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ABSTRACT

This study assessed the role of school inspectors in enhancing academic performance of secondary schools in Newala Town Council. The study aimed to: examine teachers’ perceptions on school inspectors’ behaviors in schools; examine the ways of school inspectors in enhancing students’ academic performance; explore characteristics of school inspections that contribute to the improvement of the educational quality of schools. The study was grounded in Scientific Management Theory. It employed descriptive research design and mixed methods to collect data through questionnaires and interviews. Data were collected from 85 respondents and school Documentary review. The findings revealed that teachers held positive perceptions on school inspectors’ behaviours (e.g. inspecting schools every academic year, providing advice on how to improve teaching and cooperating with teachers to improve students learning) in schools. It was also revealed that school inspectors enhance academic performance in the following ways: providing advice to teachers, providing recommendations, making follow ups and supporting teachers in enhancing students’ academic performance. Moreover, continuous monitoring and checking of classroom activities were the characteristics of school inspection which enhance the educational quality of schools. The study recommended school inspectors to maintain professionalism when inspecting schools and also demonstrate how to teach topics that are more challenging to teachers.

Keywords: School Inspection, Continuous Monitoring and Improved Education Quality.
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CHAPTER ONE

INTRODUCTION AND BACKGROUND OF THE STUDY
1.1 
Introduction

School inspection entails procedures that aim to improve the teachers’ responsibilities in teaching and learning processes in order to improve students’ learning and school academic performance in general. Chapter one presents the background of the study, statement of the problem, objectives of the study, research questions, scope of the study, significance of the study, limitation of the study and definition of key terms.
1.2 
Background to the Problem
Globally, the idea of school inspection for enhancing accountability and school performance in education is not new. The idea was well eminent since the early days of public education in the last half of 18th century. The idea was first initiated in France by Napoleon’s regime (Grauwe, 2007). In 1801, the Dutch Inspectorate of Education started, and it is still one of the oldest Inspectorates in Europe (Ehren & Honingh, 2011). It was then adopted in the United Kingdom (UK), in 1839, when the first school inspection was announced by Majesty’s Inspectorate (HMI) (Wilcox, 2000; Macbeath, 2006). Inspection in education promotes accountability in teaching and learning process, which, in turn, enhances school performance. The accountability in education enhances teacher’s commitment to provide the students with better education (Ehren & Visscher, 2006; Sergiovanni & Starratt, 2007). 
For the intention of meeting students’ learning needs and teachers’ accountability in teaching, the United States of America (USA) with the No Child Left Behind (NCLB) policy established the idea of inspection in schools to enhance teachers’ accountability (Sergiovanni & Starratt, 2007). In the Middle East, many countries carried out school inspection services following independence (Grauwe, 2001). In African countries, such as Tanzania, school inspection services started in 1903 when the country was under German colonial rule (Haule, 2012). The system of inspection has witnessed continuous improvement and reforms at all levels, from the organization to the goals and purpose, as well as processes. 
School inspection has main two functions in education sector. These are to monitor teaching and learning process and ensure the quality of education in the society. Moreover, school inspection ensures the implementation of national goals and objectives through external evaluation as the counter balance of teachers’ accountability in teaching and learning and school academic performance (Hoyle & Wallace, 2005). 
School inspection plays a significant role in ensuring the quality of education, as it is almost the sole method by which governments can ensure and evaluate the quality of education. Moreover, governments are unable to implement the national policies and goals without school inspection. Nevertheless, by running school inspections, governments can meet the challenges of globalization by creating a competitive workforce (Segerholm, 2018; Kemethofer et al., 2017; Wilcox, 2000). 
The purpose of school inspection is to guarantee that schools meet the legal requirements of the state to ensure the legitimacy of the received financial support. Secondly; school inspection has to encourage schools to provide students with a satisfactory level of education, and to increase their capability for student achievement (Ehren & Honingh, 2012). 
There are varied views about the impact of school inspection on teaching and learning, ranging from positive to negative impact on teachers’ and learners’ emotions (Tunç, İnandı & Gündüz, 2015), classroom practice and needless extra work on teachers, which affect their professional development (Rosenthal, 2004).
1.3 
Statement of the Problem

Inspecting schools globally aims at ensuring teachers’ accountability, commitment and respect in their work so as to enhance school performance. In Tanzania, school inspection was introduced in 1903 to make teachers more committed to their responsibilities in improving school performance (Greatbatch & Tate, 2019). School inspection aims at enabling school inspectors to monitor teaching and learning process in schools and ensure the quality of education, as teachers will be committed to their responsibilities.
For a number of years there has been a national refrain of disapproval concerning the decline of academic performance in the form four secondary school examination results. For instance, the 2012 form four results exposed that 65.5% of the students who sat for the examinations failed completely (Balile, 2013). The implication of these results is that out of 397,132 students who did the examination, only 126,851 students passed. This situation forced the Prime Minister of Tanzania to form a commission of investigation on the causes and challenges that might have grounded the observed poor academic performance. 
The results were Newala Town council had few secondary school teachers especially science subjects’ teachers and for consecutive three (3) years, secondary schools were not inspected in Newala Town council. Although school inspectors conduct school inspection to guarantee t schools compliance with educational standards and to support schools to improve the education quality and students’ academic performance, yet the situation has not changed.
Despite the government plan to conduct school inspections to improve school performance, there is still massive failure in the form four examination results in Newala Town Council. If the situation is not resolved, it will lead to more ignorant people something that compromises with the visualized outcomes of the Tanzania Development Vision, which foresees that by 2025, the nation should be free of ignorance and hence sufficiently educated (URT, 2010). School inspectors are authorized to make sure that there is quality education in the country. All other factors, to a large extent, depend on the information by the school inspection. Based on the continually massive failure in the form four examination results in Newala Town Council, this study aims to assess the role of school inspectors in enhancing secondary school academic performance in Newala Town Council.
1.4 
Objectives of the Study

1.4.1 
General Objective

The general objective of this study was to investigate the role of school inspectors in enhancing secondary school academic performance in Newala Town Council.
1.4.2 
Specific Objectives

(i) To examine teachers’ perceptions on school inspectors’ behaviors in schools.

(ii) To determine ways school inspectors enhance students’ academic performance. 

(iii) To determine ideal school inspection processes for instructional improvement in secondary schools.
1.5 
Research Questions

(i) What are the teachers’ perceptions on school inspectors’ behaviors in schools?
(ii) How do school inspectors enhance students’ academic performance?

(iii) What are the ideal school inspection processes for instructional improvement in secondary schools?
1.6 
Scope of the Study

This study focused on investigating the role of school inspectors in enhancing schools’ performance in Newala Town Council. Generally, there are various factors for improving school performance; such factors are presence of enough books, presence of libraries, laboratories and enough qualified teachers. However, the current study intended to deal with the school inspection factor. The study was guided by three objectives, namely: to examine the teachers’ perceptions in school inspectors’ behaviors in schools; to determine how school inspectors enhance schools’ academic performance and; to explore ideal school inspection processes for instructional improvement in secondary schools. The sample comprised of town council education officer, head of schools, chairpersons of school committees, secondary school teachers, ward education offices, and school inspectors.
1.7 
Significance of the Study

Findings of this study were expected to add knowledge on the role of school inspectors in enhancing secondary school academic performance. Furthermore, the information obtained from the study were expected to add awareness to education stakeholders such as teachers, heads of schools, Ward Education Officers (WEOs), policy makers and the Ministry of Education, Science and Technology (MoEST) on what was going on in Newala Town Council on issues related to school inspection. It was also expected that the findings of this study would help to accelerate efficiency of inspection process in Newala Town Council and provide valuable information to the school inspectors on how to support improving students’ academic performance. 
1.8
Limitation of the Study

The study was conducted in Newala Town Council Mtwara region and involved eleven (11) government secondary schools, which perform poorly in national examinations. The researcher faced a challenge of unavailability of public transport to visit selected secondary schools. To solve this challenge, the researcher meets with respondents after working hours and hired a motorcycle to visit his respondents.
The study was also limited by willingness of respondents to spare their time for interview and to timely fill in and return the questionnaires provided to. To solve this challenge, the researcher built a rapport with respondents and politely explained to them the purpose of his study to convince them to spare their little time to fill in the questionnaires.
1.9 
Definition of Key Terms

Academic Performance

Academic performance is the educational goal that is achieved by a student, teacher or institution over a certain period. This is measured either by examinations or continuous assessments and the goal may differ from an individual or institution to another (Grauwe, 2007). The most critical aspect in the definition of Grauwe is that performance is examined by examinations or assessments, which are endless. This definition is relevant in this research, which seeks to examine the role of school inspection in improving academic performance.
School inspections

School inspection is an essential instrument of the government, and in particular of the Ministry of Education, which can use it to ensure that performance in schools is improving. Its impact, however, depends on how it is done, and whether the results are used as a tool to drive improvement of school performance (Jefferey & Wood, 1998). If inspections are not done effectively, if communication and feedback is lacking, if there is no follow up on recommendations, and if there is no way of assessing whether inspections deliver or not, then school inspections can be reduced to a waste of useful public resources and time. This definition above shows that better performance will never be attained if there is no clearly and good school inspections.
Performance

Performance is one of the words whose definition is very flexible as everyone places the concept that suits best, and letting the context take care of the definition (Lupimo, 2014).
1.10 
Organization of the Study

Basically the study is divided into five Chapters. Chapter One presents an introduction which involves various sections such as background of the study, statement of the problem, objectives of the study, research questions, scope of the study, significance of the study, limitations of the study, definition of key terms and organization of the study. Chapter Two comprises of the comprehensive review of literature, covering theoretical literature in which the theory guiding this study was reviewed. 
In addition to that, the chapter also presents the empirical literature review which focusses on school inspection, school inspection practices, school academic performance, and teachers’ perceptions on school inspectors’ behavior, school inspection and school academic performance, characteristics of school inspections for improvement of education in schools. The chapter ends by showing a research gap and conceptual framework. Chapter three presents the research methodology. It specifically presents research paradigm, research approach, research design, area of the study, population of the study, sampling techniques and sample size, data collection methods, validity and reliability of research instruments, data analysis, logistical issues and ethical considerations. Chapter four presents the demographic information, presentation and discussion of the findings focusing on teachers’ perceptions on school inspectors’ behavior in schools and the roles of school inspectors in students’ academic performance. Chapter five is all about the summary of the study, summary of the findings, conclusions and recommendations.
CHAPTER TWO

LITERATURE REVIEW
2.1 
Introduction

This chapter presents literature review with respect to the major issues of the study. The review involves theoretical literature review, empirical literature review, research gap and conceptual framework.
2.2 
Theoretical Literature Review

2.2.1 
School Inspection

The term inspection originates from the verb ‘inspect’ which Oxford Dictionary of English defines as a process of making an official visit to an organization for the sake of checking standards. Thus school inspection is the specific circumstance aimed to observe and assess teaching and learning at a specific school. It is the endless process of assisting the school based on common visits which pay attention to either a single or several components of the school (Nkechi et al., 2013). This definition focuses on the function of school inspection, which is to evaluate the performance of the school based on the set standards.
The name inspection however, in 1978 became governing bodies that had passed in the ‘Education Act No. 25; an Act which intended to provide a better development and management of the National Education system. For example, it addressed the needs of children within the school environment; the need for quality teaching and qualified teachers; a healthy and educational environment with access to various resources and materials and a set curriculum approved by the education commissioner. Furthermore, the Act made education compulsory for children aged seven to thirteen; this caused a massive increase in the amount of children attending school. The influx of children attending primary school ensued the development of more primary schools; this increase resulted in a high demand for qualified teachers. 
2.2.2
School Inspection Practices

School inspection refers to the process of critical examination of one or more aspects of the school and its programme. Historically speaking, inspection means to enforce control on the educational system and authority as an executive arm of the government (Segerholm, 2017). The process of inspecting school involves checking all teaching materials such as scheme of works, lesson plans, lesson notes, observing actual teaching activities to see if they meet specific requirements and standards.
The practices of school inspections have the tendencies of providing recommendations on the progress that have been made and seen on teaching and learning in a particular school. The recommendations however, have implications that may result into the school management being accepting them or rejecting them by schools for various reasons. One of the reasons may be generated from the nature of inspection processes (i.e. authoritative vs democratic inspection processes and procedures). Hence, the inspection procesess may end up being theoretical rather in practical. That is when it is not aligning with the school contexts-reality; require extra resources; and sometimes they are generic; and repetitive from school to school (FrøLich, 2011).
Some teachers and school leaders believe that school inspections have a positive impact on teachers’ classroom performance as they enhance teaching and learning strategies and provide teachers with the skills they need (Segerholm, 2017). They believe that during inspection, school inspectors give recommendations to teachers and school management on how best to teach the students and create a suitable learning environment. 
2.2.3 
School Academic Performance

School academic performance is associated with school inspection. Ehren and Honingh (2012) established that school academic performance has direct relation with the school inspection. This is due to the fact that the intended effects of school inspections are to improve school performance and achieve a high quality of education. Hence, school academic performance is solely defined as the added value of student achievement (Ehren & Honingh, 2012).
In schools, teachers are inspected by the inspectors during inspection to see the teachers’ commitment and achievement in the teaching and learning process. During school inspection, inspectors record the evidence about the teachers’ achievement, behaviour and on the other side they record head of schools’ management and leadership styles they apply in their schools to achieve students’ academic performance (Ehren & Honingh, 2012).
2.2.4 
Scientific Management Theory

Scientific Management theory was developed by Fredrick Winston Taylor in the 1880s. This theory focuses on how to manage the work efficiently and to plan a means that improves labour productivity (Sergiovanni & Starratt, 2007; Hoyle & Wallace, 2005). However, this theory is condemned for extravagating workers (teachers) as machinery and assassinating their creativity (Sergiovanni & Starratt, 2007). Taylor asserts that workers, in this case teachers, need to feel compliance and also follow the instructions of their superiors (Hoyle & Wallace, 2005). And, they propose that selecting employees carefully and enhance their professional training; using incentives to motivate workers according to their adherence to the work; controlling the work process and linking the wages to the performance were approaches to improve worker’s productivity.
In the United States of America (USA), this theory was put into practice in education in the 1920s, and it was associated with school inspections in the 1980s (Sergiovanni &Starratt, 2007; Hoyle &Wallace, 2005). In the United Kingdom (UK), the theory was made unambiguous in education, and it has led the government to focus on developing the science of job. This theory is accepted to guide this study because it acknowledges that teachers need to feel compliance and also need to follow instructions of their superiors (Hoyle & Wallace, 2005). The theory states further the approaches for improving workers’ productivities; these are: selecting employees (teachers) carefully and enhancing their professional training; using incentives to motivate workers according to their adherence to the work; controlling the work process and linking the wages to the performance. If these are done to teachers’ then there is high possibility of improving academic performance in schools. 
In schools especially in Tanzania, teachers are obligated to prepare their Scheme of Work and Lesson Plans for every subject they teach. They are also required to implement the teaching and learning process in accordance to the topics and time as planned in their schemes of work and lesson plans. If this is effectively done, then the teachers are said to improve students’ academic performance. Hence, they have done their work effectively (Pmoralg.go.tz, 2014).
Moreover, teachers should prepare Lesson Plans for every lesson they teach. They have to teach the number of periods as indicated in their schemes of work. If the teacher teaches all periods as indicated on the timetable and as shown in the scheme work then such kind of a teacher is likely to improve the school academic performance (Pmoralg.go.tz, 2014).
Teachers’ documents are the basis of School Inspectors in the process of academic inspections as the school inspectors inspect documents like class journal, subject log books, lesson notes, and departmental meeting documents. The presence of such documents verifies that teachers are committed to their work in the process of teaching and learning to improve the academic performance (Pmoralg.go.tz, 2014).
2.3 
Empirical Literature Review

A number of studies related to the role of school inspectors in enhancing performance of schools have been conducted. Basically one filament of research concentrated on the role of school inspectors in enhancing school performance. 
2.3.1 
Teachers Perception on School Inspectors’ Behaviours

Chapman (2001) conducted a study to investigate teachers’ perceptions, responses and intentions to change their practice as a result of an inspection in the United Kingdom in five secondary schools. The results of this study indicated that an appropriate level of high quality feedback from inspectors may be the key to teachers’ intention to change classroom practice as a result of the inspection. About 20% of the teachers felt that the feedback received from the inspectors prompted them to change aspects of their teaching practice.
The acceptance or rejection of school inspection depends upon the way teachers perceive the inspection process. Some teachers do not perceive well the inspections and this hinders their cooperation with the inspectors during the inspection. This is because of the low level of involvement in the whole process. Some inspectors also treat the teachers very harshly flouting the principle of friendship. This means that teachers understand that inspections are useful in enhancing academic performance but the friendly interaction between teachers and inspectors is a sine qua non (Haule, 2012; Machumu, 2012). The current study aimed to assess the role of school inspectors in enhancing school performance of secondary school in Newala Town Council. 
It used qualitative and quantitative approaches to get teachers’ perceptions on school inspectors’ behaviours in schools, roles of school inspectors in enhancing students’ academic performance and explore characteristics of school inspections that contribute to the effect on the improvement of the educational quality of schools. It was expected that the results of this study would reveal the same results of teachers being happy and cooperating with inspectors and provide cooperation to inspectors during inspection. However, the findings of the current study were similar to prior reviewed study in the aspect of inspectors providing advice to teachers on how to improve school academic performance.
Machumu (2012) conducted a study in Bunda district on the secondary school teachers’ attitudes towards school inspection. The purpose of this study was to investigate secondary school teacher’s attitude towards school inspection in Tanzania. Specifically, the study was objected to assess whether or not the roles of secondary school inspection were met and to explore secondary school teacher’s attitude towards school inspection. 
The study employed mixed methods research for data collection and analysis with cross-sectional survey and case study design. The study involved ten secondary schools (private and government). The study involved District Education Officers, and heads of schools, academic masters/mistresses and classroom teachers. The findings indicated that secondary school teachers had a positive attitude towards school inspection. It was found that some school inspectors still had elements of the traditional approach to school inspection being conservative and reluctant to accept changes in the practices of school inspection.
Haule (2012) conducted a study in Mbeya region to investigate the impact of school inspection on teaching and learning in primary school education in Tanzania. The data was collected qualitatively from head teachers, classroom teachers, school inspectors, and a District Education Officer (DEO). The findings indicate that school inspectors gave some advice to teachers on how to teach and help the pupils with learning difficulties. However, it was found that school inspectors did not regularly visit the classroom for lesson observations to identify the strengths and weaknesses of teachers for the improvement of teaching and learning. 
The findings also indicate that school inspectors focused on the professional documents only when evaluating the teachers’ work performance without classroom observation and helping teachers on how to teach more challenging topics that could be the added value of the school inspection. It was recommended that for teachers to grow professionally and improve the quality of teaching and learning in primary schools, school inspectors need to carry out classroom observations and be trained based on the subject matter. 
2.3.2
School Inspectors and Schools’ Academic Performance

Luginbuhl et al. (2009) conducted a study to investigate whether school inspections of the Dutch Inspectorate of Education had any role in raising the test scores of pupils in primary education. The findings of their study revealed that school inspection enhanced school academic performance though the effects were quite small and not always statistically significant. 
Therefore, they concluded that school inspections do no harm, but seem to have little or no effect on student performance. The previous study is related to the current study in the aspect of inspectors inspected schools and recommend the way of teaching process but they differ in approaches. While, the current study used mixed methods approach, the previous study used qualitative approach to get the teachers’ perception on the role of school inspectors on improving school academic performance.  Findings from this study were expected to reveal that that inspectors would not make follow up of the recommended advice on how to improve teaching due to lack of funds; Conversely, findings show that the school inspectors regularly made follow ups.
Similarly, Shaw et al. (2003) conducted a study in United Kingdom on the role of school inspection on student achievement results. Findings revealed that in schools where the achievement of students was already much higher or lower than the average, a slight improvement on examination achievement was noticeable. Findings reveal that inspection visits had no positive effect in schools where students’ achievement was average. Shaw et al.’s study is similar to the current study except that the former was conducted in the United Kingdom whereas the current one was conducted in Newala District Council. The differences of the contexts may also cause managerial differences that may affect results. 
Therefore, the current study aimed to assess the role of school inspectors on enhancing school performance of secondary school in Newala Town Council using descriptive research design to get teachers’ perception on the role of school inspectors in enhancing school performance of secondary school in Newala Town Council. The current study was expected to reveal that school inspectors would not make follow ups of their recommendations due to lack of money; conversely, the school inspectors made regular follow ups to see the implementation of the recommended advice.
Rosenthal’s (2004) study ‘Do school inspections improve school quality’ that was conducted in the United Kingdom found a negative effect of school inspection on the exam performance in the year of the inspection. In absolute terms, the magnitude is small, but nevertheless significantly negative. This entails that in the United Kingdom school inspection has a negative relationship with school academic performance. The current study in Newala aimed to assess the role of school inspectors in enhancing performance of schools in Newala Town Council. It used a descriptive research design to get teachers’ perception on the role of inspectors in enhancing performance of schools. It was expected that the results of this study would reveal the same results that school inspection had negative relationship with school academic performance but the results revealed contrary.
Olagboye (2004) contends that the roles of school inspectors are important in enhancing academic performance in schools. They are to keep teachers alongside each other of new trends in the teaching methodology of the various subjects in the curriculum. They also intend to inspect all schools and colleges below tertiary level and ensure that they are being run according to the national policy and objectives. They determine that schools are functioning optimally and that public funds are being judiciously expended in this connection. 
School inspectors focus on assessing and reporting on the effectiveness of the teaching-learning process in the schools and colleges and reporting on the efficiency and effectiveness of teachers in the schools and colleges. They give advice on maximum utilization of available limited educational resources, and supply the ministry of education with current information, including statistics on education standards, problems and potentialities of the schools and inspected colleges. School inspectors inspect schools and colleges with the purpose of recommending them to the government for approval or accreditation and recognition for external examinations. 

Olagboye (2004) further added that school inspectors have the role of examining the accounts and records that are required to be kept by schools and colleges in accordance with relevant Education Law and Regulations, offering professional assistance and guidance to teachers and school heads on how best to improve the teaching-learning process as well as class and school level environments so as to enhance school academic performance.
From the above outlined roles, one can say that school inspectors have three major roles in enhancing school performance. These roles are inspection role, advisory role and development role. In the inspection role, the school inspectors play the following activities. Monitoring, assessing and evaluating the quality of school instruction, school organization and management and school environment (URT, 2008).
With regards to an advisory role, the school inspectors are expected to disseminate information on accepted practices and innovation, curriculum implementation and reviews, identifying training needs and organize programmes close to school training and advice on establishing new schools. As far as development is concerned, the school inspectors shall initiate, encourage and support school projects of the development nature in schools (URT, 2008).
A study conducted by Kasanda (2015) on the roles of secondary school inspection in raising school standards in Tanzania, revealed that, teachers considered school inspection as important in raising the school standards but they were put off by the arrogant behaviour of some of the school inspectors. Teachers were not happy with the fact that most of the time school inspectors did not bother to provide feedback on their inspection, the aspect which is among the characteristics of school inspections that contribute to the effect on the improvement of the educational quality of schools. The researcher suggested changing behaviour of school inspectors from that of top down to that of the horizontal in order to change the current negative relations.
2.3.3
Characteristics of School Inspections for improvement of Education in Schools

Ehren and Visscher (2008) conducted a study on the relation between school inspections and school improvement. In ten case studies of Dutch primary schools, the data was collected in seven different methods in a two-year period: before, during and after an inspection visit of the Dutch Inspectorate of Education. The results showed that the inspection of schools alone will not automatically improve schools. The interactions of the characteristics of inspections and schools may or may not lead to school improvement. What appears to make a difference in promoting school improvement are the provision of feedback about weaknesses, the assessment of these weak points as unsatisfactory, and the agreements between an inspector and school regarding improvement activities.
The study conducted by Dedering and Muller (2011) in Germany showed that feedback by the inspectors plays an important role. In the survey of 468 principals of primary and secondary schools in Germany, it became clear that school inspections provided the school with knowledge they so far lacked. Around 85 % of the principals found that feedback at the end of the inspection visit, and also the feedback in the inspection report, is useful and meaningful for the development process of the school. 

2.4
Research Gap

School inspection is an important service in education systems. It means to ensure educational quality in schools, to guarantee accountability to the public and to support schools in continuous improvement of the teaching and learning process. The visited literature (e.g. Rosenthal, 2004; Haule, 2012; Machumu, 2012) reveal various studies conducted within and outside Tanzania explaining the roles of inspectors in enhancing school academic performance. 
Despite the presence of studies conducted in Tanzania such as Kasanda (2015), Haule (2012) and Machumu (2012), none of them was conducted in Newala Town Council thus creating the gap of knowledge whether the inspectors in Newala Town Council are performing the same roles to enhance schools’ academic performance or not as there is mass failure of form four national examination results. Thus this study intends to fill in this gap by conducting this study in Newala Town council.
2.5 
Conceptual Framework
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Figure 2.1: School Inspection and School Academic Performance
Source: Researcher’s Insight (2022).

A conceptual Framework is a basic structure of research consisting of certain theoretical thoughts and ideas that a researcher wants to study or analyze. The conceptual framework shown in Figure 2.1reveals a set of associations linking independent variables and dependent variable. Independent variables influence dependent variable. In this study the independent variables were school inspector who assesses teaching and learning process, assesses resources and provides feedback to teachers, school managers and the entire management of education. 
This study assumes that the actions of school inspectors would lead to improved teaching and learning environment and processes. The process of school inspection also develops teachers’ knowledge and skills through the feedback they receive from school inspectors. Training can also be provided to school administrators, teachers and non-teaching staff. All these would eventually necessitate enhanced effective teaching and learning and school academic performance in general. The researcher was in lines with Mbogo et al. (2012) who posited that the presence of school inspectors, school inspectors assessing teaching and learning process, assessing teaching and learning resources and timely providing feedback may lead to enhanced teaching and learning, and academic performance.
CHAPTER THREE

RESEARCH METHODOLOGY

3.1 
Introduction

This chapter presents the research methodology, which encompasses research design, area of the study, and population of the study, sample and sampling techniques data collection methods and data analysis.
3.2 
Research Paradigm

The research paradigm is the framework into which the theories and practices of the study fits to create the research plan. The research paradigm foundation guides all areas of the research plan, it includes the aim of the study, research question, instruments or measurements to be used, and analysis methods (Saunders et al., 2019). There are three world’s philosophical views namely:  positivism, constructivism, and pragmatism (Creswell, 2013). This study employed pragmatism paradigm, bearing in mind quantitative and qualitative data collection, management and analysis. 
3.3 
Research Approach

This research used qualitative and quantitative approaches to gain a depth understanding of underlying opinions of the respondents. The qualitative approach was used to reveal the opinions while the quantitative approach was used to quantify the opinions by the way of generating numerical data or data that can be transformed into usable statistics. The triangulation allowed the researcher to gain insights from data collected by using several sources.

3.4 
Research Design

This study used a descriptive research design to collect data from respondents on the role of school inspectors in enhancing performance of schools in Newala Town Council. The descriptive research design aims at getting description of the situation of things as they exist (Kombo & Tromp, 2006). On the other hand, this study used descriptive research design because this design allows the researcher to gather information, summarize and interpret them for the purpose of explanation (Kombo &Tromp, 2006).
3.5 
Area of the Study

The study was conducted in Newala Town Council, Mtwara region. The town council is bordered to the West by Masasi district, to the East by Tandahimba district, to the South by the Ruvuma River and Mozambique and to the North by Tandahimba and Masasi districts. The Economic activity of the residents includes production of cashew nuts as the cash crop and cassava as the food crop. The reasons for selecting Newala Town Council were dual. The first reason was that Newala Town Council was among the districts with mass failure in form four National examination results apart from being inspected by the school inspectors and secondly. There is no study found by the researcher conducted in Newala Town Council on the roles of school inspectors to enhance school performance.
3.5 
Population of the Study

Population can be expressed as an entire group of components that owns one or more similar characteristics that are of the interest of the investigator (Omary, 2011). Particularly, the research involved secondary head of schools, school inspectors, secondary school teachers, school board members, secondary town council education officer and Ward Education Officers. The rationale for the choice of this population was that it was the main source of information on the role of school inspectors in enhancing school academic performance.
Table 3.1: Population of the Study
	S/N
	Participants
	Number

	01
	Teachers
	60

	02
	Heads of School
	11

	04
	School Inspectors
	03

	05
	School Board Members
	28

	06
	Town Council Education Officers
	1

	07
	Ward Education officers
	05

	
	Total
	108


Source: Newala Town Council Secondary Education Officer (2022)
3.6
Sampling Technique and Sample Size

The study used purposive and probability sampling techniques in selecting samples. 
3.6.1
Sample Size
Slovin, E. (1960) Noted that in research, selecting an appropriate sample size is crucial for ensuring the validity and reliability of findings. A well determined sample enhances the generalizability of result while maintaining efficiency in data collection. One of the commonly used methods for calculating sample size is slovin’s Formula, which provide a systematic approaches for determine the required sample from a given population when the confidence level and margin of error are known.
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Where:

n = Required Sample Size

N = Population Size
e = Margin of error (Commonly 0.05 or 5%) 
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For a population 108 using as 5% margin of error the sample size is calculated as follows: 

                 n = 
               
              n = 

                 n =     85
The sample size of this study was 85 participants who were selected from 11 secondary schools in Newala Town Council as follows: one (1) Education Officer (DEO), three (3) school inspectors, four (04) ward education officers, eleven (11) head of schools, eleven (11) school board chairpersons and fifty-five (55) secondary school teachers as shown in Table 3.1.
Table 3.2: Compositions of the sample
	Participant
	Unit population
	Sample size
	Percent

	Town Council Education Officer
	1
	 1
	1.17

	Head of schools
	11
	11
	10.1

	Chairperson of school committee
	28
	11
	25.5

	Teachers
	60
	55
	55.5

	Ward Education Officers
	05
	04
	5.8

	School Inspectors
	03
	03
	2.77

	Total
	108
	85
	100.0


Source: Data from the field (2022).

3.6.2 
Purposive Sampling

The purposive sampling technique was used to select one (1) Town Council Education Officer, (11) head of schools, (11) chairpersons of school board members and 3 school quality assurers. The purposive sampling enabled the researcher to get information from the participants with the information required for the study with matters relating to roles of school inspectors in enhancing school performance. 
3.6.3 
Probability Sampling

Probability sampling was applied to select 55 secondary school teachers, 5 teachers from each school who were selected randomly and 04 Ward Education Officers who were also selected randomly. The sampling frame of this study was 307 participants including 16 Ward education Officers, 155 secondary school teachers, 16 Ward Education Officers, 1 Town Council Education Officer, 132 school board members, and 3 school quality assurers. Kothari (2004) states that sampling frame is the set of materials from which the sample is selected. 
3.7
Data Collection Methods and Instruments
This study used questionnaires, interview guide and documentary review to collect data from the participants.
3.7.1 
Interview

The Interviews were used to collect information from the participants to enable the researcher to get the in-depth information required for the study. In this study, the Interviews were used to collect information from the Town Council Education Officer, School Board Chair Persons, Ward Education Officers and Secondary Head of School on the role of school inspectors in enhancing school performance of secondary school in Newala Town Council.
3.7.2 
Questionnaire

A questionnaire is a data collection instrument consisting of a series of questions and other prompts for the purpose of gathering information from respondents (Abawi, 2013). The questionnaires were supplied to secondary school teachers. Questionnaires were used in this study to enable the collection of much information from many participants in a short period of time and in a relatively cost-effective way. The questionnaires were also used by the researcher with limited effect on its validity and reliability. 
However, the results of the questionnaires can usually be quickly and easily quantified by a researcher. In this study, the questionnaires were constructed and used to gather information on the role of school inspectors in enhancing school performance in secondary schools in Newala Town Council.

3.7.3 
Documentary Review

The study also used some documents at school; such documents included inspection reports provided by school inspectors, teachers’ with school inspectors’ meeting reports, scholarly researches and journals. The documents were thoroughly reviewed by the researcher for secondary data. These provided supplementary data to that earlier information obtained from interview. The secondary literature reviewed was used for cross- referencing of the findings of the study.
3.8 
Validity and Reliability of Research Instrument
3.8.1 
Validity

Validity is a measure of how well a tool measures what it is supposed to measure (Kombo & Tromp, 2006). In this study, the validity was ensured by preparing research questions based on the study objectives. Content validity refers to the extent to which a measuring instrument provides adequate coverage of the subject under study (Kothari, 2004). Construct validity was ensured by setting questions based on the role of school inspectors in enhancing school performance. The instruments were checked and approved by the supervisor before being used in the collection of research information from the participants; the research instruments were measured by their content and construct validity.
3.8.2 
Reliability

Reliability refers to the measure of how consistent the results from the test are (Kombo &Tromp, 2006). In this study, the reliability of data collection instruments was ensured by identification of measurement errors that affected the useful results interpretation by designing the reliability study that permits errors to occur so that their effects can be assessed. The pre-testing or pilot testing was used to identify instruments’ source of errors and the instruments were refined to minimize measurement errors. However, the stability of measurement or test-retest was determined by administering a test at two different points in time to the same individuals to determine the correlation between two sets of answers.
3.9 
Data Analysis Procedure
3.9.1 
Qualitative Data Analysis

To analyze the non-numerical data in this study, the researcher used a thematic analysis which offers a useful and flexible approach to analyzing and producing rich and detailed qualitative data. Braun and Clarke (2006) propose six main phases for analyzing data through a thematic method. First, is data familiarization, which involves transcribing data, reading, and re-reading, and making notes. Secondly, initial codes are generated and the data relevant to each code correlated. Thirdly, themes must be found and codes created to suit each theme. Fourthly, these themes will be reviewed and thematic map of the analysis will be generated and finally, the themes will be given names. The qualitative information was presented in form of texts.
3.9.2 
Quantitative Data Analysis

The quantitative data collected through the questionnaires were analyzed by using descriptive statistics. Through the descriptive statistics, the researcher arranged the information from the participants into codes and analyzed them through the Statistical Package for Social Sciences (SPSS). In the descriptive statistical technique, data were processed and presented by using frequencies and percentage. However, this technique provides the clear illustration of the diverse research findings and enables the researcher to summarize and present data in meaningful ways, which generate a clear understanding to readers.
3.10 
Ethical Considerations

The researcher requested permission from the relevant authorities to conduct this study. These included the Directorate of Post-Graduate Studies (DPGS) of the Open University of Tanzania, Mtwara Regional Administration Secretary (RAS) and Newala Town Council Administrative Secretary (DAS) offices. When the permission was granted, the researcher was able to visit school inspectors, secondary schools, District Education Officer (DEO), Ward Education Officers (WEOs) and school board chairpersons in Newala district.
Ethical considerations were considered through observing the principles such as informed consent form participants (see appendix vii) and assuring confidentiality of the information to participants. The participants were assured that the data provided would not be revealed to unauthorized people directly or indirectly in order to make them safe from the problems which might arise from the information they provided to this research. To ensure an informed consent, the researcher provided the clear explanations of the objectives and purpose of the study. The participants were also notified about the purpose of the study to allow them to be free to either participate in the research or not. The principle of anonymity also was considered in that the respondents were free to write or not to write their names on the questionnaires. Also, there was no real names written in the final report.

CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND DISCUSSION
4.1 
Introduction

This chapter presents the findings of the study obtained from the field; it further analyses and makes discussion of the findings. The study assessed the role of school inspectors in enhancing school performance of secondary schools in Newala Town Council. 
Findings of the study are presented based on the specific objectives, which were: 

(i) To examine teachers’ perceptions on school inspectors’ behaviours in schools, 

(ii) To examine the roles of school inspectors in enhancing students’ academic performance and 
(iii) To determine the characteristics of school inspections which contribute to the improvement of the quality of education in schools.
4.2 
Demographic Information of Respondents 
The study used 11 secondary schools and 85 participants. 55 participants were secondary school teachers who were given questionnaires, which were all returned, and the remaining 30 respondents were interviewed. 
Table 4.1: Respondents’ Demographics Information
	Gender
	Frequency
	Percent

	Male

Female
	45

40
	52.9

47.1

	Respondents’ Age
	Frequency
	Percent

	18-35
36-55

56 and above
	28

49

08
	32.9

57.6

9.5

	Education Levels
	Frequency
	Percent

	Diploma level

Degree level

Master Degree
	51

31

03
	60.0

36.5

3.5

	Total
	85
	100.0


Source: Field Data, (2023)
This part presents the demographic information of the respondents who participated in the study. 55 questionnaires which were distributed to the respondents were all filled and returned. Similarly, 30 respondents were all interviewed. This implies that the response rate from questionnaire and interview schedule was 100%. According to Kothari (2019), a response rate of more than 70% is considered to be an excellent response rate. 
Demographic Information of respondents such as gender, age and education background were important to consider because they had essential features in relation to this study. Descriptive statistics analysis was applied to compute frequencies and percentage for the characteristics of the respondents. The characteristics of the respondents, which were determined and analyzed in this study included: Respondents’ gender, age, and educational background.
Based on the gender of respondents, Table 4.1 reveals that the number of males slightly exceeded the number of females. Males were 45 (52.9%) and females were 40 (47.1). This also implies that the researcher considered the issue of gender equality during data collection. The study was also interested to find out the age of respondents in the study. Findings of the study indicate that the majority 49 (57.6%) of respondents were in the age group of 36-55 years, 28 (32.9%) in the age group of 18-35 years, and the remaining 8 (9.5%) in the age group of 56 and above years. This implies that Newala Town Council had the young and energetic teachers who could work effectively in their field of teaching.

The study was further interested to identify the education levels of the participants and the findings show that most of respondents (51,60%) had a diploma, 31 (36.5%) were bachelor’s degree holders and 3 (3.5%) had a master’s degree. This implies that the majority of respondents in this study were diploma holders while very few were master’s degree holders. 

4.3 
Presentation and Discussion of the Findings

This subsection presents and discusses the findings of this study. The findings are organized based on the three research objectives, namely to examine teachers’ perceptions on school inspectors’ behaviours in schools, to examine the roles of school inspectors in enhancing students’ academic performance and to explore characteristics of school inspections that contributes to the improvement of the educational quality of schools.
4.3.1 
Teachers’ Perceptions on School Inspectors’ Behaviours in Schools

Specific objective number one examined teachers’ perceptions on school inspectors’ behaviors in schools. This specific objective was achieved by determining whether school inspectors inspect schools every academic year, if teachers are happy with school inspection, if school inspectors provide advice to teachers on how to improve schools’ performance, if school inspectors are harsh when they go to inspect schools and whether or not teachers cooperate with school inspectors to improve the academic performance. Findings are presented in Table 4.4 hereunder.
Table 4.2: Descriptive Data on Teachers’ Perceptions on School Inspectors’ Behaviors in Schools
	S/N
	Item
	SD
	D
	N
	A
	SA
	Mean
	SD

	1.
	Teachers perceive well the behavior. 
	0
0%
	0

0%
	0

0%
	3

(5.5%)
	52

(94.5%)
	4.95
	0.23

	2.
	Teachers are happy with school inspection.
	0

0%
	0

0%
	0

0%
	27

(49.1%)
	28

(50.9%)
	4.51
	0.504

	3.
	School inspectors provide advice to teachers on how to improve schools’ performance.
	0

0%
	0

0%
	0

0%
	17

(30.9%) 
	38

(69.1%)
	4.69
	0.47

	4.
	School inspectors are harsh when they go to inspect schools.
	0

0%
	13

(23.6%)
	5

(9.1%)
	27

(49.1%)
	10

(18.2%)
	3.62
	1.05

	5.
	Teachers cooperate with school inspectors to improve the academic performance.
	0

0%
	0

0%
	
	6

(10.9%)
	49

(89.1%)
	4.89
	0.315



Source: Field Data, (2023)
Table 4.2 indicates that all 55 (100%) teachers agreed to the statement that teachers perceived well the behavior of inspectors during school inspection. These findings are also supported by one school inspector who, when was interviewed, said:

“Most of the teachers perceive well the behavior of inspectors during the exercise of inspecting schools. This is evident as we get positive cooperation from teachers especially during the final meeting after inspection. Most of the teachers say nothing bad about inspectors” (School Inspector No 1, 2023).

It was clear from these findings that teachers perceived well the behavior of inspectors during school inspection. Apart from this reality, the current findings are contrary to the findings from Lupimo’s (2016) study in which teachers had negative perceptions on the behaviors of school inspectors during school inspection. The negative perceptions are manifested in the unfriendly language that the inspectors use to teachers and their reluctance to listen to teachers. These findings are also contrary to Matete (2021) who found that some of the teachers perceive negatively the behaviour of school inspectors as sometimes they are not friendly to teachers especially when a teacher misses some of the required documents during inspection.
Findings of the study revealed further that all 55 (100%) teachers who participated in the study were happy with school inspection. These findings were also supported by the responses of the school inspector who said:

“Teachers are always happy with school inspection because it is part of their responsibilities to be inspected as their employment requires them to be ready to be inspected by the authorized personnel” (School Inspector No 2, 2023).

These findings revealed that teachers had no problem with school inspectors as they knew that being inspected is part of their job description. However, the current findings differ with Onasanya’s (2012) which reveal that teachers are not happy with school inspections because the school inspectors mistreat teachers and they think that teachers are not doing what they are supposed to do. The findings further reveal that inspectors treat teachers as if they were their enemies.This is evident when they sometimes abuse teachers openly before their students. Their harsh language make teachers refuse to accept what they are advised. This atmosphere makes some of the teachers avoid inspectors because they do not like to be abused and discouraged.

It was further revealed that 55 (100%) of secondary school teachers agreed that school inspectors provide advice to teachers on how to improve schools’ performance. These findings are also supported by one school inspector who made the following remarks:
“Our responsibility is to inspect schools, advice school management and teachers and make follow up so as to improve school academic performance. So we do advice teachers as part of our responsibilities” (School Inspector No 3, 2023).

The findings indicated that school inspectors inspect schools, advice school management on how to improve teaching and hence school academic performance. These findings are in agreement with those of Matete (2021) which indicate that although school inspectors did not visit schools for inspection regularly, but when they occasionally visited schools for inspections, they gave some advice to teachers on how to teach and help the pupils with learning difficulties. Findings on Table 4.2 showed further that school inspectors were harsh when they went to inspect schools. These findings are contrary to Ward Education Officer’s views: 
“What I know, school inspectors have to build rapport with classroom teachers to avoid enmity. Being harsh may result in lack of cooperation between two builders who are building the same house” School Inspector No 1 (2023).

Generally, school inspectors have to create friendly environment with classroom teachers during inspection. However, findings from the current study show that school inspectors were harsh when they went to inspect schools. These findings blend with findings by Machumu (2012) which reveal that school inspectors have the tendency of being harsh to the extent that the rapport between them and teachers is destroyed, making the whole inspection activity meaningless and unproductive because it ignores the principle of a healthy atmosphere. 
Furthermore, the study results revealed that 55 (100%) respondents agreed that teachers cooperate with school inspectors to improve the academic performance. These findings were also supported by the school inspector who opined that:

“Yes, teachers cooperate with us 100% during school inspection. We get all the required information from them when inspecting schools. We get teaching documents such as scheme of works, lesson plans, class attendance, class journal and they give us cooperation in observing actual classroom teaching activities. Shortly. classroom teachers cooperate with us” (School Inspector No 2, 2023).
The findings revealed that teachers cooperate with school inspectors during school inspection by providing the required documents such as schemes of work, lesson plans, class attendance, class journal as well as offering cooperation in when inspectors are observing actual classroom teaching and learning activities. These findings were contrary to the findings by Alkutich and Abubakari (2018) who noted that the relationship between school inspectors and teachers is not that positive, especially in some subjects such as language subjects. Since school inspectors doubt the competence of teachers, classroom teachers do not provide proper cooperation to school inspectors.
4.3.2 The Roles of School Inspectors in enhancing Students’ Academic Performance

Specific objective two aimed to examine the ways in which school inspectors enhance students’ academic performance. To meet the aim of this objective, the following aspects were used as a guide: whether the school inspectors provide advice to teachers on how to improve performance; whether school inspectors provide recommendations after inspection; if school inspectors make follow ups to determine the implementation of the recommendations; whether school inspectors take measures against schools which do not follow their recommendations; and whether school inspectors play the role of supporting teachers to improve the school performance. Findings of these aspects are presented on Table 4.2.
Table 4.3: Descriptive Data on the Roles of School Inspectors in Enhancing Students’ Academic Performance
	S/N
	Item
	SD
	D
	N
	A
	SA
	Mean
	SD

	1.
	The school inspectors provide advice to teachers on how to improve performance.
	0

0%
	0

0%
	1

(1.8%)
	19

(34.5%)
	35

(63.6%)
	4.58
	0.49

	2.
	School inspectors provide recommendations after inspection.
	0

0%
	0

0%
	0

0%
	23

(41.8%)
	32

(58.2%)
	5.38
	5.46

	3.
	School inspectors make follow ups to determine the implementation of the recommendations.
	0

0%
	2

(3.6%)
	6

(10.9%)
	30

(54.5%)
	17

(30.9%)
	4.13
	0.75

	4.
	School inspectors take measures to schools which do not follow their recommendations.
	0

0%
	5

(9.1%)
	10

(18.2%)
	17

(30.9%)
	23

(41.8%)
	4.05
	0.99

	5.
	School inspectors have the role of supporting teachers to improve the school performance.

	0

0%
	0

0%
	1

(1.8%)
	29

(52.7%)
	25

(45.5%)
	4.44
	0.54


Source: Field Data, (2023)
Findings on Table 4.3 reveal that 54 (98.2%) teachers agreed that school inspectors provided advice to teachers on how to improve school academic performance. The school inspectors No 2 had similar responses in the interview conducted:

“Our responsibility is to inspect schools, advice school management and teachers and make follow ups so as to improve school academic performance. So, we do advice teachers as part of our responsibilities” (School Inspector, 2023).
When head of school No 1 was interviewed he reported that

“Frankly speaking, school inspectors provide very positive advice to teachers on how to improve school academic performance. They advise teachers during the final meeting and they also, in their report, indicate the weaknesses and suggestions to improve the situation” (Head of school No 1, 2023)
These findings reveal that school inspectors have the role of inspecting schools, advising school management and teachers and making follow up in order to improve school academic performance. These findings are similar to Segerholm (2018) who established that teachers received professional guidance from inspectors on their weaknesses. Through the advice that teachers get from school inspectors, their performance becomes improved and this is reflected in the improved performance of students. These findings were also in agreement with Alkutich and Abubakari (2018) who stated that school inspectors have a significant role in school performance improvement, especially in teaching and learning. Teachers acknowledged that school inspectors provide advice to teachers to improve teaching and learning practice.
Table 4.3 also indicated that 55 (100%) secondary school teachers who participated in the study agreed that school inspectors provided recommendations to teachers after inspection on how school academic performance could be improved. These findings were also supported by one of the school inspectors who, when was interviewed, said:
“We recommend improving teaching and learning process through the use of teaching aids, students’ involvement in the whole process of teaching and learning as the competence-based curriculum requires teachers to fully involve students in the lesson” (School Inspector No 3, 2023).

The findings reveal that after inspection, school inspectors provided recommendations to teachers on how to improve school academic performance. These findings are in agreement with Makame (2017) who noted that every after school inspection, recommendations were provided by school inspectors to teachers. However, it was noted that the recommendations provided were not effective enough in improving academic performance due to irregularity in the inspection practices. Table 4.3 revealed further that 47 (85.4%) respondents agreed that school inspectors made follow ups to determine the implementation of the recommendations. These findings are supported by one school inspector during interview as reported hereunder:
“Yes, we normally make follow ups of what we recommended during school inspection. This follow up normally is done on the next academic year because we sometimes face scarcity of money to buy fuel to enable our car rotate all schools; so we use the next season inspection to make follow ups of what has been done in relation to what we recommend to be done for improving school academic performance.” (School Inspector No 1, 2023).

The findings revealed that school inspectors made follow up of the recommended things to be done to improve school academic performance. These findings are not in agreement with Hakielimu’s (2013) findings which indicate that school inspectors do not have sufficient budget to visit all schools for inspections and making follow ups of the recommendations they provide during school inspection. They depend much on contributions from schools which are insufficient because parents do not contribute all of them. This implies that without money, school inspectors cannot visit the schools for inspection and make follow ups as required.
It was further noted in Table 4.3 that 40 (72%) respondents agreed that school inspectors took measures to schools which did not implement their recommendations. The school inspectors were concurrent to these findings as one of them during interview said:
“Yes, we take measures to schools which do not put into practice the provided recommendations. The first thing we do is to report to Town Director (TD) for more measures” (School Inspector No 2, 2023).

The findings posit that school inspectors took measures to schools which did not follow the provided recommendations.  These findings are contrary to Hislop (2017) who established that school inspectors are toothless to teachers or schools that perform poorly. They do not have mandate to penalize teachers. What they can do is to write a report and advice on improving performance. 

It was further revealed in Table 4.3 that 54 (98.2%) respondents agreed that school inspectors have the role of supporting teachers to improve the school performance. This was similar to one school inspector who had this to say during interview.
“Yes, as school inspectors our role in supporting teachers to improve the school academic performance is to advice the government to add more teachers to schools, to advice on improvement of school learning infrastructure and advice on creation of a friendly school environment” (School Inspector No 1, 2023).

The findings revealed that school inspectors had the role of advising the government to employ more teachers, to advice on improvement of school learning infrastructure and also advice on creation of friendly school environment for learning. These findings are in agreement with Greatbatch and Tate (2019) who established that countries like England, Estonia, Germany, Singapore, and Taiwan have been doing well as their schools perform highly through the Programme for International Student Assessment (PISA) because school inspectors do their significant role in improving the quality of education. Among other roles school inspectors do is fostering teachers’ accountability to improve learners’ learning through providing advice of the best ways of teaching and provision of professional support to teachers.
4.3.3 The Characteristics of School Inspections Which Contribute to the Improvement of the Quality of Education in Schools
Specific objective three aimed to explore ideal school inspection processes that contribute to instructional improvement of the educational quality of schools. To meet the intention of this specific objective, the following aspects were taken into account: 
(i) Whether school inspectors have been providing continuous monitoring of the teaching and learning in schools; 
(ii) Whether school inspectors while visiting schools always check what is going on in classroom settings; 
(iii) If school inspectors support inputs for school inspection; 
(iv) If school inspectors demonstrate the teaching process to teachers in class and school inspectors ask students to complain about lessons taught. 
The findings of these aspects are presented in Table 4.4 hereunder.

Table 4.4: Descriptive Statistics on the Characteristics of School Inspections for Educational Quality in Schools
	S/N
	Item
	SD
	D
	N
	A
	SA
	Mean
	SD

	1.
	School inspectors have been providing continuous monitoring of the teaching and learning in schools.
	0

0%
	0

0%
	0

0%
	26

(47.3%)
	29

(52.7%)
	4.53
	0.03

	2.
	School inspectors, while visiting schools, always check what is going on in classroom settings.
	0

0%
	0

0%
	0

0%
	29

(52.7%)
	26

(47.3%)
	4.47
	0.50

	3.
	School inspectors support inputs for school inspection.
	41

(74.5%)
	10

(18.2%)
	4

(7.3%)
	0

0%
	0

0%
	4.67
	0.61

	4.
	School inspectors demonstrate the teaching process to teachers in class.
	41

(74.5%)
	11

(20.0%)
	3

(5.5%)
	0

0%
	0

0%
	4.64
	0.75

	5.
	School inspectors ask students to complain about lessons taught.
	0

0%
	0

0%
	0

0%
	11

(20.0%)
	44

(80.0%)
	4.80
	0.40


Source: Field Data, (2023)
Table 4.4 revealed that 55 (100%) respondents agreed that school inspectors have been providing a continuous monitoring of the teaching and learning in schools. Similarly, when a Ward Education Officer No 1 was interviewed, he said:

“Providing a continuous monitoring of the teaching and learning process in schools is part of school inspector’s responsibilities in making follow up of the recommendation made during inspection” (Ward Education Officer No 1, 2023).

The study revealed that one of the school inspectors’ responsibility is providing continuous monitoring of the teaching and learning process in schools. These findings are in agreement with Sinay’s (2016) findings which indicate that if the school inspection is to be effective, the school inspectors have the role of observing actual teaching in the classrooms to assess the improved pedagogy and make continuous monitoring of the advised technical pedagogical issues, identify teachers’ needs related to improved teaching and offering services services and support that respond to the school and teacher’s specific needs. It is quite clear that providing a continuous monitoring of the teaching and learning in schools is a very significant role of school inspectors and this role is effectively done in the study area as verified by respondents.
Table 4.4 revealed further that 55 (100%) respondents agreed that school inspectors, when visiting schools, always check what is going on in classroom settings. This was also supported by the Ward Education Officer reported in an interview that:
“Apart from inspecting teachers, the school inspectors also always check what is going on in classroom settings when they visit schools for inspection. They watch how teachers teach and recommend alternative methods and strategies of effective teaching to improve school academic performance” (Ward Education Officer No 2, 2023).

The Ward Education Officer No 2 explained about the roles of school inspectors that apart from inspecting schools, school inspectors have also the role of checking what is going on in classroom settings. These findings are contrary to Matete (2021) who report that during school inspection, school inspectors do not observe actual teaching in classes and check what is going on in the classroom setting but what they do is directing teachers to collect professional documents like scheme of work, lesson plans, lesson notes and subject log books to evaluate teachers’ teaching. She recommended school inspectors to visit the classroom teaching for the purpose of helping teachers to improve their teaching. Inspecting schools by only focusing on professional documents without helping teachers on how to improve teaching, has nothing to improve school academic performance.

It was further established in Table 4.4 that 41 (92.7%) respondents disagreed that school inspectors support inputs for school inspection. When school inspector No 3 was asked if school inspectors provided support inputs for school inspection, he said

‘The inputs used by school inspectors are from students’ contributions. Each school contributes a certain amount of money to be sent to school inspectors’ office to support school inspection. No any inputs was received from school inspectors rather than advice on how to improve teaching and learning process” (School Inspector No 3, 2023).

The findings from School Inspector denote that school inspectors perform their duties after students had contributed some money to assist inspectors’ office to operate. These findings are in line with Su (2017) who noted that the support that is expected to be provided by school inspectors is technical support on how to improve teaching to increase school academic performance through effective teaching. The school inspectors’ office has no financial support to support inputs for school inspection. The office itself is financially supported by schools’ contributions made by parents. School inspectors sometimes lack even field allowances and means of transport to visit schools for inspections thus making it difficult for school inspectors to support inputs for school inspections.

It was further revealed that 52 (94.5%) respondents disagreed with the statement that school inspectors demonstrate the teaching process to teachers in class. During interview, the head of school No 5 supported these findings when he said:
“I have the experience of being a head of school for the period of 11 years. I have never seen a school inspector demonstrating the teaching process to teachers in class. What they do when they visit schools for inspection is to request for teaching documents like scheme of work, lesson plan, lesson notes and class journals. Sometimes they watch how teaching is done in classes and provide recommendations but not demonstrating how to teach” (Head of School No 5, 2023).

The Head of School explained about school inspectors demonstrating the teaching process in the class. They did not demonstrate teaching rather than requesting for teaching documents like scheme of work, lesson plan, lesson notes and class journals. These findings are in agreement with Kisembo (2015) who articulated that school inspectors have never demonstrated how to teach a particular lesson during inspection. In most of the conducted school inspections, school inspectors, direct classroom teachers to collect the needed document and judge the teaching of teachers. They do not practically demonstrate how to teach challenging topics for teachers to learn from them. However, it has been emphasized that effective school inspection practices enhance effective teaching and learning in schools (Obiweluozor, 2013).
It was also revealed in Table 4.4 that 55 (100%) respondents agreed that school inspectors ask students to complain about lessons taught. This was also supported by head of school No 6 who reported that:
“When school inspectors visit schools for inspection, they do various activities. One of their activities is talking to students asking them if they have any complaints about the lessons taught by teachers. The way they are involved in the process of teaching and learning and their relation with teachers” Head of School No 6, 2023).
Head of school No 6 explained activities done by school inspectors when they visit schools for inspection. Talking to students and asking for complaints about the lessons taught by teachers, the way students are involved in the process of teaching and learning and their relation with teachers were among the activities done by school inspectors. These findings are in line with findings by KHDA (2017a), which indicate that school inspectors in Dubai spare time to conduct discussion with learners if they are satisfied with the way they are taught. The experienced, expert inspection team sits together with students without teachers to listen to students’ complaints on the whole process of teaching and learning. 
Similarly, Azzam and Ziad (2017) are in agreement with these findings as they established that learners are important stakeholders in the inspection process. Inspectors do talk to learners to collect complaints and satisfaction as part of inspection process to determine the quality of teaching and learning in schools. However, there are general conscientious that school inspectors only ask students about their knowledge of the society but not about academic issues.
Generally, findings of this study as per objective one indicated that school inspectors inspected schools every academic year and that teachers were happy with school inspection and inspectors provided advice to teachers on how to improve academic performance; additionally, school inspectors were harsh during inspection although teachers still positively cooperated with them. Objective two disclosed that school inspectors provided advice and recommendations to teachers on how to improve academic performance; they also made follow ups to determine the implementation of the provided recommendations; they further took measures to schools which did not follow their recommendations and finally had the role of advising the government to employ more teachers and improve school learning infrastructure. It is also important to delineate that school inspectors provided continuous monitoring of teaching and learning in schools, checking what was going on in in classroom setting and finally talking to and asking students whether or not they had any complaint about the lessons taught.
CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 
Introduction

This chapter presents the summary of the study, summary of the findings, conclusions and recommendations of the study. The recommendations are according to the findings of the study shown and discussed in chapter four.

5.2
Summary of the Study

This study assessed the role of school inspectors in enhancing school performance of secondary school in Newala Town Council. The focus was on examining teachers’ perceptions on school inspectors’ behaviors in schools, examining the roles of school inspectors in enhancing students’ academic performance and to determining the characteristics of school inspections, which contribute to the improvement of the quality of education in schools. The study was grounded from scientific management theory it employed research paradigm, mixed research approach and descriptive research design, the data were collected through questionnaires, interview and documentary review. The sample comprised 85 respondent these where 55 Teachers, 1 Town Council Education Officer, 11 Head of Schools, 11 Chairperson of school committee, 4 Ward Education Officer, and 3 School Inspectors. In this study respondents unsent and confidentiality were taken care.
5.3 
Summary of the Findings

The findings of this study were organized under the specific objectives. The first objective which was to examine teachers’ perceptions on school inspectors’ behaviors in schools revealed that school inspectors inspected schools every academic year; they were happy with school inspection; school inspectors provided advice to teachers on how to improve schools’ performance; school inspectors were harsh when they went to inspect schools, and teachers cooperated with school inspectors during school inspection to improve the academic performance. 
The second objective examined the ways in which school inspectors enhanced students’ academic performance. It was observed that school inspectors provided advice to teachers on how to improve school academic performance; they provided recommendations to teachers after inspection on how school academic performance could be improved; they made follow ups to determine the implementation of the recommendations made by the school inspectors; they took measures against schools which did not follow their recommendations; and they have the role of supporting teachers to improve the school performance. 
The third objective aimed to determine the characteristics of school inspections which contribute to the improvement of the quality of education in schools. The findings revealed that school inspectors have been providing continuous monitoring of the teaching and learning in schools; while visiting schools, they always check what is going on in classroom settings; they do not support inputs for school inspection; they do not demonstrate the teaching process to teachers in class; and they talked to and asked students to give complaints about lessons taught. 
5.4 
Conclusions

From the findings of this study the following conclusions were made. 

Firstly, school inspectors played their role of inspecting schools every academic year and they provided advice to teachers on how to improve schools’ academic performance, but they were harsh when they went to inspect schools. Teachers were happy with school inspection, and they cooperated with school inspectors during school inspection to enable them accomplish their duties so as to improve the academic performance. 
Secondly, apart from inspecting schools and providing advice to teachers on how to improve school academic performance, school inspectors provided recommendations to teachers after every inspection on how school academic performance could be improved; they also made follow ups to determine the implementation of the recommendations made by the school inspectors; they also took measures to schools which did not follow their recommendations; and finally, they have the role of supporting teachers to improve the school academic performance. 
Finally, school inspectors have been providing a continuous monitoring of the teaching and learning in schools; while visiting schools, they always check what is going on in classroom settings; they did not support inputs for school inspection and neither did they demonstrate the teaching process to teachers in class; and finally, they talked and asked students to give complaints, if any, about lessons taught. 

5.5 
Recommendations

5.5.1 
Recommendations for Action

Based on the findings and conclusion of this study, the researcher recommended the following.
School inspectors should use a friendly language to teachers when they are inspecting schools. They have to build rapport and health environment of communicating with teachers to bring a sense of improving school academic performance. Providing to teachers’ technical advice on teaching using a harsh language may render the whole inspection process meaningless. School inspectors are also recommended to demonstrate teaching a lesson especially how to teach topics that are perceived as difficult. Demonstrating how to teach may help teachers to emulate the best ways of teaching which may result into improvement of teaching and learning process which would lead to improved academic performance.
5.5.2 
Recommendations for Further Research

The researcher recommends the future study to be conducted to assess the competence of school inspectors to provide technical advice on improving school academic performance. If this is done, then, the findings would assist in policy formation and decision making on qualifications of a teacher to be a school inspector. Another study can also be conducted to assess the effect of internal school quality assurance officers on effective teaching in secondary schools. This is due to the fact that, most of studies (e.g. Chapman, 2001; Kisembo, 2015) assume there is an effect of external school quality assurance officers on teachers’ feelings in schools. This may indicate that they have more effect to teachers than to the internal school quality assurance officers. Therefore, learning from the inside of the schools would open up the eyes of educational authorities towards enriching the internal school quality assurance unit that seems more close to teachers’ day-to-day performance in schools.
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APPENDICES
Appendix 1: Interview Guide for School Inspectors
1. 
Do you think the number of school inspectors is equivalent to the number of secondary schools in Newala Town Council? 

2. 
Do you inspect all secondary schools found in Newala Town Council per academic year? 

3. 
Do you normally give the recommendations to teachers after inspection?

4. 
What type of recommendations do you give after inspecting schools? 

5. 
Do you normally make follow up to see the implementation of the recommendations? 

6 
Are there any measures taken to schools, which do not follow your recommendations?

7. 

What measures do you take against schools, which do not implement the recommendations? 
8. 
Have you seen the form four examination results in Newala Town Council?

9. 
Are you satisfied with the results?

10. 
As a school inspector what are your roles to improve the school performance in your area?

11. 
Do you get cooperation from teachers when inspecting schools? 
12. 
Do you get any reaction from teachers when inspecting schools?

13 
What reactions do you get from teachers when inspecting schools?

15. 
What do you recommend to improve the school performance in Newala Town Council? 

Thank you for your cooperation
Appendix II: Interview Guide for School Head Teachers

1. 
For how long have you been a head of school? 

2. 
Do school inspectors inspect your school every academic year? 

3. 
Do they give you any recommendation concerning their school inspection?

4. 
What type of recommendations do they give the school after inspections? 

5. 
Do they normally make follow up to see the implementation of the recommendations? 

6. 
Do they take any measures to schools, which do not follow their recommendations?

7. 
What measures do they take against schools, which do not implement the recommendations? 
8. 
What are teachers’ perceptions on school inspection behavior in schools?

9. 
Do teachers cooperate with school inspectors during school inspection?

10. 
What types of cooperation do teachers provide to school inspectors during school inspection?

11. 
Do they give feedback of inspection to teachers after school inspection? 

12. 
Do they use friendly language, which aims at improving the school performance?

13. 
What do you recommend to improve the school performance in Newala Town Council? 

Thank you for your cooperation

Appendix III: Interview Guide for Town Council Education Officer
1. 
How many school inspectors are there in your town council? 

2. 
Are they effectively inspecting the secondary schools? 

3. 
Do they normally provide support to help to improve school performance?

4. 
What kind of support do school inspectors provide to the teachers to help improve school performance?
5. 
Is their support satisfactory to enable good school performance?

 6. 
Do school inspectors send school inspection reports to you? If no, why don’t they? If yes, are you satisfied with the school inspection reports? Briefly explain your response. 

7. 
How relevant has been the feedback you receive on school inspection? 

7. 
How effective has the communication of school inspectors been? 

8. 
What challenges do inspectors face when visiting schools? 

9. 
What do you suggest as mechanisms to allow school inspection to have a greater impact on school performance?
Thank you for your cooperation

Appendix IV: Interview Guide for Ward Education Officers

1. 
Are you aware of school inspection in your ward? 

2. 
Do school inspectors inspect secondary schools in your ward effectively? 

3. 
Do they normally provide support to help to improve school performance?

4. 
What kind of support do school inspectors provide to the teachers to help improve school performance?
5. 
Is their support satisfactory to enable good school performance?

 6. 
Do school inspectors send school inspection reports to you? If no, why don’t they? If yes, are you satisfied with the school inspection reports? Briefly explain your response. 

7. 
How relevant has been the feedback you receive on school inspection? 

8. 
How effective has the communication of school inspectors been? 

9. 
What challenges do inspectors face when visiting schools? 

10. 
What do you suggest as mechanisms to allow school inspection to have a greater impact on school performance?
Thank you for your cooperation
Appendix V: Interview Guide for School Board Members


1. 
Are you aware of school inspection in your school? 

2. 
How do school inspectors work in your school? 

3. 
In what ways do school inspectors’ activities in schools relate to school academic performance?

4. 
What kind of support do school inspectors provide to the teachers to help improve school performance?
5. 
Is their support satisfactory to enable good school performance? Why?

 6. 
Do you get school inspection reports through your head of school? If no, why don’t you? If yes, are you satisfied with the school inspection reports? Briefly explain your response. 

7. 
How relevant has been the feedback you receive on school inspection? 

8. 
How effective has the communication of school inspectors been? 

9. 
What challenges do inspectors face when visiting schools? 

10. 
What do you suggest as mechanisms to allow school inspection to have a greater impact on school performance?
Thank you for your cooperation

Appendix VI: Questionnaire for Teachers 

Dear respondent, I am Said Mtinika, a student of The Open University of Tanzania, undertaking Master Degree of Education in Administration, Planning and Policy Studies (MED-APPS). Currently, I am conducting a research titled ‘The Role of School Inspectors in Enhancing Academic Performance of Secondary Schools in Newala Town Council’. In order to accomplish my study, please fill in this questionnaire and the information provided will be solely for the purpose of this study. 
Instructions
Indicate your level of agreement by putting a tick whether you strongly agree (5), agree (4), undecided (3), disagree (2) or strongly disagree (1) in the table below. 
Specific objective 1: Teachers’ perceptions on school inspectors’ behaviours in schools.
	S/N
	Statement
	1
	2
	3
	4
	5

	1
	Teachers perceive well the behaviour
	
	
	
	
	

	2
	Teachers are happy with school inspection
	
	
	
	
	

	3
	School inspectors provide advice to teachers on how to improve school performance
	
	
	
	
	

	4
	School inspectors are harsh when they come to inspect our school
	
	
	
	
	

	5
	Teachers cooperate with school inspectors to improve our academics. 
	
	
	
	
	


Specific objective 2: The ways through which school inspectors  enhanceg students’ academic performance
	S/N
	Statements
	1
	2
	3
	4
	5

	1
	The school inspectors provide advice to teachers on how to improve performance
	
	
	
	
	

	2
	School inspectors provide recommendations after inspection 
	
	
	
	
	

	3
	School inspectors make follow up to see the implementation of the recommendations
	
	
	
	
	

	4
	School inspectors take measures to schools which do not follow their recommendations
	
	
	
	
	

	5
	School inspectors have the role of supporting teachers to improve the school performance 
	
	
	
	
	


Specific objective 3: Determining the Characteristics of School Inspections Which Contribute to the Improvement of the Quality of Education in Schools
	S/N
	Statements
	1
	2
	3
	4
	5

	1
	School inspectors have been providing a continuous monitoring of the teaching and learning in the school 
	
	
	
	
	

	2
	School inspectors while visiting the school, always check what is going on in classrooms setting 
	
	
	
	
	

	3
	School inspectors support inputs for school inspection
	
	
	
	
	

	4
	School inspectors demonstrate the teaching process to teachers in class. 
	
	
	
	
	

	5
	School inspectors ask students’ complain about lessons taught 
	
	
	
	
	


Thank you for your cooperation
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