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ABSTRACT
This study assessed the effect of school quality assurance officers’ behaviour on teaching motivation in public secondary schools in Bagamoyo district council, Tanzania.  The general objective of  this study was to find out how quality assurance officers’ behaviors affect teaching motivation in public secondary schools in Bagamoyo district. The study had three specific objectives; it examined quality assurance officers’ behaviours in secondary schools; assessed the effect of school quality assurance officers’ behaviours on teachers’ motivation to teach in secondary schools and; determined desirable quality assurance officers’ behaviours for teachers’ motivation in schools. The study employed research paradigm, a mixed-methods research approach and a descriptive research design. A total of 100 respondents were involved in this study. Data collection methods were questionnaires and semi-structured interview.  The study findings  indicated that the school quality assurers’ behaviours act as role models to teachers and hold them in high esteem. The officers demonstrate good values and ethics that inspire admiration and trust. Specifically, teachers see positive behaviours in school quality assurance officers manifested through behaviours such as initiative taking, proactivity and persistence, which have positive and significant influence on teachers’ motivation.  It was also found out that, imitative behaviour of the quality assurers is the most desired behavior as far as teacher’s motivation is concerned. It is concluded that, external quality assurers play a crucial role in influencing teaching motivation in schools. Proactive and persistance behaviours of external quality assurance officers should  be  reinforced to foster teachers’ positive feelings of being valued and cared.

Keywords: Effect, School Quality Assurance Officers’ Behaviour, Teaching Motivation, Public Secondary Schools. 

TABLE OF CONTENTS
iiCERTIFICATION

COPYRIGHT
iii
DECLARATION
iv
DEDICATION
v
ACKNOWLEDGEMENT
vi
ABSTRACT
vii
LIST OF TABLES
xiv
LIST OF FIGURES
xv
LIST OF ABBREVIATIONS
xvi
CHAPTER ONE
1
INTRODUCTION AND BACKGROUND OF THE PROBLEM
1
1.1
Introduction
1
1.2 
Background of the Problem
1
1.3 
Statement of the Problem
6
1.4 
Objectives of the Study
7
1.4.1 
General Objective of the Study
7
1.4.2 
Specific Research Objectives
7
1.5
Research Questions
7
1.6 
Scope of the Study
7
1.7 
Significance of the Study
8
1.8 
Limitation of the Study
9
1.9 
Limitation and Delimitations of the Study
10
1.10 

Operational Definitions of Key Terms
11
1.10.1 
School Quality Assurance- Leadership Behaviours:
11
1.10.2 
Motivation:
11
1.11 
Organization of the Study
11
CHAPTER TWO
13
LITERATURE REVIEW
13
2.1 
Introduction
13
2.2 
Theoretical Literature Review
13
2.2.1
The Concept of Leadership
13
2.2.2 
Leadership Behaviours
14
2.2.3 
The Practices of School Quality Assurance Officers
15
2.3.4
Path-Goal Leadership Theory
17
2.2.4
Teachers' Motivation
19
2.3 
Empirical Literature Review
21
2.3.1 
Quality Assurance Officers’ Behaviours in Secondary Schools
21
2.3.2 
The Effect of School Quality Assurance Officers’ Behaviors on Teachers’ Motivation
24
2.3.3
Quality Assurance Officers’ Behaviors on Teachers’ Motivation
27
2.4 
Research Gap
30
2.5 
Conceptual Framework
31
CHAPTER THREE
33
METHODOLOGY OF THE STUDY
33
3.1 
Introduction
33
3.2 
Research Paradigm
33
3.3 
Research Approach
34
3.4 
Research Design
34
3.5 
Area of the Study
34
3.6 
Population of the Study
35
3.7 
Sample Size and Sampling Procedures
35
3.7.1 
Sample Size
35
3.7.2.1 Simple Random Sampling
37
3.7.2.2
Purposive Sampling
37
3.8 
Data Collection Methods and Instruments
38
3.8.1 
Questionnaire
38
3.8.2 
Semi - Structured Interview
38
3.9 
Data Analysis Procedure
39
3.10 
Data Reliability and Validity
40
3.10.1
Reliability
40
3.10.2
Validity
41
3.11
Ethical Consideration
41
CHAPTER FOUR
42
PRESENTATION AND ANALYSES OF THE FINDINGS
42
4.1 
Introduction
42
4.2 
Respondents’ Background Information
42
4.3 
Quality Assurance Officers’ Behaviours’ in Secondary Schools
45
4.3.1 
Teachers’ Perception of the School Quality Assurers as Role Models
46
4.3.2 
The School Quality Assurers’ Exhibition of  Positive Qualities
47
4.3.3 
School Quality Assurers’ Behaviours as Good and Positive Examples for Teachers
47
4.3.4 
School Quality Assurers’ Demonstration of Integrity
48
4.3.5 
School Quality Assurers Demonstration of Good Behaviours, Values, and Ethics
48
4.4 
The Effect of School Quality Assurance Officers’ Behaviours on Teachers’ Motivation to Teach in Secondary Schools
50
4.4.1 
Effect of School Quality Assurance Officers’ Persistence Behaviors on Teachers’ Motivation
51
4.4.2 
School Quality Assurance Officers’ Behaviours and Teacher Motivation
51
4.4.3 
Effect of School Quality Assurance Officers’ Proactive Behaviors on Teachers’ Motivation
52
4.4.4 
Effect of School Quality Assurance Officers’ Supportive Behaviors on Teachers’ Motivation
53
4.4.5 
School Quality Assurers’ Demonstration of Good Behaviours, Values, and Ethics
53
4.4.6 
Regression Analysis On Effect of School Quality Assurance Officers Behaviours on Teachers’ Motivation to Teach in Secondary Schools
54
4.5 
Desirable Quality Assurance Officers’ Behaviours for Teachers’ 

Motivation in Secondary Schools
57
4.5.1 
Inspiration as a School Quality Assurance Officers’ Behaviour 

Desired for Teachers’ Motivation
59
4.5.2 
Good Communication as a School Quality Assurance Officers’ Behavior Desired for Motivation
59
4.5.3 
Proactivity as a School Quality Assurance Officers’ Behavior Desired for Motivation
60
4.5.4 
Persistence as a School Quality Assurance Officers’ Behaviour Desired for Teachers’ Motivation
60
4.5.5 
The effect of School Quality Assurance Officers’ Self-Initiation Behaviour 

on Teachers’ Motivation
61
CHAPTER FIVE
64
DISCUSSION OF THE FINDINGS
64
5.1 
Introduction
64
5.2 
Quality Assurance Officers’ Behaviors in Secondary Schools
64
5.3 
The Effect of School Quality Assurance Officers’ Behaviors on Teachers’ Motivation
66
5.4 
Quality Assurance Officers’ Behaviors for Teachers’ Motivation
67
CHAPTER SIX
71
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
71
6.1 
Introduction
71
6.2 
Summary of the Study
71
6.3 
Summary of the Main Findings
73
6.3.1 
Quality Assurance Officers’ Behaviors in Secondary Schools
73
6.3.2 
The Effect of School Quality Assurance Officers Behaviors’ on Teachers’ Motivation to Teach in Secondary Schools
73
6.3.3 
The Desirable Quality Assurance Officers Behaviors for Teachers’ 


Motivation in Secondary Schools
74
6.4 
Conclusions
74
6.5 
Recommendations
75
6.5.1 
Recommendations for Immeadiate Action
75
6.5.2
Recommendations for Further Studies
76
REFERENCES
77
APPENDICES
84



LIST OF TABLES

36Table 3.1: 
Summary of the Sample Composition for the Study Respondents


43Table 4.1: 
Demographic Information

Table 4.2: 
Quality Assurance Officers Behaviors in Secondary Schools
46
Table 4.3: 
The Effect of School Quality Assurance Officers’ Behaviours on Teachers’ Motivation
50
Table 4.4: 
Model Summary
54
Table 4.5: 
ANOVA
54
Table 4.6: 
Coefficients
55
Table 4.7: 
Desirable Quality Assurance Officers’ Behaviours for Teachers’ Motivation in Secondary Schools
58



LIST OF FIGURES

31Figure 2.1: Conceptual Framework




LIST OF ABBREVIATIONS 

DSEO

District Secondary Education Officer
DSQAO
District Secondary Quality Assurance Officer
HOS

Head of School
SQAO 

School Quality Assurance Officers
UNESCO
United Nation Educational Scientific Cultural Organisation
URT 

United Republic of Tanzania
WEO

Ward Education Officer
CHAPTER ONE
INTRODUCTION AND BACKGROUND OF THE PROBLEM
1.1
Introduction
In today’s world, motivation affects the morale of employees, their attitudes and behaviors towards the organization regardless it is a public or private organization. Motivation is also an important factor in achieving both private and public-school goals. Directing individuals with different characteristics to unite around a common goal and achieve success within an organization is only possible if the employees are properly coordinated and motivated by the manager (Akoth, 2021).  From this point of view, it seems that management practices in schools, which include individuals with different behaviors, and characteristics can be one of the aspects that positively affect teachers’ motivation. This chapter presents the background of the study, statement of the problem, objectives of the study, research hypotheses, scope of the study, significance of the study, limitation of the study, the chapter also presents the operational definition key and conceptual frame work. 
1.2 
Background of the Problem
School Quality Assurance is widely considered as a yardstick for quality education that aids a nation to compete in ever- changing world economy. It is a form of evaluation, which involves some measurement, testing and evaluation of educational activities in school systems for the purpose of improving the standards and quality of education programs offered (Anderson, 2021). Like in many countries, in Tanzania education is considered to be a key of life as well as a gateway for social and economic development (Asuquo, 2015).
In education and specifically in schools, quality assurance is not a strange practice in most of the countries in the world. It has been in practice for decades (Awiti, 2019). Some countries like England, Sweden, and the Netherlands prefer calling it “school inspection” rather than “school quality assurance” and the education officer responsible for inspection in schools are called “the school inspector”. In Sri Lanka, Nepal and Bangladesh, the notion of ‘‘supervision’’ was introduced to counter the criticisms of inspection system, and to realize the goal of improving schools through ongoing support and guidance (Awiti, 2020). Other countries like Tanzania, Kenya, Uganda, Nigeria etc. had moved from inspection approach to quality assurance, and the term “School Inspector” has also been transformed into. “the School Quality Assurance Officers (SQAOs)” (see URT, 2017). 
School inspection is derived from the autocratic quality assurance style with the purpose of assessing work performance of teachers and attitude towards their work. Autocratic leadership behaviors amongst the SQAOs created strange authoritarian behaviors among the quality assurance leaders which had an impact on motivation of teachers’ performance (Okumbe, 2019).
School Quality Assurance Officer is a person who mobilizes other people to undertake collective action in pursuit of a quality education (Samuel, 2018). Quality assurance officer leadership behaviors affect all schools ‟learning situations including teachers’ motivation” (Hezibola, 2018, Asuquo, 2017). Studies by United States Education Department (2017) and by Bogler (2021) in Montreal, Canada established that teachers ‟motivation is strongly correlated to participation in decision making and influence over school policy. In South Africa, Steinberg (2017) found that the management approach of the quality assurance officer was one of the major determinants of teachers’ motivation”. Findings by the National Teachers’ Organization of South Africa (2022) reported that 65.5 percent of teachers were dissatisfied with “poor” leadership behaviours. 
Administrators’ leadership behaviors have changed over time. Planning and financial accounting are no longer accepted as the only qualities of an effective leader. Soft skills, teamwork, communication and the ability to motivate and mobilize, all of which impact teachers’ motivation, are increasingly becoming the skills desired in leaders. Since relationships are fundamental, Dinham (2018) emphasized professional development and teachers’ inclusion in decision making as crucial to successful school leadership. In his research, Billingsley (2018) found that teachers with positive perceptions of their quality assurance officers’ leadership behaviors also had motivation. 
As reported by Awiti (2019), leadership and school management issues have raised concerns globally and locally. UNESCO (2018) and Mbiti (2017) recognized the important role played by school management in achieving school goals and its implications on the overall performance on both teachers and students. Teachers’ motivation is also positively related to job commitment, life satisfaction, mental health and job performance and negatively correlated to absenteeism, turnover, and perceived stress (Mbwiria, 2020). The quality assurance officer’s play an important role in determining productivity among the teachers in the school.
The quality assurance officer has to balance between the jobs to be performed and the personal needs of the teachers. It is necessary to have staff who are focused as far as the critical job tasks are concerned, and who are comfortable as individuals. The  quality assurance officer engages in determining and setting the school climate which may facilitate or hinder academic performance. Likewise, schools with satisfied teachers are likely to be more productive in terms of effective teaching and consequent academic performance than those with unsatisfied teachers.
Vecchio, Justin and Pearce (2018) defined motivation as one’s feelings and thinking towards his/her work. As in the case of other attitudes, one’s attitude towards their job is greatly influenced by experience, especially stressful experiences. Similarly, a teacher’s expectations about the job and communication with others can play an important role on a person’s level of motivation. 
As McShane and Glinow (2017) stated, motivation represents an employee’s evaluation of the job and work context. There is no doubt that teachers experience greater work satisfaction and higher morale when they are viewed by their quality assurance officers as the professionals they perceive themselves to be (Goodlad, 2019). Motivation may in turn lead to less stress, reduced turnover, high realization of the schools’ goals and objectives leading to better academic performance. Studies in countries like Uganda, Tanzania, Gambia and Kenya by Barret (2018) and Hedges (2022) found that many teachers were teaching not because of External motivation but rather due to lack of other openings elsewhere. 
In Kenya, schools like all other organizations are advancing in complexity with different factors impacting on school management and performance. Consequently, challenges may arise for quality assurance officers who are considered as school leaders to create enabling and harmonious working environment in order to augument teachers’ wellbeing, positive feelings and motivation by demonistrating desired behaviours. 
Ayodo (2021) and Sisungo (2022) found that teachers with high motivation exhibited characteristics such as: (i) low in turnover, (ii) always present in school, (iii) highly efficient and effective and (iv) friendly to the administration. On the other hand, teachers with low motivation: (i) had apathy, (ii) worked towards promotions to other positions with better prospects or quit their jobs resulting in high teacher education costs (iii) were hostile to the administration (iv) had reduced academic performance (v) valued material rewards (vi) made frequent transfer requests (vii) and were regular absentees. 
According to Nkonge (2019), the teacher has become the object of constant ridicule by both the pupils and the public. Okumbe (2018) stated that teaching is regarded as “employment of last resort” by most school leavers and university graduates. He concluded that in Tanzania’s public schools, poor teachers’ morale and stressed teachers have become perennial problems.
Unless this trend is checked, the country may fail to equip learners with relevant skills yet this is one of the flagship projects of Tanzania Vision 2030 (Republic of Tanzania, 2017; Njeru & Orodho, 2018). One of the ways of boosting teachers’ morale is through the quality assurance officer’s leadership behaviors since these can lead to satisfaction or dissatisfaction with work life among the academic staff (Owalabi, 2018). For effective change in schools, leadership is the key. 
1.3 
Statement of the Problem
Employees’ motivation has been a concern of organizational managers. It augments the efforts towards accomplishment of organizational goals and objectives. However, organizational studies have posited many factors for employees’ low job morale (Ngirwa, 2013; Asuquo, 2017; Barret, 2018; Bogler, 2018). 
Specifically, low morale of teachers in Tanzanian public secondary schools has been associated with lack of facilities, students’ indiscipline and an overloaded curriculum (Obina, 2021). It is however possible that management factors such as leadership behaviors (Kashamba, Ngirwa & Maulid, 2023) may also escalate teachers’ cynicism and low teaching morale in schools (Ngirwa, 2018). 
Organizational studies have associated leadership behaviors with the state of employees’ motivation (see, Odundo & Rambo, 2022; Omeke & Onah, 2022). Ngirwa (2013) linked leadership behaviors with employees’ acceptance of organizational change in universities.  
This might also be the case of effect for School Quality Assurance Officers’ behaviors when inspecting teachers in schools. Their leadership behaviors may affect teachers’ motivation towards performing their duties in schools. Hence, it is important to analyze behavioral processes of School Quality Assurance Officers and their implication to teaching motivation in secondary schools in Bagamoyo District, Tanzania. 
1.4 
Objectives of the Study
1.4.1 
General Objective of the Study
The general objective of the study was to find out how quality assurance officers’ behaviors affect teaching motivation in public secondary schools in Bagamoyo district. 
1.4.2 
Specific Research Objectives
The study seeks to achieve the following specific objectives:
(i) To examine Quality Assurance Officers’ behaviors in secondary schools.
(ii) To assess the effect of School Quality Assurance Officers’ behaviors on teachers’ motivation in secondary schools.
(iii) To determine desirable Quality Assurance Officers’ behaviors for teachers’ motivation in secondary schools. 
1.5
Research Questions
(i) What are the Quality Assurance Officers’ behaviors in secondary schools?
(ii) What is the effect of School Quality Assurance Officers’ behaviors on teachers’ motivation in secondary schools?
(iii) What are the desirable Quality Assurance Officers’ behaviors for teachers’ motivation in secondary schools?
1.6 
Scope of the Study
This study confined itself on investigating the effect of Quality Assurance Officers’ behaviors on teachers’ motivation in secondary schools in Bagamoyo Distrcit Council. In this regard, the independent variable was school quality assurance behaviours when conducting their practices in secondary schools while, the dependent variable was teachers’ motivation as a response to their leaders. To achieve all these, a study covered a sample size of 100 respondents which includes, two (2) District Secondary Education Officers (DSEOs), two (2) District School Qaulity Assurance Officers (DSQAOs), eleven (11) Ward Education Officers (WEO), twenty-one (21) Head of Schools (HOS), and 64 Teachers. 
1.7 
Significance of the Study 
The findings of this study may be useful to policy makers in equipping quality assurance officers with the requisite skills in leadership behaviors necessary for a conducive teaching and learning environment to ensure that teachers are highly motivated to deliver their works. Motivation to teachers requires a set of behaviours such as direction, support, participation and achievement-orientedness provided by leadership. When applied appropriately, the four leadership behaviors may provide teachers’ motivation. Directive quality assurance officer leadership tells teachers what they are supposed to do and when to do it. Application of this behavior is most effective when the staff roles and task demands are ambiguous and intrinsically satisfying. When using supportive leadership behaviors, the quality assurance officer shows concern for teachers’ wellbeing and personal needs. This behavior is especially needed in situations where tasks or relationships are psychologically or physically distressing. 
Participative behavior involves leaders’ consulting with teachers and asking for their suggestions before making decisions. This behavior is predominant where staff are highly personally involved in their work. The achievement-oriented quality assurance officer lets teachers know what is expected of them to perform at their highest level and shows confidence in their ability to meet such expectation. Findings on each of the four leadership behaviors may be applied by quality assurance officers and administrators to improve teachers’ motivation.
1.8 
Limitation of the Study 
The findings of this study were limited in number of ways. First, this study was restricted to public secondary schools in Bagamoyo District Council. Thus, the findings from this study may be limited as they cannot be applicable to private secondary schools due to managerial and administrative differences. Second, the study focused on examining the relationship between (external) quality assurance officers’ leadership behaviours and teaching motivation in public secondary schools in Bagamoyo district. The study findings may be limited in understanding the effect of other (internal) leaders in schools whose managerial behaviours and motivational strategies may impact teaching motivation (see, Lamaro & Akello, 2023). Third, the study used only one district in Tanzania i.e. Bagamoyo District, as its unit of analyses. 
This may hinder generalization of the study to all districts in Tanzania and worldwide. Fourth, grounded its analyses on the effect of directive leadership behaviour, supportive leadership behaviours, participative leadership behaviours, achievement oriented leadership behaviours on teaching motivation. However, other leadership that affect employees’ motivation to organizational tasks were not considered (see, Kashamba et al., 2023; Lamaro & Akello, 2023; Ngirwa, 2013). 

1.9 
Limitation and Delimitations of the Study
The findings of this study were delimitated in number of ways. First, this study was confined to public secondary schools in Bagamoyo District Council. Therefore for the findings are specific to public secondary schools. Because the behavior of school quality assurance officer and its effect on teachers motivation might differ. However the study findings may be used as a basis of understanding in investigating the private schools. Second, the study focused on examining the relationship between (external) quality assurance officers’ leadership behaviours and teaching motivation in public secondary schools in Bagamoyo district not internal school quality assuarance officers. 
The researcher chose to narrow the study to external quality assuarance officers  because external school quality assurance officers play the distinct role in overseeing school performance and the intraction with teachers might differ with those of internal officers.  However, the study findings can be used as basis of understanding the behavior of internal school quality assurance officers. Third, the study used only one district in Tanzania i.e. Bagamoyo District, as its unit of analyses. The study was restricted to Bagamoyo district, focusing on a specific geographical area. 
The study may be delimitated in order to make the study feasible and manageable. This likely done because it allowed for in-depth analysis on specific context enabling more detailed findings. Fourth, grounded its analyses on the effect of directive leadership behaviour, supportive leadership behaviours, participative leadership behaviours, achievement oriented leadership behaviours on teaching motivation. The study findings delimitated inorder to narrow the scope the study and  allowed in-depth analysis of the study. Nevertheless, the study findings may be used as a basis of understanding other school quality assuarance officers behaviors.
1.10 
Operational Definitions of Key Terms
This study comprises of two key terms i.e. school quality assurance leadership behaviors and motivation.
1.10.1 School Quality Assurance- Leadership Behaviours: 
in this study, SQA’s leadership behaviors are defined as a series of attitudes, approaches, characteristics and skills used by school quality assurance officers in different situations in accordance with individuals and organizational goals when conducting school inspections activities.
1.10.2 Motivation: 
in the current study, this aspect means all the teachers’ drives such as allowances, good working conditions, in-service training (on-the-job and off-the-job trainings, workshops, seminars, etc.) and all activities which reinforce working behaviour in particular job. 
1.11 Organization of the Study
This study document is organized into six chapters. Chapter one covers the introduction and background of the study. It also articulate statement of the problem, objectives, scope of study, significance of the study, limitation of the study and define key terms of the study. The second chapter covers  the literature review, research gap and conceptual framework. Chapter three represents research methodology while  data presentation and analyses are shown in chapter four. Chapter five covers discussion of the findings. Lastly, chapter six entails summary of the study, summary of the findings, conclusions and recommendations of the study. 
CHAPTER TWO
LITERATURE REVIEW
2.1 
Introduction
This chapter offers a survey of relevant literature to determine how variables in the chosen field of study connect to one another. The study looks into how quality assurance officer’s behaviors might affect motivation amongst teachers. The review of the theoretical and empirical literature is also included in this chapter.
2.2 
Theoretical Literature Review
This section covers the review of the related theories. The purpose is to get the theoretical underpinning of the study. The study adopted Path Goal Leadership Theory. 
2.2.1
The Concept of Leadership
The capacity to persuade a group of people to accomplish predetermined goals or objectives is known as leadership. Principles, beliefs, and ideas about the nature of leadership that underpin its diverse styles and techniques are known as leadership notions. Gaining knowledge of these ideas make one a more valuable manager. The term "leadership concept" refers to a range of notions of what it means to be a leader and the tenets and foundations of leadership (Asuquo, 2017). It covers elements that impact a leader's style as well as the characteristics and views of a prospective leader. Anybody who supervises or leads a team of individuals to accomplish a shared goal benefits from understanding leadership concepts. The leader may be aware of the traits and abilities they might acquire and how to apply these to build relationships with their followers or team members (Asuquo, 2017).
In leadership concept, there are two components: there can be no leader without followers, according to the two components principle, which also explains why leadership depends on followership. Through consistent interactions, leaders usually establish deep bonds with their followers and have a good impact on them (Billingsley, 2018). They might establish close relationships with their teammates, which would keep them inspired and content. Additionally, they foster a community of shared values, perspectives, and ideas that motivate the group and the company to meet goals. To do this, leaders usually employ a variety of strategies, like check-in meetings, paired work assignments, team-building exercises, mentoring programmes, and training sessions (Billingsley, 2018).
2.2.2 
Leadership Behaviours
According to Marie and Neal (2021), leadership behaviour is a pattern of behaviours leaders prefer to use. Mosaddegh and Yarmohammadiand (2018) defined leadership behaviours as a series of attitudes, approaches, characteristics and skills used by leaders in different situations in accordance with individual and organizational goals. There are as many leadership approaches as there are quality assurance officers. Some of these leadership behaviors include autocratic, bureaucratic, charismatic democratic situational, transactional and transformational. The current study aimed to evaluate leadership behaviours from a behavioral perspective supported by four leadership behaviors of leader effectiveness which are directive, supportive, participative and achievement-oriented. Quality assurance officers use different behaviors in different situations and with different teachers to motivate them to perform at their utmost potential. 
2.2.3 
The Practices of School Quality Assurance Officers
The quality assurance practices refer to the correct or usual way of carrying on an inspection in schools. Thus, it should be noted that school quality assurance involves a series of interrelated procedures. Many authors like Akoth (2021), Asuquo (2017), Awiti (2009), Mbiti (2013), McShane and Glinow (2017) maintained that formal school quality assurance practices are carried out in three stages, namely: pre-school visit procedure/preparation, during school visit and post-inspection arrangements.
(i) Pre-school Visit Procedure/Preparation
Before carrying out quality assurance in a school, the Chief School Officer has to inform the school about the process and procedures of quality assurance through a telephone or written letter to set up inspection arrangements. The letter may indicate the number of SQAOs expected to visit the school together with the number of the days of their stay in a particular school. Heads of schools have to make relevant arrangements for the quality assurance together with providing necessary information needed including syllabuses, schemes of work, lesson plans, timetables, subject log-book and school calendar, records of library use and readership, allocation of duties and responsibilities, income and expenditure, reports of bursaries to poor children, individual teachers time tables, etc.
(ii) During School Visit
During school inspection, SQAOs often pay attention to various aspects including classroom observations, the school organization, pupils’ evaluation and professional management of teachers. 
Classroom observation: this is among the core roles in assessing the effectiveness of the school (MoEST, 2017). School quality assurance officers are to ensure that teachers are doing their job and that pupils are receiving what they are supposed to acquire as learning experiences (Nkonge, 2009). SQAOs are advised to spend as much time as possible observing what is happening in the classroom, and determining whether learning takes place; assessing teachers’ scheme of work, lesson plans, and lesson notes, teaching materials and teaching presentation as well as talking with teachers. SQAOs have to examine pupils’ work, talk with pupils about their work, gauging both their understanding and their engagement in learning, and obtain pupils’ perceptions of the typical quality of teaching in a range of subjects. They should also review and assess the attainment and progress of pupils. SQAOs must ensure that they observe pupils in a range of situations outside normal lessons to evaluate other aspects of personal development, behaviour and welfare.
The school organizations: particularly in Tanzania, SQAOs inspect the length of school day, and class periods, size of classes, student-teacher ratio, relative location of classrooms, number of classrooms, pupils enrolment, general school attendance, class journals, subjects logbooks, various school rules and regulations, school uniforms, availability of food in school, teaching and learning materials, desks, and toilets/latrines; they also assess incomes and expenditures of the school both from the government and from the school projects. 
Pupils’ evaluation: these are issues related to pupils’ admissions, attendance, health and sanitation, examinations, progress reports, grading, co-curricular activities, pupils’ records, punctuality, truancy, repetition rate, promotion rate from one grade to another and the transition rate from primary to secondary education are also pertinent to the school inspectors. 
Professional management of teachers: SQAOs assess professional and academic teachers’ development together with their qualifications, personality, regularity in classrooms and salaries. Furthermore, they also communicate policies to teachers; provide professional support to teachers in the form of demonstrations and workshops. They propose the required in-service training programmes that teachers need to improve the quality of education. The required training can guide teachers to improve curriculum implementation in schools.
(iii) After-School Visit
School quality assurance officers have the responsibility of providing quality assurance feedback to school teachers, heads of schools, school boards, Education Officers, Chief School Quality Assurance Officer. They are accountable for their reports, trustworthiness of their findings and recommendations, follow-ups on school inspections and to the schools they inspect.
2.3.4
Path-Goal Leadership Theory
Path Goal Theory by House (1971) suggests that leaders may not only use varying behaviors with different subordinates but might use different behaviors with the same subordinate in different situations. The theory suggests that depending on the subordinates and situations, different leadership behaviours increased acceptance of the leader by subordinates, and may influence the level of satisfaction and motivation among the staff members and so, may lead to high performance. Based on situational factors, Path Goal theory proposes a fourfold classification of leader behaviors as described below.
Directive leader tells subordinates exactly what they are expected to do. This leadership characterizes a quality assurance officer who tells teachers about their task, including what is expected of them, how it is to be done and the time to complete the task. Such a quality assurance officer also sets standards of performance and defines clear rules and regulations for the teachers. In a school organization, directive leadership is appropriate when the task is complex or ambiguousand the formal authority is strong and the work group provides motivation. Supportive leadership shows concern for subordinates’ wellbeing and personal needs. A quality assurance officer exercising this leadership is friendly, approachable and attends to the wellbeing and human needs of teachers. Supportive leadership is appropriate when the task is simple, formal authority is weak and the work group does not provide motivation. 
A participative quality assurance officer consults teachers, obtains their ideas and opinions and integrates their suggestions into decision making. Participative leadership is appropriate when teachers do not want autocratic leadership, have external locus of control and follower ability is high; when task is complex, authority is either weak or strong and satisfaction from colleagues is either high or low. Achievement-oriented leadership sets clear and challenging goals for subordinates. In a school organization, such a quality assurance officer establishes a high standard of excellence for teachers and seeks continuous improvement. In addition, an achievement-oriented quality assurance officer shows a high degree of confidence in teachers. This leadership is appropriate when teachers are open to autocratic leadership, have external locus of control and their ability is high; when task is simple, authority is strong and motivation from colleagues is either high or low.
2.2.4
Teachers' Motivation 
Motivation can be expressed as the fulfilment of these conditions by researching the necessary conditions for the employees to work willingly in line with organizational goals and to be productive. In management research, motivation is generally defined as the movement to initiate, direct and maintain desired business behaviors. The main purpose of motivation is to ensure that employees act willingly and efficiently in parallel with the goals of the organization (Anderson, 2021). Therefore, high employee motivation directly affects organizational performance (Anderson, 2021). 
In terms of educational institutions, the motivation of employees is slightly different from that of other organization employees because there are three important manpower resources in the education system. Each of these resources, consisting of administrators, teachers and students, is in constant interaction with each other. While students have not yet acquired the desired qualifications, but are the most basic resources in the education system, teachers are a valuable element that processes these resources (Asuquo, 2017). Education managers, on the one hand, are considered as the authorities empowered to use these resources more effectively for organizational purposes. Teaching is an extremely important profession in terms of human sensitivities. Teachers know that they will shape individuals’ futures, including their choice of profession, and they consider this sensitively (Asuquo, 2017). 
On the other hand, teachers are the most basic human resources that can affect generations and society as a whole. Teachers’ duty to provide learners with knowledge, skills and experiences makes teacher motivation a critical and important issue (Billingsley, 2018). 
Therefore, teacher motivation is a very important driving force in the success and output of educational services. For teachers to perfom their specific duties and responsibilities, it is also necessary to meet their physiological, psychological and social needs so that they are ready to provide educational services. It has been contended that in the context where school administrators meet the needs of teachers may lead to a positive contribution in the form of an increase in employees’ motivation (Ngirwa, 2013). 
Barret (2018) emphasized that the situation created by school administrators may encourage teachers to assist in solving institutional problems, and perform in a more efficient, harmonious and productive working environment.  It would be fair to state that challenges in improving the performance of school principals and increasing the effectiveness of schools are among the main problems of the educational management discipline. 
For this reason, it is a meaningful effort to examine the quality assurance officers’ behaviours and competencies of quality assurance officers from the perspective of leadership styles and personal initiative. Moreover, ensuring the motivation of teachers and strengthening their commitment to the school would primarily be beneficial for the school. 
2.3 
Empirical Literature Review
2.3.1 
Quality Assurance Officers’ Behaviours in Secondary Schools
Roul (2022) conducted a study on quality assurance officers’ leadership behaviors in secondary schools of North Shoa, Ethiopia. The researcher used questionnaire, interview, and focus group discussions to collect data on leadership behaviours in secondary schools from heads of schools and teachers. Findings show that laisses-faire leadership style was the dominant leadership style among quality assurance officers of secondary schools in the zone. 
Furthermore, he learned that different leadership behavior factors had different impacts on teacher motivation. Moreover, Roul (2022) found that secondary school quality assurance officers used a mix of autocratic, democratic and laissez-faire approaches. Olaniyan suggested that for effective motivation to take place in schools amongst teachers, all types of leadership styles ought to be established. Roul’s study is important in my study because he used the same theory that this study is framed in. The methods used by Roul (i.e. focused questionnaire and interview for data collection) are also those that the current study empoyed. However, this study goes beyond Olaniyan’s study as it investigates the effects of Quality assurance officers’ behaviors on teachers’ motivation as opposed to the effects of leadership styles on teachers’ motivation.
Ngwala (2019) did a study on the leadership behaviors used by secondary school quality assurance officers of Kangundo district in Kenya. The researcher used interview and focus group discussions to collect data on the leadership behaviors used by secondary school quality assurance officers. He found out that secondary school quality assurance officers used a mix of autocratic, democratic and laissez-faire approaches. 
Furthermore, he learned that quality assurance officers should not depend on only one leadership style in running their institutions but rather use a blend of the different leadership styles for better outcomes in their schools. Ngwala, suggested that for quality assurance officers use a blend of behaviors in their daily endeavors. Ngwala’s study is important in my study because he used the same study approach as this study’s. However, this study goes beyond Ngwala’s study by looking into applicability of leadership behaviors in motivating the teachers in improving their performance.
Musera (2022) researched on the perception of secondary school teachers on the quality assurance officers’ leadership styles in India. The researcher used questionnaire as the main and only tool for data collection to establish the perception of secondary school teachers on the quality assurance officers’ dominant type of leadership style. Musera suggested that there is a need to conduct a study in rural setting in India. Furthermore, the findings showed that, different leadership behavior factors had different impacts on teacher motivation. Whereas Musera used quantitative approach in his study, this study employed a mixed approach which builds on the strengths of both qualitative and quantitative.
A study by Dinham (2018) focused on investigating the extent to which teachers were involved in decision making in comparison to their desired level of participation in Melbourn Australia. The researcher used questionnaire as its only data collection techniques to collect data on involvement of the teachers in decision making process. He found out that teachers desired greater involvement in decision-making than they were currently allowed. Dinham suggested that school quality assurance officers should increase the extent to which they involved teachers in decision making to improve the quality of decisions and boost their morale in their performance of duty. 
Dinham’s study is important in my study because he used the same theory that this study is framed in. The method used by Roul (i.e questionnaire) is also used in the current study. However, this study goes beyond Dinham’s study by looking into the effect of Quality assurance officers’ behaviors, as opposed to the leadership styles, on the teachers’ motivation by employing more than one research tools for data collection.
Another study was conducted by Sigilai (2020). It focused on the level of teaching motivation and leadership behaviors of the teachers of all categories in Botswana. The researcher used both questionnaire and interview as the tools for data collection. He found out that  teachers were generally satisfied with their jobs. Participatory leadership behaviors by quality assurance officers was most preferred and had significant positive relationship with teaching motivation. 
Furthermore, it was found out that, different leadership behavior factors had different impacts on teacher motivation. Sigilai suggested that school quality assurance officers should augument teachers satisfaction following the fact that teaching motivation is of the most paramount important for schools’ academic development. Sigilai ’s study is important since it has highlighted the role of satisfaction in boosting the morale of teachers. The data collection methods used by Sigilai  (i.e. questionnaire and interview) also were used in the current study. While Sigilai’s study focused on the effect of leadership styles on teachers’ motivation, this study goes beyond by studying the effect of Quality assurance officers’ behaviors on teachers’ motivation.
2.3.2 
The Effect of School Quality Assurance Officers’ Behaviors on Teachers’ Motivation 
Yilmaz (2017) carried out a study to establish the relationship between leadership behaviors and organizational commitment in Turkish primary schools. The study used both questionnaire and interview for data collection process. Yilmaz found out that, there is a significant and positive relationship between sub-dimensions of teacher organizational leadership and directive leadership behaviors of school administrators. 
Furthermore, it was found out that, most used leadership styles by head teachers in Turkish primary schools were democratic and laissez-faire. Yilmaz’s study further established that the head teachers sometimes engaged in autocratic leadership, which the teachers did not like and led to job dissatisfaction. Yilmaz ’s study is important since it has highlighted the role played by the satisfaction in boosting the morale of teachers. The data collection method used by Yilmaz  (i.e. questionnaire) is also the same as the current study’s. However, this study goes beyond Yilmaz’s study by applying both questionnaire and interview as the tool to gain eclectic.
Riffat (2018) conducted a study on the leadership behaviors of degree college quality assurance officers and job expectancies in Punjab, Pakistan. The instruments used were a combination of questionnaires, focused group discussion and interview. The findings showed that support for House’s Path- Goal Theory was limited. Directive leadership contributes negatively to motivation. Directive leadership was also found to have contributed negatively to motivation under the categories of supervision, colleagues and job in general when the task was structured. 
The findings were consistent with the Path- Goal Theory that subordinates are more satisfied with directive leaders in an unstructured task. Furthermore, high directive leadership was found to have positive effect on subordinates’ job expectancies in cases where subordinates were highly stressed. Riffat’s study is important since it has highlighted the relationship that exists between leaders behaviours and motivation. The data collection methods used by Riffat  (i.e. questionnaire, focused group discussion and interview) were those this current study employed. However, this study goes beyond Riffat’s study, which focused on  leaders behaviours, by investigating the effect of School Quality Assurance Officers’ behaviors on teachers’ motivation in teaching.
Lenka (2022) carried out a study on frustration and work motivation of secondary school teachers as a correlate of leadership behaviors of their quality assurance officers in Rampur City, India. Structured questionnaire was used to collect data. Lenka confirmed that where there was a supportive and cooperative head teacher, teachers performed their jobs with zeal. He further found out that, supportive leadership had a significant positive relationship with teaching motivation in cases where the subordinates had low need for achievement. Moreover, Lenka found out that, teachers were more satisfied with high supportive leaders in a structured task situation. 
Lenka’s study is important since it has highlighted the relationship that exists between quality assurance officers and teacher’s motivation. The methodology used by Lenka  (i.e. questionnaire) also seemed the same as this current study’s. However, this study goes beyond Lenka ’s study by employing more than one research tools in data collection process. 
Akoth (2021) assessed the influence of head teachers' leadership behaviors on teaching motivation among public school teachers in Migori District, Kenya. The methodology applied for data collection was questionnaires. Akoth found out that, satisfaction of teachers was influenced byquality assurance officers’ leadership behavior and that teachers in schools which practised transformational or supportive type of leadership rated their quality assurance officers highly compared to quality assurance officers who applied thetransactional or directive leadership types. He suggested that, quality assurance officers’ leadership behaviours could be employed under contigency to suit circumstances as stated in the situational theory of leadership (Hersey & Blanchard, 1969; Hersey, Blanchard & Johnson 2007). The study is similar to the current study since it employs a similar data collection tool (questionnaire). However, the current study goes further by employing mixed methods (i.e. questionnaires and interviews) and external leaders (i.e. School Quality Assurance Officers behaviours) on augumenting teachers’ motivation to teach in secondary schools in Bagamoyo District Council, Tanzania.
Barret (2018) studied the relationship between the transformational or supportive leadership style of the school quality assurance officers and teaching motivation in Tanzania.  The study employed qualitative approach whereby interview method was applied for data collection. Barret’s results indicated that both transformational/ supportive and transactional leadership factors influence the outcome variables of organizational commitment, organizational citizenship behavior, and teaching motivation; however, varying degrees of influence were evident on the outcome variables. 
Furthermore, Barret’s findings indicate that, the group of supportive leadership behaviors had strong to moderate positive effects on value commitment, organizational citizenship behavior, and teaching motivation. Although the findings revealed the relationship between aspects of supportive leadership and teaching motivation, the sample was based on primary school teachers. The study is similar to the current study since it employed interview as well. What make the current study different is that whereas the former study involved primary school teachers and qualitative approach, the current study involved secondary school teachers as its respondents and a mixed research approach.
2.3.3
Quality Assurance Officers’ Behaviors on Teachers’ Motivation 
Odundo and Rambo (2022) investigated the dimensions of leadership behavior of public secondary school teachers in Nyanza Kenya. The methods for data collection were solely questionnaire and interview. Both quantitative and qualitative analysis techniques were applied to analyze the data. Quantitative analysis generated descriptive statistics, cross tabulations with chi-square, one-way Analysis of Variance (ANOVA) and binary logistic regression. The findings showed that some leadership behaviors negatively influenced teachers’ job motivation while others had a positive influence. Variables having negative influence included public criticism, use of threats and fault-finding. 
Furthermore, Odundo and Rambo found out that, leadership behavior variables having a positive influence on teachers’ motivation included recognition of effort, participation in staff meetings and guidance on pedagogy, among others.  Odundo and Rambo suggested that, effective leadership is an indispensable component of the wider education reforms for better pedagogical processes suiting the economic needs of the 21st century. The study is similar to the current study since the methods applied are the same. However, this study was done in a rural setting covering six regions; therefore, there is a need for the current study in an urban and cosmopolitan environment to inform on quality assurance officers’ leadership behaviors.
A study by Robinson (2018) investigated leadership behaviours and teachers’ morale and teaching motivation. Two questionnaires were used for data collection process, the Excellent Quality assurance officer Inventory and the Purdue Teacher Opinion Questionnaire. The findings showed that leadership behavior clearly impacted teachers’ morale, and a positive relationship between leadership behavior and teachers’ morale was evident in several areas. 
Furthermore, Robinson’s findings showed that, quality assurance officers who used a participatory style of leadership were more likely to have more satisfied and productive teachers than quality assurance officers who used an autocratic style of leadership. Robinson further suggested that, teachers’ morale could be predicted on the basis of the leadership approach adopted by the quality assurance officer. These findings are important in the current study since they show the role played by perceived leadership behaviors to teachers’ motivation. However, the sample was drawn from a developed country. Given that Tanzania is a developing country, a similar study is needed in order to report on the cross- cultural differences and similarities, if any.
Odundo and Rambo’s (2022) study investigated the effects of leadership behaviors on teacher motivation in public secondary schools in Kenya. The methods for data collection was structured questionnaire. The findings showed that, among the key findings were that none involvement of teachers in decision making affected their motivation. Odundo and Rambo’s findings further showed that there is relationship between participative leadership and teachers’ motivation. The sample was based on teachers from a rural setting, something that calls for a sample involving Town (district) teachers. The findings are important in reference to the current study since it was conducted in the rural setting. The former study employed questionnaire while the current study used a mixed approach in which both questionnaires and interview were employed.
Ngwala (2019) did a study on teacher’s leadership behaviors in relation to teacher motivation in primary schools in Mathira division of Nyeri District, Kenya. The major concern of the study was to determine the relationship,if any, between headteacher leadership behavior and teacher motivation. Four dimensions of headteacher leadership behavior that contributed to overall school climate were identified and employed in the study. The current study sought to evaluate achievement leadership behavior and teachers’ motivation using the Path goal theory of leader effectiveness. These dimensions were production emphasis, consideration, aloofness and thrust. The current study evaluated the relationship between achievement-oriented behaviour and teachers’ motivation. 
Lamaro and Akello (2023) used cross-sectional correlational design with a sample of 246 respondents to study the relationship between Head teacher’s motivation strategies and teacher's performance in secondary schools in Serere District. They used questionnaires to collect data. The results revealed positive relationship between head teachers' motivation and secondary school teachers' performance. The study recommended accommodations, salary increases, and capacity building as important aspects that promote teachers’ job motivation. The results also indicated a significant link between head teachers’ motivational strategies and teachers’ performance in secondary schools in the District. Lamaro and Akello’s study concurs with the current study in examining the effect of leadership (i.e. head teachers) motivational strategies on teachers. However, the current study concentrated on the school quality assurance officers’ behaviours on teachers’ motivation. It was conducted in Bagamoyo district with a sample of 100 respondents while using questionnaires and interviews. The study employed mixed methods approach and descriptive research design.  
2.4 
Research Gap 
From the foregoing review of related literature (e.g. Lenka, 2022; Njeri, 2021; Sigilai, 2020), it is evident that the majority of the studies reviewed on quality assurance officers (as leaders in school management and supervision) behaviors and teachers’ motivation were done in developed countries. Furthermore, many of these studies such as a study by Choon (2021) and Akoth (2021) drew their samples from universities such as University of Nairobi and colleges such as Chuka University College. Some of the reviewed studies were also done in rural settings (Mosadegharad and Yarmohammadian, 2018; & Roul, 2022). Some of the findings reported on the relationship between leadership behaviours and teachers’ motivation have been contradictory and inconclusive; a study by Holder (2015), for example,showed that, the significant and positive relationship exists between the level of teacher motivation and the strength by head teacher leadership behaviour dimensions of achievement orientation. 
Furthermore, many of the studies reviewed were skewed towards administration (e.g., Holder, 2015) yet, psychological behaviour is an important element in leadership. It affects the learning environment. There was therefore, a need for a study to be conducted in secondary schools in Tanzania, in order to contribute to the understanding of the relationship of the two variables which were; quality assurance officer, leadership behaviours and teachers’ motivation.
2.5 
Conceptual Framework
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Figure 2.1: Conceptual Framework
Source: Researcher’s (2024)
Conceptual framework shows variables to be used in the study and how they relate to one another. It shows both independent and dependent variables.  The independent variables are considered school quality assurance behaviors (e.g. directives, participative, supportive & achievement oriented). These behaviors are assumed to affect teachers working conditions and therefore determine teachers psychological state e.g. efficacy and enthusiasm, Figure 2.1.
CHAPTER THREE
METHODOLOGY OF THE STUDY
3.1 
Introduction
This chapter's goal was to explain the scope of the study as well as how the study was carried out. Additionally, it includes the research design, a description of the population size sample, and the sampling method employed. A brief explanation of data gathering methods and data analysis procedures is also provided in this chapter.
3.2 
Research Paradigm
There are different types of research paradigm depending on the application, the most notable ones are, positivism, interpretivism, constructivism, pragmatism and post positivism (Creswell, 2011). The study however, adopted the pragmatism paradigm. The paradigm is chosen for the study because of its ontological implications, which focuses on an individual decision maker in a real-world context. The paradigm favors the use of mixed methods, such as social surveys, official statistics, interviews, and questionnaires, particularly structured questionnaires (Creswell, 2011). 
Furthermore, the paradigm has been adopted because it allows the researcher to identify a problem and view it in its broadest perspective, resulting in research inquiry that strives to better understand and eventually address the problem. The combination of methods promotes researcher participation, allows for flexible manipulation, and advances research to the greatest extent possible. Finally, and maybe most critically, it demonstrates strong representativeness and reliability.
3.3 
Research Approach
In research, there are three common approaches to conducting research, namely quantitative, qualitative, and mixed methods. However, given the nature of the study, the mixed research approach was used. According to Creswell (2011), a mixed research approach combines elements of qualitative and quantitative research approaches (e.g., the use of qualitative and quantitative viewpoints, data collection, analysis, and inference techniques) for the purpose of broadening and deepening understanding and corroboration. Since the study has two subjective objectives in nature (first and third) and one objective being objective (the second) in nature, the study used mixed approach. The technique is used in the study in order to broaden and reinforce the study's conclusion. 
3.4 
Research Design
Research design establishes the blue print for gathering, measurement, and data analysis (Babbie, 1992). Since the problem is clearly stated and the goal of the research was to explain the characteristics of quality assurance systems, the study used a descriptive research design. This approach also made it possible for the researcher to report on data analysis, comparison, and interpretation in addition to findings. Additionally, the researcher thinks that because the issues are well specified beforehand, the descriptive design is acceptable and pertinent for the study.
3.5 
Area of the Study
The research was carried out in the Bagamoyo District. According to URT (2018) Bagamoyo district is now one of Tanzania's fastest-growing districts. According to the 2022 Population and Housing Census, the population of Bagamoyo district is 418,740 people; also, the district has been ranked as one of the finest leading districts in the country for academic achievement. Bagamoyo district was rated as the leading district in NECTA performance in 2021 and 2022. Additionally, Bagamoyo district has never finished outside of the top five best positions in NECTA CSEE results in the last five years. This piques the researcher's interest in determining the effect of quality assurance behaviors toward teachers’ motivation in the region.
3.6 
Population of the Study
All District School Quality Assurance Officers (DSQAO) (n=02), Ward Education Officers (WEO) (n=11), Head Teachers (n=21), District Secondary Education Officers (DSEO) (n=02), and Teachers (n=189) based in Bagamoyo District are included in the study population, which is estimated to be 133 employees (Bagamoyo District Council Report, 2023). WEO and DSQAO have been chosen as they play a significant role in ensuring that the learning conditions in schools are advantageous to learning and that teachers attend school and teach well. Yet, the decision to use DSEO is to obtain information on how national rules and regulations are implemented, as well as to determine if the district provides professional training and assistance to teachers. In addition, they are at the operational level, thus they are the ideal candidates to learn whether quality assurance actions are being carried out and whether they are producing the desired outcomes.
3.7 
Sample Size and Sampling Procedures
3.7.1 
Sample Size
This study's sample size was 100 respondents. There are two (2) DSEO, two (2) DSQAO, eleven (11) WEO, twenty-one (21) HOS, and 64 teachers. The sample composition and structure are shown in table 3.1. In terms of the study, the overall population size is 133 (100%), from which a sample size of 100 (75%) respondents was chosen. The sample size, determined by Yamane’s formula with 5% margin error, aligned with the eccepted margin error (5% to 10%) commonly used by many     researchers (Dillman, 2007; Suresh & Chadrashekara, 2012). A smaller margin error often necessitates a larger sample size, a factor that may be impractical for achieving a comprehensive understanding in this study. Therefore, a margin of error of 5% was deemed suitable. Yamane (1967) provides a formula  in the following manner.
                                                           [image: image2.emf]
Whereby: n=sample size, N=total population, e=margin of error (e=5%=0.005). The sample size of the study is calculated based on the above formula as:
                                                             [image: image4.emf]
                                                             [image: image6.emf]
                                                             [image: image8.emf]
[image: image9.emf]
Based on Yamen’s formula the appropriate sample size for the population of 133 employees with 5% margin error is approximately 100 respondents.    
Table 3.1: Summary of the Sample Composition for the Study Respondents
	Departments/Source 
	Population
	Sample
	%

	District School Quality Assurance Officer
	2
	2
	1.5

	District Secondary Education Officers
	2
	2
	1.5

	Ward Education Officers
	11
	11
	8

	Head of Secondary Schools
	24
	21
	18

	Teachers
	94
	64
	71

	Total
	133
	100
	


Source: Field Data, (2024)
3.7.2 
Sampling Procedures
The study used both simple random sampling and purposive sample types.
3.7.2.1 Simple Random Sampling 
Respondents was picked at random from various departments and units in their regions of operation and units in simple random sampling processes. As a result, the researcher compiled a list of employees from each department and then chose respondents from a random number table using sequence numbers. Straightforward random sampling is used because it reflects the population objectively, reducing the possibility of biases.
Another reason for the selection is the diverse nature of the schools; despite being in the same region, the schools are diverse, and this matters a lot when a true representative sample is used. According to Kothari (2000), when the community is normally heterogeneous, researchers commonly employ this method. The reason for this is because it allows them to create samples that correctly reflect the community.
3.7.2.2
Purposive Sampling 
Purposive sampling is a strategy in which the researcher chooses respondents based on the information he wants to collect from them. The researcher prioritized the quality departments. This was done to aid the researcher in selecting the most convenient department in terms of time and ease of study execution. The researcher was provided with a list of all departments and selected those that appear to be the most convenient for the study. Purposive sampling is used for precision and accuracy. The approach was used again since it assisted the researcher in gathering qualitative replies, resulting in more precise study results and improved insights. The other reason is that, the researcher collected specific details from the best-fit individuals.
3.8 
Data Collection Methods and Instruments
3.8.1 
Questionnaire
The study adopted Multifactor Leadership Questionnaire (MLQ) scales: Developed by Bass and Avolio (2019), the MLQ assesses transformational, transactional, and laissez-faire leadership styles. It provides insights into how school quality assurance officers behaviors motivate and influence employees. The leadership behaviors is measured in five scales, which are idealization attributes, idealized behaviors, inspirational motivation, intellectual stimulation and individualized consideration. All these behaviors are governed by the extent into which they motivate teachers. Hence using a Likert scale of 1-5 on the questionnaire the, participants typically indicated their level of agreement (e.g., strongly agree, agree, neutral, disagree, strongly disagree). Researchers use these responses to understand the leader’s impact on followers’ perceptions. 
3.8.2 
Semi - Structured Interview  
Researcher used a semi-structured interview to explore other important information in line with research objectives. Before interview, an interview guide was prepared to direct the research in questioning the chosen participants who are heads of school, district educational officer, ward educational officer as well as academic head of department. The questions were asked in the interview are in line to research objectives where the interviews was held in conducive environment and it covered 15 -20 minutes. This research tool was used to the purposively selected respondents which include District Secondary Education Officers, Ward Education Officers and Head of Secondary Schools.  
3.9 
Data Analysis Procedure
The data was analysed using the Statistical Package for Social Science (SPSS) version 21. This version of the package is selected because it included more features and qualities that are easier for users to use (such as analytical directives in the toolbar) than the previous version. Given that the researcher also performed response frequency analysis, the packages are recommended. The data gathered from semi-structured interviews was examined in three steps: assembly, coding, and assignment. This is how data analysis was carried out. The initial phase involved compiling all of the data collected using every research approach. 
The researcher used thematic analysis to classify the data obtained from each study technique at this phase, which is known as the coding step. The method is one among the qualitative research analysis techniques which includes, identifying, analyzing and interpreting patterns of meaning within qualitative data. Thematic analysis shall be employed to achieve the first and third objectives. Tables that are easily readable and summarized was provided with the results.
Furthermore, the quantitative data were analysed using descriptive and inferential statistics with the Statistical Package for Social Sciences (SPSS) version 21. These could be used to build an effect of external school quality assurers behaviors between the examined variables. The goal of utilising this software is to provide data in the form of charts, frequencies, and percentages. Data were coded, inputted, and presented as texts, charts, and tables. This study included both descriptive and inferential statistics, including frequencies, percentages, means, standard deviations and regression analysis. Furthermore, the logistic regression equations below were employed as a mathematical model to demonstrate the impact of external school quality assurers’ behaviors on teacher’s motivation.

Y= β0 + β1X1 + β2X2 +β3X3 + Ԑ ……………………………… (1)

Where:
Y= 
(Improved Teachers Motivation)

X1 =
Proactivity Behaviors 
X2 = 
Supportive Environment 
X3 = 
Self-Initiation

X4 = 
Persistence Behaviors 
X5 =
Personal Initiative-Taking 
3.10 
Data Reliability and Validity
3.10.1
Reliability
To guarantee the data's credibility, the researcher went on over the findings again, crosschecking them against the research instruments to see if they are addressing the study question. The instrument (questionnaire) was scrutinized by the researcher, who ensured that it is capable of producing trustworthy data. The review involved the omission and addition of irrelevant and relevant questions, respectively, and correction of those constituting ambiguities.
3.10.2
Validity
The researcher made sure that the findings are truly about what they appear to be about. To ensure that the test captures the information it is designed for, a pilot research with ten respondents was done to ensure the validity of the data collection instruments used in this investigation. Before the actual data collection, the respondents' comments and observations were used to modify the questionnaires.
3.11
Ethical Consideration
The Open University's Vice Chancellor provided the research permission letter, which introduced the researcher to the Coast Regional Administrative Secretary, who would then present the researcher to the director of the Bagamoyo district. Also, before filling out the questionnaire, the researcher anticipated the respondents' desire and preparedness to engage in the activity (see informed consent form, Appendex VI). The respondents' privacy was protected, and any information acquired was utilized strictly for academic purposes. Additionally, the respondents was told clearly that they could quit responding or being part of the research, should they feel their positions being jeopardized. 
CHAPTER FOUR

PRESENTATION AND ANALYSES OF THE FINDINGS

4.1 
Introduction

The objective of this chapter is to show the data that has been gathered and what has been collected for the purpose of fulfilling the objectives of the study. The chapter is organised into several sections, such as an introduction and an analysis of the demographic features. Additional parts present the results of the current working conditions in Public Secondary School in Bagamoyo District Council. Next, the Quality Assurance Officers’ behaviors in secondary schools is presented. This was followed by presentation on the effect of School Quality Assurance Officers’ behaviors on teachers’ motivation to teach in secondary schools. Lastly, a presentation will be given on desirable Quality Assurance Officers’ behaviors for teachers’ motivation in secondary schools. 

4.2 
Respondents’ Background Information

The demographic characteristics of the participants in this study encompassed their age, level of education, gender and employment background. The demographic characteristics encompassed all of the study's participants, specifically the teachers and primary respondents identified in the methods section. See Table 4.1.
In terms of the age distribution among the respondents in all five categories, the majority of teachers, namely 29 (45.30%), were within the age range of 36 to 40 years. It is worth noting that all the key informants were also age between 36 and 40 years and above. Among the responders, the maximum age recorded was 45 years old, and the lowest age was below 30.
Table 4.1: Demographic Information

	Categories
	DSEO
	DSQA
	WEO
	HOS
	TRS

	Age
	Below 30
	0
	0
	0
	1
	9

	
	
	0.00%
	0.00%
	16.60%
	4.7%
	14.0%

	
	31-35
	0
	0
	1
	2
	21

	
	
	0.00%
	0.00%
	9.00%
	9.5%
	32.8%

	
	36-40
	0
	0
	2
	2
	29

	
	
	0.00%
	0.00%
	18.10%
	9.5%
	45.3%

	
	41-45
	1
	1
	6
	8
	9

	
	
	50.00%
	50.00%
	54.5%
	38.0%
	14.0%

	
	Above 45
	1
	1
	2
	8
	5

	
	
	50.00%
	50.00%
	18.10%
	38.0%
	7.8%

	
	Total
	2
	2
	11
	21
	64

	
	
	100.00%
	100.00%
	100.00%
	100%
	100%

	Gender of the Respondents
	Male
	2
	1
	6
	16
	39

	
	
	100.0%
	50.00%
	54.50%
	76.19%
	60.00%

	
	Female
	0
	1
	5
	5
	25

	
	
	0.00%
	50.00%
	45.40%
	23.80%
	39.00%

	
	
	2
	2
	11
	21
	64

	
	Total
	100.00%
	100.00%
	100.00%
	100.00%
	100.00%

	Working
	2-5 years 
	0
	0
	2
	6
	10

	Experience
	0.00%
	33.30%
	20.00%
	14.20%
	15.6%

	
	6-10 years
	1
	1
	5
	11
	34

	
	
	0.00%
	33.30%
	40.00%
	42.80%
	53.1%

	
	Above 10
	1
	1
	4
	4
	20

	
	
	100.00%
	33.30%
	40.00%
	42.80%
	31.2%

	
	Total
	2
	2
	11
	21
	64

	
	
	100.00%
	100.00%
	100.00%
	100.00%
	100.00%

	Education
	Diploma
	0
	0
	2
	0
	6

	
	
	0.00%
	0.00%
	18.1%
	0.00%
	9.3%

	
	Degree
	0
	0
	5
	3
	32

	
	
	0.00%
	50.0%
	45.4%
	14.2%
	50.0%

	
	Post Graduate Diploma
	1
	1
	4
	10
	16

	
	
	100.0%
	50.0%
	36.3%
	47.6%
	25.0%

	
	Masters
	1
	1
	0
	8
	10

	
	
	100.00%
	33.30%
	0.00%
	38.0%
	15.6%

	
	Total
	2
	2
	11
	21
	64

	
	
	100.00%
	100.00%
	100.00%
	100%
	100.00%


Source: Field Data (2024)

KEY: DSEO: District School Education Officer, DSQA: District School Quality Assurer, WEO: Ward Education Officer, HOS: Head of School and TRS: Teachers. 

In Table 4.1, the age group of 31–35 years old represented a significant part of the total responses, accounting for 21 individuals or 32.8%. 29 respondents accounting for 45.30% of the total, fell between the age range of 36-40. In addition, 3 respondents (3.6%) included in the survey were aged beyond 45, while 17 respondents (20.4%) fell between the ages of 41 and 45. 
These findings indicate that a higher percentage of individuals who are actively involved in the economy, namely those aged 31 to 35, have chosen to pursue a career in teaching, therefore providing a workforce for secondary school education. Regarding the job experience of the respondents, the majority of respondents (teacher), namely 34 (53.1%), had acquired work experience ranging from 6 to 10 years in all categories.  
Furthermore, in other categories, SQAT, HOS, and HOD were assessed to have a professional experience beyond 10 years. Concerning education across all categories, it was discovered that 32 teachers (50.00%) and 4 SQAT (50.00%) had attained a degree level of education. Therefore, the survey findings reveal that the majority of the respondents in the study had an average educational level of a degree. On the side of gender of the respondents, it was found out that, majority of the respondents were males in all the five categories with the biggest number being teachers 39 (60.0%).
These findings indicate that most primary school teachers lack sufficient education and so need ongoing training to improve their pedagogical expertise and support our primary school students in obtaining a higher standard of education. The pedagogical competence of teachers, obtained via in-service training in schools where teachers are encouraged to participate, is identified by Abdu (2018) as a crucial factor in the efficiency of teaching and learning. 
These findings indicate that most of the participants in the study had enough professional experience, enabling them to have a thorough understanding of their workplaces. This knowledge enabled them to offer precise and valuable insights on effect of School Quality Assurance Officers behaviors on teachers’ motivation to teach in secondary schools.
4.3 
Quality Assurance Officers’ Behaviours’ in Secondary Schools

Objective one aimed to examine the behavior of quality assurance officials in secondary schools under the Bagamoyo District Council. To accomplish the objective, teachers and key informants participated in the data gathering. The key informants involved in the study included DSEO, DSQA, WEO, HOS, and TRS. 
The qualitative data was assessed by content analysis, and the quantitative data was examined via descriptive analysis. Questionnaires and interviews were used to collect data on the behaviours of Quality Assurance Officers in secondary schools in Bagamoyo District Council, in  response to the research question 
“What are the Quality Assurance Officers’ behaviors in secondary schools in Bagamoyo District Council?” Table 4.2 shows the results.
Table 4.2: Quality Assurance Officers Behaviors in Secondary Schools

	Item
	STD
	D
	N
	A
	SA
	Mean
	SD

	Teachers perceive the school quality assurers as a role model and hold them in high esteem.
External Quality Assurer demonstrate behaviours, values, and ethics that inspire admiration and trust.
	1

1.5%
	2

3.1%
	2

3.1%
	34

53.1%
	25

39.0%
	4.2500
	.7968

	Teachers hold these leaders in high regard, often attributing positive qualities to them.

Teachers see the External school quality assurers as people worth emulating.
	2

3.1%
	3

4.6%
	4

6.2%
	44

68.7%
	11

17.1%
	3.9219
	.84148

	Our External School quality assurers consistently demonstrate integrity

The External School Quality Assurers actions align with their stated values.
	3

4.6%
	3

4.6%
	6

9.3%
	31

48.4%
	21

32.8%
	4.0000
	1.02343

	The External School Quality Assurers behaviours set good and positive example for the teachers

Teachers perceive the school quality assurers as a role model and hold them in high esteem.
	1

1.5%


	4

6.2%


	4

6.2%


	28

43.7
	37

57.8%
	3.9531
	.92367

	External Quality Assurer demonstrate behaviours, values, and ethics that inspire admiration and trust.

Teachers hold these leaders in high regard, often attributing positive qualities to them.
	3

4.6%
	3

4.6%
	2

3.1%
	25

39.0%
	31

48.4%
	4.0938
	1.0460

	Teachers see the External school quality assurers as people worth emulating.
	4

6.2%
	4

6.2%
	6

9.3%
	26

40.6%
	24

37.5%
	3.9688
	1.1404


Source: Field Data (2024)
Key: STD= Strongly Disagree; D=Disagree, N= Neutral, A= Agree and SA= Strongly Agree, SD= Standard Deviation.
4.3.1 
Teachers’ Perception of the School Quality Assurers as Role Models
In regards to whether teachers perceive the school quality assurers as a role model, the study findings in the table above indicates that, majority of the respondents (teachers) (34, 53.1%) involved in the study simply agreed that the quality assurance activities are clearly stipulated and followed in the school and 25 (39.0%) strongly agreed with the notion above. On the other hand, 2 (3.1%) respondents were of neutral opinion and 1 (1.5%) simply disagreed with the assertion by the mean and standard deviation of 4.2500 and .79682. See table 4.2.
The results suggest that teachers perceive the school quality assurers as a role model and hold them in high esteem. This perception can significantly impact the overall educational environment. The perception of quality assurers as role models by teachers can significantly alter the educational environment. Esteem and respect may enhance collaboration and increase receptiveness to feedback, promoting a culture of ongoing development. Quality assurers not only evaluate but also motivate, generating a beneficial ripple effect. Teachers get more support and motivation to enhance their pedagogical approaches, hence improving student learning results.
4.3.2 
The School Quality Assurers’ Exhibition of  Positive Qualities
In regards to whether the school quality assurers exhibit positive qualities, the findings indicated that, 44 (68.7%) respondents simply agreed with the assertion and 11 (17.1%) strongly agreed with the assertion. On the other hand, 4(6.2%) respondents were neutral and 3(4.6%) simply disagreed. Last but not least, 2(3.1%) respondents strongly disagreed with the assertion with the mean and standard deviation of 3.9219 and .84148. See table 4.2. The study results suggest that,  school teachers hold these leaders in high regard, often attributing positive qualities to them. 
4.3.3 
School Quality Assurers’ Behaviours as Good and Positive Examples for Teachers
In regards to whether the school quality assurers’ behaviours act as good and positive examples for the teachers, the findings indicated that, thirty-seven (57.8%) respondents strongly agreed with the argument, while twenty-eight (43.7%) agreed with it. Additionally, 4 participants (6.2%) held a neutral attitude, 4 participants (6.2%) expressed disagreement, and 1 respondent (1.5%) strongly disagreed with the proposition bya mean of 3.9531 and a standard deviation of 0.92367.  Refer to Table 4.2. These findings imply that the actions of school quality assessors establish a commendable and beneficial example for teachers.  Moreover, it suggests that teachers regard the school quality assessors as exemplars and hold them in high regard. 
4.3.4 
School Quality Assurers’ Demonstration of Integrity 
Concerning the integrity of school quality assurers, the research revealed that 31 respondents (48.4%) agreed with the assumption, while 21 respondents (32.8%) strongly agreed. Conversely, 6 respondents (9.3%) had a neutral attitude, while 3 respondents (4.6%) strongly disagreed with the assertion, resulting in a mean of 4.0000 and a standard deviation of 01.02343. Refer to Table 4.2. 
These findings suggest that  School quality assurers consistently demonstrate integrity. Furthermore, it indicates that, school quality assurers actions align with their stated values. The External School Quality Assurers are demonstrating honesty and ensuring that their activities are in accordance with their principles. This is essential for preserving confidence and guaranteeing the efficiency of quality assurance procedures in educational institutions.
4.3.5 
School Quality Assurers Demonstration of Good Behaviours, Values, and Ethics
In regards to whether School quality assurers demonstrate behaviours, values, and ethics, the findings indicated that, 31 (48.4%)  respondents strongly agreed with the assertion and 25(39.0%) simply agreed with the assertion. On the other hand, 3(4.6%) respondents strongly disagreed while the other 3(6.1%) simply disagreed. Finally, 2(3.1%) respondents were undecided by the mean and standard deviation of 4.0938 and 1.0460. See table 4.2. 
The researcher however went further conducting interview with key informant to uncover more explanation in regards to the findings from descriptives above. The researcher interviewed different key informants. In regards to: “…. what do you understand by the concept of Quality Assurance in schools….”. Reacting to this interview question, DSEO had this to say: 
“to my understanding, quality assurance is a systematic procedure aiming at checking on what teachers and school leaders are doing in schools; and ensuring that educational standards and practices satisfy specific set criteria and constantly improve over time….” (Field Data, 2024). 

This implies that, at the district level, the meaning of the concept was clearly understood.  As if that was not enough, the researcher inquired from HOS opinions as to whether, 
“….In your perspective is there any impact of quality assurance behaviors and teachers’ positive feeling of their job-teaching….”  The head of school (HOS1) had this to say: 
“…Yes, quality assurance behaviours can have a major impact on teachers' work satisfaction and instructional effectiveness….”   
On the similar question the other head of school (HOS2) had this to comment: 
“…. Schools with effective quality assurance methods tend to foster a more supportive and collaborative atmosphere. This can result in improved work satisfaction among teachers….” (Field Data, 2024).

The interview results above indicate that school quality assurance plays an important role in the development of the school, but above that, it supports the motivation and working spirit among teacher. Thus, the absence of it would have a negative effect on the teacher’s morale. 
4.4 
The Effect of School Quality Assurance Officers’ Behaviours on Teachers’ Motivation to Teach in Secondary Schools
The second objective aimed to assess the effect of School Quality Assurance Officers’ behaviors on teachers’ motivation to teach in secondary schools. To achieve the purpose, both teachers and key informants were involved in the data collection. The primary informants who participated in the study comprised DSEO, DSQA, WEO, HOS, and TRS.
Table 4.3: The Effect of School Quality Assurance Officers’ Behaviours on Teachers’ Motivation

	Item
	STD
	D
	N
	A
	SA
	Mean
	SD

	Positive relationships exist between School quality assurance officer’s persistence behaviors and teacher motivation.
	2

3.1%
	2

3.1%
	2

3.1%
	21

32.8%
	37

57.8%
	4.3906
	.9363

	Positive relationships exist between School quality assurance officers personal initiative-taking behaviors and teacher motivation.
	3

4.6%
	3

4.6%
	6

9.3%
	40

62.5%
	15

23.4%
	3.8594
	.94057

	Positive relationships exist between School quality assurance officers Proactivity behaviors and teacher motivation.
	4

6.2%
	3

4.6%
	6

9.3%
	21

32.8%
	30

46.8%
	4.0938
	1.1508

	Effective School quality assurance officers behaviors fosters a supportive environment that encourages teacher motivation and enhances overall educational quality.
	3

4.6%
	2

3.1%
	1

1.5%
	30

46.8%
	28

43.7%
	4.2188
	.98349

	Positive relationships exist between School quality assurance officers Self-Initiation behaviors and teacher motivation.
	3

4.6%
	2

3.1%
	2

3.1%
	25

39.0%
	32

50.0%
	4.2656
	1.0117


Source: Field Data (2024).

Key: STD= Strongly Disagree; D=Disagree, N= Neutral, A= Agree and SA= Strongly Agree, SD= Standard Deviation.
The qualitative data was evaluated using content analysis, while the quantitative data was analysed using descriptive analysis and regression analysis. All sought to answer matching question 2 that said, ‘What is the effect of School Quality Assurance Officers’ behaviors on teachers’ motivation to teach in secondary schools? The data gathering techniques comprised questionnaires and interviews. The outcomes are as stated in Table 4.3.
4.4.1 
Effect of School Quality Assurance Officers’ Persistence Behaviors on Teachers’ Motivation
In regards to existing effect between school quality assurance officers’ persistence behaviors and teacher motivation, the study findings in table above indicate that, majority of the respondents (teachers) (37, 57.8%) involved in the study strongly agreed that existing effect between school quality assurance officers persistence behaviors and teacher motivation is positive and 21 (32.8%) simply agreed with the notion above. On the other hand, 2 (3.1%) respondents were of neutral opinion and 2 (3.1%) simply disagreed while other  2(3.1%) respondents were undecided with the assertion and the mean and standard deviation was 4.3906 and 1.1113. See table 4.3. The study results indicate that there is positive effects existing between school quality assurance officers’ persistence behaviors and teacher motivation.
4.4.2 
School Quality Assurance Officers’ Behaviours and Teacher Motivation
The findings on the relationship between the personal initiative-taking behaviours of school quality assurance officers and teacher motivation revealed that 40 respondents (62.5%) agreed with the claim, while 15 respondents (23.4%) highly agreed. Conversely, 6 respondents (9.3%) expressed neutrality in their thoughts, while 3 respondents (4.6%) indicated disagreement. Ultimately, 2 (3.1%) respondents vehemently opposed the proposition, with a mean of 3.8594 and a standard deviation of 0.94057. Refer to Table 4.3. These findings imply that the personal initiative-taking behaviours of school quality assurance officials impact teacher motivation. This relationship suggests that when school administrators endeavour to enhance school conditions, support teachers, and cultivate a pleasant work environment, teachers exhibit increased motivation and engagement in their job.
4.4.3 
Effect of School Quality Assurance Officers’ Proactive Behaviors on Teachers’ Motivation
In regards to effect of school quality assurance officers’ proactivity behaviors on teachers’ motivation, the findings indicated that, 30 (46.8%)  respondents strongly agreed with the assertion and 21 (32.8%) simply agreed with the assertion. Furthermore, 6(9.3%) of the participants were of neutral opinion and the other 4 (6.2%) strongly disagreed while 3(4.6%) respondents simply disagreed with the assertion with the mean and standard deviation of 4.0938 and 1.1508. See table 4.3. 
The study results indicate that there is a positive relationship between School quality assurance officers’ proactivity behaviors and teachers’ motivation.  Furthermore, it indicates that, School Quality Assurance Officers’ (SQAOs) proactivity behaviours play an important role in increasing teacher motivation via proactive behaviours. According to research, personal initiative behaviours by school administrators, especially SQAOs, are directly associated with teachers’ motivation. These behaviours have a positive impact on teacher motivation, which improves the quality of teaching. 
4.4.4 
Effect of School Quality Assurance Officers’ Supportive Behaviors on Teachers’ Motivation 
Concerning the relationship between the supportive behaviours of school quality assurance officers and their impact on teacher motivation, the data revealed that 30 respondents (46.8%) agreed with the claim, while 28 respondents (43.7%) strongly agreed. Conversely, 3 (4.6%) respondents strongly disagreed, while 2 (3.1%) expressed simple disagreement with the assertion, yielding a mean of 4.0000 and a standard deviation of 01.02343. Refer to Table 4.3. These findings imply that the supporting behaviours of competent school quality assurance officers cultivate an atmosphere that promotes teacher motivation and boosts overall educational quality. School quality assurance officials are essential in cultivating a supportive atmosphere that may greatly enhance teacher motivation.
4.4.5 
School Quality Assurers’ Demonstration of Good Behaviours, Values, and Ethics
Concerning the demonstration of good behaviours, values, and ethics by school quality assurers, the data revealed that 31 respondents (48.4%) highly agreed with the claim, while 25 respondents (39.0%) agreed with it. Conversely, 3 (4.6%) respondents strongly disagreed, while other 3 (6.1%) expressed simple disagreement. Ultimately, 2 (3.1%) respondents were ambivalent, with a mean of 4.0938 and a standard deviation of 1.0460. Refer to Table 4.3. These findings imply that the External Quality Assurer exhibits behaviours, attitudes, and ethics that engender appreciation and trust. Moreover, data suggests that instructors perceive leaders highly, frequently ascribing favourable attributes to them. 

4.4.6 
Regression Analysis On Effect of School Quality Assurance Officers Behaviours on Teachers’ Motivation to Teach in Secondary Schools
The following section presents the results from regression analysis, which consists of model summary, ANOVA table, and coefficients table.
Table 4.4: Model Summary
	Model Summary

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.910a
	.829
	.817
	.4268095

	a. Predictors: (Constant), Persisting Behaviour, Supportive Behaviour, Initiative Taking Behaviour, Productivity Behaviour.


Source: Field Data (2024)
The results reveal that the regression model's standard error is 42.6 percent, indicating that the average distance between the data points and the fitted line is around 42 percent. This shows that the regression model correctly predicts 58% of the variation in performance, with the remaining 42% explained by factors currently removed from the regression model. After correcting for mistakes (adjusted R square), the model explains 81.71% of improved motivation amongst teachers. Furthermore, the researcher performed Analysis of Variance (ANOVA) to investigate changes across variables related to the study's purpose.
Table 4.5: ANOVA

	ANOVAb

	Model
	Sum of Squares
	Df
	Mean Square
	F
	Sig.

	1
	Regression
	52.012
	4
	13.003
	71.380
	.000a

	
	Residual
	10.748
	59
	.182
	
	

	
	Total
	62.760
	63
	
	
	

	a. Predictors: (Constant), Persisting Behaviour, Supportive Behaviour, Initiative Taking Behaviour, Productivity Behaviour

	b. Dependent Variable: Improved teachers motivation
	
	


Source: Field Data (2024)
The ANOVA table above indicates that the variables have a significance level of.000, and the results demonstrate that the model is the best match for the variables.
Table 4.6: Coefficients

	Coefficients

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	T
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1.
	(Constant)
	-.082
	.207
	
	-.398
	.692

	
	Supportive Behaviour
	-.063
	.060
	-.066
	-1.050
	.298

	
	Initiative Taking Behaviour
	.146
	.056
	.167
	2.592
	.012

	
	Proactive Behaviour
	.637
	.077
	.659
	8.273
	.000

	
	Persisting Behaviour
	.234
	.071
	.271
	3.313
	.002

	a. Dependent Variable: Improved Teachers Motivation 
	
	
	


Source: Field Data (2024)
Dependent Variable: Improved Teacher’s Motivation. 

Table 4.6 shows the analysis' coefficient findings. The coefficients are designed to show whether the results are favourable or unfavourable. Furthermore, the coefficients show how much a change in one of the independent variables might affect the dependent variable. 
The findings as presented in Table 4.6 revealed that Supportive Behaviour has negative and insignificant influence on improved teacher’s motivation (β=-.063), and it was statistically insignificant by 5% (p-value=0.298). This means that the increase of supportive behaviours has inverse effect on teachers’ motivation at Bagamoyo secondary schools, by -.063 times. 

The findings as presented in Table 4.6 revealed that initiative taking behaviors has positive significant influence on improved teacher’s motivation (β= 0.146), and statistically significant by 5% (p-value=0.012). This means that the increase of initiative taking behaviour augument the improved teacher’s motivation of Bagamoyo public secondary schools by 0.146 times. 
The findings as presented in Table 4.6 revealed that productivity behaviour has positive significant influence on improved teacher’s motivation (β=-0.637), and statistically significant by 5% (p-value=0.000). This means that the increase of proactive behaviours escalate teacher’s motivation in secondary schools in Bagamoyo District by 0.637 times. The findings (see Table 4.6) revealed that persisting behaviour has positive significant influence on improved teacher’s motivation (β=-0.234), and statistically significant by 5% (p-value=0.002). This means that the increase of persisting behaviour upsurges teacher’s motivation of secondary schools in Bagamoyo by 0.234 times. 
The findings from table 4.6 prompted the researcher to conduct an interview session with the head of school psudonamed HOS1, who was interviewed to respond to the research question: 
“In your perspective, does school quality assurance officers behavior have influence on teachers’ level of motivation?” The head of school had this to say: 
“………Yes, school quality assurance officials' behaviour may have a substantial impact on teachers' motivation.…….” (HOS1, 02/08/2024).
All in all, these officers' encouraging and constructive behaviour can increase teachers' work satisfaction and motivation. When quality assurance personnel give positive comments, recognise teachers' accomplishments, and offer constructive criticism, the teaching staff becomes more motivated and engaged. On the other hand, when the ward education officer (WEO1) was interviewed about the varying level of motivation, the WEO1 had the following words to say:
“……However, if these officers' behaviour is too harsh or unsupportive, it can have a detrimental influence on teachers' morale and motivation. Quality assurance officers provide effective communication, emotional support, and professional development opportunities to teachers, which are critical in establishing a healthy work environment.….” (WEO1, 02/08/2024). 

This implies that, the lack of school quality assurance officials can have a substantial influence on teachers' motivation. Also, the researcher inquired from DSEO to respond to the interview question: “……. How would teachers’ motivation be affected by the absence of school quality assurance officers’ behaviours?….”.  The DSEO had this to say: 
““…...Quality assurance officials frequently give teachers with vital feedback and assistance, allowing them to enhance their teaching methods and classroom management. Without this input, teachers may feel unsupported and doubtful of their performance….”. (DSEO, 02.08.2024). 

These results imply that the absence of school quality assurance officers can significantly impact teachers’ motivation.
4.5 
Desirable Quality Assurance Officers’ Behaviours for Teachers’ Motivation in Secondary Schools
The third objective aimed to determine desirable Quality Assurance Officers behaviors for teachers’ motivation in secondary schools.  To achieve the purpose, both teachers and key informants were involved in the data collection. The primary informants who participated in the study comprised DSEO, DSQA, WEO, HOS, and TRS. The qualitative data was evaluated using content analysis, while the quantitative data was analysed using descriptive analysis and regression analysis. All sought to answer matching question 3 that said, What is the effect of School Quality Assurance Officers’ behaviors on teachers’ teaching motivation in secondary schools? The data gathering techniques comprised questionnaires and interviews. The outcomes are as stated in Table 4.7.
Table 4.7: Desirable Quality Assurance Officers’ Behaviours for Teachers’ Motivation in Secondary Schools

	Item
	STD
	D
	N
	A
	SA
	Mean
	SD

	School quality assurance officers are Inspirational leaders with ability to articulate a compelling vision and motivate others to achieve it.

	1

1.5%
	2

3.1%
	2

3.1%
	34

53.1%
	25

39.0%
	4.2500
	.79682

	School quality assurance officers are good communicators; they communicate well with teachers using expressive language to convey their vision.

	2

3.1%
	3

4.6%
	4

6.2%
	26
40.6%
	11

17.1%
	3.9219
	.84148

	School quality assurance officers exhibit Proactive behaviors days in day out.

	3

4.6%
	3

4.6%
	6

9.3%
	31

48.4%
	21

32.8%
	4.0000
	1.02343

	School quality assurance officer exhibit Persistence behaviors in the day to day conducts which motivate teacher to engage in provision of quality education.

	5

7.8%
	5

7.8%
	4

6.2%
	24

37.5%
	26

40.6%
	3.9531
	.92367

	To large extent the school quality assurance officers have Self-Initiation behaviors which inspires teachers in performing better.
	2

3.1%
	2

3.1%
	1

1.5%
	15

23.4%
	44

68.7%
	3.9688
	1.1404


Source: Field Data (2024)
Key: STD= Strongly Disagree; D= Disagree, N= Neutral, A= Agree and SA= Strongly Agree, SD= Standard Deviation.
4.5.1 
Inspiration as a School Quality Assurance Officers’ Behaviour Desired for Teachers’ Motivation 

In regards to whether  inspirational school quality assurance officers’ behaviors  is desired for Motivation, the study findings in table 4.7 indicates that, majority of the respondents (teachers) (34, 53.1%) involved in the study simply agreed with the assertion that, inspirational school quality assurance officers’ behaviors  are desired for Motivation and 25 (39.0%) respondents strongly agreed. Furthermore, 2 (3.1%) respondents were of neutral opinion and 2 (3.1%) simply disagreed and, last but not least, 1(1.5%) respondent strongly disagreed with the assertion with the mean and standard deviation of 4.2500 and .79682. See table 4.7. The study results indicates that inspirational school quality assurance officers behaviors  is desired for Motivation. 
4.5.2 
Good Communication as a School Quality Assurance Officers’ Behavior Desired for Motivation 

In regards to whether school quality assurance officers’ good communication behavior motivated teachers, the findings indicated that, 26 (40.6%) respondents simply agreed with the assertion and 11 (17.1%) respondents strongly agreed with the assertion. Additionally, 4(6.2%) respondents gave neutral opinions and 3(4.6%) simply disagreed. Finally, 2(3.1%) respondents strongly disagreed with the assertion with the mean and standard deviation of 3.9219 and .84148. See Table 4.7. 
The study results indicate that school quality assurance officers are good communicators as they communicate well with teachers using expressive language to convey their vision. It also implies that teachers find it motivating when the external quality assurers are good communicators. This link implies that effective communication is an important ability for school quality assurance personnel. Thus, the school quality assurersmust effectively and convincingly communicate their vision to teachers and other stakeholders.
4.5.3 
Proactivity as a School Quality Assurance Officers’ Behavior Desired for Motivation

In regards to whether proactivity was a school quality assurance officers’ behavior desired for teacher’s motivation, the findings indicated that, 31 (48.4%)  respondents strongly agreed with the assertion and 21 (32.8%) simply agreed with the assertion. Furthermore, 6(9.3%) of the participants were of neutral opinion and the other 3 (4.6%) strongly disagreed and 3(4.6%) respondents simply disagreed with the assertion giving the mean and standard deviation of 4.0000 and 01.02343. See Table 4.7. 
The study results indicate that the majority of the teachers consider that proactive behaviour of the school quality assurers is desired to boost teacher’s motivation.  Furthermore, it indicates that, school quality assurance officers (SQAOs) proactive behaviours play an important role in increasing teacher motivation via proactive behaviours. According to research, personal initiative behaviours by school administrators, especially SQAOs, are directly associated with teacher motivation. 
4.5.4 
Persistence as a School Quality Assurance Officers’ Behaviour Desired for Teachers’ Motivation
In regards to whether persistence school quality assurance officers’ behaviour was a desired teachers’ motivator, the findings indicated that, 26 (40.6%) respondents simply agreed with the assertion and 24(37.5%) strongly agreed with the assertion. On the other hand, 5(7.8%) respondents strongly disagreed while 5(7.8%) simply disagreed with the assertation and finally, 4(6.2%) indicated neutral with the statementwith the mean and standard deviation of 3.9531 and 0.92367 respectively, see Table 4.7. The study results indicate that school quality assurance officer exhibit persistence in the day to day conducts which motivate teacher to engage in provision of quality education. 
4.5.5 
The effect of School Quality Assurance Officers’ Self-Initiation Behaviour on Teachers’ Motivation
In regards to whether school quality assurance officers’ self-initiation behavior contributed to  teacher’s motivation, the findings indicated that, 44 (68.7%)  respondents strongly agreed with the assertion and 15(23.4.0%) simply agreed with the assertion. On the other hand, 2(3.1%) respondents strongly disagreed while the other 2(3.1%) simply disagreed. Finally, 1(1.5%) respondent was undecided with the mean and standard deviation of 3.9688 and 1.1404. See table 4.7. 
The study results indicate that majority of the teachers consider that of all the behaviours identified above, self-initiative behaviour of the quality assurers has more impact as far as teacher’s motivation is concerned. It also indicates that, school quality assurance officers can play a crucial role in motivating teachers through various self-initiation behaviors. 
The findings from table 4.7 prompted the researcher to conduct an interview session with the head of school psudonamed HOS3, who was interviewed to respond to the research questions “….What would you describe as desirable quality assurance officers’ behavior for teachers’ positive feelings in secondary schools…?”. The head of school had this to say: 
“….Desirable behaviours of quality assurance officers (QAOs) that might generate pleasant attitudes among secondary school teachers are supportive and collaborative behaviour; QAOs should collaborate with teachers, providing constructive feedback and support rather than simply pointing out flaws. This collaborative approach promotes trust and respect..…….” (HOS2, 03/08/2024).

All in all,  respecting teachers and remaining professional in all interactions is critical. This involves valuing teachers' opinions and recognising their efforts. Clear, specific, and actionable feedback enables teachers to identify areas for improvement and make teachers feel supported in their professional development. On the other hand, when the DSQA officer (symlolised as DSQA1) was asked a question: “Are the quality assurance officers’ behaviors manifested in your school?”, the DSQA said: 
““…..Quality assurance officers in schools typically exhibit several key behaviours to ensure the teachers are motivated to deliver high-quality education…” (DSQA 1 02/08/2024).  
This implies that, the lack of school quality assurance officials can have a substantial influence on teachers' motivation. Further, the researcher inquired  from DSEO to respond to the interview question “…….What kind of behavior would you describe as having much more effect on teachers’ motivation in improving their teaching?”,  The DSEO lamented: 
“…..Motivating teachers is critical to increasing their teaching efficacy and raise their motivation level. Here are several behaviours that have a major influence on their motivation. Regularly recognising teachers' efforts and successes can increase their morale. Public acknowledgement, through community meetings or media and newsletters, can help them feel valued. Being personable and keeping open communication can make teachers feel more supported and understood.….”. (DSEO, 04.08.2024).
These results imply that, there are several ways of motivating teachers and attaining good and quality education; these include regular recognition of teachers efforts and successes. The ways such as regularly recognising teachers' efforts in teaching and successes (e.g. school performance) can increase their morale and public acknowledgement. 
CHAPTER FIVE

DISCUSSION OF THE FINDINGS

5.1 
Introduction

The purpose of this chapter is to show the discussion of the findings in regards to whether quality assurance officers’ behaviors affect teaching motivation in public secondary schools in Bagamoyo district. The discussion is based on three particular objectives, namely to examine Quality Assurance Officers’ behaviors in secondary schools; to assess the effect of School Quality Assurance Officers’ behaviors on teachers’ motivation in secondary schools and; to determine desirable Quality Assurance Officers’ behaviors for teachers’ motivation in secondary schools.
5.2 
Quality Assurance Officers’ Behaviors in Secondary Schools
The first objective aimed to examine quality assurance officers’ behaviors in secondary schools. The findings indicated that, teachers perceive the school quality assurers as role models and hold them in high esteem. It was also found out that, school teachers hold these leaders in high regard, often attributing positive qualities to them. It was also realised that school quality assurers’ behaviours set good and positive example for the teachers.  
The result resonates the findings by Akoth (2021) who claimed that quality assurance is accountable for establishing specific standards and expectations, which is a typical component of quality assurance approaches. Teachers who understand their responsibilities and have the resources to meet them are more likely to be satisfied with their jobs (Akoth,2021).
Furthermore, the study findings indicate that school quality assurers consistently demonstrate integrity. This implies that, school quality assurers’ actions align with their stated values. It also indicates that, external school quality assurers demonstrate honesty and ensure that their activities are in accordance with their principles (Awiti, 2019). This is essential for preserving confidence and guaranteeing the efficiency of quality assurance procedures in educational institutions. 
The findings are in line with a study conducted by Asuquo (2017) who reported that acting with integrity requires being honest and sincere in all interactions. This entails providing honest judgements and criticism without breaking ethical standards for personal gain. Also, acknowledging teachers' accomplishments and encouraging their development boosts their morale and drive (Awiti, 2019).
The study results indicated that, school quality assurance plays an important role on the development of the school, but above tall, it enhances the motivation and working spirit among teachers. Thus, its absence would have a negative effect on the teachers’ morale. The findings are consistent with findings of a study conducted by Bogler (2021) who found that a school external quality assessor (EQA) in a school setting may inspire admiration and trust by exhibiting the following behaviours, attitudes, and ethics. 
Moreover, Odundo and Rambo (2022) stated that operating with integrity requires honesty and truthfulness in all exchanges. This entails providing honest judgements and criticism without breaking ethical standards for personal gain.
5.3 
The Effect of School Quality Assurance Officers’ Behaviors on Teachers’ Motivation

The second objective aimed to assess the effect of School Quality Assurance Officers behaviors on teachers’ motivation to teach in secondary schools. The study results suggested that, school quality assurance officers’ persistence behaviors have a positive effect on teachers’ motivation. Specifically, school quality assurance officers’ personal initiative-taking behaviors influence teachers’ motivation. This link suggest that when school administrators make an effort to improve school conditions, assist teachers, and build a positive work environment, teachers are more motivated and involved in their work. The aforementioned results are supported by the research of Ayodo  (2021) which demonstrated that the presence of quality assurance authorities ensures compliance with certain standards and procedures by teachers. Without this scrutiny, accountability may wane, leading to complacency. 
Moreover, the study results indicate that, positive effects exist between School quality assurance officers’ proactive behaviors and teacher motivation.  According to research, personal initiative behaviours by school administrators, especially SQAOs, are directly associated to teacher motivation. These behaviours have a good impact on teacher motivation, which improves the quality of teaching.  
The results are linked to the study by Marie and Neal (2021) who indicates that quality assurance personnel frequently arranges professional development opportunities. Their absence may result in reduced opportunities for teachers to improve their skills and knowledge, therefore affecting their motivation and effectiveness. The results correspond with empirical studies (Choon, 2021) concerning the influence of school quality assurance officials' actions on teachers' motivation. 
The findings, further, suggest that the supporting behaviours of competent school quality assurance officers cultivate an atmosphere that promotes teachers’ motivation and boosts overall educational quality. School quality assurance officers are essential in cultivating a supportive climate that may greatly enhance teachers’ motivation. The result explains previous study by Marie and Neal (2021) which posited that studies have shown that supportive and constructive behaviors from school quality assurance officers can significantly enhance teachers’ motivation. When officers provide clear, constructive feedback and recognize teachers’ efforts, it fosters a positive work environment and encourages professional growth. These findings are supported by Akoth’s study (2021) which showed that the external quality assurer exhibits behaviours, attitudes, and ethics that evoke appreciation and trust. He concluded that, data suggests that instructors perceive leaders highly, frequently ascribing favourable attributes to them.
5.4 
Quality Assurance Officers’ Behaviors for Teachers’ Motivation 

The third objective aimed to determine desirable Quality Assurance Officers behaviors for teachers’ motivation in secondary schools. The study indicates that, school quality assurance officials who exhibit inspiring behaviours can considerably enhance enthusiasm among teachers. More is to say this would be more inspiring to teachers than displaying downplaying behaviours. The findings are in line with a study conducted by Chitiavi  (2022) who reported that exhibiting devotion, honesty, and a strong work ethics might motivate others to follow suit. His study further showed that, clear, and regular communication promotes trust and ensures that everyone is on the same page. 
Furthermore, the findings indicated that, school quality assurance officers are good communicators as they communicate well with teachers using expressive language in articulating  their vision. It also implies that teachers find it motivating when the external quality assurers are good communicators. This suggest  that effective communication is an important aspect for school quality assurance personnel. Thus, the school quality assurers must effectively and convincingly communicate their vision to teachers and other stakeholders (Obina & Mbona, 2022).
The findings align with research undertaken by Ayodo (2021) who reported that, good external school quality assurers  present their views in a simple and direct manner, ensuring that their words are understandable. They comprehend and take into account teachers’ sentiments and opinions, which contribute to the development of teachers motivation, trust and rapport. Good external school quality assurers pay great attention to what the professors say, demonstrating that they respect their input and comments (Obina & Mbona, 2022).
The study further indicates that, teachers consider that proactive behaviour of the school quality assurers boosts teachers’ motivation.  Furthermore, it indicates that school quality assurance officers (SQAOs) proactive behaviours play an important role in increasing teacher motivation. According to research, personal initiative behaviours by school administrators, especially SQAOs, are directly associated with teachers’ motivation. These behaviours have a good impact on teachers’ motivation, which improves the quality of teaching. The findings align with a research undertaken by Billingsley (2018) which reported that, school quality assurance practices in public primary schools enhance effective implementation of SQAOs' recommendations, involve teachers in quality assurance practices, and help to maintain positive effects between teachers and SQAOs which significantly contribute to improved school quality assurance practices.
Moreover, the findings suggested that, school quality assurance officers exhibit persistent behaviours (e.g, constant monitoring and investigation of the issue to identify the root cause) in the da-to-day conducts which motivate teachers to engage in the provision of quality education. Quality assurance officers play a crucial role in motivating teachers and ensuring a positive educational environment (Odundo & Rambo, 2022).
The findings are consistent with Bogler's (2021) research, which found that school quality assurance officers play a critical role in fostering persisting behaviours of the external quality assurers which, significantly, enhance teachers’ motivation and overall educational quality. The persisting behaviour offers regular, constructive feedback which helps teachers improve their instructional methods and feel valued for their efforts.
These results indicate that the majority of the teachers consider that of all the behaviours identified above, self-imitative behaviour of the quality assurers has more impact as far as teachers’ motivation is concerned. It also indicates that, school quality assurance officers can play a crucial role in motivating teachers through various self-initiation behaviors. The findings align with research undertaken by Choon (2021) who reported that, by adopting these behaviours (e.g monitoring and proactive problem solving), school quality assurance officers may create a more inspiring and supportive atmosphere for teachers, resulting in improved educational outcomes.
This chapter covered the discussion of the findings as per specific objectives. The first objective discussed the quality assurance officers’ behaviours while the second objective showed the effect of the school quality assurance behaviours amongst teachers. Last but not leastobjective analysed the desirable school quality assurance behaviours for teachers’ motivation in secondary schools.

CHAPTER SIX
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

6.1 
Introduction

This chapter includes a succinct overview of the research, as well as a conclusions and recommendations for the various topics raised in the study.  It specifically presents summary of the study, and summary of the findings based on the specific objectives (as they have been articulated in chapter one). It also presents general conclusions and recommendations of the study.
6.2 
Summary of the Study 

This study focused on how quality assurance officers’ behaviors affect teaching motivation in public secondary schools in Bagamoyo district. It also examined the effect of School Quality Assurance Officers’ behaviors on teachers’ motivation to teach in secondary schools. The study determined the desirable Quality Assurance Officers’ behaviors for teachers’ motivation in secondary schools.  This study is important to policy makers in equipping quality assurance officers with the requisite skills in leadership behavior necessary for a conductive teaching and learning environment to ensure that teachers are well motivated. 
The study encountered various limitations. First, this study was restricted to public secondary schools in Bagamoyo District Council. Thus, the findings from this study may be limited as they cannot be applicable to private secondary schools due to managerial and administrative differences. Second, the study focused on examining the relationship between (external) quality assurance officers’ leadership behaviours and teaching motivation in public secondary schools in Bagamoyo district. The study findings may be limited in understanding the effect of other (internal) leaders in schools whose managerial behaviours and motivational strategies may impact teaching motivation (see, Lamaro & Akello, 2023). Third, the study used only one district in Tanzania i.e. Bagamoyo District, as its unit of analyses. This may hinder generalization of the study to all districts in Tanzania and worldwide. Fourth, grounded its analyses on the effect of directive leadership behaviour, supportive leadership behaviours, participative leadership behaviours, achievement oriented leadership behaviours on teaching motivation. However, other leadership that affect employees’ motivation to organizational tasks were not considered (see, Kashamba et al., 2023; Lamaro & Akello, 2023; Ngirwa, 2013). 

The study focused on relationship between quality assurance officers’ leadership behaviours on teaching motivation in public secondary schools in Bagamoyo District. The study employed Path-Goal Leadership theory which assumes that leaders may not only use varying behaviors with different subordinates but might use different behaviors with the same subordinates in different situations. This study employed mixed research approach and descriptive research design. 
The data were gathered from 100 respondents who included District Education Secondary Officer (n=02), District Secondary Quality Assurance Officer (n=02), Ward Education Officer (n=11), heads of schools (n=21) and teachers (n=64). The respondents were chosen using simple and purposive random sampling technique. Data was acquired using questionnaires and interviews. The researcher used descriptive and regression techniques to evaluate quantitative data. Data for descriptive statistics were analyzed using frequencies, percentages, and mean scores. Qualitative data were evaluated using the identified themes. The data were familiarized, arranged, coded, reduced, and presented verbatim. The data was examined with SPSS software, and the frequency and percentage of responses were discussed.
6.3 
Summary of the Main Findings

6.3.1 
Quality Assurance Officers’ Behaviors in Secondary Schools
The findings of the study show that, teachers perceive the school quality assurers as a role models and hold them in high esteem. They also demonstrate good values and ethics that inspire admiration and trust. Teachers see positive behaviours in them. Teachers hold these leaders in high regard, often attributing positive qualities to them. They also see the External school quality assurers as people worth emulating. The behaviours depicted from external school quality assurers stand as a model to follow.
6.3.2 
The Effect of School Quality Assurance Officers Behaviors’ on Teachers’ Motivation to Teach in Secondary Schools
The study results showed that, initiative taking behaviors has a positive and statistically significant influence on improved teachers’ motivation.. The findings revealed that proactive behaviour has positive significant influence on improved teacher’s motivation and is statistically significant at 5% alpha value. On the aspect of the effect of persistent behavior on teachers’ motivation, findings revealed that persistent behaviour has positive statistically significant influence on improved teachers’ motivation.
6.3.3 
The Desirable Quality Assurance Officers Behaviors for Teachers’ Motivation in Secondary Schools
The study showed that inspirational school quality assurance officers’ behaviors are desired for motivation and thus school quality assurance officials who exhibit inspiring behaviours can considerably enhance enthusiasm among teachers. It was found out that, school quality assurance officers with good communication behaviors are desired. The other behavior desired for quality assurers to boost motivation was proactivity  . Furthermore, persistence in the day-to-day conducts of the quality assurers was found to motivate teachers who in-turn provided quality education. Last but most important, the majority of the respondents considered self-imitative behaviour of the quality assurers as having more impact on teachers’ motivation. It also indicates that, school quality assurance officers can play a crucial role in motivating teachers through various self-initiation behaviours.
6.4 
Conclusions

In the light of the findings above, teachers regard school quality assurers as role models and hold them in high esteem. School quality assurers also exhibit positive and good behaviour which are ideals for admiration and trust. Moreover, in the light of the findings of this study, supportive behaviour was observed to have negative and insignificant influence on improved teachers’ motivation. However, initiative-taking behaviour was observed to have positive and significant influence on improved teachers’ motivation. Similarly, proactive behaviour was found to have positive and significant influence on improved teacher’s motivation. Furthermore, persistent behaviour was also found to have a positive significant influence on improved teachers’ motivation.. It is therefore concluded that, of all the external school quality assurers’ behaviours, initiative-taking behaviour was observed to have astronger influence. It is also concluded that, the positive and significant behaviours ought to be encouraged and fostered to enhance teachers’ motivation for improved quality of education. 
In a nutshell, external quality assurers have a significant impact on teachers’ motivation. Their behaviours can have a significant impact on teachers' motivation. When external quality assurance professionals provide encouraging and constructive feedback, it can boost teachers’ self-efficacy and motivation. Positive encouragement and practical ideas can make teachers’ feel motivated, appreciated and capable.
6.5 
Recommendations

6.5.1 
Recommendations for Immeadiate Action
From the findings, it is recommended that proactive and persistence behavior the external school quality assuarance officers should be reinforced to foster the positive feeling of teachers being valued and cared. As the study finding showed that the proactive and persistency behavior have the positive signifant influence on teachers motivation. On otherhand, study finding showed that supportive behavior of external school quality assurance officers should be prohibited immediately due to the fact that the behavior have negative insifignant influence to teachers motivation. 
6.5.2
Recommendations for Further Studies
The current study relied on questionnaire and semi-structured interview as its data collection tools; these two tools are effective in gathering data from large sample size and from key informants respectively. In this study, data from documents and observation which seemed most effective in assessing the Quality Assurance Officers’ behaviours was not collected. There is a need, therefore, to conduct a study in which all data collection tools can be put into place to expand the scope of the findings and provide a wider conclusion.
The study was conducted to examine the effect of the quality assurers behaviour on teachers’ motivation. There is a need, however, to conduct a new study, in which the behaviours with negative effect are assessed to measure their consequences to teaching performance. Similarly, there is a need for a new study to examine the extent to which the revealed behaviours impact on schools’ academic performance.
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APPENDICES
Appendix I: Questionnaire for External School Quality Assurers
Introduction
My name is Adam Mwenda, MEDQM student at the Open University of Tanzania. This questionnaire's goal is to gather data about how quality assurance practices have improved secondary school instruction in Tanzania's Bagamoyo area. Since this work is being done only for academic purposes, your information was crucial to meeting the study's research aims. The given data is extremely secure in terms of security and anonymity. I need your cooperation and your involvement for this initiative to be successful.
A: PERSONAL INFORMATION OF THE RESPONDENT’S
        (Please circle the appropriate answer)
 
	1.
	Age
	a. Between 26    -35
b. Between 36    -45
c.  Between  46  -55
d.   56 and above 

	2.
	Highest level of education attained
	a. Diploma
b. First degree/advanced diploma
c. Masters’ degrees

	4.
	Working experience
	a) 0-5 years
b) 6-10 years
c) 10 years and above.

	5
	Gender of the Respondents
	a) Males
b) Females


B. QUALITY ASSURANCE OFFICERS BEHAVIORS IN SECONDARY SCHOOLS.
To indicate how much you agree or disagree with each of the following statements, check the most accurate response. 
1. Strongly Disagreed   2.  Disagreed    3. Neutral   4. Agreed  5. Strongly Agreed.
	Statements 
	1
	2
	3
	4
	5

	Teachers perceive the school quality assurers as a role model and hold them in high esteem
	
	
	
	
	

	External Quality Assurer demonstrate behaviours, values, and ethics that inspire admiration and trust.
	
	
	
	
	

	Teachers hold these leaders in high regard, often attributing positive qualities to them.
	
	
	
	
	

	Teachers see the External school quality assurers as people worth emulating.
	
	
	
	
	

	Our External School quality assurers consistently demonstrate integrity
	
	
	
	
	

	The External School Quality Assurers actions align with their stated values.
	
	
	
	
	

	The External School Quality Assurers behaviours set good and positive example for the teachers
	
	
	
	
	


C. THE EFFECT OF SCHOOL QUALITY ASSURANCE OFFICERS BEHAVIOURS ON TEACHERS’ MOTIVATION
	Statements 
	1
	2
	3
	4
	5

	School quality assurance officers 
	
	
	
	
	

	Effective School quality assurance officers behaviors fosters a supportive environment that encourages teacher motivation and enhances overall educational quality.
	
	
	
	
	

	Positive relationships exist between School quality assurance officers personal initiative-taking behaviors and teacher motivation.
	
	
	
	
	

	Positive relationships exist between School quality assurance officers Proactivity behaviors and teacher motivation.
	
	
	
	
	

	Positive relationships exist between School quality assurance officers persistence behaviors and teacher motivation.
	
	
	
	
	

	Positive relationships exist between School quality assurance officers Self-Initiation behaviors and teacher motivation.
	
	
	
	
	


D. QUALITY ASSURANCE OFFICERS BEHAVIOURS FOR TEACHERS’ MOTIVATION
	Statements 
	1
	2
	3
	4
	5

	School quality assurance officer are Inspirational leaders with ability to articulate a compelling vision and motivate others to achieve it.
	
	
	
	
	

	School quality assurance officer are good communicator, they communicate well with teachers using expressive language to convey their vision. 
	
	
	
	
	

	School quality assurance officer exhibit Proactivity behaviors days in day out.
	
	
	
	
	

	School quality assurance officer exhibit Persistence behaviors in the day to day conducts which motivate teacher to engage in provision of quality education 
	
	
	
	
	

	To large extent the school quality assurance officers have Self-Initiation behaviors which inspires teachers in performing better.
	
	
	
	
	


Appendix II: Questionnaire for Heads of Schools and Teachers 
Introduction
My name is Adam Mwenda, MEDQM student at the Open University of Tanzania. This questionnaire's goal is to gather data about how quality assurance practices have improved secondary school instruction in Tanzania's Bagamoyo area. Since this work is being done only for academic purposes, your information was crucial to meeting the study's research aims. The given data is extremely secure in terms of security and anonymity. I need your cooperation and your involvement for this initiative to be successful.

A: PERSONAL INFORMATION OF THE RESPONDENT’S

        (Please circle the appropriate answer)
 

	1.
	Age
	e. Between 26    -35

f. Between 36    -45

g.  Between  46  -55

h.   56 and above 

	2.
	Highest level of education attained
	d. Diploma

e. First degree/advanced diploma

f. Masters’ degrees

	4.
	Working experience
	d) 0-5 years

e) 6-10 years

f) 10 years and above.

	5
	Gender of the Respondents
	c) Males

d) Females


B. QUALITY ASSURANCE OFFICERS BEHAVIORS IN SECONDARY SCHOOLS.

To indicate how much you agree or disagree with each of the following statements, check the most accurate response. 

2. Strongly Disagreed   2.  Disagreed    3. Neutral   4. Agreed  5. Strongly Agreed.

	Statements 
	1
	2
	3
	4
	5

	Teachers perceive the school quality assurers as a role model and hold them in high esteem
	
	
	
	
	

	External Quality Assurer demonstrate behaviours, values, and ethics that inspire admiration and trust.
	
	
	
	
	

	Teachers hold these leaders in high regard, often attributing positive qualities to them.
	
	
	
	
	

	Teachers see the External school quality assurers as people worth emulating.
	
	
	
	
	

	Our External School quality assurers consistently demonstrate integrity
	
	
	
	
	

	The External School Quality Assurers actions align with their stated values.
	
	
	
	
	

	The External School Quality Assurers behaviours set good and positive example for the teachers
	
	
	
	
	


C. THE EFFECT OF SCHOOL QUALITY ASSURANCE OFFICERS BEHAVIOURS ON TEACHERS’ MOTIVATION

	Statements 
	1
	2
	3
	4
	5

	School quality assurance officers 
	
	
	
	
	

	Effective School quality assurance officers behaviors fosters a supportive environment that encourages teacher motivation and enhances overall educational quality.
	
	
	
	
	

	Positive relationships exist between School quality assurance officers personal initiative-taking behaviors and teacher motivation.
	
	
	
	
	

	Positive relationships exist between School quality assurance officers Proactivity behaviors and teacher motivation.
	
	
	
	
	

	Positive relationships exist between School quality assurance officers persistence behaviors and teacher motivation.
	
	
	
	
	

	Positive relationships exist between School quality assurance officers Self-Initiation behaviors and teacher motivation.
	
	
	
	
	


D. QUALITY ASSURANCE OFFICERS BEHAVIOURS FOR TEACHERS’ MOTIVATION

	Statements 
	1
	2
	3
	4
	5

	School quality assurance officer are Inspirational leaders with ability to articulate a compelling vision and motivate others to achieve it.
	
	
	
	
	

	School quality assurance officer are good communicator, they communicate well with teachers using expressive language to convey their vision. 
	
	
	
	
	

	School quality assurance officer exhibit Proactivity behaviors days in day out.
	
	
	
	
	

	School quality assurance officer exhibit Persistence behaviors in the day to day conducts which motivate teacher to engage in provision of quality education 
	
	
	
	
	

	To large extent the school quality assurance officers have Self-Initiation behaviors which inspires teachers in performing better.
	
	
	
	
	


Appendix III: Interview Guide for District Secondary Education Officers 
My name is Adam Mwenda, MEDQM student at the Open University of Tanzania. This questionnaire's goal is to gather data about how quality assurance practices have improved secondary school instruction in Tanzania's Bagamoyo area. Since this work is being done only for academic purposes, your information was crucial to meeting the study's research aims. The given data is extremely secure in terms of security and anonymity. I need your cooperation and your involvement for this initiative to be successful.
A: PERSONAL INFORMATION OF THE RESPONDENT’S
        (Please circle the appropriate answer)
 
	1.
	Age
	a. Between 26    -35
b. Between 36    -45
c. Between  46  -55
d. 56 and above 

	2.
	Highest level of education attained
	a. Diploma
b. First degree/advanced diploma
c. Masters’ degrees

	3.
	Working experience
	a. 0-5 years
b. 6-10 years
c. 10 years and above.

	4
	Gender
	a. Males 
b. Females


B: THE EFFECT OF SCHOOL QUALITY ASSURANCE OFFICERS BEHAVIOUR ON TEACHING MOTIVATION IN PUBLIC SECONDARY SCHOOLS IN BAGAMOYO DISTRICT COUNCIL, TANZANIA
C. 
Quality Assurance Officers behaviors in secondary schools
(i) What do you understand by the concept of Quality Assurance in schools?
(ii) What do you consider School to be the Quality Assurance approaches when they inspect you in classrooms?
(iii) What is the role of a Quality Assurance Officer in an organization?
(iv) What common quality assurance officer behaviors is being manifested in secondary school
D. The effect of School Quality Assurance Officers behaviors on teachers’ motivation 
(i) In you perspective does school quality assurance officers behavior have influence on teachers level of motivation?
(ii) In your perspective is there any impact of quality assurance behaviors  and teachers’ positive feeling of their job-teaching?
(iii) Which other aspect of motivation are being manifested by school quality assurance behaviors?
(iv) How would teachers being affected in their motivation in the absence of school quality assurance officer behaviors?
E. Desirable Quality Assurance Officers behaviors for teachers’ motivation 
(i) What would you describe as desirable quality assurance officers’ behavior for teachers’ positive feelings in secondary schools? 
(ii) What are the quality assurance officers’ behaviors  being manifested in your school?
(iii) What kind of behavior would you describe having much more effect on teachers motivation in improving their teaching?
(iv) What kind of behavior would you describe having much more negative effect on teachers motivation in improving their teaching?
Appendix IV: Interview Guide for Ward Education Officers 
My name is Adam Mwenda, MEDQM student at the Open University of Tanzania. This questionnaire's goal is to gather data about how quality assurance practices have improved secondary school instruction in Tanzania's Bagamoyo area. Since this work is being done only for academic purposes, your information was crucial to meeting the study's research aims. The given data is extremely secure in terms of security and anonymity. I need your cooperation and your involvement for this initiative to be successful.
A: PERSONAL INFORMATION OF THE RESPONDENT’S
        (Please circle the appropriate answer)
 
	1.
	Age
	a. Between 26    -35
b. Between 36    -45
c. Between  46  -55
d. 56 and above 

	2.
	Highest level of education attained
	a. Diploma
b. First degree/advanced diploma
c. Masters’ degrees

	3.
	Working experience
	a. 0-5 years
b. 6-10 years
c. 10 years and above.

	4
	Gender
	a. Males 
b. Females


B: THE EFFECT OF SCHOOL QUALITY ASSURANCE OFFICERS BEHAVIOUR ON TEACHING MOTIVATION IN PUBLIC SECONDARY SCHOOLS IN BAGAMOYO DISTRICT COUNCIL, TANZANIA
C. 
Quality Assurance Officers behaviors in secondary schools.
(i) What do you understand by the concept of Quality Assurance in schools?
(ii) What do you consider School to be the Quality Assurance approaches when they inspect you in classrooms?
(iii) What is the role of a Quality Assurance Officer in an organization?
(iv) What common quality assurance officer behaviors is being manifested in secondary school
D. The effect of School Quality Assurance Officers behaviors on teachers’ motivation 
(i) In you perspective does school quality assurance officers behavior have influence on teachers level of motivation?
(ii) In your perspective is there any impact of quality assurance behaviors  and teachers’ positive feeling of their job-teaching?
(iii) Which other aspect of motivation are being manifested by school quality assurance behaviors?
(iv) How would teachers be being affected in their motivation in the absence of school quality assurance officer behaviors?
E. Desirable Quality Assurance Officers behaviors for teachers’ motivation 
(i) What would you describe as desirable quality assurance officers’ behavior for teachers’ positive feelings in secondary schools? 
(ii) What are the quality assurance officers’ behaviors  being manifested in your school?
(iii) What kind of behavior would you describe having much more effect on teachers motivation in improving their teaching?
(iv) What kind of behavior would you describe having much more negative effect on teachers motivation in improving their teaching?
Appendix V: Vliterarture Review
	STUDY
	TOPIC
	FINDINGS
	GAPS

	Roul (2022)
	Quality assurance officers‟ leadership behaviors in secondary schools of North Shoa, Ethiopia
	The study concluded that that secondary school quality assurance officers used a mix of autocratic, democratic and laissez-faire approaches. 
	The study focused on Quality assurance officer’s leadership behavior only. This study will focus on how those leadership behaviors leads to teacher’s motivation

	Ngwala (2019)
	Leadership behaviors used by secondary school quality assurance officers of Kangundo district in Kenya
	The study found out that secondary school quality assurance officers used a mix of autocratic, democratic and laissez-faire approaches. 
	The study adopted mixed approach. It seemed the same as this current study. However, this study goes beyond by looking into applicability of leadership behaviors in motivating the teachers in improving their performance

	Musera (2022)
	Perception of secondary school teachers on the quality assurance officers‟ leadership styles” in India
	The findings showed that, different leadership behavior factors had different impacts on teacher motivation.
	The study used quantitative approach. The current study used mixed approach

	Dinham (2018)
	Investigate the extent to which teachers were involved in decision making in comparison to their desired level of participation in Melbourn Australia
	The study found that teachers desired greater involvement in decision-making than they were currently allowed
	The study focused on leadership style towards teachers involvement in decision making. The current study will focus on effects school quality assurance behaviors on teacher’s motivation 

	Sigilai (2020)
	The level of teaching motivation and leadership behaviors of the teachers of all categories in Botswana
	The study conclude that teachers were generally satisfied with their jobs. Participatory leadership behaviors by quality assurance officers was most preferred and had significant positive relationship with teaching motivation.
	This study focused on leadership styles. The current study focused on School Quality assurance officers’ behaviors and how those behaviors affect the teacher’s motivation

	Lenka (2022)
	Study on frustration and work motivation of secondary school teachers as a correlate of leadership behaviors of their quality assurance officers in Rampur City, India
	found out that, supportive leadership had a significant positive relationship with teaching motivation in cases where the subordinates had low need for achievement. Moreover, the study found out that, teachers were more satisfied with high supportive leaders in a structured task situation
	The study focused on frustration and work motivation of secondary school teachers as a correlate of leadership behaviors of their quality assurance officers. The current study will focus on effects school quality assurance behaviors on teacher’s motivation

	Akoth (2021)
	The influence of head teachers' leadership behaviors on teaching motivation among public school teachers in Migori District, Kenya
	The study revealed that satisfaction of teachers had a relationship with quality assurance officers‟ leadership behavior and teachers in schools which practiced transformational or supportive type of leadership rated their quality assurance officers highly as compared to quality assurance officers who applied more of transactional or directive leadership.
	The study focused on the influence of head teachers' leadership behaviors on teaching motivation among public school teachers. The current study will focus on the effect of School Quality Assurance Officers behaviors on teachers’ motivation to teach in secondary schools.



	Barret (2018)
	the relationship between the transformational or supportive leadership style of the school quality assurance officer and teaching motivation in Tanzania.  
	The study found that the group of supportive leadership behaviors had strong to moderate positive effects on value commitment, organizational citizenship behavior, and teaching motivation.
	The study focused on transformational or style of the school quality assurance officer and teaching motivation. The current study will focus on School Quality assurance behavior on teacher’s motivation 

	Odundo and Rambo (2022)
	The dimensions of leadership behavior of public secondary school teachers in Nyanza Kenya
	The study found that some leadership behaviors negatively influenced teachers‟ job motivation while others had a positive influence. Variables having negative influence included public criticism, use of threats and fault-finding. 
	The study was conducted  in a rural setting covering six regions. The current study will be conducted on urban area in Bagamoyo District.

	A study by Robinson (2018)
	Perceived leadership behaviors and teachers’ morale and teaching motivation.
	The study found that leadership behavior clearly impacted teacher morale, and a positive relationship between leadership behavior and teacher morale was evident in several areas.
	The focused on perceived leadership behaviors and teacher’s morale and teaching motivation


Appendix VI: Informed Consent Form
Title of the Study: The Effect of School Quality Assurance Officers’ Behaviours on Teaching Motivation in Public Secondary Schools in Bagamoyo District Council, Tanzania
Principal Investigator: Adam Pirmin Mwenda
0
Institutional Affiliation: The Open University of Tanzania

Contact Information: Email- mwendaadam@gmail.com Phone Number: +255 769818 071

Purpose of the Study: The purpose of this research is to investigate the effect of school quality assurance officers’ behaviors on teaching motivation in public secondary school in Tanzania. Your participation will help in understanding the effect of school quality assurance officers’ behaviors on teaching motivation. Thus, the findings of this study may be useful to policy makers in equipping quality assurance officers with the requisite skills in leadership behaviors necessary for a conducive teaching and learning environment to ensure that teachers are highly motivated to deliver their works
Procedures: If you agree to participate in this study, you will be asked to fulfill the research questions and for the key informants they will asked to answer the interview questions. The estimated time for participation is one hour.

Potential Risks and Benefits: There are minimal risks associated with participating in this study. However, should you feel uncomfortable at any point, you have the right to withdraw. Your participation may contribute to the improvement educational policies and teacher motivation etc.
Confidentiality: Your responses will be kept strictly confidential and used solely for academic purposes. Your identity will not be disclosed in any reports or publications. All collected data will be stored securely and only accessible to the research team.

Voluntary Participation: Participation in this study is completely voluntary. You have the right to withdraw at any time without facing any consequences. You may also refuse to answer any question you do not feel comfortable with.
Contact Information for Questions: If you have any questions or concerns regarding this study, you may contact Adam Pirmin Mwenda at +255 769 818 071/+255 625 836 546.

Consent Statement: I have read and understood the information provided above. I voluntarily agree to participate in this research study.

Participant’s Name: ___________________________

Participant’s Signature: ________________________

Date: ________________

Researcher’s Signature: ________________________

Date: ________________
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