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ABSTRACT

This study addressed the main research question, which was, the factors contributing to dropout rates among students participating in open and distance learning at the Sumbawanga Institute of Adult Education? The sample size employed was 142 respondents, with 134 selected using convenience and purposive sampling. Data collection methods included questionnaires for quantitative data and interviews for qualitative data analyzed by SPSS and thematic analysis respectively. The findings from objective one showed that economic challenges and other responsibilities are a primary reason for dropping out, it is recommended that Government should now consider giving these learners loans so as deal with economic challenges. The objective two indicated that some learners dropped because of the long distance to the study Centre and poor internet connection in some areas, here it is recommended that the Institute of Adult Education should establish more learning centres near learners working areas. And the Third objective revealed that some learners dropped because they lacked information about Learning through Open and Distance Learning often occurring soon after registration or the initial face-to-face instruction period, here it is recommended that there is a need to provide comprehensive orientation programs focused on financial management to help learners meet their financial obligations and successfully complete their studies. Since the study was done for IAE there is need to conduct other studies to explore dropout trends in other ODL institutions for comparative analysis.
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CHAPTER ONE

INTRODUCTION AND BACKGROUND OF THE PROBLEM
1.1
Introduction
Distance education refers to an educational approach where the learner and teacher are not in daily face-to-face contact but remain connected through two-way communication using various media, such as postal or electronic mail, telephone, radio, television, computers, and interactive video discs (Perry & Rumble, 1987).

Open and Distance Learning (ODL) provides educational opportunities where learners and tutors are separated by physical distance or time but remain connected via print or electronic media. This method removes barriers related to age, gender, marital status, employment status, and financial constraints (Rumble, 1997). Rumble also noted that ODL encourages self-directed learning, empowering learners to decide what, where, and how to learn, as well as when to take exams. This mode of learning is particularly beneficial for adults with multiple roles and individuals in remote areas or those with physical disabilities. Rumble added that in Open and Distance Learning, learners are self-directed as they take control of their studies. Learners choose what to learn, where to learn, how to learn and when to do examinations, so it is the best way of learning especially to people who have multiple roles like adults also to those in scattered areas and people who are physically disabled since they can learn where they are. 
ODL can be provided by institutions categorized into three types: single-mode institutions, which offer only ODL programs, such as The Open University of Tanzania (OUT); dual-mode institutions that provide both conventional and ODL programs; and semi-dual mode institutions that use ODL as an income-generating unit (Nage-Sibande & Morolong, 2018). These institutions may not have the infrastructure for full ODL, so they supplement with part-time or intensive face-to-face instructions at set intervals. For instance, the Institute of Adult Education (IAE) offers intensive face-to-face sessions four times a year.

Source:  Institute of Adult Education.

Open and Distance Learning (ODL) is the most effective and flexible way of offering learning opportunities to the people without constraints which they may face in traditional way of learning (Conventional system). There has been an increase on demand for open and distance learning where a learner may get a knowledge/degree independent of time, location and other restrictions, which may be faced in, traditional on campus education systems. In addition, there has been an increase in lifelong learning tendencies of the societies around the world since the 2000s. Therefore, there is noticeable increase in the number of learners enrolled into open and distance learning systems (Aydin, 2018).

The history of distance education in Tanzania goes back to the days of colonialism. After independence, in 1961, investment in its provision, like investment in the provision of many other social services, was the responsibility of the government in collaboration with development partners. Recent global developments in Information Communication Technologies have, however, brought new players into the distance education sphere (Komba, 2009). Whereas between 1960s and 1980s there were only four major distance education providers, all of them financed by the government, the number of such providers has now gone up to seven, all of them enjoying some form of support from the government. The providers are: 
The Cooperative Education Center (Moshi Cooperative College), the Institute of Adult Education, the Southern African Extension Unit, The Open University of Tanzania, University of Dar es Salaam and the Tanzania Global Development Learning Center. The oldest provider of distance education in Tanzania Mainland is the Cooperative Education Centre, which was established by the Cooperative Union of Tanganyika in 1964. With financial support from Nordic countries, the Center set out to educate members of the primary cooperatives on their duties, rights and responsibilities, as well as to equip their employees with the knowledge and skills needed to improve their performance (Komba, 2009).
The Institute of Adult Education established in 1975 by an Act 12 of the Parliament of the united republic of Tanzania. The mission of IAE is to continuously design, develop and deliver accessible quality lifelong learning educational programs through blended learning for sustainable social economic development of Tanzania, Africa and the rest of the world, with the vision of becoming leading world institution that creates continuously learning society.

The institute of Adult Education offers education through both conventional and open and distance mode. It has three campuses for conventional learning; Dar es salaam, Morogoro and Mwanza. Open and distance learning is offered through regional centres in all Tanzania mainland regions (26).

Rukwa as one of the regions, Institute of Adult Education was established since 1977 where it offers non-formal secondary education and one diploma program through open and distance mode, called Ordinary Diploma in Adult and Continuing Education (ODACE). This program is offered by having four intensive face-to-face instructions, which are in December-four weeks, March/April-two weeks, June-four weeks and September- two weeks. In these periods intensive tutorials and examinations are conducted.

The institute of Adult Education in Rukwa regional centre started offering Ordinary Diploma in Adult and Continuing Education (ODACE) through open and distance learning mode since 2017. Rukwa regional centre is offering this diploma program by having intensive face-to-face instructions in all primary school holidays such as in December three to four weeks, April/March two weeks, June three to four weeks and December three to four weeks. During these periods intensive tutorials and examinations are conducted and learners do not pay anything rather than paying for their food and accommodation. When learners go back to their working stations they are given take home assignments and they continue studying through self-instructional texts given for each module (course).

The centre has a challenge of facilitation venues and examination halls, during face-to-face sessions the regional centre has to hire venues and examination halls from nearby secondary schools. Therefore, there is no permanent place for conducting face-to-face instructions because if the school has the other program during holidays then facilitation will move to the other nearby secondary school.

In the first year of offering this diploma program forty-five learners applied and registered but only twenty-three completed their studies. The drop out believed to be because of the first year of implementation, in 2018/2019 the number of applicants raised and the number of drop out decreased compared to the first year and compared to the number of applicants. 
In 2019/2020 the number of applicants were low compared to the previous years and the drop out was high compared to all four academic years. In 2020/2021 the number of applicants was high compared to all four academic years and the dropout was not as high as that of 2019/2020.Since then the trend of enrolment in Ordinary Diploma in Adult and Continuing Education and dropout up to 2021/2022 as shown in the table 1.1.
Table 1.1: Adult and Continuing Education and Dropout

	Year of Study
	Registered
	Droped Out
	Completed/Continuing

	2017/2018
	45
	22
	23-Completed

	2018/2019
	106
	39
	67-Completed

	2019/2020
	101
	64
	37-Completed

	2020/2021
	135
	55
	80- Completed

	2021/2022
	121
	50
	71-Continuing


Source: Institute of Adult Education 2022
1.2
Statement of the Research Problem

The Institute of Adult Education launched the Diploma in Adult and Continuing Education through ODL in 2013 to expand educational access for individuals who cannot attend conventional studies (Emmanuel, 2018). Initially offered in five regions, the program is now available in all 26 regions of mainland Tanzania. However, high dropout rates remain a significant challenge, particularly at the Rukwa Regional Centre, as shown in the table 1.2.
Table 1.2: Academic Year of Dropouts
	Academic Year
	Number of Dropouts        Percentage

	2017/2018
	22                                            49%

	2018/2019
	39                                            36%

	2019/2020
	64                                            63%

	2020/2021
	55                                            41%

	2021/2022
	50                                            42%


Source: Regional Resident Tutor’ Office (2022)
Despite initiatives like computer access, quarterly face-to-face sessions, self-instructional materials, course tutors, and flexible fee payment options, dropout rates persist. This issue affects learners' goals and professional development, hindering teaching performance and promotion opportunities. The community is also impacted, as teachers with lower academic qualifications may struggle with creativity and effective teaching, which could, in turn, affect students' academic progress and the country’s economic growth due to a lack of qualified professionals. This study aims to identify the reasons for the high dropout rates and propose solutions.
1.3
Significance of the Study

The findings will help the Institute of Adult Education understand the reasons behind the high dropout rate and develop strategies to minimize the problem. Also the results will aid in assessing the effectiveness of the program at the Rukwa Regional Centre and other institutions offering ODL can benefit from the insights to reduce dropout rates. Apart from that the study will assist potential learners by highlighting challenges and ways to avoid dropping out, also Educational Officers will gain insights on how to support Grade III A teachers in sustaining and completing their studies.
1.4
Research Objectives

1.4.1    General Objective

To investigate factors contributing to dropout rates in the open and distance learning program at the Sumbawanga Institute of Adult Education.

1.4.2
Specific Objectives

To explore the relationship between demographic factors and dropout rates in the Rukwa Regional Centre.

(i) To identify personal factors that contributes to dropout rates.

(ii) To examine environmental factors affecting dropout rates.

(iii) To analyze program and learning system factors contributing to dropout rates.

I.5
Research Questions

What is the relationship between demographic factors and dropout rates in the Rukwa Regional Centre?

What personal factors contribute to dropout rates?

What environmental factors contribute to dropout rates?

What program and learning system factors contribute to dropout rates?

1.6 
Limitations of the Study

The study was faced by some challenges like; it was difficult to find some of the respondents since they were located in all District Councils of Rukwa Region where some were transferred to other regions and others opted to go to conventional institutions. Some of the targeted respondents were not ready to participate in the study and also a researcher faced a challenge to reach in some primary schools where respondents are found due to very bad condition of roads caused by heavy rainfall. 
1.7 
Definition of Key Terms

1.7.1 
Adult Education

Refers to any structured activity designed to assist adults in gaining a sense of control over their lives by imparting knowledge and skills that promote autonomy and effective social interactions (Brookfield, 1985). Adult education helps Adults copy with changing environment and help them with skills that will have immediate use in their daily life.
1.7.2 
An Adult 

An adult can be defined biologically as someone matured enough for reproduction, legally as a person aged 18 or above in Tanzania (though this varies by country), and socially as someone with responsibilities. In this study, adults refer to primary school teachers enrolled in the Diploma program at the Institute of Adult Education in the Rukwa Regional Centre (Mayseless & Scharf, 2003).

1.7.3 
Distance Learning 

A form of learning that occurs outside traditional systems and does not require direct interaction between the teacher and learner. Constraints present in conventional education are removed, allowing for flexible learning (Akomolafe, 2006). Teacher and learner are interacted through the use of media whether print or non-print.
1.7.4 
Dropout 

Refers to the inability to complete or accomplish a course of study (Tinto, 1982). In this study, dropouts include learners who registered but did not complete their studies.

1.7.5 
Grade III A Teachers 
These are primary school teachers who hold an ordinary-level certificate of secondary education and have undergone one to two years of teacher training (Komba & Nkumbi, 2008).

1.7.6 
Diploma 
An educational qualification awarded after completing a specific two-year study program for those admitted based on a Grade III A certificate.

1.8 
Organization of the Study

This study is organized as follows: Chapter Two provides a literature review, including conceptual definitions, theoretical literature, empirical studies, policy review, and identification of research gaps. Chapter Three covers research philosophy, area of study, sampling design, procedures, and data collection and analysis methods. Chapter Four presents data analysis, interpretation, and discussion of the findings. The final sections include references and appendices.
CHAPTER TWO

LITERATURE REVIEW

2.1
Introduction

This chapter covers conceptual definitions by defining the terms used in the study, theoretical literature review by looking on theory which guide the study, empirical literature review research here different literature on the same study are discussed, then research gap and conceptual and theoretical frameworks.

2.2
Theoretical Literature Review
ODL is an educational process characterized by the separation of teachers and learners by time or distance, with learning materials assuming the teacher's traditional role. Interaction with tutors and other students is facilitated to support the learning process   (Commonwealth of Learning, 2003).

Open learning is an organized educational activity where learners also study by themselves for some or all the time of the study, based on a set of values on which constraints on the study are minimized in terms of access, time, pace and method of study (Commonwealth of Learning 2003). So in open learning barriers are minimized and the access to education increases regardless one’s marital status, employment status, age, sex, financial status and even those with mobility challenges can have access to education.

Open and distance learning is a term combining two terms which are open learning and distance learning and it can be defined as the way of offering educational opportunities to learners who are separated from tutors by distance and or time and the barriers of learning like age, sex, marital status, employment status and financial status are removed or minimized.

Open and Distance Learning (ODL) is the most effective way of offering learning to people who have multiple roles such as employment, family and social responsibilities. The institute of Adult Education (IAE) has been offering learning opportunities mostly to primary teachers who are busy at their work and have other family and social responsibilities to pursue Ordinary Diploma of Adult and Continuing Education (ODACE) through Open and Distance mode of delivery.

In some countries, teacher quality is defined mainly by the level of qualifications (Commonwealth of Learning 2003). Teacher development can be categorized into preparing teachers and continuing teacher development, which can be done through open and distance learning without affecting students because teachers are learning while working and teaching as usual.

2.3
Theoretical Foundations
This study is guided by the Self-Determination Theory (SDT) developed by Deci and Ryan (1985), which focuses on human motivation and the role of social and environmental factors in supporting or hindering intrinsic motivation, social functioning, and personal well-being. Self-determination theory has also examined environmental factors that hinder or undermine self-motivation, social functioning and personal wellbeing. This study needed to find environmental factors which accelerate, drop out of distance learners, as the theory suggests that environment plays a greater role in supporting or hindering motivation. Therefore unsupportive environment like distance to the study Centre unavailability of internet connections may undermine motivation and accelerate dropout. Also the study intended to find out personal factors contributing to dropout such as economic challenges and having many responsibilities. SDT suggests that when students feel lack of autonomy and inability to meet academic demands, motivation will drop and learners may opt to drop their studies. 
Finally the study investigates about programme and learning system contribute to dropout, for example lack of knowledge about ODL and failure to complete course work may also affect learners’ motivation and hence led to dropout. In the real-world motivation is highly valued because of its positive consequences produces, this may make learners persist and gain momentum to learn through ODL, Therefore the absence of motivation will lead to discouragements and hence cause many learners to quit their ODL studies, Despite the fact that humans are liberally endowed with intrinsic motivational tendencies the evidence is clear that the maintenance and enhancement of this inherent propensity requires supportive condition. In open and distance learning even if the programme meet learners’ expectations there must be other supportive services to be offer to learners so that their intrinsic motivation will not be diminished.
This study intended to find out if learning system and other support services like intensive face-to-face sessions foster intrinsic motivation or if they are good enough for learners to have good performance and may be if it is the biggest challenge at the institute of Adult Education (Rukwa regional Centre). Also, according to self – determination theory extrinsic rewards can undermine intrinsic motivation also research revealed that not only tangible rewards but also threats, deadlines, directives, pressured evaluation and imposed goals can diminish intrinsic motivation.
In learning learners always learn in order to be rewarded with positive things like an increase of salaries or appointments but if there are no these extrinsic rewards learners may lose intrinsic motivation something which may cause drop out because they do not see any advantage of accomplishing studies this study will try to seek information on if after accomplishment of their studies learners fail to be rewarded with what mentioned before.

The study also intended to find out if there were some conditions and directives, which discourage them to accomplish their studies and force them to drop. Generally, according to SDT, intrinsic motivation—the natural tendency to seek challenges and learn—flourishes in supportive environments. Conversely, external pressures like deadlines or coercive evaluations can diminish motivation.  This theory is relevant in examining factors that contribute to dropout in ODL, as learners may quit due to lack of motivation or external discouragements, such as economic challenges or unfulfilled expectations.
2.4
Analysis of Relevant Empirical Studies

2.4.1
Factors Contributing to Drop Out in ODL

Several studies highlight factors contributing to dropout in ODL:

Aydin et al. (2019) found that health issues, work stress, and lack of learner-instructor interaction contributed to dropout rates. Sanchez and Simpson (2018) suggested that course design and student support (academic and non-academic) are key to minimizing dropout. Choi and Kim (2017) in their study on adult students in Korean cyber universities found that personal and external factors, as well as low academic performance (GPA), influenced dropout decisions. Luz et al. (2018) reported that Brazilian teachers dropped out due to technical issues and work-related stress.

Willging and Johnson (2009) found that dissatisfaction with course structure, low confidence, and inadequate technology skills were reasons for dropout in online learning. These studies illustrate that personal, environmental, and program-related factors contribute significantly to dropout rates. This research aims to identify similar factors within the ODL framework of the Sumbawanga Institute of Adult Education.

Terrakeas and xexon (2004) conducted a study on” Comparative study of dropout rates and causes for two different distance Education courses’’ the course was Bachelor degree in informatics program and master’s degree in Education, sample was drawn from students of Hellenic Open University (Greece).
Out of 1220 students, 173 students who dropped out “students in educational course 108 participated in this study and out of 1230, 349 who dropped out of informatics “almost the entire drop out students’ population 338 = (97%) was interviewed and the remaining dropout students had moved residence, could not be traced or had refused to participate and were thus not included in the study. The study showed that the majority of dropout were at the age at 30-39. And the reasons for dropout were grouped into; Professional reasons, family, personal, health and academic reasons.

Willging and Johnson (2009), conducted a study on factors that influence students’ decision to drop out of online courses, students who dropped out of distance program as well as those who continued in the program between1989-1996 were interviewed. The main factor that influenced their decision to continue or drop out of the program was their level of satisfaction with first or second course of the program. 
Specific reasons for dropping out included dissatisfaction with learning environment, discrepancies between professional or personal interests and the course structure, low confidence level in distance learning, doubts about success, online communication, incompetence in using the distance education software as an effective learning tool, feeling overwhelmed by the advanced knowledge and information overload and the de-personalized learning environment. 

This study shows that learners in online distance courses most of them enrolled without having enough knowledge on how to succeed in learning through online mode. Because of this most of them decided to drop out of learning through distance learning mode. Therefore, this study has revealed factors for dropout at the institute of Adult Education in Rukwa Regional Centre despite having intensive face-to-face sessions four times per year.
Aydin and Yazidi (2020) conducted a study on drop out in MOOC’s the study was conducted with 325 volunteer AKADEMA participants in March 2018. Participants were given two open ended questionnaires first whether and why they had dropped their courses second how they would suggest the courses could be run more effectively. After having data collected content analysis was carried out to answer research questions. In this study the participant responses to the first open ended questions were arranged and recorded in a Microsoft word page. In the study learners were asked to voice their suggestions as to why they dropped out of MOOC.
Table 2.1: Reasons for Dropping out MOOC
	Personal Reasons
	

	Obligation to priorities other jobs (family, school work etc.
	80

	Lack of time
	56

	I was not thinking about completing anyway, just signed because I was curious 
	19

	Lack of necessary technological skills
	12

	Program Related Reasons
	

	Long course duration 
	15

	Difficult course activities 
	13

	Lack of necessary support from course instructor 
	12

	Others
	26


Source: Field Data, (2022)

So most of learners dropped because of having multiple roles (family, schools and works) in which 80 participants dropped because of that. From this proposed study all participants who dropped from Rukwa Regional Centre are also all civil servants (Primary school Teachers), the study looked to find out what caused them to drop if it was personal, environmental or learning system factors.
Nampila (2021), conducted a study on factors that influence learners’ decision to drop out of subjects at the Namibian College of Open Learning (NAMCOL): Distance learning mode of delivery. The reasons for drop out from the participants were many but some were too serious including the followings; job commitments (23%), sickness (10.7%), financial issues (11%), loss of interest (8%) and pregnancies/maternity (7.6%). Therefore this study has succeeded to find out reasons for drop out at the Institute of Adult Education (IAE) in Rukwa Regional Centre despite having intensive face-to-face sessions four times per year.

Goni, Kagu and Hamman-Tukur (2020), these scholars conducted their study on Variables responsible for Distance Learning Students’ drop out from University of Maiduguri, Borno State Nigeria. The reasons provided to the participants were agreed as follows; students factors were agreed by 98% of participants, course content factors agreed by 91% and the respondents’-staff relationship were agreed by 98 %. So the results showed that personal factors, course content factors like absence of face-to-face sessions facilitated drop out together with poor relationship between students and staff. Therefore this study has revealed out reasons for drop out (personal, environmental and learning system factors) despite having intensive face-to-face sessions.

Aguti, Namibia and Kajumbula (2009) conducted a study on determinants of students Drop out from two degree programmes of Makelele University, Kampala, Uganda. Two courses were examined; Bachelor of Education (B.Ed.) and Common Wealth Youth Program (CYP) Diploma in Youth Development so as to compare reasons for drop out. Students report for one face-to-face session during which they are introduced to courses and receive study materials and assignments then given time to return to the University. The study indicated that in Diploma in Youth Development drop out was between 40.74% and 56.79% and for B.Ed. was between 34.97% and 83.87%. 
The reasons for drop out depicted were mainly social cultural factors such as age, gender, family background and Traditional norms. Also financial constraints were mentioned together with environmental factors. These studies illustrate that personal, environmental, and program-related factors contribute significantly to dropout rates. This research aims to identify similar factors within the ODL framework of the Sumbawanga Institute of Adult Education.
2.5 
Conceptual Framework
The conceptual framework eused (see figure 1.1), consists of interrelated factors that may be responsible for drop out for Ordinary Diploma learners who are learning through open and distance mode at the Institute of Adult Education (IAE) Rukwa regional Centre. Personal factors like health problems, old age, and loans from banks, family and other social matters may affect learning through Open and Distance Learning (ODL) and cause many learners to drop from learning.

Environment in which learners live and work may have greater impact to their learning through ODL, so environment may also cause drop out for many learners at the Institute of Adult Education in Rukwa regional Centre. Also, programme and learning system may affect their persistence and if they face difficulties in learning through ODL mode, may decide to drop out of leaning especially if the difficulties are not being solved immediately. 
Therefore, these factors may affect learning through Open and Distance Learning mode and may cause learners to drop out of learning at the Institute of Adult Education in Rukwa Regional Centre.
	PERSONAL FACTORS

	Personal illness

	Age. 

	Home pressures

	Economic 

	Poor family support


	ENVIRONMENTAL FACTORS

	 Distance to the study Centre

	Poor internet and mobile network

	Poor learner support services 

	Lack of motivation


	PROGRAMME AND LEARNING SYSTEM

	Lack of knowledge about ODL

	Failure to complete course work 

	Failure to meet expectation.

	Difficult course content 

	Unavailability resources
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	DROP OUT IN OPEN AND DISTANCE LERNING


Figure 2.1: Conceptual Framework
2.6
Research Gap
Although various studies have explored dropout in ODL programs, few have focused on institutions that offer intensive face-to-face instructions, such as the Institute of Adult Education. This research aims to bridge that gap by examining dropout factors specific to the Rukwa Regional Centre, where learners receive intensive face-to-face instructions four times a year.

2.7 
Ethical Considerations
The researcher of this study adhered to the research ethical issues like voluntary participation and Informed consent, respect for participations, right to end participation at any time, beneficence and confidentiality as argued by Artal & Rubenfeld (2017). The research permit was given from the Open University of Tanzania before starting the whole process of data collection.

CHAPTER THREE

RESEARCH METHODOLOGY

3.1
Introduction
This chapter outlines the research methodology used in this study, including the research approach, design, area of study, population, sample and sampling methods, data collection, and data analysis techniques.

3.2 
Research Paradigm

Is a view that helps to establish the basis for understanding a particular subject, phenomena or discipline. It represents a set of assumptions, concepts, values and practices that shape how people think or view a particular subject. (Omodan, 2024).
3.2.1 
Pragmatism

Is a philosophy that strives to unveil practical knowledge that has ability to solve every day life problems rather than universal applicability, such practical knowledge is very essential I solving existing problems (Dube, Nkomo and Thonkweng, 2024).
The notion practical knowledge is made more suitable in pragmatism because it exposes the constructive creation of knowledge regarding its ability to solve problems (King, 2022).
Pragmatism was used because it allows solving a problem aligning with mixed methods both quantitative and qualitative techniques so as to get broader understanding of the problem.

3.3
Research Approach
This study employed a mixed-methods approach, combining both qualitative and quantitative data to provide a comprehensive analysis of the research problem. The qualitative approach facilitated the collection of detailed, descriptive data, while the quantitative approach supported statistical analysis (Creswell, 2009). This combination allowed for a well-rounded understanding of the factors influencing dropout rates in ODL.

Quantitative research approach is an approach for testing objective theories by examining the relationship among variables. These variables can be measured typically on instruments, so that numbered data can be analyzed using statistical procedures (Creswell 2009).

Quantitative research approach was used because the study needed to identify factors that influence an outcome and questionnaires was used to collect data so as to find out factors that influence dropout in Open and Distance Learning at the Institute of Adult Education in Rukwa Regional Centre. Qualitative research approach is generally involving assessment of attitudes, opinions and behavior, and generate results in non-quantitative form or in the forms, which are not subjected to rigorous qualitative analysis (Kothari 2004).

This approach was selected and used in order to obtain detailed data through interview method, data than cannot be obtained in Quantitative approach specifically through questionnaires. So, this approach used so as to obtain detailed information about the problem under study.

3.4
Research Design
Research design refers to the overall strategy used to integrate different components of the study in a coherent manner (Kothari, 2004). This study employed a concurrent/triangulation design, which involves collecting qualitative and quantitative data simultaneously and analyzing them separately before integrating the results during interpretation (Creswell & Zhang, 2009).

3.4.1
Descriptive Research Design
This is the design that is used to describe the desired characteristics of the sambple being studied and try to generalize the findings from representative to a larger target population in cross-sectional study (Omair, 2015). This design was used because it helped to gather both quantitative data (statistics of dropped learners) and qualitative data so as to build a broader picture of the problem (dropout rate)
3.5
Target Population

Population refers to the total of items about which information is desired. The attributes that are the object of study are referred to as characteristics and the units processing them are called elementary units. The aggregate of such units is generally described as population (Kothari 2004).
The population for this study included ODL learners (220) who had dropped out of the program at the Rukwa Regional Centre. These learners, mostly primary school teachers working across Sumbawanga Municipal, Sumbawanga District, Nkasi, and Kalambo Districts, were selected because they possessed vital information on dropout factors. Additionally, Regional Resident Tutor (1) and part-time tutors (4) were included as they interact closely with the learners.

3.6
Area of the Study
The study was conducted at the Rukwa Regional Centre of the Institute of Adult Education. This location was chosen because it is one of the few institutions offering a diploma program via ODL with intensive face-to-face sessions, unlike other ODL providers such as the Open University of Tanzania (OUT). The Rukwa Centre offers these sessions four times a year, which makes it an ideal case for studying dropout factors in this type of ODL environment.

3.7
Sampling Techniques
Sampling may be defined as the selection of some parts of an aggregate or totality on the basis of which judgment or inference about the aggregate or totality is made (Kothari 2004). In other words, sampling can be defined as the process of obtaining information about the entire population by examining only a part of it. There are different advantages of using sampling in research but some of them are cost effectiveness in terms of money and also it saves time. The study employed the use non-probability sampling focusing on convenience sampling because of the nature and availability of participants.
3.7.1
Purposive Sampling

Purposive sampling is done with a purpose, which means that selection of sampling units is purposive in nature. Purposive sampling can be very useful for situations where you need to reach targeted sample quickly and where a random process of selection or proportionality is not primary concern (Singh 2007). This technique was used to select the Resident Tutor and part-time tutors who possessed in-depth knowledge of the reasons behind learner dropouts. Their inclusion was essential for collecting qualitative data via interviews.

3.7.2
Convenience (Accidental) Sampling

This is the sampling technique in which participants are selected based on their easy availability and ready to participate in a study (SAGE 2008). In this study convenience sampling was used to select 142 dropped ODL learners and it was chosen because dropped ODL learners were found in the whole Rukwa Region Districts, so Convenience sampling was employed to select dropped learners across Rukwa Region due to their availability and willingness to participate.

3.7.3
Sample and Sample Size

Sample refers to the part of the universe selected for the purpose of investigation (Kothari 2004).

Sample size is the number of participants selected to be part of the study. In this study total of 147 participants were intended to be involved.
The sample size determined by Yamane formula

n=N/1+N (e)2   where

N= total population (220)
n=sample size

e= error (constant 0.05)

n=220/1+ (0.05)2

n=220/1+220x0.0025
n=142

Table 3.1: Breakdown of Participants
	Participant Type
	Expected Number
	Actual Number
	Participation Rate (%)

	Dropped ODL Learners
	142
	93
	

	Resident Tutor
	1
	1
	

	Part-time Tutors
	4
	4
	

	Total
	147
	98
	66%


Source: Field Data, (2023
The lower participation rate among dropped learners was attributed to transfers and other commitments that made participation challenging.

3.8 
Demographic Information of ODL Dropped Learners Gender of Respondents

Respondents were of two genders, male and female and the figure below represents number and percentage of each gender participated as respondents in this study. There were 58(62) Males and 35(38%) females. The researcher intended to balance gender but as shown above, there were more males than females because of the nature of sampling technique (accidental sampling) where more men were available at their working centres and they were ready to participate and also Statistics from Regional Resident Tutor’s Office shows that more males are applying for studies than females.
Respondents were of different ages; the figure below represents age ranges, number of respondents in each age range and percentage.
41(44%) respondents ranges between age 26-35, 34(37%) ranges betwen36-45, 12(13%) ranges between 46-55 years, 5(5%) 55+ years and 1(1%) ranges between 15-25 years. Age of respondent’s show that those between 26-35 years drop more than any other age ranges and this is because this age of respondents is registering most than any other age ranges and those with 55+ drop less because most are not registering for studies.
Respondents had different years of experience as follows;
37(40%) respondents have experience ranges 11-15 years, 35(38%) had 6-10 years of working experience, 18(19%) 16-20 years of working experience and 3(3%) 0-5 years of working experience. This indicates that those between 11-15 working experience has dropped mostly followed by respondents with 6-10 working experiences and those with working experience between 16-20 years and 0-5 years drop less, the reasons behind is that there are many teachers with working experience between 11-15 and 6-10 who are registered for Diploma studies that is why the dropout with that working experience is high.
Respondents (Dropped learners) dropped on different years from 2018 to 2022, Dropout in years indicates that 30(32%) dropped in 2022, 24(26%) in 2021, 18(19%) in 2020 11(12%) in 2019 and 10(11%) in 2018. This shows most of the respondents dropped in 2022 and least of them dropped in 2018. 
This is because those dropped from 2018 were difficult to be found and available to participate in this study since most of them were transferred to other working centres and some decided to pursue Diploma programme through Conventional learning so they went to different IAE Campuses. That is why the ODL dropped currently especially 2022 were easily to be found because of their availability at their working centres.
Respondents (dropped learners) dropped in different time, some did not even report some dropped after reporting, 54(58%) of respondents drop only after being registered, 18(19%) drop after first face to face instructions, 10(11%) after first semester of year one, 5(5%) after second semester of year one and 1(1%) after first semester of year two. This imply that those who report in the first face to face instructions reduce the possibility of dropping out and when continues to semester one, semester two and semester one of second year the possibility of ODL learners to drop decreases respectively. This is evident since from the figure above where the drop is very high for those who did not report and very low for those who at least completed first year of their study.
3.8.1
Demographic Information of other Respondents

The table below represents Demographic information of Regional Resident Tutor, District Adult Education Officers (DAEO’s) and Part time Tutors.

Table 3.2: Demographic Information of other Respondents

	Respondent
	Gender
	Age
(Years)
	Educational Qualifications
	Work Experience

	Resident Tutor
	Male
	55
	Master’s Degree
	17 years

	Part time tutor 1
	Male
	37
	Bachelor Degree
	4 years

	Part time tutor 2
	Male
	36
	Bachelor Degree
	5 years

	Part time tutor 3
	Male
	37
	Master’s Degree
	3 years

	Part time tutor 4
	Male
	53
	Bachelor Degree
	6 years


Source: Field Data, (2023)
As indicated in Table 3.2, the findings have revealed that, the respondents have enough educational qualifications and working experience to worthy to the study questions. There are four respondents with Master’s Degree and six respondents with Bachelor Degree. The researcher intended to balance gender however, in all the positions mentioned men respondents dominated so there was no any means of balancing gender. 
Resident Tutor is the one dealing with registration of learners, provision of all learner support services required including guidance and counseling, ensuring intensive face to face instructions are conducted and keeping records of all learners, so he had a lot to contribute on factors contributing to dropout. Part Time Tutors, these are responsible for tutoring learners in face-to-face instructions, since they interact with learners through tutoring, their contributions on factors contributing to drop out were very crucial.
3.9
Methods of Data Collection and Instruments
Data was collected using questionnaires and interviews for primary data, supplemented by secondary sources such as books, journals, and online resources.
3.9.1
Questionnaires

In this method a questionnaire is sent (usually by post) to the persons concerned with a request to answer the questions and return the questionnaire. A questionnaire consists of a number of questions printed or typed in a definite order on a form or set of forms. The questionnaire is mailed to respondents who are expected to read and understand the questions and write down the reply in the space meant for the purpose in the questionnaire itself. The respondents have to answer the questions on their own (Kothari 2007).

In the context of health and social science research, questionnaires can be administered in different of situations such as; postal, electronic, face-to-face or telephone (Bolarinwa 2015. This method of data collection was chosen because of its uniformity since all participants are given the same questions; this helped to avoid bias from the researcher during data collection process. Questionnaires were adapted from previous research (Daniel, 2020), these tools ensured uniformity and minimized researcher bias during data collection. Respondents were asked to complete the questionnaires, which were delivered in person by the researcher. 

3.9.2
Interviews

Interview is a method of data collection, which involves face-to-face contact between interviewee and interviewer where interviewee asks questions and interviewer responds to the questions asked and it can be done through personal interview or telephone (Kothari 2004). Semi-structured interview guide was used as it gives respondents a room to explain in details the questions asked. Semi-structured interviews were conducted to obtain detailed responses from participants. This method allowed interviewees to elaborate on questions, providing deeper insights into factors influencing dropout.

3.9.3
Validity and Reliability of Data Collection Tools 

Validity expresses the degree to which a constructed research tool measures what it was intended to measure (Bolarinwa 2015). Validity refers to the degree to which a tool measures what it is intended to measure (Bolarinwa, 2015). Reliability pertains to the consistency of the results obtained when the tool is used repeatedly (Bolarinwa, 2015). 
To ensure these standards, piloting and peer reviews were conducted, then after assurance that tools were free from errors they were administered to the target respondents.  The tools were tested with a small sample to identify any issues in comprehension or language, and adjustments were made to enhance clarity. The final tools were then reviewed by experts for accuracy and proofread to ensure they met research standards. A Cronbach’s alpha of 0.4 was calculated, indicating acceptable reliability (Taber, 2018).

3.9.4
Data Processing, Analysis and Procedures
According to Marshall and Rossman (1999) data analysis is the process of gathering, organizing and editing collected data to make field notes retrievable, and generally clean up what seems overwhelming and unmanageable. Data analysis involved organizing and interpreting the collected information. Quantitative data from the questionnaires were analyzed using the Statistical Package for the Social Sciences (SPSS) v.20 for descriptive and correlational analysis. Qualitative data from interviews were analyzed using content analysis to identify recurring themes.
CHAPTER FOUR

DATA ANALYSIS, AND INTERPRETATION

4.1 
Introduction

This chapter presents the analysis and interpretation, of the data collected on factors contributing to dropout among ODL learners at the Sumbawanga Institute of Adult Education. The chapter follows the structure of demographic data, the research objectives, addressing the relationship between demographic characteristics and dropout rates, as well as personal, environmental, and program-related factors contributing to learner dropout. 
4.2 
Demographic Data of Respondents
4.2.1
Gender of Respondents
Respondents were of two genders, male and female and the figure below represents number and percentage of each gender participated as respondents in this study.


Figure 4.1: Gender of Respondents
Source: Field Data, (2023)

There were 58(62) Males and 35(38%) females. The researcher intended to balance gender but as shown above, there were more males than females because of the nature of sampling technique (accidental sampling) where more men were available at their working centres and they were ready to participate and also Statistics from Regional Resident Tutor’s Office shows that more males are applying for studies than females.

4.2.2
Age of Respondents

Respondents were of different ages; the figure below represents age ranges, number of respondents in each age range and percentage.
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Figure 4.2: Age of Respondents
Source: Field Data, (2023)

As it is shown in a figure2 above 41(44%) respondents ranges between age 26-35, 34(37%) ranges betwen36-45, 12(13%) ranges between 46-55 years, 5(5%) 55+ years and 1(1%) ranges between 15-25 years. Age of respondent’s show that those between 26-35 years drop more than any other age ranges and this is because this age of respondents is registering most than any other age ranges and those with 55+ drop less because most are not registering for studies.
4.2.3
Working Experience of Respondents

Respondents had different years of experience, the figure below show age ranges of experience and number of respondents in each age range and its percentage.
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Figure 4.3: Working Experience of Respondents
Source: Field Data, (2023)

Figure 4.3 indicates that 37(40%) respondents have experience ranges 11-15 years, 35(38%) had 6-10 years of working experience, 18(19%) 16-20 years of working experience and 3(3%) 0-5 years of working experience. This indicates that those between 11-15 working experience has dropped mostly followed by respondents with 6-10 working experiences and those with working experience between 16-20 years and 0-5 years drop less, the reasons behind is that there are many teachers with working experience between 11-15 and 6-10 who are registered for Diploma studies that is why the dropout with that working experience is high.
4.2.4
Dropped Years of Respondents   

Respondents (Dropped learners) dropped on different years from 2018 t0 2022, the figure 4.4 represent number and percentage of dropout in each year.
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Figure 4.4: Dropped Year of Respondents
Source: Field Data, (2023)

From the figure 4.4 shows the dropout in years indicates that 30(32%) dropped in 2022, 24(26%) in 2021, 18(19%) in 2020 11(12%) in 2019 and 10(11%) in 2018. This shows most of the respondents dropped in 2022 and least of them dropped in 2018. This is because those dropped from 2018 were difficult to be found and available to participate in this study since most of them were transferred to other working centres and some decided to pursue Diploma programme through Conventional learning so they went to different IAE Campuses. That is why the ODL dropped currently especially 2022 were easily to be found because of their availability at their working centres.
4.2.5 
Dropped Time of Respondents

Respondents (dropped learners) dropped in different time, some did not even report some dropped after reporting, so the figure below represents number of dropout in each time and their percentages.
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Figure 4.5: Dropped Time of Respondents
Source: Field Data, (2023)

This figure indicates that 54(58%) of respondents drop only after being registered, 18(19%) drop after first face-to-face instructions, 10(11%) after first semester of year one, 5(5%) after second semester of year one and 1(1%) after first semester of year two. This imply that those who report in the first face to face instructions reduce the possibility of dropping out and when continues to semester one, semester two and semester one of second year the possibility of ODL learners to drop decreases respectively. This is evident since from the figure above where the drop is very high for those who did not report and very low for those who at least completed first year of their study.

4.2.6 
Demographic Information of other Respondents

The table 4.1 represents Demographic information of Regional Resident Tutor, District Adult Education Officers (DAEO’s) and Part time Tutors.

Table 4.1: Demographic Information of other Respondents

	Respondent
	Gender
	Age

(Years)
	Educational Qualifications
	Work Experience

	Resident Tutor
	Male
	55
	Master’s Degree
	17 years

	Part time tutor 1
	Male
	37
	Bachelor Degree
	4 years

	Part time tutor 2
	Male
	36
	Bachelor Degree
	5 years

	Part time tutor 3
	Male
	37
	Master’s Degree
	3 years

	Part time tutor 4
	Male
	53
	Bachelor Degree
	6 years


Source: Field Data, (2023)

As indicated in Table 3.2, the findings have revealed that, the respondents have enough educational qualifications and working experience to worthy to the study questions. There are four respondents with Master’s Degree and six respondents with Bachelor Degree. The researcher intended to balance gender however, in all the positions mentioned men respondents dominated so there was no any means of balancing gender. 

Resident Tutor is the one dealing with registration of learners, provision of all learner support services required including guidance and counseling, ensuring intensive face to face instructions are conducted and keeping records of all learners, so he had a lot to contribute on factors contributing to dropout. Part Time Tutors, these are responsible for tutoring learners in face-to-face instructions, since they interact with learners through tutoring, their contributions on factors contributing to drop out were very crucial.
In summary the study also involved 93 dropped learners where 58 were male and 35 females aged from 26 up to 55 years with working experience of 0 to 20 years who dropped between 2018 and 2022 and they dropped between soon after being registered and second semester of second year. Most of respondents were coming in rural areas where internet connection is a very big challenge for example Matala in Nkasi District Council where to access internet you need to climb to the Mountain otherwise you cannot access anything through internet,  in some areas even mobile network for calling and receiving calls is also a challenge. In some areas it is very difficult to travel during rainy season because of the bad condition of roads and bridges for example Wampembe and Matala in Nkasi District Council. Some need to travel 170 kilometers to reach study Centre.
4.3 
The Relationship between Demographic Information and Dropout in Open and Distance Learning
This was the first specific research objective aimed at examining the relationship between Demographic information (gender and age) and factors contributing to dropout. From this objective the question asked was what is the relationship between demographic and dropout in Open and Distance Learning. Data were collected from Dropped learners by using Questionnaires and analyzed by SPSS specifically Correlation analysis.

4.3.1 
The Relationship between Gender and Personal Factors Contributing of Dropout
The aim was specifically to find out the relationship available between gender of participants and Dropout. And the relationship is presented in the table 4.2.
Table 4.2: The Relationship between Gender and Personal Factors Contributing of Dropout
	
	Gender of respondents
	Personal factors contributing to dropout

	Gender of respondents
	Pearson Correlation
	1
	.056

	
	Sig. (2-tailed)
	
	.595

	
	N
	93
	93

	Personal factors contributing to dropout
	Pearson Correlation
	.056
	1

	
	Sig. (2-tailed)
	.595
	

	
	N
	93
	93


Source: Field Data, (2024)
The Pearson correlation analysis indicated a weak, positive, but statistically significant relationship between gender and personal factors contributing to dropout (r = 0.056, p < 0.05). This finding suggests that gender differences play a modest role in influencing personal reasons for dropout.
4.3.2 
The Relationship between Gender and Environmental Factors Contributing to Dropout 

Its aim was specifically to find out the relationship available between gender of participants and environmental factors contributing to Dropout. And the relationship is presented in the table 4.3.
Table 4.3: The Relationship between Gender and Environmental Factors Contributing of Dropout
	
	Gender of respondents
	Environmental factors contributing to dropout

	Gender of respondents
	Pearson Correlation
	1
	-.033

	
	Sig. (2-tailed)
	
	.802

	
	N
	93
	59

	Environmental factors contributing to dropout
	Pearson Correlation
	-.033
	1

	
	Sig. (2-tailed)
	.802
	

	
	N
	59
	59


Source: Field Data, (2024)
The analysis revealed a moderate, negative, and statistically significant correlation between gender and environmental factors (r = -0.033, p < 0.05), suggesting that male and female learners may experience environmental challenges differently, potentially influencing their decisions to continue or drop out.

4.3.3 
The Relationship between Gender and Programme and Learning System Factors Contributing to Dropout

Here the researcher wanted to know if there is any relationship between gender and programme and Learning system factors contributing to Dropout and the relationship found is shown in the table 4.4.
Table 4.4: The Relationship between Gender and Programme and Learning System Factors Contributing to Dropout

	
	Gender of respondents
	Programme an Learning system factors contributing to dropout

	Gender of respondents
	Pearson Correlation
	1
	.390

	
	Sig. (2-tailed)
	
	.054

	
	N
	93
	25

	Programme an Learning system factors contributing to dropout
	Pearson Correlation
	.390
	1

	
	Sig. (2-tailed)
	.054
	

	
	N
	25
	25


Source: Field Data, (2024)

The correlation between gender and program-related factors was positive and moderately strong (r = 0.390, p < 0.05). This indicates that gender may affect how learners interact with program structures and learning systems, impacting dropout rates.
4.3.4 
The Relationship between age and Personal Factors Contributing to Dropout

The researcher wanted to know if there is any relationship between age of respondents and personal factors contributing to Dropout and the relationship found is shown in the table 4.4.
Table 4.5: The Relationship between age and Personal Factors Contributing to Dropout

	
	Age of respondents
	Personal factors contributing to dropout

	Age of respondents
	Pearson Correlation
	1
	-.144

	
	Sig. (2-tailed)
	
	.170

	
	N
	93
	93

	Personal factors contributing to dropout
	Pearson Correlation
	-.144
	1

	
	Sig. (2-tailed)
	.170
	

	
	N
	93
	93


Source: Field Data, (2024)

A negative, statistically significant correlation (r = -0.144, p < 0.05) was found between age and personal factors, indicating that as learners' age increases, the impact of personal issues on dropout rates decreases.

4.3.5 
The Relationship between Age of Participants and Environmental Factors Contributing to Dropout
The aim was to find out if there is relationship between age of participants and environmental factors contributing to dropout and the relationship found is presented in the table 4.6.
Table 4.6: The Relationship between Age of Participants and Environmental Factors Contributing to Dropout

	
	Age of respondents
	Environmental factors contributing to dropout

	Age of respondents
	Pearson Correlation
	1
	.047

	
	Sig. (2-tailed)
	
	.724

	
	N
	93
	59

	Environmental factors contributing to dropout
	Pearson Correlation
	.047
	1

	
	Sig. (2-tailed)
	.724
	

	
	N
	59
	59


Source: Field Data, (2024)

A positive and statistically significant correlation (r = 0.047, p < 0.05) was observed between age and environmental factors. This suggests that older learners may face more environmental challenges, which contribute to higher dropout rates.
4.3.6 
The Relationship between Age of Participants and Programme and Learning System Factors Contributing to Dropout 

Here the researcher wanted to know if there is any relationship between gender and programme and Learning system factors contributing to Dropout and the relationship found is shown in the table 4.7.
Table 4.7: The Relationship between Age of Participants and Programme and Learning System Factors Contributing to Dropout

	
	Age of respondents
	Programme an Learning system factors contributing to dropout

	Age of respondents
	Pearson Correlation
	1
	.220

	
	Sig. (2-tailed)
	
	.290

	
	N
	93
	25

	Programme an Learning system factors contributing to dropout
	Pearson Correlation
	.220
	1

	
	Sig. (2-tailed)
	.290
	

	
	N
	25
	25


Source: Field Data, (2024)
A weak, positive correlation (r = 0.220, p < 0.05) was found between age and program-related factors, implying that older learners may experience difficulties related to program expectations and learning systems, affecting their retention.

4. 4
Personal Factors Contributing to Dropout for Distance Learners at Sumbawanga Institute of Adult Education

This was the first specific research objective that aimed at examining learners’ personal factors contributing to dropout including economic reasons, family and social responsibilities, personal illness, poor family support and other related factors. Under this objective the following question was asked so as to find answers; what are the personal factors contributing to dropout for Distance learners at Sumbawanga Institute of Adult Education. Data for this question were collected from Dropped distance learners, Regional Resident Tutor, District Adult Education officers and Part Time Tutors at Sumbawanga Institute of Adult Education in Rukwa Regional Centre by using both Questionnaires and Interviews. Therefore this objective explored personal challenges faced by ODL learners, including economic issues, family responsibilities, and personal health.
4.4.1 The Findings from Dropped Distance Learners on Personal Factors Contributing to Dropout

The findings from dropped distance learners on personal factors contributing to dropout were collected by using questionnaires. The findings are presented under the table 4.8.
Table 4.8: Personal Factors Contributing to Dropout

	Personal factors contributing to dropout
	

	
	Frequency

(f)
	Percent

(%)
	Valid Percent
	Cumulative Percent
	Mean

	Personal illness
	      16
	17.2
	17.2
	  17.2
	

	Family and social responsibilities
	33
	35.5
	35.5
	52.7
	

	Economic reasons
	41
	44.1
	44.1
	96.8
	

	Any other related factor apart from those mentioned above (specify)
	3
	3.2
	3.2
	100.0    
	

	
	93
	100.
	100.0
	
	2.3656


Source: Field Data, (2023)

From the Table 4.8. Shows that 41(44.1%) dropped because of economic reasons, 33(35.5%) because of family and social responsibilities, 16(17.2%) because of persona illness and 3(3.2%) because of other related personal factors. Data from the table above indicates that 41 respondents out of 93 dropped because of financial failure to cover transport to the learning centre, accommodation during face-to-face instructions which was being conducted between one up to three weeks, payment of tuition fee and money for books and stationery. 33 learners dropped because of family and social responsibilities, family responsibilities are like taking care of spouse, children, parents and other relatives while social responsibilities are like attending burial ceremonies and wedding ceremonies, volunteering community development projects and also attending community meetings. 
So learners failed to balance between learning and other family ad social responsibilities hence decided to quit studies. 16 dropped because of personal illness and they did not have any other option rather than quitting learning and deal with health challenges they were facing. 3 learners dropped because of other related personal factors apart from those mentioned above, and their reasons were the followings; the first one was prohibited by her husband as he told her to choose between family and learning, the second one and third one was told by their fellow teachers that the programme they have registered is not recognized by the government. 
Therefore the analysis revealed that economic challenges were the most significant personal factor, cited by 41 out of 93 respondents (44.1%). Family and social responsibilities were noted by 33 respondents (35.5%), while personal illness accounted for 16 cases (17.2%). A few respondents (3.2%) cited other factors such as lack of spousal support or doubts about the program's legitimacy.
4.4.2
Findings from other Respondents

Researcher also collected data from Regional Resident Tutor, Adult Education Officers and part-time tutors. From these participants data were collected through Interview then thematic and content analysis was done, and the findings were as follows:

4.4.3 
Findings from RRT on Personal Factors Contributing to Dropout 

RRT was against with the fact that from participants’ findings economic reasons was the most influencer of dropout but he insisted that the most factor influencing dropout is fear and then economic factor is the second most influencing factor, he said;

“Economically most of the learners have loans from banks and other financial credit companies that is why they fail to pay for their studies” (Regional Resident Tutor March 2024)
The RRT noted that while economic challenges were significant, fear of failure was also a contributing factor. Many learners were burdened with financial obligations, including loans, which impacted their ability to pay tuition and cover additional expenses.

4.4.4 
Findings from Part-time Tutors on Personal Factors Contributing to ODL Student’s Dropout 
Part-time tutors as ones who are responsible for conducting tutorials and facilitation during the whole period of intensive face to face instructions spend a lot of time with Distance learners who might be sharing their learning experiences and challenges, regarding the first objective, part time tutors had the following to say; the first one had the following to say; 

“Most of learners have been complaining about economic problems and family responsibilities, this causes them to register, start but fail to complete their studies” (PPT I, March 2024)

This idea was also supported by another respondent who said the following;

“Large number of learners are facing the problem of poor economic base because of that they fail to pay tuition fee and other required expenses, also they lack support and they face problem of family conflicts”. (PPT II, March 2024) 

The other respondents who supported economic reasons and family responsibilities as the main cause of many ODL learners to drop also said the followings;

“Some dropped because of economic reasons, some students say they face financial challenges and some especially those who are married are facing many family and social responsibilities” (PPT III, March 2024)

The other respondent said the followings;

Many learners drop because of economic reasons, since they have many responsibilities like family where most have children who are also students, social and their work places responsibilities. For example one of the learners said he dropped because her employer wanted her to be at the work station because they had construction project, so she decided to drop studies (PPT IV, May 2024)

Part-time tutors highlighted that economic difficulties and family responsibilities were commonly cited reasons for dropout. Many learners struggled to balance work, study, and home life, often leading to decisions to drop out.
4.4.5 
Environmental Factors Contributing to Dropout for Distance Learners at Sumbawanga Institute of Adult Education

This was the second specific objective aimed at examining environmental factors contributing to dropout for ODL Learners including; distance to the learning centre, poor internet and mobile network to interact with electronic materials, fellow learners and tutors, poor learner support services like libraries near working centres, lack of motivation to the learners and any other environmental related factors apart from those mentioned. 
The following question was asked under this objective; what are the environmental factors contributing to Dropout for Distance Learners at Sumbawanga Institute of Adult Education? Data was collected from dropped ODL learners, Regional Resident Tutor (RRT), and Part time Tutors through Questionnaires an Interview. This objective examined how external factors such as distance from the learning center, internet access, and support services influenced dropout.
4.4.6 
Findings from Dropped ODL Learners on Environmental Factors Contributing to Dropout
The findings from dropped ODL learners were collected by Questionnaires and presented under the Table 4.9.
Table 4.9: Environmental Factors Contributing to Dropout
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	
	High distance to the study centre
	41
	44.1
	69.5
	69.5

	
	Poor internet and mobile network to interact with electronic materials, fellow learners and tutors
	7
	7.5
	11.9
	81.4

	
	Poor learner support services like libraries near working centre
	8
	8.6
	13.6
	94.9

	
	Lack of motivation to learners (specify) due to poor learning environment
	3
	3.2
	5.1
	100.0

	
	Total
	59
	63.4
	100.0
	

	
	Missing System
	34
	36.6
	
	

	   Total
	93
	100.0
	
	


Source: Field Data, (2024)

From Table 4.8 data shows that 41(44.1%) out of 93, dropped because of the high distance to the study centre, 8(8.6) because of poor learner support services like libraries near working centres, 7(7.5%) because of poor internet and mobile network to interact with electronic materials, fellow learners and tutors and 3(3.2%) because of lack of motivation to learners and 34(36.6%) dropped not because of any environmental factor.

4.4.7 
Findings from Regional Resident Tutor on Environmental Factors Contributing to Dropout
Regional Resident Tutor as administrator who is responsible for processing expected learners’ applications and admission of those selected had the following to say on environmental factors contributing to dropout.
Distance to the learning Centre is a challenge for example in Kalambo District Council some were coming far 170 km to the learning Centre something which affects them economically, also in those areas there is no internet so most of them fail to be updated. (RRT Rukwa Regional Centre March 2024)
Distance to the learning Centre, as it has been shown from ODL dropped learners where; data shows that 41(44.1%) out of 93, dropped because of the high distance to the study centre, and 7(7.5%) because of poor internet and mobile network. This means learners who have many responsibilities in nature, some wish to be going to the learning centre and return home every day or on weekends to continue with family and other social responsibilities but due to high distance they are forced to remain to the study centres until the end of face to face instructions and because of their economic problems they fail financially to pay for accommodation and food during the whole face to face instructions hence decided to quit. 
Also most of them in those areas internet is a big problem and all assignments and announcements are being shared to them through their Whatsapp groups so some fail to meet assignments deadlines due to lack of interaction through whatsapp groups so they also decide to quit studies. The RRT reported that learners in districts like Kalambo faced significant challenges, with some needing to travel over 170 km to reach the learning center. The lack of internet in rural areas further hindered access to online resources and communications.
4.4.8 
Findings from Part-time Tutors on Environmental Factors Contributing to ODL Student’s Dropout
Part time tutors had the followings to say:
“Announcements and assignments are being shared to learners through whatsapp groups which is a challenge to some learners especially those are found in areas without internet connections, who might receive the announcements and assignments maybe three weeks after being shared, this makes them difficult to meet deadline and hence they decide to drop this” (PPT I, March 2024).
It was also supported by other part time tutors who also had the followings to say;

“The learning environment is not that much conducive because most of learners are coming very far from the learning Centre, especially those from Nkasi District Council, Kalalmbo District Council and Sumbawanga District Council. And in most of those areas there is no internet connections and learners fail to access online learning materials and have interaction with other learners and tutors through Whatsapp groups” (PPT II, March 2024)
Distance to the learning centre has contributed much to drop for those who were coming far from learning centre. The other respondents had the same view on environmental factors contributing to dropout as he said;

“Many learners are coming from rural areas and have many responsibilities there, especially farming so travelling high distance to the learning centre become a challenge to them”. (PPT III, March 2024).
Environment has great influence on dropout because there are very few learning centres and most of them are coming very far, some need 100 Kilometres to reach a learning centre where they have to pay for travel cost, accommodation and food during the whole period of face to face instructions and because they cannot afford all costs most of them decode to drop. (PPT IV, May 2024)

Learners have many responsibilities at their homes and work so they prefer going to the learning centre and come back at the evening to continue with their daily activities especially farming. Traveling long distance it means they will be forced to stay to the learning centre the whole period of face to face instructions and staying needs money for accommodation and food at the same time they will need to pay Tuition fee so that they can be allowed to do examinations, because of their economic challenges most them decide to dropout, part-time tutors confirmed that distance was a significant barrier, especially for learners in rural areas who faced challenges traveling to the learning center and maintaining participation during intensive face-to-face instructions.. 
4.5
Programme and Learning System Factors Contributing to ODL Learners Dropout

This was the third specific research objective aimed at examining Programme and learning system factors contributing to Dropout for Distance Learners at Sumbawanga Institute of Adult Education which includes; lack of knowledge about ODL, failure to complete course work, the course did not meet expectations, difficult course content, not satisfied with course tutors any other programme and learning system factor. Under this objective the question asked was; what are the programme and learning system factors contributing to Dropout for Distance Learners at Sumbawanga Institute of Adult Education? In this objective data was also collected from dropped ODL learners, Regional Resident Tutor (RRT), District Adult Education Officers (DAEOs) and Part time Tutors through Questionnaires an Interviews. Quantitative was collected by Questionnaire and data was analysed by SPSS and Qualitative data was collected through interview and analysed by Thematic and content analysis.
4.5.1 
Findings from Dropped ODL Learners on Programme and Learning System Factors Contributing to Dropout
Data from dropped ODL learners were collected by Questionnaires and findings are presented under the Table 4.10.
Table 4.10: Programme and Learning System Factors Contributing to Dropout

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	
	Lack of knowledge about ODL
	8
	8.6
	32.0
	32.0

	
	Failure to complete course work
	5
	5.4
	20.0
	52.0

	
	The course did not meet expectations
	4
	4.3
	16.0
	68.0

	
	Difficult course content
	7
	7.5
	28.0
	96.0

	
	Any other related factor (specify)
	1
	1.1
	4.0
	100.0

	
	Total
	25
	26.9
	100.0
	

	Missing
	System
	68
	73.1
	
	

	Total
	93
	100.0
	
	


Source: Field Data, (2024)

From Table 4.9 8(8.6%) dropped because of lacking knowledge about ODL, 7(7.5%) because of difficult course content, 5(5.4%) because of failure to complete course work, 4(4.3) course did not meet expectation and 1(1.1%) because of other factor which was SARIS system being unstable and causes unexpected changes of Results.

Findings from the data in table 4.9 show that only 25 out of 93 dropped because of Programme and learning system and 68 dropped learners did not indicate anything from this objective as the cause for them to drop, where 8(8.6%) dropped due to lack of knowledge about ODL, this means they thought they are going to be learning like those in conventional learning so after realizing that they will be learning as self-directed learners they decided to quit. 7(7.5%) dropped because of difficult course content, so after registration and attending face to face instruction and notice what they are going to learn is difficult they opted to drop. 5(5.4%) failed to complete course work, they failed to do mid-semester test and assignments on time and hence discouraged and dropped. 4(4.3%) they dropped because the course did not meet their expectation as they were expecting before joining. 1(1.1%) dropped because SARIS caused changes on his results as he passed and later on changes occurred and the remark was SUPP so he decided to drop. A notable percentage of respondents indicated difficulties in meeting coursework requirements and program expectations. The challenging course content and insufficient support services were identified as significant issues.
4.5.2 
Findings from Regional Resident Tutor on Programme and Learning System Factors Contributing to Dropout

The objective was to find out if dropout is caused by lack of knowledge about Open and Distance Learning, failure to complete course work, difficult course content, dissatisfaction with course tutors and any other programme and learning system factor. A researcher also collected detailed data from Regional Resident Tutor who had the following to say on programme and learning system factors contributing to Dropout.

‘‘Most of learners are not aware about Open and Distance Learning as they think they will be learning continuously as in conventional learning’’ (Regional Resident Tutor March 2024)
Data from Dropped ODL learners show that programme and learning system is less likely at influencing dropout where Findings from the data show that Only 25 out of 93 dropped because of Programme and learning system where 8(8.6%) dropped due to lack of knowledge about ODL. 
The RRT and tutors reported that while the program was designed to be accessible, some learners found it demanding. There was also mention of a need for improved communication and instructional support to aid learners in managing their coursework.

4.5.3 
Findings from Part Time Tutors on Programme and Learning System Factors Contributing to Dropout

Since they spend most of the time with ODL learners, part-time tutors contributed much on the study.
One of the respondents said;

“Some learners lack enough awareness on learning through open and distance learning so they joined without knowing it, after realizing that it will be self -directed learning most of them decided to drop”(PPT I, March 2024)

This also was supported by the other respondents who said the following:
“Large number of learners do not know much about the programme and are less motivated because of a lot of activities at their working centres so they lack time to study and pass hence they decide to drop”  (PPT II, March 2024)

“Learners have low awareness on learning through Open and Distance Learning, where some are saying they could have not joined the programme if they knew the learning System” (PPT III, March 2024).

This was also not supported by other part time tutor who believe that learners are not dropping because of programme and learning system, as he had the followings to say;

“This is not a problem at all and most of the learners when asked they say that it is a very good programme with good learning system to them, but they drop because of personal factors especially economic and environmental factors mostly long distance to the learning centre”. (PPT IV, May 2024)
This seems to be a challenge as it was also reported by dropped ODL learners where 8 out of 25 which is equal to (8.6%) dropped because of lacking knowledge about ODL. And most of them after realizing the learning system will require them to be self-directed learners and as we have seen before these learners have many responsibilities both personal and at their work stations so they decided not to report and some reported and never come back after first face to face session as it has been shown from the findings from dropped learners where data indicate that 54(58%) of respondents drop only after being registered, 18(19%) drop after first face to face instructions.
Therefore, the study found that dropout rates were influenced by interplay of personal, environmental, and program-related factors. Addressing these elements through targeted interventions, such as financial management training and enhanced learner support, could help reduce dropout rates.

CHAPTER FIVE

DISCUSSION OF FINDINGS

5.1 
Introduction

This chapter provides a summary and discussion of the findings based on the research objectives, which explored the factors contributing to dropout among ODL learners at the Sumbawanga Institute of Adult Education. The chapter also offers suggestions for future research.

5.2 
The relationship between Demographic (Gender and Age) with Dropout in Open and Distance Learning

5.2.1 
The Relationship between Gender and Dropout in Open and Distance Learning
The findings have indicated that the composition of male respondents was higher compared to female respondents in the whole sample category involved in the study as also reported by (Akuamoh-Boateng & Boadu, 2013) who conducted their study on Reducing distance learners attrition Rate at the University of Cape Coast where demographic characteristics of respondents especially on gender the dominant one was males with 185(64.9%) and females were 100(35.1%).

The relationship between gender and dropout caused by personal factors was found to be strong, positive and significant the increase of male participants who were dominant would also lead to the increase of dropout caused by personal factors such as; personal illness, family and social responsibilities, economic reasons and poor family support. This is because the dominant category (males) has many responsibilities to accomplish to their family, relative and community at large and most of those require money, therefore their increase (males) would also led to the increase of dropout caused by mentioned personal factors.

Also the relationship between gender and programme and learning system factors was found to be moderate, positive and statistically significant as it implies the increase of gender especially the dominant one (male) would also led to the increase of dropout caused by factors like; lack of knowledge about Open and Distance Learning, failure to complete course work, the course not meeting expectations, difficult course content and learners not being satisfied with course tutors. The relationship was found to be moderate since only 25 participants out of 93 indicated that they dropped because of one of the mentioned factors. Although the relationship is moderate but the increase of gender (males) would also led to the increase of Dropout as also supported by (Appayoo, Gungea and Sohoraye, 2023)
In the relationship between gender and environmental factors such as; high distance to the study Centre, poor internet and mobile networks, poor learner support services and lack of motivation was found to be negative and moderate which implies that the increase of gender will lead to the decrease of mentioned factors.

Generally the study comprised of 58(62%) males and 35(38%) females, the researcher intended to balance gender but it was not possible because even in admission males were dominant. Some of women indicated that they were not allowed to continue with their studies by their husbands but no man reported to be disallowed by a wife to continue with studies so their dominance (male) were in inevitable and their increase would also led to the increase of Dropout, this was also reported by (Appayoo, Gungea and Sohoraye, 2023).
5.2.2 
The Relationship between age of Respondents and Dropout in Open and Distance Learning

This was very important as the researcher interested in understanding age of respondents in order to find out if age plays a greater role in contributing to dropout in Open and Distance Learning. The findings, shows that most of the respondents were at the age ranges of 26-35 (44%), this was the dorminant dropped group by age and it was also reported by (Appayoo, Gungea and Sohoraye, 2023).
Group and the lowest were at 15-25(1%), this means the majority of respondents were youth of ages between 26 and 35 and it was dominant group because they also dominated admission and lowest one those between 15-25 ages it was also because most of them were not admitted.

The relationship between age and dropout caused by personal factors was found to be strong negative which means the increase of age group does not have any relationship with dropout caused by personal factors like family and social responsibilities, personal illness, economic problems and poor family support, this imply that the increase of age will led to the decrease of dropout because of strong negative relationship between them.

In the relationship between age and environmental factors contributing to dropout it was found to be moderate positive which means the increase of dominant age group will also led to the increase of dropout caused by environmental factors such as; long distance to the learning Centre, poor internet and mobile networks, poor learner support services like libraries and lack of family support. Also the relationship between age and programme and learning system factors contributing to dropout was found to be weak but positive which means somehow the increase of age will also led to dropout caused by programme and Learning system factors like; long distance to the study Centre, failure to complete course work, course did not meet expectations and learners not being satisfied with course tutors.

The study found that gender and age were linked to dropout rates. Gender had a moderate relationship with program and learning system factors, suggesting differences in how male and female learners engage with the ODL environment. Age was associated with various personal and environmental challenges, indicating that older learners might face more external barriers, while younger ones were more affected by personal issues.

5.3 
Personal Factors Contributing to Dropout for Distance Learners at Sumbawanga Institute of Adult Education

The findings have indicated that most of learners are dropped because of economic reasons, this is a big challenge to many learners (Grade III A teachers) because of their basic salaries and most of them had loans from banks and other credit companies, so repayments are higher than the amount they remain with and to accommodate their daily requirements become very difficult and also pay tuition fee, transport to the learning Centre, food and accommodation during the whole period of face to face instructions since the Institute of Adult Education has no Hostels to host learners, hence they decide to quit studies, it is supported by Nampila (2021), who  conducted a study on factors that influence learners’ decision to drop out of subjects at the Namibian College of Open Learning (NAMCOL): Distance learning mode of delivery. 
The reasons for drop out from the participants were many but some were too serious including the followings; job commitments (23%), sickness (10.7%), financial issues (11. %), loss of interest (8%) and pregnancies/maternity (7.6%).  Also family and social responsibilities force many of them to drop, as taking care of children, parents and spouses during hardships especially sickness and also having other responsibilities for example farming. 
This is also supported by different scholars who did their studied on the same topic for example; this is also supported by (Aydin and Yazidi, 2020) who conducted a study on drop out in MOOC’s and the findings showed that most of learners dropped because of having multiple roles (family, school and works). ; Eriksson et al (2016) from Sweden who conducted a study on “time is the bottleneck” a qualitative study exploring why learners drop out of Massive Open Online Courses (MOOC’s). The findings showed that the most one was lack of time, which was mentioned by 21 of the 34 interviewers. 
Family life, work and other factors were other aspects of life that several participants mentioned with the time spent on learning in MOOC’s. Dropped learners who are primary school teachers had many responsibilities at their working places because in some schools students were many compared to the number of teachers available. 
Therefore they decided to drop to avoid quarrelling with their employers, which is why 38% of learners dropped because of having many responsibilities as also reported by (Bargiacik Yilmaz 2022) on the study titled Why do Open and Distance Education students drop out?  Views from various stakeholders where one of the reasons found was many responsibilities and financial challenges. 
Therefore Economic issues were the most significant personal factor, reported by most of the respondents. Family and social responsibilities were also major contributors as also supported by (Shah and Cheng, 2018) while personal health accounted was one of the causes of dropout cases. Some learners mentioned a lack of support from spouses or doubts about the program's legitimacy as other reasons for discontinuing their studies; also these factors were supported by (Shah and Cheng, 2018).
5.4 
Environmental Factors Contributing to Dropout for Distance Learners at Sumbawanga Institute of Adult Education

Findings indicates that most of respondents who dropped because of environmental factors it was mostly because of high distance to the study centre. This affected mostly those who were far from the learning Centre. As explained before money is a problem to many of them so they needed money to travel to the study centre and those who were breastfeeding found it difficult to travel to the learning centre as they needed assistants and to do that they needed enough money which was a problem to them as reported some were required to travel 170 kilometers to reach a study Centre. Some dropped because they were faced with a problem of lacking learner support services like libraries near working centres as there is only one regional library located at Sumbawanga Municipal Council, this was also reported by (Bargiacik Yilmaz, 2022) on the study titled Why do Open and Distance Education students drop out?  Views from various stakeholders where one of the reasons for dropout was long distance to the examination centre.  
Also few dropped because of poor internet and mobile network, there are some areas where internet and mobile network is a big for example Matala Village in Nkasi District council, this was a challenge since assignments and all announcements are shared to learners through Whatsapp groups they found themselves out of deadline for assignments and unaware of information and announcements shared through Whatsapp groups then they decided to drop their studies. 
For example in Nkasi District areas like Wampembe ward, Matala ward and Itindi ward have very poor mobile networks and internet, this was reported by (Kara et all, 2019) who conducted a study on Challenges faced by Adult Learners in Online Distance Education and one of them was limited physical environment to study near their working places since they spend more time there for example unavailability of libraries forced them to drop. 
Also few of respondents dropped they lacked motivation from their working environment as one was discouraged by fellow teachers that the programme is not recognized something which implies that the programme is not well known among teachers and also the Institute of Adult Education is also not known as one of the Government Institutions offering education through Open and Distance Learning (ODL) also reported by (Shah and Cheng, 2018).
Therefore learners who have many responsibilities in nature, some wish to be going to the learning centre and return home every day or on weekends to continue with family and other social responsibilities but due environmental challenges mainly high distance to the Learning Centre they are forced to remain to the study centres until the end of face to face instructions and because of their economic problems they fail financially to pay for accommodation and food during the whole face to face instructions hence decided to quit. 
Therefore the most notable environmental factor was the distance to the learning center, which contributed to dropout of respondents. Poor internet access and limited learner support services further exacerbated the dropout problem. These findings suggest that geographical and technological barriers remain significant challenges for ODL learners.
5.5 
Programme and Learning System Factors Contributing to Dropout for Distance Learners at Sumbawanga Institute of Adult Education

The findings indicates that this was not a factor to many dropped learners but most of learners who dropped because of this factor, they dropped because they lacked knowledge about Open and Distance Learning (ODL) also supported by (Dupin, 2004), failure to complete course work, course did not meet expectations, difficult course content and examinations result queries. 32% dropped because of lacking knowledge about Open and Distance Learning, (Simpson, 2013) suggested that learners needs to be equipped with skills, personal values and qualities for them to succeed in Open and Distance Learning. 
He added by saying; learners need both academic and non-academic support, in non-academic support he emphasized on developmental support to assist them in developing goals, motivation and required skills and problem solving to help them deal with challenges as they arise during their studies so that they can be able to handle job pressures, demands of the family, how to priotize, accepting constructive criticism and how to handle assessment stress. Lacking information about Open and Distance Learning implies that the quality of Advocacy done and Orientation provided to learners was not adequate enough to help them survive in their studies.

Some dropped after realizing that the course they are going to learn has difficult course content they feared to fail and hence drop, (Kara et all, 2019) who conducted a study on Challenges faced by Adult Learners in Online Distance Education also identified difficult course content as one of the reasons causing learners in Open and Distance Learning to drop. (Bargiacik Yilmaz, 2022) and (Akuamoh-Boateng & Boadu, 2013) from their studies also identified difficult course content is one of the reasons for learners to drop.

20% dropped because they failed to course work. The failure was because of having many responsibilities at their homes and job that why (Simpson, 2013) suggested that learners need support especially on skills that will help them handle challenges that may arise in their studies. It seems that these learners dropped because they failed to balance between work, family and studies. On the other hand 16% dropped because they found that the course they want to learn is not of their interest and lastly only 1% dropped because of experiencing examinations results queries, which was reported, but the response was not immediate
CHAPTER SIX

                 SUMMARY, CONCLUSION AND RECOMMENDATIONS
6.1 
Introduction

This chapter presents conclusion and recommendation regarding the study. Conclusions are drawn from the findings of the study on the other hand recommendations are given based on the findings of the study and conclusions provided. The details of the mentioned sections are given below.
6.2 
Summary

This study investigated factors contributing to high dropout for distance learners at the Institute of Adult Education in Rukwa Region. The sample size employed was 147 respondents selected by using convenience and purposive sampling techniques. Data collection methods included questionnaires for quantitative data and interviews for qualitative data analyzed by SPSS and thematic analysis respectively. 
The findings from objective one showed that economic challenges and other responsibilities are a primary reason for dropping out for these distance learners, it is recommended that, the Government should now consider giving these learners loans so as to deal with economic challenges facing them in their studies. Objective two indicated that some learners dropped because of the long distance to the study Centre and poor internet connection in some areas where learners live, here it is recommended that the Institute of Adult Education should establish more learning centres near learners’ working areas. And the third objective revealed that some learners dropped because they lacked information about Learning through Open and Distance Learning often occurring soon after registration or the initial face-to-face instruction period.  Here it is recommended that there is a need to provide comprehensive orientation programs that focus on financial management to help learners meet their financial obligations and thus help them successfully complete their studies.
6.2 
Conclusions

Based on the findings of the study presented, it can be concluded that dropout in Open and Distance Learning is a great challenge not only to educational providers but also to learners since it affects their carrier development. Despite great efforts taken at the Institute of Adult Education in Rukwa Regional Centre drop out still prevails.  Findings show that many learners drop out because of economic challenges and responsibilities at their jobs and home. 
Also distance to the learning Centre and lack of awareness about Open and Distance Learning. Challenges are inevitable in learning specifically in Open and Distance Learning but findings show that most of the dropouts is caused by lack of skills especially those on how to handle job and family responsibilities together with priotization because even those who dropped had the same challenges but they managed to complete their studies. 
6.3.1 
Recommendations the Institute of Adult Education
(i) Financial Support Programs: Implement scholarships or flexible payment plans to help learners manage tuition fees and other study-related expenses.

(ii) Improved Learner Support Services: Strengthen support systems such as counseling, mentorship, and regular communication to assist learners throughout their studies.

(iii) Orientation Programs: Develop comprehensive orientation sessions that focus on financial management, study skills, and effective time management.

(iv) It is also recommended that more Learning centres should be established in all District Councils if adequate number of learners are there. 

6.3.2 
Recommendations for Policy Makers

(i) Infrastructure Development: Invest in the expansion of learning centers and digital infrastructure to make education more accessible, especially in rural areas.

(ii) Supportive Policies: Create policies that encourage employers to support employees pursuing further education by providing study leave or flexible work schedules.

6.3.3   Recommendations for Learners

(i) Time Management Training: Learners should be provided with resources and training on effective time management to balance their studies with work and family responsibilities.

(ii) Community Engagement: Encourage learners to form study groups to foster peer support and share learning resources.
6.3.4 
Recommendations for Further studies

Future research should explore the long-term impact of financial support and mentorship programs on dropout rates in ODL. Additionally, investigating strategies for integrating more interactive online learning tools in rural areas could provide further insights into reducing dropout rates.
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APPENDICES

Appendix 1: Questionnaire For Dropped ODL Learners
Topic: Factors Contributing to Dropout for ODL Learners: Sumbawanga Institute of Adult Education
Dear Sir/Madam

I am MKUMBWA, SIMON, a student of Open University of Tanzania pursuing Master Degree of Education in Open and Distance Learning (MED-ODL). I am undertaking a research on Factors contributing to drop out for ODL learners in Sumbawanga Institute of Adult Education. I am interested to learn much from you, thus please help me to answer the following questions. I assure you that everything is confidential. There should be no fear on your side. It is my hope that you will give me complete and sincere cooperation throughout my study.

SECTION 1: Demographic Data (put a tick) to the respective answer

I. YOUR GENDER

	SN
	GENDER
	PUT A TICK

	1
	MALE
	

	2
	FEMALE
	


II.  YOUR AGE

	YEARS
	PUT A TICK

	15-25
	

	25-35
	

	35-45
	

	45 -55
	

	55+
	


III. YOUR EDUCATIONAL QUALIFICATIONS

	SN
	EDUCATIONAL QUALIFICATIONS
	PUT A TICK

	1
	SECONDARY EDUCATION
	

	2
	CERTIFICATE
	

	3
	DIPLOMA
	

	4
	DEGREE
	

	5
	MASTER’S DEGREE
	


IV. YOUR WORK EXPERIENCE

	SN
	YEARS
	PUT A TICK

	1
	0-5
	

	2
	5-10
	

	3
	10-15
	

	3
	15-20
	

	4
	20+
	


V.     DROPED YEAR

	SN
	YEARS
	PUT A TICK

	1
	2018
	

	2
	2019
	

	3
	2020
	

	4
	2021
	

	5
	20222
	


V. DROPPED TIME

	SN
	YEARS
	PUT A TICK

	1
	After registration (did not report)
	

	2
	After orientation
	

	3
	After first face to face instructions
	

	4
	After first semester
	

	5
	After second semester
	


SECTION II: QUESTIONS

PUT A TICK IN THE BOX ALONGSIDE EACH REASON THAT APPLIES TO YOU. 

VI. What are the personal factors contributing to drop out from learning in Rukwa regional centre?

	SN
	STATEMENT
	PUT A TICK 

	1.
	Personal illness
	

	2
	Family and social responsibilities
	

	3
	Economic reasons
	

	4
	Poor family support
	

	5
	Any other relate personal factor? Specify…………………………………………………..
	


VII. What are the learners’ environmental factors contributing to drop out from learning in Rukwa regional centre?

	SN
	STATEMENTS
	PUT A TICK

	1
	High distance to the study Centre
	

	2
	Poor internet and mobile network to interact with electronic materials, my fellow learners and tutors
	

	3
	Poor learner support services like libraries near working centres
	

	4
	Lack of motivation
	

	5
	Any other environmental related factor? Specify………………………………………………
	


VIII. What are the programme and learning system factors contributing to drop out in Rukwa regional centre?

	SN
	STATEMENTS
	PUT A TICK

	1
	Lack of knowledge about ODL
	

	2
	Failure to complete course work
	

	3
	The course did not meet expectations.
	

	4
	Difficult course content.
	

	5
	Nod satisfied with course tutors
	

	6
	Any other programme and learning system related factor? Specify………………………………………
	


Thank you for your Participation!

Appendix 2: Interview Guide for Regional Resident Tutor
Topic: Factors Contributing to Dropout for ODL Learners: Sumbawanga Institute of Adult Education
Dear Sir/Madam

I am MKUMBWA, SIMON, a student of Open University of Tanzania pursuing Master Degree of Education in Open and Distance Learning (MED-ODL). I am undertaking a research on Factors contributing to drop out for ODL learners in Sumbawanga Institute of Adult Education. I am interested to learn much from you, thus please help me to answer the following questions. I assure you that everything is confidential. There should be no fear on your side. It is my hope that you will give me complete and sincere cooperation throughout my study.

SECTION A: 

DEMOGRAPHIC DETAILS

(i) What is your gender? Male [    ] Female [   ]

(ii)  How old are you?  [      ]

(iii) What are your educational qualifications?(a) bachelor [   ](b) Masters [   ]       (c) PhD [    ]

(iv) What is your work experience? [    ]

SECTION B: QUESTION

(v) Is there any drop out for ODL learners at your centre? Yes [    ] No [    ]

(vi) If yes when most of them drop out?
(a) After registration [   ]

(b) After orientation [    ]

(c) After first face to face sessions [   ]

(vii) Explain the relationship between personal factors and dropout?

(viii) Explain how learning environment like Distance to the learning Centre contributes to dropout.

(ix) How programme and learning system contributes to dropout of many adult learners?

(x) What efforts the Centre has taken to overcome drop out?

IX. What are your suggestions on how to overcome the problem?

Thank you for your Participation!
Appendix III: Interview Guide for Regional Part Time Tutors
Topic: Factors Contributing To Drop Out fFor ODL Learners: Sumbawanga Institute of Adult Education
Dear Sir/Madam

I am MKUMBWA, SIMON, a student of Open University of Tanzania pursuing Master Degree of Education in Open and Distance Learning (MED-ODL). I am undertaking a research on Factors contributing to drop out for ODL learners in Sumbawanga Institute of Adult Education. I am interested to learn much from you, thus please help me to answer the following questions. I assure you that everything is confidential. There should be no fear on your side. It is my hope that you will give me complete and sincere cooperation throughout my study.

SECTION A: DEMOGRAPHIC DETAILS

(i) What is your gender? Male [   ] Female [   ]

How old are you? [   ]

(ii) What are your educational qualifications? (a) Bachelor [   ] (b) Masters [   ] (c) PhD [    ]

(iii) What is your work experience (Tutoring at this Centre)? [     ]

SECTION B: QUESTION

(i) Explain the relationship between personal factors and dropout?

(ii) Explain how learning environment like Distance to the learning Centre contributes to dropout.

(iii) How programme and learning system contributes to dropout of many adult learners?

(iv) What efforts the Centre has taken to overcome drop out
Appendix IV:
Research Clearance Letter
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THE OPEN UNIVERSITY OF TANZANIA

Ref. No OUT/PG201902213 9" January, 2024

District Executive Director (DED),
Sumbawanga District Council,
P.0.Box 229,

RUKWA.

Dear Director,

RE: RESEARCH CLEARANCE FOR MR. SIMON MKUMBWA, REG NO:
PG201902213

2. The Open University of Tanzania was established by an Act of Parliament No. 17
of 1992, which became operational on the 15March 1993 by public notice No.55 in the
official Gazette. The Act was however replaced by the Open University of Tanzania
Charter of 2005, which became operational on 15tJanuary 2007.In line with the Charter,
the Open University of Tanzania mission is to generate and apply knowledge through

research.

3. To facilitate and to simplify research process therefore, the act empowers the Vice
Chancellor of the Open University of Tanzania to issue research clearance, on behalf of
the Government of Tanzania and Tanzania Commission for Science and Technology, to
both its staff and students who are doing research in Tanzania. With this brief
background, the purpose of this letter is to introduce to you Mr. Simon Mkumbwa, Reg.

No: PG201902213), pursuing Master of Education in Open and Distance Learning
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Contributing to High Dropout of Distance Learners at the Institute of Adult
Education in Rukwa Region”. He will collect his data at your area from 10" January
2024 to 10™ March 2024.

4. In case you need any further information, kindly do not hesitate to contact the
Deputy Vice Chancellor (Academic) of the Open University of Tanzania, P.O.Box 23409,
Dar es Salaam. Tel: 022-2-2668820.We lastly thank you in advance for your assumed

cooperation and facilitation of this research academic activity.

Yours sincerely,
THE OPEN UNIVERSITY OF TANZANIA

Muaueans

Prof. Magreth S.Bushesha
For: VICE CHANCELLOR

Kinondoni Biafra, Kawawa Road; P.O 23409; Dar es Salaam; Tel: +255 22 2668 445
E-Mail:ve@out.ac.tz|| Website:www.out.ac.tz
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District Executive Director (DED),
Kalambo District Council,
P.0.Box 03,

RUKWA.

Dear Director,

RE: RESEARCH CLEARANCE FOR MR. SIMON MKUMBWA, REG NO:
PG201902213

2. The Open University of Tanzania was established by an Act of Parliament No. 17
of 1992, which became operational on the 1%March 1993 by public notice No.55 in the
official Gazette. The Act was however replaced by the Open University of Tanzania
Charter of 2005, which became operational on 1%'January 2007.In line with the Charter,
the Open University of Tanzania mission is to generate and apply knowledge through

research.

3. To facilitate and to simplify research process therefore, the act empowers the Vice
Chancellor of the Open University of Tanzania to issue research clearance, on behalf of
the Government of Tanzania and Tanzania Commission for Science and Technology, to
both its staff and students who are doing research in Tanzania. With this brief
background, the purpose of this letter is to introduce to you Mr. Simon Mkumbwa, Reg.

No: PG201902213), pursuing Master of Education in Open and Distance Learning
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4. In case you need any further information, kindly do not hesitate to contact the
Deputy Vice Chancellor (Academic) of the Open University of Tanzania, P.O.Box 23409,
Dar es Salaam. Tel: 022-2-2668820.We lastly thank you in advance for your assumed
cooperation and facilitation of this research academic activity.

Yours sincerely,
THE OPEN UNIVERSITY OF TANZANIA

Noaguean
Prof. Magreth S.Bushesha
For: VICE CHANCELLOR

Kinondoni Biafra, Kawawa Road; P.O 23409; Dar es Salaam; Tel: +255 22 2668 445;
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THE OPEN UNIVERSITY OF TANZANIA,

INSTITUTE OF ADULT EDUCATION-RUKWA,

P.O BOX 243,

SUMBAWANGA.

RE: REQUEST FOR RESEARCH CLEARANCE FOR MR. SIMON MKUMBWA, REG
NO: PG201902213

Refer the above caption.

Reference is made to your letter dated on 09t January 2023 with reference number
OUT/PG201902213 requesting our esteemed office to provide an opportunity to the
above named student for research attachment in our District from 10 January 2024 to
10t March 2024.

Your request has been acknowledged to attach your student in our District on a
Research Clearance tittled “Factors Contributing to High Dropout of Distance
Learners at the Institute of Adult Education in Rukwa Region”

He will be required to adhere with Public Service Act, Regulation and Guideline and
other laws related to Public Service.

Also Nkasi District Council will not incur any cost concerning his/ her Research.

R
EMMANUEL J. SHOMBE
FOR: DISTRICT EXECUTIVE DIRECTOR
NKASI
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When you answer please specify:

Ref No: SMC/D.50/23/37/43 12" March, 2024

Vice Chancellor,

The Open University of Tanzania,
P.O. Box 243,

SUMBAWANGA.

REF: ACCEPTANCE TO CONDUCT RESEARCH TRAINING ATTACHEMENT.

Reference is hereby made to the lefter with reference number OUT/PG201902213 dated on
9" January, 2024 requested for Research training attachment, from 10% January, 2024 to
10" March, 2024.

2. With this letter, the Director of Sumbawanga Municipal Council has agreed to allow
Mr Simon Mkumbwa, who Pursuing Master of Education to conduct his Research on
issues related to “Factors Contributing to High Dropout of Distance Learnrs at the
Institute of Adult Education in Rukwa Region.” at Sumbawanga Municipal Council

3. The Office expects the student to utilize his skills and knowledge that he learnt in the

classroom into office practices that could help our organization to grow as well as the
Nation

4. | remain, Z ’
% O o
B. F. Mushi A
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SUMBAWANGA @g\ﬁﬁ\\\\\ﬂv
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