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This study examined student teachers' perceptions of the effectiveness of teaching practice in secondary schools in Rombo District, Tanzania. It aimed to address three key research questions: examining student teachers' views on feedback from tutors, exploring the professional support provided by in-service teachers, and identifying challenges faced by student teachers during teaching practice. A convergent design with a mixed-methods approach was employed, utilising purposive and stratified random sampling to select 170 participants, including 140 student teachers, 15 school heads, and 15 academic teachers. Data collection methods included questionnaires and semi-structured interviews. Findings revealed that student teachers regarded feedback from tutors as instrumental in developing their professional competencies, with constructive criticism and guidance helping to enhance their teaching skills. The study found that in-service teachers significantly support student teachers by providing practical insights, strategies, and mentorship that enhance skill development. However, challenges such as accommodation issues, limited time, inadequate supervision, and poor program planning negatively impact the teaching practice. The study highlights the importance of feedback from lecturers and mentorship from in-service teachers in developing student teachers' professional skills. However, it notes that logistical issues, insufficient supervision, and poor program planning significantly hinder the effectiveness of teaching practice.
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CHAPTER ONE TC "CHAPTER ONE" \f C \l "1" 
INTRODUCTION AND BACKGROUND TO THE PROBLEM TC "INTRODUCTION AND BACKGROUND TO THE PROBLEM" \f C \l "1" 
1.1 Introduction TC "1.1 Introduction" \f C \l "1"  
This study aimed to assess the perceptions of student teachers regarding the efficacy of teaching practice in designated secondary schools in Rombo district of Kilimanjaro Region. This chapter outlines the contextual background of the issue, presents a clear statement of the problem, articulates the study's purpose, delineates its research objectives and questions, and defines key terms pertinent to the investigation. Additionally, it addresses the scope of the study, outlines its limitations, and underscores its significance in the field of teacher education.
1.2 Background to the Problem TC "1.2 Background to the Problem" \f C \l "1"  
The effectiveness of an education system heavily relies on the quality of teacher preparation and development. Teachers are pivotal in achieving educational goals, thus necessitating a blend of content and pedagogical knowledge for excellence (Angelo & Cross, 2000; Perraton, 2010). Effective teacher education encompasses structured programmes, mentoring, and practical experience to equip educators with evolving skills and knowledge (Komba & Kira, 2013). Despite challenges, teaching practice cultivates competencies like critical thinking and emotional expression (Phillips, 2012), crucial for effective teaching.
In the context of teaching profession, there are different forms of teaching practice adopted in teacher preparation which include: Single Lesson Teaching Practice (SLTP) and Microteaching Practice (MT) and Block Teaching Practice (BTP) (MoEST, 2020). During teaching practice session, student teachers are equipped with actual classroom experiences. The domains expected to be nourished during teaching practice session include lesson preparation, classroom management, instruction and communication skills, development and usage of teaching aids (Siddique & Anwer, 2020). Student-teachers from universities and other learning institutions that prepare teachers must be exposed to the teaching practice to experience the actual teaching profession.
Teaching practice has been identified as a crucial and integral part in the preparation of teachers and initiating them into the actual teaching profession (Kihwele & Mtandi, 2020). The skills and knowledge that are instilled and nurtured to teachers during their theoretical sessions in their respective colleges are practised during the teaching practice and university lectures assess their mastery of theoretical components of the teaching profession. In that regard, understanding the perceptions of student teachers towards the teaching practice is significant because the readiness, willingness and feelings may positively or negatively affect planning, implementation and assessment (Blazar & Kraft, 2017). The perceptions of teachers support that they experienced may minimise loads of their lesson, support to carry out their plans as well motivate them to develop new pedagogies to improve teaching (Ozdas, 2018). 
Therefore, if a teacher has positive perception towards the preparation of the lesson plan, this means that he or she can deliver proper teaching skills to student teachers. International comparisons highlight the significance of effective practicum programmes in teacher education (Chen & Mu, 2010). In Finland, for instance, field-based teacher education includes extensive coursework and a full year of clinical experience, thus emphasising research-based practices (Sahlberg, 2010). Similarly, in Japan, prospective teachers undergo professional critique, focusing on subject matter rather than personal critique (Wong et al., 2005). The U.S. implements a six-week teaching practice period, with regular examiner visits to ensure quality (University of Malta, 2008), while South Africa mandates five weeks annually, emphasising teaching competence (Kvatermik, 2001).
In Kenya, student-teachers perceived teaching practice positively because the session was found to be beneficial to the teaching profession and provides support to teacher trainees to acquire competencies in managing learning processes necessary for the teaching profession (Koros, 2016). Similarly, in Uganda, teaching practice was identified as training that greatly contributes to teacher education because it is the time for experimenting in practical teaching (Bwiruka et. al., 2021). The practice is perceived as pivotal to professional development of teachers’ training because student-teachers get an opportunity to translate theory into practice with the help of supervisors.
In Tanzania, teaching practice is a critical component of teacher education as it aims to bridge theory and practice. However, challenges like inadequate supervision hinder skill development such as communication skills, presentation skills among others (Komba & Ernest, 2013, Laizer, 2022). Conversely, Msuya's (2022) study portrayed a positive scenario, emphasising mentorship and comprehensive orientation. These conflicting perspectives necessitate further exploration, thus incorporating insights from student teachers, educators, and administrators for a nuanced understanding of the teaching practice effectiveness.

1.3 Statement of the Problem TC "1.3 Statement of the Problem" \f C \l "1" 
Teaching practice stands as a cornerstone within teacher education, offering student teachers a platform to hone their skills in lesson planning, delivery, assessment, and overall pedagogical practice. It serves as a vital arena where student teachers observe experienced educators in action, thus learning teaching techniques firsthand and subsequently applying them in classroom settings. Moreover, teaching practice provides an avenue for student teachers to engage in self-evaluation, thus reflecting on their teaching experiences through discussions with both practising teachers and lecturers.
Despite its intended objectives, teaching practice has sparked a contentious debate regarding its efficacy in cultivating the teaching skills of student teachers. Scholars hold divergent views on this matter, with some advocating for its pivotal role in shaping competent educators. According to a study by Kihwele and Mtandi (2020), pre-service teachers view teaching practice as an indispensable aspect of their training, instrumental in refining their pedagogical competencies. 
They argue that it serves as a crucial bridge between theory and practice as it equips aspiring educators with the necessary skills to effectively utilise teaching and learning materials. Conversely, critics argue that teaching practice often falls short in imparting essential abilities to student teachers. They highlight instances where graduate teachers continue to employ inadequate teaching techniques despite completing multiple teaching practice blocks during their training. Furthermore, concerns have been raised by the Tanzanian public regarding the perceived shortcomings of instructors, linking them to the low performance of secondary school pupils in national exams. In that context, this study sought to delve into these contrasting perspectives among scholars by evaluating the effectiveness of teaching practice in the selected secondary schools in the Rombo district in Kilimanjaro Region.
Top of Form
1.4 General Objective of the Study TC "1.4 General Objective of the Study" \f C \l "1" 
The current study intended to assess student teachers’ perceptions on the effectiveness of teaching practice in the selected host secondary schools in Rombo district, Kilimanjaro.
1.4.1 Specific Research Objectives TC "1.4.1 Specific Research Objectives" \f C \l "1" 
This study was guided by the following specific objectives:
i. Explore student-teachers’ perceptions towards lecturers’ feedback during teaching practice session in secondary schools in Rombo District.
ii.  Identify professional assistances that student teachers receive from the in-service teachers during the teaching practice in secondary schools in Rombo District.
iii.  Examine the challenges that student teachers face during the teaching practice in secondary schools in Rombo District.
1.4.2 Research Questions TC "1.4.2 Research Questions" \f C \l "1" 
The following research questions guided this study:
i. How do student-teachers perceive lecturers’ feedback during the teaching practice session in secondary schools in Rombo District?

ii. What are professional assistances that student teachers receive from in-service teachers during the teaching practice in secondary schools in Rombo District?

iii. What are challenges that student teachers face during the teaching practice in secondary schools in Rombo District?
1.5 Significance of the Study TC "1.5 Significance of the Study" \f C \l "1"  
The findings of this study are expected to provide information to policy makers that will help them to design and implement policies related to teaching practices for students’ teachers in Tanzania and outside.  The findings of this study will also add value to the existing body of knowledge in the field of teaching practices. Scholars may use this document as a source of information for issues regarding the teaching practice. Moreover, this research findings will shed light on various educational stakeholders like teachers, students-teachers, university lecturers and parents on the matters related to student-teachers’ perceptions of the effectiveness of the teaching practice. 
1.6 Scope of the Study TC "1.6 Scope of the Study" \f C \l "1" 
This study was confined in Rombo District, Kilimanjaro Region. Both, private and public secondary schools where students-teachers were located for the teaching practice session were included in this study. Students-teachers, head of schools and academic teachers of schools were included. The participants were included in this study due to their direct and indirect involvement in the entire teaching practice activities in the schools.
1.7 Delimitation of the Study TC "1.7 Delimitation of the Study" \f C \l "1" 
The study was confined to Rombo District in Kilimanjaro Region. It involved both public and private secondary schools, heads of school, academic teachers and student teachers who were directly involved in the teaching practices. It absorbed the perceptions of feedback from lecturers, professional support from in-service teachers, and the challenges encountered during teaching practice, while excluding wider institutional factors and viewpoints outside the specified participant groups.
1.8 Limitation of the Study TC "1.8 Limitation of the Study" \f C \l "1" 
Various challenges that the researcher faced during data collection included tight schedules of teachers that made it hard for them to fill in the questionnaires. Likewise, some of the respondents filled incomplete questionnaires.  To address this problem, the researcher extended the deadline for questionnaire submission to accommodate the busy schedules of the teachers. Also, the researcher provided additional support and reminders to ensure that the respondents understood the importance of completing the questionnaires in full.
I.8.1 Key Operational Definitions TC "I.8.1 Key Operational Definitions" \f C \l "1" 
Teaching practice: teaching practice is a period that a student teacher spends teaching at a school as part of his or her training. Teaching practice is an important component of becoming a teacher. It grants student teachers experience in the actual teaching and learning environment.
Student teacher: in the context of this study, is a university student who is working under the guidance of a certified teacher in an approved setting. A student teacher, while serving a non-salaried internship under the supervision of experienced teacher, shall be accorded the same protection under the law as that accorded the experienced teacher.

Student teachers’ perceptions: in the context of this study, they refer to thoughts or mental images which student teachers have about teaching practice activities. These perceptions are shaped by their background knowledge and life experiences and influence their career advancement.
University lecturers: refers to the academic staff from the university who are eligible to assess students’ practices during teaching practice. These University lecturers grade student-teachers in the classroom and outside classroom for the activities that are related to the teaching profession.
Head teachers:  These are those teachers who are in charge of a school or senior teachers within a school they are responsible for managing the school and making sure that everything is running smoothly on a day-to-day basis.
Academic teachers: are those teachers who provide efficient and effective teaching and learning experiences for   students. Or refers to teachers who work within an academic setting 
CHAPTER TWO TC "CHAPTER TWO" \f C \l "1" 
LITERATURE REVIEW TC "LITERATURE REVIEW" \f C \l "1" 
2.1 Introduction TC "2.1 Introduction" \f C \l "1" 
This chapter presents the conceptual definition of variables of the study, review of theories related to the study, review of empirical literatures, conceptual frameworks and synthesis of knowledge gap. Proponents of the theory and relevance of the theory to the study are explained. Related literatures are organised according to the major themes.  The variables of the study are presented in the conceptual framework.
2.2 Theoretical Framework TC "2.2 Theoretical Framework" \f C \l "1"  
This study is framed within Lev Vygotsky's Social Constructivism theory (1978), complemented by the insights of Engestrom (1987) and other scholars. The theory resonates with the study's exploration of teaching practices within a school environment, involving a community of learners consisting of students and novice teachers. Social constructivism posits that learners actively construct knowledge through social interactions, thus emphasising the significance of participation within a community of learners. Moreover, it underscores the influence of culture, encompassing language, attire, and beliefs, in shaping cognitive development under the guidance of adults (Bank & Medwry, 1995; Swan, 2005).
Within the realm of teacher professional competence, the study identifies four modes of interaction. These include demonstration teaching practices involving teachers, students, teacher educators, and student-teachers. Subsequently, microteaching facilitates interaction among student teachers, followed by interactions among students, teacher educators, and student teachers during individual lesson teaching practice. Finally, block teaching practice involves interactions between student teachers and students, potentially with assessments conducted by teachers and tutors.
In the context of social constructivist teaching, scaffolding plays a crucial role by giving feedback in both individual lessons and extended teaching periods. This aids learners in constructing knowledge and completing tasks effectively. 
Novice teachers benefit from the guidance provided by experienced educators and assessors during their teaching practice, thus enhancing their understanding of effective teaching methodologies. This perspective underscores the notion that education is not merely transmitted by teachers but also acquired through environmental interactions. Therefore, in this study, student teachers acquire teaching knowledge through their active engagement in teaching practice programmes, thus reflecting the principles of the theory (Swan, 2005; Cannella & Reiff, 1994).
2.3 Empirical Literature Review TC "2.3 Empirical Literature Review" \f C \l "1" 
2.3.1 Student-teachers’ Perceptions towards Lecturers’ Feedback during Teaching Practice Session TC "2.3.1 Student-teachers’ Perceptions towards Lecturers’ Feedback during Teaching Practice Session" \f C \l "1"  
Studies on student teachers’ perceptions towards teaching practice produce mixed feelings. A study by Ikitde and Ado (2015) on the attitude of students towards teaching practice done in Nigerian universities found that overall, student teachers had negative attitude towards teaching practice. The result also indicated a significant difference in the performance of student-teachers based on their attitude while a non-significant difference existed between male and female student teachers. 

On the contrary, the study by Planella (2013) that investigated about students’ perception of peer assessment with a case of University of Girona, had positive attitude towards teaching practice. Through questionnaires that were administered before and after the peer assessment process to 416 students studying 11 different subjects in four different fields, the results suggest that students had a positive predisposition towards this methodology, both before and after its implementation. Students perceived it as both motivating and recommended methodology facilitating the acquisition of learning at different levels. 
In a descriptive study conducted at Ekiti State University, Olugbenga (2013) surveyed 1200 student teachers enrolled in the Faculty of Education.  The findings from questionnaire responses revealed that, with the exception of 400-level students, the majority held negative perceptions of teaching practice. The study recommended an improvement in induction processes to underscore the significance of this pivotal educational component and address the generally lacklustre attitudes among students.

Similarly, a study by Percara (2014) examined the perceptions of supervisory feedback within teaching practicum programs involving student teachers and university supervisors from three central Argentinean public universities. It involved 24 student teachers and 8 supervisors, utilised questionnaires and interviews to gather data. By employing a mixed methods approach, the research yielded valuable insights into the nature of supervisory feedback within this context, thus enriching our understanding of the subject matter. The aforementioned literature review reflects a spectrum of sentiments towards teaching practices. For instance, studies by Planella (2013) and Percara (2014) indicated positive perceptions towards teaching practice, whereas Olugbenga (2013) and Ikitde and Ado (2015) portrayed negative perceptions. These divergent findings from various studies conducted outside Tanzania underscore a contextual gap that would warrant further investigation.
Top of Form
2.3.2 Professional Assistances Student-Teachers receive from in-Service Teachers during Teaching Practice Session TC "2.3.2 Professional Assistances Student-Teachers receive from in-Service Teachers during Teaching Practice Session" \f C \l "1"  
Student teachers are expected to get warm welcoming while at host institutions during teaching practice. According to Martin (2008), experienced teachers are responsible for providing support to student-teachers comprehensively and as the student-teachers become new teachers, they can still continue acquiring skills up to the experience curve. In this context, student teachers who at the beginning receive support from teachers, staff members or teacher-coach have reported feeling confident in their abilities for teaching duty as reported by Merryman (2006).
A study conducted by Maphalala (2017) focused on mentor teachers' perceptions and roles in preparing student teachers from the University of South Africa (UNISA) during teaching practice in cooperating schools. Employing a mixed methods approach, 46 mentor teachers completed questionnaires, while 15 of them participated in interviews to offer qualitative insights. The findings indicated that mentor teachers perceived their primary role as facilitating the integration of student teachers into the teaching profession. This involved assisting them in developing competence across various dimensions of school functioning, including lesson planning, classroom management, effective teaching strategies, and resource utilisation.
Similarly, Vumilia and Semali (2016) conducted a study that examined the impact of mentoring and socialisation during teaching practice in Tanzania on the quality of teacher education. They surveyed teacher trainees who reported positive experiences with mentors and believed that pre-service mentoring programmes could enhance the quality of education. The study revealed that mentoring bolstered trainees' confidence, self-control, lesson preparation, and classroom performance through collaborative teaching and social support.

The study conducted by Michael (2017) in Tanzania, focused on the impact of in-service teachers on enhancing university student-teachers' teaching skills during practice sessions. It investigated this phenomenon by using a mixed-methods approach. Surveys, interviews, and focus groups involving 52 participants across six secondary schools and one university in the Dodoma region revealed that in-service teachers were playing a significant role in improving student-teachers' teaching competencies. This conclusion was corroborated by the academic masters from the sampled schools.
Top of Form
2.3.3 Constraints that Student Teachers Face During the Teaching Practice Session TC "2.3.3 Constraints that Student Teachers Face During the Teaching Practice Session" \f C \l "1" 
In a study conducted by Helminen (2014) at Salford University, an examination into the assessment of student teachers' practical training was undertaken. Employing a narrative review methodology, which amalgamated qualitative and quantitative data, the research uncovered inconsistencies and subjectivity in the assessment process. Three distinct assessment phases were identified, yet there were notable instances of confusion among both mentors and students regarding the procedures and timing of the assessments, thus indicating underlying challenges.
A study conducted by Delmenit (2016) in Finland on the evaluation of student teachers' practical training, was further explored. The research highlighted issues such as inconsistent assessment practices, subjective assessments, and variations in assessment quality. Challenges encompassed insufficient guidance, convoluted evaluation forms, doubts regarding the efficacy of written assignments in reflecting practical skills, and time constraints faced by mentors in delivering timely assessments.
Arif et al. (2022) conducted research in Pakistan, revealing that pre-service teachers were encountering moderate challenges during teaching practicum, including class size, teaching unrelated subjects, diverse teaching methods, additional classes, and non-teaching duties. However, this previous study overlooked student teachers' perspectives on how teaching practice contributes to their development as competent educators. Thus, this study aimed to address this gap by examining student teachers' opinions on the role of teaching practice in enhancing teacher competence. 
In the by Komba and Kirra (2013) on teaching practice in Tanzania, a qualitative research approach was employed across four Tanzanian regions, involving 191 student teachers. The findings indicated that the duration of teaching practice was inadequate for students to cultivate effective teaching skills. Additionally, supervision was criticised for lacking flexibility and guidance, thereby limiting its benefits for students. Consequently, the study recommended a revision of teaching practice procedures to bolster the quality of teacher training.
2.4 Conceptual Framework TC "2.4 Conceptual Framework" \f C \l "1"  

Conceptual framework refers to the tool in research that aims at enabling the researcher develop awareness and understanding of the situation under scrutiny and to communicate it to the reader (Kombo& Tromp, 2006). Figure 1.1 presents the conceptual framework for the study that shows the independent variables and dependent variable. 
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Figure 2.1: Conceptual Framework TC "Figure 2.1: Conceptual Framework" \f F \l "1" 
In Figure 1, the inter-relationship between independent variables and dependent variable is illustrated. Teaching practice and assessment programme are independent variables which when done precisely, result to a win-win relation with the outcomes. Teaching practice is one of the teacher training programmes in which trainees engage in the practicability of the learned theoretical knowledge. It focuses much on the presentation of body of knowledge and the precise use of methods and approaches. When done properly, it is likely to result to the appealing score from assessment and therefore leads to better results.

Dependent variable: effectiveness of teaching practice plays a role of a dependent variable thus resulting to the precise independent variables. Competence and confidence are achieved from equitable and fair assessment feedback together with professional assistance from in-service teachers. The mastering of the teacher training programmes due to student-teachers’ perceptions expect to add to their competence in subject matter and teaching methodologies.

2.5 Synthesis and Knowledge Gap TC "2.5 Synthesis and Knowledge Gap" \f C \l "1" 
The literature review has delved into a broad spectrum of research within the realm of teacher education, ranging from a global outlook to the specific context of Tanzania. Central themes explored encompass teaching practice, methodologies for teacher preparation, attributes of proficient educators, and hurdles encountered in implementing teaching practice. Previous studies primarily aimed at establishing the professional benchmarks for teachers while scrutinising the structure of the teaching practice programmes on the international scale. However, a notable research void concerning the perspectives of student teachers regarding the efficacy of teaching practice in Tanzania was identified, which therefore, this study sought to fill.
CHAPTER THREE TC "CHAPTER THREE" \f C \l "1" 
RESEARCH METHODOLOGY TC "RESEARCH METHODOLOGY" \f C \l "1" 
3.1 Introduction TC "3.1 Introduction" \f C \l "1" 
This chapter presents various procedures and methodologies which were used to achieve the study objectives. The chapter includes research approach, research design, and area of the study, targeted population, sample and sampling techniques, data collection methods, data analysis procedures, trustworthiness of the findings and ethical issues.

3.2 Research Paradigm TC "3.2 Research Paradigm" \f C \l "1" 
This study adopted a pragmatic approach as it allows the mixture of methods in collecting and analysing data (Creswell, 2009; Tashakkori and Teddlie, 2008). It is assumed in this study that research questions can be best answered within this paradigm, thus resulting in pragmatic knowledge. Consequently, pragmatists advocate integrating methods within a single study (Creswell, 1995). This is further supported by Sieber (1973) who argues that, since both qualitative and quantitative approaches contain inherent strengths and weaknesses, researchers should utilise the strengths of both techniques in order to better understand the social phenomena. 

3.3 Research Approach TC "3.3 Research Approach" \f C \l "1" 
The research approach refers to the overall strategy and plan that the researcher adopts to conduct study in order to answer the research questions. Creswell and Plano-Clark (2018) identify three research approaches namely quantitative, qualitative and mixed approach.  This study employed mixed research approach to assess student-teachers' perceptions of teaching practices effectiveness in the selected host schools in Rombo District. A mixed-methods research approach is a combination of qualitative and quantitative approaches (Creswell & Creswell 2018). The use of mixed methods approach provided flexibility to the researcher to obtain massive information using both qualitative and quantitative data collection techniques. In this regard, qualitative methods helped the researcher to collect data by using interview while quantitative methods helped the same to collect data by using questionnaires.
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3.4 Research Design TC "3.4 Research Design" \f C \l "1" 
Research designs are procedures for collecting, analysing, interpreting, and reporting data in research studies that guide a researcher (Cohen et al., 2018). This study employed convergent design under a mixed-methods approach. According to Creswell and Plano-Clack, (2018), a convergent design helps the researcher to collect both qualitative and quantitative data simultaneously for the purpose of gaining a deeper understanding of the research problem. Therefore, convergent design helped the researcher to collect both qualitative and quantitative data regarding the perceptions of student-teachers, lecturers and academic teachers in relation to the teaching practice in secondary schools in Rombo District.  
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3.5 Study Area TC "3.5 Study Area" \f C \l "1" 
The research was conducted in Rombo District, one of the seven districts in the Kilimanjaro region of Tanzania. Situated to the North and East of Kenya, with the Siha District and Hai District to the west, and Moshi Rural District to the south, the selection of this area was meticulously reasoned. Rombo was selected because it has many public and private secondary schools that admit student-teachers for the teaching practice activities. For the past five years the district has been receiving a reasonable number of students’ teachers for teaching practice. Rombo has both public and private secondary schools, each differing in size and how they are managed, making it an ideal place to compare different school settings. The district is easy to reach, has supportive administrators, and already works closely with teacher training institutions, which made it practical and reliable for conducting this research. Above all, Rombo district has conducive working environment and friendly living costs for student-teachers compared to other districts in the Kilimanjaro region.
3.6 Target Population TC "3.6 Target Population" \f C \l "1" 
Population of the study refers to all people or objects of which the researcher is interested to investigate (Leavy, 2017). In this study, the target population consisted of student-teachers, head teachers, and academic teachers involved in teaching practice at secondary schools in Rombo district. These groups were selected due to their direct participation in teaching practice activities. Head teachers were included for their critical role in supervising and coordinating the teaching practice process, ensuring alignment between college requirements and practical implementation at the school level. Academic teachers were chosen for their responsibilities as mentors, including planning academic activities and assigning teaching subjects to student-teachers. Student-teachers formed the core of the study, as their teaching practice experience was shaped by the guidance and support of both head teachers and academic teachers. The total population comprised 765 individuals: 675 student-teachers, 45 head teachers, and 45 academic teachers, all drawn from 45 secondary schools in Rombo district that hosted student-teachers during the 2024 teaching practice session
3.7 Sample size of the Study TC "3.7 Sample size of the Study" \f C \l "1" 
According to Creswell and Creswell (2018), sample refers to items or unit selected from certain population to represent the population. The sample size for the study was 170 respondents. The sample size was determined by Krejcie and Morgan’s (1970) sampling Table. Therefore, the sample included 140 student-teachers, 15 head of schools, and 15 academic teachers selected from 15 secondary schools that were selected purposively.
3.8 Sampling Techniques TC "3.8 Sampling Techniques" \f C \l "1" 
Sampling techniques refer to procedures that the researcher employs to select the respondents from the population.  Probability and non-probability sampling technique were used in this study. Probability sampling enabled the researcher to select the respondents who provided quantitative data while non-probability sampling technique enabled the researcher to select the respondents who provided qualitative data. 
3.8.1 Purposive Sampling Technique TC "3.8.1 Purposive Sampling Technique" \f C \l "1" 
Purposive sampling is a technique in which the researcher uses his or her own judgment to select members of the population for the study (Black, 2020). In order to select the respondents, the researcher purposively selected 15 secondary schools based on the number of student-teachers hosted and their experience in hosting student-teachers. Purposive sampling technique was used to select the head of schools and academic teachers due to virtue of their position in the schools. Therefore, the sample included 15 head of schools and 15 academic masters from the selected schools that hosted student teachers.
3.8.2 Stratified Sampling Technique TC "3.8.2 Stratified Sampling Technique" \f C \l "1" 
Stratified sampling technique was considered due to heterogeneous nature of the population of student-teachers involved in the teaching practice. The technique ensures inclusion of different categories of the respondents. According to the Rombo District Secondary Education Officer, a total of 675 student-teachers comprised male and female student-teachers from various universities and teachers’ colleges. The researcher established two clusters based on the gender of the respondents and applied simple random sampling technique to obtain the sample for the study. With the aid of simple random sampling technique, 91 male student-teachers and 41 female student-teachers were selected.  
3.9 Data Collection Methods TC "3.9 Data Collection Methods" \f C \l "1" 
This study used a mixed methods approach, combining questionnaires and interviews to gather data. The questionnaires collected quantitative data through structured, closed-ended questions, which allowed for statistical analysis of trends among respondents. On the other hand, the interviews provided qualitative insights, giving participants the chance to share their thoughts in detail and explain their reasons and motivations. By integrating these methods, the researcher was able to gain both broad, measurable information and a deeper understanding, leading to a thorough analysis of the research issue.
3.9.1 Semi-Structured Interview TC "3.9.1 Semi-Structured Interview" \f C \l "1" 
Semi structured interviews were used to collect qualitative data from the head of schools and academic teachers in the host schools involved. The type of interview used enabled the researcher to develop probing questions for the matters that required more clarifications during the interview session. Interview helped the researcher to elicit individuals' opinions, beliefs, and emotions in their own language. Interview guide was developed to extract insights from head teachers and academic teachers from the selected schools in Rombo district. 
The interview session lasted between 30 to 40 minutes. In-depth interviews enabled the researcher to delve deeper into the responses, seek clarification, and maintain an open dialogue with the head of schools and academic teachers. Therefore, the researcher collected information from the head of schools and academic teachers regarding their perception toward teaching practice by using interview guides.
3.9.2 Questionnaire TC "3.9.2 Questionnaire" \f C \l "1"  
A questionnaire is defined as a set of written or printed questions arranged systematically to gather information from the respondents (Orodho, 2016). In this study, the questionnaire was employed to collect quantitative data from the student teachers. Both open-ended and close-ended questions were utilised to gather insights from the participants. The questionnaire served as a means for the researcher to obtain information from the participants regarding students’ perceptions of the effectiveness of the teaching practice. The questionnaire comprised of five scales Likert scale questions that each respondent was required to respond to accordingly. 
3.10 Data Analysis Procedures TC "3.10 Data Analysis Procedures" \f C \l "1" 
3.10.1 Qualitative Data Analysis TC "3.10.1 Qualitative Data Analysis" \f C \l "1" 
The qualitative data gathered from the semi-structured interviews underwent content 
analysis, following coding themes approach by Miles and Huberman (1994). Quotations were incorporated as necessary to present views and opinions of the respondents. The analysis adhered to a coding system that guided the examination of a text, audio, and visual data by Denscombe (2017). The analysis process involved three steps: data reduction, data display, and drawing conclusions, thus ensuring that the research objectives were effectively addressed and the findings were validated.

3.10.2 Quantitative Data Analysis TC "3.10.2 Quantitative Data Analysis" \f C \l "1"  
The quantitative data, collected from closed-ended questionnaires, underwent straightforward statistical analysis, which involved coding and tabulation. Coding assigned numerical values to responses, thus facilitating their categorisation into specific groups aligned with the research objectives. Descriptive statistics namely mean, and percentage were used to analyse the collected data. Tabulation summarised the raw data in statistical Tables, thus aiding in the data analysis by presenting figures and percentages. This method streamlined comparison, error detection, and various statistical calculations.
3.11 Reliability and Validity of the Research Instruments TC "3.11 Reliability and Validity of the Research Instruments" \f C \l "1"  

Validity and reliability were essential criteria for ensuring the credibility and accuracy of the research findings. In this study, validity and reliability were ensured as follows:
3.11.1 Reliability TC "3.11.1 Reliability" \f C \l "1"  

According to Cohen et al. (2018), reliability refers to the dependability, consistency

and replicability of the instruments over time and over groups of the respondents. In this research, ensuring reliability in qualitative instrument was paramount to upholding the trustworthiness of the data being collected. Triangulation and peer debriefing was employed to ensure dependability, credibility, confirmability and replicability of the qualitative instruments namely interview guides. Reliability of the Likert scale items of quantitative instruments was ensured through pilot study where Cronbach Alpha coefficient of 7.5 was obtained.  According to Okendo et al. (2020), a Cronbach’s Alpha Coefficient that exceeds 0.70 is considered reliable for most of the social science research.
3.11.2 Validity TC "3.11.2 Validity" \f C \l "1" 
According to Mohajan (2017), in order to ensure the content validity of the quantitative instruments, a panel of experts in the given field of study has to be given the instruments to provide a verdict on their effectiveness. In the context of the current study, face and content validity of the research instruments was ensured by a research expert from OUT. Instruments were given to academic staff of OUT at the Kilimanjaro regional centre to crosscheck any typographical errors and coherence of questions with regard to the study topic. Research supervisors were also provided with the instruments to ensure their validity. 

3.12 Ethical Considerations TC "3.12 Ethical Considerations" \f C \l "1" 
Ethical considerations play a crucial role in the data collection process, as they are pivotal for maintaining trustworthiness (Rwejuna, 2013). Therefore, this study was conducted with utmost adherence to educational research standards, particularly emphasising the rights of subjects, compliance with the Open University guidelines on education research, privacy, confidentiality, participant informed consent, and respect for the respondents' rights.

Observing research protocol: Before data collection, a research permit was obtained from the Deputy Vice Chancellor (Academic, Research and Consultancy). The letter was then then submitted to the Kilimanjaro Regional Administrative Secretary (RAS), who facilitated the researcher's introduction to the District Administrative Secretary (DAS). Subsequently, the DAS facilitated the introduction letter to the District Executive Director, who, in turn, introduced the researcher to the Heads of School, thus marking the initiation of the data collection phase.
Confidentiality: To maintain confidentiality and privacy, the respondents were not identified by their actual names; instead, pseudonyms or code numbers were used for identification purposes. Moreover, information obtained from the participants was strictly utilised for academic purposes and kept confidential between the researcher and the respondents.
Participants’ informed consent: To honour the participants' consent, the researcher ensured that all of the participants were informed about the purpose and true nature of the study. They were invited to participate freely, without any form of intimidation.
Acknowledgement of sources: This study acknowledged all referred to scholars to prevent plagiarism and other forms of academic misconduct. References and citations in this study adhered to the APA 7th edition referencing style, following the guidelines of the Open University of Tanzania for conducting research and academic writing.
CHAPTER FOUR TC "CHAPTER FOUR" \f C \l "1" 
DATA PRESENTATION AND ANALYSIS 
 OF THE FINDINGS TC "DATA PRESENTATION AND ANALYSIS" \f C \l "1" 
4.1 Introduction TC "4.1 Introduction" \f C \l "1" 
This chapter presents and discusses the   findings of the study. It commences with an overview of the return rate of the instruments and the demographic characteristics of the respondents.  The presentation of the findings was structured according to the predefined objectives of the research to ensure a systematic examination of the findings in relation to the research goals. Statistical interpretations were integral to the analysis as they gave quantitative insights into the perceptions of student teachers. Graphs and Tables were employed to visually represent the numerical data, thus facilitating a clearer understanding of the trends and patterns observed. Additionally, thematic analysis was utilised to dissect qualitative data, thus allowing for a comprehensive exploration of the underlying themes emerging from the perceptions of the student teachers. 

4.2 Instruments Response Rate TC "4.2 Instruments Response Rate" \f C \l "1" 
The instruments of this study aimed at collecting both quantitative and qualitative data from the student-teachers, head of schools and academic teachers. Quantitative data from the student-teachers were obtained through questionnaires, while the qualitative data from the head of schools and academic teachers were collected by using interview guides. The instrument return rate regarding the questionnaires and interviews is detailed in Table 4.1.
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Table 4.1: Instruments Return Rate TC "Table 4.1: Instruments Return Rate" \f T \l "1" 
	S/N
	Instruments
	Expected
	Administered
	Percentage%

	1
	Questionnaires for student-teachers
	140
	132
	94.3

	2
	Interview guide for Head of Schools
	15
	13
	86.7

	
	Interview guides for Academic teachers
	15
	12
	80

	 
	 TOTAL
	170
	157
	92.4


Source: Field Data, 2024

The researcher aimed to collect data using questionnaires from 170 respondents in the 15 sampled secondary schools in Rombo District. These included student-teachers, head of schools and academic teachers. A total of 140 questionnaires were administered to student-teachers.  The results indicated that all 132 questionnaires were received, thus resulting in 94.3% return rate. 

Moreover, the researcher expected to conduct interviews with 15 head of schools and 15 academic teachers. However, data show that the researcher managed to conduct in-depth interviews with 13 head of schools (86.7%) and 12 academic teachers (80.0%). According to Cohen et al. (2018), an instrument return rate of 70% or higher is considered acceptable for a study. 
Therefore, the instrument return rates of 94.3%, 86.7% and 80.0% for student-teachers, head of schools and academic teachers respectively were considered sufficient to proceed with data analysis. This indicated a strong level of engagement and interest among both student-teachers and other respondents in the effectiveness of teaching practice in Rombo District, Kilimanjaro.
4.3 Demographic Information of the Student-Teachers TC "4.3 Demographic Information of the Student-Teachers" \f C \l "1" 
The questionnaires considered for analysis of demographic information were the 132 that were returned from the student-teachers in the sampled secondary schools in the Rombo district. The demographic information observed included gender of the respondents, teaching practice session, programme pursued, and subject specialisations. The summary of the demographic information of the student teachers is presented in Table 4.2.

Table 4:2 Demographic Information of Student-Teacher (n=132) TC "Table 4:2 Demographic Information of Student-Teacher (n=132)" \f T \l "1" 
	Categories of Respondents
	Frequencies (f)
	Percentage (%)

	Gender
	
	

	Male
	91
	68.9

	Female
	41
	31.1

	Teaching Practice session
	
	

	1st TP Session
	77
	58.3

	2nd TP Session
	55
	41.7

	Programme pursued
	
	

	Diploma
	48
	36.4

	Bachelor
	84
	63.6


Source: Field Data 2024

Gender of the Respondents
The data in Table 4.2 reveal that 68.9% of all of the respondents were males, while the remaining 31.1% were females. This distribution mirrors the overall gender statistics of student-teachers involved in the teaching practice in the secondary schools in Rombo District, where more male student-teachers were engaged in the teaching practice than female student-teachers. These statistics were crucial for ensuring inclusivity and equitable learning environments in the teacher training programmes, which are essential for fostering diverse perspectives and approaches in education. Therefore, the presence of male and female student-teachers indicates that the questionnaires on the perceptions of student-teachers’ effectiveness of teaching practice represented views of male and female student-teachers.
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Teaching Practice Sessions

The data in Table 4.2 reveal that 58.3% of all of the student-teachers had attended teaching practice for the first time, while the remaining 41.7% had attended the session for the second time. In the institution that offers education courses, students attend the teaching practice session twice during their educational training. Diploma student-teachers attend their first teaching practice during their first year and attend the second teaching practice in their second year. Similarly, Bachelor degree student-teachers attend their first teaching practice during their first year of their studies and attend the second teaching practice in their second year of studies. Therefore, inclusion of student-teachers who attended teaching practice for the first time and those who attended teaching practice for the second time indicates that questionnaires on the perceptions of student-teachers’ effectiveness of teaching practice represented views of different categories of the respondents.

Programme pursued 

Student-teachers who attended teaching practice in the secondary schools in Rombo were pursuing Diploma and bachelor degree from teachers training colleges and universities. Data in Table 4.2 reveal that 36.4% of all of the student-teachers who had attended teaching practice in the secondary school in Rombo district were pursuing Diploma while the 63.6% of the student-teachers were pursuing Bachelor degree. Therefore, inclusion of student-teachers pursuing Diploma in education and student-teachers pursuing bachelor degree indicates that questionnaires on the perceptions of student-teachers’ effectiveness of teaching practice represented views of both the Diploma teachers and Bachelor degree teachers.

4.4 Student-teachers’ Perceptions on the Feedback provided by Lecturers TC "4.4 Student-teachers’ Perceptions on the Feedback provided by Lecturers" \f C \l "1"  
4.4.1 Lecturers’ provision of Assessment Feedback on Time TC "4.4.1 Lecturers’ provision of Assessment Feedback on Time" \f C \l "1" 
The data indicates that the majority of the respondents, accounting for 84.8%, strongly agreed that lecturers were giving assessment feedback on time. This overwhelming agreement suggests a high level of satisfaction and confidence among student-teachers regarding the timeliness of the assessment feedback. Moreover, an additional 9.2% of the respondents agreed with this statement thus further reinforcing the positive perception of the promptness of feedback provision. However, it is noteworthy that a small proportion of the respondents, comprising 4.5%, disagreed with the statement, therefore indicating some level of dissatisfaction or concerns regarding the timeliness of the assessment feedback. Additionally, 1.5% of the respondents expressed a neutral stance, thus suggesting a lack of strong opinion on the matter.
This implies that, timeliness of assessment feedback has significant implications for enhancing the quality of teaching and learning experiences. The overwhelmingly positive agreement from the majority of the student-teachers has a positive reflection on the effectiveness of the assessment feedback practices within the educational institution. However, the presence of dissenting opinions highlights the areas for potential improvement. Addressing concerns raised by the minority of the respondents who disagreed with the statement can lead to refinements in the feedback mechanisms and processes, hence ultimately contributing to a more inclusive and supportive learning environment. Additionally, monitoring and soliciting feedback on assessment practices regularly can facilitate on going improvements and ensure that assessment feedback remains timely and beneficial for student-teachers' professional development.
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Table 4.3: Lecturers give Assessment Feedback on Time TC "Table 4.3: Lecturers give Assessment Feedback on Time" \f T \l "1" 
	Responses
	Frequency
	Percent

	
	Strongly Agree
	112
	84.8

	
	Agree
	12
	9.2

	
	Neutral
	2
	1.5

	
	Disagree
	6
	4.5

	
	Total
	132
	100

	
	
	


Source: Field Study, 2024

4.4.2 Lecturers’ Fairness of Teaching Practice Assessment TC "4.4.2 Lecturers’ Fairness of Teaching Practice Assessment" \f C \l "1" 
The data in Table 4.2 below reveal a diverse range of responses to the Likert scale opinion statement regarding the fairness of lecturers in their teaching practice assessment. A notable portion of the respondents, comprising 59.8%, strongly agreed that lecturers were being fair in their assessment practices. This indicates a majority perception of fairness among student-teachers regarding how their performance was being evaluated. Furthermore, 16.7% of the respondents agreed with this statement, thus reinforcing the positive sentiment toward the fairness of lecturers in the assessment. However, it is important to note that a significant proportion of the respondents, totalling 12.9%, strongly disagreed with the statement, thus indicating a considerable level of dissatisfaction or scepticism regarding the fairness of the assessment practices. Additionally, 6.8% of the respondents disagreed with the statement, and 3.8% expressed a neutral stance, thus further highlighting a range of perspectives on the matter.
These findings imply that, the predominance of strong agreement and agreement among a majority of the respondents suggest a generally positive perception of fairness in the assessment practices. This has a positive on the credibility and integrity of the assessment processes implemented by lecturers. However, the presence of dissenting opinions, particularly among those who strongly disagreed, underscores potential areas for concern or improvement. Addressing the concerns raised by these respondents and actively soliciting feedback on the assessment practices can help identify and rectify any perceived biases or inconsistencies, thus fostering a more equitable and supportive learning environment for student-teachers. Additionally, promoting transparency and clarity in assessment criteria and procedures can enhance trust and confidence in the fairness of the assessment practices among all the stakeholders involved.
Table 4.4: Lecturers’ Fairness in their Teaching Practice Assessment TC "Table 4.4: Lecturers’ Fairness in their Teaching Practice Assessment" \f T \l "1" 
	Responses                                              Frequency                                   Percentage

	Strongly Agree                                           79
59.8

	Agree
22
16.7

	Neutral
5
  3.8


	Disagree
9
6.8

	Strongly Disagree
 17
12.9


	Total                                                          132
  100


Source: Field Data, 2024.

During the face-to-face interview with the headmaster of school X, he had these to say:
“Lecturers regularly visit student-teachers during teaching practice to ensure that they are effectively implementing the curriculum and they also do so to give support and guidance needed.” (Interview School X, 25th January, 2024).
The interview with the headmaster of school as highlighted in the quotation above, implies that, the emphasis is on the significance of lecturers' regular visits to student teachers during the teaching practice, thus underlining their role in ensuring the effective implementation of the curriculum. According to head master of school X, these visits were serving as a crucial mechanism for monitoring the progress of student teachers and identifying the areas where additional support and guidance might be necessary.  It should be noted that by actively engaging with student teachers in the classroom environment, lecturers can give valuable insights into the teaching methodologies, instructional strategies, and curriculum alignment, thereby contributing to the overall improvement of the teaching practices. Moreover, the head master of school X highlighted the importance of these visits in fostering a collaborative relationship between lecturers and student teachers, where feedback and guidance are provided in real-time to address any challenges or issues encountered during the teaching process. 
Similarly, when the academic teacher of school Y, was interviewed, he had these to comment, “yes, lecturers do make regular visits to student teachers during the teaching practice. These visits are crucial for assessing the progress of student teachers and providing them with constructive feedback for improvement” (Interview school Y, 25th January 2024). The interview with academic teacher echoed the head teachers’ sentiment regarding the importance of lecturers' regular visits to student teachers during the teaching practice. As it was found, the academic teacher of school Y emphasised that these visits were playing a vital role in assessing the progress and performance of student teachers, thus allowing lecturers to give constructive feedback aimed at enhancing teaching effectiveness. By actively observing student teachers in action and engaging in reflective discussions, lecturers can offer tailored guidance and support to address areas of improvement and reinforce effective teaching practices. Therefore, the academic teacher Y emphasised that these visits were not only instrumental in enhancing the professional development of student teachers but also in strengthening the overall quality of education delivery within the academic institution.
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4.4.3 Nature of Feedback Given by Lecturers during the Assessment TC "4.4.3 Nature of Feedback Given by Lecturers during the Assessment" \f C \l "1" 
Data in Table 4.3 show that, a significant majority of the respondents, comprising 86.4%, strongly agreed that feedback was being provided regularly by the lecturers at the end of the lesson. This overwhelming agreement suggests a high level of satisfaction and confidence among student-teachers regarding the consistent provision of feedback after each lesson. Additionally, 11.4% of the respondents agreed with this statement, further reinforcing the positive perception of the regularity of feedback provision. However, it is important to note that a small proportion of the respondents, totalling 2.2%, expressed a neutral stance, thus indicating a lack of strong opinion on the matter. This implies that, strong agreement from the majority of student-teachers reflects positively on the effectiveness of the feedback mechanisms within the educational institution. It can be argued that    Consistent giving   of feedback at the end of each lesson can contribute to student-teachers' professional development by facilitating reflection, identifying areas for improvement, and fostering a continuous cycle of learning and growth. Additionally, the presence of a neutral stance among a small fraction of the respondents, suggests a potential opportunity to solicit feedback and preferences regarding the frequency or format of the feedback provision to further enhance the learning experience for student-teachers. Moreover, when head master of school “H” interviewed, he   added the following: 
“In overseeing student teachers during their practice sessions, lecturers play a crucial role. Regular visits by lecturers are vital to ensure that student teachers receive timely feedback and support. This involvement not only provides students with valuable guidance but also creates a supportive environment conducive to their professional growth” (Interview School H, 25th January 2024).
These findings imply that regular visits that were being paid by lecturers had a pivotal role to student-teachers during their practice sessions. They stressed the importance of regular visits by lecturers to ensure that student teachers were receiving timely feedback and support. As it was noted, this involvement not only was it providing students with valuable guidance but also was creating a supportive environment conducive to their professional growth. By closely monitoring student teachers' progress, lecturers could identify areas for improvement and offer tailored assistance, thereby enhancing the overall quality of the teaching practice.
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Table 4.5: Nature of the Feedback Given by Lecturers During Assessment TC "Table 4.5: Nature of the Feedback Given by Lecturers During Assessment" \f T \l "1" 
Responses                                              Frequency                                  Percentage  

	Strongly Agree                                            114
86.4

	Agree
 15
11.4

	Neutral
3
     2.2


	Total                                                           132
                                        100


Source: Field Data, 2024.
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4.4.4 Lecturers’ Feedback Provides Positive Change in Students’ Performance TC "4.4.4 Lecturers’ Feedback Provides Positive Change in Students’ Performance" \f C \l "1" 
The data in Table 4.4 show that, a vast majority of the respondents, totalling 94.6%, strongly agreed that lecturers' feedback was resulting in a positive change in their performance. This overwhelming agreement suggests that there was a high level of confidence among student-teachers regarding the effectiveness of the feedback given by lecturers in improving their performance. Additionally, 5.4% of the respondents agreed with this statement, thus further reinforcing the positive perception of the impact of the lecturers' feedback.
These findings further suggest that, strong agreement from the majority of student-teachers has   a positive reflection on the value and efficacy of feedback mechanisms within the educational institution.  It is to be noted that effective feedback plays a crucial role in facilitating learning, thus identifying the strengths and areas for improvement, and fostering continuous growth and development among student-teachers. This underscores the importance of giving constructive and meaningful feedback to support student-teachers' professional development journey. Additionally, the presence of agreement among a small fraction of the respondents indicates a consistent perception of the positive impact of lecturers' feedback, thus further highlighting the importance of nurturing a supportive and feedback-rich learning environment for student-teachers.
Table 4.6: Lecturers’ Fairness in their Teaching Practice Assessment TC "Table 4.6: Lecturers’ Fairness in their Teaching Practice Assessment" \f T \l "1" 
	Responses                                       Frequency                                       Percentage

	Strongly Agree                                  125                                                     94.6

	Agree
   7
                                             5.4

	Total                                                 132
                                             100


Source: Field Data, 2024
4.4.5 Assessments Lead to Improved Change in Students’ Teaching and Learning TC "4.4.5 Assessments Lead to Improved Change in Students’ Teaching and Learning" \f C \l "1" 
The data in Table 4.5 reveal the responses to the opinion statement regarding the impact of assessment on the improvement of teaching and learning strategies among student-teachers. A significant majority of the respondents (77.3%), strongly agreed that assessment was leading to an improved change in their teaching and learning strategies. This overwhelming agreement suggests a high level of confidence among student-teachers regarding the effectiveness of the assessment in driving positive changes in their teaching and learning approaches. Additionally, 22.7% of the respondents agreed with this statement, thus further reinforcing positive perception of the role of assessment in fostering improvement.
These findings suggest that, strong agreement from the majority of the student-teachers reflects positively on the value and impact of the assessment mechanisms within the educational institution.  It should be noted that effective assessment practices play a crucial role in providing valuable feedback, thus identifying the areas for growth, and informing instructional decisions to enhance teaching and learning outcomes. This highlights the importance of implementing varied and meaningful assessment strategies to support student-teachers' professional development journey effectively. Additionally, the presence of agreement among a small fraction of the respondents indicates a consistent perception of the positive impact of assessment on teaching and learning strategies, thus highlighting the importance of integrating assessment as a central component of teacher training and development programmes.
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Table 4.7: Assessment Leads to Improved Change in my Teaching and Learning Strategies TC "Table 4.7: Assessment Leads to Improved Change in my Teaching and Learning Strategies" \f T \l "1" 
	Responses
Frequency
Percentage

	Strongly Agree                                         102
77.3

	Agree
 30
22.7

	Total                                                         132
100


Source: Field Data,2024
4.4.6 Lecturers provide me with Feedback to Reflect on my Teaching TC "4.4.6 Lecturers provide me with Feedback to Reflect on my Teaching" \f C \l "1" 
The data in Table 4.6 illustrate the responses to the opinion statement regarding the provision of feedback by lecturers to facilitate reflection on teaching practices among student-teachers. On this, the majority of the respondents (68.2%), strongly agreed that lecturers were giving them feedback which made them reflect on their teaching. This significant agreement suggests a high level of acknowledgment among student-teachers regarding the role of feedback in promoting reflective teaching practices. Additionally, 25.2% of the respondents agreed with this statement, thus further reinforcing the positive perception of the feedback given by lecturers for reflective purposes. Moreover, 5.3% had neutral views. 

The findings above suggest that, strong agreement from the majority of the student-teachers underscores the importance of feedback as a catalyst for reflective teaching practices. Effective feedback not only helps student-teachers identify areas for improvement but also encourages critical self-assessment and continuous professional growth. This highlights the importance of fostering a feedback-rich learning environment that supports reflective teaching practices and enhances the quality of instruction. Additionally, the presence of agreement among a considerable proportion of respondents indicates a shared recognition of the value of feedback for promoting reflective teaching practices, thus emphasising the need for ongoing support and encouragement in this aspect of teacher development. When the academic teacher of school “V” was interviewed with regard to feedback given by the lecturers on student-teachers on the reflection of teaching practice; 
“As educators, our responsibility lies in fostering a conducive learning environment for student teachers. We should offer mentorship, constructive feedback, and resources to help them excel” (Interview school V, 25th January 2024). 
Furthermore, the respondent discusses the importance of support mechanisms for student teachers, by stating: 
“Support to student teachers encompasses observation, constructive feedback sessions, and access to resources like teaching materials and educational technology.” (Interview with the academic teacher conducted on 26th of January, 2024). 
This underscores the multifaceted approach required to assist student teachers in their professional growth.
Moreover, when the headmaster of school W was interviewed, he affirmed: 

“In-service teachers bring practical experience and real-world insights to student teachers. Their guidance facilitates a smoother transition into the teaching profession. This recognition underscores the valuable contribution of experienced educators in shaping the next generation of teachers” (Interview School Y, 25th January 2024).

Finally, the head of school identified key challenges that were being faced by student-teachers. These challenges included classroom management issues, adapting to diverse student needs, and balancing the teaching responsibilities. Therefore, these findings highlight the complex nature of the teaching profession and the various hurdles that student teachers encounter during their teaching practice sessions.
Top of Form

Table 4.8: Lecturers give me with Feedback to reflect on my Teaching TC "Table 4.8: Lecturers give me with Feedback to reflect on my Teaching" \f T \l "1" 
Responses                                              Frequency                               Percentage       

	Responses                                              Frequency                               Percentage       

	Strongly Agree                                       93
70.5

	Agree
     32
                                           24.2

	Neutral
7
5.3


	Total                                                      132
                                          100


Source: Field Data, 2024
4.5 Professional Assistance the Student Teachers Receive from In-Service Teachers During the Teaching Practice TC "4.5 Professional Assistance the Student Teachers Receive from In-Service Teachers During the Teaching Practice" \f C \l "1" 
Under this objective, the researcher investigated the professional assistance that student teachers were receiving from the in-service teachers during teaching practice.  It was found that these experienced teachers were giving invaluable guidance, sharing practical classroom management strategies and pedagogical techniques that could not be gleaned from textbooks alone. It was also found that they were providing real-time feedback on lesson plans and delivery, thus helping student teachers refine their instructional methods and adapt to diverse classroom environments. It was also found that in-service teachers were serving as mentors, thus offering support and encouragement that were found to foster the professional growth and confidence of the student teachers, thus ensuring a smoother transition into their teaching careers.

4.5.1 Subject Teachers' Assistance in Preparing Schemes of Work, Lesson Notes, and Logbooks TC "4.5.1 Subject Teachers' Assistance in Preparing Schemes of Work, Lesson Notes, and Logbooks" \f C \l "1" 
A significant proportion of the respondents (41.1%), strongly agreed that subject teachers were assisting them in preparing the schemes of work, lesson notes, and logbooks. This indicates a high level of support and collaboration from in-service teachers in the preparation of essential teaching documents. Additionally, 35.8% of the respondents agreed with this statement, thus further reinforcing the notion that such assistance was crucial and beneficial. These findings suggest that, the presence of strong agreement and agreement among a considerable proportion of the respondents portends a positive impact of in-service teachers' assistance on student teachers' preparation processes. This highlights the importance of maintaining and possibly expanding such support to ensure that student teachers are well-prepared for their teaching responsibilities.
4.5.2 Support towards Assessment TC "4.5.2 Support towards Assessment" \f C \l "1" 
The data also revealed that student teachers were receiving appropriate support for assessment from in-service teachers.  On this regard, majority of the respondents (41.1%) strongly agree and 35.8% agreed, thus indicating that the support provided in this area was highly being valued and influential. This support could include guidance on designing assessments, marking, and giving feedback to students.  Therefore, evaluating this support is important for understanding how in-service teachers can continue to contribute effectively to the professional development of student teachers. The positive responses indicate that current practices are beneficial, but there may still be room for improvement based on the neutral and disagreeing responses.

4.5.3 Guidance on Teaching Methods TC "4.5.3 Guidance on Teaching Methods" \f C \l "1" 
Another key area of support identified was guidance on teaching methods. The responses show that 41.1% of the student teachers strongly agreed and 35.8% agreed that they were always receiving guidance from in-service teachers on the teaching methods. This guidance was essential for helping student teachers develop effective teaching strategies and improve their instructional practices. The feedback on this aspect underscores the importance of experienced teachers sharing their expertise and best practices with student teachers. The positive responses suggest that such guidance is instrumental in shaping the teaching methods of student teachers, but continuous evaluation and enhancement of this support are necessary to address any gaps.
4.5.4 Cooperation and Counselling TC "4.5.4 Cooperation and Counselling" \f C \l "1" 
Regarding cooperation and counselling, 41.1% of the respondents strongly agreed and 35.8% agreed that they were receiving enough cooperation and counselling from the in-service teachers during their stay at the school. This assistance was vital for the professional and personal development of student teachers as it was making them navigate challenges and build their confidence. The strong positive responses that   the respondents showed, indicates that the majority of the student teachers were feeling well-supported in this area. However, the presence of neutral and disagreeing responses highlights the need for ongoing efforts to ensure all student teachers receive the necessary support and counselling.

4.5.5 Feedback on Lesson Planning and Conduct TC "4.5.5 Feedback on Lesson Planning and Conduct" \f C \l "1" 
With regard to this sub-theme, the responses indicate that 41.1% of the student teachers strongly agreed and 35.8% agreed that in-service teachers were giving feedback on lesson planning and conduct as well as giving advice for improvement. This feedback was crucial for the continuous improvement of the teaching practices and the professional growth of student teachers. The positive feedback suggests that student teachers were valuing the insights and advice that were   being given by the in-service teachers. However, to address the varying responses, it is important to consider different approaches and timings for giving feedback to meet the diverse needs and preferences of student teachers.
Table 4.9: Professional Assistance from In-Service Teachers during Teaching Practice TC "Table 4.9: Professional Assistance from In-Service Teachers during Teaching Practice" \f T \l "1" 
	Responses                         Frequency         Percentage   Cumulative percentage

	Strongly Agree                      79                        47.7                          41.1

	Agree                                     22
                        31.8                         77.3

	Neutral                                   5
                          6.8                           85.3


	Disagree                                 9
                          4.5                           90.0

	Strongly Disagree                  17
                 9.2
100


	Total                                      132                      100                            -


Source: Field Data, 2024
The interview with the academic masters focused on their experiences and perceptions of the professional assistance received from in-service teachers during teaching practice varied widely. In connection to this, one of the academic masters shared the following:
“The supports student-teachers receive from their mentors are valuable. They guide them during the preparation of the schemes of work, lesson plans and lesson notes. This support does not only boost students-teachers’ confidence but also ensures high quality materials that are aligned with the curriculum”. (Interview with the   academic teacher conducted on 25th January 2024). 
Another academic master reflected on the collaborative environment fostered to students-teachers, that:
“Throughout my stay, the cooperation and counselling that student-teacher received by in-service teachers were crucial. In-service teachers were always available to offer advice and support, whether it was about classroom management or dealing with student behavior. The consistent guidance on teaching methods and assessment techniques enabled student-teachers to develop effective teaching style”. (Interview with the   academic teacher conducted on 26th January, 2024).
On the same regard, during the interview, the head master of school Y had these to say:
“In-service teachers-oriented students-teachers to the school culture and professional conduct, which significantly boosted their confidence. The willingness of in-service teachers to cooperate and give feedback on student teachers’ lesson plans helped them to understand what was working well and what needed improvement. This continuous loop of feedback and reflection was essential in shaping student-teachers’ teaching practice” (Interview with the headmaster of school Y conducted on 29th January, 2024).
4.6 The Constraints Student teachers Face during the Teaching Practice TC "4.6 The Constraints Student teachers Face during the Teaching Practice" \f C \l "1" 
Under this objective, the researcher examined constraints that student teachers were facing during teaching practice. A major challenge was their limited classroom experience, which could hinder their ability to manage diverse learning needs effectively. When the academic master of school W was interviewed with regard to the constraints that student-teachers were facing, he explained: 
“For the student teachers, stepping into a classroom for the first time was a new experience to most of them. It was the moment for them to link theoretical knowledge that had been acquired and the actual practice” (Interview with the academic master of school W conducted on 25th January, 2024).
Another significant constraint that was observed was by another academic master who talked about balancing theoretical knowledge with practical application. It was noted that many student teachers were it challenging to adapt their university-acquired knowledge to real-life classroom situations. When this academic teacher was interviewed, he had these to say:
“To them it seems what works on paper doesn't quite fit the dynamic environment of a classroom, and it takes a lot of trial and error to figure out what works best. This perception-imposed difficulties in their teaching practice”. (Interview with the academic master of school W conducted on 25th January, 2024).
Additionally, the lack of adequate resources and support in some schools can pose a substantial hurdle. Student teachers often struggle with limited access to teaching materials and supportive mentorship, which can impede their ability to deliver quality education. It was reported by the academic master of one of the schools visited that; 
“In some placements, schools don't have enough resources like models, specimen, realia etc. Therefore, the absence of these resources significantly affects the actual classroom practices among student teachers” (Interview with the academic master of school W conducted on 25th January, 2024).
During interviews with the academic master and head master, it became evident that student teachers were encountering a multitude of challenges throughout their teaching practice journey. On this, one academic master expressed: 
“Finding suitable accommodation in remote areas has been a major challenge for most of the student teachers. It is difficult to focus on teaching when a student teacher is worried about reaching his/her home”. (Interview conducted on 25th January, 2024).
Another prevalent issue highlighted by both the head of school and the academic master was the insufficient time allocated for practice teaching. On this, one head master remarked: 
“Student teachers often feel rushed and overwhelmed due to the limited time available for practice teaching. This hampers their ability to fully develop their teaching skills and deliver effective lessons”. (Interview conducted on 26th January, 2024).
Furthermore, poor planning of the teaching practice programme was identified as a significant hurdle. On this, one of the head masters noted:

“The lack of clear objectives and structure in the teaching practice programme makes it difficult to navigate. Student-teachers often feel lost and unsupported in their teaching endeavours”. (Interview conducted on 25th January, 2024).
Interpersonal challenges, such as conflicts among peers during teaching practice, were also cited as impediments to student teachers' professional development. With a focus on this, one of the academic masters acknowledged this by saying: 
“Interpersonal conflicts can create a toxic learning environment, thus hindering student teachers' ability to focus on their teaching practice”. (Interview conducted on 25th January, 2024).
Additionally, inadequate supervision and guidance from supervisors were also highlighted as major concerns. In connection to this, one of the head masters stated:

“Some supervisors lack effective supervision skills something which   leaves student-teachers feeling adrift. Sometimes student-teachers need more constructive feedback and guidance to improve their teaching abilities”. (Interview conducted on 25th January, 2024).
In conclusion, this chapter has focused on   the challenges faced by student teachers during their teaching practice. It has revealed that such challenges are multifaceted. These insights, gleaned from interviews, underscore the need for collaborative efforts among educational institutions, supervisors, and student teachers to address these challenges effectively and create a supportive learning environment conducive to professional growth and development.
4.7 Chapter Summary TC "4.7 Chapter Summary" \f C \l "1"  

This chapter presented and analysed data on student-teachers’ perceptions of lecturers’ feedback during teaching practice, professional assistance from in-service teachers, and the constraints faced by student-teachers. The findings revealed overall positive perceptions of feedback, highlighting its timeliness, fairness, regularity, and impact on performance improvement and reflective teaching practices. Professional assistance from in-service teachers, including help with lesson preparation, assessment, and counselling, was valued for fostering collaboration and supporting student-teachers’ growth. However, challenges such as limited classroom experience, difficulties in translating theory into practice, resource constraints, inadequate supervision, and poor teaching practice planning were identified. These findings underscore the importance of enhancing feedback mechanisms, strengthening mentorship, and addressing systemic challenges to support student-teachers effectively.
CHAPTER FIVE TC "CHAPTER FIVE" \f C \l "1" 
DISCUSSION OF THE RESEARCH FINDINGS TC "DISCUSSION OF THE RESEARCH FINDINGS" \f C \l "1" 
There is a general consensus that teaching practice occupies a key position in any profession development programme for teachers. It provides an authentic context within which student-teachers are expected to observe the complexities and richness of the reality of being a teacher. Obviously, during the teaching practice, it is when student-teachers get opportunities to interact with learners and reflect back to all that they had learnt in colleges. This study aimed at exploring the kinds of support that student-teachers receive and the perceived challenges that they encounter during their TP in the host institutions in Tanzania.
The findings from the study regarding the timeliness of the assessment feedback imply that, timeliness of the assessment feedback has significant implications for enhancing the quality of teaching and learning experiences. The overwhelmingly positive agreement from the majority of student-teachers has a positive reflection on the effectiveness of the assessment feedback practices within the educational institution. These findings are in line with those by Hattie and Timperley (2007) who affirmed   of the importance of timely feedback in their influential work on feedback in education. They argued that feedback provided promptly allows students to make necessary adjustments and improvements to their learning, thus ultimately enhancing learning outcomes. 
Similarly, Nicol and Macfarlane-Dick (2006) highlighted the significance of timely feedback in promoting student engagement and motivation. Their research underscored how prompt feedback fosters a sense of agency and ownership over one's learning process, thus aligning with the overwhelmingly positive perceptions observed among student-teachers in this study regarding the assessment feedback timeliness. However, the presence of a minority of student-teachers expressing dissatisfaction or concerns regarding the timeliness of assessment feedback reflects the complexity of feedback provision in educational contexts. 
This aligns with the findings of studies such as that by Black and Wiliam (1998), which emphasised the need for feedback processes to be sensitive to individual student needs and preferences. They argued that while feedback is generally beneficial, its effectiveness can be compromised if not delivered in a manner that resonates with students' learning styles and preferences. Thus, the dissenting opinions among some student-teachers in this study underscore the importance of tailoring feedback mechanisms to accommodate diverse learning needs, as advocated by Black and Wiliam (1998) and other scholars in the field.
The findings regarding student-teachers' perceptions of the fairness of lecturers in their teaching practice assessment reveal that the predominance of strong agreement and agreement among a majority of respondents suggests a generally positive perception of fairness in assessment practices. This reflects positively on the credibility and integrity of the assessment processes implemented by lecturers. However, the presence of dissenting opinions, particularly among those who strongly disagree, underscores the potential areas for concern or improvement. These findings are in line with the study by Mushi and Komba (2014) who highlighted the significance of fairness and transparency in assessment practices within Tanzanian educational institutions. Their research emphasised the need for assessment processes to be perceived as fair and equitable by students to ensure their trust and engagement in the learning process. 
Additionally, the study by Rugimbana and Tewogbola (2016) underscored the importance of addressing concerns related to fairness and bias in assessment practices, particularly in teacher education programmes. Their findings stressed the pivotal role of transparent and consistent assessment procedures in promoting confidence and credibility among student-teachers. Thus, the diverse responses observed in this study regarding the fairness of lecturers' assessment practices align with the emphasis put by Tanzanian scholars on the significance of fairness and transparency in assessment within educational contexts.
The findings regarding the regularity of feedback provision by lecturers implies that regular visits paid by lecturers has a pivotal role to student-teachers during their practice sessions. This is because, they stress the importance of regular visits by lecturers to ensure that student teachers receive timely feedback and support. This involvement not only provides students with valuable guidance but also creates a supportive environment conducive to their professional growth. These findings collaborate with the broader discourse on feedback practices in educational settings, which is a topic of interest in educational research globally, including Nigeria. Studies such as those by Adeyemo and Aderibigbe (2017); Ogunniyi and Adu (2019) have highlighted the importance of regular and timely feedback in facilitating effective teaching and learning processes. These studies emphasise how consistent feedback provision can enhance student engagement, promote reflective practice, and support professional development among educators.
Additionally, Ishumi (2011) and Babyegeya (2009), emphasised the importance of constructive feedback in enhancing teaching practices and professional growth among educators. Their research highlighted how feedback from mentors and supervisors can lead to reflective practice and improvement in instructional strategies, thus aligning with the overwhelmingly positive perceptions observed among student-teachers in this study regarding the impact of lecturers' feedback on their performance.
On the other hand, the findings regarding the professional assistance student teachers receive from in-service teachers during teaching practice imply that the experienced teachers offer invaluable guidance, sharing practical classroom management strategies and pedagogical techniques that cannot be gleaned from textbooks alone. They provide real-time feedback on lesson plans and delivery, thus helping student teachers refine their instructional methods and adapt to diverse classroom environments. In-service teachers also serve as mentors, offering support and encouragement that fosters the professional growth and confidence of the student teachers, ensuring a smoother transition into their teaching careers. These testimonials underline the critical role of in-service teachers in shaping the professional journey of student teachers through continuous support and mentorship. This aligns with the findings of Katabaro (2012), who emphasised the importance of cooperative engagement in effective teaching practice, and Ishumi (2007) who highlighted the significant impact of experienced teachers' feedback on the development of teaching skills. Both scholars argue that structured support systems and constructive feedback mechanisms are crucial for the professional growth and confidence of student teachers as they ensure that they are well-prepared to meet the challenges of the classroom.
The high levels of strong agreement and agreement in the present study regarding assistance with lesson planning, assessment, and teaching methods corroborate Babyegeya’s assertion that structured support and guidance are essential for the effective preparation of future educators. This structured support not only helps in developing technical skills but also in building confidence and a professional demeanour, which are crucial for student teachers' overall growth and readiness to handle classroom challenges.
Similarly, Ishumi (2007) and Katabaro (2012) explored the dynamics of teaching practice, stressing the importance of feedback and cooperative engagement between student teachers and in-service teachers. Ishumi's research underlined the critical role of feedback in enhancing teaching practices, a point that resonates with the present findings where a significant proportion of the respondents valued the feedback given by in-service teachers. Katabaro's study further supports the necessity of a supportive teaching environment, noting that cooperation and counselling from in-service teachers significantly impacts the professional development of student teachers. The positive responses in the current study regarding cooperation and counselling reinforce Katabaro's conclusions, demonstrating that effective mentorship and supportive interactions are fundamental components of successful teaching practice programmes. These parallels indicate that fostering robust mentorship frameworks within teaching practice can lead to more competent and confident future educators.

The findings on the necessity of professional assistance from in-service teachers during teaching practice are further supported by the work of Komba and Nkumbi (2008) and Ottevanger, van den Akker, and de Feiter (2007). Komba and Nkumbi (2008) emphasised the critical role of mentorship in the professional development of teachers, noting that effective mentoring relationships contribute significantly to the improvement of teaching practices and professional growth of student teachers.  Their research aligns with the high levels of agreement observed in the present study, particularly regarding the guidance on teaching methods and feedback on lesson planning. 
Additionally, Ottevanger, van den Akker, and de Feiter (2007) highlighted the importance of a supportive learning environment in their study on teacher education in sub-Saharan Africa. They argued that continuous support and constructive feedback from experienced teachers are vital for the development of pedagogical skills and confidence in student teachers. These findings underscore the necessity of structured and supportive teaching practice programmes that facilitate comprehensive professional development, as evidenced by the positive responses in the current study. Furthermore, the findings of this study revealed that the organisation of the Teaching Practice has been faced with a number of challenges. Firstly, it has been found that the duration spent for the Teaching Practice was not enough. It has been a tradition for quite a long time now that student teachers from the colleges in Tanzania have to attend an eight-week Teaching Practice block at the end of each academic year. The assumption behind this arrangement is that the eight weeks are adequate for student teachers to practise the profession in the field. On the basis of the views from student teachers, it seems that there is a need to review the duration of Teaching Practice in order to make it produce the desired outputs. 
These findings are supported by Mtandi and Kihwele (2020) who argued that the duration of five to eight weeks is not adequately enough for pre-service teachers to merge theories and practice in a professional manner. In most cases, 8 weeks are reduced to less than 6 weeks due to examination weeks, mid-term breaks and preparation days. Regarding the supervision during the Teaching Practice, the respondents expressed concerns which indicated that the current supervision was ineffective. For example, it is ideally expected that the supervisors of the Teaching Practice have the role of guiding, advising and helping the student teachers in the acquisition of the intended teaching skills. 
However, this study found that the supervisors were not flexible enough to guide, advise, and discuss with the student teachers the strengths and weaknesses revealed in their teaching practice. The fact that lecturers could not discuss with the majority of student teachers after lessons could be attributed to a number of reasons: Firstly, it was possible that the supervisors were not well informed of their roles as Teaching Practice supervisors. This calls for the responsible authorities to ensure that the supervisors are coached in their roles before visiting their students for assessments. These results of the study are consistent with the findings of Adekunle (2000) and Nwanekezi et al (2011) who in their respective studies, reported these as challenges that were affecting the teaching practice programme in teacher education. In this view, the supervision of student teachers during the Teaching Practice was overall, ineffective as the supervisors were not flexible enough to guide, advise, and discuss with student teachers the strengths and weaknesses revealed during the teaching practice.
Furthermore, the teaching and learning resources was identified as the hindrance to teaching practice effectiveness. It was revealed that most of the secondary schools were suffering from the lack and shortage of teaching and learning materials including text books, syllabus and other related materials. The understanding of arithmetic, writing and reading was found to be a big problem to pupils leaving (primary schools) standard seven. This problem among other things has contributed to shortage or absence of teaching and learning materials in many schools (URT, 2011). 
These findings are in line with Hardman, Abd-Kadir and Tibuhinda (2012) who conducted a study about reforming teacher education in Tanzania and revealed that, in schools there was absence of teaching and learning resources in the form of textbooks, charts, and practical equipment. This means that, students had to copy notes from the chalk boards. This also implies that teaching and learning materials to schools are inadequate. It is also worth noting that most of the schools in Tanzania have limited accommodation for student teachers. In this context, student teachers are forced to rent houses while struggling to travel long distances to the host institutions. These claims are supported by Urlick (2013) who argued that most remote secondary schools have shortage of houses to meet the demand of teachers and non-teaching staffs. What is even worse, allocation of student teachers in these secondary schools during teaching practice session increases the problem. Shortage of houses to accommodate all student teachers in various secondary schools is a great challenge to the implementation of teaching practice programme.
Therefore, quality education plays a significant role in the development of any nation. This is because it is easier to mobilise educated people to take part in the national development process than those who are not educated. This assertion is supported by Carnoy (2006) who argued that one of the largest expenditures a modern nation could make was on the education of its people. This means that education plays a significant role in determining the welfare of nations, as the sum of micro-level individual educational experiences has important implications for macro-conditions in the society as a whole. However, quality education cannot be achieved if a nation does not have quality teachers although teaching practice is generally accepted as important.

Chapter Summary  
In this chapter, the findings of the study reveal the critical role of teaching practice (TP) in shaping student-teachers' professional development, thus emphasising the importance of timely, regular, and constructive feedback from lecturers and in-service teachers. Positive perceptions of fairness in assessments and the supportive guidance provided by experienced teachers are highlighted as key contributors to the effectiveness of TP. However, challenges such as insufficient duration, ineffective supervision, inadequate teaching and learning resources, and limited accommodation for student-teachers were identified as significant hindrances. The findings underscore the need for structured mentorship, improved resource allocation, and a review of TP policies to enhance the programme's effectiveness. These insights align with the existing literature and emphasise the role of quality TP in producing competent and confident educators, which is essential for fostering national development through education.

CHAPTER SIX TC "CHAPTER SIX" \f C \l "1" 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS TC "SUMMARY, CONCLUSIONS AND RECOMMENDATIONS" \f C \l "1" 
6.1 Summary of the Major Findings TC "6.1 Summary of the Major Findings" \f C \l "1" 
This study assessed the student teachers' perceptions regarding the effectiveness of teaching practice in the selected host secondary schools in Rombo District, Tanzania.  Based on the findings, the following is the summary of the major findings:
Firstly, the findings revealed that student teachers generally viewed feedback given by lecturers after teaching practice as valuable for developing their professional competencies. They appreciated constructive criticism and guidance from lecturers, acknowledging its role in enhancing their teaching skills and reflective practices.  
Secondly, student teachers reported receiving professional assistance from in-service teachers during teaching practice, particularly in terms of practical insights and real-world strategies. In-service teachers were found to play a significant role in mentoring student teachers, thus accelerating their skill development and promoting effective teaching strategies.
Thirdly, the study identified several constraints faced by student teachers during teaching practice. Logistical challenges such as accommodation problems, inadequate time allocation, and poor planning of the teaching practice programme were highlighted. Interpersonal dynamics, including conflicts with peers and inadequate supervision by lecturers, also were found to hinder student teachers' professional growth. These constraints underscore the need for institutional support and proactive measures to create a conducive learning environment for student teachers. 
6.2 Conclusions of the Study TC "6.2 Conclusions of the Study" \f C \l "1"  
Based on the findings of the study the following conclusions were made: 
First, the findings indicate that student-teachers highly value the timeliness, regularity, and constructive nature of the feedback given by lecturers. The overwhelmingly positive response to the feedback mechanisms underscores its critical role in fostering professional growth. It should be noted that feedback not only improves teaching performance but also encourages reflective practices among student-teachers, thereby facilitating continuous development.
Second, the professional assistance offered by in-service teachers, including guidance on lesson planning, assessment techniques, and teaching methods, is integral to the development of student-teachers. Their mentorship, cooperation, and real-time feedback create a collaborative and supportive learning environment that helps student-teachers transition smoothly into the teaching profession. However, variations in the extent and consistency of this support suggest opportunities for standardising mentorship practices.
Third, student-teachers face numerous challenges during teaching practice, including limited classroom experience, inadequate resources, and insufficient supervision. Additionally, poor programme planning, interpersonal conflicts, and difficulties in balancing theoretical knowledge with practical application; hinder their teaching effectiveness. Addressing these constraints through better resource allocation, structured teaching practice programmes, and enhanced mentorship and supervision will be critical in optimising the teaching practice experience.

6.3 Implications of the Study TC "6.3 Implications of the Study" \f C \l "1" 
Based on the major findings, the following are the implications of the study:
First, the findings highlight the significant positive impact of timely and constructive feedback provided by lecturers on student-teachers' performance and reflective practices. This underscores the importance of institutionalising robust feedback systems. Educational institutions should ensure that tutors receive training on providing targeted, constructive, and timely feedback that fosters growth and addresses the diverse needs of student-teachers. Feedback practices must be standardised to ensure consistency and effectiveness in guiding student-teachers towards professional growth and improved teaching practices.
Second, the pivotal role of in-service teachers in assisting student-teachers with lesson planning, classroom management, and professional development indicates a need for structured mentorship programmes. Thus, institutions should formalise the involvement of experienced in-service teachers through clearly defined mentorship roles. This could include professional development workshops for mentors to enhance their guidance capabilities, thus creating a collaborative environment that nurtures student-teachers' confidence and competence. Recognising and supporting the contributions of in-service teachers could also enhance their commitment and effectiveness in guiding student-teachers.

Third, the challenges faced by student-teachers, such as insufficient resources, limited practice time, and inadequate supervision, point to systemic issues that require attention. In that regard, institutions should prioritise the allocation of adequate resources, including teaching materials and accommodations in remote areas to support student-teachers. Additionally, there is a need for better planning and structuring of teaching practice programmes to ensure clear objectives, ample practice time, and effective supervision. Training supervisors to provide actionable guidance and address interpersonal conflicts among student-teachers would further enhance the quality of teaching practice programmes.

6.4 Recommendations for Practice TC "6.4 Recommendations for Practice" \f C \l "1"  

Based on the major findings and study conclusions, the following recommendations for practice are made:
First, Institutions need to establish standardised policies and frameworks for giving feedback during teaching practice. These policies should outline the expectations for timely, constructive, and individualised feedback. Regular training programmes should be organised for lecturers and supervisors to ensure that their feedback is actionable, encouraging, and aligned with the professional growth objectives of student-teachers. Leveraging technology, such as online platforms for feedback tracking and communication, can further enhance the efficiency and consistency of feedback practices.
Second, to capitalise on the critical role of in-service teachers in supporting student-teachers, institutions should develop formal mentorship programmes. These programmes should include clear roles and responsibilities for in-service teachers, along with regular workshops and professional development sessions to equip them with mentorship skills. Incentives such as recognition or stipends can be provided to mentors to acknowledge their contributions. Additionally, pairing student-teachers with experienced mentors who align with their subject specialisations can foster more targeted and effective guidance.
Third, institutions need to prioritise the allocation of resources to address the challenges identified in teaching practice. This includes ensuring access to essential teaching materials, adequate accommodation for student-teachers in remote areas, and improved logistical planning for the teaching practice schedule. Teaching practice programmes should be reviewed and revised to include clear objectives, sufficient time for student-teachers to engage in meaningful practice, and structured supervision. Training programmes for supervisors should emphasise effective communication, conflict resolution, and tailored support to enhance the overall quality of the teaching practice experience.
6.5 Recommendations for Further Research TC "6.5 Recommendations for Further Research" \f C \l "1" 
Future studies should examine how the feedback provided during teaching practice influences the long-term teaching effectiveness and career progression of student-teachers. Longitudinal research could explore the sustained impact of timely and constructive feedback on teaching methodologies, classroom management skills, and reflective practices over time. Research is needed to evaluate the impact of formalised mentorship programmes on the professional growth of student-teachers. Studies could focus on comparing outcomes for student-teachers who participate in structured mentorship programmes versus those who receive ad-hoc support. This research could also assess the perspectives of in-service teachers on their roles as mentors and the challenges they face in providing effective guidance.
Further research could explore the specific constraints faced by student-teachers in various socio-economic and geographic settings. Comparative studies across urban, rural, and remote areas could provide insights into how challenges such as resource availability, accommodation, and supervision vary and identify tailored strategies to address these issues effectively. Additionally, research could investigate the role of institutional policies in mitigating these constraints and their effectiveness in different contexts.
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APPENDICES TC "APPENDICES" \f C \l "1" 
APPENDIX 1: QUESTIONNAIRE FOR STUDENT-TEACHERS 

Dear respondents,

My name is Mwajuma Rajabu Saguti, a Master’s student in the Faculty of Education at the Open University of Tanzania. I am conducting research on ‘Assessment of Student Teachers’ Perceptions on the Effectiveness of Teaching Practice in the Selected Host Secondary Schools in Rombo District, Tanzania’. I am kindly requesting your participation in this study by completing this questionnaire. The information you provide will be used for the purpose of my Master’s programme and will be kept confidential. Please be honest and do not include your name anywhere on this questionnaire.

PART 1: BACKGROUND INFORMATION (Please put a tick [√] in the appropriate response)
1. Gender of respondents (i) Male [   ]
(ii) Female [   ]

2. Teaching Practice (TP) session; (i)1st TP session [   ] (ii) 2nd TP session [   ]  

3. Programme pursuing (i) Diploma [   ]   (ii) Bachelor Degree [   ]

PART A: Student-Teachers’ Perceptions towards Feedback Provided by Lecturers after Teaching Practice in Developing their Professional Competences

Please put a tick [√] against following statements indicating the student-teachers’ perceptions towards feedback provided by lecturers after teaching practice in developing their professional competencies using the following scales: Strongly Agree; Agree; Neutral; Disagree; Strongly Disagree   

	S/N
	Statement
	Strongly Disagree
	Disagree
	Neutral
	Agree
	Strongly

 Agree

	1
	Lecturers provided assessment feedback on time
	
	
	
	
	

	2
	Lecturers are fair in their teaching practice assessment
	
	
	
	
	

	3
	Feedback is provided by the lecturer regularly at the end of the lesson
	
	
	
	
	

	4
	I improve my performance in teaching practice after supervision
	
	
	
	
	

	5
	Assessment leads to the improved change of my teaching and learning strategies
	
	
	
	
	

	6
	Lecturer provides me with opportunity to reflect on my teaching
	
	
	
	
	

	7
	Lecturer’s feedback provided positive change in my performance
	
	
	
	
	

	8
	Lecturers Feedback is not necessary at the end of the lesson
	
	
	
	
	

	9
	Uniformity in teaching practice assessment is enhanced
	
	
	
	
	

	10
	Feedback provided by lecturers is ineffective in building students self esteem
	
	
	
	
	

	11
	Teaching practice assessment promotes achievements of academic objectives
	
	
	
	
	

	12
	My lecturer gives dishonest feedback after teaching
	
	
	
	
	

	13
	Teaching practice assessment prepares me to become a competent professional
	
	
	
	
	


PART B: Professional Assistances Student Teachers Receive from Lecturer During Teaching Practice

Please put a tick [√] against following statements indicating the professional assistances student-teachers receive from lecturers during teaching practice using the following scales: Strongly Agree; Agree; Neutral; Disagree; Strongly Disagree 

	S/N
	Statements
	Strongly Disagree
	Disagree
	Neutral
	Agree
	Strongly Agree

	1
	Subject teachers assisted me in preparing the scheme of work, lesson notes and logbook
	
	
	
	
	

	2
	I was given appropriate support towards assessment by in-service teachers
	
	
	
	
	

	3
	I always got guidance from in-service teachers on the teaching method
	
	
	
	
	

	4
	I am given enough cooperation whenever required during my all stay at this school
	
	
	
	
	

	6
	In-service teachers have helped to shape my conducts through counselling 
	
	
	
	
	

	7
	In-service teachers gave  feedback on how I planned /prepared the lesson and also give advice and what I must do in the next lesson for improvement 
	
	
	
	
	

	8
	In-service teachers oriented me  to the new environment and teachers’ professional conduct that build my confidence in teaching and learning
	
	
	
	
	


PART C: Constraints that Student-Teachers’ Face During Teaching Practice Session
please put a tick [√] against the following statements indicating constraints the student teachers face during teaching practice using the following scales: strongly agree; agree; neutral; disagree; strongly disagree 

	S/N
	Statement
	Strongly Disagree
	Disagree
	Neutral
	Agree
	Strongly Agree

	1
	Accommodation problems
	
	
	
	
	

	2
	Inadequate time for the practice teaching
	
	
	
	
	

	3
	Poor planning of the teaching practice programme
	
	
	
	
	

	4
	Poor environmental condition (remote areas)
	
	
	
	
	

	5
	Lack of understanding of teaching practice programme
	
	
	
	
	

	6
	Difficulty in dealing with other students during the practice teaching
	
	
	
	
	

	7
	Supervisor’s poor skills in teaching practice supervision
	
	
	
	
	

	8
	Lack of proper orientation of the role of teaching practice
	
	
	
	
	

	9
	Lack of cooperation between the supervisor and students
	
	
	
	
	

	10
	Poor cooperation from students
	
	
	
	
	


How would you describe the other challenges you face during teaching practice?............................................................................................................................................................................................................................................................................................................................................................................................................
THANK YOU FOR YOUR COOPERATION

APPENDIX II: INTERVIEW GUIDE FOR HEAD MASTERS
Dear Sir/Madam, 

My name is Mwajuma Rajabu Saguti, a Master’s student in the Faculty of Education at the Open University of Tanzania. I am conducting research on ‘Assessment of Student Teachers’ Perceptions on the Effectiveness of Teaching Practice in the Selected Host Secondary Schools in Rombo District, Tanzania.’ I kindly request your participation by responding to this interview. The information you provide will be used for the purpose of my master’s programme and will be kept confidential. Please be honest and do not mention your name anywhere in this interview.
1. Do lecturers regularly visit student teachers’ during teaching practice? 

2. Do student teachers change their attitude and behaviours after being visited and assessed by their lecturers? 

3. What kind of assistance does student-teacher need to enhance their teaching skills during teaching practice? 

4. In your opinion, what do you think are your responsibilities in enhancing teaching skills among student-teachers during teaching practice?  

5. In which ways do you provide support to student-teachers for the purpose of enhancing their teaching skills during teaching practice?

6. What are the advantages related to in-service teachers’ roles towards enriching student-teachers‟ teaching skills growth during the teaching practice? 

7. What are the challenges do you think student teachers face during teaching practice?
APPENDIX II: INTERVIEW GUIDE FOR ACADEMIC MASTERS 

Dear Sir/Madam, 

My name is Mwajuma Rajabu Saguti, a Master’s student in the Faculty of Education at the Open University of Tanzania. I am conducting research on ‘Assessment of Student Teachers’ Perceptions on the Effectiveness of Teaching Practice in Selected Host Secondary Schools in Rombo District, Tanzania.’ I kindly request your participation by responding to this interview. The information you provide will be used for the purpose of my master’s programme and will be kept confidential. Please be honest and do not mention your name anywhere in this interview.
1. Do lecturers regularly visit student teachers’ during teaching practice? 

2. Do student teachers change their attitude and behaviours after being visited and assessed by their lecturers? 

3. What kind of assistance does student-teacher need to enhance their teaching skills during teaching practice? 

4. In your opinion, what do you think are your responsibilities in enhancing teaching skills among student-teachers during teaching practice?  

5. In which ways do you provide support to student-teachers for the purpose of enhancing their teaching skills during teaching practice?

6. What are the advantages related to in-service teachers’ roles towards enriching student-teachers‟ teaching skills growth during teaching practice? 

7. What are the challenges do you think student teachers face during teaching practice?

THANK YOU FOR YOUR COOPERATION
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2. The Open University of Tanzania was established by an Act of Parliament No. 17
of 1992, which became operational on the 1March 1993 by public notice No.55 in the
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