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Abstract

The study aimed to assess the impact of transformational leadership on teachers’ classroom performance in public secondary schools in Kisarawe District. It focussed on four key objectives: examining the influence of individualised considerations, idealised influences, inspirational motivation, and intellectual stimulation on teachers' classroom performances. The research utilized a quantitative methodology and implemented a survey including an explanatory research design. A questionnaire was employed to gather data from 198 individuals selected from a sample of 400 using straightforward random sampling. Descriptive statistics and multiple regression analyses were employed to analyze the data. The study found a positive and significant correlation between all four dimensions of transformational leadership and teachers' classroom performance. Therefore, the study suggests equipping public secondary school heads with transformational leadership skills to boost teacher motivation and school effectiveness. Furthermore, it advocates for education stakeholders to support school leaders in adopting transformational leadership practices, given their significant impact on teacher and student outcomes. The study concludes that school leaders should actively inspire, support, and motivate teachers to enhance their performance and, ultimately, student outcomes.
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INTRODUCTION 
1.1 Overview
This study examined the influence of transformational leadership in schools on teachers' classroom performance in public secondary schools within Kisarawe District. The objective was to contextualize transformative leadership methods within educational environments. This chapter delineates the study's history, articulates the problem statement, and outlines the study's objectives. The chapter delineates the importance and scope of the study. Ultimately, the chapter delineates the study's organization.
1.2 Background of the Study

Education is a crucial driver of a nation's sustainability, economic growth, and social development (McGrath & Powell, 2016; Vladimirova & Le Blanc, 2015). The effectiveness of a country's educational system depends on the quality of its graduates, who contribute to economic advancement (Abe & Adu, 2014). Recent studies emphasise the pivotal role of school principals in shaping this success by ensuring effective teaching, learning, and capacity development (Ma & Marion, 2019). Principals influence both teachers and students, fostering an environment where well-educated individuals emerge, ultimately contributing to the nation's economic and social progress (Li & Liu, 2022).
Principal supervision involves supporting and guiding teachers to improve their performance, ensuring continuous coaching and evaluation to enhance student outcomes (Hasanah & Kristiawaan, 2019). Effective supervision helps teachers identify weaknesses and fosters professional growth, ultimately improving the quality of learning (Greenberg et al., 2011). Current research highlights that principals who demonstrate transformational leadership—by providing vision, motivation, and individualised support—create a positive school culture that enhances both teacher competency and student achievement (Li & Liu, 2022). This leadership approach is essential for fostering continuous improvement and educational success.
Teachers are central to the teaching and learning process, as highlighted by John & Mkulu (2020), but their motivation can significantly impact the quality of education (Mkumbo, 2017). Teachers, as key curriculum implementers, design learning activities that align with broad educational goals. To achieve this, they need to access appropriate resources and utilise teaching methods that encourage active student participation (Even & Hadar, 2021; Li & Liu, 2022). Transformational leadership can be crucial in motivating teachers to prepare adequately, foster creativity, and assess learning effectively.

 

Transformational leadership has received heightened focus in education for its capacity to inspire, encourage, and foster an environment favorable to personal growth, which is vital for academic achievement (Moshood et al., 2020). Research underscores the essential influence of transformative leadership on improving teachers' classroom performance (Musyoki et al., 2021). John and Mkulu (2020) delineated four fundamental components of transformative leadership: inspiring motivation, intellectual stimulation, individualized consideration, and idealized influence. Inspirational motivation entails motivating educators to pursue shared objectives and establish elevated standards, whilst intellectual stimulation fosters analytical and innovative thought processes.
These traits align with Tanzania’s secondary education curriculum, which emphasises critical thinking and problem-solving. Additionally, individualised consideration supports personal and professional development, with school leaders fostering a learner-centred approach. Idealised influence entails leaders acting as role models by demonstrating strong ethical values.

 

Research indicates that transformational leadership enhances teachers' effectiveness by fostering their motivation, inventiveness, and dedication (Li & Liu, 2022). Transformational leadership in effective teaching is directly associated with enhanced student learning outcomes. Firmansyah et al. (2022) did a study investigating the effects of transformative leadership on educators in Asia. The results indicated that transformational leadership exerts direct and substantial positive impacts on teacher performance, encompassing factors such as work satisfaction, dedication, and efficacy. A study in Yemen by Alzoraiki et al. (2023) examined the influence of teachers' commitment on the relationship between transformational leadership and sustained teaching performance. The research demonstrated that all four aspects of transformational leadership had a significant and beneficial impact on teachers' performance.
 

Research in Africa indicates a positive association between transformative leadership with teachers' classroom performance (Jonas, 2022). For example, in Ghana and South Africa, studies found that transformational leadership practices significantly enhanced teachers’ performance through inspiration, intellectual engagement, and individual consideration (Ayandele & Adeyemi, 2017; Sebolai & Mokgatle, 2019).

A study by Masindi (2022) in Tanzania examined the influence of styles of leadership on teachers' performance and indicated that transformational leadership markedly enhances classroom performance, advocating for its implementation in secondary schools. Aunga & Masare (2017) investigated the correlation between change management and teachers' academic achievement, concluding that transformational leadership significantly enhances teacher performance.
 

Secondary schools in Kisarawe District have long struggled with issues such as poor academic performance, high dropout rates, and low completion rates (Kambambovu, 2018). From 2019 to 2021, over 85% of students failed to advance to the next level due to ineffective leadership, lack of motivation, inadequate social and educational incentives, and limited resources (NECTA, 2022). Although transformational leadership is known to offer potential benefits, its implementation in Kisarawe schools has not been sufficiently explored. Research indicates that transformational leadership traits are more prevalent in high-performing schools across Tanzania, but the effectiveness of such leadership depends on factors like resource availability, infrastructure, and external political influences (Senguo & Ilomo, 2020). Despite these findings, little research has been conducted on the impact of school leadership on teachers' classroom performance.

 

Transformational leadership theory in the education setting emphasises the role of the head of schools in inspiring and motivating teaching staff to achieve school vision and go beyond expectations. The approach underscores the importance of inspiring and encouraging followers through inspirational motivation, individualized concern, idealized influence, and intellectual stimulation. These behaviors substantially enhance staff morale and commitment, resulting in elevated performance and satisfaction in diverse environments (Bass, 1990; Avolio & Bass, 1991). This method facilitated a more profound comprehension of how leadership approaches might be customized to address the distinct requirements of the educational setting. This study aims to examine the impact of transformational leadership methods on instructional effectiveness in public secondary schools in Kisarawe District.
1.3 Statement of the Problem

The problem facing secondary school education in Tanzania is the persistently low classroom performance of teachers, which is closely linked to inadequate motivation and poor working conditions (Ministry of Education, 2019; Human Rights Watch, 2017). Teachers’ low motivation has been associated with subpar student outcomes, with schools in Kisarawe District being a notable example, where national exam failure rates have remained high over the past five years (NECTA, 2018–2022). If this issue continues unaddressed, the quality of education in Tanzania will further decline, leading to long-term negative effects on students' futures and the nation’s socio-economic development. Poor student performance contributes to a workforce ill-prepared for the demands of the labour market, resulting in reduced national productivity and stagnated economic growth (Benson & Owens, 2022). The trend in Kisarawe is particularly alarming, with failure rates exceeding 60% annually, further signalling the urgent need for intervention.

Efforts to address these challenges have been made, including the government's investments in school infrastructure and the establishment of the Education Sector Development Plan (SEDP) (2021-2026), which emphasises the need for continuous professional development (World Bank, 2021; ActionAid Tanzania, 2021). While the government invests in training school leaders, heads of schools in particular, studies have shown that teachers lack general motivation for teaching (O’Sullivan, 2022). However, these efforts have been inconsistent, particularly in the development

of school leadership that can foster a motivating and supportive environment for teachers. Studies, such as those by Nyirenda & Sospeter (2022), highlight the potential for transformational leadership to improve teacher morale and classroom performance, yet limited knowledge exists regarding its applicability in Tanzania’s context. Research by Sliwka et al. (2024) & Kareem et al. (2023) suggests that transformational leadership can positively influence teachers' attitudes and performance, leading to improved student outcomes. Thus, without stronger leadership practices that address teachers’ motivation and pedagogical skills, educational reforms are likely to remain ineffective.

1.4 The Objectives of the Study
1.4.1 Specific Objectives
i. Determine the effect of individualised consideration on teachers’ classroom performance.

ii. Assess the contribution of idealised influence on teachers’ classroom performance.
iii. Examine the effect of inspirational motivation on teachers’ classroom performance.

iv. Determine the effect of intellectual stimulation on teachers’ classroom performance.
1.5 Significance of the Study

The study is essential as it aimed to address a deficiency in transformational leadership techniques in public secondary education. This fosters the advancement and cultivation of the the school's leadership for excellence in education in Tanzania. The study's findings will be useful to the Tanzania libraries for references; to school boards of management teams and teachers in forecasting their strategic plans for improved learning outcomes at their school; to practicing school headmasters/headmistresses in refocussing their strategies for improving learning environments; to teachers' service commissions; and to teachers' college instructors.

In the same way, this study contributes to research and public policy insights on teachers’ motivation and commitment to their work. As a result, the study's findings are useful for starting an evidence-based policy discussion to reform education and training policies in terms of leadership styles and teaching methodologies. This study is important for educational policymakers and decision-makers to make informed decisions towards empowering heads of schools with leaderships that integrate transformational leadership in teaching and learning.

Notwithstanding, the study addresses methodological and empirical shortcomings that have been identified in previous studies on the role that transformational leadership plays on teachers’ classroom performances, particularly in the Tanzanian education system.
1.6 Scope of the Study

The study focussed on examining transformational leadership as applied by heads of schools in public secondary schools within the Kisarawe district and how it translates into teachers’ classroom effectiveness. The implication of the teachers’ classroom practice on students’ academic performance was not explored. In terms of methodology, the study employed randomly sampling to select teachers and heads of schools in public-owned or government secondary schools in Kisarawe district. 

1.7 Organization of the Study

 This dissertation comprises five principal chapters, each containing various sections and subsections. The initial chapter encompasses the introduction and context of the research issue. The second chapter focuses on the literature review, including subsections on critical terminology, theoretical review, empirical review, research gap, and the conceptual framework guiding the study. Chapter 3 delineates the study methodology, including subsections on sampling, data collection, and data analysis processes. The fourth chapter is on the presentation and interpretation of research findings. The chapter additionally examines the study's results in connection with prior empirical research. The final chapter summarizes the study, presents conclusions, offers recommendations, and identifies areas for further research.
LITERATURE REVIEW

1.8 Chapter Overview

The chapter includes numerous reviews from various scholars in accordance with the study based on theories and empirical investigations that encompass the gaps discovered in the literature for the study's effort. The chapter goes on to present the study's conceptual structure and hypotheses.
1.9 Definition of Key Terms

1.9.1 Classroom Performance

Martinez & Fernandez (2022) defined classroom performance as the effectiveness of teachers in implementing instructional practices, managing classroom environments, and engaging students in learning activities. Classroom performance encompasses not only the technical aspect of teaching, but it also includes relationship aspects such as teacher-student relationships, which foster a supportive and inclusive classroom atmosphere. High classroom performance is linked with continuous professional development and the ability of heads of schools to lead teachers to adapt teaching practices, which helps to achieve diverse needs of students. In this study, classroom performance refers to the effectiveness with which teachers deliver instruction, manage the classroom environment, collaborate with other teachers, engage students, and achieve targeted educational outcomes, as influenced by the core dimensions of transformational leadership.
1.9.2 Idealised Influence 

Veysel (2014) contends that school principals who embody the idealised influence dimension cultivate a conducive environment for students, hence improving their academic achievement. This study defines idealised influence as a leadership attribute in which the leader acts as a role model, motivating teachers to replicate their ideals, behaviors, and elevated teaching standards. Teachers are more inclined to enhance their pedagogical practices, classroom management, and interactions with colleagues and students when principals demonstrate these traits.  
1.9.3 Inspirational Motivation 

Transformational leaders inspire and encourage their people by imbuing their work with significance and challenge. The morale of the team is elevated. A feeling of enthusiasm and hopefulness exists (Bass & Riggio, 2006). As stated by Aziah (2018), this factor relies on the leader's capacity to inspire individuals by helping them recognize the significance of their contributions. School leaders exhibiting inspirational behavior excite and encourage others around them by emphasizing the importance of instructors' and students' work (Gyansah, 2020). In this study, inspirational motivation denotes a school leader's capacity to convey a persuasive vision that encourages educators to pursue excellence in their instructional methods.
1.9.4 Intellectual Stimulation

Intellectual stimulation denotes the cognitive challenges and supports (both moral and financial) that transformational leaders offer to foster employee creativity and innovation. Transformational leaders inspire people to engage in creative and innovative thinking by addressing traditional challenges through novel approaches (Aziah, 2018). Defined instructors' utilization of intellectual stimulation as occurring when principals employed an interactive pedagogical style, provoked students, and fostered autonomous thinking (Bolkan & Goodboy, 2010). In this study, intellectual stimulation denotes a head of school's ability to motivate teaching staff to engage in critical thinking and employ creativity in their instructional methods. This strategy seeks to augment classroom efficacy and consequently elevate student learning results.
1.9.5 Individualised Consideration 

Aziah (2018) defines "individualised consideration" as the conduct of leaders who prioritize the unique requirements of individuals to facilitate professional development. These leaders acknowledge and embrace the diversity among their personnel. Transformational leaders, by serving as coaches or mentors, meticulously attend to the unique needs of each follower regarding achievement and development. Followers and colleagues have advanced to elevated levels of potential (Bass & Riggio, 2006). School administrators who engage in individual thought meticulously attend to instructors' instructional requirements to enhance students' academic outcomes. In this study, individualised consideration is defined as a school head’s ability to offer personalised support and mentorship to teachers, recognising their distinct needs and strengths. This approach boosts their confidence and motivation, ultimately leading to high classroom performance.
1.9.6 Transformational Leadership

The application of transformational leadership in educational settings is very recent (Bolkan & Goodboy, 2022). Bass's (1985) foundational concept of transformational leadership underpins this paradigm, which perceives transformational leaders as exceptional persons who motivate remarkable effort from their followers, resulting in outstanding performance. Bass & Riggio (2006) assert that transformational leaders adeptly employ idealised influence and inspiring motivation, offering individualised concern and intellectual stimulation to improve follower performance. Bolkan & Goodboy (2022) assert that the optimal approach to conceptualizing transformational leadership in the classroom involves the integration of four fundamental teaching attributes: inspiring motivation, individualized concern, idealized influence, and intellectual stimulation. This study examines how school leaders utilize transformational leadership to cultivate creativity, commitment, and professional development, so motivating and inspiring teachers to surpass normal standards.
1.9.7 Teacher’s Classroom Performance
Teacher's classroom performance refers to the effectiveness of teachers in delivering instruction that led to expected student learning outcomes. Various methods, such as school performance evaluation, summative and formative student assessments, classroom observations, and feedback from students, peers, and education evaluators, measure a teacher's effectiveness. Effective classroom performance involves ongoing professional development, pedagogical practices, innovative teaching practices, technology integration, and adaptability to students' needs (Robinson & Lloyd, 2008). In this study, teachers’ classroom performance is defined as the ability to deliver high-quality instruction and achieve both students’ academic success and the professional growth of the teacher.
1.10 Theoretical Literature Review
This section demonstrates the theoretical frameworks that informed this study. This study employed the ‘transformational leadership theory’, which is relevant to the research topic.

1.10.1 Transformational Leadership Theory

In order to distinguish between leaders who maintain a strong motivational bond with their followers and those who primarily emphasize transactional exchanges while using transformational leadership to achieve results, James McGregor Burns established his Transformational Leadership Theory in 1985.

The assumptions underlying transformational leadership theory are crucial in understanding its impact on classroom performance. It assumes that leaders have a significant influence on teacher motivation, which in turn affects their effectiveness in the classroom (Bass, 1985). The theory also assumes that change is not only possible but desirable, believing that inspired and motivated teachers will embrace innovation and improve their teaching practices (Burns, 1978). Furthermore, transformational leadership presupposes that teachers are receptive to visionary leadership and are willing to align with the leader’s goals (Leithwood & Jantzi, 2006). Lastly, the theory assumes that creating a collaborative, trust-based environment among teachers will enhance communication, teamwork, and overall classroom performance. These assumptions highlight the theory's potential, but they also emphasize the need for alignment between leadership style and school context for success (Bass & Riggio, 2006).

Transformational leadership theory offers several strengths that directly impact teachers' classroom performance. One of its key strengths is the ability to enhance teacher motivation and commitment, which leads to higher levels of engagement and effort in their teaching and thereby improves classroom outcomes (Bass, 1985). Additionally, transformational leaders promote innovation and creativity by encouraging teachers to adopt new and effective teaching strategies, fostering a collaborative and trusting school environment that enhances the overall quality of instruction (Leithwood & Jantzi, 2006). By providing individualised attention and support, transformational leaders help teachers grow professionally, which can directly translate into improved classroom performance (Bass & Riggio, 2006).

However, when applied to education, transformational leadership exhibits notable weaknesses. Its success is highly dependent on the context of school and culture; in environments resistant to change, transformational leadership may not be effective, limiting its positive influence on classroom performance (Hallinger, 2003). If teachers do not receive adequate resources and support, the high demands they face can also result in burnout (Yukl, 2013). Moreover, transformational leadership’s emphasis on flexibility and personalized approaches may cause inconsistencies in leadership practices, which could confuse teachers and reduce the effectiveness of this style. Additionally, the time-consuming nature of fostering strong relationships and driving change may delay noticeable improvements in classroom performance, particularly in fast-paced educational settings (Leithwood & Sun, 2012). The Kisarawe district, in particular, may not fully realise the potential benefits of transformational leadership in such cases.
1.11 Empirical Review
1.11.1 Individualised Consideration and Teachers’ Classroom Performance 
Mansor et al. (2021) conducted a study to examine the influence of transformational leadership and teachers' trust on their professional commitment. The research utilized a quantitative methodology, employing a survey design to gather data from 297 educators in government-funded religious institutions in Selangor, Malaysia. Educators were chosen using a stratified random sampling technique. Data were gathered utilizing structured questionnaires that assessed transformational leadership, trust in principals, and job dedication. The data were examined by descriptive statistics, and regression analysis assessed the correlations between variables. The findings indicated that transformational leadership methods among principals were pronounced; through individualized consideration, teachers perceived their principals as adept at fostering and enhancing individual-based judgments greatly. However, the study had some limitations. Firstly, it established a connection between transformational leadership and teachers' trust in principals, as well as their commitment to their work, whereas current research links transformational leadership to its impact on teachers' classroom performance. Unlike the current study, which employed a structured questionnaire, the data collection process used an unstructured questionnaire. An unstructured questionnaire presents issues such as ambiguity in responses and challenges in data analysis. This is due to the potential for respondents to interpret the questions differently and provide varied answers, which can complicate the comparison process (Kothari, 2004).

Lee and Kuo (2019) investigated the correlation between transformative leadership and teachers' work motivation. The research utilized a correlational methodology, concentrating on a population of 12,203 teachers in public elementary schools in Taiwan. A sample size of 550 was obtained using stratified random sampling. The survey approach was employed to gather data and analyze it through linear structural analysis. The study's findings indicated that the aspects of transformational leadership predicted the individualized influence of teachers; specifically, greater individualized consideration from administrators correlated with increased motivation and work performance among instructors. However, the study had some limitations, such as examining the impact of individualised considerations on teachers' classroom environments. The study did not include important aspects of teachers' job performance, such as their teaching methods.

Ishmael & Wanjiru's (2023) findings indicate that principals who demonstrate individualised consideration positively influence teachers' willingness and ability to incorporate technology into their teaching practices, thereby improving classroom performance. The study employed a mixed-methods approach to investigate the relationship between the individualised consideration practices of principals and teachers’ performance, focussing on technology in public secondary schools in Kenya. A sample of 186 teachers was selected using simple random sampling, and the data were analysed using multi-regression analysis and descriptive statistics. The study recommends continuous professional workshops that concentrate on transformational leadership and ICT, empowering teachers to integrate these elements into their teaching practices. However, the study has some limitations. Firstly, the study focusses solely on transformational leadership and ICT. Secondly, it proposes the integration of technology as a key component in teaching while ignoring other significant factors that the current study has already addressed. Finally, the research employed a mixed-research method, which is time-consuming and complex; it also requires expertise in both methodologies and coordination of different data collection methods (Creswell & Creswell, 2018).

Oruonyeije et al. (2024) did a study to investigate the correlation between principals' individualized concern and teachers' work performance in secondary schools in Enugu State. The study utilized a correlational survey approach and sampled 540 participants by stratified sampling. Data were collected through structured questionnaires and analyzed using the Cronbach Alpha method, while research questions were examined using correlation statistics. The results indicated a robust positive link between principals' individualized consideration and instructors' work effectiveness. This suggests that when principals offer personalised support, recognise individual needs, and build positive relationships with teachers, it significantly enhances their performance. The study concluded by emphasising that principals should prioritise individualised considerations to boost teacher motivation and job success. The study has certain limitations; it concentrated solely on the job performance of teachers, neglecting the influence of teaching methods on their performance. Furthermore, the study focussed on one component of transformational leadership, unlike the current study, which examined all four dimensions.

Amarta et al. (2023) examined the influence of principal transformational leadership on enhancing teacher motivation in Indonesian schools. The study utilized a mixed methodology, integrating both qualitative and quantitative research approaches. Purposive sampling identified a sample size of 150 educators. The acquired data was evaluated by statistical studies, encompassing descriptive statistics and regression analysis. The research findings suggest that individualized consideration is the most effective leadership approach in educational institutions. The research revealed that the individualized consideration component of a principal's transformational leadership significantly enhanced teachers' classroom performance. The research indicated that school leaders who provided individualized support and addressed teachers' needs markedly enhanced teacher motivation and elevated classroom performance.
Ngasa (2020) did a study in Tanzania analyzing the influence of various leadership styles on classroom instruction in secondary schools. The researchers utilized a mixed-methods strategy, gathering data via questionnaires administered to a sample of 90 educators. The results indicated a positive and significant link between classroom instruction and three leadership styles: instructional, transformational, and transactional leadership. Nonetheless, the findings revealed that school leaders were not offering adequate individual assistance to their staff for the efficient execution of school development objectives. Research indicates that the government ought to furnish essential resources and training programs to school leaders to enhance their leadership competencies. Nevertheless, the research reveals specific limitations: it focused on various leadership styles while neglecting individualized factors, despite their demonstrated substantial influence on classroom performance. Secondly, the study did not endorse a certain approach that would optimally improve classroom performance. Consequently, the present study concentrated on analyzing the influence of transformational leadership elements on classroom performance. 
2.4.2 Inspirational Motivation and Teachers’ Classroom Performance
Hyseni and Hoxha (2021) conducted a study to ascertain the influence of transformational and transactional leadership qualities of school principals on teachers' job motivation. The researchers employed a stratified sampling strategy to obtain a more representative and unbiased sample. The findings indicated that transformational leadership characteristics, including idealized influence and inspirational drive, are predictive of teacher autonomy. The researcher discovered that inspiring motivation enhances collective instructor efficacy, resulting in improved student test scores. The study failed to elucidate how this transformational leadership practice yields varying outcomes across different school environments; it also offered minimal insight into the motivational states or personality differences that might influence a leader's preference for one leadership style over another.

Gyansah et al. (2020) examined the impact of inspirational motivational leadership methods by school heads on students' academic performance in public high schools in Kumasi Metropolitan, Ghana. The research utilized a blend of mixed methodologies and a convergent parallel design strategy. The research involved a sample of 424 educators and 552 pupils selected through random sampling methods. Data were gathered by surveys and interviews, thereafter analyzed employing descriptive statistics and regression techniques. The research indicated that inspiring motivation and the leadership of school administrators significantly enhanced teachers' job performance. Nevertheless, the study provided limited insight into this leadership trait and failed to elaborate on how the inspirational drive of principals affects children' academic achievement.

Muia (2018) conducted a study in Kenya to investigate the influence of principals' transformational leadership methods on students' academic performance. The research utilized a descriptive survey design, with a sample of 266 teachers chosen via simple random selection. Data was gathered using questionnaires, focus group discussions, interview guides, and documentary analysis. The findings indicated a substantial correlation between principals' inspiring motivation and instructors' classroom performance. The results indicate a substantial correlation between principals' inspiring motivation and instructors' classroom performance. The findings indicate that principals concurred on promoting collaborative efforts among teachers to enhance school performance. Nonetheless, the study possesses many drawbacks; it largely focused on students' academic success, overlooking the assessment of teachers' classroom performance, which is the emphasis of the present study. Secondly, the study was conducted in Kenya, while the present study focused on the Kisarawe district in Tanzania.

Kitonka (2018) conducted a study on the impact of school-based management on teachers' classroom performance in public secondary schools in Tanzania. The research utilized a qualitative methodology, choosing 67 individuals from Kongwa District through purposive and snowball sampling procedures. Data were collected through interviews and focus group discussions. The findings suggest that the absence of incentives (inspirational motivation) and a conducive teaching and learning environment undermines teachers' ability to exert effort and achieve performance. The study revealed inadequate collaboration among school leadership, parents, and teachers, resulting in subpar school performance. Nonetheless, the study could not explore the implementation of inspirational motivation from transformational leadership to improve teachers' classroom performance in secondary schools. The study suggests that more research should investigate characteristics (dimensions of transformative leadership) that may affect teachers' classroom performance in public secondary schools.
1.11.2 Idealised Influence and Teachers’ Classroom Performance
Sengendo (2024) did a study examining the impact of principals' idealized effect on the academic achievement of students in public secondary schools in Uganda. The study was anchored in positivist philosophy and directed by a correlational survey design employing a quantitative methodology. A sample of 163 public secondary schools was randomly selected from a population of 253 to survey teachers. Structured surveys gathered initial data, subsequently analyzed by various regression models. The study's findings indicated that idealized influence positively affected instructors' classroom performance. The report recommended that the government ensure schools in Uganda adopt transformational approaches to improve pupils' academic achievement. The study exclusively concentrated on the academic performance of kids, disregarding the performance of teachers in the classroom. This study investigated the correlation between transformational leadership approaches and teachers' classroom effectiveness.

Mbithe Musyoki et al. (2021) investigated the impact of a principal's intellectually stimulating activities on students' academic achievement in secondary schools in Kenya. The research utilized a correlational approach, recruiting 852 people by basic random sampling methods. Data were collected through questionnaires and interviews, and Cronbach's alpha was employed to establish a correlation between the idealized effect of the principals and the students' academic success. The research identified a substantial correlation between principals' idealized influence and the classroom performance of secondary teachers. The study suggests that principals put their efforts into things like being a role model and coaching and mentoring teachers in order to enhance their classroom performance. Although the study focussed on intellectual stimulation, it had some limitations. For instance, the study didn’t show how teachers’ classroom performance affects students learning  outcomes. Moreover, the study employed the correlational method, which cannot determine the cause-and-effect relationships (Kothari, 2004). The current study utilized a quantitative method to obtain a comprehensive analysis of cause-and-effect relationships.

Ngunyi & Ndurumo (2018) used descriptive survey research to look at how transformational leadership impacted students’ academic performance in Kiambu County, Kenya. The study employed a descriptive research design, with 74 respondents chosen via purposive sampling to complete a questionnaire survey. The study found that heads of schools’ idealised influence significantly impacts teachers’ classroom performance. According to the results of this study, teachers who perceive the heads of schools as role models and ethical leaders are more likely to be motivated and committed to their instructional duties, leading to improved classroom performance. The study had some limitations. For instance, the current study used purposive sampling, which introduces researcher bias. To avoid bias, the current study applied simple random sampling to sample respondents (Creswell & Creswell, 2018; Kothari, 2004). The study also focussed on students’ academic performance, unlike the current focus on teachers’ classroom performance, which enhances students’ learning outcomes.

Kambambovu (2018) conducted a study on leadership styles and their impact on students' academic achievement in public secondary schools within Tabora municipality. The research employed a case study methodology. The research included both purposive sampling and simple random sampling to choose 48 individuals for the questionnaires and interviews. Teachers in the study indicated that they persuaded heads of schools to adopt a transformational leadership style by exhibiting high values and symbolically reinforcing them. The findings indicated that school leaders worked diligently to achieve the shared objective of realising the school's vision and mission, while also encouraging teachers to transcend their individual interests. Nonetheless, the study offered limited insights into idealised influence and its effects on teachers’ performance. The present investigation sought to explore the connection between idealised influence and the classroom performances of teachers in the Kisarawe district. The study encountered specific limitations, including the inability to thoroughly investigate transformational leadership components due to the emphasis on various styles. The current study, however, examined all four dimensions of transformational leadership in detail. Additionally, the study provided limited discussion on the impact of teachers’ classroom performance on students’ academic success. Therefore, this study examined the relationship between transformational leadership and teachers’ classroom performance.
1.11.3 Intellectual Stimulation and Teachers’ Classroom Performance
1.12 Ikedimma (2023) investigated the correlation between principals' intellectual stimulation, individualized consideration, and teachers' job dedication in secondary schools in Anambra State. Data were gathered from 540 educators employing a correlational methodology and surveys. The investigation revealed a significant positive association between these leadership behaviors and teachers' commitment. The study recommends that the Anambra State Ministry of Education endorse the implementation of these leadership styles by principals due to their advantageous outcomes. Nonetheless, a significant disadvantage of correlational research is its failure to demonstrate causation, which led the researcher in this work to utilize quantitative designs that can investigate cause-and-effect linkages.

1.13 Research Gap

Ikedimma (2023) investigated the correlation between principals' intellectual stimulation, individualized consideration, and teachers' job dedication in secondary schools in Anambra State. Data were gathered from 540 educators employing a correlational methodology and surveys. The investigation revealed a significant positive association between these leadership behaviors and teachers' commitment. The study recommends that the Anambra State Ministry of Education endorse the implementation of these leadership styles by principals due to their advantageous outcomes. Nonetheless, a significant disadvantage of correlational research is its failure to demonstrate causation, which led the researcher in this work to utilize quantitative designs that can investigate cause-and-effect linkages.

Kariuki (2018) investigated the correlation between principals' transformative leadership and teachers' performance in public county secondary schools in Kenya. The study engaged academic deans, students, educators, and administrators, utilizing both quantitative and qualitative methods. A total of 375 individuals were selected for the questionnaires and interviews by a combination of stratified and basic random sampling techniques. Data were analyzed utilizing both descriptive and inferential statistics. The results revealed that educators saw their school administrators as encouraging and inspiring, especially in promoting professional advancement and development. Furthermore, school leadership encouraged educators to enhance their professional competencies and supported their participation in professional development activities, such as workshops and specialized training. The study did not utilize a hypothesis to investigate the effect of the principal's transformational leadership on teachers' performance. The current study utilized a hypothesis to investigate the correlation between the two variables. 

The research conducted by Furaha et al. (2023) investigates the influence of intellectual stimulation on teachers' work satisfaction in public schools in the Kagera region of Tanzania. The study employed a convergent design within a mixed techniques framework. A sample of 216 respondents was obtained using stratified random and purposive sampling techniques, with data gathered via questionnaires and interview guides. The findings reveal that while school leaders employed intellectual stimulation, its effect on teachers' job happiness was minimal, underscoring the necessity for enhanced leadership methods to increase job satisfaction. The study demonstrated specific limitations. This research exclusively examines the influence of intellectual stimulation on teachers' job satisfaction, in contrast to the current study, which investigates its effect on instructors' classroom performance. Moreover, the study utilized a mixed research methodology, which is insufficient for determining causal correlations. The study employed stratified purposive sampling, which adds bias when applied in a mixed research methodology (Kothari, 2004).
1.14 Conceptual Framework

This study employed transformational leadership theory to integrate many concepts, views, and objectives, thereby clarifying the research framework. The theory posits that transformational leaders inspire their subordinates to exceed their initial expectations by conveying a compelling vision and encouraging them to prioritize collective goals over personal interests (Bass, 1988). Moreover, the theory asserts that transformational leadership manifests when leaders stimulate curiosity in peers and followers, encourage them to reevaluate their work from diverse perspectives, deepen their comprehension of the organization's mission or vision, develop the skills and potential of their colleagues and followers, and motivate them to prioritize the collective interests over personal ones (Bass & Alolio, 1994). Research suggests that when school leaders demonstrate behaviors aligned with transformational leadership characteristics, it results in increased teacher motivation, a collaborative work environment, and professional growth, eventually enhancing classroom outcomes (Muia, 2018; Kitonka, 2020).
 In Tanzania, Kambambovu (2018) emphasises the crucial influence of transformational leadership on teacher behaviours, whereas Kitonka (2018) points out that the absence of incentives obstructs teacher motivation and classroom effectiveness. Consequently, conceptual frameworks indicate that transformational leadership practices positively and significantly affect teachers' motivation in the classroom and their instructional efficacy, ultimately enhancing overall school performance, with elements such as leadership structures and socio-cultural context playing a role in this relationship. 

This study studied the effects of transformational leadership on teachers' classroom performance, utilizing transformational leadership theory to analyze the research variables. The investigation employed the conceptual framework detailed below to clarify the relationship between the independent variables and the dependent variable. This study investigates the independent variable of transformational leadership dimensions, specifically the four I's: idealized influence, inspirational motivation, intellectual stimulation, and individualized consideration. The variable being examined is the classroom performance of educators.
Independent Variable 



Dependent Variable 
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Figure 1: Conceptual Framework on Transformational Leadership and Teachers’ Classroom Performance
Source: Author’s Illustration (2023)
The conceptual framework illustrated above presents two interrelated variables, specifically independent variables that exert influence on each other. The left box illustrates the independent variables anticipated to affect teachers' classroom performance, including idealised influence, inspirational motivation, intellectual stimulation, and individualised consideration. The variable that relies on other factors in the provided figure is the performance of teachers in the classroom. 
The dimensions of transformational leadership act as an independent variable in this study, where leaders inspire and motivate their followers through a shared vision, personalised support, and intellectual stimulation, thereby cultivating an environment conducive to professional development and innovation. Furthermore, it fosters qualities like charisma, the stimulation of creativity, collaboration, and individual growth. The measurable outcome of teachers’ classroom performance, as the dependent variable, reflects their effectiveness in delivering instructions, managing the classroom, engaging students, and enhancing academic success in response to this leadership style. The conceptual framework examines the ways in which transformational leadership can affect and enhance the behaviours, practices, and overall performance of teaching staff within the classroom setting.
1.15 Hypotheses
Hypothesis 1
Ho: Individualised consideration does not have a positive effect on teachers' classroom performance.  

H1: Individualised consideration does have a positive effect on teachers' classroom performance. 
Hypothesis 2
H0: Idealised influence does not significantly contribute to teachers' classroom performance. 

H1: Idealised influence does significantly contribute to teachers' classroom performance. 

Hypothesis 3:
H0: Inspirational motivation does not positively impact teachers' classroom performance. 

H1: Inspirational motivation does positively impact teachers' classroom performance. 

Hypothesis 4: 

H0: Intellectual stimulation does not positively influence teachers' classroom performance. 

H1: Intellectual stimulation does positively influence teachers' classroom performance.
1.16 Chapter Summary

The empirical research examined from global, regional, and local perspectives focused on the impact of transformational leadership on teachers' classroom performance. Studies demonstrate that the transformational leadership style substantially impacts teachers' effectiveness in the classroom. The literature review emphasized the obstacles and opportunities faced by school leaders in their endeavors to improve teachers' classroom performance. This study asserts that transformational leadership practices effectively enhance teachers' performance, thereby positively impacting student learning and overall academic success, in response to challenges such as ambiguity and resource limitations that affect classroom performance.
RESEARCH METHODOLOGY

1.17 Chapter Overview

The empirical research examined from global, regional, and local perspectives focused on the impact of transformational leadership on teachers' classroom performance. Studies demonstrate that the transformational leadership style substantially impacts teachers' effectiveness in the classroom. The literature review emphasized the obstacles and opportunities faced by school leaders in their endeavors to improve teachers' classroom performance. This study asserts that transformational leadership practices effectively enhance teachers' performance, thereby positively impacting student learning and overall academic success, in response to challenges such as ambiguity and resource limitations that affect classroom performance.
1.18 Research Philosophy

This study employed a positivist research philosophy. Proponents of positivism assert that reality is consistent and can be objectively observed and articulated (Levin, 1988). According to Smith & Johnson (2018), positivism stands as a significant paradigm within academic inquiry. From a knowledge-based perspective, it identifies regularities, relationships, patterns, and generalisable findings. It highlights the importance of employing structured methods and approaches to formulate and evaluate theories (Smith & Johnson, 2018). 
This study's research philosophy underscores the importance of objectivity, measurement, and empirical validation in its approach. This aligns with the idea that social phenomena can be examined similarly to natural sciences, employing quantitative methods to test hypotheses and determine cause-and-effect relationships (Cohen, Manion, & Morrison, 2018). In this study, transformational leadership is characterised as an independent variable that can be quantitatively assessed using questionnaires. Conversely, the performance of teachers in the classroom serves as the dependent variable, which can be evaluated through metrics like student academic achievement or teacher assessments (Riggio, 2006).
The study utilised a positivist approach to generalise findings, offering evidence-based insights into the potential impact of transformational leadership practices on educational outcomes, particularly through measurable enhancements in teachers’ classroom practices (Byrman, 2016).  
1.19 Research Approach

A quantitative research methodology was utilized. Creswell (2012) asserts that research designs comprise the specific methods essential to the research process, including data collecting, data analysis, and report composition. Quantitative approach is fundamentally rooted in the positivist research paradigm. The positivist paradigm asserts that reality is objective and can be scientifically quantified, emphasizing the measurement of variables and the testing of hypotheses related to comprehensive causal explanations (Sarantakos, 2005; Marczyk, DeMatteo & Festinger, 2005).

Creswell (2018) underscores the significance of the quantitative research methodology in various studies, as it facilitates the validation of research questions or hypotheses related to a certain occurrence. This method utilizes hypotheses to assess variances, frequencies, and percentages, facilitating the prediction of causal links and the characterization of population attributes using statistical analysis and inference. This also facilitates the evaluation of participants' perspectives toward the study. This strategy was essential in evaluating the influence of transformational leadership on the classroom performance of educators in public secondary schools.

1.20 Research Design 
This investigation utilised an explanatory research design. Creswell (2012) states that research designs are the specific methods that make up the research process, which includes data collection, data analysis, and report writing. Creswell (2014) noted that explanatory research design emphasises the clarification of cause-and-effect relationships among variables. This method entails examining hypotheses through the aggregation and analysis of quantitative data, facilitating an understanding of how various variables interact and enabling statistical inferences derived from these results.
The study employed an explanatory research design to establish the causal relationship between the independent variable, transformational leadership, and the dependent variable, teachers’ classroom performance. The rationale behind the study design lies in its capacity to investigate and clarify the connections between variables, emphasising the cause-and-effect interactions within a specific context. The explanatory research design aims to clarify the mechanisms behind a specific phenomenon by systematically analysing the variables and determining causal relationships (Saunders, Lewis, & Thornhill, 2019). This study employed an explanatory design to assess the dimensions of transformational leadership and to analyse their direct and indirect impacts on multiple facets of classroom performance, such as teaching instructions, collaboration among teachers, classroom management, motivation, creativity, and innovation.  
1.21 Study Area

The study focussed on public secondary schools in the Kisarawe district, chosen due to significant variations in school performance among Form I-IV students. One of the contributing factors to these performance discrepancies is the low motivation of teachers. As such, the research aimed to explore the impact of transformational leadership on teachers' classroom performance within these schools. This selection was also motivated by previous studies, such as Komba & Mkumbo (2020), which highlighted various challenges faced by Kisarawe’s public secondary schools. These include teacher shortages, low levels of motivation, inadequate infrastructure, and ineffective leadership. Additionally, the study site was chosen because no prior research had examined the influence of transformational leadership on teacher performance in the district, creating a unique opportunity to address this gap. 
1.22 Study Population

The study's tentative population comprised 400 teachers from 17 public secondary schools located in the Kisarawe district. Kothari (2004) characterised the ‘population of study’ as the individuals, groups, and communities that supply the necessary information to address your research questions (Kothari, 2004). 
1.23 Sample Size and Sampling Techniques 
A sampling frame consists of a collection of actual cases that will be used to draw a sample (Taherdoost, 2016). The study utilised the Pagano & Gauvreau (2000) formula to determine the sample size for the schools, resulting in a total of 17 schools.

Table 3.1: Parameters for Estimating Sample Size

	Parameter 
	Estimates

	Probability of success
	0.5

	Probability of failure
	0.5

	Expected error
	0.05

	Z score
	1.96

	Significance level
	0.05


Source: Pagano and Gauvreau (2000)
From the aforesaid sample size estimate criteria, a sampling formula from Pagano & Gauvreau (2000) was used to compute the sample size from the provided population, the formula stated that;

n = Z2PqN

     E2 (N-1) + Z2 pq
Whereby n= Sample size, N= Entire population, E= Expected Error and P= Probability of success, Q= Probability of failure, Z= the Z score corresponding to a= 0.05 level of significance.
p= 0.5, q = 0.5, Z = 1.96, E = 0.05

n = (1.96)2 x 0.5 x 0.5 x 400
     (0.05)2 (400-1) + (1.96)2 x 0.5x0.5

n= 198
Sample size = 198 teachers
The study’s sample consisted of 198 respondents drawn from a population of 400. To determine the sample, a simple random sampling was employed. This technique was used to select respondents from 17 public secondary schools within Kisarawe district, where the total population was 400. 

1.24 Sample and Sampling Techniques

A simple random sample method was utilised to choose teachers for this study. A sample is a subset of the total data collected by surveys or substantial observations in quantitative data analysis. It may be seen as a little unit of measurement that represents actual data (Rahman et al., 2022).
A sampling procedure, as defined by Orodho et al. (2016), involves the selection of individuals for a study in a manner that ensures they represent the broader population from which they are derived.
Simple random sampling is a technique that guarantees each member of a population has an equal likelihood of selection as a sample (Creswell, 2014; Thomas, 2020). The reason for employing simple random sampling was to ensure that each participant had an equal opportunity for selection in the study; this probability sampling method was utilised to eliminate bias in data collection from participants. Consequently, each teacher at the chosen public secondary school had an identical probability of being picked for the study. To mitigate bias in the selection process, the numbered slips of paper were randomised in a box prior to one slip being randomly chosen by each teacher sequentially. The method was performed multiple times until the requisite sample was acquired. The researcher utilised a system of slots to assign numbers to participants for sample selection. Moreover, in quantitative research, this approach enhances the precision of statistical inferences drawn about the total population based on the sample data (Kothari, 2004).
1.25 Data Collection Methods and Instruments
This study utilised a primary source for data collection. Data collection is the process of gathering specific information to support or challenge certain facts (Creswell, 2014). The instruments employed by the researcher to gather information from the field are termed data collection methods. This study utilised a survey questionnaire to gather primary data. This approach yields information known as primary sources (Kothari, 2004). This study utilised a questionnaire survey method, distributing questionnaires to the respondents. O’Leary (2014) asserts that a questionnaire employs the survey method, whereas Cohen, Manion, & Morrison (2013) describe questionnaires as tools for collecting primary data.
1.25.1 Primary Data

Structured questionnaires were administered to participants for the purpose of collecting primary data. Kothari (2004) characterises primary data as information that is collected anew and for the first time, thereby possessing an original nature. Surveys or questionnaires represent a fundamental data collection method in quantitative research, wherein participants answer predefined, close-ended questions, frequently employing Likert scales or ranking systems. These tools are commonly employed due to their capacity to efficiently gather data from larger populations within a constrained timeframe, thereby ensuring reliability and facilitating statistical analysis (Taherdoost, 2016). 
The study utilised a structured approach, which facilitated the researcher in maintaining objectivity and controlling variables, thereby enhancing the accuracy and validity of the results (Creswell & Clark, 2017). This method effectively facilitated the analysis of cause-and-effect relationships between transformational leadership practices and teachers' classroom performance, allowing for data replication in similar studies. Kothari (2004) further explained that primary data may be collected via experimentation or through surveys. This study gathered primary data through the distribution of questionnaires to a selected sample size, aiming to observe quantitative metrics that assess the validity of the study's hypotheses. 
1.25.2 Structured Questionnaire

The present study utilised structured questionnaires, incorporating Likert scales distributed to teachers. The questionnaire serves as a crucial instrument in social science and educational research, facilitating the reliable and valid collection of data (Taherdoost, 2016). The effectiveness of the questionnaire is rooted in its capacity to collect substantial amounts of data in a brief period, facilitating straightforward statistical analysis (Cohen et al., 2014; Bryman, 2004; Yukl, 2013; Orodho et al., 2016). The questions aimed to stimulate thoughtful consideration of the study’s fundamental goals. Kothari (2004) argues that sending out questionnaires eliminates the opportunity for direct interaction between the investigator and the participant. The approach utilised involved tailoring the questionnaires in Microsoft Form to gather primary data from the selected sample size. Responses were gathered in a systematic manner. 
1.26 Variables and Measurement 

The Multifactor Leadership Questionnaire (MLQ), developed by Bass & Avolio in 1995, serves to evaluate the components of transformational leadership. The traits of transformational leaders are evaluated using a Likert scale ranging from 0 to 5. The survey design employed in this study was well-suited for the research objectives, as it offered a quantitative overview of the sample population's perceptions measured on Likert scales. A 5-point Likert scale was employed to assess responses that varied from strongly agree to strongly disagree. The analysis of quantitative data was conducted using SPSS version 20.0.
1.27 Data Analysis

The study employed descriptive statistics to analyse the data. Creswell & Creswell (2018) described data analysis as the process of organising data and systematically applying statistics to uncover patterns, relationships, or trends, ultimately allowing for the derivation of meaningful conclusions. Quantitative analysis emphasises numerical data and utilises statistical tools (Miles, Huberman & Saldana, 2014). Descriptive statistics serve the main purpose of summarising numerical data, offering a clear overview of the collected data set. The analysis encompasses elements like central tendency (mean, median, and mode), variability (range and standard deviation), and frequency distribution. The method was utilised as it facilitated a clearer understanding and interpretation of the data (Creswell & Creswell, 2018). The use of descriptive statistics in this study allowed for the identification of trends, comparison of groups, and detection of outliers (Pallant, 2020).
1.27.1  Multiple Regression Model

The study utilised a multiple regression model to analyse the data. The model applied in this study is significantly influenced by Jamal (2020), as multiple linear regression models facilitate a more comprehensive analysis of various independent factors that account for changes in the dependent variable. The hypotheses for this study were tested through the application of multiple regression analysis. The model posits that teachers’ classroom performance is influenced by transformational leadership practices, including inspirational motivation, intellectual stimulation, individualised consideration, and idealised influence.
A comprehensive analysis using multiple regression was performed to assess the significance of the relationship between transformational leadership practices and the classroom performance of teachers. The quantitative data underwent analysis through multiple linear regression to evaluate the impact of transformational leadership on the classroom performance of teachers. The multiple regression analysis seeks to explain the variation of independent variables in relation to dependent variables at the same time (Unver & Gamgam, 1999). This method is commonly employed in the education sector to forecast outcomes and examine hypotheses regarding the relationships between variables (Tabachnick & Fidell, 2019). Consequently, the purpose of employing multiple linear regression analysis is to ascertain the relationship between two or more independent variables (transformational leadership) and a dependent variable (teachers’ classroom performance). This type of analysis enables the investigator to account for other variables that might influence the outcome and to pinpoint the distinct effects of the independent variable(s) on the dependent variable. By accounting for the impact of various factors, multiple regression provides a nuanced understanding of the connections between predictors and outcomes in contrast to bivariate regression (Field, 2018). The findings were presented through distribution tables, providing a detailed view of each variable's values.
Therefore the regression model is as follows:
CP = b0 + b1 (IM) + b2 (IS) + b3 (IC) + b4 (IF) + e

Where:

 CP = Classroom Performance

 IM = Inspirational Motivation
 IS = Intellectual Stimulation
 IC = Individualised Consideration
 IF = Idealised Influence
 b0 = Intercept

 b1, b2, b3, b4 = regression coefficients for each independent variable

 e = error term.

1.28 Assumptions of Regression Analysis
3.12.1 Linearity 
This assumption indicates that the association between the dependent variable and each independent variable is linear. A change in the dependent variable is directly proportional to the change in the independent variable. If the link is nonlinear, the regression model may fail to appropriately depict the data (Solutions, 2015). The linearity of this study was assessed using a normal p-p plot and thereafter analysed using a correlation of teachers' classroom performance. The test for this study adhered to the linearity assumption.  
1.28.1 Independence
The observations are mutually independent. This assumption indicates that the observations are independent of one another. The value of the dependent variable for one observation must not influence the value of the dependent variable for another observation. If the observations lack independence, the regression model may fail to effectively depict the data. This study posits that independence guarantees that the performance of one teacher does not influence the achievements of another instructor when collaborating as a team. To maintain independence, data were gathered separately in various classroom environments to prevent interactions from influencing outcomes (Tabachnick & Fidell, 2019). 
1.28.2 Homoscedasticity
This assumption indicates that the variance of the error term remains constant across all values of the independent variables. The dispersion of the residuals (the discrepancies between anticipated and actual values) must be consistent throughout the spectrum of the independent variables. Unequal variances can produce biassed estimates of standard errors, leading to incorrect hypothesis testing. This study analysed the homoscedasticity of independent variables through scatterplots of residuals against anticipated values, demonstrating random patterns (Field, 2018). In this research, the patterns remained consistent throughout the spectrum of independent factors. 
1.28.3 Normality
This assumption indicates that the error term follows a normal distribution. The residuals' distribution should be about normal. If the residuals' distribution is non-normal, the regression model may inadequately describe the data. Kline (2015) proposed employing a normal probability plot to assess the normality of the residuals. The assumption is fulfilled if the point closely adheres to a linear trajectory. Deviations can be rectified by altering the outcome of a variable. In this study, the normality was assessed.
1.28.4 Multicollinearity
This assumption indicates the absence of a substantial correlation among the independent variables. In other terms, a robust linear correlation should not exist between any pair of independent variables. Multicollinearity complicates the assessment of the impact of each independent variable on the dependent variable. This circumstance yields unreliable estimates of the impact of each independent variable on teachers' performance. Variance Inflation Factor (VIF) values exceeding 10 indicate the presence of multicollinearity. If identified, it can be addressed by eliminating one of the associated variables or amalgamating them into a composite variable (Meyers et al., 2017). The current study VIF indicated less than 5 showing there is no multi-collinearity between these independent variables.
1.29 Validity of the study

This research emphasised the principles of validity and reliability (Lacey, 2010). Prior to data collection, the researcher submitted his research proposal to the lecturers at the Open University of Tanzania's research department to assess construct and content validity.
Content validity assesses whether the instrument encompasses the complete content of the variable (Heale & Twycross, 2015). Taherdoost (2015) asserts that content validity necessitates expert consultation in the design of research instruments. The precision and consistency of surveys and questionnaires are critical components of validity and reliability (Taherdoost, 2016). Prior to utilisation, the instruments were evaluated, and all feedback was incorporated (Orodho et al., 2016).

1.30 Reliability of the Study

The reliability denotes the consistency of a measurement. A person administering a motivational assessment should yield approximately consistent replies upon each completion of the test (Heale & Twycross, 2015). Hater & Bass's (1988) study indicated that the reliability coefficients (Cronbach's alpha) for the separate subscales of four dimensions in transformational leadership ranged from .67 to .94. This survey requested participants to evaluate their agreement with each statement using a 5-point Likert scale, ranging from 1 (strongly disagree) to 5 (strongly agree).
A reliability scale test was conducted to assess the internal consistency of the measuring scale. Cronbach's alpha was employed to assess the reliability of assertions (items) within each of the four aspects of transformational leadership in the analysed data. Cronbach (2004) asserts that the study results demonstrate an instrument reliability of 0.7. 
This technique is an effective approach for assessing the internal consistency and homogeneity of items in tests and questionnaires (Burns & Burns, 2008). In assessing the impact of transformational leadership on teachers' classroom performance, the variables were examined for reliability to guarantee the consistency of the measurements.
Table Reliability Scale Test of Cronbach’s Alpha
	Variable
	Cronbach’s Alpha

	IC
	0.880

	IF
	0.861

	IS
	0.875

	IM
	0.880

	TP
	0.917


Notes: IC = Individualised Consideration, IF = Idealised Influence, IS = Intellectual Stimulation, IM = Inspirational Motivation, TP = Teacher Performance
1.31 Ethical Considerations

Ethics pertains to human behaviour, values, and the morality of actions (Flanagan, 2016). Ethical considerations were upheld throughout the study process. In this study, participants were informed and granted their consent regarding confidentiality, anonymity, and data authenticity. The researcher secured permission from the Open University of Tanzania to gather data. During the data collection phase, the researcher communicated to participants that their involvement in the study was completely optional and that their identities would remain confidential.

RESEARCH FINDINGS, ANALYSIS AND DISCUSSIONS
1.32 Overview
This chapter analyses and interprets the research findings concerning the study objectives, which examine the influence of headmasters' and headmistresses' transformational leadership on teachers' classroom performance in secondary schools within the Kisarawe district. Numerous researchers enhance the study by incorporating empirical evidence from prior research. This chapter is organised into two primary sections: the demographic characteristics of the respondents, and the presentation and analysis of data findings.
This study aimed to achieve four objectives: to evaluate the impact of individualised consideration on teachers' classroom performance, to analyse the contribution of idealised influence to teachers' classroom performance, to investigate the effect of inspirational motivation on teachers' classroom performance, and to assess the impact of intellectual stimulation on teachers' classroom performance. Section 4.2 outlines the sample characteristics. Section 4.3 outlines the study variables as determined by specific indicators. Section 4.4 provides the descriptive statistics, reliability, and correlation among the study constructs, whereas Section 4.5 outlines the regression results.
1.33 Descriptive Statistics for Sample Characteristics
1.33.1 Gender of the Respondents 

The data in Table 4.1 indicates that the predominant gender in the sample distribution was male. They constitute more than 50% of all participants in this study. The gender distribution is quite balanced, with a slight male majority (52% vs. 48%). The low standard deviation reinforces this even distribution..
Table 4.1 Descriptive Statistics for the Sample
	SN
	
	Frequency
	Percentage
	Mean
	Std. Deviation

	1
	Gender

Male

Female
	103

95
	52

48
	1.48


	0.501

	2
	Age

20-30

30-40

41-50

51+
	108

64

23

3
	54.5

32.3

11.6

1.5
	1.60
	0.752

	3
	Work Experience

0-5

5-10

10-15

15+
	114

49

20

15
	57.6

24.7

10.1

7.6


	1.68
	0.938

	4
	Education background

Certificate

Diploma

Degree

Postgraduate Diploma

Master’s Degree
	3

26

140

7

22


	1.5

13.1

70.7

3.5

11.1
	3.10
	0.816


Source: Field Data (2022)


Figure 2 : Distribution of Respondents Gender

Source: Field Data (2023)
1.33.2 Age of the Respondents

Figure 4.2's age distribution indicates that the majority segment of respondents, comprising over half (55%) of the total, fell within the age range of 20 to 30 years. Approximately 32% of the participants are aged between 20 and 40 years. The sample indicates that the predominant demographic of respondents consists of middle-aged persons aged 20 to 40, comprising almost 87% of the total. The sample is predominantly young, with over half (54.5%) falling in the 20-30 age range, while about one-third (32.3%) are between 30 and 40. Only a small fraction (1.5%) are over 50, indicating that the sample skews toward a younger demographic. The majority of participants (57.6%) have less than 5 years of work experience, suggesting that the sample includes a younger workforce or those relatively new in their professions. A smaller portion has significant work experience (7.6% have more than 15 years). 

Figure 3: Distribution of Respondents by Age Group
1.33.3 Education Status of the Respondents

Figure 4.3 indicates the sample group is highly educated, with the majority (70.7%) holding a degree and a considerable proportion (11.1%) having attained a master's degree. Only a small percentage has a certificate (1.5%), suggesting a well-educated group overall. The participants are predominantly young (aged 20–40)  with limited work experience (mostly under 5 years). Most participants hold at least a degree, indicating a highly educated sample group. This demographic profile suggests a young, educated workforce that may still be early in their professional careers, with a relatively balanced gender representation. 
The data indicates that most respondents possess five years of professional experience. Individuals with over five years of professional experience constituted 42.4% of the total respondents. The predominant educational qualification among responders is a bachelor's degree. 

Figure 4: Distribution of Respondents Education Level
Source: Field Data (2023)
1.34 Descriptive Statistics for the Variables Results

Four independent variables were analysed namely idealised influence, inspirational motivation, intellectual stimulation, and individualised consideration. Lastly was the dependent variable teachers’ classroom performance (Means, standard deviation, maximum and minimum scores were analysed). 
1.34.1 Descriptive Statistics for the Effect of Attributed Individualised Consideration Results

For the effect of individualised consideration on teachers’ classroom performance, descriptive statistics (mean, standard deviation, minimum and maximum scores) were computed on Table 4.2. Reward for knowledge contribution made by head of schools towards teachers’ performance received the highest scores (M = 4.39, SD =.93), followed by teachers encouraged to create action plans to enhance their professional skills in support of strong school performance (M = 4.27, SD =.71).

The response that received the lowest score was the appreciation of the head of school's distinctive expertise in relation to teachers' classroom performance (M = 4.15, SD =.62). It also encouraged teachers to pursue the SMART goal of effective teaching to improve classroom performance by coaching and mentoring them (M = 4.21, SD =.73). This was followed by the head of school's support for teachers' needs, which in turn improves classroom performance (M = 4.22, SD =.79).

Focussing on the practices of individualised consideration, the study found that the majority of 68.69% of headmasters/headmistresses agreed that they were highly aware and strongly appreciated teachers' distinctive competence as professionals, and they used this to improve classroom performance.

Furthermore, 34.3% of heads of schools strongly agreed that they encourage teachers to pursue the SMART goal of effective teaching to improve classroom performance through coaching and mentorship programs. 56.6% of teachers agreed that headmasters/headmistresses are encouraging them to pursue the SMART goal of effective teaching. The creation of action plans is another aspect of IC, with about 55.1% of teachers agreeing that their heads of schools encourage them to do so in order to enhance their professional skills and support strong classroom performance. This study demonstrates that individualised consideration significantly influences teachers' classroom performance, thereby improving students' learning outcomes. Heads of schools play a vital role in supporting both teachers’ effectiveness and their personal development. 
Table 4.2: Headmasters/headmistresses and Teachers response on IC

	As a Headmaster/Headmistress or Teacher:-
	Min
	Max
	Mean
	Std. Dev

	1
	Appreciates teachers’ distinctive expertise in relation to classroom performance.
	1
	5
	4.15
	0.62

	2
	Encourages teachers to pursue the SMART goal of effective teaching to improve classroom performance by coaching and mentoring them.
	1
	5
	4.21
	0.73

	3
	Encourages teachers to create action plans to enhance their professional skills in support of excellent classroom performance.
	1
	5
	4.27
	0.71

	4
	I am very supportive of teachers’ needs, which results in classroom performance.
	1
	5
	4.22
	0.79

	5
	Reward for knowledge contribution made by teachers towards classroom performance.
	1
	5
	4.39
	0.93`


Source: Field Data (2023)
1.34.2 Descriptive Statistics for the Effect of Idealised Influence Results
For the effect of idealised influence on teachers’ classroom performance, descriptive statistics (mean, standard deviation, minimum and maximum scores) were generated (Table 4.3). Establish a collaborative learning environment (participatory approach) that encourages teachers to brainstorm and share ideas with students, resulting in the highest scores from other teachers (M = 4.16, SD =.79). This is closely followed by fostering high integrity professional practices that foster good behaviours in the school learning environment (M = 4.15, SD =.79). Exemplify comprehensive leadership for the overall benefits of teachers’ classroom performance received the lowest score (M = 3.98, S.D. = 0.76) that was followed by showing heads of schools and teachers problem-solving techniques they can use in school (M = 4.07, SD =.84) and foster an atmosphere of respect and trust among teachers to improve group efficacy (M = 4.13, SD =.74).

The study revealed that, in terms of the contribution of idealised influence, it plays a significant role in teachers’ classroom performance, with 67.2% of headmasters, headmistresses, and teachers acknowledging its practices in secondary schools. The respondents concurred that the workplace widely applies idealised influence, which has the potential to positively impact classroom outcomes. Regarding the second aspect of idealised influence, the majority (59.1%) of headmasters/headmistresses and teachers highlighted that schools implement idealised influence by fostering a culture of caring and trust among staff members, thereby enhancing group efficacy towards desired school performance.

Regarding another aspect of idealised influence, the majority (56.1%) of headmasters/headmistresses and teachers concurred that schools implement this practice by fostering high-quality professional practices that foster positive behaviors within the school learning environment. Concerning another aspect of idealised influence, the majority of the respondents agreed that creating a collaborative learning environment (participatory approach) that encourages teachers to brainstorm and share ideas with other teachers can have a positive effect on classroom effectiveness. Additionally, a majority of 57.6% of headmasters/headmistresses concurred that the implementation of problem-solving techniques in schools can significantly enhance teachers' classroom performance.
Table 4.3: Headmasters/headmistresses and Teachers response on IF

	As a Headmaster/Headmistress 
	Min
	Max
	Mean
	Std. Dev

	1
	Exemplify comprehensive leadership for the overall benefits of school performance.
	
	5
	3.98
	0.760

	2
	Foster an atmosphere of respect and trust among teachers to improve group efficacy.
	1
	5
	4.13
	0.742

	3
	Mould high integrity of professional practices that foster good behaviours in the school learning environment.
	1
	5
	4.15
	0.792

	4
	Create a collaborative learning environment (participatory approach) that encourages teachers to brainstorm and share ideas with other teachers.
	1
	5
	4.16
	0.790

	5
	Show teachers problem-solving techniques they can use in school.
	1
	5
	4.07
	0.840


Source: Field Data (2023)
1.34.3 Descriptive Statistics for the Effect of Inspirational Motivation Results

The effect of inspirational motivation on teachers’ classroom performance was studied using descriptive statistics (mean, standard deviation, minimum, and maximum scores on Table 4.4). In general, headmasters/headmistresses encourage teachers to collaborate in order to improve teachers’ classroom performance, and school performance has the highest score (M = 4.34, SD =.819), followed by showing optimism, which encourages teachers to be optimistic in their teaching processes (M = 4.16, SD =.76). The response with the moderate score was to symbolise success in the teaching profession (M = 4.01, SD =.79), followed by making the tasks at hand meaningful by focussing on what teachers should be doing for improving classroom performance (M = 4.04, SD =.82), and providing a school vision that has a significant impact on course content coverage, resulting in good classroom performance for teachers (M = 4.07, SD =.71).

Research revealed that the majority, 64.1% of the headmasters/headmistresses and teachers, agreed that they had provided school visions that had influenced the curriculum in order to foster classroom performance. On the other hand, 66.1% of teachers and headmasters/headmistresses agreed that making tasks at hand meaningful by focussing on what teachers should be doing to improve classroom performance Also, the majority (48%) of headmasters/headmistresses strongly agree on encouraging teaching staff to collaborate in order to improve school performance.

It was also revealed that the majority (64.1%) of the headmasters/headmistresses and teachers agreed that showcasing success in the teaching profession enhances good classroom performance. Furthermore, 57.6% of the headmasters/headmistresses agreed that showing optimism encourages teachers to be optimistic in their teaching processes, hence improving classroom performance. 

On showing optimism encourages teachers to be optimistic in the teaching processes, the study indicated a high score by headmasters/headmistresses and teachers. 
Table 4.4: Headmasters/headmistresses and Teachers response on IM

	As a Headmaster/Headmistress or Teacher:-
	Min
	Max
	Mean
	Std. Dev

	1
	Provide a school vision that has a significant impact on course content coverage, resulting in good classroom performance.
	1
	5
	4.07
	0.712

	2
	Make the tasks at hand meaningful by focussing on what teachers should be doing to improve school performance.
	1
	5
	4.04
	0.824

	3
	Encourage teaching staff to collaborate to improve classroom performance.
	1
	5
	4.34
	0.819

	4
	Symbolise success in the teaching profession.
	1
	5
	4.01
	0.793

	5
	Showing optimism encourages teachers to be optimistic in their teaching processes hence foster classroom performance.
	1
	5
	4.16
	0.757


Source: Field Data (2023)
1.34.4 Descriptive Statistics for the Effect of Intellectual Stimulation Results
The effect of intellectual stimulation on teachers’ classroom performance was studied using descriptive statistics (mean, standard deviation, minimum, and maximum scores on Table 4.5). In general, maintaining a high level of professionalism and standards in performance evaluation by regularly leading teachers in reviewing school performance has the highest score (M = 4.18, SD =.82). This is followed by encouraging teachers to evaluate and improve their practices in light of new insights to improve classroom performance (M = 4.08, SD =.85). The response with the lowest score was to help teachers to unlearn and learn new teaching techniques for classroom performance (M = 4.02, S.D =.91), followed by collaborating with fellow teachers to reach a consensus on what changes can be made with a defined strategy (M = 4.07, SD =.84), and involving teachers to engage in school decision-making to perform in the classroom (M = 4.07, SD =.83).

The study, focussing on intellectual stimulation practices, found that 58.6% of teachers felt encouraged to evaluate and improve these practices based on new insights to enhance classroom performance. Additionally, a majority of respondents (63.6%) concurred that collaborating with fellow teachers to agree on changes using a defined strategy enhances school performance. 
Furthermore, 55.1% of headmasters/headmistresses and teachers agreed that regularly leading teachers in reviewing school performance helps to maintain a high level of professionalism and standards in performance evaluation. 49% of teachers and headmasters/headmistresses assist in the process of learning new teaching techniques to improve classroom performance. Moreover, 54.6% of headmasters/headmistresses agreed that involving teachers in school decision-making can enhance their performance in the classroom. These two attributes of intellectual stimulation received the lowest response, despite their correlation with teachers' performance in the classroom.
Table 4.5: Headmasters/headmistresses and Teachers response on intellectual stimulation
	As a Headmaster/Headmistress or Teacher:-
	Min
	Max
	Mean
	Std. Dev

	1
	Encourage teachers to evaluate and improve the practices in light of new insights in order to improve classroom performance.
	1
	5
	4.08
	0.845

	2
	Collaborate with fellow teachers to reach a consensus on what changes can be made with a defined strategy.
	1
	5
	4.07
	0.840

	3
	Maintain a high level of professionalism and standards in performance evaluation by regularly leading teachers in reviewing school performance.
	1
	5
	4.18
	0.817

	4
	Help teachers to unlearn and learn new teaching techniques for classroom performance.
	1
	5
	4.02
	0.907

	5
	Involve teachers to engage in school decision-making to perform well in classroom.
	1
	5
	4.07
	0.834


Source: Field Data (2023)
1.35 Variables Descriptive Statistics, Reliability and Correlation Analysis

Results on Table 4.7 indicate that individualised consideration was highly affecting teachers’ classroom performance (M = 4.24, S.D =.56). The effect of inspirational motivation practices was moderate (M = 4.12, SD =.57); the effect of idealised influence was moderate (M = 4.10, SD =.61); and the effect of intellectual stimulation was also moderate (M = 4.08, SD =.68). Therefore, the study found that individualised consideration had a greater effect on the independent variable mean score, while the rest had a moderate effect on teachers' classroom performance.

Pearson coefficient correlation was done on the independent variables versus the dependent variable to test the degree of linearity among variables. Idealised influence was shown to be strongly and positively connected with teachers’ classroom performance (r =.666, p <.001). Inspirational motivation is substantially and positively connected with teachers’ classroom performance (r =.661, p<.001). Intellectual stimulation was found to be substantially connected with teachers’ classroom performance (r = 659, p <.001). Finally, individualised consideration was found to have a low, significant, and positive correlation with teachers’ classroom performance (r =.562 p <.001).

To determine the internal consistency of the measurement's scales, the study conducted a scale test for reliability analysis. The diagonal Cronbach's alphas (Table 4.6) demonstrate good internal consistency for individualised consideration (.880), idealised influence (.861), inspirational motivation (.880), intellectual stimulation (.875), and the dependent variable, teachers' classroom performance (.917). 
Table 4.6 Descriptive Statistics Results for Reliability and Correlation Analysis

	
	MEAN
	STD. DEV.
	IC
	IF
	IM
	IS
	CP

	 IC
	Pearson Correlation
	4.244
	.560
	0.880

	 IF
	Pearson Correlation
	4.099
	.611
	.763**
	0.861

	 IM
	Pearson Correlation
	4.125
	.570
	.657**
	.774**
	0.880

	 IS
	Pearson Correlation
	4.085
	.676
	.743**
	.788**
	.697**
	0.875

	CP
	Pearson Correlation
	0.924
	.265
	.562**
	.666**
	.661**
	.659**
	0.917


*p < 0.05 (two – tailed), **p< 0.01 (two – tailed).
Source: Author Calculation (2023)
Notes: IC = Individualised Consideration, IF = Idealised Influence, IM = Inspirational Motivation, IS = Intellectual Stimulation and AP = Classroom Performance 

1.36 Multiple Regression Analysis Results

The effect of transformational leadership practices (independent variables) on teachers’ classroom performance (dependent variable) was estimated using multiple regression analysis. Tables 4.7 to 4.9 present the findings. Table 4.7 summarises the model, with the corrected R2 statistic (.526) being of particular importance. This indicates that transformational leadership practices account for 53% of the difference in teachers' classroom performance. 

Table 4.7 Regression Model Summary

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate
	Change Statistics

	
	
	
	
	
	R Square Change
	F Change
	df1
	df2
	Sig. F Change

	1
	.725a
	.526
	.516
	.185
	.526
	53.485
	4
	193
	.000

	a. Predictors: (Constant), IC, IM, IS, IF

	b. Dependent Variable: CP
Source: Author Calculation (2023)

Notes: IC = Individualised Consideration, IF = Idealised Influence, IM = Inspirational Motivation, IS = Intellectual Stimulation and CP = Classroom Performance 


Table 4.8 displays the results of the analysis of variance (ANOVA). It's also referred to as model-fit outcomes. This table particularly highlights the F-statistics and their corresponding significance values. According to the results, the F-statistic is 53.485 (p < 0.001). The findings confirm the model's ability to predict teachers' classroom performance. As a result, it appears that the model may accurately predict teachers’ classroom performance based on transformational leadership practices.
Table 4.8 Anova Results

	Model
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	1
	Regression
	7.288
	4
	1.822
	53.485
	.000b

	
	Residual
	6.575
	193
	
.034
	
	

	
	Total
	13.864
	197
	
	
	

	a. Dependent Variable: CP

	b. Predictors: (Constant), IC, IM, IS, IF
Source: Author Calculation (2023)


Notes: IC = Individualised Consideration, IF = Idealised Influence, IM = Inspirational Motivation, IS = Intellectual Stimulation and CP = Classroom Performance 
Table 4.9 presents the regression model's coefficients. The coefficients demonstrate that inspirational motivation predicts teachers’ classroom performance positively, with a standardized value (B =.302, p = 0.000). The findings also suggest that intellectual stimulation (B =.290, p = 0.000) significantly and positively predicts teachers’ classroom performance. Also, it was found that idealised influence (B =.218, p = 0.000) significantly and favourably predicts teachers’ performance. Finally, individualised consideration shows there is a significant relationship with teachers’ classroom performance (B =.017, p = 0.022).
Additionally, each independent variable's VIF value in the multi-collinearity test was roughly less than 5, indicating that there is no multi-collinearity between these independent variables, allowing for the inclusion of all variables in the regression model.
Table 4.9: Regression Coefficients Results
	Model 1
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.
	Collinearity Statistics

	
	B
	    Std. Error
	Beta
	
	
	Tolerance
	VIF

	
	(Constant)
	.473
	.108
	
	4.363
	.000
	
	

	
	IM
	.140
	.038
	.302
	3.737
	.000
	.377
	2.651

	
	IS
	.114
	.034
	.290
	3.310
	.001
	.321
	3.118

	
	IF
	.095
	.043
	.218
	2.189
	.030
	.248
	4.033

	
	IC
	.008
	.039
	.017
	.210
	.022
	.362
	2.761

	


Source: Author Calculation (2023)
1.37 Outliers, Normality, Linearity and Homoskedasticity Regression Assumptions Testing Results for Ethics

The histogram (Figure 4.1) represents the distribution of residuals as a bell-shaped curve. Mean is close to zero and SD close to 1, evidencing of a normal distribution of residuals implying that there isn't much departure from the usual. The histogram shows that a portion of the residual values fall within the three cutoffs, suggesting the absence of any outliers. Any value outside the cutoff of |3|, according to Tabachnick & Fidell (2007), is an anomaly. In addition, residuals plot along the diagonal line, as seen in Figure 4.2 meaning that the data is linear distributed. The diagonal dots in Figure 4.3 accelerate along the diagonal line, suggesting a linear distribution of the data.

In Figure 4.3 residual dots are dispersed rectangularly about zero, implying homoscedasticity (equality of variance). As a result, there is no reason to suspect heteroscedasticity (unequal variance in the data).
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Figure 5: Histogram
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Figure 6: Normal P-Plots for the Standardized Residual Variables
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Figure 7: Scatter Plot for the Standardized Residual for Variables
Source: Author Calculation (2023)

1.38 Discussion of the Findings 

The present study examines the relationship between transformational leadership and teachers’ classroom performance in public secondary schools in the Kisarawe district. The main objective was to assess the impact of the different dimensions of transformational leadership on classroom performance, specifically focussing on whether individualised consideration, intellectual stimulation, inspirational motivation, idealised influence, and intellectual stimulation significantly affect teachers’ classroom performance. The results validated all the proposed hypotheses, demonstrating a positive and significant impact of these transformational leadership dimensions on teachers' effectiveness in the classroom. Focussing on these findings, the discussion elaborates on the findings derived from the data analysis. It also draws comparisons and contrasts between the current results and those reported in previous related studies, providing a broader context for understanding the outcomes. 
1.38.1  Objective i: Influence of Individualised Consideration on Teachers’ Classroom Performance
The study discovered that individualised consideration positively impacts and enhances teachers' classroom performance in public schools within the Kisarawe district. This suggests that when school heads pay close attention to teachers’ strengths and utilise them effectively, classroom performance improves. The head of schools serves as a mentor and fosters a sense of community among staff members, which promotes professional development and, in turn, results in high-quality instruction that improves teachers’ classroom performance.

These results are in line with the transformational leadership theory, which states that transformational leadership, through individualised consideration, directly influences job performance by nurturing its staff with professional growth, enhancing their motivation, and creating a supportive and engaged working environment (Bass, 1985). Supporting these findings, a study by Mansor et al. (2021) found that principals with strong individualised consideration skills significantly improved teacher commitment. Teachers felt valued individually enhanced classroom performance. A similar study by Ngasa (2020) found teachers reported underperformed due to a lack of individual support from their school leaders. However, they highlighted that principals need more resources and support to implement effective leadership strategies.  Their focus was on multiple leadership styles,  which contrasts with the current study.

Additionally, the Oruonyeije et al. (2024) study revealed a strong positive correlation between the principal's individualised consideration influences and teacher job performance. The study suggests that when principals offered personalised support, recognised individual needs, and built positive relationships with teachers, it significantly influenced teachers’ job performance. These findings are similar to Ishmael & Wanjiru's (2023) finding that individualised influence from principals affects teachers' classroom performance. However, their focus on technology integration left out other classroom dynamics. Despite this limitation, the study supported the idea that idealised attention improves teachers’ ability to integrate new teaching methods, which in turn enhances their classroom performance.

Furthermore, other empirical studies have confirmed the findings of the current study, showing that the transformational leadership dimensions of elementary school principals have predictive power for the individualised influence of teachers. This implies that the higher the individualised influence, the better the work motivation of teachers and job performance (Yuan-Duen & Chen-Tsung (2019).
1.38.2 Objective ii: Idealised Influence Effect on Teachers’ Classroom Performance

The study found that the idealised influence of transformational leadership has a positive and significant impact on teachers' teaching quality. Respondents agreed that practicing transformational leadership in school has fostered caring and trust among staff members to enhance group efficacy toward desired school performance. Sengendo (2024) confirms this finding. The study found that idealised influences positively and significantly impact teachers’ classroom performance. The study further asserted that principals who serve as role models and ethical leaders significantly enhanced teachers’ effectiveness in the classroom. However, Sengendo’s focus on students’ academic performance suggested that idealised influences have effects on the broader school environment, not just classroom dynamics. Mbithe-Musyoki et al. (2021) found similarly positive relationships between idealised influence and classroom performance in Kenya. However, the study did not delve into detail to examine the influence of transformational leadership dimensions on teachers' performance in the classroom. The study underscored the significance of principals serving as role models, as this fosters improved mentoring and coaching and thereby enhances teachers' performance in the classroom.

Ngunyi & Ndurumo (2018) also confirmed that headteachers who embody idealised influence inspire teachers to improve their classroom performances. They highlighted that principals who demonstrate good behaviours and serve as role models, motivated teachers, reported higher dedication to instructional duties. Kambambovu (2018) asserted that head teachers exemplified positive values and provided symbolic reinforcement for them. However, the study found limited evidence of idealised influences on teachers’ classroom performance. This is likely due to the researcher's concentration on various leadership styles, which prevented them from thoroughly exploring all four aspects of transformational leadership. Findings concluded that the heads of schools have a positive and significant influence on transforming schools by fulfilling school goals and vision and motivating teachers to go beyond their self-interest. 
1.38.3 Objective iii: Inspirational Motivation Impact on Teachers’ Classroom Performance

The study findings reveal that inspirational motivation has a positive and significant contribution to teachers’ classroom performance. Respondents concurred that inspirational motivation was high and strongly exercised in public secondary schools. In transformational leadership theory, inspirational motivation entails leaders articulating a persuasive vision and fostering passion and optimism among their followers. This leadership style can improve teachers' performance by cultivating a feeling of purpose and dedication to attaining high standards in the classroom. Transformational leaders enhance classroom performance by motivating teachers via vision and support, resulting in improved instructional results and student success (Bass, 1985; Riggio, 2006).
These results align with Kitonka's (2018) study, which found that the inspirational motivation of school heads positively impacts classroom performance. The study asserted that a lack of incentives or rewards for teachers negatively affects their motivation and reduces classroom performance. Muia's (2018) study also demonstrated a positive and significant relationship between inspirational motivation and classroom performance. 
In contrast, the Hyseni & Hoxha (2021) study found that inspirational motivation leads to collective teachers’ efficacy, which improves students’ academic success. The study was not able to test the relationship between the two variables, unlike this study, which established the cause-and-effect relationships.
1.38.4 Objective iv: Intellectual Stimulation Impact on Teachers’ Classroom Performance

The study findings revealed that intellectual stimulation has a positive and significant impact on teachers’ classroom performance. This suggests that public secondary school headmasters/headmistresses trust the practice of intellectual stimulation to improve teachers' classroom performance. Furthermore, the findings indicate that respondents perceived the level of intellectual stimulation in schools to be high. Bass & Riggio (2006) urged leaders who demonstrate intellectual stimulation, such as secondary school principals, to foster problem solving and challenge traditional methods. However, transformational leadership leaders also need to ensure that all followers feel involved and valued, which strengthens the positive relationship with teachers' job performance.

Similar studies conducted have backed up these results. The Ikedimma & Okorji (2023) study found there is a positive correlation between intellectual stimulation and teachers’ job commitment. They highlighted that principals who exhibit intellectual stimulation behaviors, such as encouraging teachers to think creatively, express their views, and solve problems innovatively, tend to have a more committed teaching staff, thereby improving classroom performance. These results are in line with Kariuki (2018), who confirmed that intellectual stimulation from principals leads to teachers’ professional growth and improved classroom performance. Principals are encouraged to actively participate in professional development programs such as workshops and training to foster their leadership skills. In the same view, a study conducted in Kenya revealed that the majority of teachers agreed that their principals made decisions that were beneficial to the school, communicated openly with other staff members, listened to what they had to say, and self-managed and utilized their leadership abilities, respectively, to achieve the necessary level of performance (Musyoki, 2021).

Furthermore, Furaha et al. (2023) asserted that intellectual stimulation moderately contributed to teachers’ job performance in Tanzania. This is probably because the study didn’t focus directly on the four dimensions of transformational leadership, but findings suggested that intellectual stimulation plays a significant role in motivating teachers, which indirectly improves classroom performance. 
Chapter Five

SUMMARY OF FINDINGS, CONCLUSION AND RECOMMENDATIONS

5.1 Overview

This chapter provides a summary of the study's findings, conclusions, and recommendations regarding the impact of transformational leadership on teachers' classroom performance in public secondary schools in Kisarawe. Furthermore, the chapter presents research implications and future studies.
5.2 Summary of the Findings 

The role and ability of school heads as educational leaders are integral to the success of an education institution in achieving academic goals. Transformational leaders foster and strengthen teachers’ beliefs. Research demonstrates that transformational leadership positively impacts the attitudes and outcomes of teaching work. Teachers in schools led by principals and who practice transformational leadership are more likely to express satisfaction with their leadership, demonstrate greater commitment to the organization, and contribute to the overall school performance (Andriani et al., 2018; Leithwood & Jantzi, 2005). This study found that there is a positive and significant influence of transformational leadership on teachers’ classroom performance in Kisarawe’s public secondary schools. 
5.2.1 Influence of Individualised consideration on Teachers’ Classroom Performance

The findings revealed that individualised consideration positively and significantly has influence on teachers’ classroom performance in Kisarawe public secondary schools. School leaders pay close attention to each teacher’s unique talents, serve as mentors and coaches, and foster a sense of community, which enhances teachers’ professional development and personal growth, ultimately leading to high performance in the classroom. Teachers who receive personalised support and mentorship feel valued and motivated, leading to improved instructional quality. Similar studies, such as those by Ngasa (2020); Mansor et al. (2021); & Oruonyeije et al. (2024), emphasised the importance of individualised consideration by mentoring and guiding followers in maximising their potential.

5.2.2 Influence of Idealised Influence on Teachers’ Classroom Performance

As a key component of transformational leadership, the study found that idealised influence plays a vital role in teachers’ classroom performances. When school leaders build trust, show respect, and serve as role models, it fosters a strong sense of commitment among teachers, encouraging them to emulate their leaders’ behaviors. This influence enhances teachers’ self-efficacy, collaboration, and commitment to achieving the school vision. Previous studies (MbitheMusyoki et al., 2021; Ngunyi & Ndurumo, 2018; & Kambambovu, 2018) have also demonstrated a strong relationship between idealised influence and organisational performance.
5.2.3 Inspirational Motivation on Teachers’ Classroom Performance

The findings show that inspirational motivation has a significant positive impact on teachers’ classroom performance. By practicing inspirational motivation in school, it encourages collaboration among teachers, aligns teachers with a clear vision, and fosters a sense of unity. Teachers feel inspired by their leaders when they receive rewards for their good work. In results, they feel motivated to work towards excellence, whereby participation is highly encouraged in a dynamic classroom environment. Studies by Kitonka (2018) & Muai (2018) support these findings, showing that transformational leaders who inspire teachers foster a culture of collaboration and high performance. 
5.2.4 Intellectual Stimulation on Teachers’ Classroom Performance

The study concluded that intellectual motivation has a positive and significant impact on teachers’ classroom performance. By encouraging teachers to be critical thinkers, explore innovative teaching techniques, and engage in problem-solving, we foster creativity and professional growth. This leads to improved classroom performance, as teachers are more inclined to experiment with new pedagogical methods. Findings from similar studies, such as those by Ikedimma & Okorji (2023), confirm that intellectual stimulation positively influences teachers’ job commitment and classroom effectiveness. 
5.3
Research Implications
The study has an important implication for the education sector, academia, policymakers, teachers, students, and education practitioners. Transformational leadership in the education industry has shown to improve teacher performance, motivation, innovation, foster a positive learning environment, and foster students’ academic success (Sun & Leithwood, 2017). 
5.3.1 Policy Implications
This study has an important implication for policy, as it found that transformational leadership has a significant and positive impact on teachers’ classroom performance. Policymakers should prioritize and promote transformational leadership practices in educational institutions. The development of comprehensive training programs for teaching staff will enhance their skills in delivering quality instruction using transformational leadership traits (individualised consideration, intellectual stimulation, idealised influence, and inspirational motivation) (Avolio & Bass, 2004). Furthermore, policymakers and practitioners should consider implementing education guidelines and frameworks that promote the adoption of transformational leadership at all levels in the education system. That includes developing performance metrics to evaluate school heads based on their ability to foster teacher performance, which will create accountability and foster improvements in students learning outcomes (Robinson et al., 2008). 
5.3.2 Education Industry and Academia Implications
In the education sector, practicing transformational leadership can lead to improved pedagogical methods, high teacher motivation, teachers’ self-efficacy, innovation, and collaboration with schools. Education institutions, such as teacher training colleges and universities, should integrate transformational leadership practices into their curricula to equip future school leaders and educators with these skills (Kirkpatrick & Locke, 1996). For the teachers, transformational leadership boosts teacher motivation and self-efficacy, as leaders recognise individual contributions and promote a sense of ownership (Balyer, 2012). Additionally, this style encourages pedagogical innovation, allowing teachers to adopt new, effective teaching techniques (Berkovich & Eyal, 2018). 
 In academia, this study findings highlight the importance of embedding transformational leadership traits into educational leadership programs, as these traits have a direct and positive effect on teacher motivation, engagement, and performance in the classroom. This approach helps create a supportive environment where school leaders can serve as inspirational role models for their teaching staff (Shatzer et al., 2014). By integrating transformational leadership principles into the curricula of teacher training programs and leadership courses, universities and academic institutions can better prepare future school leaders to create conducive learning environments and foster a culture of collaboration (Berkkovich & Eyal, 2018; Leithwood et al., 2020). This approach not only equips aspiring leaders with the necessary skills to inspire and guide their teachers but also contributes to the overall academic performance (Harris & Jones, 2019). 
5.3 Conclusion

Different variables may affect teacher performance. One of the various factors affecting a teacher's performance in the classroom is leadership style. The study aimed to explore the extent to which transformational leadership traits influence teachers’ classroom performance in public secondary schools in the Kisarawe district. Specifically, it sought to investigate the impact of head of schools’ individualised consideration on teachers’ performance, assess the contribution of head of schools’ idealised influence, examine the effect of their inspirational motivation, and determine the influence of intellectual stimulation. The findings revealed that transformational leadership attributes significantly influence teachers’ classroom performance in Kisarawe district’s public secondary schools.

Heads of schools that implement transformational leadership significantly influence teachers' classroom performance by fostering a positive school atmosphere, promoting teachers' professional development, fostering innovation and creativity, fostering collaboration, and fostering self-efficacy. However, the lack of leadership skills among some school leaders likely contributes to the poor performance of teachers.

The findings suggest that transformational leadership significantly influences teachers' classroom performance. Specifically, individualised consideration was found to have a positive and significant relationship with teachers’ classroom performance, but quite a number of headmasters and headmistresses in public secondary schools lack knowledge of how to practice it. Moreover, the study discovered a positive and significant relationship between the practice of intellectual stimulation and teachers' classroom performance, despite the head of schools in public secondary schools only implementing it moderately. 
Furthermore, the study revealed a positive and significant relationship between idealised influence and teachers' classroom performance, despite the head of schools only practicing it moderately. The study found that headmasters and headmistresses in public secondary schools moderately practiced inspirational motivation, which positively and significantly correlated with teachers' classroom performance.

Among the four transformational leadership practices, individualised consideration emerged as the best practice among the headmasters and headmistresses. Most of the teachers and headmasters/headmistresses strongly agreed that they practice all elements of individualised consideration in their course of action, meaning they firmly appreciate teachers’ distinctive expertise in relation to students’ academic outcomes, encourage teachers to pursue SMART goals for effective teaching, encourage teachers to create action plans to enhance their professional skills, support teachers’ needs, and reward them for their contribution.
5.5 Recommendations 
The study recommends that school heads recognize and prioritize transformational leadership to empower teachers and clarify their roles for improved classroom performance. It also suggests that school leaders develop strong management skills that incorporate transformational traits. Additionally, decision-makers, the ministry of education, and district education officers should develop and implement strategies and policies that promote transformational leadership in public secondary schools to enhance the effectiveness of both school heads and teachers. Furthermore, teacher training institutions, such as colleges, should tailor their professional development programs and curricula to strengthen the leadership styles of school heads, including the transformational leadership style discussed in this study.

Lastly, teachers and school heads should collaborate to evaluate the leadership style practiced in schools and provide feedback for improvement. Some of the teachers interviewed expressed uncertainty about the type of leadership being implemented, and similarly, some school heads struggled to communicate their leadership styles, often unsure of what they were actually practicing. Both teachers and school heads should prioritize raising awareness of leadership styles, as a lack of clear direction and guidance can impede teachers' performance and ultimately hinder the overall effectiveness of the school. 
5.5.1 Recommendations to the Contributions of Idealised Influence on teachers’ classroom Performance
According to the findings the results show that here is a need for head of schools to be trained in inspiring and motivating teaching staff, helping them envision future goals, take on challenges, and foster creativity in their work. Professional programs should focus on equipping head of schools with the skills to model leadership, transfer their motivational energy to teachers, and build supportive and empowering environment. By inspiring and challenging their staff while setting high expectations, head of schools can increase teachers’ engagement, and it is strongly recommended that they lead by example, displaying string ethical values, commitment, and professionalism for teachers to follow. There is a need to design a curriculum that comprehensively incorporates leadership practices, and which involves teachers and head of schools. The findings indicate that heads of schools require training in inspiring and motivating teaching staff, assisting them in envisioning future goals, embracing challenges, and fostering creativity in their work. Professional programs should focus on equipping heads of schools with the skills to model leadership, transfer their motivational energy to teachers, and build supportive and empowering environments. Heads of schools can enhance teacher engagement by inspiring and challenging their staff, setting high expectations, and modeling strict ethical values, commitment, and professionalism for teachers to emulate. There is a need to design a curriculum that comprehensively incorporates leadership practices and involves both teachers and heads of schools. This will better equip them to take over senior leadership positions in the future and enhance classroom performance.
5.5.2 Recommendation to the Effects of Individualised Consideration on Teachers’ Classroom Performance
The individualised consideration scored the highest rate in this study, showing the significant contribution of transformational leadership on teachers’ classroom performance. To strengthen the effects of individualised consideration on teachers’ classroom performances, school leaders should prioritize personalized support by recognizing and addressing the unique needs, strengths, and challenges of each teacher. Regularly checking, feedback, mentoring and coaching, and professional development tailored to individual teachers can help them professionally, which enhances school performance and personal growth. Furthermore, fostering a culture of open communication and emotional support can increase teachers’ job satisfaction and commitment, leading to enhanced classroom performance.
5.5.3 Recommendation to the Effects of Intellectual Stimulation on Teachers’ Classroom Performance
Encourage teachers to use interactive and engaging teaching methods that promote critical thinking and problem-solving skills. The principal's high level of intellectual stimulation demonstrated a strong correlation with teachers' classroom performance, ultimately leading to an increase in school performance. Provide professional development opportunities for teachers to learn about new teaching methods and technologies that promote intellectual stimulation. This will help teachers to stay up to date with the latest teaching trends and provide their students with the best possible learning experience. Overall, the key to promoting intellectual stimulation and enhancing academic performance is to create a learning environment that is challenging, engaging, and supportive. The study encourages school heads to establish collaborative platforms, as peer learning can intellectually stimulate teachers and enhance classroom performance and student learning outcomes.
5.5.4 Recommendation to the Effects of Inspirational Motivation on Teachers’ Classroom Performance
To enhance the positive effects of inspirational motivation on teachers' classroom performance, school heads should consistently articulate a clear and compelling vision that aligns with educational goals, motivating teachers to strive for excellence. Additionally, fostering a supportive environment where teachers feel valued and encouraged to innovate can significantly boost their morale and engagement. Regular recognition of teachers’ accomplishments and providing opportunities for both personal and professional growth can further inspire and maintain high levels of performance in the classroom. Teachers’ performance is vital to the success of any educational program, and the head of school’s leadership plays a key role in influencing this performance. A head of school’s ability to motivate teachers through strategies like creating a supportive environment, fostering discipline, and offering rewards can significantly enhance teacher effectiveness and help achieve educational objectives. This demonstrates a positive relationship between heads of schools and teachers' motivation, which directly impacts their performance.
5.6 Limitations 

This study primarily employed a quantitative approach that focussed on statistical data. However, the study recommends adopting a mixed-method approach for future research to gain a deeper understanding of teachers' emotions and perceptions. This would offer more comprehensive insights into the impact of transformational leadership on classroom performance.

Additionally, time and financial constraints limited this study to teachers. Future studies should consider including a broader range of respondents, such as students, education officers, and other stakeholders in the education sector, to capture a more holistic perspective.

Furthermore, the study only included public secondary schools in its scope. Future research should broaden its scope to encompass both private and public secondary schools to provide a more comprehensive analysis. Time constraints also posed a challenge, as the respondents were busy with end-of-year exams, which caused delays in the research process.
5.7 Areas for Further Studies

The scope and limitations of this study allow for a deeper examination of several issues. This study primarily focussed on public secondary schools within the Kisarawe district. Therefore, future studies should conduct a cross-sectional comparison between public and private secondary schools in Tanzania to highlight the differences in transformational leadership levels and teachers' classroom performance. Furthermore, this study restricted its population to headmasters/headmistresses and teachers, excluding students, educational officers, and other key educational stakeholders. This lack of inclusivity creates a knowledge gap about other stakeholders' perspectives on leadership styles and their level of awareness. As a result, future research should focus on additional stakeholders such as students, educational leaders, district education officers, parent ministry, policymakers, parents, and guardians. 
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Appendices

Appendix I: Consent Form

Introduction

RE: Participation in Research
I, JOLSON DONALD MASAKI, a postgraduate student at the Open University of Tanzania pursuing a master's degree in arts in Governance and Leadership. Currently, I am conducting research on the "impact of transformational leadership on teachers’ classroom performance of public secondary students in the Kisarawe district." Your school has been chosen to take part in the study. As a result, I am requesting your assistance in filling out the questionnaire related to the research topic. I would appreciate it if you could assist me in obtaining the necessary information, which will be used solely for academic purposes. Your names will not be revealed in this study, and you will remain anonymous.

Appendix II: Survey Questionnaire 

This questionnaire is developed to assist you to provide the information required. Read each question carefully and your honest response will be highly appreciated. 
PART A: BACKGROUND INFORMATION

Please choose one in every question by a tick [√]

1. What is your gender? a) Male [ ] b) Female [ ]

2. What is your age? a) 20-30 [ ] b) 30-40 [ ]  c) 41-50 [ ]  d) Above 51 years [ ]

3. Work experience as a principal/teacher a) 0-5 years [ ] b) 5-10 [ ] c) 10-15 d) 15 and above [ ]

4. What is your highest level of education? a) Certificate [ ] b) Diploma [ ] c) Degree [ ] d) Postgraduate diploma e) Master’s Degree [ ] f)PhD

PART B: Self-Evaluation Questionnaire Regarding Transformational Leadership Practices

KEY: 1 = strongly disagree, 2 = disagree, 3 = unsure, 4 = agree, and 5 = strongly agree. 

Please select one in each question by placing a checkmark on the provided scale (1-5).

	Inspiration Motivation 

As the headmaster/headmistress or Teacher, I:-
	5
	4
	3
	2
	1

	1
	Provide a school vision that has a significant impact on course content coverage, resulting in good teachers’ classroom performance.
	
	
	
	
	

	2
	Make the tasks at hand meaningful by focussing on what teachers should be doing to improve classroom performance.
	
	
	
	
	

	3
	Encourage my colleagues to collaborate in order to improve their classroom performance.
	
	
	
	
	

	4
	Symbolize success in the teaching profession.
	
	
	
	
	

	5
	Showing optimism encourages teachers to be optimistic in their teaching processes.
	
	
	
	
	

	Intellectual stimulation
	
	
	
	
	

	1
	Encourage teachers to evaluate and improve the practices in light of new insights in order to improve their classroom performance.
	
	
	
	
	

	2
	Collaborate with fellow teachers to reach a consensus on what changes can be made with a defined strategy.
	
	
	
	
	

	3
	Maintain a high level of professionalism and standards in performance evaluation by regularly leading teachers in reviewing school performance.
	
	
	
	
	

	4
	Help teachers to unlearn and learn new teaching techniques for classroom learning outcomes.
	
	
	
	
	

	5
	Involve teachers engage in school decision-making to improve their classroom performance.
	
	
	
	
	

	Idealised influence
	
	
	
	
	

	1
	Exemplify comprehensive leadership for the overall benefits teachers’ classroom performance.
	
	
	
	
	

	2
	Foster an atmosphere of respect and trust among teachers to improve group efficacy.
	
	
	
	
	

	3
	Mould high integrity of professional practices that foster good behaviours in the school learning environment.
	
	
	
	
	

	4
	Create a collaborative learning environment that encourages teachers to brainstorm and share ideas with other teachers.
	
	
	
	
	

	5
	Show teachers problem-solving techniques they can use in school to improve their performance.
	
	
	
	
	

	Individualised consideration
	
	
	
	
	

	1
	I appreciate teachers’ distinctive professional expertise in relation to their classroom performance.
	
	
	
	
	

	2
	Encourage teachers to pursue the SMART goal of effective teaching to improve their classroom performance by coaching and mentoring them.
	
	
	
	
	

	3
	Encourage teachers to create action plans to enhance their professional skills in support of classroom performance.
	
	
	
	
	

	4
	I am very supportive of teachers’ needs which results in excellent classroom performance.
	
	
	
	
	

	5
	Reward for teachers' contribution of knowledge and expertise to their classroom success.
	
	
	
	
	


Appendix V: Research Permit 
Individualised Consideration


Idealised Influence


Inspirational Motivation


Intellectual Stimulation





Teachers’ Classroom Performance
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