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ABSTRACT

The study was conducted aiming at assessing the contribution of mentorship support to youth goals achievement. Specifically the study analyzed the influence of mentor’s guidance to youth goals achievement, the effect of mentor’s motivation to youth goals achievement and examined the role of mentor`s skills development to youth goals achievement. Cluster sampling and simple random sampling was used to obtain a sample of 40 respondents. Both qualitative and quantitative data was collected through Interviews, Key informant interviews and Documentary reviews. The data was analyzed through Excel analysis and presented in Figures, Tables and description. The study results show that; availability of mentorship support have a great influence to helping youth achieve their goals. Non-parent potential people in youth lives can bring a great outcome to youth goals achievement. The study concluded that Youth are more likely to achieve their goals with the support of mentors than without mentors support. It was recommended that, the government and non-governmental organizations can establish and run more mentoring programs to schools and other areas where youth can be reached. It was also recommended that Education institutions can establish platforms where youth can access resources to develop their skills and mentors to help them along with the resources. Future studies can be worth to assess the impact of mentorship programs to youth goals and other discipline that may have an impact to youth goals achievement in the context of the environment of Tanzania.
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CHAPTER ONE

INTRODUCTION

1.1 Background Information

Globally, the situation of young people today is characterized by extreme disparities in terms of economic, technological, social and cultural resources, which vary enormously across regions, countries, localities and population groups. 86% of 10-24-year-olds live in less developed countries facing increasing insecurity in the labor market. 66 million young people throughout the world are unemployed; nearly 40% of global unemployment. Hundreds of millions more work fewer hours than they would like, while still others work long hours with little gain and no social protection, (World Bank, 2014).
In Africa many countries are becoming increasingly concerned with the critical situation created by the increasing number of young people: their needs and measures required for the fulfillment of their needs and dealing with the inherent problems. Governments as well as voluntary organizations have come to recognize that, in a large measure, success in achieving sustained and meaningful long-term development depends on the national ability to promote welfare measures that will improve the physical and mental well-being of youth before and after their joining the national work force to provide the facilities for their necessary basic education and skill training; and to create an economic environment in which productivity and rewarding work opportunities are available for youth. The reasons for this are quite apparent that these young men and women, who comprise about 40% of the population in many African countries, have working life of about 40 years in front of them (UN, 2018) .

In Tanzania, over 35% of the populations are youth. They represent the largest generation in history in an era of Peak Youth; a diverse group of people with different needs, skills and aspirations and they are increasingly connected. Still, youth are unrecognized and adversely affected in many aspects including achieving their goals. (Kimaro, 2017).
The outcome of the challenges youth face include school absences and dropouts increase, negative and pessimistic attitudes towards others and life, bullying, increased cases of alcohol and drug abuse and others. These outcomes are associated by the presence of inadequate initiatives to support youth in search of personal awareness, leadership, and empowerment opportunities. The government gives it less attention and focus only on equipping some youth groups and forgetting others. Either the ones equipped still face the challenge of not acquiring the knowledge skills, experience or support to help them fully unleash their potential goals leaving them untapped (Kimaro, 2017).
With this in mind, development strategies should consider investing resources to help youth achieve their goals as they are the key pillar resources for advancing development process for a country. A number of prominent youth movements have emerged at the global level in the past few years, representing a wake-up call regarding their need to be heard and play an active part in developing the societies in which they live (ECLAC, 2014). Following this action, some formal and informal programs have been established with specific focus like helping youth stay in school and graduate, equipping them with job skills and reducing the rate of substance abuse. However, they have not managed to prove to be of help to help youth fully pursue and achieve their desired goals. The focus of the study was to assess what are the contributions of mentorship support to youth goals achievement.
1.2 Statement of the Problem

Youth are not familiar to the context of what they need to achieve their goals. Youth lack the right focus and loose direction of their goals easily. Despite having high number of youths with high level education but they fail to transform their knowledge to opportunity and achieve their goals. 
Tanzania to address the issue is facilitating the implementation of various youth development programs which include skills for competence for economic empowerment, good values, ethics and good conduct, youth participation and provisions of youth friendly services (National youth development policy, 2011). However, the outcome of the measures did not prove effectiveness in helping youth achieve their goals. Others get employment but they fail to sustain in that position due to lack of enough skills. This posed a reason for researcher to conduct a study assessing the contributions of mentorship support to youth goal achievements using AfricAid  as a case study. 

1.3 Objective of the Study

1.3.1 General Objective

The general objective of this study is to assess the contribution of mentorship support to youth achieving their goals.
1.3.2 Specific Objectives

i. To analyze the influence of mentor’s guidance to youth goals achievement

ii. To determine how  mentor’s motivation  effect  youth goals achievement

iii. To examine the role of mentors in skills development to youth goals achievement.
1.4 Research Questions

The study seeks to answer the following questions.
1.4.1 General Research Question
What are the contributions of mentorship support to youth achieving their goals?

1.4.2 Specific Research Question

i) How does mentor`s guidance influence youth goals achievement?
ii) In what ways does mentors` motivation have effect on youth goals achievement?

iii) To what extent the mentors can influence youth skills in achieving goals?

1.5 Scope of the Study

The study will be focused on determining the role of mentorship support to youth personal goals achievement. It will be conducted at AfricAid`s offices in Kilimanjaro Region, focusing on its two years mentorship program called KISA project. The study will base to describe the effects the program has brought and is still making to mentees goals. It will explore the patterns of before and after they joined the mentorship program.
1.6 Relevance of the Study

It is important to be enlightened of the contribution of mentorship support to youth goals achievement and the findings will be helpful to the below stakeholders as follows:
1.6.1 The Government

The study will bring awareness to the government about how they can help youth to achieve their goals. By knowing the right resources to invest in youth and who can help in implementation. This will help the future of the nation because youth are the upcoming leaders and central focus to help the country in development. 
1.6.2 Non-governmental Organizations

The study can help the Non-government organization and civil society organizations during establishment of development projects. The findings will help NGO and CSO recognize youth goals achievement as a needful sector and direct resources to help youth to achieve their goals. They will have the right basis of introducing mentorship programs in our communities and ask for support from funders, donors and sponsors.

1.6.3 Other Researchers

Also the study will help other researchers who will be studying similar issues as an empirical review. It will help them gather relevant information in the findings they will wish to get. Upon its completion it can also be used to conduct more researches concerning the topic under study in terms of developing research gap, consistence and inconsistence of this study on timely basis.
1.7 Limitation of the Study

The researcher faced the following challenge in the course of the study, and the way forward on how the challenges was dealt with have been explained. Limited time for respondents to respond to the questions. The researcher was only given one day (for each school) and 30minutes for respondents to respond to the questions because of the demanding school schedules. After 30 minutes were done few respondents were completing the survey, the researcher requested for extra 10 minutes which were enough. Material sites restrictions. The researcher faced a challenge of access forbidden for some sites where she could have access supportive literature reviews. This is because Tanzania has been one of the countries blacklisted from the site .The researcher searched literature reviews from other available and non-restricted sites.

1.8 Organization of the Report

This report has been organized in three chapters, covering from introduction part of the study, literatures review and research methodology. In a more detailed highlight view, the first chapter discusses on the background of the problem, statement of the problem then laid down objectives to be undertaken by the study in a question form. Also the chapter covered scope of the study, its relevance to different stakeholders, limitation and organization of the study at large. 

Chapter two is more based on what other researchers have explored about the study. Thus the chapter covers the overview if the study, conceptual definitions; theories and empirical literature analysis related to the study that leads this proposal in arriving to the research gap and conceptual framework. Chapter three enlightens the methodology of the study covering the overview, research approach to be used, survey population, area of the research, unit of analysis sampling size, design and procedures, variables and measurement procedures. Furthermore this chapter includes discussion on the data collection methods, processing and analysis, validity and reliability, ethical issues then finalizes on the expected results of the study.

Chapter four present findings collected by researcher from the questions generated from the specific objectives of the study. The chapter begins by presenting the socio-demographic characteristics of the respondents, then it presents the findings of the research questions which were based on specific objectives to know the contribution of mentorship support to youth achieving their goals. Along the findings discussions are attached and some are supported with related literatures. Chapter five consists of conclusion, recommendations the study and also the areas that are worth further study. The conclusion was drawn from the findings which were also based on the research objectives and the researcher’s recommendations are based on enhancing the contribution of mentorship support to youth goals achievement.

1.9 Chapter Summary

This chapter introduces the topic understudy by describing its background from global to national level. The problem effects have been explained, the solutions tried about the issue and why they have not worked. This chapter also lays down the objectives and relevance of the study to different stakeholders.

CHAPTER TWO

LITERATURE REVIEW

2.1 Overview

This chapter deals with reviews on literatures which have already been established concerning the problem undertaken. Thus it enlightens out some of the knowledge concerning abstract ideas, definitions, theories and empirical literature analysis. Then points out the research gap and conceptual framework.
2.2 Conceptual Definition

The key concepts taken into account are Mentorship, Youth, Goal and they are defined and briefly explained below.
2.2.1 Mentorship

Bell et al (2019), defines Mentorship as having relationship between two people with the goal of professional and personal development. The "mentor" is usually an experienced individual who shares knowledge, experience, and advice with a less experienced person, or "mentee’’. In the words of (Albinsson, & Arnesson, 2017), Mentorship is the exchange of knowledge and experience, thoughts, reflection and knowledge are made deeper between a mentor and mentee. Mullen & Klimaitis, (2019) explains that the contexts of mentorship include patterns of personal-professional relationship to either an educational process, an organizational, cultural, and global context .It is a systematic reform that strategizes how capacity building by humans can be done.
Based on this study, mentorship can be defined as the advice, direction, instruction, assistance shared by a more experienced person to another person less experienced who is ready to learn and grow. The to-from circular process of mentorship is called mentoring.

2.2.2 Youth

UN, (2013) for statistical purposes, defined ‘youth’, as those people between the ages of 15 to 24 years old. The age range is best understood as a period of transition from the dependence of childhood to adulthood’s independence. However, (Freebase, 2020) regarded youth as the appearance, freshness, vigor, spirit, acquiring the characteristic of one who is young. Tanzania defines youth as those of age group between 15 to 35 years old, same as the East Africa Community definition. (DFID, 2016). In the context of this study youth are considered to be any male or female in the age rank of 15 to 35 years old .It is transitioning phase from childhood to adulthood, where youth are expected to start to learning, assuming and carrying responsibilities of adult.  However the group that will be considered from our group of study will be youth in the age of 16 to 22years old.

2.2.3 Goal

Miller, (2019), defines goals as clear, actionable, measurable objectives set with respective strategies to achieve them. It is what sets high achievers apart from the regular ones, having clear plans and timeline to achieve them. According to (AfricAid , 2010)  a goal as the object of a person`s ambition or effort an observable and measurable aim or desired result that can be achieved within a set timeframe .It is a first step to making dreams in reality. (Schippers et al, 2020) defined goal as plans with clear direction that gives a person a sense of life meaning and purpose. Effective goal setting is a key to success and yielding meaning results and the end result or achievement, in which effort is directed, is a goal. 

In the context of this study a goal is a plan that is specific, challenging, attainable, and measurable and time bound for its achievement. It has to be very realistic and inspiring, the ways to achieve the goals should also be clearly detailed and known.

2.3 Theoretical Review
2.3.1 Achievement Goal Theory
The achievement goal theory was found by the American Psychologist, Dweck, and Eggett, in 1988 as a social-cognitive approach of personality and motivation towards goals achievement. It can be explained from constructs of states of goal involvement, goal orientation and goal climate. The constructs reflects a person’s achievement behavior to be influenced by specific goal context, time, and adaptive situations. Either, within achievement contexts of this theory, a set of TARGET structures, which influence the goals that people adopt was proposed. The TARGET acronym  stands for task, authority, recognition, grouping, evaluation and timing. Through the TARGET structure activities performed by participants alone proved to evoke different outcomes than those performed in the presence of leaders like mentors, coaches, and teachers. The participants tend to uphold to their responsibilities and achieve their objectives because they are held accountable. (Epstein2015).

The achievement goal theory operates under the assumption that motivation is a process, being recognized, inspired to being better and goals create motivation systems. Another assumption is competence being at the heart of the theory, that at the end of achieving the goals the individual will be competent. The last assumption is the connection between goals and self-related process that individuals have to personally relate to the goals for achievement.

The concepts explored from this theory related to the variables include the goal climate construct, motivation, recognition and evaluation from the TARGET structure. Some of these concepts are defined by (Epstein, 2015) as follows; Recognition refers to acknowledging mentees performance by providing praise and criticism. Evaluation describes the mentees competence on performance and emphasizes improvement. Motivation intrinsic desires which are already present in individual or which are reflected in the individual while acquiring new information and learning (Lin, 2012).
The justification for the use of the Achievement goal theory is the link between the variables of Motivation, Recognition and Evaluation to some Variables of the topic understudy, which are Motivation and guidance through the feedback variable. The theory has explained that in the presence of motivation, recognition and evaluation performance and achievement increase. With the activities outcome being more positive in the presence of leaders like mentors than in their absence, the achievement goal theory in extension of the TARGET structure is relevant to the topic understudy
2.3.2 Achievement Motivation Theory 
AMT was put forward and refined by a group of researchers Murray (1938), Lowel (1953), Atkinson, Clark and Mc Clelland (1961) over the years. According to this theory, an individual’s motivation to achieve something in life or the dire need to achieve a specific goal is governed by various internal factors such as willingness, determination, punctuality, personal drive along with numerous external factors (also known as environmental factors) such as pressures, expectations and targets set by relevant organizations, members of the family or the society. A person’s need to achieve something and the reason behind, according to the AMT comes from within and is strongly related to the individuals need for power and affiliation. 
Further explanation of the theory details that Youth of today face the challenges that are accelerated with different factors such skills mismatch, unemployment, lack of confidence, poor youth policy, social emotional, school dropout, unwanted pregnancies. AMT also states that, no matter how many motivational schemes an individual may introduce, no matter how good the incentives are for achieving pre-determined goals; they can only play their part and contribute to the overall personal success only and only if the individual is willing to stand up and grab them. The AMT lays the assumptions that people will exercise self-direction and self-control if they are committed to the objectives, under proper conditions people do not avoid responsibility and that people want security but also have other needs like self-awareness and esteem. 
Either this theory is relevant to this study as it further explains that the contribution of youth achieving their goal, mentors must ensures they identify the youth problems and develop strategy that can solve the situations. The theory communicates that mentoring will contribute to youth achieving their goals through motivating youth develop right skills, career, emotional stability as well as build confidence to youth.
2.4 Empirical Analysis of Relevant Studies
2.4.1 Mentors Guidance

2.4.1.1 Advice

Yaniv I, (2014) in his article about receiving other people`s advice, influence and benefits in Israel. The findings of the study stated that the use of advice is a fundamental practice in making real-life decisions for the young and unexperienced, it may be a basic decision as ﬁnding directions in an unfamiliar environment or as complex in need of technique or expertise. The article explained that the general influence for seeking advice is the need and want to improve and the expectation that the advice will help to attain the results or achieve an outcome. 
Further explanations discussed that the adviser assists the less knowledge based on their experience and knowledge in the field, and the advice in turn helps the advised to achieve the outcome they planned at first when they first went to seek for advice. It is good that this study highlighted what influence can advise have on achieving the set outcome or goal however the study was general not focused on youth and it stated that until recently the use of advice has been given little consideration in either empirical studies or theories of decision making, so further studies are worth in this context.

2.4.1.2 Feedback
Saedon et al, (2012) published a research article about, the role of feedback in improving the effectiveness of workplace-based assessments in UK. They defined feedback as specific information that is used to compare the observed performance and a set standard, given with the intent to improve performance by the coach/mentor to the coachee/mentee. The study`s finding was that feedback leads to modification of skills, attitudes, behavior and willingness to apply new knowledge which increases chances of positive outcome/goal achievement. Further discussions pointed that if feedback is not straight forward it may not always achieve the desired results, good feedback can lead to increased motivation and confidence while negative feedback is not aimed to discourage mentee, but should be taken as constructive criticism for mentees to improve. The study was keen to point out the influence of feedback to performance effectiveness though it was focused on work-based environment, further studies can complement non-working environment which are not addressed in many literatures.
2.4.1.3 Counselling

Mikaye (2012), conducted a study on influence of guidance and counselling in Kenya, using a sample of 188 by purposive sampling technique he found out that character formation is achieved through intense formal and informal programs for guidance and counselling. Through the program’s youth remain disciplined and focused, they are better assisted to deal with challenges and triumph in their environment to achieve their goals. (Okoye, 2010) observes that the youth counsellor is concerned with facilitating the optimum development of youth. This is supported by (Ndirangu, 2007) who argue that the program is supposed to develop the learner’s intellectual abilities, develop a balanced personality and to have a complete person intellectually, spiritually, morally and socially. 
Guidance and counselling program are therefore aimed at assisting youths to harmonize their abilities, interests and values, thereby enabling them to develop their potential fully. He further pointed out that through guidance and counselling comprehensive advice is given to youth and it resulted to less personal problems and increased performance in their activities. It is good that the researcher pointed out the guidance services offered were educational guidance, career guidance and psychological and social guidance as they directly can be linked to areas of youth goals that they want to achieve, on the other hand further research maybe worth in other categories of youth personal goals that are not mentioned above.
2.4.2 Mentor Motivation

2.4.2.1 Self Efficacy

Pajares (2010) explained self-efficacy to be associated with key motivational constructs such as causal attributions, self-concept, optimism, achievement goal orientation, academic help seeking, anxiety, and value. Self-efficacy is also connected to self-regulated learning, including students’ decision to stay in school and academic procrastination (Brown and Lent, 2011).  
3
Pajares, (2010) reviewed over 20 years of self-efficacy research and identified two main lines of study: connecting self-efficacy beliefs with college major, vocational choices and surveying the connections amongst self-efficacy, other psychological constructs, and academic performance. There are numerous research studies showing that self-efficacy beliefs help to boost both task performance and coping. In the case of youth, (Tsai et al, 2010) showed that self-efficacy predicts academic areas and levels and predicts students’ college major and career choices. 
In their 2008 review of the literature on the sources of self-efficacy in school, Usher and individualized task demands and specific teacher feedback enhance student self-efficacy, while social self-efficacy is fostered through a positive class climate with mutual support amongst students, and when teachers are sensitive to the individual needs of the students. The students who finished the projects reported improved motivational orientations, coping with stress, and conflict solving. Youth in goal achievements needs to be well equipped with self-efficacy which will leads them towards goal achievements.

2.4.2.2 Goal Setting
 Mitchell , (2018) conducted a study titled, goal setting linked to higher achievement ,she found out that when people wrote down their goals, they were 33% more successful in achieving them than those who formulated outcomes in their heads. The researcher further explains that for clear goals to be set they have to be specific, measurable, attainable, realistic and time bound .Either to achieve the goals a person needs to stay committed, and access feedback and assistance when needed and youth in particular can learn to be resourceful through the practice of being goal-directed, focused and determined. Goal setting might be especially relevant for young people as they experiences high rates of distress, disability and restricted social participation, as evidenced by their high rates (19–33%) of not being in employment, education or training compared with 14% of the general population of 20–24-yearold (Cairns et al, 2017). 

2.4.2.3 Growth

Gloveworx (2017) published a paper title Growth Mindset to Reach Goals. The ideal was created by Professor Carol Dweck of Stanford University, and according to him, growth mindset is developed through resilient experiences of people who have set goals for themselves and stay committed on the goals daily. It is through different experiences along with adaptation of growth mindset that people also grow to being better at what they do, they learn, develop their expertise and competence. Further explanation clarified the growth mindset to be a form of success thinking accompanied with the right habits, ability and consistency. 
The author listed the steps to develop the growth mindset to include creating vision for motivation, eliminate negativity and look for success when setting goals. The closure remarks was about the positive relation and influence of growth mindset on goals achievement and another important remark was the recognition of the influence of growth like environment, being surrounded  with like-minded people, who support our goal and objective and encourage our belief. From the insight of this review youth learning adaptation of growth mindset and motivation environment can be a catalyst for them achieve their goals and grow to being better people.

2.4.3 Skills Development

2.4.3.1 Skills Mismatch

The three studies produced under the ILO’s global initiative on skills mismatch, whilst focusing on a limited type of skills mismatch (under-/over-education), do relate to different countries, time periods and segments of the labor market (McGuiness et al., 2017). The studies show that in low income countries, which tend to have medium to high levels of informality, that both over-education and under-education are common features of the labor markets. Analysis from LMICs, countries which have moderate to high rates of informality, shows that individuals who are employed in jobs that require less skills than they possess (over-educated workers) ‘have lower wages and life satisfaction than well-matched. According to (Kupets’ 2017) who conduct analysis of the ILO’s school-to-work transition surveys found that over qualification is associated with lower wages, job dissatisfaction and in increased willingness to change jobs.
This finding corresponds with other evidence that shows that ‘if the demand for educated labor is low relative to supply, then the returns to education will be low or declining’ (World Bank, 2017). Adams et al, (2013:) add that ‘because of the absence of sufficient employment opportunities in the formal sector, some highly educated people may fail to find a job there and are compelled to work in the informal sector, where their skills are not needed .Considering the context of being over educated and affected by low wages and dissatisfaction, it is likely to lose the motive to focus and achieve goals on the other hand being undereducated/lacking skills directly limits goals achievement.

2.4.3.2 Confidence

Based on the data analysis from a research, which related to goal setting, self-confidence and motivation, it was found that there is significant relation between goal setting and self-confidence and motivation. The relation between confidence and youth motivation showed high level of significance, that motivation and self-confidence have relation because without motivation and full confidence, youth will not achieve high accomplishment (IOPscience, 2017).

Goal setting is one of mental training techniques that highly contribute to youth confidence because with the existence of goal setting, youth become more confident to set the target beyond their capacity but still possible to achieve hence, goal setting encourage youth confidence (Ingrell, et al 2019). Either, if the youth have full confidence, although the target is hard, they will struggle as hard as they can to achieve the target and will not be frustrated when they fail. Youth that have positive confidence will gain good achievements because confidence is a core asset for the youth to achieve highest achievement (IOPscience, 2017).

2.4.3.3 Innovation

Samad, (2012) published a paper on the Influence of Innovation on Organizational Performance. Using a sample of 150 managerial staff in Malaysian logistics companies’ data was collected and findings were that innovation was related to organizational performance, having a significant influence. This study also revealed that charisma aspect of service in innovation emerged as the most important factors that influence performance of organization. 

In 2007, the UK reported total stipend of £13.9 billion in the clothing line and computer games, sectors of great attention to youth which are in demand for innovation and diffusing new cultural trends. Young people now play a formative role in computer gaming, where most computer games products offer producer established online communities that innovate around the products. In the music and film industries, radical and disruptive innovations by young people as ‘outlaw users’, such as illegal file-sharing, have forced major changes in the industries’ products and business models. 
Young people have developed new technological processes, including languages for text messaging, online etiquette and new online social networks (Springer, 2011). The innovation has aided to increase productivity and performance in aspects of their work/goals hence reducing the social dependence rate to self-sufficiency.
2.5 Research Gap

In the previous studies analyzed, (Yaniv, 2014), (Saedan, et al, 2012) and (Mikaye, 2012) were keen to explain about the influence of mentorship advice, feedback and counselling to youth goals achievement. (Pajares, 2010), (Mitchell, 2018)and (Gloveworx, 2017) discussed the effect of self-efficacy, goal setting and growth on youth goals achievement, while (McGuinness et al.,2017), Ingrell et al (2019) and (Samad, 2012)described the impact of skills mismatch, confidence and Innovation to youth goals achievement. However, a gap still exists, in the categories of youth goals that were not described as in other than academic and careers, and how mentorship guidance and motivation influence them. Also, there are few literatures on skills development influence on youth goals achievement especially in Tanzania.

2.6 Conceptual Framework

A conceptual framework is a set of broad ideas and principles taken from relevant fields of enquiry and used to structure a subsequent presentation. It helps to illustrate what the researcher expects to find in their study, including how variables might relate to each other (Swaen, 2015). The conceptual framework indicates the dependent and independent variable. The study assess the contribution of mentorship support youth goals achievement. Mentors provide support in many ways including their guidance, motivation and skills development. 
This study therefore has one independent variable which is mentorship support. This variable directly affects youth goals achievement, which is the dependent variable. It will be measured by Guidance, Motivation and Skills development variables. 
The elements of measuring the variables are Advice, Feedback and Counselling for the guidance variable. Self-efficacy, goal setting and growth will be used to measure the motivation variable. Skills mismatch, confidence and Innovation will be used to measure skills development variable. They are derived from the literature review, achievement motivation theory and achievement goal theory.

The arrows depicted from the independent variables directed to the dependent variable means that the guidance, motivation and skills development variables directly influence the outcome of youth goals achievement. The Conceptual Framework (2.1) shows the relationship between independent variables and dependent variable.
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Figure 2.1: Conceptual Framework
Source: Modified from the achievement motivation theory, achievement goal theory and the literature reviewed above.

2.7 Chapter Summary

This chapter has described two different theories relating to the study, the literatures have been reviewed and discussed based on variables of each objective. The conceptual definition and framework have been discussed and shown the relationship between independent and dependent variables.  This chapter has also explained the research gap existing hence the logic of carrying this study

CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Overview

This chapter is concerned with identifying the research approach to be used, research design survey population, and the area of the research, sampling design and procedures, unit of analysis, variables and measurement procedures. Furthermore this chapter includes discussion on the data collection methods, processing and analysis, data validity and reliability, ethical issues then finalizes on the expected results of the study.

3.2 Research Paradigm and Approach

Every researcher has his/her own view and perceptions of what a truth and knowledge ought to be. Paradigms is the philosophical way of thinking, a perspective or school of thought, set of shared beliefs that informs the meaning or interpretation of research data. (Kivunja & Kuyini, 2017). It is a shared world view that represents the beliefs and values in a discipline and that guides how we solve problems we are facing.

The researcher focused on two types of paradigms: positivism/post-positivism and constructivism/interpretativism based on their respective methodologies .This is because the study focused on both qualitative and quantitative data. Quantitative methodology is assumed in the positivism paradigm and qualitative methodology is assumed in the constructivist paradigm. (Aliyu et al, 2014). Therefore the general research approach was from deductive perspective of the qualitative and quantitative data.

3.3 Research Design

Research design refers as a chosen and planned ways of investigating the social reality or the planned arrangement of how to address the research problem and is organized in such a manner as to optimize on research outcomes (Omari, 2011). The researcher in this study used survey design because it is through this, method the researcher was able to gather a large number of samples at a particular time so as to describe the nature of the problem which was investigated.

3.4 Study area

The study was conducted at AfricAid-Tanzania, Kilimanjaro offices and 2 of partnered schools where the mentees are enrolled. The office is located urban area but schools are located in rural area. The organization was chosen because it has been operating for 9 years and has impacted more than 4000 girls in Arusha and Kilimanjaro. It is therefore one of the reputable and growing organizations in Tanzania in the mentorship programs. 

3.5 Study Population

A population is the totality of any group of units which have one or more characteristics in common that are of interest to the research (Omari, 2011). The target population in this study was AfricAid staff, youth (mentees and non-mentees) and programs alumnae.
3.6 Unit of Analysis

Unit of analysis which was used by the researcher were AfricAid`s staffs who are mentors, mentees, program alumnae and scholars who are not enrolled in the program making a total of 40.

3.7 Sample Size and Sampling Techniques
Sampling is the process of selecting a number of individuals for a study in such a way that individuals selected represent the lager group from which they are selected. 

3.7.1 Sample Size

Ochoa C, (2017) argues that researchers are almost never able to study all members of the population that are interesting thus necessitating the need for a sample. The total sample for this study was 40 participants, as shown in Table 3.1. According to Kothari (2014), a sample of about 10 percent of a population can often give a reliable data. The researcher selected 10% of 400 of the target population, to get a sample of 40 respondents.
Table 3.1: Distribution of Respondents 
	Category of respondents 
	Number 
	Percentage 

	Mentors 
	5
	12.5

	Mentee 
	15
	37.5

	Program Alumnae 
	5
	12.5

	Non enrolled 
	15
	37.5

	Total 
	40
	100


Source: Researcher 2020

3.7.2 Sampling Techniques

This study used only two sampling techniques, namely simple random sampling and cluster sampling techniques. Ochoa, (2017) defined cluster sampling as a method that makes the most of groups in the population that correctly represents the whole population. Cluster Sampling was used to get the sample because to population of youth is highly dispersed so using cluster sampling w helped concentrate in the area of study and help reduce cost. Clusters were the group of mentors, youth mentees, and mentored alumnae and youth that have never been in mentorship programs. 

From the all clusters, simple random sampling was applied to get the sample of 40 respondents consisting of 5 mentors, 15 mentees, 5 program alumnae and 15 youth who have never been enrolled in the mentorship program. Simple random sampling refers to sampling method where all elements in the population have the same probability of being selected. ’’We can use random sampling by writing the name of each element of a finite population on a slip of paper, and put a slip of paper into a box and mix them and then draw without looking to get samples which has no bias for in the study”. (Ochoa C, 2017). 

3.8 Data Collection Methods

In the process of data collection, the researcher considered the reliable methods to access the required data in relation to the topic understudy as well as supportive resources like financial resources and time to be used to collect the data. During the study both primary and secondary data methods will be used.

3.8.1 Primary Data

Primary data are the information obtained at first hand by the researcher from the variables of interest for the specific purpose of the study.(Ajayi , 2017) defines Primary data as first hand original data collected first by the researcher. The Primary data methods used by the researcher were Interviews and Key informant interviews.
3.8.1.1 Interview
IFRC, (2011) defines interviews as a method used to collect data from a small group of population as a representation sample, about broad range of topics. The researcher used close ended questions as the questions were structured to a limited range of option responses. Structured Interview method was preferred because responses can easily be numerically coded for analysis. Also with limited response options it gave time for respondents to give well thought out answers and respondents who are not easily approachable, were reached conveniently. The interviews were self-administered in the sense that respondents completed the interviews individually and clarification of the questions was possible hence it enhanced the accuracy of the answers to the questions. The tool that was used in this method was questionnaires, which are set of questions designed to generate the data necessary for accomplishing a research project's objectives. (McLeod S, 2018).

The groups that were involved in responding to the interviews were the 15 mentees, 5 program alumnae, and 15 youth not involved in any mentorship program, making a total of 35respondents. The group was chosen to respond to the interview because they are the ones with the data/information fit for the study objectives. The researcher prepared questionnaires which were definite, well and easily understood, unambiguous and covered the essentials of the research topic. The questionnaires were close-ended; through this method the research collected quantitative information in regard to the nature of question(s)

3.8.1.2 Key Informant Interview
IFRC, (2011) defined key informant interviews as interview with a person having special information about a particular topic. The interviews are generally open-ended or semi-structured; Interviews differ from surveys by the level of structure placed on interaction (Harrell, 2009). The interviewer questions were semi structured and unstructured to collect wide range of information.  A total of 5 respondents were interviewed to collect qualitative information and audio recorder tool was used to store the information upon the respondent’s consent.

This method was used because there is greater flexibility under this method as the opportunity to restructure questions is always there, samples can be controlled more effectively as there arises no difficulty of the missing returns, non-response generally remains very low also the researcher gathered information and further more thoughts, ideas, opinions and prospects of the respondents on the role of mentorship support linked to the topic.

3.8.2 Secondary Data

Secondary data are the information gathered from sources already existing. They are data already collected through primary sources and made accessible for other users in sources like books, journals, blogs, diaries, government records, reports (Ajayi O, 2017). The secondary data collection method used by the researcher was Documentary review.

3.8.2.1 Documentary Review

Documentary review, is a data collection method that uses personal and official documents to get information from sources like newspapers, diaries, statistical publications and report (Scott &Marshall, 2015). Documentary review was used because, it is good and more cost effective compared to other data collection methods they stand as reliable sources of evidence. In documentary review the researcher will consult all documents which will be resourceful to the study from the organization sources and the online materials found in the internet. The tools used to access information through this method include organization impact reports, website articles, and research journals. Through this method both quantitative and qualitative information will be collected.

3.9 Data Processing and Analysis

Data is usually analyzed so as to obtain usable and useful information. However, the analysis of data is irrespective of whether the data is qualitative or quantitative data. In analyzing the data, it was be coded, processed and analyzed then presented in verbal form and graphs, hence both quantitative and qualitative data analysis methods will be used. An excel data analysis tool was used because it fits for analyzing both qualitative and quantitative analysis.
Quantitative data was analyzed by using descriptive statistics (tables and percentages). The interview questions were examined, variables coded and used in the excel system for analysis. The coding process helped to analyze the data into more details while qualitative data was analyzed through content analysis. The qualitative data after analysis; it was summarized and presented in verbal form (views and opinions) this also involved explanation from interviews and questionnaires. From analyzing qualitative and quantitative data the researcher pursued to know the role of mentorship support to youth goals achievement. These techniques were effective and enabled the researcher to obtain the appropriate data for the study and answered correctly the research questions.

3.10 Data Validity and Reliability

Taherdoost, (2016) explains that validity functions to tell how well the collected data covers the area of research while reliability explains the extent to which a measurement of a phenomenon provides stable, repeatable and consistent result under the same conditions. To ensure the validity of the data collected the surveys and interviews were structured to include the relevant information of the research area. To ensure reliability of the data collected the surveys were tested to respondents other than the 40 that were used but of the same characteristics. Also, the respondents were given enough time to respond to the surveys and they were self-administered by the researcher to ensure clarification.

The researcher triangulated data to help ensure data validity, reliability and completeness through the use of different methods of data collection(surveys, key informant interviews and documentary reviews) which  also helped to cross check data and reduce bias. Triangulation can include a combination of primary and secondary sources, quantitative and qualitative methods, or participatory and non-participatory techniques which lends to credibility if any of the resulting information is questioned (IFRC, 2011).
3.11 Ethical Issues

Before carrying out the field study the researcher ensured that all the procedures were well observed. The researcher got a permission letter to conduct the study from the Open University of Tanzania (OUT). As a process of informing consent, all people were being advised of the study's purpose. At the same time respondents were given explanation that non-participation would cause no disadvantage to them, and that participants' privacy and confidentiality will strictly be protected as no personal identifiers included in the questionnaire. The filled information in the questionnaire was used for research purpose and not otherwise and confidentiality of participant information would be observed.
3.12 Expected Results of the Study

The study is expected to answer the relevant research questions. The answers would in turn help to raise awareness about the role of mentorship support to youth goal achievement but also cover the research gap the study is aiming to address.

3.13 Chapter Summary

This chapter explained the area of study was Kilimanjaro and the researcher used of both qualitative and quantitative data. Interviews, key informant interviews and documentary reviews were the methods of data collection used with their respective tools, Excel were the data analysis method, and triangulation as one of the ways to ensure validity also ethical issues considered have been explained.

CHAPTER FOUR
RESEARCH FINDINGS AND DISCUSSION

4.1 Overview

These chapter present findings collected by researcher from the questions generated from the specific objectives of the study. Findings have also been classified in accordance to the specific objectives so as to enable clear coverage of all the research questions. First part of this chapter begins by presenting the socio-demographic characteristics of the respondents and the second part  presents the findings of the research questions which were based on specific objectives to know the contribution of mentorship support to youth achieving their goals. Within each finding, discussions and relevant literatures are attached.

4.2 Socio-Demographic Characteristics of Respondents

The socio-demographic characteristics of the respondents aims at showing the profile of the respondents in terms of Gender/Sex, Highest Level of Education, Years of experience, Age group and Geographical region of residence. The profile is of great significance as they provide a basis for establishing the validity of answers given by respondents and help the researcher draw a reasonable conclusion.

4.2.1 Socio-Demographic Characteristics of Respondents
The total number of respondents to questionnaires were 100%.For survey researches response rate of ≥ 80% should be expected and accounted (Fincham ,2008).Out of the 100% respondents female made 63% of the respondent while 37% of the response rate was from the males, as presented in Table4.1. The gender population was uneven because of the nature of the case study program which is a girls` mentorship program. 

15-19 years old was the age rank of 86% of the sample respondent, while the 20-24 was the age rank of the remaining 14% of the sample respondent. Table 4.1 shows the age rank categories of the respondents. The low age rank recorded high level of respondents because the youth respondents of that age rank are admitted in the case study program and the other 14% were alumnae of the program who are older. The highest level of Education was University for 14% respondents of the survey sample and Secondary level for 86% respondents of the survey sample, this finding is as shown in Table 4.1. Respondents at University were the program alumnae while the secondary levels were mentees and youth not admitted in any mentorship program. 

Table: 4.1: Socio-Demographic Characteristics of the Quantitative Study Respondents 
	Item
	Category
	Number of respondent
	Percentage

	Gender
	Male
	13
	37

	
	Female
	22
	63

	Age rank
	15-19

	30
	86

	
	20-24
	5
	14

	
	25-29
	0
	0

	
	30-34
	0
	0

	Highest Level of Education
	Secondary
	30
	86

	
	University
	5
	14

	
	Others 
	0
	0

	Geographical Residence
	Kilimanjaro
	10
	28

	
	Arusha
	11
	31

	
	Dar es Salaam
	9
	26

	
	Mwanza
	2
	6

	
	Dodoma
	1
	3

	
	Mbeya
	1
	3

	
	Kagera
	1
	3


Source: Field data, (2020)

The geographical residence of the respondents covered different regions of Tanzania: Kilimanjaro (28%), Arusha (31%), Dar es Salaam (26%), Mwanza (6%) ,Dodoma,, Mbeya and Kagera had  3% of the survey sample respondent for each of the three regions. Table4.1 presents the findings of the geographical residence of the respondents. The regions are diverse because the case study program admits scholars from different regions of Tanzania.

4.3 The Influence of Mentor’s Guidance to Youth Goals Achievement
4.3.1 The Understanding of Mentorship

Respondents were asked to tell if they have knowledge about Mentorship. They were asked if they have mentors and how they relate to them. Findings as presented in Table4.2 show that 100% of the survey respondents have knowledge about mentorship. This finding was important for the study because mentorship was one of the central focus of the study. The findings however gave room for other conceptual questions to be answered. As shown in Table 4.2, 57% of the respondents said that they have mentors while 43% respondents said they do not have mentors. It is likely that 57% respondents with mentors are the ones admitted in the AfricAid`s mentorship program and alumnae. These findings cemented that it is rare for youth to have mentors outside mentorship programs.

Table 4.2: Youth Knowledge about Mentorship and Number of Youth with Mentors
	Item
	Yes (%)
	No (%)

	Do you have knowledge about what mentorship is?
	100
	00

	Do you have mentor?
	57
	43

	It is important for youth to have mentors in their lives
	100
	00


Source: Field Data, (2020)

In explanation of how youth relate to their mentors, findings presented in Table 4.3 shows that among the 57% respondents who have mentors 43% relate with their mentors in all aspects of life while 14% of the respondents relate with their mentors only academically. Among the major focus of many youth is to seek academic studies excellence that will prepare and suit them for the world of work and in the job-career market (Lambert, 2018). As most youth are pursuing their academic paths for future career fields, “Mentees may want assistance from their mentor to clarify their preferred career direction or to develop a career plan. Mentees are assisted to evaluate an appropriate career direction based on their likes/dislikes, strengths and developments needs as well as skills, values and interests. Either career placement opportunities/work experience, specific project experience, further study options, expanding networks or other avenues of establishing/developing a career” (Planning Institute Australia, 2017).
Table 4.3: Aspects of Mentor-Mentee Relationship
	Item
	Aspect of relation
	Frequency
	Percentage

	How youth relate with their mentors
	All aspects of life
	15
	43

	
	Academics
	5
	14

	Total
	
	20
	57


Source: Field data, (2020)

The Ernst & Young, (2015) report published their recent report findings that youth  who are at risk for not graduating high school for different reasons are  more likely to go to college because they have mentors, they participate  in good causes and volunteer to their communities positively to enhance change. It was agreed by all respondents (100%) that it is important for youth to have mentors in their lives as presented in Table 4.2. In line with this finding, mentoring is important because it is mutually beneficial relationship which involves a more experienced person helping a less experienced person to identify and achieve their goals (Planning Institute Australia, 2017).
4.3.1 Advice

From component of mentors` guidance the study seek to understand if mentors advices have an influence to youth goals achievement. Respondents were asked what they think about the influence of mentor`s advice to youth goals achievement, 86% of the respondents strongly agreed that mentors advice have an influence to youth achieving their goals, while 14% of the respondents agreed to mentors advice having influence to youth achieving their goals. Respondents also strongly agreed by 32% and agreed by 54% that youth should be receiving feedback from their mentors, either 13% respondents disagreed and 1% respondent agreed to youth receiving feedback from their mentors. The findings are as shown in Table 4.4.

Table 4.4: Mentors Advice Perception to Youth Achieving Their Goals
	Item
	Strongly Agree (%)
	Agree (%)
	Disagree (%)
	Strongly disagree (%)

	Does mentors advice have influence to youth achieving their goals?
	86
	14
	00
	00

	Youth should be receiving advice from their mentors
	32
	54
	13
	01


Source: Field data, (2020)
From the findings presented in Table 4.4 majority of the respondent agreed that advice is important for youth to achieve their goals, this finding is supported by a youth and life skills coach and author (Price, 2019) who explained commented that advice to youth help to save them from some unnecessary mistakes and setbacks. In the current challenging and hostile environment youth should not afford to make the same bad decisions that their coaches or mentors made.

Further explanation was provided by (Female program mentor, AfricAid, 2020) that part of the influence of their guidance was fueled by the advice they give to their mentees. After few sessions of advice they started seeing changes in patterns of behavior and discipline which helped them improve in academics and focus on their goals. They further noted that even teachers and parents recognized the positive changes in their children.

4.3.2 Feedback

Respondents were asked about their perception on mentors` feedback to youth achieving their goals, and it was strongly agreed by 71% and agreed by 17% that youth should receive feedback from their mentors, however 11% of the respondents did not think that youth should receive feedback from their mentors. Both 63% respondents strongly agreed and 29% respondents agreed that feedback impact youth in goal achievement but 8% respondents disagreed. On the other hand 57% of the respondents strongly agreed and 29% respondents agreed to the statement that feedback help youth not to lose track of their goals while9% respondents strongly disagreed and 5% disagreed that mentors feedback help youth not lose track of their goals. In detail the responses are as shown in Table 4.5. 

Table 4.5: Perception of Mentors` Feedback to Youth Goals Achievement
	Items
	Strongly agreed (%)
	Agreed

(%)
	Disagreed

(%)
	Strongly disagreed

(%)

	Youth should receive feedback from their mentors
	71


	17
	11
	00

	Feedback impact youth in goal achievement
	63
	29
	08
	00

	Feedback help youth not to lose track of their goals
	57
	29
	09
	05


Source: Field data, (2020)

The logic behind the 11% of youth who disagreed that youth should receive feedback from their mentors, can be explained from the perspective that for youth to achieve their goals they need to receive feedback other than from only their mentors, can be the peers as long as the feedback is constructive. From the findings depicted in Table 4.5 a large group of youth perceived feedback to be having an influence to youth achieving their goals, one of the reason to agreeing to this was that feedback helps youth not lose track of their goals. “Positive feedback and celebrations to mark goal achievement reinforce young people’s confidence and their motivation to pursue their next goals” (Search Institute, 2016).
Female program mentors, AfricAid, (2020) mentioned that feedback help their mentees have awareness of things that they cannot notice on their own, adjustments they have to make and how to navigate in diversities in order to achieve their goals. They added that it is through feedback that they get to tell their mentees what they are doing right, what they should continue doing, what they should start doing and what they should stop doing to align to their goals. (Search Institute, 2016) commended that feedback is the turning point of the learning process ,it is necessary  to help young people learn from mistakes and setbacks, and then work to get on track toward theirs plans and goal.

4.3.3 Counselling
For the need to know how counselling has an impact to youth goals achievement, the researcher posed questions which demanded to know what youth think about how counselling influences youth goals achievement. Specifically the questions focused on the need and relationship between guidance and counselling to youth goals achievement. For both questions responses were positively agreeing to counselling being important for youth to achieve their goals. In numerical presentation 71% respondents strongly agreed and 20% agreed that there is a relationship between guidance and counselling to youth goals achievement, while 9% disagreed and implied that they is no relationship between guidance and counselling to youth goals achievement. On the other hand, 57% respondents strongly agreed and 37% agreed that youth need guidance and counselling to achieve their goals while 6% disagreed implying that youth do not need guidance and counselling to achieve their goals. These findings are as seen in Table 4.6.
Table 4.6: Influence of Counselling on Youth Goals Achievement
	Item 
	Strongly Agreed (%)
	Agreed (%)
	Disagreed (%)
	Strongly disagreed (%)

	There is a relationship between guidance and counselling to youth goals achievement
	71
	20
	09
	00

	Youth need guidance and counselling to achieve their goals
	57
	37
	06
	00


Source: Field data, (2020)

Findings in Table 4.6 shows that more than half of the respondents acknowledge that counselling and guidance are necessary for youth to achieve their goals. This is supported by (NIS,2020) as they stated that proper guidance helps them achieve their goals, that well guided  & counselled youth know what to do and how to do things in the best possible way. Youth may benefit from counseling to be resilient and well in areas such as  rehabilitation, school, career and mental health for those in need, either some of the youth goals being career related, the school-based and career counseling are essential components of preparing youth for the unknown within the career market (Lambert, 2018).
For the respondents who regarded counselling not being important for youth goals achievement, the logic behind their responses can be assumed from the perspective of good supportive backgrounds from family level where they are listened and supported at all they need so they might not regard counselling as a requisite for them to achieve their goals since they are not exposed to risks that other youth are facing. This assumption is however contrary to other studies as they explain that all youth need a non-parent mentor to counsel and guide them as they have a significant effect on positive youth development (Raposa, et. al. 2019).
Female program mentors, AfricAid, (2020) added that from their experience they have been guiding and counselling their mentees in different areas from personal issues, future career pursuits and their goals. They explain that they come across youth of different backgrounds and challenges, had it not been the guidance and counselling sessions they have been having it would be hard for their mentees to find way forward and answers to the challenges and questions they have (WHO, 2016) mentioned  youth violence to be an issue that needs to addressed soon, by having counselors as part of the solution, providing screening, prevention aid, early intervention, and treatment for those who are at risk  and victims  of violence.

4.4 The Influence of Mentors` Motivation on Youth Goals Achievement
The specific objective was to determine the effect of mentors motivation to youth goals achievement, whether mentoring effects youth goals achievement positively or negatively. Respondents were asked to tell what motivates them to achieve their goals and if they need any motives to achieve their goals. Their responses ranged from number of options like gifts (43% respondents), earning peer recognition (29% respondents), respect (11% respondents) and others (options which did not fall in the mentioned categories, 17% respondents), in pictorial presentation their options are as shown in Figure 4.1.
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Figure 4.1: Youth Motives to Achieve their Goals
Source: Field data, (2020)

From the findings in Figure 4.2 shows that all youth have motives to achieve their goals only that their motives differ. (NASEM, 2018) mentioned some key findings from decades of research on motivation to include rewards, punishment, challenges, goal achievement value, goal interest, achievement praises and constant learning experience. The motives are similar and the others mentioned by the (NASEM, 2018) findings can be assumed to be in the group of the “others” category that the researcher did not classify.
To meet the objective’s need of identifying the effect of   mentors motivation to youth goals achievement, respondents were asked two additional questions which seeked to know the need of motivation to youth and if youth thinks mentors recognition influences them to achieve their goals. The responses to the questions are as presented in Table 4.7 reveal that 83% respondents agree, while 17% respondents disagree that youth need motives to achieve their goals. Majority of youth by 92% respondents strongly agree and 7% agree that mentors recognition motivates youth to achieve goals more.

Table 4.7: The Need and Relationship between Motives and Youth Achieving Their Goals
	Item
	Strongly agreed (0%)
	Agreed (83%)
	Disagree (%)
	Strongly disagree (%)

	You need motives to set and achieve your goals?
	00
	83
	17
	00

	Mentors recognition motivates youth to achieve goals more
	92
	07
	00
	00%


Source: Field data, (2020)

The findings presented in Table 4.7 where majority of youth agreed that they need motives to achieve their goals, is supported reasoned by the closure that psychologically, motivation is said to constantly activate and sustain the human behavior toward a goal. It can be either in informal or formal settings (NASEM, 2018). On the other hand the minority respondents said they don’t need motivation to achieve their goals, and the reason of their response can be assumed that they are highly focused and determined to achieve their goals, in the presence or absence of recognition. Either all respondents concurred that mentors recognition motivate youth to achieve goals more. ”One of the biggest motivators for achievement is to be held in high esteem by colleagues peers and the best way of earning this respect is by being acknowledged for being good at what they do”(Andriotis,2018)

4.4.1 Self-Efficacy

With continuous intention of understanding the effect of mentors motivation to youth goals achievement focusing on self-efficacy as one of the motivation variable the researcher asked respondent on general note if they understood what self-efficacy is and if self efficacy is  an important  factor driving youth to achieve their goals. Their responses as in Figure 4.2 is that 74% respondents knew what self-efficacy is while 26% respondents had no idea.
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Figure 4.2: Knowledge about Self efficacy

Source: Field data, (2020)

From  the findings depicted in Figure 4.2 where 74% respondents said that they understood the term self-efficacy to be believing in oneself abilities and capabilities while 26% respondents did not know what self-efficacy mean. The respondents understanding about self-efficacy did not go far from (Doménech-Betoret  et al, 2017) who clarified  the context of self-efficacy to cover a person believing in their abilities to plan and act to achieve their desired outcome.

To cover the objective of identifying the effect of mentors motivation to goals achievement through self-efficacy respondents were asked if they perceive self-efficacy as one of the important motives driving youth to achieve their goals. Their responses are shown in Table 4.8 show that 57% strongly agree and 17% respondents agree while 26% respondents disagreed that self-efficacy is one of the important factors driving youth to goal achievement.
Table 4.8: Perception of Self-Efficacy to be an Important Factor for Youth to Achieve their Goals
	Item
	Strongly agree (%)
	Agree (%)
	Disagree (26%)
	Strongly disagree (0%)

	Self-efficacy is one of the important motives driving youth to achieve their goals
	57
	17
	26
	0


Source: Field data, (2020)

From findings as shown in Table 4.8 more than half of the respondents agree that self efficacy is one of the important motives driving youth to achieve their goals.. These findings are consistent with (Lent et al., 2008), “students with high self-efficacy have greater academic expectations and display better academic performance that with low self-efficacy”. Another supportive findings was from a study by (Domenech-betoret, et al., 2014) in academic context, it was disclosed that students self-efficacy had a significant and direct effect on their achievement, comfortable studying and commitment expectations which in turn, led to students' outcomes. 

4.4.2 Goal Setting

The study also aimed to find out if goal setting is one of the motivation influences for youth to achieve their goals. The researcher wanted to identify if respondents know how to set clear goals and if they apply the knowledge by taking time to set goals for their own future. The findings shows that 83% respondents know how to set clear goals while 17% respondents did not know how to set clear goals. Either all respondents (100%) agreed that clear set goals are important for youth to achieve their goals. On the other hand, 66% respondents said they take time to set their future goals while 34% respondents admitted they do not take time to set goals for their future as presented in Table 4.9.
Table 4.9: Youth Goal Setting Knowledge and Application
	Item
	Frequency
	Yes (%)
	Frequency
	No (%)

	Do you know how to set clear goals
	29
	83
	6
	17

	Do you take time to set goals for your future
	23
	66
	12
	34

	Clear set goals is one of the important elements to help youth achieve their goals
	35
	100
	0
	00


Source: Field data, (2020)

The findings revealed that most youth know how to set clear goals but not all of them put that knowledge into use, despite knowing that it’s a necessity for them to achieve their goals. This might be because they lack people like mentors who would hold them accountable to set their goals. (The search Institute, 2016) blog aligns with this finding as they stated youth are mostly motivated when they set their own goals based on what is important to them but experienced and older people like parents, coaches, teachers and mentors play a big role to make sure they implement their plans In finding the reason why some youth know how to set their goals and others don’t, respondents were asked who taught them to set goals.

Further findings in figure 4.3 shows that 57% respondents were taught how to set goals for their future by their mentors, 14% by their parent,11% by their friends and 17% respondents do not have people to teach them about setting goals. The findings are as shown in Figure 4.3. 
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Figure 4.3: People Who Teach Youth about Goal Setting
Source: Field data, (2020)

The findings revealed that majority of youth get a chance to be taught about goal setting by their mentors and few are taught by their friends and parents. It is likely for the ones taught by parents and friends are taught just to set goals, not necessarily clear goals. The findings hence implies that majority of youth with no mentors can’t access the right help to set clear goals which in turn means it will be hard for them to achieve their goals, since they are not clear. It is through mentoring sessions, students are encouraged them to create individual clear goals that they can work on to achieve their visions (Winning futures, 2017).
(Female program mentors, AfricAid, 2020) explained it’s hard for youth to set clear goals on their own, they may set just goals which are not clear. They further clarified that for the youth they mentor they guide them to set clear goals which are specific, challenging, achievable, measurable and inspiring. Mentors concluded that setting clear goals is the right foundation for youth achieving their goals because it provides a basis for time to time evaluation and focus.

4.4.3 Growth

To complete the objective of  identifying the influence of mentors motivation to youth goals achievement the researcher used growth as one of the variable to find out, respondents were asked if growth is a motivational influence that drives youth to achieve their goals, their responses included 34% respondents strongly agreed that the need to grow is one of the important factors that influence youth to achieve their goals, 43% agreed, 14% respondents disagreed while 9% respondents strongly disagreed and said the need to grow is not one of the important factors that influence youth to achieve their goals. Also 57% respondents strongly agreed and 43% respondents agreed that having a mentor helps them assess their growth in the process of achieving their goals as presented in Table 4.10.
Table 4.10: The Influence of Growth to Youth Achieving Their Goals
	Item
	Strongly agreed (%)
	Agreed

(%)
	Disagreed

(%)
	Strongly Disagreed

(%)

	The need to grow is one of the important factors that influence you to achieve your goals.          
	34
	43
	14
	09

	Having a mentor helps you to assessing your growth in the process of achieving your goals
	57
	43
	00


	00


Source: Field data, (2020)
The findings above show that more than half of the sample agrees that the need to grow is one of the motives that makes youth want to achieve their goals. This implies that youth may be seeking for growth opportunities while setting and implementing their goals, and non-growth oriented goals discourage youth into implementing and achieving them. Either all respondents concurred with the statement that having a mentor helps youth assess growth while working to achieve their goals. This finding is in line with Boost, (2013) as he explained that mentors share their knowledge, experience and skills it help youth to develop their own Growth Action Plan, address challenges that may arise and create a clear pathway to achieving growth goals.
4.5The Influence of Skills Development to Youth Goals Achievement
The researcher wanted to know generally the type of skills respondents needed to achieve their goals. In their responses 40% respondents said they need both formal and informal skills, 37% respondents said they need formal skills and 23% of the respondents said they need informal skills to achieve their goals as depicted in Figure 4.4.
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Figure 4.4: Type of Skills Youth Need to Achieve Their Goals
Source: Field data, (2020)

The findings in Figure 4.5 revealed that high number of respondents prefer having both skills than possessing one type of skill. However the varying rate of responses in each category implicit that different goals influences preference of different skills that supports the goal. The researcher also asked if respondents think skills are important for youth to achieve their goals, and if they take time to develop their skills. Findings as presented in Table 4.11 shows that 100% thought skills are important for youth to achieve their goals, 83%respondents take time to develop their skills while 17% respondents said they do not make time for developing their skills.

Table 4.11: Perception and Implementation of Youth Skills Development in Relation to Goals Achievement
	Item
	Frequency
	Yes (%)
	Frequency
	No (%)

	Do you think skills are important for youth to achieve their goals?
	35
	100
	0
	00

	Do you make time to develop your skills?
	29
	83
	6
	17


Source: Field data, (2020)

The findings revealed that all respondents think skills are important for youth to achieve their goals but despite knowing that there is still a minority number that don’t make time to achieve their goals. This finding suggest that youth need more than the knowledge of how something is important for them to implement, some may need external influence like someone to hold them accountable for them to act.

The researcher also wanted to know who assists youth in developing their skills. The findings are as shown in Figure 4.5 as they present that 57% respondents were being assisted by their mentor, 14% respondents were assisted by their parents, 11% respondents were assisted by their friends and 17% were not receiving any type of assistance in developing their skills.
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Figure 4.5: Sources of Skills Development Assistance for Youth 
Source: Field data, (2020)

The findings tell that more than half of the respondents develop their skills through their mentors’ assistance and few through their parents and friends. This implies that in the absence of mentors majority of youth won’t access assistance to develop their skills hence it will be hard for them to achieve their goals.

4.5.1 Skills Mismatch

In further search of the influence of skills development to youth goals achievement, the researcher asked on the respondents’ thoughts about having skills that align to youth goals. The findings as presented in Table 4.12 were, 69% respondents strongly agreed and 31% respondents agreed that having the right skills related to goals is vital for youth to achieve their goals.
Table 4.12: Relation between Skills Alignment with Youth Goals Achievement
	Item
	Strongly agree (%)
	Agree (%)
	Disagree (%)
	Strongly disagree (%)

	Having the right skills related to your goals is vital for you to achieve your goals       
	69
	31
	00
	00


Source: Field data, (2020)

The findings from Table 4.12 reveal that all respondents acknowledge that having the right skills for a particular goal is necessary for that goal to be achieved, but if youth possess skills that don’t match with their goals it is not easy for them to achieve their goals. This finding is in accord with the paper published by (The Economic Times, 2016) where they stated in the context of working environment that people need to develop strong skills because they directly enhance their performance and contributes to the type of outcome achieved. One need skills that match with their goals so they can use that particular skill to enhance achievement of their goals.
Furthermore, the research asked youth who said they make time to develop their skills about the methods they use to develop their skills. In the responses 26% respondents said that they develop their skills through Extra-curricular activities, 23% respondents search and develop their skills by different Training, 26% do so by studying and reading and another 23% respondents find and develop skills that align with their goals by all of the three methods. These findings are as presented in Figure 4.6.

[image: image6]
Figure 4.6: Methods Youth Use to Develop Their Skills
Source: Field data, (2020)

The findings revealed that youth have diverse methods they use to develop their skills, the choice of method is directly linked to the type of skill they want to develop and the goals they want to achieve. This finding is supported by the paper presented by (Center on developing Child, 2020) as presented that all youth need to develop set of skills that will help them navigate in different environment, stay focused and achieve their goals. The type of goals youth have basically influences the skill they should possess and the method of developing the particular skill.

4.5.2 Confidence

To know how confidence affects youth in achieving their goals the researcher asked respondents how confident they are that they can achieve their goals, 57% respondents were confident that they can achieve their goals whiles 43% respondents were not confident that they can achieve their goals .The findings are as presented in Figure 4.8.
[image: image7.png]Are you confident that you can achieve your
goals?

= Yes m No




Figure 4.8: Youth Confidence about Achieving Their Goals
Source: Field data, (2020)

The finding in Figure 4.7 is similar to Table 4.2 (the number of youth having mentors),and suggest the fact the respondents who were confident are the ones with mentors and the respondents who were not confident are the ones with no mentors, hence it is hard for  youth to gain confidence outside supportive environment like mentorship. This finding and assumption is in line with a newsletter published in the context of sports and games by (Spheppard, 2018) as stated, “The First Tee of Silicon Valley fosters confidence in youth through Values curriculum and surrounding them with positive and affirming mentoring that directly impacts their confidence. 
Confidence plays a key role in the level of play that one achieves. Players can increase confidence in their abilities by being positive and focusing on something they are doing well regardless of the outcome”. This supportive information implies that the mentoring can impact youth confidence which in turn influences them in achieving their goals. 
Female program mentor, (2020) were questioned about their skills development influence on youth achieving their goals. They responded that one of the skills they teach their mentees is having confidence in their self-esteem but also speaking in public, they also mentioned confidence to be one of the changes they have noticed to their mentees since they started mentoring them. They further explained that when their mentees develop confidence it is easy for them to seek the assistance they need to achieve their goals and not to be easily stopped.

Two additional questions were posed on respondents’ perception on the effect of confidence on youth goals achievement. The findings are as shown in Table 4.13 where 14% respondents strongly agreed that confidence affect youth in achieving their goals, 60% agreed and 26% respondents disagreed that confidence affect youth in achieving their goals. Also in responding to if mentorship support help youth build confidence and achieve their goals, 26% respondents strongly agreed,31% respondents agreed and 43% respondents disagreed that mentors support helps youth build confidence that they can achieve their goals. 

Table 4.13: The Effect of Confidence on Youth Goals Achievement
	Item
	Strongly agree (%)
	Agree (%)
	Strongly disagree (%)
	Disagree (%)

	Confidence affect youth in achieving their goal
	14
	60
	00
	26

	Mentors support  helps youth build confidence that they can achieve their goals
	26
	31
	00
	43


Source: Field data, (2020)

From the findings presented in Table 4.12 majority of youth agree that confidence can affect youth in achieving their goals and mentors play a big role in helping youth build the confidence they need to achieve their goals. This finding relates to the one presented in education context by (EduNova, 2012) as they explained, ”Building confidence in youth can help prevent student dropout rates, ensure kids maintain their love for learning, and help them achieve their dreams and goals by staying in school and going to college. There is no question that the relationship between confidence and educational success is tightly intertwined”.

4.5.3 Innovation

The respondents were required to give out their thoughts about creativity and innovation having an influence to youth goals achievement. The researcher asked if respondents take time to develop their creativity skills, 54% respondents take time to develop their creativity skills while 146% respondents do not take time to develop their creativity skills. These finding are as presented in Figure 4.9
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Figure 4.9: Youth Take Time to Develop their Creativity Skills 
Source: Field data, (2020)

For the ones that make time to develop their creativity skill, (68% respondents do so by brainstorming ideas, 26% respondents develop their creativity skills by reading and 6% respondent develop their creativity skills by attending different workshops. These findings are as presented in Figure 4.10.
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Figure 4.10: Ways Youth Use to Develop their Creativity Skills 
Source: Field data, (2020).

Additional questions were posed where the respondents shared what they though on the influence of creativity and innovation to youth goals achievement. To the question creativity is an important skill for youth to achieve their goals 66% respondents strongly agreed, 14% respondents agreed 23% disagreed and 11% strongly disagreed. However 34% respondents strongly agreed and 66% respondents agreed that creativity and innovation do have an influence to youth achieving their goals. These findings are shown in the Table 4.14.

Table 4.14: The Influence of Creativity and Innovation on Youth Goals Achievement
	Item
	Strongly agreed (%)
	Agreed (%)
	Disagreed (%)
	Strongly disagreed (%)

	Creativity is an important skill for you to achieve your goals  
	66
	14
	23
	11

	Creative and Innovative skills do have an influence to youth achieving their goals
	34
	66
	00
	00


Source: Field data, (2020)

From the findings shown in Table 4.14 all youth believe on being creative and innovative enhance their goals achievement this may be because often the world is becoming more sophisticated hence advanced ways are used in supportive plans, so the outcome of innovation should always be improvement in different areas such as economic growth, increased well-being and communication, educational accessibility and environmental sustainability, (Kylliäinen, 2019). However for the ones that disagreed that creativity and innovation enhance goals achievement, their logic can be assumed on other skills can influence goals achievement other than creativity and innovation. Many other literatures highlighted about innovation importance in general aspect which can also be redirected to goals achievement, Onibalusi, (2019) explained innovation almost always creates positive change and as technology and times change, the world needs to adapt. 

4.6 Chapter Summary

This chapter presents the finding of the study and attached discussions of the findings. The study found that the dominant respondents were female of the age rank of 15-19 years old, from 7 regions of Tanzania. Majority of the respondents concur that mentors play a great role for youth to achieve their goals through the advice, motivation and skills development assistance that they offer.
CHAPTER FIVE

CONCLUSION AND RECOMMENDATION

5.1 Overview

This chapter consists of conclusion and recommendations drawn from the study. The conclusion was drawn from the findings which were also based on the research objectives and the researcher’s recommendations were based on enhancing the contribution of mentorship support to youth goals achievement.

5.2 Conclusion

First research objective was to analyze the influence of mentor`s guidance to youth goals achievement. The study concluded that youth are more likely to achieve their goals if they have mentors to guide them in achieving their goals. Mentors guide youth to achieve their goals through advising them, giving them feedback and counselling them. 
The second research objective was to determine the effect of mentor’s motivation to youth goals achievement. The study established that when mentors motivate youth to achieve their goals, youth are likely to achieve their goals. Mentors motivate youth through helping them develop self-efficacy, set goals that are clear and grow in the process of working their goals. 
The third research objective was to examine the role of mentors in skills development to youth goals achievement. The study concluded that when youth develop their skills they will be effective in achieving their goals. Mentors however influence youth in skills development through enhancing skills that match with particular youth goals, encouraging and helping youth develop confidence and innovation skills.
5.3 Recommendation

Based on the findings of this study and the conclusion made, the researcher places the following recommendations to be adhered by the Government, Education Institutions and Non-governmental Organization.
5.3.1 Recommendation on Mentors guidance to youth goals achievement
The government should allow and introduce mentorship programs and varieties of career based options in school system. To enhance its implementation set a budget to fund the programs where youth will access guidance to help them achieve their goals. The government can also have conditions that encourage donors or sponsors to fund mentorship programs that will reach majority of youth. Mentoring programs give youth the opportunity to explore various careers, understand the connection between education and future success, and gain practical work experience in a professional setting to prepare for life as an adult, (US Department of labor, 2011). 
5.3.2 Recommendation on Mentors motivation to youth goals achievement
Non-governmental organization can support the government in introducing mentorship program to areas where youth are not in school. Supportive environment to both will motivate youth to achieve their goals and mentors to keep helping youth work on their goals and achieve them. 
5.3.3 Recommendation on Mentors Skills Development to Youth Goals Achievement
The education institutions can establish platforms which help youth access the resources they need to develop their skills. With the platforms youth should also access mentors to help them develop their skills. The platforms can be online but should also consider reaching youth who cannot access online services. It is widely accepted that youth, especially those perceived to be at risk, benefit significantly by having a mentor in their lives. (David et al, 2011). Education institutions will be the right group to establish and run these platforms because of their diversity of knowledge, exposure and experience in the field of skills development.
5.4 Area for Further Studies

The research study focused on only on mentorship support as a main factor which can influence youth in achieving their goals. Generally many other factors do influence youth in achieving their goals other than accessing mentorship support. Future studies should explore such disciplines that have influence on youth goals achievement in Tanzania.
5.5 Chapter Summary

This chapter concluded that mentors do play a great role for youth to achieve their goals through diverse support and experience that they share. Youth do need non-parent people that can advise them, give them feedback, and counsel them. They need people who can help them to set and hold them accountable about their goals, help them grow; develop confidence and the right skills needed to achieve their goals. The government, NGO and education institutions have been recommended to intervene to support mentorship for youth and further areas of study can explore other factors than mentorship to help youth achieve their goals.
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APPENDICES

Appendix 1: Key Informant Interview questions

Introduction 

I want to thank you for taking the time to meet with me today. My name is Aikande Muro, a student at Open University and I would like to talk to you about your experiences on the contribution of mentorship programs to youth goals achievement as this study is part of my Master’s degree requirement and it will enable the capture of areas that require improvement and support for future studies in the same topic. 

 1) Age…

2) How long have you been in the mentorship program (in months)……….

3) What do you think are the factors that highly contribute to youth achieving their goals? ...........

4) 
What are the changes you have noticed in youth since they joined the  mentorship programs   ………………

5)
After how long do you start noticing the changes……………..

6)
How long do the changes last………..

7) How long does your mentor-mentees relationship last……..

8) What are the benefits or losses of having a mentor to youth achieving their goals………

9) What are the benefits or losses of not having a mentor to youth achieving their goals………….

10) What has been the influence of your guidance to youth achieving their goals………………….

11) What has been the effect of your motivation to youth achieving their goals…………………

12) What has been the influence of skills development to youth achieving their goals……………………….

Questionnaires to youth

(Mentees, Alumnae and youth not enrolled in any mentorship program)

Dear respondent,

I am Aikande Simon Muro, a student of Open University of Tanzania (OUT) pursuing Masters of Arts in Monitoring and Evaluation. I am conducting a study as part of my program to identify the contribution of mentorship support to youth achieving their goals. I request your time to respond to the questions attached,your answers shall be held personal and used only for academic purposes.
Instructions 

Please complete this questionnaire as honestly and objectively as possible. In the gap box beside the questions fill the letter or roman number of your appropriate answer in the given options.

Respondents Profile

Gender                                                                   (      )

(a)Male    (b) Female      

      2. What is your age group                                             (      )

15-19 (b)20-24 (c) 25-29 (d) 30-34


      3. What is your highest education level                         (     )

       (a)Secondary (b) University (c) Others

Other (Specify)……………………………………….

     4. Geographical region of residence…………………………….

Section1:  The influence of mentors` guidance to youth goals achievement.

     5. Do you have knowledge about mentorship                                  (    )

         (i)Yes   (ii) No

     6. Do you have a mentor                                                                        (    )

          (i)Yes (ii) No

     7. In what aspects of your life do you relate with your mentor     (       )

         (i) Academics (ii) Sports  (iii) Career  (iv) All

8. Do you think it is important to for youth to have mentors in their lives      (    )

(i) Yes   (ii) No

9. A mentor`s advice can influence you in achieving your goals                         (   )

(i) Strongly agree (ii) Agree (iii) Strongly disagree (iv) Disagree 

10. Have you ever received feedback about your goals from your mentor      (   )

(i) Yes (ii) No

11. Often times youth  should be receiving feedback from their mentors

(i) Strongly agree (ii) Agree (iii) Strongly disagree (iv) Disagree                        (     )

12. Mentor`s feedback can have an impact on you to achieve their goals     (    )

(i) Strongly agree (ii) Agree (iii) Strongly disagree (iv) Disagree 

13. Feedback from mentors help youth not to lose track of their goals and remain focused

(i) Strongly agree (ii) Agree (iii) Strongly disagree (iv) Disagree                        (     )

14.There is a relationship between mentor`s guidance and counseling to youth achieving their goals 

(i) Strongly agree (ii) Agree (iii) Strongly disagree (iv) Disagree                        (     )

15.Youth need guidance and counselling for them to achieve their goals

(i) Strongly agree (ii) Agree (iii) Strongly disagree (iv) Disagree                        (     )

Section B: Determine the effect of mentors` motivation to youth goals achievement
16. What are key motives that drive you to achieve your goals                         (     )

    (i) Gifts (ii) Promotion (iii) Respect (iv) Earning peer recognition  

17. You need motives to set and achieve your goals

(i) Strongly agree (ii) Agree (iii) Strongly disagree (iv) Disagree                        (     )

18. Mentor`s recognition of achievement motivates youth to achieve their goals more

(i) Strongly agree (ii) Agree (iii) Strongly disagree (iv) Disagree                        (     )

19. Self-efficacy to you is          





          (   )

    (i) Self-belief (ii) Capability (iii) i &ii (iv) I don`t know

20. Self-efficacy is one of the important factors that drive you to achieve                their goals    (     )

   (i)Strongly agree (ii) Agree (iii) Strongly disagree (iv) Disagree

21. Do you know how to set clear goals                                                             (     )         

         (i)Yes (ii) No

22. Do you take time to set goals for your future?                                           (     )

(i)Yes   (i) No

23. Who taught you how to set goals?

(i)My mentor (ii) My parents (iii) My friend (iv)None                      (     )

24. Do you have someone who assists you in achieving your goals?            (      )

(i)Yes    (ii) No

25. How does your mentor assist you in achieving your goals                            (     )

(i) Holds me accountable 

(ii)Intellectual support

 (iii)Connection to potential networks 

(iv) All of the above

26. Clear set goals is one of the important elements for you to achieve your goals                

        (i)Yes   (ii) No   (     )

27.   The need to grow is one of the important factors that influence you to achieve your goals; (i) Strongly agree (ii) Agree (iii) Strongly disagree (iv) Disagree (    )

28. Having a mentor helps you to assessing your growth in the process of achieving your goals

(i)Strongly agree (ii) Agree (iii) Strongly disagree (iv) Disagree             (    )

Section C: Determine the role of mentors skills development to youth goals achievement

29. Do you view skills as important for you to achieve their goals                    (    )

(i) Yes (ii) No

30. What types of skills do you need to achieve your goals?                               (      )

Formal (ii) Informal (iii) Both

31. How can you develop your skills                                                                 (      )

(i) Extra-curricular activities (ii) Training (iii) Reading (iv)All of the above

32. Do you take time to develop your skills?                                                         (    )

  (i)Yes   (ii) No

33. Who assists you in developing your skills?

(i)My mentor (ii) My parents (iii) My friend (iv) None                                        (     )

34. Having the right skills related to your goals is vital for you to achieve                      your goals       (     )

(i)Strongly agree (ii) Agree (iii) Strongly disagree (iv) Disagree

35.Are you confident that you can achieve your goals                                (    )

(i)Yes (ii) No

36. Confidence affect youth in achieving their goal                                  (      )

    (i)Strongly agree (ii) Agree (iii)Strongly disagree (iv) Disagree

37. Mentors support has helps youth build confidence that they can achieve                  my goals        (   )

  (i)Strongly agree (ii) Agree (iii) Strongly disagree (iv) Disagree

38. Creativity is an important skill for you to achieve your goals                   (      )

 (i)Strongly agree (ii) Agree (iii) Strongly disagree (iv) Disagree

39. Do you take time to develop your creativity skills?                             (     )

(i) Yes   (ii)No

40. How do you develop your creativity skills?                                             (     )

(i)Brainstorming ideas (ii) Reading (iii) Attending workshops (iv) All of the above

41. Creative and Innovative skills do have an influence to youth achieving their goals

       (i)Strongly agree (ii) Agree (iii)Strongly disagree (iv) Disagree              (      )

Thank you for your responses
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