10.2
Data Analysis Plan

The qualitative analysis aimed to identify themes pertinent to predetermined categories in the collected data, employing thematic analysis as outline by Cohen et al. (2018). The qualitative analysis identified themes related to predetermined categories using thematic analysis. Interviews were transcribed and coded to align with study objectives, whereas results were presented by way of narratives and verbatim excerpts. 

The study employed descriptive statistics, including mean scores, standard deviations, and percentages, analyzed using SPSS software version 26 and Microsoft Excel. A three-way ANOVA was performed to examine how variations in questionnaire scores relate to respondents’ educational levels, sources of knowledge and skills regarding the curriculum, and work experience, with the goal of understanding the impact of these factors on curriculum reform. A simple regression analysis assessed how curriculum reform affects employability. Multiple regression analysis was used to explore the relationships among knowledge, skills, experiences, and curriculum reform; the conditions affecting curriculum reform implementation (including knowledge and skills, funding strategies, and clear vision); and curriculum practices (such as career development learning, work-integrated learning, entrepreneurship education, and technological pedagogy) in relation to employability skills. The data was systematically organized and analyzed based on specific research objectives and variables. 
3.11
Validity and Reliability

3.11.1
Validity 

The study ensured the validity of its instruments through the research supervisor, triangulation method, peer debriefing, and external auditor, leading to accurate and valid findings. Research supervisors reviewed the tools and provided feedback that significantly improved their validity, focus, quality, and relevance. Also, the researcher sought colleague feedback to identify inconsistencies in the tools and engaged an independent auditor to validate them against research objectives, ensuring quality through the identification of weaknesses and suggestions for improvement. Finally, tools were distributed to 30 potential respondents with similar characteristics to those who participated in the study for feedback on item clarity. Responses were analysed for readability, leading to adjustments based on feedback that improved the overall quality and effectiveness of the tools. 
3.11.2
Reliability 
In order to ensure the reliability of instruments, the questionnaire of 27 items was tested on a sample size of 30 (12.9%) participants for internal reliability using Cronbach’s alpha. A scale-if-item-deleted analysis was conducted to evaluate whether the internal reliability of each scale could be improved if one of the items was deleted. The results yielded the Cronbach’s alpha of 0.963which is greater than the threshold of 0.70 (Cohen et al., 2018; Creswell & Creswell, 2023).
3.12
Ethical Considerations

In conducting this study proper ethical procedures were followed, including obtaining research clearance from the Open University of Tanzania and other relevant authorities before data collection. Confidentiality of the collected information was strictly maintained, and the anonymity of participants was ensured through keeping anonymous their names or any other identities in the questionnaires. Participants were informed that their participation was voluntary, and that they had the freedom to refuse or discontinue their involvement at any stage. Additionally, citations and referencing of works consulted were done to acknowledge the authors of the materials used in the study. The findings and results were analyzed and reported objectively.
CHAPTER FOUR

RESEARCH FINDINGS
4.1
Introduction 

This chapter analyses research findings regarding the role of curricula reforms on graduate employability in Tanzania. It is divided into two sections: the first offers background information about the participants, while the second presents findings related to the study objectives through descriptive, inferential statistical, and thematic analyses. The analyses are based on specific objectives that served as themes, utilizing tools such as SPSS and Excel for quantitative data. Descriptive statistics, including mean scores, standard deviations, and percentages, summarize the findings, while inferential methods like ANOVA and regression models facilitate deeper insights.
The specific objectives that guided the study sought to examine how curricula reforms address employability challenges among graduates in Tanzania; assess how stakeholders’ knowledge, skills, and experiences improve curriculum reform for developing employability; explore the conditions for implementing curricula reforms for developing employability; and analyse curriculum practices for developing employability skills among graduates.
4.2
Respondents’ Characteristics 
The study gathered data on respondents’ characteristics such as gender, educational qualifications, sources of knowledge and skills related to the curriculum, and work experiences through questionnaires and interviews, which were then analyzed descriptively using frequencies and percentages presented in bar charts. The study assessed how curriculum reforms impact employability, incorporating gender perspectives from both male and female respondents. It included 136 male participants (56.0%) and 107 female participants (44.0%), indicating a notable participation from both genders, despite the slightly higher number of males. This slight gender imbalance, however, did not compromise the validity of the findings.
The study also considered educational backgrounds as manifests of respondents’ knowledge and skills. Core variables included certificate, diploma, bachelor’s degree, master’s degree, and doctoral degree (PhD), as shown in Figure 4.1.
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Figure 4.1: Educational Qualifications
Source: Field Data (2024)
The study found that 48.6% of participants held a master’s degree, 31.3% had a bachelor’s degree, and 10.3% possessed a PhD qualification, indicating strong educational backgrounds that enhanced their understanding of curriculum reform and its link to employability skills among graduates.
The study further collected information on sources of knowledge and skills on curriculum to determine the participants’ level of understanding curriculum matters, as demonstrated in Figure 4.2.  
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Figure 4.2: Sources of Knowledge and Skills of Respondents on Curriculum
Source: Field Data (2024)
Note: Note: Cert= Certificate; Dip = Diploma; BA = Bachelor; P-Dip = Postgraduate Diploma; MA = Masters
The study revealed that 28.8% of participants gained curriculum knowledge through a bachelor’s degree, 15.2% through both bachelor’s and master’s degrees, and 13.6% through diploma and bachelor’s degree studies. Overall, a majority (57.3%) acquired knowledge via multiple pathways, suggesting a strong understanding of curriculum matters. This indicates that exposure to various educational routes enhances knowledge, skills, and experiences related to curriculum issues, thereby reinforcing the credibility of the respondents’ answers.
Furthermore, data collection included exploring the working experiences of respondents to understand the implications of reforms on enhancing employability skills. Working experience was divided into four categories for enhancing a diverse understanding of the subject matter, as indicated in Figure 4.3 as follows:
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Figure 4.3: Working Experience of Respondents
Source: Field Data, (2024)
The results presented in Figure 4.3 show that most respondents, 32.6%, had between 11-19 years of experience, while 28.9% had 5-10 years of experience. Overall, a significant portion of respondents (53.3%) possessed more than 10 years of experience, suggesting that they were well-acquainted with curriculum reforms or employability issues related to their respective organizations. Extensive experiences and exposure reinforced their responses on curriculum reform and employability matters.
The respondents’ characteristics validate the collected data, as they possess significant knowledge, skills, and experience in curriculum and employability matters. Notably, 58.9% constituted masters and PhD qualifications, 57.3% acquired their curriculum knowledge through various means, and 53.3% had over 10 years of relevant experience, thereby enhancing the credibility of the study’s findings.
4.3
Curricula Reforms on Employability

The first objective of the study examined how curricula reforms address employability challenges among graduates at different levels of education in Tanzania. Data for this objective were gathered through questionnaires, interviews, and documentary analysis. The study involved 231 participants including academic staff from faculty of education, curriculum developers from TIE, school teachers and college tutors who completed the questionnaire items. Additionally, 12 participants consisting of faculty deans, director of curriculum, executive directors from NGOs and ATE as well as employers under ATE) participated in 20–30-minute interviews. Moreover, 12 documents
 including ILFS reports, educational policies, and strategies were analysed. It should be noted that, categories of data were identified from data gained through interviews based on each specific objective as the theme
. 
The data collected through questionnaires were analysed using descriptive and inferential statistics. The study used qualitative data from interviews and documentary analysis to clarify the quantitative data that were analysed descriptively. The study also performed a simple regression analysis to determine the statistical correlation between curricula reforms and employability.
Table 4.1 presents the descriptive data. Respondents (n = 231) were asked to indicate their level of agreement with the statements describing the way curricula reforms address employability challenges.
Table 4.1: Curricula Reforms and Employability
	Statements 
	N
	Mean
	Std. Deviation

	1. Make education relevant to the real-world job requirements.
	231
	3.93
	1.07

	2. Align educational practices to the demands of 21st Century skills.
	231
	3.97
	.966

	3. Foster development of relevant skills needed in the job market.
	231
	3.87
	1.08

	4. Promote global awareness, cultural competence and interdisciplinary skills.
	231
	3.88
	1.07


Source: Field Data (2024)
Table 4.1 indicates that respondents agreed with the first statement revealing that curricula reforms address employability challenges by ensuring the relevance of education (M = 3.93, SD=1.07). Therefore, the mean value (M=3.93) indicates a generally positive response with low spread of responses from the mean. Curricula reforms maintain education relevance and quality to address the skill gaps to enhance employability. Tanzania acknowledges the need for curriculum reform to meet evolving societal needs, but reports show that most curricula reforms have not significantly improved graduates' employability. This implies that there are some effective reforms in the curriculum that have improved the employability among graduates to some levels. 
The qualitative data from interviews and documentary analysis complemented the quantitative data, which also revealed that curricula reforms address employability challenges by ensuring the relevance of education in preparing students for employment. 
One senior researcher had the following to express:
Curricula reforms guarantee that the knowledge and skills taught in schools are current with emerging trends though adapting education to changes such as advancements in technology, which lead to the development of new pedagogy, knowledge, and skills. 
Curricula reforms are essential for aligning education with the evolving skills and knowledge demands of the labor market, ensuring that students are prepared for future challenges through continuous updates to content, teaching methods, and assessment strategies. In regard to this point, a senior researcher had the following to comment: 
Since society and needs are dynamic, curricula reforms are necessary to ensure that learning objectives and outcomes remain constantly relevant. Thus, curriculum reform is required in order to bring significant innovations in education that are pertinent to the changing needs of society. 

Similarly, it was added that, existing curricula may fail to keep pace with the rapidly societal and labor market changes, making curriculum adaptation essential for maintaining their relevance and effectiveness in preparing students for future challenges as elucidated by one executive officer from one of the NGOs:
It reaches a point at which the dynamics of global markets prevent the current curriculum from providing meaningful solutions to market concerns; as a result, curricula reforms are necessary.
Curricula reforms enhance the relevance of education to adapt to societal and labour market dynamics by ensuring the quality and relevance of content, instructions and assessment procedures. When the curricula reforms are prudently and systematically administered, they incorporate the latest and most applicable innovations in education, thus, making it more relevant in adapting to current contexts and making graduates functional in the labour market. 
Further data show that curricula reforms ensure education relevance through effective needs assessment practices. Needs assessment provide insights on the skills mostly needed but also clearly show the skill gaps existing in the education system. This point is reinforced by one of the senior researchers: 
Reforming curriculum makes education relevant in that any reform based on needs assessment determines the necessity for curriculum reform. One of the needs is the skills for functionality of personnel or graduates, which touches directly on employment. Reform is driven by market demands, which determine graduates' employability.
The quotation suggests that needs assessments are essential for policymakers to understand the actual labor market conditions relative to educational practices. By identifying relevant skills, needs assessments ensure that curricula align with labor market demands, which prepare graduates for employment. However, despite recognizing the need for curricula reforms linked to needs assessment, there remains a lack of clarity on why such reforms have not effectively addressed skill mismatches in Tanzania or improved employability skills. Reports indicate that many curricula reforms in Tanzania have not significantly enhanced the employability skills among graduates.
Furthermore, data indicates that curriculum reforms enhance educational relevance by fostering practical and current skills in students, as highlighted by one of the executive officers during an interview: 
We look at curricula as guidelines that help determine the kind of product we need for the functionality of our economic development and social responsibilities. It is the curriculum that determines the kind of skills to be provided and how to provide them. The curriculum reform process shapes the skills to make them relevant according to the needs of our country and job market requirements.
Relevant education provides graduates with essential skills that enhance their employability and adaptability to changing economic conditions, allowing them to seize market opportunities. Curriculum reform is vital for integrating educational elements that align with these economic prospects, addressing the evolving objectives of education by equipping students with skills necessary for sustainable living. This reformed curriculum fosters creativity and adaptability in graduates, enabling them to effectively navigate dynamic labor markets and positively influence both their careers and the broader job market.
Moreover, the findings from documentary reviews, including the Sector Development Plan 2016/17-2020/21, Education and Training Policy (2014), and the National Strategy for Inclusive Education, indicate that curricula reforms make education responsive to labour market and societal needs. These reforms improve student employability and contribute to social development by ensuring that education aligns with market demands and effectively prepares the workforce. The study emphasizes the critical role of relevant education in addressing skills gaps and meeting national needs, making curriculum reform an essential strategy for adapting to evolving labour market requirements.
The study findings from interviews also revealed that curriculum reform is a strategy that can be employed to address skill gaps and mismatches in the labour market. This view was advanced as one of the executive officers stated:
Curricula reforms help meet labour market demands and address skills mismatches by providing relevant answers to the specific skills needed at the time. 
The evolving demands of the labour market often outpace current educational practices, leading to a mismatch between skills taught and those required by employers. This situation highlights the necessity for curriculum reform to bridge skill gaps and enhance practical training solutions. A review of the National Skills Development Strategy (NSDS) 2016-2027 shows that such reforms can improve training quality and relevance, ultimately producing more employable graduates. The failure of existing education system to incorporate innovations through curriculum updates contributes significantly to these skills gaps. 

Interviews indicate that without regular reforms, curricula can become outdated, diminishing their relevance and negatively impacting workforce quality. A stagnant curriculum does not meet the evolving demands of the economy, society, science, and technology, leading to graduates who lack relevant skills such as entrepreneurship, critical thinking, creativity, technological proficiency, and emotional intelligence. These skills are crucial for employability and effective job performance. Therefore, curricula reforms are essential to align educational practices with the dynamic nature of society and the labor market, ensuring that the workforce can adapt to rapid changes. Frequent updates are necessary to prevent producing an irrelevant and low-quality workforce.
In relation to aligning education with 21st century skills, the results from Table 4.1 indicate that respondents, on average, agreed (M = 3.97) that curricula reforms effectively address employability challenges by aligning educational practices with the requirements of 21st century skills. The standard deviation (SD = 0.97) reflects low variability in these responses. Curricula reforms are essential for equipping graduates with the adaptability and flexibility needed in today’s labor market, which is a primary goal of modern education systems. The findings emphasize that these reforms positively influence the alignment of education with 21st century skills, crucial for graduate success in contemporary society.
Interview data indicated that educational contexts are influenced by the requirements for 21st century skills, necessitating that curricula reforms align with these standards, as highlighted by a faculty dean: 
Good curriculum reform should consider the needed skills and competences based on the contexts leading to the job market. Therefore, curriculum reform should aim to inculcate the skills relevant to helping graduates thrive in the 21stCentury contexts.
Correspondingly, it was indicated that knowledge and skills vary significantly based on context due to the dynamic nature of societal demands in the 21st century requiring specific skills to adapt effectively, as explained by one of the faculty deans: 
The current demands for knowledge and skills are different from those of the past, so, if we don't reform the curriculum, we won't be able to meet these demands. In order to make skills more relevant, we must align practices with the demands of the current needs as guided by the requirements of the 21st Century skills. 
The requirements of the 21st century skills have driven a shift in curriculum and educational guidelines by emphasizing the need to adapt to the ever-changing world. This has led to a focus on reshaping curricula to align with 21st century skills. Moreover, the data from interviews and documentary analysis revealed that the 21st century emphasises the development of employability skills as a key theme for sustainable living, reflecting the significant changes in work and education around the world. 
Majority of the respondents were of the opinion that curriculum reform should focus on enhancing 21st century skills such as critical thinking, creativity, problem solving, communication, and digital skills. The data from the National Framework for Basic and Teacher Education also revealed that curriculum reform was important in aligning education practices with the demands of the 21st century, as the 21st century had become a key theme in education for students to thrive in the labour market. The Education and Training Policy (2014) edition of 2023 states:

The government, in collaboration with stakeholders, will ensure that the curriculum aims to promote 21st Century skills, which include communication, collaboration, creativity, critical thinking, problem-solving, digital literacy, ethics, and patriotism, at all levels of education and training.
The above findings clearly indicate that sustainable living in the 21st century requires relevant skills, necessitating curricula reforms in education systems to integrate these skills in education system. This shows that the 21st century demands curricula reforms to align teaching and learning processes with the needs of the century with the aim of preparing graduates who can fit well into the 21st century labour market. Therefore, the findings imply that the curricula subject matter should be tailored to meet the demands of the 21st century to equip students with the relevant skills and competences needed to thrive in this era. 
The results of statement three in Table 4.1 (M = 3.87, SD = 1.08) indicate a generally positive effect of curriculum reform toward fostering the relevant skills for success in the labour market since the mean score is closer to ‘agree’ than to ‘not sure’ or ‘disagree’, with a relatively low variability in responses to the mean among respondents. Curricula reforms are crucial for creating graduates who can adapt easily to the rapidly changing job requirements, ensuring they possess the relevant skills for the job. Curriculum reform addresses skills mismatch by incorporating adaptable functional skills into education to address the reality of the existing contexts. 
The qualitative data from interviews and documentary analysis indicate that curriculum reforms improve students’ adaptability to the labour market. Interviews highlighted that these reforms address gaps identified in needs assessments, which are crucial for all reforms. As a result, incorporating relevant employability skills into the curriculum is essential. Additionally, it was found that curriculum reform is influenced by assessed needs, which may evolve over time. Therefore, curriculum reform is essential for adapting to the changing skills required in the labour market. This study highlights the importance of updating curricula to address skill gaps, thereby improving employability and competitiveness. By aligning educational programmes with societal and job needs, curriculum reform ensures that skills remain relevant and adaptable to current market demands. 
The findings suggest that curricula reforms successfully align relevant skills with national goals and priorities, thereby linking students to these objectives. This alignment ensures that students contribute to achieving set goals while transforming educational knowledge and skills into practical applications. A senior researcher elaborated on the goals and plans driving these curriculum reforms: 

The national goals and mission for the future are fulfilled through the curricula reforms. For instance, America reformed her curriculum to meet the required knowledge and skills for the lunar mission, which initially intended to send human beings to the moon.  

Likewise, data from documentary analysis indicate that curriculum reforms are essential for aligning educational skills with Tanzania national vision. The Tanzania Development Vision 2025 emphasizes curriculum reform as a crucial strategy for skill development. Additionally, the National Employment Policy (2008) requires educational institutions to continuously update their curricula to meet the evolving needs of the workforce, ensuring that skills remain relevant. The study highlights the necessity of aligning education with national objectives to equip graduates with pertinent skills for economic development. The ETP (2014) edition of 2023 specifies key skills to be incorporated into the curriculum to prepare the workforce for national priorities:

The government, in collaboration with stakeholders, will ensure that the curriculum aims to promote 21st Century skills, which include communication, collaboration, creativity, critical thinking, problem-solving, digital literacy, ethics, and patriotism, at all levels of education and training.
The 2023 Curriculum for Ordinary Secondary Education focuses on cultivating essential 21st century skills, including communication, collaboration, creativity, critical thinking, problem-solving, digital skills, ethics, and patriotism. 
These skills are integrated into key educational objectives: 
Develop knowledge and apply science and technology, creativity, critical thinking, innovation, cooperation, communication and positive attitudes for his or her own development and the sustainable development of the nation and the world at large. 
The goals of both general and vocational education aim to tackle essential 21st century skills, focusing on employability through areas like vocational education and entrepreneurship, with business studies made compulsory in secondary schools. Curricula reforms also stress integrating ICT from pre-primary education to develop crucial digital skills.
The results from statement four in Table 4.1 (M=3.881, SD=1.07) indicate a positive impact of curriculum reform on employability challenges. This suggests that respondents generally agree that such reforms enhance global awareness and interdisciplinary skills, which are crucial for adapting to the evolving job market. The relatively low standard deviation reflects a consensus among participants regarding the benefits of these skills in improving cross-cultural competencies and increasing employability opportunities both locally and internationally. Graduates equipped with diverse knowledge and skills are better suited for various work environments, making them valuable members of the workforce.
Corresponding with the quantitative data, qualitative data also indicated that curricula reforms can be used to improve graduates' exposure to the international markets by incorporating global knowledge and interdisciplinary skills that are essential for the 21st century workforce environment. In the rapidly changing 21st century job market, students must develop a diverse range of skills that are applicable across various disciplines. One of the employers explained:
Knowledge of global economic development trends has become increasingly important, as it is vital for employment. In so doing, curriculum reform helps to integrate global perspectives in education to prepare graduates for international markets.
The modern workforce demands global skills like adaptability, critical thinking, and problem-solving ones, which can be achieved through curricula reforms with diverse subjects in education. Curriculum reform can enhance the comparative analysis of global educational practices to develop graduates equipped for success in both local and international contexts. Furthermore, the findings revealed that interdisciplinary skills are crucial for graduates to be versatile and match the requirements of numerous employment possibilities in this time where economies worldwide lack many chances. This was succinctly brought out when one of NGO executive officer elucidated: 

Curriculum must take into consideration diverse knowledge and skills that come from various perspectives, such as cultural competencies, ethics, and global citizenship, in order for the system of education to produce graduates who have the capacity to contribute to society. 
Likewise, global competence and multidisciplinary approaches are essential components of the curriculum reform process by equipping students with necessary knowledge and skills to thrive in a complex, interconnected world while fostering a deeper understanding of diverse perspectives as highlighted by the curriculum director: 

The revised curriculum includes subjects like Elimu ya Biashara (Business Studies), which emphasises interdisciplinary skills including acquisition of entrepreneurial skills in both general and vocational education streams.
The analysis of various documents indicates that graduates with interdisciplinary skills are better equipped for the workforce, highlighting the need for curricula to align with both local and global labor market demands. The NFBTE (2019) stresses the significance of these skills for readiness in the global market, while Tanzania Development Vision 2025 calls for a competitive workforce. The evidence suggests that knowledge of interdisciplinary skills and global trends is essential for fostering adaptable employability. Consequently, current curricula reforms should incorporate international perspectives and focus on developing interdisciplinary skills to improve graduates’ adaptability in diverse job markets.
One interview question aimed to assess whether there is evidence that curricula reforms have improved employability in Tanzania. The majority of respondents indicated that trends in self-employment serve as evidence of enhanced employability among graduates at various educational levels. Notably, respondents observed an increase in self-employment during the period of curricula reforms, as highlighted by a senior researcher: 

The education for self-reliance reform shifted education methods from western to local contexts by emphasizing the teaching of life management skills like farming and fishing and, enhancing productivity and self-employment among graduates. 
Specifically, another senior researcher noted that the 1997 curriculum reform focused on entrepreneurship skills to prepare a workforce for liberal business environments. A faculty dean highlighted that the addition of computer science courses increased self-employment opportunities due to their appeal. Interview findings revealed that aligning curricula with local contexts significantly improved graduates’ employability skills, aiding their participation in self-employment initiatives.
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The study linked self-employment trends to curricula reforms from 1990 to 2014, revealing significant improvements in self-employability after the 1997 and 2005 reforms, as shown in integrated labour force surveys in Figure 4.5.
Figure 4.4: Self-Employment Trends, 1990-2014
Source: ILFS (1990/91; 2000/01; 2006; 2014)
Figure 4.5 indicates that self-employment trends rose by 11.3% from 1990/91 to 2014, with a notable 10.7% increase from 2000/01 to 2014, likely linked to curricula reforms in 1997 and 2005. This suggests that well-designed and implemented curricula reforms can significantly enhance employability skills, as reflected in the improved self-employment rates.
Curriculum reform is essential for equipping individuals with the skills needed to seize economic opportunities, particularly in self-employment. There is a growing need for effective curricula reforms that enhance self-employment skills among graduates, aligning with current economic demands. 
Accordingly, some respondents noted that graduates now possess advanced technological and digital skills, facilitating online employment through platforms like online TV channels and social media, indicating a significant improvement in skill levels compared to previous years. One of the employers stated:
The current competences significantly differ from those of the previous times as they enable a large number of individuals to engage in online businesses and digital platforms. The curricula reforms have contributed to these changes, particularly the inclusion in education computer skills, which have been functional to this time.   
After the reforms of the 1990s, numerous individuals engaged in political activities, indicating that they developed political skills during this period, as noted by a curriculum director: 
The 1997 curriculum reform incorporated diverse political skills in education, aligning it with the 1992 multiparty system, promoting a diverse range of individuals in politics. Political skills have become important these days as many people now are engaging in politics as a form of employment, hence, proving the employability of graduates with these kinds of skills. 
The study analyzed interview data alongside documentary analysis to validate perspectives on the alignment of skills development and curriculum reforms from 1990 to 2014, particularly emphasizing the reforms of 1997 and 2005. Integrated labour force surveys from 1990/91 to 2014 indicated a notable enhancement in mid-level skills, as illustrated in Figure 4.5.
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Figure 4.5: Skill profiles trends, 1990-2014
Source: Adapted from ILFS (1990/91; 2000/01; 2006; 2014)
The analysis in Figure 4.6 indicates fluctuations in high-level skills, while mid-level skills consistently increased from 6.8% in 1990/91 to 20.0% in 2014. Conversely, low-level skills decreased from 89.4% to 76.5% during the same period. This trend highlights a focus on mid-level skills, particularly in middle-income countries, where only 15% remains to reach the model rate. Interviews and documentary analyses suggest that well-designed and inclusive curricula reforms can significantly improve graduates’ employability skills. Additionally, economic trends from ILFS emphasize the importance of curriculum reforms in Tanzania for enhancing self-employment skills.
4.3.1
Regression Analysis of Curriculum Reform on Employability 

A simple linear regression was conducted to examine whether curricula reforms predict employability among graduates. The model summary in this analysis illustrates how the curricula reforms contribute to an overall increase in employability skills, as shown in Tables 4.2 and 4.3.
Table 4.2: Effects of Curriculum Reform on Employability
	Model Summaryb

	Model
	R
	R Square
	Adjusted R Square

	1
	.819a
	.671
	.669

	a. Predictors: (Constant), Curriculum reform

	b. Dependent Variable: Employability skills


Source: field data (2024)
The coefficient of determination (R²) indicates how curricula reforms share effects on employability. The R² value of 0.671 suggests that curriculum reform accounts for 67.1% of the variance in employability skills. This finding aligns with Cohen’s (1988) recommendation that a substantial model value should be at least 0.67, highlighting the strong influence of curricula reforms on enhancing employability prospects. Consequently, these reforms are essential for ensuring that graduates possess relevant skills and competencies in a rapidly evolving labor market.
Table 4.3: Curriculum Reform on Employability
	Coefficientsa

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	

	
	B
	Beta
	Sig.

	1
	(Constant)
	.485
	
	.004

	
	Curriculum reform
	.875
	.819
	.000

	a. Dependent Variable: Employability skills


Source: Field Data (2024)
The study indicated a significant positive correlation (β =0.819, p=0.000) between curricula reforms and employability skills, highlighting that enhancements in curricula are linked to improved employability among graduates. This strong correlation underscores the necessity of curricula reforms to tackle employability challenges, ensuring graduates meet labor market demands and are prepared for employment. 
Both quantitative and qualitative analyses revealed that curricula reforms effectively address employability challenges by aligning educational outcomes with relevant skills, 21st century skills, and global awareness, ultimately contributing to rising self-employment rates in the country. The findings indicate that curricula reforms have significantly enhanced self-employability and skills development, particularly in mid-level skills, from 1990/91 to 2014. This trend reflects the national commitment to improving mid-level skills, which are essential for functionality in middle-income countries. Overall, these reforms effectively tackle employability challenges and improve employment outcomes for graduates.
4.4

Knowledge, Skills and Experiences in Improving Curriculum Reform
This objective assessed how the knowledge, skills, and experiences of stakeholders improve curricula reforms for developing employability. A total of 231 respondents completed questionnaires, while 12 individuals participated in interviews. Qualitative data from the interviews and partial documentary analysis were employed to clarify descriptive data. The study applied a three-way ANOVA and multiple regression model to analyze the influence of stakeholders’ attributes on the effectiveness of curricula reforms. Four statements provided descriptive insights into the necessary knowledge, skills, and experiences for improving the effectiveness of curricula reforms for employability, with results detailed in Table 4.4.
Table 4.4: Knowledge, Skills and Experiences on Curriculum Reform
	Statements
	N
	Mean
	Std. Deviation

	1. Knowledge about emerging trends and developments in the field of expertise enhances the effectiveness of curricula reforms.
	231
	4.06
	.82

	2. Expertise and skills play a crucial role in identifying and including latest trends in the curriculum to enhance employability.
	231
	4.06
	.91

	3. Lived experiences provide a wealth of information about what is effective in regard to employability
	231
	4.10
	.87

	4. Lived experiences help to anticipate potential challenges and opportunities to improve the curriculum reform process related to employability skills.
	231
	4.18
	.80


Source: Field Data (2024)
The data presented in Table 4.4 reveals that respondents generally agree (M = 4.06, SD = 0.82) that stakeholders’ knowledge and skills regarding emerging trends are beneficial for adapting curricula reforms to enhance employability development. The second statement also shows a similar level of agreement (M = 4.06, SD = 0.94), indicating a low variation in opinions about the role of stakeholders in identifying and integrating current educational trends to improve employability skills. Overall, knowledgeable stakeholders are essential for aligning curriculum elements such as objectives, content, and methodology with employment needs.

The study found that both quantitative and qualitative data showed similar results. Interviews indicated that stakeholders’ knowledge and skills are essential for enhancing curriculum reform aimed at developing employability skills. Their expertise helps tailor the curriculum to align with educational goals by adjusting content, teaching methods, and assessments, thereby ensuring the relevance of materials used. This alignment is crucial for determining the success of curriculum reform, as the curriculum director commented: 
The National Curriculum Review Committee, composed primarily of professors and doctors, brings together a diverse range of expertise that is crucial for improving curriculum content and integrating relevant skills. Their professional backgrounds enable them to critically assess educational needs and align curricula with industry demands, ultimately fostering better employability outcomes for graduates.
Additionally, it was noted that stakeholder knowledge and skills are essential for effectively adapting the curriculum to meet diverse learner needs and comply with educational and labour market standards, as highlighted by a faculty dean. 

The reform of curricula can be more effective and adaptable to society and students’ needs if stakeholders involved possess relevant knowledge in their fields of expertise. For example, the employment experts facilitate identification of relevant and functional skills that are mostly demanded in the labour market. 
The quotations indicate that curricula reform is significantly shaped by the knowledge and skills of stakeholders. These informed stakeholders help organize objectives, content, and resources in line with employability needs. They effectively tackle essential curriculum questions regarding what to teach, how to teach it, and what resources to use, ensuring that the reform meets students’ employability-related requirements. 
One senior researcher explained:
The skills that students acquire and grow in can be greatly influenced by an expert participating in curriculum reform. The professional knowledge that is brought to the table assists in ensuring curricula focus and ensures that the goals, contents, and resources are properly and logically organized.
Also, it was noted that stakeholder knowledge and skills are crucial for fostering inclusive engagement in curriculum reform that addresses labour market challenges. Their input is essential for developing a curriculum that meets both current and future workforce needs, as highlighted by an executive officer: 
Inclusive engagement of stakeholders with relevant knowledge and skills helps focus curriculum in addressing fundamental issues in education and the labour market.  
Findings showed that expert knowledge significantly enhances the effectiveness of curricula reforms by aligning them with community aspirations. Knowledgeable individuals play a crucial role in structuring objectives, content, and practices that foster employability. This highlights the importance of input from various stakeholders in tailoring curricula to meet the specific needs of students and employment requirements.
Interview informants indicated that the effectiveness of a curriculum is significantly influenced by the knowledge of its developers. TCU highlights the necessity of expertise and skills in developing and reforming programmes to ensure curriculum validity. Additionally, findings show that TCU mandates professionals with relevant knowledge and skills to engage in curriculum development and review to maintain long-term effectiveness and alignment with job requirements.
The TCU programme review report confirmed that one university programme was outright rejected due to the developers’ lack of adequate knowledge. Effective curriculum reform necessitates relevant expertise, as evidenced by the rejection linked to insufficient qualifications among academic staff. The success of such reforms can be compromised by a lack of knowledge and skills, failing to meet employment demands and student expectations. Therefore, it is crucial for curricula reforms to involve knowledgeable experts who can align educational objectives with labour market needs. This process should primarily engage stakeholders with the appropriate expertise to translate societal and labour market requirements into effective solutions for developing employability skills.
In relation to experience, the findings in Table 4.4 reveal that respondents show strong agreement (mean scores of M=4.10 and M=4.18) regarding the positive impact of stakeholders with lived experiences on the effectiveness of curriculum reform aimed at improving employability skills. The low standard deviations (SD=.87 and SD=.80) indicate a strong consensus among participants, highlighting the significance of involving experienced stakeholders in the reform process. Their insights are essential for identifying challenges and opportunities, ultimately ensuring that educational elements effectively prepare graduates for successful careers and enhance their employability.
The study combined quantitative data analysis with interview insights to explore how stakeholder experiences can enhance the effectiveness of curriculum reform in promoting employability skills. Most participants indicated that experiences play a crucial role in improving curriculum reform efforts. The findings highlighted that stakeholders with firsthand experience offer valuable perspectives on systemic issues and help identify effective alternatives for enhancing employability within the curriculum reform process. One of the employers commented:
Stakeholders with lived experience on job market can easily identify market needs and requirements to enrich the curriculum reform process, hence, ensuring that the needs are effectively met.
Further findings revealed that individuals with real-world experience contribute essential insights that enhance the relevance and practicality of skills in curriculum reform, thereby fostering employability. Their expertise helps identify gaps between educational outcomes and employer needs. Engaging these stakeholders in education and labour market practices leads to a functional curriculum that effectively develops graduates’ employability skills. 
4.4.1
ANOVA Analysis for Rating Scores 
A three-way ANOVA was conducted to assess the impact of educational qualification, sources of knowledge and skills, and working experience on the rating scores of statements related to curriculum reform (see Table 4.5 for results).
Table 4.5: Knowledge, Skills and Experiences on Curriculum Reform
	Tests of Between-Subjects Effects

	Dependent Variable: Response ratings

	Source
	Type III Sum of Squares
	df
	Mean Square
	F
	Sig.
	Partial Eta Squared

	Corrected Model
	47.915a
	53
	.904
	3.917
	.000
	.587

	Intercept
	464.961
	1
	464.961
	2014.525
	.000
	.932

	Education
	2.575
	4
	.644
	2.789
	.029
	.071

	Sources
	44.886
	17
	2.640
	4.329
	.000
	.216

	Experience
	27.546
	3
	9.182
	15.056
	.000
	.219

	Education * Sources
	1.465
	8
	.183
	.793
	.609
	.042

	Education* Experience
	4.550
	7
	.650
	2.816
	.009
	.119

	Sources * Experience
	7.850
	12
	.654
	2.834
	.002
	.189

	Education * Sources * Experience
	3.186
	1
	3.186
	13.806
	.000
	.086

	Error
	33.697
	178
	.231
	
	
	

	Total
	3055.360
	231
	
	
	
	

	Corrected Total
	81.613
	230
	
	
	
	

	a. R Squared = .587 (Adjusted R Squared = .437)


Source: Field data (2024)
Table 4.5 shows a significant interaction between education qualifications, sources of knowledge and skills, and work experience on rating scores (F = 13.806, p = 0.000<0.05). The study also found that these factors significantly affect the variability in rating scores (F = 2.789, p = 0.029<0.05; F = 3.101, p = 0.000<0.05; F = 10.253, p = 0.000<0.05). These results emphasize the critical role of education level, knowledge sources, and work experience in influencing rating scores, underscoring their importance in curriculum reforms aimed at improving employability skills as evidenced by multiple regression analysis results.
4.4.2
Regression of Knowledge, Skills and Experience on Curriculum Reform 
Multiple linear regression was used in examining how knowledge and skills, as well as experience, impact curriculum reform for developing employability. 
Table 4.6: Effects of Knowledge, Skills and Experience on Curriculum Reform

	Model Summaryb

	Model
	R
	R Square
	Adjusted R Square

	1
	.865a
	.748
	.739

	a. Predictors: (Constant), Lived experience, Knowledge

	b. Dependent Variable: Curriculum reform effectiveness


Source: Field Data (2024)
The study found that the collective knowledge, skills, and experience of stakeholders contributed to 74.8% of the effectiveness of curriculum reforms aimed at enhancing employability skills. Cohen et al. (2018) reported an even greater effect size in their multiple regression analysis, achieving an R² value of 0.748, which exceeds recommended thresholds. This highlights the critical role of involving knowledgeable stakeholders in curriculum development to significantly improve the effectiveness of employability-focused reforms.
Table 4.7: Knowledge, Skills and Experiences on Curriculum Reform 
	Coefficientsa

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	

	
	B
	Beta
	Sig.

	1
	(Constant)
	1.679
	
	.000

	
	Knowledge
	.379
	.619
	.000

	
	Lived experience
	.246
	.354
	.000

	a. Dependent Variable: Curriculum reform effectiveness


Source: Field Data (2024)
The multiple regression analysis indicated strong correlations between knowledge and skills (β = 0.619, p = 0.000) and experience (β = 0.354, p = 0.000) in relation to curriculum reform focused on improving employability. Specifically, knowledge and skills account for 61.9% of the impact on these outcomes, while experience contributes 35.4%. The combination of quantitative and qualitative data highlights the importance of stakeholders’ knowledge, skills, and experience in effective curriculum reform aimed at enhancing employability. This integrated approach illustrates how these factors work together to adapt curricula reforms that effectively develop employability skills within educational systems.
4.5
Conditions for Implementing Curricula Reforms 

This objective explored the conditions for implementing curricula reforms for developing employability. A total of 231 respondents completed questionnaires, 12 participated in interviews, and 9 documents were analyzed; qualitative data enriched descriptive findings. A multiple regression model assessed factors influencing employability, with key conditions for successful curriculum reform outlined in Table 4.8.
Table 4.8: Conditions Influencing Implementing Curriculum Reform
	Statements
	N
	Mean
	Std. Deviation

	1. Enhanced knowledge and skills influence adaptation of teaching practices relevant to new curriculum.
	231
	4.10
	.85

	2. Adequate funding support professional development of teachers and updating resources to align with the requirements of the new curriculum
	231
	4.09
	.99366

	3. Clear vision outlines the goals and objectives that drive the entire educational process
	231
	4.13
	.84

	4. Coherent implementation strategy establishes standards for teachers’ qualifications and quality of teaching materials for curriculum reform 
	231
	4.03
	.93


Source: Filed Data (2024)
The results in Table 4.8 indicate a mean score of 4.10 (SD = 0.85), reflecting general agreement on the significance of implementers’ knowledge and skills for successfully implementing curriculum reform aimed at enhancing employability skills. This score suggests that participants largely agree, although opinions vary within the sample. Adequate knowledge and skills enable educators to adapt their teaching strategies to align with curriculum objectives, thereby achieving the expected learning outcomes related to employability. The findings highlight the necessity for teachers to have a strong grasp of both subject matter and pedagogical knowledge and skills relevant to curricula reforms. Those involved in implementing these reforms without proper reskilling or preparation may face challenges in adapting the curriculum effectively, which can impede successful implementation and hinder the attainment of desired educational goals.
Data from interviews and documentary analysis corroborated quantitative findings that knowledge and skills are essential for successfully implementing curriculum reforms aimed at enhancing employability. Interviews indicated that teachers need sufficient training and support to effectively carry out these reforms. 
A senior researcher emphasized this necessity: 
To successfully execute the curriculum reform, it requires teachers to have appropriate pedagogical skills and subject matter knowledge, as well as the necessary professional development opportunities.  
The findings also highlight the importance of continuity in retraining and reskilling key curriculum implementers as essential for effective curriculum implementation, as noted by the curriculum director: 
Personnel with the necessary expertise and understanding are needed to successfully implement the revised curriculum, and they can also assist others in successfully adjusting to the new curriculum. Because of this, ward educational officers and education quality assurers, as well as teachers, should receive appropriate training.
Similarly, the data from the documentary review indicated that appropriate knowledge and skills of implementers enhance effective implementation of curriculum reform for developing employability skills. Curriculum for Ordinary Secondary School Education edition of 2023 requires teachers who are competent enough to ensure successful implementation of curriculum reforms. Also, one MoEST official at the opening of a new curriculum workshop emphasised the importance of having competent teachers for successful curriculum implementation by providing high-quality instructions, as stated on the TIE website.  
Furthermore, at the launch of a second workshop for new curriculum, a MoEST official highlighted the necessity for teachers to be well-prepared to successfully implement the new curriculum. The focus is on the critical role of teacher training and support in executing curricula reforms, which require both subject matter expertise and pedagogical skills essential for enhancing graduates’ employability. Implementers must possess knowledge of the content and pedagogy related to reformed curriculum, with support directed towards achieving reform goals for effective implementation. This strategy aims to provide a solid foundation for adapting to the reformed objectives of the reformed curriculum and ensuring successful outcomes in developing employability.
Additionally, the findings revealed that teachers can be well-prepared for curriculum reform through a variety of training strategies such as seminars, workshops, coaching, capacity building, and refresher courses. One dean of faculty substantiated this aspect by emphasizing: 

Teachers must be prepared for the reformed curriculum through in-service training, capacity building, and teacher training. They must possess relevant knowledge and skills to effectively implement new methods and materials. 

Equally, it was revealed that training for key implementers should be more flexible, utilizing various methods to ensure effective preparation as one of the senior researchers stated:
Those who implement the curriculum might carry out the implementation of the revised curriculum more successfully when they are well-prepared. The plan should involve training them through workshops, seminars, or capacity building before implementation.  
Seminars or workshops equip teachers with invaluable knowledge and skills to adapt to new curricula, understand new approaches, resources, and syllabi, and effectively manage new curriculum content. Continuous training should be provided post-implementation of the curriculum to ensure implementers remain updated on the goals and approaches of the reformed curriculum.  
Furthermore, the study findings revealed that effective implementation of curriculum reform for employability skills necessitates comprehensive understanding of its objectives and requirements from all relevant stakeholders, including parents, politicians, and NECTA. The study emphasizes the importance of involving all relevant stakeholders in successful execution of a new curriculum for the development of employability skills. 
One senior researcher emphasized the significance of knowledge power in implementing curriculum reform by saying: 
Parents, politicians, and the NECTA must be informed about the new curriculum, as they are crucial in implementing curriculum reform. For example, parents buy textbooks for their children's education, politicians allocate resources for the curriculum, and the NECTA designs the assessment procedures for the new curriculum.
The successful implementation of a new curriculum relies on involvement of stakeholders including teachers, parents, politicians, and NECTA. Parents ensure children have access to resources, while politicians ensure adequate funding and support, and NECTA is responsible for designing and conducting assessments that are tailored to developing employability skills. 
Furthermore, the study found that inadequate knowledge and skills among instructors hinder the implementation of curricula reform goals, thereby affecting the development of employability skills. The ETP (2014) edition of 2023 pointed out that inadequate teacher preparation hindered the operation of the competence-based curriculum in 2005. Also, data from ETP (2014) revealed that the existing curricula are not being implemented effectively due to inadequate preparation of implementers. Insufficient knowledge among key implementers and teachers can hinder successful curriculum reform implementation, leading to inconsistent application and less effective educational experiences for students. 
Inadequate training and support among educators may exacerbate the problem, as they may lack appropriate resources that are relevant in executing the new curriculum. Teachers must undergo various training programmes such as seminars, workshops, and pre-service training to effectively implement the curriculum reform effectively and enhance students' employability skills. Curriculum reform training ensures consistent implementation by equipping teachers with necessary skills, and ensuring the automatic guarantee of enhancing the employability skills among graduates.
Regarding the funding strategy, the results in Table 4.8 revealed the mean score of 4.09 (SD = 0.99) indicating a generally positive perception of its role in influencing successful curriculum reform implementation to enhance employability skills. A mean (M = 4.09) falls closer to agree than not sure on the response scale. This suggests that, on average, respondents believed that the funding strategy positively contributes on curriculum reform implementation for enhancing employability skills. A standard deviation (SD = 0.99) indicates a low spread in responses, meaning that almost all participant had similar opinions of all participants regarding the role of funding strategy in the successful implementation of curriculum reform for employability skills. Funding strategy ensures availability of adequate funding to support professional development of teachers and updating resources to align with the requirements of the new curriculum. 
The study revealed that a clear funding strategy guarantees availability of sufficient funding for continuity of training and resource availability that ensure successful implementation of curricula reforms for the development of employability skills. This indicates how funding is important in supporting various implementation activities.  However, it should be noted that funds cannot be easily obtained if there is no clear strategy to ensure their availability. This is where the concept of funding strategy becomes inevitable in supporting crucial operations pertinent to effective implementation of the curriculum reform for the purpose of enhancing employability skills. 
Interviews with respondents provided detailed insights into the significance of funding strategy in supporting curriculum reform implementation operations. It was indicated that funding strategy significantly impacts proper execution of curriculum reform activities, as it ensures that the reforms meet expectations and are implemented effectively. 
In support of this aspect, one of the executive officers said: 

Sufficient funding is required to develop teachers professionally by equipping them with the knowledge of effective strategies related to curricula reforms. It is difficult to implement modern methods of instruction to enhance employability skills without adequate funding. 
Likewise, funding strategy ensures the effective continuity of essential curriculum implementation activities, including professional development, as informed by a faculty dean. 
Increased funding makes it possible for implementers to get the professional development and the training they need to implement the reformed curricula. Additionally, adequate financing is important for providing modern teaching resources and technological tools that can support the objectives of the curricula reforms and enhance employability skills. 
Furthermore, the study indicates that funding should be extended to support not only training programmes but also the trainers and the institutions implementing these programmes as reported by one of the senior researchers added: 

To ensure a smooth and successful implementation of the new curriculum, you must not only fund the training of those who will be implementing it, but also all of the institutions that will be directly involved in raising awareness about it. 
Concomitantly, documentary analysis was crucial for obtaining data on the role of funding in implementing curricula reforms for developing employability skills, as demonstrated in the Curriculum for Ordinary Secondary Education edition of 2023 that sufficient and sustainable funding can guarantee successful implementation of the curriculum. Data from interviews and documentary analysis emphasized the importance of a funding strategy in facilitating teachers’ professional development, facilitating curricula reforms, and enhancing employability skills among graduates. 
Further findings from interviews indicated that the funding strategy effectively aids in the administrative tasks pertinent to implementing curricula reforms meant for developing employability skills. Curriculum administrators in ministries and institutions require funding to manage operations and provide support, which is helpful for implementing the curriculum for developing employability skills. 
The curriculum director provided further details on this by stating:
Having a funding strategy in place enables administrators to support teachers constantly and address issues that may emerge during the implementation phase. 
Adequate funding is crucial for successful curricula reform implementation in educational institutions, since it enables administrators to perform essential administrative tasks like coordination, monitoring, evaluation, recruitment, professional development, training, and resource procurement and allocation. Therefore, it is imperative to emphasize that financial resources can significantly aid educational institutions in implementing curricula reforms, thereby guaranteeing their success. The study further revealed that funding strategy significantly enhances the accessibility and availability of necessary resources like human, material, and technological resources relevant for curriculum reform implementation. Generally speaking, one senior researcher said:

 Proper and required resources such as financial, material, and human resources and technology should be made available. However, the most crucial resources are the substances, such as chemicals that are needed for practical instruction in science courses like chemistry. It is, therefore, imperative that the authorities guarantee the availability and accessibility of the materials necessary for the new curriculum implementation to be successful. 
Implementation of curricula reforms relies on the availability of sufficient funds raised through a funding strategy to purchase necessary materials. From the funding strategy, funds are generated, which in turn ensures that other necessary materials for curriculum implementation are available. A clear funding strategy is crucial for the sustainability of education funding, including curriculum implementation, as without it, obstacles may arise during the implementation process.
Furthermore, the data from the documentary review generally supported the data from interviews, which indicated that, for the curriculum reform to be successfully implemented, there should be a comprehensive funding strategy. This means that the funding strategy should outline multiple sources of funding to smoothly aid the operation of the curriculum during the rolling-out process. This calls for developing a comprehensive funding strategy to secure funds for various curriculum reform-related activities. 
The findings of the study further revealed that financial resources for implementation of the curriculum can be secured through contributions from stakeholders, the government, the private sector, and educational development partners. The data from TIE website indicated how Global Partnership for Education (GPE) funded training programmes for teachers, educational officers, and quality assurance activities to effectively implement reviewed curriculum. Also, the budget of the Ministry of Education, Science, and Technology for the fiscal year 2023-2024 allocated funds for curriculum reform implementation as the top priority. 
The priority explains:
The government is planning to complete a review of the 2014 Education and Training Policy and its curricula and start implementation, aiming to enhance graduates' knowledge and skills across all educational levels.
The findings also showed that the ministry budget included funds for curricula reform implementation, indicating the importance of these practices and their financial orientation. Inclusion of curriculum reform implementation in the budget demonstrated that government budget is one of the sources of funding in the general funding strategy in education, particularly for implementing curriculum initiatives. 
The study further revealed that insufficient funding hinders curriculum reform implementation initiatives by limiting access to textbooks, learning materials, and technological resources, consequently, and preventing students from fully engaging with the new curriculum. Insufficient funding led to inadequate training for the reformed curriculum, causing a shortage of knowledge among educators and hindering the implementation of curriculum reform, thereby potentially affecting the quality of produced graduates. A clear funding strategy is, therefore, crucial for successful curriculum reform implementation, as it ensures provision of resources, training, and logistics, which can be beneficial to both students and educators.
Moreover, the data in Table 4.8 indicate a mean of 4.13 (SD = 0.84) suggesting a general positive perception of the relationship between clear vision and successful curriculum reform for enhancing employability skills. The mean (M = 4.13) falls between ‘agree’ and ‘strongly agree’ on the provided scale. In case spread, the standard deviation (SD = 0.84) indicates a low spread of opinions, meaning that though the average response leans towards agreement, there is a significant range of individual perspectives. This implies that curriculum reform implementation is successful when goals and objectives align with the proposed vision, which must be clearly communicated to all stakeholders involved. Data from interviews and documentary analysis indicated that there was compatibility between a clear vision and implementation of curriculum reform.  Majority of the respondents demonstrated that a clear vision is crucial for all stages of curriculum reform, including the development of materials and policies. 
The data revealed that they were in agreement that the curriculum vision guides the development of materials and guidelines, hence, serving as a compass for the implementation stage. This demonstrates that a clear vision aligns all stakeholders in the implementation process, thereby promoting shared objectives and reducing confusion and inconsistencies, and serving as a guideline for educators, administrators, and policymakers. The vision guides everyone towards a common goal, and ensures informed decision-making in the context of curriculum reform. 
Correspondingly, one senior researcher argued that a clear vision is important to guide curriculum development content, objectives, and learning outcomes. However, the said researcher differed with the views of others by asserting that, though a vision is important, it is not influential during curriculum implementation as one of the senior researchers further explained: 
The vision as well as the guiding policies that the curriculum should reflect are taken into consideration during the preparation stage. During implementation, the prepared curriculum is simply put into practice through learning and teaching. Thus, the vision must be taken into account while the curriculum reform is being prepared. 

Despite the senior researcher's distinctive perspective regarding the role of vision in supporting the implementation of curriculum reform, majority of the respondents strongly support the idea that a clear vision is essential for implementing curriculum reform. This is because every designed curriculum indicates a vision to guide all the operations, including the implementation process and efforts. The National Employment Policy, Education and Training Policy, and National Framework for Basic and Teacher Education all contain vision statements stipulating the focus of skills and competencies for preparing a workforce for labour market success and national development. Those vision statements serve as the foundations for curriculum development and implementation strategies, and aids in guiding teaching and learning processes. The vision is crucial in guiding the implementation of curriculum reform, by ensuring easy decision-making processes and achieving goals like enhancing employability skills.
Furthermore, the data in Table 4.8 indicate a mean of 4.03 (SD = .93) suggesting a general positive perception of the relationship between implementation strategy and the successful curriculum reform for enhancing employability skills. The mean (M = 4.03) indicates agree on the provided scale. In relation to how the data spread, the standard deviation (SD = .927) indicates a low spread of opinions, meaning that while the average response ranges on agree, there is a significant range of perspectives from participants on how implementation strategy can influence the successful implementation of curriculum reform in enhancing employability skills by establishing standards for teacher qualifications and the quality of teaching materials appropriate for curriculum reform. 
The findings suggest that, for the curriculum to be well and coherently implemented, an implementation strategy is important in the sense of coordinating the efforts in the implementation process. Therefore, the standards put forward by the implementation strategy determine the quality of curriculum implementation. Findings from interviews and documentary analyses complemented the quantitative data regarding the implementation strategy and its role in enhancing the implementation of curriculum reform to develop employability skills. The data from interviews revealed that there is need for a coherent implementation strategy to enforce the process of implementing curriculum reform by setting directives and guidelines pertinent to the implementation process. The director of curriculum, in detail, explained:  
The implementation strategy is necessary since it will enforce the implementation. For example, one approach calls for clearly delineating the responsibilities of educational supervisors in overseeing implementation. It also covers improving skills for supervisors, teachers, and quality assurers through training.
Further, the findings of the study indicated that an implementation strategy facilitates purposeful and coherent implementation while its absence results in a haphazard implementation. This means that implementation strategy ensures consistent implementation of curricula reforms, which is the condition for attaining the set objectives and desired outcomes related to employability. The director of curriculum explained in detail:  
The implementation strategy is important because it provides a clear plan for implementing the curriculum reform in an efficient and logical manner. This has helped to successfully implement the revised curriculum in 91 secondary schools and all primary schools.
The study revealed that successful curriculum reform implementation necessitates a well-structured plan and clear strategy, including provisions for teachers' knowledge and skills. The implementation strategy ensures systematic and coherent curriculum reform by providing a comprehensive framework for coordination and development of necessary standards. 
Data from documentary review complemented the findings by revealing that an implementation strategy outlines standards, process, and resources for curriculum reform, and it also ensures success and teaching-learning quality, which is important for developing employability skills among graduates. Specifically, data from the Curriculum for Ordinary Secondary Education (2023) as part of laid standards explained that schools should use only approved tools from the ministry for quality assurance. The tools should be established through guidelines to ensure the standards and quality of these resources has been ascertained. 
Implementation strategy aims to reduce knowledge and skills disparities by setting standards for the teachers’ qualification framework. The framework outlines minimal qualifications, but educators are allowed to possess knowledge and skills above and beyond the set requirements. It also includes legal frameworks, policies, and regulations that ensure that all parties adhere to established guidelines and protocols for effective and efficient implementation. As part of the implementation strategy, revised curriculum (2023) in Tanzania, altered educational qualifications for teachers, with primary schools moving from Grade A certificate to diploma qualifications, while the secondary education requires a bachelor's degree for teachers, and tutors' qualifications from bachelor's to masters.
The findings showed that the implementation strategy provides guidelines for the new curriculum as per a respondent who provided an in-depth explanation during an interview.  For instance, the director of curriculum explained: 
The implementation strategy ensures that there are clear directives, such as circular to define when and how to implement the new curriculum.  
Education Circular No. 5 of 2023 outlined the successful implementation of revised curricula at all educational levels. It emphasized that standard three students should spend six weeks familiarizing with content from standards one and two levels before transitioning to the updated curriculum. In line with the argument from the documentary review, one senior researcher explained: 
The effective monitoring and implementation of any new initiative, like the implementation of a new curriculum, depend largely on its implementation strategy.  Implementation strategy ensures that resources are allocated effectively and efficiently based on priorities. 

Equally, it was indicated that a clear implementation strategy ensures that the responsibilities of all parties involved in curriculum reform are well defined and coordinated as one executive officer commented:

The implementation strategy should clearly define the responsibilities of all stakeholders involved by outlining the procedures for nationwide rollout.
Implementation strategy provides efficient curriculum implementation guidelines by highlighting its crucial role in curriculum reform implementation. A coherent implementation strategy effectively addresses bottlenecks during the process by arranging activities in stages to prevent overlap and ensure successful implementation. So, it is imperative for every programme, such as curriculum reform, to be backed up with an implementation strategy to ease the effective implementation of such programme. 
Moreover, in responding to one of the interview questions, which inquired about the prerequisites of curriculum reform implementation to improve employability, some interviewees revealed that political will is among the crucial conditions for implementing the curriculum. Majority of the respondents who identified political will as one of the conditions acknowledged that it has a significant impact on the successful implementation of curricula reforms. 
One of the executive officers clarified this by saying: 
To effectively implement the reformed curriculum and meet the objective of equipping students with functional skills, there should be political will at all levels, from the national government to community levels. 
On the same note, it was revealed that, implementation of curriculum reform requires strong support and commitment from political leaders, decision makers, and government officials as director of curriculum elucidated:
The readiness, commitment, and support from political leaders, decision-makers, and government officials are necessary for implementing reformed curricula effectively. 
Political will is a key factor in successful curriculum reform, as commitment and determination of leaders, policy makers and managers drive necessary changes and ensure that the desired outcomes are realized. Political will involves the readiness and commitment of government officials and policymakers to make informed decisions regarding curricula reforms, including resource allocation and enactment of laws or regulations conducive for the success of the curriculum reform. 
Data from documentary review indicated that lack of political will can hinder reform implementation by misallocating resources or poorly drafting or administering laws and regulations. Further analysis of documents revealed that educational initiatives often suffered from inadequate funding allocation, regardless of their significant nature. In support of the former idea, the Education and Training Policy (2014) edition of 2023 indicated that education faced challenges due to government’s allocation of insufficient funding, which hindered the promotion of quality education.
The findings of the study further detailed that, due to a lack of political will in some education initiatives, the budget allocated was inadequate. Also, the Education and Training Policy (2014) found that inconsistent disbursement of funds had been a pressing issue in various educational initiatives, including curriculum reform. The issue of political will in education, including enacting laws and regulations, hindered coordinated efforts in implementing critical programmes like curriculum reform.
The ETP (2014) data indicated that the absence of clear laws and regulations had significantly hindered the improvement of education quality. Lack of political will hindered effective implementation of education programmes, leading to inadequate funding, policy support, and sustained commitment to meaningful change in the education system. Lack of commitment often led to inadequate funding for education, hindering the implementation of crucial initiatives like curricula reforms, which aimed at enhancing education quality. The lack of political will led to a reluctance in managing established standards to promote quality initiatives. 
For example, despite Education and Training Policy (1995) which mandated division three as the minimum entry qualification for Grade A and diploma, the graduates who scored below this qualification, particularly those with division four, were still enrolled in colleges, awarded certificates, and approved to teach by the government. This illustrates how leaders' reluctance to oversee the adherence to the set standards hindered the effective management and supervision of quality initiatives in education. This demonstrates that when governments prioritize and actively engage with the public, they can overcome challenges and gain support for curricula reforms in the education sector.
4.5.1
Regression for Conditions of Implementing Curriculum Reform 

The study used multiple regression model to analyse the effects of several variables, namely knowledge and skills, funding strategy, clear vision and implementation strategy on implementation of curriculum reform for developing employability.  The analysis also sought to determine the condition (s) that strongly predict the successful implementation of curriculum reform. The results are presented in Tables 4.9 and 4.10, respectively.   
Table 4.9: Effects of Conditions for Implementing Curriculum Reform
	Model Summaryb

	Model
	R
	R Square
	Adjusted R Square

	1
	.847a
	.717
	.711

	a. Predictors: (Constant), Coherent implementation strategy, Funding strategy, Knowledge and skills, Clear vision

	b. Dependent Variable: Implementation of curriculum reform


Source: Field Data (2024)
The study found that the collective knowledge and skills, funding strategy, clear vision and implementation strategy accounted for 71.7% of variability in the implementation of curriculum reform for developing employability. Cohen et al. (2018) reported an even greater effect size in their multiple regression analysis, achieving an R² value of 0.717, which exceeds recommended thresholds. Therefore, this implies that implementing curriculum reform requires knowledge, skills, funding strategy, clear vision, and implementation strategy, which ultimately enhance employability skills. 
Table 4.10: Conditions for Implementing Curriculum Reform
	Coefficientsa

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	

	
	B
	Beta
	Sig.

	1
	 (Constant)
	-.370
	
	.094

	
	Knowledge and skills
	.419
	.420
	.000

	
	Funding strategy
	.228
	.179
	.000

	
	Clear vision
	.134
	.126
	.250

	
	Implementation strategy
	.311
	.289
	.015

	a. Dependent Variable: Successful curriculum reform implementation


Source: Field Data (2024)
The multiple regression analysis indicated strong correlations between knowledge and skills of implementers (β = 0.420, p = 0.000); funding strategy (β = 0.179, p = 0.000); and implementation strategy (β = 0.289, p = 0.015) on implementation of curriculum reform for employability. In contrast, a clear vision had insignificant correlation on implementation curriculum reform for developing employability (β = 0.126, p = 0.250). 
Among these factors, the knowledge and skills of implementers share the most relatively strong influence of 42% in implementation of curriculum reform for developing employability, indicating that implementation of curriculum reform for developing employability relies heavily on the training and reskilling of implementers. While factors such as funding strategy and implementation strategy showed a contribution rate below 30%, they still play a positive role in facilitating implementation of curricula reforms. The regression analysis indicates that essential conditions, including the knowledge and skills of implementers, along with a clear vision and effective implementation strategy, are crucial for improving employability skills through curriculum reform.
In Tanzania, the implementation of curricula is heavily influenced by various prerequisites, although these do not directly affect employability skills. A mismatch may occur during the design and implementation phases, potentially resulting in undesirable outcomes. The study indicates that successful curriculum reform can be achieved when these conditions align with the reform objectives. By implementing curricula based on established goals and desired learning outcomes, employability skills among graduates at various education levels can be effectively developed.
4.6
Curriculum Practices for Developing Employability Skills
The fourth objective of this study sought to analyse curriculum practices developing employability skills among graduates. A total of 231 respondents completed the administered questionnaires, 12 participated in interviews, and 08 documents were analyzed to enrich the respondents’ information. The data from questionnaires were firstly analysed descriptively using mean scores and standard deviations and presented in descriptive table. Qualitative data from interviews were thematically analysed
 to provide complementary explanations on the descriptive data and documentary analysis. Multiple regression was used to assess the effects of curriculum practices on developing employability skills. Table 4.11 presents the descriptive summary on the curriculum practices for developing employability skills from 8 Likert scale statements as follow: 
Table 4.11: Curriculum Practices that Improve Employability Skills
	Statements
	N
	Mean
	Std. Deviation

	1. Career development learning focus on building transferable skills suitable for a wide range of career paths.
	231
	4.10
	.86

	2. Career development learning provide students with information about various jobs so as to make informed decisions about their future career.
	231
	4.16
	.85

	3. Work integrated learning offers opportunity for mentorship from experienced professionals into their chosen fields.
	231
	4.26
	.80

	4. Work integrated learning helps to bridge the gap between academic learning and work practical application.
	231
	4.23
	.88

	5. Entrepreneurship education equips students with the necessary skills to flourish in a dynamic and competitive business environment.
	231
	4.2
	.99

	6. Entrepreneurship education fosters innovation and job creation skills.
	231
	4.49
	2.74

	7. Technological pedagogy facilitates easy development of 21st Century skills.
	231
	4.23
	.85

	8. Technological pedagogy facilitates the development of digital skills and ultimately enhances employability
	231
	4.19
	.90


Source: Field Data (2024)
Firstly, the results from Table 4.11 revealed that the first set of data (M = 4.10, SD =.86) indicated agreement with the statement, with responses ranging between agree and strongly agree, with a low spread of responses on the scale (SD =.86). The findings indicated that most respondents believe that career development learning in curriculum helps to build transferable skills to widen the range of career paths. On the same note, the findings on the second statement (M = 4.16, SD = .85) showed agreement with the statement with a low spread of responses. This also indicates that career development learning can provide students with information about various jobs. The findings imply that integrating career education in curriculum can help students develop skills suitable for various career paths, preparing them for their future career choices. 
Accordingly, career information helps students make informed decisions about their future careers. Students need to know the characteristics and fundamental requirements of various jobs to make intelligent choices. Lack of career information can lead students to choose any job, making it unpleasant for them to pursue such careers. Data from interviews and documentary analysis supported the descriptive data by revealing that due to the fact that career education is not part of the general education graduates lack sufficient career information upon graduation.  
One of the executive officers added:
Curriculum should incorporate career education to provide students with essential job market information, to enable them avoid making wrong career choices and regretting their decisions.
Complementing the data from interviews, documentary analysis data emphasized that career development learning enhances employability skills among graduates by integrating guidance and counselling into the curriculum, fostering a supportive environment. The National Employment Policy (2008) highlights the importance of vocational guidance in improving youth employment, while the National Skills Development Strategy 2016-2027 promotes career development learning as a key intervention to boost youth skills and aid their transition into the workforce.
Graduates often face difficulties in making career choices due to a lack of essential career information stemming from insufficient subject content. Providing early access to career information within education allows students to select subjects that align with their career aspirations. By integrating career development into the curriculum through guidance and counselling, students can acquire employability skills and gain insights into the labour market, leading to more informed career decisions. Early exposure to career knowledge helps graduates reduce skills mismatches by fostering relevant skill development at an appropriate pace.
Secondly, the mean value of 4.26 (SD =.80) indicates that, on average, respondents agreed with the statement suggesting that integration of work-integrated learning into curriculum can offer the chance for mentorship and valuable insights for students. The relatively low standard deviation (SD=.80) implied that responses were clustered closely around the mean, indicating an almost consistent level of agreement among respondents. Again, the mean score (M = 4.22, SD =.88) indicated that, on average, respondents agreed with the statement that work-integrated learning helps to link classroom academic learning with work practical application, with (SD =.88) suggesting that most responses are clustered closely around the mean. Generally, the findings from all the statements imply that work-integrated learning effectively link classroom academic learning with practical work and increases the opportunity for developing employability skills. The interview data substantiated the importance of work-integrated learning in skill development. From the interviews, it was revealed that work-integrated learning through internships is a crucial strategy for enhancing employability skills. 
The director of curriculum explicitly explained: 
In order to help students graduate with the practical skills needed in the job markets, I believe field attachment should be included in the curriculum. 
Also, data from documentary review suggested work-integrated learning practices as an approach to improve employability skills through education quality. The Education Sector Development Plan (2018) emphasizes importance of providing students with more practical and internship training opportunities. Accordingly, the National Five-Year Development Plan 2021/22–2025/26 emphasizes workplace initiatives like internships as a means of skill development interventions.  The data indicate that one of the crucial interventions for preparing graduates for the labour market is to provide internship and apprenticeship training for graduates and students at the working place. 
The NSDS 2016-2027 foregrounds student internships or job placement programmes as crucial methods for enhancing employability skills as it states that proposals for promoting youth skills development and labor market transition, including career guidance services, internships, or job placements, will be given special consideration.
Findings from interviews and documentary analysis revealed the significance of incorporating work-integrated practices into curriculum to enhance employability skills among graduates, and enable them to confidently pursue their desired careers. The education system should, therefore, incorporate work-related practices to enhance learning methods, expose students to working environments, and increase confidence in preparing them for anticipated occupations. 
Thirdly, the results in Table 4.11 indicate the mean score of 4.21 (SD =.99), suggesting that the responses ranged between agree and strongly agree on the statement that entrepreneurship education provides students with skills to succeed in a competitive business setting. The standard deviation (D =.99) shows that the responses were lowly clustered closely to the mean, suggesting somehow a consistent agreement on the response scale. Accordingly, another statement with the mean score of 4.49 (SD = 2.74) indicates that the response ranged from agree to strongly agree, suggesting that entrepreneurship education in the curriculum fosters innovation and job creation skills. The higher standard deviation (SD = 2.74) indicates that there was relatively high variability in responses among participants and that there were significant differences in opinions among respondents. 
Entrepreneurship skills enable individuals to create jobs for themselves and others. Entrepreneurial skills and innovation enable individuals to seek employment opportunities, particularly self-employment, making them more likely to be successful in their undertakings. The study underscores the significance of entrepreneurship education in equipping individuals with the necessary skills to innovate and generate employment opportunities. This study confirms the importance of entrepreneurship education in developing employability skills and enabling graduates to thrive in a competitive business environment. Interviews and documentary analysis provided in-depth explanations on how entrepreneurial education can enhance employability skills, complementing the results from quantitative data of the statements. 
Interview data indicated that incorporating entrepreneurship education in the curriculum significantly enhances students' employability. One senior researcher commented on how entrepreneurship education can enhance employability by saying:
Entrepreneurship education, business studies, and production skills are crucial in today's job market, as only a small percentage of graduates can be officially employed, while the majority are expected to be self-employed. 
When probed on how entrepreneurial education and skills can be integrated into curricula, most respondents supported the idea of integrating entrepreneurial education and skills into the main curriculum, rather than treating it as an extracurricular undertaking. 
One senior researcher made the following suggestion:
Incorporate entrepreneurship into all courses, even if it is literature and or history, to equip students with the skills to manage their own lives independently.
Similarly, one employer made an invaluable recommendation regarding the best way of integrating entrepreneurial skills into education: 
I suggest incorporating entrepreneurship skills into all subjects in order for students to see opportunities and potentials within their fields of specialization. 
The data from documentary analysis also support the argument that incorporating entrepreneurship skills into all courses or disciplines is the most effective method for curriculum reform. Data from the National Employment Policy (2008) revealed the need for integrating the entrepreneurship training programmes into various educational levels to promote entrepreneurial skills and self-employment. The study advocates for the need to incorporate entrepreneurial skills into education across various subjects and levels. The proposed approach may be more effective in preparing students with diverse entrepreneurial skills from various fields, thereby preparing them for real-world challenges and opportunities. The interdisciplinary model emphasizes the potential to acquire entrepreneurial skills from diverse fields of study and apply them across various fields, thereby fostering a broader understanding of business operations across various fields of studies.  
The 2023 curriculum has incorporated entrepreneurship as a key learning area through business studies, with the aim of enhancing entrepreneurial skills and knowledge that will enable graduates to succeed in the business world. Also, the data from ETP (2014) edition of 2023 revealed that entrepreneurship skills are among the key competences of the 21st century skills. So, both the policy and the curriculum manifest the indispensability of entrepreneurship education in producing graduates with readiness for sustainable employability skills. 
Therefore, teachers need to be well-prepared to effectively impart entrepreneurial skills to their students by ensuring that clear and appropriate assessments for long-term employability development are offered. Teacher training institutions should develop courses on teaching entrepreneurship skills in secondary schools and vocational colleges to ensure clear assessment for long-term employability development. This can help to offset the problem encountered when the government, in the past, introduced vocational skills in primary education without adequately preparing teachers, leading to learners failing to grasp the intended skills for employability.
Fourthly, the results from Table 4.11 further revealed that the mean score (M = 4.23, SD =.85) was inclined to ‘agree’ on the response scale with a low spread of responses from the mean. The mean score and standard deviation generally indicate that most of the respondents were consistently in agreement with the statement that technological pedagogy in curriculum can facilitate easy adoption of 21st century skills. Similarly, the mean score (M = 4.19, SD =.90) was inclined to agree on the response scale, with low spreading of responses from the mean. While the mean score (M = 4.19) suggests positive agreement on the statement, the standard deviation (SD =.90) indicates that there was low variability in responses among respondents, signifying somehow varying perspectives that technological pedagogy plays a crucial role in facilitating the development of digital literacy, ultimately enhancing employability. 
The results for all statements imply that the adoption of 21st century skills and digital literacy through technological pedagogy can facilitate the development of employability skills among graduates, particularly in the era of technology and globalization. The current era emphasizes the importance of digital literacy to sustainably live in the 21st century. Technological skills are increasingly being viewed as an essential employability requirement, making them increasingly important in today's job market. The descriptive data indicated that integrating technological pedagogy in education is a straightforward method for achieving this goal. In the era of technology, promoting digital skills is crucial, necessitating the adoption of technological pedagogy in education to align with the technological contexts. 
The qualitative data from interviews and documentary analysis serve as detailed evidence for the significance of technological pedagogy in enhancing employability skills.  Majority of respondents view technology pedagogy as an essential trend in education, particularly for enhancing effective instruction. 
One of the senior researchers explained: 
Technological pedagogy has become an unavoidable global trend in the modern context of rapid change. This kind of teaching places a strong emphasis on using technology to foster digital abilities, which are currently essential for job prospects. 

Accordingly, the majority of respondents have highlighted the importance of integrating technology in early education for developing students’ digital fluency, which aligns with the global emphasis on digital literacy as a key component of employability. 
One of the senior researchers noted:

Technological pedagogy should be promoted from early childhood education to develop digital literacy skills which are crucial for benefiting from the global opportunities and employability prospects.
Additionally, findings reveal that technological pedagogy is central to education as it enhances the acquisition of knowledge, skills, and experiences vital for employability. 
In line with the findings, the executive officer commented:
In my opinion, technological pedagogy should be at the centre of educational institutions to completely incorporate the worldwide trend of broadening the acquisition of knowledge and skills.
Technological pedagogy significantly bridges the gap between traditional classroom learning and practical skills needed for employability. The study emphasizes the significance of integrating technology into education to equip students with the current workforce skills and adapt teaching methods to the evolving job market demands. Technological pedagogy entails application of digital tools, online platforms, and blended learning methodologies to enhance skills crucial for job market. Integrating education with technological pedagogy significantly enhances students’ learning experiences, equipping them with practical skills for professional settings and modern workforce demands. Technological pedagogy is a global trend that has been promoting digital skills integration in education, which are crucial for employment opportunities. 
Further, the data from documentary review revealed that integration of technological pedagogy in education had been a key focus in various policies and initiatives. The data from the National ICT Policy (2007) revealed how ICT was set to enhance educational standards, fostering creativity, and knowledge access to all. The ETP (2014) edition of 2023 emphasises the efficient use of technology in the provision of education and training at all levels. The ESDP 2016–17–2020–21 emphasised utilisation of ICT in education to facilitate graduates in acquiring employable knowledge and skills to contribute to economic and social development. 
The data from Education and Training Policy (2014) revealed that the slow application of technology in teaching and learning had led to the falling educational standards and low technology use, hence, negatively impacting graduates' employability skills. Technological pedagogy is incorporated into the reformed curricula in 2023 and the ETP (2014) edition, with the aim of enhancing digital skills among students at all education levels. Technological pedagogy aims to enhance employability skills among graduates by incorporating digital skills into curricula, hence, recognizing their importance in the 21st century, and incorporating them into various curricula in 2023. 
The National ICT policy of 2007 has emphasized the integration of technological pedagogy in education, but there is a lack of direct connection between these pedagogies and employability skills. The evolving job market demands digital literacy and adaptability, and a review of ICT policy in education is needed to align it with these demands, ensuring students are prepared for the modern workforce and enhance their employability and career prospects. This underscores the crucial importance of digital literacy or skills in developing employability skills among graduates. 
In responding to the interview question, which asked respondents to state how effectively employability skills can be assessed, respondents underscored the critical role of assessment in skill development, emphasizing the necessity for effective assessment practices in enhancing employability skills. 
One of the senior researchers acknowledged:  

In order to make sure that graduates can use their skills effectively in real-life situations, assessment is crucial for determining the practical application of academic knowledge. 
Assessment is crucial for identifying strengths and weaknesses among students and providing a comprehensive understanding of employability skills. Majority of the respondents believed that authentically assessing employability skills involves practical tasks that require students to put theoretical knowledge into practical applications. It was demonstrated that authentic assessment allows educators to evaluate students' practical application of their learning, hence, providing valuable insights into their workforce readiness. 
To underscore this idea, one of the deans of faculty had this to say:
Students can be properly assessed for their problem-solving, communication, cooperation, and adaptability skills by providing them activities that are similar to real-world situations.

Correspondingly, findings of the study reveal that employability skills assessment is vital for workforce development, but traditional paper-and-pencil tests may not effectively assess skills. 
The director of curriculum recommended:

To increase graduates' skills and competence, assessment by nature should not rely on paper-and-pencil tests but rather on methods based on actual experience. 
Another perspective from respondents on assessing employability skills in educational institutions suggests replacing traditional paper-and-pencil methods with technology-based assessments, as noted by one of the executive officers: 
If I had the ability to make a decision, I would have completely abandoned the paper-and-pencil assessment methods in favour of technological and skilled-based ones. 
Interview data revealed the need to incorporate practical-based or task-based assessment techniques to counteract the limitations of traditional paper-and-pencil tests. Practical-based assessment is an effective method for evaluating employability skills that require students to apply the learnt knowledge to real-life situations in fostering initiative efforts, creativity, and critical thinking. 
Some respondents suggested reflective assessment method as an effective and desirable method for evaluating education learning outcomes related to skills. The reflective assessment method offers students a tangible way to display their initiative, creativity, and critical thinking. 
On the role of reflective assessment, a senior researcher stated:
I recommend using the reflective assessment technique. For instance, when teaching history, I might assign students to survey Tabora Municipality to identify resources that are being misused and to learn how to use them properly. This will allow students to gain real-world experience while learning about the proper use of resources. In order to help them create jobs for themselves and others, as well as to keep the town clean, I can also assign them the responsibility of considering the idea of starting a factory based on processing or recycling the garbage in the town.
Reflective assessment technique effectively supports the development of employability skills among students by encouraging critical and functional reflection on classroom learning in relation to real-life situations. 
One dean of faculty provided an explanation regarding the employability skill assessment by saying:   
Oral comprehensive assessments, complemented with elements of interviews, are crucial for assessing students' employment readiness and confirming their skills and knowledge for a work-related setting. 
Furthermore, the director of curriculum suggested the use of rubrics in formative assessment as complementary assessment techniques for assessing employability skills, emphasizing their critical use in this context. He clearly explained: 
In my opinion, using observational rubrics in formative assessment can be the most effective technique to evaluate and enhance employability skills. This is because they enable teachers to watch students operate in real-world settings and obtain important insights into their strengths and weaknesses. 
Authentic assessment is crucial for enhancing graduates' employability skills, requiring the development of realistic techniques to identify students' skills before graduation and providing the required necessary support.  The study suggests that oral assessment techniques like interviews and rubric assessment can effectively develop employability skills among students, thereby assessing their workforce readiness. 

4.6.1
Regression Analysis of Practices for Developing Employability Skills

The study applied multiple regression to evaluate the influence of curriculum practices like work-integrated learning, career development, entrepreneurial education, and technological pedagogy on developing employability skills among graduates. The analysis also sought to determine the practice(s) that strongly predict the development employability skills. The results are presented in Tables 4.12 and 4.13, respectively.   
Table 4.12: Effects of Curriculum Practices on Improving Employability Skills
	Model Summaryb

	Model
	R
	R Square
	Adjusted R Square

	1
	.754a
	.568
	.559

	a. Predictors: (Constant), Technological pedagogy, Career development learning, Entrepreneurship education, Work-integrated learning

	b. Dependent Variable: Employability skills


Source: Field Data (2024)
Results in Table 4.12 revealed that 56.8% of variance in employability skills development is attributed to career development learning, work-integrated learning, entrepreneurship education and technological pedagogy (R2 =0.568). This implies that the integration of career development learning, work-integrated learning, entrepreneurship education and technological pedagogy contribute to the employability prospects variability by 56.8%. The integration of career development learning, work-integrated learning, entrepreneurship education, and technological pedagogy into educational curricula is essential for enhancing employability skills.
Table 4.13: Curriculum Practices for Improving Employability Skills
	Coefficientsa

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	

	
	B
	Beta
	      Sig. 

	1
	(Constant)
	.000
	
	.999

	
	Career development learning
	.162
	.196
	.008

	
	Work-integrated learning
	.110
	.147
	.047

	
	Entrepreneurship education
	.355
	.444
	.000

	
	Technological pedagogy
	.376
	.298
	.000

	a. Dependent Variable: Employability skills


Source: Field Data (2024)
The study found a significant correlation among career development learning (β = 0.196, p = 0.008<0.05), work-integrated learning (β=0.147, p=0.047<0.05), entrepreneurial education (β= 0.444, p= 0.000<0.05) and technological pedagogy (β=0.298, p=0.000<0.05) in relation to employability skills. The results indicate that entrepreneurship education contributes a relatively strong effect (44.4%) in developing employability skills. Technological pedagogy was ranked the second by contributing to 29.8%, toward developing employability skills. Generally, the results imply that entrepreneurship education and technological pedagogy accounts for 74.2% of the effects on the development of employability skills.
 
The synthesis of both quantitative and qualitative data pertaining to the curriculum practices that can effectively enhance employability skills among graduates across various educational levels indicated that incorporating practices such as career development, work-integrated learning, entrepreneurship education, technological pedagogy, and authentic assessment into the curriculum can significantly boost graduates’ employability.
                                                     CHAPTER FIVE

                                       DISCUSSION OF FINDINGS
5.1
Introduction 

This chapter discusses the findings of the study, which sought to assess the role of curricula reforms in developing employability skills among graduates in Tanzania.  The discussion of the findings has been done in line with the four objectives of the study. The chapter concludes with a brief reflection of the theoretical framework and conceptual framework vis-à-vis the key findings of the study. 
5.2
Curricula Reforms on Employability Skills
The general findings of the first objective from the simple regression indicate that curricula reforms have a notably positive significant influence on developing employability skills among graduates (β= 0.801, p = 0.000). This reveals that the relationship between employability skills and curriculum reform is statistically strong and not by chance. The findings corroborate with the study by Misni et al. (2020) who found a significant correlation (β = 0.337, p = 0.000) between employability competency and curriculum design.  Curriculum reform is found to have large effect-size (β = 0.801) compared to effect-size of curriculum design (β =0.337) on employability. This implies that curricula reforms have a strong significant impact on addressing employability challenges among graduates, hence, demonstrating that curricula reforms are vital for aligning employment needs among graduates and, therefore, enhancing their readiness for employability. 
The above findings also align with some researches (e.g. Amodu et al., 2023; OECD, 2020a), which have indicated that some countries have been implementing curricula reforms in recent past in order to equip students with skills for a world that is changing rapidly. Curriculum reform is a functional strategy for managing employability challenges by ensuring relevance of education in enhancing the 21st century skills and global competences. Many countries have implemented curricula reforms to incorporate relevant and functional skills that were not initially designed so as to enable the new curricula meet current needs.
The study revealed that curricula reforms address employability challenges by ensuring relevance and quality, relevant skills, global competence and aligning educational practices with the 21st century skills. This implies that curricula reforms can address employability challenges like skills mismatch, gaps, or unsatisfactory work performance by addressing irrelevant education orientation and skills set. Curricula reforms tackle employability challenges through multiple strategies such as ensuring relevance, aligning education with 21st century skills, fostering relevant skills, and promoting global competence, aligning with the Multidimensional View of Educational Change which also highlights a multidimensional approach to understanding the impact of curriculum reform on employability (Reimers, 2020).
The study also revealed that, curriculum reform ensures relevance and effectiveness in education, thereby enhancing the quality of knowledge and skills for the labour market and society. Athuman (2018) clarified that curriculum reform in 1967 primarily aimed to make education more relevant to local Tanzanian society by enhancing employability skills of graduates. Curricula reforms, if well designed, can address skills gaps; however, most of the reforms that have been done have not significantly improved graduates’ employability skills, despite some positive trends in employment and skills profile. Campbel (2020) also highlighted the role of curriculum reform in restating vision and mission in global science education which to become more relevant to students’ needs. Curriculum reform is crucial for ensuring relevance of education and enhancing employability skills. However, despite the reforms that have been done, many graduates still remain unemployed, consequently, requiring adjustments to the existing curricula to address societal employability challenges. 
This study also revealed the need for curriculum reform to be based on needs assessments, so as to ensure that graduates learn relevant knowledge and skills that are suitable for the labour market. Effective needs assessments help to adapt curriculum to societal and labour market needs by equipping graduates with relevant knowledge and skills, hence, making it more relevant to the employment market. The findings align with the conceptual framework that shows that needs assessment practices are crucial in revealing skills gaps and informing the need for curriculum reform to better align education with labour market demands. Also, Tanvir et al. (2019) noted that needs assessment is a valuable means for identifying appropriate knowledge, skills, and abilities, which are relevant to the job market.  In addition, Miller and Konstantinou (2022) have clarified that authentic needs assessment provides students with opportunities to acquire relevant skills and knowledge. However, the effectiveness of needs assessment in adapting education to current trends is unclear, as most curricula reforms in Tanzania have not significantly improved employability skills among graduates.
The study further revealed that curriculum reform is a crucial strategy for aligning educational practices with the 21st century skills; hence, enhancing students' readiness for the workforce in the 21st working contexts. In relation to this study Reimers (2020) explains that governments are prioritizing education, setting ambitious goals, and implementing numerous innovations to equip students with the 21st century skills. Also, the OECD (2020) showed that the Welsh curriculum reform of 2022 was designed to meet the diverse needs of learners in the 21st century. Similarly, findings in a study by Steiner (2017) revealed that changing academic needs to succeed in the 21st century require a future-focused approach. 
The study emphasizes the importance of curriculum reform in integrating 21st century skills, thereby making graduates more employable.  The 21st century demands have led to a focus on adapting education to meet the ever-changing world, resulting in the reshaping of curricula to align with 21st Century skills. Costin and Pontual (2020) revealed that curriculum reform in Brazil was adapted to align education practices with 21st century skills and prepare students for the labour market. Students must develop 21st Century skills in order for them to lead fulfilling, and productive lives as global citizens. This, therefore, calls for many countries to redesign their education curricula to accommodate technological advancements (Reimers, 2020; Voogt & Erstad, 2018).
Furthermore, the findings revealed that the 21st century has highlighted important skills, including critical thinking, creativity, problem solving, communication, and digital skills, as key themes for sustainable living in work and education. Curriculum reform is needed to integrate essential skills for infusing graduates' employability skills into educational practices, with emphasis being placed on the 21st century skills as a crucial agenda for education. Some studies have emphasised on the acquisition of the 21st century skills as a crucial theme in the employability agenda (Behle, 2021; Bennett, 2019; Jenkins & Lane, 2019; Prikshat et al., 2019). 
The 2023 curricula in Tanzania’s education with the support of the Education and Training Policy (2014) edition of 2023, has given considerable attention to the importance of the 21st century skills by making them part of the curriculum contents and objectives at different levels of education. The policy also emphasized the importance of focusing on the 21st century skills in teaching and teacher training to enhance employability among graduates. The study findings correspond with those in a previous study, which revealed that quality learning and teaching necessitated the need for the 21st century skills, which go beyond literacy and numeracy skills (Kim, Raza, Seidman, 2019). Therefore, curricula reforms can align educational practices with the 21st century demands, thereby enabling graduates to thrive sustainably in the demanding contexts of the 21st century work contexts.
Regarding to fostering relevant skills, the study found that curricula reforms contribute in fostering relevant skills required in the job market. This implies that curricula reforms are essential for graduates to adapt to the changing job requirements and ensure they acquire relevant skills by incorporating functional skills into education. Froumin and Remorenko (2020) found that competency-based curriculum reform in Russia aimed to improve students' contemporary skills. The OECD (2020) indicates that curricula reforms are primarily aimed at addressing education issues, particularly the lack of relevant skills for the labour market. The OECD (2019) found that curricula reforms helped graduates in developing employability skills by aligning their skills with the needs of the labour market. 
Curricula reforms were found to be crucial in filling knowledge and skills gaps in, as they involve developing skills relevant to employability.  The study amplifies the significance of curriculum reform in addressing identified skills gaps by enhancing the skills needed for a competitive labour market, and thereby improving graduates’ employability. Mahmud and Wong (2022) suggest that, as university graduates lack job-specific skills to meet current job market demands, there is a great need for curriculum reform.  Curriculum reform, therefore, becomes a strategy which is used to update the skill sets to meet societal and job market needs, making them relevant and adaptable.
Additionally, the study revealed that curriculum reforms address employability challenges by fostering global awareness and interdisciplinary skills, thereby improving graduates' adaptability to changing job markets, and increasing employability opportunities domestically and internationally. The modern workforce demands global competences and exposure for labour market adaptability and flexibility, both nationally and internationally. Monthey et al. (2013) emphasize the importance of integrating global competency into education to prepare students for the 21st century economy. 
The call for global competency integration in education acknowledges curriculum reform as a strategy that is employed to achieve desired goals.  Schejbal and Irvine (2009) emphasize the significance of global awareness among graduates in today's society and business practices by highlighting the need for multicultural skills. Curriculum reform in 2023 focused on enhancing global competence, and expanding employability opportunities for graduates by recommending the teaching of more languages in addition to English and Kiswahili.
5.3
Knowledge, Skills and Experiences for Improving Curriculum Reform
The study revealed that education qualification, sources of knowledge and skills on curriculum, and working experience significantly impacted the effectiveness of curriculum reform for employability. The study revealed that stakeholders’ knowledge, skills, and experiences significantly influenced the effectiveness of curriculum reform, hence, corresponding with the OECD Framework for Curriculum Reform (OECD, 2020a). Also, the study revealed that stakeholders’ knowledge and skills had a substantial significant impact on the effectiveness of curriculum reform for employability (β=0.619) compared to experience (β= 0.354). 
The findings imply that knowledge and skills are the key stakeholders’ attributes that offer great influence on curriculum reform’s effectiveness. This contributes much to curriculum reform that develop employability, as it helps define educational goals and arrange curriculum elements effectively (Walsh, 2018). Mainga et al. (2022) suggested that curriculum can effectively develop employability skills if stakeholders understand the skills required by employers. Also, some studies indicate that experience offers valuable insights into the most effective aspects of curriculum reform, thereby enhancing its impact on its effectiveness (Mellegård & Pettersen, 2016; OECD, 2020a; 2020b).  Furthermore, studies emphasized that curriculum reforms can be more effective by incorporating diverse perspectives and experiences from various stakeholders (James & McCormick, 2009; Pietarinen et al., 2017). 
The study revealed that individuals with relevant knowledge, skills, and experiences significantly enhance curriculum reform effectiveness, hence, aligning with the Multidimensional View for Change and OECD Framework for Curriculum Reform (Viennet & Pont, 2017; Reimers, 2020) as well as the conceptual framework of the study. 
Additionally, the study also revealed that stakeholders’ knowledge and skills are crucial in identifying trends and improving curriculum reform, ultimately leading to enhancement of employability skills. Effective curriculum reform for enhancing graduates’ employability requires appropriate knowledge and skills, as stakeholders need to adapt curricula and align education objectives with employment needs as espoused by the OECD Framework for Curriculum Reform (OECD, 2020a). Accordingly, the findings consistently corroborate with some previous studies that foregrounded knowledge and skills as being essential for the success and effectiveness of curricula reforms (Fullan, 2015; Kisa & Correnti, 2015; Nzima, 2016; Wadja, 2019). Also, Lavonen (2020) indicated that the curriculum reform process in Finland involved large panels of experts with knowledge and skills who included teachers, principals, and researchers who participated in curriculum preparation to better meet the needs of students and educators.  
Curriculum reform is shaped by stakeholders’ knowledge and skills, which ensure well-structured curriculum dimensions such as objectives, content, and materials being aligned with employability outcomes. Walsh (2018) asserts that relevant stakeholders’ knowledge is crucial in defining educational goals, and ensures the well-arranged arrangement of curriculum elements including content, materials, and skills. Twining et al. (2020) indicated the importance of involving teachers in determining the curriculum reform and learning assessment. The study by Mainga, Danile, and Alamil (2022) advocates that integrating employability skills in a curriculum necessitates understanding the specific skills and attributes valued by employers across different industries. Therefore, curriculum reform is a result of skilled personnel who significantly enhance the quality and relevance of the curriculum by introducing appropriate components that appeal to the labour market needs and act in response to employability demands.
Regarding experiences, the study revealed that involving experienced stakeholders in curriculum reform enhances the process by anticipating challenges and opportunities, and expected employability skills. The findings align with studies, which have indicated that a significant percentage of the participants in curriculum reform had prior experiences in curriculum reform and development (Sullanmaa et al., 2019; Tikkanen et al., 2019). Experienced individuals significantly influence curriculum reform success, since they are able to identify appropriate elements for job-focused education. Professionals like teachers and trainers help focus curriculum on market needs. The research corroborates a previous study on the idea of selecting well-informed stakeholders for Irish upper secondary education curriculum reform, based on their experiences and review approaches (OECD, 2020a). 
Stakeholders’ experience enhances curriculum reform by ensuring adoption of relevant and practical skills, identifying gaps between education trends and employers' needs, and creating relevant curricula. Aguas (2020) found distinct features in the lived experiences of key stakeholders regarding the alignment of a foreign language curriculum. Some researches indicate that experiences provide valuable insights into the most effective aspects of curriculum reform (Mellegård & Pettersen, 2016; OECD, 2020a; 2020b). Some other studies have shown the significance of incorporating diverse perspectives and experiences into curricula reforms (James & McCormick, 2009; Pietarinen et al., 2017). The finding also aligns with the Multidimensional View of Change model, which recommends the need to ground curriculum reform on various perspectives (Reimers, 2020). Therefore, it is imperative to note that lived experiences significantly influence curriculum reform effectiveness, and involving stakeholders with such experiences in education matters can yield valuable insights for the development of a functional curriculum. 
5.4
Conditions Influencing Implementation of Curricula Reforms 

The study revealed that knowledge and skills, funding strategy, and implementation strategy significantly impacted the successful implementation of curriculum reform (β = 0.420, p = 0.000); β = 0.179, p = 0.000; β = 0.289, p = 0.015).  On the other hand, the study revealed that clear vision had a positive effect but was not statistically significant. The findings suggest that successful curriculum reform for enhancing employability skills requires relevant knowledge and skills of implementers, funding strategy, implementation strategy and to some extent clear vision, thereby aligning with the OECD Framework for Curriculum Reform (OECD, 2020a; 2020b). The conditions underpin the successful implementation of curriculum reform to ensure that effective alignment of the curriculum elements to the anticipated educational outcomes and labour market demands, thereby leveraging employability among graduates. 
In relation to knowledge and skills, the study revealed that the influence of implementers' knowledge and skills in the reformed curriculum enable the adoption of pedagogical strategies by aligning with curriculum objectives, and achieving expected employability learning outcomes. This demonstrates that teachers with comprehensive subject matter and pedagogical knowledge are crucial for curriculum reform implementation, while lack of preparation can hinder effective adaptation and attainment of desired goals. The findings align with Garet et al. (2001) who note that knowledge and skills have a substantial influence on changing teaching practices. Similarly, Kisa and Correnti (2015) demonstrate that teachers’ lack of knowledge can hinder the smooth implementation of a new curriculum. 
Additionally, the study underscores the importance of comprehensive teacher, training and support for the effective implementation of reformed curricula, by ensuring that they acquire subject matter knowledge and pedagogical skills. The finding is consistent with Garet et al. (2001) who argue that focus on content knowledge enhances teachers' ability to adapt to changes in classroom practices. Similarly, a study by Kisa and Correnti (2015) revealed that teachers are more likely to adapt their practices to align with curriculum reform goals when schools offer suitable professional development opportunities. 
Proper training and support are crucial for successful curriculum reform implementation, by encompassing methods like pre-service teacher training, seminars, workshops, capacity building, and professional development. The acquired knowledge aids in adapting to new curricula by understanding and implementing new approaches, resources, and syllabi.  The finding also corroborates with some previous studies which found that teachers’ initial and continuous professional development equip them with the skills and knowledge required for implementing a new curriculum (Desimone, 2002; OECD, 2019). Also, Reimers (2020) reported that Finnish teachers successfully implemented curriculum reform through support including lesson plan development, training workshops, mentoring, professional development, and coaching. 
Furthermore, implementing a new curriculum requires informed consent from all stakeholders, including parents, politicians, and NECTA, to ensure its success and understanding of its goals and requirements. For instance, parents ensure that their children have access to education resources, while politicians ensure adequate funding and support. The findings align with the two theoretical frameworks of the OECD framework for curriculum reform and the multidimensional view of change used in this study, which pinpoint inclusive stakeholder engagement to ensure that stakeholders are well-informed on the curriculum to be in the position of helping smooth implementation of the curriculum reform (OECD, 2020b; Reimers, 2020). 
Likewise, Cerna (2014) emphasized the importance of stakeholders’ awareness about new roles, responsibilities, and activities associated with the reformed curriculum. Stakeholders such as teachers, managers, quality assurers, and parents should be familiar with the objectives, goals, and practices of the reformed curriculum to positively support its implementation.
Insufficient knowledge and skills among key implementers can hinder curriculum reform implementation, leading to inconsistent application and less effective educational experiences. Teachers may struggle to adopt new ideas due to lack of understanding. Lack of proper training and support can further hinder teachers' progress in implementing curriculum reform in education, exacerbated by a lack of necessary tools and resources. The findings align with Koboli (2016) whose study established that inadequate in-service training to primary school teachers exacerbated the gap in implementing methods linked to competence-based curriculum. 
Similarly, some other previous studies have indicated that limited understanding and knowledge hinder the implementation of various education programmes including curricula reforms (Athumani, 2018; Cheng & Wong, 2012; Kachingwe & Nithyanantham, 2023; Koboli, 2021; Nzima, 2016). Thus, teachers must undergo training programmes through seminars, workshops, and pre-service training to enable them to effectively implement curriculum reform in a consistent way to guarantee students' employability skills. 
Regarding to funding, the study found that adequate funding is required in developing teachers professionally and updating resources to aid in the process of implementing the new curriculum.  To ensure adequate funding, it is necessary to develop a comprehensive funding strategy that clearly outlines all sources of funding to sustain the training implementers, and to ensure the adequate availability of relevant resources and systems for implementing curriculum reform for enhancing graduates’ employability. The findings align with Rahman (2014) who recommends that sufficient financial resources are necessary for ongoing training and professional development programmes to improve pedagogical practices and enhance knowledge and skills. Correspondingly, Viennet and Pont (2017) emphasize that funding and technology are crucial elements in implementing reformed curriculum more effectively. Also, the OECD (2020a) notes that the degree of curriculum reform implementation is determined by the availability and sustainability of financial resources. Further, OECD (2020a) highlighted that availability and sustainability of funding support a curriculum reform to realize the anticipated goals and objectives. 
Adequate funding is crucial for a successful curriculum reform implementation in educational institutions, since it enables administrators to perform essential administrative tasks like coordination, monitoring, evaluation, recruitment, professional development, training, and resource procurement. The finding of the study consistently aligns with previous research that emphasizes that adequate funding is crucial for supporting administrative activities related to curriculum implementation (Rahman, 2014; Viennet & Pont, 2017). Therefore, this study emphasizes that financial resources can significantly aid educational institutions in implementing curricula reforms, thereby guaranteeing their success.
Funding strategy also was found to be important in ensuring the availability and accessibility of non-financial resources such as human resources, material resources, and technology, which are necessary for the effective execution of the curriculum reform and implementation. The successful implementation of a new curriculum requires the provision of human, material, and financial resources. The OECD (2020a) emphasizes the importance of sustainability in funding strategies so as to ensure the availability of necessary materials and resources for curriculum reform implementation. 
Insufficient funding hinders curriculum reform implementation by limiting institutions from buying or accessing textbooks, learning materials, and technological resources and their integration, hence, preventing students from fully engaging with the new curriculum. Kachingwe and Nithyanantham (2023) assert that inadequate funding hinders curriculum implementation and academic performance in schools, leading to inadequate training, limited knowledge and potential students’ quality issues. Koboli (2016) found that limited financial resources often hinder the planning and designing of effective training programmes for competent personnel. A well-defined funding strategy is vital for the successful implementation of curriculum reform because it ensures adequate resources, training, and logistics for both students and educators.
Concerning the vision, the findings revealed that a clear vision guides education processes and practices that are geared towards curriculum reforms, thus, ensuring successful curriculum implementation by aligning the goals with the proposed vision and communicating the same to all stakeholders. The OECD Framework for Curriculum Reform emphasized the significance of having a clear vision for successful curriculum reform implementation (OECD, 2020b; Viennet & Pont, 2017). Correspondingly, the study demonstrated that a clear vision can guide stakeholders towards a common goal by ensuring a smooth implementation process, promoting shared objectives and reducing confusion. 
The vision guides everyone involved in the implementation process towards a common goal and ensures informed decision-making during curriculum reform process. The study finding is consistent with the previous study which shows that a clear vision is essential in determining how the proposed curriculum reform contributes to the objectives set out by educational reforms (OECD, 2020a). Rahman (2014) found that teachers' understanding of the curriculum vision significantly influenced the implementation of curriculum reform. The OECD (2020b) indicates that a vision serves as a guide for policy decisions in the educational practices. The curriculum vision guides decisions for curriculum reform, including provision of teacher training and textbook preparation as it aligns with the curriculum's overall goal.
Regarding implementation strategy, the study underscored the importance of an effective implementation strategy in supporting curriculum reform by establishing standards for teachers’ qualifications and quality of teaching materials. The standards determine the quality of implementers and resources pertinent to implementing the curriculum reform in order to enhance development of employability skills. The study corresponds with some previous studies, which have also highlighted the significant role of reform strategies in determining the success of educational reforms (Pietarinen et al. 2017; Ramberg 2014). Reimers (2020) found that Russia competency-based curriculum implementation was hindered by the absence of a comprehensive strategy for its reform. Curriculum reform success hinges on a structured plan and strategy, thereby ensuring systematic and coherent reform through a comprehensive framework for the development of teachers’ knowledge and skills. 
The implementation strategy outlines strategies for implementing the reformed curriculum, including increasing teacher salaries and professional development schemes so as to boost teachers’ morale and ensure effective implementation. This finding aligns with Reimers (2020) who found that curriculum reform in Russia was hindered by unclear strategies, inaccessible language, and inadequate support for teachers’ development. Some studies have also established that an implementation strategy integrates the initiatives from the administrative level, such as determining general goals and offering support, school leadership and teachers’ active participation (Petko et al. 2015; Ramberg 2014). 
Furthermore, the strategy establishes necessary standards and requirements for curriculum implementation by focusing on implementers’ knowledge and skills, thereby reducing knowledge and skills disparities within the teacher qualification framework. The framework allows educators to possess knowledge that goes beyond minimum qualifications, while also ensuring that legal frameworks, policies, and regulations are followed for effective implementation. Previous studies indicate that implementation strategy significantly impacts learning opportunities and the quality of implementers (Pyhältö et al., 2015; Ramberg, 2014). The implementation strategy may initially rely on existing capacity and policy environment, but may need to adapt and shape these elements to achieve desired reform objectives (OECD, 2020b). 
Tanzania's revised curriculum (2023) altered educational qualifications, with primary schools moving from Grade A certificate to diploma, secondary school education requiring a bachelor's degree, and tutors' qualifications from bachelor's to master’s degree. The changes in the qualification framework aimed to have competent teachers who can efficiently implement curriculum reform by aligning its objectives with employability outcomes in developing employability skills.
About political will, the study highlighted political will as a crucial factor in enhancing curriculum reform implementation for enhancing employability skills. Political will drives leaders, policymakers, and educational managers to drive necessary changes in the reformed curriculum to achieve desired outcomes. 
Individuals with political will in education, particularly curriculum reform, often demonstrate commitment by allocating funds, ensuring supervision, and enacting supportive laws to ensure successful implementation. This finding aligns with a previous study, which indicated that the Finnish government was instrumental in integrating the 21st century competencies into schools through curriculum reform (Vahtivuori-Hänninen et al., 2014). Similarly, Bonilla-Rius (2020) indicated that active involvement and commitment of educational authorities and political actors significantly aided implementation of curricula reforms in Mexico. Equally, the Multidimensional View of Change acknowledges the importance of political and institutional perspectives in determining the effectiveness of curriculum reform (Reimers, 2020). 
Political will is crucial for the successful implementation of education programmes, including curriculum reform, as it provides necessary funding, policy support, and sustained commitment to meaningful change. The finding aligns with the study by Miller et al. (1994), which indicates that curriculum reform implementation requires positive perspective and support. Lack of political will is a significant obstacle to meeting the educational needs of citizens in developing countries (Hillman & Jankner, 2004).  Lack of commitment often leads to inadequate funding for education, therefore, hindering the implementation of crucial initiatives like curricula reforms, which aims at enhancing education quality. 
The lack of political will leads to a reluctance in managing established standards to promote quality initiatives. For example, despite the Education and Training Policy (1995) mandating Division three as the minimum entry qualification for Grade A and Diploma programmes, the graduates with less than this, particularly division four, got enrolled in colleges, awarded certificates, and approved to teach. This illustrates how leaders' reluctance to oversee standards hinders the effective management and supervision of quality initiatives in education. Belafi (2022) found that governments' lack of political commitment to education, known as the 'politics of education', can significantly impact the successful management of education programmes. Shrestha et al. (2019) indicated how the government’s support was crucial for successful education reform in England. This demonstrates that when governments prioritize and actively engage with the public, they can overcome challenges and gain support for curricula reforms in the education sector.
5.5
Curriculum Practices for Improving Employability Skills
The study revealed a strong positive correlation between employability skills development and curriculum practices such as career development, work-integrated learning, entrepreneurship education, and technological pedagogy (β =0.196, p=0.008; β =0.147, p=0.047; β=0.444, p=0.000; β=0.298, p=0.000). The findings corroborate with Mgaiwa (2021) who argues that skill-oriented curriculum practices are crucial for improving employability skills of graduates. Entrepreneurship education (β=0.444), had the relatively strong influence on developing employability skills, followed by technological pedagogy (β=0.298). Thus, the study indicated that entrepreneurship education is the most influential curriculum practice, while work-integrated learning has the least impact on improving employability skills. The findings are consistent with the Framework for Employability, which emphasizes the need to adapt effective practices to effectively improve employability (Blackmore et al., 2016; Cole & Tibby, 2013). The detailed discussion of each curriculum practice on developing employability skills is provided hereunder as follows: 
Firstly, the study indicated a significant positive effect of career development learning on improving employability skills (β = 0.196, p = 0.008). This positive correlation highlights the importance of career development learning for students in improving their employability skills. The finding corroborates the study by Khampirat et al. (2019), which indicates that work-integrated learning significantly enhances student work skills performance. Also, Ho et al. (2022) found a significant positive effect (β = 0.234, p = 0.008) of career development learning on students’ perceived employability. The current study's p-value is similar to that of the previous study, by indicating a significant positive impact of career development learning on improving employability skills. Equally, Brigstock et al. (2019) have indicated that career development learning has a demonstrable positive impact on the employability of higher education learners. The study further found that career development learning built transferable skills that can be applied to a wide range of career paths. This aligns with previous research by UNICEF (2019), which identified career development learning in the name of ‘career education or career guidance’ as the common subject areas through which transferable skills are developed. 
Career development learning equips students with job information and skills, and, therefore, preparing them for future career choices. It aids in making informed decisions, preventing students from choosing any job and making it unpleasant to pursue such careers. The findings align with those of a previous study, which ranked career development learning as a common subject area for developing transferable skills (UNICEF, 2019). The findings also are in line with those in another study which indicated that career development learning enables students to develop clear career paths, understand work requirements, the education system, and the necessary qualifications (Ho et al., 2022). Also, the study by Munishi (2023) found that lack of guidance and counselling services in higher learning institutions was cited as a contributing factor to the lack of soft skills among the graduates. Research shows that career development learning enhances students' employability skills by indicating that integrating CDL into curriculum can significantly improve graduates’ career prospects. 
Secondly, the study findings indicated a significant positive correlation effect between work-integrated learning (WIL) and employability skills (β = 0. 147, p = 0.047). The finding aligns with that of Khampirat et al. (2019), which found that integration of work-integrated learning into the curriculum reform accelerated notable changes in students’ work skills performance after entering the workplace (). Moreover, the result of a previous study by Khampirat et al. (2019) revealed that WIL enabled students to acquire confidence, build work skills particularly in initiative or motivation to engage and ability to self-reflect Also, the study found that work integrated learning as part of curriculum offered the chance for mentorship and valuable insights to students; hence, improving their employability skills. This finding is consistent with research by Ramirez, (2012) which suggests that an effective mentorship system is crucial for developing students’ work skills.  
The findings indicated that WIL does help in bridging the gap between academic learning and practical application and increased chances to improve employability skills more practically. The findings of the study align with research, which emphasizes effective mentorship system as being crucial for developing students’ work skills (Ramirez, 2012).  Also, the findings align with some other studies which indicate that work-integrated learning helps students to understand workplace culture, meet expectations, develop personal attributes, cope with changing work environments, and build career strategies (McLennan & Keating 2008; Orrell 2004; Cooper, Orrell & Bowden 2010). 
Furthermore, it was revealed that incorporating work-related practices exposed students to working environments, and boosted their confidence in preparing for future occupations. The finding aligns with the study by Khampirat et al. (2019), which found that work-integrated learning fostered students' confidence, work skills, initiative, motivation, and self-reflection. Work-integrated learning in form of internships, work placement, field attachments are very crucial in equipping graduates with skills of the working environment. The ETP (2014) edition of 2023 emphasizes internship training as a crucial factor in determining teachers' relevant skills for implementing the reformed curriculum. 
In relation to entrepreneurship education, the study revealed a significant positive effect of entrepreneurship education on employability skills development (β = 0. 444, p = 0.000). Entrepreneurship education was found to be the practice with strongest effects on developing employability skills, making it more desirable for preparing employable graduates. Entrepreneurship education significantly impacts the development of employability skills. The finding is in line with the study by Prabhat and Simi (2021), which found that the entrepreneurship skills significantly enhanced students' employability. Also, Deng and Wang (2023) found that entrepreneurship education had a significant positive impact on the entrepreneurial intention of students. Moreover, the European Key Competency Framework regarded entrepreneurship skills as common learning areas with positive effects on development of employability skills (European Commission, 2019). 
The study findings also revealed that entrepreneurship skills enable individuals to create jobs for themselves and others. Entrepreneurial skills make graduates innovative in developing employment opportunities, particularly self-employment, making them more likely to be successful. The finding aligns with the research, which recorded significant positive impact of entrepreneurship skills on students’ employability (Prabhat & Simi, 2021). Núñez-Canal et al. (2023) emphasize that entrepreneurship education combines knowledge, attitudes, and skills that inspire people to undertake projects addressing unmet opportunities. Additionally, the study by UNICEF (2019) acknowledged entrepreneurship education as one of the common learning areas that results in the development of employability skills. 
Entrepreneurship education was found to be crucial in developing self-employability mind-set making individuals flexible in the competitive economic contexts. Oluseye et al. (2017) support the argument by revealing that entrepreneurship education significantly contributes to the creation of self-employment initiatives among students. Additionally, entrepreneurship education is important in developing sets of skills such as creativity, innovation and problem-solving skills, which are crucial for enhancing graduates’ employability. Illingworth (2023) supports the role of entrepreneurship education by indicating that the entrepreneurship education shapes students’ mind-sets by promoting creativity, innovation, and problem-solving skills. Entrepreneurship skills involve transforming opportunities and ideas into values involving creativity, critical thinking, problem-solving, initiative, perseverance, and collaborative planning which are necessary for cultural, social, or financial value projects (European Commission, 2019). 
Moreover, findings revealed that incorporating entrepreneurial skills into curricula across various subjects is effective in equipping students with diverse skills, and preparing them for real-world challenges and opportunities. The 2023 curriculum has incorporated entrepreneurship as a crucial learning area in business studies, aiming to enhance entrepreneurial skills and knowledge for business success. The findings are consistent with previous research by Illingworth (2023), which indicates that incorporating entrepreneurship skills into the curriculum as a core subject can enhance students’ learning experience. Ouragin and Lakhal (2023) found an interdisciplinary model for incorporating entrepreneurship skills in education, extending beyond traditional business education and incorporating knowledge from various disciplines.
The interdisciplinary model encourages the acquisition of entrepreneurial skills from diverse fields, thereby enhancing a comprehensive understanding of business operations. Entrepreneurship education is integrated into education, but teacher training institutions lack relevant courses for teaching and assessing entrepreneurship skills, causing concern about the development of employability skills among graduates. 
Regarding to technological pedagogy, the study revealed a significant positive effect on developing employability skills (β = 0. 298, p = 0.000). The impact of technological pedagogy on the development of employability skills is supported by the findings from the study by Kee et al. (2023) that asserts that digital literacy significantly enhances perceived employability and transferable skills. Similarly, the European Key Competence Framework indicates that technological pedagogy positively impacts employability skills development (European Commission, 2019). 
Also, the study revealed that technological pedagogy is a crucial approach that promotes development of digital skills, which are highly valued and demanded in the 21st century as essential employment attributes among graduates. The finding aligns with Molwele (2022) who found that technology integration had a positive influence on the development of the 21st century skills in life sciences.  Accordingly, Walker et al. (2017) indicated that technology use created the conditions for pedagogic innovation to flourish in supporting student-centred learning activities. Technological pedagogy in education improved graduates’ learnability, which was likely to be a crucial determinant of employability in the context of industry 4.0 Systems (Ra et al., 2019). 
This study revealed that technological pedagogy bridges the gap between traditional classroom learning and practical skills, hence, fostering collaborative learning and enhancing employability prospects among graduates. Therefore, the study emphasizes the significance of integrating technology into education to equip students with technological skills and adapt teaching methods to the evolving job market demands. The finding aligns with Ra et al. (2019) who found out that learning technologies are transforming traditional class-based training by fostering collaborative learning. 
Technological pedagogy utilizes digital tools, online platforms, and blended learning methodologies to enhance digital skills, creativity, critical thinking, and problem-solving skills essential for the job market. Some previous studies have shown a significant positive relationship between digital literacy skills on perceived employability and transferable skills (Kee et al., 2023; UNICEF, 2019). Furthermore, the study revealed that low application of technology in teaching and learning had led to the falling education standards and quality, thereby negatively impacting the employability skills of graduates. Fau and Moreau (2018) assert that the application of technological pedagogy in education enhances youth’s employability. 
The ICT Policy (2007) emphasized technological pedagogy for improved learning outcomes, but the ETP (2014) found its low application, thus, hindering quality of graduates. The ETP and curricula edition of 2023 emphasize technology application from pre-primary level to higher learning institutions in order to instil digital skills among graduates. The government, in collaboration with universities, is responsible in equipping teachers with technological pedagogy skills and knowledge to empower them to effectively impart digital literacy to graduates.
Lastly, the study emphasizes the importance of authentic assessment in assessing graduates' practical application of theoretical knowledge, identifying strengths and weaknesses, and enabling skill development and improvement. Educational institutions can offer a comprehensive understanding of a graduates’ employability skills by utilizing various assessment methods. The findings align with the Framework for Employability, which has emphasized the importance of evaluating techniques to ensure relevance and effectiveness in improving graduates’ employability skills (Blackmore et al., 2016; Cole & Tibby, 2013). Reimers (2020) and Munishi (2023) emphasize the significance of assessment in assisting teachers in enhancing their training curricula to incorporate soft skill teaching. Reimers (2020) highlights the significance of evaluation and assessment as the cornerstone of the reform process in Portugal. 
This study found that authentic assessment involved practical tasks that evaluates students' ability to apply theoretical knowledge to real-life scenarios, and fosters initiative, creativity, and critical thinking. The finding is in line with the research by Oman et al. (2022) that indicate that practical assessments help students understand real-life issues and develop effective problem-solving skills. Also, the European framework identifies project-based, arts-based, inquiry-based, and experiential skill-based as effective methods that can be employed in improving learning outcomes that enhance employability skills (European Commission, 2019). 
Moreover, the study found that traditional paper-based assessments are unfavourable for evaluating employability skills, indicating that these tests are insufficient for competence-based evaluation and that soft skills are rarely assessed in classes (Sanga, 2019; Wolf, 1995). Also, Sanga (2019) found that soft skills were rarely assessed in classes. This may be due to the fact that much of the assessments are done through the traditional method of paper-and-pencil tests. 
Furthermore, the findings revealed that reflective assessment technique effectively developed employability skills among students by requiring critical and functional reflection on classroom learning in relation to real-life community situations. The finding on reflective assessment aligns with Miller and Konstantinou (2022) who advocated the reflective assessment as useful tool for developing employability skills among students through work-based assessment. Mello et al. (2021) found that a reflective approach effectively enhanced students' skill awareness, thereby allowing them to connect scientific understanding to real-world problems and skill development. 
This study also found that oral techniques like interviews and rubric assessments can effectively enhance employability skills among students, thereby assessing their workforce readiness. Previous studies, including DiMartino and Castaneda's (2007), found rubrics to be important in developing employability skills as they effectively linked employability skills with performance goals. Reddy and Andrade (2010) reveal that rubric assessment aids students in understanding learning targets, assignment quality standards, and making reliable judgments, which can guide revision and improvement. The inclusion of practical and project-based assessment techniques in the new curriculum raises concerns about their familiarity among teachers and other stakeholders involved in students’ evaluation. 
5.6

Theoretical and Conceptual Framework Reflection on the Findings
This section critically reflects on the adapted models and conceptual framework, emphasizing their alignment with the study objectives. The research utilized three theoretical models: the OECD Framework for Curriculum Reform, the Multidimensional View of Educational Change, and the Framework for Employability. The findings of the study correspond with these theoretical models, which were employed to discuss various findings.
The OECD Framework for Curriculum Reform aligns with the findings from objectives two and three. Objective two indicated that stakeholders’ knowledge, skills, and experience play a crucial role in the effectiveness of curriculum reform. Similarly, the framework corroborated objective three’s findings by highlighting essential elements such as a clear vision, necessary resources (including funding), knowledge and skills, and an implementation strategy as vital conditions for successfully implementing curricula reforms aimed at enhancing employability skills (OECD, 2020a; 2020b).
The multidimensional view of change aligns with the findings from the first two objectives. Objective one revealed that curricula reforms address employability challenges by ensuring educational relevance, aligning with 21st century skills, and fostering global awareness, all of which support a multidimensional view of change (Reimers, 2020). Objective two highlighted the necessity of inclusive stakeholder engagement, informed by diverse perspectives, to improve the effectiveness of curriculum reform. The model underscores the importance of incorporating multiple viewpoints from different stakeholders to enrich the curriculum reform process.
The Framework for Employability corresponds with objectives one and four of this study. Objective one highlights the need for curriculum reform based on a thorough needs assessment to identify employability skills and effective integration practices in education. The model supports this by requiring stakeholders to define concepts, assess current practices, and develop strategies to enhance employability skills in stage one. Objective four outlines key strategic approaches to improve these skills, such as career development learning, work-integrated learning, entrepreneurship education, technological pedagogy, and authentic assessment. The model further reinforces these findings in stages two, three, and four by focusing on the creation of effective employability strategies, translating them into actionable plans, and evaluating their effectiveness to ensure they address employability needs. The adapted models achieved the study’s objectives by providing a theoretical framework for analysing how curriculum reform can enhance employability skills.
The study confirmed the proposed conceptual framework, showing that needs assessment practices effectively identify labor force requirements and guide curriculum reform. Objective one established the relationship between these practices and labor needs, while objective two highlighted collaboration among diverse stakeholders to align market demands with a functional curriculum. Objective three demonstrated successful implementation of the reformed curriculum under appropriate conditions, and objective four underscored the importance of these practices in enhancing graduates’ employability skills. Overall, the framework provided valuable guidance for understanding the curriculum reform process aimed at improving graduate employability.
                                                       CHAPTER SIX
                  SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
6.1
Introduction 

This chapter is organised into four major sections. The first section presents the summary of the study, followed by the second section, which provides the summary of major findings based on the study objectives. The third section presents the conclusion of the study, and the fourth section, the recommendations for action and further research.
6.2
Summary of the Study

This study focused on the role of curricula reforms on developing employability skills among graduates in Tanzania. It explored how these reforms address employability challenges, assess how stakeholders’ knowledge, skills and experiences improve curriculum reform for developing employability, explored the conditions for implementing curricula reforms for developing employability, and analyzed curriculum practices for developing employability skills.
The study supports education and employment sectors in shaping effective educational and employment policies to improve workforce readiness. It is grounded in three theoretical frameworks: the OECD Framework for Curriculum Reform, the Multidimensional View for Educational Change, and the Framework for Employability. Insights from these theories and existing literature contributed to a conceptual framework that illustrates how curriculum reform impacts the development of employability skills.
The study was conducted in the regions of Dar es Salaam, Mwanza, Dodoma, and Tabora to examine the role of curricula reforms in developing employability skills. Utilizing a pragmatism paradigm and a mixed-methods approach, it involved 243 participants selected through simple random and purposive sampling. Data collection methods included interviews, questionnaires, and documentary reviews. The validity of the study was ensured through various verification methods such as research supervision, triangulation, peer debriefing, external audits, and piloting. Instrument reliability was assessed using Cronbach’s alpha. Ethical guidelines were followed by obtaining clearance from the Open University of Tanzania, ensuring confidentiality, and properly citing sources.
6.3
Summary of the Findings 

This study primarily aimed at examining the role of curricula reforms in developing employability skills in Tanzania. It gained its data through selected education stakeholders. The summary of this study is presented here based on specific research objectives, which served as the basis for the findings. 
Objective 1: To examine how curricula reforms address employability challenges among graduates in Tanzania.

Objective 2: To assess how stakeholders’ knowledge, skills, and experiences improve curriculum reform for developing employability. 
Objective 3: To explore the conditions for implementing 
curricula reforms for developing employability.  

Objective 4: To analyse curriculum practices for developing 
employability skills among graduates. 
6.3.1
Curriculum Reform on Employability Skills

Research objective one and respective question examined how curricula reforms address employability challenges among graduates from different levels of education. Generally, the findings under this objective revealed that curricula reforms have a significant influence on employability (β = 0.801, p = 0.000). Accordingly, the study found that the contribution of curricula reforms in addressing employability challenges is constituted in various dimensions as follows: 
Firstly, curricula reforms are crucial in maintaining educational relevance in line with the ever-evolving job market; secondly, curriculum reform aligns educational practices with the 21st century skills, hence, equipping graduates with relevant skills to succeed in the work world; thirdly, curricula reforms promote the development of relevant skills that are in demand in the labour market; and, fourthly, curricula reforms foster global awareness and interdisciplinary skills among graduates by incorporating global perspectives and encouraging collaboration across various academic fields. 

The study further found that effective needs assessment-based curricula reforms enhance employability skills by adapting approaches to appropriately address the labour market and students’ actual needs. The study revealed that curricula reforms significantly enhance employability skills, leading to a substantial rise in self-employment rates among graduates and skills proportion rates from the years 1990 to 2014. Curricula reforms in 1997 and 2005 positively impacted graduates' skills development, however, Tanzania still faced a high unemployment rate, which require urgent curricula reforms.
6.3.2
Knowledge, Skills and Experiences in Improving Curriculum Reform

Research objective two assessed how stakeholder knowledge, skills, and experience improve the effectiveness of curriculum reform for developing employability. The findings demonstrated a significant positive impact of both knowledge and skills (β= 0.619, p= 0.000) and experiences (β= 0.354, p= 0.000) on the curriculum reform process. Findings revealed that possession of knowledge about emerging trends and developments is crucial in adapting the curriculum to meet evolving needs. 
Additionally, stakeholders’ knowledge and skills significantly impact on the process of curricula reforms by ensuring they met the needs of students and society, and emphasizing the necessity of incorporating this knowledge into curriculum development. Research findings further showed that individuals with lived experiences provide valuable insights on employability skills and effectiveness during curriculum reform, identify successful strategies and those that needed improvement. The ANOVA results indicated that education qualification, sources of knowledge and skills on curriculum, and working experience significantly impacted the rating scores, suggesting that curriculum reform should incorporate stakeholders' expertise and experiences.
6.3.3
Conditions Influencing Implementation of Curricula Reforms 

The third research objective sought to explore the conditions for implementing curriculum reform for developing employability. The study found several prerequisite conditions such as knowledge and skills of implementers, funding strategy, a clear vision, and a coherent implementation strategy as well as political will. The study found that knowledge and skills, funding strategy, and implementation strategy significantly impact on the successful implementation of curriculum reforms, while a clear vision had an insignificant impact in spite of positive effect-size. The study found that implementers needed training and motivation to acquire requisite skills and knowledge for effective curriculum reforms through in-service programmes and stakeholders’ involvement, to effectively implement the reform. 
Also, the study has underscored the importance of funding strategy to effectively implement curriculum reform by facilitating training programmes and ensuring sufficient resources. The study found that a coherent implementation strategy facilitates systematic curriculum reforms by establishing standards for educators and materials to ensure coherence and consistency in implementation.  Furthermore, the findings showed that commitment of political leaders and determination are crucial for driving curriculum reform as they would ensure effective allocation of funds and management of agreed standards and regulations for successful implementation.  Therefore, curricula reforms can enhance employability skills among graduates if prerequisites such as knowledge, funding, vision, implementation strategy, and political will are well connected to the implementation process; otherwise, flawed implementation may hinder skill development.
6.3.4
Curriculum Practices for Developing Employability Skills
The fourth research objective aimed at analysing curriculum practices for developing employability skills among graduates at different education levels. The study found that integrating curriculum reform with skill-based practices like career development learning, work-integrated learning, entrepreneurship education, technological pedagogy, and authentic assessment significantly enhances employability skills.  The authentic assessment was based on interview responses and recognized as a best practice. The study found that integrating career development and work-integrated learning into the curriculum leverage employability among students by providing transferable skills and valuable insights into various professions.
Further, the study revealed that entrepreneurship education is essential for equipping students with vital skills to thrive in a competitive business landscape, fostering innovation and job creation while integrating these skills across various subjects enhances their practical application. Furthermore, the research findings revealed that integration of technological pedagogy in education significantly enhances employability among graduates by equipping them with essential practical and digital skills for the modern workforce. 
Moreover, the findings revealed that authentic assessment founded on practical and task-based as well as reflective assessment is vital for evaluating graduates’ ability to apply theoretical knowledge in practical situations, identifying their strengths and weaknesses, and enhancing employability skills, while traditional assessments fall short in this regard.
6.4
Conclusion 
This research study examined the role of curriculum reform in developing employability skills among graduates in Tanzania by relying on data collected from stakeholders’ perspectives. Thus, based on the findings, the study draws the following conclusions: 
Firstly, the study concludes that curricula reforms, based on effective needs assessment, can significantly improve employability skills among graduates by aligning educational practices with job market demands and adapting strategies accordingly. This is because effective needs assessment identifies skills gaps, thereby necessitating the need for curriculum reform in order to enhance education relevance and quality through relevant practices. 
Secondly, the study concludes that involving stakeholders with relevant knowledge, skills, and experience in curriculum reforms enhances curriculum quality, relevance, and job market alignment, which ultimately develop employability skills among graduates. Inclusive engagement is crucial for maintaining the effectiveness of the curriculum reform and implementation and adapting it for employability skills through inclusive engagement of stakeholders with diverse knowledge, skills and experiences. 
Thirdly, the study highlights key conditions for successful curriculum reform in developing employability skills, including knowledge and skills among implementers, funding strategy, implementation strategy, and political will. These conditions significantly contribute to achieving educational objectives and expected learning outcomes, thus enhancing employability skills. 
Lastly, the study concludes that integrating entrepreneurship education, technological pedagogy, and authentic assessment into curriculum reform is highly effective in developing employability skills among graduates. In addition, career development learning and work-integrated learning significantly contribute to the development of employability skills among graduates. 
6.5
Recommendations 

6.5.1
Recommendations for Actions 
The study recommends actions to enhance curriculum reform practices and employability based on its major findings and conclusions. 
(i) The ministry responsible for education in collaboration with training institutions have to consistently carry out curriculum reforms informed by comprehensive needs assessments to maintain the relevance and quality of educational programmes. This can also involve development of a competency framework that defines key employability skills for easy integration into education to leverage employability outcomes. 
(ii) The ministry, in partnership with training institutions and stakeholders, has to establish a collaborative framework outlining the criteria for selecting and involving participants in curricula development based on their professional expertise and experience in education and the labor market. This collaborative framework ensures that curricula are effectively aligned with national priorities, student needs, and workforce demands.
(iii) Ministries responsible for education in collaboration with stakeholders have to establish a sustainable funding scheme and a comprehensive implementation strategy for curriculum reform. This approach should systematically support critical activities such as teacher training, infrastructure enhancement, material preparation, and curriculum updates to achieve desired learning outcomes effectively.
(iv) The ministry of education through institute responsible for curriculum development, training institutions, and other stakeholders have to integrate entrepreneurship education and technological pedagogy into curricula, design relevant courses for teaching entrepreneurship skills to secondary school and vocational college students, and adapt authentic assessment methods for development of long-term employability skills.
6.5.2
Recommendations for Further Studies

(i) A longitudinal study is proposed to examine the impact of curricula reforms on the employability outcomes among graduates over time.  This study is important as a one-time data collection may miss trends or changes due to long-term curricula reforms, while longitudinal data can uncover the continuing effects of these reforms on employment rates and career progression.
(ii) Also, further research is needed to investigate the impact of curricula reforms on employability in Tanzania, involving a diverse range of stakeholders such as students, parents, graduates, curriculum developers, and analysts, academics from various faculties, employers, and trade unions. This broader scope would yield a comprehensive perspective and enhance the generalizability of the findings.
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                                                       APPENDICES

Appendix A:  Questionnaire for University Academics; Curricula Developers; Tutors and Teachers
Dear participant, 

I’m Gabriel Milobo Koboli, a Doctor of Philosophy in Education (PhD) candidate at the Open University of Tanzania. I am carrying out research on ‘The Role of Curricula Reforms in Developing Employability in Tanzania as a requirement for the award of a Doctor of Philosophy in Education (PhD) of the Open University of Tanzania. I humbly ask you to participate in answering the questions in this questionnaire to help in achieving the objectives of this study. Your information shall be kept completely confidential. It will be used only for academic purposes, and your information will not be linked to any other source but for this study only. Note that your participation is voluntary.
Thank you for agreeing to participate by filling out this questionnaire.
A. Background information 

Put (√) where is appropriate 

1. Sex: Male 

   Female 

2. Educational qualification level

	 1. Certificate 
	2. Diploma 
	3. Bachelor degree 
	4. Master’s degree 
	5. PhD 


3. What is the source(s) of your knowledge and skills related to curricula? (Choose even more than one source according to your career path.) For, example, I started my journey with a certificate, then a bachelor's and then a master's. So, my sources will be three, i.e., teacher certificate, bachelor in education, and master's in education. 

	Teacher Certificate
	Diploma in Teaching
	Bachelor in Education
	Postgraduate Diploma in Education
	  Master’s in Education
	PhD in Education
	Seminars, workshops, research and project activities


4. How long have you been dealing with curricula matters in years?
	Under five 
	5-10 
	11-19 
	20 and above


B. Answer the questions in this section as instructed, focusing on curriculum reforms and employability practices.
5. Rate the following statements on a scale of 1 = strongly disagree, 2 = disagree, 3 = not sure, 4 = agree, and 5 = strongly agree.
	Curriculum Reform
	1
	2
	3
	4
	5

	1
	Make education more relevant to the real-world job requirements  
	
	
	
	
	

	2
	Align educational practices to the demands of the 21st Century skills
	
	
	
	
	

	3
	Foster development of relevant skills needed in the job market
	
	
	
	
	

	4
	Promote global awareness, cultural competence and interdisciplinary 

skills
	
	
	
	
	

	Employability
	1
	2
	3
	4
	5

	1
	Curricula reforms prepare students for demands of the modern work  
	
	
	
	
	

	2
	Ensure that students have the skills for the 21st Century
	
	
	
	
	


6. Indicate your agreement on the following statements on a scale of 1 = strongly disagree, 2 = disagree, 3 = not sure, 4 = agree, and 5 = strongly agree.
	Knowledge and skills
	1
	2
	3
	4
	5

	1
	Knowledge about emerging trends and developments in the field of 

expertise enhances the effectiveness of curricula reforms
	
	
	
	
	

	2
	Expertise and skills in identifying and including latest trends in
 education appropriate in promoting employability skills
	
	
	
	
	

	Experience
	1
	2
	3
	4
	5

	1
	Lived experiences provide a wealth of information about what is 

effective in regard to employability
	
	
	
	
	

	2
	Lived experiences help to anticipate potential challenges and 

opportunities to improve the curriculum reform process related to 

employability skills
	
	
	
	
	

	Curriculum Reform
	1
	2
	3
	4
	5

	1
	Knowledge and lived experiences help to adapt curricula and  

programmes that align with the market needs
	
	
	
	
	

	2
	Knowledge and lived experiences contribute to the alignment of curriculum content and pedagogy to market needs  
	
	
	
	
	


7. Indicate your agreement on the following statements on a scale of 1 = strongly disagree, 2 = disagree, 3 = not sure, 4 = agree, and 5 = strongly agree.
	Conditions  
	1
	2
	3
	4
	5

	1
	Enhanced knowledge and skills influence adaptation of teaching
 practices of the relevant to new curriculum 
	
	
	
	
	

	2
	Adequate funding support professional development of teachers and 
updating resources to align with the requirements of the new 
curriculum
	
	
	
	
	

	3
	Clear vision outlines the goals and objectives that drive the entire educational process 
	
	
	
	
	

	4
	Coherent implementation strategy establishes standards for 
teachers’ qualifications and quality of teaching materials for
 curriculum reform  
	
	
	
	
	

	Implementation of curriculum reform 
	1
	2
	3
	4
	5

	1
	Successful implementation of curricula reforms enhances 
employability skills
	
	
	
	
	


8. Indicate your agreement on the statements on a scale of 1 = strongly disagree, 2 = disagree, 3 = not sure, 4 = agree, and 5 = strongly agree.
	Curriculum practices 
	1
	2
	3
	4
	5

	1
	Career development learning focus on building transferable skills 
suitable for a wide range of career paths
	
	
	
	
	

	2
	Career development learning provide students with information 
About various jobs so as to enable them make informed decisions 
about their future career
	
	
	
	
	

	3
	Work integrated learning offers opportunity for mentorship from 

experienced professionals into their chosen fields
	
	
	
	
	

	4
	Work integrated learning helps to link classroom academic 

learning and work practical application
	
	
	
	
	

	5
	Entrepreneurship education equip students with skills to flourish in
 a dynamic and competitive business environment
	
	
	
	
	

	6
	Entrepreneurship education fosters innovation and job creation skills
	
	
	
	
	

	7
	Technological pedagogy facilitates easy development of 21st 
Century skills 
	
	
	
	
	

	8
	Technological pedagogy facilitates the development of digital skills 
and ultimately enhances employability
	
	
	
	
	

	Employability skills
	1
	2
	3
	4
	5

	1
	Practices like work integrated learning significantly contribute to 

development of academic knowledge and work experiences 
	
	
	
	
	

	2
	Practices like entrepreneurship education in curriculum have proven

 to be a powerful tool in empowering graduates with employability
 skills 
	
	
	
	
	


Appendix B: Interview Guide for Director of Curriculum at TIE
A. Background information 

1. Demographic information i.e., gender, educational qualification level etc. 

2. What is the source of your knowledge related to educational curricula? 

3. How long have you been involving in the issue of curricula and employability? 

B. Contribution of curricula reforms on employability
4. How do curricula reforms ensure the relevance of education in preparing students for employment? 
5. How can curriculum reform improve students’ skills and adaptability to the job market? 

6. How do curricula reforms assist graduates remain employable in the 21st century labour market?
7. How do curricula reforms enhance participation in the international market? 
8. What proof is there that curricula reforms improve employability skills? 
C. Stakeholders’ knowledge, skills and experiences to influence and improve curriculum reform

9. In what ways can your knowledge and experiences influence the process of curriculum reform?

D. Conditions for successful curricula reforms to enhance employability 

10. What are the prerequisites for implementing curricula reforms successfully? 
11. How do such prerequisites influence promotion of relevant skills? 
E. Best practices in curricula reforms that have successfully enhanced employability

12. What practices do you think are effective in improving employability skills in curricula reforms? 
13. How can one effectively assess a student's employability?
Appendix C:  Interview Guide for Faculty Deans of Education
A. Background information 

1. Demographic information i.e., gender, educational qualification level etc. 
2. What is the source of your knowledge related to educational curricula? 

3. How long have you been involving in the issue of curricula and employability? 
B. Contribution of curricula reforms on employability
4. How do curricula reforms ensure the relevance of education in preparing students for employment? 
1. How can curriculum reform improve students’ skills and adaptability to the job market? 

5. How can curricula reforms assist graduates remain employable in the 21st century labour market?
6. How do curricula reforms enhance participation in the international market? 
7. What proof is there that curricula reforms improve employability skills? 
C. Stakeholders’ knowledge, skills and experiences to influence and improve curriculum reform

8. In what ways can your knowledge and experiences influence the process of curriculum reform? 

D. Conditions for successful curricula reforms to enhance employability 

9. What are the prerequisites for implementing curricula reforms successfully? 
10. How do such prerequisites influence promotion of relevant skills? 

E. Best practices in curricula reforms that have successfully enhanced employability

11. What practices do you think are effective in improving employability in curricula reforms? 
12. How can one successfully assess the employability to students? 
Appendix D:  Interview Guide for Senior Researchers
A. Background information 

1. Demographic information i.e., gender, educational qualification level etc. 
2. What is the source of your knowledge related to educational curricula? 
3. How long have you been involving in the issue of curricula and employability? 
B. Contribution of curricula reforms on employability
4. How do curricula reforms ensure the relevance of education in preparing students for employment? 
5. How can curriculum reform improve students’ skills and adaptability to the job market? 

6. How can curricula reforms assist graduates remain employable in the 21st Century labour market?
7. How do curricula reforms enhance participation in the international market? 
8. What proof is there that curricula reforms improve employability skills? 
C. Stakeholders’ knowledge, skills and experiences to influence and improve curriculum reform
9. In what ways can knowledge and experiences influence the process of curriculum reform? 

D. Conditions for successful curricula reforms to enhance employability 

10. What are the prerequisites for implementing curricula reforms successfully? 
11. How do such prerequisites influence promotion of relevant skills? 

E. Best practices in curricula reforms that have successfully enhanced employability

12. What practices do you think are effective in improving employability in curricula reforms? 
13. How to effectively assess a student's employability?
Appendix E:  Interview Guide for Executive Officers of NGOs
A. Background information 

1. Demographic information i.e., gender, educational qualification level etc. 

1. What is the source of your knowledge related to educational curricula? 

2. How long have you been involving in the issue of curricula and employability? 
B. Contribution of curricula reforms on employability
2. How do curricula reforms ensure the relevance of education in preparing students for employment? 
3. How can curriculum reform improve students’ skills and adaptability to the job market? 

3. How do curricula reforms assist graduates remain employable in the 21st century labour market?
4. How do curricula reforms enhance participation in the international market? 
5. What proof is there that curricula reforms improve employability skills? 
C. Stakeholders’ knowledge, skills and experiences to influence and improve curriculum reform

6. In what ways can knowledge and experiences influence the process of curriculum reform? 

D. Conditions for successful curricula reforms to enhance employability 

7. What are the prerequisites for implementing curricula reforms successfully? 
8. How do such prerequisites influence promotion of relevant skills? 

E. Best practices in curricula reforms that have successfully enhanced employability

9. What practices do you think are effective in improving employability in curricula reforms? 
10. How can one effectively assess a student's employability?
Appendix F:  Interview Guide for ATE CEO and Employment Officers 
A. Background information 

1. Demographic information i.e., gender, educational qualification level etc 
2. What is the source of your knowledge related to educational curricula? 

3. How long have you been involving in the issue of curricula and employability? 

B. Contribution of curricula reforms on employability
4. How do curricula reforms ensure the relevance of education in preparing students for employment? 
5. How can curriculum reform improve students’ skills and adaptability to the job market? 

6. How curricula reforms assist graduates remain employable in the 21st century labour market?
7. How do curricula reforms enhance participation in the international market? 
8. What proof is there that curricula reforms improve employability skills? 
C. Stakeholders’ knowledge, skills and experiences to influence and improve curriculum reform
9. In what ways can knowledge and experiences influence the process of curriculum reform? 

10. How do knowledge and experiences impact the inclusion of relevant skills in curricula reforms?
D. Conditions for successful curricula reforms to enhance employability 

11. What are the prerequisites for implementing curricula reforms successfully? 
12. How do such prerequisites influence promotion of relevant skills? 
E. Best practices in curricula reforms that have successfully enhanced employability

13. What practices do you think are effective in improving employability in curricula reforms? 
14. How can one effectively assess a student's employability?
Appendix G: Documentary Review Schedule
	No. 
	Document name  
	Components related to curriculum reform/ employability skills  

	
	
	Vision and mission  
	Core values 
	Theory of change
	Aim and Objectives
	Statements 
	Strategies
	Set of skills
	Curriculum reform 

	1
	Education and Training Policy-2014
	
	
	
	
	
	
	
	

	2
	Education and Training Policy-2014 version of 2023
	
	
	
	
	
	
	
	

	3
	National Employment Policy-2008
	
	
	
	
	
	
	
	

	4
	National Curriculum Framework for Basic and Teacher Education
	
	
	
	
	
	
	
	

	5
	National Strategy for Inclusive Education- 2021/22-25/2026
	
	
	
	
	
	
	
	

	6
	Education Sector Development Plan 2016/17-2020/21
	
	
	
	
	
	
	
	


Appendix H: Informed Consent Form
Title of the Study: The Role of Curricula Reforms in Developing Employability in 
 Tanzania 
Principal Investigator: Gabriel Milobo Koboli
Institutional Affiliation: Open University of Tanzania (OUT)
Contact Information: gkobolim@gmail.com +255 764553595/0623634784 
Purpose of the Study: The purpose of the study is to examine the role of curricula reforms in developing employability among graduates of different levels of education in Tanzania. Your participation is valuable as it will contribute to understanding how to shape effective educational and employment policies aimed at improving workforce readiness. Furthermore, it will provide information helpful in addressing critical gaps in the literature concerning curricula reforms and employability
Procedures: If you agree to participate in this study, you will be asked to participate in interview.  The estimated time for participation is 20-30 minutes. 
Potential Risks and Benefits: There are minimal risks associated with participating in this study. However, should you feel uncomfortable at any point, you have the right to withdraw. Your participation may contribute to potential benefits, including enhanced educational and employment policies and improved job readiness and opportunities for graduates across different educational levels. 

Confidentiality: Your responses will be kept strictly confidential and used solely for academic purposes. Your identity will not be disclosed in any reports or publications. All collected data will be stored securely and only accessible to the research team.

Voluntary Participation: Participation in this study is completely voluntary. You have the right to withdraw at any time without facing any consequences. You may also refuse to answer any question you do not feel comfortable with.

Contact Information for Questions: If you have any questions or concerns regarding this study, you may contact Gabriel Milobo Koboli at +255 764553595/0623634784
Consent Statement: I have read and understood the information provided above. I voluntarily agree to participate in this research study.

Participant’s Name: ___________________________

Participant’s Signature: ________________________

Date: ________________

Researcher’s Signature: ________________________

Date: ________________
Appendix I: Research Clearance to Twaweza
[image: image4.jpg]THE UNITED REPUBLIC OF TANZANIA

MINISTRY OF EDUCATION, SCIENCE AND TECHNOLOGY 4 '7
THE OPEN UNIVERSITY OF TANZANIA gy

Ref. No OUT/PG202100960 10" January, 2024

Executive Director,
TWAWEZA,
P.O.Box 38342,
DAR ES SALAAM.

Dear Director,

RE: RESEARCH CLEARANCE FOR MR. GABRIEL MILOBO KOBOLI, REG NO:
PG202100960

2. The Open University of Tanzania was established by an Act of Parliament No. 17
of 1992, which became operational on the 15!March 1993 by public notice No.55 in the
official Gazette. The Act was however replaced by the Open University of Tanzania
Charter of 2005, which became operational on 1%!January 2007.In line with the Charter,
the Open University of Tanzania mission is to generate and apply knowledge through

research.

3. To facilitate and to simplify research process therefore, the act empowers the Vice
Chancellor of the Open University of Tanzania to issue research clearance, on behalf of
the Government of Tanzania and Tanzania Commission for Science and Technology, to
both its staff and students who are doing research in Tanzania. With this brief
background, the purpose of this letter is to introduce to you Mr. Gabriel Milobo Koboli
Reg. No: PG202100960), pursuing PhD. We here by grant this clearance to conduct a




[image: image5.jpg]research titled “Examining the Role of Curricula Reforms in Enhancing
Employability in Tanzania: Stakeholders’ Perspectives”. He will collect his data at
your office from 11" January 2024 to 30™ June 2024.

4. In case you need any further information, kindly do not hesitate to contact the
Deputy Vice Chancellor (Academic) of the Open University of Tanzania, P.O.Box 23409,
Dar es Salaam. Tel: 022-2-2668820.We lastly thank you in advance for your assumed

cooperation and facilitation of this research academic activity.

Yours sincerely,
THE OPEN UNIVERSITY OF TANZANIA

Moguea~x
Prof. Magreth S.Bushesha
For: VICE CHANCELLOR

Kinondoni Biafra, Kawawa Road; P.O 23409; Dar es Salaam; Tel: +255 22 2668 445;
E-Mail:ve@out.ac.tz|| Website:www.out.ac.tz





Appendix J: Research Permit from Twaweza
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12 February 2024

Mr. Gabriel Milobo Koboli

Open University of Tanzania

REF: TWA24/TZ/ED/04

Re: Research Permit to Gabriel Milobo Koboli

Greetings from Twaweza.

I would like to inform you that you are granted permission to conduct research titled
"Examining the Role of Curricula Reforms in Enhancing Employability in Tanzania:

Stakeholders' Perspectives" at Twaweza Tanzania from January to June 2024.

| wish you all the success in your research.

Sincerely,

Annastazia Rugaba
Advocacy and Engagement Director — Twaweza East Africa

active citizens | children learning |  responsive government

Twaweza East Africa | Registration No.000422 | 127 Mafinga Road, off Kinondoni Road, P.0. Box 38342, Dar es Salaam, Tanzania
t: 4255 22 2664301-3 | e: info@t .org | www.t .org | @Twa 1_NiSisi





Appendix K: Research Clearance to Association of Tanzania Employers (ATE)

[image: image7.jpg]THE UNITED REPUBLIC OF TANZANIA
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Ref. No OUT/PG202100960 10" January, 2024

Chief Executive Officer,

Association of Tanzania Employers ((ATE),
P.O.Box 2971,

DAR ES SALAAM.

Dear Chief Executive Officer,

RE: RESEARCH CLEARANCE FOR MR. GABRIEL MILOBO KOBOLI. REG NO:
PG202100960

2. The Open University of Tanzania was established by an Act of Parliament No. 17
of 1992, which became operational on the 15'March 1993 by public notice No.55 in the
official Gazette. The Act was however replaced by the Open University of Tanzania
Charter of 2005, which became operational on 1%January 2007.In line with the Charter,
the Open University of Tanzania mission is to generate and apply knowledge through

research.

3. To facilitate and to simplify research process therefore, the act empowers the Vice
Chancellor of the Open University of Tanzania to issue research clearance, on behalf of
the Government of Tanzania and Tanzania Commission for Science and Technology, to
both its staff and students who are doing research in Tanzania. With this brief
background, the purpose of this letter is to introduce to you Mr. Gabriel Milobo Koboli
Reg. No: PG202100960), pursuing PhD. We here by grant this clearance to conduct a




[image: image8.jpg]research titled “Examining the Role of Curricula Reforms in Enhancing
Employability in Tanzania: Stakeholders’ Perspectives”. He will collect his data at
your office from 11" January 2024 to 30™ June 2024.

4. In case you need any further information, kindly do not hesitate to contact the
Deputy Vice Chancellor (Academic) of the Open University of Tanzania, P.O.Box 23409,
Dar es Salaam. Tel: 022-2-2668820.We lastly thank you in advance for your assumed

cooperation and facilitation of this research academic activity.

Yours sincerely,
THE OPEN UNIVERSITY OF TANZANIA

Moguea~x
Prof. Magreth S.Bushesha
For: VICE CHANCELLOR

Kinondoni Biafra, Kawawa Road; P.O 23409; Dar es Salaam; Tel: +255 22 2668 445;
E-Mail:ve@out.ac.tz|| Website:www.out.ac.tz





Appendix L: Research Permit from Association of Tanzania Employer (ATE)
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ASSOCIATION OF TANZANIA EMPLOYERS

Employers’ Choice

215t February 2024
Ref No.: ATE/GEN/08/2024

Prof. Magreth S. Bushesha

The Open University of Tanzania,
P.O. Box 23409,

DAR ES SALAAM

Dear Prof. Bushesha,
RE: RESEARCH CLEARANCE FOR MR. GABRIEL MILOBO KOBOLI

REG NO. PG202100960

Please refer to your letter Ref. No. OU'T/PG202100960 of 10+ January 2024 on the above mentioned
subject.

ATE accepts to give access on data collection within our mandate to Mr. Gabriel Koboli
during the mentioned period. Ile will be working with our Ilead of Policy Research and
Advocacy, Mr. Kennedy Rwehumbiza who can be reached on 0787 083654 or e-mail —

rwehumbiza@ate.or.tz
Kindly be so advised, and thank you for your cooperation.

Yours sincerely,
ASSOCIATION OF TANZANIA

Albert Rukeisa
HR AND HEAD OF LEARNING & DEVELOPMENT

Head Office: Plot No. 692, Mikocheni B, Coca Cola Road, Dar es Salaam, Tel: +255 22 2780022/23, E-mail: info@ate.or.tz, Website: www.ate.ortz
AATE Zones: Mwanza  Arusha e Dodoma

Every Good Employer is a Member of the Association of Tanzania Employers




Appendix M: Clearance to Tanzania Institute of Education (TIE)
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Ref. No OUT/PG202100960 10" January, 2024

Director of Curriculum Training,
Tanzania Institute of Education (TIE),
P.0.Box 35094,

DAR ES SALAAM.

Dear Director,

RE: RESEARCH CLEARANCE FOR MR. GABRIEL MILOBO KOBOLI, REG NO:
PG202100960

2. The Open University of Tanzania was established by an Act of Parliament No. 17
of 1992, which became operational on the 15'March 1993 by public notice No.55 in the
official Gazette. The Act was however replaced by the Open University of Tanzania
Charter of 2005, which became operational on 1S‘January 2007.In line with the Charter,
the Open University of Tanzania mission is to generate and apply knowledge through

research.

3. To facilitate and to simplify research process therefore, the act empowers the Vice
Chancellor of the Open University of Tanzania to issue research clearance, on behalf of
the Government of Tanzania and Tanzania Commission for Science and Technology, to
both its staff and students who are doing research in Tanzania. With this brief
background, the purpose of this letter is to introduce to you Mr. Gabriel Milobo Koboli

Reg. No: PG202100960), pursuing PhD. We here by grant this clearance to conduct a




[image: image11.jpg]research titled “Examining the Role of Curricula Reforms in Enhancing
Employability in Tanzania: Stakeholders’ Perspectives”. He will collect his data at
your Institute from 11" January 2024 to 30" June 2024.

4. In case you need any further information, kindly do not hesitate to contact the
Deputy Vice Chancellor (Academic) of the Open University of Tanzania, P.O.Box 23409,
Dar es Salaam. Tel: 022-2-2668820.We lastly thank you in advance for your assumed

cooperation and facilitation of this research academic activity.

Yours sincerely,
THE OPEN UNIVERSITY OF TANZANIA

NMauea~
Prof. Magreth S.Bushesha
For: VICE CHANCELLOR

Kinondoni Biafra, Kawawa Road; P.O 23409; Dar es Salaam; Tel: +255 22 2668 445;
E-Mail:ve@out.ac.tz|| Website:www.out.ac.tz





Appendix N: Research Permit from Tanzania Institute of Education (TIE)
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THE UNITED REPUBLIC OF TANZANIA
TANZANIA INSTITUTE OF EDUCATION (TIE)

Telephone: +255-22- 2773005 P.O. Box 35094

Fax: +255-22- 2774420 DAR ES SALAAM
E-Mail: director.general@tie.go.tz TANZANIA

In reply please quote: 1

Ref: No: NA 282/347/01/32 . 12t February, 2024

Mr. Gabriel Milobo Koboli
Open University of Tanzania |

|
Re: RESEARCH CLEARANCE FOR MR. GABRIEL MILOBO KOBOLI, REG NO:
PG202100960

Reference is made to the above caption.

2. Kindly refer to the letter with Ref, No. Ref. No OUT/PG202100960|of 10™ January 2024,
which requests the named PhD student the clearance to conduct research titled “Examining
{ie Role of Curricula Reforms in Enhancing Employability in Tanzania: Stakeholders’
Perspectives” from 1 1 January 2024 to 30" June 2024.

3. 1 would like to inform you that you are granted to conduct your research at the Tanzania
Institute of Education from February 2024 to June 2024. i
4.1 wish you all the success of your data collection exercise. i

@M ‘

|
Dr. Godson. S. Lema
For: Director General

5. Yours sincerely.





Appendix O: Clearance to Haki Elimu
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Ref. No OUT/PG202100960 10" January, 2024

Executive Director,
HAKI ELIMU,
P.O.Box 79401,
DAR ES SALAAM.

Dear Director,

RE: RESEARCH CLEARANCE FOR MR. GABRIEL MILOBO KOBOLI, REG NO:
PG202100960

2. The Open University of Tanzania was established by an Act of Parliament No. 17
of 1992, which became operational on the 15!March 1993 by public notice No.55 in the
official Gazette. The Act was however replaced by the Open University of Tanzania
Charter of 2005, which became operational on 1%!January 2007.In line with the Charter,
the Open University of Tanzania mission is to generate and apply knowledge through

research.

3. To facilitate and to simplify research process therefore, the act empowers the Vice
Chancellor of the Open University of Tanzania to issue research clearance, on behalf of
the Government of Tanzania and Tanzania Commission for Science and Technology, to
both its staff and students who are doing research in Tanzania. With this brief
background, the purpose of this letter is to introduce to you Mr. Gabriel Milobo Koboli
Reg. No: PG202100960), pursuing PhD. We here by grant this clearance to conduct a




[image: image14.jpg]research titled “Examining the Role of Curricula Reforms in Enhancing
Employability in Tanzania: Stakeholders’ Perspectives”. He will collect his data at
your office from 11" January 2024 to 30™ June 2024.

4. In case you need any further information, kindly do not hesitate to contact the
Deputy Vice Chancellor (Academic) of the Open University of Tanzania, P.O.Box 23409,
Dar es Salaam. Tel: 022-2-2668820.We lastly thank you in advance for your assumed

cooperation and facilitation of this research academic activity.

Yours sincerely,
THE OPEN UNIVERSITY OF TANZANIA

Moguea~x
Prof. Magreth S.Bushesha
For: VICE CHANCELLOR

Kinondoni Biafra, Kawawa Road; P.O 23409; Dar es Salaam; Tel: +255 22 2668 445;
E-Mail:ve@out.ac.tz|| Website:www.out.ac.tz





Appendix P: Research Permit from Haki Elimu
[image: image15.png]RE: REQUEST FOR RESEARCH CLEARANCE

Mwemezi Makumba <mwemezi makumba@hakielimu ortz> 2 February 2024 at 09:17
“o: Gabriel Kobo <gkoboim@gmailcom>, Info HakiElimu <info@hakielmu.or >
Ce: Wilberforce Meena <wiberforce meena@hakielimu or 2>

Dear Mr. Koboii

On behalfofthe Executve Direcor — Hakilimu . John Kalage, | am happy o inform you that HakiElim i happy to
‘accommodate you and allowed to collect data regarding your research tittle “Examining the Role of Curricula Reforms in
Enhancng Employabiy in Tanzania:

Due to other competing priorty however, HakiEimu proposes that you organize an onine meeting instead of a physical
‘meeting. Makumba Mwemez; — fom the Research, Innovation and Policy Analysis Department has been assigned to host
‘and respond fo your questioners.

Feel ree to contact him directly through the signature address below.

Wishing allthe Best

Mwemezi Makumba | Research, Innovation and Policy Analysis Manager

ekt Eman: mwemezi makumba@hakielimu otz

N\
Mobile Phone: +255 784 642290; Office: +255 22 2151852/3; F

Web: wurw hakielimu.or 2

Address: 730 Matharadus Road,Upanga, P.0.Box 79401, Dar es Salaam, Tanzania




Appendix Q: Clearance to St. Augustinne University of Tanzania (SAUT)
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Ref. No OUT/PG202100960 10" January, 2024

Deputy Vice Chancellor Academic (DVC A)
Saint Augustine University of Tanzania,
P.0.Box 307,

MWANZA.

Dear Deputy Vice Chancellor,

RE: RESEARCH CLEARANCE FOR MR. GABRIEL MILOBO KOBOLI, REG NO:
PG202100960

2. The Open University of Tanzania was established by an Act of Parliament No. 17
of 1992, which became operational on the 15!March 1993 by public notice No.55 in the
official Gazette. The Act was however replaced by the Open University of Tanzania
Charter of 2005, which became operational on 1%!January 2007.In line with the Charter,
the Open University of Tanzania mission is to generate and apply knowledge through

research.

3. To facilitate and to simplify research process therefore, the act empowers the Vice
Chancellor of the Open University of Tanzania to issue research clearance, on behalf of
the Government of Tanzania and Tanzania Commission for Science and Technology, to
both its staff and students who are doing research in Tanzania. With this brief
background, the purpose of this letter is to introduce to you Mr. Gabriel Milobo Koboli
Reg. No: PG202100960), pursuing PhD. We here by grant this clearance to conduct a




[image: image17.jpg]research titled “Examining the Role of Curricula Reforms in Enhancing
Employability in Tanzania: Stakeholders’ Perspectives”. He will collect his data at
your University from 11™ January 2024 to 30" June 2024.

4. In case you need any further information, kindly do not hesitate to contact the
Deputy Vice Chancellor (Academic) of the Open University of Tanzania, P.O.Box 23409,
Dar es Salaam. Tel: 022-2-2668820.We lastly thank you in advance for your assumed

cooperation and facilitation of this research academic activity.

Yours sincerely,
THE OPEN UNIVERSITY OF TANZANIA

Moguea~x
Prof. Magreth S.Bushesha
For: VICE CHANCELLOR

Kinondoni Biafra, Kawawa Road; P.O 23409; Dar es Salaam; Tel: +255 22 2668 445;
E-Mail:ve@out.ac.tz|| Website:www.out.ac.tz





Appendix R: Research Permit from SAUT
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Appendix S: Clearance to University of Dodoma (UDOM)
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Ref. No OUT/PG202100960 10" January, 2024

Deputy Vice Chancellor Academic, Research and Consultancy (DVC-ARC),
University of Dodoma,

P.O.Box 259,

DODOMA.

Dear Deputy Vice Chancellor,

RE: RESEARCH CLEARANCE FOR MR. GABRIEL MILOBO KOBOLI, REG NO:
PG202100960

2. The Open University of Tanzania was established by an Act of Parliament No. 17
of 1992, which became operational on the 15!March 1993 by public notice No.55 in the
official Gazette. The Act was however replaced by the Open University of Tanzania
Charter of 2005, which became operational on 1%!January 2007.In line with the Charter,
the Open University of Tanzania mission is to generate and apply knowledge through

research.

3. To facilitate and to simplify research process therefore, the act empowers the Vice
Chancellor of the Open University of Tanzania to issue research clearance, on behalf of
the Government of Tanzania and Tanzania Commission for Science and Technology, to
both its staff and students who are doing research in Tanzania. With this brief
background, the purpose of this letter is to introduce to you Mr. Gabriel Milobo Koboli
Reg. No: PG202100960), pursuing PhD. We here by grant this clearance to conduct a




[image: image20.jpg]research titled “Examining the Role of Curricula Reforms in Enhancing
Employability in Tanzania: Stakeholders’ Perspectives”. He will collect his data at
your University from 11™ January 2024 to 30" June 2024.

4. In case you need any further information, kindly do not hesitate to contact the
Deputy Vice Chancellor (Academic) of the Open University of Tanzania, P.O.Box 23409,
Dar es Salaam. Tel: 022-2-2668820.We lastly thank you in advance for your assumed

cooperation and facilitation of this research academic activity.

Yours sincerely,
THE OPEN UNIVERSITY OF TANZANIA

Moguea~x
Prof. Magreth S.Bushesha
For: VICE CHANCELLOR

Kinondoni Biafra, Kawawa Road; P.O 23409; Dar es Salaam; Tel: +255 22 2668 445;
E-Mail:ve@out.ac.tz|| Website:www.out.ac.tz





Appendix T: Research Permit from University of Dodoma (UDOM)
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Deans,
Directors,
mum'nwdnodoml.
RE:INTRODUCTION LETTER FOR MR. GABR!ELWLDBOKOQOU E

The heading above is in reference.

2. The aforementioned is @ bonafide student of the Open University (OUT), he has

been granted research clearance by the Vice Chancellor of the Open University (ouT),
search at the University of Dodoma (UDOM).

nd request your esteemed

| kindly introduce him to you al

ort that he may require in conducting his research at your
Colleges/Schools and Institutes. The titie of his study is “Examining the role of curricula
reforms in enhancing employability in Tanzania stakeholders’ perspectives. ‘He will

conduct his research from 2% February to 30" June, 2024.
to contact the undersigned in case of any queries.

3. On the basis thereof,
office for any necessary Supp

Kindly do not hesitate

Sincerely,

B r

Prof. Pendo S. Kasoga

Ag. Director - Research, Publications and Consultancy

C.C: Vice Chancellor
Deputy Vice Chancellor-Academic, Research and Consultancy

Directorate of Research, Publications and Consultancy (DRPC), The University of Dodoma, P.0.Box 250,
Benjamin Benjamin Mkapa Bullding, 41107 Dodoma, Tanzania.

Mxopa Street,
Tet: +255 262310118, Email: drpc@udom.ac.tz, Websito: ‘wew.udom ac.z.




Appendix U: Clearance to AMUCTA
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Ref. No OUT/PG202100960 10" January, 2024

Deputy Principal Academic Affairs (DPAA),

Archbishop Mihayo University College of Tabora,
P. O. Box 801,
TABORA.

Dear Deputy Principal,

RE: RESEARCH CLEARANCE FOR MR. GABRIEL MILOBO KOBOLI, REG NO:
PG202100960

2. The Open University of Tanzania was established by an Act of Parliament No. 17
of 1992, which became operational on the 15'March 1993 by public notice No.55 in the
official Gazette. The Act was however replaced by the Open University of Tanzania
Charter of 2005, which became operational on 1%'January 2007.In line with the Charter,
the Open University of Tanzania mission is to generate and apply knowledge through

research.

3. To facilitate and to simplify research process therefore, the act empowers the Vice
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Appendix CC: Table for Qualitative Data Analysis
	Category
	Theme
	Description

	Curricula Reforms
	The relevance of education 
	· Guarantee that the knowledge and skills are current with trends 

· Ensure that learning objectives and outcomes remain constantly relevant. 

· Improve relevance through effective needs assessment

· Address skill gaps or mismatches in the labour market

	
	Relevant Skills
	· Promoting functional and up-to-date skills among students

· Inculcate the skills relevant to helping graduates thrive in 21st century contexts

· The national goals and mission for the future are fulfilled through the curricula reforms

	
	Global competence
	· Curriculum reform helps in integrating global perspectives in education to prepare graduates for international markets
· Creating workforce that thrives both internally and internationally 

	Employability skills
	Skill sets 
	· Self-employment trend is existing evidence to prove that curricula reforms have enhanced employability among graduates

· Advanced skills such as technological and digital skills, enabling online employment

	
	Skills mismatch 
	· Curricula reforms fill the gaps identified during the needs assessment because gaps are the foundation of all reforms

· Curriculum reform ensure matching of skills, hence leveraging employability prospects

· Curricula reforms address skills mismatches by providing relevant answers to the specific skills needed at the time

	Curriculum Reform effectiveness
	Knowledge
	· Ensures the logical organization of objectives, contents, and resources
· Assists in adapting relevant and functional skills for students

	
	Experience
	· Aids in the identification of effective alternatives in the curriculum reform process

· Ensure the skills and competencies in the curriculum reform process are relevant and practical

	Implementation 

Prerequisites
	Knowledge and

skills
	· Implementation of curriculum reform requires teachers with appropriate pedagogical and subject matter knowledge and skills
· Teachers must be prepared through in-service training, capacity building, and teacher training

· It requires comprehensive knowledge of its objectives and requirements from all relevant stakeholders

	
	Funding strategy
	· Sufficient funding is required to develop teaches professionally 

· Enhances the accessibility and availability of necessary resources like human, material, and technological resources

	
	Implementation

strategy
	· Setting directives and guidelines pertinent to the implementation process

· Facilitates purposeful and coherent implementation as opposed to haphazard implementation

· Outlines standards and processes for implementing the curriculum 

	
	Political will
	· There should be political will at all levels, from the national government to community

· Leaders must not impose their political interests during this process

· Readiness, commitment, and support from political leaders, decision-makers, and government officials are necessary for implementing reformed curricula effectively

	Curriculum practice
	Career development learning
	· Graduates often lack sufficient career information upon graduation due to the absence of career education as part of general education

· Career-related information prevent graduates from making wrong career choices

	
	Work-integrated learning
	· Effectively links classroom academic learning with practical application

· Field attachment such as internships should be included in the curriculum

	
	Entrepreneurship education
	· Enhances self-employment skills
· Incorporate entrepreneurship into all courses

	
	Technological 

pedagogy
	· Technological pedagogy has become an unavoidable global trend in modern context of rapid change to foster digital skills

· Technological pedagogy should be at the centre of educational institutions

	
	Authentic

assessment
	· Assessing the practical application of academic knowledge

· Assessment by nature should not rely on paper-and-pencil tests but rather on methods based on actual experience

· Reflective assessment method is effective in assessing skill-based education learning outcomes


Source: Field data (2024)

Appendix DD: Table for Data Collected from Documentary Review
	Document name
	Data analysed

	Education and Training Policy 2014
	· The competence-based curriculum in 2005 was hindered by inadequate teacher preparation

· Implementation of existing curricula is not effective due to inadequate preparation of implementors

· Absence of clear laws and regulations has significantly hindered the improvement of quality of education

· The slow integration of technology in education has resulted in decreased educational quality, which in turn affects graduates' employability skills.

· The issue of inconsistent funding disbursement has been a significant concern in various educational initiatives, including curriculum reform.

	Education and Training Policy (2014) edition of 2023
	· The government's insufficient funding is causing significant challenges in education, hindering the promotion of quality education.

· Establish procedures for the efficient use of technology in the provision of education and training at all levels

	National Employment Policy
	· Education institutions to regularly adapt their curricula on the dynamic needs of works

	ICT Policy for Basic Education 
	· ICT enhancing educational standards, fostering creativity, and knowledge access to all

	National Strategy for Inclusive Education 2021/22-25/2026
	· Curricula reforms enhance education's capacity to adapt to societal and labour market demands.

	National Skills Development Strategy
	· Curriculum reform helps address skills gaps and improve training quality and relevance

· Special consideration will be given to proposals promoting youth skills development and labour market transition, such as career guidance services, internships, or job placements.

	Education Sector Development Plan 2016/17-2020/21
	· Utilisation of ICT in education facilitates graduates acquiring employable knowledge and skills that contribute to economic and social development

	National Curriculum Framework for Basic and Teacher Education 
	· Curriculum reform is important in aligning education practices with the demands of the 21st century

	Education Secular No. 5 of 2023
	· Standard three students should spend six weeks familiarizing with content from standards one and two before transitioning to the updated curriculum

	National Five-Year Development Plan 2021/22-2025/26
	· Workplace initiatives like internships are means of skill development interventions

	Tanzania Development Vision 2025
	· Curriculum reform is a strategy to enhance skills such as creativity and problem-solving by transforming education both qualitatively and quantitatively.

	Labour Force Survey 1990/91, 2000/01, 2006 and 2014
	· Self-employment trends and skills profile trends (Fig 4.5 & 4.6)

	TCU Programme Reviewers Report 
	· The programmes were rejected due to inadequate knowledge from its developers

	Curriculum for Ordinary Secondary Education, Form I–IV
	· The successful implementation of the curriculum is guaranteed by the sufficient and sustainable availability of funding.

· Schools to use only approved tools from the ministry for quality assurance, established through guidelines to ensure the standards and quality of these resources.

	 TIE Website 
	· Global Partnership for Education (GPE) funded training programmes for teachers, educational officers, and quality assurances to effectively implement reviewed curriculum

· Competent teachers are adept at implementing successful curriculums and providing high-quality instruction.
· Teachers need to be enthusiastic, ethical, and well-prepared to effectively implement the new curriculum


	Hotuba ya Bajeti-Wizara ya Elimu
	· The government is planning to complete a review of the 2014 Education and Training Policy and its curricula and start implementation, aiming to enhance graduates' knowledge and skills across all educational levels.


Source: Field data (2024)
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1. INTRODUCTION

Curriculum is the foundation of education,
serving as a guideline and roadmap for various
levels of education [1,2] for providing students
with knowledge and skills for a better living.
However, if curriculum is not reformed for a long
time, it lacks flexibility, innovation and relevance
to societal needs [3]. This study aimed to ensure
graduates are contemporary and employment-
oriented by addressing the challenge of skills
mismatches that limit their ability to secure or
create jobs, sometimes resulting in low
performance. The study is in line with the
previous studies which suggested that curricula
reforms are important for ensuring that
knowledge, skills, and competences of graduates
remain relevant and effective [3,4]. United
Kingdom (UK), Finland, Japan and Russia have
implemented curricula reforms to enhance basic
skills, create a skilled workforce, and enhance
students' sustainable living skills in the 21st
century. The UK implemented reforms in the
1980s and 1990s to enhance basic skills and
create a more skilled and adaptable workforce
[5]. In the period between 2014 and 2017,
Finland experienced an important reform in its
curriculum with the aim of raising students' ability
to live sustainably in the 21st century [6,7].
Yamanaka and Suzuki [8] also note that
Japanese reforms on curricular aspects during
the period of the 1990s to the early 2000s aimed
at introducing students to 21st academic society
through developing life skills such as critical
thinking, creativity and adaptability referred to as
‘zest for life’. Moreover, it was noted by Froumin
and Remorenko [9] that Russia changed from
subject-based curriculum towards a competency
based one with the major purpose of fitting up
modern set of skils among students. The
National Education Policy (2020) in India
directed reforming all aspects of education,
including the curriculum, to equip graduates
with 21st century skills (Government of India,
2020).

In the same way, Tanzania has revised its
curriculum in many versions including 1967,
1997, 2005 and the current one of 2023 to instil
in students, employability skills, enhance

competencies and skills related to labour market
[10-12]. However, Tanzanian curricula reforms
haven't had much of an impact on graduates'
employability skills at different levels [13-15]. In
order to ensure that graduates have the
necessary skills for the job market and address
graduate unemployment and global economic
difficulties, curriculum reform is essential [16-18].
Yorke (2006) also argued that the curriculum
process may facilitate the development of
prerequisites appropriate to employability.
Research shows that curriculum reformis
critically needed because of the growing skills
gaps between what education and training can
provide and what society and job market require
[19]. Therefore, this study aimed at examining
how curricula reforms address employability
challenges among graduates across different
levels of education in Tanzania.

2. LITERATURE REVIEW
2.1 Theoretical Review

The theoretical foundation of this study is based
on the model of Multidimensional View of
Change. The model was developed in 1976 by
Urie Bronfenbrenner, as a curriculum design
approach. Later, the model started to serve as a
global framework for educational reforms [3,20].
According to the model, curriculum reform is a
multifaceted practice built on a variety of

perspectives [21]. This model posits that
multiplicity of perspectives on curriculum reform
provide different ways of addressing

employability challenges. The model’'s weakness
in that it only focuses on curriculum reform,
leaving uncertainty on how curriculum reform
affects employability. However, the model was
relevant to this study as it offered insights into
how to effectively describe the role of curriculum
reform on employability from multidimensional
perspectives, as it is recommended in leading
educational change practices.

2.2 Empirical Review

Different studies have provided different views in
relation to how curricula reforms address
employability. Misni et al. [22] found that
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competencies and skills related to labour market 

[10-12]. However, Tanzanian curricula reforms 

haven't had much of an impact on graduates' 

employability skills at different levels [13-15]. In 
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Research  shows  that  curriculum  reform is 
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provide and what society and job market require 

[19]. Therefore, this study aimed at examining 

how curricula reforms address employability 

challenges among graduates across different 

levels of education in Tanzania.   

 

2. LITERATURE REVIEW 

 

2.1 Theoretical Review   

 

The theoretical foundation of this study is based 

on the model of Multidimensional View of 

Change. The model was developed in 1976 by 

Urie Bronfenbrenner, as a curriculum design 

approach. Later, the model started to serve as a 

global framework for educational reforms [3,20]. 

According to the model, curriculum reform is a 

multifaceted practice built on a variety of 

perspectives  [21].  This  model  posits  that 

multiplicity of perspectives on curriculum reform 

provide  different  ways  of  addressing 

employability challenges. The model’s weakness 

in that it only focuses on curriculum reform, 

leaving uncertainty on how curriculum reform 

affects employability. However, the model was 

relevant to this study as it offered insights into 

how to effectively describe the role of curriculum 

reform on employability from multidimensional 

perspectives, as it is recommended in leading 

educational change practices. 

 

2.2 Empirical Review 

 

Different studies have provided different views in 

relation  to  how  curricula  reforms  address 

employability. Misni et  al.  [22] found that 


[image: image36.emf]Koboli et al.; Asian Res. J. Arts Soc. Sci., vol. 22, no. 8, pp. 135-145, 2024; Article no.ARJASS. 118472

curriculum design significantly impacted on
employability competency in Malaysia (8= 0.337,
p= 0.000). The study is relevant to this study as it
introduces the elements of curriculum and
employability practices relating to this research. It
indicates how curriculum processes directly
influence the employability skills of graduates.
However, the current research study differs from
the former study in that the current study focuses
on curriculum reform in addressing employability,
while the former study focused on curriculum
development. Boateng et al. [23] discovered a
substantial relationship  between adopted
curriculum and job responsibilities of graduates
at Wisconsin International University College
(WIUC), Ghana. Further, the study conducted by
Mahmud and Wong [24] on the relevance of 21st
century skills in the current job market from the
perspectives of stakeholders revealed 63.3
percent of the participants indicated that the job
skills taught in universities were not adequately
meeting the demands of the contemporary job
market. This indicates the need for educational
provision to adapt towards meeting changing job-
related requirements and acquire certain sKkills
that improve employability. The systematic
review on employability by Artess et al. [25]
provides an account of various practices and
policies with measurable success regarding
employment outcomes done in the period from
2012 to 2016.

Moreover, Campbel [26] indicated that global
science education was experiencing a crisis,
necessitating curriculum reform to clearly state
its vision and mission to meet needs of students.
It is also indicated that employability among
students was greatly impacted when education
was tailored to fit the needs of society and the
job market [27]. Another study emphasizes that
curriculum reform enhances instruction and
learning effectiveness, enabling students to
develop the necessary skills for the success of
job market and enhanced employability [28].
Further, it was indicated that many governments
have reformed the education to provide students
the chance to acquire the necessary skills for
success [21]. Automatically, curriculum reform is
crucial for addressing the new role and goals of
education, focusing on equipping students with
skills and competences for sustainable living.
Redesigning  their curricula because of
technological changes that demand people to be
functional in the 21st century has been a
challenge for many nations. Some reports
stressed that employability skills should take

centre stage as one of the critical agenda items
in the 21st century. Quality student learning and
teaching demand 21st century skills, not only
limited to reading and writing but going beyond
literacy and numeracy as essential
competencies. Curricula reforms aim at
responding to education challenges, notably the
lack of relevant skills for the labour market [5].
The study by Drake and Reid [29] indicates the
importance of interdisciplinary curriculum in
teaching 21st century competencies for solving

complex global problems effectively and
relevantly. Incorporating global issues and
interdisciplinary  skills into the curriculum

improves students' knowledge integration and
interdisciplinarity, fostering competence in
synthesizing and applying knowledge from
multiple disciplines [30,31]. Though the literature
reviews assisted in understanding the problem,
they also have gaps that justify this study.

2.3 Conceptual Framework

The study employed system thinking to explain
the role of -curricula reforms in enhancing
employability in Tanzania. The framework
comprises six essential components as indicated
in Fig. 1.

The conceptual framework, as indicated in Fig. 1,
explains how curriculum reform helps in
addressing employability challenges, such as
skills mismatch and inadequate labour market
performance through a needs assessment
process. The needs assessment process
identifies areas requiring reform to react to the
employability challenges identified. The design
process is enhanced by diverse stakeholder
inputs, guiding the translation of labour market
situations, skill nature and education trends, into
effective  employability  skills  development
content, objectives, and pedagogy. Also,
stakeholders with diverse knowledge and skills
ensure that the curriculum has quality, relevance
of education and skills, and global competence,
crucial for employability skills development, as
illustrated in Fig. 1. The curriculum reform design
process focuses on developing employability
skills through quality content, objectives, and
instructional and assessment approaches,
implementation being crucial for successful
curriculum rollout. Generally, the conceptual
framework enhances employability skills through
needs assessment with diverse stakeholder
inputs for enriching the design process and
assisting graduates in the labour market.
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Fig. 1. The process of curriculum reform on employability skills development

3. METHODOLOGY

The study used a mixed-methods approach with
a convergent design, involving 243 participants.
In collecting data, 231 participants completed
questionnaires and 12 participated in interviews.
The questionnaire in a 5-Point Likert scale used
in the study was self-developed. The developed
questionnaire was tested for internal consistency
by means of Cronbach's alpha (a = 0.96).
Research clearance and permits were obtained
adhering to ethical considerations and research
logistical procedures. The data was analyzed
both quantitatively and qualitatively. The
Statistical Packages for Social Sciences (SPSS)
version 26 was used for quantitative data
analysis. Analysis was confined to simple linear
regression to examine the statistical effects of
curriculum reform in addressing employability
challenges. The qualitative data collected
through interviews was analyzed thematically
and presented as narratives and verbatim. The
study was thoroughly examined by comparing
and merging both quantitative and qualitative
data.

4. RESULTS AND DISCUSSION

4.1 Background Information of

Respondents

Table 1 indicates that 55.97% of the participants
were male while 44.03% were female, with 90.

13% having educational level ranging from
bachelor to PhD. The majority of participants
(57.25%) acquired knowledge through multiple
pathways, indicating a strong understanding of
curricula reforms. Moreover, it was revealed that
the most significant share of participants,
55.97%, had working experiences above 10
years. The majority of participants (90.13%)
possessed higher education qualifications
and extensive curriculum experience,
enabling them to provide reliable information
[32,21].

4.2 How Curricula Reforms Address
Employability Challenges

The study examined how curricula reforms
address  employability  challenges among
graduates. Simple linear regression analysis was
conducted in examining the impact of curricula
reforms on addressing employability challenges
among graduates. The standard error or margin
tolerance of 5% or 0.05 was used in this study as
recommended in Cohen et al. (2018) as a
conventional measure. The results are presented
in Table 2.

The coefficient of determination (R?) shows how
the curricula reforms share effects on addressing
employability challenges. The coefficient of
determination (R?) for addressing employability
challenges was 0.671 indicating that curriculum
reform can explain 67.1% (.671) of the variance
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in addressing employability challenges, meaning
that other factors that this study did not cover
could explain the other 32.9% variance. The
model value was consistent with the suggestion
of Cohen (1988) that the substantial model value
(R?®) should be at least 0.67. This means
curriculum reform has substantial positive effects

on addressing employability challenges among
graduates and  enhancing employability
prospects. This implies that curricula reforms are
crucial in leveraging graduates’ employability in
the rapidly changing labour market and society,
ensuring the relevance and functionality of their
skills and competences.

Table 1. Background information of the respondents

Variable Category Frequency Percentage
Gender Male 136 55.97
Female 107 44.03
Total 243 100
Educational qualification level Certificate 13 5.35
Diploma 11 4.53
Bachelor' degree 76 31.28
Masters 118 48.56
PhD 25 10.29
Total 243 100
Sources of knowledge and Cert 13 5.35
Skills of curricula issues Dip 6 247
BA 69 28.40
P-Dip 1 0.41
Cert + Dip 5 2.06
Cert + Dip + BA 14 5.76
Cert + Dip + BA + MA 2 0.82
Cert + Dip +BA +MA + PhD 3 1.23
Cert + BA +MA 5 2.06
Dip + BA 33 13.58
Dip + BA + MA 20 8.23
Dip + BA +MA + PhD 5 2.06
BA + MA 37 15.23
BA + MA + PhD 3 1.23
Post-Dip + MA + PhD 4 1.65
BA + PhD 2 0.82
Seminars, workshops and 14 5.76
research activities
Cert.+ BA 7 2.88
Total 243 100.00
Working experiences Under five years 38 15.6
5-10 years 69 28.4
11-19 years 80 32.9
20 years and above 56 23.0
Total 243 100.0

Source: Field data (2024)
Note: Cert = Certificate; Dip = Diploma; BA = Bachelor; P-Dip = Postgraduate Diploma; MA = Masters

Table 2. Effects of curricula reforms on employability

Model Summary®
Model R R Square  Adjusted R Square Std. Error of the Estimate
1 .8192 .671 .669 55917

a. Predictors: (Constant), Curriculum reform
b. Dependent Variable: Employability skills
Source: Field data (2024)
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Table 3. Curriculum reform in addressing employability challenges

Coefficients?
Model Unstandardized coefficients  Standardized t Sig.
coefficients
B Std. Error Beta
1 (Constant) .485 .168 2.888 .004
Curriculum .875 .042 .819 20.624 .000
reform

a. Dependent Variable: Employability skills

As shown in Table 3, there was a positive
(B=0.819, p=0.000) and significant (p<0.05)
relationship  between  employability  skills
development and curriculum reform. This proves
that the relationship between employability skills
and curriculum reform is statistically strong and
not simply by chance. The findings corroborate
findings by Misni et al. [22] who found a
significant correlation (3 = 0.337, p = 0.000)
between employability = competency  and
curriculum design. Curriculum reform was found
to have large effect-size (8 = 0.801) compared to
effect-size of curriculum design (=0.337) on
employability. This implies that curricula reforms

have a significant impact on addressing
employability challenges among graduates,
showing that curriculum reform is vital for

aligning employment needs of graduates making
them ready for employability. The findings also
align with some researches [5,33], which

indicated that, countries have been implementing
curricula reforms at varying rates and using
varying approaches in recent years to equip
students with skills for a world that is changing
rapidly. The regression results imply that
curriculum reform is a functional strategy for
managing employability challenges at any
point by maintaining relevance of education in
terms of relevant skills, 215t century skills, as well
as global competences, as has also been
evidenced from the previous studies when
compared with the findings of the current
study.

The qualitative data from interviews on how
curricula reforms  address  employability
challenges was analyzed thematically, as shown
in Table 4, and presented as narratives and
verbatim, providing valuable insights into the
quantitative data.

Table 4. Qualitative data analysis

Category

Theme

Description

Curriculum
reform

Relevance

Relevant skills

Global competence

Guarantees that the knowledge and skills taught in
schools are current with trends

Curriculum reform is necessary to ensure that
learning objectives and outcomes remain constantly
relevant.

Education practices to be aligned with the demands
of current needs as guided by the requirements of
21st century skills

The national goals and mission for the future are
fulfilled through the curricula reforms

The curriculum reform shapes the skills to make
them relevant according to the needs of the country
and job market requirements

Curriculum reform helps in integrating global
perspectives in education to prepare graduates for
international markets

Employability
skills

Skill gaps

Skills mismatch

Curricula reforms fill the gaps identified during the
needs assessment because gaps are the foundation
of all reforms

Curriculum reform ensures matching of skills, hence
leveraging employability prospects

Source: Field data (2024)
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Data from interviews as outlined in Table 4
revealed that curricula reforms help address
employability  challenges by  maintaining
relevance of education in preparing students for
employment. Relevant education guarantees
quality of education outcomes and hence
enhance the quality of knowledge and skills
contingent to the needs of the labour market and
society at large. One respondent had the
following to express:

Curricula reforms guarantee that the knowledge
and skills taught in schools are current with
trends since they adapt education to changes
such as those in technology, which necessitate
the development of new pedagogy, knowledge,
and skills.

Another respondent had this to say:

Since society and needs are dynamic, curriculum
reform is necessary to ensure that learning
objectives and outcomes remain constantly
relevant. Thus, curriculum reform is required in
order to bring significant innovations in education
that are pertinent to changing needs of the
society.

Curricula reforms enhance the relevance of
education to adapt to societal and labour market
dynamism, ensuring the quality and relevance of
content and instructions. From the findings it can
be inferred that, curriculum reform should
incorporate the latest and most applicable
innovations in education, making it more relevant
in adapting to current contexts and making
graduates functional in the labour market. In
such a way, curriculum reform helps to solve the
problem of skills gaps, attributed by the changing
needs of the labour market and require new set
of skills and competence for effective
functionality in the labour market. The findings
are supported by previous research indicating
that education tailored to society and the job
market significantly enhances employability
among students [27]. Curriculum reform
improves instruction and learning effectiveness,
enabling students to develop essential skills for
job market's  success  and increased
employability [28]. Curricula reforms can help in
tailoring the education to actual needs of the
society, students and the labour markets by
adjusting the objectives, contents and
instructions to integrate employability skills
aspects.

Further data indicates that curricula reforms
improve education relevance through effective
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needs assessment practices. The needs
assessment practices help to know the labour
market conditions, skills nature as well as
education trends. In that way, it helps to identify
the skill gap, actual labour market needs,
discrepancy in education and inform the need of
curriculum reform by citing exactly the areas
which may be affected by the curriculum reform.
One of the respondents stated:

Reforming curriculum makes education relevant
in that any reform based on needs assessment
determines the necessity for curriculum reform.
One of the needs is the skills for functionalities of
personnel or graduates, which touch directly on
employment. Reform is driven by demands,
which means that it affects graduates'
employability.

In reality, needs assessments help policymakers
and decision-makers identify the actual labour
market situations in comparison with the
practices of education. With needs assessment,
it is possible and easy to come up with kind of
knowledge and skill sets for responding to the
actual needs and demands in the market. This
helps to prepare students for future employment
by enhancing their skills and competencies
through  practical learning. The finding
corroborates previous study which revealed that
needs assessment is a useful technique for
determining the prerequisites as well as the
knowledge, skills, and abilities required for the
operation of the job market [34]. An effective
needs assessment adapts education to current
trends, ensuring relevance by providing evidence
based on actual labour market demands.
However, if the needs assessment determines
the reforms, the curricula reforms should be
linked to the needs assessment as well
However, it is unclear why curricula reforms in
the country have not contributed to alleviating the
skills challenges and leveraging employability
skills among graduates. The argument was made
that most Tanzanian curricula reforms did not
significantly affect employability skills.

The 21st century emphasizes the development of
employability skills as a key theme for
sustainable living, reflecting the significant
changes in work and education around the world.
According to the presented data, it is obvious
that contexts influence education, hence 21st
century skills requirements affect the nature and
type of skills in raising labour market
performance. It is curricula reforms that align
education provision with these requirements, as
stated by a respondent:
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The current demands for knowledge and skills
are different from those of the past, so if we don't
reform the curriculum, we won't be able to meet
them. In order to make skills more relevant, we
must align practices with the demands of current
needs as guided by the requirements of 21st
century skills.

The requirements of the 21st century skills have
driven a shift in curriculum and educational
guidelines, emphasizing the need to adapt to the
ever-changing world. This has led to a focus on
reshaping curricula to align with 21st century
skills to improve labour market performance and
sustainability. The finding is consistent with some
previous studies s [35] which evidence that
curriculum reform in Brazil was done to align
education practices with 21st century skills for
students to effectively thrive in the labour market.
Reimers [21] indicates that students need to
develop skills in the 215t century to lead fulfilling
and productive lives as global citizens. Many
countries have been required to redesign their
curricula as a result of technological
developments that require individuals to live and
work in 215t century [36]. The study indicates the
significance of curriculum reform in preparing
graduates with 21st century skills, ensuring that
they are prepared to fit the demanding
environments.

It is noted that curriculum reform is the strategy
used to update the skill sets to meet societal and
job needs, making them relevant and adaptable.
The finding further indicates that curricula
reforms effectively align relevant skills with
national goals and aspirations. Students are
connected to national goals and aspirations
through curricula reforms, ensuring that they
contribute to achieving these goals and
transforming education into a reality. The
respondent explains that the change in national
goals and priorities necessitates curricula
reforms:

The national goals and mission for the future are
fulfiled through the curricula reforms. For
instance, America reformed curriculum to meet
knowledge and skills required for the Ilunar
mission when she initially intended to send
people to the moon.

The Tanzania Development Vision 2025
emphasizes curriculum reform as a crucial skill
development strategy that education should be
restructured and transformed qualitatively and
quantitatively, with a focus on promoting

creativity and problem solving in line with
national development (URT, 1999). The National
Employment Policy (2008) mandates education
institutions to regularly adapt their curricula on
the dynamic needs of works, ensuring that skills
remain relevant and functional. The study reveals
the importance of aligning education curricula
with national goals and mission to ensure that
graduates possess relevant skills for achieving
these objectives and enhancing the country's
economic development.

Qualitative data clearly revealed that curricula
reforms can enhance graduates' exposure of
international markets by incorporating global
knowledge and interdisciplinary skills, crucial for
the dynamic and complex workforce environment
of the 218t century. In the 21st century's rapidly
changing job market, students must develop a
diverse range of skills applicable across various
disciplines. The respondent explained that
knowledge of global economic development
trends becomes increasingly important, as it is
vital for their employment that they exhibit global
perspectives. The respondent in detail explained:

Knowledge of global economic development
trends becomes increasingly important, as it is
vital for their employment that they exhibit global
perspectives. In so doing, curricula reforms help
integrate global perspectives in education to
prepare graduates for international markets.

The modern workforce demands global
competence and exposure for labour market
adaptability and flexibility both nationally and
internationally. The finding aligns with previous
study that due to global economy and the
economic realities of markets; it is critical to
integrate global competency into education in
preparing students for the twenty- first-century
economy [37]. The call for integration of global
competency in education, acknowledges the role
of curriculum reform as the strategy to achieve
the stated goal. Also, Schejbal and Irvine [38]
add that global awareness is important because
society and the way of doing business today
require multicultural skills. With curriculum
reform, this skill is effectively integrated in the
education system to equip students with global
competence to sustainably thrive in the global
labour market.

5. CONCLUSION AND RECOMMENDA-
TION

The study has found that curriculum reform
significantly enhances graduates' employability
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skills. This effect is achieved by maintaining the
relevance of education, aligning educational
practices to 21st century demands, which guide
job requirements and educational operations,
promoting relevant skills, and fostering global
awareness. Curriculum reform is crucial for
incorporating practical skills into educational
programmes, based on an effective and
functional needs assessment. The study
recommends that the agency responsible for the
curriculum of basic education and other training
institutions like universities should regularly
implement curricula reforms to ensure relevance
and quality in meeting the nation's evolving
priorities and labour market needs. The
competence framework should be established to
ensure consistent alignment of education with
relevant employability skills. Also, stakeholders
like the government, training institutions,
policymakers, and educational institutions should
conduct thorough needs assessments to
understand job market demands, inform
curriculum development, and determine
necessary skills for market functionality.

6. IMPLICATION
FINDINGS

OF THE STUDY

The results highlight the importance of regularly
assessing the needs, relevance, and fit of
knowledge, skills, and competences to ensure
they remain relevant to market demands, thus
helping  policymakers develop skill-based
curricula and policies. The results inform how
curriculum reform is a strategy for enhancing
graduates’ employability prospects by ensuring
the relevance and fit of knowledge, skills and
competences for sustainable functioning in the
labour market.
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INTRODUCTION

The curriculum is the foundation of education,
serving as a guidelive and roadmap for various levels
of education (Bhargava, 2020; URT, 2015) for
providing students with knowledge and skills for a
better bving, Cuorrdewlom ean sometimes  lack
quality, relevance, and flexibility, necessitating
additional strategies to evhance adaptablity to
labour market needs (Mgaiwa, 2021; OECD, 2020).
In line with that, Tanzania has taken varying
imitlatives, including cwrdeulum reforo to leverage
skills for employability (Paul & Tilya, 2014; URT,
2021y Also, the Natopal Skills Development
Programme was established as a framework for
enbancing skills development for smployability
(URT, 2021; World Bank, 2016). Tanzania is still
facing  significant  challenges regarding  skills
wismateh, as the dispenity between the skills
graduates acquired through education and those
demanded in the labour markst, despite efforts to
develop relevant skills (URT, 2015, 2021). URT
(2018} attributes that the existing skills mismateh is
the result of cwricla lacking industry linkages.
Mgaiwa (2021) highlights that addressing skills
reguines  effective  practices  dn the
curriculum. Bradley et al. (2021) advocate for
effective practices in developing relevant skills for
integration  imto  edwcation  through  cundewlooy
reform. Also, UNESCO (2021) emphasized the
necessity of integrating best practices in sducation to
enhance employability skills. Therefore, this study
analyzed the best comievlum  practices
developing the smployability skills of graduates at
various education levels in Tanzania.

LITERATURE REVIEW

Theoretfeal Reviow

mismatch

for

The framework for Bmployability serves as the
theoretical guide of the study. The framework was
developed by Cole and Tibby in 2013 o offer
practical guidance when integrating employability
skills into the education system. The functionality of
the framework involves four reflexive steps i.e.
discussion, reflection, action, and evaluation. At the
discwssion, stakebolders review sxisting practices to
identify areas for improvement. From reflection,
strategies are developed based on the identified
areas. The strategies are translated into actionable

ssue 4, 2024

plans and then evaluated to assess their effectiveness
and relevance in developing employability skills
(Blackmore et al., 2016; Cole & Tibby, 2013). Even
though the framswork lacks a direct linkage between
employability practices and curriculum reform, it
offers a systematic approach to developing
employability skills in educational practices and s
adaptable to curriculum reform efforts, making it
switable for this stwdy as its strengthe surpass its
weaknesses.

TEmapiries] Reviow

Khampirat et al. (2019) found that work-integrated
learning  significantly  develops  confidence,
initiative, motivation, and self-reflection which are
important attributes  for  emplovability,  Worke
integrated learning offers students an understanding
of  workplace  culture, westing  sxpectations,
developing personal attributes, coping with
changing work environment and developing carser
strategies (Melennan & Keating 2008; Orrell 2004;
Cooper, Orrell & Bowden 201C). The report of
UNICEF in 2019 ranked career development
learning as a crucial subject area for developing
transterable skills, Also, the stwdy by Ho et al
(2022 found carser development learning effective
in helping students identify clear caresr paths,
wnderstand work requirements, and mest necessary
qualifications. According to Munishi (2022), the
absence of guidance and counselling services in
higher education significantly contributes to the
shortage of soft skills among graduates.

The study by Oluseye et al. (2017) found positive
effects of entreprepsurship edvcation on self-
employment initiatives among Nigerian science and
technology students. Also, the study by Prabhat and
Simi  (2021) reported positive effects of
entrepreneurship  skills om  employability,  For
Tllingworth (2023), entrepreneurship skills may
significantly Improve leaming experiences  if
integrated as a core subject matter of the curriculum.
Similarly, Ouragin and Lakhal (2023) favour the
interdisciplinary model of integrating
entrepreneurship  skills into the curriculum,
integrating it doto  venlows disciplines, Forther,
entrepreneurship skills are included in the European
key competency Farmwork as among eight crucial
skills for employability (Buropean Commission,
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2019). Entrepreneurship education in the curriculum
can lead to selt-employment. Technology pedagogy
has {nercestngly beon rocognized as & stretogy for
developing 21%-century skills through teaching and
learning. Technological pedagogy has a positive
impect on developing 21% contury skills (Semaile &
Wolwele, 2022). Technological use bas innovatively
promoted student-centred learning (Walker et al.,
2017, Re et al, 2019). Lesnlog techoologies
transforming traditional classroom instruction into
collaborative learning (Ra et al., 2019). Fau and
Woream (2018} found that the integration of
techuologienl pedagogy lo sducation significantly
the emplovability of vouth. The
competoney framework hes ranked digital ltorzcy
among the top eight skills for emplovability
(European Commission, 2019). Digital literacy has
positive effects on perceived emplovability skills
(Kee et al, 2023).

enhances

Conceptugl Franrevork

ssue 4, 2024

Assessment has been viewed as important in
influencing soft skills for graduates at different
levels of education (Reimers, 2020; Munishi, 2022).
Practiczl-based assessment accondlog to Oman et al.
(2022) makes students comprehend real-life issues
as well as develop problem-solving skills. Sanga
(2019) and Wolf (1995) maintain that traditional
paper-based  asscssments  are  {osufficlont  for
zssessing competence, and soft skills in clasyroom
assessments. Miller and Konstantinou (2022)
suggested reflective essossment 28 offective in
developlng employability skills throwgh work: based
zssesyment. Reflective assessment 2llows students to
understanding
problems and skill development (Mello et al., 2021).
However, literature reviews suwrveyed did ot
comprehensively reveal how effectively to integrate
the practices loto Tanzavizo education cwricula,
despite providing insights on thelr impact on skill
development.

connect  scientific to real-life

Wiguree 12 Process of Dntegrating Best Curricuttom Practices for Ko ployability

Needs Assessment Practice

Stakeholders with
Diverse Attributes e.g.
e Knowledge & skills

e Experience

The conceptual framework o Mgl lndicates the
process of intogreting best cwrdenlum practices in
education to enhance employability skills among
graduates. The needs assessment process ldentifies
areas of weakness in education compared to the
lzbowr market demands. The resules from the needs
assessment inform on the need for curriculum

Best curriculum practices

e Entrepreneurship education
e Technological pedagogy
e Authentic assessment

¥

Employability Skills
i.e. can be relevant or irrelevant

practices effective for addressing the challenges o
education hindering employability. Stakeholders
with diverse knowledge, skills and experiences are
collaborating in suggesting and adapting practices
best in skills development. The practices may avail
to aspects content, pedagogy,
assessments. The adapted practices permit the

such as and
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curriculum to provides graduates with quality and
relevant skills  essential for ewmployability, as
depicted in Figure 1. Generally, the best practices for
ceveloping smployablity skills are determined
through needs assessment, enriched with inputs from
stakeholders by aligning them to the needs of the
labowr market.

METHODOLOGY

The stucy msed a mixec-methods approach with a
convergent design, involving 243 participants from
a 658-target population, including university
academics, tutors, curriculum developers, analysts,
acvocates, and employers under ATE, The study
niilized Cochran's adjusted formmula to sample 231
participants from a target population, with 12
responcents participating o interviews obtained
through saturation. A total of 231 participants
including nniversity acacemics, teachers, tntors, and
cwrienium  developers, were randonly selected,
with 12 participants chosen purposively from faculty
deans, curriculum directors, NGOs
officers, and senior researchers. The study utilized a
self-developed 5-Lent scale questionnaire, which
was tested for internal consistency nsing Cronbach's
alpha (o = 0.807). Research clearance and pormits
were obtamed achering to ethical congiderations and

executive
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research logistical procedures. The data was
analyzed both quantitatively and qualitatively, The
Statistical Packages for Social Sciences (SPSS)
version 26 was nsed for quantitative data avalysis.
The quantitative data analysis confined to mean
scores, standard deviations and multiple linear
regression. The descriptive statistics smonmarized
respondents' agreement with perceived curriculum
practices on employability skills, while oultiple
regression examined the statistical effects of these
practices on skill development. The qualitative data
collectsd  thromgh analyzed
thematically and presented as Darratives
verbation, The stucdy was thoronghly examdined by
comparing and merging both quantitative and
qualitative cata,

RESULTS AND DISCUSSION

The simdy analyzed the best curdeulum practicss o
cevelopng employablity skills among gracnates.
The data from questionnaires were firstly analysed
descriptively using mean scores and  standard
deviations and presented in descriptive table. Table
4.1 presents the descriptive smowmary on the best
practices for developing employablity skills from §
Likert scale statements which ranged from
l=strongly disagres to S=stmongly agree as follow:

interviews  was

and

Talble 1.z Best Curdenlum Proctices that Imnprove Ermployability Skills

Etatements N Tleam  Std. Deviation

Cgreer development learning focns on bulding travsferable skills 231 4.1039 85848

suitable for a wide range of career paths.

Carger cevelopment learning provide stucdents with doformation

about various jobs so as to make infomed decisions about their 231 41558 85055

future carecr.

Work_ integrated lea}rmng ‘offers (_)pportumty for mentorship from 231 42554 80198

experienced professionals into their chosen fields.

Worl§ integrated learmng helps tp br}dge the gap between academic 231 42165 88263

learming avd work practical application,

Entrepr'eneyrshlp eduqatlon equips stgdents VYlth the necessary skills 231 42078 98693

to flourish in a dynamic and competitive business environment.

fﬁtﬁ:preneurshlp education fosters innovation and job creation 231 4.4935 273920
. e .

Technologl‘cal pedagogy facilitates casy development of 21 231 42051 84518

Century skills.

Technological pedagogy faclitates the development of digital skills 231 4.1948 90466

and ultimately enhances employability

Source: Field Data (2024)

The cata in Table 1 shows that respondents generally
agree on career development learning, work-
integrated learning, entreprenenrship scucation, and

technological pedagogy as best cmrieninm praciices
for improving employability skills. These practices
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can be adapted in curricula to enhance employability
skills of graduates at various education levels.

Accordingly, a multiple linear regression analysis
was conducted to examine the impact of various best
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curriculum practices on graduates' employability
skills development, using a standard emor tolerance
of 5% as recommended by Cohen et al. (2018) a
conventional measure, The results are presented in
Table 2 and 3 respectively as follows:

Table 2: Effects of Best Currfenlmm, Practices to Enhance Knployabifity Skills

Model Summary®

Model R

R Sqmare

Adfmsted 2 Sgnare

1 54

.568

559

a. Predictors: (Constant), Technological pedagogy, Career development learning, Entrepreneurship education,

Work-integrated learning
b. Dependent Variable: Employability skills

The (R?) shows how career development learning,
work integrated learning, entrepreneurship
education, and technological pedagogy, as best
curriculum practices, share effects on developing
emplovability skills, The (R2=0.568) indicates that
career  development learning, work integrated
learming,  entreprenewrship  education
technological pedagogy  practices  collectively
contribute to 56.8% of the development of
emplovability skills, The wvalue in the model

and

(R?=0.568) indicates a larger effect size
(0.568>0.26). This implies that the integration of
these practices in curricula significantly affects the
development of employability skills among
graduates at various educational levels. Turther, it
imnplies that regular evaluation of curenla is crcial
to determine if practices are still relevant or require
modification, indicating the need for cumioulum
reform either entirely or incrementally.

Table 32 Best Cwcdewlum Practices to Bohance Employab ity Skills

Coeficients
Unstandardized Coeffielents Standardized Coeflficlents
Model ] Beta Sle
1 (Constant) .000 999
Career development learning 162 .196 .008
Work-integrated learning 110 147 .047
Entrepreneurship education 355 444 .000
Technological pedagogy 376 298 .000

a. Dependent Variable: Employability skills

Table 3 reveals a significant positive relationship
between  employability skills development and
career development learning, work-integrated
learning,  entrepreneurship  education,  and
technological pedagogy curriculum practices
(B=0.196, p=0.008; C=0.147, p=0.047; B=0.444,
p=0.000;, Pp=0.298, p-0.000), respectively,
relation to the relative strength of one practice over
other practices on developing emplovability skills, it
appears that entrepreneurship education exerts the
strongest  nflmence  (PB=0.444),  followed by
technological pedagogy (B=0.298), then career
development learming (B=0.196), and lastly the
work integrated learning (0.147), The results imply

In

that entrepreneurship education is the curriculum
practice that has the strongest influence while work:
integrated learning has the least influence on
developing employability skills. Entrepreneurship
education significantly impacts the development of
employability skills, which is in line with the
research of Prabhat and Simi (2021) which found
that entrepreneurship skills significantly enhance
students’ employability, Also, the Buropean Key
Competency Framework regarded entrepreneurship
skills has significant positive effects on
employability skills (Buropean Commission, 2019),
Similarly, the impact of technological pedagogy on
the development of emplovability is supported by

532 | This work is licensed under a Creative Commons Attribution 4.0 International License.




[image: image51.png]East African Journal of Education Studies, Volume 7,
Article DOI https://doi.org/10.37284/eajes.7.4.2386

the findings from the study of Kee et al. (2023) that
digital literacy significantly enhances perceived
employability and transferable skills. Equally, the
Fuwropean key competence framework indicates that
technological  pedagogy  positively  impacts
employability  skills development (European
Commission, 2019). Moreover, the role of career
development learning in developing employability
skills has been supported in the study of Khanpirat
et al. (2019), which indicates that work-integrated

ssue 4, 2024

learning significantly enhances student work skills
performance,

The qualitative data from interviews on best
curriculum practices for developing employability
skills anong graduates at different educational level
was analyzed thematically, as shown in Table 4, and
presented as narratives and verbatim, providing
valuable insights into the quantitative data.

Table 4: Qualitative Jata Analysts for Best Currlenlum Practice

Category Wlherve Deserfption.
e Graduates often lack sufficient career information upon
graduation due to the absence of career education as part
Career development ;
. of general education
learmding : :
o Caresrorelated dvformation prevents graduates  from
making wrong career choices
e Effectively links classroom academic learning with
Work-integrated practical application
learning o Tield attachments such as internships should be included
in the corriculom.
Entrepreneurship o Enhances sclf-cmployment skills
Curriculum education e Incorporate entrepreneurship into all courses
practices o Techrological pedagogy has become an unavoidable
: global trend v the modem context of rapid change
Technological o .
foster digital skills
pedagogy

e Technological pedagogy should be at the centre of

educational institutions

o Aggessing

the practical application of academic

knowledge

Authentic .
assessment

Assessment by nature should not rely on paper-and-pencil
tests but rather on methods based on actual experience

o Reflective assesswent method is effective In assessing
skill-based education learning outcomes

Source: Field data (2024)

Career Developent Leamming

Data from Table 4 revealed that most graduates
incorporating career education into the cwricmlun
aids students in developing skills suitable for various
career paths, thereby preparing them for their future
carcer choices. Carcer information. aids students i
making informed decisions about their future careers
by providing them with knowledge about the
characteristics and fundamental requirements of
different jobs. The study aligns with the UNICEF
report in 2019 ranking career development learning
as a crucial subject for developing transferable skills.
Ho e al. (2022) indicate career development
learning helps students develop clear career paths,

understand work requirements, and mest necessary
qualifications.

Also, data reveals that graduates often lack sufficient
career information upen graduation dues W the
absence of career education as part of general
education. One of the respondents explained that
information is for enhancing
employability skills, as it allows students to explore
diverse optons baged on thelr interests and
aspirations. Another respondent insisted that the
curriculum should incorporate career education to
provide students with essential job market
information, preventing them from making wrong
career cholces, Mushi (2023) argues that the lack of

career crucial
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guidance and counselling in higher learning
instituions is a sigrificant factor cortributing to the
shortage of soft skills among graduates. The
Natioral Employmernt Poliey (2008) reveals that
vocational guidance and counselling constitute
inputs for improving youth employment. The
Natioral Skils Development Strategy 20162027
promotes career development learning as an
intervertion to improve youth skils and faciitate
their transition to the workforce. Early access to
career information in education helps students
choose subjects that align with their caresr goals,
accressing the chalenge of gracuates lacking crucial
career information,

Work-integrated Learning

Data from Table 4, indicates that work-integrated
learting  effectively  links
learning with practical application. Work-integrated
learting effectively integrates clasyoom acacemdcs
with  practical.  work, thereby evhavcivg  the
cevelopment of employability skils, Work-
ittegratec learting entalls essential aspects for
graduates’ future performance and sustainability in
the labour market, ivcnding the ratwe of the work
enviroroent, The fivdings of the study corroborate
SOME  PIEVIouS suggesting  that  work-
ittegrated learming alds students in understanding
workplace culture, meeting expectations, developing
persora. attributes, copitg with chavging work
environments and developing career strategies
{Cooper et al., 2010; MclLenvar & Keatng 2008,
Orrell 2004).

classroom academic

studies

The Brdings further revealsc that to effectively
improve employability skills among graduates, field
attachments such as internships should be made a
common practice of education particularly, at
traivivg levels, Ore participant stated that

In order to help students graduate with the
practical skills needed in the job market, 1
believe field attachment such as internships or
field training should be included in the
curriculum to equip students with practical
skills and experiences for the job market.

The education system should incorporate work-
related practices to improve learning methods,
expose stucents to working enviroroments, and boost

sue 4, 2024

confidence in preparing for future occupations. The
firdivg adgrs with the stucy by Khaompirat et al.
(2019), which found that work-integrated learning
fosters students' confidence, work skills, initiative,
motivatior, acd sefrefectior. The Natiora. Five-
Year Development Plan 2021/22-2025/26 and the
Watioral Skill Developmert Strategy 20162027
prioritize workplace practices like internships as key
tools for skill development.

Entrepreneurship Education

Table 4 shows that entrepreneurship education
equips students with the recessary skills to excel in
a competitive business environment by promoting
self-ermployability Erireprereurship
ecucation  enhances entreprenenrial
skills and innovation, enabling them to pursue self-
emnployment, thereby increasing their chavces of
success. The finding underscores the importance of
entreprereurship ecucation in equipping individua's
with the gkils to ftmovate and create employment
opportunities. The finding cortoborates the stucy by
Tingworth. (2023},  which  indicates  that
entreprenewrship  oducation  shapes  students”
mingsets by promoting creativity, innovation, and
problem-soving  skils. Also, the finding
corroborates the stucy of Oluseye et al. (2017),
which  fourd that enrepreneurship ecucation
positively affects self-employment initiatives among
graduates.

mindsets.
individuals’

Further, results reveal that ivcorporating
entrepreneurship education in the core curriculum
sigrificant’y improves studernts’ emnplovabitity skills.
Most respondents support ittegrating
entrepreneurial education and skills into the main
cwricwum, tather thao as ac extracurricular.
Integrating entrepreneurship education in all course
or subjects at al levels can enbance the vse of
entrepreneurial skills from diverse fields, increasing
the chavce of excelling fn the labour market. Ore

participant observed the following.

Incorporate entrepreneurship into all courses,
even if it is literature or history, to equip
students with skills from various disciplines,
enabling them to independently manage their

lives by applying interdisciplinary
entrepreneurial  skills to explore various
opportunities.
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Another participant made the following statement.

I suggest incorporating entrepreneurship skills
into all subjects in order for students to see
opportunities and potentials within their field of
specializagion.  Siudenis  should  identify
potentials in their specializations to capitalize
on opportunities by commercializing activities
and services in their chosen field of study.

Entrepreneurship can significantly benefit students
by integrating it into all subjects or courses, allowing
thern to travsformn their felds into commercial
ventures, countering  the  stereotype  of
entreprereurship Jdmited to small busivesses. The
findings are consistent with previous research by
Tlingworth (2023} who a'so suggested incorporating
entreprereurship skils into the cwrricwum as core
subject matter. Ouragin and Lakhal (2023) support
ihe study findings for an interdiscipinary model to
integrate entrepreneurship skills into education,
incorporating skills from various disciplines.

Technological Pedagogy

The data in Table 4 revealed that technological
pedagogy bas becomne ar unaveidable global trend fn
modern context of rapid chavge. This kivd of
teaching places a strong emphasis on using
techrology to foster digital abilities, which are
currently essential for job prospects. Technological
pedagogy makes the adoption of 21* century skills
and digita. literacy easier, especialy in the era of
wobalization, where digital [fiteracy fs a crucial job
The study suggests  that
incorporating technological pedagogy into education
is a straightforward  approach  to  developing
employability skills. The finding aligns with the
stody by Samala and Molwele (2022) that
technology integration positively enhances the
development of 21% contury skills. Techrology fn
education bas faciitated pedagogica. inrovation,
allowing student-centred learning activities to thrive
(Walker, Jenkins & Voce, 2017).

market  success.

Purther, the study reveals that technological
pedagogy should be at the centre of educational
institutions to completely incorporate the worldwide
trend of broadening the acquisition of knowledge
and skills. Technological pedagogy integrates digital
tools, orine patformns, and blended learning

methodologies into education, preparing students for
professioral  settings
demands. The study corroborates previous research
indicating  that leaming  technologies  are
transforming traditional classroom training by
promoting collaborative learning (Ra et al., 2019).
Techrologica. pecdagogy is a global wwend that
emphasizes the integration of digital skills in
education, ertbancing
employment opportunities. The study by Fau and
Moreau (2018) supports the notion that
incorporating technologica. pedagogy in education
car. evhance youth empoyabiity.

and modern workforce

which is crucial for

Authentic Assessment

The findivgs of the study reveal that authemtic
assessment is crucial for assessing the practical
appication of academic krowledge. Assessmuent is
vital for identifying strengths and weaknesses, and
providing a comprebensive  understanding  of
employability skils. The study algns with the
Framework for Broployability, emphasizing the
significarce of assessing techwiques for  their
relevance and effectiveness in enhancing
employability (Blackmore et al., 2016; Cole &
Tibby, 2013). Reimers (2020) avd Murishi (2022)
emphasize the Importavce of assessment in
erhancing teachers’ aining curricula to incorporate
soft-skill teaching. Authentic assessment enables
etucators to assess students’ practical application of
learning, providing valuable insights into their
workforee reacivess, Ove of the participants stated
thiat:

Studenis can be properly assessed for their
problem-solving, communication, cooperation,
and adaptability skills by providing them with
that
situations. assessment is crucial for assessing
students' skill development, ensuring they have
acquired relevant skills and can effectively apply
them in real-life situations.

activities are similar to real-world

The study findings imply that the effectiveness of
employability skill development is complemented
by the process of authentic assessments, which s
helpful in monitoring the progress and status of the
acquired skils and if the students are ready to apply
the acquired skills. Accordingly, the study revealed
that employability skills assessment should use real-
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life experiences, with reflective assessment methods
being effective in evalnating leaming outcomes,
particularly in showcasing initiative, creativity, and
critical  thinking. Cune paticipant provided a
commentary in line with the reflective assessment,
stating:

I advise using the reflective assessment
technique. For instance, when teaching history,
I might assign students to survey the Tabora
municipality to identify resources that are being
misused and to learn how to use them properly.
This would allow students to gain real-world
experience while learning about the proper use
of resources. In order to help them create jobs
for themselves and others, as well as to keep the
town clean, I can also assign them the
responsibility of considering the idea of starting
a factory based on the cabbages in the town.

The finding implies that reflective assessment
promotes critical thinking and creativity, emeial for
emplovability, by comparing classroom leaming to
real-life simations, thws significantly improving
graduates’ emplovadility skills. The finding s
consistent with Miller and Konstantinou (2022) who
emphagized  the of  reflective
agsesyment i enhancing  employvasility  skills
throngh work-based assessment, Mello et al, (2021)
found that & reflsctive approach enhances students'
skill awareness, allowing them to connect scientific
mnderstanding to real-wordd problems and skill
development.

CONCLUSION AND RECOMMENDATION

effectiveness

The smdy suggests that intsgrating carser
development, work-integrated learning,
entrepreneurship education, technological
pedagogy, and authentic assessment into

curieniums can significantly fvprove graduates’
employability and problem-solving abilities. The
smdy that technological pedagogy,
entrepreneurial education, and authentic assessment
are the most effective curriculum practices for
enhancing emplovasility skills among graduates.
The study suggests incorporating technological
pedagogy into currienla to enbance digital literacy
skills and design relevant courses for teacher training
in entrepreneurship for long-term employability
development. Higher and basic education shonld

reveals

ssue 4, 2024

adopt a reflective assessment approach to evaluate
outcomes, fostering initiative, creativity, and critical
thinking through agencies and training institutions.
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� Included in Appendix CC


� See Appendix BB, indicates the table showing how qualitative data was thematically analysed 


� Appendix BB provide evidence on how qualitative data from interviews were analysed thematically 





