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                                                            ABSTRACT
This study was concerned with the investigation of the challenges of quality on education facing the performance of girls in form four national examinations in community secondary schools in Mbeya Rural District. The study assessed the internal and external factors hindering the performance of girls in such schools. The data were obtained from four selected community secondary schools in Mbeya district. The study also collected the data from six heads of villages, three Ward Executive Officers, three Ward Education Officers, The District Secondary Education officer and the Zonal Chief Inspector of Schools. The study used descriptive survey design. Qualitative and quantitative approaches were used. The interview method, Focus Group discussion, Questionnaire method and documentary analysis methods were used. Random sampling technique, purposive sampling technique and convenient sampling technique were all used. The findings revealed the factors such as; poor geographical location of most community secondary schools, unfriendly learning infrastructures, bad cultural practices, peer pressure, a burden of responsibilities at home assigned to girls, lack of seriousness among the girl students, societies negative attitudes towards girls’ education, poverty in families and shortage of educational resources. In order to improve the performance of girls it is recommended that the government and community at large should construct adequate educational infrastructures, the government ensuring the availability of adequate educational resources, improving the management of community secondary schools, the society changing the attitudes towards girls education in community secondary schools that the parents should be responsible for taking care of their daughters.
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CHAPTER ONE

INTRODUCTION AND BACKGROUND TO THE STUDY
1.1     Introduction 
Education liberates man from socio-political forces, which weigh upon him and mould a new personality at global level (Kapinga, 1992). Education has been a national priority for successive Tanzanian governments since independence (Martinez 2017). Quality education is what brings forth manifest-able development of any country (Sigalla, 2013).  Martinez (2017) adds that Quality education can lift families and communities out of poverty and increase a country’s economic growth. Completing secondary education has been shown to strongly benefit individuals’ health, employment, and earnings throughout their lives. When we preach education, we normally mean quality education-an education that can provide answers to the problems that we face in our environment (Sigalla, 2013). 
According to Winthrop & McGivney, (2015), educated girls and women are less likely to die in child’s birth, can save a millions of lives, would improve child’s nutrition, are less likely to get children at an early age, their education is a key factor for hastening the demographic transition to lower birth rates, education prevents them from having early marriages, their education narrows a pay gap between men and women and that their education would help them to find work.
1.2     Background to the Study

The problem of girls’ education is traced back since the colonial period in Africa, the period at which only few boys who were sons of chiefs could be chosen to join such colonial schools (Mwakalunde 2013). The colonial education system in Africa was discriminative in nature since it did not aim to educate the girls and boys from poor families at all. Even after independence in Tanzania for instance many schools were built but mostly for boys. Mwakalunde (2013) exemplified some of such schools including; Songea boys, Kigonsela in Songea, Iyunga in Mbeya, Kantalamba in Rukwa,
Tosamaganga in Iringa and Pugu in Dar es Salaam. In response to EFA goals, Tanzania realized the need and importance of educating both girls and boys for sustainable development of the nation. The development of any nation or community depends largely on the quality of education of such nation (Wilson 2013). According to Galabawa & Alphonse (2005) to achieve quality education, the education system should be inclusive.  
Mack (2009) elaborated that (WDEFA article 3 section 3), stated that the most urgent priority is to ensure access, to improve the quality of education for girls and women and to remove every obstacle that hampers their active participation. The government strives to achieve the provision of quality education to its citizens. According to Wilson 2013 when quoting (Westera 2001), the quality of education is increasingly judged by focusing on students’ performance, what students actually learn and how well they learn it. 
Galabawa & Alphonse (2005) added that the provision of quality education is affected by factors such as; vision and goals, talent and expertise of teaching staff, admission and assessment standards, teaching and learning environment, employability of its graduate (relevance to the labour market), quality of Library and Laboratories, management effectiveness, governance and leadership.
An analysis of the indicators of quality education has been made, for example Galabawa & Alphonse (2005) elaborated some of the indicators of inclusive and quality education. The quality education, provides the learners with critical knowledge, abilities and skills that would help them to question, conceptualize and solve the problems occurring both locally and globally; the education that is fundamental to the achievement of all other areas of development such as; gender equality, health, nutrition, environment and other related areas; the education that ensures equitable access and completion of early child hood, primary, lower and upper secondary education and it should recognize the importance of scaling up efforts to expand post secondary education and lastly according to Galabawa & Alphonse (2005) inclusive and quality education ensures sustainable development that focuses on poverty alleviation, peace keeping and maintenance, ethics and other related phenomena.
There have been several efforts made by the government of Tanzania at different time to ensure the reforms in education system in the country. URT (2010) explains that, ESR policy aimed to criticize the inherited colonial discriminative, exploitative and oppressive education immediately after independence. Rwegasira (2017) when quoting MoEVT (2010) identifies the key strategies taken by the government of Tanzania to enhance access and equity in education sector through PEDP, SEDP I and II. Tanzania increased spending on education and financed large scale classroom construction programmes and abolished primary school fees in 2001. The number of children out of school declined from over 3 millions in 1999 to around 33 thousands in 2008. These efforts led to the increase of enrollment rates of students in secondary schools too.
Despite the efforts made by the government to improve the performance of students in general, the performance of girls is still low. According to MOEVT (2011) girls’ poor academic performance is one of the major problems in Tanzania and the world in general. Several findings have been made in different parts of Tanzania investigating the challenges facing the girls in community secondary schools. None of them has conducted the research on the proposed study in Mbeya Rural. The proposed study intended to investigate the challenges of quality on education facing the performance of girls in form four national examinations in community secondary school of Mbeya Rural District.
1.3     Statement of Research Problem
In Tanzania, the rate of girls’ academic failure in community secondary schools is very high. This problem has been prevailing in the country for a long period. Some evidences have been revealed through observations of the Form Four National Examination results of different years from different schools throughout the country. 
In the years 2015, 2016 and 2017 indicated that boys were performing better than the girls in form four national examinations. In 2015, a total number of 272947 candidates who sat for CSEE in Tanzania, 240996 (61.91%) passed. The candidates who scored division I to III were 94941 (24.73%) among them, 56603 (29.99%) candidates were boys while 38338 (19.63%) candidates were girls. In 2016, 135859 (67.06%) girls who sat for CSEE passed the examinations while the number of boys who passed the examinations was 141424 (73.26%). In 2017, a total number of 385767 candidates sat for CSEE, 198036 (51.34%) candidates, were girls while 187731 (48.66%) candidates, were boys. 287713 (77.09%) candidates passed the examinations. Among them, 143728 (75.21%) candidates were girls while 143975 (79.06%) candidates were boys (CSEE 2015, 2016 and 2017). These data indicate that both girls and boys have equal access to secondary schools, the problem rises on the performance of each sex. 
The academic performance in Tanzania has now become a gender issue, in the survey of some schools, girls’ academic performance has been observed to be very poor compared to the performance of boys regardless of the number of boys and girls who seated for the form four national examinations. Nteko (2007) elaborates that today, enrolment rate of girls in schools has improved quite a lot in the country, but in general girls ' education is still very poor regardless enrolment improvement. 
Several studies have been made to investigate the challenges facing the academic performance of students in community secondary schools from different parts of the country including; Mhegera (2011) in Sumbawanga, Mwakalunde (2012) in Mpanda, Wilson (2013) in Kinondoni, Nyalusi (2013) in Mbeya city, Mkalagale (2013) in Temeke, David (2014) in Sumbawanga district, Saga (2014) in Kilolo district, Gabriel (2016) in Ikungi district and Rwegasira (2017) in Kishapu district. All the studies revealed different challenges facing the academic performance of students in community secondary schools including; the shortage of educational resources, poor educational infrastructures, shortage of learning materials, bad social practices, poor geographical locations of most community secondary schools, poverty in families, students’ negative attitudes towards the subjects, poor parental care, poor teaching methodologies, the burden of responsibilities assigned to girls, impacts of globalization and poor attendance in classes both the teachers and students. 
Since the performance of girls seem to be poorer than the performance of boys in community secondary schools, most of the researches conducted aimed at investigating the underlying factors for poor performance of students in community secondary schools but none of them tried to investigate specifically the challenges of quality on education facing the academic performance of girls in the country. Therefore this study intended to investigate the challenges of quality on education facing the academic performance of girls in form four national examinations in community secondary schools in Mbeya Rural District.
1.4     Objectives of the Study
1.4.1   General Objective

The general objective of the study was to investigate the challenges of quality on education facing the performance of girls in form four national examinations in community secondary schools in Tanzania. 
1.4.2   Specific Objectives

(i) To examine the community’s attitudes towards the quality of education provided in community secondary schools in Mbeya Rural District.

(ii) To assess the reasons for the poor performance of girls in form four national examinations in community secondary schools of Mbeya Rural District.
(iii) To identify the relationship between the qualities of education provided in community secondary schools of Mbeya Rural District and the girls’ academic performance in form four national examinations.
(iv) To investigate mechanisms that may be used to improve girls’ academic performance in community secondary schools of Mbeya Rural District.
1.5      Research Questions

(i)  What are the community’s attitudes towards the quality of education provided in community secondary schools in Mbeya Rural District?
(ii) What are the reasons for the poor performance of girls in form four national examinations in community secondary schools of Mbeya Rural District?
(iii) Is there a relationship between the qualities of education provided in community secondary schools of Mbeya Rural District and the girls’ academic performance in form four national examinations? 
(iv) What are the mechanisms that may be used to improve girls’ academic performance in community secondary schools of Mbeya Rural District?
1.6     Significance of the Study
The concept of uplifting the academic performance of girls through the improvement of the quality of education in community secondary schools is a cornerstone ambition of Tanzania government. Following this fact, this study which is on the challenges of quality on education facing the academic performance of girls in form four national examinations in community secondary schools, the study is significant due to the following reasons;
(i) It alerts the government and other educational stakeholders to improve the quality of education in community secondary schools through the construction of friendly learning infrastructures such as; hostels, teachers houses around the community secondary schools, enough number of classes, science laboratories, libraries and special rooms for girls.

(ii) The study also has been helpful to reveal the specific challenges facing the academic performance of girls in community secondary schools including; lack of sanitary facilities, sexual harassments and a burden of responsibilities in their homes. Through this study, the educational policy makers have to do something to rescue these girls who are the daughters from poor families.
(iii) The study is significant since it alerts the government on improving the quality of education and the performance of girls in community secondary schools through ensuring the availability of enough educational resources including; teaching and learning materials and matrons and motivated teachers.

(iv) The study also insists the community and parents to support the education for girls by giving them all the necessary requirements and changing their attitudes towards girls’ education and the academic performance of girls in community secondary schools
(v) The study acts as a baseline for further studies relating to the academic performance in the areas that were not covered and the target population sections that were not involved.
1.7     Scope and Delimitation of the Study 

The study was conducted in three wards of the district selecting four community secondary schools. The study did not include the private secondary schools, public secondary schools and primary schools. The study also included some members of the communities around the selected schools such as the Village Heads, Ward Executive Officers, Ward Education Officers and the District Secondary Education Officer. 
Though some general information for both girls and boys was studied for performance comparison, the focus was kept on the challenges of quality on education facing the performance of girls in form four national examinations in community secondary schools in Mbeya Rural District. 
1.8     Limitation of the Study 
The study intended to use two sampling techniques to get the population sample; unfortunately some of the respondents could not be reached easily leading to the failure of using two sapling techniques such as Stratified Random Sampling technique and Purposive Sampling technique. The researcher finally decided to use the third sampling technique, which was Convenient Sampling techniques.
1.9      Definitions of Key terms
1.9.1   Performance

Performance refers to the ability of a person to do something that can be good or bad low or high or average (Nyarusi, 2013). (Hornby, 2000) states that the performance of someone can be measured through his/her internal or external examinations. In this study the researcher used the term performance to refer to the grade and scores, which are attained by the community secondary school girls in form four national examinations.
1.9.2   Academic Performance

Academic performance refers to the measurement of student’s achievement across various academic subjects. According to Kaguo, (2011) the academic performance refers to the school rank based on students’ scores in a particular examination. Kaguo (2011) further argues that at individual level, academic performance refers to grades or scores awarded to students who sat for prescribed examinations. Therefore academic performance is the extent to which the students have achieved through their scores in academic matters such as; in class assignments, tests and national examinations. In this study the researcher used the term academic performance to refer to the achievements through scores and grades attained by the community secondary school girls in form four national examinations.
1.9.3   Community 

A community is a group of interacting people sharing some norms, customs, values and identity and living in a common location (Rashidi, 2016). The term community also refers to social unity sharing common aspects such as; norms, values, religion, customs, language and identity. In this study the researcher used the term community to refer to a group of people, who live in a given location with commonality of norms, interests, identity, customs, values and languages.
1.9.4   Community Secondary School
Community schools are schools, which are built and owned by members of a given community (Rashidi, 2016). In other words the community schools are also known as wards schools. They take place at ward level whereby only the students from within the wards are enrolled in such schools. These are schools, which are established and developed by partnership between the government and the surrounding community members (Mlimbi, 2018). Community schools are the schools built from funds raised by relevant community and local council with little financial assistance from the central government. Komunte, (2011) adds that a large number of community secondary schools have more students compared to the available facilities or resources. In this study, the researcher used the term community secondary school to refer to the schools which are in other words terms as ward schools meaning the schools, which are owned by the community of such wards.
1.9.5   Quality Education
 According to Sigalla (2013), quality education refers to skills and knowledge that is potentially able to reflect the level of attainment. Sigalla (2013) adds that it refers to what that level of education can do based on the intent of the same. In this study, the term quality education was used to mean the kind of education that should help the community to address the problems that are prevailing in their environment through their sons and daughters who attained it.
CHAPTER TWO
LITERATURE REVIEW
2.1     Introduction 
This part highlights theoretical contents of the proposed study. The parts include; Theoretical Review (Theory of Performance, Maslow’s Hierarch of Needs and Dimensional Theory of Attribution), Global perspectives on girls’ education and quality education, Challenges facing girls academic performance in community secondary schools (age factor, unfriendly learning environments, lack of education on their biological changes, societies negative attitudes towards girls’ education, girls’ responsibilities at home, school location, nature of families, poverty at family levels), Empirical Review and Research gap and the conceptual framework.
2.2     Theoretical Review and Theories of the Study
2.2.1  The Theory of Performance
The theory was developed by Don Elger at the University of Idaho. Elger (2007) believes that, developing performance is a journey and the level of performance describes the location of a journey. Elger (2007) further elaborated with an example that as an academic department improves its performance levels, its members are able to produce more effective students learning, research and culture. He also added that as a teacher advances his performance levels; he is able to produce deeper levels of learning, improved levels of skill development and more connection with the discipline for larger classes within a very short time.
The theorist recommended on the use of his three varied factors (axioms) for performance improvement such as the performer’s mindset, immersion and the reflective practice. The Theory of Performance has become useful in learning context such as; traditionally informing learning in classrooms, workshops and other venues. The students and teachers in the classes should actively engage themselves in teaching – learning processes. Students as the key performers should realize their roles in classes for their better academic performance. Teachers should allow social interactions for the students to enrich their learning process and good academic performance. The students should learn from their experiences by noting their strength and areas of improvements. 
It also informs learning in other contexts that are not traditionally conceptualized as learning environments like; academic advising, self-development, departments, academic committees, professional research groups and colleges. It also informs learning by organization through the idea of examining the level of performance of the organization.
The theory was helpful to the proposed study since its concepts such as performance and level of performance were targets of the study. The study intended to investigate the challenges of quality on education facing the girls’ performance in form four nation examinations in community secondary schools, therefore the study investigated the performance of such targeted study population for three consecutive years 2016-2018 then identified its level of performance if it was good or poor (high or low). 
The theorist compares the term performance with a journey and the level of performance with the location of the journey. Hence after realizing the level of performance of girls in form four national examinations, that it was low/poor, the study examined the challenges of quality on education facing the girls’ performance in form four national examinations in community secondary schools in Mbeya district.
2.2.2   Motivational Theory Namely Maslow’s Hierarch of Needs
The theory was developed by Abraham Maslow in 1943. Maslow (1943) believes that people are motivated to fulfill their basic needs before moving on to meet higher levels growth needs. Maslow (1943), adds that human beings are motivated by unsatisfied needs and that certain lower needs are to be satisfied before higher needs can be addressed. The basic needs according to Maslow include; food, air, water and sleep. Maslow (1943), groups the needs into five hierarchical levels of the pyramid. The levels include; physiological needs, safety and security needs, social needs, esteem needs and self-actualization needs.  Maslow (1943) further believes that a person cannot be self- actualized if he/she is starving for food or if they are still seeking love and affection from others.
The theory has been applied by different researchers who tried to investigate the academic performance of students in various regions. Among them include; Mkalagale (2013), who used the theory to investigate the performance of community secondary schools in Temeke. According to Mkalagale (2013) the theory insists that teachers always influence the learners’ behavior through effective understanding of the language they use in their learning process. The theory established the rule concerning the best ways to teach knowledge and skills. Zakaria (2016) also used the theory to investigate on Hostels and academic performance of girls in community secondary schools of Tanzania in Ikungi district. When using the theory, Zakaria (2016), insisted that we need to develop the extent to which the girls’ physiological needs are met before at home and at school. The meaning attached this statement is that, girls are to be fed well both at home and at school, they need to have clothes, a place where they can sleep comfortably like in well-built hostels with fresh air and water. 
Furthermore, Zakaria (2016) adds that we need to assure girls with protections against safety and security threatening learning environments such as; the risks from older peers or older students, teachers’ harassments and their subjection to severe humiliations. Therefore, Zakaria (2016) believes that, schools should be well equipped with good buildings and other learning environments to satisfy the safety and security needs of the learners by protecting them against rain, wind, sun, cold and other related threatening learning environments. 
When coming up to the Maslow’s third hierarchical level of needs, Zakaria (2016) insists on the existence of good relationships and well-managed class interactions. The relationships such as; student-student relationships, boy students-girl students relationships, teachers-students relationships and school-community relationships should be good. Thus the girls should feel comfortable and proud to belong to school or class. Class interactions need to be well managed otherwise the boys as usual would take the dominant position, the thing that discourages the girls hence leading to their poor academic performance.
When moving up to the further levels higher in the hierarchy, the theory insists that, if we need to improve girls’ academic performance, teachers should create the class work that matches the learners’ intellectual ability. Doing this helps to boost their self-esteem. Those who excel by performing better should be given proud while individual attention should be paid to those who do not excel (Zakaria, 2016). 
The researcher meant that good ways of motivating and reinforcing girls in learning should be applied effectively. Learners’ achievements in performance should be recognized, even the lower achievers should not be discouraged but we should help them technically making them feel that their mistakes are part and parcel of learning.
Lastly, in the fifth level of the hierarchy of needs according to Zakaria (2016) is that, girls should be assisted to achieve higher academic performance so that they can be self-actualized. They should be recognized by their achievements in academic and that appreciation should be given to them. 
The theory is useful since we need to satisfy the students particularly girls’ basic needs before we take them to academic arena. They have several requirements to fulfill before they engage in competitions with boys in academic fields. Some of their requirements are biological others are social and others are economical oriented. 
2.2.3  Three Dimensional Theory of Attribution as a Model of the Problem under Investigation
The theory was introduced by Bernard Weiner; Weiner (1972) intends to seek the causes and effects as to why something happens, why some people do/ do not do something and what are their consequences in future. The theory is among the motivational theories, which explain how we attach meaning to our own, and other people’s behaviour. Weiner (1972) assumes that people try to determine why we do what we do. And that the reasons we attribute to our behavior can influence how we behave in future. The theorist used an example of a student who fails an exam that he/she could attribute their failure to a number of factors and that it is this attribution, which will affect their motivation in future. Weiner stated three characteristics of attribution, which affect the future motivation as follows:
Stability of the attribution; Weiner (1972) argues that, if the student believes that their failure is due their lack of smartness. This is stable factor while unstable attribution is less permanent. This stable attribution for successful achievement such as passing the exams, will lead to their positive expectation and thus higher motivation in future. In negative situation such as failing the exam, the stable attribution leads to lower expectation in future.
Locus of control; Weiner (1972) insists on the existence of internal and external factors; that when a student believes that he/she failed the exams due to their own fault because they are innately not smart enough (internal cause) they will be less motivated in future. But if they believed an external factor was to blame such as poor teaching, they will not experience such a drop in future motivation.
Controllability of the attribution; Weiner (1972) adds that, if an individual believes they could have performed better, they may be less motivated to try again in future than someone who believed they failed because of the factors outside their control. From the three dimensions above; the stability of attribution helped the proposed study to identify the challenges of access and quality facing the girls’ academic performance in community secondary schools in Mbeya district. The researcher tried to relate the girls’ smartness to their academic performance hence drawing the conclusion from such relationship. The locus of control helped the researcher to identify the internal and external access and quality factors facing the girls’ academic performance in community secondary schools. The controllability of attribution helped the researcher to examine the girls’ attitudes and perceptions towards their academic performance.
The case of people targeted in this study, were the community secondary school girls in Tanzania. The study intended to seek the causes for community secondary school girls’ poor academic performance in Tanzania, hence the theory helped to identify why girls perform poorly? What meaning do they attach to their failure? And, how such failure and meaning would influence their future?
We can apply the theory to motivate the girls by giving them specific feedback, letting them know that the society knows that they can improve their performances. The theory would help the girls to prevent them from attributing their failure to their innate lack of skills and see that the success is controllable if they study hard or use different learning strategies.
2.3     Global Perspective on Girls Education and Quality Education 
Education is a tool of development in the world. Lack of education in the world reflects a state of poverty, ignorance, science and technological backwardness, severe injustices and abuse of human rights, lack of proper infrastructures, high of infant mortality rates and other death rates, low life expectancies, high dependences on superstitious beliefs, severe occurrences of hunger and famine, wars and unnecessary conflicts and total underdevelopment. Martinez (2017) stipulates that quality education can lift families and communities out of poverty and increases a country’s economic growth.
The third world countries especially African states are much characterized by the above features. People in such countries suffer from severe problems due to lack or poor education provided in their countries. Among the African countries with severe problems include; DRC, Zimbabwe, Somalia, Gambia, Mali, Kenya, Uganda, Burundi, Nigeria, and other countries including Tanzania. 
In Tanzania the state of education is worse despite the efforts the government has been undertaking. The situation is observed much in secondary schools especially in ordinary levels. For example Saga (2014) conducted a research on access and quality challenges facing community secondary schools at Kilolo District in Iringa. 
Mwakalunde et al (2012) conducted a research on social and economic factors for the failure of girls in secondary schools at Mpanda district in Katavi region. David (2014) presented a dissertation on the determinants of poor academic performance of secondary school students in Sumbawanga district, Tanzania. Nteko (2007) conducted a research on improvement of living condition for secondary school girl students through establishment of hostel in Sengerema Township. 
Wilson (2013) conducted a research on the determinants of poor academic performance in community secondary schools in Kinondoni municipality. Nyalusi (2013) conducted a research on the factors affecting girls’ academic performance in community secondary schools in Mbeya city. All researchers mentioned above indicated that the performance of community secondary school students, particularly girls is not good at all.
The most affected schools of all are the community secondary schools. In such schools, girls are performing poorer than boys in their final national examinations. Rwegasira (2017) elaborates that, despite all the programmes that aimed at improving participation and performance in all levels of education, the problem of girls’ performance in Tanzania still persists apart from all the strategies initiated. Nteko (2007) adds that today, enrolment rate of girls in schools has improved quite a lot in the country, but in general girls ' education is still very poor regardless enrolment improvement. 
Among the factors leading to this state of education in the country as reported by several researches in different parts of Tanzania include; poor and unfriendly learning environments, lack of models (women), societies’ negative attitudes towards girls’ education, poverty at family levels, school locations and other several related factors.  These factors include the number of chores allocated at home to the girl child, allowing her little time for studies; society placing a lower priority on the importance of girls’ education; families being unable or unwilling to pay school fees or other indirect costs; and pregnancy or early marriage Mack (2009).
2.4     Challenges Facing Girls’ Academic Performance 
2.4.1   Age Factor

The previous researches show that most of girls in community secondary schools perform poorly when they are at puberty stage. At this stage, girls are at risks such as; being less tolerant, being stubborn, and being in a menstrual period, feeling shy and other related behaviours. Cavanagh (2004, 2007; Haynie 2003) argue that early pubertal timing girls are more likely to select and or be drawn into less normative friendship groups one is that older boys and older girls and are characterized by riskier behavior and lower academic performance. 
Most of girls arrive at this stage when are in secondary schools. Cavanagh (2007) adds that early pubertal timing is associated with high level of problem behaviours like; drinking, smoking and sexual activity.  A hallmark of middle adolescence is a declining interest in school and in doing well in school (Eccles, Wigfield, Harold & Blumenfeld, 1993), Johson, Cosnoe, & Thaden, 2006). 
Billy et al, (1988) adds that although sexual activity clearly has negative academic consequences for girls when it results in pregnancy, it also predicts lower school performance and expectations for other education levels among the girls even in the absence of pregnancy. The consequences of this age are like; developing less appetite to attend classes especially when they are in an MP hence lacking several periods, developing sexual desires more than their education and being easily swept by globalization. 
2.4.2   Unfriendly Learning Environments
The community secondary schools are facing problems such as; poor/ shortage of infrastructures like classes, toilets and special rooms for girls to exchange their clothes when they are in Menstrual Period; lack of clean water and materials needed by girls when they are in Menstrual Period. 
Therefore such problems lead them into poor attendance in classes when they are in MP because they feel shy and uncomfortable to stay in classes while they are bleeding and smelling. Their poor attendance in classes leads them into poor performance. 
Another problem associated with learning environment include; verbal harassment, sexual harassment by their teachers, older boys at school and the community around the school.  Martinez (2017) argues that in some schools, officials do not report cases of sexual abuse to police, and many schools lack a confidential mechanism to report abuse.
2.4.3   Lack of Education on their Biological Changes
Girls start to perform poorly in their final examinations in secondary schools due to their several biological changes, which are accompanied with their ages. It is at this age when they start to experience several biological changes in their bodies. They sometimes associate their changes with diseases such as feeling stomachache when they are in MP, feeling weak and painful when bleeding and smelling and other related biological changes. They perform poorly in their final examinations because they miss several periods when they experience such changes due to their unawareness on their bodies. Other factors are external factors, which are associated with the social factors such as:
2.4.4   Societies’ Negative Attitudes Towards Girls’ Education
Several societies, which send their children in community secondary schools, they do it because it is compulsory for each child to attend secondary schools after passing the primary school national examinations. Most of people in such communities have negative attitudes towards girls’ education. Zakaria (2016) says that boys are given the first preference and girls are just left home to await marriage.  Their perception is that girls are weak and less intelligent compared to boys; hence they are waiting the time to get married. Such attitudes demoralize them towards academic performances, as they feel no need to work hard on academic grounds, and then end into poor performance in their national examinations.
2.4.5   Girls’ Responsibilities at Home

Most of the families which send their children in community secondary schools, they fail to determine conducive learning environment for girls at school and at home. They give them many responsibilities as if they are not students. Some of the notable examples of responsibilities include; taking care of their siblings after school, doing all the domestic works after school for example; fetching water, cleaning the houses, washing and cooking for the family. 
Zakaria (2016) elaborates that opportunity cost of schooling is higher for girls than boys and that in most cases girls are meant for housekeeping as the assistants of their mothers for domestic matters rather than education. Diaw (2008) insisted that girls have been assigned domestic activities such as cooking, fetching water and firewood; these domestic duties have been hindering girls from having enough time for private studies and take home assignments. 
Due to those responsibilities, girls lack time for resting, private studying at home, doing home works and assignments, and preparations for exams, hence they end in performing poorly in their national examinations.
2.4.6   School Locations

Most of the community secondary schools are located in areas sometime far distant from the residential areas. Students have to spend many hours on their journeys home to school and school to home. Zakaria (2016) says that, some girls walk long distance of more than 10 kilometers to schools, on their way to schools have been facing many temptations, such early sexual activities for the purpose of getting pocket money for their lunch and purchasing of their personal care facilities, as a result some of them get pregnancy. This is a big challenge to girls who are sent in such schools since they face many problems and temptations on their ways. Most of community secondary schools are day schools. 
The students, who travel long distance to school face difficulty in academic performance, since they arrive at school already exhausted, thus participate poorly in learning activities (Komunte, 2011). It is through this way where most of the girls find themselves in relationship with bodaboda drivers, taxi drivers, daladala drivers simply because they help them to reach their schools and homes early freely. Martinez (2017) adds that many also face sexual exploitation and abuse by bus drivers and adults who often ask them for sex in exchange for gifts, rides, or money, on their way to school. 
Mack (2009) adds that anecdotes of girls being verbally harassed, sexually harassed, and discriminated against in the transportation sector as they make their way to and from school have been circulating among school officials, teachers, caregivers, and, of course, girls themselves. In this way, none of the girls engaging in this business is expected to do well in her examinations. 
2.4.7  Nature of the Families/ Family Background
Different families have different backgrounds, which have influence on the students’ performance particularly girls. Some families are extended others are nuclear families, other families are that of single parent, others are separated or divorced but unfortunately other families are orphanage in nature. 
Orphan-hood affect girls’ education compared to boys. Normally the girls have to leave the school compound as early as possible for taking care of their young brothers and sisters after demise of their father and mother (Kadzamira & Ndalama, 1997).
2.4.8   Poverty at Family Levels
The community secondary schools were introduced in the country in order to help the children from poor families to attain secondary education cheaply and now (from 2016) freely. Zakaria (2016) describes that; African girls become victims when their parents’ ability to meet direct and indirect cost of education is poor. 
Most of such families are so poor that they even depend on their daughters for their survivals. Girls in such societies conduct small businesses after schools such as selling fruits and vegetables in order to get money for their families and their school requirements. 
Other girls find themselves engaging in prostitution simply because it is their only way of getting money for their families and school requirements. Those girls fail to perform well in their exams because they spend all their time thinking about their after school and weekend times.
2.5     Empirical Review and Research Gap
2.5.1  Empirical Review

Regarding to girls’ poor academic performance in community secondary schools, there have been several researches conducted in different parts of the country and outside the country to investigate the underlying factors for the persistence of this situation. For example Saga (2014) conducted a research on access and quality challenges facing community secondary schools at Kilolo District in Iringa. 
Mwakalunde et al (2012) conducted a research on social and economic factors for the failure of girls in secondary schools at Mpanda district in Katavi region. David (2014) presented a dissertation on the determinants of poor academic performance of secondary school students in Sumbawanga district, Tanzania. Nteko (2007) conducted a research on improvement of living condition for secondary school girl students through establishment of hostel in Sengerema Township. 
Wilson (2013) conducted a research on the determinants of poor academic performance in community secondary schools in Kinondoni municipality. Nyalusi (2013) conducted a research on the factors affecting girls’ academic performance in community secondary schools in Mbeya city. All researchers mentioned above indicated that the performance of community secondary school students, particularly girls is not good at all. For example the girls’ academic performance of some few community secondary schools in the country in the years 2013, 2014, and 2015 were as follows:
A simple survey was conducted in two community secondary schools observing the form four national examination results of girls in 2013. The schools surveyed were katuma secondary school in Rukwa region and Makiidi secondary school in Kilimanjaro region. A total number of 97 candidates who sat for CSEE, only 12 candidates managed to score division I – III while 85 candidates scored division IV and Zero. The table 2.1 indicates the analysis of the girls’ form four national examination results from Katuma and Makiidi secondary schools in 2013 respectively.
Table 2.1: The Academic Performance of Girls in 2013 from 2 Community Secondary Schools

	School
	Region
	Number Candidates
	Divisions

	
	
	
	I - III
	IV - 0

	Katuma secondary school
	Rukwa
	50
	2
	48

	Makiidi secondary school
	Kilimanjaro
	47
	10
	37

	Total
	
	97
	12
	85


Source: Field Data 2021
Further surveys were conducted in the same year 2013 investigating the percentages of girls who scored division zero in form four national examinations from 5 community secondary schools. The schools included; Isange secondary school in Mbeya region, Kibakwe secondary school in Dodoma region, Mlimba Day secondary school in Morogoro region, Bumbuli secondary school in Tanga region and Katuma secondary school in Rukwa region. 
The results indicated the following percentages at each school; Isange 26%, Kibakwe 26%, Mlimba day 52%, Bumbuli 30% and Katuma 17%. The figure 2.1 indicates the analysis of girls who scored division zero in form four examination results from 5 community secondary schools by percentages.
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Figure 2.1: The Percentages of Female Students who Scored Division Zero from 5 Community Secondary Schools in 2013
Source: Field Data, (2021)
The survey was conducted in 2014 in four community secondary schools such as; Kariakoo secondary school in Tabora region, Mwatisi secondary school, Luteba secondary school in Mbeya region and Makiidi secondary school in Kilimanjaro region. The girls’ academic performance indicated that a total number of 70 girls who sat for CSEE in 2014 from those 4 schools, only 8 girls managed to score Distinctions – credits while 62 girls scored Pass – fail. The table 2.2 indicates the analysis of girls’ academic performance from 4 community secondary schools in 2014.
Table 2.2: The Academic Performance of Girls from 4 Community Secondary Schools in 2014

	School
	Region
	Canditaes Sat
	Distinction – Credit
	Pass – Fail

	Kariakoo
	Tabora 
	10
	1
	9

	Mwatisi
	Mbeya 
	26
	2
	24

	Luteba 
	Mbeya
	18
	3
	15

	Makiidi 
	Kilimanjaro
	16
	2
	14

	Total 
	
	70
	8
	62


Source: Field Data, (2021)
The survey was also conducted in 3 community secondary schools in 2015. The surveyed schools included; kariakoo secondary school in Tabora, Luteba secondary school in Mbeya and Makiidi secondary school in Kilimanjaro region. The data indicated that a total number of 144 girls who sat for CSEE, only 17 girls scored division I – III while 127 girls scored divisions IV and Zero. The table 2.3 indicates the girls’ form four national examination results of 3 community secondary schools in 2015.
Table 2.3: The Academic Performance of Girls from Three Community Secondary Schools in 2015

	School
	Region
	Candidate Sat
	Divisions

	
	
	
	I - III
	IV - 0

	Kariakoo
	Tabora
	57
	2
	55

	Luteba
	Mbeya
	38
	8
	30

	Makiidi
	Kilimanjaro
	49
	7
	42

	Total
	
	144
	17
	127


Source: Field Data, (2021)
Several literatures have revealed the challenges facing the performance of community secondary school girls in different parts of the world; Tanzania is among the areas faced by the problem. For example; Sankhulani (2007) conducted a research in Malawi and reported that the problem facing the girls in community secondary schools were; girls were considered to be sources of domestic labour, lack of female teachers as role models, poverty at family levels, and school location (long distance to and from schools. 
Nyalusi (2013) reported that the challenges facing the girls in community secondary schools in Mbeya City were; the roles of school matrons and female teachers as role models, physical facilities (sanitary facilities and hostels), social practices and school timetable. Mack (2009), reported that anecdotes of girls being verbally harassed, sexually harassed, and discriminated against in the transportation sector as they make their way to and from school have been circulating among school officials, teachers, caregivers, and, of course, girls themselves should they choose to become mothers.
2.6    Research Gap

There have been several findings on the challenges facing the community secondary school academic performance. For instance Saga (2014), Mhegera (2011), Mwakalunde et al (2012), David (2014), Nteko (2007), Wilson (2013), Nyalusi (2013) and many others conducted researches in Kilolo Districts, Sumbawanga Municipal, Mpanda, Sumbawanga District, Sengerema Township, Kinondoni Municipality, Mbeya City and other different parts of the country respectively. 
None of them tried to investigate the challenges of quality on education facing the community secondary school girls’ performance in form four national examinations in Mbeya Rural District. Therefore the proposed study intends to investigate the challenges of quality on education facing the community secondary school girls’ performance in form four national examinations in Mbeya Rural District

2.7     Conceptual Framework
The study intended to assess the challenges of quality on education facing the performance of girls in form four national examinations in community secondary school girls in Mbeya Rural District.
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Figure 2.2: The Conceptual Framework or Research Model
Source: Field Data, (2021)
From the model above, since the study intended to investigate the quality factors facing the academic performance of girls in community secondary schools, there are independent variables and a dependent variable. The input and Process constitute the groups of independent variables includes the home based factors such as; domestic chores and gender inequality. Another group includes the school based factors such as; poor learning infrastructures, resources, equipments, and lack of friendly learning environments for girls. School location (the distance from home to school) is another independent variable other independent variables include factors such as; community’s negative attitude towards girls’ education, the age at which girls join secondary schools, girls’ lack of education on their biological changes and other related factors. The process include; the teaching and learning facilities such as; classrooms, libraries, laboratories, special rooms and equipments while the teaching and learning process include the teachers’ classroom managements and other teaching methodologies.
Girls’ academic performance in community secondary schools is the only dependent variable. Thus means the girls’ academic performance depends Inputs and Processes above.
The girls’ academic performance results from the whole process of learning since they joined in the community secondary schools. The learning process is influenced by both the internal factors and the external factors mentioned above.
The form four National examinations act as a measure and assessment of the girls’ academic performance in the community secondary schools. The girls’ academic performance in the Form Four National Examinations is influenced by the whole process of learning. The Tanzania’s education system, is dominated by examination-oriented teaching whereby passing examinations is the only benchmark for performance because there is no internal system, of monitoring learning achievements at other levels within education cycle (Mosha, 2000).
CHAPTER THREE
RESEARCH METHODOLOGY
3.1    Introduction 
This chapter highlights the methodological contents of the proposed study. The contents of the research methodology include; Area of Study, Research Design, Research Approaches, Population, Sample and Sampling Techniques (Sample Size and Sampling Techniques such as; purposive sampling techniques, random sampling techniques, stratified sampling techniques and convenient sampling techniques), Data Collection methods (interviews, questionnaires, focus group discussions and documentary analysis), Data collections (primary and secondary data), Data Analysis, Validity and Reliability of Data,  and Ethical Considerations.
3.2    Area of Study
The study was conducted at Mbeya Rural in Mbeya Region. The area is located very close to Mbeya City though some of its parts are very far away from the City. It is bordered with Mbeya city, Rungwe District, Mbalali District, Chunya District, Ireje District and Mbozi District. Its prominent areas include: Mbalizi, Songwe (Mbeya airport), Izyira, Sishete, Isuto, Iwalanje, Umalila, Ilungu, Inyara, Mshewe and others. 
The study was conducted in three wards of the district at two schools of Iwindi ward one school from Utengule Usongwe ward and one school from Nsalala ward. At Nsalala the study was conducted at Malama Secondary School while at Utengule Usongwe, the study was conducted at Ilunga secondary school and at Iwindi the study was conducted at Mwaselela secondary school and Iwindi secondary school. 
The study was conducted in Mbeya Rural District because the area is having the problem of community secondary school girls’ poor academic performance. This has been evident through observations of Form four National examination results (CSEEE) in two consecutive years of 2016 and 2017 from 16 schools found in Mbeya Districts. These are among the community secondary schools found in the area. They include; Usongwe, Songwe, Swaya, Shibolya, Shisyete, Isuto, Imezu, Ilunga, Ilungu, Izyira, Iwindi, Iwiji, Horongo, Malama, Mwakipesile and Mwaselela secondary school. 
In 2016, a total number of 1942 candidates sat for CSEE, 874 (45%) candidates scored Division Zero. 511(59%) candidates who scored division Zero were girls. In the next year 2017, a total number of 1328 candidates sat for CSEE, 423 0r 32% of the candidates scored division Zero. 58% or 248 candidates who scored Division Zero were girls. These statistics indicated that girls’ academic performance in community secondary schools is very poor. From this reason, the researcher perceived the need for conducting an investigation on the challenges of quality facing the girls’ academic performance in community secondary schools in Mbeya Rural District. 
3.3     Research Design

The study used a descriptive survey design. There are factors that made the researcher to use this design; firstly, survey design was used because of its strength in interpreting conditions and practices, such as; beliefs, views and attitudes that exist in the real world (Leedy and Ormrod, 2005). Secondly, survey design was adopted because it allows the researcher to understand the real situation from the respondents when collecting information about peoples’ attitudes (Creswell, 2004). Thirdly, survey design was used because it allows the researcher to gather data on a one short basis, represents a wide target population, also it allows the researcher to use more than one method such as interview, focus group discussion and questionnaire in the study (Cohen, Manion and Morrison, 2013).
3.4     Research Approaches

The study used mixed approaches. Because all the research questions ask on the peoples’ experience, perceptions and attitudes on the community secondary school girls’ academic performance in form four national examinations in Mbeya Rural, Qualitative approach was the appropriate research approach in this area of the study. 
Quantitative approach was used to identify the numerical data patterning to the past experiences on girls’ academic performance in the community secondary schools selected in Mbeya district through the observation of form four national examination results as evidences and facts of the study data. In this study, quantitative approach was used by the researcher to identify the extent of performance between the boys and girls and percentages of performance of both girls and boys in community secondary schools through the observation of form four national examination results.
3.5     Population
The target population of the study included the students (boys and girls), teachers, heads of schools, and heads of villages, Ward Executive Officers, Ward Educational Officers, The District Secondary Educational Officer and the Zonal Chief Inspector of Schools. The boys were used in the sample in order to balance the data from any biases that might arise from depending on the data that would be obtained from the girls only. Heads of Schools and The teachers were involved because they are the key players in the teaching process who expect results of their efforts. They also have experience on the academic performance of their past and current students. The Heads of Villages and Ward Executive Officers were included because the schools are under their areas of control. They are involved in various decisions in their areas including the decisions on education sector. The Ward Education Officers and District Secondary Education Officers also constituted the target population of the study because they are the key implementers and supervisors of the education policies and curriculum matters in their respective areas. The ZCISs was involved because they are the overall controllers and assurers of education matters in the region and zone.
3.6     Sample Size and Sampling Techniques
3.6.1   Sample Size

The number of respondents in the population sample was obtained by basing on gender. The number of girls was larger than that of boys, because they were the concerned subjects of the study. It constituted 47% (58) of the total number of respondents in the sample. The number of boys constituted 26% (32) of the total number of the population sample. This group of respondents was helpful to balance the information obtained from the girls, to avoid any biases that might come from the answers of girls only. The number of teachers constituted 13% (16) of the total number of the population sample. Each Head of school from 4 selected schools, 6 Heads of Villages, 3 Ward Executive officers, 3 Ward Education Officers, 1 DSEO and 1 ZCISs around the selected schools was included in the unit, hence having the total number of 124 respondents. The table 3.1 indicates the composition of the population sample.
Table 3.1: Composition of the Sample

	Title 
	Frequency
	Percentage%

	Students
	90
	73

	Teachers
	16
	13

	Heads of schools
	4
	3

	Heads of villages
	6
	5

	WECs
	3
	2

	WEOs
	3
	2

	DSEO
	1
	1

	ZCIs
	1
	1

	Total
	124
	100


Source: Field Data (2021)
3.6.2   Sampling Techniques
To avoid biasness of the obtained data, the study involved four sampling techniques to obtain the population sample. The techniques include; Purposive, Random, Stratified Sampling techniques and Convenient Sampling techniques.
3.6.2.1 Purposive Sampling Techniques

 Purposive sampling technique was used to select the Heads of schools, Ward Executive Officers and Ward Education Officers, Zonal Chief Inspector of Schools and the District Secondary Education Officer. The respondents were selected purposively by virtue of their positions, since DSEO, WEOs and heads of schools are responsible for improving the quality of education at District, ward and school level (Zakaria, 2016). In both three wards each ward education officer and executive officer were required to fill one questionnaire. The ZCIS and DSEO also filled one questionnaire each.

3.6.2.2 Simple Random Sampling Techniques

Simple Random sampling method was applied to each sex segment of the respondents. The technique was used to get a population sample of 80 students who filled-in the questionnaires. Using the class attendance books of form three classes in 2020, the names of respondents were picked randomly. 20 names of students were picked randomly from the attendance books of each school. The selection involved 8 names of boys and 12 names of girls. The selection of sample at each stream level considered the gender aspect but the number of girls was larger than that of boys. The table 3.2 indicates the target population and the selected sample from the students.
Table 3.2: The Table Indicating the Target Population and the Selected Sample (Students)
	Name of school
	Boys
	Girls
	Total

	
	Target population
	Selected sample
	Target population
	Selected sample
	Target population
	Selected sample

	Mwaselela Secondary 
	50
	8
	46
	12
	96
	20

	Iwindi secondary 
	30
	8
	46
	12
	76
	20

	Malama Secondary 
	59
	8
	49
	12
	108
	20

	Ilunga secondary
	40
	8
	47
	12
	87
	20

	Total 
	179
	32
	188
	48
	367
	80


3.6.2.3  Stratified Random Sampling Techniques
Though Simple Random Sampling technique was applied to both girls and boys, the students were classified according to their education class levels then students from higher classes form (IV) were selected in the sample because the form four students seemed to have more experience than the form two students who had never seen the CSEE results by that period. The research was conducted towards the end of December and the beginning of January, the schools were closed. There were only two classes of students found in schools such Form One (II of 2021) and form three (IV of 2021).
3.6.2.4 Convenient Sampling Technique
The respondents were chosen due to their presence in the study area during the interview days. The researcher interviewed the Heads of Villages and teachers who were available in the field research area. There was large number of villages in all three wards; the researcher interviewed only six village heads because they were the only respondents found in their offices. Others could set an appointment but when the researcher tried to visit them, they were not found in their offices. 
The researcher intended to interview 10% of teachers from each school, unfortunately, they were not found in their working stations because it was holiday period. The convenient sampling technique was more helpful than other techniques to these two groups of respondents.
3.7     Data Collection Methods and Instruments
The study collected the data using four methods, which included; Interview method, Questionnaire method, Focus Group Discussion Methods and Documentary analysis method.
3.7.1   Interview

The primary data were collected through interview. The method was used when collecting information from the selected sample of teachers and heads of schools from the selected schools. The method was also used to get information from the heads of villages. The interview method is used in order to get in depth information (Kothari, 2004). The method was found helpful to (Nyalusi 2013) who applied it when collecting information on the factors affecting girls’ academic performance in community secondary schools to the Heads of Schools and teachers in order to obtain in depth information.
3.7.2   Questionnaires

Questionnaire method was applied to the second group of respondents who were the students. Both closed and open-ended questions were set in the questionnaire in order to obtain large information from the respondents. The questions were from both their past experience from the national examination results of their sisters in their schools 2- 3 years ago and the current experience of the challenges facing the girls’ academic performances in their schools.
Questionnaire method was also applied to gather information from the last group of respondents. This group constituted the Ward Executive Officers, Ward Education Officers, the ZCISs and the District Secondary Education Officer. This method was helpful to obtain information to this group because it was difficult to find them all in the same place and at the same time.
3.7.3   Documentary Analysis

The researcher was required to read various written documents on the girls’ academic performance in community secondary schools. These sources were obtained from the Regional library, archives, Education Offices and in the selected school Offices. Other information was obtained from the internet websites including the NECTA results and Researches done by others on the girls’ academic performance and its challenges.
3.8     Focus Group Discussion

In the selected schools, a group of 10 girls were selected and trained; actively participated in the discussions on the social, biological and economic challenges facing girls’ academic performance in community secondary schools in Mbeya Rural. The respondents in the discussion were free to disclose information from their past and current experience while the researcher was recording and taking some important notes to be analyzed later.
3.9     Data Collection

In this study, the researcher collected relevant data from both oral and written sources and then the researcher interpreted them. The study used questionnaires, focus group discussion guides, and interview instruments to collect the needed data.
3.9.1    Primary Data

The data were collected directly by the researcher through the interview method, questionnaires, and focus group discussion guides. The interview method was used to gather information from the Heads of schools, Teachers and Heads of Villages. The questionnaires were used by the researcher to collect information from the students, WEOs, DSEO and the ZCISs. The Focus Group Discussion guides helped the researcher to gather primary data from the students.
3.9.2   Secondary Data

Secondary data were obtained from other similar research dissertations in Mbeya regional library, newspapers having information related to the study and previous examination result information from Mbeya Rural Council office. Online journals and books were also helpful to get the relevant data. The information from the past experience of the results and the reasons for such results helped to identify the challenges of quality on education facing academic performance of girls in form four national examinations in community secondary schools of Mbeya Rural and Tanzania in General. 
3.10   Data Analysis

The information gathered was compiled and subjected to content analysis focusing on the themes specified in the research objectives. Qualitative analysis was used to analyze the data collected from interviews, Focus Group Discussions and documentary analysis. The data were subjected to content analysis of participants’ statement and experiences and were presented in terms of summarized texts. 
The analysis also involved the use of quotes in order to capture the respondents’ own talks. It was then evaluated by the researcher to ensure validity and reliability before using them as evidence. The data in each theme was analyzed (Thematic analysis) and presented in response to the research questions and methods. The data which was obtained from the questionnaires were analyzed by using Statistical Package for Social science Studies (SPSS) version 24.0 and Microsoft excel. 
3.11     Validity and Reliability of Instruments
3.11.1 Validity
To ensure that the instruments produce the relevant results that the researcher sought, therefore, the researcher tested the validity of the questionnaires and structured interviews using a non- sample of 4 teachers and 20 students from two schools in Sumbawanga Municipal. These two secondary schools were Mazwi and Sumbawanga Secondary schools.
Changes were then made in areas that showed weakness to ensure validity hence meeting the purpose of the study. Apart from that, validity was attained by the use of simple randomly sampling to reduce biasness among respondents. The reason for doing this was to check if the questions asked would enable the researcher to get the valid information that he sought from the respondents.
3.11.2 Reliability
Reliability was observed by the use of appropriate sampling techniques including random sampling, stratified, convenient and purposive. To ensure reliability, questionnaires (both open and closed questions) and interview (both open and closed) were employed so as to give consistent results on the challenges of quality on education facing the girls’ academic performance in the community secondary schools in Mbeya Rural.
3.12     Ethical Considerations
The researcher first sought a permission from the Open University of Tanzania in order to conduct the research. The study also required the researcher to seek a permission from the DED of Mbeya Rural Council to conduct a research in the study area.  All the respondents were assured of confidentiality of the information given to the researcher. The respondents were well informed about the objectives of the research and were required to participate voluntarily. More ethical considerations were observed by the researcher including; non-interference on the respondents’ religious beliefs, cultural values, physical harm and respect of respondents’ dignity.
CHAPTER FOUR
FINDINGS AND DISCUSSION

4.1      Introduction 

This chapter presents the demographic characteristics of the respondents and the findings of the study according to the research objectives. 
4.2      Demographic Characteristics of the Respondents

This section presents the demographic characteristics of the respondents, which include; age, sex, title, level of education, marital status and the tools used.
4.2.1   Respondent by Sex

The results in Table 4.1 Shows that, 57 (45.5%) respondents were male, while 67 (54.5%) respondents were female. The study shows that the majority of the respondents were females (girl students). Since the study intended to investigate the challenges of quality on education facing the community secondary school girls in academic performance, therefore, adequate information was explored from the girls regarding to the challenges they encounter in such community secondary schools. To ensure validity and reliability of the data, information from other groups as indicated in the table 4.1 was necessary.
Table 4.1: Respondents by Sex

	Respondents
	Frequency (%)

	
	Male (%)
	Female (%)

	Students
	32 (26)
	58 (47)

	Teachers
	8 (6.5)
	8 (6.5)

	Heads of schools
	3 (2)
	1 (1)

	Heads of villages
	6 (5)
	0

	WEOs
	3 (2)
	0

	WECs
	3 (2)
	0

	ZCIs
	1 (1)
	0

	DSEO
	1 (1)
	0

	Total 
	57 (45.5)
	67 (54.5)

	Total population sample
	124 (100)


Source: Field Data, (2021)

4.2.2   Respondents by Ages

The age of respondents was categorized into two major groups such as; the group of students and the group of elders (non–students). The researcher subdivided the respondents into these two major groups because each group is independent in terms of ages. For instance the researcher wanted to examine the ages of students who are in the community secondary schools in relation to the challenges they face in academic performance. The second group of elders (non-Students), the researcher wanted to examine their ages in order to relate them with their experience and attitudes they have towards the academic performance of girls in community secondary schools.
4.2.2.1 Students

The researcher subcategorized the age groups of students into four groups such as; 12 – 14, 15 – 18, 19 – 25, and 26 – 30. The results showed that most of the students, who were in community secondary schools in form four, were at the age group of 15 – 18. This group is biologically at the puberty stage (the age at risk). At this stage, girls are at risks such as; being less tolerant, being stubborn, and being in a menstrual period, feeling shy and other related behaviours. 
Table 4.2: Respondents by Ages (Students)

	Age group
	Frequency
	Percentage (%)

	12—14
	10
	11

	15—18
	75
	83

	19—25
	5
	6

	26—30
	0
	0

	Total
	90
	100


Source: Field Data (2021)
Cavanagh (2004, 2007; Haynie 3003) argue that early pubertal timing girls are more likely to select and or be drawn into less normative friendship groups one is that older boys and older girls and are characterized by riskier behavior and lower academic performance. The table 4.2 indicates the analysis of the respondents’ characteristics by their ages (students). 
4.2.2.2  Elder Groups
The researcher subcategorized this group into four subgroups such as; 21 – 26, 26 – 34, 35 – 39 and 40 and above. The results showed that most of the respondents of this group were at the age groups of 26 – 34 and 35 – 39. Most of the people at these ages are always more active than other groups. They have adequate experience although their experience is less than that of the respondents at the age group of 40 and above. The researcher explored enough information from all the age groups except the first group of 21 – 25, which had no respondents. The table 4.3 indicates the analysis of the respondents’ characteristics by their ages (Elder groups). 
Table 4.3: Respondents by Ages (Elder Groups)

	Age group
	Frequency
	Percentage (%)

	21--25
	0
	0

	26--34
	13
	38

	35--39
	14
	41

	40+
	7
	21

	Total
	34
	100


Source: Field Data (2021)
4.2.3    Respondents by Education Levels

The researcher sub categorized the respondents into seven education levels such as: Primary Education, Form Four, Certificate, Diploma, Advanced Diploma, Bachelor Degree and Master and above. The findings showed that only six respondents had attained the primary education and these were all village heads. 90 (72.58%) respondents were students who are in form four by this year (2021), none of the respondents had attained Certificates, Advanced Diploma and Masters and above levels of education. 11 (8.87%) respondents were diploma holders while 17 (13.71%) respondents were Bachelor Degree holders. These last two groups constituted the respondents who were WECs, WEOs, DSEO, ZCIs, Teachers and Heads of schools. These findings indicated that the respondents were well educated and were capable of answering the research questions properly. The 4.4 indicates the analysis of the respondents’ characteristics by their educational levels.
Table 4.4: Respondents by Education Levels

	Education level
	Frequency
	Percentage (%)

	Primary Education
	6
	4.84

	Form IV
	90
	72.58

	Certificate
	0
	0

	Diploma
	11
	8.87

	Advanced Diploma
	0
	0

	Bachelor Degree
	17
	13.71

	Master and above
	0
	0

	Total
	124
	100


Source: Field Data, (2021)
4.2.4  Respondents by Titles
The researcher subcategorized the responds by their titles such as; students, teachers, heads of schools, heads of villages, Wards Executive Officers, Ward Education Officers, District Secondary Education Officer and Zonal Chief Inspector of Schools. The results showed that 90(73%) respondents were students, 16(13%) respondents were teachers, 4(3%) respondents were heads of schools, 6(5%) respondents were heads of villages, 3(2%) respondents were the Wards Executive Officers, 3(2%) respondents were the Ward Education Officers. The study also included 1(1%) District Secondary Education Officer and 1(1%) respondent was the Zonal Chief Inspector of Schools. The table 4.5 indicates the analysis of the respondents’ characteristics by their titles. 
Table 4.5: Respondents by Titles

	Title 
	Frequency
	Percentage (%)

	Students
	90
	73

	Teachers
	16
	13

	Heads of schools
	4
	3

	Heads of villages
	6
	5

	WECs
	3
	2

	WEOs
	3
	2

	DSEO
	1
	1

	ZCIS
	1
	1

	Total
	124
	100


Source: Field Data (2021)
4.2.5   Respondents by Marital Status
The researcher subcategorized the respondents into three subgroups of marital status such as; Married, Single and Divorced. The results showed that 33(97%) of the respondent were in the group of Married; only 1(3%) was in the group of single while none of them was in the group of Divorced. This categorization of respondents according to their marital status did not include the students since they are not allowed to get marriage according to our country laws and according to their school regulations. The table 4.6 indicates the analysis of the respondents’ characteristics by their marital status.
Table 4.6: Respondents by Marital Status

	Marital status
	Frequency
	Percentage (%)

	Married 
	33
	97

	Single
	1
	3

	Divorced
	0
	0

	Total
	34
	100


Source: Field Data (2021)
4.3      Factors of Quality on Education Affecting Girls’ Academic Performance in Community Secondary Schools in Mbeya Rural
The main theme of the study was the investigation of the qualities factors facing the academic performance of girls in community secondary schools in Mbeya Rural. The main focus of the study was based on the internal factors facing the girls in academic performance in the community secondary schools such as; age factor, unfriendly learning environment for girls, and lack of education on their biological changes. The researcher also wanted to investigate the existence of external factors facing the performance of girls in community secondary schools including; society’s negative attitudes towards girls’ education, girls’ responsibilities at home, poverty at family levels, and school location (distance to and from home and school). The data collected from the respondents revealed a number of facts as presented in the next sub section.
4.3.1 The Quality of Education in Provided in Community Secondary Schools
The question was written as a close ended question in the questionnaires which were filled by the WECs, WEOs, DSEO, and ZCISs. The research findings revealed the following results. The table 4.7 indicates that a total number of 8 respondents filled the questionnaires. 4 respondents said that the quality of education provided in community secondary schools is good. 2 respondents said that the quality of education provided in community secondary schools is average. 1 respondent said that the quality of education is very good and 1 respondent said that the quality of education provided in community secondary schools is excellent. The table 4.7 indicates the analysis of the findings; 
Table 4.7: The Quality of Education in Community Secondary Schools
	Quality of education
	Frequency
	Percentage

	Average
	2
	25

	Good
	4
	50

	Very good
	1
	12.5

	Excellent
	1
	12.5

	Total
	8
	100


Source: Field Data (2021)
From the findings above it can be concluded that the quality of education provided in the community secondary schools is neither very good nor very poor but it lies in the line of good. The diagram 4.1 illustrates the respondents’ responses on the quality of education provided in community secondary schools of Mbeya Rural.
The question was also asked to the respondents who were interviewed, and all the respondents of this group were teachers and heads of schools. The question demanded them to comment on the quality of education. Most of them said that the quality is average, meaning that it is neither very good nor very poor. When the researcher asked them to elaborate more one of the respondent was quoted saying;

‘The students are increasing in number while the infrastructures are not being improved; the classes are congested with many students (one room with more than 90 students), the number of teachers does not match with the number of students especially science subjects and that teaching materials are inadequate especially social science books (Respondent 1, male, 39 years)’.

These findings imply that the quality of education in community secondary schools content-wise is good the problem is its teaching resources and infrastructures including; the numbers of classes which does not match with the numbers of students, the number of teachers which does not match with the number of students and the teaching materials which are inadequate. This is a real situation in most of the community secondary schools. Mapogo (2019) argues that the number of qualified teachers employed by the government in community secondary schools in Dar es salaam is promising, but this number does not match with the needs of each subject, the shortage of teaching and learning resources and poor or shortage of infrastructures seem to affect quality of education in community secondary schools. Sigalla (2013) adds that the quality of education in community secondary schools is affected by several factors including; the Teacher: student ratio, poor quality of textbooks, poor products of pupils joining community secondary schools, absence of reliable teachers’ guides, absence of action based exams and infrastructures. Having observed the findings from the field and from the literature reviews, the researcher concluded that the quality of education in community secondary schools is not very good as it was expected to be. 
4.3.2   Perceptions on Girls’ Performance in Community Secondary Schools
This question was asked to the respondents who were interviewed; it demanded them to comment on the performance of girls in community secondary schools basing on their experiences from the form four national examination results. Most of the respondents said that the performance of girls in community secondary schools is very poor. Only the teachers from Ilunga secondary school said that at their school, it has been vice versa, the girls perform better even more than the boys.

Contrary to the above groups of respondents, when the question asked to the heads of villages who were also interviewed, they all said that they perceive the performance to be very poor and unsatisfactory. When the researcher demanded their reasons for their responses, they said most of the female students from their localities showed poor performance, others failed the CSEE and FTNA, and others opted to dropout from schools. 
One of the respondents was quoted saying;
“Frankly speaking, girls’ academic performance is not good, for instance I have two sisters who were studying in community secondary schools. One of them sat for CSEE and scored division zero the other one failed the FTNA when I told her to repeat she refused and left home. Now they are all married. Our young brother managed to sit for CSEE and got the academic Certificate now he is a good driver. I have only one daughter who is in a community secondary school she does the same as her aunts. I tried to change her but I think I am going to fail. (Respondent 2, male, 43 years)” 

From the findings above, the parents’ attitudes and perceptions towards girls’ academic performance in community secondary schools was deemed negatively. The quoted respondent 2 above was speaking emotionally and was seemed to be disappointed believing that the girls in community secondary schools can neither change nor perform well. Nyalusi (2013) argues that the academic performance in community secondary schools among the girls is poor. Nteko (2007) elaborates that today, enrolment rate of girls in schools has improved quite a lot in the country, but in general girls ' education is still very poor regardless enrolment improvement. MOEVT (2011) adds that girls’ poor academic performance is one of the major problems in Tanzania and the world in general. Having seen the data from the field and the data from the literature reviews, the researcher finally concluded that in community secondary schools, the performance of girls is perceived to be poor by the community especially when comparing to the performance of boys in the same community secondary schools. This has been observed through the national examination results of different years from different community secondary schools including those, which are from the study area.
4.3.3  Community’s Perceptions on Girls’ Education in Community Secondary Schools
The question was asked to the heads of villages who participated in an interview demanding them to say what the people whom they lead say about girls’ education in community secondary schools. The heads of villages said that peoples’ attitude and perception towards education especially for girls in community secondary schools is negative; they further added that people are busy with other activities, they never prioritize female education, and they do not see the importance of girls’ education. Contrary to the findings above, the same question was written in the questionnaires which were filled by the WECs, WEOs, DSEO and ZCISs. The research findings revealed that, 8 out of 8 respondents who filled the questionnaires said that the society has positive attitudes towards girls’ education in community secondary schools. None of them ticked at the “no” option. 
This implies that the education officials have no idea on what do the parents and community perceive towards the girls’ education in community secondary schools. WLF (2018) says that, parents who are functionally illiterates often prioritize work before education, have lower expectations in regards to schooling of their daughters. Zakaria (2016) adds that boys are given the first preference and girls are just left home to await marriage. Having observed the data from the field and from the literature reviews, the researcher finally concluded that the community perceives wrongly towards the education for girls. The communities members do dot prioritize education for girls believing that girls should be left at home waiting for their marriages.
4.3.4  The Community Understands on the Importance of Girls’ Education
The question was a closed ended question in the questionnaires demanding the respondents to say yes or no. The question was written in the questionnaires, which were filled by the WECs, WEOs, DSEO and ZCISs and revealed that all the respondents who filled the questionnaires said yes meaning that the society understands the importance of girls’ education in community secondary schools.
Contrary to the above findings, when the same question asked to the teachers participated in interview, they said no the implying that the society does not understand the importance of girls’ education. 
The researcher quoted one of them saying;

 “The parents are busy with agricultural and entrepreneurial activities; education especially for girls is not their priority, they never ask for examination reports of their daughters, taking them to school is like reducing their burden of taking care of children, they never inspect on the progress of their daughters, they do not know when their daughters are supposed to be at school and when they are supposed to be at home (Respondent 3 male 36 years)”
These findings imply that the society does not know the importance of education especially for girls. The parents and community in general need to be educated so as to understand on the importance of education for girls. The number of teachers who said that the society does not understand the importance of girls’ education was larger than the number of education officials who said that the society understands the importance of girls’ education in community secondary schools. Zakaria (2016) says that boys are given the first preference and girls are just left home to await marriage. WLF (2018) adds that, parents who are functionally illiterates often prioritize work before education, have lower expectations in regards to schooling of their daughters. 
Having observed the data from the field and from the literature reviews, the researcher finally concluded that the community has other preferences in life apart from the education of their daughters. Some community members take their daughters to community secondary schools because there is a law, which forces them to do so.
4.3.5   The Performance Comparison between the Girls and the Boys

The question demanded the interviewees to say who perform either better or poorer than the other between the boys and girls in community secondary schools. All the respondents said that girls in community secondary schools perform poorer than the boys except the teachers from Ilunga secondary school, who said that at their school, girls perform better than the boys.
The question was also asked as a closed ended question in questionnaires, which were filled by the respondents who were students (both boys and girls). The research findings revealed the results as follows; 
From a group of 80 respondents who filled the questionnaires, 41 respondents who comprised 51.3% of the total population sample said that in community secondary schools, the academic performance of girls is average when compared to the performance of boys. 12 (15%) respondents said that the performance of girls good when compared to the performance of boys. 14 respondents (17.5%) said that the performance of girls is poor when compared to the performance of boys. 8 (10%) respondents said that the girls’ academic performance is very good when compared to boys. 3 respondents said that the girls’ academic performance is excellent when compared to the performance of boys. 2 respondents said that the girls’ academic performance is very poor when compared to the performance of boys. The table 4.8 indicates the analysis of the study findings.
Table 4.8: Girls' Academic Performance Compared to the Performance of Boys

	Girls academic performance
	Frequency
	Percent (%)

	Very poor
	2
	2.5

	Poor
	14
	17.5

	Average
	41
	51.3

	Good
	12
	15

	Very good
	8
	10

	Excellent
	3
	3.8

	Total
	80
	100


Source: Fieldwork (2021
From these findings, we may conclude that the academic performance of girls in community secondary schools when compared to the performance of boys is neither very good nor very poor but it lies in the average line. The findings were obtained from the students themselves (both boys and girls). The figure 4.1 indicates the performance comparison between the girls and the boys who are in community secondary schools in Mbeya Rural District.
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Figure 4.1: Performance Comparison between Girls and Boys

Source: Field Data, (2020)
The question of performance comparison between the girls and boys in community secondary school of Mbeya Rural was also asked as a closed ended question in questionnaires, which were filled by the WEOs, WECs, DSEO and ZCISs. The findings revealed that, out of 8 respondents, 5 respondents said that the performance of girls is good when compared to the performance of boys. 2 respondents said that the performance of girls is average when compared to the performance of boys. Only 1 respondent had said that the performance of girls is very good when compared to the performance of boys. The table 4.9 indicates the analysis of the study findings.
	


Table 4.9: Girls' Academic Performance Compared to Boys (b)

	Girls academic performance
	Frequency
	Percent (%)

	Average
	2
	25

	Good
	5
	62.5

	Very good
	1
	12.5

	Total
	8
	100


Source: Fieldwork (2021)

From these findings, we may conclude that contrary to the data obtained from the students the performance of girls in community secondary school is neither very good nor very poor but lies in the line of good. 
Some literature reviews are in line with the study for example; Nyalusi (2013) argues that the academic performance in community secondary schools among the girls is poor. Nteko (2007) elaborates that today, enrolment rate of girls in schools has improved quite a lot in the country, but in general girls ' education is still very poor regardless enrolment improvement. MOEVT (2011) adds that girls’ poor academic performance is one of the major problems in Tanzania and the world in general. 
Having observed the data from the field and from the literature reviews, the researcher finally concluded that in community secondary schools, the performance of girls is perceived to be poor by the community especially when comparing to the performance of boys in the same community secondary schools. This has also been observed through the national examination results of different years from different community secondary schools including those, which are from the study area.
4.3.6   The Experience on Girls’ Academic Performance through CSEE Results

The question was asked in close-ended questionnaires, which were filled by both girls and boys. The question demanded the students to show their experiences on the girls’ academic performance from the CSEE results they had observed. The findings revealed the results as follows; out of 80 respondents, who filled the questionnaires, only 1 respondent had no experience, 2 respondents had an experience of more than four years. 13(16.3%) respondents had an experience of two years. 28(35.0%) respondents had an experience of four years. 36(45.0%) respondents had an experience of three years.  The table 4.10 indicates the analysis of the study findings.
Table 4.10: Experience on Girls' Academic Performance through CSEE Results

	Respondent's experience
	Frequency
	Percent (%)

	None
	1
	1.3

	Two years
	13
	16.3

	Three years
	36
	45

	Four years
	28
	35

	More than four years
	2
	2.5

	Total
	80
	100


Source: Field Data, (2021)
It can be concluded that large number of the respondents had enough experience on the girls’ academic performance hence assured the researcher to obtain a detailed information from them. Therefore they were confident to deliver information needed by the researcher basing on their experiences. The question of respondent’s experience on girls’ academic performance was also written in the questionnaires, which were filled by the WEOs, WECs, DSEO and ZCISs. The findings revealed the following results; out of 8 respondents who filled the questionnaires, only 1 respondent had an experience of two years. 3 respondents had an experience of more than four years. 4 respondents had an experience of four years. The table 4.11 indicates the analysis of the study findings.
Table 4.11: Experience on Girls' Academic Performance through CSEE Results (b)

	Respondent's experience
	Frequency
	Percent (%)

	Two years
	1
	12.5

	Four Years
	4
	50

	More than four years
	3
	37.5

	Total
	8
	100


Source: Field Data, (2021)

From these findings, it can be concluded that the most of the respondents were much experienced, hence assured the researcher confidently to explore detailed information from them. 
4.3.7  The Reasons For Girls’ Poorer Academic Performance than Boys in CSEE
This was the first question asked to the girl students who participated in Focus Group Discussions. It demanded them to freely give out their experiences and views on the reasons for their poor academic performance when compared to the boys. The respondents gave a detailed list of reasons including; lack of confidence during learning processes and in national examinations, parents’ negative attitudes towards girls’ education (their priorities are to boys’ education), a burden of responsibilities at home, poor parental care, peer pressure, early sexual engagements, Menstrual periods. 
The researcher quoted one of the respondents who said;

“My parents sometimes leave for farm activities, our farms are in village very far from here. They leave the family under my control but because of poverty, with very little money for our meals. When the money is finished I decide not to go school. I engage in different activities that help me to earn money for purchasing the food. I sometimes I collect the sand and crush stones then I sell them as building materials. It takes me a week or sometimes more than a week to get the money. I do this in order to help my young brothers and young sisters who depend on me when our parents are away. (Respondent 4: female, 16 years).”
This is a real situation that happens to the girls who are in community secondary schools. The parents are always busy with their agricultural activities they even do not make follow up to their children’s academic progress. The students who behave as the respondent quoted above are included in normal truancy at school but their academic performances are threatened by their home environments. 
Some literature reviews also show the reasons for poor academic performance among the girls when compared to boys in community secondary schools; Bilal & Khan (2015), Shahzad (2011) and Dr. Sanni (2019) highlighted some of the reasons including; irregular attendance in classes, boring teaching methods, inappropriate curriculum, additional burden of work at home, poor infrastructures, shortage of female teachers, poverty, community’s negative attitudes on girls’ education, long distance from home to school and sexual harassments. Having observed the data from the field and from the literature reviews, the researcher finally concluded that although the community secondary schools involve both boys and girls, girls are the most affected by the challenges of community secondary schools and hence such effects influence their academic performance negatively.
4.3.8    The Class Interactions Especially During Group Discussions
The question was written in the questionnaires, which were filled by the boys demanding them to say who take the dominant position during their group discussions. The aim of the researcher was to obtain the information regarding to the classroom interactions during learning processes. The research findings revealed the results as follows; from 32 respondents (boys only), 21 (65.6%) had said that during the discussions in class boys dominate the discussions while 11 (34.4%) respondents said that boys do not dominate the group discussion. The table 4.12 indicates the analysis of the study findings.
Table 4.12: Boys Take Dominant Positions in Class Discussions
	Boys dominate
	Frequency
	Percent

	Yes
	21
	65.6

	No
	11
	34.4

	Total
	32
	100


Source: Field Data, (2021)

From the findings above, it can be concluded that during learning processes, especially though group discussions, boys dominate the group discussions while girls remain as passive learners the things, which lead to their poor academic performance.
4.3.9   The Girls ’Responsibilities which Lead them Performing Poorly Academically
The question was set as a closed ended question in the questionnaires, which were filled by the students (both boys and girls). The respondents were required to say yes or no. The research findings revealed that 49 (61.3%) respondents said yes, meaning that girls have many responsibilities to undertake in evening. 31 (38.8%) respondents said no, meaning that girls do not have many responsibilities to undertake in evening. The table 4.13 indicates the analysis of the study findings. 
Table 4.13: Girls have many Responsibilities at Home

	Many responsibilities
	Frequency
	Percentage

	Yes
	49
	61.3

	No
	31
	38.8

	Total
	80
	100


Source: Field Data, (2021)
From the findings above, it can be concluded that girls have many responsibilities to undertake during the evening. Having many responsibilities lead them to get tired hence lacking the time to rest and time to conduct their private studies finally having poor academic performance.
The question was also asked to the girls who participated in Focus Group Discussions. The respondents gave a list of responsibilities basing on what happens to them (their experience). Some of the responsibilities mentioned by the respondents included; taking care of their siblings, helping their mothers to sell in restaurants, cleaning houses, washing plates, cooking, participating in agricultural activities and selling fruits. 
The researcher quoted one of the respondents saying;

“In our family we are five children, two girls and three boys, my elder brother is in form five now, my young brothers are in primary school while my young sister had finished standard seven last year (2020). I and my young sister are supposed to perform all the home duties such as; cooking, cleaning the houses, washing the clothes of our parents and young brothers, fetching water, preparing food on the table, serving it and removing the plates after eating. We lack even the time for our private studies because after completing our duties we become very tired. But our brothers have enough time they have the time to play with their friends, to rest, the time of conducting private studies and they do their home works and assignments on time (Respondent 5: female, 17 years).”
This is a real situation that happens in families whose children are in community secondary schools. The parents’ lack of gender education seems to contribute much to gender inequalities at home. The parents assign their daughters with many responsibilities but their sons are left free. Hence in families like these, the community should not keep on complaining for their daughters’ poor performance but they need to reduce the burden of duties they assigned to them.
The data from the literature reviews also reveal the following results; Zakaria (2016) elaborates that opportunity cost of schooling is higher for girls than boys and that in most cases girls are meant for housekeeping as the assistants of their mothers for domestic matters rather than education. Diaw (2008) insisted that girls have been assigned domestic activities such as cooking, fetching water and firewood; these domestic duties have been hindering girls from having enough time for private studies and take home assignments. Having observed the data from the field and from the literature reviews, the researcher concluded that the burden of responsibilities assigned to girls at their homes affects the academic performance of girls in such community secondary schools.
4.3.10  Effects of Menstrual Periods to the Academic Performance of Girls

The question was set as a closed ended question in the questionnaires which were filled-in by the female students only. It demanded the respondents to say yes or no. The research findings revealed the results as analyzed in the table 4.14.  
Table 4.14: Menstruations have Negative effects on Academic Performance

	Menstrual periods affect your academic performance
	Frequency
	Percentage

	Yes
	29
	60.4

	No
	19
	39.6

	Total
	48
	100


Source: Field Data (2021)
From 48 respondents, 29 (60.4%) respondents said yes, meaning that M.P affected them negatively towards their academic performance. 19 (39.6%) respondents said no, meaning that M.P had no impacts towards their academic performance.
From the findings above, the researcher concluded that, M.P had negative impacts towards the girls’ academic performance since most of them confirmed it. The researcher’s conclusion was also drawn from his reference on the answers obtained from the interview method and F.G.D method in which the respondents complained much on the negative impacts of M.P towards girls’ academic performance in community secondary schools.

This question was also asked to the respondents who participated in Focus Group Discussions. The respondents were free to explain the influence of M.P on their academic poor performance. The effects explained by the respondents included; the lack of pads during M.P leads them to miss some periods, the lack of pads leads them to use pieces of clothes but they became uncomfortable, they feel shy and lack confidence and that the M.P sometimes leads them to feel sick especially stomach-ache hence attending classes uncomfortably or missing the classes. 
One of the respondents was quoted as follows;

“Sometimes the period happens when my mother has no money, she tells me to use alternative means (pieces of cloth) which always do not make me feel comfortable to sit in groups with my friends and other class mates. Since I became uncomfortable I always feel shy and I lose confidence. I always seek the permissions to my teachers telling them that I am sick, I want to go to the hospital but it is always not true that I go to hospital. It is when I want to isolate myself from my class mates after perceiving that I am bleeding and smelling (Participant/Respondent 6: female, 17 years).” 

This is a real situation to the girl students who are in community secondary schools; they come from the poor families, which cannot afford to give all the requirements to their daughters including the pads when they are in M.P. Most of the students during this period tend to miss the periods at school and even those who manage to tolerate the situation, lack confidence during learning processes hence performing poorly. The data from literature review also indicate the prevalence of negative impact of Menstruation on academic performance. For example Sanni (2019) argues that menstruation is associated with a lot of problems including; abdominal, cramp, tiredness, pelvic pain, breast tenderness, mood swings, dizziness, headache, backache, vomiting and diarrhea. Sanni (2019) adds that if the menstruation occurs during the school days, the menstruating girl will pass through stressful period, which may likely put her at a disadvantage during teaching and learning process. Having observed the data from the field and the literature reviews, the researcher concluded that menstruation has negative impacts on the academic performance of girls who study in community secondary schools since most of them come from poor families which cannot afford to buy pads for their menstruating daughters. The failure to afford such sanitary facilities plus the problems associated with menstruation lead to poor attendance in class among the female students finally ending in poor academic performance.
4.3.11  The Challenges Facing the Girls during Learning Processes
The question was asked during the interview to the respondents who included the teachers and heads of schools. It demanded them to mention and explain the challenges facing the girls’ academic performance basing on their experiences. The interviewees mentioned several factors including; poverty in families, family conflicts, lack of necessary requirements, long distance from home to schools, negative impacts of M.P, inadequate Sanitary facilities that are provided, lack of confidence, poor class interactions during discussions, early sexual relationships, many responsibilities at home, lack of readiness to study, lack of seriousness during learning processes, laziness, poor learning environment, globalization (mobile phones and Television programs), society’s negative attitudes towards girls’ education, poor parental care, shortage of learning materials, lack of food program in schools, temptations, congestion in classes, gender imbalances at home and other related challenges. 
During the interview, the researcher quoted some of the respondents complaining that;

“The society does not know the importance of girls’ education; most of the parents do not care whether their daughters are performing well or not. They believe that educating girls is wastage of money because girls will be married and will no longer belong to their families. Some of them tend to force them to perform poorer so as to get marriage (Respondent 7: female, 37 years).”
This is a real situation that happens to the parents whose daughters are in community secondary schools. The parents do not cooperate with the teachers during the teaching and learning process; their cooperation is active at the enrollment stage and during the graduation ceremonies. It is at this stage of graduation ceremony when some parents recognize the behavior and performance of their daughters. 
The researcher quoted another respondent, who had said,
“The parents are busy with agricultural and entrepreneurial activities; education especially for girls is not their priority, they never ask for examination reports of their daughters, taking them to school is like reducing their burden of taking care of children, they never inspect on the progress of their daughters, they do not know when their daughters are supposed to be at school and when they are supposed to be at home (Respondent 8: male, 40 years).”

From these findings, it can be concluded that, girls’ poor academic performance is a result of several factors. The society and the government should take responsibility of addressing such challenges if we need to improve the girls’ academic performance in community secondary schools. The literature reviews also indicate some of the challenges facing the girls during learning process, for example Dr. Sanni (2019) argues that if the menstruation occurs during the school days, the menstruating girl will pass through stressful period which may likely put her at a disadvantage during teaching and learning process. 
Bilal and Khan (2015) add that among the problems hindering the academic performance of girls during learning process include; irregular classroom attendance, boring teaching methods, additional burden of work at home, poor infrastructures and inadequate basic facilities at school. Rwegasira (2017) adds that poor participations in class discussions, excessive domestic chores, lack of food programmes in schools, sexual harassments, long distance from home to schools, lack of sanitary facilities and poor school infrastructures are among the problems hindering the academic performance of female students during learning processes in community secondary schools. 
Having observing the data from the field and from the literature reviews, the researcher finally concluded that poor learning infrastructures, resources, methodologies, lack of support from the community and bad cultural practices in community secondary schools hinder the academic performance of girls during learning processes and finally they end in performing poorly in form four national examinations.
4.3.12   The Attendance of Girls in Community Secondary Schools
The question was written as a closed ended question in the questionnaires, which were filled by the male students only. The question needed them to say yes or no. The aim of this question was to find evidence on whether the girls attend all the periods in classes or not. The findings revealed the results as follows; From 32 respondents, 16 (50.0%) respondents said yes, meaning that girls attend all the periods in classes. 16 (50.0%) respondents said no, meaning that girls miss some periods in classes. The table 4.15 indicates the analysis of the study findings.
Table 4.15: Girls attend all the Periods in Class

	Girls attend all periods
	Frequency
	Percentage

	Yes
	16
	50

	No
	16
	50

	Total
	32
	100


Source: Field Data, (2021)

From these findings, the researcher concluded that girls miss some of the periods due to the problems they face including the negative impact of M.P. The researcher’s conclusion was also drawn from other methods used to obtain the data of this question such as F.G.D and interview methods, which also confirmed that girls in community secondary schools do not attend all the periods in classes. Therefore having realized that girls do not attend some of the periods in classes, the researcher linked their poor academic performance with their poor attendances.
The question was also asked to the interviewees who were from the group of teachers were demanding them to give out their experience on whether the girls attend all the periods taught. Most of the respondents said that only few girls manage to attend all the periods. Most of the girls miss some periods and this happens between 2 – 3 days a month per student. 
The researcher quoted a respondent saying;

“Some of them miss my periods especially when they are in M.P after failing to get sanitary facilities. Sometimes the distance from home to school plus the shortage of food programs at school lead them to reach at school very tired, to reach their homes very hungry and tired and sometimes due to poverty of some families, after arriving home they find no food, do you expect these children to have good attendance in class? The answer is no, therefore these are among the things that demoralize them and sometimes they opt to dropout from schools (Respondent 9: male, 38 years).”

This implies the real situation that happens in community secondary schools. Most of the girls in such schools come from poor families hence face several challenges which lead them to have poor attendance in classes and poor academic performance in general. The data from the literature reviews also revealed that girls in community secondary schools have poor attendance in classrooms. For example Splash (2015) argues that the taboos on what girls can do and cannot do during their menses affect even their attendances in classes and their general academic performances. 
Dr. Sanni (2019) adds that since most of the community secondary schools lack facilities, which provide privacy for the girls to feel free and comfortably to change their sanitary pads, clean themselves or even take bath, the only solution for them is to stay at home during their menses. After observing the data from the field and from the literature reviews, the researcher concluded that girls’ attendance in community secondary schools is poor when compared to the attendance of boys. These poor attendances are associated with their biological make-ups as girls, lack of support from the community and the poor infrastructures in community secondary schools. The negative impact of poor attendance in classes is the poor academic performance in their final and national examinations.
4.3.13  The Provision of Health and Reproductive Education to the Girls

The question was set as a closed ended question in the questionnaires, which were filled by the female students only. The question demanded them to say yes or no. The research findings revealed the results as follows; From 48 respondents, 46 (95.8%) respondents said yes, meaning that health education is provided in community secondary schools. Only 2 (4.2%) respondents said no, meaning that health education is not provided in community secondary schools. The table 4.16 indicates the analysis of the study findings.
Table 4.16: The School Provides Education to Female Students

	Provision of health education by the school
	Frequency
	Percentage

	Yes
	46
	95.8

	No
	2
	4.2

	Total
	48
	100


Source: Field Data, (2021)

From these findings, the researcher concluded that health education is provided in community secondary schools. The girls’ poor academic performance is not associated with the lack of health education in such schools since the education regarding to their growth and biological changes is provided regularly.
The question was also asked to the respondents who were interviewed; this group involved only the teachers. The respondents said that the education is provided regularly by the matrons, biology teachers, guidance and counseling team. 
The researcher quoted one of the respondents who said this;

“We provide the health education regularly, I am a biology teacher, I always teach them on how to cope with M.P, personal hygiene, puberty and good manner. The matron and guidance and counseling team also provide this education regularly (Respondent 10: female, 36 years).” 

Therefore from these findings, the researcher clarified that health education regarding to girls’ growth and biological changes is not a problem in most community secondary schools because it is provided regularly. Girls’ poor academic performance in Mbeya Rural cannot be associated with lack of health education. The literature reviews indicate the importance of providing health education to girls who are in secondary schools. For example Sanni (2019) argues that menstruation is associated with a lot of problems including; abdominal, cramp, tiredness, pelvic pain, breast tenderness, mood swings, dizziness, headache, backache, vomiting and diarrhea. Barbra (2020) adds that some of the girls do not understand the changes, some experience fear and embarrassment since they lacked early training and the lack of accurate information about menstruation both at home and at school. After observing the data from the field and from the literature reviews, the researcher concluded that although health reproductive education was not among the challenges which hindered the academic performance of girls in community secondary schools of Mbeya Rural, the regular provision of such education was insisted by the researcher.
4.3.14   The Economic Status of the Villagers

The question was set as an open-ended question in the interview with the heads of villages. The heads of villages when interviewed said that the villagers have low economic status. 
The researcher quoted one of the heads of villages, who said, 
“Some families have miserable lives (are very poor) and such poverty affects their daughters’ academic performance negatively (Respondent 11: male 45 years)”
This is a real situation of students who are in community secondary schools. Their parents are so poor that they fail to afford even the little contributions arranged in community secondary schools. Another respondent added that if it wasn’t his poverty, he could take his daughter to the nearby private school or to the boarding school.

The question was also written as a closed ended question in the questionnaires, which were filled by the WECs, WEOs, DSEO and ZCISs.  The question demanded them to say yes or no. The research findings revealed the results as follows;
7 (87.5%) respondents said yes, meaning that the parents whose daughters are in community secondary schools of Mbeya Rural have low economic status. Only 1 (12.5%) respondent said no, meaning that the parents whose daughters are in community secondary schools in Mbeya Rural do not have low economic status. The table 4.17 indicates the analysis of the study findings.
Table 4.17: Parents' Economic Status is Low

	Parents have low economic status
	Frequency
	Percentage

	Yes
	7
	87.5

	No
	1
	12.5

	Total
	8
	100


Source: Field Data, (2021)
From the above findings, the researcher concluded that most of the parents whose daughters are in community secondary schools have low economic status. Having low economic status the parents affect the academic performance of their daughters negatively. The literature reviews also indicate that most of the girls who are community secondary schools, their parents have low economic status. 
For example Dr. Sanni (2019) argues that most of the girls come from poor families, which cannot afford to buy pads hence they use cloth rags to soak up menstrual blood. Barbra (2020) adds that the female students lack money to purchase sanitary facilities when they are menstruating. Having observed the data from the field and from the literature reviews, the researcher concluded that the parents of most of the female students who are in community secondary schools have low economic status. The low economic status of the parents cannot support the achievement of academic performance of their daughters hence ending up in poor academic performance.
4.3.15  The Parents’ Economic Status affects Girls’ Academic Performance
The question was written as a closed ended question in the questionnaires, which were filled by the WECs, WEOs, DSEO and ZCISs.  The question demanded them to say yes or no. The research findings revealed the results as follows; 7 (87.5%) respondents said yes, meaning that the parents’ low economic status has negative impacts to the girls’ academic performance in community secondary schools of Mbeya district. Only 1 (12.5%) respondent said no, meaning that the parents’ low economic status has no impacts on girls’ academic performance in community secondary schools of Mbeya Rural District. The table 4.18 indicates the analysis of the study findings.
Table 4.18: Parents' Low Economic Status affects the Girls' Academic Performance Negatively

	Parents economic status affects daughter's academic performance
	Frequency
	Percentage

	Yes
	7
	87.5

	No
	1
	12.5

	Total
	8
	100


Source: Field Data, (2021)
From the above findings, the researcher concluded that, the parents’ low economic status has negative impacts on the academic performance of their daughters who are in community secondary schools. The conclusion was drawn from the responses of the respondents who in large number confirmed by saying yes.

The same question was asked to the heads of villages who were interviewed. The respondents said that the parents’ poor economic status have negative impacts to their daughters’ academic performance. 
The researcher quoted one of the respondents saying; 

“Some families have miserable lives (are very poor) and that such poverty affects their daughters’ academic performance negatively. For instance parents are unable to afford the costs of giving their daughters all necessary requirements including food, school uniforms and after school clothes. The lack of such requirements forces the girls to find alternative ways of getting them, among the ways include; finding day works and engaging in prostitution which finally drive them away from concentrating on academic matters (Respondent 12: female 36 years).”
From the above findings, the researcher argued that, parents’ low economic status has negative impacts towards their daughters’ academic performance. The parents, who are unable to help their daughters with all the necessary requirements, force their daughters to find alternative ways of having their necessary requirements. Among the ways are threats towards their academic performance.
Zakaria (2016) elaborates that opportunity cost of schooling is higher for girls than boys and that in most cases girls are meant for housekeeping as the assistants of their mothers for domestic matters rather than education. Sanni (2019) argues that most of the girls come from poor families, which cannot afford to buy pads hence they use cloth rags to soak up menstrual blood. Auma (2020) adds that the female students lack money to purchase sanitary facilities when they are menstruating.  Zakaria (2016) adds that, African girls become victims when their parents’ ability to meet direct and indirect cost of education is poor. Having observed the data from the field and from the literature reviews, the researcher concluded that parents’ economic status has a great influence on the daughters’ academic achievement and vice versa. A daughter, whose parents’ economic status is high, is more likely to concentrate on academic matters than someone whose parents’ economic status is low. Hence the more the girls concentrate on academic matters, the more they achieve their academic performance and vice versa.
4.3.16  The Parents Provide all Necessary Requirements to their Daughters

The question was set as a closed ended question in the questionnaires, which were filled by the female students. It demanded them to say yes or no. The research findings revealed the results as follows; From 48 respondents, 27 (56.3%) respondents said yes, meaning that, girls who are in community secondary schools are provided with all the necessary requirements by their parents. 21 (43.8) respondents said no, meaning that, girls who are in community secondary schools are not provided with all necessary requirements by their parents. The table 4.19 indicates the analysis of the study findings.
Table 4.19: Girls are given all Necessary Requirements by their Parents

	Parents provide you with all necessary requirements 
	Frequency
	Percentage

	Yes
	27
	56.3

	No
	21
	43.8

	Total
	48
	100


Source: Field Data, (2021)

From the findings above, the researcher argues that, some of the girls are provided all their necessary requirements by their parents while others are helped by the guardians and other relatives. The researcher in his findings noticed that there were some orphan students who were assisted by the institutions like the churches hence when asked this question had to say no. The researcher also noticed the existence of extreme poverty in some families, in such families; their children are also helped by some institutions and relatives.
The same question was asked during the interview to the heads of villages demanding them to give out their experience on whether their people are able to provide all the necessary requirements to their daughters. The respondents said that their people/villagers/parents are not able to provide all necessary requirements to their daughters who are in community secondary schools. 
One of the respondents was quoted saying; 

“Most of the community members have low and poor economic status and this is why they take their children in community secondary schools which are located very far from their homes. The few parents with good economic status take their children to the near- by private schools and boarding schools. Most of the parents cannot afford even to contribute little amounts of money needed in our streets, do you expect them to afford providing all necessary requirements to their daughters? Even I myself could not take my children in community secondary schools, the problem is poverty (Respondent 13: male, 40 years).” 
From these findings, the researcher elaborated that, most of the parents whose daughters are in community secondary schools are so poor that they are unable to afford to give their daughters all the necessary requirements. The result of this is their daughters to find alternative ways of having such requirements hence losing their concentration on academic matters finally ending up with poor academic performance.

Some literature reviews also indicated that most of the parents whose daughters are in community secondary schools are so poor that they cannot afford to provide all necessary requirements to their daughters. For example Dr. Sanni (2019) argues that most of the girls come from poor families, which cannot afford to buy pads hence they use cloth rags to soak up menstrual blood. Barbra (2020) adds that the female students lack money to purchase sanitary facilities when they are menstruating.  Zakaria (2016) adds that, African girls become victims when their parents’ ability to meet direct and indirect cost of education is poor. After observing the data from the field and the literature reviews, the researcher finally concluded that most of the girls who are in community secondary schools come from poor families which cannot afford to provide all the necessary requirements for their daughters. Failing to provide all necessary requirements to the daughters affects the academic performance of such girls negatively.
4.3.17  The Distance between Homes and the Community Secondary Schools
The question was written as a closed ended question in the questionnaires, which were filled by the WECs, WEOs, DSEO and ZCISs.  The question demanded them to say yes or no. The research findings revealed the results as follows; 7 respondents said yes, meaning that the students walk long distance of more than 3km in community secondary schools of Mbeya Rural. Only 1 respondent said no, meaning that the students do not walk long distance of more than 3km in community secondary schools of Mbeya Rural. The table 25 below indicates the analysis of the study findings. 
Table 4.20: In Community Secondary Schools, Students walk long Distance (more than 3km)

	The students walk long distance (more than 3km)
	Frequency
	Percentage

	Yes
	7
	87.5

	No
	1
	12.5

	Total
	8
	100


Source: Field Data, (2021)

From the above findings, the researcher concluded that in Mbeya Rural, the community secondary schools are located very far distance from the homes of most students. Students reach the schools while they are very tired hence they become active learners in classes. Apart from the distance itself on the way they face several challenges including sexual harassments to girls and sometimes unfriendly weather conditions.
The question was also written as a closed ended question in the questionnaires, which were filled by the students (both boys and girls). The respondents were required to say yes or no. The findings showed the results as follows; 56 (70.0%) respondents said yes, meaning that the community secondary schools are located far distance from home more than 3km.  24 (30.0%) respondents said no, meaning that the community secondary schools are not located far distance from home more than 3km. The table 4.21 indicates the analysis of the study findings.
Table 4.21: The School is Located far Distance from the Residency (more than 3km (b)

	The school is located more than 3km from your home
	Frequency
	Percentage

	Yes
	56
	70

	No
	24
	30

	Total
	80
	100


Source: Field Data, (2021)

From these findings, the researcher stipulated that, the distance between the homes of most girls and the location of community secondary schools is very far more than 3km. Most of the respondents confirmed this distance by saying yes. The few respondents, who said no, are those students whose homes are closer to such community secondary schools.

The heads of villages when interviewed on this question, had different answers, but most of them said that the distance between their villages and their community secondary schools were 5 - 6 kilometers. Some literature reviews also indicated that girls who are in community secondary schools walk very long distance to reach such schools daily. For example Zakaria (2016) says that, some girls walk long distance of more than 10 kilometers to schools, on their way to schools have been facing many temptations, such early sexual activities for the purpose of getting pocket money for their lunch and purchasing of their personal care facilities, as a result some of them get pregnancy.
From these findings, the researcher concluded that, the distance between the homes of most students especially girls and the location of community secondary schools is very long. The girls spend much of their times walking to and from schools. The distance seems to be a threat to their academic performance because the girls on their way to and from schools face several challenges and arrives in schools very tired. The distance tends to demoralize them from performing well academically. 
4.3.18 The Means of Transport used by the Students to reach their Community Secondary Schools
4.3.18.1 Walking on Foot

The question was set as a closed ended question in the questionnaires, which were filled by the female students. It demanded them to say yes or no. The research findings revealed the results as follows; from 48 respondents, 39(81.3%) respondents said yes, meaning that, they walk on foot to reach their community secondary schools daily. 9 (18.8%) respondents said no, meaning that, they do not walk on foot reach their community secondary schools daily. The table 4.22 indicates the analysis of the study findings. 
Table 4.22: Walking on Foot

	Walking on foot
	Frequency
	Percentage

	Yes
	39
	81.3

	No
	9
	18.8

	Total
	48
	100


Source: Field Data, (2021)
Some literature reviews indicate that most of the girls who are in community secondary schools walk on foot the long distance to reach such schools daily. For example Zakaria (2016) says that, some girls walk long distance of more than 10 kilometers to schools, on their way to schools have been facing many temptations, such early sexual activities for the purpose of getting pocket money for their lunch and purchasing of their personal care facilities, as a result some of them get pregnancy.
From the findings above, the researcher concluded that, most of the students in community secondary schools of Mbeya Rural walk on foot to reach their schools daily. As we have seen above the distance from home to school is more than 3km and others tried to say that they walk on foot 5 – 6 km to and from schools every day.
4.3.18.2 The use of Bicycles 

The question was set as a closed ended question in the questionnaires, which were filled by the female students. It demanded them to say yes or no. The research findings revealed the results as follows; from 48 respondents, 19 (39.6%) respondents said yes, meaning that, they use bicycles to reach their community secondary schools daily. 29 (60.4%) respondents said no, meaning that, they do not use bicycles to reach their community secondary schools. The table 4.23 indicates the analysis of the study findings. 
Table 4.23: Using Bicycles

	Using bicycles
	Frequency
	Percentage

	Yes
	19
	39.6

	No
	29
	60.4

	Total
	48
	100


Source: Field Data, (2021)
From the findings above, the researcher concluded that, most of the girls who are in community secondary schools do not use bicycles as their means of transports to reach their schools. This implies the existence of extreme poverty in their families that they cannot afford even to have bicycles, which could the girls to reach their schools earlier and without getting tired.
4.3.18.3 The use of Motorcycles (Bodaboda)

The question was set as a closed ended question in the questionnaires, which were filled by the female students. It demanded them to say yes or no. The research findings revealed the results as follows; From 48 respondents, 8 (16.7%) respondents said yes, meaning that, they use motorcycles (bodaboda) to reach their community secondary schools. 40 (83.3%) respondents said no, meaning that, they do not use motorcycles (bodaboda) to reach their community secondary schools. The table 4.24 indicates the analysis of the study findings.
Table 4.24: Using Motorcycles

	Using motorcycles (Bodaboda)
	Frequency
	Percentage

	Yes
	8
	16.7

	No
	40
	83.3

	Total
	48
	100


Source: Field Data, (2021)
From the findings above, the researcher concluded that, only few students afford to use motorcycles (bodaboda) as their means of transport to reach their community secondary schools. The researcher realized that even these few girls who use motorcycles to reach their schools, are daughters and some are relatives of the bodaboda drivers. Most of the girls do not afford to hire bodaboda to reach their schools apart from facing temptation from such bodaboda drivers.
4.3.18.4  The use of Public Transports (Daladala and Bajaji)

The question was set as a closed ended question in the questionnaires, which were filled by the female students. It demanded them to say yes or no. The research findings revealed as follows; From 48 respondents, only 4 respondents said yes, meaning that, they use public transport to reach their community secondary schools. 44 (91.7%) respondents said no, meaning that, they do not use public transport to reach their schools. The table 4.25 indicates the analysis of the study findings. 
Table 4.25: Using Public Transport

	Using public transport
	Frequency
	Percentage

	Yes
	4
	8.3

	No
	44
	91.7

	Total
	48
	100


Source: Field Data, (2021)

From these research findings above, the researcher concluded that, most of the girls who are in community secondary schools do not use public transport to reach their schools. The reason behind was recognized to be poor infrastructures (roads) towards such community secondary schools. The researcher himself faced difficultness to reach such schools; he used to hire motorcycles to reach the targeted community secondary school because no public transport was seen to route across or towards such schools. The lack of public transport which is less expensive in nature compared to other private means of transport, causes severe sufferings to female students who opt to walk on foot arriving at school very tired.
4.3.18.5  The use of Private Transport
The question was set as a closed ended question in the questionnaires, which were filled by the female students. It demanded them to say yes or no. The research findings revealed the results as analyzed in the table 4.26.  From 48 respondents, all 48(100.0%) respondents said no, meaning that, none of them use private transport to reach their community secondary schools. From these findings the researcher concluded that the use of private transport by the girls who are in community secondary schools of Mbeya Rural, is impossible due to the nature of their families which most of them are poor. The girls from such poor families opt to walk on foot to reach their schools arriving while they are very tired. 
4.3.19  The Impact of Distance to the Academic Performance of Girls in Community Secondary Schools
The question was also written as a closed ended question in the questionnaires, which were filled by the students (both boys and girls). The respondents were required to say yes or no. The findings showed the results as follows; 73 (91.3%) respondents said yes, the distance from home to school has negative impacts on the girls’ academic performance in community secondary schools.  Only 7 (8.8%) respondents said no, meaning that, the distance from home to school does not have any impact on the girls’ academic performance in community secondary schools. The table 4.26 indicates the analysis of the study findings.
Table 4.26: The Long Distance from Home to School has Negative Impact on Academic Performance

	The long distance from home to school has negative impact
	Frequency
	Percentage

	Yes
	73
	91.3

	No
	7
	8.8

	Total
	80
	100


Source: Field Data, (2021)
From these findings above, the researcher concluded that, the distance from home to school especially far distance, which is more than 3 kilometers has negative impacts on the girls’ academic performance in the community secondary schools of Mbeya Rural. The conclusion was drawn from the responses of most respondents who confirmed by saying yes. Even the responses obtained from other methods including F.G.D and interview methods confirmed the existence of negative impacts of distance on the academic performance of girls in such schools.
The question was also directed to the heads of villages who participated in an interview. Most of them said that the distance between their villages and community secondary schools has negative impacts. They tried to mention the problems their daughters face on the way to and from schools including; temptations, rapes, sexual harassments, pregnancies, getting tired, and sometimes bad weather condition during rainy season becomes a threat to the girls. 
Some literatures also indicate that poor locations of community secondary schools have negative impacts on the students’ academic performance. For example Zakaria (2016) says that, some girls walk long distance of more than 10 kilometers to schools, on their way to schools have been facing many temptations, such early sexual activities for the purpose of getting pocket money for their lunch and purchasing of their personal care facilities, as a result some of them get pregnancy. Komunte, (2011) adds that the students, who travel long distance to school face difficulty in academic performance, since they arrive at school already exhausted, thus participate poorly in learning activities.
After observing the data from the field and from the literature reviews, the researcher concluded that the community secondary which are located in far distance from the residential areas, affects the academic performance of students particularly girls negatively. They walk on foot in the long distances; they arrive at school very late and tired finally they fail to actively participate in learning process hence ending up in performing poorly in their final examinations.
4.3.20 The Girls are disturbed by Men and Boys on their way to and from Schools

The question was written as a closed ended question in the questionnaires, which were filled by the students (both boys and girls). The respondents were required to say yes or no. The findings showed the results as follows; the table indicates a total number of 80 respondents who filled the questionnaires. 73 (91.3%) respondents said yes, meaning that girls were facing disturbances from the boys and men on their ways to and from schools. Only 7 (8.8%) respondents said no, meaning that girls were not disturbed by boys and men on their ways to and from schools. The table 4.27 indicates the analysis of the study findings. 
Table 4.27: Girls are disturbed by Men and Boys on the Way

	Girls are disturbed by men
	Frequency
	Percentage

	Yes
	73
	91.3

	No
	7
	8.8

	Total
	80
	100


Source: Field Data, (2021)
From these findings, the researcher concluded that on the ways to and from schools, girls face a lot of disturbances from the men. Other interviewees mentioned some of them including; sexual harassments, rapes, violence and other related disturbances. 
Some literature reviews also indicate that female students who are in community secondary schools are disturbed by the boys and men on their ways to and from schools. For example, Zakaria (2016) says that, some girls walk long distance of more than 10 kilometers to schools, on their way to schools have been facing many temptations, such early sexual activities for the purpose of getting pocket money for their lunch and purchasing of their personal care facilities, as a result some of them get pregnancy. Martinez (2017) adds that many also face sexual exploitation and abuse by bus drivers and adults who often ask them for sex in exchange for gifts, rides, or money, on their way to school. Mack (2009) adds that anecdotes of girls being verbally harassed, sexually harassed, and discriminated against in the transportation sector as they make their way to and from school have been circulating among school officials, teachers, caregivers, and, of course, girls themselves. 
Having observed the data from the field and from the literature reviews, the researcher concluded that since the community secondary schools are located in long distances where the students have to walk on foot daily, on their ways girls face various barriers including sexual harassments from boys who are their school mates, boys from the streets and other men including the drivers. Such disturbances affect the girls’ academic performance negatively.
4.3.21 The Problems Girls Face on the Way to and from Schools, at School and at Home which Hinder them from Performing Well Academically
The question was asked to the respondents who participated in Focus Group Discussions. The respondents’ responses included; the distance from home to school (some walk more than 7km on foot), the sexual harassments from Bodaboda and Bajaji drivers and their fellow boy students, peer pressure (bad friend ship) both at home and at school, poor parental care, the burden of responsibilities at home and lack of pocket money for purchasing food at school leads them to face temptations on the way to their home. 
The researcher had quoted some of the explanations from the respondents as follows;
“The distance from our homes to school is very far, I come from Iwambi Street (the street is in Mbeya City but very close to Mbeya Rural), at home I am the only girl child, I wake up very early in the morning, I clean the house and help my 2 young brothers to prepare for schools. I catch the public bus to Mbalizi bus station, the distance from Mbalizi bus station to Malama secondary school is more than 6km but I walk on foot. On the way I face temptations from the bodaboda drivers who promise to take me to school freely but because I know the consequences of free offers, I refuse to take them. When I arrive at school late the teachers do not listen to me anymore, they always punish me. Sometimes before waking up when I think about those disturbances I decide to stay home pretending to be sick. (Participant/Respondent 14: female, 16 years).”

This is a real situation to the girl students who are in community secondary schools. They face a lot of challenges, which lead them to perform poorly in academically. From this quote above, the respondent after perceiving these challenges she sometimes decides to stay home pretending to be sick we do not know how many times it happens, how many periods she misses then do we expect her to have good performance in this way? 
Martinez (2017) argues that many also face sexual exploitation and abuse by bus drivers and adults who often ask them for sex in exchange for gifts, rides, or money, on their way to school. Mack (2009) adds that anecdotes of girls being verbally harassed, sexually harassed, and discriminated against in the transportation sector as they make their way to and from school have been circulating among school officials, teachers, caregivers, and, of course, girls themselves.
After observing the data from the field and from the literature reviews, the researcher concluded that that since the community secondary schools are located in long distances where the students have to walk on foot daily, on their ways girls face various barriers including sexual harassments from boys who are their school mates, boys from the streets and other men including the drivers. Such disturbances affect the girls’ academic performance negatively.
4.3.22 The Respondent had ever Witnessed on any Sexual Harassments to the Girls

The question was written as a closed ended question in the questionnaires, which were filled by the male students only. It demanded the respondents to say yes or no. The findings revealed the results as follows; From 32 respondents, 7 (21.9%) respondents said yes, meaning that they had witnessed some sexual harassments to the girls while 25 (78.1%) respondents said that they had never witnessed any sexual harassments to girls. The table 4.28 indicates the analysis of the study findings.
Table 4.28: Witness on Sexual Harassments to Female Students

	Experience/witness
	Frequency
	Percentage

	Yes
	7
	21.9

	No
	25
	78.1

	Total
	32
	100


Source: Field Data, (2021)
From the findings above, it can be concluded that, although large number of respondents had never witnessed the existence of sexual harassment, it does not mean that there is no sexual harassment to the female students. This is evidenced by a small number of respondents who confessed to have ever witnessed the existence of sexual harassments to girls.
Some literature reviews also indicate that girls who are in community secondary schools face sexual harassments. For example Chireshe (2009) reports that sexual harassment for female students is rampant in schools where they experience physical, verbal and sexual harassment perpetrated mostly by males (teachers and students). Martinez (2017) argues that many also face sexual exploitation and abuse by bus drivers and adults who often ask them for sex in exchange for gifts, rides, or money, on their way to school. Mack (2009) adds that anecdotes of girls being verbally harassed, sexually harassed, and discriminated against in the transportation sector as they make their way to and from school have been circulating among school officials, teachers, caregivers, and, of course, girls themselves. Chireshe (2009) adds that it also emerges that often the sexually harassed female students do not report the abuse due to social factors.
Having observed the data from the field and from the literature reviews, the researcher concluded that the learning environments for female students in community secondary schools are not supporting their achievements academically. The girls in community secondary schools face severe sexual harassments although they do not report on such abuses finally ending up in poor performance on their form four national examinations.
4.3.23 Girls’ Ability in Solving Personal Problems without affecting their Academic Performance
The question was set as a closed ended question in the questionnaires that were filled by the female students. It demanded them to say yes or no. The research findings revealed the results as follows; from 48 respondents, 24 (50.0%) respondents said yes, meaning that, girls who are in community secondary schools, are able to solve their personal problems without affecting their academic performance. 24 (50.0%) respondents said no, meaning that, girls who are in community secondary schools are not able to solve their personal problems without affecting their academic performance. The table 4.29 indicates the analysis of the study findings.  
Table 4.29: Girls' Ability to Solve Personal Problems without Affecting Academic Performance

	You can solve personal problems without affecting academic performance
	Frequency
	Percentage

	Yes
	24
	50

	No
	24
	50

	Total
	48
	100


Source: Field Data (2021)
From these findings, the researcher concluded that, some of the girls who are in community secondary were able to solve their personal problems such as the impacts of Menstrual Period, lack of requirements, harassments and other related problems without losing concentration on academic matters. These girls confirmed by saying yes. There were other girls who were not able to solve their personal problems without affecting their academic performance. They confirmed this by saying no. The meaning attached to this was that when they faced any of the problems they had to lose concentration in academic matters hence performing poorly.
Some literature reviews also indicate that girls’ ability in solving personal problems without affecting their academic performance is limited. For example Sanni (2019) argues that girls who are menstruating during the school days always have limited access to affordable and hygienic sanitary materials and feel fear of standing up to answer questions in classes in case they have stained in their skirts.
Having observed the data from the field and from the literature reviews, the researcher concluded that without external assistance, girls’ ability to solve personal problems without affecting their academic performance is limited. Although some of them may show that they are strong enough to cope with the situation, their academic performance becomes affected by their struggles and concentrations directed towards solving their personal problems.
4.3.24 The Reasons for Girls’ Poor Academic Performance in Community Secondary Schools
This question was an open-ended question in the questionnaires, which were filled by the students (both boys and girls). The question demanded them to highlight five reasons for girls’ poor academic performance in their community secondary schools. They were given free chance to use their experience on what they perceive to be the reasons. 
The respondents highlighted several reasons for girls’ poor academic performance in community secondary schools including; Bad friendship/peer pressure, earl engagement in love affairs, laziness, poverty in families, truancy, lack of seriousness, long distance from homes to schools, lack of learning materials, many responsibilities at home, lack of confidence, poor learning environments, bad cultural practices and poor participation in group discussion with boys.
From these findings, the researcher realized the existence of reasons, which appeared most frequently and concluded such reasons to be the major reasons for girls’ poor academic performance in community secondary schools. Such reasons included; early sexual/engagement in love affairs, long distance from home to schools, poverty in families, many responsibilities at home, bad friendship/peer pressure, truancy and laziness of some girls.

The question was also asked as an open ended in the questionnaires which were filled by the WECs, WEOs, DSEO and ZCISs. The researcher analyzed several reasons or challenges leading to girls’ poor academic performance in community secondary schools. Among the reasons highlighted by the education officials included the following; lack of hostels, long distance from their homes to schools, poor parental care, love affairs, poverty in families, societies negative attitudes towards girls’ education, many responsibilities at home, lack of confidence, poor learning environments, few female teachers as role models, shortage of materials and teaching staff, and lack of means of transport.
From the findings above, the researcher concluded his analysis by using the points, which appeared more frequently than the others to be the major reasons for girls’ poor academic performance in community secondary schools of Mbeya Rural. The reasons which appeared most frequently included; long distance from their homes to school, poverty in families, many responsibilities at home, shortage of hostels, poor parental care and society’s negative attitudes towards girls’ education. Zakaria (2016) says that boys are given the first preference and girls are just left home to await marriage. 
Komunte, (2011) adds that the students, who travel long distance to school face difficulty in academic performance, since they arrive at school already exhausted, thus participate poorly in learning activities. ; Sankhulani (2007) conducted a research in Malawi and reported that the problem facing the girls in community secondary schools were; girls were considered to be sources of domestic labour, lack of female teachers as role models, poverty at family levels, and school location (long distance to and from schools. Nyalusi (2013) reported that the challenges facing the girls in community secondary schools in Mbeya City were; the roles of school matrons and female teachers as role models, physical facilities (sanitary facilities and hostels), social practices and school timetable. Auma (2014) and Suleman et al (2015) reports some of the reasons for girls’ poor academic performance including; the school location, domestic chores, quality of school infrastructures, sexual harassment, early engagement in sexual affairs, poverty in families, and parents’ negative attitudes towards girls education.
After observing the data from the field and from the literature reviews, the researcher concluded that the poor academic performance in form four national examinations among the girls in community secondary schools is associated with several factors in their homes, on their ways to and from schools and at schools during learning processes.
4.3.25 The Relationship between the Quality of Education and the Academic Performance of Girls in Community Secondary Schools
The question was asked to the respondents who were interviewed; these respondents were the heads of schools. Most of them said that the quality of education provided in community secondary schools has some negative impacts to the academic performance of girls. They further added that the long distance walked by the students to reach the schools, shortage of teachers and learning materials, congestion in classes and lack of hostels lead them to perform poorly academically.
The same question was written as a closed ended question in the questionnaires which were filled by the WECs, WEOs, DSEO and ZCISs demanding them to say yes or no. The research findings revealed the results as follows; 6 (75.0%) respondents said yes meaning that there are negative impacts of the quality of education provided in community secondary schools on the girls’ academic performance. Only 2 (25.0%) respondents said no meaning there is no relationship between the quality of education provided in community secondary schools and the girls’ academic performance. The table 4.30 indicates the analysis of the study findings. 
Table 4.30: The Relationship between the Quality of Education and Girl's Poor Academic Performance

	Negative relationship
	Frequency
	Percent

	Yes
	6
	75

	No
	2
	25

	Total
	8
	100


Source: Field Data, (2021)
The literature reviews also indicate that there is a great relationship between the quality of education provided in community secondary schools and the girls’ poor academic performance. For example Mapogo (2019) argues that the community secondary schools have small number of qualified teachers, which does not match the needs of each subject, lack of teaching/learning materials and poor infrastructures. 
This situation leads to the poor academic performance among the girls. Sigalla (2013) adds that the quality of education in community secondary schools is affected by several factors including; poor quality of text books, poor quality of pupils joining such community secondary schools, poor teacher: student ratio and shortage of infrastructures. The consequence of this quality of education is the decline of students’ academic performance.
From these findings, we can conclude that there is a great relationship between the quality of education provided in community secondary schools and the girls’ academic performance in such schools. Having the poor quality of education we cannot expect to have very good or excellent performance of girls in community secondary school.
4.3.26 The Age at which most of the Students join the Community Secondary Schools
The question was asked to the respondents during the interview session, the respondents asked this question were the heads of schools. They specified the age at which most of their students especially girls join their schools that is 13-15 years of age.
The researcher tried to link the ages mentioned by the heads of school to be the age at which most of their students especially girls join their community secondary schools to the age at which the students become in form four. The researcher used the data from the questionnaires filled by the form four students on the question about their ages. The research findings revealed the results as follows; 7 (8.8%) respondents reached form four having the age group of 12 – 14 years. 69 (86.3%) respondents were in form four having the age group of 15 – 18 years. 4 (5.0%) respondents were in form four having the age group of 19 – 25 years. The table 4.31 indicates the analysis of the study findings. 
Table 4.31: The Ages of the Students who were in Community Secondary Schools

	Age group
	Frequency
	Percent

	12-14
	7
	8.8

	15-18
	69
	86.3

	19-25
	4
	5

	Total
	80
	100


Source: Field Data, (2021)
From these findings, the researcher concluded that, most of the students were in form four having the age group of 15 – 18 years. This age group conforms to the ages mentioned by the heads of schools that most of their students join their schools at the ages of 13 - 15 years hence after three years they reach form four having the age of 16, 17, and 18 years which fall under the age group of 15 – 18 years. These ages are dangerous to most of the girls because they become at puberty stage, the age at which they develop different biological changes and hence lose appetite to study.

4.3.27 The Impact of Age to the Academic Performance of Girls in Community Secondary Schools 
The question was asked to the respondents who were interviewed; these respondents were the heads of schools. Their response to this question they said the age has no impact on academic performance. This question was very technical; the heads of schools attempted it by overlooking, maybe it was not supposed to be answered by this group because different literatures have indicate the impacts of ages on students’ academic performance. Some of them include; Cavanagh (2004, 2007; Haynie 3003) who argue that early pubertal timing girls are more likely to select and or be drawn into less normative friendship groups one is that older boys and older girls and are characterized by riskier behavior and lower academic performance. Most of girls arrive at this stage when are in secondary schools. 
Cavanagh (2007) adds that early pubertal timing is associated with high level of problem behaviours like; drinking, smoking and sexual activity.  A hallmark of middle adolescence is a declining interest in school and in doing well in school (Ecles et al 1993, Johson, Cosnoe, & Thaden, 2006). Billy et al (1988) adds that although sexual activity clearly has negative academic consequences for girls when it results in pregnancy, it also predicts lower school performance and expectations for college among the girls even in the absence of pregnancy.
Having observed the findings from the field and from the literature reviews, the researcher concluded that the age of students has an impact on academic performance. The data from the field indicate that most of the girls who are in form four are at the age of 16-18. The data from the literature reviews insist that at this age most of the girls are at puberty, the period where they are at risky behavior including the loss of appetite in academic matters then finally ending in poor performance.
 4.3.28 Availability of Friendly Learning Environments for Girls in Community Secondary Schools
The question was asked to the interviewee who included the heads of schools. Most of them failed to say yes or no. They had to say somehow meaning that some of the aspects of girls’ friendly learning environments are missing. 
One of the respondents was quoted when saying; 

“You know I cannot say yes or no, because I have appointed two teachers to be matron and patron, and four teachers in guidance and counseling team but they have never attained training and seminars. I have a special room for girls; I provide sanitary facilities to the girls, who need them but not adequately, my school has no water services at all and that the students have to walk long distance to reach the natural water sources for their use (Respondent 15: male, 46 years).”
The reality is that, community secondary schools have classrooms, teachers learning materials and other infrastructures and resources all of which are inadequate when compared to the number of students. The same teachers who teach in class have the role of matron or patron though untrained, the sanitary facilities are provided but not adequately most of the community secondary schools have no water services. All the school I visited had no water services. This indicates that girls are facing the problem of such learning environment and it is a threat towards their academic performance.
The question was also asked in the questionnaires as a closed ended question, which was filled by the students (both girls and boys). The question demanded the respondents to say yes or no. The research findings revealed the results as follows; 26 (32.5%) respondents said yes, meaning that the community secondary schools have friendly learning environments for girls. 54 (67.5) respondents said no, meaning that community secondary schools lack friendly learning environments for girls. The table 4.32 indicates the analysis of the study findings. 
Table 4.32: Girls' Friendly Learning Environments are Available in Community Secondary Schools

	Available
	Frequency
	Percent

	Yes
	26
	32.5

	No
	54
	67.5

	Total
	80
	100


Source: Field Data, (2021)
The question was also written in the questionnaires as closed ended questions, which were filled by the WECs, WEOs, DSEO and ZCISs. The question demanded them to say yes or no. The findings revealed the results as follows; 1 respondent said yes, meaning that the community secondary schools have friendly learning environments for girls. 7 respondents said no, meaning that the community secondary schools lack friendly learning environments for girls. The table 38 below indicates the analysis of the study findings. 
Table 4.33: Availability of Girls' Friendly Learning Environments in Community Secondary Schools

	Available
	Frequency
	Percent

	Yes
	1
	12.5

	No
	7
	87.5

	Total
	8
	100


Source: Field Data, (2021)
Some literature reviews indicate that most of community secondary schools lack friendly learning environments for girls. For example Dr. Sanni (2019) argues that most of the community secondary schools lack facilities, which can provide privacy for the girls to feel freely and comfortably to change their sanitary pads, clean themselves or even taking bath. Martinez (2017) adds that in some schools, officials do not report cases of sexual abuse to police, and many schools lack a confidential mechanism to report abuse.
From the above findings obtained from the field and from the literature reviews, the researcher concluded that, community secondary schools have no friendly learning environments for girls because most of the respondents confirmed the absence of such learning environments for girls. The lack of friendly learning environments for girls in community secondary schools seems to be among the reasons for their poor academic performance.

4.3.29  Availability of Special Rooms in Community Secondary Schools
The question was set as a closed ended question in the questionnaires, which were filled by the female students. It demanded them to say yes or no. The research findings revealed the results as follows; from 48 respondents, 22 (45.8%) respondents said yes, meaning that special rooms for girls are available in community secondary schools. 26 (54.2%) respondents said no, meaning that special rooms for girls are not available in community secondary schools. The table 4.34 indicates the analysis of the study findings. 
Table 4.34: Special Rooms are Available

	Available
	Frequency
	Percent

	Yes
	22
	45.8

	No
	26
	54.2

	Total
	48
	100


Source: Field Data, (2021)
Some literatures reviews indicate that in most community secondary schools there are no special rooms for girls. For example For example Sanni (2019) argues that most of the community secondary schools lack facilities which can provide privacy for the girls to feel freely and comfortably to change their sanitary pads, clean themselves or even taking bath.
From these findings, the researcher, concluded that in most community secondary schools there are no special rooms for girls and that even if there are special rooms, the rooms are either not conducive or are not recognized by most of the female students. The absence of special rooms for girls in community secondary schools seems to be among the reasons for their poor academic performance which results from their poor attendances in classes especially when they are in M.P, after perceiving that they cannot be comfortable to stay at school which has no special rooms.
4.3.30  Availability of Clean and Safe Water in Community Secondary Schools
 The question was set as a closed ended question in the questionnaires, which were filled by the female students. It demanded them to say yes or no. The research findings revealed the results as follows; From 48 respondents, 29 (60.4%) respondents said yes, meaning that special clean and safe water is available in community secondary schools. 19 (39.6%) respondents said no, meaning that clean and safe water is not available in community secondary schools. The table 4.35 indicates the analysis of the study findings. 
Table 4.35: Availability of Clean and Safe Water

	Available
	Frequency
	Percent

	Yes
	29
	60.4

	No
	19
	39.6

	Total
	48
	100


Source: Field Data, (2021)
From the findings above, the researcher concluded that, in most community secondary schools, there no clean and safe water although large number of students said there is clean and safe water. The issue of having clean and safe water seems to be relative to most of the people in rural areas because even when the researcher asked the location of the water sources they were pointing to the water sources such as seasonal streams, natural wells and wells dug in streets. 
One of the heads of schools was quoted in the interview saying, 
“My school has no water services at all and that the students have to walk long distance to reach the natural water sources for their use (Respondent 16: male, 37 years)”. 
Some literature reviews also indicate the scarcity of water services in community secondary schools. For example Sanni (2019) argues that most of the community secondary schools lack facilities, which can provide privacy for the girls to feel freely and comfortably to change their sanitary pads, clean themselves or even taking bath.
Having observed the data from the field and from the literature reviews, the researcher concluded that if the students walk long distance to reach the water sources, it means they spend many hours on their ways to and from the water sources. The consequence of spending many hours on their ways is missing the periods, arriving in class while they are very tired finally losing their concentration in learning processes. Another negative impact of lacking clean and safe water is when the girls are in M.P becomes a problem for them, because the period needs the availability of water for their personal hygiene and cleanliness.
4.3.31  Availability of Confidentiality in Community Secondary Schools
The question was set as a closed ended question in the questionnaires, which were filled by the female students. It demanded them to say yes or no. The research findings revealed the results as follows; From 48 respondents, 35 (72.9%) respondents said yes, meaning that confidentiality is available in community secondary schools. 13 (27.1%) respondents said no, meaning that confidentiality is not available in community secondary schools. The table 4.36 indicates the analysis of the study findings.
Table 4.36: Availability of Clean and Safe Water

	Availability of clean and safe water
	Frequency
	Percentage

	Yes
	35
	72.9

	No
	13
	27.1

	Total
	48
	100


Source: Fieldwork 2021
4.3.32 Availability of Matrons in Community Secondary Schools
The question was set as a closed ended question in the questionnaires, which were filled by the female students. It demanded them to say yes or no. The research findings revealed the results as follows; from 48 respondents, 31 (64.6%) respondents said yes, meaning that matrons are available in community secondary schools. 17 (35.4%) respondents said no, meaning that matrons are not available in community secondary schools. The table 4.37 indicates the analysis of the study findings. 
Table 4.37: Availability of Matrons

	Available
	Frequency
	Percent

	Yes
	31
	64.6

	No
	17
	35.4

	Total
	48
	100


Source: Field Data, (2021)

Some literature reviews indicated the inefficiency of matrons and other officials in community secondary schools. For example, Martinez (2017) argues that in some schools, officials do not report cases of sexual abuse to police, and many schools lack a confidential mechanism to report abuse.
From the above findings, it can be concluded that, in some community secondary schools of Mbeya Rural, matrons are available but are not actively performing their duties and hence the students are failing to notice whether they have the matrons or not. It is not true that there is a community secondary school, which exists without a matron. In some community secondary schools the matrons are actively performing their duties; this is a reason why some of the students recognized their presence. 
Therefore heads of schools should actively make follow-ups regularly to the people they appointed as matrons to improve their performance and help the girls to improve their academic performance.
4.3.33 Provision of Sanitary Facilities to the Girls in Community Secondary Schools
The question was written as a closed ended question in the questionnaires, which were filled by the WECs, WEOs, DSEO and ZCISs.  The question demanded them to say yes or no. The research findings revealed the results as follows; Only 2 respondents said yes, meaning that sanitary facilities are provided in community secondary schools. 6 respondents said no, meaning that sanitary facilities are not provided in community secondary schools. The table 4.38 indicates the analysis of the study findings. 
Table 4.38: Provision of Sanitary Facilities to Girls in Community Secondary Schools

	Provided
	Frequency
	Percent

	Yes
	2
	25

	No
	6
	75

	Total
	8
	100


Source: Field Data, (2021)

From the above findings, the researcher concluded that, in Mbeya Rural District, sanitary facilities are not provided in community secondary schools. The conclusion was drawn from the responses of the above educational officers who confirmed that their schools do not provide sanitary facilities to the girls. Hence the girls’ poor academic performance can be a result of lack of sanitary facilities especially when they are in M.P they have to struggle on their own.
The question was also written in the questionnaires, which were filled by female students. The question was set as a closed ended question in the questionnaires, which were filled by the female students. It demanded them to say yes or no. The research findings revealed the results as follows; From 48 respondents, 29 (60.4%) respondents said yes, meaning that sanitary facilities are provided in community secondary schools. 19 (39.6%) respondents said no, meaning that sanitary facilities are not provided in community secondary schools. The table 4.39 indicates the analysis of the study findings.
Table 4.39: Provision of Health Sanitary Facilities to Girls by the Schools (b)

	Provided
	Frequency
	Percent

	Yes
	29
	60.4

	No
	19
	39.6

	Total
	48
	100


Source: Field Data, (2021)
From the findings above the researcher concluded that in some community secondary schools, sanitary facilities are not provided while in other community secondary schools sanitary facilities are provided though inadequately. 

The question was also directed to the heads of schools who were interviewed. They responded to this question by saying that they always provide the sanitary facilities such as pads, and soap to the girls only when they are in M.P and that they provide such materials to only those who face the problem while they are at school. 
The researcher quoted one of the heads of school who said; 
“I provide sanitary facilities to the girls, who need them but not adequately.… (Respondent 17: male, 38 years).”
This implies that the school fund directed to the provision of sanitary facilities in most community secondary schools is not enough. The limited fund directed to assist the girls with the sanitary facilities especially when they are in M.P has been seemed to be among the reasons for their poor academic performance. Some literature reviews indicate the menstruating girls’ limited access to sanitary facilities in community secondary schools. For example Rwegasira (2017) argues that in most community secondary schools the provision of sanitary facilities to girls is limited. Dr. Sanni (2019) adds that in community secondary schools girls have limited access to affordable and hygienic sanitary materials. Barbra (2020) adds that in community secondary schools the condition is worse girls lack money to purchase sanitary facilities.
After observing the data from the field and from the literature reviews, the researcher concluded that in most community secondary schools girls are not given sanitary facilities. In few schools where sanitary facilities are provided, the provision is not adequate. The failure to access sanitary facilities at school, girls’ attendance will be poor hence leading to poor academic performance in their form four national examinations.

4.3.34  The Adequacy of Number of Female Teachers who act as Role Models 
The question was written as a closed ended question in the questionnaires, which were filled by the WECs, WEOs, DSEO and ZCISs.  The question demanded them to say yes or no. The research findings revealed the results as follows; 2 respondents said yes, meaning that the community secondary schools in Mbeya Rural District have adequate number of female teachers who act as role models and matrons. 6 respondents said no, meaning that the community secondary schools in Mbeya Rural District have inadequate number of female teachers who act as role models and matrons. The table 4.40 indicates the analysis of the study findings. 
Table 4.40: Availability of Adequate Number of Female Teachers as Role Models

	Adequate number
	Frequency
	Percent

	Yes
	2
	25

	No
	6
	75

	Total
	8
	100


Source: Field Data, (2021)
From the findings above, the researcher concluded that, in Mbeya Rural, the number of female teachers who were expected to act as role model and matrons in community secondary schools is not adequate. This inadequate number of catalysts for boosting the girls’ academic performance seemed to be among the reasons for girls’ poor academic performance in the region.
4.3.35 The Mechanisms Teachers Employ to Improve Girls’ Performance in their Subjects
The question was asked to the group of respondents who were the teachers, the respondents mentioned some of the mechanisms including; making regular follow-up, conducting remedial classes, individual assignments, advising them on the importance of their subjects, encouraging them to work hard, improving the class interactions, motivating the girls who perform well and provision of group works to keep them busy. 
From these findings we may conclude that the teachers on their side work hard to improve the performance of girls in community secondary schools. More efforts from the parents and government are needed in order to join and support the efforts shown by the teachers. Teachers alone cannot succeed if the parents and government do not recognize their efforts.
4.3.36 Opinions on the Mechanisms of Improving the Performance of Girls in Community Secondary Schools
The question was an open-ended question in the questionnaires, which were filled by the WECs, WEOs, DSEO and ZCISs. The respondents were free to express their opinions by writing on what they thought to be the mechanisms of improving the girls’ academic performance in community secondary schools. 
The findings revealed several respondents’ opinions including; construction of hostels, construction of teachers’ houses around the schools for discipline purposes, changing the nature of examinations, improving teachers’ management in community secondary schools, increasing the number of female teachers who can act as role models, improving learning environments, improving the number of classrooms, libraries and science laboratories, provision of enough, qualified and motivated teachers, schools should be well equipped with teaching and learning materials, the society should change their attitude towards girls’ education and that the parents should be responsible for taking care of their daughters.
The question was also discussed by the respondents who were involved in focus group discussions. This group involved the female students only. The question demanded the respondents, freely giving out their opinions and suggestions on the ways they think the government and community could do to improve the performance of girls in community secondary schools. Suggestions and opinions provided by such respondents included; the provision of sanitary facilities to the girls freely, gender and health education should be provided to the girls and community at large, the parents should reduce the burden of responsibilities to the girls, the government should build hostels to reduce the distance and sexual harassments on the way to and from schools, the government should provide the community secondary schools with the means of transports (school buses), the government and communities should actively observe the laws regarding to the protections of girl students and that the teachers should conduct counseling and guidance services regularly. 
The researcher quoted one of the respondents saying;

“The government should build hostels in order to reduce the distance we walk; hostels will also help us to remove temptations and sexual harassments we face on the way, hostels will reduce our duties we perform at home and in hostels we will be having enough time for our private studies (Respondent 18: female, 16 years)”
This is a general truth, which the educational stakeholders should take into consideration. The government should construct hostels to rescue the community secondary school girls from severe disturbances they face daily. 
The researcher also quoted another respondent who said,
“The community should be given enough gender education in order to treat their children equally, the community should be educated on the importance of girls’ education, teachers should provide counseling and guidance services regularly, and that the government, community and parents should observe the laws enacted to protect the girl child and girl students (Respondent 19: female, 17 years).”
All the participants were free to give out their opinions and suggestions on what they thought the government can do to improve the academic performance of girls in community secondary schools. Their responses were from their real problems they face, hence each was speaking emotionally believing that if the opinions provided are observed and implemented their problems would be solved and their performance would be improved. 
Some literature reviews also reveal the mechanisms that may be helpful in improving the academic performance of girls in community secondary schools. For example Mapogo (2019), Zakaria (2016), Sigalla (1013) and Nyalusi (2013) recommend on the recruitment of many qualified teachers, improving the learning materials, infrastructures including the hostels, increasing the number of female teachers as role models, and changing the attitudes of the communities towards the education and academic performance of girls.
Having observed the data from the field and from the literature reviews, the researcher concluded that the improvement of community secondary school infrastructures, learning resources and equipments, changing the community’s attitudes towards girls’ education and other related improvements will help to improve the academic performance of girls in such community secondary schools.

4.4     Summary of the Chapter

The main objective of the study was to investigate the challenges of quality facing the facing the girls’ academic performance in community secondary schools in Mbeya Rural District. The study used a population sample of 124 respondents who included; the students, teachers, heads of schools, heads of villages, WECs, WEOs, DSEO, and ZCISs. The researcher used Interview method, questionnaires and F.G.D methods to gather the information on the quality challenges for girls’ academic performance in community secondary schools of Mbeya Rural. The research findings revealed the following;
The community had shown negative attitudes towards the quality of education provided in community secondary schools. The performance of girls in community secondary schools was said to be very poor and the girls’ academic performance was said to be poorer than the performance of boys in community secondary schools of Mbeya Rural District.
The findings revealed the reasons for girls’ poor academic performance including; the poor locations of community secondary schools, poverty in families, early engagements in love affairs, many responsibilities at homes and lack of hostels in community secondary schools of Mbeya Rural District to be the major challenges for girls’ poor academic performance. Also, girls’ laziness, truancy, poor participating in discussions with boys, lack of confidence and seriousness have been realized to have negative impacts on the academic performance in community secondary schools of Mbeya Rural District. 
Then, the improvement of community secondary school infrastructures, learning materials and equipments and the change of community’s attitudes towards girls’ education had shown to have positive influence on improving the academic performance of girls in community secondary schools.
CHAPTER FIVE
SUMMARY, CONCLUSSION AND RECOMMENDATIONS
5.1     Overview 

This chapter summarizes the key findings established in chapter four. It also provides the conclusions and the recommendations for actions and recommendations for further studies.

5.2    Summary of Findings

The main objective of the study was to investigate the challenges of quality on education facing the girls’ performance in form four national examinations in community secondary school in Mbeya district. Basing on the specific objectives the following were the findings of the study;
Basing on the first objective, which aimed at assessing the society’s attitude towards the quality of education provided in the community secondary schools. It was realized that the society at large have negative attitude towards the quality of education provided in community secondary schools. The society including the education stakeholders, and village heads highlighted some challenges which are prevailing in such community secondary schools including; congestion of students in small classes, small number of teachers especially science teachers, lack or shortage of well-equipped science laboratories, teaching and learning materials and unfriendly learning environments especially for girls. From these challenges, the society believe that the quality of education provided in community secondary schools is not very good hence hindering the performance of students particularly girls.
The second objective aimed at assessing the challenges of quality on education facing the performance of girls in form four national examinations in community secondary schools. The findings revealed several challenges including; the long distance from home to community secondary schools, poverty in families, many responsibilities at home, disturbances on their way to and from schools, negative impact of M.P, bad cultural practices, society’s negative attitudes towards girls’ education, early engagement in love affairs, negative impact of globalization, laziness, lack of seriousness and readiness in studies, lack of confidence and poor participation in group discussions, poor parental care and  sexual harassments. These challenges seem to affect the quality of education provided in the community secondary schools and hence hindering the performance of girls in form four national examinations in such schools.
The third objective aimed at identifying the relationship between the qualities of education provided in community secondary schools and the performance of girls in form four national examinations in such schools. The findings revealed that, there is a great relationship between the qualities of education provided in community secondary schools and the performance of girls in form four national examinations. 
It was further realized that having poor infrastructures, scarce teaching and learning materials, poor location of schools, small number of teaching staff, unfriendly learning environments and other related factors, would obviously result to affect the quality of education provided in community secondary schools. Having poor quality of education in community secondary schools, girls’ poor performance in form four national examinations would be inevitable.
The forth objective was to investigate mechanisms that may be used to improve girls’ academic performance in community secondary schools. The findings revealed some of the mechanisms that could be used to improve the quality of education in community secondary schools including; the construction of the hostels and teachers’ houses around the schools, enough number of classrooms, libraries and science laboratories; schools that are well equipped with learning and teaching material, provision of qualified and motivated teachers, improving teachers’ management in community secondary schools, increasing number of female teachers as role models, improving the learning environments, changing the nature of examinations; the society changing the attitudes towards girls’ education and that the parents being responsible for taking care of their daughters. It is noted that after observing these mechanisms girls’ performance in form four national examinations in community secondary school will be improved.
5.3    Conclusion
The government of Tanzania has been struggling to improve the quality of education in the country. The improvements have been manifested through ensuring the access, equity, and equality and performance improvement in education sector through introduction of various education policies, strategies and programmes. The improvement of the quality of education has been affected by several factors all of which can be eliminated easily by the government, community and other educational stakeholders. Having improved the quality of education in community secondary schools, the innocent girls who are the daughters from the poor families will be able to fulfill their dreams through the opportunities provided in education sector.
5.4     Recommendations 

5.4.1 Recommendations for Actions

The study makes the following recommendations that need practical actions;
(i) Since the girls in community secondary schools walk long distance to reach their schools, they face a lot of disturbances on the way to and from schools including sexual harassments, temptations and tiredness; it is highly recommended that the government and community should construct hostels and dormitories in order to rescue the girls from these problems.
(ii) The study found that there are no teachers’ houses around the schools, so it recommends the construction of teachers’ houses around the schools. The construction of teachers’ houses around the schools will help to improve the disciplinary case among the students particularly girls.

(iii) The study found that in most community secondary schools, the school infrastructures are poor and not adequate; it recommends the improvement of infrastructures of community secondary schools in order to improve the performance of girls. The infrastructures such as class rooms, special rooms for girls, laboratories and libraries should be well constructed and friendly learning environments for girls.

(iv)  The study found that the number of teachers, particularly female teachers is not adequate. Therefore, the study recommends the increase of number of teaching staff with much emphasis on the number of female teachers who could act as role models and matrons for female students.

(v) The study found that students in community secondary schools suffer by walking the long distances since there are no bus routes allocated towards such community secondary schools. Therefore, the study recommends the government to buy schools buses if possible in order to help the community secondary school girls who walk long distance on foot to reach their schools.

(vi) The study found that in most community secondary schools, teaching and learning materials are scarce. The study recommends on the improvement of teaching and learning materials especially availability of enough books in community secondary schools.

(vii) The study found that most female students in community secondary schools come from poor families which cannot afford to give them sanitary facilities when they are menstruating. The girls fail to attend in classes regularly when they are in M.P.  Therefore, the study recommends the government to provide adequate sanitary facilities freely such as; soap, pads and clean and safe water to girls who are in M.P in order to improve their attendance in classes and academic performance in general.
(viii) The study found that in community secondary schools there are no qualified matrons. The available matrons are normal teachers who perform the roles as matrons without special training. The study recommends the government on recruiting and employing of qualified matrons and conducting seminars to the teachers who are appointed as matrons by their heads of schools in order to assist the girls achieve their dreams.
(ix) The study found that the community has negative attitudes towards girls’ education and girl’s academic performance. Therefore it recommends the community to change their attitudes towards girls’ education. This change should be accompanied by the observation of equality and gender balance when educating their children.

(x) The study found that the parents are not giving their daughters all the necessary requirements as girls. The study recommends the parents to be responsible for taking care of their daughters. Because the government reduced the burden of paying school fees, the parents now should work hard to take care of their daughters by giving them all the necessary requirements as students.

(xi) The study found that the community members perpetrate sexual harassments to female students. The study recommends the community especially bodaboda drivers and other members of the community to abandon the behaviour of harassing the girl students sexually.
5.4.2   Recommendation for Further Studies
The study recommends for further studies in the following research areas;

(i) This study was confined itself in four community secondary schools in Mbeya Rural District, further studies that would cover other areas of the district, region and Tanzania in general should be conducted to investigate the challenges of quality on education facing the performance of girls in form four national examinations in community secondary schools.
(ii) The study focused only on the challenges of quality facing the girls’ performance in form four national examinations in community secondary school. Therefore it is highly recommended to conduct further studies on other population sections of such community schools including the boys, and the performance of students (both boys and girls) in Form two national assessments in comparison with other secondary schools such as; private and government schools.
(iii) The study also recommends on the further investigations on the impact of the community secondary school locations on the girls’ academic performance. As among other factors, the location of community secondary schools seem to have some impact on the academic performance though it was not covered in detail by this study.
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                                                          APPENDICES
Appendix A: Questionnaires for Students (Girls)
Dear student, 

I am a Postgraduate student from The Open University of Tanzania pursuing a Master degree of Education Administration Planning and Policy Studies. I am currently conducting a research entitled “Challenges of quality on education facing the performance of girls in, form four national examination in community secondary schools in Mbeya District, Tanzania” this study is purely for academic purpose. You, together with other participants have been selected to participate in this study. I kindly request you to fill all the items in this Questionnaire with honest and sincerity. For confidentiality, please do not write your name. Each honest response you provide is important for this study and is highly appreciated. Be assured that all the information you provide will be treated with high degree of confidentiality.

SECTION A: demographic characteristics of the respondent 

Name of your school: ………………….

Ward: ……………………..

Tick (√) the right answer 

 Gender: Male ( ) Female ( ) 

Age: 12-14 ( ) 15-18 ( ) 19-25 ( ) 26-30 ( ) 

 Level of Education 

( ) Form one ( ) form two ( ) form three ( ) form four

SECTION B: Quality challenges facing the girls in community secondary schools
Tick (√) the right answer 

Girls’ academic performance compared to performance of boys in school.

Very poor (   )    poor (  )     average (   )     good (   )    very good (   )    excellent (   )

I have experienced this through the form four National Examination results of 

None (   )    one year (   )    two years (    )     three years (  )     four years (  )    more than four years (  )
Tick (√) the right answer 

	NA
	ITEM
	YES
	NO

	8
	The school provides health education to girls regarding to their growth and biological changes 
	
	

	9
	The school provides health sanitary facilities to girls (pads, water, soap)
	
	

	10
	Menstrual periods affect the girls academic performance
	
	

	11
	The girls’ friendly learning environments are available (special rooms, clean and safe water, confidentiality, gender equality, matrons etc)
	

	
	Special rooms
	
	

	
	Clean and safe water
	
	

	
	Confidentiality
	
	

	
	gender equality  
	
	

	
	matrons 
	
	

	12
	The school is located far distance from your home more than 3 km
	
	

	13
	The kind of transport you use to reach your school
	

	
	On  foot
	
	

	
	Bicycles 
	
	

	
	Motorcycles 
	
	

	
	Public transport (daladala and bajaji)
	
	

	
	Private transport
	
	

	14
	Do you face any challenges on the way to school or from school that can lead you to perform poorly in examinations?
	
	

	15
	Does the distance between your school and home affect your performance negatively?
	
	

	16
	Girls are able to solve their personal problems at home without affecting their academic performance
	
	

	17
	Girls are given all the necessary requirements by their parents
	
	

	18
	Girls have other sources where they get their requirements apart from their parents.
	
	


 Do you have many responsibilities to undertake during your evening times and weekend days that restrict you from performing well academically?                       (  ) YES         (  ) NO. 
From your experience, mention  any five reason for girls’ poor academic performance in your secondary school

…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………
…………………………………………………………………………………………
Appendix B: Questionnaires for Students (Boys)
Dear student, 

I am a Postgraduate student from The Open University of Tanzania pursuing a Master degree of Education Administration Planning and Policy Studies. I am currently conducting a research entitled “Challenges of quality on education facing the performance of girls in, form four national examination in community secondary schools in Mbeya District, Tanzania”  this study is purely for academic purpose. You, together with other participants have been selected to participate in this study. I kindly request you to fill all the items in this Questionnaire with honest and sincerity. For confidentiality, please do not write your name. Each honest response you provide is important for this study and is highly appreciated. Be assured that all the information you provide will be treated with high degree of confidentiality.
1. SECTION A: demographic characteristics of the respondent 
2. Name of School: ………………………..

3. Ward: …………………………….
Tick (√) the right answer 
4. Sex:   (     ) male       (     ) female

5. Age: Age: 12-14 ( ) 15-18 ( ) 19-25 ( ) 26-30 ( ) 

6. Level of Education: 

      (   ) Form one ( ) form two ( ) form three ( ) form four

SECTION B: Quality challenges facing the girls in community secondary schools

Tick (√) the right answer 
7. Girls’ academic performance compared to performance of boys in school.

Very poor (   )    poor (  )    average (   )   good (   )   very good (   )   excellent (   )

8. I have experienced this through the form four National Examination results of 

None (   )    one year (   )    two years (    )     three years (  )     four years (  )    more than four years (  )
Tick (√) the right answer 
	S/N
	ITEM
	YES
	NO

	8.
	Girls’ attend all the periods in classes
	
	

	9.
	During the discussions in the class, boys take the dominant position in groups
	
	

	10.
	Do you have a sister or sisters who are community secondary school students? 
	
	

	11.
	Do you help her/them to undertake their responsibilities during evening times and weekend days?
	
	

	12.
	The school is located far distance from your home more than 3 km
	
	

	13.
	The distance from home to school has negative impact to the girls academic performance
	
	

	14.
	On the way to and from school girls are disturbed by men and boys
	
	

	15.
	Have you ever witnessed sexual harassments to the female students? 
	
	

	16.
	The girls’ friendly learning environments are available (special rooms, clean and safe water, confidentiality, gender equality, matrons etc)
	
	


17.  Do the girls have many responsibilities to undertake during your evening times and Weekend days that restricts you from performing well academically?                                   
      (  ) YES    (  ) NO
18.  From your experience, mention any five reasons for girls’ poor academic     

       Performance in your secondary school

a. …………………………………………………………………………………

b. …………………………………………………………………………………

c. …………………………………………………………………………………

d. …………………………………………………………………………………

e. …………………………………………………………………………………
Appendix C: Questionnaire for Ward Educational Officers
Introduction 

Dear Respondent,

I am a postgraduate student from The Open University of Tanzania pursuing a Master of Education Administration, Planning and Policy Studies. I am currently conducting a research entitled “Challenges of quality on education facing the performance of girls in, form four national examinations in community secondary schools in Mbeya District, Tanzania”. This study is purely for academic purpose. You, together with other participants have been selected to participate in this study. I kindly request you to fill all the items in this Questionnaire with honest and sincerity. For confidentiality, please do not write your name. Each honest response you provide is important for this study and is highly appreciated. Be assured that all the information you provide will be treated with high degree of confidentiality. 
SECTION A 

Demographic characteristics of the Respondent 

Please indicate your response by ticking (√) and filing the space provided in each question.

Title: …………………….

Ward/Office: ………………………….
Tick ( √ ) the right answer 
Gender: Male ( ) Female ( ) 

Age: 21-25 ( ) 26-34 ( ) 35-39 ( ) 40 and above ( ) 

Marital status: single ( ) married ( ) divorced ( ) 

Level of Education 

      ( ) Diploma ( ) Advance Diploma ( ) Bachelor degree ( ) Master and above

SECTION B: Quality challenges facing the girls in community secondary schools

Tick ( √ ) the right answer 

How is the quality of education provided in community secondary schools?

Very poor ( )   poor ( )   average ( )    good ( )       very good ( )          excellent ( )

Girls’ academic performance compared to performance of boys in community secondary schools.

Very poor ( )    poor ( )     average ( )     good ( )    very good ( )    excellent ( )

I have experienced this through the form four National Examination results of 

None ( )    one year ( )   two years ( )     three years ( )     four years ( )    more than four years ( )
Tick ( √ ) the right answer 
	S/N
	ITEM
	YES
	NO

	10
	There is a relationship between the quality of education provided and girls’ poor academic performance in community secondary schools
	
	

	11
	The society understands the importance of girls’ education
	
	

	12
	The society has positive attitude towards girls’ education.
	
	

	13
	Most of the girls who are in community secondary schools their parents have low economic standard
	
	

	14
	There is a relationship between the parents economic status and girls’ academic performance
	
	

	15
	In community secondary schools, some of the students walk long distance (more than 3km) to reach them.
	
	

	16
	There is availability of girls’ friendly learning environment in community secondary schools (clean and safe water, special rooms, gender equality)
	
	

	17
	There is availability of adequate number of female teachers who act as role models and matrons in community secondary schools.
	
	

	18
	Sanitary  facilities to girls when they are in (MP) in community secondary schools are provided
	
	


19. From your experience, mention other challenges facing the community secondary school girls’ academic performance at Mbeya District
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
Suggest the mechanisms that can be used to improve the performance of girls in community secondary schools

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
Appendix D: Questionnaire for Ward Executive Officers
Introduction 

Dear Respondent,

I am a postgraduate student from The Open University of Tanzania pursuing a Master of Education Administration, Planning and Policy Studies. I am currently conducting a research entitled “Challenges of quality on education facing the performance of girls in, form four national examinations in community secondary schools in Mbeya District, Tanzania”. This study is purely for academic purpose. You, together with other participants have been selected to participate in this study. I kindly request you to fill all the items in this Questionnaire with honest and sincerity. For confidentiality, please do not write your name. Each honest response you provide is important for this study and is highly appreciated. Be assured that all the information you provide will be treated with high degree of confidentiality. 
SECTION  A: Demographic characteristics of the Respondent 
Please indicate your response by ticking (√ ) and filing the space provided in each question.

1. Title: …………………….

2. Ward/Office: ………………………….

Tick ( √ ) the right answer 

3. Gender: Male ( ) Female ( ) 

4. Age: 21-25 ( ) 26-34 ( ) 35-39 ( ) 40 and above ( ) 

5. Marital status: single ( ) married ( ) divorced ( ) 

6. Level of Education 

      ( ) Diploma ( ) Advance Diploma ( ) Bachelor degree ( ) Master and above
SECTION B: Quality challenges facing the girls in community secondary schools
Tick (√ ) the right answer 

7. How is the quality of education provided in community secondary schools?

Very poor ( )   poor ( )   average ( )    good ( )       very good ( )          excellent ( )
8. Girls’ academic performance compared to performance of boys in community secondary schools.

Very poor ( )    poor ( )     average ( )     good ( )    very good ( )    excellent ( )

9. I have experienced this through the form four National Examination results of 

None ( )    one year ( )   two years ( )     three years ( )     four years ( )    more than four years ( )

Tick ( √ ) the right answer 

	S/N
	ITEM
	YES
	NO

	10
	There is a relationship between the quality of education provided and girls’ poor academic performance in community secondary schools


	
	

	11
	The society understands the importance of girls’ education
	
	

	12
	The society has positive attitude towards girls’ education.
	
	

	13
	Most of the girls who are in community secondary schools their parents have low economic standard
	
	

	14
	There is a relationship between the parents economic status and girls’ academic performance
	
	

	15
	In community secondary schools, some of the students walk long distance (more than 3km) to reach them.
	
	

	16
	Availability of girls’ friendly learning environment in community secondary schools (clean and safe water, special rooms, gender equality)
	
	

	17
	Availability of adequate number of female teachers who act as role models and matrons in community secondary schools.
	
	

	18
	Provision of sanitary facilities to girls in community secondary schools when they are in (MP)
	
	


19.  From your experience, mention other challenges facing the community secondary school girls’ academic performance in Mbeya District
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………… 
20. Suggest the mechanisms that can be used to improve the performance of girls in community secondary schools

…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
Appendix E: Questionnaires for the District Secondary Education Officer
Introduction 

Dear Respondent,

I am a postgraduate student from The Open University of Tanzania pursuing a Master of Education Administration, Planning and Policy Studies. I am currently conducting a research entitled “Challenges of quality on education facing the performance of girls in, form four national examinations in community secondary schools in Mbeya District, Tanzania”. This study is purely for academic purpose. You, together with other participants have been selected to participate in this study. I kindly request you to fill all the items in this Questionnaire with honest and sincerity. For confidentiality, please do not write your name. Each honest response you provide is important for this study and is highly appreciated. Be assured that all the information you provide will be treated with high degree of confidentiality. 
SECTION A: Demographic characteristics of the Respondent 
Please indicate your response by ticking (√ ) and filing the space provided in each question.

1. Title: …………………….

2. Ward/Office: ………………………….

Tick ( √ ) the right answer 

3. Gender: Male ( ) Female ( ) 

4. Age: 21-25 ( ) 26-34 ( ) 35-39 ( ) 40 and above ( ) 

5. Marital status: single ( ) married ( ) divorced ( ) 

6. Level of Education 

      ( ) Diploma ( ) Advance Diploma ( ) Bachelor degree ( ) Master and above

SECTION B: Quality challenges facing the girls in community secondary schools

Tick ( √ ) the right answer 

7. How is the quality of education provided in community secondary schools?

Very poor ( )   poor ( )   average ( )    good ( )       very good ( )          excellent ( )

8. Girls’ academic performance compared to performance of boys in community secondary schools.

Very poor ( )    poor ( )     average ( )     good ( )    very good ( )    excellent ( )

9. I have experienced this through the form four National Examination results of 

None ( )    one year ( )   two years ( )     three years ( )     four years ( )    more than four years ( )
Tick ( √ ) the right answer 

	S/N
	ITEM
	YES
	NO

	10
	There is a relationship between the quality of education provided and girls’ poor academic performance in community secondary schools
	
	

	11
	The society understands the importance of girls’ education
	
	

	12
	The society has positive attitude towards girls’ education.
	
	

	13
	Most of the girls who are in community secondary schools their parents have low economic standard
	
	

	14
	There is a relationship between the parents economic status and girls’ academic performance
	
	

	15
	In community secondary schools, some of the students walk long distance (more than 3km) to reach them.
	
	

	16
	Availability of girls’ friendly learning environment in community secondary schools (clean and safe water, special rooms, gender equality)
	
	

	17
	Availability of adequate number of female teachers who act as role models and matrons in community secondary schools.
	
	

	18
	Provision of sanitary facilities to girls in community secondary schools when they are in (MP)
	
	


19.  From your experience, mention other challenges facing the community secondary school girls’ academic performance in Mbeya District.
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………… 

20. Suggest  the mechanisms that can be used to improve the performance of girls in community secondary schools

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
Appendix F: Questionnaire for the Zonal Chief Inspector of Schools
Introduction
Dear Respondent,

I am a postgraduate student from The Open University of Tanzania pursuing a Master of Education Administration, Planning and Policy Studies. I am currently conducting a research entitled “Challenges of quality on education facing the performance of girls in, form four national examinations in community secondary schools in Mbeya District, Tanzania”. This study is purely for academic purpose. You, together with other participants have been selected to participate in this study. I kindly request you to fill all the items in this Questionnaire with honest and sincerity. For confidentiality, please do not write your name. Each honest response you provide is important for this study and is highly appreciated. Be assured that all the information you provide will be treated with high degree of confidentiality. 
SECTION A: Demographic characteristics of the Respondent 
Please indicate your response by ticking (√) and filing the space provided in each question.

1. Title: …………………….

2. Ward/Office: ………………………….

Tick ( √ ) the right answer 

3. Gender: Male ( ) Female ( ) 

4. Age: 21-25 ( ) 26-34 ( ) 35-39 ( ) 40 and above ( ) 

5. Marital status: single ( ) married ( ) divorced ( ) 

6. Level of Education 

      ( ) Diploma ( ) Advance Diploma ( ) Bachelor degree ( ) Master and above

SECTION B: Quality challenges facing the girls in community secondary schools

Tick ( √ ) the right answer 

7. How is the quality of education provided in community secondary schools?

Very poor ( )   poor ( )   average ( )    good ( )       very good ( )          excellent ( )

8. Girls’ academic performance compared to performance of boys in community secondary schools.

Very poor ( )    poor ( )     average ( )     good ( )    very good ( )    excellent ( )

9. I have experienced this through the form four National Examination results of 

None ( )    one year ( )   two years ( )     three years ( )     four years ( )    more than four years ( )

Tick ( √ ) the right answer 

	S/N
	ITEM
	YES
	NO

	10
	There is a relationship between the quality of education provided and girls’ poor academic performance in community secondary schools


	
	

	11
	The society understands the importance of girls’ education
	
	

	12
	The society has positive attitude towards girls’ education.
	
	

	13
	Most of the girls who are in community secondary schools their parents have low economic standard
	
	

	14
	There is a relationship between the parents economic status and girls’ academic performance
	
	

	15
	In community secondary schools, some of the students walk long distance (more than 3km) to reach them.
	
	

	16
	Availability of girls’ friendly learning environment in community secondary schools (clean and safe water, special rooms, gender equality)
	
	

	17
	Availability of adequate number of female teachers who act as role models and matrons in community secondary schools.
	
	

	18
	Provision of sanitary facilities to girls in community secondary schools when they are in (MP)
	
	


19.  From your experience, mention other challenges facing the community secondary school girls’ academic performance in Mbeya District?  

…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………… 
20. Suggest the mechanisms that can be used to improve the performance of girls in community secondary schools

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
Appendix G: Interview Guides for Heads of Schools
Introduction 
Dear Respondent,

I am a postgraduate student from The Open University of Tanzania pursuing a Master of Education Administration, Planning and Policy Studies. I am currently conducting a research entitled “Challenges of quality on education facing the performance of girls in, form four national examinations in community secondary schools in Mbeya District, Tanzania”. This study is purely for academic purpose. You, together with other participants have been selected to participate in this study. I kindly request you to fill all the items in this Questionnaire with honest and sincerity. For confidentiality, please do not write your name. Each honest response you provide is important for this study and is highly appreciated. Be assured that all the information you provide will be treated with high degree of confidentiality. 

SECTION A : Demographic characteristics of the Respondent 

1. Name of school: …………………

2. Ward: ………………….
 Tick (√) the right answer 
3. Gender: Male ( ) Female ( ) 

4. Age: 21-25 ( ) 26-34 ( ) 35-40 ( ) 40 and above ( ) 

5. Marital status: single ( ) married ( ) divorced ( ) 

6. Level of Education 

 ( ) Diploma ( ) Advance Diploma ( ) Bachelor degree ( ) Master and above
SECTION B: Quality challenges facing the girls in community secondary schools
7. Comment on the quality of education provided in community secondary schools of Tanzania  

8. From your experience from the previous form four  NECTA results, comment on the performance of girls in your school

9. Compare the performance of  girls with the performance of boys in your school

10. Does the quality of education provided have any impact to the girls in community secondary schools?

11. What are specific challenges facing the girls’ academic performance? 

12. At what age do most of the girls join your school?

13. Does such age have any effect to girls’ academic performance?

14. Does your school have friendly learning environment for girls?

15. Do you provide sanitary facilities to the girls especially when they enter Menstrual period?

16. Suggest on the ways of improving the performance of girls in community secondary schools of Tanzania 

Appendix H: Interview Guides for the Teachers
Introduction 

Dear Respondent,

I am a postgraduate student from The Open University of Tanzania pursuing a Master of Education Administration, Planning and Policy Studies. I am currently conducting a research entitled “Challenges of quality on education facing the performance of girls in, form four national examinations in community secondary schools in Mbeya District, Tanzania”. This study is purely for academic purpose. You, together with other participants have been selected to participate in this study. I kindly request you to fill all the items in this Questionnaire with honest and sincerity. For confidentiality, please do not write your name. Each honest response you provide is important for this study and is highly appreciated. Be assured that all the information you provide will be treated with high degree of confidentiality. 
SECTION A: Demographic characteristics of the Respondent 
1. Name of school: …………………..

2. Ward: ………………… 
Tick (√) the right answer 
3. Gender: Male ( ) Female ( ) 

4. Age: 21-25 ( ) 26-34 ( ) 35-39 ( ) 40 and above ( ) 

5. Marital status: single ( ) married ( ) divorced ( ) 

6. Level of Education 

( ) Diploma ( ) Advance Diploma ( ) Bachelor degree ( ) Master and above

SECTION B: Quality challenges facing the girls in community secondary schools

7. Comment on the quality of education provided in the community secondary schools

8. Using your experience from the previous form four national examination results, comment on the performance of girls in your school.

9.  Do the girls perform similarly to the boys in your school? 

10. Using your experience from your classes, identify the challenges facing the girls during learning processes that lead to their poor academic performance.

11. Do the girls attend all the required periods when you teach?

12.  Do you provide enough education to the girls regarding to their growth at your school?

13. What measures do you take to improve the girls’ academic performance in your subject?

14. What do you think the government can do to improve the performance of girls in community secondary schools?

Appendix I: Interview Guides for Heads of Villages
1. Do you have any female child in community secondary school?

2. What is your perception towards the performance of girls in community secondary schools?

3. From your experience, what do you think to be among the causes of girls’ poor performance in community secondary schools?

4. What is your peoples’ perception towards girls’ education in community secondary schools?’

5. What is the economic status of most people in your village?

6. Does the economic status of most people in your village affect the academic performance of their daughters in community secondary schools? How?
7. Do your people in the village afford to provide all the necessary requirements for their daughters who are in community secondary schools?

8. How is the distance between your village and the community secondary school?

9. Does the distance between your village and the community secondary school have any impact to girls’ academic performance? How?
10. What problems face the girls on their ways to and from their schools?

These guides will be translated in Kiswahili language

Thank you.

The translations

1. Je una mtoto wa kike anaye/aliyesoma katika shule ya sekondari ya kata?

2. Je una mtazamo  gani juu ya ufaulu wa watoto wa kike wanaosoma shule za kata?

3. Kwa uzoefu wako, unafikiri nini husababisha ufaulu mmbovu kwa watoto wa kike katika shulle za kata?

4. Je watu unaowaongoza wana mtazamo gani juuya elimu ya watoto wa kike katika shule za kata?

5. Je watu unaowaongoza wana hali gani kiuchumi?

6. Je hali za kiuchumi  za  watu unaowaongoza zinaweza kuwa na athari zozote za kitaaluma kwa watoto wao wa kike wanaosoma katika shule za kata? Eleza ni kwa namna gani.
7. Je watu unaowaongoza wanamudu kuwapatia mahitaji yote watoto wao wa kike wanaosoma kwennye shule  za kata?

8. Kuna umbali gani kati ya kijiji chako na ilipo shule ya kata?

9. Je unafikiri umbali uliopo kati ya kijiji chako na shule ya kata una athari zozote za kitaaluma kwa watoto wa kike wanaosoma hapo? Tolea maelezo.
10. Je ni matatizo gani yanayowakumba watoto wa kike njiani wanapokwenda/wanapotoka kwenye shule zao za kata?

Appendix J: Focus Group Discussion Guides (Girls)
1. Why most of the girls perform poorer than the boys in examinations CSEE?
2. What are the responsibilities at home that hinder the girls from performing well in their examinations?

3. How do the menstrual periods affect the girls’ academic performance?

4. What are the problems you face on the way to and from schools, at schools and at home that hinder you from performing well in your examinations?
5. What do you think the government and community including your parents and teachers can do to improve the performance of girls in community secondary schools?
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p u r pose of this letter is to introduce to you Mr.

 

A

N

D R E W ,   A b e l

M a s t e r   of Education in Administration Planning a n d   P o l i c y   S t u d i e s

t h i s   c

l

earance to conduct a research titled “Investiga

t

in g   t h e   C h a l l e n g e s   o f  

Q u a l i t y   F a c i n g   t h e   A c a d e m i c   P e rformance of Girls in Community Secondary  S c h o o l s :   A   C a s e   o f  

data at your area from 20

th

 December 2020 to 2

nd

y o u   n e e d   a n y   f u r t h e r   i n f o r mation, kindly do not hesitate to contact the D

e

p u t y   V i c e   C h a n c e l l o r  

e n   U n i v e r s i t y  of Tanzania, P.O.Box 23409, Dar es Salaam.Tel

y o u   i n   a d v a n c e   f o r   y o u r   assumed cooperation and facilitation of this researc h   a c a d e m i c   a c t i v i t y .

T H E   O P E N   U N I V E R S I T Y   O F   T A NZANIA 

P O S T G R A D U A TE STUDIES.

 

Tel: 255‐22‐2668992/2668

4

4 5  

ext.2101 

Fax: 255‐22‐2668759 

E‐mail: dpgs@out.ac.tz 

                                                                                                                                                                                                            

                                                                                                

c t   o f   P a r l i a m e n t   N o .   1 7 of 1992, which became 

G a z e t t e. The Act was however 

perational on 1

st 

January 

m i s s i o n   i s   t o   g e n e r ate and apply knowledge 

T o   f a c i l i t a t e   a n d   t o   s i m p l i f y   r e s e a r c h   p r o c e s s   t h e r e f o r e ,   t h e   a c t   e m p o w e r s   t h e   V i c e Chancellor of the Open 

U n i v e r s i t y   o f   T a n z a n i a   t o   i s s u e   r e s e a r c h   c l e a r a n c e ,   o n   b e h a l f   o f   t h e   G o v e r n m e n t   o f Tanzania and Tanzania 

a r e   d o ing research in Tanzania. 

ANDREW, Abel Reg No: 

E d u c a t i o n   i n   A d m i n i s t r a t i o n   P l a n n i n g and Policy Studies 

I n v e s t i gating the Challenges of 

Q u a l i t y   F a c i n g   t h e   A c a d e m i c   P e r f o r m a n c e   o f   G i r l s   i n   C o m m u n i t y   S e c o n d a ry Schools: A Case of 

nd

 January 2021.                                                                                                                                                                                                                                         

y o u   n e e d   a n y   f u r t h e r   i n f o r m a t i o n ,   k i n d l y   d o   n o t   h e s i t a t e   t o   c o n t a c t   t h e   Deputy Vice Chancellor 

Tel: 022­2­2668820.We 

y o u   i n   a d v a n c e   f o r   y o u r   a s s u m e d   c o o p e r a t i o n   a n d   f a c i l i t a t i o n   o f   t h i s   r e s earch academic activity. 

2 6 6 8 9 9 2 / 2 6 68445 
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