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ABSTRACT TC "ABSTRACT" \f C \l "1" 
The study aimed at assessing factors affecting the implementation of fee free education in community secondary schools in socio-economic support to quality in Tanzania rural areas. This study specifically assessed socio-economic factors over the stakeholders’ contributions fee free secondary education to quality improvement, to identify the stakeholders’ contributions to implement education to quality; recommend the correct strategies to improve education; determine the material and moral support for quality education. The study conducted on 5 community secondary schools in Chunya district, where qualitative and quantitative approaches used and the probability and non-probability sampling were used to obtain 200 respondents including educational stakeholders and parents/guardians. Questionnaires, interviews were administered to get validated facts reviews. The study revealed that, all the factors associated by socio-economic over the stakeholders’ contributions which have a great influence in implementing and improving the fee free education to quality. In fact, the parents/guardians and other stakeholders had less commitment to participate, contribute and less awareness to take critical care and follow-up in fee free secondary education with the notion that, the government has a responsibility 100%, as a result imposed to the challenges to improve the quality of education. Moreover, the study suggests that, broader stakeholders should be informed and involved on how they could go on implementing and improving fee free education because it requires planning, commitment and higher investment, both morally and materially support.
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CHAPTER ONE TC "CHAPTER ONE" \f C \l "1" 
INTRODUCTION AND BACKGROUND TO THE PROBLEM TC "INTRODUCTION AND BACKGROUND TO THE PROBLEM" \f C \l "1" 
1.1 Introduction TC "1.1 Introduction" \f C \l "1" 
There is no doubt that education encounters a number of potentials to youth and community in general for developing appropriate knowledge, skills and emotions. Also, education encourage development in an enquiring mind, an ability to learn from what others do and reject or adapt to their own needs and a basic confidence in their own positions as free and equal member of the society; as well accelerate socio-economic growth and development. Community secondary schools become important to ensure universal access of secondary education according to human right to education and education for all in basic education (Kendall, 2007). Community secondary schools are built by the community and run by the government URT (2010). The community resources are offered in a range of on-site programs and services to support the success of the students on behalf of the government.
Despite the governments` efforts to improve the condition in the community secondary schools by increasing teachers, yet there are issues the government encountered for the effectiveness of the public schools including socio-economic factors, thus the government decided to introduce free basic education that is the education funded through taxation or charitable organization rather than tuition funding. This is done by the government to reduce the challenges of socio-economic factors in families to send their children to schools. In Sri Lanka, Fee free education is provided by the government at different levels. The government fund schools such national schools, provincial schools and provided primary and secondary education free, while assisted schools and semi-governmental schools provided the same at subsidized rates. Also in Mauritius, the government provides Fee free education to its citizens from pre-primary to secondary levels. Since July 2005, the government introduced free transport for students. Therefore, all these are done due to potentiality of education.
1.2 Background to the study TC "1.2 Background to the study" \f C \l "1"                                                                                                                
Since independence in 1961, the government of Tanzania has attempted several times to reform the educational system so as to meet different intended objectives and desirable outcomes. Where as in 1967 education for self – Reliance policy, aimed at providing learners with abilities in appropriate vocations and self-employment skills (Nyerere, 1967); Acquired skills and abilities are meant to be useful in performing community tasks and for solving personal and community challenges. In this way, education becomes a tool for liberation, Nyerere reiterated that; education provided must encourage development in each citizen of three things; an enquiring mind; an ability to learn from what others do, and reject or adapt to their own needs; and a basic confidence in their own positions as free and equal member of the society, who values others and is valued by them for what he does and not for what he obtains (Nyerere, 1968, p. 274). Each school especially secondary school had to contribute to its own up keeping; to achieve this; they had to have a farm to grow their own food and a craft work to generate income.
In 1995-Education and Training Policy in realizing the objectives of improving the quality of the education process; increasing and improving access and equity for all children; devolving authority to local levels, and broadening the financial base for supporting education (UNESCO, 2010). This was done under the cost – sharing by calling upon communities, parents, local government authorities, individuals, NGOs and donor agencies to collaborate with the government in realizing the objectives of this policy (MEoC, 1995).

Tanzania has seen ambitious set of policy reform in more recently 2004 secondary education. These have dramatically improved the state of education in the country, particularly in terms of classroom infrastructure and enrolment (Sumra, and Rajani, 2006). This was under the Secondary Education Development Program both (SEDP I & II) with the vision and reflected in the Education Sector Development Program (ESDP) 2008 – 2017 document, planned that would develop human capital in order to boast economic growth and eliminate poverty. As in SEDP I, the changes, reforms and interventions reflected in the SEDP II would continue to improve learning outputs and outcomes through teacher capability improvements and promotion of teaching and learning environments. These improvements would lead to increased achievement and competencies of learners and teachers, which in turn would also reflect efficient and effective output/outcome of secondary education (ESDP, 2010). As well SEDP II is expected  to sustain and consolidate gains attained through implementing the education goals in areas of quality, management and conducive teaching and learning environment as expressed in the performance evaluations include the Tanzania Development  vision 2025; the National Strategy for Growth and Reduction of Poverty (NSGRP – Commonly known by its Kiswahili acronym: (MKUKUTA); the Education and Training Policy of   1995; the Education Sector Development Program (ESDP, 2001), and the Millennium Development Goal (MDGs).
Although the policy of 2004 had come out with the intention/ambitions to improve the state of education in the country, but the policy remained with the challenges; such as a policy challenge to established clear targets, that is the maximum growth of population with the enrolment; a policy challenges to focus on outcomes not inputs, where it is focused on quantitative aspects and less to quality, ‘Most of the World Bank projects have focused an expanding access and less on improved  learning outcomes’ (World Bank, 2006); vii). Importantly, the Independent Evaluation Group (IEG) argued that both access and improvements in learning outcomes need to be addressed together; a policy challenge to teacher and teacher support over infrastructure; many would agree that most important thing in education was the interaction between motivated, competent teachers and their students; another challenge was a measuring success, educational success in primary and secondary education is measured in terms of examination results. Graduates were categorized into two camps ‘wamepasi’ and ‘wamefeli’; seven years of primary or four years of secondary education was judged on the basis of one set of on-time examinations; a policy challenge to language of instruction a set of studies carried out in the context of the Language  of Instruction in Tanzania and South Africa (LOITASA) research project had highlighted evidence that the use of English in classrooms was limiting students’ expression, interactions and creativity (Brock-Utne, 2007).
The policy allowed for the emphasis on the quality improvement components of the plan address the provision of high quality competences required aptitudes and right attitudes in all subjects (Mungai, 2004). Yet the concept of quality in education is complex and can cover many realities. It can refer to the level of education resources invested in school systems, but also to what students actually learn.
In fact, the objectives of education systems were not limited to increasing school enrolment, but also to offering services of quality. In this perspective, an education of quality would be one that ensures that students acquire the set competencies and skills. In this context, the level of learning achievements become critical, it also provided interesting insight into the level of human capital being built, which is crucial for national development (Best, 2006 and World Bank, 2009).

However, Tanzania implements Fee free education Policy for Secondary Education following the Education and Training Policy 2014, circular 5 to ensure that primary and secondary education is free for all children. The circular reads: “Provision of Fee free education means pupils or students would not pay any fee or other contribution that were being provided by parents or guardians before the release of new circular” (UNESCO, 2015). The directive now means that children in Tanzania would enjoy eleven years of free schooling. The abolition of school fees at secondary level was expected to increase enrolment and attendance as occurred in 2002, when primary education was made free and the primary net enrolment rate jumped from 59 percent in 2000 to 94 percent in 2011.

The access to secondary levels was still limited although strong improvements had occurred especially at O-level. In 2009, 55 percent of children reached O-level, compared with 12 percent in 2003. This upward trend may be related to the implementation of the SEDP I that eased the transition to secondary schools (One O-level school per ward) and providing financial support to some poor students. O-level completion had also improved, although less dramatically reaching 23 percent in 2009 up from eight (8) percent in 2003, (Pole de Dakar – UNESCO/BREDA, 2009). In the case of the area of residence, school supply was probably a major constraint to schooling access affecting the appropriation index. The fact that students from the poorest households had fewer opportunities to pursue their education and consequently benefit less from public education resources than their wealthier peers constitutes an intergenerational poverty transmission factor further actions to support the schooling of the poor were required to ensure a move equitable development of the education system and ultimately of society as a whole (HBS, 2007).

In fact, households and communities also play an important role in funding education services in Tanzania. The total amount of their investment and the way they fund education services must also be analyzed. These questions were to be monitored by the government, particularly in the context of the fee-free primary and secondary policy (HBS, 2007). As a matter of fact, high community involvement in school affairs was highly and positively correlated with scores, which could be related to the increased interest, concern and effectively control of education services by local education actors making head teachers and teacher more accountable. Improving local accountability systems could therefore be an effective measure to improved student achievements (BEST, 2009). Accountability mechanisms need to be implemented just as the right incentives are implemented to ensure people stay in their positions and perform well, the issue of accountability was to be adequately addressed to ensure effective services delivery. Indeed, lessons from other countries show that decentralization is effective when service providers are hold accountable for results (Maureen et al 2008). Yet the role of stakeholders in terms of socio-economic factors in the implementation of fee free secondary education in community schools to the quality improvement in Tanzania rural areas are in question.
1.3 Statement of the Problem TC "1.3 Statement of the Problem" \f C \l "1" 
Under the Millennium Development Goals (MDGs), the first step into reaching the goal of education for all in Tanzania was to simply abolish the school fees. The fee free education has increased the enrolment of students in school which led to congestion in classes with limited facilities and few number of teachers.  The abolishment of school fees has increased the opportunity for many poor families to send their children to school (Lamy, 2006; 212). 
In many cases, the government addressed a condition to overcome the shortage of desks and classrooms for students in schools by involving stakeholders. Though the government was providing all the necessities in schools, still there was a need for parents’ intervention especially on ensuring the children were receiving quality education, but how the government and the education stakeholders were overcoming the challenges to quality improvement of education in terms of socio-economic factors in the implementation of fee free education in community schools in Tanzania rural areas were in question.
1.4 General objectives and Specific objectives TC "1.4 General objectives and Specific objectives" \f C \l "1" 
1.4.1 General objectives TC "1.4.1 General objectives" \f C \l "1" 
The broad objective of the study was to assess the material and moral support in the of Fee free education in ward (community) secondary schools in terms of socio-economic to quality improvement in Tanzania rural areas with special reference to Chunya District.
1.4.2 Specific objectives TC "1.4.2 Specific objectives" \f C \l "1" 
As further specific, the study objectives were;

· To assess socio-economic factors over the stakeholders’ contributions on the fee free education for quality improvement.

· To identify the stakeholders’ contributions to implement and improve teaching and learning environment for quality education.
· To recommend on the correct strategies (measures) to be taken to improve teaching and learning environment for quality education.
· To determine the material and moral support in the implementation of fee free education for quality education.
1.5 Research Questions TC "1.5 Research Questions" \f C \l "1" 
The intention of the study was to answer the main question that asked; what were the socio-economic the material and moral support in the of fee free education in community secondary schools to quality improvement of education in Tanzania rural areas? This was attributed with the following questions; 
· Were the stakeholders’ play the role of contribution on implementing the fee free education for quality improvement of education in Chunya District?

· What were the stakeholders’ contributions to implement and improve teaching and learning environment for quality education?

· What were the correct strategies (measures) to be taken to improve teaching and learning environment for quality of education?

· What were the material and moral support in the implementation of fee free education for quality education in Chunya District?
1.6 Significance of the Study TC "1.6 Significance of the Study" \f C \l "1" 
This study provided useful information to educational stakeholders including the positive factors and limitations of fee free education on socio-economic factors contributed by stakeholders in affecting the implementation of secondary education in community schools to quality improvement in Tanzania rural areas (local levels) and added knowledge on the existing literature on community (ward) secondary schools over the socio-economic factors contributed by stakeholders. 
Moreover, the policy makers, Regional and District Educational Officers and other stakeholders need to formulate various educational policies within the region and locality by signing contract with educational stakeholders including parents/guardians on how they would go on implementing fee free education to quality education in community secondary schools in terms of socio-economic factors once they reached negotiations which could support national education policy to achieve its goal. 
Furthermore, the study had put an emphasize and address the government on the need of stakeholders’ role of contributions based on socio-economic factors in both materially and morally support for the improvement of teaching and learning environment in fee free secondary education provided instead of the perception of the parents or guardians and other stakeholders on the policy of fee free education that, the government has a responsibility of 100% in providing education to quality. Thus, these will constitute to implementation and improvement of education to quality. 
1.7 Scope of the study TC "1.7 Scope of the study" \f C \l "1" 
This study viewed on socio-economic factors contributed by stakeholders in affecting the implementation and improvement as well strengthening fee free education in community public secondary schools in Tanzania rural areas to quality education. It included the general overview of education and fee free education implementation to quality under the policy of education for all; its success and failure and the need to improve the provision of fee free education by inviting stakeholders’ contributions in community secondary schools. This study assumed that socio-economic factors contributed by stakeholders were the main contributors in the provision of fee free education especially community (ward) secondary schools as they touch both materially and morally to improve the quality of education. The study analyzed through the scope of selected sample of the population based on the education history of Tanzania and educational institutions. Therefore, the findings might only have suited in the context of Tanzania and applicability might not exactly fit other context; however, the overview there could be common features with other educational systems. This study includes the investigation of socio-economic factors contributed by stakeholders in the implementation of fee free education and the need of quality improvement of education in community secondary schools.
1.8 Limitations of the study TC "1.8 Limitations of the study" \f C \l "1" 
This study was faced with unavailability of funds and time, and the socio-economic activities of some respondents among the factors likely to affect the study. This study was not funded, where the researcher relied on personal funds to accomplish this study, the research spent money and much time in the whole process of study, therefore the insufficient money and longtime used had limited the research to delay and be accomplished on time. During the data collection also some respondents showed some degree of less cooperation until received a motivation either money or other incentives from a researcher.
Therefore, the researcher overcome those limitations by gathering funds from personal sources in order to run the research smoothly and developed a time frame to collect and analyze data for the prescribed time bond. Moreover, the researcher used high degree of ethical considerations without providing bribe to respondents which may affect the study.
1.9 Delimitation of the Study TC "1.9 Delimitation of the Study" \f C \l "1"  
The study delimited to only 5 community secondary schools, each is located among the 5 wards out of 10 community secondary schools found in 10 wards of Chunya district. The schools under the study were randomly selected, with a total number of 200 respondents. The study also reviewed the approaches used in implementing the fee free secondary education policy and the socio-economic factors contributed by stakeholders in affecting the implementation of education to quality improvement in community secondary schools. The literature review focused on the background of the education system and why it has changed to the current, including the factors had influenced the government stand, political pressure and the need to achieve. The selected case studies highlighted the gaps in the fee free secondary education and how the socio-economic factors contributed by stakeholders worked together to ensure the quality improvement of education. The interviews with District Executive  Director, District Educational Officers, Ward Educational Officers, Headmasters/mistress, Teachers, Prominent Persons like businessmen and managers of companies, school board members, parents/guardians and students provided views and data to enable the researcher arrive at logical conclusions on how implementations of fee free secondary education in community schools had been in Chunya,  future prospects  and  how  fitted in the government over fee free secondary education goal and education for all with quality improvement.
1.10 Operational Definitions of the Terms TC "1.10 Operational Definitions of the Terms" \f C \l "1" 
Fee free education refers to education that is funded through taxation or charitable organizations rather than tuition funding. According to international human right law, primary education should be compulsory and free of charge. Secondary and higher education should be made progressively free of charge. Free of charge is formulated to ensure the availability of education without charge to child, parent or guardians. Fees imposed by the government, the local authorities or the school and other direct costs, constitute disincentives to the enjoyment of the right and may jeopardize its realization. Therefore, Fee free education is remedy to society’s ills. 
Implementation is the act of putting a plan into action/effect or defined as a specified set of activities designed to put into practice an activity or program of known dimensions.  In addition, the activity or program being implemented is described in sufficient detail so that independent observers can detect its presence or strength. The active implementation  frameworks help to define what needs to be done, how to establish what needs to be done in practice and who would do the work to accomplish positive outcomes in typical human service settings and where effective interventions and effective implementation would thrive (enabling contexts).  In many cases, programs have failed to achieve their intended outcomes for youth when implementation was poor whereas, in other cases, program impact was much higher when there were reports of some effective implementation (Durlak & Dupre, 2008).
Community secondary schools are built by the community and run by the government (URT, 2010). Community schools contain a host the need to learn and grow. Public school as hubs, community school brings together many partners to offer a range of supports and opportunities to children, youth, families and communities. Partners work to achieve these results: Children are ready to enter school, attend school consistently, actively involved in learning and their community; families are increasingly involved with their children’s education; schools are engaged with families and communities; students succeed academically, healthy, physically, socially and emotionally, and they live and learn in a safe, supportive and stable environment.
Quality, the program must encompass a broader definition involving learners, content, processes, environments and outcomes. By bringing together learners who are healthy, well-nourished and ready to participate and learn and supported in learning by their families and communities; environments that are healthy, safe, protective and gender sensitive, and provide adequate resources and facilities; content that reflected in relevant curricula and materials for the acquisition of basic skills; processes through which trained teachers use appropriate teaching approaches in well–managed classrooms and schools; outcomes that encompass  knowledge, skills and  attitudes  and  are linked to national goals for education and positive participation in society contribute to educational quality ( UNICEF, 2000).

Stakeholders  typically refers to anyone who is invested in the welfare and success of school and its students, including administrators, teachers, staff members, students, parents, families, community members, local business, leaders and elected officials such as school board members, city council and state representative. Stakeholders may be used interchangeably with the concept of a school community, which necessarily comprises a wide variety of stakeholders. The National Education Association (NEA, 2008) discussed to engage more stakeholders in school such as parents, families and broader community in education have a responsibility to ensure high quality education for all students.
CHAPTER TWO TC "CHAPTER TWO" \f C \l "1" 
LITERATURE REVIEW TC "LITERATURE REVIEW" \f C \l "1" 
2.1 Introduction TC "2.1 Introduction" \f C \l "1"  
This chapter reviewed the literatures relevant to the study. It reviewed on a brief history of the concept of Fee free education, globally, African perspective and in Tanzania, theories guided the study, empirical studies and research gap and conceptual framework.

2.2 Theoretical Review and Theories Guiding the Study TC "2.2 Theoretical Review and Theories Guiding the Study" \f C \l "1" 
2.2.1 A Brief History of the Concept of Fee free education; Global Perspective TC "2.2.1 A Brief History of the Concept of Fee free education; Global Perspective" \f C \l "1"    
Fee free education refers to education that is funded through taxation or charitable organizations rather than tuition funding (Wikipedia.org). Fee free education has long been identified with sponsored education. This might have evoked images of advertising campaigns but in the past, especially during the Renaissance, it was common practiced among rich dignitaries to sponsor the education of young man as his patron. Primary school and other comprehensive or compulsory education are free in many countries. International Covenant on Economic, Social and Cultural Rights (1976), Article 13, 1; ensures that right to fee free education at primary education and progressive introduction of it at secondary and higher education as the right to education.
 However, the International human right law stated, primary education should be compulsory and free of charge. Secondary and higher education should be made progressively free of charge where states must priorities the provision of free primary education; they also have an obligation to take concrete steps towards achieving fee free secondary and higher education. Free primary education is fundamental in guaranteeing everyone has access to education. However, in many developing countries, families often cannot afford to send their children to school, leaving millions of children of school–age deprived of education. Despite the international obligations, some states keep on imposing fees to access primary education.
 In addition, there are often indirect costs associated with education, such for school books, uniforms or travel that prevent children from low-income families accessing school.  However, financial difficulties states might face, cannot relieve them of their obligation to guarantee free primary education. Free of charge, the right was expressly formulated so as to ensure the availability of primary education without charge to the child, parents or guardians. Fees imposed by the government, the local authorities or the school and other direct costs, constitute disincentives to the enjoyment of the right and might jeopardize its realization (General comment 11article 14) of the International Covenant on Economic, Social and Cultural Right. 
According to article 13 (2) (b), secondary education, “Shall be made generally available and accessible to all by every appropriate means, and in particular by the progressive introduction of fee free education.” This signified firstly, that secondary education was not dependent on a student apparent capacity or ability and secondly, that secondary education would be distributed throughout the state in such a way that it was available on the same basis to all.
In European countries such as France and Malta, tuition is usually free for European students, and international students, also in Canada, elementary and secondary education is free for students from low-income families. Czech Republic, Greece, Turkey and Argentina provide fee free education at all levels, including college and University. There are examples of steps towards fee free education being taken across the world primarily in those nations developing rapidly, such as China, where abolished tuition fees and other fees to rural student, in a bid to narrow the gap between wealth and poorer regions. The free tuition fees also would be exempted to student over the course of their compulsory and a number of ages of the students, for example in China student aged from 6 years to 15 years (Brill, 2014)
Although fee free public education has led to the elimination of payments such as tuition and examination fees, other direct costs such as feeding and school uniform consume a large part of the household expenditure on education for the poor (Akaguri, 2014).    
2.2.2 Fee free education in Africa TC "2.2.2 Fee free education in Africa" \f C \l "1" 

African countries guarantee Fee free education today as it was done in the 1948 Universal Declaration of Human Rights, reiterated in the Dakar Framework for Action and now in the Sustainable Development agenda adopted in New York, Countries are recognizing that costs, either direct or indirect are clearly a barrier to education. This is why many countries in Africa abolished school fees. Among the 53 countries with data available intent, 42 now legally quarantine Fee free education at primary level and progressive introduction of it at secondary level and higher education including Mauritius provides Fee free education to its citizens from pre-primary to secondary level; Kenya, Free Day Secondary Education as well as Namibia. This has had a positive impact on enrolment as Ghana, Kenya, Malawi, and Uganda (Khamati & Nyongesa, 2013).

It is recognized, provision of basic education as a joint venture between government and the communities and their roles are defined in official policy documents, and government provides curriculum materials, equipment, teachers, supervision and management. However, participation comes to communities as responsibilities assigned to them in policy statements by government without consultations and regard on their capacity to execute or perform (Agyeman and Baku, 2002; Addae–Boahene, 2007). That is, if education become free and cost barriers removed, African governments would not only have to spend more on infrastructure, on teacher salaries and on keeping large cohorts of children in school, they would also have to cover a larger share of the total costs of education.
2.2.3 Fee free education in Tanzania TC "2.2.3 Fee free education in Tanzania" \f C \l "1" 
The education system of Tanzania was provided through cost sharing according to the policy of Education Training of 1995, where parents / guardians supposed to pay a half of the total tuition fee. The government of Tanzania is now embarking on providing fee free education and compulsory education for primary and lower secondary school levels. This come as a realization of the president’s pledge during 2015 presidential compulsory education policy, issuing a circular 5 of December 2015, meant that parents and guardians would not compiled to pay any fee or other contribution in public primary and lower secondary schools so as children from low income families to have access to fee free education (URT, 2015).
In addition, the directives of Fee free education entities stakeholders for the other necessary contribution to the provision of Fee free education following the Action Aid Tanzania (AATZ) being one of education stakeholders in its new country strategic paper (2014-2018) when made a commitment to see 54,000 children to access their right to quality education through enhanced accountability by the government and other actors by 2018. Therefore, the abolition of school fees at secondary level was expected to increase enrolment and attendance as occurred in 2002, when primary net enrolment rate jumped from 59 percent in 2000 to 94 percent in 2011.  
2.2.4 Theories Guiding the Study TC "2.2.4 Theories Guiding the Study" \f C \l "1"    
Education is a human right, not a privilege, for more than 50 years after 2ww we had Fee free education, so if we could afford it than we can afford now, tuition fees created and uphold social, racial and gender divide, thus everyone should have access to free, quality education. Education and training benefit not only students and learners but also our entire society, because better educated and trained citizens can contribute more to our national economy to the quality of life of all members of our society (Best, 2006). 
Children have a right to an education, a quality education which include: learners who are healthy, well-nourished and ready to participate and learn and supported in learning by their families and communities; environments, adequate  resources  and facilities; content that reflect  relevant  curricular and material for the acquisition of basic skills; process through which trained teachers use  appropriate teaching approach in well-managed classrooms and schools; outcomes that encompass knowledge, skills and attitudes and are linked to national goals for education and positive participation in society. To achieve education quality, bring together learners, environment, content, processes and outcomes; the task required knowledge, resources, commitment and willingness to change. These efforts must continue and expand if children’s rights to quality education is to be ensured and fulfilled (UNICEF, 2000).
 Our ambition for education and training is to provide the best education and training system. Education is central to our nation’s economic, cultural, scientific and social ambitions. Education is the key to giving every child an equal opportunity in life. To achieve our ambition, we must work in consultation and partnership with key stakeholder and in particular with our agencies, our department and their agencies. System wide performance monitoring will track progress against plans and ensure that timely remedial action is taken (DES, 2016).
The focus on equity and quality should be maintained if school fee abolition is to be successful. The children from excluded, marginalized and vulnerable groups may need additional, targeted financial and non-financial support to ensure that they benefit from this policy. There is need to ensure that information on the policy is shared with and debated by various stakeholders to realize the aims and goals of the policy and their role in implementing the policy. Communities could play crucial roles in furthering and sustaining effective and quality schools. Abolished school fees must thus not reduce community support to schools. Communities should not be prevented from providing additional resources at their own initiative, as long as they do not entail mandatory contributions by low–income families (Hakielimu, 2017). 

However, the participatory approach for education planning at the various levels including Community Based Organizations (CBOs), School Management Committees/Parent Teacher Association (SMC/PTAs), District Assembly (DA), District Education Officer (DEO) and Community and Religion Leaders (CRLs) should be part of the planning and implementation of the various plans (Ministry of Education, 2003). Moreover, stakeholder in the education strategic plan is the main instrument of the Sectors Wide Approach to Development Assistance (Addae–Boahene, 2007), and more importantly to help improve the quality of education. 
 Kattan (2006) argued that, fee abolition alone would not achieve universal basic education. The abolition of fees must be part of a broad government commitment to achieving universal basic education, with many complimentary measures and strong political leadership from the highest levels. Low enrolment might also have reflected a lack of supply (no schools in the area), perceived low returns from schooling in the labour market, or other standard factors that limited access, such as the distance to school and for girls, the existence of female teachers and separate toilets.
The National Communities for Citizen in Education (NCCE, 1987) identified on building strong relationship between school, families and the large community. The degree of parent and community interest in high quality education was the critical factor in the impact of the school on the achievement and educational aspirations of students. Cheng (2000), responded concerned the accountability to be the public and stakeholders, emphasizes interface effectiveness in terms of education quality, stakeholders’ satisfaction and market competitiveness, with most policy efforts aimed to ensure quality and accountability to internal and external stakeholders (figure 2.1). There is an effect of parent and broader community (stakeholders) involvement and benefit for students, including improved academic achievement.
  However, Lady of Mount Camel was based on a belief that quality education takes place in a collaborative community of reflective and cooperative learners where each learner is nurtured and challenged to explore, investigate and problem solve through explicit learning and teaching. To achieve this, the key elements of educational outlined; a partnership with home, parish and school, a collaborative learning community of parents, staff and students, teaching and learning that based on intellectual quality, quality learning environments and significance and problem solving, investigative and critical thinking experiences that promote personal responsibility and an inner delight in life and learning. Local communities had a key role to play in encouraging environments that are conducive to fulfilling the right to education for every child (Theis, 2004). To achieve this policy, strategies should be developed through collaboration with all stakeholders, including children. The involvement of all members of the school community contributes to educational processes and improvement.
Figure 2.1 Stakeholders theory TC "Figure 2.1 Stakeholders theory" \f F \l "1"  
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Moreover, stakeholders may bring an action against the directors for failure to perform the required duty of care (Freeman, 2004).

Under Fee free education, multiple stakeholders’ groups are required in school improvement efforts as a condition of funding as Charlotte Mason believed that encouraged parents to have an active role in teaching and training their children in academic, fine arts, faith, citizenship and habits of character underline education an atmosphere, a discipline, a life and science of relations.
2.3 Empirical Studies and Research Gap TC "2.3 Empirical Studies and Research Gap" \f C \l "1" 
2.3.1 Empirical Studies TC "2.3.1 Empirical Studies" \f C \l "1" 
The literature shows the need of fee free education as a need of human rights where primary education to be compulsory and free of charge, secondary and higher education to be made progressively free of charge to guarantee everyone to access education without charge to the child, parents or guardians. Fee free secondary education, fee free secondary school funds, management capacity and enrolment, investment in human resource development enable individuals to contribute more positively and effectively to the development of the country. That is, fee free education will make the children from poor economic families to access education and develop knowledge, skills and attitude for the well-being of the individuals and their families.

According to UNESCO (2000), illiteracy had been identified as a factor that imposes both relative and absolute burden on the economic well-being of the nation. This was the reason why many countries including Britain, USA, Sweden, Egypt and Canada among others, started long ago in 1950s to finance secondary education. African countries such as Nigeria, Uganda, Kenya and United Republic of Tanzania were trying to wake up to this reality. 

Mutahi and Oyaro (2008), investigated that among the challenge facing fee free secondary education are increased enrolment against shrinking numbers of teachers, shortage of classrooms, high poverty levels among the parents (limiting their ability to meet their side of obligations such school uniforms and meals for the students while in school), general apathy to education due to high levels of unemployment for graduates and limited capacity and preparation of the principals. Thus, the increased enrolment led to high ratio and workload of teaching to teachers which could influence to negative implementation and improvement of education to quality. 
Khamati & Nyongesa (2013), Concluded that fee free secondary education had led to increased enrolment and retention in secondary schools, where recorded a steady increase in the period 2008-2010. However, the study was recorded improved performance which influenced by students to stay in school more and better learning materials as a result of Fee free Secondary Education (FSE). The funds had also ensured the prompt payment of the non-teaching staff resulting in a coordinated working relationship that gave the principal ease of management. Therefore, FSE needed further allocation of the funds; also the government needed to strive to ensure the FSE funds were in school accounts before the term started to enable head or principal proper planning and procurement process. FSE had led to increased enrolment resulting in the overstretching of facilities and inadequacy of the teaching and   learning for the students in the school.  Parents were unwilling to pay any levies/money to schools to meet their obligations because education was free (Kilonzo, 2007). Well constituted Board of Governors (BOGs) could have played very significant role in the management and growth   of schools. As much as the government had reduced the burden of fees payment for parents and therefore led to increased enrolment; retention was still threatened by many socio- economic factors that lead to dropping out of school.  
According to Wanyonyi (2004) investigated that, despite the freeness of education there were still many school dropouts. These were due to parental negligence, lack of interest in   education and early marriages including pregnancies. He concluded that there was a need for some compulsion so that enrolments were retained; such compulsion would have ensured that money was not wasted on the learners who finally drop out. However other socio-economic factors such school income, projects as well as donor funds helped many learners to stay in school. These therefore had a positive impact towards the achievement of FSE goals of increased enrolment and retention in secondary schools. 
However, there is the need for the parents/guardians and other stakeholders’ commitment to participate, take critical care, make follow up and contribute for other socio-economic compulsory support in implementing and improving fee free education to quality education.
World Bank and UNICEF investigated an increased enrolment due to fee abolition without attention paid to improve the quality, and provided the guidelines on implementing fee free education (World Bank; 2016, 10), that is the countries had to take different steps to ensure that the policy was implemented in an orderly manner without adversely affecting the running of the school. One of the major impacts of implementation of the fee-free policy had in countries, where it was implemented was on quality. Large number of children who were previously excluded from school because of inability to pay fees enrolled in school resulting in stress on available resource. In absence of planning, classrooms sizes and teacher load increased, negatively impact on the quality of education. Therefore, fee free education required adequate planning before it was implemented. 
Experiences of other countries show that school fee abolition did not stop at policy declarations; which were mostly political in   nature. Political declarations should be translated into sets of policy guidelines and   operational frameworks. The abolition of school fees policy could have posed formidable challenges related to management and governance, quality, equity, financing and politics. These challenges need to be foreseen and planned for. Often abolition of school fees resulted in withdrawal of community support and involvement. This needed to be prevented. Abolition of school fees might not necessarily have led to enrolment of children from marginalized family as school fees did not necessarily constitute the bulk of educational expenditures by parents. It must be taken into consideration the wide range of household costs of textbooks supplies and uniforms. These children might have needed additional, targeted financial and non-financial support to ensure that they benefit from this policy (Hakielimu, 2017). 
This study suggests the children should be supported both materially and morally so as imparted knowledge, skills and attitude of critical thinking and creativity to realize the quality of education provided on the presence of conducive and attractive teaching and learning environment and availability of facilities. These will be implemented and improved through the commitment of parents/guardians and other stakeholders’ contributions.
Twaweza (2016) investigated that, despite the program representing a milestone in the  country’s history, it w0as not the only solution to the woes facing the education sector; the quality of education being offered is a critical issue that must be taken into consideration, it would be of no value to the country and the nation as a whole if all children were in school but they were not learning, adding that challenges of education revolved around teachers, their motivation and accountability could have improved learning over the provision of Fee free education. Twaweza suggested that; “If we do not talk of a teacher’s professional body, then we should not talk of the quality of education because teachers are part and parcel of the education quality improvement team.” The removed of fees had improved equitable access to education. School fees act as a barrier to education for poor children, girls, orphans, rural residents, children with disabilities and other disadvantaged groups. Fees prevent poor children from accessing learning opportunities. While in most cases total income from fees constituted a small part of total education resource, enrolment of children from poor households was very sensitive to even small fees. The evidence from countries that had eliminated school fees shows that fee free education policies had been successful in reaching poor and marginalized populations. Enrolment rates grew quickest among the poor in Cambodia Uganda, Malawi, Zambia, and Timor-Leste with the removal of fees.
2.3.2 Research Gap TC "2.3.2 Research Gap" \f C \l "1" 
Literatures related to fee free education show a global progressive of free primary education to fee free secondary education provision. Several countries implement fee-fee free secondary education instead of tuition fee payment that was contributed by parents/guardians. However, literatures show that fee-Fee free education provision and implementation might have not be the same to all countries, it might differ in the way of running, financing and implementing Fee free education policy due to the political ideologies, education priorities and socio-economic status of the community. Therefore, the achievement of fee free education policy on the provision and implementation of one country can differ and implications or solution may not be the same to another country.
Literature related fee free education provision and implementation show that the community support and involvement to management and governance should not be left behind, (must be informed), but the community support and involvement had left behind and their contributions, where as they simply talk about fee free education was a remedy to  society’s ills, while the reality was that fee-Fee free education had  less/yet involved a wide range of community on the provision of Fee free education, might be relatively uninformed about or disconnected from their local schools and Fee free education policy to quality improvement of education .

This study aimed to assess and address the socio-economic factors over the stakeholders’ (community’s) contributions in fee free education in affecting implementation and improvement to quality to the context of Tanzanian education especially community public secondary schools in rural areas, with the focus of high lightening an emphasize on how the fee free education provision can meet the goal of quality improvement of education to Tanzanian context.  
2.4 Conceptual Framework TC "2.4 Conceptual Framework" \f C \l "1"  
The framework of this study was based on system approach which related the fee free education and socio-economic factors contributed by stakeholders on implantation and improvement of education to quality in community secondary schools in Tanzania rural areas. The fee free education policy to succeed in implementation to improve the quality of education could have needed several factors; adequate learning and teaching facilities, qualified teaching force, improved physical facilities and management capacity among the factors affecting the effective implementation of basic education (Orodha et al, 2013).

Therefore, those factors should be presented and active in use on the presence of socio-economic support that contributed by the stakeholders in affecting the implementation to quality education.

 Positive participation, contributions both materially and morally that range from societal, community, program, practitioners and organizational influences as well the implementation process itself are needed. Thus, the growing use of stakeholders in public education is based on the recognition that schools as public institutions supported by state and local tax revenues are not only part of and responsible to the communities they serve, but they are also obligated to involve the broader community in important decisions related to the governance, operation or improvement of the school.

 In addition, stakeholders could have a role to play in community-based learning which refers to the practice of connecting what is being taught in a school to its surrounding and cultural heritages. In many cases, programs had failed to achieve their intended outcomes for youth when implementation was poor whereas, in other cases, the program impact was much higher when there were reports of more effective implementation (Durlak & Dupre, 2008). 

There is an effect of parent and community involvement and benefit for students including improved academic achievement. This relationship holds across families of all background and for students of all age (Henderson and Mapp, 2002). Thus, socio-economic support contributed by stakeholders in implementation of fee free education in teaching and learning environment would have improved quality of education. 
Figure 2.2 Conceptual Framework of the Study TC "Figure 2.2 Conceptual Framework of the Study" \f F \l "1" 
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Fee free education calls for socio-economic support on education system not only materially support on improving teaching and learning environment but also morally support. This can be improved the quality of education provided.
Stakeholders are not only for participation and contributions to improve physical teaching and learning environment but also a part and parcel in implementation process of the service provided. This can motivate the students to higher performance and achievement, hence quality improvement of education.
Fee free education linked by effective implementation of parents and community (stakeholders) fall under socio-economic factors. Thus, when the stakeholders play their role of contributions in terms of socio-economic support, they can improve service delivery and academic achievement; where there would be the growing use of knowledge, skills and creativity in different social settings and economic development for the individuals and the societies.
CHAPTER THREE TC "CHAPTER THREE" \f C \l "1" 
RESEARCH METHODOLOGY TC "RESEARCH METHODOLOGY" \f C \l "1" 
3.1 Introduction TC "3.1 Introduction" \f C \l "1" 
The chapter represented the research design, area of the study, population of the study and sample size and sampling procedures. The chapter reviewed on the data collection techniques, data analysis, validity and reliability of the research instrument, finally the ethical considerations.
3.2 Area of the Study TC "3.2 Area of the Study" \f C \l "1" 
This study conducted in Mbeya region, specifically in Chunya district. Chunya district is located in the northern part of Mbeya region and it borders Sikonge district to the north to the Mbeya rural to the south,   Mbarali district to the east and Songwe district to the west.
Chunya district is one of the rural areas in Tanzania which comprises with a population of 172,797 where 87,432 for male and 85,365 for female according to the 2012 national population census. It consists of 10 public community secondary schools namely, Chalangwa, Isenyela, Itewe, Chokaa, Makala, Makongolosi, Mtande, Lupa, Mtanila and Isangawana.

Chunya district was chosen because is found in rural, since this study intended to assess socio-economic factors contributed by stakeholders in affecting the implementation of fee free secondary education in community schools to quality improvement in Tanzania rural areas. However, the area had no relevant data which showed the exactly number of stakeholders contributors in the community secondary schools.

Moreover, the District was chosen in order to assess the awareness of the parents/guardians to their children (students) and the children themselves over the provision of fee free secondary education to quality since the area has behind the education provided, as the community involved much in economic activities especially mining activities. In addition, the area was easily reachable for the researcher and more interesting to researcher`s professional as well relate to researcher`s future career and has a potential contribution to the achievement of researcher`s objectives.
3.3 Research Approaches TC "3.3 Research Approaches" \f C \l "1" 
In this study, both quantitative and qualitative approaches were used to collect data. Where quantitative approach was used to explain phenomena by collecting numerical data; it was meaningful when there was a need for data summary across many repetition of participatory process. In other hand qualitative approach was used to answer questions about why and how people or participants behave in the way that they do, in-depth information about human behavior was helped to seek about relationships between various or to relate behavior or ideas to biographical characteristics of respondent such as age or gender.
3.4 Research Design TC "3.4 Research Design" \f C \l "1" 
A case study design was used to guide for data collection and analysis. It is served to explain the situation and explore social and economic of persons, community, decisions and institutions relationships with the policy in deep. The objective is to examine factors that cause behavioral patterns of a specific unit and its relationships with factors from the the environment. The case study was used for the purpose of the study so as to get the views of respondents in depth in their natural settings. Thus, data will be used in general in Tanzania rural areas because data will be tracing the background of education in public community secondary schools and the relationship with the socio-economic aspects.
3.5 The Target Population TC "3.5 The Target Population" \f C \l "1" 
The researcher identified the population to be involved into the study in order to obtain suitable data to fit the objectives of the study. For a random sampling of public community secondary schools in Chunya district, a total of 5 public community secondary schools will be selected purposefully for comparing socio-economic contributed by stakeholders with consideration of physical area and economic activities taking place where the school is found ; that is the area mining activities and agriculture activities. The educational officials, school board members, students, parents/guardians and other stakeholders will be included especially those who are responsible in implementation of fee free education to quality improvement of education. 
3.6 Sample Size and Sampling Techniques TC "3.6 Sample Size and Sampling Techniques" \f C \l "1" 
3.6.1 Sample Size TC "3.6.1 Sample Size" \f C \l "1" 
The sample will be drawn carefully from the entire population where respondents bind to locality will be included which are district executive director, district educational officers, district   academic officers, ward educational officers, school board members, head teachers, teachers, students, parents/guardians and prominent persons like businessmen and managers.
The total sample size was 200 people of which, 01 District Executive Director, 02 District Educational Officers, 02 District Academic Officers, 10 Ward Educational Officers, 05 Head teachers, 40 Teachers, 30 prominent persons, 10 school board members, 40 parents/guardians and 60 students. The purpose is to ensure that educational stakeholders are represented in the sample drawn for the study because are the essential stakeholders in the implementation of education to quality improvement within the district, that is they play a great role as the contributors in socio-economic towards the improvement of fee free secondary education to quality as well as they act on their respective environment of community secondary schools.  

Table 3.1 Categories of Respondents TC "Table 3.1 Categories of Respondents" \f T \l "1" 
	Respondents Position
	Number of Respondents
	Percentage %

	District Executive Director
	                  01
	           0.5

	District Educational Officers
	                  02
	1.0

	District Academic Officers
	                  02
	1.0

	Ward Educational Officers 
	                  10
	5.0

	Head Teachers
	                  05
	2.5

	Teachers
	                  40
	20

	Prominent persons: businessmen, managers 
	                  30
	15

	School board members
	                  10
	5.0

	Parents/guardians
	                  40
	20

	Students
	                  60
	30

	Total
	                 200   
	100


Source: Field Data, 2017
3.6.2 Sampling Techniques TC "3.6.2 Sampling Techniques" \f C \l "1" 
The sample is drawn from the target population by different techniques to ensure efficiency and effectiveness of this research study. Probability and non-probability sampling techniques are employed to enhance the validity and reliability of the information. Where probability sampling will be used to get respondents like, ward educational officers, school board members, head of schools, teachers, students, parents/guardians and businessmen and managers through simple random sampling. And on other hand non-probability will be used to get respondents such as district executive director, district educational officers and academic educational officers because they happened to be easiest to access through quota and purposive sampling. This involved: 
3.6.3 Quota Sampling TC "3.6.3 Quota Sampling" \f C \l "1" 
This sampling technique will be used to fill a fixed number of respondents with guidance and certain restrictions on how they should be selected by a researcher. This will be used because is simple, less expensive and easy to access the respondents which will help to draw judgements and conclusions on how fee free education will be implemented to quality improvement of education.  
3.6.4 Purposive Sampling TC "3.6.4 Purposive Sampling" \f C \l "1" 
 In this technique some schools and respondents will be chosen purposely due to age and status and other will be left with consideration of the same reason. Public community secondary schools that started before 2007 and the district educational officers will be given a priority to get opinions from their community they save because they may have different challenges on contributing and implementing fee free education to quality improvement of education from those public community secondary schools. This is used to reach a targeted sample quickly as a result in saving time and money where some respondents and schools are chosen purposeful.
3.6.5 Simple Random Sampling TC "3.6.5 Simple Random Sampling" \f C \l "1" 
Simple random sampling is used especially to public community secondary schools which started on 2007 and other respondents that identified in the sample. This is because they may have the same characteristics which may result to the same reasons on the implementation and contributions on fee free education to quality improvement of education. Where within it stratified sampling technique will be included in selecting the sample (respondents) such as parents, students, teachers and school board members.
3.7 Data Collection Methods TC "3.7 Data Collection Methods" \f C \l "1"  
Data collection methods involve different techniques to gather the information which are necessary for this research studies. Where the researcher will select the best methods and utilize them to get the information which are needed for this research studies and reach to the best conclusion. The methods that will be used are as follows;  
3.7.1 Questionnaires TC "3.7.1 Questionnaires" \f C \l "1" 
In this method, questions will be formulated and send to the concerned respondents who will answer and brought back to the researcher after they have answered what they asked for. This method will help to measure the attitudes and opinions of the respondents, so they will be formulated in the way that motivates the researcher in this study. According to John W. Best (1992) a questionnaire is used when opinion rather than facts is desired an opinionative or attitude is used. The study will use both open ended and closed ended types of questionnaire to gather large amount of information from period of time required by researcher from widely scattered areas of respondents.

3.7.2 Interview TC "3.7.2 Interview" \f C \l "1" 
This is the face to face conversation between a researcher and respondents used to gather especially qualitative information. In this study interviews will be used ranging from in-depth, semi-structured to unstructured depending on the information being sought by the researcher.  Also this will be used because it is easier to get content analysis and clarification of ambiguous answer from respondents. In this study educational officers will be interviewed for the content analysis. 
3.7.3 Documentary   Review TC "3.7.3 Documentary   Review" \f C \l "1" 
This research method is used as a tool for obtaining relevant documents from already documented to support the researcher to validate this study. The review of documents will help to reflect the reality of the study. This will be used to gather the existing data in the form of meeting minutes, reports attendance logs and records of contributions from stakeholders in implementing the fee free education in public community secondary schools to quality improvement of education.               
3.8 Data Analysis TC "3.8 Data Analysis" \f C \l "1" 
Data analysis is the process of systematically applying statistical and/ logical techniques to describe and illustrate, condense and recap and evaluate data. Also this will involve organizing and entering data into specific statistical programs, comparing and interpreting data so as to obtain the meaningful of the data and present possible relationship between variables and hence arrive to the usefulness of the data, conclusion and recommendation. Therefore, both qualitative and quantitative data analysis will be used to analyze data collected from the field of study because they are operated within the contexts of the society.

3.8.1 Quantitative Analysis TC "3.8.1 Quantitative Analysis" \f C \l "1"  

Quantitative data analysis will be used so as to yield more accurate information/data into numeric forms, where descriptive statistics are used to summarize, organize and describe data and inferential statistics are used in reporting to reach conclusions. Also cluster analysis is used for identifying relationships between groups of respondents, to identify whether there were genuine differences between groups of respondents. Thus, descriptive statistical analysis is used to draw graphs where possible from the data collected to provide the guidelines for reporting and making conclusions.
3.8.2 Qualitative Analysis TC "3.8.2 Qualitative Analysis" \f C \l "1" 
Unquantifiable data such as opinions and attitudes which are provided by the respondents during face to face interviews and open ended questions are applied in qualitative analysis to examine the meaningful and symbolic content analysis and explore relationships such as change in perceptions of the society over time. Various views from respondents will be used to analyze the flow of ideas and perceptions on the contributions of the stakeholders in fee free education and implementation to quality improvement of education, where tabulations and charts are used.
3.9 Validity and Reliability of the Research Instruments TC "3.9 Validity and Reliability of the Research Instruments" \f C \l "1" 
3.9.1 Validity of the Research Instruments TC "3.9.1 Validity of the Research Instruments" \f C \l "1" 
Validity refers to the extent to which an instrument measure what is supposed to measure and performs as it is designed to perform. To assess the outcomes from the study and to make comparisons and later to predict the future contributions of stakeholders in fee free education and implementation to quality improvement of education in public community secondary schools. Thus, in order to improve the validity of the research instruments the researcher will compare the obtained data with others from similar or various studies around the world. In this study, interviews in both structured and semi-structured interviews will be used to measure the outcomes. 
3.9.2 Reliability of the Research Instruments TC "3.9.2 Reliability of the Research Instruments" \f C \l "1" 
This refers to consistency of the methods/instruments used in collecting data and produce stable results. There are various ways of testing reliability. For this study split half reliability will be used where the researcher administers instruments to the respondents by splitting in half all items of a test planned to investigate almost the same area of data to form two sets of items. Thus, the total score of each set will be correlated between the two sets will be obtained, where questionnaires will be formulated and used to test reliability of the instruments in making conclusion.
3.10 Ethical Considerations TC "3.10 Ethical Considerations" \f C \l "1" 
Ethical considerations during the process of data collection are very important in order to protect the respondents and to develop trust with them. It is critical for the researcher to abide to the respondents’ culture, to seek concern from them and seek permissions from relevant authorities like district executive director, district education officers, schools, companies and household families. In this study, a researcher will be asking for permission from district executive director, district education officers, heads of schools, managers, and heads of families to allow conducting the research in their locality after explaining its benefits to them. Thus, before conducting the interviews or giving the questions to them, the researcher will first explain to respondents the nature and benefits of the study to the education sector and community at large. Here all respondents will highly protect from any harm by keeping high degree of anonymous and confidentiality. The researcher will not provide false information as they may distort the entire study. Also the researcher will use the instruments carefully to avoid bias of the institutions or respondents and conflict of interests.   
CHAPTER FOUR TC "CHAPTER FOUR" \f C \l "1" 
DATA PRESENTATION, ANALYSIS AND DISCUSSION TC "DATA PRESENTATION, ANALYSIS AND DISCUSSION" \f C \l "1" 
4.1 Introduction TC "4.1 Introduction" \f C \l "1" 
The chapter presents and discusses the results of the findings from the field (study conducted to assess socio-economic the material and moral support in the of fee free education in community secondary school to quality improvement in Tanzania rural areas). The chapter is divided into two sections. Section one of the chapter illustrates the demographic results of the composition of the sample from educational stakeholders of almost all levels (status). This section indicates respondent’s age, gender and level of education (Academic qualification). Section two of the chapter presents the analysis and discussions that highlights the four objectives of the study. 

The collection of data was conducted by several methods which included interviews, questionnaires and documentary reviews from secondary community schools in Chunya district, including heads of schools, teachers, students, parents, school board members, ward educational officers, academic educational officers, district educational officers and other prominent educational stakeholders like businessmen and managers of companies and organizations.
4.2 Demographic Data of the Study TC "4.2 Demographic Data of the Study" \f C \l "1" 
Demographic data is very essential tool to analyze the comments sharing in the sample and to reach conclusions through the picture drawn from the sample. The demographic data used for the purpose of this study includes almost all educational stakeholders ranging from district executive director, district educational and academic officers, ward educational officers, school board members, teachers, parents, students and other prominent people like businessmen and managers of companies. The demographic data of this study constitutes the information of respondent’s age, gender, and academic qualifications.
4.2.1 Information of Respondents Related to Age TC "4.2.1 Information of Respondents Related to Age" \f C \l "1" 
The study categorized the information of respondents related to age into five groups of the stakeholders. The table 4.1 below shows the age of 200 respondents expressed in frequency and percentage.
Table 4.1 Age Groups of Respondents Related to Age TC "Table 4.1 Age Groups of Respondents Related to Age" \f T \l "1" 
	        Age Group
	          Frequency
	     Percent (%)
	Cumulative percent

	      15-24
	               70
	35
	35

	      25-34
	               65
	32.5
	67.5

	       35-44
	               28
	14
	81.5

	       45-54
	               32
	16
	97.5

	        55+
	              O5
	2.5
	100


Source:  Field Data, 2017
The table above show that 70 (35%) of the respondents’ age range from 15 to 24 years old, 65 (32.5%) of the respondents’ age range from 25 to 34 years old, 28 (14%) of the respondents’ age range from 35 to 44 years old, 35 (16%) of the respondents’ age range from 45 to 54 years old and only 05 (2.5%) of the respondents’ age range from 55 years old and above.
In general, this data implies that most of the respondents were still young, especially students. Students were involved because were among the stakeholders who affected directly with the input and outcome/output of Fee free education provision. Therefore, they had the ability and in good position to give out the details of the information and the situation of Fee free education provision and the contributing factors that affect it. Likewise, the second group that included most was the teachers and parents who are very close in the provision of Fee free education. This group tried to explain the factors for the effectiveness of Fee free education provision and the effort are made. Also they give out what should be done as they benefit from it (Fee free education).
4.2.2 Information Related to Gender of Respondents TC "4.2.2 Information Related to Gender of Respondents" \f C \l "1" 
Gender in any study may sometime affect the way someone gathering the information to some context. According to such importance, gender in this study was taken into consideration in order to gather views about the contribution of both female and male in the demographic data. Where 92 (46%) of the respondents were females and 108 (54%) were males.
However, large numbers of respondents were males. This variation in percentage caused by the random respondents’ selection that was done during data collection. Also at the school context especially teachers, male teachers responded quickly while female teachers did not respond quickly. This could also significantly the results of unequal number of female teachers and male teachers in working stations. This was contrary from parents’ response where females had large number of respondents while males were few in number. This could be due to the males’ significance at family level to engage in economic activities especially in mining activities most of the time.
4.2.3 Information of Respondents Related to Education Level TC "4.2.3 Information of Respondents Related to Education Level" \f C \l "1" 
Education level and qualification are very important for a study because sometimes may affect the understanding of the respondents to respond matters related to experience and professionalism/expertise. This study involved several educational levels and qualifications of the respondents according to their importance to get data. The table 4.3 below shows the education levels and qualifications of 200 respondents.
Table 4.2 Education Level and Qualification of Respondents TC "Table 4.2 Education Level and Qualification of Respondents" \f T \l "1" 
	        Education Level
	             Frequency
	           Percentage (%)

	          Primary
	                     25
	                  12.5

	         Secondary
	                     85
	                  42.5

	         Certificate
	                     24
	                  12

	         Diploma
	                     15
	                    7.5

	         Degree
	                     45
	                  22.5

	         Masters
	                     06
	                     3

	          Total
	                    200
	                   100


Source: Field Data, 2017
The education level and qualification as summarized in table 4.3 above show that 25 (12.5%) of the respondents had a primary education level, 85 (42.5%) of the respondents had a secondary education level, 24 (12%) of the respondents had a certificate education level of qualification, 15 (7.5%) of the respondents had a diploma education level of qualification, 45 (22.5%) of the respondents had a degree education level of qualification and only 06 (03%) of the respondents had a master’s degree education level of qualifications.
In general, this data implies that most of the respondents had a secondary level of education and degree level of education qualification. Thus, the understandings of the respondents were high in level to respond questionnaires and other questions asked for more information of their understandings and knowledge about Fee free education.
This section of the chapter addresses the data findings of the study, analyses and discussions based on the four objectives of the study.
4.3 Presentation of the Data, Analyses and Discussions TC "4.3 Presentation of the Data, Analyses and Discussions" \f C \l "1" 
4.3.1 Socio-economic factors over the Stakeholders’ Contribution on the Fee free education for Quality Improvement TC "4.3.1 Socio-economic factors over the Stakeholders’ Contribution on the Fee free education for Quality Improvement" \f C \l "1" 
The data findings based on the first objective on the vision for quality improvement of education in secondary community schools in Tanzania rural areas over role of the stakeholders’ contributions on the provision of Fee free education. The objective intended to assess the stakeholders’ role whether play on implementing the fee free education provision for quality improvement in secondary community schools in Tanzania rural areas.
The roles of stakeholders in contributing to the program are very significant for the effective implementation and improvement of the program. For the purpose of this study, 130 respondents including district educational officers, head of schools, school board members and teachers were asked to give views whether the stakeholders’ contributions play role to improve education to quality by starting with the most priority. The respondents were responded according to the assigned three responses.
Table 4.3 Socio-economic factors over the Stakeholders’ Contributions Play to Improve Education to Quality TC "Table 4.3 Socio-economic factors over the Stakeholders’ Contributions Play to Improve Education to Quality" \f T \l "1" 
	Priority
	Improve infrastructure

and facilities
	Commitment of the teachers, parents, and  stakeholders on providing t/l materials
	Financing excluded, marginalized and poor children

	
	Response (N)
	Percent (%)
	Response

(N)
	Percent (%)
	Response (N)
	Percent (%)

	       1st
	        72
	      55.4
	       42
	      32.3
	     16
	      12.3

	       2nd
	        45
	      35
	       70
	      53.8
	     15
	      11.5

	      3rd
	        13
	      10
	       18
	      13.9
	     99
	      76.2


Source:   Field Data, 2017
Figure 4.1 Socio-economic factors over the Stakeholders’ Contributions Play to Improve Education to Quality TC "Figure 4.1 Socio-economic factors over the Stakeholders’ Contributions Play to Improve Education to Quality" \f F \l "1"  
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The table above shows that the first group, 72 (55.4%) respondents who responded that the stakeholders’ contributions play a role to improve infrastructure and facilities as the first priority to improve education to quality. This means that infrastructure and facilities were the first things focused on improving education to quality to the most of the stakeholders, also this means that, the stakeholders had knowledge to create the environment first that are conducive for learners.
However, 45 (35%) respondents responded that, the improvement of infrastructure and facilities were the second priority to the stakeholders’ contribution to improve education to quality, meaning that there was another first priority to the stakeholders to improve education to quality, whereby only a few 13 (10%) respondents argued that, improvement of infrastructure and facilities were the third priority to stakeholders’ contributions to improve education to quality. This could be for those who had low knowledge or negligence in strategic planning and managerial system.

UNICEF (2000) reflected one of the key to quality education is the positive participation in the society to bring about environments that are health, safe, protective and gender sensitive and provide adequate resources and facilities. 

Thus, improvement of infrastructure and facilities could be the best first step towards education for quality, that is when the environment are conducive and attractive, helps the learners to develop the gratitude of interaction on learning which then strengthen their capabilities on acquiring relevant knowledge and skills which results to useful or creative skills for themselves and others, hence reflect the aspects of quality education.
The second group, 42 (32.3%) respondents gave their views that, the commitment of teachers, parents and other stakeholders to participate in strategic planning in providing relevant teaching and learning materials to students were the first priority of the stakeholders’ contributions to improve education to quality. This means that the stakeholders had knowledge on improving education to quality, but they were weak in prioritizing by focusing in planning first on what the students should learn and acquire while infrastructure and facilities in school are yet to be improved.
Furthermore, 70 (53.8%) respondents argued that, commitment of teachers, parents and other stakeholders in improving teaching and learning materials were the second priority contributions to improve education to quality. The stakeholders in this group could be focused on another priority first and then teaching and learning materials followed, that proved learning had been delivered when the students are in schools. Twaweza (2016) revealed by pointing the quality of education being offered is a critical issue that must be taken into consideration noting that it will be of no value to the country and the nation as a whole if all children are in school, but they are not learning.
In fact, if teachers, parents and other stakeholders commit themselves to provide relevant teaching and learning materials in relation with the education provided and their context of life it could be worth for the students and the community at large because it could be helpful in serving and solving their lives problems. Therefore, teaching and learning materials over the commitment of teachers, parents and other stakeholders should be the second thing to be considered after the environment and facilities which could reveal what the students should learn in that related environment; through that, education could be practically learned by building students’ creative skills according to the environment/ context which influence them to develop such skills.
Moreover, only 18 (13.9%) respondents viewed that, commitment of teachers, parents and other stakeholders in providing relevant teaching and learning materials were the third priority to improve education to quality. This had attributed by their priorities they put first, knowledge and understanding about quality education.

UNICEF (2000) revealed that, bringing together several dimensions will contribute to educational quality, such dimensions are environment that are healthy, safe, protective and gender sensitive and provide adequate resources and facilities and the relevant materials for the acquisition of basic skills; these encompass knowledge, skills and attitudes as outcomes linked to national goals for education and positive participation in the society.
The third group 16 (12.3%) respondents responded that, financing excluded, marginalized and poor children were the first priority to stakeholders’ contributions to improve education to quality. This means that, the stakeholders had focused to make all excluded children, marginalized and children from poor families to have access and equality to education as a right to all children by supporting them targeted financial and non- financial in order to get education.
World Bank (2016) explained and recommended that in absence of planning, classroom sizes and teacher load increases, negatively impact on the quality of education

Mutahi and Oyaro (2008) revealed that, among the challenges facing fee free secondary education are increased enrolment against shrinking numbers of teachers, shortage of classrooms, high poverty levels among the parents (limiting their ability to meet their side of obligations such as school uniforms and meals for the students while in schools). Therefore, in this case, the stakeholders had contributed and solved partly of the challenges such as poor levels among the parents, but in fact great number of challenges are imposed and remained unsolved and are left out the quality of education.

However, a few number 15 (11.5%) respondents responded that, financing excluded, marginalized and poor children were the second priority to the stakeholders’ contributions to improve education to quality. Here the stakeholders could be focused on another priority first that could let the children enjoy the right education.
Where the majority of respondents 99 (76.2%) argued that, financing excluded, marginalized and poor children were the third priority to stakeholders’ contributions to improve education to quality. This could be either the stakeholders prioritize another thing first and followed by financing them or left out without any consideration to them. This had realized into several reasons; the first reason had been attributed by the knowledge of the stakeholders that as the government provide Fee free education, all students had an access to education, with that notion stakeholders were being confused, if they had to finance those marginalized and poor children first or prioritize on another thing. And this is also attributed by the contradicting directives from the government leaders over the Fee free education.

The second reason, unwilling and less commitment of the parents to send their children, leading to retention rate to be worse, hence difficult or wastage of time to support them because their parents used children for their benefit of income such as in mining activities which hold socio-economic factor of their families and because education was not a priority to them.

In addition, during the interview with head of schools argued that the contributions from the stakeholders only contributed if they had asked several times to contribute as if they had forced. One of the head of schools had said the following;
Once I had a challenge and need assistance of contributions from the stakeholders, I obviously used to ask them to solve such emerging challenge, but how they respond sometimes seems to be they were unwilling and less commitment to change. One of the stakeholders I asked assistance and he responded that I am in budgeting now why don’t you and your teachers contribute to solve such problem; while at the same time those stakeholders always contribute greatly in social and cultural matters like ceremonies where they after a proud before the majority of the society ( a male, aged 51)                                                                                              
Therefore, to improve Fee free education to quality, it needs education to the stakeholders who could plan adequately on the positive participation, commitment on how could bring together other resources and willingness for change; and these could bring the intended outcomes of the input linked to the society’s positive participation in which attributed by adequate planning process and prioritizing contributions in realizing the set goal of equal access of education to all and for the quality by improving first the infrastructure and facilities followed by the relevant materials for learning the students in school and readiness of the students themselves accompanied by parents and competent trained teachers commitment.
4.3.2 The Perception of Parents/Guardians and Educational Stakeholders Including Teachers over Fee free education TC "4.3.2 The Perception of Parents/Guardians and Educational Stakeholders Including Teachers over Fee free education" \f C \l "1" 
For the purpose to bring the data useful in this aspect, several inputs were considered in order to realize the results from the parents/guardians and educational stakeholders’ implementation of Fee free education for quality.
Table 4.4 The Perception of Parents/Guardians and Educational Stakeholders over Fee free education TC "Table 4.4 The Perception of Parents/Guardians and Educational Stakeholders over Fee free education" \f T \l "1" 
	
	              Responses (N)
	                  Percent (%)

	The government now is responsible to bear the load of their children for schooling
	                                                                                           87
	                          43.5

	They are together to help the government towards Fee free education provision, implementation and improvements
	                                                    35
	                           17.5

	They have less commitment to make a follow-up on students’ progress because education is free
	                                                      78
	                           39


Source:   Field Data, 2017
From the table 4.4 above, it shows that the responses to question one on the first objective which asked the participants to provide their opinion on the perception of parents/guardians and educational stakeholders over Fee free education. The responses show 87 (43.5%) respondents responded that, the government now is responsible to bear the load of their children (students) for schooling. The views of the respondents revealed that the parents/guardians were aware with the policy of Fee free education articulated that; parents and guardians would not have compiled to pay any fee or other contribution that were being provided before the release of the new circular (UNESCO, 2015).
Hence, with that reason and other directives from the top leaders made the parents /guardians who had low capacity of thinking to have low understanding about Fee free education provision for their children’s schooling for quality.
An interview done, the parents/guardians and students agreed that, the government now commit itself to provide Fee free education to students starting from primary level to low-secondary level without any payment from parents/guardians, that means the fee and other contributions that were paid before now are paid by the government. To realize this, one of the parents had this to say;

Now I am happy for the government to let us free to pay school fee and other contributions which were paid before and taken by the teachers to run their own lives, teachers should be satisfied with their salaries. We thank the president to see us the way we were exploited for the benefits of the teachers (a male, aged 48).     
Therefore, the government in response to the leaders concerned, should educate the parents/guardians and other educational stakeholders the intention of Fee free education and provide clear directives which could lead them to think positively towards Fee free education and this would be the way forward of education for quality.
In addition, the respondents who agreed that, parents were together to help the government towards Fee free education provision, implementation and improvement shows only 35 (17.5%) responses. This means only a few parents/guardians are ready to support the effort of the governments on providing education with the intention of creating conducive environment to their children (students) to get quality education by sharing with the government on important aspects. The result of this category supports the education and training policy of 1995 in realizing the objectives of improving the quality of education process, increasing and improving access and equity for all children devolving authority to local levels and broadening the financial base for supporting education (UNESCO, 2010).
Furthermore, the interview done to the prominent people like businessmen and managers of companies and the district educational officers attributed their views that they are together to help the government’s effort to provide, implement and improve Fee free education to quality as one district educational officer said;
The government itself would not afford to access each and every challenge within  the school context, therefore we are educational stakeholders within the locality of the community schools, we play a part for the challenges emerge and solve it. This is how we help the government in Fee free education provision, implementation and improvement. This would be the way to quality education, because we take measure whenever the challenges emerge to the whole process of teaching and learning to be more attractive to both learners and teachers (a male, aged 54).
Thus, the government should make an effort the way commits itself to provide Fee free education, also to address the educational stakeholders especially educational officers within the locality of the community schools to play a significant role in case the challenges emerge to hinder the process of teaching and learning, and let the environment of teaching and learning conducive and attractive to both teachers and students including teachers’ houses, offices, salaries, classes, laboratories, toilets, water, electricity and other motivations for the quality education provision.
In other hand, 78 (39%) respondents, the table shows responded that parents/guardians have less commitment to make a follow-up on student’s progress because education is free. The respondents had the views that most of the parents/guardians engage much themselves and their children in mining activities to earn for their living. This viewed that education is not a priority to them, also this had attributed by the low level of knowledge of parents/guardians concerning their involvement hence leading to another challenges to implement and improve education for quality. 
This is similar to the research findings done by the department of sociology and social work (2013) at Kwame Nkrumah University in Ghana, revealed that the majority of the stakeholders’ participation and level of knowledge about the District Education Strategies Plan (DESP) development and implementation process in Salaga town council was weak thus contributed to the low commitment level of the stakeholders towards improving the quality of basic education within district.
BEST (2009), revealed that high community involvement in school affairs is highly and positively correlated with scores which could be related to the increased interest, concern and effectively control of education services by local education actors making head teachers and teachers more accountable. Improving local accountability system could therefore be an effective measure to improve student achievements. And its successful implementation depends on the commitment of all.

During the interviews, parents/guardians and students agreed that, education is not a priority to them because even after the completion of the studies, there is no employment, it better for them to concentrate on the activities and issues that brought them to earn something for their living. One parent had this to say;
             I had nothing to lose over the Fee free education provision because I had nothing to pay for my child, the government provided money for my child- schooling (a female, aged 42).
Furthermore, the parents/guardians had busy in economic activities especially in mining where they left behind on taking care and follow up their children as they think education is nothing for their children rather than concentrating in their everyday activities which brought them something for their life, as one of the teachers had the following to say;
            The less commitment of the parents/guardians to make a follow-up for their children lead to great challenges to teachers to improve education for quality that is because the students relax while they were at home as they know their parents/guardians do not care about education because parents/guardians do not even ask their children concerning studies (a male, aged 46).
 In other hand, during the focused group discussion, one of the students said this, to reveal the less commitment of the parent to make a follow up for his school progress;

            I had known that what I follow here at school is the future expected money after employment and when I go to mining, I go to find money, I get money for myself and my mother; then what is needed is only money, therefore I would like to say education waste a lot of time to get money while mining activities create a lot of money at a moment (a female, aged 18).
Thus, in this perspective parents/guardians and students should be considered much by providing education to them about the importance of the involvement for student’s learning which could help to tackle the challenges within teaching and learning process including environmental challenges. Thus, parents’/guardians’ involvement in tackling the challenges in the whole process of teaching and learning would cultivate the degree of education for quality.
Furthermore, providing education to both parents/guardians and children about the importance of education that, it does not only prepare children for employment but also widen and increase their ability of thinking and reasoning and the skills for creativity which can help them for self- employment rather than thinking to be employed. This could be the way forward of education for quality.
4.3.3 The Most Contributing Stakeholders towards Education Improvement to Quality over Fee free education TC "4.3.3 The Most Contributing Stakeholders towards Education Improvement to Quality over Fee free education" \f C \l "1" 
Stakeholder’s engagement and contributions are widely considered central to successful school improvement by many individuals and organizations that work with public schools. Different theories revealed that responsibility for quality implementation is shared by key stakeholders, and who is invested in the welfare and success of a school and its student. The introduction and implementation of Fee free education in Tanzania also announced to invite stakeholders to be involved in the whole process of education provision and implementation in order to increase the likelihood of success by overcoming the challenges within education system into their locality with the focused stakeholders out of the parents/guardians of the students. In ensuring this, respondents were asked to give their views on the most contributing stakeholders towards education improvement to quality over fee free education, a questionnaire and the interviews were asked to obtain the responses of the first objective of the study.
Table 4.5 The Most Contributing Stakeholders towards Education Improvement to Quality over Fee free education TC "Table 4.5 The Most Contributing Stakeholders towards Education Improvement to Quality over Fee free education" \f T \l "1" 
	
	      Responses (N)
	      Percent (%)

	Parents/guardians, education officers and teachers
	              108
	                 54

	Prominent people like businessmen and charitable organizations
	                25
	                 12.5

	District educational officers and parents/guardians only
	                67
	                 33.5


Source: Field Data, 2017
The table above, it implies that the responses of 108 (54%) respondents were highly responded on the significance of parents/guardians, educational officers and teachers to be the most contributing stakeholders in improving education to quality over the policy of Fee free education. Thus this means that, though education is free, the parents/guardians still play a significant role in contributions, as well as educational officers and teachers to improve education. This supports Henderson and Map (2002), results findings that, there are effects of parent and community involvement and benefit for students including improved academic achievement. The relationship holds across families of all background and for students of all ages.
In addition, during the interview with head of schools and educational officers, added that most of the contributions in running schools, meaning that teaching and learning were still depending on parents/guardians who are partly accept the challenges of their children’s schooling, such contributions were like provision of the lunch, desks and the like. One of the head of school had to say this;

Parents/guardians are still contributing by telling them on the challenges within education to students’ schooling. Some of them contribute in their willing and others      through force, because we head of school know that the government made an effort to provide school fees to all students but had not funding to solve other challenges within the school locality, such that the financial set by the government is not enough to run the school, in my school I use such money even to employ temporally science teachers. I only expect to use the parents/guardians themselves who are the directly concerned to students’ outcome, because other stakeholders had less response on this (a male, aged 50).   
Therefore, though the government addressed the stakeholders to solve the emerging challenges, due to their less response, parents/guardians, educational officers and teachers should be encouraged by reinforcing them positively on the whole process of running schools with cooperation in solving the challenges that surround teaching and learning in order to improve the quality of education. Also the government should improve the code of conduct in addressing the directives to both educational stakeholders and parents/guardians in particular so that they could not be confused in implementing education for quality improvement. Furthermore, the table shows 25 (12.5%) respondents responded that prominent people like businessmen and charitable organizations were the most contributing stakeholders towards education improvement to quality.

This means that only a few stakeholders contributed to improve education to quality. In this case the stakeholders played fewer roles in contributing Fee free education to quality improvement contrary from the government expected, that is the government expected to invite stakeholders to help in the emerging challenges of education provision leaving out parents/guardians who could only play partly for the necessary needs of their children.
Here the vice versa is true that, the parents/guardians play a great role than any other stakeholders over the government expectation on Fee free education improvement to quality. This was contrary to Hakielimu (2017) results findings that, communities can play crucial roles in furthering and sustaining effective and quality schools. Abolishing school fees must thus not reduce community support to schools. Communities should not be prevented from providing additional resources at their own initiatives as long as they do not entail mandatory contributions by low- income families.
Moreover, 67 (33.5%) respondents responded that, district educational officers and parents/guardians only were the most contributing stakeholders towards education improvement to quality. This implies that though the parents/guardians and district educational officers play their role for the more effectiveness and efficiency of education to be improved, educational stakeholders like teachers could be much considered to ensure teaching and learning are taking place as their side of obligation.

The National Education Association (NEA, 2008) discusses the essential role that the parent, families, community involvement in education plays in the growth and development of its young people and emphasizes that along with parents and family, the broader community too has a responsibility to ensure high quality education for all students. When schools, parents, families and communities work together to support learning, students feel more encouraged attend school more regularly and take part higher- level programs. This involvement is a key to addressing school drop- out crisis and strong partnerships foster higher education aspirations and more motivated students. 
4.3.4 Stakeholders’ Contributions in terms of Socio-economic Factor Play to Improve Education Provision to Quality TC "4.3.4 Stakeholders’ Contributions in terms of Socio-economic Factor Play to Improve Education Provision to Quality" \f C \l "1" 
In most cases, total socio-economic factor act as a way forward or a barrier to education improvement for quality. If the contributions in terms of socio-economic in running education (schools) could be high enough and maintained, the education could be much higher and effective implemented and the quality could be maintained and improved, to realize these. Hakielimu (2017) explained the key stakeholders’ contributions in terms of socio-economic factor should be needed as much as possible for the successful of the program. And this could support the children from excluded, marginalized and vulnerable groups for the target financial and non- financial support to benefit from the program. 
To assess this, respondents were asked to give their views on how much stakeholders’ contributions in terms of socio-economic factor play to improve education provision to quality; a questionnaire and interviews were addressed to get views on the first objective of the study. However the total amount of the budget per year expected from stakeholders’ contributions for five (5) public community secondary schools had 117,625,000/=
Table 4.6 The Stakeholders’ Contributions in terms of Socio-economic Factor Play to Improve Education Provision to Quality TC "Table 4.6 The Stakeholders’ Contributions in terms of Socio-economic Factor Play to Improve Education Provision to Quality" \f T \l "1" 
	    Amount in (%)
	Amount (Tsh)
	Responses  (N)
	         Percentage (%)

	             25- 50
	44,109,375
	143
	            71.5

	             51- 75
	74,103,750
	38
	            19

	             76- 100
	103,510,000
	19
	             09.5


Source:  Field Data, 2017
From the table 4.6 above, it shows that the responses of 143 (71.5%) respondents asked, agreed that 25-50 percent of the stakeholders’ contributions contributed. This means that a great number of stakeholders out of the parents/guardians contributed very low percent and this could be due to the most of the stakeholders had low knowledge about Fee free education and they had not involved in strategic planning and decision making. Another reason, the stakeholders could be yet appreciated the value of education because most of the families engage much in mining activities even the children had been employed as the child labour in mining, where they find money but they had not invested in education, much of their investment had for their project of non-economic growth. This reflects that, stakeholders limit the availability of conducive environment for teaching and learning including infrastructure like classrooms, toilets, libraries, laboratories, teachers’ house and other facilities and the attainment of set target to improve the quality of education.
Though the government of Tanzania eliminates fees and other contributions for public secondary education, it could be not worth for quality education if the increased enrolment and overstretching of facilities had not been improved simultaneously. To overcome this, stakeholders should be compulsory involved in strategic planning and decision making and to sign a contract to contribute and invest in education within their locality. Addae- Boahene (2007) explained that, stakeholder’s participation in education strategic plan is the main instrument of the sector wide approach to development assistance and more importantly to help improve the quality of education, department of education and skills. (DES, 2016) revealed that education is central to our nation’s economic, cultural, scientific and social ambitions. Education supports the development of a strong growing economic while sustaining a fair and compassionate society. Education is a key to giving every child an equal opportunity in life. To achieve the ambition, we must work in consultation and partnership with key stakeholders and in particular with our agencies, other departments and their agencies. System- wide performance monitoring will track progress against plans and ensure that timely remedial action is taken.

Furthermore, during the interview with the district educational officers and head of schools, one of the head of school had the following to say:
The stakeholders had contributed very little and that seems to be forced otherwise  they could be contributing nothing. But if the stakeholders including parents, educational officers, teachers, organization and other educational stakeholders and community at large commit themselves in contributing for the provision of Fee free education, the infrastructure and facilities could be available and influence teaching learning to both teachers and students, and the quality of education in Tanzania could be worth and enable the candidate to high competition in labour market (a male, aged 48).
Thus, the involvement and contributions of stakeholders at large in all aspects of education planning, decision making and contributions, arouse the aspiration of shareholders, hence improving the environment of teaching and learning and the program itself.  In this case, the government should make it compulsory for the stakeholders’ involvement and contributions in all aspects of education in order to improve the program for quality.
However, 38 (19%) respondents responded that 51-75 percent of the stakeholders’ contributions in terms of socio-economic factor play to improve education provision to quality. This could be either the stakeholders’ had knowledge about education or had been forced according to the directives of the government concerning Fee free education to call upon stakeholders’ contributions to solve the challenges of education within their locality. Even though they show readiness in contributing contributions, because they were few in numbers it had hardly to meet most of the challenges of education, hence to improve the quality of education could be something difficult for the successful of the target of Fee free education.
In addition, only 19 (09.5%) respondents responded that 76-100 percent of stakeholders’ contributions play to improve education provision to quality. This could be either the stakeholders had enough knowledge, heart giving or led forceful by the directives of the government concerning Fee free education. This means that ,if most of the stakeholders had enough knowledge and understanding and contribute their contributions like this group of the stakeholders who played a great percent of the contributions, the worth of education could be seen on its quality, because through the contributions of the stakeholders the environment of teaching and learning like infrastructures and facilities could be improved and attractive, making both teachers and students feel more comfortable hence  improve and retain the quality of education. But because in this case the stakeholders had very few in numbers, it had been very difficult to overcome most of the challenges within education (schools) to meet the quality of education and make something worth.
Generally speaking, the contributions of the stakeholders in terms of socio-economic factor to improve the provision of education to quality had only materially contributions and support. To make the provision of education to improve its quality, all the stakeholders should play the roles of support in both materially and morally in terms of socio-economic factor.
4.4 Stakeholders’ Contributions Plans to Implement and Improve Teaching and Learning Environment for Quality Education TC "4.4 Stakeholders’ Contributions Plans to Implement and Improve Teaching and Learning Environment for Quality Education" \f C \l "1" 
In any program to improve its quality needs adequate strategic plans which involve all stakeholders concerned as high as possible to discuss and foresee the challenges that can emerge relating to implementation in management and governance to improve the quality of the program.

Ministry of Basic Education, Sport and culture (2002) revealed that to achieve its strategic objectives, the plan recognizes partnership as vital. The implementation of the plan involves the involvement of all stakeholders including the relevant ministries, parliamentarians, non- governmental organizations, churches, teachers’ unions, students’ organizations, parental movements, the private sector and civil society at large. The plan is a joint responsibility of all. Its successful implementation depends on the commitment of all.

To realize this, the second objective of the study was formulated to identify the stakeholders’ contributions to implement and improve teaching and learning environment for quality education The data findings on this objective were obtained through documentary review such as minute of meetings and interviews; that is respondents were asked to give their views whether Fee free education had plans to improve the quality of education in workable context or not. Thus several questions were formulated to obtain the data in response to the objective.
4.4.1 The Stakeholders Participation on the Meeting for Strategic Planning about Fee free education to Quality Improvement TC "4.4.1 The Stakeholders Participation on the Meeting for Strategic Planning about Fee free education to Quality Improvement" \f C \l "1" 
The result findings on the second objective through the first question asked, are the stakeholders participate in the meeting for strategic planning about Fee free education to quality improvement?

Documentary review revealed that only a few parents/ guardians of the students at least participate in the meeting for strategic planning about Fee free education to quality improvement through the register book review and minute of meetings participation of participants for the schools held meetings. The minute of the meetings of the stakeholders show that 20-40% of the parents/guardians of the students participate and only 03-12% of the other stakeholders participate in the meetings held in schools as the table 4.8 below shows. This means that parents’/ guardians stakeholders at least participate in the meetings for strategic planning for quality improvement of education. Hereby, secondary education in rural areas still depend much in the involvement, participation and contribution of the parents/guardians of the students themselves out of the other stakeholders the government expected. This was contrary from the directives of Fee free education policy as addressed the involvement and participation of stakeholders out of parents/guardians to contribute and tackle the challenges within the Fee free education provision in schools’ locality.
The data findings had also mean that, Fee free education to parents/guardians and stakeholders had not understood on the involvement and participation to contribute for the necessary contributions to run the schools and education in general for quality improvement. Experiences to some countries such as Kenya and Nigeria, parental participation and transparency increased while in other countries such as Zambia, communities stopped contributing to infrastructure improvement because they interpreted the policy as meaning that the government would pay for all education costs.

During the interview with head of schools, one had said this;  

The parents and other stakeholders are not participating fully for the meetings held   to plan and improve education to quality because they think and believe that the government is responsible 100% to provide education, therefore there are few contributions from parents. But if most of the stakeholders had known the invitational to participate and contribute, most of the challenges arouse could be solved for improvement of education to quality (a male, aged 50).
Thus, parental participation, involvement and contributions are very important for the improvement of education to quality because parents compel to monitor teachers’ accountability more closely to students as they are directly affected with the program to their children, as well the involvement and contributions of other stakeholders are vital for the quality improvement of education. Also the directives of the policy could specifically address the parents and stakeholders what to do before the government.
Table 4.7 The Stakeholders’ Participation on the Meetings for Strategic Planning TC "Table 4.7 The Stakeholders’ Participation on the Meetings for Strategic Planning" \f T \l "1" 
	Participants
	Expected No. of Participant
	No. Meetings Held and Participants
	% of the No. of Participants
	Average  No. of Participant
	Average in %

	
	
	1
	2
	3
	1
	2
	3
	
	

	Parents
	1,540
	608
	393
	304
	39.5
	26
	20
	435
	29

	Stakeholder
	210
	25
	13
	09
	12
	6.2
	4.3
	16
	08


Source: Field Data, 2017
4.4.2 The Plans/Strategies the Stakeholders Taking to Improve the Quality of Fee free education Provision TC "4.4.2 The Plans/Strategies the Stakeholders Taking to Improve the Quality of Fee free education Provision" \f C \l "1" 
The plans and strategies are very significant in running a program which plays a role in the management and growth of the program. Sufficient planning enables and enhances strategies of the program to be implemented and improved to quality. Plans and strategies give direction in progressive way on how and when to establish, implement, perform or deliver, and whenever possible change according to the challenges related to the program in order to reach the intended objectives of the program successful.

World Bank (2016) on its study recommended countries to take different steps to ensure that the policy is implemented orderly manner without adversely affecting the running of the school. It revealed that, one of the major impacts that implementation of the fee-free policy has in countries where is implemented is on quality and large number of children resulted in stress on available resources. In absence of planning, classroom sizes and teacher loads increases, negatively impact on the quality of education. Fee- Fee free education requires adequate planning before it is implemented.
The result findings during the interviews with the head of schools and district educational officers on whether there are plans/strategies the stakeholders taking to improve the quality of fee free education provision, where 82% of the respondents argued that before fee free education policy and its directives, 79% of those stakeholders who participated in meetings after they had invited for the involvement, their plans and strategies had to provide food(lunch) to all day schools’ students and building and improving infrastructure and facilities like hostels in community schools, classrooms and furniture. Those were the plans and strategies of stakeholders out of the educational officers like teachers and district educational officers. The respondents added that, the plans and strategies of the stakeholders had shown a failure since the introduction of fee free education policy because only 22 percent played a role to build and improve infrastructure, they lacked an understanding on how they could implement it to reach the success of providing quality environment for quality improvement of fee free education and that was attributed by being less participative in meetings.
In other hand, educational officers including district educational officers and teachers had the plans and strategies like inviting stakeholders through meetings and ceremonies to ask for assistance of the contributions, also that had a little response because most of the stakeholders had negligence to participate in meetings hence the plans and strategies face a challenge of failure to improve the quality of fee free education, this was for 80% of the respondents responded.

Making educational academic visits to places which always have best results was another plan and strategy to learn the way/methods used to get best results; though all those faced with a challenge of financial factor to finance the visit. In addition, communicating with authorities for further suggestions, contributions and support also was the plan and strategy taken to improve the quality of fee free education provision, though this faced with a challenge of different directives which sometime delay/lay behind the plan and strategy to accomplish or reach the intended goal to improve the quality of education provided.
In addition, a plan and strategy to ensure all selected students are enrolled at school. In this case, 98% of respondents responded and argued that in ensuring the provision of Fee free education improve to quality, all students had ensured that were present and attend to school regularly for learning. Though, the respondents added that the enrolments of the students were much higher than the carrying capacity of the students that led the classrooms to be overcrowded hence affected negatively teaching and learning to improve it. Furthermore, even though education is free of charge still there had been the rate of drop out of students and this was influenced by the less commitment of the parents/guardians, and the mining economic activities taking place in the areas.

Mutahi and Oyaro (2008) revealed that, among the challenges facing fee free secondary education are increased enrolments against shrinking numbers of teachers, shortage of classrooms, high poverty levels among the parents (limiting their ability to meet their side of obligations such as school uniforms and meals for the students while in school).
Moreover, one of the head of schools had said the following;
The negligence of other stakeholders to participate in meetings and those who participate waiting until invitation for their contributions and the delay to perform what they plan, limit the ability to manage the programs and hence influence and led to less/negatively achieve the intended goals to improve the quality of education provided (a male, aged 48).
Therefore, if plans and strategies could be formulated and obligatorily implemented, education could be improved to quality. And to achieve this, the plans and strategies should be effective implemented in cooperatively and collaboratively with different stakeholders and formulating various educational policies within the regional/locality of the schools which support national educational policy; organizing fund rising; providing food to all students and building attractive and conducive environment including infrastructure and facilities like hostels, classrooms, toilets, special room for girls, offices and furniture as well communicating with authorities for further suggestions, contributions and support whether possible for the betterment of the nation policy and ensuring all selected students enrolled at schools to learn what they supposed to learn, by doing so education could be effectively implemented and improved for quality.
4.4.3 The Implementation and Improvement of Teaching and Learning Pedagogy to Teacher TC "4.4.3 The Implementation and Improvement of Teaching and Learning Pedagogy to Teacher" \f C \l "1" 
Teaching and learning pedagogy is a technical use of teaching methods, this has a positive significant to students’ understanding and performance under the teacher control and capability to deliver the knowledge and skills, while the class size is in good and acceptable proposed ratio and well organized classrooms.
The report analysis of NECTA 2009 on CSEE results revealed that, the faith-based and non-governmental schools had a ratio of students and teacher of 40:1 which shown a positive and high significant impact on student performance compared with the government schools with a ratio of students and teacher 45-60:1 which had less or no significant impact of students performance adding that the probability of passing the CSEE is 3.5 percentage points higher in schools with average pupil-teacher ratios of 40 to 1 and below, compared with schools having pupil-teacher ratios above 65 to 1.
The study had cited 130 respondents in respect to this question and asked to give their views on whether Fee free education implementing and improving teaching and learning pedagogy to teacher; 11 (8.5%) respondents responded that helped to implement the improvement of teaching and learning pedagogy to teachers with the reason that parents and students had not disturbed to look for school fees and led the students to be comfortable stay at school and use most of the time in learning, although they argued that, the number of students in the class posed a great challenge.

Oyaro (2008) on his study revealed the challenges facing fee free secondary education were the increased enrolment against shrinking number of teachers and shortage of classrooms which limiting the improvement of teaching process.
Furthermore, 119 (91.5%) respondents had responded that Fee free education had not implemented the improvement of teaching and learning pedagogy to teachers with the reasons that funds provided by the government were not enough to increase and improve teaching and learning materials and running seminars to teachers; also high enrolment rate of the number of students, all those hinder teaching and learning processes in classrooms to be difficult, they added that the financial funded had not enabled the school to purchase enough teaching and learning materials which could be helped to correlate with the number of students in teaching and learning processes and seminars for teachers’ professional development and appraise with new skills and techniques of teaching processes.
In fact, the class size with appropriate students-teacher ratio and well organized classroom influence positive significant of students’ understanding and performance, but when the enrolment of the number of students are high, it could be difficulty in teaching and learning processes in classroom and the implementation of the teachers’ pedagogy for improvement and lead to low performance of the students and teachers in the classroom because the classroom could be difficult to organize in orderly manner and the understanding of the ability of each student to teacher.

Khamati and Nyongesa (2013) the study revealed that there were low funds allocated in schools; hence suggested that fee free secondary education needs further allocation of funds. Fee free secondary education has led to increased enrolment resulting in the overstretching of facilities and inadequacy of the teaching staff. This may compromise the quality of learning for the students in the schools.
Moreover, one of the teachers had this to say during the interview:
             If I had enough number of text books that relate with the number of students in the classes, it would be helpful and made it easier in the whole process of teaching and influence high understanding of the students, but because the school is unable to buy enough number of text books, lead it difficult to implement and improve the teaching and learning pedagogy appropriately in overcrowded classes. In addition, I had not attended even a single seminar on how I could improve teaching and learning pedagogy in those overcrowded classes. I always use almost the same methodology as I used even before the introduction of Fee free education policy because no means of changing it due to the few facilities of t/learning (a female, aged 42).
Therefore, the ministry should be available to conduct seminars for the teachers’ professional development and appraise in order to increase teachers’ skills and techniques of teaching in overcrowded classes under the Fee free education where the enrolment of the students are high, and further increase of financial which could help to purchase teaching and learning materials, all these could help to solve the challenges facing implementation and improvement of teaching and learning to quality improvement of education.
4.4.4 The Way the Government Mostly Overcoming the Challenges of Education to Make Worth in Rural Areas TC "4.4.4 The Way the Government Mostly Overcoming the Challenges of Education to Make Worth in Rural Areas" \f C \l "1" 
Education is a tool and a key to socio-economic aspiration to national development. To make education something worth for the development and growth of a nation in social and economy, needs resources both human resources and material resources. Resources have been a great challenge to make education worth especially in rural areas. Education figuring all aspects of socio-economic development and modification of culture of a nation, that is why the government of Tanzania has attempted several times to reform the educational system in order to meet different intended objectives and desirable outcomes, that is all these to make education something worth.

DES (2016) defined education is as central to national economic, cultural, scientific and social ambitions. Education supports the development of a strong growing economy while sustaining a fair and compassionate society. To achieve the ambition, we must work in consultation and partnership with key stakeholders and in particular with our agencies, other department and their agencies.
To realize this, respondents were asked to obtain their views on how the government mostly overcoming the challenges to make education something worth in rural areas; a questionnaire to 130 respondents were asked to obtain their responses.
The study shows that, 91 (70%) respondents highly responded that the government mostly overcoming the challenges by inviting parents/guardians and teachers to make education something worth in rural areas. This means that parents/guardians and teachers still had a great contribution in the provision of fee free education especially in rural areas contrary from the directives of the government which addressed that parents/guardians would not pay school fees and other contributions that were paid before the release of the article of fee free education. This had led by the knowledge and understanding of the parents/guardians if they had not valued education for their children, they were the most directly affected negatively. That is why their invitational had a great response and positive contribution than other stakeholders in overcoming the challenges of education to their children.
Kattan (2006) argued that many parents lack the skills, knowledge and resources to interact effectively with teachers and school authorities. Yet, the investment in parents may be as important in the education of a child as a direct learning in school. Their involvement not only leads to the contribution of practical skills and energy but also increase the sense of ownership of the school and with it a commitment to children’s effective education, where school need to develop policies to promote an environment of respect throughout the school.
During the interview, head of schools argued that most of the time used to invite parents/guardians to overcome the challenges that had affected the whole process of teaching and learning to both teachers and students and running of the school in general.
One of the head of schools had said the following;
            I prefer to invite parents/guardians in cases where there are challenges that prohibit the running of the school and the academic achievement of the students; that is because parents/guardians had a great response. I know that the government directed to address other stakeholders to solve the challenges within the schools but other stakeholders had less response, I think because they are not affected directly, hence I try to invite the parents/guardians to value the education of their children (a male, aged 51).
In addition, only 12 (09.2%) respondents responded that the government mostly overcomes the challenges of education by inviting the stakeholders out of the parents to make education worth in rural areas. This revealed that the invitational and participation of the stakeholders out of the parents had a less response in overcoming the challenges within the schools for the value of education in rural areas. This led it to be difficult to make the value of education because the challenges had still unsolved due to the negligence of stakeholders.
Henderson and Mapp (2002) revealed that there is an effect of parent and community involvement and benefit for the students including improved academic achievement. This relationship holds across families of all background and for students of all ages.
In other hand, 27 (20.8%) respondents responded that the government mostly overcomes the challenges of education by inviting educational officers and teachers only. This means that in tackling the challenges of education in schools, educational officers like teachers must not be left behind because they were the closest to facilitate teaching and learning and making education to retain and improve its value. In other words, teachers are the closer implementers of the value of education.

Thus educational officers including teachers play the part/ role to make the worth of education in rural areas by solving an intermediately challenges related to teaching and learning within the schools. Teachers had a part and parcel of the parents/guardians and stakeholders in one hand or another, hence played a great role to ensure the value of education in its quality through facilitating and influencing student’s academic achievements.
The government of Tanzania had tried to use stakeholders higher as possible with the determination to improve education in solving the challenges within education but there was less response. The experience from other countries like Namibia show, the growing use of stakeholders ranging from societal, community, practitioners and organizational influences in public education is based on the recognition that schools as public institutions supported by state and local tax revenues are not only part of and responsible to the community they serve, but they are also obligated to involve the broader community in important decisions related to the governance, operation or improvement of the school.
The results findings revealed that parents are at least positively participative but less contributive, proceeding with less involvement of other stakeholders limit to build and improve infrastructure like hostels, teachers’ houses, toilets, special room(s) for girls and improvement of laboratories, classrooms, libraries, and other facilities like furniture and availability of relevant teaching and learning materials in overcrowded number of students hence hinder to improve the value of education especially in rural areas.
Khamati and Nyongesa (2013) revealed that non-payment of most parents limits the putting of infrastructure such as libraries and laboratories. Interestingly, the coming of fee free secondary education has led to increased enrolment thereby overstretching available facilities. In adequate libraries and laboratories have led to damage and loss of materials. This has limited the attainment of set target.
Therefore, education is valued by social and economic for the growth of national economy that could influence education to be something worth. Parents, educational officers and other stakeholders should be positively participative in working cooperatively and contributive in order to improve infrastructure like hostels, teachers’ houses, toilets, special room(s) for girls and improving laboratories, classrooms, libraries and other facilities like furniture and availability of relevant teaching and learning materials to make education worth especially in rural areas.

Figure 4.2 The way the Government Mostly Overcoming the Challenges to Make Education Worth in Rural Areas TC "Figure 4.2 The way the Government Mostly Overcoming the Challenges to Make Education Worth in Rural Areas" \f F \l "1" 
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Source: Field Data, 2017
4.4.5 The Intention of Fee free education in Tanzania to Tanzanians TC "4.4.5 The Intention of Fee free education in Tanzania to Tanzanians" \f C \l "1" 
Fee free education introduced to attain the EFA and the MDGs; as education a human right, children have a right to get education, a quality education. The experience shows that many countries like Sweden, Finland, Canada, Egypt and Nigeria started long time ago to finance secondary education, and Uganda and Kenya also started in 2007 to finance universal secondary education with the intention of doubling the number of students in secondary schools; then why not the United Republic of Tanzania.
The abolition of fees must be part of a broad government commitment to achieving universal basic education, with many complementary measures and strong political leadership. Fee free education requires adequate planning before it is implemented. Experiences of other countries show that school fee abolition does not stop at policy declarations, which are mostly political in nature. Political declarations should be translated into sets of policy guidelines and operational frameworks (World Bank, 2016). In respect to this question, respondents were assigned to respond on the intention of Fee free education in Tanzania to Tanzanians.
Table 4.8 The Intention of Fee free education in Tanzania to Tanzanians TC "Table 4.8 The Intention of Fee free education in Tanzania to Tanzanians" \f T \l "1" 
	
	     Responses (N)
	  Percentage (%)

	To make equal accessibility of all children to school
	                148
	                 74

	To improve the quality of education
	                 18
	                 09

	To make the parents free to pay school fees and contributions
	                 34
	                 17


Source: Field Data, 2017
The table above, it signifies that, the responses of 148 (74%) respondents were greatly responded that, the intention of Fee free education in Tanzania to Tanzanians had to make equal accessibility of all children to school. This means that education is free, therefore every child who had qualified to be enrolled in school, that is had a right to access education without any payment that was paid before the Fee free education. 
In this case the students had been able to attend school regularly without disturbance to look for school fees or other contributions. The respondents had agreed that equal access of children to school had led to positive enrolment of the number of students because education is free, with a negative impact of classrooms led by the overcrowded of the students in classes and other facilities such as furniture and teaching and learning materials.
 Hakielimu (2017) cited that, the abolition of school fees must take into consideration the wide range of household costs of schooling; including the costs of textbook supplies and uniforms. These children may need additional, targeted financial and non-financial support to ensure that they benefit from that policy.

However, one of the sampled head of school had this to say;
            Equal accessibility of all students to school is a good intention, students are now able to attend school without disturbance to look for school fees, but it is more abruptly because it poses to a great challenge of large number of students leading to overcrowded in the classes in relation to the few number of classrooms I had. If the government had planned to increase the number of classrooms, furniture and teaching and learning materials first, it would be better than it is happening now in the classes (a male, aged 50).
Thus, the government had to foresee and plan before it had implemented the policy, with this intention to make an accessibility of all students to school through Fee free education. The plan could help to address on how could implement and let what is provided impact the students positively, that would be equal access and quality education.
Furthermore, only 18 (09%) respondents cited that the intention of Fee free education in Tanzania to Tanzanians had to improve the quality of education. This means that the presence of the students at school without any disturbance to them to look for school fees and other contributions had influenced to stay at school and learn. In this case, they left behind what facilitate the students to learn and improve the students achievement and set goal of quality education including conducive and attractive environment of good infrastructure like classrooms, toilets, teachers’ houses, hostels, offices, special room(s) for girls and facilities like furniture and availability of relevant teaching and learning materials which were still a challenge of being absent or shortage, as well as truancy which are still threatened to some of the students.
Khamati and Nyongesa (2013) cited that, their study found out that fee free secondary education had led to increased enrolment and retention in secondary schools and recorded improved performance which assigned to the fact that students were staying in school more and had better learning materials as a result of fee free secondary education.
Therefore, to meet the targeted goal of improving the quality of education, there should be readiness of the students themselves, conducive and attractive environment accompanied by good infrastructure such as classrooms, hostels, teachers’ houses, toilets, offices and special room(s) for girls and facilities like furniture and availability of relevant teaching and learning materials to both teachers and students, that could be a good intention of the policy to Tanzanians.
Moreover, 34 (17%) respondents responded that the intention of Fee free education in Tanzania to Tanzanians had to make the parents free to pay school fees and contributions. This had been attributed with the low knowledge and understanding capacity of the parents who had even less participative to make a follow-up of the students’ progress by thinking and believing that education is free and the government had a responsibility on it, thus they had nothing to lose. But if they had a knowledge to be part and parcel of harmonizing the provision of Fee free education either materially or morally, they could let students to have good even disciplinary for the benefit of the students themselves and Tanzanians at large.
In sustaining effective and quality schools, the abolishing school fees must thus not reduce community support to schools. Communities should not be prevented from providing additional resources at their own initiatives as long as they do not entail mandatory contributions by low-income families (Hakielimu, 2017).

Therefore, parents support is still a significant role though education is free because their support it could be materially support to improve teaching and learning environment or morally support to shape the behavior and give morale of the students for the betterment of the students themselves and Tanzanians in general.
4.5 The Material and Moral Support for the Implementation of Fee free education Provision to Quality TC "4.5 The Material and Moral Support for the Implementation of Fee free education Provision to Quality" \f C \l "1" 
Implementation of the program to be effectively, efficiency and successful a specific set of activities needed to be designed and put into practices, and to accomplish or fulfill those set of activities, effective interventions of different stakeholders are needed to bring about positive outcome of the intended goal.
Durlak and Dupre (2008), in many cases programs have failed to achieve their intended outcomes for youth when implementation was poor, whereas, in other cases; program impact was much higher when there were reports of some effective implementation.

However, responsibility for quality implementation is shared by key stakeholders. The factors that can affect the implementation quality range from societal, community, program, practitioners and organizational influences as well as the implementation process itself.
Therefore, respondents were asked several questions in this aspect in order to obtain the data findings in respects to third objective of the study.
4.5.1 The Contributing Factors in the Implementation of Fee free education Provision to Quality Improvement TC "4.5.1 The Contributing Factors in the Implementation of Fee free education Provision to Quality Improvement" \f C \l "1" 
The data findings on this third objective, first question asked the respondents to give their views on the contributing factors in the implementation of fee free education provision to quality improvement; the responses had recorded that, commitment of the government in funding funds and the parents/guardians in providing food to students at school and the awareness of some parents to support the government in fee free education provision and the commitment of teachers in working cooperatively through team working had at least contributed to implement fee free secondary education provided to quality improvement.
The respondents of 98% argued that yet there are little funds funded by the government , that is not enough, less commitment of the parents/guardians and other stakeholders’ participation and contributions to facilitate infrastructures such as hostels, teachers’ houses, toilets, special room(s) for girls and improved classrooms, offices, libraries and laboratories that create favorable teaching and learning environment to both teachers and students; as well as facilities like furniture and availability of relevant teaching and learning materials that would impart relevant knowledge, skills and change the behavior of the students and better academic performance had laid behind to implement fee free secondary education to quality improvement to a great extent.

They added that poor teachers’ working condition and motivation and unrelated number of students-teacher ratio, as well unclear directives of the government limit the effectiveness implementation of fee free secondary education to great improvement to quality.
Thus, the study had found that all factors recorded could be contributed to implement and improve fee free secondary education to quality, which are steadily associated with major factor of socio-economic influenced by the government and stakeholders of all levels that constitute to quality improvement of education, where 98% respondents cited the commitment of the government in increasing enough funds and the role of stakeholders including parents/guardians’ contributions and awareness to support the government over fee free secondary education would be improved infrastructures such as hostels, teachers’ houses, toilets, special room(s) for girls and improved classrooms, offices, libraries and laboratories that create favorable teaching and learning environment to both teachers and students; as well as facilities like furniture and availability of relevant teaching and learning materials that would be imparted knowledge, skills and change the behavior of the students and better academic performance; all these needed financial funds as an economic issue while motivated and improved teachers’ working condition at a work place and hence realizing the quality of education to be provided.
The respondents added that commitment of teachers, students and parents would be the part and parcel of improved education, meaning that the teacher who were accountable and responsible and cooperative with committed parents/guardians and the students, could be created good relationship among themselves to facilitate teaching and learning to the students who are ready, and this could be appropriately by considering the teacher-students ratio of 1:40, all these would  influence the environment of teaching and learning to a great academic performance, hence improved the quality of education provided.
Furthermore, they argued that, the presence of food at school to students would enhance teaching and learning to be efficiency and effective to the students because it led them to use most of the time to stay at school with a well-nourished and active brain, behavior and healthy which influence them in understanding the lesson in the class, as the result to the improved academic performance. In addition, clear directives of the government concerning the policy and the goals would be contributed to the implementation of fee free secondary education plans, where the directives of the policy would be defined what needed to be done, how to implement it in action and who could implement the policy to reach the outcome which were positive impact in the society. Thus, these were the social issues that would contribute in the implementation of fee free secondary education to quality improvement.
UNICEF (2000) explained quality education by bringing together the many dimensions that contribute to educational quality involving learners, content, processes, environments and outcomes; extended that learners who are healthy, well-nourished and ready to participate and learn and supported in learning by their families and communities, environments that are healthy, safe, protective and gender- sensitive and provide adequate resources and facilities; content that is reflected in relevant curricula and materials for the acquisition of basic skills; processes through which trained teachers use appropriate methodology of teaching approaches in well-managed classrooms and schools; and outcomes that encompass knowledge, skills and attitudes and linked to national goals for education and positive participation in society.

However only 2%  respondents argued that regular inspections to schools and equal access to education attainment in schools had contributed the implementation of fee free secondary education provided to quality improvement; with the reasons that inspecting schools regularly, things had well organized and the teaching and learning be appropriately, hence improving education to quality; and in fact the accessibility of every child to school had led to all students to attain education, thus the higher number of educated resulted to higher quantity of qualifiers.

Moreover, during the interview with head of schools and teachers, one of the head of schools had this to say;
            A great number of factors I expected under this policy of fee free education to improve the quality of education in Tanzania is to build and improve the infrastructure and facilities, better working condition to teachers and motivation and this would be done by the government under the support of stakeholders’ contributions and involvement these could influence better teaching and learning environment with a great support in terms of morally and materially which are socio-economic factors to realize the quality of education to be provided (a male, aged 48).
Therefore, fee free secondary education provided by the government, to meet the goal, equal access and quality education, it could be not left to the government itself. It should involve different stakeholders of the community because there were several factors that raised over the society’s need to make the education provided is useful for the active society, this could realize the quality of education.
Figure 4.3 The difference in commitment of government funding, parents/guardians, teachers and other stakeholders’ contributions before and during Fee free education TC "Figure 4.3 The difference in commitment of government funding, parents/guardians, teachers and other stakeholders’ contributions before and during Fee free education" \f F \l "1" 
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4.5.2 The Most Challenging Factors/Aspects towards Education Improvement to Quality over the Fee free education TC "4.5.2 The Most Challenging Factors/Aspects towards Education Improvement to Quality over the Fee free education" \f C \l "1" 
Challenges in running a program is inevitable and a part of critics to improve the program itself if those challenges taken into account and consideration in positive way, where new knowledge and skills awaken new strategies of running the program in efficiency, effective and positive progressively in deliverance to meet the intended goal.
DES (2016) system-wide performance monitoring will track progress against plans and ensure that timely remedial action is taken.
Therefore, the respondents were assigned to give views on the most challenging factors/aspects towards education improvement to quality over the fee free secondary education provision, the responses had cited that, less commitment and awareness, irresponsible and poor perception of parents and stakeholders to contribute; lack of one specific teaching and learning material (book); poor teachers’ motivation, salaries, working condition and lack of seminars to teachers; insufficient fund provided by the government; high enrolment rate of students to schools; poor and shortage of school infrastructure and shortage of teaching and learning materials; shortage of science teachers and truancies of the students and contradicting directives from the government had still lying behind the improvement of education to quality.
The respondents had such views that, those challenging factors had led to poor in academic performance and acquisition of knowledge, skills and attitude needed to students due to the low morality of teachers and students in the working place, contributed by poor teaching and learning environment such as infrastructure and facilities like lacking specific teaching and learning materials that relate with the context of the individuals’ needs and society’s needs and the motivation to both teachers and students.
The respondents added that, the advancement of science and technology could be poor due to the shortage of science teachers. In fact, there had be ineffectiveness and inefficiency of delivery of the knowledge and skills, hence poor in labour market competition, this could be attributed by lacking specific material of teaching and learning which could direct what to do, when and how to impart knowledge, skills and attitude needed to students.  In general, most of the challenges cited had a socio-economic factor as limited by the enhancement of stakeholders which was poor and the government’s directives which remained unsolved hence directly affect negatively the quality of education.

Experience of European countries learned, their ambition for education and training to provide the best education and training system for nation’s economic, cultural, scientific and social ambition and to achieve those, they must work in consultation and partnership with key stakeholders and in particular with agencies other departments and their agencies (DES, 2016). Hakielimu (2017) revealed that, there is a need for openness at the school and community level to improve governance and government should develop a strategic plan to overcome the quality indicator problems that can arise in the implementation of the policy. Communities can play crucial roles in furthering and sustaining effective and quality schools.

Thus, if those challenges of socio-economic factors taken into account and consideration by those stakeholders concerned in solving those challenges that limit the effectiveness and positive progress of the fee free secondary education provided especially in community secondary schools in rural areas, then the fee free secondary education could be improved to quality.
4.5.3 Integration of Stakeholders to Socio-economic Factors in the Implementation of Fee free education to Quality Improvement of Education TC "4.5.3 Integration of Stakeholders to Socio-economic Factors in the Implementation of Fee free education to Quality Improvement of Education" \f C \l "1" 
Stakeholders act as the mediators of socio-economic factors for the implementation and improvement of fee free education to quality. Almost all the factors attributed to implementation and improvement of fee free education in the aspect of socio-economic factors comes from stakeholders of different levels, where the stakeholders play a significant role to support both morally and materially.

When the students are supported morally, they could develop the spirit of readiness in learning by feeling in the conducive, well-nourished and safety environment which support them to learn, hence implementation of fee free education by letting the students to be at school for learning and acquiring knowledge, skills and attitude . In other hand, stakeholders had a part to support materially which are very crucial to build, improve and implement the infrastructure, facilities and enhance the provision of fee free education to be meaningful to students and active society.

It is timely to find out whether the implementation of participatory school management practices can be an instrument in creating conducive conditions for improvement of academic performance (Adriaan, 2008). In spite of the government funding, public primary schools in Nakuru municipality, Kenya have continued to register poor performance in KCPE every year (MoE, 2010).

The respondents were assigned to give their views on how the stakeholders strengthening the socio-economic factors to improve fee free education to quality. The respondents argued that, stakeholders supported morally though they had a little support to make follow up, take care and educate students by giving advice and morality on learning and the advantages of education. Through these, students were not encouraged to learn because stakeholders couldn’t provide better condition which are conducive and attractive in the whole process of learning, in this essence stakeholders had played very little role in implementing and improving fee free education to quality as one of the education stakeholder had the following to say;
The stakeholders are too busy with less to support education as they think that all their  responsibility had taken by the government and they forgot that they had a part to facilitate learning of the students in one way or another by providing necessary condition and obligatory things which encourage students and motivate them in learning and cultivating  the heart of readiness to students and let the students feel as if they are valuable in the society, in this way the stakeholders play a part in implementing and improving education  to quality (a female, aged 36). 
In other hand, the respondents give views that, stakeholders had not put much emphasize on supporting fee free education materially, that is they failed to support the government to create, build and improve conducive and attractive environment like building and improving infrastructure and facilities to enhance the implementation of fee free education and improvement to quality, but all these had left to the hands of the government. This is realized by one of the parent that;
 I had a lot of things to do; I had also to think about the prevailing problems in my life and    only one thing I thank the government by providing fee free education and I had nothing to  add because students now are schooling without charges. And what I would like to say, the government takes a good step to assist us by considering the economic status we had (a female, aged 40).
Thus, it is necessary that, every stakeholder had to work to ensure the implementation and quality improvement of fee free education in collaboration with other stakeholders who had a responsibility to assure implementation and high quality education for all students by providing support both morally and materially to students and schools.

According to International Journal of Education and Research, revealed that, most schools embraced stakeholders’ involvement, thus school management committees were actively participating in the decision making process in respect to the school management, parents take up roles in their children’s class meetings; that more funding is required for the enhancement of participatory activities that improve the learning environment and that participatory management in most schools contributed positively to academic achievement to a large extent. 

The respondents added that, the involvement of broader community for the school implementation leads to higher academic performance and education improvement where they had to cultivate conducive and attractive environment for learning by building and improving infrastructure and facilities such as classrooms, hostels, toilets, library, laboratory, textbooks, desks and motivated teachers. And when stakeholders work together to support learning, students feel more encouraged, motivated and attend to school more regularly and take part in higher level improvement of fee free education. However, the stakeholders had less involved to promote implementation and success of school in addressing morally and materially to students and schools implementation and improvement by providing necessary services to students and schools. This is revealed by one of the educational stakeholder views;
Parents and other stakeholders don’t have extra time to volunteer or even to attend school activities, much less get involved in essential matters concerning their children’s education  and improvement of teaching and learning environment and the whole support of students   and schools both morally and materially in promoting education to quality (a male, aged  42).
Parent, family, community involvement in education (2008) revealed the essential role that the whole community plays in the growth and development of its young people and emphasizes that along with parents and family the broader community too has a responsibility to assure high – quality education for all students.

In fact, stakeholders could have strengthening the socio-economic support to implement and improve fee free education to quality. That is , stakeholders had both morally and materially support which were the attribute of socio-economic factors in enhancing and implementing fee free education, through these there could be contributed to make the environment of teaching and learning attractive and conducive by building the morally of the students ready to learn and the teacher accountable for the achievement. Also stakeholders are needed to support materially by building and improving infrastructure and facilities in order to create the environment attractive, healthy and conducive to students and teachers; through these roles they play to implement and improve fee free education provided to quality.
4.6 The Correct Strategies/Measures to be Taken to Improve Teaching and Learning environment for Quality Education TC "4.6 The Correct Strategies/Measures to be Taken to Improve Teaching and Learning environment for Quality Education" \f C \l "1"  
The program would be high improved and positively achieved the desired goals when there is high accountability of the stakeholders of all levels concerned to ensure the high quality. In realizing the policy of fee free secondary education there should be an effective implementation of the set strategies to achieve the intended goal through a strong relationship of all stakeholders accountable. Addae-Boahene (2007), stakeholders’ participation in the education strategic plan is the main instrument of the sector wide approach to development assistance; and more importantly to help improve the quality of education. 
The respondents were assigned to express their thought on the fourth objective of the study according to what they were asked.
4.6.1 The Way to Overcome the Challenges of Fee free education towards Quality Improvement TC "4.6.1 The Way to Overcome the Challenges of Fee free education towards Quality Improvement" \f C \l "1" 
The data findings in this question asked the respondents were responded that, several things if could be considered and given into account, most of the challenges facing fee free secondary education to quality improvement could remain a history of deserving secondary education something worthless and the only thing to bring it into realizing the worth fullness of all aspect of culture, social, economic and science and technology growth for an individuals’ attitude or society’s attitude at large.

The results of 99% respondents cited that there should be improved teaching and learning environment by building and improving infrastructure and facilities such as teachers’ houses, hostels for students, toilets, special room (s) for girls and classrooms, libraries, laboratories and other facilities like furniture and availability of relevant teaching and learning materials that could impart knowledge, skills and attitude needed according to their context of growing individuals and living societies; the government should provide enough funds to schools or increase the budget and have clear directives and strategies over the fee free secondary education which could transparently educate and awaken parents and other stakeholders within the community on the provision of fee free secondary education and enable them to participate and contribute or play their roles on the issues related to implementation of education and improvement for quality.

Furthermore, the respondents added that, the invitational of stakeholders’ participation and contributions could help to realize the quality of education by creating strategies and plans which could be under their ability of control in implementing it for the improvement of education, and their contributions should be directed to affect the education system positively either by building and improving the environment conducive for teaching and learning to both teachers and students such as infrastructure and facilities over the context of the communities themselves or motivating both teachers and students, this could give the community feel as the shareholders of the community schools.

In fact the respondents argued that, provision of motivation to teachers in terms of socio-economic factor, improved working condition and provision of seminars and other training to teachers as well as the manageable number of teacher-student ratio could increase the morale of the teachers’ working and could influence training students and imparted clear and acceptable knowledge, skills and attitude because the teaching and learning pedagogy could be used appropriately for the students’ understanding hence improved the quality of education provided.

Experience from other federal or state show that programs and foundation grants encourage or require the involvement of multiple stakeholders’ groups in school improvement effort as a condition of funding. The use of stakeholders in public education is based on the recognition that schools as public institutions supported by state and local tax revenues are not only part of and responsible to the community they serve, but they are also obligated to involve the broader community in important decisions related to the governance, operation or improvement of the school.

In addition, during the interview with teachers, agreed and cited that teaching and learning materials itself is not relevant, there are variety of teaching and learning materials in a single subject and some of them are contradicting themselves, hence brought difficulties to the students’ learning because some of them had not relate with the curriculum used. Thus, there is a need for change; one of the teachers had this to say;
            There is a need to have one specific teaching and learning materials (book) to each subject taught in schools all over the country which is relevant and relate to Tanzanians context and which could highlight the quality of education provided in the country as a whole which benefit the students and the societies they live in solving problems and development of culture, socio-economic and science and technology through the useful knowledge, skills and attitudes obtained from schools (a female, aged 35).
Thus, all these could be fulfilled by the government in collaboration with the stakeholders ranging from the individuals to community or society who create the environment of teaching and learning and highlighting the needs of the government and the society’s needs, hence come together with one goal and strategies in implementing the fee free secondary education provision; this could make the students obtain relevant and useful knowledge, skills and attitudes which brought the outcome needed by the individuals,  families and communities for the active growth of economic, social, culture and science and technology, hence brought about quality education.
In respect to those views, it means that if the input affect the students positively by coming up with positive and useful outcome for the individuals and the society, the education could be improved to quality and this could be successful implemented by having one specific teaching and learning material (book) for each subject that relate with the context of Tanzanian students and the active society with shared stakeholders who are the most contributors in creating conducive and attractive environment of teaching and learning by either financing or motivating both teachers and students.
4.6.2 The Way Fee free education to be Effective Implemented for Quality Education TC "4.6.2 The Way Fee free education to be Effective Implemented for Quality Education" \f C \l "1" 
Effective implementation of fee free secondary education provision is a successful of the program realizing the growth and improvement for quality; and to succeed this, stakeholders should be effectively involved to support by contributing their contributions and addressing the challenges facing fee free secondary education and alleviating it; such that creating conducive and attractive environment to the teachers and students for teaching and learning which could make them comfortable and promote the sense of accountability in life and learning which resulted to quality education provided.

Among the key challenges affecting effective implementation of basic education include insufficient physical facilities and instructional resources, inadequate teachers, lack of motivation of the teaching force resulting into insufficient focus on the learners, school level and teacher level have not been effective in ensuring the provision of equitable and quality education. However, the international development partners and other key education stakeholders should come forward generously support educational development especially the aspect that enhance effective implementation of basic education, strictly in line with national priorities. (Orodha et al, 2013).
In respect to the fourth objective of the study, respondents had assigned to give views on how Fee free education can be effective implemented for quality education; the respondents argued that several things should be taken into consideration in response to effective implementation for quality education, the first thing is involving all stakeholders ranging from individual, families, communities and organizations to play their roles in all aspects of decisions making and contributing their contributions to improve the environment of teaching and learning (the schools) such as infrastructure and facilities.

When the members of the community are given the opportunity to participate authentically in planning or improvement process, they will feel more invested in the work and the achievement of its goals, which will therefore increase the likelihood of success.
In addition, respondents argued that, the government to increase the budget of education sector in funding schools and clear directives to the local decision makers, this means that by increasing the budget of education sector in the provision of fee free secondary education could enhance the presence of enough funds in schools which could enable running of schools in appropriately and effective implementation and improvement hence leading for quality education provided. Likewise, the directives to the local decision makers when is clear and transparent could enable to plan and decide what to do or not to do according to their interest and will of the society as their responsible without interfering the national and authority’s priorities to achieve the intended goals for the success of the quality education.
Accountability mechanisms that put people at the Centre of service provision can go a long way in making service work and improving outcomes by facilitating participation in service delivery as noted in the World Bank’s 2004 World Development Report, making service work for poor people. Also it allows local decision makers to determine the appropriate mix of inputs and education policies adapted to local realities and needs.
The respondents added that by alleviating all challenges facing the provision of fee free secondary education such that socio-economic factor that limit to build and improve the whole system of teaching and learning and the needs of the active members of the society, fee free secondary education could underline the effective implementation and improvement for quality. This can mean that education system and the challenges that limit the effectiveness implementation and improvement for quality may differ from one community locality to another according to culture, socio-economic status/issues of the families/communities, political aspect and the need of the society. Thus, in alleviating the challenges that facing fee free secondary education for the effective implementation and quality improvement, the government should work collaboratively with all stakeholders concerned and the community at large.
NEA (2008) revealed that parents, family, community involvement in education had the essential role to play in the growth and development of its youth people and responsibility to ensure high quality education for all students. Some of the specific ways identified for schools to engage more stakeholders such as parents, families, and community in education, working together to support learning, attend school more regularly and take part in higher-level programs, this foster higher education aspiration and more motivated students.
However, during the interviews with educational stakeholders argued that there had been misunderstandings between the government and educational officers and other stakeholders that led to poor cooperation between educational officers and other stakeholders in implementing the provision of fee free secondary education, one educational officer had the following to say;
           The policy of Fee free education was clear for itself and it would be the solution of the enrolment and attendance of the students to school for the children from families of poor economic status, but yet there is a contradiction of directives from the government leaders, which lying behind the stakeholders’ involvement and contributions and poor cooperation and critical follow-up of the parents to the students’ progress for the effective implementation of the policy for quality education improvement (a male, aged 52).
Thus, the government should make enough research in all aspects of schools’ environment and community in addressing and alleviating the challenges facing the fee free secondary education provided in school locality (Context) rather than generalizing it, because the challenges may differ from one school context to another due to culture, socio-economic aspects, political aspects and the need of the society, this should be done in collaborative with all stakeholders concerned in all levels, and to support either socially or economically, meaning that morally or materially. This could be useful in the effectiveness implementation of fee free secondary education improvement for the success of quality especially in rural areas.
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SUMMARY, CONCLUSIONS AND RECOMMENDATIONS TC "SUMMARY, CONCLUSIONS AND RECOMMENDATIONS" \f C \l "1" 
5.1 Introduction TC "5.1 Introduction" \f C \l "1" 
The chapter highlights the summary of the study, conclusions and recommendations basing on the finding of the study carried out to assess the stakeholders’ roles in affecting the implementation of Fee free education in community secondary school in terms of socio-economic factors to quality improvement in Tanzania rural areas.
5.2 Summary of the Study Findings TC "5.2 Summary of the Study Findings" \f C \l "1" 
The study carried out assesses the stakeholders’ roles in affecting the implementation of Fee free education in community secondary school in terms of socio-economic factors to quality improvement in Tanzania rural areas. Fee free education has been practiced since 1950’s in many countries including Britain, USA, Sweden, Canada and Egypt while in Tanzania had not, its education system had based on cost sharing in community secondary schools with the intention to make every child to have equal access and quality education goal in realizing the education for all goal and the Millennium Development Goals. Fee free secondary education has been a new policy to the community secondary education in Tanzania. This seems to be successful to realize equal access to education since the enrolments of the students have been high.

The study findings indicated that, socio-economic factors influenced by the involvement and contributions of the stakeholders in implementing fee free secondary education in community schools to quality improvement revealed that equal access to education posed a challenge to quality education since there had poor/less involvement and contributions of the stakeholders related to the issues of quality improvement of education as in areas which has been practices such as Kenya. The findings pointed out the environment of teaching and learning had yet to be conducive and attractive to encourage both teachers and students in regard to the stakeholders’ contributions to improve it and to achieve equal access and quality education.
All in all, the findings pointed out that, the involvement and contributions of the stakeholders in terms of socio-economic factors is very crucial in implementing the fee free secondary education in community schools to quality improvement where all stakeholders concerned in the community could influence the conducive and attractive environment for learning both morally and materially and pointed out the need of the society at a particular time to let the knowledge, skills and attitude of the individuals get, to be useful for the growth of the individuals themselves and the active society, that what could make education worth and realize the quality of education provided in line of the national goal.
The study was carried out to assess the stakeholders’ role affecting the implementation of fee free education in community secondary schools in terms of socio-economic factors to quality improvement in Tanzania rural areas with special reference to Chunya district in Mbeya region with 5 sampled wards/schools and respondents; 1 district executive director, 2 district educational officers, 2 district academic officers, 10 ward educational officers, 5 head of schools, 40 teachers, 30 prominent persons such as businessman and managers, 10 school board members, 40 parents/guardians and 60 students which make the total of 200 sample size of the respondents. The data findings from the respondents were collected through questionnaires, interviews and documentary reviews. The major findings of the study were;

The parents/guardians and other stakeholders were responsible to facilitate the implementation and improvement of fee free secondary education though they have less commitment to participate, contribute and taking critical care and follow- up to be close to their children on the provision of fee free secondary education in community schools especially in rural areas with the notion that the government has such responsibilities 100%.
Fee free secondary education is a remedy for poor families where easier the equal accessibility of all Tanzanian children to schools, however that posed a challenge on improvement of teaching and learning pedagogy to teachers because there had be overcrowded of the students in classes and resulted to difficulties in facilitating learning to the students and that lay behind to provide the quality education.

The parents/guardians, educational officers including teachers still had a great role towards education implementation and improvement to quality over the fee free secondary education especially in community schools with the fact that the government mostly used them to overcome the challenges emerging to make education something worth in rural areas; and that could be more effective implemented for quality if there would be a commitment of all stakeholders in the community together with the government itself in creating conducive and attractive environment of teaching and learning relating to the context of Tanzanians.

The financial provided by the government at the schools’ levels was not enough to run the schools and to improve different dimensions of the quality education thus the government should increase the money to schools and the budget of education.

The socio-economic factor was a great challenging which posed in poor implementation of fee free secondary education provision to quality improvement, where teaching and learning environment were yet to be improved including infrastructure and facilities in overcoming teaching and learning challenges to improve the quality of education provided, that is because the stakeholders had played very little role of contributions in socio-economic factors in both morally and materially.
5.2.1 Socio-economic Factors over the Stakeholders’ Contribution on the Fee free Education to Quality Improvement TC "5.2.1 Socio-economic Factors over the Stakeholders’ Contribution on the Fee free Education to Quality Improvement" \f C \l "1" 
The result findings found on the first objective of this study was to assess socio-economic factors over the stakeholders’ contributions on fee free education for quality improvement. The objective intended to assess whether the stakeholders’ contributions in terms of socio-economic play a role over the fee free secondary education provision in the community schools and implement the quality of education or not.

The experience to other countries and studies on the implementation of fee free education particularly in Kenya, Uganda and Namibia among others recognizes partnership as vital. That is communities can play crucial roles in furthering and sustaining effective and quality schools to overcome the quality indicator problems that can arise in the implementation of the policy. There is an effect of parent and community involvement and benefit for students including improved academic achievement, and the successful achievement of this implementation depends on the commitment of all.
Thus the study found out that, there was a need of the stakeholders’ contributions in order to improve the quality of fee free secondary education provided, whereas the stakeholders’ contributions can be morally or materially support in solving the socio-economic challenges and put the environment persuasive to teachers and learners such that infrastructure and facilities for teaching and learning are conducive, attractive and adequate to enhance knowledge, skills and attitude of the students appropriately achieved and useful for the individuals and the active society.
However, the study revealed the perception of the parents/guardians and educational stakeholders including teachers over the fee free secondary education that, there was less commitment of the stakeholders including parents/guardians to make follow-up on the students’ progress because education was free and hence the government was responsible to bear the load of their children for schooling with the notion that the government is responsible 100% in providing education and improving the quality.
In addition, the results findings revealed that, parents/guardians were still the most contributing stakeholders in implementing and improving the quality of education over the fee free secondary education at the schools  level who were supported by the education officers including teachers, though their contributions didn’t  reflect much to meet the quality education because there was very little contributions, where other stakeholders had little and negligence, although the government was looking for the support of the stakeholders’ contributions in terms of socio-economic factors; hence limited the availability and improved environment for teaching and learning including infrastructure like teachers’ houses, hostels, classrooms, special room(s) for girls, toilets, offices, libraries, laboratories, and other facilities such as furniture and teaching and learning materials. As well the priority the stakeholders’ contributions put was another challenge to implement and improve education in respect to fee free secondary education for quality.
5.2.2 Stakeholders’ Contributions Plans to Implement and Improve Teaching and Learning Environment for Quality Education TC "5.2.2 Stakeholders’ Contributions Plans to Implement and Improve Teaching and Learning Environment for Quality Education" \f C \l "1" 
The result findings on the second objective of the study which asked to identify stakeholders’ contributions plans to implement and improve teaching and learning environment for quality education. The objective was to identify whether the stakeholders’ contributions plans to implement and improve teaching and learning environment for quality education specifically for fee free secondary education in community schools in rural areas.

The studies from other researchers in other countries like Madagascar, the plan was to bring together all the school’s stakeholders to sign a contract for mobilizing different education actors and planning mechanism for school performance, it was established through a participatory process of diagnosis of the schools’ situation discussions over actions to be taken and the definition of responsibilities. The contract was evaluated and updated or renewed once a year.
 Also the constructivist theory was employed despite the gains made in accelerated enrolment in and quality of education since the launch of free primary and secondary education in Kenya at national level due to Kenyan geographical regions which had remained behind in attaining effective implementation of curriculum, resulting into low academic achievement.
The study found out that there were plans that is strategic plans to improve the quality of education provided, but yet the plans shortly failed because there was poor implementation due to poor participation of the stakeholders to schools held meetings, whereas only parents/guardians who at least participate though they had  played a little role, while fee free secondary education provided needed the participation and involvement as well the contributions of stakeholders at large in planning, implementing and improving the quality of education provided.
In addition, the plans and strategies undertaking by the stakeholders who participated was to provide food (lunch) to all students of day schools, building and improving infrastructure and facilities like hostels, classrooms and furniture though they had shown a failure to meet the target since there was less commitment to implement and the few number of stakeholders’ involved limited the improvement of fee free secondary education provided for quality. In other hand educational officers’ stakeholders including district educational officers and teachers, their plans and strategies had a great role on improving the quality of fee free secondary education provided by making the visit to schools which always had the best results to learn, communicating with authorities for further suggestions, contributions and support, but some of the plans and strategies faced with challenges of financial factors and contradicting directives that lay behind to reach the intended goal to improve the quality of education provided.

Despite the fact that the implementation and improvement of teaching and learning pedagogy to teachers depends much on the students-teacher ratio, the study found that fee free secondary education had faced with overcrowded students in classrooms; thus, had difficult  implemented and improved the teaching and learning pedagogy with the reasons that, teachers had not even attend to seminars on how they could teach the overcrowded classrooms in response to the few materials present, thus it was difficult to improve teaching and learning pedagogy and provide the quality education needed to students. 
Furthermore, the government mostly overcome the challenges of education by inviting parents/guardians and teachers especially in rural areas to make it worth instead of other stakeholders who had less commitment to tackle the challenges within the school locality, though the intention of the government over the policy was to invite other stakeholders out of parents/guardians; that, didn’t work due to poor response of other stakeholders.
In addition, the intention of fee free secondary education in Tanzania to Tanzanians, the study found out that, had made equal accessibility of all children to school, that is the abolition of school fees and to make education free of charge aimed to let all children to access education especially for those parents/guardians who failed to send their children to school because of the poor economic status of some families, though this led to other challenge of overcrowded number of students in classes and limiting good understanding of the students, because even facilities had not enough in relation to the number of students. 
Moreover, truant was still a threat in providing the quality education, which was contributed by poor environment of teaching and learning including infrastructure and facilities.
5.2.3 The Material and Moral support for the Implementation of Fee free education Provision to Quality TC "5.2.3 The Material and Moral support for the Implementation of Fee free education Provision to Quality" \f C \l "1" 
The study findings on the third objective of this study which assigned to determine the material and moral support in the of fee free secondary education provided to quality. The intention of the objective was to determine whether there were the material and moral support in the fee free secondary education positively or negatively to the quality.
Experience of studies from other countries shows that, the factors that could affect implementation quality range from societal, community, program, practitioners and organizational influences as well as the implementation process itself. In many cases, programs have failed to achieve their intended outcome for youth when implementation was poor, whereas in other cases program impact was much higher when there were reports of some effective implementation (Durlak & Dupre, 2008).
Here, the study found that, commitment of the government in providing funds and the parents/guardians in providing food to students at school and the awareness of some parents to support the government in providing fee free secondary education, as well as commitment of teachers who were working together in cooperative through team working, had at least realized to implement fee free secondary education provided to quality improvement.
In other hand the results of 98% respondents cited and revealed that, yet there were little funds provided by the government, meaning that there was not enough, less commitment of most parents/guardians and other stakeholders’ participation and contributions to facilitate conducive and attractive environment of teaching and learning including building and improved infrastructure such as hostels, teachers’ houses, toilets, classrooms, special room(s) for girls, offices, libraries, laboratories and other facilities like furniture and availability of relevant teaching and learning materials that would impart relevant knowledge, skills and attitude had limited the implementation of fee free secondary education to quality improvement.
In addition, the result found that, the most challenging factors to improve the quality of fee free secondary education were the less commitment and awareness, irresponsible and poor perception of the most parents/guardians and stakeholders to contribute and support the government. Lack of one specific and relevant teaching and learning materials (books), poor teachers’ motivation including salaries, working conditions and seminars, insufficient funds provided by the government, high enrolment rate of students to school, poor or shortage of school infrastructure and shortage of teaching and learning materials, shortage of science teachers and truancies of the some students and the contradicting directives from the government had yet limited the improvement of fee free secondary education to quality improvement.
5.2.4 The Correct Strategies/Measures to be Taken to Improve Teaching and Learning environment for Quality Education TC "5.2.4 The Correct Strategies/Measures to be Taken to Improve Teaching and Learning environment for Quality Education" \f C \l "1"  
The findings of this study on the fourth objective of the study which assigned the respondents to recommend on correct strategies/measures to be taken to improve the quality of education for the better candidate to labour market competition. The objective was intended to highlight the correct strategies/measures that would be taken to improve the quality of education provided for the better candidate to labour market competition through the knowledge, skills and attitude got.
The experience shows that, accountability mechanism that put people at the Centre of service provision can go a long way in making services work and improving outcomes by facilitating

participation in service delivery as noted in the World Bank’s 2004 World Development Report making service work for poor people. Also it allows local decision makers to determine the appropriate mix of inputs and education policies adapted to local realities and needs.

The study revealed that several things should be taken into account collaboratively by the government and stakeholders in tackling most of the challenges facing fee free secondary education to quality improvement by creating conducive and attractive teaching and learning environment including building and improving infrastructure such as hostels for students of day schools, teachers’ houses, toilets, special room(s) for girls, classrooms, libraries, laboratories, and the facilities like furniture and availability of relevant and specific teaching and learning materials which could impart useful knowledge, skills and attitude needed for the growing individuals and active societies, without leaving behind the motivations of teachers. 
Also the government had to provide enough funds to schools and should have clear directives which could be transparently educating and awakening parents to work collaboratively on the policy of fee free secondary education provided to enable them to play their roles of participation and contributions in respect to implement and improve the quality of fee free secondary education provided to labour market competition.
In fact, the study cited that, fee free secondary education could be effective implemented for quality by involving all stakeholders ranging from individuals, families, communities and organizations in all aspects of decision making in line with the needs of the society as the shareholders to contribute their contributions as well working collaboratively with the government to improve the environment of teaching and learning such as infrastructure and facilities.

5.3 Conclusions TC "5.3 Conclusions" \f C \l "1" 
The study had found that the factors recorded were steadily associated with the major factor of socio-economic influenced by the stakeholders of all levels that constituted to implementation and quality improvement of fee free education. Where 98% cited that, there is a need of the government commitment to increase enough funds and the role of stakeholder of all levels in the community including parent/guardians’ contributions and the awareness to support the government over the fee free secondary education provided, this could have built and improved infrastructures such as hostels, teachers’ houses, toilets, special room(s) for girls, classrooms, offices and libraries that create favorable teaching and learning environment to both teachers and students as well as improved facilities like furniture and availability of specific and relevant teaching and learning materials that could impart useful knowledge, skills and attitude of the students and achieve better performance in all aspects of life including academic performance, all these needed financial funds as an economic and social in another hand while realizing the achievement of quality education in the context of rural areas and for the world labour market competition.
The study revealed that there was a need of the stakeholders’ contributions both morally and materially support in implementation and improvement of teaching and learning environment for fee free education provided. Also the awareness of educational stakeholders including teachers, students, parents, and the community have would influenced what needed in fee free education, that is the implementation that affecting positively the quality of their lives this would have a part and parcel of improving the quality of education in community secondary schools because the education provided could impart knowledge, skills and attitude which would be useful and foresee to solve the everyday life problems and through this they would have developed a great commitment and cooperation with the government and identified that, were accountable in the whole process of creating good teaching and learning environment and enhancing the effectiveness and efficiency implementation and improvement of quality education in community secondary schools and at the same time realizing the policy of fee free secondary education.
Moreover, there is need for the moral and material support in fulfilling the specific needs of the students and schools for the better implementation and improvement of fee free education by addressing stakeholders of all levels those moral and material support for the implementation and improvement of fee free education challenges and let them relate with their needs, this will realize fee free secondary education something worth in community secondary schools especially in Tanzania rural areas because the society will feel for the needs of their children to get the knowledge, skills and attitude that are useful for themselves and the society.  
The study had revealed that, there was less commitment in contributions both morally and materially to support fee free education, less awareness and involvement of parents/guardians and other stakeholders that was limited to build and improve teaching and learning environment including infrastructure like hostels, teachers’ houses, toilets, special room(s) for girls, libraries, classrooms, and other facilities such as furniture and availability of specific and relevant teaching and learning materials and overcrowded number of students in classrooms, thus hindered to implement and improve the value of education for quality especially in Tanzania rural areas. 
The study found that, there was a need of collaboration of the government and stakeholders in implementing, improving and tackling most of the challenges facing fee free education to realize the quality education by creating conducive, attractive and motivated teaching and learning environment including building and improving infrastructure such as hostels for students of day schools, teachers’ houses, toilets, special room(s) for girls, classrooms, libraries, laboratories, and the facilities like furniture and availability of relevant and specific teaching and learning materials which could impart useful knowledge, skills and attitude needed for the growing individuals and active societies, without leaving behind the motivations of teachers. 
5.4 Recommendations TC "5.4 Recommendations" \f C \l "1" 
The study findings provided useful information to educational stakeholders including positive factors and limitations of fee free secondary education provided to quality. Therefore the study recommended the following:
· All stakeholders should be informed on how they could go on implementing the fee free education for quality improvement of education because it requires planning and high investment, where stakeholders play a part to make follow up, take care and participate in different activities alongside improving education, here the stakeholders should be accountable for the outcomes. 
· Both morally and materially support should be taken into consideration because are very crucial on implementing and improving fee free education to quality of education.

· There is a need of formulating various educational policies within the region and locality by signing contract with educational stakeholders including parents/guardians on how they would go on implementing it once they reached negotiations which could support national educational policy to achieve its goal.
· There is still a need to educate stakeholders to play a great commitment to contribute their contributions in terms of socio-economic factors in both materially and morally support for the quality improvement of external context including infrastructures and facilities revealed in the findings and internal context to both teachers and students.
· The government should have a clear priority and address it to the stakeholders concerned to have the same priority by conducting seminars, focusing on teachers’ professional development and appraise in order to increase teachers’ skills and techniques of teaching in overcrowded classes under the fee free secondary education where the enrolment rate of the students are high.

· It is recommended that stakeholders of all levels should plan and develop strategic transformation system approach for the changed policy of education to Fee free education, this should be done first by the policy makers to underline what are the needs of the society, how to establish the needs of the society in practice, who will act in action to meet the intended objectives/goals according to the need of the society with that of the nation in social settings, when need to be implemented and where will enable the deliverance for quality.
Recommendation for Further Studies
The study suggested areas for further studies:

· The study suggested that, there is a need to pass through the objectives of Educational Training Policy of 1995, for the quality improvement of education, which is based on improving the quality of education process by working collaboratively with the broader communities and local government authorities with the government in tackling the challenges to promote, implement and improve fee free education to quality.

· There is a need to highlight and recognize the guideline definition of quality by UNICEF (2000), which is based on creating conducive and attractive environment with adequate resources and facilities for the acquisition of basic skills of the students. 
· It is suggested that, to find out more about the cultural the material and moral support in the of fee free education to quality in community secondary schools especially in Tanzania rural areas. That is because some parents or community have a tendency to hide their children to school due to their believes or socio-economic activities taking place in the area such as pastoralism and mining activities to work on it for economic gain.
· The need to look back and revive Makweta Commission (Presidential Commission) of 1982/83, to know the needs of society and the aspects of knowledge, skills and attitudes to impart the learners to be useful for individuals and the active society in order to enhance implementation of education for the views of the society’s need, in which they will feel accountable on that and at the same time realizing the quality of education provided.
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Introduction

My name is Iman Brayson Lulimo I am pursuing second degree (Masters of Education Administration, Policy, Planning and Studies) at the Open University of Tanzania. I am conducting a research on the factor affecting the implementation of Fee free education in community Secondary Schools in terms of socio – economic to quality improvement. The findings will be used by the Ministry of Education, Science and Technology and education officers to improve measures and strategies on the provision and operating Fee free education to quality improvement.

Please take a few minutes to read the questions and then answer them. I ensure you that the information you provide will remain confidential and will be used only for the purpose of this study. The results will mainly help in preparing Fee free education to quality improvement, specifically in community, secondary schools in rural areas.

1. Personal Details

Your sex (Tick in appropriate box/bracket)

	


Female

	


Male                                 Age ………………

2. Level of education

Standard seven {   }, Form four {    }, Form Six {    }, Certificate {    }, Diploma {    }
Advanced diploma {    }, Degree {    }, Post Graduate Diploma in Education {     },

Masters {    }
3. Other Details

Occupation ____________________

Working Station_________________________    Ward________________

       Appendix 1: Questionnaires for Educational officers

1 What is the perception of parents/guardians and educational stakeholders including teachers over Fee free education?

(a) The government now is responsible to bear the load of their children for schooling

(b) They are together to help the government towards Fee free education provision, implementation and improvement

(c) They have less commitment to make a follow-up on students’ progress because 

                  Education is free
2 Who are the most/best contributing stakeholders towards education improvement to quality over the Fee free education?

(a) Parents/guardians, educational officers and teachers

(b) Prominent people like businessmen and charitable associations/organizations.

(c) District educational officers and parents/guardians only

3  How much the stakeholder’s contributions in terms of socio-economic factor play/facilitate to improve education provision to quality?

(a) 25-50
(b) 51-75
(c) 76-100

4 What roles the stakeholders’ contributions play to improve education to quality?
(Start by prioritizing)
(a) ________________________________________________________

(b) ________________________________________________________

(c) ________________________________________________________

(d) ________________________________________________________
5  (i) Are the stakeholders participate in the meeting for strategic planning about Fee free education to quality improvement?

(a) Yes

(b) No

(ii) If no why? _____________________________________________________
6 What are the plans/strategies the stakeholders taking to improve the quality of fee free secondary education provided?

(a) ___________________________________________________________

(b) ___________________________________________________________

(c) ___________________________________________________________

(d) ___________________________________________________________
7 (i) Is the fee free secondary education implementing the improvement of teaching and learning pedagogy to teachers?

(a) Yes                                                                                                                       

(b) No

(ii) If yes, how? ___________________________________________________
And if no, why? ________________________________________________

8 How the government is mostly overcoming the challenges to make education something worth in rural areas?

(a) By inviting parents/guardians and teachers                                                                 
(b) By inviting stakeholders out of the parents                                                                
(c) By inviting educational officers and teachers only

9 What is the intention of Fee free education in Tanzania to Tanzanians?

(a) To enroll large number of Children in schools

(b) To improve the quality of education

(c) To make the parent/guardians free to pay school fees and contributions 
10   What are the contributing factors in the implementation of Fee free education provision to quality improvement of education?

(a) ___________________________________________________________

(b) ___________________________________________________________

(c) ___________________________________________________________

11   What are the most challenging factors/aspects towards education improvement to quality over the Fee free education?

(a) __________________________________________________________

(b) ___________________________________________________________

(c) ___________________________________________________________

(d) ___________________________________________________________
12 What do you think are the best workable strategies/solution to improve the education to quality for the better candidates to labour market competition?

(a) ___________________________________________________________

(b) ___________________________________________________________

(c) ___________________________________________________________

(d) ___________________________________________________________
13 How fee free secondary education can be effective implemented to quality education?

______________________________________________________________

______________________________________________________________

______________________________________________________________
 Appendix 2: Questionnaires for Students
1 What is the perception of parents/guardians and educational stakeholders including teachers over Fee free education?

(a) The government now is responsible to bear the load of their children for schooling

(b) They are together to help the government towards Fee free education provision, implementation and improvement

(c) They have less commitment to make a follow-up on students’ progress because 

                  Education is free
2 Who are the most/best contributing stakeholders towards education improvement to quality over the Fee free education?

(a) Parents/guardians, educational officers and teachers

(b) Prominent people like businessmen and charitable associations/organizations.

(c) District educational officers and parents/guardians only

3  How much the stakeholder’s contributions in terms of socio-economic factor play/facilitate to improve education provision to quality?

(a) 25-50

(b) 51-75

(c) 76-100
4 What roles the stakeholders’ contributions play to improve education to quality?
(Start by prioritizing)
(a) ________________________________________________________

(b) ________________________________________________________

(c) ________________________________________________________

(d) ________________________________________________________
5 What are the plans/strategies the stakeholders taking to improve the quality of fee free secondary education provided?

(a) ___________________________________________________________

(b) ___________________________________________________________

(c) ___________________________________________________________

(d) ___________________________________________________________

6 (i) Is the fee free secondary education implementing the improvement of teaching and learning pedagogy to teachers?

(a) Yes                                                                                                                       

(b) No

(ii) If yes, how? ________________________________________________

And if no, why? _____________________________________________
7 How the government is mostly overcoming the challenges to make education something worth in rural areas?

(a) By inviting parents/guardians and teachers                                                                 

(b) By inviting stakeholders out of the parents                                                                

(c) By inviting educational officers and teachers only

8 What is the intention of Fee free education in Tanzania to Tanzanians?

(a) To enroll large number of Children in schools

(b) To improve the quality of education

(c) To make the parent/guardians free to pay school fees and contributions 
9   What are the contributing factors in the implementation of Fee free education provision to quality improvement of education?

(a) ___________________________________________________________

(b) ___________________________________________________________

(c) ___________________________________________________________

(d) ___________________________________________________________

10   What are the most challenging factors/aspects towards education improvement to quality over the Fee free education?

(a) __________________________________________________________

(b) _________________________________________________________
11 What do you think are the best workable strategies/solution to improve the education to quality for the better candidates to labour market competition?

(a) ___________________________________________________________

(b) ___________________________________________________________

(c) ___________________________________________________________

(d) ___________________________________________________________
12 How fee free secondary education can be effective implemented to quality education?

______________________________________________________________
            ______________________________________________________________
            ______________________________________________________________
       Appendix 3: Focused Discussion for Students

1 What is the perception of parents/guardians and educational stakeholders including teachers over Fee free education?

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

2 What roles the stakeholders’ contributions play to improve education to quality?
(Start by prioritizing)

             _____________________________________________________________
             _____________________________________________________________
             _____________________________________________________________
             _____________________________________________________________
3 What are the plans/strategies the stakeholders taking to improve the quality of fee free secondary education provided?

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

4 (i) Is the fee free secondary education implementing the improvement of teaching and learning pedagogy to teachers?

(a) Yes                                                                                                                       

(b) No

(ii) If yes, how? ________________________________________________

And if no, why? _____________________________________________
5   What are the contributing factors in the implementation of Fee free education provision to quality improvement of education?

______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
6   What are the most challenging factors/aspects towards education improvement to quality over the Fee free education?

______________________________________________________________
______________________________________________________________

______________________________________________________________
7 What do you think are the best workable strategies/solution to improve the education to quality for the better candidates to labour market competition?

______________________________________________________________
______________________________________________________________
8 What do you think should be done/ taken to overcome those challenges towards education improvement to quality?

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

9 How fee free secondary education can be effective implemented to quality education?
______________________________________________________________

____________________________________________________________________________________________________________________________

       Appendix 4: Interviews for Educational officers

1 What is the perception of parents/guardians and educational stakeholders including teachers over Fee free education? (All)
______________________________________________________________

______________________________________________________________

2 Who are the most/best contributing stakeholders towards education improvement to quality over the Fee free education? (District educational officers and heads of schools)
______________________________________________________________

______________________________________________________________

            ______________________________________________________________
3  How much the stakeholder’s contributions in terms of socio-economic factor play/facilitate to improve education provision to quality? (District educational

Officers and heads of schools)

______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
4 What roles the stakeholders’ contributions play to improve education to quality?
(Start by prioritizing) (All)
             ______________________________________________________________
             ______________________________________________________________
             ______________________________________________________________
5  (i) Are the stakeholders participate in the meeting for strategic planning about Fee free education to quality improvement? (Heads of schools)
(a) Yes

(b) No

(ii) If no why? ______________________________________________________

6 What are the plans/strategies the stakeholders taking to improve the quality of fee free secondary education provided? (All)

______________________________________________________________

______________________________________________________________
           _______________________________________________________________
7 (i) Is the fee free secondary education implementing the improvement of teaching and learning pedagogy to teachers? (Teachers)

(a) Yes                                                                                                                       

(b) No

(ii) If yes, how? ___________________________________________________
And if no, why? _______________________________________________
8 How the government is mostly overcoming the challenges to make education something worth in rural areas? (Heads of schools)
______________________________________________________________                                                           

______________________________________________________________                                                      

______________________________________________________________

9 What is the intention of Fee free education in Tanzania to Tanzanians? (District 

Educational officers and heads of schools)

______________________________________________________________
______________________________________________________________ 

______________________________________________________________
10   What are the contributing factors in the implementation of Fee free education provision to quality improvement of education? (Heads of schools)

______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
11 What do you think should be done/ taken to overcome those challenges towards education improvement to quality? (All)

______________________________________________________________

______________________________________________________________

______________________________________________________________

            ______________________________________________________________
12 How fee free secondary education can be effective implemented to quality education?
(All)

______________________________________________________________

______________________________________________________________

______________________________________________________________
UTAMBULISHO/DODOSO KWA WAHUSIKA
Utangulizi

Mimi ni Iman Brayson Lulimo ninafanya shahada ya uzamili ya Elimu ya Utawala, Sera, Mipango na Mafunzo katika Chuo Kikuu Huria Cha Tanzania. Ninafanya utafiti wa sababu inayo athiri utekelezaji wa elimu bure kwenye shule za sekondari za jumuiya / kata katika kipengele   cha jamii na uchumi katika kuboresha ubora wa elimu. Matokeo ya utafiti yatatumika na wizara ya elimu, sayansi na teknologia na maafisa wa elimu kuboresha mikakati na namna ya utoaji na uendeshaji elimu bure katika kuboresha ubora wa elimu. Tafadhali chukua dakika chache kusoma maswali na kisha uyajibu. Taarifa utakazo toa nakuhakikishia zitabakia kuwa ni siri na zitatumika tu kwa malengo ya haya mafunzo. Hata hivyo matokeo yatasaidia katika kuandaa mikakati na namna ya utoaji na uendeshaji wa elimu bure katika kuboresha elimu, hasa sekondari za jumuiya / kata vijijini.

Taarifa Binafsi.

1. Jinsia             (weka alama ya vema kwenye kiboksi husika)

{       } Me 

{       } Ke  
 Umri: ____________
2.  Kiwango cha elimu

Darasa la Saba {      } kidato cha nne {     } kidato cha sita {     } cheti {      }       stashahada {  } stashahada ya juu {     } shahada {     } shahada ya uzamili {      }

3. Taarifanyingine
Wadhifa wako ___________________________________________ (mfano: mzazi /mfanyabiashara / mwanafunzi / mwalimu / mkuu wa shule / mjumbe wa bodi n.k.)
Mahali unapofanyia kazi au kuishi _____________________, Kata_________________
          Appendix 5: Dodoso kwa Wajumbe wa Bodi za Shule

1 Wazazi au walezi wanamapokeo gani juu ya elimu bure?

(a) Serikali ni wakati wake kuwajibika kubeba majukumu ya wanafunzi  ya kusomesha.

(b) Wapo tayari kuiunga mkono serikali katika kutekeleza utoaji wa elimu bure na kuiboresha.

(c) Hawajajidhatiti kufuatilia maendeleo ya wanafunzi (watoto wao) kwa sababu elimu ni bure
2 Ni wadau gani wachangiaji zaidi kwenye uboreshaji wa elimu bora katika utoaji   elimu bure?

(a) Wazazi au walezi, maafisa elimu na walimu

(b) Watu maarufu kama wafanyabiashara, jumuiya na mashirika mengineyo

(c) Maafisa elimu wilaya na wazazi au walezi tu.
3 Kwa kiwango gani wadau wanachangia kwa upande wa kijamii na kiuchumi kwa kuboresha elimu bora katika utoaji wa elimu bure?

(a) 25-50                  (b)  51-75                    (c) 76-100
4 Kazi zipi za michango ya wadau inafanya katika kuboresha elimu bora?
(Kwa kuanza na kipaumbele zaidi)

(a) ______________________________________________________
(b) ______________________________________________________

(c) _______________________________________________________
5 Wadau wanamipango na mikakati ipi katika kuboresha ubora wa utoaji elimu bure?

(a) _______________________________________________________

(b) ________________________________________________________

(c) ________________________________________________________
6 (i) Je, elimu inatekeleza uboreshaji wa mbinu za kufundishia na kujifunzia kwa walimu?

(a) Ndio

(b) Hapana

            (ii) kama ndio kwa namna ipi? ________________________________________
         Na kama hapana kwanini? ________________________________________
7 Kwa namna ipi serikali mara zote inatatua changanmoto na kuifanya elimu kuwa na thamani/hadhi maeneo ya vijijini?

(b) Kwa kuwaalika na kuwashirikisha wazazi/walezi na walimu

(c) Kwa kuwaalika na kuwashirikisha wadau tofauti na wazazi

(d) Kwa kuwaalika na kuwashirikisha maafisa wa elimu na walimu tu.
8 Lipi ni lengo la elimu bure Tanzania kwa watanzania?

(a) kuleta usawa kwa watoto wote kupata elimu 
(b) kuboresha ubora wa elimu.

(c) kuwafanya wazazi au walezi kuwa huru kulipa ada na michango ya shule.
9 Ni sababu zipi zinachangia utekelezaji wa utoaji wa elimu bure katika kuboresha                      ubora wa elimu?

(a) ________________________________________________________

(b) ________________________________________________________

(c) ________________________________________________________

(d) ________________________________________________________
10 Ni zipi Sababu /viashiria zenye changamoto zaidi kwenye utoaji wa elimu bure katika kuboresha elimu bure?

      (a)____________________________________________________________
      b)____________________________________________________________
      (c)____________________________________________________________
   (d) ____________________________________________________________
11 Unafikiri ni mikakati au soluhisho ipi/lipi mizuri/nzuri ya/la kuboresha elimu kwenye ubora mzuri wa ushindani katika soko la ajira?

(a) ________________________________________________________

(b) ________________________________________________________

(c) ________________________________________________________

(d) ________________________________________________________
12 Kwa namna ipi elimu bure itekelezwe kwa ufasaha kufikia elimu bora?
______________________________________________________________

         ______________________________________________________________  
Appendix 6: Dodoso kwa Wazazi/ Walezi

1 Wazazi au walezi wanamapokeo gani juu ya elimu bure?

(a) Serikali ni wakati wake kuwajibika kubeba majukumu ya wanafunzi ya kusomesha.

(b) Wapo tayari kuiunga mkono serikali katika kutekeleza utoaji wa elimu bure na kuiboresha.

(c) Hawajajidhatiti kufuatilia maendeleo ya wanafunzi (watoto wao) kwa sababu elimu ni bure

2 Ni wadau gani wachangiaji zaidi kwenye uboreshaji wa elimu bora katika utoaji  
 elimu bure?                   
                  (a) Wazazi au walezi, maafisa elimu na walimu

(b) Watu maarufu kama wafanyabiashara, jumuiya na mashirika mengineyo

(c) Maafisa elimu wilaya na wazazi au walezi tu.

3 Kazi zipi za michango ya wadau inafanya katika kuboresha elimu bora?
(Kwa kuanza na kipaumbele zaidi)

(a) ________________________________________________________
(b) ________________________________________________________
(c) ________________________________________________________
(d) ____________________________________________________
4 Wadau wanamipango na mikakati ipi katika kuboresha ubora wa utoaji elimu bure? (a) ________________________________________________________
(b) ________________________________________________________
(c) ________________________________________________________

5 Lipi ni lengo la elimu bure Tanzania kwa watanzania?

(a) kuleta usawa kwa watoto wote kupata elimu 

(b) kuboresha ubora wa elimu.

(c) kuwafanya wazazi au walezi kuwa huru kulipa ada na michango ya shule.
6 Ni zipi Sababu /viashiria zenye changamoto zaidi kwenye utoaji wa elimu bure katika kuboresha elimu bure?

      (a)_____________________________________________________________

 b)___________________________________________________________

      c)______________________________________________________________
       (d) ______________________________________________________________
7 Kwa namna ipi elimu bure itekelezwe kwa ufasaha kufikia elimu bora?
      _____________________________________________________________

_____________________________________________________________

_____________________________________________________________

          Appendix 7: Mahojiano na Wazazi/ Walezi

1 Ni wadau gani wachangiaji zaidi kwenye uboreshaji wa elimu bora katika utoaji  
 elimu bure?                   
                  (a)              ___________________________________________________________
(b) ___________________________________________________________
(c) ___________________________________________________________
2 Lipi ni lengo la elimu bure Tanzania kwa watanzania?

(a) ___________________________________________________________
(b) ___________________________________________________________
(c) ___________________________________________________________
3 Ni sababu zipi zinachangia utekelezaji wa utoaji wa elimu bure katika kuboresha      ubora wa elimu?

(a) ________________________________________________________

(b) ________________________________________________________

(c) ________________________________________________________
4 Ni zipi Sababu /viashiria zenye changamoto zaidi kwenye utoaji wa elimu bure katika kuboresha elimu bure?

      (a)_____________________________________________________________

      (b)_____________________________________________________________

      (c)_____________________________________________________________
5 Unafikiri nini kinatakiwa kufanyika kutatua changamoto ili kuboresha ubora wa elimu bure?

(a) ________________________________________________________
(b) ________________________________________________________
(c) ________________________________________________________
      6 Kwa namna ipi elimu bure itekelezwe kwa ufasaha kufikia elimu bora?
                ________________________________________________________________
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