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ABSTRACT TC "ABSTRACT" \f C \l "1" 
This study explored Teachers' classroom management on students’ academic performance in national examinations in public secondary schools in Tanzania, using the secondary schools in Bukoba District Council as a case study. The study employed a parallel convergent research design, with emphasis on mixed approach. It involved 78 respondents reached through questionnaires and interviews. The data analysis was done using SPSS where both descriptive statics and regression analysis techniques were applied. The findings indicated that the mostly commonly used class room management practices includes the use of stipulated school rules and regulations, creation of positive and friendly environment for teaching, giving feedback to students, correctly administer punishment in the classroom, apply collaborative instructional methods when  teaching  in the classroom. The findings also showed that there is a strong and positive relationship between classroom management practices and academic performance of the students. It was also seen that, there were strategies suggested by teachers which includes rewards and punishment to students, assigning responsibility to students, reward and encouragement to students and teachers (86%). In addition,  Oral or written warning to students and teachers, corporal punishment to students and involving parents were also amongst the most favourite strategies. It was concluded that, the school academic performance is influenced by the best class management practices. It was recommended that, the school that seem to have low performance could learn from schools with the best class management strategies. 
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CHAPTER ONE TC "CHAPTER ONE" \f C \l "1" 
BACKGROUIND TO THE STUDY TC "BACKGROUIND TO THE STUDY" \f C \l "1" 
1.1 Introduction TC "1.1 Introduction" \f C \l "1" 
This chapter gives an introduction to the research report. It includes the background of the study, statement of the problem, general objective of the study, specific objectives, and significance of the study, research questions, delimitation (scope) of the study, conceptual framework, and definition of key terms.
1.2 Background of the Problem TC "1.2 Background of the Problem" \f C \l "1" 
Education is the aspect that focuses on the development of the whole child into all aspects of social, emotional, mental, physical and cognitive development without considering gender, race, ethnicity, socio-economic status or geographical location.  It is hoped education should prepare a child for life (United Nations Sustainable Development Goals, 2017).
 Furthermore,  the United Nations under sustainable development goals explained that; quality education is supported by three pillars which are quality teachers who provide the use of quality learning, quality tools for learning and establishment of safe environment for teaching and learning which is enhanced by provision of effectiveness of teachers’ classroom management (Oliver and Reschly, 2007).
The effectiveness of teachers’ classroom management depends much on teachers’ qualifications and experience (Igbinoba& Marvelous, 2015). Quality education enables citizens to maximize utilization of the resources which will lead to social and economic development of the community (United Nations, sustainable Development Goals, 2017).
In line with the United Nations charter, Tanzania has formulated several policies and structural reform has been established by the government to improve the quality education. Tanzania has managed to implement the policy on universal primary education for all so as to strengthen the link between the educations provided at all levels and the socio-economic development of Tanzania as stipulated in the United Republic of Tanzania policy document (URT, 2001). 
Policies formulated in Tanzania basing on education as the right of human being include self-reliance which was introduced in 1961 to guide the planning and practice of education, Universal primary Education (UPE) and the Musoma Resolution of 1974, Education and Training Policy of 1995, The Education Sector Development Programme, Vocational Education and Training Act of 1994, Institutional Vision to be focused on Vision 2025 aspirations, The National Science and Technology Policy-1995 Reviewed in 1996, The National Technical Education and Training Policy of 1996  and the National Higher Education Policy of 1995. 
Although the Education and Training Policy developed in 1995 states that the main goal in this particular field is to achieve high education quality and equity in the whole system of education, overall, the quality of education in Tanzania has been greatly suffering from less than expected achievement. The quality of education is low as manifested to low students’ performance especially in national examinations particularly form four national examinations where by large number of candidate score division four and zero due to the poor handling of the classroom and  stressed teachers which has  been  causing  stress to  students, poor feedback, lack of enough cooperation between teachers and students,  less  effective  implementation  of the  curriculum instruction techniques and lack of motivation to teachers . The cause of the mentioned factors were commented by one of the members of parliament KatimbaZainab on parliamentary session which was conducted on 6th February 2019 that, due to their stresses which are caused by different factors including not being paid their salary increments, poor care given by their administrators teachers   find themselves handling classes in an ineffective way.  For example administering corporal punishment to students in the classroom sometimes contributes to absconding of students from the school. Poor handling of the class cause ineffectiveness of teachers’ classroom management and in turn lowers the academic performance of the students in the national examinations (Source: Habari LEO 6th February 2019).
Ineffectiveness of teachers’ classroom management is accompanied by using poor techniques while handling students’ misbehaviour. Students’ misbehaviour can hinder smooth teaching and learning and hence resulting into poor performance in their assessments. Students’ misbehaviour in the classrooms includes noise, sleeping in the class during class sessions, fighting one another, chewing sweets or taking food stuffs when teaching and learning are ongoing unnecessary movements within the classroom and outside of the classroom. The mentioned students’ misbehaviour can contribute much in poor implementation of the curriculum instructions which in turn can cause poor academic performance in national examinations especially for Form Four National Examinations. The observable high magnitude of the challenges of the managing the classroom in secondary schools in Tanzania and in particular the Bukoba district motivated the current researcher to do this study.
1.3 Statement of the Problem TC "1.3 Statement of the Problem" \f C \l "1" 
Classroom is considered a place where academic activities are conducted. Therefore, a friendly teacher and student classroom will enable the teachers to implement teaching and learning activities effectively. Since teaching and learning are conducted in well and organized classroom, it is expected that learners will achieve the objectives needed in an effective classroom management. On other hand if the classroom is not managed effectively, there will be poor performance in their assessment especially in their national examinations.
Oliver &Reschly (2007) noted that classroom management is a factor that influences academic performance.
However, ineffectiveness of teachers’ classroom management contributes much to the poor performance on students’ academic performance in their assessments particularly in national examinations due to poor application of school rules and regulations. Lack of cooperation between teachers and students contributes to learning ineffectiveness. It has been observed that, in some schools preparation of lesson plans for teachers has become a burden as  teachers  are not ready to prepare those lesson plans effectively  with  a  claim  that  there  is   a  shortage of teachers in these schools. During teaching and learning process for the subjects which require English language as the media of instruction, most of the teachers have been mixing language.  Also some students have been discouraged to learn subjects like Mathematics and Physics because teachers have been telling them that, these subjects are very difficult and sometimes they tell them that these subjects are special for male students. Sometimes frequent checking of students’ work has been a challenge.  You may find a student’s work marked by a single tick in one page despite the   fact that marked work contains spelling errors in some sentences or is not marked completely.
In some schools in Bukoba District, the trend of performance in the National Examinations has been not satisfying. In some schools such as Kaibanja secondary school for three consecutive years that is, from 2019 to 2021; the general performance of students has   been below 70% with percentage fail of 38.1%, 46.5% and 37.3% respectively. Again, the general performance of another school, Katale secondary school, has been for three consecutive years that is from 2019 to 2021 below 70% with percentage fail of 45.5%, 35.3% and 48.8% respectively. Likewise the general performance of Kishogo secondary school for three consecutive years that is, from 2019 to 2021 has been below 70% with percentage fail of 36.3%, 50.7% and 39.6% respectively. However there are schools in the same district which have been performing higher. The assumption is that the differences noted might in one way be caused by effectiveness of teachers’ classroom management.
This study therefore explored the effectiveness of teachers’ adherence to classroom management practices which are generally expected to help to improve students’ academic performance in the National Examinations in public secondary schools in Tanzania, a case of Bukoba District council Kagera Region.
1.4 General Objective TC "1.4 General Objective" \f C \l "1" 
The general objective of this study was to assess teachers’ classroom management and its effect on students’ academic performance in the National Examinations in public secondary schools in Tanzania, a case of Bukoba District Council Kagera Region.
1.4.1 Research Objectives] TC "1.4.1 Research Objectives]" \f C \l "1" 
The study was intended to achieve the following specific objectives:
i. To assess classroom management practices by teachers in Bukoba District council secondary schools.
ii. To assess the relationship between classroom management practice and students’ academic performance in the selected secondary schools in Bukoba District Council.
iii. To analyse the strategies to improve classroom management practices in selected secondary schools in Bukoba District Council.
1.5 Research Questions TC "1.5 Research Questions" \f C \l "1" 
i. What are the Classroom management practices by teachers in the selected schools in Bukoba District council?
ii. What is the relationship between classroom management practices on students’ academic performance in the selected schools in Bukoba District Council?
iii. What are the strategies to improve the classroom management practices in the selected schools in the Bukoba District Council?
1.6 Significance of the Study TC "1.6 Significance of the Study" \f C \l "1" 
This study is expected to provide information to the teachers on classroom techniques which influence students’ academic performance. Furthermore, the study will show the practice of classroom management by teachers on students’ academic performance. The study will also be beneficial for the teachers and students on their relationship in teaching and learning since their 
interactions contribute much to students’ academic performances. The findings of this study will provide strategies to improve classroom management practices in schools.
1.7 Scope of the Study TC "1.7 Scope of the Study" \f C \l "1" 
The study was conducted in Kagera region in Bukoba District Council. The study confined itself to public secondary schools. The study focused on exploring the effectiveness of teachers’ classroom management on students ’academic performance basing on the National Form Four Examinations.
1.8 Conceptual Frame Work TC "1.8 Conceptual Frame Work" \f C \l "1" 
Conceptual framework displays the interaction and relationship between the effectiveness of teachers’ classroom management and students’ performance in the national form four examinations.

Figure ,1.1: Conceptual Framework Model (Modified) TC "Figure ,1.1: Conceptual Framework Model (Modified)" \f F \l "1" 
Source: Farooq and Ahmed (2021)
1.8 Conceptual Frame Work TC "1.8 Conceptual Frame Work" \f C \l "1" 
Conceptual frame work displays the interaction and relationship between the effectiveness of teachers’ classroom management and students’ performance in the national form four examinations.
The conceptual framework shows the relationship between the variables which have impacts on the effectiveness of teachers’ classroom management on students’ performance.
 The conceptual framework reveals that the indicators of independent variable which are well stipulated school rules and regulations,  observance of various steps during lesson development, immediate feedback to learners , provision  of  rewards and punishment, effective application of instructional methods, cooperation between teachers and students and teachers’ qualifications and experience have an impact on students’ performance. These fall under the category of dependent variables which are cooperation between teachers and students and between students themselves, early receiving of feedback, clearly following instructions from the teachers, motivated learners improved teaching and learning and high academic performance. However, there are intervening indicators which may have impact on students’ performance. These are school culture, availability of teaching and learning resources, school environment, nature of students and school community relations. Although the intervening variables can have impacts on students’ performance in the examinations, the researcher will not work on them due to lack of time.
1.9 Operational Definition of Key Terms TC "1.9 Operational Definition of Key Terms" \f C \l "1" 
For the purpose of this study, the following definitions are considered.
Effectiveness: According to this study, effectiveness refers to producing good results in the academic performance which is measured by internal and external assessments.
Classroom management: As used   in this study, the term refers to the ability and techniques which are applied by teachers to plan, organize and manage the classroom activities in order to effectively facilitate teaching and learning.
Students’ performance: According to this study, the term refers to the mastery of knowledge, skill and attitude which enable the students to explain about the concepts taught in the classroom and be able to answer clearly the questions as they may be accessed through various assessment techniques such as tests and examinations.
CHAPTER TWO TC "CHAPTER TWO" \f C \l "1" 
LITERATUREREVIEW TC "LITERATUREREVIEW" \f C \l "1" 
2.1 Introduction TC "2.1 Introduction" \f C \l "1" 
This chapter presents a review of literatures to this study. The chapter is divided into three subsections which are introduction, review of the related theories (Skinner Theory, 1969), class room management by teachers, relationship between class management practices and student academic performance and the strategies to improve class room management practices. The other sections are review of the empirical studies and identification of the knowledge gap.
2.2 Review of Theories TC "2.2 Review of Theories" \f C \l "1" 
This study used Skinner Theory(1969)  specifically  on  the reinforcement techniques  that  may  be applied in  the classroom  context  in order to enforce behaviours and that using this  theory  reinforces the frequency of productive behaviours and decreases the frequency of disruptive behaviours.
Umegbewe, Abang and  Agbor  (2010) talk  about  reinforcement   as  the  process  of  increasing  or  stamping  in  desirable  behaviour  of  an  individual  through  the  mechanism  of positive, negative, primary  or  secondary  reinforces. They  say   that  there  are  two  types  of  reinforcement- positive  and  negative  reinforcement. 
 A positive reinforce is  a  reinforce  is  a  stimulus  that  increases  the  probability  of  a  response  or   behaviour  occurring  when  it is  added  to  a  situation. They  give  an  example such  as  whenever  the teacher  smiles  at  a  student  and  says something  pleasant  to  him, this  is  positive reinforcement .In  contrast, negative  reinforcement  is  a  stimulus  that  increases the  probability  of  a  response  or  behaviour  when  it  is  removed  from  the  situation. For example, a  student  possessing  a  mobile  phone, when  that   mobile  phone  is  removed  or  taken  away  from  him  or  her, the  act  of  taking  away  such  a  mobile  phone  will  make such  a student  concentrate  on  lessons  instead  of  using  much  of his  or  her  time  chatting with  friends  in  the   social  media.  
This  theory  will  be  used  as  lens  in  this study  because  both  positive  and  negative  reinforcement  are  used  by  teachers  in  the  classroom. Therefore, the  extent  to  which  teachers  use  both  of them  and   how  far  they  succeed  in  motivating  learners  to  learn  and  pass  their   examinations,  will   be  examined  by this  study.
2.3.1. Classroom Management Practices by the Teachers TC "2.3.1. Classroom Management Practices by the Teachers" \f C \l "1" 
Maani and Christine Okurut-Ibore (2010) as cited by Esikuri (2012) conducted a study on classroom management and pupils' academic performance in the selected primary schools in EmuhayaDstrict, Kenya. They explain thatclassroom management involves the organization of certain non academic tasks whichare essential for effective teaching. It consists of classroom attendance, keeping records of class progress, controlling pupils/pupils conducts and activities, manipulating instruction materials, improvement of classroom working condition and elimination of any destructive   behaviour which may rise. This proposed study is expected to explore the extent to which teaching progresses from the planning stage, implementation stage as well as assessment stage which affect students’ performance in secondary schools.
2.3.2 Assessmentthe relationship between Classroom Management Practices on Students’ Academic Performance TC "2.3.2 Assessmentthe relationship between Classroom Management Practices on Students’ Academic Performance" \f C \l "1" 
Farooq, & and Ahmed (2021) conducted a study on classroom management practices and learners’ academic achievement in public secondary schools in Rubaga division, Kampala.   This study used simple and multiple linear regression technique in data analysis. The study pointed out that learners’ academic achievement is a function of number of variables which include among others, classroom management practices. 
A major mediating factor between student learning and classroom management is student engagement. Classrooms that are more structured tend to assisting more appropriate social and academic behaviours. Similarly, research has established the connection between the use of operative classroom management strategies and many positive outcomes, including increased on-task behaviour and academic engagement. There is a strong positive relationship between the amount of time a student spends enthusiastically when engaged in learning and his or her academic performance. Additionally, students, who spend more time in academic activities often lead to higher levels, are better writers, and perform better on tests and assessments. Reading is regarded as a crucial aspect that helps in enhancing the academic performance of the students (Hughes,2014) 
According to Moskowitz& Hayman (1976) once a teacher loses control of their classroom, it becomes increasingly more difficult for them to regain that control. Also, the research Berliner (1988) and Brophy and  Good (1986) shows that the time that teacher has to take to correct misbehaviour caused by poor classroom management skills results in a lower rate of academic engagement in the classroom thus causing students lower grades.
Researchers such as Greenberg, Putman, and Walsh, (2014) mentioned in their study that students’ learning depends to a large extent on the ability of the teacher to properly manage classroom. It may be inferred that a teacher’s ability to effectively manage classroom towards learning is a major indicator of the teachers’ quality. In the earlier study by Kyriacou (2001) it was noted that what makes teaching a particularly demanding activity is the need to monitor the whole variety of concerns that need to be taken account of, if pupils’ attentiveness, receptiveness and the appropriateness of the learning experiences are to be maintained.
2.3.3 Strategies to Improve Classroom Management Practice TC "2.3.3 Strategies to Improve Classroom Management Practice" \f C \l "1" 
Cotton (2000) proposed that giving uniform punishment to students can be among the effective way of controlling classroom management and discipline to the students. A well managed classroom through uniform punishment by teachers and school can be a good way of shaping students in order to improve their learning and academic performance.
Canter (2000) points out that discipline management in schools is critical and that it remains one of the most common problems for educators. Managing discipline in classes produces better results. However, he argues that some punishments such as corporal punishments should not be used because no evidence suggests that they have produced better results academically instead students provoke resistance and resentments to students. This proposed study expects to explore other forms of punishments that are students friendly but effective in managing discipline like guidance and counseling on students’ individual behaviours in the study area.
Ngwokaburenui, (2015) pointed out that teacher-students’ relationship is one of the strategies for effective classroom management. When teachers recognize students socially, psychologically and physically as well as minimizing  social distance between teachers and students; positive rapport is generated and possibilities of students shaping their discipline becomes higher since students tend to assimilate and copy their teachers’ behaviour. This puts emphasis that teachers, parents and administrators role models to students and demonstrate good behaviour. This study aims at exploring the extent to which teacher’s behaviour affects classroom management and students’ academic performance in the study area. 
Another strategy which is stipulated by scholars is student motivation. “Motivation is one of the most effective tools that teachers can employ in classroom management and for the maintaining discipline in schools, therefore, when students are eager to learn, they become actively engaged in learning and pay attention to the task they are dealing with (Levis and Nolan, 2000). 
Ritho (2015) points out that effective use of teaching methods and techniques in teaching and learning determine how well the lesson is taught. Students have a tendency of looking down on teachers who are incompetent in teaching.  Many students develop a negative attitude towards a given subject not well taught. Therefore, effective motivational technique, teaching methods, reinforcement and encouraging classroom competition can affect academic performance as well as serve as a tool for teachers to get respect from students. This proposed study aims at assessing the extent to which learner centered teaching is effectively used in the study area.
2.4 Summary of Literature Review and Identification of the Research Gap TC "2.4 Summary of Literature Review and Identification of the Research Gap" \f C \l "1" 
Based on various studies reviewed, it is indicated that most of the researchers show the manifestation of how classroom management influences students’ academic performance and proposed various ways of improving classroom management. However, the extent to which teachers use learner centered teaching (LCT) depends on the nature of training acquired and levels of training. This is something which has not been done in the context of the selected schools in Bukoba District Council.
CHAPTER THREE TC "CHAPTER THREE" \f C \l "1" 
RESEARCH METHODOLOGY TC "RESEARCH METHODOLOGY" \f C \l "1" 
3.1 Introduction TC "3.1 Introduction" \f C \l "1" 
The chapter presents the research methodology used in the study. It presents the research paradigms. Research approaches, research design. Further it presents the population, sample and sampling techniques. The chapter presents the data collection methods such as questionnaire and interviews, the reliability and validity as well as the data collection and ethics.
3.1 Research Paradigm TC "3.1 Research Paradigm" \f C \l "1" 
This research used pragmatic paradigm.The major assumptions of this theory abide to the consequences of actions and situations.  It  is pluralistic, the real-world of practice and centres on problem itself (Creswell, 2003). Abiding to these four assumptions, it mainly hinges on what works best to answer the research questions (Creswell, 2014; Johnson & Onwuegbuzie, 2004). According to pragmatists, the construction of knowledge is grounded on the interactions people make in their real world they live in and work (social oriented actions). This is achieved through induction, deduction and abduction reasoning for the clarity of explanations and understanding of the findings. Thus, the researchers under this paradigm are free to choose the methods that work best to answer the study’s research questions or meet their targets since they are never bound alone by positivism or interpretive worldviews. 
In view of the above discussion, this study chose to employ the pragmatic philosophical stand as the best because of these three reasons: firstly, it emanates in its suggestion that the reality is a social action, that, human knowledge and human actions become inseparable. After all, this means actions and their consequences become fundamental in cognitive development and clarification. Specifically, the researcher’s assumption here is that improved teachers’ competencies to teach reading is related to what teachers know and do with reference to how they were trained in the two projects on reading instruction and supportive means/activities available to teachers in  the school. 
The second reason grounds in pragmatism’s suggestion that truth is what works to provide a better understanding or solutions of the social problems. Thus, the research questions would be answered based on multiple data generated using multiple methods which are questionnaires, interviews and documentary review. 
Thirdly, the study itself is a mixed study. It from  aspect  that, the researcher agrees with other advocates of pragmatic philosophy (Creswell, 2003; Johnson & Onwuegbuzie, 2004) that, the  paradigm  welcomes application of multiple methods, worldviews, assumptions including the analysis and interpretation  of  the  collected  data.
3.2 Research Approach TC "3.2 Research Approach" \f C \l "1" 
This study was guided by mixed method approach where the researcher collected both   qualitative and quantitative information from the field.  
3.3 Research Design TC "3.3 Research Design" \f C \l "1" 
This study used parallel convergent research design. This design allowed the collection and analysis of quantitative data and qualitative data separately and then the two types of data were combined during the interpretation of the findings (Creswell, 2014). 
3.4 Target Population TC "3.4 Target Population" \f C \l "1" 
Kothari (2004) defines population as the total items in the field by which the researcher expects to collect data in relation to the study. The target population constituted the heads of selected schools, teachers who teach in these schools and students in these secondary schools whose total is 334. 
3.4.1 Sample Size TC "3.4.1 Sample Size" \f C \l "1" 
The sample size is the number of representatives in the study (Creswell, 2012). The study's sample size for this study obtained from the selected schools which included 48 teachers', students' sample size of 24 and 6 school heads. The optimal sample size was obtained through the formula proposed by Yamane at a confidence level of 95 percent and a sampling error of 5 percent. The formula is n . Where 'n' is the required sample size, 'N' is the population size, and 'e' is the level of precision or sampling error that is 0.05 (Naing, 2003). Hence, the study used 78 respondents.
3.4.2 Sample and Sampling Procedures TC "3.4.2 Sample and Sampling Procedures" \f C \l "1" 
The study used both probability and non-probability sampling techniques in the selection of the schools, head of schools, teachers and students to participate in this study.  
3.4.3 Sampling of Schools TC "3.4.3 Sampling of Schools" \f C \l "1" 
A sample frame of three public secondary schools in Bukoba District which perform low in national examination and three public secondary schools in Bukoba District which perform high in national examination. Basing on the mentioned criteria, the schools were purposively sampled.
3.4.4 Sampling of Students TC "3.4.4 Sampling of Students" \f C \l "1" 
Simple random sampling procedure was used to obtain students who are studying in these schools to participate in the study.  Student were selected randomly each school gave out the total of  4 students to participate in the study.  
3.4.5 Sampling of Teachers TC "3.4.5 Sampling of Teachers" \f C \l "1" 
In each sampled schools, random sampling technique obtaind 20% of the teachers who participated in the study. Teachers were grouped into two groups according to genders, that is, male and female respondents then simple random sampling procedure followed. This involved  preparing  papers  that  were written ‘ participate’ and  others  written  not  ‘participate’. Those were  written, folded and  then  put  in  a  container  of  which    teachers  were  asked  to  choose one. Those who pick a paper written ‘participate’ were automatically participate in the study. The   researcher  made  sure  that   the  papers  that were  written  ‘participate’ had  been  prepared  to  meet   the  twenty  percent  of the  teachers  required  to  participate  in the  study. 
3.5 Selection of the Heads of the School TC "3.5 Selection of the Heads of the School" \f C \l "1" 
All the heads of schools from the sampled schools automatically participated in this study. They were purposively selected to participate in the study. This is because of the virtue of their positions as internal instructional supervisors of their schools. The heads of the schools were used in this study because they had enough information on the effectiveness of teachers’ classroom management due to their work as curriculum implementation as supervisors.
3. 6 Data Collection methods TC "3. 6 Data Collection methods" \f C \l "1" 
The study employed four (4) data collection instruments which are questionnaire for students, questionnaire for teachers, interview guide for heads of the school and document analysis guide. The researcher used questionnaire for teachers, students, and interview guide for heads of school to collect the information from the respondents on the effectiveness of teachers’ classroom management of students’ performance in National Form Four Examinations. 
3.6.1 Questionnaire for Students TC "3.6.1 Questionnaire for Students" \f C \l "1" 
The questionnaire for students was similar to that of teachers expect it did not cover the demographic parts particularly sex and age. This instrument was used for the particular group of the respondents, as the researcher believes that, they owe the general understanding of teachers’ effectiveness on classroom management, as they are the centre of all the classroom management.
3.6.2 Questionnaire for Teachers TC "3.6.2 Questionnaire for Teachers" \f C \l "1" 
Teachers’ questionnaire were made up of four sections. Section one: demographic information; section two: classroom management practices by teachers; section three: The effect of classroom management practices and students’ performance and section four: Strategies for improving classroom management practices. 
3.6.3 Interview Guide for Head of Schools TC "3.6.3 Interview Guide for Head of Schools" \f C \l "1" 
An interview refers to the conversation between two or more people where one asks questions and the other answers the questions concerning a topic being investigated (Frankel, 2003). The heads of school were guided by interview which focused on the general question on the practices and effects of classroom management in schools and its relationship with students’ academic performance.
3.7 Pilot Testing of Research Instruments TC "3.7 Pilot Testing of Research Instruments" \f C \l "1" 
The instruments was checked and proved that they could be used for collection through a pilot test. Pilot test was conducted in two (2) secondary schools in Bukoba district. From the two schools, twelve (12) students, six (6) teachers and two (2) heads of school were involved in the pilot testing. The schools, teachers and students for pilot testing were sampled under simple random sampling techniques and the sampled schools for pilot study was not included in the actual study. This was done basing on Radhakrishna’s (2007) suggestions, that the use of at least 20 participants is adequate for piloting of instruments. 
3.8 Validity and Reliability TC "3.8 Validity and Reliability" \f C \l "1" 
3.8.1 Validity TC "3.8.1 Validity" \f C \l "1" 
The data's validity was obtained through triangulation by using three tools that was  used in data collection. These includes questionnaire, interview, and documentary review.
3.8.2 Reliability TC "3.8.2 Reliability" \f C \l "1" 
To ensure the reliability of the study, the researcher employed multiple techniques to reduce the subjectivity of the researcher during analysis of the information. The researcher prepared the research instruments that reviewed by the supervisor before the researcher goes to field for data collection. Thereafter, the changes and other inputs that are made or suggested by researcher incorporated by the researcher before data collection. The researcher also conducted a pilot study to test the instruments. After  the  pilot  study, the  instruments  were  edited   to  clear  any likelihood of  ambiguity . 
3.9 Data analysis TC "3.9 Data analysis" \f C \l "1" 
The researcher administered the questionnaire in person to all teachers and students from the school under study. For the interview, the researcher made an appointment with the respondents and then face to face interview. However, for the document analysis guide, the researcher obtained documents such as schemes of work, records of work, lesson plans as well as progress records including Form Four National Examination results for three consecutive years.
3.10 Description of Data Analysis Procedures TC "3.10 Description of Data Analysis Procedures" \f C \l "1" 
Quantitative data which were collected from the field-using questionnaire and were coded, organized into numerical values, and analyzed using descriptive statistics such as frequencies and percentages with the help of SPSS Version 20.
The qualitative data which were obtained from open-ended items, interview guide and document analysis guide, they were summarized in themes, sub themes basing on research questions, and presented in the narrative form and direct quotes as suggested by Patton (2009). 
3.11 Research Ethics TC "3.11 Research Ethics" \f C \l "1" 
Research ethics focus on the application of ethical standards in the planning of the study, data collection and analysis, dissemination and use of results (Mugenda 2011). The researcher understands ethical issues as an important component of research project. By understanding the ethical aspects, the researcher adhered to the research rules, regulations and all steps including asking for permission, explaining the purpose of collecting the information from the participants basing on the study. Likewise, the participants were given freedom to choose to participate or not to the study. Confidentiality was also maintained.
CHAPTER FOUR TC "CHAPTER FOUR" \f C \l "1" 
DATA PRESENTATION AND ANALYSIS TC "DATA PRESENTATION AND ANALYSIS" \f C \l "1" 
4.1 Introduction TC "4.1 Introduction" \f C \l "1" 
The purpose of this chapter is to show the study results that were discovered on the ground; they are organized according to the specific objectives. The chapter is divided into a number of topics, including an introduction, the demographic characteristics, the assessment of classroom management practices by teachers, relationship between classroom management practice and students’ academic performance. Last but not least, the chapter showed the analysis of the strategies to improve classroom management practices in selected secondary schools in Bukoba District Council.
4.2 Background Information TC "4.2 Background Information" \f C \l "1" 
Table 4. 1: Demographic Information of Respondents TC "Table 4. 1: Demographic Information of Respondents" \f T \l "1" 
	
	
	Frequency
	Percent

	Sex of the Respondents
	Male
	49
	68.0

	
	Female
	29
	37.1

	
	Total
	78
	100.0

	Age of the Respondents
	30 years and below
	49
	68.0

	
	31 – 35 years
	20
	25.6

	
	36 – 40 years
	5
	13.9

	
	41 – 45 years
	2
	2.5

	
	Above 45 years
	2
	2.5

	
	Total
	78
	100.0

	Highest professional qualification
	Certificate and below
	49
	68.1

	
	Diploma
	20
	25.6

	
	Bachelor
	6
	7.6

	
	Post graduate Diploma
	3
	3.8

	
	Total
	78
	100.0


4.2.1 Age of the Respondents TC "4.2.1 Age of the Respondents" \f C \l "1" 
The minimum age of the respondents was below 30 years while the maximum age was 45 years and above. Table 4.1 shows that, the majority 49 (69.0%) of the respondents were in the age group of below 30 years, which is a good proportion followed by 20 (25.6%) of the respondents were between 31-35 years of age. In addition to that, 5 (13.9%) of the respondents involved in the study aged 36 -40 years and 2 (2.5%) of the respondents were between 41 - 45years.Last but not least, 2(2.5%) respondents had an age average of above 45 years. 
This implies that, Bukoba District council absorbed larger number of economically active population aged below 45 years providing a matured work labor force for teaching and upbringing the best performance of the students.
4.2.2 Education background of the Respondents TC "4.2.2 Education background of the Respondents" \f C \l "1" 
Table 4.1 on the education background indicates that the secondary school teachers education profile sounds good in terms of the ensuring student academic performance and having sound class room management 49 (68.1%) respondent involved in the study had certificate and below education level. 20 (25.6%) respondents had bachelor and 6(7.6%) were diploma holders. Last but not least, 3(3.8%) respondents had post graduate diploma. The profile on the education speaks that many of these teachers can translate the classroom management techniques and ensures they bring forth the best performance of the students as far as academic performance is concern.  
4.2.3 Gender TC "4.2.3 Gender" \f C \l "1" 
The gender data in Table 4.1 reflects various difficulties, such as equality in employment policy, where the number of sexes is about equal but not exactly fifty-fifty.
4.2 Classroom management practices by teachers in Bukoba District council   

      secondary schools. TC "4.2 Classroom management practices by teachers in Bukoba District council" \f C \l "1" 
4.2.1 The use of stipulated school rules and regulations TC "4.2.1 The use of stipulated school rules and regulations" \f C \l "1" 
In regards to whether teachers were using stipulated school rules and regulations, the study showed that, 39 (54.2%) respondents strongly agreed, 19 (26.4%) simply agreed. On the other hand, 12 (16.7%) of the respondents were undecided while a few 2(2.8%) disagreed. See table 4.2. This indicates that, more than 80% of the teachers agreed that they were using stipulated school rules and regulation.
In an interview with one head of the school (private) on the school rules and regulation, it was clear that, well stipulated school and regulation would not only improve class room management but would also result to better performance.  The head of the school had this to say
“Once the school rules are clearly set, stipulated and observed, it is an obvious case, that both a teacher and a student would comply to them. The compliance would raise discipline amongst them and hence create good teaching and learning environment which would positively influence the performance of the learners”
4.2.2. Creation of positive and friendly environment for teaching TC "4.2.2. Creation of positive and friendly environment for teaching" \f C \l "1" 
On whether teachers were creating positive and friendly enivroment for teaching, the study showed the following result; 29 (40.3%) respondent simply agreed and 23 (31.9%) were undecided. However, 13(18.1%) strongly agreed with the above statement while 7(9.7%) simply disagreed. See table 4.2. These result indicates that, majority of the respondents (59%) agreed that teachers create positive and friendly environment for teaching. 
In an interview conducted involving one head of school, clearly suggested that, the better the learning environment the smooth the class and easy management. The head of the school had this to say;
“Imagine putting a total number of 60 students in a class with carrying capacity of 25, the congestion would make it difficult for the teacher to move from one table to another. It would also be difficult for the teacher to administer let along control the noise makers”.
Another had of the school, had this to contribute on the same theme;
“Once students are given space, they become manageable, but also a teacher would also be able to monitor their involvement in a class, noticing individual weakness and easy to spot the best, and eventually the delivery of the content would be smooth and improve the performance of the student”
4.2.3 Giving feedback to students TC "4.2.3 Giving feedback to students" \f C \l "1" 
In regards to whether teachers give feedback to students, the findings in Table 4.2 shows that,  33 (45.%) of the respondents simply agreed with the above statement and 20 (27.8%) strongly agreed. On the other hand, 13 (18.1%) of the respondents were undecided whether teachers give feedback to students while 6 (8.3%) disagreed with the statement. The findings of the study showed that majority of the respondents involved in the study agreed that teachers give feedback to students. 
4.2.4 Correctly administerIng  punishment in the classroom TC "4.2.4 Correctly administerIng  punishment in the classroom" \f C \l "1" 
The study results in table 4.1 in regards to teachers correctly administer punishment in the classroom showed the following. 31 (43.1%) of the respondents simply agreed with the statement that teachers correctly administer punishment in the classroom and 31(43.1%) strongly agreed. On the other hand, 8 (11.1%) respondents were having undecisive opinions and 2 (2.8%) respondents disagreed. See table 4.2. The findings of the study showed that more than 80% of the respondents agreed with the above statement that teachers correctly administer punishment in the classroom.
4.2.5 Application of collaborative instructional methods when teaching in the  

     classroom TC "4.2.5 Application of collaborative instructional methods when teaching in the" \f C \l "1" 
The findings of the study in regards to whether teachers apply collaborative instructional methods when teaching in the classroom showed the following results, 34 (47.2%) respondents simply agreed with the statement above and 15 (20.8%) strongly agreed. On the other hands table 4.2 showed that, 16 (22.2%) respondents were undecided while a few 7 (9.7%) disagreed with the above statement. The findings of the study indicates that, more than 60% of the respondents are of the view that, teachers apply collaborative instructional methods  when  teaching  in the classroom.
4.2.6 Maximum cooperation between teachers and students TC "4.2.6 Maximum cooperation between teachers and students" \f C \l "1" 
In regards to whether there is maximum cooperation between teachers and students, table 4.2 shows the following results 46 (63.9%) of the respondents simply agreed with the above statement and 14 (19.4%) of them strongly agreed. On the other hand, a handful of 12 (6.7%) respondents involved in the study were of no decision and non would disagreed. The study result suggests that, majority of the respondent involved in the study agreed with the statement that there is maximum cooperation between teachers and students.
4.2.7  Use of various ways to keep effective learning in the classroom,  

           participation. TC "4.2.7  Use of various ways to keep effective learning in the classroom," \f C \l "1" 
The respondents were asked to respond to the research question whether teachersuse various ways to keep effective learning in the classroom, participation. Table 4.2 shows the following results 30 (41.7%) of the respondents strongly agreed that, teachers use various ways to keep effective learning in the classroom, participation and 28 (38.9%) of them simply agreed. On the other hands, 14 (19.4%) of the respondents were undecided and 0 (00.0%) disagreed. These results indicates that, more than 80% of the respondents involved in the study perceived that, there is the  use various ways to keep effective learning in the classroom, participation
4.2.8 Teachers use time effectively when they teach. TC "4.2.8 Teachers use time effectively when they teach." \f C \l "1" 
The respondents were asked to give their opinions on whether teachers use time effectively when they teach.  The responses were as follows, 38 (52.8%) respondents simply agreed and 24 (33.3%) strongly agreed. On the other hand, 10 (13.9%) respondents involved in the study were of neutral decision and 0 (0.00%) disagreed. See table 4.2.The findings of the study showed that, majority of the respondent involved in the study agreed with the statement that, teachers use time effectively when they teach.
In an interview conducted by the fourth head of the school in regards to how time is effectively utilised. The head of the school had this to say;
“I would be honest with you, I think time management is a very strong tool being that decide our performance. Teachers knows how strict we are in time management, they have all being programmed on when to enter when to leave the class”. 
The head of another school was asked a similar question and he had this to say;
“Having known the importance of time keeping, our students reports to the administration incase a teacher comes late to class. But they would air out their complain when a teacher leaves the class early before time. To put more emphasis, its within the school policy that everyone has a watch to remind them of their times”
Table 4.2: Classroom management practices by teachers in Bukoba District  

                  council secondary schools. TC "Table 4.2: Classroom management practices by teachers in Bukoba District" \f T \l "1" 
	Statements
	Strongly agreed
	Agreed
	Undecided
	Disagreed

	Teachers use stipulated school rules and regulations
	39 (54.2%)
	19 (26.4%)
	12 (16.7%)
	2 
(2.8%)

	Teachers create positive and friendly environment for teaching 
	13 (18.1%)
	29 (40.3%)
	23 (31.9%)
	7 
(9.7%)

	Teachers give feedback to students
	20 (27.8%)
	33 (45.8%)
	13 (18.1%)
	6 
(8.3%)

	Teachers correctly administer  punishment in the classroom 
	31 (43.1%)
	31 (43.1%)
	8 
(11.1%)
	2 
(2.8%)

	Teachers apply collaborative instructional methods  when  teaching  in the classroom
	15 (20.8%)
	34 (47.2%)
	16 (22.2%)
	7
 (9.7%)

	 There  is maximum cooperation between teachers and students
	14 (19.4%)
	46 (63.9%)
	12 (16.7%)
	0 
(00%)

	Teachers use various ways to keep effective learning in the classroom, participation 
	30 (41.7%)
	28 (38.9%)
	14 (19.4%)
	0 
(00%)

	Teachers use time effectively when they teach.  
	24 (33.3%)
	38 (52.8%)
	10 (13.9%)
	0 
(00%)


Source: Field Data (2023)
4.3 The relationship between classroom management practice and students’  

       academic performance TC "4.3 The relationship between classroom management practice and students’" \f C \l "1" 
The existing relationship between classroom management practice and student academic performance was found from the regression analysis techniques. From this technique, correlation matrix, multicollinearitytest, a model summary was developed, analysis of the variance was run and coefficient table was established to see the significance of the variables.
4.3.1 Correlation Matrix TC "4.3.1 Correlation Matrix" \f C \l "1" 
In the multiple linear regression model, the correlation analysis is carried out to examine the multicollinearity among the independent variables. Table 4.3 shows the correlation matrix for the variables. This is because it's possible for a multicollinearity problem to result in inaccurate regression findings.
Table 4.3 Correlation Matrix TC "Table 4.3 Correlation Matrix" \f T \l "1" 
	Correlations

	
	
	Improved academic performance
	Class room management practice

	Pearson Correlation
	Improved academic performance
	1.000
	.631

	
	Class room management practice
	.631
	1.000

	Sig. (1-tailed)
	Improved academic performance
	.
	.000

	
	Class room management practice
	.000
	.

	N
	Improved academic performance
	72
	72

	
	Class room management practice
	72
	72


Source: Field Data (2023)
4.3.2 Multicollinearity Test TC "4.3.2 Multicollinearity Test" \f C \l "1" 
The researcher further performed a multicollinearity test to see whether there was multicollinearity among the predictor's variables using the correlation coefficient table (4.4) above, which displays the predictors variable. This is due to multicollinearity, which happens when the model's predictors are connected with one another. Although severe multicollinearity can raise the variance of the coefficient of estimates and make them sensitive to small changes, moderate multicollinearity is not regarded as an issue. If this occurs, the outcomes are seen as unpredictable and challenging to interpret.
The variance inflation factors were used in the study to examine multicollinearity. Multicollinearity is indicated by the VIF (Variance Inflation Factor). Since greater levels are believed to negatively affect the results of the regression analysis, low levels of VIF are preferred (Ayeko and Wamalwa, 2015).
VIF demonstrates the level of multicollinearity-related inflation in the beta weight-related standard errors. When the VIF is greater than 10, it indicates that there is a multicollinearity issue. Montgomery (2001) asserts that values below 0.2 indicate a likely issue whereas values between 10 and beyond show the presence of multicollinearity.
Table 4.4 Collinearity Statistics TC "Table 4.4 Collinearity Statistics" \f T \l "1" 
	Coefficientsa

	Model
	Collinearity Statistics

	
	Tolerance
	VIF

	1
	Class room management practice
	1.000
	1.000

	a. Dependent Variable: Improved academic performance


Source: Field Data (2023)
According to the findings in Table 4.4, class room management practice had a VIF value of 1.000 and a tolerance value of 1.000.These results show that none of the theseindependent variables were multicollinear. It was evident that VIF was within the permitted range (not less than 0.2 nor greater than 5). In order to demonstrate the relationship between the research variables, it is consequently stated that these variables do not influence one another. This justifies the use of a multiple regression analysis.
4.3.3 Regression Analysis TC "4.3.3 Regression Analysis" \f C \l "1" 
The following section presents the results from regression analysis, which consists of model summary, ANOVA table, and coefficients table.
4.3.3.1 Model Summary TC "4.3.3.1 Model Summary" \f C \l "1" 
The goal of the study's model summary is to demonstrate the regression model's goodness of fit. The results are reported in table 4.5
Table 4.5 Model Summary TC "Table 4.5 Model Summary" \f T \l "1" 
	Model Summary

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.631a
	.399
	.390
	.80618

	a. Predictors: (Constant), Class room management practice


Source; Field Data (2023)
The outcomes show that the regression model's standard error is 80.6percent, which indicates that the average distance between the data points and the fitted line is roughly 80.6 percent. This demonstrates that the regression model accurately predicts 19.4 % of the variation in performance, with the remaining 19.4 % being explained by variables that are currently excluded from the regression model. After accounting for errors (adjusted R square), the model accounts for 39.0% of improved student academic performance. The main aim of the Analysis of variance (ANOVA) was to examine variations between variables and see their significances.
Table 4.6 ANOVA TC "Table 4.6 ANOVA" \f T \l "1" 
	ANOVAb

	Model
	Sum of Squares
	Df
	Mean Square
	F
	Sig.

	1
	Regression
	30.158
	1
	30.158
	46.403
	.000a

	
	Residual
	45.494
	70
	.650
	
	

	
	Total
	75.653
	71
	
	
	

	a. Predictors: (Constant), Class room management practice
	
	

	b. Dependent Variable: Improved academic performance
	
	


Source; Field Data (2023)
The ANOVA table above shows that, the variables significance is .000, and the results show that the model is best fit for the analysis of the variables. 
4.3.3.2 Regression Coefficients TC "4.3.3.2 Regression Coefficients" \f C \l "1" 
Table 4.7 shows the coefficients results of the analysis. The coefficients are intended to demonstrate whether the outcomes are favorable or unfavorable. Additionally, the coefficients demonstrate how much a change in one of the independent variables might impact the dependent variable.
Table 4.7 Coefficients TC "Table 4.7 Coefficients" \f T \l "1" 
	Coefficients

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	4.060
	.273
	
	14.895
	.000

	
	Class room management practice
	.987
	.145
	.631
	6.812
	.000

	a. Dependent Variable: Improved academic performance
	
	
	


Source; Field Data (2023)
a. Dependent Variable: Improved academic performance. The regression result in Table 4.7 clearly shows that there is a positive and significant relationship between Class room management practice and enhancing iimproved academic performance at Bukoba District council secondary schools. The coefficient of Class room management practiceis .987. Its P-value test is .000. This means that, cclassroom management practice has positive and significant relationship to improved academic performance
4.4   Strategies to improve classroom management practices in selected  

        secondary schools in Bukoba District Council. TC "4.4   Strategies to improve classroom management practices in selected" \f C \l "1" 
4.4.1 Involving parents TC "4.4.1 Involving parents" \f C \l "1" 
In table 4.8 below, is shown that, majority of the respondents 46 (63.9%) who were involved in the study said the secondary schools are often involving parents and 16 (22.2%) respondents said the parents are involved rarely. On the other hand, 9 (12.5%) respondents said parents are involved always and only 1(1.4%) of the respondents said, the parents are never involved. The study results shows that majority of the respondents involved in the study considers strategies to improve class room management practice include involving of the parents. 
4.4.2 Assigned responsibility to students TC "4.4.2 Assigned responsibility to students" \f C \l "1" 
The respondents were also asked to give their opinion on how frequent assignment of responsibility to student help in improvement of the classroom management. The results in table 4.8 below indicates that, 33(45.8%) of the respondent said always and 31(43.1%) of them said often. On the other hand 7(9.7%) respondents argued that, assignment of the responsibility to students to improve class room management is rarely being done while 1(1.4%) respondent said it has never been done. The result indicates that most of the respondents involved in the study are of the view that, assignment of responsibilities to study as a strategy to improve classroom management is always being done.
4.4.3 Reward and encouragement to students and teachers TC "4.4.3 Reward and encouragement to students and teachers" \f C \l "1" 
Corporal punishment to students as a strategy to improve classroom management was often done by teachers. This is shown in table 4.8 below whereby, 32 (44.4%) respondents involved in the study said it is being done often and 23 (31.4%) respondents said it is done always. Either, 12(16.7%) respondents involved in the study were of the view that, corporal punishment to student as a strategy to improve classroom management is rarely being done. Last but not least, 5(6.9%) of the respondents said the strategy is never being used.
4.4.4 Corporal punishment to students TC "4.4.4 Corporal punishment to students" \f C \l "1" 
The researcher was interested in finding out whether teachers were using corporal punishment to student as the way of improving proper class management. The findings of the study in table 4.8 shows that, 32(44.4%) respondents said the corporal punishment to students is oftenly used, and 23(31.4%) said it is being used always. On the other hand, 12( 16.7%) respondents said the technique is rarely used and last but not least, 5(6.9%) said it has never been used. The findings of the study shows that majority of the respondents (75%) and above considers that corporal punishment to students is used in often.
4.4.5 Rewards and punishment to students TC "4.4.5 Rewards and punishment to students" \f C \l "1" 
The respondents were asked to give their opinions as to whether rewards and punishment to students are being used to improve class room management and improve performance. The finding of the study showed the following, 33 (45.8%) respondents said it is being used often and 34 (47.2%) suggested that, it is being used always. Furthermore, 3(4.2%) respondents involved in the study said they have never experienced rewards and punishment strategies being used against student. Last  but not least, 2(2.8%) respondents said it is rarely being used. The results in table 4.8 shows that majority of the respondent perceives that, the school management uses rewards and punishment to student softenly.
4.4.6 Oral or written warning to students and teachers TC "4.4.6 Oral or written warning to students and teachers" \f C \l "1" 
On the side of the oral or written warning to student and teachers strategy, the results in table 4.8 showed that, 37 (51.4%) respondents argued that, the strategy is being put in practice often and 22 (30.6%) respondents said the strategy is always being used. Furthermore, 9 (12.5%) respondents involved in the study said the strategy is rarely being used while 4(5.6%) of them said that the strategy has never being used before. The result in table 4.8 indicates that, majority of the respondents argued that the oral or written warning to students and teachers strategy to reinforce classroom management is being used often.
4.4.7 Workshop and training to improve teaching and learning TC "4.4.7 Workshop and training to improve teaching and learning" \f C \l "1" 
The findings in table 4.8 shows that, 21(29.2%) respondents said that workshop and training to improve teaching and learning as a class room management practice is oftenly used. 30 (41.7%) respondents said the strategy is rarely being used. On the other hand, 8 (11.1%) respondents involved in the study said workshop and training to improve teaching and learning strategy is always used. Last but not least,  13(18.1%) respondents said the strategy has never been used. The result in table 4.8 showed that, majority of the respondent perceive that, workshop and training to improve teaching and learning is rarely used.
4.4.8 Teachers observe professional code of conduct TC "4.4.8 Teachers observe professional code of conduct" \f C \l "1" 
The results shows that, majority of the respondents perceive that teachers are observing professional code of conduct. This signifies that, Teachers uphold human dignity and promote equality and emotional and cognitive development. In their professional practice, teachers demonstrate respect for spiritual and cultural values, diversity, social justice, freedom, democracy and the environment this would definite have an impact on child academic performance.
The finding is supported by the study of Banda (2019) who affirms that, a teacher is the mirror to his/her students in the school system. Thus, his/her attitude or behaviour has an effect on the students under his/her care. He/she is conceived as a reflective practitioner, that is someone who enters the profession with a certain knowledge base, and who acquires new knowledge and experience based on the prior knowledge. This also means that a teacher must update his/her knowledge continuously because ‘input’ also means ‘output’. It is just like garbage in and garbage out. One’s impact as a teacher is a function of the worth of the knowledge that he has acquired, as no teacher can give what he does not have.
Table 4.8: Strategies to Improve Classroom Management Practices TC "Table 4.8: Strategies to Improve Classroom Management Practices" \f T \l "1" 
	Statements
	Always
	Often
	Rarely
	Never

	Involving parents
	9 
12.5%)
	46
(63.9%)
	16 (22.2%)
	1 
(1.4%)

	Assigned responsibility to students
	33
(45.8%)
	31
(43.1%)
	7 (9.7%)
	1 
(1.4%)

	Reward and encouragement to students and teachers
	27 
(37%)
	36 (49.3%)
	6 (8.2%)
	3 
(4.1%)

	Corporal punishment to students
	23 
(31.4%)
	32 (44.4%)
	12 (16.7%)
	5
 (6.9%)

	Rewards and punishment to students
	34
 (47.2%)
	33 (45.8%)
	2 (2.8%)
	3 
(4.2%)

	Oral or written warning to students and teachers
	22
 (30.6%)
	37 (51.4%)
	9 (12.5%)
	4
(5.6%)

	Workshop and training to improve teaching and learning 
	13 
(18.1%)
	30 (41.7%)
	21 (29.2%)
	8 (11.1%)

	Teachers observe professional code of conduct
	14 
(19.4%)
	25 (34.7%)
	13 (18.1%)
	20 (27.8%)


Source: Field Data (2023)
CHAPTER FIVE
DISCUSSION OF FINDINGS
5.1. Introduction
The chapter presents the discussion of findings using the guidance of three  objectives: Classroom management practices by teachers in secondary schools, the relationship between classroom management practice and students’ academic performance in the secondary schools. The strategies to improve classroom management practices in selected secondary schools.
5.2. Classroom Management Practices by Teachers in Bukoba District Council  

      Secondary Schools. TC "5.2. Classroom Management Practices by Teachers in Bukoba District Council" \f C \l "1" 
5.2.1 The use of stipulated school rules and regulations TC "5.2.1 The use of stipulated school rules and regulations" \f C \l "1" 
In regards to whether teachers were using stipulated school rules and regulations, the study showed that, 80.6% respondents agreed. These results signifies that, school rules and regulation was considered by majority as the best classroom management practices which could help improve the learning and teaching of both learners and teachers.  The findings also imply that, learners and teachers performance can be influenced by the school rules and regulations. This would lead to increase in the learners performance. More importantly, the well stipulated school rules and regulation includes learners understanding and embracing. The study findings are supported by the study of Adams (2019) who argued that, students were not adequately involved in the formulation of school rules and regulations though they were highly involved in the implementation of the same. The findings further revealed that students were positive about school rules and regulations. They were willing to embrace them and seemed to recognize their intrinsic value in day to day life and discipline enhancement.
5.2.2. Creation of positive and friendly environment for teaching TC "5.2.2. Creation of positive and friendly environment for teaching" \f C \l "1" 
In regards to creation of positive and friendly environment for teaching, the findings of the study showed that, majority of the respondents 58% were of the view that creation of positive and friendly environment for teaching improve learners performance.. These result that signifies that teachers create positive and friendly environment for teaching and thus could be the reasons behind their performance. The positive environment would facilitate smooth delivery from the teacher but also, would enable good concentration in student grasping of knowledge. A positive classroom environment is one in which students feel comfortable sharing their thoughts, taking risks, asking questions and confronting challenges in their learning
The findings above are supported by the study of  Adeyemo (2020) classroom environment is one of the most important factors that affect student learning. An ideal learning classroom is when students view their classrooms as positive and supportive. It is a space where they feel safe and secure. Another scholar Agarib  (2021) is in line with the above result, arguing a positive nurturing environment is an indispensable part of learning. It is in a positive environment that a student feels comfortable; a place where  healthy relationships with peers and teachers flourish. In a positive environment, the process of learning becomes something that students easily adapt to and look forward to. 
5.2.3 Giving feedback to students TC "5.2.3 Giving feedback to students" \f C \l "1" 
The findings of the study showed that, more than 72% of the respondents considered that giving feedback to student is a good classroom management practice. This signifies that, student would observe classroom manners in scenario that, when given assignment they get the feedback on time. Once student get the feedback on time the level of attentiveness increases the next time the assignment is awarded. However, this works properly when motivation and punishment is incorporated. A study by Aggrawal (2018) showed that, effective and timely feedback is a critical component of a successful performance management program and should be used in conjunction with setting performance goals. If effective feedback is given to students on their progress towards their goals, student’s performance will improve.
5.2.4 Correctly administering punishment in the classroom TC "5.2.4 Correctly administering punishment in the classroom" \f C \l "1" 
The findings on whether correctly administering punishment in the classroom is the good strategy for class room management showed that, majority (54.1%) of respondents considers that teachers correctly administer punishment in the classroom is  the best strategy to manage the class room. The findings suggest that, when the punishment is given to a student in a correct manner, the learners would consider it as positive reinforcement. It also implies that, there are ways unto which the punishments are being administered. There are both good ways and bad ways. The result above however, considers punishment as a positive motive. The study by Aggrawal (2019) is of the view that, while the word punishment has a negative connotation, the intention behind the word stems from a positive place. In this lesson we will learn about the role of punishment in the classroom and how it's used as a form of classroom management.
5.2.5 Application of collaborative instructional methods when teaching  in the  

       classroom TC "5.2.5 Application of collaborative instructional methods when teaching  in the" \f C \l "1" 
The findings of the study in regards to whether teachers apply collaborative instructional methods when teaching in the classroom showed that more than 60% of the respondents are of the view that, teachers apply collaborative instructional methods  when  teaching  in the classroom. The findings signify that, the unsatisfactory academic performance of students in secondary schools can be related on the quality of teachers. This implies that, in whenever a teacher maintains a good connection with the student, he or she has the chance of getting immediate feedback from them. The teacher can therefore, consider to rectify or improve on certain matters. The study findings are supported by the study of Alston (2020) who argues that, collaboration among teachers can account for an improvement in students learning. Therefore, school authorities should restructure the school hours to cater for teacher collaboration activities. Also, workshops should be organised for teachers on the importance of teacher collaboration as a means of professional development.
5.2.6 Maximum cooperation between teachers and students TC "5.2.6 Maximum cooperation between teachers and students" \f C \l "1" 
The study findings on maximum cooperation between teachers and students, showed that, majority of the respondent involved in the study agreed that there is maximum cooperation between teachers and students. The study signifies that, Collaboration among teachers is a force that positively influences the learners. It also suggest that, increase in the collaborative activities in the classroom would bring an immense hope for schools and the improvement of teaching. The findings are supported by the study of Byarugaba (2021) who suggested that, positive effects for teachers were found in improved self-efficacy increased teaching effectiveness and improvement of instructional quality. His study further showed that, these positive effects will improve their quality as professionals and suggests that, teachers quality alone accounts for 30% of the variance in student performance. The communities that will be formed by working collaboratively will enhance teacher effectiveness and expertise. The findings are in line with the study of Bratton (2019) the results from a full structural equation model suggest that a small positive effect can be seen, only when teachers specifically discuss student achievement. 
5.2.7 Use of various ways to keep effective learning in the classroom,  

        participation. TC "5.2.7 Use of various ways to keep effective learning in the classroom," \f C \l "1" 
In regards to use of various ways to keep effective learning in the classroom participation. These results indicates that, more than 80% of the respondents involved in the study perceived that, there is the  use various ways to keep effective learning in the classroom participation. The findings suggest that teachers put efforts in ensuring that, students participate well in class room activities. However, this also implies that class room participation between teachers and students and amongst students; themselves have an impact on their performance. Students may not yet have the skills required to participate effectively. According to Canter (2020) a discussion about characteristics of effective participation can reveal undeveloped areas in your students: ask them how they have participated in previous courses, and whether they could use some assistance. Another study by Carr (2020) support the above study by showing the various ways on how learners can improve their participation. According to Carr (2020) ways such as start with the classroom, set expectations, learn and use students' names, share responsibility for participation, use a variety of teaching methods, prepare and organize, consider if/how participation is graded and use cues.
5.2.8 Teachers use time effectively when they teach TC "5.2.8 Teachers use time effectively when they teach" \f C \l "1" 
The findings in regards to the effective use of time showed that, 85% of the respondent involved in the study agreed with the statement that, teacher’s uses time effectively when they teach. The effectiveness of time would have a vigorous impact to both learners and student. Students’ being in class in time, teachers being in class in time all contributes to effective learning. Effective time management is associated with greater academic performance and lower levels of anxiety in students; however many students find it hard to find a balance between their studies and their day-to-day lives (Charlton, 2019)
5.3. The relationship between classroom management practice and students’  

       academic performance TC "5.3. The relationship between classroom management practice and students’" \f C \l "1" 
The study result in regards to relationship between classroom management practice and students’ academic performance showed that, there is significant and positive relationship between the two variables. It was see that, the coefficient of class room management stood at 0.987 and the P value was found to be 0.000. The results signified that, the relationship between the variables is positive, strong and significant. It also implied that, a unit increase in class room management practices would result to student performance by 0.987. 
The study results are in line with the study of Chase (2021) the study found a positive relationship between classroom management & students' achievements. It was also found that Teaching Learning Process and students' achievements were a positive relationship. It was confirmed that Classroom Rules play a positive role in the achievement level of the students.
The findings are in line with the study of Chase (2020) it is evident that teachers who organize and manage classroom properly will assist students’ learning. The study also showed that, a good relationship between teacher’s practices and learner’s achievement was found as a vital and basic element for the school high academic scores. It was recommended that secondary school teachers must be trained in classroom management strategies to increase their capacities which may lead to ensure students’ learning.
5.4 The strategies to improve classroom management practices in selected secondary schools in Bukoba District Council school TC "5.4 The strategies to improve classroom management practices in selected secondary schools in Bukoba District Council school" \f C \l "1" 
5.4.1 Involving parents TC "5.4.1 Involving parents" \f C \l "1" 
The study results shows that majority (63%) of the respondents involved in the study considers strategies to improve class room management practice include involving of the parents. The study result signifies that, not all the school involves parent in matters involving their student. In other words, the involvement is not in a regular basis thus would have a minimal effect on the improvement of the classroom management and thus would affect student performance. The study result are supported by the study of Clifford (2019) who argued that, involving parents help support you by teaching at home, backing up your fair discipline measures, making sure homework and projects are done, and by helping in the classroom. Stay in contact with those who show an interest, and attempt to make contact with those who seem.
5.4.2 Assigned responsibility to students TC "5.4.2 Assigned responsibility to students" \f C \l "1" 
The result on whether assigning responsibilities to students would be a good strategy to improve performance. The findings showed that, more than 90% respondents involved in the study were of the view that assigning responsibilities to student would help improve class room management and eventually the performance. The results signify that, teachers know the importance of having student at the centre of the activities related to performance. The results also signify that, Student responsibility in the classroom would show how he or she engages and participate in class. Teachers must create a learning environment that allows students to be actively engaged and productive. This can be achieved by providing opportunities for student participation, setting clear expectations, and providing feedback
The results are supported by the study of Cotton (2020) who is of the view that, cclassroom management is an important issue for educators. He found out that, it was important for students to be taught specific strategies for improving listening and selective attention.
5.4.3 Reward and encouragement to students and teachers TC "5.4.3 Reward and encouragement to students and teachers" \f C \l "1" 
Corporal punishment to students as a strategy to improve classroom management was often done by teachers. The findings results showed that majority of the respondents considers that, students need to be awarded in case they perform well in the class. The findings of the study also signifies that, the more a student is applauded the more confident and obedient to the teacher. In this case a teacher would easily manage the class, if the students are aware of the rewards. The study result is supported by the study of Creswell (2019) who was of the view that, teenagers likes showing off, a teacher might need to consider that part of their psychology. The study further showed that, the more a teacher appraises the good performing student the more the student desires to perform better. The study showed that of the remaining student, would try obeying and paying attention so that they can get the same reward.
5.4.4 Corporal punishment to students TC "5.4.4 Corporal punishment to students" \f C \l "1" 
On the side of the corporal punishment as the strategy to improve class management, the study findings showed that, (75%) respondents considers that corporal punishment to students is used in often. The response rate suggest that, corporal punishment is of vital importance in class room mananagement. The management of the classroom requires both carrot and stick. When a student is behaving well then he or she need to be rewarded but in case a student misbehave a punishment is also important. This would create environment for other to observe silence as a result this would increase their performance in the class. The findings of the study are supported by the study of Docking (2021) who argued that corporal punishment was rewarded to students with poor academic performance and to students with disrespect to teachers and fellow students. It is concluded that corporal punishment is vital in secondary schools because it inculcated students’ discipline.
5.4.5 Rewards and punishment to students TC "5.4.5 Rewards and punishment to students" \f C \l "1" 
The results on rewards and punishment to student showed that, more than 92% of the respondent perceives that, the school management uses rewards and punishment to studentsoftenly. The results signifies that, the teachers involves both carrot and stick strategy to motivate the learner. Incase of any discipline cases, the learners would be punished and incase of any good deed they would rewarded. Rewards and punishment have impact to all categories of the students, which include, slow learners and fast learner. These results are in line with the findings of Jeruto (2021) who argued that, there is a significant relationship between reward and academic performance of students, that a significant relationship exists between punishment and academic performance of students in secondary schools. Also, it was revealed that there is significant gender difference in the academic performance of students in secondary schools.
54.6 Oral or written warning to students and teachers TC "54.6 Oral or written warning to students and teachers" \f C \l "1" 
The study result shows that, more than 80% of the respondents in the study consider that both oral and written warning to students and teachers strategy to reinforce classroom management is being used often. This signifies that, teachers observe codes of conduct. It also signifies that, teachers are being parent and good councillors. They are not only relying on the punishment which impose pain towards learner, but also they build in students mind. These results are further supported by Simatwa (2022) who argued that, warnings are one of the basic methods for giving advice to students, yet there is a dearth of guidance and considerable variation and inconsistency in their content and application. There is an increasing tendency for students to challenge adverse decisions. To respond to such challenges, education providers need to be able to show that they have acted reasonably, including providing the student with appropriate warnings.
5.4.7 Workshop and training to improve teaching and learning TC "5.4.7 Workshop and training to improve teaching and learning" \f C \l "1" 
The results on workshop and training showed that, majority of the respondent perceive that, workshop and training to improve teaching and learning however the strategy is rarely used. The results signify that, most schools do not give priorities to the training and workshop. It also implies that, the dormant the teachers are the more likely the lower the performance. The results also signifies that, the is policy framework  in place that would push the government schools and the private schools in taking their teachers for further training to bolster their teaching methodology.
5.4.8 Teachers observe professional code of conduct TC "5.4.8 Teachers observe professional code of conduct" \f C \l "1" 
The findings shows that 53% respondents said, teachers observe codes of conduct. The finding signifies that, codes of conduct is not being given its weight when considering class management. The findings shows clear that, there are some place or rather schools where code of conduct is not being observed to a hundred percent. Hence this would definitely affect class room management practice and eventually the learners performance. It is important that what goes on within the walls of the classroom is a true reflection of what teaching is and should be. However, certain teachers’ behavior and conduct, may directly impact on the academic performance of the learners.
The study was supported by Tait (2019) who emphasized that there are certain ways by which teachers’ conduct, styles and attitudes impact negatively on the academic performance of the students. Some examples include their dressing, quality/qualification, communication, and teaching style, guidance, effect of their instructional resources, discipline, and motivation. 
CHAPTER SIX TC "CHAPTER SIX" \f C \l "1" 
SUMMARY, CONCLUSSION AND RECOMMENDATIONS TC "SUMMARY, CONCLUSSION AND RECOMMENDATIONS" \f C \l "1" 
6.1 . Introduction TC "6.1 . Introduction" \f C \l "1" 
The chapter presents the summary of the study findings, the conclusion, implications of the findings and recommendation for action and area for further study.
6.2. Summary of the Main Findings TC "6.2. Summary of the Main Findings" \f C \l "1" 
The study focused on the Teachers ‘classroom management on students’ academic performance in national examinations in public secondary schools in Tanzania. The study was guided by three objectives: Classroom management practices by teachers. The relationship between classroom management practice and students’ academic performance in the selected secondary schools. Strategies to improve classroom management practices in selected secondary schools in Bukoba District Council.
The study used parallel convergent research design. The data collection methods used were questionnaire and interviews. The sample involved 78 respondents where by all 72 were involved in the questionnaire and 6 in the interviews. 
The first research question inquired what are the classroom management practices by teachers in the selected schools in Bukoba District council?The findings showed that the mostly commonly used class room management practices includes, the use of stipulated school rules and regulations, creation of positive and friendly environment for teaching, giving feedback to students, correctly administer  punishment in the classroom, apply collaborative instructional methods  when  teaching  in the classroom. Other class room management practices includes, Teachers correctly administer punishment in the classroom, application of collaborative instructional methods  when  teaching  in the classroom, maximum cooperation between teachers and students and use of various ways to keep effective learning in the classroom, participation. Last but not least, effective use of time when teaching. The classroom management practices all together have managed to improve the performance of the learners academically especially in the schools where they were being put in practice.
The second research question inquired on what is the relationship between classroom management practices on students’ academic performance in the selected schools in Bukoba District Council? The result on this question was that, there is a strong and positive relationship between classroom management practices and academic performance of the students. Thus a unit increase in classroom management would positively and significantly influence student performance. 
The third research question inquired on the strategies to improve the classroom management practices in the selected schools in the Bukoba District Council. A number of the strategies being applied to improve classroom management and improve performance in manner of ranks were as follows. Rewards and punishment to students (92%), assigning responsibility to students (88%), reward and encouragement to students and teachers (86%). In addition,  Oral or written warning to students and teachers (81%), Corporal punishment to students (75%) and Involving parents (75%) whereby workshop and training to improve teaching and learning (59%) and Teachers observe professional code of conduct (53%).
6.3. Implications of the findings TC "6.3. Implications of the findings" \f C \l "1" 
Class room management are essential in ensuring orders and smoothens the teaching and learning process. The proper class room management would not only ensure good learning and teaching process, but would contribute immensely on the learners performance of the school. Class room manage however, need to observe the environment and nature of the student. School with good class room management are related with the good performance unlike the school which do not observe classroom management. 
The relationship between classroom management practice and students’ academic performance essentially is supposed to be positive and strong. From the study findings, the relationship of these two variables was observed to be positive and strong. The implication out of it is that, the government and respective school should consider put more efforts on improving class room management. Bearing in mind that, the poor classroom management would have a detrimental side effect. Thus, an increase in the proper classroom management would result to higher and better performance. Negligence of the class room management would lead to decrease in the school student performance.
Strategies to improve class room management, regardless of their rank, they all have importance and significant contribution in school academic performance. The schools should opt to apply any of the classroom management practice bearing in mind, each practice would contribute to best performance significantly. However, the combination of all the practice would see the school performance rising.
6.4. Conclusion TC "6.4. Conclusion" \f C \l "1" 
In regards with the study and findings established above the study concludes that the academic performance of the learners at Bukoba District Council is affected with the classroom management practices. Thus the school that observe the class room management practices well are likely performing better compared to the few which do not have good class room management. It is also concluded that, since the class room management practices do differ in rank. Hence schools can adopt to the class management practice which rank higher. 
6.5 Recommendation TC "6.5 Recommendation" \f C \l "1" 
It was found out that, there were many classroom management practices being used at Bukoba District Council. However, these practices do differ in effectiveness. It is therefore, recommended that, schools should consider adopting and utilizing the classroom management practices which appear to be of higher rank than the other.
It was found out that, there is a positive and significant relationship between class room management practices and the performance. The coefficient value indicate one unit of change would have 0.9 effect on the performance. The effect of the CRMP on the performance at this magnitude is too big to ignore. Hence, it is recommended that, schools should consider to put more effort in training teachers on importance of CRMP. 
It was found out that, there were several strategies aired out by teachers in CRMP. These strategies do differ in the rank of the effect. It is therefore, recommended that, schools should invest more on the strategies that yield positive and work on the strategies that appeared to be of the less importance.  Thus, rewards and punishment to students to be practices more frequently and workshop and training and Teachers observation of professional code of conduct should be given attention.
6.6 .Recommendation for Further Studies TC "6.6 .Recommendation for Further Studies" \f C \l "1" 
The study focused on six secondary schools, a need of much school scope can be considered in the future study. The study also comprised all the school, that is both performing and non performing within a small area. The need for a much broader school sample is required for the future study. The study also used combined data that is data from both school beloved to have good performance and those with poor performance. Hence there is a need to conduct a study using a separate nature of schools to get good comparison and conclusion.
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APPENDICES TC "APPENDICES" \f C \l "1" 
APPENDIX 1:  INTERVIEW GUIDE FOR HEADS OF SCHOOL
Section A: Demographic Information
1. Gender: male (  ) female (   )
2. What is your highest professional qualification?
3. For how long have you served in your current position?
Section B: General interview questions
1. To what extent do classroom management challenges influence academic performance?
APPENDIX II: QUESTIONNAIRE FOR TEACHERS
PART A:  Demographic Information
1. What is your gender?
Male (  )   Female (   )
2. Which age category do you belong to?
30 years and below (    )
31 – 35 years (    )
36 – 40 years (     )
41 – 45 years (      )
Above 45 years (    )
3. What is your highest professional qualification?
Diploma (  )
Bachelor (   )

Post graduate Diploma (  )
Masters (   )
PhD    (    )
1. Section B:  Classroom Management Practice by Teachers
The following are teachers’ classroom management practices. Indicate with a tick in the appropriate box the extent to which you agree or disagree with these statements. The scale is rated from the highest to the lowest degree in the following order: Strongly Agree (SA), Agree (A), Undecided (U), Disagree (D), and Strongly Disagree (SD).
	S/N
	STATEMENTS
	SA
	A
	U
	D
	SD

	1.
	Teachers use stipulated school rules and regulations
	
	
	
	
	

	2.
	Teachers create positive and friendly environment for teaching 
	
	
	
	
	

	3.
	Teachers give feedback to students
	
	
	
	
	

	4.
	Teachers correctly administer  punishment in the classroom 
	
	
	
	
	

	5.
	Teachers apply collaborative instructional methods  when  teaching  in the classroom
	
	
	
	
	

	6.
	 There  is maximum cooperation between teachers and students
	
	
	
	
	

	7.
	Teachers use various ways to keep effective learning in the classroom, participation 
	
	
	
	
	

	8.
	Teachers use time effectively when they teach.  
	
	
	
	
	

	9.
	Teachers are attentive on disruptive behaviour when teaching and learning is going on
	
	
	
	
	


Section C: the relationship between Classroom Management Practice on Students’ Academic Performance
Read each item carefully and think of the relationship between classroom management to students’ performance. Indicate your response to each item by ticking one of the ten alternatives to the right of each item.
Key: Strongly Disagree (SD), Disagree (A), Undecided (U), Agree (A), and Strongly Agree (SD).
	S/N
	STATEMENT
	SA
	A
	U
	D
	SD

	10.
	Teacher who miss class affect the students learning pace
	
	
	
	
	

	11
	 Corporal punishment affect students learning and classroom concentration
	
	
	
	
	

	12
	Lack of providing assignment make students weak prepared for subject
	
	
	
	
	

	13
	Not marking the class test hinder students feedback on learning
	
	
	
	
	

	14
	Students fail to complete their tasks as  required and teacher not taking action hinder learning
	
	
	
	
	


Section D: Strategies to Improve Classroom Management Practice
Put tick (V) in the appropriate box below to indicate the extent to which each strategy given is advised to be used in your school. In your opinion, rate them according to the words given: Never, Rarely, Often, and Always. Make sure you tick (V) where the strategy is most applicable.
	S/N
	DISCPLINARY STRATEGIES
	NEVER
	RARELY
	OFTEN
	ALWAYS

	15
	Involving parents
	
	
	
	

	16
	Assigned responsibility to students
	
	
	
	

	17
	Reward and encouragement to students and teachers
	
	
	
	

	18
	Corporal punishment to students
	
	
	
	

	19
	Students’ suspension
	
	
	
	

	20
	Guidance and counseling
	
	
	
	

	21
	Rewards and punishment to students
	
	
	
	

	22
	Oral or written warning to students and teachers
	
	
	
	

	23
	Withdrawal  of privileges 
	
	
	
	

	24
	Workshop and training to improve teaching and learning process
	
	
	
	

	25
	Teachers observe professional code of conduct
	
	
	
	


APPENDIX III: QUESTIONNAIRE FOR STUDENTS
The following are teachers’ classroom management practices. Indicate with a tick in the appropriate box the extent to which you agree or disagree with these statements. The scale is rated from highest to the lowest degree in the following order: Strongly Agree (SA), Agree (A), Undecided (U), Disagree (D), and Strongly Disagree (SD).
2. Section B:  Classroom Management Practice by Teachers
The following are teachers’ classroom management practices. Indicate with a tick in the appropriate box the extent to which you agree or disagree with these statements. The scale is rated from the highest to the lowest degree in the following order: Strongly Agree (SA), Agree (A), Undecided (U), Disagree (D), and Strongly Disagree (SD).
	S/N
	STATEMENTS
	SA
	A
	U
	D
	SD

	1.
	Teachers use stipulated school rules and regulations
	
	
	
	
	

	2.
	Teachers create positive and friendly environment for teaching 
	
	
	
	
	

	3.
	Teachers give feedback to students
	
	
	
	
	

	4.
	Teachers correctly administer  punishment in the classroom 
	
	
	
	
	

	5.
	Teachers apply collaborative instructional methods  when  teaching  in the classroom
	
	
	
	
	

	6.
	 There  is maximum cooperation between teachers and students
	
	
	
	
	

	7.
	Teachers use various ways to keep effective learning in the classroom, participation 
	
	
	
	
	

	8.
	Teachers use time effectively when they teach.  
	
	
	
	
	

	9.
	Teachers are attentive on disruptive behaviour when teaching and learning is going on
	
	
	
	
	


Section C: the relationship between Classroom Management Practice on Students’ Academic Performance
Read each item carefully and think of the relationship between classroom management to students’ performance. Indicate your response to each item by ticking one of the ten alternatives to the right of each item.
Key: Strongly Disagree (SD), Disagree (A), Undecided (U), Agree (A), and Strongly Agree (SD).
	S/N
	STATEMENT
	SA
	A
	U
	D
	SD

	10.
	Teacher who miss class affect the students learning pace
	
	
	
	
	

	11
	 Corporal punishment affect students learning and classroom concentration
	
	
	
	
	

	12
	Lack of providing assignment make students weak prepared for subject
	
	
	
	
	

	13
	Not marking the class test hinder students feedback on learning
	
	
	
	
	

	14
	Students fail to complete their tasks as  required and teacher not taking action hinder learning
	
	
	
	
	


Section D: Strategies to Improve Classroom Management Practice
Put tick (V) in the appropriate box below to indicate the extent to which each strategy given is advised to be used in your school. In your opinion, rate them according to the words given: Never, Rarely, Often, and Always. Make sure you tick (V) where the strategy is most applicable.
	S/N
	DISCPLINARY STRATEGIES
	NEVER
	RARELY
	OFTEN
	ALWAYS

	15
	Involving parents
	
	
	
	

	16
	Assigned responsibility to students
	
	
	
	

	17
	Reward and encouragement to students and teachers
	
	
	
	

	18
	Corporal punishment to students
	
	
	
	

	19
	Students’ suspension
	
	
	
	

	20
	Guidance and counseling
	
	
	
	

	21
	Rewards and punishment to students
	
	
	
	

	22
	Oral or written warning to students and teachers
	
	
	
	

	23
	Withdrawal  of privileges 
	
	
	
	

	24
	Workshop and training to improve teaching and learning process
	
	
	
	

	25
	Teachers observe professional code of conduct
	
	
	
	


Independent Variable


Teachers’ classroom management


Observance  various steps required   during lesson development


Immediate feedback to  learners


Rewards and punishment to  learners


Effective application of teaching and learning methods


Cooperation between teachers and students 


Teachers’ qualification and experience








Dependent variable


Students’ performance in form four national examinations


Cooperation between teachers and students and  among  students themselves


 Behavior  of  learners 


Clearly following instructions from the teachers


Motivated  learners 


Improved classroom control


High academic performance





Intervening variables


School culture


Availability of teaching and learning resources


School environment


Nature of students


School community relations








