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ABSTRACT

This study examined the contribution of school quality assurance unit on teaching processes in public secondary schools in Bagamoyo District, Tanzania.  The study had three specific objectives which were to: examine the academic activities of school quality assurance unit in public secondary schools, assess teachers' perception on the contribution of school quality assurance unit on teaching activities and determine the challenges facing the school quality assurance unit in executing their academic activities in public secondary schools.  The study grounded from system theory of education. It employed pragmatism paradigm, mixed research approach and descriptive research design. A total of 83 respondents were involved in the study.. Data collection methods were questionnaires and semi-structured interviews. The findings indicate academic activities performed by School Quality Assurance Unit based on school coordination, conducting monitoring and evaluation, giving advice on the delivery models, implementation of curriculum in schools and improving teaching confidence and professional growth. It also revealed that teachers had positive perceptions with regard to activities performed by School Quality Assurance Unit.  The unit faced challenges based on inadequate human, financial and material resources,  transport problem, mushrooming of community schools which hinder quality assurance unit activities' effectiveness, negative perception of quality assurance unit officers,  attitude of some of officers attitudes, mistrust, fear and worries bestowed upon teachers. The study concludes that the perception of teachers towards the activities performed by the unit is good since it improves the teaching and learning activities. It thus recommends that there is a need to conduct capacity building and improve on financial management of the unity. 
Keywords: Internal School Quality Assurance Unit, Perception, Teaching and Learning, Secondary Schools
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CHAPTER ONE

INTRODUCTION AND BACKGROUND OF THE PROBLEM

1.1 
Introduction

Quality assurance as practice is expected to yield positive effect in any field. In education field, the concept is of vital importance to both learners and instructors. It is a practice related to improvement in the performance be it teaching or learning. This chapter presents the background of the study, problem statement, study objectives, research hypotheses, and study scope, study significance, and study limitations. 
1.2 
Background of the Problem

Education is acknowledged as an engine of every society and is a tool for nation building in socio-economic and political daily life of an individual and the nation (Arogundade & Belo, 2019). To have an improved teaching and learning, educational managers and their staff members need to maximize the provision of better academic services to meet global challenges (Arogundade & Belo, 2019). To maintain improved teaching and learning, many countries have opted for quality assurance approach for school quality assurance unit school quality assurance unit to monitor and control the quality standards of secondary education (Kinesti, 2019). 
Across the world, school quality assurance unit is considered as a cornerstone for ensuring that teachers can identify their strengths and weaknesses during teaching and learning in secondary schools (Rahmania, Budiono, Soenaryo, Syakur & Tinus, 2019). This school quality assurance unit approach mainly focuses on improving the teaching and learning in secondary schools (Theresa, Chiaha & Nane-ejeh, 2015). Internal school quality assurance unit is also known as School Self-Evaluation school quality assurance unit (Sahin, 2018). It is a continuous cycle activity of planning, executing, evaluating and ending with follow-up for improving teaching and learning activities (Amiruddin, 2018). Roles of school quality assurance unit are related to the internal school quality assurance of monitoring, assessing, evaluating and reporting the extent to which particular objectives have been attained in academic and non-academic school practices (Onuma & Okpalanze, 2017).
The school quality assurance unit can be traced back to the traditions associated with Kurt Lewin Action Research that was designed to solve the immediate problems found in the field (Chapman & Sammons, 2013). It emerged around the 1980s and 1990s after the world experience on the drastic change in development that resulted in numerous educational reforms (Theresa, Chiaha & Nane-ejeh, 2015). Over recent decades, school quality assurance unit has been perceived as an important tool for promoting the quality of education to make it fit in the world economic competitiveness despite the challenges that tend to impede in its implementation such as limited of time and educators rigidity (Brown, MCnamara, O'hara & O'Brien, 2016). 
In Germany, for example, around the 1990s, the Government transformed quality assurance from centralized to school quality assurance unit to promote improved teaching and learning and school performance to make it meet with the international educational qualities (Huber, Training & Zug, 2016). Similarly, in the United Kingdom (UK), teaching and learning has been enhanced by establishing the school quality assurance unit and school action plans around the 1990s (Alkutich & Abukari, 2018). In the United States of America (USA), the idea of school quality assurance unit has been established and implemented under the No Child Left Behind (NCLB) policy that aimed at making sure that all students' learning needs are met through the increased authority to the local education practitioners (Chapman & Sammons, 2013). 
Likewise, in Finland, quality assurance has remained decentralized based on school institutions for quality of education enhancement rather than a centralized approach (Mwinyipembe & Orodho, 2014). Indonesia, like other countries of the world, in 2016 launched the school quality assurance unit system in secondary schools to carry out regular assessment and comprehensive quality improvements in all academic dimensions (Amiruddin, 2018; Kinesti, 2019; Rahmania et al., 2019).
In Africa, school quality assurance unit (school quality assurance unit) mechanisms are different across different countries. In South Africa, after majority rule, the Government implemented various education policies for restoration, reconstruction and transformation of the collective education system (Govender, Grobler & Mestry, 2016). The school quality assurance unit was established base on the policy that obliged to raise the standards of performance in secondary schools (Madikida, 2016). 
In Nigeria, school quality assurance unit is the most common approach in secondary schools in assessing and evaluating the day-to-day school practices. Teachers examine their performance against their own goals, mission and objectives (Muwagga, 2020; Onuma & Okpalanze, 2017). School quality assurance (SQA) in Tanzania (by then called East Africa German colony) started in 1903 during the German domination (Haule, 2012). The school quality assurance in Tanzania has been changing over time on its framework and responsibilities (Mmbando, 2010). In 2017, the government changed the name of school inspection to School Quality Assurance (SQA) where the fundamental reforms of the School Quality Assurance system have been taking place with a new framework and more holistic approach that focus on school improvement (URT, 2017; URT, 2018a). 
Despite the fact that the government has changed the name, the functions that are needed to be discharged by the quality assurers are still the same as they used to be under the name of school inspection (URT, 2017). For several years, the school quality assurance in Tanzania was provided by ESQA only. To resolve this dilemma, in 2017, the Ministry of Education, Science and Technology under the national school quality assurance department, adopted the internal school quality assurance which directed the establishment of school quality assurance unit to ensure that quality education is provided in Tanzania (URT, 2017; URT, 2018b). 
Internal school quality assurance unit team is empowered to be more responsible for assisting the heads of school in managing administrative and pedagogical issues to improve teachers’ work performance (URT, 2018b). In the light of this, it is hoped that it can help to provide reasonable quality education and promote enduring learning opportunities to learners (Hossain, Khan, & Islam, 2019). school quality assurance unit team is made up of four or more teachers depending on the nature of the secondary school and the head of the academic department office is mandated to be the chairperson of the team (URT, 2018b). School quality assurance unit guidelines charge the team to perform the following duties: to ensure teachers prepare teaching and learning professional documents such as the schemes of work lesson plans, lesson notes, teaching and learning materials, filling subject log books and ensuring that teachers adhere to the teaching pace as allocated in school timetable. The team is also obliged to ensure the proper allocation and utilization of the school resources. It is further tasked to coordinate in-school teachers’ capacity building training and encourage teamwork spirit among the staff members. 
In addition, school quality assurance unit team is charged with the responsibility of conducting a detailed and professional evaluation of internal, Mock and National Examination results of the schools. The policy has given power to the school quality assurance unit to recommend the actions to be taken against those teachers and students who are negligent in academics and on cross-cutting issues and try to suggest the kind of motivation to be given to teachers and students who perform well (URT, 2018b). Thus, are these school quality assurance unit teams performing their duties as stipulated in the guidelines to teaching and learning in secondary school. This was a central focus of this study.
1.3 
Statement of the Problem

It has been posited that school quality assurance unit contributes positively to the delivery of high-quality education in the areas of curriculum implementation, enhancement of teaching materials and methods, classroom management, internal monitoring and evaluation, and professional development of teachers (see Adegbesan, 2011; Chika, 2019; Sursock, 2011). In an effort to increase the quality of education, the Tanzanian government established school quality assurance unit in schools so as to ensure that the secondary educational curriculum was implemented correctly, that school resources were allocated and used effectively, that teachers were held more accountable, and that classroom instruction was monitored in order to improve instructional practice in classrooms (URT, 2017; URT, 2018a). 
The poor performance of pupils in the Certificate Secondary Education Examination (CSEE) is still a concern in Tanzania. Despite the fact that school quality assurance unit is acknowledged for raising the quality of instruction in schools, the performance challenges persist. According to the study of National Examinations Council of Tanzania's [NECTA] (2021] in Tanzania, the CSEE results for the year 2020 majority of students did poorly in various subjects. In terms of percentages of failure, for instance, students did poorly in many subjects: About 80% of pupils in mathematics, 52% in physics, 47% in biology, 47% in geography, and 48% in history failed the national examination. 
With this kind of academic performance, the quality control that is carried out by the school quality assurance units remains doubtful and questionable. The availability of instructional resources, access to libraries and labs, and parental support for their children at home are other elements that affect pupils' academic achievement (Matete, 2021). However, given that they must attend numerous lessons each day, some teachers believe that school quality assurance unit was formed in order to overwork the educators in schools (Ekyaw, 2014). 
The school quality assurance unit system has been the subject of numerous researches in a number of nations. For instance, the study by Setiadi, Sridana, and Wilian (2019) investigated how the school quality assurance unit system was implemented in private Islamic High schools in Mataram Lombok, Indonesia. A second study by Govender, Grobler, and Mestry (2015) was carried out in South Africa and focused on the impact of holistic staff capacity on internal entire school evaluation. In Tanzania, teaching and learning were the subject of Matete's (2009) study on the effects of primary school inspection (also known as quality assurance). In Tanzania's secondary education, a study by Chua and Mosha (2015) looked into the management of internal school processes for performance improvement. However, it is not well known or well-studied how beneficial school quality assurance unit is for secondary school teachers and their teaching endeavors in Tanzanian secondary schools. 
1.4 
Research Objectives

1.4.1 
General Objective 

The main purpose of this study was to investigate the contribution of school quality assurance unit on teaching in public secondary schools in Tanzania.
1.4.2 
Specific Objectives 

(i) To examine the academic activities of school quality assurance unit in public secondary schools in Bagamoyo District Council.
(ii) To assess teachers' perception on the effect of school quality assurance unit on teaching activities. 

(iii) Determine the challenges facing the school quality assurance unit in executing their academic activities in public secondary schools in Bagamoyo District.
1.5 
Research Questions

(i) What are the academic activities of school internal quality assurance unit in public secondary schools in Bagamoyo District Council?
(ii) What are the teachers’ perceptions on the effect of school internal l quality assurance unit on teaching activities? 

(iii) What are the challenges facing the internal school quality assurance unit in executing their academic activities in public secondary schools in Bagamoyo District?
1.6
Scope of the Study

The study focused on the assessment on the contribution of school quality assurance unit in improving teaching in public secondary schools in Tanzania. The study, used Bagamoyo district Council as its unit of study. Particularly, the study focused on how internal school quality assurance handle teaching activities. Teachers' views on the internal school quality assurance on teaching and learning and the challenges facing the internal school quality assurance system in public secondary schools in ensuring smooth teaching and learning process. As for data collection, the researcher intends to gather information from quality assurers mainly the quality assurers from quality assurance unit.  
1.7 
Significance of the Study

With the understanding of the concept of the school quality assurance unit, the study was of importance to several stakeholders as follow: 

To other scholars, the study would make an important contribution to the existing body of knowledge.  This is because; the study results were used as a source of information for empirical analysis.  Furthermore, the study might provide a vast room or areas of further research. 

To the secondary schools, the study would provide useful insight (such as academic activities, and teachers’ perceptions on the effect of internal school quality assurance unit on teaching activities.  Finally, yet importantly, it would help in showing the   challenges facing the internal school quality assurance unit in executing their academic activities in public secondary schools in Bagamoyo District, from which the administrator would know how internal school quality assurance improves teaching and learning in public secondary schools and teachers' views on the internal school quality assurance on teaching and learning among public secondary schools.  The findings would also help the challenges facing the internal school quality assurance system in public secondary schools.
It can also be an important source of information on what heads of schools need to do to improve from the challenges that would be highlighted by respondents and hence, students can result in improved students’ performance. The data may help the Ministry of Education, Science and Technology and the National Quality Assurance Department to maintain, review and establish new quality assurance instructional conditions to strengthen the effectiveness of the school quality assurance unit in secondary schools. The conditions may base on challenges highlighted in the course of conducting the study.
1.8 
Limitation of the Study

While conducting this study, the researcher anticipated some difficulties because some of the respondents considered the materials were private and not intended for general consumption, which could force the researcher to rely on some information. To succumb to this, the researcher ensured the respondents of the anonymity and thus there were not to mention their names at any stage of the study. Hence, the required data were successful collected.
Moreover, to manage the challenges, the researcher triangulated the sources of information. This means, the researcher used more than one source of information. Furthermore, the researcher ensured the respondents on the anonymity and privacy. Thus, the ethical consideration was of a necessity in this study.  The respondents were informed of the ethical issues prior to feeling in the questionnaires (See, Consent Form, Appendix VII). Thus, they felt comfortable and therefore, they affected positively the validity and reliability of the data.
1.9 
Operational Definition of Key Terms

1.9.1 
Quality Assurance 

The term quality assurance has been defined differently by different scholars. Nabi (2017) consider it as a technique for avoiding issues when providing clients with goods or services by eliminating mistakes and flaws in manufactured goods. According to Porter (2016), it can be any approach used to determine whether a good or service meets particular requirements. In this study, quality assurance is defined as the systematic administration of procedures for performance monitoring, ensuring the teaching is of high-quality. 
1.9.2 
School Quality Assurance

School quality assurance refers to as the systematic examination of educational provision to maintain and improve its quality, equity, and efficiency (Porter, 2016). The process includes school self-evaluation, external evaluation (including inspection), teacher and school leader evaluations, and student assessments.
1.9.3 
Teaching Processes
Teaching is a directive or delivery of a specific skill or subject, or something that someone orders you to do. For this context, teaching may relate to displaying or explaining to a learner how to perform something (Arogundade & Belo, 2019). Teaching process is the practice of a teacher at an educational institution designed at transmitting abilities to a learner, a student, or any other audience. Learning, the student's action of absorbing this knowledge, is strongly tied to teaching (Arogundade & Belo, 2019). In this study, teaching refers to the process of guiding student what to learn and how to lean in order to perform better in academic dimension.
1.10 
Organization of the Study

This study consists of six chapters, each chapter is divided into subheadings, chapter one covers back ground to the problem, statement of the problem, study objectives, significances, limitation and definition of the key concept. On the other hand, chapter two covers the review of the literature, conceptual framework and the research gap. Research methodology is shown in chapter three whereas, chapter four and cover data presentation. The last two chapters that is to say chapter five and chapter six covers data discussion and conclusion and recommendations.

CHAPTER TWO

LITERATURE REVIEW

2.1 
Introduction

This chapter, covers the review of relevant literatures, it captures the review of the theories as well as the empirical studies. In empirical literature, a number of studies were put into review from global level, regional to local level. Furthermore, the chapter covers the review of the research gap as well as the conceptual framework in which the relationship of the variables was shown. 

2.2 
Theoretical Literature

2.2.1 
The Concept of Quality Assurance

Various people have different perceptions of quality assurance. Akamai (2018) defined quality assurance as all attributes of an entity that have an impact on its capacity to meet explicit and implicit needs. According to ISO (2000) quality assurance refers to a set of inherent qualities that satisfies requirements of consumers. The needs of the consumer must be turned into quantifiable features in a good or service (Jarvis, 2014). 
Furthermore, Jarvis (2014) is of the view that, after the specs are created, it is necessary to find techniques to gauge and track the qualities. This lays the groundwork for ongoing product or service improvement. ISO (2000) and Jarvis (2014) contend that the primary goal is to make sure the consumer is satisfied enough to pay for the good or service. The reliability of a product plays an important role in developing this relationship. The services needed to satisfy customer’s needs or achieve fitness for use. 

Quality assurance is an organized activity of reviewing educational programmes and processes to maintain and improve quality, equity and efficiency of education delivery. Quality assurance in education is composed of both internal and external mechanisms. External mechanisms may include national or regional school evaluations and/or large-scale student assessments. Internal mechanisms may include school self-evaluation, staff appraisal and classroom-based student assessments (European Commission, 2018).
Quality assurance has a wide range of benefits such as enhancement of students’ academic performance, improvement of the quality of teachers and teaching activities, and enabling instructional supervisors in monitoring teaching activities (Wanzare, 2011). Quality assurance in education is a global development agenda. At the global level, Goal 4 of the United Nations Agenda for Sustainable Development (UNASD) emphasizes the provision of inclusive and equitable quality education and lifelong learning opportunities for all. It is expected that by the year 2030, all girls and boys in the world should have received equitable and quality primary and secondary education for effective and lifetime learning outcomes (United Nations, 2015).
In the United Republic of Tanzania, quality assurance is underlined in the guidelines for school supervision. The guidelines underline the government’s motive to provide quality education to the population of the country. The guidelines empower heads of schools and ward education coordinators to facilitate quality assurance by conducting school supervision to ensure efficiency and effectiveness in the management of schools in terms of school performance and quality education delivery. Heads of schools and institutions are responsible for internal supervision that include supervision of availability and proper utilization of school resources, curriculum implementation, managing school relationships and crosscutting issues including HIV, environment, gender, human rights and teenage pregnancy education (The Ministry of Education and Vocational Training, 2009). 
The goal of quality assurance, which is a part of quality management, is to "provide confidence that quality criteria was met." (Ali, 2020). In relation to training and educational services, quality assurance refers to planned and systematic processes that provide confidence in educational services provided by training providers under the remit of relevant authorities or bodies. It is a set of activities established by these relevant authorities or bodies to ensure that educational services satisfy customer requirements in a systematic, reliable fashion. However, quality assurance simply increases the likelihood of high-quality educational services, but not necessarily ensuring it (Bateman et al., 2009, as cited in Keating et al., 2012).
2.2.2 
School Quality Assurance 

Quality assurance refers to “the practice of managing the way goods are produced or services are provided to make sure they are kept at a high standard” (Oxford Advanced Learners Dictionary, 2010). In relative terms, quality assurance in schools has to do with effective management of educational resources in ensuring a high standard in the academic performance of students. 
According to Jimoh (2018), it refers to all the arrangements put in place to guarantee that a system achieves the objectives for which it was established as quality assurance. That is, the management of goods, services and activities from the input stage, through processing, to output stage. It aims at preventing problems and ensuring that only quality products reach the customers. Additionally, quality assurance is defined as a practical means of assuring quality inputs, quality throughputs, quality outcome, quality academic achievements of pupils and the environment before things get out of hand (Jimoh, 2018). 
On the other hand, Fasasi (2019) puts it that, quality input refers to the worth of teachers, trainees, textbooks, technology of delivery and tasks or curriculum. Quality of the process deals with the teaching and learning process that involves lesson plan, delivery methods, classroom organization and control, student-teacher interactions, pupil’s participation, assessment and evaluation, marking and so on. Quality of outcome and output involves the academic achievement ad attainment, value added through education, results of internal and external examinations, etc. Quality environment involve the work of the environmental factors and sanitation, etc. 
As stated by Umar (2017) quality assurance refers to the value added to the overall teaching and learning in schools, leading to measurable improvement in the achievement of individual school and societal goals and objectives. From the above argument, it can be seen that, quality assurance in education has to do with setting standards for the various processes and activities which lead to production of quality students by the schools. These processes and activities may include requirements for entry programmes, adequate infrastructure facilities, the school environment from a holistic perspective, quality and quantity co-curricular activities available to students, conducive classrooms, standard of instructional infrastructure facilities, quality of teaching and teachers, school administrators, functional library, course content i.e., total number and nature of subjects (Ahmad, 2016).
In addition to that, Babaola (2019) sees quality assurance in schools as a proactive means of ensuring quality of inputs, teaching learning process, academic achievement of pupils and school environment before things get out of hands.  Additionally, Anthony (2019) states that quality assurance is a planned and systematic review process of an institution or programme to determine whether acceptable standards of education, scholarship, and infrastructure are being met, maintained, and enhanced. 
The concept of Quality Assurance, therefore, entails handling of the aforementioned and other various elements of education in such a way that the goals of education, as enumerated in the National Policy on Education Anthony (2019), are effectively accomplished. The goals, among others, are the inculcation of national consciousness and national unity, the inculcation of the right type of values and attitudes for the survival of the nation and Tanzanian society, the training of the mind in the understanding of the world around, and the acquisition of appropriate skills and the development of mental, physical and social abilities and competence as equipment for individuals to live and contribute for the development of their societies (Anthony, 2019).
In other words, the national goals for education constitute standards by which we ought to judge the goal achievements of our students at secondary schools as well as other levels of education such as college and university levels. A situation in which students fall short of these national aspirations only tells us that something has gone wrong with our educational system. In view of this, the current study is aimed at examining the quality assurance procedures in improving teaching in secondary schools.
2.2.3 
School Quality Assurance Unit

Quality assurance unit means any person or organizational element, except the study director, designated by testing facility management to per- form the duties relating to quality assurance (Alston, 2013). The QA Unit is responsible for improving performance and accountability by ensuring that maintenance and repairs are completed to industry standards in alignment with existing policies and procedures.
SQAU has a number of functions, but mainly helps ensure that schools create and offer education services that meet the needs and expectations of students. High-quality products results in satisfied customers, which can result in customer loyalty, repeat purchases, up sell and advocacy.
2.2.4 
The System Theory of Education

The Systems Theory of Education was first introduced by Walter F. Warren in the 1960s. It is a comprehensive framework for understanding the complex relationships between the various components of the educational system, including internal school quality assurance mechanisms, teacher training and development, student assessment, and other factors.
Systems Theory of Education is a comprehensive framework that views education as a complex system made up of interrelated components that work together to produce educational outcomes. In this theory, internal school quality assurance mechanisms are seen as a key component of the educational system, responsible for ensuring that students receive high-quality education that prepares them for their future lives (Warren, 1969).
According to Systems Theory of Education, the relationship between internal school quality assurance mechanisms and academic performance can be understood as a feedback loop. In this loop, improved internal school quality assurance mechanisms lead to improved academic performance, which in turn provides feedback to the school on the effectiveness of its quality assurance mechanisms, allowing for further improvements.
This theory provides a useful framework for understanding the complex relationships between internal school quality assurance mechanisms and academic performance, and can help to guide the research in its examination of these relationships. By applying Systems Theory of Education to the study, the researchers can gain a deeper understanding of the ways in which internal school quality assurance mechanisms impact academic performance, and how these mechanisms can be improved to better support student learning and success.
2.3 
Empirical Literature Review

This section aims at reviewing different studies by different scholar, from different countries. The section helps in deducing research gap. The review is done in respect to specific research objectives.
2.3.1 
The Academic Activities of School Quality Assurance Unit in Schools
Borg (2019) conducted a study on impact of quality  assurance  personnel’s  activities  in improving  teaching and  learning in USA The study employed mixed research approach and a convergent parallel research design and questionnaire to collect data on impact of quality assurance personnels activities from teachers. He found out that quality assurance  officials’  activities  in secondary  schools  play a  fundamental  role in  the  teaching  and learning which  include  improved teacher  confidence, professional growth  in terms  of  discipline and  ethics of  teaching, creativity and innovation, among others. 
Furthermore, he learned that quality assurance officials were facing a number of  challenges  which  include;  misconception  of  the  purpose  of  quality  assurance  activities  and  shortage  of  resources. Borg’s study is important in my study because he used the same data collection tools that this study is framed in also seemed the same as this current study. However, this study goes beyond Borg study by looking into academic activities of school quality assurance unit in public secondary schools in Bagamoyo District Council.
Carron (2018) conducted a study on the impact of quality assurance personnel’s activities in improving teaching and learning in German. The researcher used mixed research approach and a convergent parallel research design and both interview and questionnaire to collect data on assurance personnel’s activities in improving teaching and learning. He found out that, quality assurance  officials’  activities  in secondary  schools  play a  fundamental  role in  the  teaching  and learning which  include  improved teacher  confidence, professional growth  in terms  of  discipline and  ethics of  teaching, creativity and innovation, among others. Furthermore, he learned that quality assurance officials were facing a number of challenges  which  include;  misconception  of  the  purpose  of  quality  assurance  activities  and  shortage  of  resources. Carron’s study is important in my study because he used the same data methodology that this study is framed in also seemed the same as this current study. However, this study goes beyond Borg study by looking into academic activities of school quality assurance unit in public secondary schools in Bagamoyo District Council.
Onuma and Okpalanze (2017) conducted a study on the assessing quality assurance practices in secondary schools. The researcher used quantitative research approach and questionnaire to collect data on assessing quality assurance practices in secondary schools.  He found out that, enhanced teamwork spirit and professional growth which was marked by improved output among teaching and non-teaching staff was one or the remarkable results of quality assurance official’s activities.  Furthermore, they learned that when quality assurance officials carry out their activities diligently and professionally, it is likely that it would contribute to improved teamwork and teachers’ professional growth.  
Moreover, the study showed that, underlined quality assurance key characteristics such as; mutual and trustful relationship between them and the school personnel as being fundamental in improving teaching and learning activities whose end result is improved academic performance and achievement of quality of education. Another impact of quality assurance official’s activities, is school personnel and in a more particular manner teacher empowerment.  Onuma and Okpalanze’s study is important in my study because they used the same data methodology that this study is framed in also seemed the same as this current study. However, this study goes beyond Onuma and Okpalanze study by looking into academic activities of school quality assurance unit in public secondary schools in Bagamoyo District Council.
Kambuga and Dadi (2015) study on quality assurance officials’ advisory role, teachers are enabled to disseminate information on accepted practices, innovation and better curriculum implementation in Kenya. The researcher questionnaire to collect data and mixed research approach. He found out that, upon receiving directions from quality assurance as experts, teachers become more confident, competent, creative, and feel comfortable in implementing school curriculum. Furthermore, he learned that through quality assurance officials’ activities, education provided to young people is expected to meet the societal needs as directed in the Millennium Development Goals’ (MDGs) documents and vision 2025. 
Moreover, the study showed that, if educational quality assurance activities are well done, learners would improve their academic performance, acquire appropriate knowledge, and the quality of education was achieved. Kambuga and Dadi’s study is important in my study because they used the same data methodology that this study is framed in also seemed the same as this current study. However, this study goes beyond Kambuga and Dadi study by looking into academic activities of school quality assurance unit in public secondary schools in Bagamoyo District Council.
A study by Ehren (2018) on quality assurance officials’ advisory role, teachers are enabled to disseminate information on accepted practices, innovation and better curriculum implementation in Kenya. The researcher used mixed research approach and questionnaire for data collection. He found out that, quality assurance activities create governments' awareness to make sure that school administrators are professionally capable, credible and visionary leaders. 
Furthermore, he found out that, through quality assurance, a culture of continuous quality improvement is created and prioritized, besides that, quality assurance plays a key role in teachers’ professional growth and students’ academic excellence for quality education if at all both teachers and quality assurance officials commit themselves to the regulations and standards of their career. The study suggested that, quality assurance activities are incredibly vital for improving not only teaching and learning process but rather the entire school and its outcomes. Ehren’s study is important in my study because they used the same data methodology and approach that this study is framed in also seemed the same as this current study. However, this study goes beyond Ehren study by looking into academic activities of school quality assurance unit in public secondary schools in Bagamoyo District Council.
2.3.2 
The Effect of School Quality Assurance Unit on Teaching Activities in Schools

Ellen (2017) study on Teachers' Perception on the Effect of School Quality Assurance Unit in USA used mixed approach that is qualitative and quantitative as well as the interview and questionnaires. Using one theory, which is Theory X and Theory Y, He found out that the majority of the interviewed secondary school teachers have positive perceptions on the quality assurance feedback reports that they facilitate their profession growth and improvement of the teaching and learning in secondary schools.

Furthermore, he learned that the positive perception was not without some challenges more notably feedback reports, inedibility of some responses to solve their challenges at the time. The study suggested that, the SQA Officers take these challenges to the respective authorities to be resolved. Ellen’s study is important in my study because he used the same data collection tools and approach as that this study is framed in also seemed the same as this current study. However, the theory applied was different to the one being employed in the study, this study goes beyond Borg study by looking teachers' perception on the effect of school quality assurance unit on teaching activities. 
Greene and Graham (2019) conducted a study on teachers’ perceptions on quality assurance and standards officers’ instructional supervision in public Public Secondary School in Lambvve Division, Mbita District, Kenya. The study employed questionnaire to collect data and descriptive survey design on teachers’ perceptions on quality assurance and standards officers’ instructional supervision. He found out that teachers usually prepare professional documents / records such as schemes of work, lesson plans, lesson notes, records of work covered and pupils’ progress records. 
Furthermore, he learned that in determining perception of teachers and level of preparedness of QASOs in the supervision of primary school teachers, majority of respondents indicated that supervisors were organized and had well written guidelines for supervision. However, they did not have a well-prepared timeframe. Greene and Graham’s study is important in my study because he used the same data approach and collection tools that this study is framed in also seemed the same as this current study. However, this study goes beyond Greene and Graham’ study by looking into teachers' perception on the effect of school quality assurance unit on teaching activities. 
A study by Harris (2016) on teachers' perception on the effect of school quality assurance unit on teaching activities in Uganda Local Government Secondary Schools used questionnaire to collect data. He found out that the finding revealed that 3.083 mean percentage of teachers indicated that Quality Assurance Officers conduct their classroom observation role in assessing content delivery, teaching and learning methods, availability of teaching and learning documents, and preparation of teaching documents for improving students’ performance in CSEE. Harris ’s study is important in my study because he used the similar data collection tools that this study is framed in also seemed the same as this current study. However, this study goes beyond Harris’s study by looking into teachers' perception on the effect of school quality assurance unit on teaching activities. 
A study by Johnson (2020) on stakeholder on the role of school inspection standards in demonstrating education quality in China used questionnaire and interview to collect data. He found out that perceived students of certificate oriented to be more important than students with academic achievements in demonstrating quality education. Furthermore, the study revealed that the examination system still sets barriers for talented students. Nevertheless, the educational inspectors have more attention on educational equity in student’s performance in Shandong province. Johnson ’s study is important in my study because he used the similar data collection tools (i.e. interview and questionnaires) that this study is framed in also seemed the same as this current study. However, this study goes beyond Johnson’s study by looking into teachers' perception on the effect of school quality assurance unit on teaching activities. 
A study by Kalof (2022) on teacher’s perception towards the role of supervisor in Darussalam East Java, Indonesia used questionnaire and interview to collect data. He found out that teachers perceive positively with higher percentage the supervision task and inspectors’ involvement in their tasks.  Furthermore, the study revealed that teachers perceive positive supervisory activity during teaching and learning process and the advising and helping them in problem relate to teaching and learning process. Kalof ’s study is important in my study because he used the similar data collection tools (i.e. interview and questionnaires) that this study is framed in also seemed the same as this current study. However, this study goes beyond Johnson’s study by looking into teachers' perception on the effect of school quality assurance unit on teaching activities. 
2.3.3
Challenges Facing School Quality Assurance Unit in Schools

The study carried out by Kambuga (2018) in Nigeria on the implementation of quality assurance standards and principles’ administrative effectiveness in Public secondary schools in Edo and Delta. Using questionnaires and interviews as data collection tools, Kambuga found out that, during quality assurance officials visits, quality assurance officials enter schools without any information, some of quality assurance officers used abusive language and could even slap teachers in front of learners. 
Furthermore, the study found out that, quality assurance officers concentrated on looking for teachers' mistakes, harassed them, victimized them, and scared them through threats and writing negative reports secretly. Kambuga’s study further showed that, bad attitude became worse to the extent that only a mention of the coming of school quality assurers was enough to make some teachers faint. Kalof ’s study is important in my study because he used the similar data collection tools (i.e. interview and questionnaires) that this study is framed in also seemed the same as this current study. 
However, this study goes beyond Kambnuga’s study by looking into challenges facing the school quality assurance unit in executing their academic activities in public secondary schools in Bagamoyo District. The study carried out by Kimberlin and Winterstein (2018) on challenges hindering the implementation of quality assurance standards and principles’ administrative effectiveness in Public secondary schools in Edo and Delta in Ghana. Using questionnaires and interviews as data collection tools, Kimberlin and Winterstein found out that, maintained that quality assurance officials’ visits were more threatening and stressful to teachers since they only aimed at judging teachers than considering their expertise. 
Furthermore, the study found out that, quality assurance officers concentrated on looking for teachers' mistakes, harassed them, victimized them, and scared them through threats and writing negative reports secretly. Kambuga’s study further showed that, bad attitude of inspectors becoming fault finders and reporters to the Ministry of Education (MoE) created mistrust which made many teachers view the inspectors’ activities with a lot of fear, suspicion and hostility that hinder the effectiveness of quality assurance activities on the teaching and learning process. Kimberlin and Winterstein ’s study is important in my study because he used the similar data collection tools (i.e. interview and questionnaires) that this study is framed in also seemed the same as this current study. However, this study goes beyond Kimberlin and Winterstein’s study by looking into challenges facing the school quality assurance unit in executing their academic activities in public secondary schools in Bagamoyo District.
Another study by Borg (2020) conducted a study on challenges of quality assurance personnel’s activities in improving teaching and learning public secondary schools. The study employed mixed research approach and a descriptive research design and questionnaire to collect data on challenges of quality assurance. Borg found out that, the shortage of financial resources, shortage of human resources, transport problem, and the mushrooming of community schools hinder quality assurance activities' effectiveness. He found out that quality assurance officials’ activities in secondary schools play a fundamental role in the teaching and learning which include improved teacher confidence, professional growth in terms of discipline and ethics of teaching, creativity and innovation, among others. 
Furthermore, he learned that quality assurance officials were facing a number of challenges which include; misconception of the purpose of quality assurance activities and shortage of resources. Moreover, the study showed that, the absence of the mandatory power on the part of the quality assurers to authorize penalties to schools plays a significant part in irregular school visits. Borg’s study is important in my study because he used the same data collection tools that this study is framed in also seemed the same as this current study. However, this study goes beyond Borg study by looking into challenges facing the school quality assurance unit in executing their academic activities in public secondary schools in Bagamoyo District.
2.4 
Research Gap

The assessment of the literature reveals that there is a gap in knowledge and approach. It has been revealed that there is little information on the contribution of school quality assurance unit on teaching in public secondary schools in Tanzania, which is the goal of the current study. As a result, the purpose of this study is to fill a vacuum in the literature by investigating the contribution of school quality assurance unit on teaching in public secondary schools in Tanzania. The other areas are academic activities of school quality assurance unit and challenges facing the school quality assurance unit in executing their academic activities in public secondary schools in Bagamoyo District. 
2.5 
Conceptual Framework
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Figure 2.1: Conceptual Framework

Source: Field Data (2024)
Campbell (2015) defines conceptual framework as a network or plane of interlinked concepts that together provide a comprehensive understanding of a phenomenon or phenomena. He elaborated further that the concepts that make conceptual framework support one another, and are coherent to the respective phenomena. The conceptual framework of this study shows both independent and dependent variables.  
The quality assurance unit, or QAU, is the independent variable in this study. It is measured by teachers' perceptions, both good and negative, and by QAU actions, which include making sure the curriculum is implemented, making sure teaching is effective, and making sure learning is effective. The last independent variable is the difficulties the school quality assurance unit has, which include cooperation, resource, and perception difficulties. However, the dependent variable, which is determined by high student performance, is the enhanced instruction in Bagamoyo District's public secondary schools. See Figure 2.1.

CHAPTER THREE

METHODOLOGY OF THE STUDY
3.1 
Introduction

The chapter covers the how about of the study, a number of areas have been presented which included, the research paradigm, research design and the areas of the study. Furthermore, the chapter showed how the sample size was obtained from the population and data collection methods and data analysis plan. The other sections, includes, the reliability and validity test as well as the ethical considerations.
3.2 
Research Paradigm 

According to Babbie (1992), research paradigm is a model, procedure, or style for carrying out research.  It is a system of concepts, convictions, or comprehensions that theories and practices can operate inside. Either positivism or interpretivism are the two research approaches from which most paradigms originate. The study used the pragmatism paradigm. The pragmatism paradigm was adopted because of its ontological implications, which center on a single decision maker in a real-world setting. The paradigm encourages the use of mixed techniques, including social surveys, government statistics, interviews, and questionnaires, particularly structured questionnaires.
Furthermore, the paradigm has been accepted because it enables the researcher to recognize a problem and view it from a broader perspective, resulting in research inquiry that seeks to better understand and finally address the issue. The mix of approaches encourages researcher participation, allows for flexible manipulation, and furthers research to the maximum extent possible. Finally, and perhaps most importantly, it exhibits great representativeness and reliability.
3.3 
Research Approach

Approach is the procedures selected by the researcher to collect, analyse and interpret data. There are three approaches to research; quantitative, qualitative and mixed approach (Creswell, 2011). This study used a mixed-methods research approaches because the data, which was collected was in form of numerical and non-numerical. It is also used because it allowed researchers to conceptually and analytically integrate qualitative research and data with traditional epidemiological and quantitative research methodologies to facilitate translation. It enables the researcher to collects and integrates quantitative and qualitative data to investigate the role of school quality assurance unit in improving teaching in public secondary schools in Tanzania. This method is appropriate since the researcher gathers information using two distinct approaches. Additionally, the use of mixed methodologies allowed the researcher to triangulate information.
3.4 
Research Design

Research design establishes the blue print for gathering, measurement, and data analysis (Babbie, 1992). The study employed a descriptive research design since the problem is well defined and the research task is to describe the characteristics of the processes, which is the contribution of school quality assurance unit on teaching in public secondary schools in Tanzania. This design further enabled the researcher to report the findings as well as analyzing, comparing, and interpreting data.  Moreover, the researcher believes that descriptive design is appropriate and relevant to the study because the problems are well defined in advance. 
3.5 
Study Area

This study was carried out in Bagamoyo district public secondary schools. The reason for the choice of Bagamoyo is due to poor performance in quality assurance service department (See, NECTA CSEE 2021). Over the last seven years, Bagamoyo district has been among the best-performing districts for academic performance in CSEE. However, this has not been the case with the quality assurance unit, since they have been underperforming due to various reasons such as insufficient fund (Makiya et al., 2022). This is evidenced by absence of Public secondary school in the top ten best performing schools list.  
Quality assurance activities under the quality assurance units are generally poor in these public secondary schools. In the last three years, for example, the percentage of students who received divisions four was higher than the percentage of students who received divisions one to three, this suggesting in effectiveness of quality assurance unit. This is supported by the following data, which shows that in 2019, only 16.9% of 901 candidates scored between divisions one and three, while 84% scored between divisions four and zero. In 2020, 25.9% of 1079 candidates scored in divisions one through three, while 75 scored in divisions four and zero. In 2021, 23.9% of 1373 candidates scored in divisions one through three, while 76.4% scored in divisions four and zero (NECTA, 2019-2021). As a result, the study focuses on school quality assurance unit and their activities on students’ academic performance in a public secondary school particularly Bagamoyo district.
3.6 
The Study Population 

In this study, the target population was 459 respondents which involve One (01) District Secondary Education Officer, eleven (11) Ward Education Officers, eleven (11) Heads of School, twenty-eight (28) Internal School Quality Assurers, eleven (11) Academic Heads of Department and four hundred and eleven (411) teachers, (Bagamoyo District Council, 2023).  
However, not all the secondary schools were involved since some of them are new and haven’t had CSEE results in records. Henceforth, out of 11 government secondary schools in Bagamoyo district, only 07 schools were considered for the current study. The exclusion criteria considered CSEE experience in the last three years (2023 - 2020).
3.7 
Sample Size and Sampling Procedures

3.7.1 
Sample Size

The sample of 83 respondents was obtained using a Yamane (1967) formula from total of 459 target population. Another category is academic heads of department from seven schools; there are seven schools, which qualify for the study, with one head of academic department each school. Therefore, using purposive sampling all seven (7) heads of department was selected. Similarly, since only seven (7) schools was involved in the study, hence, seven (7) heads of school was purposively selected. Bagamoyo district has 11 wards, hence 11 Wards education officers was purposely selected. Furthermore, the entire district has only 1 School Quality Assurer hence this one was purposively selected in the study. 
On the side of the teachers, the researcher used simple random sampling techniques. The researcher collected the names of all the teachers from the seven (7) schools. From the list, the researcher assigned an …...nth number from which all the names of the teachers under the number category was marked green. The researcher, therefore, picks the names with green color and write them adjacent to the school names. The nth number ended at 411th teacher in the list provided, this provides us with 459 (100%) teachers viable for selection. The sample composition and its structure are as indicated in table 3.1. The sample of 83 respondents forms 18% of the 459 respondents (from targeted population), which is suitable for the study. The sample is a true representative of the entire population. According to Charles, (2001) a representative sample of at least 18% is considered as representative. 
The sample size of 83 respondents was obtained from the formula. 
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Whereby:
Formular, n = N/(1+N(e)2)
Where; n = sample size estimate

N = Population size or Sampling frame

e = Error of reduction is 0.1

So that; 

N = 459
e = Confidence Interval 90% which is 10%=0.1standard error

n = sample size 

n = 459∕ 1+459 (0.1)2. 

n = 459/1+459(0.01).

n = 459 ∕ 1+4.59  

n = 459∕ 5.59  

n = 83.2 approx 83
Table 3.1: Summary of the Sample Composition for the Study Respondents
	Departments/Source 
	Population
	Sample
	Percentage
	Sampling

	School Quality Assurance Team
	08
	08
	100.0
	Purposive

	Heads of Academic Department
	11
	07
	63.6
	Random

	Heads of Schools
	11
	07
	63.6
	Random

	Ward Education Officer
	11
	05
	45.4
	Random

	District School Quality Assurer
	06
	06
	100.0
	Purposive

	District Secondary Education Officer
	01
	01
	100.0
	Purposive

	Teachers
	411
	49
	11.9
	Random 

	Total
	459
	83
	(18.0%)
	


Source: Field data July (2024)
3.7.2 
Sampling Procedures

Sampling is the process of selecting an appropriate subset of units from a population in order to use the subset to make inferences about the overall population (Charles, 1995). Additionally, it enables generalization in large populations (Babbie, 1992). Both probability sampling and non-probability sampling techniques was used to select participants. The two types of sampling procedures that was employed in the study are simple random sampling and purposeful sample. 

3.7.2.1 Simple Random Sampling 

It is sampling procedures in which all the respondent have equal chances of being selected (Charles, 2001). A random selection of responses from a range of divisions and units was made. Sequence numbers was used to create a list of teachers, ward education officers, heads of academic department, and heads of schools and it is from the list all the respondents were chosen.  A random number table was used to generate these sequence numbers. Simple random sampling is chosen because it accurately represents the population and reduces the likelihood of bias (Kothari, 2000).
3.7.2.2 Purposive Sampling 

The School Quality Assurance Team (SQA), District School Quality Assurer (DSQA), District Secondary Education Officer (DSEO), Secondary Quality Assurance Teachers (SQAT), was chosen through purposive sampling. This was done to assist the researcher in choosing respondents, basing on purpose, expertise and their technical knowhow. The choice of purposive sampling is for the precision and accuracy, since the researcher employed mixed research approach, hence both quantitative and qualitative approaches was employed. The technique was adopted since it helps the researcher to collect qualitative responses, resulting in a more precise study results and better insights. The other reason is that, the researcher intends to collect specific details from the best-fit individuals. 
3.8 
Methods of Data Collection 

3.8.1 
Questionnaire

Questionnaire was chosen as one of the tools to be used in this study, which was answered by teachers. It was chosen because of the nature of this study to get opinion and views of the respondents. The questionnaire was given to teachers and quality assurance unit, they replied on their own free without any influence from another person. 
Questionnaires was selected because they are easy to be administered within a short time and from the relatively larger groups of people who are scattered geographically. The questionnaire method was applied in order to achieve the first, second, third, and third objectives. Questionnaires were objective and closed-ended in form and distributed to respondents. The study seeks the respondents to check the most accurate statement in a questionnaire containing objective questions for the second goal.
3.8.2 
Interview Method

Researcher used semi structured interview to explore other important information in line to research objectives. Before interview an interview guide was prepared consisting a list of questions that directed the research in questioning the chosen participants who are heads of school, district educational officer, ward educational officer as well as academic head of department. 
The questions asked in the interview were in line to research objectives where the interviews was held in conducive environment and it covered 10 - 20 minutes. This research tool was used to the purposively selected respondents, which include, District Secondary Education Officers, Ward Education Officers, Head of Secondary Schools and Academic head of Department.
3.9 
Validity and Reliability of Research Instruments

3.9.1 
Reliability

Reliability is a measure of how consistent the results from a test are (Kombo and Trump 2006). To ensure the reliability of this data Cronbach’s alpha was used to measure internal consistency.  The study adopted a cut off 0.7 Cranach’s alpha (ά) test scale, which is a good scale as commented by Nunnally 1967. Additionally Miller et al 2002 commented that Cranach’s alpha should be at least 0.7 or above to retain variables in adequate scale. The reliability test was done using SPSS. 
3.9.2 
Validity

Validity, according to Kothari (2000), is concerned with whether the findings are truly about what they appear to be about. It's a metric for how well a test captures the information it's designed to capture. To confirm the accuracy of the data collection tool employed in this investigation, a pilot study with ten respondents was conducted. The questionnaire was modified in advance of the actual data collecting using the respondents' comments and observations.
3.10 
Data Analyses Procedure
Data analysis was carried out in two ways. The analyses of quantitative data was conducted using SPSS version 21 (Statistical Package for Social Science). The analysis was done basing on the frequencies of the responses from the respondents. Hence, the analysis techniques based on the saturation level of the responses by frequencies and the percentage. The highest frequency and percentages deemed right for discussion. The qualitative data was analyzed through content analysis. The responses were aligned to match the objectives, and the saturation level of responses was considered. 
3.11 
Ethical Consideration

Before, during, and after data collection, the researcher was mindful of study ethics. This is because research ethics contributes to maintaining the positive reputation of research enterprises around the world and that ethical considerations are essential at all stages of qualitative research in order to maintain a balance between the potential risks and the likely benefits of the research (Arifin, 2018). 
This study, researcher obtained clearance letter from the Open University of Tanzania which introduced the researcher to various administrative offices such as Regional Administrative Sectary (RAS), District Administrative Sectary (DAS) in Bagamoyo District Council, District Executive Director (DED) in Bagamoyo District Council, among others in order to be allowed to conduct research. 
CHAPTER FOUR

DATA PRESENTATION AND ANALYSES
4.1 
Introduction

The objective of this chapter is to show the data that has been gathered. The chapter is organised into several sections, such as an introduction and an analysis of the demographic features. Additional parts present the results of the current working conditions in Public Secondary School in Bagamoyo District Council. Next, the situation of teachers' motivation in public secondary schools is presented. Lastly, a presentation will be given on how the work environment impacts the motivation of teachers in the Bagamoyo District Council. The study have been conducted regarding the three objectives. In general, the results were organized under the three specific objectives of the study.
4.2 
Respondents Background Information

The demographic characteristics of the participants in this study encompassed their age, level of education, and employment background. The demographic characteristics encompassed all of the study's participants, specifically the teachers and primary respondents identified in the methods section. See Table 4.1.

Table 4.1: Demographic Information

	Categories
	DSEO
	DSQA
	SQAT
	WEO
	HOS
	HOD
	TEACHERS

	Age
	Below 30
	0
	0
	2
	0
	1
	1
	9

	
	
	0.00%
	0.00%
	25.00%
	0.00%
	14.20%
	14.20%
	18.30%

	
	31-35
	0
	0
	1
	1
	2
	3
	21

	
	
	0.00%
	0.00%
	12.50%
	20.00%
	28.50%
	42.80%
	42.80%

	
	36-40
	0
	2
	3
	2
	2
	2
	8

	
	
	0.00%
	33.30%
	37.50%
	16.90%
	29%
	40.80%
	16.30%

	
	41-45
	
	2
	1
	1
	1
	1
	6

	
	
	0.00%
	33.30%
	12.50%
	20.00%
	14.20%
	20.40%
	12.20%

	
	Above 45
	1
	2
	1
	1
	1
	0
	5

	
	
	100.%
	33.30%
	12.50%
	2.00%
	14.20%
	0.00%
	10.20%

	
	Total
	1
	6
	8
	5
	7
	7
	49

	
	
	100.%
	100.%
	100.%
	100.00%
	100%
	100.%
	100%

	Working
	2-5 years 
	0
	2
	2
	1
	1
	0
	10

	Experience
	
	0.00%
	33.30%
	25.00%
	20.00%
	14.20%
	0.00%
	20.40%

	
	6-10 years
	0
	2
	3
	2
	3
	4
	28

	
	
	0.00%
	33.30%
	25.00%
	40.00%
	42.80%
	57.10%
	57.10%

	
	Above 10
	1
	2
	3
	2
	3
	3
	11

	
	
	100.%
	33.30%
	16.60%
	40.00%
	42.80%
	42.80%
	22.40%

	
	Total
	1
	6
	8
	5
	7
	7
	49

	
	
	100.%
	100.%
	100.%
	100.00%
	100.%
	100.%
	100.%

	Education
	Diploma
	0
	0
	0
	2
	0
	0
	15

	
	
	0.00%
	0.00%
	0.00%
	40.00%
	0.00%
	0.00%
	30.60%

	
	Degree
	0
	2
	4
	2
	2
	3
	26

	
	
	0.00%
	33.30%
	50.00%
	40.00%
	28.50%
	42.80%
	53.00%

	
	Post Graduate Diploma
	0
	2
	1
	1
	2
	3
	4

	
	
	0.00%
	33.30%
	12.50%
	20.00%
	28.50%
	42.80%
	8.10%

	
	Masters
	1
	2
	3
	0
	3
	1
	4

	
	
	100.%
	33.30%
	37.50%
	0.00%
	42.80%
	14.20%
	8.10%

	
	Total
	1
	6
	8
	5
	7
	7
	49

	
	
	100.%
	100.%
	100.%
	100.%
	100%
	100.%
	100.%


Source: Field Data (2024).
Key: DSEO 
=
 District Secondary Education Officer
DSQA

= 
District Secondary Quality Assurance
SQAT

= 
School Quality Assurance Teachers
WEO

=
Ward Education Officer
HOS

= 
Head of School
HOD

=
Head of Department
With regards to age of the respondents across all seven categories, most of the teachers that is 21 (42.80%) aged between 36 – 40 years of age, notably all the key informants were between 36 – 40 years and above. With respect to work experience of the respondents, most of the teachers i.e. 28 (57.10%) were found to have working experience between 6 – 10 years across all categories. Moreover, across other categories SQAT, HOS and HOD were found to have working experience of more than 10 years.
The respondents' highest age was 45 years old, while their minimum age was under 30. According to Table 4.1, the age group of 31–35 years old accounted for 41 (49.3%) of the total respondents, a respectable proportion. Twenty (24.0%) of the respondents were in the 36–40 age range. Furthermore, 3 (3.6%) of the study's respondents were older than 45, while 17 (20.4%) of the respondents were between the ages of 41 and 45. This suggests that a greater proportion of the economically engaged people, aged between 31 and 35, entered the teaching profession, giving secondary school teachers a labor force. With respect to education cutting across all categories, teachers 26 (53.00%) and SQAT 4(50.00%) were found to have a degree level education. 
The study results therefore, indicates that majority of the respondents involved in the study had an average education level of a degree. This suggests that the majorities of primary school instructors are undereducated and therefore require in-service training to update their pedagogical knowledge and assist our primary school pupils in receiving an enhanced quality of education. 
According to Abdu (2018), one of the key components of the effectiveness of teaching and learning is the pedagogical expertise of teachers, which is acquired in-service training in schools where teachers are motivated to partake the training. This shows that the majority of study participants had sufficient work experience, which allowed them to be sufficiently aware of their workplaces to be able to provide accurate and valuable information about how the workplace affects teachers' motivation particularly in Public Secondary School of Kinondoni Municipality, Tanzania.
4.3 
The Academic Activities of School Quality Assurance Unit in Public Secondary Schools

The first objective aimed to examine the academic activities of school quality assurance unit in public secondary schools in Bagamoyo District Council. To achieve the objective both teachers and key informants were involved in the data collection. The key informants involved in the study includes: DSEO,
DSQA, SQAT, WEO, HOS and HOD. These were involved in interview sessions. Teachers (n=49) were provided with questionnaires and the results are presented in Table 4.2). 
The qualitative data was analysed using content analysis while quantitative data was analysed using descriptive analysis. All aimed to answer corresponding question 1: that stated, what are the academic activities of school internal quality assurance unit in public secondary schools in Bagamoyo District Council? The data collection tools involved questionnaire and interviews. 
Table 4.2: The Academic Activities of School Quality Assurance Unit in Public Secondary Schools

	Item
	SD
	D
	N
	A
	SA
	Mean
	SD

	The quality assurance activities are clearly stipulated and followed in the school.
	0
0%
	8

16.3%
	8

16.3%
	19

38.8%
	14

28.6%
	3.7959
	1.04042

	School Coordination is one of the key school quality assurance unit activities.
	0
0%
	5

10.2%
	0
0%
	44

89.8%
	0

0%
	3.7959
	0.61168

	The SQAU is expected to be conducting monitoring and evaluation on constant basis.
	0
0%
	0
0%
	0
0%
	31

63.3%
	18

36.7%
	4.3673
	0.48708

	SQAU is also obliged in giving advice on the delivery models.
	0

0%
	0

0%
	0

0%
	28

57.1%
	21

42.9%
	4.4286
	0.5

	Implementation of curriculum in schools is one of the core activities practiced by SQAU.
	3

6.1%
	3

6.1%
	2

4.1%
	20

40.8%
	21

42.9%
	4.0816
	1.13352

	School quality assurance Unit is responsible at improving teachers confidence and professional growth.
	0
0%
	0
0%
	16

32.7%
	16

32.7%
	17

34.7%
	4.0204
	0.8289


Source: Field Data (2024)
Key: SD = Strongly Disagree, D = Disagree, N = Neutral, A = Agree, SA 
= Strongly Agree
Stipulation of Quality Assurance Activities
The study findings in table above indicates that, majority of the respondents (teachers) 19 (38.8%) involved in the study simply agreed that, the quality assurance activities are clearly stipulated in public secondary schools in Bagamoyo District Council and they have been followed in schools and 14 (28.6%) strongly agreed with the notion above. On the other hand, 8 (16.3%) respondents were of neutral opinion and 8 (16.3%) simply disagreed disagreed with the assertion and the mean and standard deviation of  4.0816 and 01.13352. See table 4.2. These findings disguised that the quality assurance activities are clearly stipulated and followed in the school. These findings were complimented by those collected through interviews, Table 4.3. 
Table 4.3: The Academic Activities of School Quality Assurance Unit

	Category 
	Themes
	Themes explanation

	The Academic Activities of School Quality Assurance Unit
	Coordination
	Engaging all stakeholders teachers, administrators, parents, and students to formulate a cohesive vision and collective dedication to exemplary education.

	
	Monitor
	Establishing effective communication channels to disseminate information, gather feedback, and ensure that all individuals are informed about quality assurance protocols and outcomes.

	
	Evaluate
	Establishing and maintaining consistent standards and criteria for evaluating the quality of education, teaching methodologies, and student achievement.

	
	Giving advice on the delivery models

	Establishing efficient communication channels to share information, collect comments, and guarantee comprehensive awareness of quality assurance methods and outcomes.

	
	Implementation of curriculum in schools is one of the core activities practiced by SQAU.

	Establishing a continuous improvement cycle that involves the frequent collection, analysis, and application of input to facilitate essential modifications and advancements.

	
	Professional growth.

	Providing ongoing training and support for educators and staff to enhance their skills and comprehension of quality assurance approaches


Source: Field Data (2024)
During interview session a school quality assurance officer. Said: 
“… the coordination activities practices include eengaging all stakeholders’ teachers, administrators, parents, and students to formulate a cohesive vision and collective dedication to exemplary education….”
Another interviewee commented that: 
“…….establishing effective communication channels to disseminate information, gather feedback, and ensure that all individuals are informed about quality assurance protocols and outcomes…..”
Another interviewee commented that: 
“…..in evaluation process, the activities includes; establishing and maintaining consistent standards and criteria for evaluating the quality of education, teaching methodologies, and student achievement….”.
On advices giving, one interviewee had this to say: 
“……Establishing efficient communication channels to share information, collect comments, and guarantee comprehensive awareness of quality assurance methods and outcomes….”
Another interviewee had this to say: “…other activities on implementation themes includes, establishing a continuous improvement cycle that involves the frequent collection, analysis, and application of input to facilitate essential modifications and advancements….”.

On the side of professional growth; an interviewee had this to say: 
“….Providing ongoing training and support for educators and staff to enhance their skills and comprehension of quality assurance approaches….”

The findings revealed the academic activities by School Quality Assurance Unit based on coordination, monitoring, evaluation and giving advice on the delivery models are one of the core activities practiced by SQAU.
School Coordination a School Quality Assurance Unit

In regards to whether school coordination is one of the key school quality assurance unit activities, the findings indicated that, 44 (89.8%) agreed with the assertion and 5 (10.2%) disagreed with the assertion and the mean and standard deviation of 4.0204 and 0.8289. See table 4.2.  A mean of 4.0204 indicates that the average performance score of school coordination activities by school quality assurance unit. In a scale of 1 to 5 the above mean suggest good score hence suggesting good influence of coordination on improved teachers teaching activities. These findings posited that school coordination is one of the key school quality assurance unit activities.  
SQAU Conducting Monitoring and Evaluation on Constant Basis

In regards to whether the SQAU is expected to be conducting monitoring and evaluation on constant basis the findings indicated that, 31 (63.3%) respondents agreed with the assertion and 11 (36.7%) strongly agreed with the assertion and the mean and standard deviation of 4.3673 and 00.48708. See table 4.2. These findings imply that SQAU is expected to be conducting monitoring and evaluation on constant basis. Through ongoing monitoring and evaluation, SQAU can: 
The use of regular monitoring facilitates the tracking of the advancement of current activities and guarantees their alignment with the intended trajectory. The use of continuous assessment facilitates the prompt detection of any problems or obstacles, therefore permitting timely implementation of remedial measures. Monitoring and evaluation (M&E) supply essential data that can guide decision-making, hence enhancing program results and effectiveness.
Obligation of SQAU in giving Advice on the Delivery Models

In regards to whether the SQAU is also obliged in giving advice on the delivery models the findings indicated that, 28 (57.1%) respondents agreed with the assertion and 21(42.9%) strongly agreed with the assertion and the mean and standard deviation of 4.4286 and 00.5. See table 4.2. These findings implies that SQAU is SQAU is also obliged in giving advice on the delivery models. Through ongoing monitoring and evaluation, SQAU can: The use of regular monitoring facilitates the tracking of the advancement of current activities and guarantees their alignment with the intended trajectory. The use of continuous assessment facilitates the prompt detection of any problems or obstacles, therefore permitting timely implementation of remedial measures. Monitoring and evaluation (M&E) supply essential data that can guide decision-making, hence enhancing program results and effectiveness.
4.3.1 
Implementation of Curriculum in Schools 

In regards to whether implementation of curriculum in schools is one of the core activities practiced by SQAU the findings indicated that, 21 (42.9%) respondents strongly agreed with the assertion and 20(40.8%) simply agreed with the assertion. On the other hand, 3(6.1%) respondents strongly disagreed while the other 3(6.1%) simply disagreed. Finally, 2(4.1%) respondents were undecided and the mean and standard deviation of 3.7959 and 1.04042. See table 4.2. These findings implies that implementation of curriculum in schools is one of the core activities practiced by SQAU. This procedure guarantees the achievement of educational standards and the provision of a uniform and excellent education to pupils.
The School Quality Assurance Unit (SQAU) is of paramount importance in supervising these activities, guaranteeing the successful integration of the curriculum into classrooms and providing comprehensive assistance to both teachers and students throughout the process.
4.3.2
School Quality Assurance Unit Improves Teachers Confidence and Professional Growth

In regards to whether school quality assurance unit is responsible at improving teachers confidence and professional growth, the findings indicated that, 17 (34.7%) respondents strongly agreed with the assertion and 16(32.7%) simply agreed with the assertion. 
On the other hand, 16(32.7%) respondents were of neutral opinion while none of them disagreed the mean and standard deviation of 3.7959 and 0.61168. See table 4.2. These findings implies that school quality assurance unit is responsible at improving teachers confidence and professional growth. 
As if that, was not enough the researcher conducted an interview involving key informants to respond to question “How would you describe the academic activities of school assurance unit in public secondary schools in Bagamoyo District Council”
In response to this District Secondary Education Officers (DSEO) had this to say: 
“……………the primary objective is to guarantee the efficient and uniform implementation of the curriculum throughout all classrooms. This include the evaluation of lesson plans, instructional techniques, and the utilisation of educational materials” (DSEO, 01.08.2024).
The finding, implies that, ISQAU responsibility is to supervise the management of examinations and other evaluations to guarantee their fairness and proper alignment with the curriculum. Furthermore, they scrutinise the outcomes in order to offer constructive criticism to both students and teachers. 
On similar question, one ward education officers (WEO) had the following to say… 
“…..Guaranteeing that educational institutions possess the essential materials, including textbooks, laboratory apparatus, and other instructional tools, to enable efficient acquisition of knowledge. engaging parents, community partners, and other stakeholders in the educational process to guarantee a nurturing learning atmosphere…” (WEO 1, 01.08.2024).
Furthermore, a researcher asked the key respondents to react on: 
“What are the academic activities of school internal quality assurance unit in public secondary schools in Bagamoyo District Council?.............
To respond to this question, one of the HOS had the following to say 
“……Teaching and learning processes are routinely monitored and evaluated by IQA units to verify they adhere to established criteria. This include the monitoring of classroom activities, evaluation of instructional strategies, and appraisal of student achievement……” (HOS 1,02.08.2024.)
The study results imply that, IQSAU provide instructors professional development opportunities, including seminars, training sessions, and peer evaluations, to enhance their teaching methods and techniques. Not only that, but also their activities are necessary to guarantee the efficient implementation of the curriculum and the currency and relevance of instructional materials. This entails collaborating with instructors to synchronise class plans with syllabus objectives. In addition, they scrutinise evaluation data to pinpoint areas that need enhancement. 
4.4 
Teachers' Perception on the Effect of School Quality Assurance Unit on Teaching Activities 

The second objective aimed to assess teachers' perception on the effect of school quality assurance unit on teaching activities. To achieve the objective teachers (n=49) were provided with questionnaires while DSEO, DSQA, SQAT, WEO, HOS and HOD were involved in interview sessions in the data collection processes.. The qualitative data was analysed using content analysis (Table 4.5) while quantitative data was analysed using descriptive analysis, Table 4.4). All aimed to answer corresponding question 2 that stated, What are the teachers’ perceptions on the effect of school internal quality assurance unit on teaching activities? 
Table 4.4: Teachers' Perception on the Effect of School Quality Assurance Unit on Teaching Activities
	Item
	SD
	D
	N
	A
	SA
	Mean
	SD

	Teachers in their right mind they are right to perceive that quality assurance unit activities are incredibly vital for improving not only teaching and learning process but rather the entire school and its outcomes.
	6

12.2%
	9

18.4%
	2

4.1%
	14

29%
	18

36.7%
	3.5918
	1.45657

	Quality assurance unit activities are well known for contributing significantly to the development of various skills which are crucial for not only managing the schools effectively but also for teaching and learning process
	3

6.1%
	5

10.2%
	2

4.1%
	16

33%
	23

47%
	3.2313
	1.03092

	Quality assurance unit activities, when properly carried out, they contribute to the advancement of the skills of an individual and human capital.
	2

4.1%
	8

16.3%
	7

14%
	21

43%
	11

22.4%
	3.1312
	.87498

	Quality assurance unit activities facilitate and enforce schools to strive towards having the necessary teaching and learning resources like science laboratories, libraries, descent classrooms and the like.
	3

6.1%
	7

14.3%
	6

12%
	22

45%
	11

22.4%
	4.2245
	0.62133

	The effectiveness of quality assurance unit activities in teaching and learning depends also on teachers' perceptions of quality assurance officials.
	0

0.0%
	0

0.0%
	5

10.3%
	28

57%
	16

32.7%
	3.9388
	1.00847

	When perception of teachers on quality assurance unit is  positive therefore, effective teaching and learning will take place and meet the expected outcome.
	2

4.1%
	4

8.2%
	2

4.1%
	28

57%
	13

26.5%
	3.2494
	1.02901

	When quality assurance activities include participatory approach, they ensure professional leadership, and quality management, promote collaboration and collegiality with school administrators to implement a shared vision and goals.
	4

8.2%
	3

6.1%


	11

22%


	17

35%


	14

28.6%


	3.4082
	1.33726


Source: Field Data (2024)
SD = Strongly Disagree, D = 
Disagree, N = Neutral, A = Agree, SA = Strongly Agree

4.4.1
Teachers Perceive that Quality Assurance Unit Activities are Incredibly Vital for Improving
In regards to whether teachers in their right mind they are right to perceive that quality assurance unit activities are incredibly vital for improving not only teaching and learning process but rather the entire school and its outcomes, the findings indicated that, 18 (36.7%) respondents strongly agreed with the assertion and 14(29%) simply agreed with the assertion. 
On the other hand, 9(18.4%) respondents simply agreed while 6(12.2%) of the strongly disagreed. Last but not least, 2(4.1%) respondents were of neutral opinion with assertion and the mean and standard deviation of 3.5918 and 01.45657. See table 4.3. These findings implies that teachers in their right mind they are right to perceive that quality assurance unit activities are incredibly vital for improving not only teaching and learning process but rather the entire school and its outcomes. 
4.4.2 
Quality Assurance Unit Activities are Well Known
Quality assurance unit activities are well known for contributing significantly to the development of various skills which are crucial for not only managing the schools effectively but also for teaching and learning process. In regards to whether quality assurance unit activities are well known for contributing significantly to the development of various skills which are crucial for not only managing the schools effectively but also for teaching and learning process, the findings indicated that, 23 (47%) respondents simply agreed with the assertion and 16(33%) strongly agreed with the assertion. 
On the other hand, 5(10.2%) respondents simply disagreed while 3(6.1%) of the respondents strongly disagreed. Last but not least, 2(4.1%) respondents were of neutral opinion with assertion and the mean and standard deviation of 3.2313 and 1.03092. See table 4.3. These findings imply that Quality assurance unit activities are well known for contributing significantly to the development of various skills which are crucial for not only managing the schools effectively but also for teaching and learning process. Furthermore, quality assurance guarantees that instructional techniques are consistently evaluated and revised, resulting in more efficient and captivating learning experiences for students.
4.4.3 
Quality Assurance Unit Activities Contribute to the Advancement of the Skills
In regards to whether Quality assurance unit activities when properly carried out, they contribute to the advancement of the skills of an individual and human capital, the findings indicated that, 21 (43%) respondents simply agreed with the assertion and 11(33%) strongly agreed with the assertion. On the other hand, 8(16.3%) respondents simply disagreed while 2(4.1%) of the respondents strongly disagreed. Last but not least, 7(14%) respondents were of neutral opinion with assertion and the mean and standard deviation of 3.1312 and 0.87498. See table 4.3. 
These findings imply that Quality assurance unit activities, when properly carried out, they contribute to the advancement of the skills of an individual and human capital. Quality assurance (QA) encompasses the meticulous procedures of auditing, testing, and analysis, which demand specialized expertise. Personnel involved in these operations frequently undergo extensive training, therefore augmenting their technical and analytical skills.
4.4.4 
Quality Assurance Unit Activities Facilitate Schools to Teaching and Learning Resources
In regards to whether quality assurance unit activities facilitate and enforce schools to strive towards having the necessary teaching and learning resources like science laboratories, libraries, descent classrooms and the like the findings indicated that, 22(45%) respondents simply agreed with the assertion and 11(22.4%) strongly agreed with the assertion. On the other hand, 7(14.3%) respondents simply disagreed while 6(12%) of the respondents were of neutral opinions. Last but not least, 3(6.1%) respondents were of strongly disagreed with assertion and the mean and standard deviation of 2.4940 and 01.00847. See table 4.4. 
These findings indicated that quality assurance unit activities facilitate and enforce schools to strive towards having the necessary teaching and learning resources like science laboratories, libraries, descent classrooms and the like. Providing schools with the necessary assistance and direction to improve their teaching and learning practices. Providing schools with access to essential materials and resources, such as textbooks, computers, and other instructional tools.
4.4.5 
Effectiveness of the Perception

In regards to the effectiveness of quality assurance unit activities in teaching and learning depends also on teachers' perceptions of quality assurance officials. The findings indicated that, 28(57%) respondents simply agreed with the assertion and 16(32.7%) strongly agreed with the assertion. On the other hand, 5(10%) respondents were of neutral opinions and the mean and standard deviation of 2.4940 and 0
.88529. See table 4.4. These findings imply that the effectiveness of quality assurance unit activities in teaching and learning depends also on teachers' perceptions of quality assurance officials. 
4.4.6 
Perception of Teachers on Quality Assurance Unit
In regards to whether when perception of teachers on quality assurance unit is  positive therefore, effective teaching and learning will take place and meet the expected outcome. The findings indicated that, 28(57%) respondents simply agreed with the assertion and 13(26.5%) strongly agreed with the assertion. On the other hand, 4(8.2%) respondents simply disagreed while 2(4.1%) of the respondent were of neutral opinions and strongly disagreed respectively and the mean and standard deviation of 3.2494 and 1.02901. See table 4.4. These findings implies that when perception of teachers on quality assurance unit is positive therefore, effective teaching and learning will take place and meet the expected outcome. 
4.4.7
Quality Assurance Activities Ensure Professional Leadership
In regards to whether when quality assurance activities include participatory approach, they ensure professional leadership, and quality management; promote collaboration and collegiality with school administrators to implement a shared vision and goals. The findings indicated that, 17(35%) respondents simply agreed with the assertion and 14(28.6%) strongly agreed with the assertion. On the other hand, 11(22%) respondents were of neutral opinions while 4(8.2%) of the respondent strongly disagreed and 3 (6.1%) simply disagreed, and the mean and standard deviation of 3.4082 and 01.33726. See table 4.4. 
These findings implies that when perception of teachers on quality assurance unit is positive therefore, effective teaching and learning will take place and meet the expected outcome.  The total quality management is improved as a result of this joint effort, and it also guarantees that professional leadership is both effective and inclusive.
Table 4.5: Showing Teachers' Perception on the Effect of School Quality Assurance Unit on Teaching Activities

	Category 
	Themes
	Themes explanation

	Teachers’ perception on Quality assurance unit on teaching
	Positive perception
	· Promotion and enhancement of instructional resources.
· Enhances the work performance and professional growth of instructors.
· Influencing the teaching and learning approaches.


Source: Field Data (2024)
As if that was not enough the researcher conducted an interview involving other key informants to react to the question, which asked: 
“…How would you describe teachers’ perceptions on the effect of school internal quality assurance unit on teaching activities…?”. 
“…..In general, teachers have a positive perception of the influence of school internal quality assurance (ISQA) units on instructional programs. Furthermore, Teachers agree that ISQA activities assist enhance their teaching techniques by offering organised feedback and support. This can result in more effective class preparation and delivery…” (WEO 2; 02.08.2024). 
Another key informant had this to say: 
“…Teaching professionals really appreciate the proactive promotion and enhancement of instructional resources by ISQA units, which in turn facilitates better planning and organised learning Not only that, but also, I can say that, teachers believe that ISQA units promote accountability by ensuring that they comply to educational standards and best practices.” (WEO 3:02.08.2024). 

In the same line one of the HOS appeared to be well pleased by the activities offered by the ISQAU. According to him: 
…”.ISQA activities enhances the work performance and professional growth of instructors, therefore positively influencing the teaching and learning approaches and also, ISQA programs frequently involve professional development opportunities, which instructors consider valuable for their growth and skill building.” (HOS 1;03.08.2024).
“…The ISQA activities enhances the work performance and professional growth of instructors, therefore positively influencing the teaching and learning approaches and also, ISQA programs frequently involve professional development opportunities, which instructors consider valuable for their growth and skill building.” (HOS 1;03.08.2024).
The findings above generally suggest that, Internal School Quality Assurance is of a great importance in improving performance in school. They show that, school quality assurance activities are essential for maintaining and enhancing educational standards. They ensure administrators and teachers follow specified norms and promote accountability. Quality assurance identifies opportunities for improvement in teaching techniques and school operations through frequent assessments, resulting in continual improvements in educational delivery.

4.5 
The Challenges Facing the School Quality Assurance Unit
The third objective aimed to assess the challenges facing the school quality assurance unit. To achieve the objective teachers were given questionnaires and key informants were involved in interview sessions in the data collection process. The key informants involved in the study includes, DSEO, DSQA, SQAT, WEO, HOS and HOD. The qualitative data were analysed using content analysis (Table 4.5) while quantitative data was analysed using descriptive analysis (Table 4.4). All aimed to answer corresponding question 3 that stated: what are challenges facing the internal school quality assurance unit in executing their academic activities in public secondary schools in Bagamoyo District? 
Table 4.6: The Challenges Facing the School Quality Assurance Unit
	Item
	SD
	D
	N
	A
	SA
	Mean
	SD

	SQAU is commonly affected by the inadequate human, financial and material resources in fulfilling their activities.
	5

10.2%
	9

18.4%
	9

18.4%
	16

33%
	10

20%
	3.7551
	1.1462

	SQAU is commonly affected by transport problem, and the mushrooming of community schools which hinder quality assurance unit activities' effectiveness.
	4

8.2%
	2

4.1%
	9

18%
	21

43%
	13

27%
	3.197
	1.0543

	Prevailing and most common negative perception of quality assurance unit officers? roles by teachers affect its effective operation.
	6

12.2%
	16

32.7%
	12

25%
	15

31%
	0

0.0%
	2.4602
	0.87498

	The attitude of some of the SQAU officers attitudes are worse to the extent that some teachers are less cooperative with the unit.
	6

12.2%
	9

18.4
	0

0.0%
	21

43%
	13

27%
	3.7143
	1.45774

	Ineffectiveness in implementation of their activities following mistrust, fear and worries bestowed upon teachers.
	10

20.4%
	0

0.0%
	0

0.0%
	23

46.9%
	16

33%
	2.494
	0.88529


Source: Field Data (2024)
SD = Strongly Disagree, D = 
Disagree, N = Neutral, A = Agree, SA = Strongly Agree
4.5.1
Inadequate Human, Financial and Material Resources

In regards to whether SQAU is commonly affected by the inadequate human, financial and material resources in fulfilling their activities. The findings showed that, 16(33%)  respondents simply agreed with the assertion and 10(20%) strongly agreed with the assertion. On the other hand, 9(18.4%) respondents simply disagreed while 9(18.4%) of the respondent were of neutral opinions. Last but not least, 5(10.2%) respondents strongly disagreed respectively and the mean and standard deviation of 3.7551 and 1.1462 See table 4.6. These findings implies that SQAU is commonly affected by the inadequate human, financial and material resources in fulfilling their activities. This is a prevalent problem in several educational institutions, particularly in areas with restricted financing and resource distribution. 
Effective management of human resources is essential for every organisation, particularly in the field of education, encompassing teachers, administrative staff, and support people. Insufficient personnel with the necessary qualifications might result in heightened workloads and exhaustion among current staff, therefore impacting the overall quality of education. Allocation of financial resources is necessary to sustain a range of operations, such as compensating personnel, up keeping infrastructure, and supplying educational resources. Lack of sufficient financial resources is a challenge for schools in fulfilling these fundamental requirements, therefore impeding their capacity to provide high-quality education.
4.5.2 
Transport Problem and the Mushrooming of Community Schools

In regards to whether SQAU is commonly affected by transport problem, and the mushrooming of community schools which hinder quality assurance unit activities' effectiveness. The findings showed that, 21(43%) respondents simply agreed with the assertion and 13(27%) strongly agreed with the assertion. On the other hand, 9(18.4%) respondents were of neutral opinion while 4(8.2%) of the respondent strongly disagreed. Last but not least, 2(4.1%) respondents simply disagreed respectively and the mean and standard deviation of 3.197 and 1.0543 (see, Table 4.6).
These findings imply that SQAU is commonly affected by transport problem, and the mushrooming of community schools which hinder quality assurance unit activities' effectiveness. Transportation challenges can undoubtedly impede the ability of quality assurance professionals to schedule and conduct regular and comprehensive visits to schools. Moreover, the exponential growth of community schools might exert pressure on resources and complicate the need of upholding uniform standards across all educational establishments.
4.5.3 
Prevailing and Most Common Negative Perception

In regards to whether prevailing and most common negative perception of quality assurance unit officers roles by teachers affect its effective operation. The findings showed that, 16(32.7%)  respondents simply disagreed with the assertion and 12(25%) respondents were of neutral opinion with the assertion. On the other hand, 15(31%) respondents were of simply disagreed while 6(12.2%) of the respondent strongly disagreed and the mean and standard deviation of 2.4602 and 0.87498 (see, Table 4.6).
The findings suggests that prevailing and most common negative perception of quality assurance unit officers roles by teachers affect its effective operation. Many educators perceive quality assurance officials as those who identify faults rather than as advocates. This attitude arises from previous encounters in which quality assurance visits were perceived as inspections focused on detecting errors rather than offering constructive criticism. Another adverse view is the apprehension and distress caused by the presence of quality assurance supervisors, which can elicit dread and worry among instructors. This phenomenon might be attributed to the high-stakes character of evaluations and the possible repercussions of unfavourable findings.

4.5.4 
Attitude of Some of the SQAU Officers

In regards to whether the attitude of some of the SQAU officers attitudes are worse to the extent that some teachers are less cooperative with the unit. The findings showed that, 21(43%) respondents simply agreed with the assertion and 13(27%) respondents strongly agreed with the assertion. On the other hand, 9(18.4%) respondents simply disagreed while 6(12.2%) of the respondent strongly disagreed and the mean and standard deviation of 3.7143 and 1.45774 See table 4.6. The study results indicates that SQAU officers attitudes are worse to the extent that some teachers are less cooperative with the unit. This phenomenon might be attributed to the high-stakes character of evaluations and the possible repercussions of unfavourable findings.
4.5.5 
Mistrust, Fear and Worries Bestowed Upon Teachers

In regards to whether the ineffectiveness in implementation of their activities following mistrust, fear and worries bestowed upon teachers. The findings showed that, 23(43.9%) respondents simply agreed with the assertion and 16(33%) respondents strongly agreed with the assertion. On the other hand, 10(20.4%) respondents strongly disagreed and the mean and standard deviation of 2.494 and 0.8852 See table 4.6. The study result showed that ineffectiveness in implementation of their activities following mistrust, fear and worries bestowed upon teachers affect the effectiveness of the SQAU. The presence of mistrust or fear among instructors might result in a dearth of transparent communication, less collaboration, and decreased morale, therefore impeding the overall efficacy of the SQAU. As if that was not enough the researcher conducted an interview with several key informants to examine the challenges hindering ISQA, Table 4.6. 
One head of school had this to say:

“…. Despite the positive perceptions, there are challenges such as lack of time to execute ISQA activities, teacher overload, and insufficient ISQA guidelines and training. But that its self is not enough, school quality assurance officers (SQAOS) frequently exhibit a deficiency in motivation necessary for the proper execution of their responsibilities…..”    (HOS 4;04.08.2024).
On similar question, another head of school had this to say: 
“…..Internal School Quality Assurance (ISQA) units encounter several obstacles that can greatly affect their operations and efficient functioning moreover, not only that, but also deficiency of quality assurance facilities impedes the capacity for comprehensive evaluations. Teachers may be reluctant to accept and execute suggestions from SQAOs. In addition to that, Quality assurance tasks sometimes occur within a constrained timeline, hindering the ability to conduct thorough evaluations. ”. (HOS 5;04.08.2024).
The findings above indicate that, regardless of the aforementioned positive perception. School quality assurance unit is clouded with inconsistency in its performance.  Inconsistencies in performance can significantly diminish the potential advantages of quality assurance initiatives. The system promotes creative teaching approaches one minute and then becomes stymied by bureaucratic obstacles the next. This variability can frustrate instructors, making them less inclined to support the method.
A dependable and consistent quality assurance procedure is required to earn the trust and cooperation of teachers and administrators. Addressing this involves a commitment to ongoing professional development, open communication, and ensuring that the quality assurance team has the resources and support they need to do their jobs successfully.
CHAPTER FIVE

DISCUSSION OF THE FINDINGS
5.1 
Introduction

This chapter aims to examine the impact of information and communication technology on enhancing teaching and learning in Bagamoyo district, Tanzania. The discussion is founded on three particular objectives: to examine the academic activities of school quality assurance unit in public secondary schools in Bagamoyo District Council., and to assess teachers' perception on the effect of school quality assurance unit on teaching activities. Finally, to  determine the challenges facing the school quality assurance unit in executing their academic activities in public secondary schools in Bagamoyo District.
5.2 
The Academic Activities of School Quality Assurance Unit in Schools

The first objective aimed to examine the academic activities of school quality assurance unit in public secondary schools in Bagamoyo District Council. The study indicates that, there are number of activities that are being performed by the school quality assurance which includes, school coordination as one of the key school quality assurance unit activities. But also the study indicates that, the SQAU ought to be conducting monitoring and evaluation on constant basis. 
This finding shows that, monitoring and assessment should be conducted more frequently and consistently to assist sustain teaching and learning standards. Regular evaluations can detect problems as they occur, allowing for prompt action and continuing improvement. Furthermore, constant coaching and feedback can help teachers adjust and improve their approaches more efficiently. The finding is supported by the study of Borg (2019) who showed that, A constant monitoring schedule may help foster a culture of responsibility and openness, increasing everyone's investment in the educational system's success.  The results are also in line with Carron (2018) who postulate that, a constant monitoring schedule may help foster a culture of responsibility and openness, increasing everyone's investment in the educational system's success.

Moreover, the study results indicates that, SQAU is also obliged in giving advice on the delivery models. This implies that, the School Quality Assurance Unit (SQAU) is responsible for not just analysing, but also advising on successful delivery strategies. Their findings can help teachers modify instructional tactics to better suit the requirements of their students, create engaging learning environments, and smoothly integrate technology. The results are supported by the study of Onuma and Okpalanze (2017) who showed that, by giving guidelines on delivery methods, the SQAU guarantees that schools use the most effective, evidence-based approaches. This can result in improved student results, teacher effectiveness, and overall educational experiences. It's all about ensuring that the method education is presented is as effective as the material itself.
The findings indicates that, implementation of curriculum in schools is one of the core activities practiced by SQAU. This suggest that the School Quality Assurance Unit's (SQAU) activity revolves around curriculum implementation. It is critical that schools not only adhere to curricular rules, but also successfully alter them to improve student learning. The results are in line with the study of Kambuga and Dadi (2015) who argued that, focussing on this activity, the SQAU helps guarantee that the curriculum remains relevant while also evolving to suit students' increasing educational requirements. He further argued that, regularly examining how the curriculum is delivered in the classroom and ensuring that it satisfies educational standards.
Giving instructors critical criticism on their instructional approaches and how they might better match with the curriculum objectives.

Furthermore, the results indicated that, school quality assurance unit is responsible at improving teachers confidence and professional growth. Facilitating training sessions and seminars to enhance teachers' comprehension and implementation of the curriculum. The School Quality Assurance Unit (SQAU) plays a crucial role in training and professional development. This indicates that, continuous training enables educators to be informed about the most recent educational methods, technology, and methodologies, so assuring the provision of optimal education.  The study is supported by Ehren (2018) who argued that, eeducation progresses, and professional development enables educators to adjust to changing curriculum, pedagogical methods, and student requirements.
5.3 
Teachers' Perception on the Effect of School Quality Assurance Unit on Teaching Activities
The second objective aimed to assess teachers' perception on the effect of school quality assurance unit on teaching activities. The study indicates that, teachers in their right mind they are right to perceive that quality assurance unit activities are incredibly vital for improving not only teaching and learning process but rather the entire school and its outcomes. This imply that Quality assurance unit activities are well known for contributing significantly to the development of various skills which are crucial for not only managing the schools effectively but also for teaching and learning process. 
It is also clearly seen that, quality assurance guarantees that instructional techniques are consistently evaluated and revised, resulting in more efficient and captivating learning experiences for students. The findings are supported by the study of Ellen (2017) who showed that, teachers frequently possess ambivalent views towards school quality assurance units. They acknowledge the potential advantages these modules offer, including enhanced teaching methodologies and increased student performance. He further showed that, conversely, some educators may perceive the processes as time-consuming and regard them as detrimental rather than beneficial.

The study also showed that, regardless of the importance of the activities, still the aspect of manner is to be considered. This is to say, the manner unto which it is done, it can influence, positive impact of it. The result further imply that Quality assurance unit activities, when properly carried out, they contribute to the advancement of the skills of an individual and human capital. Quality assurance (QA) encompasses the meticulous procedures of auditing, testing, and analysis, which demand specialized expertise. This is supported by the study of Greene and Graham (2019) as indicated in the literature review section that, when properly executed, quality assurance serves as an invaluable instrument for professional growth, offering constructive criticism and fostering a culture of continual improvement. Nonetheless, discrepancies in performance and communication challenges may result in irritation and opposition among educators.
The study results also indicates that, quality assurance unit activities facilitate and enforce schools to strive towards having the necessary teaching and learning resources like science laboratories, libraries, descent classrooms and the like. Providing schools with the necessary assistance and direction to improve their teaching and learning practices. Providing schools with access to essential materials and resources, such as textbooks, computers, and other instructional tools. These resonate the result of Harris (2016) who showed that, the effectiveness of quality assurance unit activities in teaching and learning depends also on teachers' perceptions of quality assurance officials. Johnson (2020) a study conducted in China showed that, when perception of teachers on quality assurance unit is positive therefore, effective teaching and learning would definitely take place and meet the expected outcome.  
The study further indicates that, effective teaching and learning can be attained to meet high performance in the place of well-mannered and place school quality assurance unit. This is supported by the study of Kalof (2022) who showed that, when perception of teachers on quality assurance unit is positive therefore, effective teaching and learning will take place and meet the expected outcome.  
5.4 
Challenges facing the School Quality Assurance Unit in Executing Academic Activities
The third objective aimed to determine the challenges facing the school quality assurance unit in executing their academic activities in public secondary schools in Bagamoyo District. The findings indicates that, there are an array list of the challenges affecting the effectiveness of the school quality assurance unit. It also suggest that despite positive perception teachers have towards the unit, still its effectiveness depends on other factors such as finance, human resources. 
This was supported by several other scholars such as Kambuga (2018) of Nigeria who showed that, SQAU is frequently hindered by insufficient human, financial, and material resources in executing its objectives. This is a common issue in several educational institutions, especially in regions with limited funding and resource allocation. Efficient management of human resources is crucial for all organisations, especially in the educational sector, which includes educators, administrative personnel, and support workers. The study findings are also in line with Kimberlin and Winterstein (2018) whose findings showed that, aadequate people with requisite credentials is essential; their absence may lead to increased workloads and fatigue among existing staff, so compromising the overall quality of instruction. 
The findings also indicated that, the allocation of financial resources is essential to maintain many activities, including staff compensation, infrastructure maintenance, and the provision of educational materials. As supported by Borg (2020) who showed that, the insufficiency of financial resources is a barrier for schools in meeting essential standards, hence hindering their ability to deliver high-quality education. The study also indicated that, negative perception from teachers towards the school quality assurers, negative attitudes of the school quality assurance officers and mistrust, fear and worries bestowed upon teachers was affecting the effectiveness of the quality assurance unit to perform their activities to the fullest level. 

This is compatible with the study of Kambuga (2018) who showed that, these data imply that SQAU is frequently hindered by insufficient human, financial, and material resources in executing its objectives. This is a common issue in several educational institutions, especially in regions with limited funding and resource allocation. Efficient management of human resources is crucial for all organisations, especially in the educational sector, which includes educators, administrative personnel, and support workers. 
Kimberlin and Winterstein (2018) Adequate people with requisite credentials is essential; their absence may lead to increased workloads and fatigue among existing staff, so compromising the overall quality of instruction. The allocation of financial resources is essential to maintain many activities, including staff compensation, infrastructure maintenance, and the provision of educational materials. The insufficiency of financial resources is a barrier for schools in meeting essential standards, hence hindering their ability to deliver high-quality education.
5.5 
Summary of the Chapter

This chapter cover the discussion of the main findings as per specific objectives. The finding showed  that, the academic quality assurance activities, includes, monitoring, evaluation, implementation and professional trainings to teachers. The findings also showed the perception of the teachers towards the school quality assurance. The findings in this showed that, teachers have positive perception on the existence of the unit. They perceive it to have contributed to the advancement of the skills and effectiveness in teaching and learning process. 
The chapter also showed the challenges facing the effectiveness of the school quality assurance unit. The challenges raised includes, inadequate human resources, financial and material resources, prevailing negative perception, bad attitude of the school quality assurance and mistrust, fear and worries.

CHAPTER SIX
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

6.1 
Introduction


This chapter provides a concise overview of the research, along with a conclusion and recommendations about the several issues identified in the study.  The chapter begins by providing a concise overview of the research, followed by a conclusion and suggestions.
6.2 
Summary of the Study 

This study examined the effect of school quality assurance unit on teaching activities.  The study examined the academic activities of school quality assurance unit in public secondary schools in Bagamoyo District Council, assessed teachers' perception on the contribution of school quality assurance unit on teaching activities and determined the challenges facing the school quality assurance unit in executing their academic activities in public secondary schools. The study was conducted in in Bagamoyo district public secondary schools. It faced some limitations related to data accessibility and cooperation from the respondents. 
The limitations were managed by employing good ethical consideration procedures and adoption of the good data collection tools as well as data collections skills such as good rapport development. This study is important to other scholars and to the government more particularly to the Ministry of Education, Science and Technology and the National Quality Assurance Department. The major variables of this study were grounded from the system theory of education. The major assumption of the theory are education is a complex system made up of interrelated components that work together to produce educational outcomes. The other assumption is that, internal school quality assurance mechanisms are seen as a key component of the educational system, responsible for ensuring that students receive high-quality education that prepares them for their future lives. The last assumption is the relationship between internal school quality assurance mechanisms and academic performance can be understood as a feedback loop.  
The study employed pragmatism research paradigm,  a mixed-methods research approach and a descriptive research design. The sample of this study comprised of eighty three (n = 83) which includes, School Quality Assurance Team (08), Heads of Academic Department (07). Heads of School (07), Ward Education Officer (05), District School Quality Assurer (06), District Secondary Education Officer (01) and  teachers (49).
The data were collected through questionnaires and interviews. The data gained through questionnaires were analysed through descriptive analysis Moreover, the data that were collected through interview were analysed through content analysis. This study maintained research ethics by securing a letter of introduction and maintance of anonymity of the respondents.
5.3 
Summary of the Main Findings 

6.3.1 
The Academic Activities of School Quality Assurance Unit in Public Secondary Schools

The findings of the study posited several academic activities of school quality assurance unit. The activities include: school coordination as one of the key school quality assurance unit activities. Apart from coordination, the SQAU was said to be conducting monitoring and evaluation of academic activities and processes on constant basis. Moreover, SQAU was also obliged in giving advice on the teaching delivery models. Other activities identified in the study includes, implementation of curriculum in schools as well as improving teachers confidence and professional growth.
6.3.2 Teachers' Perception on the Effect of School Quality Assurance Unit on Teaching Activities

The study results showed that, teachers perceive that quality assurance unit activities are incredibly vital for improving not only teaching and learning process but rather the entire school and its outcomes. It is also perceived that, quality assurance unit activities are well known for contributing significantly to the development of various skills which are crucial for not only managing the schools effectively but also for teaching and learning process. 
It is also perceived that, Quality assurance unit activities contribute to the advancement of the skills of an individual and human capital. Also, quality assurance unit activities facilitate and enforce schools to strive towards having the necessary teaching and learning resources like science laboratories, libraries, descent classrooms and the like. The effectiveness of quality assurance unit activities in teaching and learning depends also on teachers' perceptions of quality assurance officials. Last but not least, it was perceived that, when quality assurance activities include participatory approach, they ensure professional leadership, and quality management, promote collaboration and collegiality with school administrators to implement a shared vision and goals.
6.3.3 
The Challenges Facing the School Quality Assurance Unit

The results showed that, there are number of challenges facing school quality assurance unit which includes,  inadequate human, financial and material resources in fulfilling their activities and transport problem as well as the mushrooming of community schools which hinder quality assurance unit activities' effectiveness. SQAU is also affected by prevailing and most common negative perception of quality assurance unit officers’ roles by teachers affect its effective operation. Another challenge identified was the attitude of some of the SQAU officers attitudes are worse to the extent that some teachers are less cooperative with the unit. Last but not least, the SQAU is facing the ineffectiveness in implementation of their activities following mistrust, fear and worries bestowed upon teachers.
6.4 
Conclusions

The School Quality Assurance (SQA) Unit plays a pivotal role in improving teaching and learning in schools through the implementation of various academic activities. Its main responsibilities include ensuring that quality assurance procedures are clearly defined, monitored, and followed consistently. The unit ensures proper coordination of academic activities and regular evaluations, fostering the successful implementation of the curriculum in schools. This structured approach enhances teachers' confidence in their teaching methods and encourages continuous improvement in the education process.

Teachers hold a generally positive view of the SQA Unit's impact on teaching activities. They believe that the unit's activities significantly contribute not only to the improvement of teaching and learning processes but also to the overall development of the school. These activities are regarded as essential in cultivating skills that are vital for effective school management, as well as for enhancing the teaching and learning experience. Teachers also perceive that quality assurance activities push schools toward providing the necessary resources for effective teaching, such as science laboratories, libraries, and adequate classrooms. Furthermore, teachers recognize that when the SQA Unit's efforts are carried out properly, they contribute to the development of individual skills and human capital, which ultimately benefits both the school and the community.
The success of the SQA Unit’s activities, however, heavily depends on teachers' perceptions of the unit and its officers. Positive perceptions lead to more effective teaching and learning, whereas negative views can hinder the unit’s impact. When teachers view the SQA Unit's activities as contributing to professional leadership, quality management, and collaboration with school administrators, it promotes a shared vision and collective goals for the school.
Despite these positive perceptions, challenges remain. The SQA Unit is often hindered by a lack of adequate resources, including insufficient human, financial, and material support. Transport issues further complicate the unit's ability to carry out its activities effectively. Additionally, the rapid growth of community schools in the region has increased the pressure on the unit, limiting its ability to maintain quality assurance standards. Teachers’ negative perceptions of the roles and attitudes of some SQA officers also affect the effectiveness of the unit’s operations. Mistrust, fear, and a lack of cooperation from some teachers can prevent the successful implementation of quality assurance initiatives, thereby limiting the unit’s overall impact on the educational process.
6.5 
Recommendations

6.5.1 
Recommendations for Action

Basing on the major findings of this study therefore, the following suggestions are offered for appropriate action in accordance with the importance and value of quality assurance officers. This is based on the findings regarding how these officers' activities impact the teaching and learning process.  
First, there should be resource assessment and allocation: The schools should perform a comprehensive evaluation to pinpoint the precise areas where resources are insufficient. But also, to guarantee maximum utilisation, it is essential to prioritise the deployment of current resources to the most crucial areas which is SQAU.
Furthermore, there should be capacity building: This would allocate resources towards training and development initiatives to augment the professional competencies and capacities of the current workforce. Facilitate ongoing professional development to ensure staff members are well-informed about the most current knowledge and practices.
There should be good financial management: This would establish and execute strong financial management strategies to guarantee optimal utilisation of allocated resources. The school and the unity should establish collaborative relationships with other teachers and the government agencies. Participate in public-private collaborations to get extra resources and assistance. Allocate resources towards technology and new solutions to enhance efficiency and curtail expenses. By adopting these suggestions, SQAU can surmount limitations in resources and enhance its overall efficiency and long-term viability. 
The findings of this study suggest several critical policy implications for enhancing the effectiveness of the School Quality Assurance (SQA) Unit in public secondary schools. First, policies should prioritize the adequate allocation of human, financial, and material resources to strengthen the capacity of the SQA Unit. This would address the resource challenges identified in the study and enable the unit to carry out its activities more effectively.
Second, considering the rapid growth of community schools, policies should focus on integrating these schools into the quality assurance framework. This would ensure that they also benefit from the same level of monitoring and support as public schools, fostering consistency in educational quality across the district. By addressing these policy implications, the SQA Unit can strengthen its role in improving teaching processes, boosting teacher morale, and ultimately enhancing the quality of education in Bagamoyo District.
6.5.2
Recommendations for Further Studies

The current study relied on mixed approach and both interview and questionnaire as its key methods and tools for assessing the influence of SQAU in improvement of teaching and learning. However, there is a need to conduct a new study in which many data collection methods (i.e. focus group discussion, documentary review, Keny informant interview, structured interview and observation) can be employed. This would enrich the conclusion reached. 
The study was conducted to see the influence of the SQAU in teaching and learning process. However, there is a need to explore how curricula are designed, implemented, and evaluated to ensure they meet quality standards and thus the SQAU are guided by them.
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APPENDICES
Appendix I: Questionnaire for Teachers
Introduction
My name is Shabani Rashidi Masimbi, a student per suing a master of education in quality management (MEDQM) of department of education policy, planning and administration. The intention of this questionnaire is to collect information about “the effect of school quality assurance unit in improving teaching in public secondary schools in Bagamoyo district council, Tanzania.”. This research is solely for academic purposes; thus, your information will be valuable and necessary in achieving the study's research aims. The information given is highly confidential and anonymous. To ensure the success of this project, I would like to urge your help and voluntary participation.
A: RESPONDENT PERSONAL INFORMATION

        (Please circle the appropriate answer)
 

	1
	Age
	a.  Between 25- 35

b. Between 36-45

c.  Between  46-55

d.   56 and above 


	2.
	Highest level of education attained
	a. Diploma

b. First degree/advanced diploma

c. Masters degrees

d. Any training/ professional course…………


	4.
	How long have you been working with Bagamoyo District?
	a. Between 1-3

b. Between 4-6

c. Above 6years



B. THE ACADEMIC ACTIVITIES OF SCHOOL QUALITY ASSURANCE UNIT IN PUBLIC SECONDARY SCHOOLS
The following items suggest the academic activities of school quality assurance unit in public secondary schools. Indicate with a tick (√) in the appropriate box the letter suggesting the best alternative answer represented by these statements. The scale is rated from the highest to the lowest degree in the following order: 
Strongly Agree (SA), Agree (A), Undecided (U), Disagree (D), and Strongly Disagree (SD).

	S/N
	Item
	1
	2
	3
	4
	5

	1
	The quality assurance activities are clearly stipulated and followed in the school.
	
	
	
	
	

	2
	School Coordination is one of the key school quality assurance unit activities.
	
	
	
	
	

	3
	Apart from coordination, the SQAU is expected to be conducting monitoring and evaluation on constant basis
	
	
	
	
	

	4
	SQAU is also obliged in giving advice on the delivery models
	
	
	
	
	

	5
	Implementation of curriculum in schools is one of the core activities practiced by SQAU.
	
	
	
	
	

	6
	School quality assurance Unit is responsible at Improving teachers confidence and professional growth
	
	
	
	
	

	7
	Quality assurance officer’s visit to schools, should never be taken as a mere ritual or routine
	
	
	
	
	


Notes: The questionnaire is adapted from (Sumra & Katabaro, 2014).

C. TEACHERS' PERCEPTION ON THE EFFECT OF SCHOOL QUALITY ASSURANCE UNIT ON TEACHING ACTIVITIES
The following items suggest the teachers' perception on the effect of school quality assurance unit on teaching activities. Indicate with a tick (√) in the appropriate box the letter suggesting the best alternative answer represented by these statements. The scale is rated from the highest to the lowest degree in the following order:  
Strongly Disagreed (SD), Disagreed (D), Undecided (U), Agreed (A) and Strongly Agree (SA).

	S/N
	Item
	1
	2
	3
	4
	5

	1
	Teachers in their right mind they are right to perceive that quality assurance unit activities are incredibly vital for improving not only teaching and learning process but rather the entire school and its outcomes.
	
	
	
	
	

	2
	Quality assurance unit activities are well known for contributing significantly to the development of various skills which are crucial for not only managing the schools effectively but also for teaching and learning process
	
	
	
	
	

	3
	quality assurance unit activities, when properly carried out, they contribute to the advancement of the skills of an individual and human capital.
	
	
	
	
	

	4
	Also, quality assurance unit activities facilitate and enforce schools to strive towards having the necessary teaching and learning resources like science laboratories, libraries, descent classrooms and the like
	
	
	
	
	

	5
	The effectiveness of quality assurance unit activities in teaching and learning depends also on teachers' perceptions of quality assurance officials.
	
	
	
	
	

	6
	When perception of teachers on quality assurance unit is  positive therefore, effective teaching and learning will take place and meet the expected outcome.
	
	
	
	
	

	7
	When quality assurance activities include participatory approach, they ensure professional leadership, and quality management, promote collaboration and collegiality with school administrators to implement a shared vision and goals
	
	
	
	
	


Notes: The questionnaire is adapted from (Sumra & Katabaro, 2014).

C. 
CHALLENGES FACING THE SCHOOL QUALITY ASSURANCE UNIT IN EXECUTING THEIR ACADEMIC ACTIVITIES IN PUBLIC SECONDARY SCHOOLS 

The following items suggest the challenges facing the school quality assurance unit in executing their academic activities in public secondary schools in Bagamoyo District. Indicate with a tick (√) in the appropriate box the letter suggesting the best alternative answer represented by these statements. The scale is rated from the highest to the lowest degree in the following order: 
Strongly Disagreed (SD), Disagreed (D), Undecided (U), Agreed (A) and Strongly Agree (SA).

	S/N
	Item
	1
	2
	3
	4
	5

	1
	SQAU is commonly affected by the inadequate human, financial and material resources in fulfilling their activities
	
	
	
	
	

	2
	SQAU is commonly affected by transport problem, and the mushrooming of community schools which hinder quality assurance unit activities' effectiveness.
	
	
	
	
	

	3
	Prevailing and most common negative perception of quality assurance unit officers’ roles by teachers affect its effective operation.
	
	
	
	
	

	4
	The attitude of some of the SQAU officers attitudes are worse to the extent that some teachers are less cooperative with the unit.
	
	
	
	
	

	5
	Ineffectiveness in implementation of their activities following mistrust, fear and worries bestowed upon teachers
	
	
	
	
	

	6
	SQAU is affected by incomplete information from Headteachers and delay in action on recommendations by Head teachers.  
	
	
	
	
	


Notes: The questionnaire is adapted from (Sumra & Katabaro, 2014).

Appendix II: An Interview Guide for District Secondary Education Officers
(i) How would you describe the academic activities of school assurance unit in public secondary schools in Bagamoyo District Council.
(ii) What are the academic activities of school internal quality assurance unit in public secondary schools in Bagamoyo District Council?
(iii) How would you describe teachers’ perceptions on the effect of school internal l quality assurance unit on teaching activities? 

(iv) What are the teachers’ perceptions on the effect of school internal quality assurance unit on teaching activities? 

(v) What are the challenges facing the internal school quality assurance unit in executing their academic activities in public secondary schools in Bagamoyo District?

(vi) How are the challenges of internal school quality assurance unit affect their activities?

Appendix III: An Interview Guide for Ward Education Officers
(i) How would you describe the academic activities of school assurance unit in public secondary schools in Bagamoyo District Council.
(ii) What are the academic activities of school internal quality assurance unit in public secondary schools in Bagamoyo District Council?
(iii) How would you describe teachers’ perceptions on the effect of school internal l quality assurance unit on teaching activities? 

(iv) What are the teachers’ perceptions on the effect of school internal l quality assurance unit on teaching activities? 

(v) What are the challenges facing the internal school quality assurance unit in executing their academic activities in public secondary schools in Bagamoyo District?

(vi) How are the challenges of internal school quality assurance unit affect their activities?

Appendix IV: An Interview Guide for Head of Secondary Schools
(i) How would you describe the academic activities of school assurance unit in public secondary schools in Bagamoyo District Council.
(ii) What are the academic activities of school internal quality assurance unit in public secondary schools in Bagamoyo District Council?
(iii) How would you describe teachers’ perceptions on the effect of school internal l quality assurance unit on teaching activities? 

(iv) What are the teachers’ perceptions on the effect of school internal l quality assurance unit on teaching activities? 

(v) What are the challenges facing the internal school quality assurance unit in executing their academic activities in public secondary schools in Bagamoyo District?

(vi) How are the challenges of internal school quality assurance unit affect their activities?

Appendix V: An Interview Guide for Ward Education Officers
(i) How would you describe the academic activities of school assurance unit in public secondary schools in Bagamoyo District Council.
(ii) What are the academic activities of school internal quality assurance unit in public secondary schools in Bagamoyo District Council?
(iii) How would you describe teachers’ perceptions on the effect of school internal l quality assurance unit on teaching activities? 

(iv) What are the teachers’ perceptions on the effect of school internal l quality assurance unit on teaching activities? 

(v) What are the challenges facing the internal school quality assurance unit in executing their academic activities in public secondary schools in Bagamoyo District?

(vi) How are the challenges of internal school quality assurance unit affect their activities?

Appendix VI: An Interview Guide for Internal School Quality Assurance Unit
(i) How would you describe the academic activities of school assurance unit in public secondary schools in Bagamoyo District Council.
(ii) What are the academic activities of school internal quality assurance unit in public secondary schools in Bagamoyo District Council?
(iii) How would you describe teachers’ perceptions on the effect of school internal l quality assurance unit on teaching activities? 

(iv) What are the teachers’ perceptions on the effect of school internal l quality assurance unit on teaching activities? 

(v) What are the challenges facing the internal school quality assurance unit in executing their academic activities in public secondary schools in Bagamoyo District?

(vi) How are the challenges of internal school quality assurance unit affect their activities?

Appendix VII: Research Clearance Letter
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Secondary Schools Bagamoyo District council Tanzania™. He will collect her data at
your office from July3< , 2024 to 31 July 2024.

4. In case you need any further information, kindly do not hesitate to contact the
Deputy Vice Chancellor (Academic) of the Open University of Tanzania, P.O.Box 23409,
Dar s Salaam. Tel: 022-2-2668820 We lastly thank you in advance for your assumed
‘cooperation and faciltation of this research academic actvity.

Yours sincerely,
‘THE OPEN UNIVERSITY OF TANZANIA

Prof.Gwahula Raphael Kimamala

For: VICE CHANCELLOR
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