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ABSTRACT

This study investigated School committee strategies for parental involvement in implementing primary school decisions. The study was aimed to achieve three specific objectives: firstly, to analyse communication channels between schools and parents for the implementation of school decisions in primary schools; secondly, to investigate the strategies used by school committees to involve parents in implementing school decisions; and thirdly, to identify the challenges faced by parents in implementing school decisions. The study utilized a qualitative research approach and a single case study design, involving four government primary schools and a sample of 65 participants. Data was gathered through interviews, document reviews, and focus group discussions, and was subsequently analysed thematically. The results indicated various communication methods between schools and parents, such as parent meetings, village meetings, official letters, memos, and the involvement of students. Furthermore, methods employed by the school committee in involving parents in implementing school decisions are like attending schools’ events, public campaign and fundraising functions, . In general, parents face various challenges when it comes to implementing school decisions, such as the level of awareness and understanding among parents. The study concludes that parental involvement in implementing school decisions has not been effective due to a lack of understanding among community members about the primary reasons for their involvement.  Finally, the study recommends providing proper education on the importance of parental involvement in implementing school decisions to draw parents' attention to effective participation in the process.

Keywords: School Committee, Strategies, Primary School. Decisions.
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CHAPTER ONE

INTRODUCTION

1.1 Introduction

In this chapter, we will delve into the strategies employed by school committees to engage parents in implementing school decisions in primary schools. It encompasses the background of the issue, the problem statement, the study's purpose and objectives, the research questions, and the significance of the study. Additionally, it will address the study's limitations, scope, operational definitions of key terms, and the organisation of the dissertation.

1.2 Background to the Study

It's widely acknowledged that parents play a vital role in the development of schools and the academic success of their children. Research has shown that parental involvement in school decision-making is a critical factor in children's educational achievements (Ozmen et al., 2016). As schools experience increasing enrolment, teachers and administrators face the challenge of managing teaching and decision-making processes (Bunijevae&Durisic, 2017). Therefore, involving parents in the implementation of school management decisions is essential for the comprehensive well-being of their children (OECD, 2016).

In countries such as Germany, Turkey, and France, parents play a significant role in shaping educational policies. This includes participating in teacher recruitment, selecting course materials, establishing curriculum standards, evaluating students, managing school finances, and contributing to the professional growth of educators (Hung, 2018). Parental involvement can take various forms, such as through social media, meetings, and online communication. Parents involved in school decisions lead to better academic achievements, improved child personality, enhanced classroom behaviour, and increased teacher morale (Gedik, 2021). 

In the United Kingdom, the government's approach to fostering parental participation was initially outlined in the 2007 White Paper, 'Excellence in Schools'. This strategy integrates parents into the educational process by providing them with school-related information and promoting collaborative relationships with schools (Lopez, 2013). Parents help with school decisions by participating in activities, communicating with teachers, guiding their children with homework, and discussing educational values and attitudes. In addition, Kraft and Rogers (2015) assert that parents and teachers in England communicate through electronic communications like phone calls, use of email, social media, and text messaging for implementing school decisions.

In France, parents are actively involved in their children's education by serving on the school board and providing information to the school board. According to Lareau (2019), parental engagement in education encompasses home-based activities such as assisting with homework, fostering reading habits, and promoting regular school attendance, as well as school-based activities including attending Parent-Teacher Association (PTA) meetings, parent-teacher conferences, concerts, and other school events. This involvement also extends to financial contributions, providing materials, and volunteering at the school during the day. Headteachers foster parental involvement by inviting parents to be involved through written communication such as newsletters, phone calls, e-mails, and regular report cards. In addition, most schools have partnership councils such as the Parent’s Advisory Council on School. Therefore, parents play a significant role in school matters and are involved in decisions such as choosing textbooks, educational materials, and curriculum standards (OECD, 2016).

Similarly, in Indonesia, the government has implemented legislation and policies to encourage parental participation in educational decision-making. For instance, under Section 7 of Law Number 20, 2003, pertaining to the national education system, parents are granted the right to be involved in selecting educational institutions and to receive updates on their children's educational progress (Dwiwulandary&Herlisa, 2017).

Parents are involved in implementing school decisions like helping with school activities voluntarily, helping teachers in extracurricular activities, and pedagogical involvement (Ginanto, 2017). Having parents involved in education is seen as important for better student outcomes (Bloach, 2019). Mayangsari&Aprianti (2017) suggest that WhatsApp is used by schools and parents to communicate and build a relationship in the education system. They use texts, videos, photos, pictures, and emoticons for communication. In WhatsApp groups, members can discuss and apply shared knowledge in their schools for better education.

In developing nations such as Nigeria, there is minimal parental involvement in education policy, despite provisions for it (Obayopo, 2017). For instance, the Nigerian government launched the Universal Basic Education (UBE) program in 1999 (Feese, 2015), through which Parent-Teacher Associations (PTA) facilitate parental involvement to ensure that civil society supports the government in providing all Nigerian children with access to quality education. Consequently, increased parental involvement in education has led to higher morale, greater respect for the teaching profession from parents, and improved communication and relations between them (Olaronke&Olowe, 2019).

Communication between schools and parents is primarily focused on addressing behavioural or learning issues or engaging parents who are already involved in their children's education. This limited communication contributes to the lack of parental involvement in education. Similarly, the government has recognised the importance of enhancing the learning environment by engaging parents in Kenya. According to the National Council for Law Report (2013), it is now mandatory for school boards of management to include parents in the assessment of school requirements. In this regard, the government has enacted legislation to guarantee active parental involvement in education for the betterment of society. Furthermore, parents play a role in implementing school decisions by supporting homework, encouraging reading, attending meetings and events, contributing financially and volunteering at school (Basic Education Act of Kenya (2013)

The Education Act No. 25 of 1978 (As Amended in 1995) and the Education and Training Policy (ETP) of 1995 in Tanzania delineate the governance of education, emphasizing parental and community involvement through school committees (URT, 2014). The Ministry of Education and Training has decentralized management, planning, financing, and monitoring to local bodies under school committees. Following the initiation of the Primary Education Development Program (PEDP) in Tanzania in 2002, the Ministry of Education and Culture has adopted a similar approach, integrating parents into all facets of school planning and management, thereby engaging students, parents, staff, and other stakeholders (URT, 2014).

Additionally, the Education Sector Development Plan (ESDP) (2016/17-2020/21) demonstrates a strong focus on the involvement of stakeholders in education (URT, 2016). Through the active participation of stakeholders such as parents, teachers, and the community, schools strive to enhance the quality of education. Thus, stakeholders are expected to collaborate in the implementation of policies aimed at developing the most effective strategies for improving educational programs (URT, 2008).

School committee members act on behalf of parents as the primary implementers of school decisions. Their responsibilities include evaluating, monitoring, approving, and addressing various aspects of school operations. It's crucial to keep parents informed about these activities to support the school's advancement. This collaborative approach involves sharing authority and power between the school and parents to enhance the school's development process. The partnerships between the school and parents serve as the pathway for the successful implementation of decisions and the fulfilment of a wide range of responsibilities (Langat, 2014).

In 2022, the President's Office - Regional Administration and Local Government (PO-RALG) issued directives aimed at increasing parental involvement in school activities. The directives focused on curriculum implementation and strategies for improving academic performance. Parents were encouraged to participate in activities such as providing food for their children during school hours and contributing to the construction of school infrastructure (URT, 2022). It is imperative for schools to make concerted efforts to ensure that all parents are well-informed about educational programs. Without clear channels of communication and collaboration with parents, schools may struggle to achieve their development goals, leaving parents uninformed about school activities and shifting their responsibilities onto teachers and other education stakeholders (Masebo et al., 2017).

School committees supervise and advise schools, supporting them in various matters with parents. However, schools still face challenges like poor academic performance, increasing dropout rates, absenteeism, and student indiscipline. This raises the question of how the school committee involves parents in addressing challenges and what communication methods they use to include parents in decision-making.

1.3 Statement of the Problem

The school committee is responsible for making decisions to enhance various aspects of the school, including the teaching and learning processes, maintaining discipline, and improving academic achievement for the students, all on behalf of the parents. Additionally, the school committee plays a vital role in bridging the gap between the school and the parents by encouraging parental participation in school activities. Parents play a direct role in school decision-making by getting involved in matters such as discipline, infrastructure, learning support, and resource allocation. It's important to consider the level of parental involvement and the methods of communication they use. Inadequate communication can hinder the development of school projects and subsequently impact the students' performance (Masebo, et al., 2017).

Despite the initiatives made by the government to put schools closer to the community by giving an opportunity to schools to form school committees so that they can help schools in performing their duties, still there are several challenges facing schools including poor academic performance, increasing dropout rate, absenteeism, dilapidated school infrastructure, shortage of staff houses, among others. It is not clearly known which communication ways does the school committee uses in communicating with parents, which methods do school committee uses in involving parents in implementing school decisions and what challenges parents in implementing school decisions. This study seeks to fill the gap by investigating strategies used by school committees to engage parents in implementing school decisions.

1.4
Research Objectives

1.4.1
General Research Objective

This study explores strategies used by school committees in involving parents in implementing school decisions in primary schools so as to contribute to the body of knowledge on parental involvement in school decision making.

1.4.2
Specific Research Objectives

i. Examine communication ways between schools and the parents for implementing school decisions in primary schools.

ii. Explore methods employed by the school committee in involving parents in implementing school activities.  

iii. Identify challenges encountered by parents when implementing school decisions.  

1.5
Research Questions

The study was guided by the following research questions:
i. How do schools communicate with parents in implementing school managerial decisions in primary schools?

ii. Which methods do school committees use in involving parents in implementing school decisions?

iii. What are the challenges encountered by parents in implementing school decisions.

1.6 Significance of the Study

The study findings contribute in several ways. Firstly, they provide new insights for policymakers and education planners to create policies that facilitate effective communication and collaboration, ensuring parental involvement in implementing school decisions at the primary level. Secondly, the findings offer valuable guidance for school administrators on the managerial interventions that necessitate parental involvement and how to effectively engage parents. Lastly, the findings contribute to the existing literature on the implications of effective communication and collaboration methods for involving parents in school decision-making.

1.7 Delimitation of the Study
 This study specifically focuses on primary schools within Tabora municipality and examines the strategies employed by school committees to engage parents in implementing school decisions.

1.8 Limitations

During this study, the researcher encountered different challenges firstly, the study faced challenges with certain respondents, particularly school committee members, who were hesitant to provide the necessary data. Some even requested compensation for participating in the interviews. To address this issue, the researcher offered clear explanations about the study's objectives, the application of the findings, and the data storage process. Secondly, some heads of school were reluctant to allow their teachers to participate into focus group discussion for fearing that lesson would be interrupted. This limitation was resolved by conducting focus group discussion during break and after class hours.
1.9 Definition of Key Terms

1.9.1 Collaboration
Collaboration refers to the cooperative process in which two individuals work together to accomplish a specific goal or objective within an organization (Ceka&Murati, 2016). In this study, collaboration refers to schools and parents joining forces to enhance pupils' academic performance.  
1.9.2 Communication
The term "communication", as used in this study, pertains to the transfer of information aimed at enhancing the comprehension of a message (Makwinya, 2014). Within the context of this research, communication denotes the ability of educational institutions to effectively engage with parents in order to fulfil the organisational objectives.
1.8.3 Parents' Involvements 
This refers to actively participating in the entirety of their children's learning process. This includes monitoring their daily activities, overseeing the school budget, ensuring discipline, assisting with academic responsibilities, and providing necessary learning materials (Sanders, 2013).

1.8.4 School Managerial Decisions

The decision-making process regarding an institution's functioning is aimed at driving enhancements. This process encompasses the meticulous planning, organization, and supervision of activities within educational institutions, as well as the efficient allocation of human and material resources to achieve the institution's objectives (Wanjiu&Begi, 2019).

1.8.5 Strategies Used in Involving Parents

It pertains to a situation in which parents are actively involved in their child's education, such as through home visits, parental communication applications, parental meetings, and the utilization of social media (Aroka et al, 2016).

1.9
Organization of the Dissertation

The dissertation is structured into five chapters. Chapter one serves as an introduction to the study and includes background information, problem statement, study purpose, objectives, research questions, significance and scope of the study, as well as study limitations, the definition of key terms, and the overall organization of the dissertation. Chapter two provides a comprehensive review of relevant literature, encompassing conceptual and theoretical frameworks, as well as related studies that have helped identify gaps in knowledge and develop the conceptual framework guiding the study. Chapter three outlines the methodology employed for data collection and analysis, including the research approach, design, study area, population, sample size, sampling techniques, data collection instruments, data analysis methods, trustworthiness, and ethical considerations. Chapter four presents the analysis and discussion of the findings. Finally, chapter five summarizes the study's key findings, presents conclusions, and offers recommendations.

CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

In this chapter, a comprehensive literature review is presented, examining the ways in which school committees engage parents in the implementation of government primary school decisions. The review encompasses a theoretical framework, an overview of parental involvement in school decisions, the conceptualization of school decisions, communication methods between schools and parents for implementing school management decisions, strategies utilized by school committees to involve parents in school activities, and challenges faced by parents when implementing school management decisions. Additionally, the section includes empirical studies and synthesis and identifies research gaps in this area.

2.2 Theoretical Framework

The foundation of this study is Joyce Epstein's Theory of Parental Involvement. Epstein (2009) constructed a framework consisting of six types of parental involvement that significantly influenced the development of school and family partnership programs by educators. According to Epstein (2009), there are diverse reasons for establishing partnerships between schools, families, and communities. She further elaborated that the primary goal of forming such partnerships was to support the success of all children in their future endeavours. 

The theory also suggests that parental involvement in school activities is linked to improved academic achievement. The framework delineates the six types of involvement, exemplifying practices and activities that illustrate parental engagement in school affairs. It also addresses the challenges associated with each type of parental involvement and the anticipated outcomes of their implementation for students, parents, and teachers.

According to Epstein (2009), the first type of obligation involves families, in which parents are responsible for providing parenting, continuous supervision, discipline, and guidance to their children at each stage of their development. They should also create positive home environments that support learning. The second type of obligation pertains to schools, which are responsible for communicating with parents about their children's academic progress. Schools should also provide regular feedback to parents through the use of memos, conferences, and notices regarding their children's schooling and development. 

Third, Parental engagement at school involves parents visiting, attending meetings, participating in workshops, and volunteering at the school to assist and encourage their children in both academic and extracurricular pursuits. According to Epstein (2009), schools can increase parental engagement by providing flexible schedules for families. 

Fourth, involvement pertains to engaging in learning activities at home, such as guiding children with their homework and supervising their educational undertakings in accordance with the school's directives. This practice fosters collaboration between teachers and parents in monitoring their children's academic advancement. 

Fifth, involvement in school decision-making entails active participation in parent-teacher associations, school boards, and other community support groups. Parents are expected to collaborate with educators to help their children improve academic performance. Additionally, parents should participate in school budgeting and oversee students' discipline. 

Sixth, pertains to collaboration and interactions with community organisations. This involves the overall partnership between parents, educational institutions, and other entities that share a common responsibility and interest in children's education. It encompasses the provision of various services outside of the educational setting, such as healthcare or childcare services.

In the context of the study, the theory presents effective strategies for school administrators to engage parents in implementing school management decisions. This involvement encompasses various activities such as parenting, overseeing the learning process, and promoting positive behaviour to ensure the smooth operation of school programs. The model is integral to this study as it outlines the roles of both schools and parents as interconnected elements in ensuring the successful implementation of school management decisions. Schools and parents wield significant influence in this regard by fulfilling their fundamental functions of monitoring and supervising students' learning programs and other aspects related to implementing school decisions. 

The factors outlined in the model facilitate each respective unit in carrying out its responsibilities to achieve better outcomes. According to the model, parents are the primary implementers of school decisions, crucial for the effective development of the school process. Therefore, it is important for school administrators to clearly delineate the role of parents in making high-quality decisions (Hoover-Dempsey & Sandler, 2005).
2.3 Overview of Parents' Involvement in School Decisions

Parental involvement encompasses the active participation and commitment of parents in school development processes and their children's academic achievement (Jeynes, 2007). This involvement includes parents directly participating in implementing school decisions that affect their children's education, engaging with the school and teachers in their children's learning process, and fulfilling their responsibilities to ensure their children receive support in their learning journey. Genuine encouragement and inspiration from both home and school environments can significantly enhance children's engagement in learning.

The first step is crucial for parents to actively engage with school educators in order to establish a thriving school environment that positively impacts students. The involvement of parents in schools has a profound effect on students, leading to not only high test scores but also improved attendance, self-esteem, and graduation rates. The relationship between parents and schools is not just nice to have; it is essential for fostering the academic potential of both schools and students. Educators must prioritize creating space for parental partnerships in schools to ensure that the school can reach its full potential for growth (De Gaetano, 2007).

Parental engagement is the collaborative effort between parents and schools to support children's learning and educational achievements. This involves schools actively involving parents in meetings and events, while parents provide support at home and school. Parents prioritize their children's educational goals, while schools listen and create opportunities for collaboration with parents. Both parental engagement and involvement are valuable, though they have distinct characteristics. Parental involvement refers to parents participating in school events and activities, while teachers provide learning resources and information about students' grades. In contrast, in parental engagement, teachers hold the primary responsibility for setting educational goals.

They engage with parents not as equal partners, but as trusted advisors who provide academic support for their children. It's helpful to view parental involvement as the initial stage of parental engagement. Teachers can provide guidance to parents, but parents possess valuable insights about their children that teachers may not have. Both can offer unique perspectives that enhance a student's learning journey (Harris &Goodall, 2008).

2.4
Conceptualisation of School Decisions
After decisions have been made at the school, it is essential to effectively communicate these decisions to stakeholders, particularly parents, for successful implementation. Parents play a crucial role as stakeholders in education and are key in carrying out these decisions. Therefore, fostering open communication and collaboration between schools and parents is vital for effective decision-making in schools. Historically, parents were not given significant importance in school decision-making, with the management team holding more control. This led to a perception that parental concerns were not directly related to students' academic performance (Ceka&Murati, 2016).
In order for schools to thrive and students to succeed, it is crucial to acknowledge the significant role of parents, who possess valuable insights about their children. Clear communication of information and provision of feedback is essential to ensure active parental involvement in school management decisions. It is important to communicate school decisions to parents to familiarize them with school programs and their role in helping students achieve learning outcomes (Wanjau&Begi, 2019).
2.5 Communication Modalities between Schools and Parents in Place between schools and the parents for Implementing School Decisions

Nwogbaga, Nwankwo, and Onwa (2015) emphasised that communication plays a crucial role in the daily lives of parents, educators, and students at all levels of education. It involves the exchange of information in oral, written, or signal forms through various media. Currie-Rubin and Smith (2014) asserted that effective communication in the educational context is essential for school development and student success. Therefore, it is important to periodically evaluate the methods of communication between schools and parents to ensure the successful implementation of educational decisions. The focus should be on communication modes such as school websites, email, phone calls, and traditional methods like sending notes home to parents. This connection is crucial for parents to understand how best to support their children's success in education. Berger (2008) proposed two types of parent communication: one-way and two-way communication.

2.5.1
One-way Communication

It is important to keep parents informed about school events, activities, and students' progress. This can be done through various means such as introductory letters at the beginning of the school year, newsletters, and communication notebooks. Teachers use these notebooks to communicate with parents on a daily basis. It's important to avoid using too much educational jargon in these communications to maintain a respectful relationship with parents. Report cards are a traditional way for parents and teachers to discuss a student's progress. To improve students' performance before report cards are issued, it's beneficial to use phone calls, emails, and short messages.

2.5.2
Two-way Communication

In the realm of education, effective communication between schools and parents is crucial. According to Lerence and Lightfoot (2004), meaningful dialogue and discussions stem from trust, mutual concern, and the appreciation of diverse perspectives. This collaborative approach enables schools and parents to engage in effective communication through various means such as phone calls and parent-teacher conferences, as emphasized by Anderson and Minke (2003). Remirez (2001) posits that the dynamic nature of the world necessitates educators to employ creative communication methods. Utilizing technology for swift communication with parents in implementing school management decisions is paramount. Tools such as classroom phones, voice emails, video technology, radio announcements, and school websites serve as apt examples.

Consequently, it is imperative to provide training for both parents and teachers on leveraging technology to communicate essential information regarding the learning process and school development programs. Guo, Wu, and Liu (2018) highlight the prevalent use of We Chat for parent-teacher communication, facilitating voice and written messages and sharing online information, photos, videos, resources, and discussions. Active parental involvement is vital for implementing school decisions and for providing insights into their children's progress and learning experiences at home.

Research indicates a decline in parental involvement and engagement in educational matters (Jung & Sheldon, 2015), attributed to a shift towards remote communication methods, such as online student portals, and a decrease in attendance at parent-teacher conferences and school activities. The underlying factors for this decline in parental engagement are multifaceted. Scheduling or travel-related constraints hinder some parents from volunteering or attending school events. Additionally, low-income or minority families may feel uncomfortable due to a lack of cultural awareness among staff (Hill & Tyson, 2009). Furthermore, parental involvement is notably low in families below the poverty line, with older children, and among those who do not speak the local language or have not completed high school (Hill & Tyson, 2009). Establishing a strong parent-teacher relationship early in the academic year is crucial to ensure that parents feel welcome and engaged in school activities.

2.6 Methods Employed by the School Committee in Involving Parents in Implementing School Activities

In Kenya, various methods are employed to engage the community in school activities. This includes organising meetings with school committees and parents to raise awareness about enrolling children in schools and fundraising for school development. However, the implementation of these initiatives has shown mixed results (Tumbo-Masabo and Omondi, 2009). The construction of school buildings necessitated parental support in terms of labor and the provision of building materials such as wood and bricks. Yet, there has been insufficient parental involvement in monitoring their children's academic progress (Van den Berg & van Noort, 2011).

Similarly, in Uganda, the implementation of UPE involves multiple methods to ensure parental engagement in education. Parents are encouraged to provide support inside the classroom by assisting teachers and students, and outside the classroom by aiding administrators and organizing activities, such as financing school projects, planning, and decision-making through parent organizations and advisory committees. Furthermore, through the parent-teacher association, the collaboration between parents and teachers is strengthened, giving parents a voice in the decision-making process. This empowerment equips parents with the skills to actively participate in their environment and drive change (Archer et al, 2012).

In Malawi, the Primary School Support Program (PSSP), established in January 2006, is the main method used to engage parents in school activities. The government has implemented several approaches to involve parents, including mobilizing communities to support education and empowering them to manage small grants provided by the government to improve school infrastructure. Additionally, parents are engaged in fundraising and supporting the teaching and learning process through youth club volunteers, primarily through school meetings and similar methods (Mtika, et al., 2022).

In Ghana, parents participate in education through various methods, including volunteering (Donkor, 2010). Volunteers also collaborate with civil society agencies to advocate for educational issues and promote community involvement in school development to address barriers to girls' education (NEA, 2008). Furthermore, parents in Ghana engage in school activities through public meetings where decisions and resolutions are made.

2.7 Challenges Encountered by Parents when Implementing School Decisions

In developed countries such as Germany and the Netherlands, parental involvement in school decisions faces several challenges. Factors such as the increasing number of single-parent families, high levels of stress due to the complexities of modern life, work commitments, and inflexible school policies can discourage parents from participating. Additionally, psychological and political factors may contribute to difficulties in establishing strong family-school relationships (Baker et al, 2012).

In Turkey, the involvement of parents in implementing school decisions has been an important aspect of realising national targets and the development of schools (Drummond, 2014). However, there are still some constraints on parents in implementing school decisions, such as the inflexibility of the school policies and the discouragement of parents from participating in implementing school decisions (Duran, 2018). In addition, parents face time constraints, limited skills and knowledge, value and norms, community beliefs and practices, economic status of the family and educational background (Joseph, 2014).

In developing countries such as Kenya, parents encounter challenges when it comes to participating in their children's education. This includes inadequate involvement in their child's schooling, unclear policies surrounding parental participation, and poor communication and parent-teacher relationships. Additionally, many parents are not actively engaged in the educational welfare of the school due to the prevailing leadership style. Challenges such as parental illiteracy and a lack of awareness about the benefits of participation further hinder their involvement in their child's education (Aroka et al., 2016). Similarly, in Nigeria, a lack of communication is a significant factor contributing to the limited parental involvement in education. Most communication from the school to parents occurs only in situations where students are experiencing behavioural or learning difficulties or with parents who have shown interest in assisting their children (Adewumi, 2017).

In Ethiopia parents face different challenges in implementing school decisions like, some parents are not cooperative when comes on contribution for school because of financial problems, parents with low levels of education see themselves as incapable and not self-efficacious, and cultural beliefs (Sosango, 2021). In Ghana, parental engagement in education significantly contributes to various favourable outcomes for children. These include heightened expectations for academic performance and positive behaviour, leading to improved scholastic achievement (Pobbi, 2016). 

However, issues like poverty, inequalities, unemployment, and feelings of parents are the major hindrances to parents in implementing decisions made by the school. Similarly, in South Africa, parental involvement in education has been rhetorically regarded as both the problem and solution for improving the academic outcome of the learners (Abrahams, 2013). Parents face different challenges in implementing school decisions, such as financial problems, poor communication between school and parents, broken family structure and, diminishing value of education, illiteracy (Matshe, 2014).

2.8 Empirical Studies from Developed Countries

In a study by Kosaretskii and Chernyshova (2013), electronic communication between schools and homes was examined. The research utilized a quantitative approach and a descriptive survey design. The findings revealed that 68 percent of secondary school educators in the United States primarily utilized technology to communicate with parents. Furthermore, approximately 72 percent of parents communicated via email, 8 percent through phone calls, and 20 percent chose other optional methods such as Google Classroom or paper-based communication. 

It is essential for schools to be well-equipped to effectively utilize technology in sharing educational information such as students' academic progress, school events, and activities. Utilizing modern technology for communication and collaboration between parents and the school can significantly improve the timely delivery of information to parents who live far from the school. This study focuses on electronic communication between the school and home, unlike the current study, which concentrates on the strategies used by the school committee to involve parents in implementing school decisions.

In a study by Gulcan and Duran (2018), a cross-national analysis of parent involvement in decision-making in Germany, France, and Turkey was conducted. Employing a qualitative research approach with a phenomenological research design, data was collected through semi-structured interviews. The study revealed that all participants agreed on the positive impact of parents' involvement in decision-making. However, there were uncertainties regarding how and to what extent parents should be involved in decision-making processes.

Insufficient parental involvement in school management decisions can be mitigated by engaging parents in school activities, conducting home visits, raising teachers' awareness, privatizing education, and holding frequent meetings with parents. Unlike the present study, which focuses on the strategies used by the school committee to involve parents in implementing school decisions, Bunijevac and Durisic (2017) conducted a study in Serbia on the importance of parental involvement in education. Their qualitative case study revealed that schools used various forms of communication with parents, including websites, annual conferences, home-sent notes, flyers, memos, phone calls, newsletters, and regular schedules for important notices. This study emphasized the crucial role of parental involvement in ensuring successful education.

Istarytiningtias (2020) conducted a study in Turkey on promoting a child-friendly school model for school committees and parent participation. The study utilized a qualitative research approach with a comparative case study design. The findings revealed that school committees play a vital role in supporting and overseeing the child-friendly school model in both public and private schools. The active participation of the school committee is crucial for overseeing the learning process, improving school life, and facilitating communication among schools, students, and parents, with a specific focus on promoting child-friendly schools. This study differed from the current one, which focuses on the strategies employed by school committees to involve parents in implementing school decisions.

A study conducted by Salleh (2017) on the role of parents in managing discipline in Malaysian public secondary schools revealed that parents lacked the necessary knowledge and skills to effectively address student misbehaviour. As a result, it is recommended that school administrators establish clear policies requiring parental involvement in managing disciplinary cases. The study findings highlighted the crucial role of parental involvement in reducing behaviours such as disrespect, truancy, vandalism, theft, and school expulsion (Sapungan&Sapungan, 2014).

2.9 Empirical Studies from Developing Countries

In a study conducted by Kaptich, Kiplangat, and Munyua in 2019, the influence of parent-teacher communication on pupils' academic performance in public secondary schools in Kenya was examined. The study utilized an ex-post facto research design and targeted a population of 2404. Samples were selected using a stratified random sampling technique, and data were gathered through interviews and questionnaires. Descriptive and inferential statistics were applied to analyze the data obtained. The study highlighted various forms of communication used by teachers and parents to enhance pupils' academic performance, including meetings/conferences, telephone conversations, and face-to-face dialogues. 

The findings indicated that parent-teacher communication significantly impacts pupils' academic performance in public secondary schools in Kenya. As a result, the study suggested that efforts should be made to enhance these communications to address the issue of poor academic performance among pupils. While the aforementioned study concentrated on parent-teacher communication and its effects on pupils' academic performance in public secondary schools in Kenya, the current study focuses on the involvement of parents by school committees in making school decisions.

In 2014, Okeke conducted a study in South Africa focused on establishing effective home-school partnerships and strategies to enhance parental involvement. The study utilized a qualitative research approach with a descriptive case study design, involving 30 respondents selected through purposive sampling. Data were gathered through unstructured interviews. The findings indicated that home visits and parent-teacher associations were effective strategies in fostering a close working relationship between parents and the school, leading to improved academic performance among students. 

The study highlighted that home visits are a valuable means of strengthening home-school links, emphasizing that this approach should not be limited to students facing challenges, but should encompass all children in the school. It's important to note that the study solely focused on effective home-school partnerships and strategies to enhance parental involvement, unlike the current study which focuses on the strategies employed by the school committee to involve parents in implementing school decisions.

In a study conducted by Gyamfi and Pobbi (2016) in Ghana, the focus was on the parental monitoring and child performance using a quantitative research approach with a descriptive survey design. The study involved 810 participants selected through simple random sampling, and data were collected through questionnaires and interviews. The findings indicated low parental involvement in school activities for child academic work, highlighting the need for parents to understand the importance of being engaged in educational processes. The study emphasized the critical role of parental contribution in implementing school managerial decisions for children's performance and future benefits. It recommended specific actions for parents to support curriculum implementation at home, such as setting time limits for TV and play, monitoring homework, establishing study schedules, and providing feedback to the school on pupils' progress.

On the other hand, Aroka, et al., (2016) conducted a study on the challenges parents face in participating in their children's education, utilizing a mixed research approach and descriptive survey design. The study involved 141 respondents selected through purposive sampling, and data were collected through questionnaires, interviews, and documentary review. The study identified a lack of clear policies in preschool teacher relationships, unfavorable head teachers, leadership styles, and parental illiteracy as challenges hindering parents' active participation in their children's education. It focused on the obstacles faced by parents in engaging with their children's education, contrasting with the current study's emphasis on the strategies used by the school committee to involve parents in implementing school decisions through a qualitative research approach.

2.10   Empirical Studies from Tanzania

In 2014, Makwinya conducted a study on community partnership in Tanzania, examining the impact of parents' perceptions of communication and democracy. The study utilized a quantitative research approach and survey design, involving 250 respondents selected through purposive sampling techniques. Data were collected through questionnaires. The study revealed a lack of effective communication and collaboration between parents and the school, leading to reduced participation in school activities. The school management team (SMT) and board members from the parents must establish effective communication and collaboration channels to foster a stronger connection with parents and share resources for school development. This study solely focused on community partnership in Tanzania, specifically the role of parents' perceptions of communication and democracy in the partnership, unlike the current study, which concentrates on the strategies employed by the school committee to involve parents in implementing school decisions using a qualitative research approach.

In 2015, Namulya conducted a study on teacher-parent partnerships in Tunduru District secondary schools to enhance pupils' academic performance. The study employed a mixed methods research approach and involved 90 respondents. Data from interviews and documentary reviews were analysed using content analysis, while quantitative data were processed using SPSS. The study revealed a lack of effective partnership between teachers and parents, negatively impacting pupils' academic performance in Tunduru District. To improve academic performance, the study recommended regular meetings with parents, improved communication, and the promotion of transparency and accountability as educational partners. This study focused on teacher-parent partnership in enhancing pupils' academic performance in Tunduru District, unlike the current study, which concentrates on the strategies used by the school committee to involve parents in implementing school decisions using a qualitative research approach.

 In 2015, John conducted a study on community involvement in the democratization of education in Bagamoyo, focusing on planning and decision-making. The study utilized a qualitative research approach with a case study design, involving 92 respondents selected through purposive, convenience, and simple random sampling techniques. Data collection methods included interviews, focus group discussions, observations, and documentary review. 

The study revealed that the community's negative attitude and perception had led to poor knowledge and skills in school planning and decision-making for the democratization of education. However, it was found that involving the community in the initial stage of policy formulation could change their negative perception and emphasize the importance of their participation in planning and decision-making for education democratization. This study centred on community involvement in planning and decision-making for education democratization, in contrast to the current study, which focuses on the strategies used by school committees to involve parents in implementing school decisions.

In 2014, Joseph conducted a study on factors hindering parents' participation in school activities in Tanzania, also using a qualitative research approach with a case study design. The study involved 97 respondents selected through purposive sampling techniques, and data were collected through interviews, focus group discussions, and documentary reviews. The study found that education policies such as the Primary Education Development Plan, Secondary Education Development Plan, and Big Results Now did not clearly outline how parents should participate in education activities. Additionally, the Masai community's socioeconomic status and cultural barriers against education hindered parents from fully participating in educational activities. While the previous study focused on obstacles to parents' involvement in school activities, the current study focuses on the strategies used by school committees to involve parents in making school decisions.

2.11
Synthesis and Research Gap

Several studies have examined parental involvement in education, including works by Seni (2021), Shija (2017), Mariba (2017), Langat (2014), Masebo, Muchopa&Kuoth (2017), Kayombo (2017), Joseph (2014), John (2015), Aroka et al. (2016), Gyamfi and Pobbi (2016), and Bunijevac and Durisic (2017). These studies have primarily focused on the significance of parental involvement in ensuring successful education, the challenges faced by parents when participating in their children's education, community participation in education planning and decision-making, and factors that hinder parents' engagement in school activities. 
Additionally, these studies have explored the role of parents in improving academic performance in public secondary schools, assessed parental participation in academic performance, examined parental roles in children's learning, and investigated parental perceptions of various factors affecting academic performance. However, previous research has not extensively covered the communication between parents and schools, the involvement of parents in school activities, and the challenges parents encounter in school-related decision-making. Therefore, this study aims to address these knowledge gaps.

CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

In this chapter, we will outline the research procedures employed for data collection and analysis. This will encompass the research approach, research design, study area, study population, sample and sampling procedures. Additionally, we will cover data collection methods, data analysis procedures, data credibility, and ethical considerations.

3.2 Research Approach

The study utilised a qualitative research approach to investigate the strategies employed by the school committee to engage parents in implementing school decisions. The choice of the qualitative research approach was based on several reasons. Firstly, it provides a detailed description of participants' feelings, opinions, and experiences, allowing for the interpretation of the meanings behind their actions. Secondly, qualitative research enables the researcher to uncover the inner experiences of the participants and understand how their meanings are shaped within the cultural context. Thirdly, it allows for gaining insights, listening to participants' views, and building an understanding based on what is heard or experienced (Creswell, 2014).

Additionally, this approach permits the use of various data collection methods, such as interviews, focus group discussions, and documentary reviews, which are valuable in capturing individuals' perspectives. This approach is considered appropriate for exploring the strategies used by the school committee to involve parents in implementing school decisions.

3.3 Research Design

The present study utilized a single case study design, which is valuable for gaining a comprehensive understanding of the complexities surrounding a specific situation or event (Yin, 2014). This approach examines a case or phenomenon within its real-life context, delving into the intricate and evolving interactions of events, human relationships, and other factors in a unique instance (Cohen et al., 2007; Yin, 2012). The design was well-suited for capturing participants' experiences regarding communication and collaboration between schools and parents in implementing school managerial decisions, as well as the direct involvement of parents and their roles in implementing school managerial decisions, particularly in Tabora Municipality. Therefore, the rationale for choosing this design is to provide an in-depth description of the study and to capture the perspectives involved in the phenomenon (Yin, 2017). 

The study helped a researcher gain insight into the problem of communication and methods used by the school committee to involve parents in implementing school decisions. The design examined how parents allocate their time for school activities and the barriers to their involvement in school affairs.

3.4 Study Area

The study was conducted in Tabora municipality in the Tabora region. Tabora Municipality is among the seven districts in the Tabora region. Other districts include Igunga, Nzega, Urambo, Uyui, Kaliua and Sikonge. Tabora municipality is selected due to various reasons. Firstly, the Tabora region has experienced poor academic performance in standard seven results (PSLE) in the country and is one of the three leading regions that have an extreme dropout rate. Therefore, the researcher assumes that this poor academic performance and dropout rate is attributed to school management, to which parents have also contributed. 

Secondly, the researcher has prior knowledge and experience as a teacher in the same area. Thus, he is aware of the parental involvement in implementing school decisions. The researcher became curious and wanted to investigate how parents are involved in implementing school decisions by the school committee. Thirdly, there is inadequate literature regarding strategies used by the school committee to involve parents in implementing school decisions. Therefore, the researcher selected Tabora Municipality to explore these strategies. 

3.5 Study Population

For this study, the population encompassed parents, teachers, the Municipal Primary Educational Officer, Ward Education Officers, school committee members, and head teachers. These individuals were are the most suitable participants to provide valuable insights into the strategies employed by the school committee to engage parents in the implementation of school policies. The study involved a total of 65 participants.

Parents: These individuals are considered school stakeholders because they have children attending the school and occasionally provide both moral and material support to aid in the school's development. Therefore, from this study, parents provided relevant information concerning challenges encountered in implementing school decisions. Parents were selected by looking at the way of fulfilling the needs of their pupils and attending school events, and they were obtained through heads of schools and school committee members.

Municipal primary education officer: This is the head of the education department within the municipal and, overall, in charge of all primary schools in the respective municipal. As a result, he/she provided information on parents' role in implementing school decisions at primary schools.

Ward education officers: These are close supervisors of the school within the wards. Therefore, she/he provided relevant information concerning the involvement of parents in implementing school decisions in primary school.

Teachers: The individuals chosen for the study are responsible for various duties within schools, including overseeing student behaviour, providing academic guidance, and serving as representatives on school committees. For example, teachers were describing their methods of communication with parents.

School committee members: These are important figures of the school as far as making plans for the school by involving parents in cooperation with the school in implementing the school plans. Therefore, from the study, they provided relevant information concerning how to involve parents in implementing school plans, the means of communication they use to communicate with parents in implementing school plans and their roles in implementing school plans.

3.6
Sample Size and Sampling Technique

3.6.1
Sample Size

A "sample size" in research refers to a subset of the population that is studied to gain insights into a specific phenomenon (Borbasi et al., 2005). The study involved 65 participants, including 1 Municipal primary education officer, 4 ward education officers, 4 head teachers, 16 school committee members, 16 parents, and 24 teachers. 

3.6.2 
Sampling Procedure

The study utilised various sampling procedures, depending on the specific research needs (Bernard, 2012). These included purposive sampling, and convenient sampling to select participants based on the relevance of their positions and the information they could provide (Creswell, 2012). Therefore, the study employed a combination of purposive sampling and convenient sampling techniques.

3.6.2.1 Purposive Sampling Technique
This study used the purposive sampling technique to select participants, including the Municipal Primary Educational Officer, heads of primary schools, and ward educational officers as well as the school under study. This technique was chosen because of the participants' extensive experience and their managerial positions, which are crucial for understanding parents' involvement in implementing school decisions in government primary schools. Purposive sampling allows participants the freedom to share their experiences, aligning with the study's objectives (Gay et al., 2012).
3.6.2.2 Convenient Sampling Technique
The sampling method in question involves inviting individuals to participate in a study because they are conveniently available in terms of access, location, time, and willingness (Creswell, 2016). This technique was employed to recruit teachers and school committee members in certain schools due to their availability, willingness, and access. The researcher resorted to this method as an alternative approach after encountering difficulties in recruiting targeted participants during the data collection process.
3.7 Methods for Data Collection

The researcher employed three different methods to gather data: interviews, focus group discussions, and documentary reviews. Employing multiple methods allows researchers to address any weaknesses and capitalize on strengths (Descombe, 2007). Furthermore, using various tools enables the researcher to verify the accuracy of the data collected and improve its reliability (Kothari, 2004).

3.7.1
Interview

In this study, the researcher conducted semi-structured interviews, a method involving direct interaction between the interviewer and interviewee, where questions are asked orally and recorded (Cohen et al., 2007). This approach was employed to gather insights from municipal education officers, ward education officers, head teachers, school committee members, and parents, allowing participants the freedom to articulate their experiences in line with the study's objectives (Gay, Mills &Airasian, 2012).

The semi-structured interview format also enabled participants to elaborate as the interviewer asked additional questions (Creswell, 2012). Through this method, the researcher sought information on communication modalities between schools and parents, strategies used by schools to engage parents in decision-making, and challenges faced by parents in implementing school decisions. The interview sessions were recorded using a voice recorder and handwritten notes, with meetings taking place in participants' offices and lasting 30 to 40 minutes, depending on their willingness to engage in the discussion.

3.7.2 
Focus Group Discussions

This method is utilised to gather insights into the communication processes between schools and parents when implementing school decisions. In this particular study, FGDs were conducted with teachers to gain an understanding of their experiences with school-parent communication during decision-making processes. Teachers were chosen due to their first hand experiences, and discussions took place at schools, typically during breaks to minimize disruptions to classroom activities. 
The rationale behind using this technique is to gather a substantial amount of data as it represents the perspectives of multiple participants (Kumar, 2011). Notes were taken to record the participants' responses during the discussions. Moreover, each focus group discussion involved eight participants from each school. The following steps were taken during the group discussions: the selected teachers were present as outlined in the previous section, and the researcher organised the group and seating arrangements within a designated area.

Participants began by signing the informed consent form, after which they engaged in a group discussion. The researcher served as a facilitator, using guiding questions and taking notes while recording the discussion. One session will be held in each of the four schools, with each session lasting between 40 and 50 minutes.

3.7.3 
Documentary Review

The documentary review gathered written information, such as minutes from teacher-parent meetings, school committee meetings, and various written communications like letters and memos, to assess the extent of parents' involvement in implementing school decisions. These documents provided valuable insights into the communication methods used in the implementation of school decisions. They also detailed the specific activities in which parents are directly involved and their role in the decision-making process. Additionally, the documentary review cross-referenced the data obtained from interviews and focus group discussions, allowing the researcher to gain a comprehensive understanding of the central theme of the study (Creswell, 2012).
3.8 Data analysis Procedure

The researcher conducted a qualitative analysis of the data using Miles, Huberman, and Saldana's (2014) model through thematic analysis. This involved transcribing recorded interviews and focus group discussions from Kiswahili to English, reducing and summarizing the data, coding it to identify themes while preserving the key message, and organizing it to align with the research objectives. The researcher then categorized the data into themes, represented by words, phrases, and sentences, drawn from the FGDs, interviews, and documentary reviews. Finally, the researcher presented the information in a matrix table, systematically separating the information into columns for objectives, questions, and answers to facilitate clear conclusions based on the participants' input.

3.9
Trustworthiness of the Data

To guarantee the study's trustworthiness, the researcher meticulously accounted for qualitative criteria, including credibility, dependability, conformability, and transferability.

3.9.1 Credibility

Ary, Jacobs, and Sorensen (2010) characterized credibility as the trustworthiness of the research. It pertains to how effectively the researcher established confidence in the findings based on the research design, participants, and contexts. In this study, the researcher ensured that the information gathered from the participants genuinely reflected the study's expectations. To maintain credibility, the researcher practised reflexivity during data collection and analysis, which included taking notes during focus group discussions and interviews and consistently meeting with participants. Any emerging questions during interviews were addressed collaboratively with the participants. This reflexivity is crucial for monitoring researcher bias and impressions when conducting qualitative research (Creswell, 2016).

3.9.2
Dependability


Dependability refers to the consistency and reliability of research findings over time (Morse, 2015). To ensure dependability, the researcher employed audit trails and peer examination. In the audit trail process, data was collected from the field and organized to facilitate review by experienced professionals who hold master's and doctoral degrees in education. Additionally, the researcher sought feedback on the research from other individuals with master's degrees.

3.9.3
Conformability

Conformability is the process by which research findings are dependent on the experiences and perspectives of the participants, without taking into account the researcher's characteristics and preferences. Triangulation plays a crucial role in ensuring the credibility of the study and providing clear descriptions of the phenomenon under investigation. In ensuring conformability, the researcher employed rigorous methods of data collection, while also acknowledging the strengths and weaknesses of other methods. The research findings were based on the experiences and perspectives of the participants, ensuring the integrity of the inquiry through the data collection methods.

3.9.4
Transferability

This is a generalization of findings made by researcher Gay, Mills, and Airasian in 2012. It emphasizes the broad applicability of these findings across various individuals, situations, contexts, and time periods. The study achieved these generalizations through purposive sampling and thick description, leveraging the shared experiences of the respondents. Additionally, the researcher sought validation from other researchers to ensure the accuracy of the study findings and to eliminate any unfounded assumptions or speculations.

3.10
Ethical Consideration

The researcher in this study examined the moral implications of research, such as acquiring authorization from the Open University of Tanzania, obtaining informed consent, and ensuring anonymity and confidentiality.

3.10.1 Research Clearance

The researcher obtained a permission letter from the Vice Chancellor’s Office at the Open University of Tanzania. This letter detailed the research topic, problem, rationale, duration of the field research, and the location. Subsequently, the letter was submitted to the Tabora Regional Administrative Secretary (RAS) to request official permission to conduct the study in the region. Finally, the obtained permit was used to request permission in Tabora Municipality through the Municipal Administrative Secretary. Furthermore, the researcher obtained permission to collect data from the selected government secondary schools in Tabora Municipality.  

3.10.2
Informed Consent

Prior to collecting the actual data, the next step involved obtaining informed consent after the sampling process. This included explaining the study's purpose to the participants, outlining the benefits of their participation during and after the study, and seeking their permission to participate. It was important to respect the participants' freedom during the data collection process, as there was no obligation to compel their participation in the study.

3.10.3
Confidentiality

In this research study, pseudonyms were employed to uphold the principles of confidentiality and ensure the protection of participants from potential harm or distress arising from the exposure of their information to individuals not involved in the study. Throughout the data collection, analysis, and reporting phases, no school or individual names were utilized. In adherence to ethical standards, the researcher refrains from disclosing information without the explicit consent of the participants. Data obtained from the participants was documented in both hard and soft copy formats, with computer programs, such as hard drives and CDs, utilized for convenient data storage and retrieval.

CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND DISCUSSION OF FINDINGS

4.1 Introduction

The aim of this study was to investigate the strategies utilised by school committees to engage parents in the implementation of school decisions. The findings are organized according to the three research objectives that guided the study:

i. To examine communication ways between schools and the parents for implementing school decisions in primary schools

ii. To explore methods employed by the school committee in involving parents in implementing school’ activities

iii. To identify challenges encountered by parents when implementing school decisions

4.2 Communication Ways between Schools and Parents for Implementing Schools’ Decisions

The primary research objective was to examine the communication methods used by schools to engage parents in implementing school decisions. Data was gathered through semi-structured interviews, focus group discussions, and documentary reviews. The findings demonstrated that the school committee utilized a variety of communication methods to engage parents in implementing school decisions. These findings were detailed in the subsequent subsections.

4.2.1
School Committee Meetings

The research findings revealed that the school communicated with parents through the School Committee. This committee, comprised of parents and teachers, aims to promote equality and facilitate better implementation of school decisions. The school utilizes this approach to ensure fairness within the community and to foster strong relationships with parents for monitoring students' academic progress, managing discipline, and reducing dropout rates. The committee members, drawn from the local community, include parents of students, the Ward education officer, the Ward Executive officer, the head teacher, and teacher representatives. These committee members engage with parents through meetings to ensure that decisions are effectively implemented, as confirmed by interviews with some committee members. For instance, one School Committee Member disclosed that:

“School committee members are the ones who make school decisions on how to improve school development projects through fundraising activities, controlling and managing the school discipline and setting strategies for improving pupils’ academic performance. Hence, school committee members send information to parents through parent meetings to implement the decisions....…apart from that, they also have the power to influence parents to be involved in school activities even if they are reluctant since they are trusted. In society, it is difficult to have all people who are responsible for doing certain activities without forcing, counselling and convincing them” (Interview, with School Committee Member, 5 February 2024).
Furthermore, school committee members influence parents to receive and implement the decisions made by school committee members. For instance, a teacher from school A during the Focus group discussion disclosed that:

In our school, we hold school committee meetings at least four times a year, and in those meetings, we agree on various proposals for the development of the school, for example, we look at the state of the infrastructure and the participation of parents in improving the infrastructure where necessary and especially for dilapidated infrastructure, academics, and even discipline issues in general. Once we discuss it, we send it to the parents to consult and see how to implement it (Focus group discussion, with a teacher from school C, 7 February 2024).
Furthermore, the documentary review was done. The review of documents at school D showed a parent's meeting was conducted as the available minutes indicated the agenda discussed concerned school development and students’ academics. For instance, meetings held in March, July and November 2023 showed that after the school committee meeting held and the resolution of the meeting, they take it to parents for further discussions and implementations

Studies reveal that it is essential to utilise school committee members to effectively communicate with parents during parent meetings in order to implement school decisions. This includes involving parents in school development projects, monitoring and managing school discipline, and enhancing students' academic performance. For example, decisions are made by the school committee during parent meetings. Once informed, parents take on the responsibility of participating in and contributing to the improvement of the learning process by providing necessary support and overseeing their children's discipline. The study revealed that most parents are aware of the importance of supporting their children, including providing moral support to nurture their mental capabilities.

If parents lack awareness of the necessary steps to improve school development projects, students' learning process, and how to foster a positive school climate by ensuring good behaviour, it becomes challenging for the school to achieve success. Through the school committee, decisions regarding school development projects, academic matters, and school discipline were effectively communicated to parents for implementation. These aspects are the foundation for implementing school decisions and ensuring the success of each student. According to Charles and Mkulu(2020), school committee members were instrumental in communicating information related to the implementation of school decisions to parents.

4.2.2
Parents’ Meetings

The study revealed that schools regularly hold parent meetings. Schools use various methods such as memos, phone messages, and official letters to invite parents to discuss school-related matters including school development projects, academic issues, school meal programs, and pupil attendance and discipline. During these meetings, parents are encouraged to share their views on school development projects and improving academic performance. Additionally, schools use these meetings to inform parents of their responsibilities in providing necessary support, guidance, and counselling to their children. However, some parents do not attend these meetings, viewing them as a waste of time. For example, during an interview, the head of School C mentioned that:

“Parents’ meetings were called to inform them about their responsibilities, such as to ensure pupils attend the school regularly, pupils perform well, remedial classes went as stated, and pupils behave well. They are also informed about their responsibilities in implementing school decisions done by the school committee members but most of them did not attend the meetings and this led to the trouble during the implementation process” (Interview with head of school C, 10, February, 2024).

Conducting parents meetings has proven to be an effective way to disseminate important information to parents and involve them in school decisions. Despite schools scheduling and informing parents about these meetings, poor attendance has hindered the effective implementation of school decisions. This lack of involvement has impacted parents' ability to fulfil their responsibilities. Therefore, improving the communication and participation between schools and parents is crucial for successful school decision-making (Minke& Anderson, 2003). Furthermore, the documentary review was done. The review of parents meeting documents at school C showed that parents meetings were conducted as the available minutes indicated the agenda discussed concerned on the parents’ food contributions and school academics. For instance, the meetings were held on April 24th, 2023, September 30th, 2023 and November 14th, 2023. The minutes showed that parent meetings are held after three months to discuss various issues on the development of the school. The findings above suggested that parent meetings are important to be conducted since they gather together teachers and parents to discuss school matters. 

4.2.3
Village Meetings

The findings found  that village meetings are called by the chairman of the village to discuss various matters of the village but sometimes if there are projects the government has brought to the village in question, for example the construction of classrooms in the school, then the community should know and see their participation in the construction of those classrooms and recently the government has put an order for some projects that are brought let the community contribute 10% of the projects. Hence, during the meeting, parents discuss the amount each individual parent will contribute towards school development projects, the date for collecting funds, and the manpower required for these projects. Each village has its own approach to informing parents about school activities. The village chairperson announces the meeting, and parents are informed about their contributions and support in terms of funds and manpower mobilization for school development projects after the meetings are held. This was confirmed during the interview with Ward's education officer as follows:

“We sometimes use village meetings to communicate necessary information to the parents on paying funds for generating school development projects and manpower mobilization for school development projects. When the meetings are held by the village chairperson the school has important information to be communicated to the parents. The village chairperson is informed first, and then information reaches all other parents who are in the meeting” (Interview, with WEO 27th February 2024).

In addition, village meetings have been convened by the village executive (VEO) together with the chairman to provide a vision and show transparency and participation of citizens in various activities of the village, such as income and spending of the village. For in instance one of the parents disclosed that:

“We had village meetings which have been convened by the village leaders and these meetings have been useful especially in the construction of various institutions such as clinics and schools in the village. The leaders have been open to participating if they tell us the amount deposited in the account of the relevant institution and the participation of parents in the project. For example, last year the government invested more than 20,000,000 for the construction of one classroom, as citizens participated by digging the foundation stones, digging the foundation and building water in fact we succeeded in the construction of the classroom by 100%. (interview with a Parent, 5 February 2024)
The quoted passage above suggests that village meetings were utilized to educate parents about their daily duties, which included contributing funds for school development projects and providing manpower for school activities. Decisions regarding school improvements, such as construction projects, required sufficient funds from both the government and parents to enhance students' learning outcomes. It appeared that parents attended village meetings to receive information about the contribution process and to learn about the deadlines for fund collections.

Gyamfi and Pobbi (2016) similarly found that village meetings engaged parents in discussions about various issues, including school matters. However, parents often attended these meetings without a clear understanding of their specific role in advancing school development projects, managing and overseeing student discipline, and participating in school activities. This resulted in delayed contributions and support from the parents, even when they were informed about the need for their involvement.

Documentary reviews, used to verify village meeting minutes, further corroborated the information. The reviews revealed that school decisions were effectively communicated to parents through meetings, leading to improved academic performance, funding for school development projects, and better control and monitoring of student discipline. This demonstrates that parents' meetings serve as a crucial channel for the dissemination and implementation of school decisions.
4.2.4
The Use of Pupils

According to the findings indicated that pupils are regularly utilized to communicate school events to their parents, including attendance at school meetings. This approach was considered easier and more cost-effective, as parents receive direct and comprehensive information without having to invest time in seeking out details or physically traveling to the school. Additionally, during the interview, School Head E mentioned that:

“For the information which is not confidential we use pupils to inform their parents about school events such as school meeting and contribution of funds for food processes. It is, however, noted that most pupils lack skills that are necessary to communicate with their parents and this cause misinterpretation of information among the parents to be more hypothetical since there is no clear information about school events…”  (Interview, head of school D, 27th February, 2024)

Also, the Focus group discussion conducted with teachers revealed that:

Sometimes we have been using the pupils to convey messages to their parents, generally for issues that are not very confidential, pupils have been helping us to convey various information to their parents, for example emphasizing food donations, temporary teachers' donations. And even if there is something needed by the parents in the school, these pupils have been used to convey the message to their parents. So students serve as a link for parents and teachers (Focus group discussion with teacher from school D, 12, February, 2024) 

The research findings indicated that schools commonly used students to communicate with parents, as it was considered the most effective and cost-efficient method to provide timely information. Students were instructed on how to accurately convey information, but some parents still harboured doubts, leading to challenges in implementing school decisions. This lack of trust sometimes resulted in parents being sceptical of the information received from their children, particularly when they were unwilling to attend school events. Building trust between the school and parents was crucial for fostering a collaborative relationship and making necessary improvements. School leaders were tasked with exploring alternative communication methods, such as enhancing students' reporting skills and ensuring that parents had adequate time to process the information. During a focus group discussion, a teacher from School B corroborated these challenges.
Sometimes students inform their parents about school activities such as attending school meetings, making important contributions that we agree on in meetings with parents. Some parents provide their necessary support by paying money for these school activities and some do not contribute it and their concern is on the information thus they do not trust their pupils. (Focus group discussion, with teacher, from school C, 26 February, 2024).
Furthermore, the interview with Parents revealed that:

Sometimes we have been receiving information from our pupils, and especially about various contributions that we agreed on in our meetings. The problem with pupils is sometimes they tell us different contributions than the agreement and thus reduce their credibility. For example, the other day my pupil came to tell me that he needed Tsh 15000/for the ream donation but in our meeting we agreed to pay Tsh 10000/ (Interview with parent, 13, February, 2024).

Based on the findings, it was determined that using students as a communication channel with parents is ineffective, as most students do not accurately relay the information as presented. Mutodi and Ngirande (2014) emphasized the importance of effective communication in daily interactions to ensure the successful implementation of school management decisions. This highlights the significance of parental involvement in school activities for the improvement of school development projects, students' academic performance, and other school activities requiring parental funding to implement managerial decisions. 

Consequently, schools must employ more sophisticated strategies to ensure that communicated messages are not distorted. Rafiq et al. (2013) suggested that schools should explore various techniques to establish strong connections with parents, such as parent-teacher conferences, phone contact, and report cards, to prevent communication breakdowns.
4.2.5
The Use of Official Letters

The study found that official letters were the primary means of communicating important information to parents, ensuring the proper implementation of school decisions. Teachers were noted for their well-prepared and organized letters, effectively conveying information to parents. The study also revealed that nearly every school involved in the research utilized letters to communicate special information with parents, a fact confirmed by some school administrators during interviews. For instance, the head of school A revealed that: 

“Some information is confidential and was supposed to be communicated to the parents for their implementation. In this case, we use letters to the parents so that the information communicated is secret and should be for that person. Displaying confidential issues denying personal rights of privacy and maintaining these letters is most appropriately used” (Interview with head of school A 23rd February, 2024).

Also, the focus group discussion with teacher from school B revealed that

“We have been giving letters to pupils to send to their parents, especially when a parent is needed at school; we have been writing letters to parents when attending parent meetings and sometimes when a pupil is found guilty”. (Focus group discussion with a teacher from school B 17th, February 2024).

The statement above suggests that communicating confidential information through letters is a respectful way to uphold human dignity and ensure ongoing parental involvement. Consistently sharing information via letters helps schools effectively implement decisions and improve outcomes. Prior to sending out information, it is important to thoroughly review and proofread the content to prevent any potential misinterpretation due to grammatical or spelling errors. Clear communication through letters enables parents to understand the message conveyed and the process for addressing any issues.
Additionally, a documentary review was conducted. The examination of sample letters from School B revealed that the school carefully crafted letters containing specific information for which parents were summoned. The review uncovered instances where School B sent letters requesting parents to visit the school regarding their child's behaviour, without clearly stating the purpose of the meeting. This approach to summoning parents via letters signifies a commitment to respecting parental dignity and delivering high-quality outcomes for the decisions made. While most schools utilize this form of communication, advancements in technology have led to a shift away from using letters, with many schools opting for phone communication due to the time-consuming nature of letter preparation.

4.2.6
The use of Memos

The study revealed that schools utilised memos as a concise and easily understandable means of communicating sensitive or urgent information with parents. Memos were commonly employed by schools to address issues such as student misbehavior, poor attendance, prolonged absenteeism, vandalism, and academic struggles. Additionally, memos were used to request parental support in addressing these behavioural issues. In a focus group discussion, a teacher from school D disclosed that: 

“In our school, parents sometimes get short information through memos. A memo is a way of reminding the parents to be involved in school programmes, such as attending the meetings and providing their contributions to school development programmes. Their involvements have a positive impact in both school developments projects and child learning outcomes” (Focus group discussion with teacher from school D, 27th, February, 2024).
Hence, it is crucial to remind parents about the positive impact of their involvement in school decisions, as it can help mitigate issues such as disciplinary problems, low completion rates, and irregular attendance among students. A study revealed that two out of four schools employed this communication method, while the others utilized alternative approaches, excluding memos. The head of school C asserted that:

“In my school, we don’t have memos to communicate with parents; rather, we use other means of communication, like official letters, phone contact, and face-to-face meetings with parents. We keep parents informed about their roles and responsibilities in improving the school's performance” (Interview with head of school C, 27th February, 2024).

Furthermore, documentary review provided further evidence that teachers are using Memos to send information to their parents as it was observed a sample of memos from school A Calling parents to attend the parents meeting, as the memo includes parent names, date, time and venue of the meeting. The findings above from documentary review provide further evidence that teachers have been using memo in informing parents various school issues including calling them into meeting and other indiscipline cases committed by their pupils.

The study demonstrated that utilising memos for communication is an effective and efficient method for implementing school decisions. It highlighted the importance of effective communication strategies with parents, who play a crucial role in curriculum implementation. Effective communication acts as a bridge between the school and parents, facilitating the implementation of school decisions. The study also emphasised that better communication between the school and parents leads to improved implementation of school decisions. In line with this, Rafiq et al. (2013) emphasised the importance of schools employing various techniques to establish strong connections with parents. They recommended strategies such as parent-teacher conferences, phone contacts, and report cards to prevent communication breakdowns.

4.3 Methods Employed by the School Committee in Involving Parents in Implementing School Activities

The second research objective focused on examining the strategies used by the school committee to engage parents in the implementation of school decisions. To address this objective, data was collected through focus group discussions, interviews, and documentary reviews. The findings indicated that the school committee utilised various methods to involve parents in implementing school decisions. The following methods were identified:

4.3.1 Public Meeting and Physical Contributions

The study found that parental involvement in public meetings and physical contributions. The analysis revealed that school committees solicited parents for financial support and physical resources, such as building materials, for the construction of school infrastructure. The research also showed that while the central government provided financial aid for constructing and renovating school infrastructure, it was insufficient. Consequently, parents were asked to contribute financially and provide materials such as wood, sand, and cement. The level of parental participation depended on their economic capacity and willingness, as highlighted by a parent from school E during an interview.

We have been given information by various leaders at the village level such as the Village Executive Officer in the participation of government activities, especially in terms of infrastructure construction or giving in the workforce to support the government if sometimes the money brought to the school is not enough so the community has been participating in labour such as digging the foundation, moving stones and sand in the construction area (Interview with Parent school E, 14th, February 2024).

In addition, during focus group discussion conducted with teacher from school B revealed that: 

“In all the projects brought to schools by the government, I have seen a great involvement of parents in the construction of the infrastructure. For example, we recently received a toilet construction project sponsored by BOOST, I have seen the head teacher participating in his school committee, and various meetings of parents in collaboration with the school committee and finally, the parents have been very dedicated in cleaning the construction area and donating some things like water and sand” (Focus group Discussion with a teacher from school B, 17, February, 2024).

The quotes above suggest that parents are actively involved in school activities, including the construction of classrooms and other facilities. This is consistent with a study conducted by NEA in 2018, which found that volunteering also helps civil society organizations advocate for educational issues and encourages community participation in school development to address barriers to girls' education. Additionally, parents are expected to help ensure the availability of building materials such as wood and bricks. However, there was limited parental support in terms of personally following up on their children's academic progress (Van den Berg & van Noort, 2011). 

Furthermore, the documentary review was done. The review of parent minutes documents from school D revealed that teachers had a meeting with parents and from the minutes of 30th August 2023 showed that parents agreed together to contribute 5,000 for facilitating the construction of teachers' houses although the government has already sent to the school account the sum of 16,000,000 but it was not enough thus why the parents agreed together to contribute as to make sure that teachers house is completed. 

4.3.2 Parental Involvement in Decision Making by School Committee Members

The study revealed that school committees were the sole decision-making bodies where parents were formally engaged. During an interview, a school committee member from school A explained the involvement of parents in decision-making through the school communities.  I have been a member of the school committee for this school since 2016, and I used to attend all decision-making occasions. During the implementation of school decisions, one of our responsibilities was to make decisions on school projects. This gives us authority to plan and manage financial responsibilities among others. (Interview with school committee member from school A, 12 February 2024)

The quote above illustrates how parental involvement in school committees provided them with the opportunity to organize and oversee school activities and projects. However, some committee members felt that their input had little influence in representing the wider parent community, as decision-making was largely dominated by the school staff whom they referred to as the "experts.”
It is true that we are invited to the school committee body, but the majority of school committee members, especially those representing parents, have little impact on decision-making. Lack of skills and knowledge limits our ability to represent our fellow parents. In most cases, the decisions are being made by the head teacher in support of her teaching staff and a few educated members. (Interview with school committee member from school C, February 12, 2024).
The excerpt suggests that parents may have doubts about their ability to actively participate in school committee meetings and have a limited say in decision-making. This could lead to parents representing others without full engagement. This aligns with the findings of Archer et al. (2012), who argue that involving parents in school committee decisions strengthens their voice in the decision-making process. Empowering parents through involvement in decision-making equips them with the skills to actively participate in their environment and drive change.

4.3.3
Public Campaign and Fund-Raising Functions
The research uncovered that school committees historically arranged public forums, where parents and other stakeholders were invited to address school issues and matters pertaining to the implementation of school decisions. One head teacher from school E elaborated on this point during the interview; 

In the first place our school committee is made up of two types of members namely the teachers and the parents. The latter group is representing their fellow parents. This is an opportunity for parents to involve themselves in decision-making of school related matters. (Interview with head teacher from school E, February 27, 2024).

Furthermore, during the interview one parent added that:

“The teachers and the school committee together have found us parents involved in various matters related to the school, especially in the enrollment of standard one pupil, a common understanding has been achieved and parents are encouraged to enroll all children of school age. We have also been involved in school decisions” (Interview with Parent, 18th, February, 2024).
The quotes above suggest that parents actively participated in various public campaigns and fundraising events. For example, when the school was preparing to formally enrol first-grade students, they often held public meetings to invite parents to discuss the matter and seek their support. These meetings aimed to educate parents about the importance of sending their children to school. It was also noted that through public campaigns, schools could encourage parents to contribute and support school projects. Therefore, the public campaigns and fundraising events were designed to educate and motivate parents and other stakeholders. This aligns with Tumbo-masebo&Omondi's (2019) assertion that involving the community in school activities, such as meeting with the school committee and attending school meetings, engages parents in raising awareness about enrolling children in school and fundraising for school development.

4.3.4
Attending School Events

The findings revealed that one among of the methods used by school committee in involving parents in implementing schools activities is through calling parents in attending school functions, as parents are expected to attend school events without exception. According to interviews with teachers, parents play a direct role in school events such as parent meetings and graduation ceremonies, and they attend these events to understand their responsibilities in the school decision-making process. 

Teachers stated that when parents participate in school events, they contribute valuable insights that can lead to improvements in the implementation of school decisions. They emphasized that involving parents in the implementation of school decisions is crucial and that their input is essential. Some parents also acknowledged the significance of school events in their involvement in school decisions, noting that participation opens their eyes to their responsibilities in ensuring the proper implementation of school decisions. In an interview, a parent from School A shared their perspective: 

“I always attend the school events, and I learnt several things especially the way I am supposed to provide valuable support and contributions.  Through attending school events I know to help my pupils in his school activities when he is at home evening time, weekends and holidays”. (Interview with parent 24th February, 2024).

Furthermore, Focus Group Discussion with the teacher from school B revealed that:

 “In our school parents are involved in school events to ensure proper implementation of school decisions. Parents are involved in order to make them to understand their role in implementing school decisions such as making follow-ups of their pupils in academic matters, controlling discipline and to maintain their attendance rate” (Focus group discussion with teacher of school B, 26th February, 2024).

The quotes suggest that parents' attendance at school events is crucial for effectively fulfilling their responsibilities and ensuring successful implementation of school decisions. The research indicates that some parents excel in attending school events to support the proper implementation of school decisions. The academic performance of students is strongly linked to parental attendance and their understanding of their role in implementing school decisions. Epstein (2002) suggested that when parents participate in school events, they become more aware of their responsibilities, particularly in providing continuous supervision, monitoring discipline, and offering guidance at each stage of their child's development.

4.4 Challenges Encountered by Parents When Implementing School Decisions

The third research objective aims to pinpoint the challenges faced by parents when implementing school decisions. Data was collected using semi-structured interviews and documentary analysis. The findings indicated that parents encountered several challenges when implementing school decisions.

4.4.1 Level of Parents’ Awareness and Understanding

The study uncovered that a lack of awareness among parents was hindering their active involvement in the planning and management of school activities. The findings revealed that parents were unaware and did not realize that school activities were their responsibility, and that the success of the schools depended on their engagement. Additionally, parents and the local community in general did not respond positively when asked to contribute funds and building materials for school projects. In an interview with the Head of School A, the following points were noted:

“...the community in my school are very complicated and do not want to participate in the development of their school. They usually give an excuse that they do not have time to attend meetings and they are financially not stable to support school construction projects...” 

In addition, the MPEO added that

“Despite of the government efforts to influence and motivate local communities particularly the parents to participate in the management of primary schools; community participation was still very low”. 

The quote suggests that parental involvement in school committees and projects was lacking. Some parents still believed that school management was solely the responsibility of the government or teachers. The issue was not just financial; it was also due to a lack of awareness among parents regarding their role in school matters. This finding is supported by Gulcan& Duran (2018), who emphasized the importance of raising awareness to reduce parental reluctance in implementing school decisions. Lack of awareness poses a significant barrier to achieving educational goals, and addressing this requires educating parents about the importance of their contributions and timely support. Furthermore, increasing parental involvement in school decisions can be achieved through activities like home visits, raising awareness about the privatization of education, and holding frequent meetings with parents.

Moreover, a review of the school D Parents minutes document revealed an insufficient response regarding parents' financial contributions to support school construction projects. Specifically, one of the school committee resolutions stated that each parent was required to contribute 5,000 for students' meals and classroom rehabilitation. However, only 41% of the parents (households) complied with this requirement. This suggests that the majority of parents were not fully committed to fulfilling their roles in implementing school decisions. Consequently, the school construction programs relied solely on development grants from the central government, which proved inadequate for the school's needs.

4.4.2 Expert Domination in Decision-Making Process

The study found that the dominance of experts in the decision-making process posed a challenge. It was revealed that parents criticized the various mechanisms used to involve them in school activities, including decision-making in school committee meetings. They expressed that while parents were represented on the school committee, true democratic representation was lacking, and there was a lack of transparency in the planning and management of school activities. This was echoed by parent during the interview from school B as follows:    

“We, as members of the school committee are representing our fellow parents in the streets, but some of us are not safe guarding the interests of our fellow parents. The school leadership is dominating the whole decision-making process and therefore influencing it. Some parents in the committee are supporting the school leadership even in matters that are misleading our school. In my view, this expert domination in the school committee can distort the meaning of parental involved in school activities” (Interview, with Parents 23rd, February, 2024).

The statement above suggests that some parents are not fulfilling their role effectively in representing their fellow parents on school committees, instead betraying their peers. Additionally, it was discovered that school leadership was exploiting this weakness, distorting and misrepresenting the true nature of parental involvement in decision-making processes. There were instances where transparency was lacking in the management of the schools' financial resources, extending beyond what was discussed in committee meetings. A prevalent concern among committee members was the excessive influence wielded by head teachers in steering decision-making during these meetings. This implied that school committees were being used as instruments to pass and approve decisions desired by the government and teachers.

The study confirmed the findings by Istarytiningtias (2020), which highlighted the crucial role of effective school committees in supporting and supervising the child-friendly school model in both public and private schools. The active participation of school committees is essential for overseeing the learning process, enhancing school life, and promoting effective communication among schools, students, and parents, with a specific emphasis on creating child-friendly environments.

Moreover, during the interview, a participant highlighted that school committee members have been expressing concerns about head teachers' lack of transparency regarding the government's contributions to the school. Despite these complaints, many head teachers have chosen to keep this information confidential. In an interview with a school committee member from School C, one of the members revealed that:

“ One day the head teacher sent me a document to sign in order to approve some financial transactions. Since the documents had misleading information, I refused to sign and demanded more and clear explanation on the expenditure which as a Chairman I was supposed to know it even before”. (Interview with school committee member, 24th, February, 2024).

The findings indicate that certain school leaderships may be making significant errors by pressuring school committee members to approve documents containing inaccurate information. This raises concerns that members, if not vigilant, could authorize expenditures that are not legitimate. Additionally, it suggests that some head teachers may not be involving members in school decision-making processes, such as purchasing books and other facilities, possibly providing misleading information for personal gain. These findings align with Aroka et al.'s (2016) assertion that the lack of clear policies on parental involvement, leadership style, and effective communication are challenges that can lead to failed implementation of school decisions. 

4.4.3 Lack of Trust among the Stakeholders in the Whole Process of Involving Parents in School Activities
The research revealed that a lack of trust among stakeholders posed a significant obstacle to involving parents in school decision-making processes. It was challenging to foster a sense of unity among education stakeholders, as some members of the school committee were perceived to be advancing the agendas of head teachers based on personal interests. During the interview with school committee member disclosed that:  

“There is evidence that some members in the school committee are supporters of the school leadership even in corruptive matters. There was a moment when the school expenditure was questioned and criticised, but some members supported it. In my view some members are after their own interests not for the public interest”.( Interview, school committee member 8th, February, 2024).

In addition, parents’ during the interview claimed that:

“I have been a member of school committees for several times, what I see is that many parents are not aware of various aspects of the school. And so they have been agreeing with everything they are told teachers without thinking deeply and seeing how to make improvements to what the teachers bring to them. And some members have not even given ideas unless they are waiting for allowances for the sessions” (Interview, with parents, 24th, February, 2024).
The statement above highlights the presence of mistrust among teachers, school leadership, and parents, which has had a significant impact on the ability to reach consensus in planning and managing school activities. This lack of trust has also affected the solidarity among stakeholders in terms of financing, planning, and public oversight of school programs. Furthermore, the absence of trust among these stakeholders has had a detrimental effect on the parents' sense of ownership of their children's school. When parents lose trust in the school leadership or other committee members, they also lose their sense of ownership of the school. This is in line with John (2015), who noted that the lack of trust among stakeholders affects their sense of ownership of schools, potentially impacting the security of the schools and their facilities. 

Parents have come to understand that if something is damaged or goes missing, it becomes their responsibility to repair or replace it. Conversely, active involvement of parents gives them a stronger voice in school affairs, particularly in matters related to planning and management. Furthermore, empowering stakeholders in educational development through their school committees fosters comprehensive collaboration in resource mobilization. This suggests that if parents are effectively engaged, they can make meaningful contributions to the school's development rather than simply receiving directives from the school leadership. 

4.4.4 Lack of Management and Financial Skills to Parents

The study findings revealed that a lack of management and financial skills posed a significant problem for members of school committees, particularly parents. Most parents serving on school committees were found to lack the necessary skills and knowledge to effectively participate in financial planning and management. This lack of skills may explain the passive nature of parents' participation and their inability to engage in decision-making within the school committees. The primary reason cited for the committees' reluctance to take on their responsibilities was their perceived incompetence, stemming from low levels of education and limited experience in school administration. In an interview, a member of the school committee from school D disclosed that:

“The school committee has big powers but we have to trust teachers and especially the Head Teachers because they know everything about the schools. They know laws and bylaws that govern the schools. They know what our children learn, and they know to feed (give education) our children. They know leaders at regional and district levels. Teachers have a command of a language on how to talk to ‘big people’. After all, teachers are educated compared to me. So, it’s a good idea that we members of the school committee listen to them and give them support they need”. (Interview with school committee member, 24th, February, 2024)

Furthermore, during focus group discussion teachers disclosed that:

“I have been a member of various school committees and especially being a member of the school committee, in those meetings many parents do not know how to plan various school matters, unless most of them have only been recipients of what the teachers say in those meetings. So, in general, parents do not have various skills, especially in school planning and finance”. (Focus group discussion with teacher from school D, 14th, February, 2024).
The passage suggests that members of the School Committees may lack the necessary knowledge and experience to effectively oversee the management of schools. Their lack of expertise has seemingly rendered them inferior and led them to cede their decision-making authority to the head teachers informally. This implies that members of the school committee who possessed the relevant competencies and experiences were more self-assured and better equipped to utilize their decision-making powers compared to those who lacked the necessary competencies.

The findings indicate that for decentralization to be effective, competent individuals with the requisite skills should be present at the parents' level to oversee the decentralized functions. This contrasts with the current situation in Tanzania, where many members of school committees, particularly in rural areas, lack the skills and knowledge necessary to manage the decision-making process. This aligns with the findings of Arokaet, et al., (2013), who emphasized the importance of skills in the selection of school committees, particularly skills and knowledge related to decision-making, monitoring and evaluation, planning, and implementation. These skills are crucial for all key stakeholders at various levels, and management capabilities are particularly essential at the school level, where individuals translate decentralization policies into tangible actions. 

4.4.5 Dependency on Government and Donors’ Financial Support

The study revealed that excessive reliance on government and donor funding was having a detrimental impact on parents' ability to plan and oversee school programs. Although parents were involved in school activities and projects, their financial and material contributions were minimal. The approaches used to decentralize educational management did not outline specific criteria or percentages for parents' contributions to school programs. A lack of awareness and preparedness among parents to support school development has exacerbated the dependency on external funding. During the interview one parent disclosed that:

“In the beginning when there was cooperation between the school and the parents, parental support was good. Nowadays, we have little trust on school leadership, thus little to support school programs. We fear that our support and that of the government are mistreated by the school leadership and their associates”. (Interview, with parent, 18th, February, 2024) 
Furthermore, one of the school committee members disclosed that:

“Sometimes parents have been heavy in contributing to various things going on in the school, for example donating food and even part-time teachers for fear that teachers are eating their money”. (Interview, with school committee, 18th, February, 2024).

The quotation above implies that parents depend much on donors to support the school in term of implementing school decisions. They depend much on donors due to the fact that they have little trust to teachers when they can contribute their money for school projects thus why they relied on depending on donors believing that even they can consume the amount given will not hurt them. The finding aligns with Mushi's (2006) assertion that Tanzania could encounter significant challenges in the absence of donor support for primary education. A substantial portion of Tanzania's primary education budget relies on contributions from donors.

4.5 Chapter Summary

In this chapter, the research findings were presented, analysed, and discussed. It commenced with a brief summary of its contents and then proceeded to present and discuss the findings in relation to the study objectives. The findings regarding the first objective indicated that schools utilized various communication methods to involve parents in implementing school decisions. Furthermore, some communication methods were found to be more effective in engaging parents, while others were deemed less effective. The chapter also outlined the methods employed by school committees to involve parents in implementing school decisions, revealing a diverse range of methods, with most being utilised. 
Moreover, the findings highlighted several challenges encountered by parents in participating in school decisions, including low awareness and understanding among parents, dominance of experts in the decision-making process, lack of trust among stakeholders, as well as insufficient management and financial skills among parents. Additionally, over reliance on government and donors' financial support was identified as another challenge.

CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

This chapter provides an overview of the research, a summary of the main research results, the final thoughts, suggested actions, and proposed areas for future research.

5.2 Summary of the Study

The study aimed to explore the strategies employed by school committees in implementing school decisions in primary schools in Tabora Municipality, Tanzania. It sought to investigate three specific objectives: to examine communication methods between schools and parents for implementing school decisions in primary schools, to explore the methods used by school committees to involve parents in school activities, and to identify the challenges parents face when implementing school decisions. The study utilized a qualitative research approach with a case study to gather information from the participants. Data collection methods included interviews, documentary reviews, and focus group discussions (FGDs). The study also considered the target population, samples, sampling procedures, data analysis, and ethical considerations.

The study targeted a total of 65 participants, including school committee members, parents, and teachers, WEO, MPEO, and HoS. The participants were selected using purposive sampling, convenient sampling techniques, and purposive random sampling. Data was collected through interviews, focus group discussions, and documentary reviews. Transcriptions were carried out for data collected in Swahili and other native languages to ensure accuracy and meaningful interpretation. Thematic data analysis was conducted to identify major themes and sub-themes from the collected data obtained through interviews, documentary reviews, and focus group discussions.
5.3
Summary of the Major Findings

5.3.1
Communication Ways between School and Parents

The initial objective, which focused on examining the communication methods between schools and parents in implementing school decisions, uncovered that schools communicated information regarding student discipline, attendance, academic progress, and food programs. The communication methods utilized included parent meetings, community gatherings, as well as written communication such as letters and memos. Despite the schools employing various communication strategies, it was found that parents did not effectively fulfil their roles in implementing school decisions. Additionally, many of the communication strategies were found to be ineffective, leading to poor parent attendance at school events, low parental involvement, limited collaboration between the school and parents in decision-making, and a lack of necessary support from parents, resulting in the schools working alone instead of in partnership with parents. 

5.3.2
Methods Used By School Committee in Involving Parents in Implementing School Decision

The school committee utilized several methods to involve parents in implementing school decisions, including encouraging two-way communications, accommodating parents' perspectives, ensuring accountability and transparency, and providing parents with free access to the school. The study findings demonstrated that the active involvement of parents not only contributed to significant changes but also led to improvements in students' academic achievement and the overall development of the school. However, there were challenges that hindered effective collaboration between the school and parents in implementing managerial decisions. These challenges included low awareness among teachers and parents regarding the importance of collaboration, limited access for most parents within the school, insufficient accommodation of parents' perspectives, and the lack of involvement of parents in the initial planning stages, rather than just during implementation.

5.3.3
Challenges that Encounters Parents’ in Implementing School Decisions

Parents played a crucial role in managing students' food programs, addressing disciplinary issues, overseeing school construction, fundraising for school activities, providing water supply, and supporting students' learning. The study found that despite their direct involvement in school activities to improve infrastructure and academic resources, such as textbooks and exercise books, parents' participation in school events remained low. This was attributed to factors such as limited awareness and understanding, dominance of experts in decision-making, lack of trust among stakeholders, insufficient management and financial skills among parents, and excessive reliance on government and donor funding. As a result, there was a shortage of manpower for construction, inadequate funds for school activities, and time constraints for many parents..

5.4 Conclusions

The study examined the strategies employed by school committees to engage parents in implementing school decisions. The findings revealed that schools utilized various strategies to involve parents effectively in decision-making. While written communication was found to be effective, using students as a means of communication was not as effective during the implementation of school decisions.

Moreover, the involvement of parents in implementing school decisions faced challenges such as delayed information, misinterpretation of information, and a lack of necessary communication skills among parents. However, it was noted that schools made efforts to establish strong partnerships with parents to foster collaborative work in implementing school decisions. Despite collaborative efforts, schools and parents encountered obstacles, including a lack of cooperation, low parental awareness, low income among parents, and political interference.

Enhancing parental involvement in implementing school decisions would be more meaningful if schools improve communication methods and raise parental awareness. This could be achieved through well-organized seminars, workshops, and adult education. In this context, the authorities should clearly define the roles of parents to mitigate conflicts with other education stakeholders.  

5.4.1
Recommendations for Further Action

i. Schools may consider utilizing official notice boards, advertising walls, newsletters, and magazines to effectively communicate important messages and school decisions.

ii.  Emphasize the importance of informal meetings as a means to reach all parents within the community and gain their support in implementing school decisions.

iii. Enhance community mobilization efforts to build parents' capacity for participating in school activities, ensuring the proper implementation of school decisions.

iv.  Organize training sessions in advance to update parents on the significance of their involvement in implementing school decisions.

v. The government, through the Ministry of Education, Science, and Technology (MoEST), should introduce new communication methods in line with advancing technologies. Regardless of their socio-economic status, parents are integral stakeholders in education, and their involvement should be prioritized to ensure the proper implementation of school decisions.

5.4.2
Recommendations for Further Studies

This study delved into the strategies employed by school committees to engage parents in implementing school policies in government primary schools. Further research on similar strategies in different school settings could be pursued. Additionally, similar studies could be carried out in the schools within Tabora Municipality.  

Please remember the following research topics:

i. Examination of parental involvement in the implementation of school administrative decisions within the framework of advancing technologies.

ii. Consequences of inadequate collaboration between schools and parents in the implementation of school administrative decisions.

iii. Evaluation of the factors influencing parental participation in the implementation of school administrative decisions.
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APPENDICES

APPENDIX A: INTERVIEW GUIDE FOR HEADS TEACHER

Dear participant,

I am CosmasMakubi, as part of my master's program requirements, I am conducting a study titled "Strategies used by school committees in involving parents in implementing school decisions in government primary schools: A case of Tabora municipality." I kindly request your participation in this study through interviews to obtain valid and accurate information. Your responses will be handled with the utmost confidentiality. Thank you for considering this request. 

QUESTIONS 

Please keep the following list of questions in mind:

1. How long have you served as the head of the school?

2. What types of decisions are made by the school committee that are to be implemented by the parents within the context of your school?

3. What kind of information from the school committee decisions do you use to communicate with parents when implementing school decisions?

4. How are the decisions made by the school committee communicated to the parents within the context of your school?

5. Which of the mentioned methods is the most common and appropriate in implementing school decisions?

6. What do you suggest as the most appropriate communication methods that should be in place for implementing school decisions?

7. How does the school collaborate with parents in implementing school decisions?

8. To what extent does the school interact with parents in implementing school decisions? If good, why? If not good, why? Explore methods employed by the school committee in involving parents in implementing school activities.

9. 
What challenges do parents encounter when implementing school decisions?

10. What types of activities suggested by the school committee require direct contributions from parents in implementing school managerial decisions?

11. What methods does the school committee use to involve parents in implementing school decisions?

12. How do you value the contributions from parents in implementing school decisions?

13. What should be done to ensure the involvement of the majority of parents in implementing school decisions?

Thank you very much your cooperation

APPENDIX B: INTERVIEW GUIDE FOR MUNICIPAL PRIMARY EDUCATION OFFICER

Dear participant,

I am CosmasMakubi, as part of my master's program requirements, I am conducting a study titled "Strategies used by school committees in involving parents in implementing school decisions in government primary schools: A case of Tabora municipality." I kindly request your participation in this study through interviews to obtain valid and accurate information. Your responses will be handled with the utmost confidentiality. Thank you for considering this request. 

QUESTIONS

How long have you been serving as the Municipal Primary Education Officer (DEO)?

1.  What communication modalities are currently in place between schools and parents to facilitate the implementation of school decisions in your district, and could you provide an explanation for each?

2.  What are the limitations or drawbacks of the communication methods used by schools to engage with parents when implementing school decisions?

3.  What specific strategies does the district employ to ensure active parental involvement in the implementation of school decisions?

4.  Based on your experience, to what extent do schools and parents collaborate in implementing school decisions?

5.  What are the particular contributions of parents when collaborating with schools in implementing school decisions?

6.  In what specific activities do parents become involved when participating in the implementation of school decisions?

7.  From your experience, what factors contribute to ineffective collaboration between parents and schools in implementing school decisions?

8.  What measures do you believe should be taken to ensure that decisions made by school committees are properly implemented by parents?

9.  In your opinion, what are the most effective strategies for involving parents in the implementation of school decisions?
Thank you very much your cooperation

APPENDIX C: INTERVIEW GUIDE FOR WARD EDUCATIONAL OFFICERS

Dear participant,

I am CosmasMakubi, as part of my master's program requirements, I am conducting a study titled "Strategies used by school committees in involving parents in implementing school decisions in government primary schools: A case of Tabora municipality." I kindly request your participation in this study through interviews to obtain valid and accurate information. Your responses will be handled with the utmost confidentiality. Thank you for considering this request. 

QUESTIONS 

1. How long have you served as the Ward Educational Officer?

2. What decisions does the school committee expect parents to implement?

3. How do you ensure effective communication of school committee decisions to parents for proper implementation?

4. How can we enhance collaboration between the school and parents to increase parental involvement in implementing decisions?

5. What is your experience with activities that require direct parental involvement in implementing school decisions?

6. What measures do you think should be taken to ensure parental involvement in implementing school management decisions?? 

APPENDIX D: INTERVIEW GUIDE FOR TEACHERS
Dear participant,

 I am CosmasMakubi, as part of my master's program requirements, I am conducting a study titled "Strategies used by school committees in involving parents in implementing school decisions in government primary schools: A case of Tabora municipality." I kindly request your participation in this study through interviews to obtain valid and accurate information. Your responses will be handled with the utmost confidentiality. Thank you for considering this request. 

QUESTIONS 

1. How long have you been serving as a teacher in this school?

2. Should the decisions made by the school committee be implemented by the parents?

3. How are the decisions made by the school committee communicated to parents for proper implementation?

4. What are the methods to enhance collaboration between the school and parents in implementing school decisions?

5. In which activities do parents have direct involvement in implementing school decisions?

6. What are the challenges faced by the school and parents in implementing school decisions?

7. What measures can be taken to ensure that parents continue to provide their contributions and support in implementing school decisions??
APPENDIX E: INTERVIEW GUIDE FOR SCHOOL COMMITTEE MEMBERS
Dear participant,

I am CosmasMakubi, as part of my master's program requirements, I am conducting a study titled "Strategies used by school committees in involving parents in implementing school decisions in government primary schools: A case of Tabora municipality." I kindly request your participation in this study through interviews to obtain valid and accurate information. Your responses will be handled with the utmost confidentiality. Thank you for considering this request. 

QUESTIONS

1. How long have you served as a school committee member?

2. Should the decisions made by the school committee be implemented by the parents?

3. How are the decisions made by the school committee communicated to parents for proper implementation?

4. How does the school foster a mutual relationship with parents in implementing school decisions?

5. What specific activities require direct involvement from parents in implementing school decisions?

6. What factors contribute to parents failing to participate in implementing school decisions?

7. What suggestions do you have to ensure the majority of parents participate in implementing school decisions?

APPENDIX F: INTERVIEW GUIDE FOR PARENTS
Dear Parents,

I am CosmasMakubi, as part of my master's program requirements, I am conducting a study titled "Strategies used by school committees in involving parents in implementing school decisions in government primary schools: A case of Tabora municipality." I kindly request your participation in this study through interviews to obtain valid and accurate information. Your responses will be handled with the utmost confidentiality. Thank you for considering this request. 

QUESTIONS 


1. What types of decisions are made by the school committee members that need to be implemented by the parents?

2. How are decisions made by the school committee communicated to the parents for proper implementation?

3. Based on your experience, what measures should be taken to improve communication between the school and parents when implementing school decisions?

4. Describe your experience with interacting with the school in implementing school decisions. What makes the interaction positive, and what makes it negative?

5. What actions do you take when collaborating with the school to implement school decisions?

6. What specific activities require your direct involvement in implementing school decisions?

7. What improvements do you think should be made to increase parents' involvement in implementing school management decisions?

8. What challenges do you encounter when implementing school decisions?

9. What methods does the school committee use to involve parents in implementing school activities??

APPENDIX G: FOCUS GROUP DISCUSSION FOR PUPILS

Dear participant,

I am CosmasMakubi, as part of my master's program requirements, I am conducting a study titled "Strategies used by school committees in involving parents in implementing school decisions in government primary schools: A case of Tabora municipality." I kindly request your participation in this study through interviews to obtain valid and accurate information. Your responses will be handled with the utmost confidentiality. Thank you for considering this request. 

QUESTIONS

1. How are decisions made by the school committee communicated to your parents for proper implementation?

2. How would both the school and parents benefit from effective communication modalities in implementing school decisions?

3. How do your parents interact with the school in implementing school decisions?

4. To what extent do the school and parents collaborate in implementing school decisions?

5. What suggestions do you have for improving parents' involvement in school decisions??

APPENDIX H: DOCUMENTARY REVIEW GUIDE
School Name…………………………….
	S/NO
	DOCUMENTS REVIEWED
	INFORMATION NEEDED
	OFFICE CONSULTED

	I
	Parents meetings minutes
	Implementation of school decisions 
	HoSs

	Ii
	Minutes of school board meetings 
	Decisions made by school boards
	HoSs

	Iii
	Written communications documents 
	Types of information conveyed to parents for implementation.
	HoSs

	Iv
	School timetable
	Coordination of school activities and events pertaining to parental engagement
	HoSs
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