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This study investigated the prevailing pedagogical challenges facing primary teachers on implementing of Competence-Based Curriculum Muheza District, Tanzania. Specifically, the study examines teachers’ understanding of Competence Based Curriculum; examine pedagogical challenges in implementing Competence Based Curriculum and establish remedial managerial measures in addressing the challenges for effective implementation of Competence Based Curriculum. The study guided by Social Learning Theory. It employed mixed research approach and survey research design. The sample comprised of 92 subjects. Questionnaire and interview were used in data collection. The study findings revealed that teachers were aware about Competence Based Curriculum and its usefulness in identifying learners with special capability, enabling students to acquire and apply certain knowledge and skills from environment, developing students’ carrier in their specialized area as well as value students as individual who can construct meaningful sentences. The findings also posited challenges related to lack of textbooks, overcrowded classrooms, traditional methods of teaching and lack of preparation and teachers’ perception on Competence Based Curriculum that hinder implementation of the revised 2015 curriculum. The study established remedial managerial measures in addressing the challenges based on the provision of in-service training programs and teaching-learning resources to teachers so as to enhance effective implementation of Competence Based Curriculum in primary schools. 
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CHAPTER ONE TC "CHAPTER ONE" \f C \l "1" 
INTRODUCTION AND BACKGROUND OF THE PROBLEM TC "INTRODUCTION AND BACKGROUND OF THE STUDY" \f C \l "1" 
1.1       Introduction TC "1.1 Introduction" \f C \l "1" 
Teaching is the process of attending to people’s needs, experiences and feelings, and intervening so that they learn particular things. Teachers are key implementers of curriculum through the application of teaching and learning strategies relevant to the learners’ level of understanding. They must be well equipped with the needed knowledge for them to function well in classrooms. This chapter describes background of the research problem, statement of the problem, research objectives, scope of the study, significance of the study, limitation of the study and organization of the dissertation.
1.2       Background of the Problem TC "1.2 Background of the Study Problem" \f C \l "1" 
Curriculum is the foundation of any education system, and thus it often requires frequent revisiting for improvement of prescribed standards and to reduce inconsistencies (Jenkins, 2004) and (White, 2004). In many cases, such reviews are a requirement of the policy makers and other educational leadership to improve curriculum and teaching quality. 
In England for example the major reason for reviewing the National Curriculum was described as to ensure that the aspirations that were set for the children matched those in the highest performing education jurisdictions, and giving teachers greater freedom to teach (Department of Education, England, 2013). In African countries such as Mali, Tunisia, Cameroon, Gabon, and Senegal (former French African territories) review their curriculum before independence as students from these territories performed poorly in international examinations and consequently were denied places into French higher educational institutions (UNESCO, 2013). After independence curriculum change made in these countries as the colonial-adopted curricula did not seem to work in favor of the changing social economic realities of the region. 
In Tanzania’s curricula reforms have passed through phases reflecting the dominant philosophy and education policies at that period (Mosha, 2012). Between the year of independence (1961) and 2010, the country had reviewed its curricula five-fold as disclosed by the management of the Tanzania Institute of Education – the national institution for curriculum development as they passed through changing socially, economically, culturally and politically. 
Primary school curriculum was reformed in 1993 for the purpose of streamlining and machining it more relevant to learners and society need (UNESCO/IBE, 2010). It was further reviewed in 2015 to meet the demands of the Education Act of 1978 as amended in 2002, the Education and Training Policy of 1995 and its revised version of 2014, the Education Sector Development Programme (1999-2009), and the Tanzania Development Vision 2025. 
The curriculum review took into consideration the Primary Education Development Programme (PEDP) of 2000-2006 and the National Strategy for Growth and Reduction of Poverty (NSGRP). The reformed curriculum includes the following core subjects: Kiswahili, English, Mathematics, Social studies and Science. Pupils in standard 1 and 2 studied elements of health instead of English and social studies. These entire subjects were compulsory. However, a national wide study conducted on 2013 to make follow up on the implementation of the 2005 curriculum revealed that some pupils were experiencing problems related to 3Rs (i.e. Reading, Writing and Arithmetic) and the curriculum for standards I and II had too many subjects such that teachers concentrated on the curriculum for teaching content instead of 3Rs (TIE, 2019).
Despite the slight success of implementing new curriculum, there were still the existence of many challenges, which were reported towards implementing this approach since it happened to be a new concept among many Tanzanian teachers who were still not familiar enough with the Competence Based Curriculum and its implications (Makunja, 2016). The common challenges, which delayed the effective implementation of CBC were, limited in-service training to teachers and overcrowded classes (Hipolite, 2019). 
1.3       Statement of the Problem TC "1.3 Statement of the Problem" \f C \l "1" 
Recognizing the shortcomings of the previous primary education curriculum, Tanzania Institute of Education (TIE) developed a modernized six-year curriculum which is more competency based. It was in line with Tanzania’s human development needs in the 21st century and according to the Education and Training Policy (ETP) 2014. This has been in use for the cohort of children that started Standard (STD) I in 2015 and has reached Standard IV in 2018. 
However, only Standards V-VII still uses the old curriculum. The decision that was made entailed to retain seven years of primary education; and therefore, the curriculum was to be revised to a seven-year competency-based curriculum (URT, 2018). The major challenge in the implementation of new curriculum is that contents which teachers are using to teach that seem always not aligned with the curriculum. 
Moreover, in some cases further challenges exist that are based on lack of textbooks, and predominant traditional teaching pedagogy (URT, 2018). These factors, along with teacher absenteeism, have meant that students are faced with numerous obstacles to their learning and this can explain why there is underperformance. Kimaryo (2011) noted that the implementation of competence-based curriculum in schools had been complex since its introduction because teachers still focused on developing content with the hope that the learners would develop the intended competences automatically. 
Therefore, in order to adjust and accommodate the ever-changing curriculum it is important to ensure that there is a mechanism to follow up on the implementation of the innovations imposed in the curriculum. It is against this background the researcher get insight to carry out an investigation on the prevailing challenges in implementation of the revised 2015 curriculum with the aim of establishing managerial strategies to minimize the observed challenges.
1.4       Research Objectives TC "1.4 Research Objectives" \f C \l "1" 
1.4.1    General Objective TC "1.4.1 General Objective" \f C \l "1" 

 TC "1.4.1 General Objective" \f C \l "1" 
The study generally, investigated the prevailing challenges on implementation of competence-based curriculum and determines managerial strategies in solving challenges in Tanzanian primary schools.  
1.4.2    Specific Objectives TC "1.4.2 Specific Objectives" \f C \l "1" 
Specifically, the study focused on three specific objectives:

(i) To assess teachers understanding of the Competence-Based Curriculum.
(ii) To examine pedagogical challenges on the implementation of Competence-Based Curriculum in Tanzanian primary schools.
(iii) To determine remedial managerial measures in addressing the challenges in implementing the Competence Based Curriculum.
1.5       Research Questions TC "1.5 Research Questions" \f C \l "1" 
(i) To what extent teachers understand Competence Based Curriculum? 
(ii) What are pedagogical challenges encountered on implementation of Competence Based Curriculum in Tanzania primary schools?

(iii) What are remedial managerial measures in addressing the challenges in implementing the Competence Based Curriculum? 
1.6       Scope of the Study TC "1.6 Scope of the Study" \f C \l "1" 
The study on managing pedagogical challenges facing primary school teachers on implementing Competence Based Curriculum was confined in Muheza district, Tanga, Tanzania. The study intended to assess the prevailing challenges on implementation of Competence Based Curriculum in Tanzania primary school in Muheza district. Specifically, the study assessed teachers understanding of the Competence-Based Curriculum, examined pedagogical challenges on the implementation of Competence- Based Curriculum as well as remedial managerial measures in addressing the challenges in implementing the Competence-Based Curriculum. Target population for this study was primary teachers and District Educational Officer. The data collection for this study was completed within eight months. Muheza District is situated in North-East Tanzania, North East it is bordered to Tanga City, Mkinga on the North, Pangani in the South and Korogwe District in the West. The district lies between latitude 4° 54' 180 S and longitude of 38° 55' 230E. Muheza District Council covers 1,497 square kilometers and it occupies about 7.0 percent of Tanga Region total land area of 28,055sq kilometers. Administratively the council has four division units of Amani, Bwembwera, Ngomeni and Muheza with thirty-seven wards (37) (Muheza Administrative office, 2017). The council has a total of 111 public primary schools and 08 private schools.
1.7       Significance of the Study TC "1.7 Significance of the Study" \f C \l "1" 
The study findings may enable teachers to be capable on employing child centered methodologies to cope with the revised curriculum and meet the expected standards of educational provision. It may also enable head of schools to take appropriate measures to address the challenges of ineffective implementation of reviewed 2015 curriculum at a school level. 
Moreover, the study findings may also help policy makers and other educational decision makers to understand the challenges faced by teachers in implementation of revised primary school curriculum and come up with comprehensive strategies and techniques to address those challenges. This study adds value to Social Learning Theory by applying its key processes to teaching methodologies through the implementation of competence-based curriculum in primary schools.
1.8       Limitation of the Study
The study encountered financial constraint and overlapping of research time table schedule with other activities that could be done at the same time within the framework of this study. It also encountered problem of respondents’ reluctance to participate in data collection and provide reliable information pertaining to the study. 

1.9       Delimitation of the Study  TC "1.8 Limitation of the Study" \f C \l "1" 
In attempting to financial constraint, the researcher requested financial assistance from relatives and use the available money with economy in all the steps in order to come up with the desired data important for the study. Basing on the monetary discipline, this study was done to its best. In case of time scheduling, the researcher used extra time and other convenient weekdays to finalize and make this study in the best format agreed for the dissemination and submission. 
The researcher used the convince of the respondents to give their responses on the questions by explaining clearly the purpose of the study and seek respondents’ consent. The researcher therefore, made follow up to the District Executive Director (DED) one week before and obtained research permit for the study’s data collection.  

1.10     Operational Definition of Key Terms TC "1.9 Operational Definition of Key Terms" \f C \l "1" 
1.10.1  Pedagogy TC "1.9.1 Pedagogy" \f C \l "1" 
Pedagogy is any conscious activity by one person designed to enhance learning in another (Watkins and Mortimore’s, 1999). It embraces teachers’ beliefs, the learning context, and wider understanding of positive practice. Pedagogy is more than a technique as it reflects the values of teachers and the values of their culture (Alexander, 2008b). In this study pedagogy defined as teaching and learning method and strategies used to promote and implement Competence-Based Curriculum. 
1.10.2  Curriculum TC "1.9.2 Curriculum" \f C \l "1"  

Curriculum refers to all the learning experiences planned and directed by the school to attain its educational goals (Tylar, 1949). Also, Curriculum defined as all the planned learning opportunities offered by to learners and by the educational institution and the experiences learners encounter when the curriculum is implemented (Print, 1993).  
1.10.3  Curriculum Implementation TC "1.9.3 Curriculum implementation" \f C \l "1" 
Curriculum implementation defined as the process of putting in practice the written curriculum that has been designed in syllabi, course of study, curricular guides and subjects (Ornstein and Hunkins, 1998).  Garba (2004) viewed curriculum implementation as the process of putting the curriculum into work for the achievement of the goals for which the curriculum is designed.
1.10.4  Competency TC "1.9.4 Competency" \f C \l "1"  
Competency is the capability to apply an integrated combination of knowledge, skills and attitudes to perform a task in a given context whilst competence connotes the capacity to accomplish ‘up to standard’ the key occupational tasks that characterize a profession.
1.10.5  Competency Based Curriculum TC "1.9.5 Competency Based Curriculum" \f C \l "1" 
Competency-Based Curriculum is a curriculum that emphasizes what learners are expected to do rather than mainly focusing on what they are expected to know (UNESCO, 2017). Mosha (2012) pointed out that a competency-based curriculum contains the specific outcome of statements that show the competencies to be attained. It implies that learners should acquire and apply the knowledge, skills, values, and attitudes to solve situation they encounter in everyday life and across the global.
1.11     Organization of the Research Report TC "1.10 Organization of the Research Report" \f C \l "1" 
The research report organized into five chapters; chapter one carries background of problem, statement of the problem, research objective, research questions, scope of the study and significance of the study. The chapter also describes limitation of the study and operational definition of key terms. Chapter two provides detailed literature review, theoretical framework, empirical review and knowledge gap.  It also provides the conceptual framework which guiding the study. 
Chapter three presents methodology of the study, which comprises of the research design, research approaches, study area, study population, sample and sampling technique. It also describes data collection method, data analysis plan, validity and reliability as well as ethical consideration. Chapter four describes findings and discussion coupled with previous studies in establishing relationships of the findings against the past studies. While chapter five offers summary of key findings, conclusion and recommendations.
CHAPTER TWO TC "CHAPTER TWO" \f C \l "1" 
LITERATURE REVIEW TC "LITERATURE REVIEW" \f C \l "1" 
2.1       Introduction TC "2.1 Introduction" \f C \l "1" 
The chapter describes definition of terms and key concepts, a critical review of related literature, theoretical framework, and empirical review as well as knowledge gap.
2.2       Theoretical Literature Review TC "2.2 Theoretical Literature Review" \f C \l "1" 
2.2.1    The Concept of Curriculum TC "2.2.1 The Concept of Curriculum" \f C \l "1" 
Curriculum is a continuous reconstruction, moving from the child's present experience out into that represented by the organized bodies of truth (Dewey, 1902). It refers to the planned pathways of learning that respond to the learner’s needs and cater to their development, while also observing societal needs and prospects (Shkak & Hassan, 2020). It is increasingly seen by stakeholders as a dynamic framework guiding teaching and learning processes and as a steering mechanism for quality. 
John Dewey understood that human mind is ever changing, and educators have a critical role in that change. This idea is still true with teaching and learning in the present. It is vital that we understand the role that school systems and others involved in the educational process have on others. Dewey connects both the educative process and educational theory with the student's interaction or involvement with particular societal aims, meanings, and values that emerge from adult experiences. He identifies or describes the active role of the student (i.e., "interaction"), the "fundamental factors" of the educative process, and "the essence" of educational theory. The aims, meanings, and values of the adult experience are also identified with "the matured experience of the adult." While the mature experience of the adult—or "the adult mind" is important to Dewey, it is not self-explanatory. 
Thus, experience should be seen as material or facts to be examined, not conclusions that are self-evident or beyond reflection (MW 2, 279). The adult mind, therefore, may be either justifiably or incorrectly formed or both. One of the challenges of curriculum development in Africa was lack of specialists in the art and science of curriculum development itself (Bishop, 1983). 
2.2.2    Competence Based Curriculum TC "2.2.2 Competence Based Curriculum" \f C \l "1" 
Competence based curriculum is an educational movement that define educational goals in terms of precise measurable descriptions of knowledge, skills, and behaviors’ students had to possess at the end of the course of study (Mkunja, 2015). The evolution of Competence Based Curriculum can be traced back to the early 1970s when competence-based education emerged for the first time in the United States of America (Richard & Rogers, 2001). 
In Africa, competence-based curriculum was adopted for the first time in South Africa in 1998 to abide to change attitudes of all South Africans and equip them with employable skills to cope with challenging issues in the 21st century. In that manner, competence -based curriculum requires a shift from assessing a set of learning content to assessing each learning outcome (Rutayuga, 2014). Equally, Wood (2001) insists that the move towards competence based rather than content-based curriculum necessitates student-centered teaching and learning. 
2.2.3   Curriculum Implementation TC "2.2.3 Curriculum Implementation" \f C \l "1" 
Okebukola (2004:2) defined curriculum implementation as the translation of the objectives of the curriculum from paper to practice. He further explains that the process of curriculum implementation begins when the teacher is handed the curriculum and ends when learners have been exposed to the learning experiences prescribed in the document. To him the intermediate steps in curriculum implementation include teaching through verbal and non-verbal exposition, practical work in laboratories, workshops and in the field, student-student interactions, student-material interactions and ten evaluation and feedback. 
Babalola (2004) curriculum connotes the multifarious activities of translating a complex curriculum conception in the form of a design or plan into new patterns of practical action useable and realizable in a teaching-learning milieu. Thus, Curriculum implementation defined as the act of putting into practice the officially prescribed courses of study, syllabuses and subjects. The process helps the learner acquire knowledge or experience.
2.2.4    Theory of the Study 

2.2.4.1  Social Learning Theory TC "2.2.4 Social Learning Theory" \f C \l "1" 
The study guided by social learning theory proposed by Bandura (1977). The theory stipulates that people can learn new behaviors by observing others. Earlier learning theories emphasized how people behave in response to environmental stimuli, such as physical rewards or punishment. Bandura believed that behaviorism alone could not explain all aspects in learning. He believed that behavior and the environment affected each other. The theory is also known as observational learning, occurs when an observer's behavior changes after viewing the behavior of a model. Bandura also established the critical role of models, modeling, and observational learning in the learning process. He described modeling as a “psychological matching process” that had broader effects than mere behavior imitation (Bandura, 1986). According to Bandura, observational learning includes four processes: 
(i)  Attention
This process determines what is observed and extracted from modeled events. Lawal and Obebe (2011) argued that the subject is one that encourages attention to be given to the process of living and working together, using of the environment to meet basic human needs, customs, institutions, values and life situations, cultural heritage and its dynamic on-going characteristics are necessary for nation building in Nigeria. 
(ii) Retention
This process includes retaining knowledge about the modeled event, which is important as learners can’t repeat or be informed by events they can’t remember. 
(iii) Reproduction
This process requires learners to convert memories related to an event into appropriate actions. This process seems important in emphasizing what learners are expected to do than focusing mainly on what they are expected to know.
(iv) Motivation
This process relates to the incentive (or lack of) to demonstrate learned behavior. Learners may have accurate memories of the modeled event and be able to successfully translate those to behavior. However, their willingness to do so is frequently associated with the observed benefits or consequences of that behavior when performed by others. For the proper and effective transmission of reviewed curriculum goals and objectives, attitudes, skills and aptitude, the characters found in the learner’s environment must also be in accordance with these attributes that Social Studies or R3 aims to impart, as they have an influence over the learning outcome of the students. Being able to model after a desirable character will not only build the teachers’ confidence and character, but will also determine to what extent the teacher will be accepted within the school and the community, hence the achievement of reviewed curriculum goals.
A variety of teaching methods such as role-playing, games, observation, demonstration, imitation, inquiring, self-teaching and learning and peer teaching were used to transmit knowledge and skills related to competency based in primary school levels. The theory successful used in examining the influence of 2015 curriculum reforms and the extent in which teachers are able to implement new curriculum and the way environment affect the implication of the new curriculum in primary education.
2.3      Empirical Review TC "2.3 Empirical Review" \f C \l "1" 
2.3.1   Teachers’ Understanding of Competence-Based Curriculum TC "2.3.1 Teachers’ Understanding of Competence-Based Curriculum" \f C \l "1" 
Ultimo (2005) conducted a study on challenges of curriculum reform in the context of decentralization in Indonesia. The study sought to reveal teachers’ responses following the implementation of Competence Based Curriculum in schools. The findings showed that the in-service primary school teachers were equipped with only one third of the training needed for effective implementation of Competence Based Curriculum. As such, they were unable to implement it in the classroom and continued to use the traditional ways of teaching, which are based on content. 
Kabombwe and Mulenga (2019) did an investigation on implementation of Competence-Based Curriculum by Teachers of History in selected secondary school in Lusaka district, Zambia. A mixed method approach particularly explanatory sequential design was used. The total sample size was 99. A total of 80 teachers participated in this study and 10 of them were interviewed. The participants were purposely and randomly selected. A questionnaire was used to collect information from teachers. Interview used to collect data from one chief curriculum specialist, 10 heads of section and 20 teachers. Quantitative data was analyzed using statistical package for social science (SPSS) and qualitative data was analyzed thematically. 
The findings revealed that 67% of teachers of History did not understand the concept of Competence Based Curriculum or outcome-based curriculum. It was also observed that History teachers were not using Competence based approach to a large extent in the teaching and learning of history because they do not have knowledge and skills of competency-based approaches. Thus, it was recommended that the Ministry of General Education (MOGE) should strengthen the pre-service training and continuous professional development in schools and zones for the competency-based curriculum to successfully understood and implemented effectively in schools.
Komba and Mwandanji (2015) did a study on the Reflections on the implementation of competence-based curriculum in Tanzanian secondary schools. The study investigates issues surrounding the implementation of competence-based curriculum in Tanzanian secondary schools. Specifically, the study examines the teachers’ understanding of the objectives of competence-based curriculum; investigate the teachers’ abilities in preparing competence-based lesson plans; to examine whether or not teachers involved students in classroom activities; and to find out whether or not teachers practiced formative students’ assessments as per the requirements of competence-based curriculum. 
The respondents included 186 teachers who were randomly selected from 13 secondary schools found in Mbeya region, Tanzania. Interview schedules, observation schedules, and documentary review methods were used in data collection. Thematic content analysis used in data analysis. The findings indicated that the majority (86%) of the interviewed teachers did not have the proper understanding of the objectives of competence-based curriculum. In addition, the majority (78%) of the reviewed lesson plans did not reflect the qualities of a competence-based lesson plan. It is recommended that regular training for in-service teachers should be conducted in order to enable them acquire up-to-date teaching skills as required by the changes introduced in the school curricula. 
2.3.2    Pedagogical Challenges in Implementing Competence-Based Curriculum TC "2.3.2 Pedagogical Challenges in Implementing Competence-Based Curriculum" \f C \l "1" 
Pedagogical used in Implementing Competence-Based Curriculum focused on learner’s needs and styles, providing the time needed for the learner to acquire and repeatedly perform or demonstrate the expected competencies (knowledge, skills, professional behaviors’) and creating a supportive environment for learning (Sullivan & Burce, 2014). Competency-based education can be pursued through various teaching approaches. However, all curricula need to be evidence-based and outcome focused and all teaching strategies need to be matched to their learning domain (psychomotor, cognitive and affective). A number of studies across the global revealed that competence-based curriculum planned to expose students in various skills and knowledge related to the level of understanding. 
Study by Alan and Ping man (2012) on Factors affecting the implementation of curriculum reform in Hong Kong: Key findings from a large‐scale survey study. In spite of the different roles played by each stakeholder in the curriculum reform, the perceptions of school principals, curriculum leaders, and teachers were very similar with regards to the factors that facilitated and hindered their successful implementation of the reform. Consistent with the current literature, the findings clearly indicated that the recent curriculum reform in Hong Kong was still facing several key obstacles and challenges that were common in many other countries, in the implementation stage, such as teachers' heavy workloads, learning diversity in class, and teachers' inadequate understanding of the reform.
Haki Elimu (2012) found that little understanding of implementation of policies and regulations is one of the biggest challenges that teachers face in implementing Competence-Based Curriculum because most implementers have no idea of what the policies entailed to do. Most of the time policies were set from higher levels with little understanding of what was happening on the ground. The study findings added that there was a frequent change of curriculum without adequate preparations in terms of the teaching and learning process. Curriculum developers did not consider teachers who are central implementers of Competence-Based Curriculum.

Rwezaura (2016) did a study on implementation of in primary schools in Kinondoni Municipality in Dar es Salaam, Tanzania. The study employed descriptive research design and qualitative and quantitative research approach. The findings from this study revealed a lot of challenges in CBC implementation including most of teachers applying the traditional teacher-cantered approach in teaching and learning like using lecture methods which is contrary to the competence-based curriculum, the persistence of inadequate text books to suit the learner centeredness approach and among others.

Onyango (2012) did a study on School based factors affecting implementation of Kiswahili curriculum in primary schools in homa bay county, Kenya. Data were collected using questionnaires for pupils and teachers, and interview schedule for head teachers. Data were analyzed using descriptive statistics. Quantitative Data were coded and then analyzed with the aid of Statistical Package for Social Sciences (SPSS) and results presented using mean, percentages and frequency distribution tables. Qualitative data were organized into themes and categories, and findings presented in the form of tables. The study established that most schools had inadequate teaching and learning resources and none of the schools met the pupil/ text book ratio of 1:1. Ninety one percent (91%) of teachers were trained and qualified to teach in primary school, however 51% of teachers were over worked teaching more than 35 lessons per week. 
The study further revealed that teacher/pupil ratio was 1:50 and hence required more teachers. Most (38.6%) teachers preferred to use question and answer method because it gave immediate feedback. As for the pupils, 74.9% of them liked discussion method as it enabled them to learn from each other. Teachers generally had a positive attitude towards Kiswahili as a subject but the pupils were found to have negative attitude towards Kiswahili due to mother tongue influence at home.
Lukindo (2016) did research on exploring competence-based education (CBE) in Rural Secondary Schools in Tanzania: English Language teachers’ conceptions and 27 experiences. The study was conducted in Changchun, Jilin in China by interviewed three respondents from Njombe rural, Kisarawe rural and Kigoma rural who were the holders of Masters and were the secondary school’s English subject teachers in those mentioned regions. 
The findings revealed that teachers understand well the concept of competence-based education but they not apply it instead they prefer to use lecture methods together with question and answers due to the challenges they faced such as very large class sizes that hinder the application of Competence Based Education also using competence based education does not favor time in case of finishing the syllabus on time since there are much to teach and learn but the time is not enough. She suggests that teachers should be given frequent professional development programmes that will be conventional to the new curriculum.
2.3.3   Managerial Measures on Challenges in Implementing Competence-Based Curriculum TC "2.3.3 Managerial Measures on Challenges in Implementing Competence-Based Curriculum" \f C \l "1" 
A study by Makunja (2016) on Challenges Facing Teachers in Implementing Competence-Based Curriculum in Tanzania: The Case of Community Secondary Schools in Morogoro Municipality revealed that for success implementation of Competence-Based Curriculum; there is a need to strengthen in-service training to teachers so as to equip them with knowledge and skills related to CBC, provision of adequate teaching and learning resources, involvement of teachers in decision making in curriculum changes, textbooks and references should reflect Competence-Based Curriculum. Mosha (2012) found that when competence-based teaching and learning was not effectively implemented there was often the danger for teachers to slide back to traditional teaching methods.

Teachers, therefore, need to be highly proficient in the application of new teaching methods necessary to make students’ learning effective (Kafyulilo et al., 2012). Teaching should be shifted to learner-centered approach in which the learner takes control of the learning process whiles the teacher becomes a facilitator of the learning process. Learners in a competence-based learning environment are considered as active participant.
Study by Mkonongwa (2018) on Competency-based teaching and learning approach towards quality education in Tanzania found out that the implementation of competence-based curriculum is to Improve Education policy. The implementation of competence-based teaching and learning calls for a review and rethinking of education policy. This is because competence-based learning environment requires a learner to take charge of the learning process. 
In order for the learner to have enough time to learn particular skills, there must be a relatively manageable number of subjects to concentrate on at a time. When the curriculum is highly loaded, learners lose concentration and consequently they become jacks-of-all-trades but masters of none. In this regard, there a need for policy reform to allow students to study few things but intensively.
2.4       Knowledge Gap TC "2.4 Knowledge Gap" \f C \l "1" 
Implementation of reviewed curriculum in primary school encountered a number of challenges, which is projected to hinder/deter the provision of quality education. Numerous studies done in Tanzania including HakiElimu (2012), Rwezaura (2016), Makunja (2016), Kasuga (2019) to mention identified inadequate teaching and learning material, limited in-service in training and overcrowded classes deter effective implementation of revised curriculum in Tanzania focused on competence-based curriculum. 
The assumption of this study is that if these factors addressed wisely the intended educational goals of producing competent and skilled learners could have been achieved. The study therefore will close the observed gap by assessing the factors affecting implementation on of reviewed 2015 curriculum in Muheza public primary school and establish remedial measure in addressing challenges encountered by teacher in implementing the revised curriculum. 
Figure 2.1 describe the linkage between independent and dependent variable. The independent variable includes traditional method in teaching and learning, teachers’ perception on competence- based curriculum, teaching and learning materials, lack of preparation, and overcrowding. While in- service training and parent cooperation act as a linkage between independent and dependent variable. Thus, the study observed that teachers find it difficult to implementation of Competence-Based Curriculum in primary school because of lack of textbooks, overcrowded classroom and political influence. 
2.5       Conceptual Framework
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Figure 2.1: Managing In-service training Challenges in Implementing Competence-Based Curriculum
Source: Researcher’s Insight (2022)
CHAPTER THREE TC "CHAPTER THREE" \f C \l "1" 
METHODOLOGY OF THE STUDY TC "METHODOLOGY OF THE STUDY" \f C \l "1" 
3.1       Introduction TC "3.1 Introduction" \f C \l "1" 
This section describes research design, population of the study and area of the study, sampling technique and sample size, data collection methods, as well as data analysis. 
3.2       Research Approach TC "3.2 Research Approach" \f C \l "1" 
The study makes the use of mixed research approach. Mixed approach defined as research in which the investigator collects and analyzed data, integrates the findings, and draw inferences using both qualitative and quantitative approaches in single study or program of inquiry (Tashakhori & Creswell, 2007). These approaches provided a researcher with a more complete understanding of the research problem and able to use both questionnaire and interview guide tools in data collection typically associated with quantitative and qualitative research.  
3.2.1    Quantitative Research Approach TC "3.2.1 Quantitative Research Approach" \f C \l "1" 
The approach has been used to answer questions on relationships within measurable variables with an intention to explain, predict and control phenomena (Leedy, 1993). In this study, the approach was successful used to obtain the participants from the sampled population through stratified random sampling techniques and standardized questionnaire administered to the respondents. The approach provided the researcher with valid information pertaining to the extent in which the implementation of reviewed curriculum posed challenges to teachers in primary schools. 
3.2.2    Qualitative Research Approach TC "3.2.2 Qualitative Research Approach" \f C \l "1" 
Qualitative research approach considers collecting information from the participants in order to understand the phenomenon under the study from the perspectives of those involved in the research (Jacobs & Sorensen, 2010). This approach used as it provided researcher with detailed account about the challenges faced by teachers on implementation of reviewed curriculum and measures to address those challenges. 
3.3       Research Design TC "3.3 Research Design" \f C \l "1" 
A research design is a plan showing the approach and strategy of investigation aimed at obtaining relevant data, which fulfill the research objectives and the research questions (Cohen & Marnion, 2000).  In this study, survey research design was successfully used. 
The survey research design describes systematically a situation, phenomenon, or area of interest factually and accurately (Omari, 2011). It is a useful design to use when researchers seek to collect data quickly and economically, study attitudes and opinions, and survey geographically dispersed individuals (Creswell, 2012). The design was used in collecting quantitative data from large sample of population by using questionnaires in examining the challenges faced by teachers’ in implementing 2015 curriculum in primary school and the strategies taken to minimize those challenges for effective implementation of Competence-Based Curriculum.
3.4       Study Area TC "3.4 Study Area" \f C \l "1" 
The study was conducted in Muheza District in Tanga Region. The choice of the district based on three reasons of researcher familiarity, financial constraints and time as the study required to be accomplished within eight months. Also, the area has been chosen based on the fact that challenges facing teachers in implementation of reviewed curriculum is a real situation, which affects the provision of education in Muheza District.
3.5       Population of the Study TC "3.5 Population of the Study" \f C \l "1" 
Population is defined as the entire set of individuals or other entities to which study findings are to be generalized (Schutt, 2011). In this study, the target population was teachers with a total of 149 from five public primary schools in Muheza district. The chosen group was sufficient, more knowledgeable and experienced enough on the implementation of reviewed 2015 curriculum. 
3.6       Sample Size and Sampling Technique TC "3.6 Sample Size and Sampling Technique" \f C \l "1" 
3.6.1    Sample Size TC "3.6.1 Sample Size" \f C \l "1" 
Sample size refers as the number of units that were chosen from which data were gathered. However, sample size can be defined in various ways (Lavrakas, 2008). In this study, a total sample of ninety-three (93) including 87 teachers with no leadership, 5 head of schools and DEO were randomly and purposive selected to be involved in data gathering.
Table 3.1: Sample Size Composition

	S/N
	Respondents Categories
	Number of Teachers
	Actual Sample
	Percentage

	1.
	School A
	30
	15
	16

	2.
	School B
	32
	23
	25

	3.
	School C
	20
	11
	12

	4.
	School D
	22
	13
	14

	5.
	School E
	45
	30
	33

	
	Total
	149
	92
	100


Source: Researcher’s Insight (2022)
3.6.2    Sampling Techniques TC "3.6.2 Sampling Techniques" \f C \l "1" 
In this study, probability and non-probability sampling techniques were used in this study. Under probability sampling, random sampling was used to select the subjects of the study. Moreover, non-probability was used through purposive sampling to select the subjects in the study area. 
3.6.2.1 Simple Random Sampling 
The simple random sample means that every case of the population has an equal probability of inclusion in sample (Tahardoost, 2016). The technique was used to obtain a total sample of 87 teachers with no leadership through lottery procedures as the population for the study is homogeneous, despite the notable disadvantages including standard estimator error which is likely to be high, and complete frame (a list of units in the whole population).  
3.6.2.2 Purposive Sampling 
The technique was used in obtaining key informant such as head teachers’ and District Education Officer based on their position as they have detailed information about the prevailing challenges on the implementation of Competence-Based Curriculum in public primary schools. Purposive or judgmental sampling is a technique in which particular settings persons or events are selected deliberately in order to provide important information that cannot be obtained from other choices (Maxwell, 1996). 
3.7       Data Collection Methods and Instruments TC "3.7 Data Collection Methods" \f C \l "1" 
Primary data was collected through the use of survey and interview methods. The method provides the researcher with both quantitative and qualitative information pertaining to prevailing challenges in implementation of the revised curriculum 2015. 
3.7.1   Survey TC "3.7.1 Questionnaire Survey" \f C \l "1"  

Survey defined as a process, which may involve an investigation/ examination or assessment with the help of the questionnaire in collecting data about people, thoughts and behaviors. Principal the method was used for studying of large sample quantitatively. 
3.7.1.1 Interview TC "3.7.2 Interview" \f C \l "1"  

Interview is a kind of face-to-face interaction which helps in providing more honest answers and responses from the sample, as the interviewer works directly with the respondent or the interviewee (Williams & Johnson, 1996). In this method structured interview coupled with prepared questions was used. The researcher imposes those prepared questions on the respondents serially and notes down the answers given by them. The method was administered to head of public primary schools and District Education Officer. Informed consent made one day before so as to avoid inconvenience. 
3.7.2  Data Collection Instruments 

The following were data collection instruments used to collect data. 
3.7.2.1 Questionnaire 

Questionnaire is a list of question or items used to gather data from respondents about their attitudes, experiences or opinion (Brown, 2001). They are widely used to obtain information about current conditions and practices and to make inquires concerning attitudes and opinion quickly in the precise form (Kombo, 2006). The questions items can be unstructured which leave a space for respondents to feel their words or structured where respondents choose from the given alternatives (Goddard & Melville, 2001). The rational for using questionnaire is that, its low cost especially when the sample is too large and its ability to gather a lot of data within a short time. It is also free from researchers’ bias as the answers are in respondents’ own words (Kothari, 2004). 
The instrument was therefore used to collect quantitative data related to the extent in which the implementation of reviewed curriculum posed challenges to teachers in primary schools. The instrument was self-administered to a total sample of 87 teachers with no leadership drawn through random sampling technique. Questionnaire enable collection of original data from the sample of the population within a short time and at low cost for purpose of describing the entire the entire population (Ogutu, 2012). 
3.7.2.2 Interview Schedule
Interview is an instrument consisting of a series of questions that gives an idea about pedagogical challenges on implementation of reviewed 2015 curriculum. Interview question was successful used in collecting qualitative data related to challenges encountered in implementation of Competence-Based Curriculum in primary schools. The instrument was administered to Head Teachers and District Education Officer.  
3.8       Validity and Reliability of Research Instruments TC "3.8 Validity and Reliability of Research Instruments" \f C \l "1" 
3.8.1    Validity of Research Instrument TC "3.8.1 Validity of Research Instrument" \f C \l "1" 
Validity of research instrument is the degree to which the results are truthful. So, it requires research instrument (questionnaire) to correctly measure the concepts under the study (Pallant, 2011). Validity of research instrument was maintained through proper selection of item to be included in questionnaire and pre-testing in which item that appear to be difficult was rectified before data collection. 
3.8.2    Reliability of Research Instrument TC "3.8.2 Reliability of Research Instrument" \f C \l "1" 
Reliability of research instrument defined as the extent to which test scores are free from measurement error (Muijs, 2011). It is a measure of stability or internal consistency of an instrument in measuring certain concepts (Jackson, 2003). Internal consistency measure of questionnaire instrument was maintained through the use of Cronbach Alpha coefficient.
3.9       Data Analyses Procedure TC "3.9 Data Analyses Plan" \f C \l "1" 
Data that obtained from the use of questionnaires were edited and assigned serial numbers for the purpose of easy identification during the coding process and rechecking of information on the questionnaires during data entering exercises. Then computer software Statistical Package for Social Sciences (SPSS) was used in analyzing quantitative data. Descriptive statistic, graphical and table used in data presentation. On the other hand, content analysis used in interpreting qualitative data collected through the use of interview. Respondents’ quotation was presented in each objective to justify what actual occurred in their normal teaching and learning.
3.10      Ethical Consideration TC "3.10 Ethical Consideration" \f C \l "1" 
Ethics is the norms or standards of behavior that guide moral choices about our behavior and our relationships with others (Saunders et al., 2009). Ethical clearance has been requested from the Open University of Tanzania (OUT) and being provided with research permit letter. The researcher also seeks for permission of doing research from Muheza District Director, DED before data collection. To add teachers’ consent maintained by eliminating identification and make clear explanation to the respondents that the collected data was mainly for academic purpose and not otherwise.
CHAPTER FOUR TC "CHAPTER FOUR" \f C \l "1" 
PRESENTATION OF FINDINGS, ANALYSIS AND DISCUSSION TC "PRESENTATION OF FINDINGS, ANALYSIS AND DISCUSSION" \f C \l "1" 
4.1       Introduction TC "4.1 Introduction" \f C \l "1"  

This chapter presents the findings of the study on managing pedagogical challenges facing primary school teachers on implementing of Competence Based Curriculum in Muheza district, Tanga Tanzania. The results presented in this chapter based on the collected data from the respondents. Data were collected from 93 respondents (n=93) in which 87 respondents involved in data gathering through the use of questionnaires, and 6 respondents involved in interview. The presentation follows three objectives and research questions that guided the study. 
The chapter is organized into five sections, namely demographic characteristics of respondents, teachers understanding of the competence-based curriculum, pedagogical challenges on the implementation of competence-based curriculum in Tanzanian primary schools and remedial managerial measures in addressing the challenges in implementing the competence-based curriculum. Descriptive statistical technique was used to analyze quantitative data, whereas thematic technique was successful used for qualitative data analysis. On the other hand, discussion made on the reflection of the theoretical and empirical review as presented in chapter two. 
4.2       Demographic Characteristic of Respondents TC "4.2 Demographic Characteristic of Respondents" \f C \l "1"  
Demographic characteristics of respondents’ analysis have been summarized in terms of age group, gender, level of education and working experience. 
4.2.1   Respondents Age TC "4.2.1 Respondents Age" \f C \l "1" 
Respondents’ age considered being an important factor in examining prevailing challenges on implementation of competence-based curriculum. In this aspect respondents requested to indicate their age categories. The result illustrated in table 4.1.
Table 4.1: Respondents Age

	Age Category
	Frequency
	Percent %

	20-25
	2
	2

	26-35
	22
	25

	36-40
	24
	28

	41-50
	35
	40

	55+
	4
	5

	Total 
	87
	100


Source: Field Data, (2022)
The study findings from table 4.1 shows that   many 40% of the respondents were in age category of 41-50 year, 28% were in age category of 36-40 years, 25% fall in age category of 26-35 years, 5% fall at the age category of 55 years and above and 2% were in age category of 20-25. The findings imply that majority 95% of sampled respondents were between the ages of 26 to 50 meaning that they had enough knowledge pertaining to competence-based curriculum implementation in public primary schools compared to other age categories.
4.2.2    Respondents Sex TC "4.2.2 Respondents Sex" \f C \l "1"  
The study considers gender balance as an essential characteristic in avoiding biasness in data collection. It is important to collect data from both genders as it indicated in table Figure 4.1.
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Figure 4.1: Respondents Sex

Figure 4.1 presents information pertaining to respondents’ sex. Results indicate that 62 out of 87 are female, which is equivalent to 71% while 25 which is equivalent to 29% are male. The finding signifies that both male and female teachers implement competence-based curriculum in public primary schools though female outnumbered male respondents. This implies that female teachers are more actively involved in implementation of competence-based curriculum, which contributed to the effectiveness in teaching and learning process. 
4.2.3    Respondents Level of Education TC "4.2.3 Respondents Level of Education" \f C \l "1"  
The researcher was also interested to collect data on respondents’ level of education. In this regard respondents were asked to indicate their education background. Figure 2 below describe the results. 
Figure 4.2 present information on the respondents’ level of education. The study revealed that many 52% of respondents hold diploma, 34% had certificate and 14% are degree holders. This finding signifies that public primary school employee teachers with diploma and certificate and degree considered as added advantage and not necessary. 
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Figure 4.2: Respondents Level of Education

Source: Field Data (2022)
4.2.4    Respondents Working Experience TC "4.2.4 Respondents Working Experience" \f C \l "1" 
The researcher sought to collect data pertaining to teachers working experience. In this response the respondents were asked to indicate their duration being in teaching experience as it is projected to contribute on Competence Based Curriculum implementation in public primary schools. Table 4.2 present the findings.
Table 4.2: Respondents Working Experience

	Year Category
	Frequency
	Percent %

	less than 5 years 
	16
	18.3

	5-10 years 
	28
	32

	15-20 years 
	35
	40.2

	20-39 years 
	8
	9.1

	Total 
	87
	100


Source: Field Data, (2022)
As depicted in Table 4.2, 40.2 % of the respondents were of working experience of 15-20 years, 32% have been in teaching for 5-10 years, 18.3% less than five years, 9.1% 20-39 years.  Cumulatively many 72.2% working experience range in between 5 to 20 years, meaning that they are more knowledgeable about Competence Based Curriculum and other curriculum changes that have been made in primary school regularly. However, few respondents have been in present work for less than five years. The implication here is that partly they are knowledgeable about Competence-Based Curriculum as the change occurs recently. 
4.3       Assess Teachers Understanding of the Competence-Based Curriculum TC "4.3 Assess Teachers Understanding of the Competence-Based Curriculum" \f C \l "1"  
The objective intended to collect information about teachers understanding of the Competence Based Curriculum. The data were collected through questionnaires and interviews. In attempt the respondents asked to provide their view regarding to competence-based curriculum. Result presented in two levels of: teachers’ knowledge of competence-based curriculum (Table 4.3) and reasons for being knowledgeable about Competence-Based Curriculum (Table 4.4) hereunder. 
4.3.1    Respondents Knowledge about Competence-Based Curriculum TC "4.3.1 Respondents Knowledge about Competence-Based Curriculum" \f C \l "1"  
Respondents were asked to state if they are knowledgeable about Competence Based Curriculum or no. Table 4.3 illustrates the findings.
Table 4.3: Respondents Knowledge about Competence-Based Curriculum

	Variable 
	Frequency
	Percent

	Yes 
	87
	100

	Total 
	87
	100


Source: Field Data, (2022)
It was found that almost all 87 (100%) respondents were knowledgeable about Competence Based Curriculum. The finding implies that they have been implemented the revised curriculum in normal teaching. Equally, in depth interview with head teachers informed that all most all respondents are knowledgeable about Competence Based Curriculum as they have been supervised the actual implementation since inception of Competence-Based Curriculum. In justifying these respondents 5 (100%) narrated that in their understanding define Competence Based Curriculum as complex learning that emphasize what the learners are expected to do. 
Researcher found it is important to know the reasons for being knowledgeable about the existence of competence-based curriculum. In this aspect, respondents were asked to rate benefit of CBC in five Likert scale. Responses are illustrated in Table 4.4 here below whereas, 1= SD- Strongly Disagree, 2= D-Disagree, 3= N- Not Sure, 4= A-Agree, 5= SA-Strongly agree. 
Table 4.4: Reasons for being Knowledgeable about Competence-Based Curriculum

	S/N
	ITEM
	RESPONSES

	
	
	Strongly Disagree
	Disagree
	Neutral
	Agree
	Strongly Agree
	Total

	1.
	Help to identify learners’ special capability.
	3 

(3.4%)
	7
(8%)
	00

0.0%
	47
(54%)
	30 
(34.4%)
	87 (100%)

	2.
	Enable students to develop carrier in their specialized area.
	00

(0.0%)
	5
(6%)
	6
(7%)
	55
(63%)
	21
(24%)
	87 
(100%)

	3.
	Help to acquire and apply certain knowledge and skills on the environment.
	4 

(4.5%)
	10
(11.4%)
	8
 (9.1%)
	40 (45.9%)
	25 
(28.7%)
	87 
(100%)

	4.
	Enable learners to acquire complex learning process.
	2 

(2.2%)
	5
(5.7%)
	6
(6.8%)
	54 (62%)
	20 

(22.9%)
	87 
(100%)

	5.
	Value students as individual who can construct meaningful sentences.
	3 

(3.4%)
	4 

(4.5%)
	5 

(5.7%)
	48 (55.1%)
	27 

(31%)
	87 
(100%)


Source: Field Data (2022)
Data from table 4.4 shows that 54% of respondents agreed that competence-based curriculum help to identify learners’ special capability, 34.4% strongly agree, 8% disagree and 3.4% strongly disagree with the statement respectively. Cumulatively 88.4% agree that with competence-based curriculum teachers are able to identify learners’ special capability. 
The study also revealed that 63.2% of respondents agreed that competence-based curriculum enable students to develop carrier in their specialized area, 24.1% strongly agree on the assertion, 7% were not sure and 6% disagree with the statement. It has been observed that majority 87.3% of respondents were in agreement that carrier development in specialized area among students contributed by competence-based curriculum. 
Data on the statement stating that competence-based curriculum helps learner to acquire and apply certain knowledge and skills on the environment. The study result shows that 45.9% of the respondents agree with the statement, 28.7% strongly agree, 11.4% disagree with the statement, 9.1% neither agree nor disagree respectively while 4.5% strongly disagree. Collectively the study observed that 74.6% argued that with competence-based curriculum students are able to acquire and apply learned knowledge in real environment. The study findings further observed that with competence-based curriculum learners are able to acquire complex learning process. 
In respect to this the finding indicates that 62% of the respondents agree with the statement, 22.9% strongly agree with assertion, 6.8% were not sure, 5.7% disagree with assertion while 2.1% strongly disagree with the statement. It is clearly noticeable that majority 84.9% of respondents agreed that competence-based curriculum contribute positively in acquisition of complex knowledge in learning process among learners. 
On the statement about value students as individual who can construct meaningful sentences the results show that 55.1% of teachers agree, 31% strongly agree with the statement, 5.7% neither agree nor disagree, 4.5% disagree and 3.4% strongly disagree with the statement. The study found out that 87.6% of the respondents acknowledge that inception of competence-based curriculum students treated as an individual who can construct meaningful sentence as competence-based curriculum insist teachers to value students’ ideas. 
The respondents in interview revealed the same that competence-based curriculum is significant as it enables teachers to be creative in preparation of teaching and learning activities that require learners to be active in the whole process of teaching and learning as they become centre of knowledge. In exemplify this, the following statement made during interview. During interview session respondent from school A narrated:
‘…Openly competence-based curriculum is important because it prepare leaner to become independent as it emphasizes on doing than knowing’’. The respondent added that, competence-based curriculum also allows individuals to develop specific competence in a more accurate and timely manner’’. 
Respondent from school B added:
‘Competence-Based Curriculum is important because it equips learners with different life skills and how to master those skills’’
Respondent from school C had this to say:
‘Competence-Based Curriculum is important because it enables learners to think critically, being creative in solving problem that occurs in their environment’’
The researcher further probed the respondents to state clearly the practice that identifies a curriculum as competence-based curriculum one. Interview findings informed that teachers are highly practicing child centered approaches in teaching and learning process as students are greatly involved in every aspect of learning. Competence-Based Curriculum aimed at enabling learners to be creative and center of knowledge than teachers. 
To exemplify this, the following statements were made during interview session. 
‘Frankly speaking competence-based curriculum emphasize what learners are expected to do rather than what they expect to know’’
Respondent from school B had this to say:
‘There is high engagement of learners in the whole process of learning as competence-based curriculum allows them to interact in group discussion, interact with external environment, involved in molding models in the direction of developing practical skills’’
The response was also in due on the responses that the present teaching and learning processes reflect competence-based curriculum because of proper use of participatory (child entered) teaching and learning approach including group discussion, assessment tools which enable students to explore and set goals. The approach made student to develop practical skills that enable them to master their environment.
4.4      Pedagogical Challenges on the Implementation of Competence-Based Curriculum TC "4.4 Pedagogical Challenges on the Implementation of Competence-Based Curriculum" \f C \l "1"  
The objective set out to explore pedagogical challenges on the implementation of competence-based curriculum in public primary schools. Responses presented on the basis of knowledge on the practice of competence-based curriculum, duration of being practicing competence-based curriculum, challenges encountered and extent in which those challenges hinder implementation of competence-based curriculum. 
The study findings revealed that teachers face a number of challenges in implementation or practice of CBC in public primary schools. These challenges range from administrative to government education guidelines. The respondent requested to rate challenges in practicing Competence-Based Curriculum in five Likert scale. Table 4.5 illustrates the findings whereas 1= SD- Strongly Disagree, 2= D-Disagree, 3= N- Not Sure, 4= A-Agree, 5= SA-Strongly agree. 
Table 4.5: Challenges Encountered in Implementation of Competence-Based Curriculum

	S/N
	ITEM
	RESPONSES

	
	
	Strongly Disagree
	Disagree
	Neutral
	Agree
	Strongly Agree
	Total

	1.
	Lack of text books
	8
(9%)
	17
(20%)
	10
(11%)
	32
(37%)
	20
(23%)
	87 (100%)

	2.
	Overcrowded classroom
	15
(17%)
	13
(15%)
	5
(6%)
	16
(18%)
	38
(44%)
	87

(100%)

	3.
	Lack of in-service training
	11
(13%)
	15
(17%)
	7
(8%)
	28
(32%)
	26
(30%)
	87

(100%)

	4.
	Lack of preparation in teaching and learning
	5
(6%)
	17
(20%)
	9
(10%)
	34
(39%)
	22
(25%)
	87

(100%)

	5.
	Tradition method of teaching
	8
(9%)
	20
(23%)
	6
(7%)
	25
(29%)
	28
(32%)
	87

(100%)

	6.
	Political influence
	7
(8%)
	19
(22%)
	5
(6%)
	31
(36)
	25
(29%)
	87

(100%)

	7.
	Teachers’ perception on Competence-Based Curriculum 
	8
(9%)
	17
(20%)
	8
(9%)
	35
(40%)
	19
(22%)
	87 (100%)


Source: Field data, (2022)
Data from the study shows that 37% of the respondent agreed that lack of textbooks hinder implementation of Competence Based Curriculum, 23% strongly agree with the statement, 20% disagree, and 11% were neither agree nor disagree, 9% strongly disagree with the assertion.   Collectively the study revealed that many 60% of the respondents agree that lack of textbooks hinder effective implementation of competence-based curriculum. 
The study further revealed that overcrowded classroom holds back implementation of competence-based curriculum as 32% of the respondents agree with the statement, 30% strongly agree, 17% disagree with the statement 13% strongly disagree, and 8% were neither agree nor disagree. Clearly the study shows that many 62% strongly agree that overcrowded classroom deter implementation of competence-based curriculum.
The findings from table 4.7 also indicates that implementation of competence-based curriculum is also affected by lack of preparation in teaching and learning among teachers since 39% of respondents agreed on the statement. 25% strongly agree, 20% disagree, 10% were not sure and 6% strongly disagree.  With respect to predominant traditional teaching method the study finding shows that 32% of the respondents strongly agree that application of traditional methods in teaching and learning like lecture hinder effective implementation of competence-based curriculum, 29% agree with the statement, 23% disagree, 9% strongly disagree and 7% were neither agree nor disagree. Cumulatively results show that many 61% strongly agree with the assertion. 
It was revealed that political influence deters implementation of competence-based curriculum as 36% agree with the statement that political status had influence on the curriculum implementation. Moreover, about 29% of respondents strongly agreed with political influence in the curriculum implementation while, 22% of respondents disagree with the statement, 8% of respondents strongly disagree and 6% of respondents were not sure respectively. The study revealed that many 65% of respondents marked strongly agree with the statement that political influence contributed toward delaying implementation of competence-based curriculum since they delay to provide relevant study materials and provision of in-service training to teachers. 
On the other hand, the study revealed that teachers’ perception hamper implementation of competence-based curriculum as 40% were in agreement, 22% strongly agree with the statement, 20% of respondents disagree with the statement, 9% were not sure and 8% strongly disagree and. 
Cumulatively many 62% of the respondents agree that most teachers have negative attitude on competence-based curriculum as they believe that implementing the said curriculum waste their time and delayed in accomplish of syllabus. Interview informed the same that a number of challenges hinder effective implementation of competence-based curriculum from the study area. 
In exemplifying this argument, the following raise by the interviewee during interview session:
‘In my own experience teachers still make the use of traditional methods in teaching including lecture coupled with large class size and poor infrastructure’’
Another respondent added:
‘We face challenges of deficiency of teaching and learning materials for effective implementation of competence-based curriculum’’.  To add teachers’ reluctance to abide to new changes in curriculum that require the use of child centered approach instead of teacher centered teaching approaches’’
The researcher therefore, contend that implementation of competence-based curriculum in public primary schools is still a challenge because of predominant traditional teaching and learning methods contrary to what competence-based curriculum directed. In this perspective for effective implementation of competence-based curriculum teachers need to accept changes and being provided with enough teaching and learning materials. 
4.4.4    Extent in which Challenges Hinder Implementation of Competence-Based Curriculum TC "4.4.4 Extent in which Challenges Hinder Implementation of Competence-Based Curriculum" \f C \l "1"  
The researcher sought it is useful to explore responses pertaining to extent in which those challenges hinder effective implementation competence-based curriculum. In this aspect respondents were requested to indicate the extent in which pedagogical challenges hamper implementation of competence-based curriculum. Responses provided in three levels of great extent, moderate and less extent as illustrated in table 4.6.
Table 4.8 present information about the extent in which pedagogical challenges hinder effective implementation of competence-based curriculum. Results indicate that many 60% of the respondents argued that moderately lack of textbooks, traditional method of teaching and teachers’ perception on competence-based curriculum coupled with overcrowded classroom hinder implementation of competence-based curriculum.

Table 4.6: Extent in which Pedagogical Challenges hinder Implementation of Competence-Based Curriculum

	Variable 
	Frequency
	Percent

	Great extent 
	23
	26

	Moderate 
	52
	60

	Less extent 
	12
	14

	Total 
	87
	100


Source: Field Data, (2022)
On the other hand, 26% reported that the observed pedagogical challenges affect implementation of competence-based curriculum to a great extent. 14% argued that such challenges deter implementation of competence-based curriculum in less extent. 
4.5       Remedial Managerial Measures in addressing the Challenges in Implementing the Competence-Based Curriculum TC "4.5 Remedial Managerial Measures in addressing the Challenges in Implementing the Competence-Based Curriculum" \f C \l "1"  
The study found that it is important to establish remedial measures taken in addressing the pedagogical challenges that hinder implementation of competence-based curriculum. In this regard respondent responses presented in two levels of the model of measures in addressing pedagogical challenges and the identified remedial measures as well. 
4.5.1    Model of Measure Used to Address Pedagogical Challenges TC "4.5.1 Model of Measure Used to Address Pedagogical Challenges" \f C \l "1"  
The study finding indicate that initiative taken in addressing the observed challenges that affect implementation of competence-based curriculum range from individual to group. Table 4.7 present the finding. 
Result from table 4.7 shows that 55% of the respondents commented that both individual and group model is commonly used in addressing pedagogical challenges. In these perspectives individual form employed when subject teachers encounter challenges in his or her own carrier, but challenges related to curriculum changes and teaching strategies addressed in group as it requires different views or opinions. About 25% of respondents said that measures in addressing pedagogical challenges take a form of group and 20% argue on individual bases. 
Table 4.7: Model of Measures in Addressing Challenges

	Variable 
	Frequency 
	Percent 

	Individual 
	17
	20

	Group
	22
	25

	Both individual and group 
	48
	55

	Total 
	87
	100


Source: Field Data, (2022)
4.5.2    Measure in Addressing those Challenges TC "4.5.2 Measure in Addressing those Challenges" \f C \l "1"  
The study revealed that individual and group initiatives are more useful in addressing pedagogical challenges that prohibit teachers to implement competence-based curriculum. In this regard respondents were requested to identify remedial measures taken to address those challenges. Table 4.8 present the findings. 
Table 4.8: Remedial Managerial Measures
	S/N
	Managerial Measures
	Frequency 
	Percent 

	1.
	In-service training.
	25
	24

	2.
	The use of modern methods in teaching and learning.
	39
	37

	3.
	Encourage the use of teaching and learning aids.
	27
	25

	4.
	Increase number of classrooms.
	15
	14

	
	Total 
	106
	100


Source: Field data (2022)
Results from table 4.8 indicates that 37% of the respondents suggested the use of modern methods in teaching and learning including child centered approach, 25% of respondents argued that teachers should be encouraged to use teaching and learning aids, 24% of respondents marked in-service training, 14% of respondents suggested an increase number of classrooms. Qualitative data revealed the same that teachers need to be flexible and cope to curriculum changes for effective implementation of competence-based curriculum.  
Respondent form school B narrated:
‘To overcome challenges that prohibit implementation of competence-based curriculum teachers should be provided with in-service training so as to update their skills and knowledge and comply with curriculum changes’’. 
Another respondent added:
‘Honestly the government should supply enough teaching and learning resources to easier implementation of competence-based curriculum as most topics require preparation of teaching and learning aids’’
‘Frankly speaking infrastructure for teaching and learning like classrooms to accommodate the number of students enrolled need to be improved’’. 
Thus, from the analysis, we can infer that implementation of competence-based curriculum depend on individual and government initiatives in providing guidelines and adequate facilities to be used in facilitating teaching and learning processes. 
4.6       Discussion of the Findings TC "4.6 Discussion of the Findings" \f C \l "1"  
This subsection comprises discussion of findings based on the data obtained from questionnaires and interviews. The discussion based on major findings reflecting three research objectives; teachers understanding of Competence Based Curriculum, pedagogical challenges on the implementation of competence-based curriculum and remedial managerial measures in addressing the challenges in implementing competence-based curriculum.
4.6.1    Teachers Understanding on Competence-Based Curriculum TC "4.6.1 Teachers Understanding on Competence-Based Curriculum" \f C \l "1"  
The preceding discussion is analytical of both quantitative and qualitative findings. The study found that almost all respondents are knowledgeable about competence-based curriculum. This attributed by the fact that the said curriculum is recently implemented in Tanzania primary schools. Contrary to this Kabombwe and Mulenga (2019) reported that 67% of teachers of History did not understand the concept of Competence Based curriculum or outcome-based curriculum. It was also observed that History teachers were not using Competence based approach to a large extent in the teaching and learning of history because they do not have knowledge and skills of competency-based approaches. 
On the other hand, the study found that majority 88.4% of the respondents agreed that competence-based curriculum helps to identify learners’ special capability as it fosters them through relevant teaching and learning to enhance talents. The notable special capability can be related to pictorial art, needle work, capability on the use of technological devices like computer. The finding is relevant to social learning theory that learners pay attention in learning always depends on what others do, so the use of child centered approach in teaching like role play, discussion, games attract learners’ attention than other form of learning. In identifying learners’ special capability in learning may be determined by the ability of students to retain learned materials. Meaning that with competence-based curriculum a teacher can easily identify learners’ retention capability. 
The study also showed that competence-based curriculum enables students to develop carrier in their specialized areas as it emphasizes the improvement of knowledge and skills relevant to their environment. Among carrier development among learners include but not limited to entrepreneurship, environmental conservation.  However, few 6% disagree on the statement that with competence-based curriculum students cannot   develop carrier in their specialized areas. This can be linked with negative attitude on the implementation of competence-based curriculum in Tanzania primary schools. 
The study further found that competence-based curriculum helps students to acquire and apply certain knowledge and skills on the environment like environmental conservation skills and the use of the available resources sustainably, the application of vocational skills in the society. This is because competence-based curriculum replaces the idea that students are required to replicate theoretical knowledge and recall facts as the major methods of implementing the curriculum. It has been observed that majority 74.6% of the respondent opined that competence-based curriculum enable learners to acquire complex learning processes since competence-based curriculum emphasize complex learning outcomes like knowledge, skills and attitude to be applied by learners on daily bases activities. 
Moreover, the study findings maintain that competence-based curriculum plays a significant role in valuing students as an individual who can construct meaningful sentences. Collectively the organized teaching and learning consider on achievement on students’ mastery of a defined set of competencies or knowledge. 
In this aspect student may develop confidence in learning as the setting teaching strategies and techniques applied insist over the improvement of communication skills. This is in line to what was explained by Bandura (1977) in social learning theory that learners reproduce the content, process, social structure that conform to what are perceived to be societal needs and norms. This is commonly applied in emphasizing the role of memorization and reproduction of existing knowledge in real learning situation.
4.6.2 Pedagogical Challenges on the Implementation of Competency Based Curriculum TC "4.6.2 Pedagogical Challenges on the Implementation of Competency Based Curriculum" \f C \l "1" 
Regarding this, both qualitative and quantitative study revealed that teachers encounter a number of challenges in implementation of competence-based curriculum. These challenges range from individual to educational policy. It has been observed that many 54.1% of the respondents were in agreement that lack of textbooks affects the implementation of competence-based curriculum as the proposed textbooks, which provide teachers with teaching and learning strategies to be applied in each topic is not supplied by the government. 
The study found out that the available textbooks is not relevant to the number of students. Similarly, the study by Onyango (2012) recognized that most schools had inadequate teaching and learning resources and none of the schools met the pupil/ text book ratio of 1:1. Contrary to these few respondents make it clear that implementation of competence-based curriculum was not affected by textbooks as in these schools’ teachers borrowed competence-based curriculum textbooks from neighboring school and make photocopies.
Moreover, the study finding shows that many 62% of the respondents were in agreement that implementation of competence-based curriculum negatively affected by overcrowded classrooms. The implication here is that teachers failed to implement what competence-based curriculum suggested as the number of enrolled students is very high in such a way that the application of child centered approach in teaching and learning become too difficult. Though 32% argued that overcrowded classroom does not hamper implementation of competence-based curriculum. Possibly the number of enrolled students related to the size of the class and child centered approach such as discussion and debate is possible. 
The study further found out that lack of in-service training hinders the implementation of Competence-Based Curriculum as majority 62% of the respondents agree on the statement. It signifies that teachers were not prepared and equipped enough with training pertaining to competence-based curriculum that is why most of them failed to comply with the intent of competence-based curriculum. The study revealed that 64% of respondents were in agreement that lack of preparation in teaching and learning prohibit teachers from the implementation of Competence-Based Curriculum.  This signifies that teachers are not prepared enough to adhere to the changes in curriculum as the curriculum developer failed to acknowledge teacher’s role in implementation of Competence-Based Curriculum. Teachers’ therefore do not have knowledge in selecting appropriate teaching strategies suit competence-based curriculum implementation. HakiElimu (2012) found out that frequent change of curriculum without adequate preparations in terms of the teaching and learning process hinder implementation of competence-based curriculum. Curriculum developers did not consider teachers who are central implementers of Competence-Based Curriculum.
The implementation of Competence-Based Curriculum affected by the use of traditional methods of teaching from the surveyed primary schools since many 61% of the respondents agreed with the statement. The application of traditional methods of teaching associated with inadequate teaching and learning materials, large number of students enrolled in primary schools and inadequate textbooks as well as teachers’ reluctance to adhered to Competence-Based Curriculum. 
This finding is on line to what was explained by Lukindo (2016) that teachers understand well the concept of competence based education but they do not apply it instead they prefer to use lecture methods together with question and answers due to the challenges they faced such as very large class sizes that hinder the application of Competence based education also using competence based education does not favor time in case of finishing the syllabus on time since there are much to teach and learn but the time is not enough. 
On the other hand, the study observed that many 65% of respondents agree that political influence deter implementation of Competence-Based Curriculum. This is attributed by external forces and political ideology of the ruling party. The study maintained that teachers’ perception affect the implementation of Competence-Based Curriculum. This is likely to be attributed by negative attitude that it is not possible to practice Competence Based Curriculum in overcrowded classrooms. Teachers also affirm that the new curriculum is mainly for those who undergo Competence Based Curriculum training. In the same vein social learning theory insist that willingness frequently associated with observed benefit when performed. It signifies that teachers with positive outlook on Competence Based Curriculum are likely to implement it successful contrary to those with negative attitude on the said curriculum. 
4.6.3    Remedial Managerial Measures in Addressing the Challenges in Implementing the Competence Based Curriculum TC "4.6.3 Remedial Managerial Measures in Addressing the Challenges in Implementing the Competence Based Curriculum" \f C \l "1" 
The observed pedagogical challenges that hold back the implementation of Competence Based Curriculum can be addressed in a number of ways. The study found out that in-service training targeting teachers will be useful measure in addressing predominant traditional method of teaching which limit learners to participate in learning processes. The implication here is that on job training may equip teachers with modern teaching approach, strategies and techniques related with what emphasized in Competence Based Curriculum. In service training may also enable teachers to refrain traditional methods in teaching and learning. 
This is also in line to what was explained by Makunja (2016) that for successful implementation of Competence Based Curriculum there is a need to strengthen in-service training to teachers so as to equip them with knowledge and skills related to Competence Based Curriculum, provision of adequate teaching and learning resources, involvement of teachers in decision making in curriculum changes, textbooks and references should reflect Competence Based Curriculum.
The study further establishes that teachers need to encourage students in class using teaching and learning aids to enhance the implementation of Competence Based Curriculum. The use of teaching aids may enable students to be creative, critical in thinking and develop different skills and apply them on their surroundings. To add in addressing the problem of overcrowded classroom government and community initiative is important as they may participate in construction a number of classrooms to accommodate enrolled students in primary schools. In this manner the implementation of Competence Based Curriculum from the surveyed primary schools will be possible. 
CHAPTER FIVE TC "CHAPTER FIVE" \f C \l "1" 
SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS TC "SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS" \f C \l "1" 
5.1       Introduction TC "5.1 Introduction" \f C \l "1"  
This chapter presents the summary, implications of findings, conclusion, recommendations for action as well as recommendations for further studies. The chapter starts by presenting summary of the study on the main findings, followed by implications of findings, conclusion, and finally recommendations.
5.2       Summary TC "5.2 Summary" \f C \l "1"  

5.2.1    General Summary TC "5.2.1 General Summary" \f C \l "1"  

Generally, the purpose of the study was to assess the managing pedagogical challenges facing primary school teachers on implementing Competence Based Curriculum in Muheza District, Tanzania. Specifically, the study examines teachers understanding on Competence Based Curriculum; examine pedagogical challenges encountered in implementation of Competence Base Curriculum as well as remedial managerial measures in addressing the challenges affecting implementation of Competence Based Curriculum. The study was guided by three questions of: (a) Do teachers aware of Competence Based Curriculum? (b) What pedagogical challenges encountered on implementation of Competence Based Curriculum in Tanzania primary schools? (c) What measures can be taken in addressing the challenges in implementing the Competence Based Curriculum? The study guided by Social Learning Theory  Coupled with quantitative and qualitative approaches. It employed survey research design to study 92 subjects. Questionnaire and interview were used in data collection. The collected data was analyzed quantitative and qualitative.  
5.2.2   Summary of Findings TC "5.2.2 Summary of Findings" \f C \l "1"  

The study was set out to assess the prevailing challenges on implementation of Competence Based Curriculum and establish managerial strategies in solving challenges in Tanzanian primary schools. In this hold summary of results replicates three specific objectives as described below.

(a)     Teachers Understanding of Competence Based Curriculum 
The study findings show that teachers are aware about Competence Based Curriculum. The observed high awareness on Competence Based Curriculum attributed by the perceived benefits such as helps to identify learners’ special capability, enable students to develop carrier in their specialized area, Competence Based Curriculum helps learner to acquire and apply certain knowledge and skills on the environment as well as value students as individual who can construct meaningful sentences. Partly these benefits contribute to the adoption of Competence Based Curriculum in Tanzania primary school though there is weak implementation of the said curriculum. 
(b)     Pedagogical Challenges encountered in implementation of Competence Based Curriculum in Tanzania primary schools 
Regarding challenges teachers encounter in implementation of Competence Based Curriculum in Tanzania primary schools the study findings revealed that lack of textbooks, overcrowded classroom, predominant traditional methods of teaching; political influence and teachers’ negative attitude on the implementation of Competence Based Curriculum in Tanzania primary schools deter its implementation. These challenges range from individual to institutional factors and projected to prohibit teachers from effective implementation of Competence Based Curriculum. 
(c)      Remedial Managerial Measured in Addressing the Challenges Teacher encounter in Implementation of Competence Based Curriculum
Based on this the study establish in service training, the use of modern methods in teaching and learning coupled with teaching and learning aids and increase number of classrooms as immediate measures to overcome the challenges teachers face in implementation of Competence Based Curriculum.
5.3       Implication of the Findings TC "5.3 Implication of the Findings" \f C \l "1"   

The findings are essential to the government of Tanzania, public and private primary schools, researcher and academicians.
5.3.1    The Government TC "5.3.1 The Government" \f C \l "1"  

Results and recommendations from this study are anticipated to provide detailed understanding on pedagogical challenges facing primary school teachers on implementing Competence Based Curriculum in Tanzania primary schools thus act as guidance to the government on formulating appropriate strategies like in-service training that may facilitate effectiveness and efficient implementation of Competence Based Curriculum. 
5.3.2    Public and Private Primary Schools TC "5.3.2 Public and Private Primary Schools" \f C \l "1" 
The findings and recommendation from this study are expected to reinforce implementation of Competence Based Curriculum emphasizing the application of child centered approach in teaching and learning. Also, to strengthen and refrain from challenges encountered in implementing Competence Based Curriculum.
5.3.3    The Researchers TC "5.3.3 The Researchers" \f C \l "1"  
The study was essential to the researcher in gaining understanding on the relationship between the independent and dependent variables of the study. Furthermore, the findings broadened the researcher’s knowledge on the prevailing pedagogical challenges facing primary schools’ teachers on the implementation of Competence Based Curriculum. 
5.4       Conclusions TC "5.4 Conclusions" \f C \l "1"  
The study confirms that teachers are aware about competence-based curriculum. The observed high awareness attributed by the perceived benefits of Competence Based Curriculum including but not limited to identification of learner’s special capability, value students that they can construct meaningful sentence and enabling learners to acquire and apply certain knowledge and skills on their environment. 
Despite the benefits of Competence Based Curriculum lack of textbooks, lack of in-service training, overcrowded classrooms and teachers’ perception hinder implementation of revised 2015 Competence Based Curriculum from the surveyed primary schools moderately. The study further noted that in-service training, increasing number of classes, adequate supply of teaching and learning resources and the use of modern teaching methods like child centered approach may contribute positively on the improvement of Competence Based Curriculum implementation. 
5.5       Recommendations TC "5.5 Recommendations" \f C \l "1" 
The findings of this particular study provide a clear understanding on the pedagogical challenges facing primary school teachers on implementing Competence Based Curriculum. The following recommendations were made:
5.5.1   Recommendations for Teachers TC "5.5.1 Recommendations for Teachers" \f C \l "1"  
(i) There is a need to use teaching and learning aids in facilitating Competence Based Curriculum implementation. This can be achieved if the government supplies adequate teaching and learning resources. 
(ii) There is a need to switch from the use of predominant traditional teaching approach to modern (child-centered approach) that encourage learners’ participation. This can be done through in job training, workshop and seminars related to Competence Based Curriculum implementation. 
(iii) There is a need to change teachers’ mindset so as to improve implementation of competence-based curriculum in Tanzania primary schools. 
5.5.2    Recommendations for Policy TC "5.5.2 Recommendations for Policy" \f C \l "1" 
The government should regularly upgrade teachers’ knowledge and skills through in-service training programs. This can be done regularly so as to update teachers on the use of modern teaching methods that enhance interaction in the whole process of learning. The government should construct more classes in primary schools. This may be useful in solving the problem of overcrowded which hinder implementation of Competence Based Curriculum. There is a need for the government to supply enough teaching resources. This may help teachers to prepare teaching and learning aids for effective implementation of Competence Based Curriculum. 
5.5.3    Recommendations for Future Research TC "5.5.3 Recommendations for Future Research" \f C \l "1" 
This study grounded on prevailing pedagogical challenges facing primary school teachers on implementing Competence Based Curriculum in Muheza district, Tanga Tanzania. Similar study should be conducted in some other region of district for comparison purpose and generalization. 
(i) There is need to carry out an investigation on teachers’ perception on the implementation of Competence Based Curriculum in primary schools. 

(ii) There is a need to assess influence of Competence Based Curriculum on students’ academic performance. 
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Appendix I:  Questionnaire for Teachers
I’m Neema David a second-year students at open university of Tanzania pursuing of Masters of Educational Administration Planning and Policy Studies (MEdAPPS). Among the criteria to be awarded degree is to fulfill faculty requirement by conducting research. Therefore, I am looking for your attention in fulfilling my questionnaire. Information that you’re going to provide will be used for academic purpose and not otherwise. Confidence will be maintained throughout the course of study. 
Thank you for your participation 

Part A: Demographic characteristic of the study 

1. What is your age? Tick where applicable

a) 20-25   (   )
b) 26-35   (    )
c) 36-40   (    )
d) 41-50   (    )
e) 55 and above

2. Indicate your gender 

a) Male    (   )
b) Female    (   )
3. Education background 

a) Certificate (   )
b) Diploma    (   )
c) Degree    (   )
d) Masters    (    )
4. Working experience 

a) Less than 5 years (   )
b) 5-10 years    (   )
c) 15-20 years             (   )
d) 20-30 years             (    )

Part B: Teachers understanding of the competence-based curriculum 
5. Have you ever heard about competence-based curriculum

a) Yes 

b) No 

6. If yes, what is competence-based curriculum

	S/N
	Statement
	1

Strongly disagree
	2

Disagree
	3

Not sure
	4

Agree
	5

Strongly agree

	1
	Help to identify learners’ special capability 
	
	
	
	
	

	2
	Enable student to develop carrier in their specialized area 
	
	
	
	
	

	3
	Help to acquire and apply certain knowledge and skills on the environment
	
	
	
	
	

	4
	Enable learners to acquire complex learning process 
	
	
	
	
	

	5
	Value students as individual who can construct meaningful sentence. 
	
	
	
	
	


The following statements describe the aims of competence-based curriculum in teaching and learning. Indicate the level of agreement or disagreement on five Likert scale, whereas 1-agree, 2-strongly agree, 3 not sure, 4-disagree and 5 strongly disagree.

Part C: Pedagogical challenges on the implementation of Competence-Based Curriculum 

7. Have you ever implemented competence-based curriculum in your school
a) Yes 

b) No 

8. Yes, for how long 

a) Less than 5 years

b) 10-20 years 

c) 20 years and above 

9. The following statement denotes the challenges encountered in the whole process of implementation of curriculum in primary school. Indicate your level of agreement and disagreement on five likert shale as presented below.
	S/N
	Statement 
	1

Strongly dis-agree
	2

Disagree
	3

Not sure
	4

Agree
	5 Strongly agree

	1
	Lack of textbooks 
	
	
	
	
	

	2
	Overcrowded classroom
	
	
	
	
	

	3
	Lack of in service training 
	
	
	
	
	

	4
	Lack of preparation in teaching and learning 
	
	
	
	
	

	5
	Tradition method of teaching
	
	
	
	
	

	6
	Political influence 
	
	
	
	
	

	7
	Teachers’ perception on CBC
	
	
	
	
	


10. To what extent these challenges hinder the implementation of competence based curriculum
a) Great extent

b) Moderate 
c) Less extent 
Part D: Managerial measures in addressing the challenges in implementing the Competence Based Curriculum  

11. Is there any measures taken to address the challenges encountered in implementation of competence based curriculum?
a) Yes 

b) No 

12. If yes, what are those measures?
a) ………………………….

b) ………………………….

c) ………………………….

d) ………………………….

13. Do the taken measures is individual or group? 

14. How effective it is?
Thank you for your participation.
Appendix II: Interview Guide for Head teachers
I’m Neema David from Open University of Tanzania persuing Masters of Educational Administration Planning and Policy (MAPP). I am looking for your kindness and tolerant to accomplish my task of interview. Interview will take 30 minutes only. The information that will be taped will be for academic purpose and not otherwise. Interview guiding questions arranged in three objectives as follows:
District………………….. School………………………………..Position………………….

Teachers understanding of the competence-based curriculum
1. For how long have you been to the present post? …………..
2. What do you understand by the term competence-based curriculum?
3. In your own understanding do you think that competence-based curriculum is important? If yes give reason to support your answer
4. Which practice identifies a curriculum as a competence based one?

5. Does teaching reflect competence-based curriculum? If yes, give reasons?
Pedagogical Challenges on the Implementation of Competence based curriculum 

6. What pedagogical approaches commonly applied in implementation of competence-based curriculum? How do teachers manage to apply them?

7. What pedagogical challenges do you think that it may affect the whole process of curriculum implementation?
8. In what ways traditional method of teaching hinder implementation of competence-based curriculum?

Managerial Measures on Challenges in Implementing Competence-Based Curriculum

9. What should be done to overcome the challenges that hinder implementation of competence-based curriculum?

Appendix III: Interview Guide for District Education Officer
I’m Neema David from Open University of Tanzania persuing Masters of Educational Administration Planning and Policy (MAPP). I berg your kindness and tolerant to accomplish my task of interview. Interview will take 30 minutes only. The information that will be taped will be for academic purpose and not otherwise.
District ……………………..Position ……………………………..
1. For how long have you been in present post in this district? 
Teachers understanding on competence-based curriculum 

2. In your own understanding what competence-based curriculum means?
3. Is the current education police emphasize the use of competence based curriculum in primary education? If yes give reasons
4. What do you think are the reasons of using competence-based curriculum in primary education?
Pedagogical challenges in implementation of competence-based curriculum 

5. What is the current situation in the application of competence-based curriculum in primary education?
6. What pedagogical challenges encountered in implementation of competence-based curriculum in public primary school in this district?
7. In what ways political influence affect implementation of competence-based curriculum in primary schools? 

Managerial Measures in Addressing Challenges on the Implementation of Competence-Based Curriculum 
8. What measures taken to overcome the challenges that hinder implementation of competence-based curriculum in public primary schools?
9. How do you support public primary teachers with teaching facilities to be used in effective implementation of competence-based curriculum? 

Thank you for your participation
Appendix IV: Research Clearance Letter


