vi

THE INFLUENCES OF FORM ONE BASELINE ORIENTATION ON PUBLIC SECONDARY SCHOOLS STUDENTS’ ACADEMIC ACHIEVEMENT IN ILEMELA MUNICIPALITY, MWANZA TANZANIA
SIPHER MASINDE AZARIA

A DISSERTATION SUBMITTED IN PARTIAL FULFILMENT OF THE REQUIREMENTS FOR THE AWARD OF THE DEGREE OF MASTER OF EDUCATION IN CURRICULUM DESIGN AND DEVELOPMENT DEPARTMENT OF CURRICULUM AND INSTRUCTION 
OF THE OPEN UNIVERSITY OF TANZANIA
2023

CERTIFICATION TC "CERTIFICATION" \f C \l "1" 
The undersigned certifies that she has read, and hereby recommends for acceptance by The Open University of Tanzania a dissertation entitled: “The Influences of Form One Baseline Orientation on Public Secondary Schools Students’ Academic Achievement in Ilemela Municipality, Tanzania,” in partial fulfilment of the requirements for the award of Degree of Master of Education in Curriculum Design and Development of The Open University of Tanzania.
…………………………….………………
Dr.Prisca Mbogo
(Supervisor)

………………………………………….
Date

COPYRIGHT TC "COPYRIGHT" \f C \l "1" 
No part of this dissertation may be reproduced, stored in any retrieval system, or transmitted in any form by any means, electronic, mechanical, photocopying, recording or otherwise without prior written permission of the author or the Open University of Tanzania on that behalf.

DECLARATION TC "DECLARATION" \f C \l "1" 
I, Sipher Masinde Azaria, declare that, the work presented in this dissertation is original. It has never been presented to any other University or Institution. Where other people’s works have been used, references have been provided. It is in this regard that I declare this work as originally mine. It is hereby presented in partial fulfilment of the requirement for the Degree of Master of Education in Curriculum Design and Development.

…………………….…………………….

Signature

……………………………………..
Date

DEDICATION TC "DEDICATION" \f C \l "1" 
I dedicate this study to my family.

ACKNOWLEDGEMENTS TC "ACKNOWLEDGEMENTS" \f C \l "1" 
First and foremost, I hereby whole heartedly thank the Almighty God, for the gift of life and making what seemed impossible become possible and attainable. Also, I would like to thank sincerely my supervisor Dr. Prisca Mbogo, who read through my dissertation as a whole and made many insightful recommendations, which I incorporated.
My sincere thanks are also extended to my parents and the family at large for the support they provided throughout my life and studies in particular to realize my dream. To all of them, I extend my gratitude.

My uncountable appreciation goes to Mr. George Herman of the St. Augustine University of Tanzania, Mwanza who tirelessly read the document and tremendously improved the quality of my script. His intellectual contribution is of great value to me. May God increasingly bless him.

Last but not least, I would like to thank my fellow students for their cooperation, encouragement, and critical challenges during my study. I remain solely responsible for any lack of clarity and accuracy in this study.
ABSTRACT TC "ABSTRACT" \f C \l "1" 
This study investigated the contribution of the FBO on students’ academic achievements in Public Secondary Schools in Ilemela Municipality. Three specific objectives guided the study: To examine the role of FBO in developing the students’ English language ability as the IL; to determine the contribution of the FBO on students’ academic performance; and to assess the supervision of the FBO in Public Secondary Schools in Ilemela Municipality. The social-cultural development theory by Lev Vygotsky guided this study. The study adopted a mixed approach with survey research design. Data were collected from HoS, teachers, and students who were 385 in total sampled by using purposive and convenient sampling techniques. The 5 public secondary schools were sampled using simple random sampling technique. SPSS and content analysis techniques were employed in analysing the data. The study revealed that, the FBO program plays a great role in improving English language ability among the secondary school students in Ilemela Municipality, and it helps students to improve their academic performance. Furthermore, the study found that the FBO is ill supervised, and it needs improvements. The study recommends that the FBO duration should be increased from six week to at least four months and the Quality Assurance unit should effectively supervise it. A comparative study between private and public schools can be conducted on the effectiveness of FBO. 
Key terms: Form Two Baseline Orientation Program, Form Two National Assessment, Instructional Language, Public Secondary Schools, Students’ Academic Achievements.
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CHAPTER ONE TC "CHAPTER ONE" \f C \l "1" 
BACKGROUND TO THE STUDY TC "BACKGROUND TO THE STUDY" \f C \l "1" 
1.1 Introduction TC "1.1 Introduction" \f C \l "1" 
The concern of students’ academic achievements has attracted several studies in Tanzania. Yet, little attention has been paid on the influence of the Form One Baseline Orientation (FBO). The rationale for the present study is the fact that, the FBO on public secondary schools’ learners’ performance is inadequately researched.  The study intends to address how the FBO influence academic performance. This chapter comprises background to the study, statement of the problem, main of objective, specific objectives of the study, specific research questions, and significance of the study, scope and definitions of key terms.

1.2 Background to the Study TC "1.2 Background to the Study" \f C \l "1"  

FBO is a program provided to help Form One to cope with the English which is used as an instructional language (MOE, 2015). For several years, the issue of students’ performance in Tanzanian secondary schools have been widely addressed by several researchers including (Peter, 2016; Mhagama, 2015; Nghambi, 2014 & Mlay, 2010) to mention but a few, yet the problem exists.  Academic achievement of learners in Tanzania has been linked to several factors including the competencies in the use of the Instructional Language (IL) (Maganga, 2016; Mosha, 2014 and Komba, 2012). Brock-Utne (2007) articulates that learning takes place through the language which learners are conversant with. Likewise, Stoffelsma, and Spooren (2018) insist that the English language ability is imperative for learners to perform in studies. Several worldwide studies show that, competence in the IL has a significant contribution on the performance of the students. For example, Henry et al., (2014) concluded that Mathematics scores improved at the same time with English ability. Also, Komba (2012) revealed that the public links the learners’ performance with their abilities in the IL.  In the US it was reported that the highest performance was obvious amongst learners with English capability (Martirosyan et al., 2015). The previous studies discovered that students who used English in primary schools performed better in form one annual exams than those whose IL was Swahili (Bosco & Komba, 2015).  
Similarly, there are studies which were conducted in other countries on English as an IL revealed similar findings. For example, in the study conducted in Malaysia it was reported that the use of English as an IL influenced students’ performance in science (Rahman et al., 2010). This is closely related to Tanzanian secondary school students in which English is not the first language but it is used as an IL. Therefore, it is apparent that students’ academic performance is influenced by the competence on the IL and that understanding the IL motivate students’ learning, hence good academic performance. 

In Ghana, Stoffelsma et al. (2018) in their study found that, English reading proficiency of students in non-western multilingual academic context in important for their academic achievement. This implies that, FBO or a similar program in this regard, deemed important for students’ academic achievement whose English is not a their first language and is used as an IL.

In the north-central Louisiana, United States, Martirosyan et al. (2015) reported that, the higher GPA was evident among the students who had reported high levels of self-perceived English language proficiency, and among students who spoke at least three languages, English inclusive. This is indicative that, in order for students whose English is not their first language to perform well in their studies, FBO or a similar program is unavoidable.
Again, in Iraq Grain et al. (2022) their study revealed that, international students’ academic success may suffer if colleges refuse to recognize English as their first language. The study further reports that, more respondents valued English fluency while managing university academic atmosphere. This implies that, students whose English their first language and it is an IL the likelihood of performing better is very high than those English is not their first language. Such students may require FBO or a similar program for them to perform well in their studies.
Many actions to improve the learners’ academic performance are thought in Tanzania.  However, many public secondary schools’ students get problems in their learning due to poor mastery of IL- English (Mosha, 2014). So far, the influence of the FBO as a vital tool to improve the IL has not been given the required attention.  Whereas, TIE (2014) mentions that, the FBO have to resolve the English language barrier as it is the IL. This role to remove English barrier is played especially at the start of secondary schooling that would equally induce learning to enhance learners’ academic performance. 

Faustin (2014) disclose that it is through the FBO Form Ones improve the mastery of English language. Again, Mbwambo (2021) suggests that the FBO enhances learning of the subjects’ technical vocabulary that contributes on students learning.  Therefore, if the English command attained during the FBO and beyond enhances learning it is likely to have impact on the learners’ academic performance. In this regard, Stoffelsma and Spooren (2018), Maganga (2016), and Komba (2012) altogether support that competence of the IL influence learners’ performance.  From these arguments, the FBO could be established as the strategy to help learners acquire the IL command, that later would influence the learners’ academic performance.  

Although the FBO is implemented by many secondary schools in Tanzania to overcome the English barrier, a study by Mosha (2014) discloses that a good number of students in secondary schools are not good in English resulting to difficulties in their learning. Also, experiences show that a good number of students do not pass well in their Form Two National Assessment (FTNA). Thus, the present study has been stirred by the interest to understand if the FBO have contribution on the learners’ academic performance focusing on the FTNA results in public secondary schools in Ilemela, Tanzania.  

1.3 Statement of the Research Problem TC "1.3 Statement of the Research Problem" \f C \l "1" 
English is a foreign language and not a first language to many students in Tanzania public secondary schools (URT, 2014). However, it has also been used as an Instructional Language (IL) in secondary schools in Tanzania. Being not their first language, majority of learners join secondary schools with little ability of English (Faustin 2014) making it doubtful on their academic performance. The FBO was established as a crucial tool enabling learners improve their ability on the IL and consequently better academic performance (MoE, 2015). The FBO plays the role especially at the beginning of secondary education – Form One to ensure learners acquire the IL to induce learning hence academic performance. 

The preceding studies done in Tanzania including (Johaness 2017, Maganga 2016, Mariba 2015, Komba, 2012 and Mlay 2010) indicate that competence on the IL influence students’ academic performance while its incompetence causes enormous failures. The FBO is a designated program to bridge the English language barrier (Mbwambo, 2021). Although, the FBO should serve learners’ ability of the IL, the following fundamental questions have not being answered: First, what is the contribution of FBO on students’ academic achievements in public secondary schools in Ilemela Municipality? Secondly, to extent has the FBO being able to develop students’ IL? Third, how is the FBO being supervised in public secondary schools in Ilemela Municipality? These three questions were central and triggled a puzzle for this investigation.  Thus, the current study sought to fill the knowledge gaps as well as contributing to the existing literature. 
1.4 General Objective of the Study TC "1.4 General Objective of the Study" \f C \l "1" 
The main objective of the present study was to investigate the influence of the FBO on students’ academic performance in Public Secondary Schools in Ilemela Municipality. 

1.4.1 Research specific objectives TC "1.4.1 Research specific objectives" \f C \l "1"  

The following were three specific objectives of this study:

i. To examine the role of FBO in developing the students’ English language ability as the IL in Public Secondary Schools in Ilemela Municipality.

ii. To determine the contribution of the FBO on students’ academic performance in Public Secondary Schools in Ilemela Municipality.

iii. To assess the supervision of the FBO in Public Secondary Schools in Ilemela Municipality.

1.4.2 Research specific questions TC "1.4.2 Research specific questions" \f C \l "1" 
The following were specific questions this study sought to answer:

i. How the FBO is implemented to develop students’ English language ability as IL in Public Secondary Schools in Ilemela Municipality? 
ii. How the FBO contributes to the students’ academic performance in Public Secondary Schools in Ilemela Municipality? 

iii. To what extent is the FBO supervised in Public Secondary Schools in Ilemela Municipality? 

1.5 Significance of the Study TC "1.5 Significance of the Study" \f C \l "1" 
The present study is useful to teachers, policy planners and supervisors in education in Tanzania secondary schools and at the ministerial levels to realize the potential advantages of the FBO practices. Likewise, it would inform teachers that the FBO add to English language learning resulting to the students’ academic achievements. The study is not only a resource to the Tanzania Institute of Education (TIE) for making improvement of the Baseline program but also to the schools’ quality assurance officers for innovating new strategic directives on best ways to implement the FBO in secondary schools that will have impacts on the learners’ academic performance.

1.6 Scope of the study TC "1.6 Scope of the study" \f C \l "1" 
The present study focused on investigating the influence of the FBO on students’ academic achievements, limited to the ordinary level public secondary schools. This study was conducted in Ilemela Municipality, Mwanza Region. The study involved the HoS, teachers, and Form Three students. The study took six months to be completed.

1.7 Definition of Key Terms TC "1.7 Definition of Key Terms" \f C \l "1" 
The following are the operational definitions of some concepts which were used in the current study. 

Form One Baseline Orientation: a course provided to Form One help them cope with English language (MOE, 2015). 
Students’ performance: refers to the learners’ achievements on academics basing on the set standards. In this study, the Form Two National Assessment is taken as a measure.
CHAPTER TWO TC "CHAPTER TWO" \f C \l "1" 
LITERATURE REVIEW TC "LITERATURE REVIEW" \f C \l "1" 
2. 1 Introduction TC "2. 1 Introduction" \f C \l "1"  

In this chapter, a review of literatures and theory related to the problem under study was done accordingly. The chapter presents an introduction, theoretical foundation, empirical review, the role of the FBO on students’ IL development, contributions of the FBO on students’ academic performance, supervision of the FBO, summary, and knowledge gap.  Actually, the aim was to identify the knowledge gap.

2.2 Theoretical Stance of the Study TC "2.2 Theoretical Stance of the Study" \f C \l "1" 
The current study was underpinned by one of the constructivism theories as developed by Lev Vygotsky: The Social-Cultural Development Theory. The theory has been described in details hereunder: 
2.2.1 The social-cultural development theory TC "2.2.1 The social-cultural development theory" \f C \l "1" 
This is one of the constructivism theories which insist that teaching and learning are highly social activities and that their interactions with teachers, peers and instructional materials influence the cognitive and affective developments of learners (Kim & Baylor, 2006). The theory argues that language learning takes place when learners interact with each other or have social contact. Vygotsky argue that learners negotiate meanings with people in the environment, and they achieve goals through interacting, both explicitly and implicitly with teachers, peers, materials, and atmosphere rooted in the settings of learning.   

According to Vygotsky (1978), language is an important tool in learning as it is used to interact with members of the society for this case, interaction with other students as well as teachers. Also, language is a skill that individuals acquire from social interaction. This theory is useful to this study because: first, it positions a learner at the Centre of learning. Teacher is a mediator who helps learners meditates from others before they can learn independently and from others. He called this process of moving from being mediated by others to learning independently ‘scaffolding’. Within scaffolding, he identified an optimal point where learning occurs.  He called this place, ‘Zone of Proximal Development’ (ZPD). 
Hence; the concepts of scaffolding and ZPD are useful in planning the lessons that teachers would use in the FBO.  Therefore, better learning of the IL would be enabled if the FBO is well monitored and organized. Similarly; theory implies that, the FBO enable better learning in terms of planning the classroom instructions that create conducive IL learning environments. These environments stimulate Form one and Form two learners to learn better and finally perform well in their examinations. The classroom experiences and activities would include communicative activities and social learning that insists on social interactions. 

In this study, the Social-Cultural Development Theory developed by Lev Vygotsky (1978) was imperative for a number of reasons. It provided a framework for understanding and interpreting the phenomenon being studied. It helped researcher to organize and make sense of the observations and data by providing a set of concepts, principles, and relationships that explain why things happen the way they do. By using a theory, the researcher selected relevant research design, methods, and appropriate variables to measure and analyze. 
Additionally, theory helped to build upon existing knowledge. It allowed the researcher to connect the research findings to previous research and contribute to the collective understanding of a particular topic. The use of theory ensured that the study is grounded in established principles and concepts, hence, increasing the validity and reliability of the research findings. Generally, the theory guided the study by providing a systematic approach to investigating and understanding a particular phenomenon, ensuring that the research is logical, coherent, and meaningful. In other words, it informed the methodology of this study.

Having reviewed various literatures, it was clear that the academic performance of the students was a result of many factors. But, a good number of scholars anticipated that student’s ability in the instructional language (IL) largely contributes to the students’ academic performance. Likewise, the use of students’ mother tongue as the IL has been long-established to persuade students understanding that in turn help them to perform (Charamba, 2019).  This is to say learners using English as their language one and the IL learn better than those using it as foreign language. 

2.3 Empirical Literature Review TC "2.3 Empirical Literature Review" \f C \l "1" 
2.3.1 The role of FBO in developing students’ instructional language. TC "2.3.1 The role of FBO in developing students’ instructional language." \f C \l "1" 
The FBO is insisted in Tanzania secondary schools to help learners acquire the English language which is the Instructional Language (IL). According to Murasi (2013) who conducted a study on the role of baseline orientation course in enhancing learners’ mutual interdependences in a multilingual science class found that, the FBO helps students to increase their capability in the English language because at primary education their English ability was not good enough to facilitate their transit to secondary schooling. 
Therefore, without FBO, students would not easily cope with language of instruction used to teach and learn the secondary school’s subjects. In his study on the implementation of orientation programme on students’ learning in Tanzanian secondary schools in Moshi district he reports that, the FBO is the main tool that helps the learning process to take place with less difficulties since learners understand the instructional language. 
Additionally, Faustin (2014) who conducted a study on the impact of pre-Form One orientation course in enhancing students’ learning in ordinary secondary schools for the selected faith-based secondary schools in Dodoma posits that, the FBO helps build a strong foundation of English and mathematics among students. To her the FBO acts as a basis for students to be aware of the vocabulary, meaning and its specific subject usage. The FBO would help Form Ones acquire the language skills to enhance their learning if the subject teachers use relevant tactics in the FBO practices. On one hand, Mbwambo (2021) in his study reports that, some teachers need to be updated with skills to teach the FBO.  
On the other hand, several studies including Mlay (2010) who conducted a study on the influence of language of instruction on students’ academic performance in secondary schools suggests initiations of FBO training for teachers. If these programs focus on improving the FBO teaching capability, they would have a good impact on the students IL learning. Form ones need to be oriented with English vocabulary of every subject that they would learn. That is why Murasi (2013) in his study as mentioned above suggested that the FBO ought to be taught by all subject’s teachers responsible to teach Form One for the course intends to develop the ability of students to use English language to learn diverse subjects in secondary schooling.  Therefore, the FBO is helpful to learn the IL smoothly.  

2.3.2 The contributions of the FBO on students’ academic performance TC "2.3.2 The contributions of the FBO on students’ academic performance" \f C \l "1" 
The previous studies indicate that the FBO have contribution on the student learning. This is due to the likelihood of students to learn the IL during the FOBOP which would therefore be reflected on the academic performance (Faustin, 2014 and Mbwambo, 2021). The student’s English capability resulting from the FBO is significant for students’ academic success (Stoffelsma & Spooren, 2018). This implies the connection amid the FBO and academic performance of the learners. Thus, the FBO need to focus on developing English language at the early stages of secondary schooling (Mbwambo, 2021).  This is because, Komba, (2012) in his study on the links between English language proficiency and academic performance in Tanzanian secondary schools points out that, students’ weaknesses in the IL influence poor performance. 
Likewise, inability of IL is a setback to understand the English written statements that lead to failure in answering questions as reported by Peter (2016) in his study on the effects of English language on students’ performance in teaching proficiency and academic achievement of first year science and mathematics students in a multilingual context. For that reason, the Form One Baseline Orientation (FBO) plays a crucial role on improving the future learning of students if they acquire the IL.  In this view, it is evident that the FBO induce students learning and ultimately academic performance. 

It is crucial for teachers to help their students develop positive attitudes about English during the FBO as found by Betty (2016) in her study on factors influencing the performance of English as a subject in Kenya Certificate of Primary Education in Nakuru.  This is because English as IL determine the students’ academic success and that failure to comprehend English is a hindrance to the academic success of all other subjects. Therefore, the English learned in the FBO is paramount. According to Murasi (2013), observation showed that a good number of students who attended the FBO had good performance in the test he conducted as compared to those who did not attend.  To him, familiarity with the IL developed during the FBO helps learners to comprehend lessons and later performs well. 

There are studies which were conducted in other countries on English as an IL and they revealed similar findings. For example, in the study conducted in Malaysia on the role of language on academic achievement on the use of second language as a medium of instruction.  The study employed quantitative approach using survey as data collection tool. Data were collected from Form IV students from four schools. It was reported that the use of English as an IL influenced students’ performance in science (Rahman et al., 2010). This is closely related to Tanzanian secondary school students in which English is not the first language but it is used as an IL. Therefore, it is apparent that students’ academic performance is influenced by the competence on the IL and that understanding the IL motivate students’ learning, hence good academic performance. 

In Ghana, Stoffelsma et al. (2018) conducted a study on the relationship between English reading proficiency and academic achievement of first-year science and mathematics students in a multilingual context. The study was quantitative in nature employing questionnaire as data collection instrument administered to B.Ed. first-year students. The study found that, English reading proficiency of students in non-western multilingual academic context in important for their academic achievement. This implies that, FBO or a similar program in this regard, deemed important for students’ academic achievement whose English is not their first language and is used as an IL.

In the United States, Martirosyan et al. (2015) conducted a study on the impact of English proficiency and multilingualism on academic performance of forth-year international university students in North-central Louisiana. In the study they correlated between TOEFL and academic performance. The study employed quantitative approach using an ex-post factor, non-experimental design. Self-reported standardized questionnaires were data collection tools employed in the study and participation of respondents was voluntary. The study found that, the higher GPA was evident among the students who had reported high levels of self-perceived English language proficiency, and among students who spoke at least three languages, English inclusive. This is indicative that, in order for students whose English is not their first language to perform well in their studies, FBO or a similar program is unavoidable.

Again, in Iraq Grain et al. (2022) employed quantitative approach using non-experimental design collecting data using self-reported standardized questionnaires conducted a study on the impacts of English proficiency, multilingualism and perceived language difficulties on international students’ academic performance found that, international students’ academic success may suffer if colleges refuse to recognize English as their first language. The study further reports that, more respondents valued English fluency while managing university academic atmosphere. This implies that, students whose English their first language and it is an IL the likelihood of performing better is very high than those English is not their first language. Such students may require FBO or a similar program for them to perform well in their studies.
2.3.3 Challenges for effective  supervision of the FBO program TC "2.3.3 Challenges for effective  supervision of the FBO program" \f C \l "1"  

To ensure a smooth implementation of the Form One Baseline Orientation (FBO) it is directed that the program shall be supervised at all levels of schooling management at school level, Heads of schools (HoS) are responsible for supervision and monitoring While at the national level Tanzania Institute of Education and school quality assurance department are responsible for the supervision of the program (TIE, 2014). Like other schooling activities, the FBO needs a close follow up to ensure its quality implementation. Supervision not only monitors the practice of the program but also addressing the challenges that hinders the success of the program (TIE, 2015). Some of the challenges that affect success of the FBO that should be well monitored are late reporting of learners while the FBO is progressing or has ended, overcrowding classes, transfers and reallocation of form one learners to other schools, the setbacks that leads to a good number of learners not to fully attend the FBO (Mbwambo, 2021). 

Murasi, (2013) reports that the FBOP has been unsuccessful due to poor supervision. For instance, inadequate baseline materials, books, and reading cards are a setbacks to its effective implementation.  In the least successful schools, the sole materials existing for the FBO were copies of the books of the Baseline for teachers and students. Furthermore, a good supervision would ensure adequate FBO materials. Since, the supervision of the FBO is crucial for the execution, the Heads of Schools (HoS) shall be the overall supervisor. His responsibility being to monitor daily teaching-learning. But there is a need for the school to have the FBO coordinator who is officially appointed to assist HOS. This would minimize some supervision and monitoring challenges during the FBO (TIE, 2014). 

The successful FBO yields the intended outcome, which is later echoed in the students' academic performance. The successful and unsuccessful FBO are due to supervision. In the least successful schools, the time allocated for conducting the FBO was too short, while in the successful schools the duration for the FBO was sufficient, as they began the program soon after selection due to good supervision (Murasi, 2013).  In his study, Faustin (2014) reveals that some schools were running the FBO for four to six weeks, the time that was insufficient for the FBO.  Likewise, some schools were teaching the English only during the FBO, the situation that led learners to experience some difficulties in understanding other subjects at the beginning of Form one syllabus.

2.4 Research Gap TC "2.4 Research Gap" \f C \l "1" 
The previous studies conducted in Tanzania on IL indicate that the competence in the IL had impact on students’ academic performance while the IL incompetence caused failures (Johaness 2017, Maganga 2016, Mariba 2015, Komba, 2012 & Mlay 2010). The FBO was found to act as a means to help Tanzania secondary schools students develop ability in English which is the IL (Murasi 2013 and Faustin 2014). But the focus was not on how FBO could influence the IL and eventually academic performance. Again, almost all the studies conducted outside Tanzania employed quantitative approach, and collected data using questionnaire. These studies did not employ a mixed approach as this current study and they were in different contexts and involved international students as subjects. 
The questions that remain unanswered are: does the FBO have any contribution to students’ academic performance in the Tanzanian context? How can the FBO be used in developing students’ IL ability in Tanzanian public secondary schools? To what extent the FBO is effectively supervised? Can the mixed approach generate valid and reliable findings on the issue under study? These are questions that indicated knowledge gap the present study answered.  Therefore, the current study finds justification in Ilemela Municipality, Mwanza, Tanzania.

2.5 Conceptual Framework TC "2.5 Conceptual Framework" \f C \l "1"  

The conceptual framework describes either in graphic or narrative forms the main things to be studied including the key factors and the presumed relationships, among them (Miles & Huberman, 1994). A visual description in figure 2.1 shows some essentials of the FBO that when implemented improve learning of the IL which in turn influence the learner’s academic performance. 





Figure 2.1:  The Relationship between FBO and Academic Performance TC "Figure 2.1:  The Relationship between FBO and Academic Performance" \f F \l "1" 
Source: Researcher’s Creativity (2022).

Figure 2.1 indicates that the learners’ competence in the IL upgraded during the FBO influence their performance if: the course integrates secondary schools’ learned subjects, embrace and maintain teacher-learner interaction, as well as learner-learner interaction using the IL in and outside classroom environments. Similarly, the use of relevant instructional materials, and use of relevant teaching methods along with a virtuous supervision and monitoring of FBO for effective students’ IL learning, results to a good academic performance.  Thus, a good academic performance would be impacted by the FBO and that poor academic performance would require for improvement of the FBO. 

CHAPTER THREE TC "CHAPTER THREE" \f C \l "1" 
RESEARCH METHODOLOGY TC "RESEARCH METHODOLOGY" \f C \l "1" 
3.1 Introduction TC "3.1 Introduction" \f C \l "1"  

This chapter deals with the methodological procedures through which information relevant to the research problem was collected. The chapter describes various steps followed by the researcher in studying the research problem. In particular, the chapter presents introduction, study area, research approach, research design, target population, sampling procedure and sample size, data collection methods and instruments, reliability and validity, data analysis and presentation procedures, and research ethical concerns.
3.2 The Study Area TC "3.2 The Study Area" \f C \l "1" 
The study was conducted in Ilemela Municipality, one of the seven districts and eight councils of the Mwanza Region, Tanzania (URT, 2021). It is bordered to the north and west by Lake Victoria, to the east by Magu District, and the south by Nyamagana District. Part of the Region's Capital. According to the 2022 Census, the population of the Ilemela District is estimated to be 402,175 (URT, 2022).  There are 20 secondary schools (Ilemela DC, 2021). The choice of Ilemela Municipality was based on the fact that, there is inadequate literature about the FBO in Tanzania. Additionally, the study sought to establish if the FBO influenced academic performance, since it helps develop the IL.
3.3 Research Approaches TC "3.3 Research Approaches" \f C \l "1" 
The present study used a mixed research approach. A mixed approach is a combination of both quantitative and qualitative approaches in data collection, analysis and interpretation of results (Creswell, 2012; Kothari, 2004).  The mixed research approach was used in the present study for the reason that, it has the strengths of maximizing validity and reliability of the results and overcoming limitations of using either sole qualitative or quantitative approach (Creswell, 2012). 

3.4 Research Design TC "3.4 Research Design" \f C \l "1" 
The study employed convergent parallel mixed design in which both quantitative and qualitative data was concurrently collected and the analysis was done independently. The reason for the choice of convergent parallel mixed research design was based on its strength of being able to help the researcher to concurrent timing the collection of both quantitative and qualitative data by using different instruments as recommended by Creswell & Plano Clark ( 2018). Again, it enabled the researcher in describing and interpreting the data obtained from both methods. Qualitative data intended to gain an in-depth view of the phenomena under study while quantitative data intended to generalize the findings to a population (Creswell & Creswell, 2018). 

Furthermore, researcher resolved to employ this design because equivalent focus was given to both data sets taking into account the equal significance of both types of quantitative and qualitative data in addressing objectives of this study. 

Thus, in this study 
3.5 Target Population TC "3.5 Target Population" \f C \l "1" 
Lodico et al. (2006) define population as the larger group to which the investigator would like the results of a study to be generalizable. Omari (2011) defines population as “the totality of any group of units which have one or more characteristics in common that are of interest to the researcher”. Thus, target population refers to all expected participants of the study that form a larger group from which the researcher can draw a sample.  In this study the target population constituted 20 Heads of Schools, 841 Teachers, and 3002 Form Three students who sat their FTNA in 2022 and passed. 
Selection of the target population had research justifications as follows: The selection of students to be involved in the study was due to the fact that, before sitting for their FTNA in 2022, they were involved in the FBO program in 2021. The study intended to determine the influence of FBO program on students’ academic achievements. Teachers were also involved in the study due to the fact that they are the chief implementers of the FBO program, therefore, they are more knowledgeable on its influence in students’ academic achievements. The Heads of Schools, Teachers and Students were from public secondary schools of Ilemela district. Ilemela district has 26 public secondary schools. The researcher took only 20 schools as target population because these were the ones with Form Three class, the other 6 schools were new and had no Form Three class in the time the research was conducted. Heads of Schools were also selected on the basis that they are the in-charge of the FBO program at school levels, therefore they are knowledgeable on the impacts of the program on students’ academic achievements.
3.6 Sampling Procedure and Sample Size TC "3.6 Sampling Procedure and Sample Size" \f C \l "1" 
3.6.1 Sampling procedure TC "3.6.1 Sampling procedure" \f C \l "1" 
According to Johnson and Christensen (2014) sampling is the process of drawing a sample from a population. It is the selection process conducted to get the sample for the study. Purposive sampling technique was used for selecting HoS, teachers and from the 5 selected public secondary schools. The criterion for selecting schools was the schools that had Form Threes that sat for and passed the FTNA in 2022. The purposive sampling technique was used because, the participants selected were knowledgeable enough to provide specific information to achieve the objectives of the study as suggested by Kumar (2011). 
By using purposive sampling technique the researcher selected HoS, teachers, and students to provide relevant data for answering the research questions. Students and teachers were further sampled using convenient sampling technique as advanced by Kombo and Tromp (2006). Only those who were found to be available during data collection were selected. Furthermore, simple random sampling technique employing lottery method was used for selecting public secondary schools. Names of all public secondary schools which had Form Three class in 2023 were written on pieces of papers, put in box, mixed-up and five pieces were picked by chance. This technique was employed with the aim providing equal and independent chance for all the schools to be selected for the study as advocated by Herman (2018). For confidentiality and anonymity reasons, the selected schools were given pseudo names labelled by letters as school A, B, C, D and E as indicated in Table 3.1. 
3.6.2 Sample size TC "3.6.2 Sample size" \f C \l "1"  

Sample size refers to the number of items to be selected from the population to form a sample needed for the study (Kothari 2004). This study used a sample size of 385: 300 Form Three students, 80 teachers, and 5 HoS. All Form Three students who happened to be available in class during data collection in all the five randomly selected public secondary schools were included in a sample size. Likewise, all teachers who were involved in the FBO program in 2021 and were available in the schools during data collection were included in a sample size for the study. By the virtual of their positions, all HoS also were eligible in forming part of a sample. Categorically, the sample size is summarized and presented in Table 3.1. 
Table 3.1 Sample Size by Category and School TC "Table 3.1 Sample Size by Category and School" \f T \l "1" 
	SN
	Population Category
	School and Sample Size
	Total
	%

	
	
	A
	%
	B
	%
	C
	%
	D
	%
	E
	%
	
	

	1.
	HoS
	1
	5
	1
	5
	1
	5
	1
	5
	1
	5
	5
	25

	2.
	Teachers
	14
	1.7
	13
	1.6
	17
	2
	15
	1.9
	21
	2.5
	80
	9.7

	3.
	Students
	57
	1.9
	44
	1.5
	60
	2
	58
	1.9
	81
	2.7
	300
	10

	Total
	72
	8.6
	58
	8.1
	78
	9
	74
	8.8
	103
	10.2
	385
	44.7


Source: Ilemela District Secondary Education Department 

3.7 Data Collection Methods and Instruments TC "3.7 Data Collection Methods and Instruments" \f C \l "1"  

The data collection instruments also refer to the research instruments, which are the tools or means of collecting information for the study (Kumar, 2011).  In this study, data were collected through questionnaires, interviews and documentary review.

3.7.1 Interview TC "3.7.1 Interview" \f C \l "1" 
An interview is a data-collection method whereby the researcher asks questions to an interviewee (Johnson & Christensen, 2014). Personal face-to-face conversations were conducted (Kothari, 2004). Patton (1987) as cited in Johnson and Christensen (2014) mentioned that in the qualitative research the researcher is allowed to enter into the inner world of the interviewee to gain an understanding of their perspective but the interviewer establish trust and rapport for the interviewee to easy provide needed information. The researcher used interviews for collecting in-depth information from HoS about respondents’ motives, thoughts, beliefs, and feelings about the issue under study as the researcher was spontaneous and loosely structured (Kothari, 2004). The approach adopted in this study provided the resarcher an opportunity to triangulate by asking different questions across all the research objectives for collecting in-depth qualitative data. Also, the resarcher was able to probe and ask additional questions for clarity (Johnson & Christensen, 2014) (See Appendix I: Interview questions).
3.7.2 Questionnaires TC "3.7.2 Questionnaires" \f C \l "1"   

The questionnaire is a broadly used and suitable tool for collecting survey information on which each respondent is asked to respond to the same set of questions in a predetermined order (Olsen & George, 2004). The questionnaires were composed of both close and open-ended questions. Questionnaires were used for collecting quantitative data about opinion from students and teachers which were analyzed using SPSS package to generate frequences, peercentages and correlations between data in order to establish variable relationships. Questionniares administered to students generated data which were subjected under Pearson Correlation Coeficient analysis for establishing the stated relationships. Questionnaires were generated by the researcher with the help of the supervisor for insuring validity (See Appendix II and III).
3.7.3 Documentary review TC "3.7.3 Documentary review" \f C \l "1"  

The study used documents such as Form II National Examination results; internal and external inspection reports for collecting data on how the program was being monitored; FBO program files for collecting on whether there were any formal appointments made to coordinators; and FBO program timetable for collecting on whether there were any formal plans for practices and program implementation. These documents informed the researcher on the supervision of the FBO in schools. This method was used for collecting data that could not be collected by using interview and questionnaires (See Appendix IV: Documentary review schedule). 

3.8 Reliability and Validity TC "3.8 Reliability and Validity" \f C \l "1" 
3.8.1 Validity of instruments TC "3.8.1 Validity of instruments" \f C \l "1" 
Validity is  the way on which the study tools measure what is intended to be measured (Kumar, 2011). It is used to determine if a given research precisely describes the phenomenon that it is supposed to describe (Bryman, 2012). Validity makes sure that research instruments such as a questionnaire measures what it is supposed to measure. In this study the validity of research instruments was tested by presenting them to the supervisor and other research experts based on questions that reflected the targeted objectives of the study. This study employed content validity as the type of validity where different elements, skills and behaviors were adequately and effectively measured. Taherdoost (2016) defines content validity as the extent that measurements of items are relevant and representative of the target construct. Thus for this reason research instruments were reviewed by the researcher in the field and after reviewing, the unclear and ambiguous items were reworded and any non-functioning questions were removed. 

3.8.2 Reliabity of instruments and data TC "3.8.2 Reliabity of instruments and data" \f C \l "1" 
Reliability is the degree to which the other study gives consistent results if the same case is conducted by using similar methods as the first one (Kothari, 2004). This means, the tools are able to yield similar results when they are employed to different subjects with the similar characteristics. Reliability of instruments for this study was ensured by conducting a pilot study. Pandey and Pandey (2015) maintain that, pilot study is a mini version of a full scale study whose aim is to pre-test research instruments such as a questionnaire or an interview schedule. 
In this study the researcher conducted a pilot study in five public secondary schools found in Ilemela Municipality which were included in the actual study. The results showed consistency and therefore they were kept for use. The researcher continued with data collection in the other wards and schools. Triangulation was employed for ensuring reliability of data for this study. The researcher collected and processed the data by systematically cross-checking the information and conclusions through the use of multiple procedures. Finally, the supervisor and editor were involved in assessing quality of the study (Johnson & Christensen, 2014).

 3.9 Data Analysis and Presentation Procedures TC "3.9 Data Analysis and Presentation Procedures" \f C \l "1" 
Data analysis involves editing, coding, classifying, organizing, reduction of data, or/and breaking them into manageable units and drawing a conclusion from verified data (Miles & Huberman, 1994). Microsoft Word was used for processing qualitative data, where as the interviews and documentary data were closely studied to identify the main themes they communicate. These themes were sorted by issues relating to the contribution of the FBO on the students’ academic performance. Themes then became part of the write-up. Data analysis followed the steps proposed by Creswell and Creswell (20018) as explained here below.

First, data were coded by the researcher. Secondly, data were placed in sub-topics of the study. For instance, all data on the contributions of FBO on students’ academic performance were under the same theme. Third, data were summarized by narration considering the quotes from interviewees and documentary reviews. Lastly, data were interpreted to draw meanings from what the respondents revealed about issues discussed. Data were categorized basing on research questions (Johnson & Christensen, 2014). Quantitative data were analyzed by using Statistical Package for Social Sciences (SPSS) version 21. Descriptive and inferential statistics using frequency tables, percentages and Pearson Correlation Coeficient were used for presenting data. Findings were reported basing on research objectives. 

3.10 Research Ethical Concerns TC "3.10 Research Ethical Concerns" \f C \l "1" 
Research ethics refers to the set of principles developed to guide and assist researchers in conducting ethical studies (Johnson & Christensen, 2014). The following were the research considerations that were considered:  First, the researcher sought the research clearance letter from the Open University of Tanzania. Then asked permission for collecting data from the schools at the regional administrative secretary of Mwanza and District Administrative of Ilemela.  Secondly, respondents agreed to participate in a study after being informed of the purpose, procedures, risks, benefits, and alternative procedures (Kothari, 2004). Thirdly, the resesarcher ensured that confidentiality, anonymity, and privacy were seriously taken into consideration during the study as advocated by Johnson and Christensen (2014). Lastly, the respondents were informed by the researcher about their rights to withdraw from a study at any time (Kombo & Tromp, 2006).
CHAPTER FOUR TC "CHAPTER FOUR" \f C \l "1" 
DATA PRESENTATION, ANALYSIS AND DISCUSSION TC "DATA PRESENTATION, ANALYSIS AND DISCUSSION" \f C \l "1" 
4.1 Introduction TC "4.1 Introduction" \f C \l "1" 
This part presents the findings on the impact of the FBO on students’ academic performance in Public Secondary Schools in Ilemela Municipality, Mwanza. The chapter draws its legitimacy from the data collected from the field using the methodology presented in chapter three about the problem presented in chapter one. In particular, this chapter attempts to fill the knowledge gap identified in chapter two. In this regard, the findings are presented, analyzed and discussed in the light of objectives of the study presented in chapter one of this study.

4.2 Respondents’ Demographic Information TC "4.2 Respondents’ Demographic Information" \f C \l "1" 
Demographic variables play a significant role in interpreting the findings of the study. In this study the demographic variables that were given attention to, included gender and teaching subjects of the research participants. The researcher paid attention on gender so as to understand the number of male and female participants who were involved in the study. This was to ensure that gender representation is taken into consideration. In this regard, the study involved 56.1% (216) males while females were 43.9% (169). The researcher had confidence on this proportionate as the data collected were valid and representable of the students, teachers, and Heads of Schools population in schools. More importantly, gender was taken into consideration as indicated in Table 4.1.

Table 4.1 Respondents’ Composition by Sex TC "Table 4.1 Respondents’ Composition by Sex" \f T \l "1" 
	Type of Respondents
	Sex
	Number
	Percent (%)

	Heads of Schools
	Males
	3
	60

	
	Females
	2
	40

	Subtotal
	
	5
	100

	Teachers
	Males
	43
	53.8

	
	Females
	37
	46.2

	Subtotal
	
	80
	100

	Students
	Males
	170
	56.7

	
	Females
	130
	43.3

	Subtotal
	
	300
	100

	Grand total
	
	385
	100


 Source: Field data (2023)
Also, the researcher paid attention into teaching subjects of the teachers as a factor during the analysis of the findings. For example, teachers teaching English language, social science subjects and natural science subjects may have different opinion on the impact of FBO on academic performance. Participation of teachers in the study basing on their teaching subjects was as presented in Table 4.2.

Table 4.2 Composition of Teachers’ by Teaching Subjects TC "Table 4.2 Composition of Teachers’ by teaching Subjects" \f T \l "1" 
	Teaching Subject
	Frequency (f)
	Percent (%)

	Chemistry
	8
	10.0

	Physics
	7
	8.8

	Mathematics
	8
	10.0

	Biology
	9
	11.3

	Geography 
	10
	12.5

	History
	11
	13.8

	English
	14
	17.5

	Civics
	6
	7.5

	Literature
	7
	8.8

	Total
	80
	100


Source: Field data (2023)

During data collection and analysis, variables like gender and teacher’s teaching subject were taken into consideration making sure that respondents are of different teaching subjects for providing valid and reliable information on the implementation of FBO. As indicated in the Table 4.1, teachers across the subjects taught in secondary school participate in the FBO program. However, the participation differs according to the number of periods per subject. As revealed in this study, English language teachers have more periods for teaching English compared to other subjects. Also, there are more English teachers in schools compared to other subjects. 

4.3 The Role of FBO in Developing the Students’ English Language Ability TC "4.3 The Role of FBO in Developing the Students’ English Language Ability" \f C \l "1" 
This section presents data for objective one in which aimed at developing an understanding of the contribution of FBO in developing students’ English language ability as a language of instruction. In trying to understand the role of FBO in developing English language ability, the researcher administered questionnaires to 300 students, 80 teachers and conducted interviews with 5 Heads of Schools on different aspects of FBO program as the data presented and discussed in the following subsections. 

4.3.1 The influence of FBO on students’ English language competency TC "4.3.1 The influence of FBO on students’ English language competency" \f C \l "1" 
In this subsection the researcher had an interest in understanding the effect of FBO program implementation on students’ English language fluency. By using a 5 likert scale questionnaire, the researcher asked a probing question to the students to check whether the FBO helped students to improve their oral English language. The responses from the students indicate that, 190 students (63.3%) strongly agreed and 78 students (26%) agreed that FBO program highly developed their spoken English as they could express themselves better than they could before attending the FBO program. The above responses suggest that the FBO program developed students’ English Language competency. This is in agreement with the findings by Murasi (2013) who found that the FBO helped students to increase their capability in the English language because at primary education their English ability was not good enough as it is at secondary schooling. Thus, the FBO program helped students improve their oral communication in English language as indicated in Table 4.4.

In the same aspect of the influence of FBO on language competency, some students had different views. From the data collected using questionnaire, a likert scale indicate that 13 students (4.3%) were neutral (did not indicate whether the FBO improved their English language or not), 9 (3%) students disagreed and 10 (3.3%) students strongly disagreed, indicating that FBO program did not develop their English language competence. This is in disagreement with a study by Murasi (2013) who reported that the FBO helped students to increase their capability in the English language. This is indicative that, a few students did not benefit from the FBO program as indicated in Table 4.3.

The researcher also wanted to know the views of the teachers on the influence of the FBO in developing English language fluency. Through the use of questionnaires, teachers had different view from those of students. Their responses indicated that 5 (6.3%) and 43 (53.7%) strongly disagree and disagree respectively while 15 (18.8%) and 17 (21.3%) seemed to strongly agree and agree respectively that the FBO program developed students’ English language fluency as shown in Table 4.3.

Table 4.3 The Influence of FBO in Developing English Language Fluency TC "Table 4.3 The Influence of FBO in Developing English Language Fluency" \f T \l "1" 
	Respondents
	Decision 
	Frequency
	Percent (%)

	
	Strongly Agree
	190
	63.3

	
	Agree
	78
	26.1

	Students
	Neutral
	13
	4.3

	
	Disagree
	9
	3.0

	
	Strongly Disagree
	10
	3.3

	
	Total
	300
	100

	
	Strongly Agree
	15
	18.7

	
	Agree
	17
	21.3

	Teachers
	Disagree
	43
	53.7

	
	Strongly Disagree
	5
	6.3

	
	Total
	80
	100


Source: Field data (2023)

The above responses reveal that teachers differed with students’ views on the influence of FBO program as a tool for developing English language fluency. Majority of the teachers indicated that the FBO program did not help students develop their English fluency. Their views may be emanated from the fact that students did not meet the teachers’ expected level of English language mastery. These findings differ with the findings of the study by Murasi (2013) who found that the FBO helped students to increase their capability in the English language because at primary education their English ability was not good enough after the FBO program. This indicates that teachers’ expectations on the students’ English language mastery level was not the same as those of the students. 

4.3.2 The influence of FBO in improving reading ability in secondary schools TC "4.3.2 The influence of FBO in improving reading ability in secondary schools" \f C \l "1" 
In a different way, the researcher asked an open-ended question in a questionnaire that sought to opinion on about the FBO program. Responses from the students indicate that 215 students (71.6%) said, FBO program helped them in improving their English language such that they were able to cope with the language of instruction at secondary school level. 
The above data reveal that the FBO program has played a great role in improving students’ reading ability as it has helped them to master different vocabularies for learning different subjects at secondary school level in which English is the language of instruction. 
These findings are in line with the findings by Murasi (2013) who in his study suggested that the FBO ought to be taught by all subjects’ teachers responsible to teach Form One for the course intends to develop the ability of students to use English language to learn diverse subjects in secondary schooling. Thus, the FBO program has tremendously improved and promoted the students’ reading ability and culture.

4.3.3 The FBO program in improving students’ English language grammar TC "4.3.3 The FBO program in improving students’ English language grammar" \f C \l "1"  

Under this subsection the researcher wanted to know if the FBO program helped to improve students’ English language grammar. In the same way, responses were taped through a questionnaire in which students were to indicate their improved ability to communicate effectively in English after the FBO program. As indicated earlier in Table 4.3, majority (89.3%) of all the students who responded through the questionnaires were in favour of the FBO program as it helped them to improve their English grammar. The same question was asked in a questionnaire requiring the students to give their general opinion on the FBO program. About 236 (79%) of all the students who filled the questionnaires their views indicated that they were in favour of the FBO program. 

The researcher also had an interest of knowing how the schools ensure that there is teacher-student and student-student interaction in English during the implementation of the FBO program for improving their English language competency and confidence. Through interview, Heads of Schools said that there is an English language policy which requires both teachers and students to use English language in their communication at school. Therefore, as a school we have put English speaking campaign and English speaking programs such as debates which help students develop their English language. In responding to this concern of the researcher during an interview, one Head of School had this to say:

“In my school English language policy is seriously implemented. All teachers and students are aware that it is a crime for a teacher to communicate with a student in any other language than English. Those who communicate in Kiswahili for example are denied a service unless they express themselves in English”.

Another Head of School had the same idea in insisting the speaking of English language at school. When interviewed had this to say to the researcher:

“Together with the English speaking rule in my school, we also emphasize upper classes to speak English to the Form Ones so that to inspire them to learn the language. Every time we insist learners to communicate in English for improving their pronunciation and increase vocabularies. We also have a morning talk program that requires any selected student to narrate a story in English during the morning parade. This helps learners improve their competency and confidence in speaking English”.

When teachers were asked to respond to a question that required them to indicate the extent to which there is teacher-learner and learner-learner interaction using English during and after the FBO program. On one side, the responses from teachers indicate that teacher-learner interaction using English language was high compared to learner-learner interaction. The responses indicate that 91.3% of the students are trying to communicate with their teachers in English while 8.7% fail to interact in English language. On the other side the learner-learner interaction in English stood at 47.5% while the communication in Kiswahili among the students is at 52.5%. This variation might be because students avoid speaking other languages that English before their teachers because they can be punished.

The above responses reveal that, the FBO program has helped Form One students in developing their English language from poor to good and be able to not only communicate verbally but also read and write well. These findings are in agreement with the findings by Faustin, (2014) who found that the FBO program helps in building a strong foundation of English language among the students. This implies that, the FBO program is very important for developing students’ English language competency, confidence, and grammar.

The data were further subjected under Pearson Correlation Coefficient analysis in order to determine the relationship between learner-learner and teacher-learner interactions and developing competency in IL. Language competency as indicated in the conceptual framework is measured by looking at the learner-learner interaction and teacher-learner interaction as shown on Table 4.4.

Table 4.4 Pearson Correlation Coefficient Analysis TC "Table 4.4 Pearson Correlation Coefficient Analysis" \f T \l "1"  
	
	Develop Competency in IL

	Learner-learner interaction using English language during FBO
	Pearson Correlation Coefficient 
	-.221*

	
	Sig. (2-tailed)
	.049

	
	N
	80

	Teacher-learner interaction using English language during FBO
	Pearson Correlation Coefficient
	.053*

	
	Sig. (2-tailed)
	.639

	
	N
	80

	Use of relevant methods during FBO
	Pearson Correlation Coefficient
	.305**

	
	Sig. (2-tailed)
	.006

	
	N
	80


**Correlation is significant at the 0.01 level (2-tailed).

*Correlation is significant at the 0.05 level (2-tailed).

Source: Field data (2023)
The Pearson Correlation Coefficient analysis results show a negative relationship between learner-learner interaction in English language during FBO and developing competency in IL and the p-value (.049) is less than .05 at degree of confidence .05 (r=-.221, df=78, and p=.049). This suggests that, interaction among learners during the FBO did not have impact in development of IL may be because the period of the FBO program was too short. This is in line with Murasi (2013) who found that, the least successful schools in the FBO program were those whose time for the program was too short. 
Also, the Pearson Correlation Coefficient analysis results show a positive correlation between teacher-learner interaction in English language during FBO and developing competency in IL (r=.053, df=78, and p=.639). The relationship is recognized as weak as the correlation coefficient of .053 is less than .5. This suggests that there is very low interaction between teachers and learners which may slow learners’ development of English language competency. This has been echoed in Mbwambo (2021) who found that there were several setbacks on the successful implementation of FBO program in schools.
Furthermore, the Pearson Correlation Coefficient analysis results show that there was a moderate, positive correlation between use of relevant methods of teaching FBO and learners’ development of competency in IL (r=.305, df=78, and p=.006). The relationship is recognized as moderate since the p-value is less than .01. This suggests that use of relevant teaching methods during the FBO program is likely to develop learners’ competency in IL. These findings concur with Mlay (2010) who suggested that focus on improving the FBO teaching capability would have a good impact on the students IL learning.
Generally, from the above analysis it can be said that though there is weak and moderate relationship, and negative relationship in one variable, FBO program was instrumental in developing English language competency in learners for them to manage secondary school subjects. This is in line with the findings by Murasi (2013) and Faustin (2014) who found that the FBO program was essential for helping Tanzania secondary school students develop ability in English which is the IL. The Pearson correlation analysis result is also in line with the Social-Cultural Development Theory advocated by Vygotsky (1978) who said that language is an important tool in learning as members of the society use it to interact with other members of the society. In this regard, meaningful and improved learner-learner interaction and teacher-learner interaction is instrumental for better learning and academic achievements.

4.4 The Contribution of FBO Program on Students’ Academic Achievement TC "4.4 The Contribution of FBO Program on Students’ Academic Achievement" \f C \l "1"  
This section is presented in the light of the second objective of the study. In this section the researcher wanted to have a thorough understanding of the contribution made by the FBO program towards students’ academic achievements in public secondary schools in Ilemela district. For better understanding of the phenomena, the section is further divided into subsections as presented hereunder:

4.4.1 The contribution of FBO in improving students’ learning in classroom TC "4.4.1 The contribution of FBO in improving students’ learning in classroom" \f C \l "1" 
Language of instruction is a key determinant of students’ classroom learning. This subsection intended to explore the influence of FBO program in improving the language of instruction (IL) for public secondary schools students in Ilemela district. The researcher employed questionnaires for gathering information for this important aspect from students. 
The researcher wanted the students to indicate if the FBO program helped them to learn better different subjects. Responses from the students indicates that majority of the students were in favour of the FBO program as it improved their classroom learning through mastering the language of instruction. Students were asked to make decision on “FBO program if it helped them learn better”. 
Responses indicate that 152 (50.7%) and 110 (36.7%) of the students said they strongly agree and agree respectively while only 6 (2%) and 5 (1.7%) indicated to strongly disagree and disagree respectively. A few (27 students) equivalent to 9 per cent were neutral as indicated on Table 4.5.

Table 4.5 the Influence of FBO on Improving Students’ Learning TC "Table 4.5 The Influence of FBO on Improving Students’ Learning" \f T \l "1"  
	Decision
	Frequency (f)
	Percent (%)

	Strongly Agree
	152
	50.7

	Agree
	110
	36.7

	Neutral
	27
	9.0

	Disagree
	5
	1.7

	Strongly disagree
	6
	2.0

	Total
	300
	100


Source: Field data (2023)

The above data reveals that majority of the students are in favour of the FBO program and they have acknowledged that it improved their learning because they were able to master English as the language of instruction. These findings are in line with Mbwambo (2021) who found that the FBO program is viewed as the main tool that helps the learning process to take place with fewer difficulties since learners understand the instructional language. Also, the findings are similar to the findings of Faustin (2014) who found that the FBO program helps build a strong foundation of English and mathematics among students. The FBO acts as a basis for students to be aware of the vocabularies, their meaning and its specific usage in different subjects. Thus, FBO program helped students to have better classroom learning as they could understand the language of instruction.

4.4.2 The contribution of FBO in understanding examination instructions TC "4.4.2 The contribution of FBO in understanding examination instructions" \f C \l "1" 
Understanding examination instructions is key in attempting the questions well and passing the examination and tests. Understanding examination instruction as a key factor in passing examination, the researcher wanted to have a thorough understanding of whether the FBO program helps students in understanding examination instructions. The researcher used questionnaires and interviews to collect data from the students and Heads of Schools respectively in order to answer this question.

By using questionnaires, the researcher probed the students by asking them if they were able to understand examination instructions after attending the FBO program. All the students were given a phrase “I could understand instructions in examinations after FBO program”. Students were required to respond by indicating they strongly agree, agree, neutral, disagree or strongly disagree. Of all the respondents filled the questionnaires and responded to the question, 145 (48.3%) and 118 (39.3%) indicated that they strongly agree and agree respectively. Only 28 (9.3%) students indicated neutrality in their response to the question while 7 (2.3%) and 2 (0.7%) of the students responded by showing that they disagree and strongly disagree respectively as indicated in Table 4.6.

Table 4.6 The Contribution FBO in Understanding Examination Instruction TC "Table 4.6 The Contribution FBO in Understanding Examination Instruction" \f T \l "1"  

	Decision
	Frequency
	Percent

	Strongly Agree
	145
	48.3

	Agree
	118
	39.3

	Neutral
	28
	9.3

	Disagree
	7
	2.3

	Strongly disagree
	2
	0.7

	Total 
	300
	100


Source: Field data (2023)

The above findings reveal that, the FBO program helped most of the students to understand instructions in their examinations hence they were able to do what is right and expected in accordance to the examination instructions. These findings concur with the findings by Peter (2016) who found that inability to understand the English written statements leads to failure in answering questions. Thus, the FBO program helped most of the students to understand instructions during examinations.

4.4.3 The contribution of FBO in understanding examination questions TC "4.4.3 The contribution of FBO in understanding examination questions" \f C \l "1"  

Under this subsection, the researcher wanted to know the contribution of FBO program in understanding questions during examinations. Understanding English language vocabularies as a language of instruction is key in understanding examination questions. The language of instruction at primary education level for public schools is Kiswahili, therefore, at the time students join Form One they have very little or no ability of understanding English language, the FBO program therefore is designed to help them acquire English language competency to cope with secondary school education. 
The researcher had an interest of understanding if the FBO program helps students to understand English language vocabularies used in setting examination questions. Data from the questionnaires indicate that 124 (41.3%) and 130 (43.3%) of the students strongly agreed and agreed respectively that they could understand English language vocabularies used in setting questions after FBO program. Only 8 (2.7%) and 13 (4.3%) students strongly disagreed and disagreed respectively while 25 (8.3%) were neutral as indicated in Table 4.7.

Table 4.7 The Contribution of FBO in Understanding Examination Questions TC "Table 4.7 The Contribution of FBO in Understanding Examination Questions" \f T \l "1" 
	Decision
	Frequency (f)
	Percent (%)

	Strongly Agree
	124
	41.3

	Agree
	130
	43.3

	Neutral
	25
	8.3

	Disagree
	13
	4.3

	Strongly disagree
	8
	2.7

	Total 
	300
	100


Source: Field data (2023)

The above data reveals that the FBO program helps students to understand English language used in setting examination questions at secondary schools and hence help them to answer well the questions. These findings are in line with the findings by Peter (2016) who found that inability of IL is a setback to understand the English written statements that leads to failure in answering questions. The findings also concur with a study by Faustin (2014) postulated that the FBO helps build a strong foundation of English and mathematics among students and acts as a basis for students to be aware of the vocabularies, meaning and their specific subject usage. Thus, it can be said that the FBO program helps students to understand examination questions in different subjects as it makes them aware of the vocabularies and their specific usage on specific subjects.

4.4.4 The contribution of FBO in examination performance TC "4.4.4 The contribution of FBO in examination performance" \f C \l "1" 
In this subsection, the researcher, using questionnaires, wanted to understand if the FBO program helped students in performing better in their examinations. The researcher administered questionnaires to 300 Form Three students from different public secondary schools in Ilemela district. The respondents showed consistence in their responses on other related questions. The questionnaire indicated that majority (87.6%) of the students responded by indicating that the FBO program helped them in improving their English language and hence perform better in examinations. Only a few (3.7%) of all the students who filled the questionnaire indicated that the FBO program has not helped them in improving performance in their examinations while 8.7 percent were neutral in their responses. These data suggest that the FBO program in schools helps Form One students to understand English language and hence improve their performance in examinations.

The researcher also had an interest of understanding teachers’ views on the contribution of the FBO program on students’ academic performance. Through the questionnaire teachers were given an open-ended question requiring them to respond by stating the contribution made by the FBO program on students’ academic performance. Teachers’ responses were of two categories. Majority of the teachers (88.8%) said that “FBO program improved English language and communication skills by increasing vocabularies” while a few teachers (11.2%) said “FBO program helped students to perform well in their examinations”. 
The above responses suggest that the FBO program helped students in improving their English language by increasing vocabularies which is an important criterion for passing examinations and achieving academic excellence. These findings are in line with the findings by Murasi (2015) who observed that a good number of students who attended the FBO had good performance in the test he conducted as compared to those who did not attend.  To him, familiarity with the IL developed during the FBO helped learners to comprehend lessons and later performs well in their tests and examinations. 

On the same aspect of examination performance, the researcher wanted to specifically know if the same FBO program had helped the students in performing better and pass their Form Two National Examination. The responses were consistent with the former question on general improvement in examination performance. The students were asked to make a decision that “FBO program helped in performing better and pass your Form Two National Examination”. Responses indicated that 163 (54.3%) and 100 (33.3%) of the students filled the questionnaire strongly agreed and agreed respectively that the FBO program helped them perform better in their Form Two National Examination. Only a few students 11 (3.7%) and 9 (3%) strongly disagree and disagreed that the program was useful for them in performing the Form Two National Examination while 40 (13.3%) of all the students who filled the questionnaires were neutral. Table 4.8 indicates general view of the students on the FBO program in performing their examinations.

Table 4.8 The Contribution of FBO in Improving Examination Performance TC "Table 4.8 The Contribution of FBO in Improving Examination Performance" \f T \l "1" 
	Decision
	Frequency (f)
	Percent (%)

	Strongly Agree
	163
	54.3

	Agree
	100
	33.3

	Neutral
	26
	8.7

	Disagree
	5
	1.7

	Strongly Disagree
	6
	2.0

	Total
	300
	100


Source: Field data (2023)

The above responses suggest that the FBO program in schools in Ilemela district help students improve their English language as the language of instruction and hence pass their examinations. These findings are in line with the study by Stoffelsma and Spooren (2018) who conducted a study on the relationship between English reading proficiency and academic achievement for science and mathematics students found that the students’ English capability resulting from the FBO program is significant for students’ academic success. Thus, the FBO program is important for passing well examinations and achieving academic success.

The researcher also had an interest of understanding views of the heads of school on the contribution of the FBO program in improving students’ academic performance. All (100%) Heads of Schools who were interviewed had the same view that the FBO program has positively influenced the academic performance of the students at schools as it had improved their English language which is key in understanding different subjects. During an interview one Head of School had this to say to the researcher:

“The FBO program has helped my students to have a good English language foundation as a language of instruction and hence able to understand different subjects. Without the FBO program it could be very difficult to cope with the secondary school studies because most of the students we are receiving are from public primary schools with poor English language background”.

Another Head of School had a similar view on the FBO program, when interviewed had this to say:

“The FBO program simplifies learning as students learn simple English words through debates and slowly it helps them to remove some language barriers and improve their academic performance. Students are capable of engaging in the discussions during the classroom teaching and learning. Students are also able to interact well with learning materials with minimum difficulties”.

The above responses suggest that Heads of Schools acknowledge that the FBO program help students in improving the English language which is the language of instruction and improve their academic performance in schools. These findings concur with the findings by Stoffelsma and Spooren (2018) in their study on the relationship between English reading proficiency and academic achievement in science and mathematics found that the students’ English capability resulting from the FBO is significant for students’ academic success. Thus, the FBO program is a foundation for students’ good academic performance in public secondary schools in Ilemela district.

The research data for objective 2 were further subjected under Pearson Correlation Coefficient in order to determine relationship between FBO program and learners’ academic achievement. Academic achievement can be measured by looking at the learners’ ability to learn the subject, understand examination questions, and instructions. The inferential statistics used was Pearson Correlation Coefficient Analysis. The study findings are then discussed with theoretical orientations and past empirical results for making justifiable conclusions. The analysis of the variables is as presented in Table 4.9
Table 4.9 Pearson Correlation Coefficient Analysis TC "Table 4.9 Pearson Correlation Coefficient Analysis" \f T \l "1" 
	
	Form II 2022 National Exam Results

	FBO helped me to perform better in Form II National Examination
	Pearson Correlation
	.808**

	
	Sig. (2-tailed)
	.000

	
	N
	300


**Correlation is significant at the 0.01 level (2-tailed).

Source: Field data (2023)
The Pearson Correlation Coefficient analysis results show a positive relationship between FBO program and Form II 2022 National Examination results. This relationship is recognized as strong as the correlation coefficient of .808 is greater than .5 and the p-value is less than .01 at a degree of freedom 288 (r=.808, df=288, and p=.000). The analysis result suggests that the FBO program which students attended significantly impacted the students’ Form II 2022 National Examination performance. In statistical terms, the p-value .000 indicates the probability of performing the Form II 2022 National Examination by chance alone was extremely low. Instead, it is strongly a direct association between attending FBO program and success in Form II 2022 National Examination. Essentially, FBO program was instrumental in helping learners in achieving better results in Form II National Examination. It also suggests that, knowledge and skills gained through the program significantly contributed to the learners’ improved performance, potentially in areas related to English language proficiency, comprehension, communication, and critical thinking.
The above analysis suggests that the FBO program had positive influence on students’ academic achievement in their FTNA in 2022 as students were able to improve their English. The results are consistent with the findings by Stoffelsma and Spooren (2018) who conducted a study on the relationship between English reading proficiency and academic achievement for science and mathematics students and found that the students’ English capability resulting from the FBO program is significant for students’ academic success. 
The Pearson correlation analysis result is also in line with the Social-Cultural Development Theory advocated by Vygotsky (1978) who said that language is an important tool in learning as members of the society use it to interact with other members of the society; for this case, interaction with other students as well as teachers for better learning and academic achievements.
4.5 Supervision of FBO Program in Public Secondary Schools in Ilemela District TC "4.5 Supervision of FBO Program in Public Secondary Schools in Ilemela District" \f C \l "1" 
In this section the researcher wanted to have a thorough understanding of how the FBO program is supervised in public secondary schools in Ilemela district for bringing out desired program outcomes. The section is derived from the third objective of the study. In this light, the section is further divided into subsections for easy understanding of the phenomena under study as presented hereunder.

4.5.1 Appointment of supervisors of FBO program in public secondary schools TC "4.5.1 Appointment of supervisors of FBO program in public secondary schools" \f C \l "1" 
In this subsection, the researcher wanted to establish if there were formal appointments of the FBO program in public secondary schools in Ilemela district to that she can make general conclusion on the supervision and expected outcomes of the program. The researcher conducted interview with Heads of Schools and did documentary review to check whether there were formal appointments of supervisors as per FBO program implementation guideline in secondary schools which states that: “The Heads of Schools shall be the overall supervisor; their responsibility being to monitor daily classroom teaching-learning” (TIE, 2014). But there is a need for the schools to have the FBO coordinator who is officially appointed to assist HOS. TIES (2014) continue saying appointment of the FBO program coordinator would minimize some supervision and monitoring challenges during the FBO program implementation. 

The research wanted to know if there were formal appointments of the FBO program coordinator in schools. The interview and documentary review to collect the data. The documentary review revealed that there was only 1 (20%) school which had done formal appointment of the FBO program coordinator. The other 4 (80%) schools their Heads of Schools had not done formal appointments of the FBO program coordinators. Also, the interview conducted to heads of schools indicates that 2 (40%) of the public schools whose heads of schools were interviewed reported to have appointed the Academic Master/Mistress as a Coordinator of the FBO program and 2 (40%) had appointed the Heads of English language department were appointed as Coordinators while 1 (20%) school its Head of School did not specify who was appointed as a Coordinator for the program. When interviewed one of the Heads of Schools who had appointed the Academic Master as the FBO program coordinator had this to say to the researcher:

“In my school the teaching of FBO program is done by all the teachers who are teaching Form One class except those who are teaching Kiswahili. I am a chief supervisor of the program but I have appointed the Academic Master to coordinate the program as part of the subjects teaching”.

Another Head of School who happened to appoint a Head of English language department when interviewed had this to say:

“In order to have effective supervision of the FBO program I decided to appoint the Head of English Language department as a coordinator because the FBO program is part of the English language speaking campaign. Therefore, the Head of English language department can do better in coordinating the program”.

The other Head of School who happened to have made appointment by not specifying who should be responsible in coordinating the FBO program when interviewed had different views, he had this to say to the researcher:

“In my school the teaching of FBO is like the teaching of other subjects because every teacher who teaches Form One has to participate in the teaching. Therefore there is no need of appointing someone to coordinate, what is needed is just a timetable for teaching the FBO. Appointing a coordinator is wastage of resources though is a requirement as per the guideline”.

The above data suggests that, majority (80%) of the heads of public secondary schools (documentary review) had appointed coordinators as per guideline of the FBO program implementation but appointments are not made formal in most of the school. It was only 1 (20%) Head of School who had made formal appointment by giving appointment letter to the appointed coordinator. 
These findings are centrally to TIE (2014) which stipulates that the Head of School shall have the FBO coordinator who is officially appointed to assist him/her in supervising the FBO program at school. This indicates that, most of the HoS did not prepare serious mechanism of supervising the FBO program by making formal appoint to coordinators.

4.5.2 Timetable for implementation of FBO program TC "4.5.2 Timetable for implementation of FBO program" \f C \l "1" 
In the course of following up on the supervision of the FBO program, the research wanted also to know if public schools in Ilemela district were preparing timetable for implementing the program. The researcher used documentary and interview to collect the data. Through documentary review, the researcher found that only 40 percent of the schools she collected the data had prepared a timetable for implementing the FBO program while 60 percent had no timetable.

On the other hand the when heads of schools were interviewed most (60%) of them were found to have not put up a clear and serious timetable for implementing the FBO program. The heads of schools did not show clearly that the program is seriously supervised through a teaching timetable. For example, during an interview with heads of school, one head of school had this to say to the researcher:

“The teaching of FBO program is left on the hands of teachers because they know that this is the time for implementing the program. Most of the teachers are responsible and attends classes. We are using a normal teaching timetable for the subjects to implement the program”.

In the same way the other head of school who was found to have put in place a systematic plan for implementing the program when interviewed had this to say to the researcher:

“In my school we have six weeks of FBO program in which every teacher teaching Form One class teaches the program. Every teacher has to participate fully in the program by following the guideline of implementing the program. No one is allowed to teach content of his/her subject during the FBO program rather than English language basing on the context of his/her subject. The Academic Master coordinates the program”.

The above responses from heads of schools reveal that, provided that there is an implementation of the FBO program in public secondary schools in Ilemela district, some heads of schools are not doing it seriously as it is required by putting up a timetable and seriously supervise the program. 
These data are centrally to the guideline by TIE (2014) which states that, like other school activities, the FBO need a close follow up to ensure its quality implementation by addressing the challenges that hinders the success of the program. Thus, supervision of the FBO program in public secondary schools in Ilemela district need to be improved for better achievement of the intended program outcomes.

4.5.3 Monitoring mechanisms of the FBO program TC "4.5.3 Monitoring mechanisms of the FBO program" \f C \l "1" 
In this subsection, the research was interested in understanding of how is this noble program monitored at schools. The researcher used documentary review and interview to ascertain herself on the mechanisms used to monitor the program for better realization of the intended outcomes. As per FBO program guideline, the researcher expected to find both internal and external inspection reports of implementation of the program. In all the 5 (100%) schools from which data were collected, there were no any internal or external inspection report as an indicator that monitoring the implementation of the FBO program is in place.

The above data suggest that, the FBO program in public secondary schools in Ilemela district were not seriously and formally supervised and monitored to make sure that its implementation is as per its guideline. There were neither internal nor external supervision reports in all the schools. This is in disagreement with the FBO program implementation guideline issued by TIE (2014) which states that smooth implementation of the FBO program shall be supervised at all levels of school management; at school level, Heads of Schools are responsible for supervision and monitoring, while at the national level Tanzania Institute of Education and School Quality Assurance department are responsible for the supervision of the program. Thus, the program is ill supervised and monitored at all levels, from the school to the national level.

4.5.4 Teachers and students’ general opinion about the FBO program TC "4.5.4 Teachers and students’ general opinion about the FBO program" \f C \l "1" 
In this subsection the researcher had an interest of soliciting general opinion of teachers and students on the FBO program in public secondary schools in Ilemela district. There were varied opinion but most of the respondents both teachers and students had opinions that favoured the program. For example, 236 (62.1%) of 380, both teachers and students who filled the questionnaires had an opinion that the program should be promoted since it helps students to understand the English language as a language of instruction and perform well in their examinations. Furthermore, there were 14 (3.7%) of 380 teachers and students who proposed that the FBO program should be effectively conducted in all public secondary schools in Ilemela district while 66 (17.4%) of 308 teachers and students who said time for running the FBO program is not enough, therefore should be increased.

However, a few respondents 9.7% of all the respondents who filled the questionnaires proposed that the FBO program is not important as it is too short for the students to understand the English language better, so, it should be removed completely. These respondents observed that the FBO program did not help students to understand the English language better as some students still do not understand the English language even after the FBO program and hence perform poorly in their studies and examinations. These opinions are as indicated in Table 4.10.

Table 4.10 General Opinions from Teachers and Students on FBO (n=380) TC "Table 4.10 General Opinions from Teachers and Students on FBO (n=380)" \f T \l "1" 
	S/N
	Opinion about FBO Program
	Freq. (f)
	%

	1.
	FBO is not important, a wastage of time, should be removed
	37
	9.7

	2.
	FBO should be promoted since it makes students understand English language better and perform well in examinations
	236
	62.1

	3.
	FBO should be improved more/well organized
	10
	2.6

	4.
	FBO should use both English and Kiswahili languages to make students understand more
	3
	0.8

	5.
	FBO was conducted well at school
	2
	0.5

	6.
	All school should conduct FBO program
	14
	3.7

	7.
	FBO should be taught in different languages such as French, English and Chines
	1
	0.3

	8.
	FBO program should base in the village to help village people
	2
	0.5

	9.
	Time for FBO program should be increased for better results
	66
	17.4

	10
	Students and teachers who didn’t give opinion
	9
	2.4

	Total
	380
	100


Source: Field data (2023)

The above responses suggest that, though there are some of the respondents who said the FBO program is not productive and it is less beneficial to the students in learning the English language as a language of instruction, still there were a good number of respondents who were in favour of the program. These findings are in line with the findings by Murasi (2015) who made an observation that a good number of students who attended the FBO program had good performance in the test he conducted as compared to those who did not attend.  Therefore, familiarity with the IL developed during the FBO helps learners to comprehend lessons and later performs well. Thus, the opinion of the majority of the respondents is, the FBO program has more benefits than harm in developing the English language and academic performance of the students.

CHAPTER FIVE TC "CHAPTER FIVE" \f C \l "1" 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS TC "SUMMARY, CONCLUSIONS AND RECOMMENDATIONS" \f C \l "1" 
5.1 Introduction TC "5.1 Introduction" \f C \l "1" 
The legitimacy of this chapter is drawn from chapter four in which efforts were made to answer the research question presented in chapter one and fill the gap identified in chapter two using the methodology presented in chapter three. This chapter therefore provides the summary, conclusions and recommendations of the study with reference to the research problem and methodological procedures employed in this study.

5.2 Summary of the Study TC "5.2 Summary of the Study" \f C \l "1" 
The study aimed at investigating the impact of form one baseline orientation on public secondary schools students’ academic achievement in Ilemela Municipality, Tanzania. The study had three specific objectives: to examine the role of FBO in developing the students’ English language ability as the IL in Public Secondary Schools in Ilemela Municipality; to determine the contribution of the FBO on students’ academic achievement in Public Secondary Schools in Ilemela Municipality, and to assess the supervision of the FBO in Public Secondary Schools in Ilemela Municipality. 
The need for this study was due to the fact that implementation of the FBO program in public secondary schools is in jeopardy as students are struggling in their academic performance after joining secondary school education. The study employed both qualitative and quantitative approaches in collection, presentation and analysis of data. Data were collected from teachers, heads of schools, and students. A total of 385 respondents were selected by using purposive, convenient and simple random sampling techniques which included 80 teachers, 300 students, and 5 heads of schools. The study used questionnaires, semi-structured interview, and documentary review as data collection techniques.
5.3 Summary of the Main Findings TC "5.3 Summary of the Main Findings" \f C \l "1" 
There are several findings obtained from the study but the following are considered to be the main ones. The main findings have been summarized and presented basing on the specific objectives of the study.

5.3.1 The role of FBO in developing the students’ English language ability TC "5.3.1 The role of FBO in developing the students’ English language ability" \f C \l "1"  

The FBO program helped dearly the students to develop their English Language competency though some teachers differed with the students on the same as they claimed that the FBO program did not help students develop their English fluency. The FBO program has improved students’ reading ability as students increased English vocabularies and were able to use them in studying other subjects at secondary school level which are taught in English. Also, the FBO program helped the Form One students to develop their English language from poor to good and be able to not only communicate verbally but also read and write well.

5.3.2 The contribution of FBO program on students’ academic achievement TC "5.3.2 The contribution of FBO program on students’ academic achievement" \f C \l "1"  
Majority of the students have acknowledged that the FBO program improved their learning because they were able to master English as the language of instruction. The FBO program facilitated most of the students to understand instructions in their examinations hence they were able to do what is right and expected in accordance to the examination instructions. The FBO program also helped students to understand English language used in setting examination questions at secondary schools and hence they were to answer the questions well. The study also found that, the FBO program was key to students in improving their English language by increasing vocabularies which is an important criterion for passing their examinations and achieving academic excellence. The inferential statistics using Spearman correlation analysis showed that there was a positive relationship between FBO program and students’ academic achievements.
5.3.3 Supervision of FBO program in public secondary schools in Ilemela District TC "5.3.3 Supervision of FBO program in public secondary schools in Ilemela District" \f C \l "1"  

Majority of the heads of public secondary schools had appointed coordinators for supervising the FBO program as per its implementation guideline but appointments were not made formal in most of the schools. Provided that there was an implementation of the FBO program in public secondary schools in Ilemela district, some heads of schools were not doing it seriously as it is required by putting up a timetable for running the program. The FBO program in public secondary schools in Ilemela district was not seriously and formally supervised and monitored to make sure that its implementation is as per its guideline. There were neither internal nor external supervision reports in all the schools under this study. Regardless of all the challenges encountered in the course of implementing the FBO program, a good number of both teachers and students were in favour of the program.

5.4 Conclusions TC "5.4 Conclusions" \f C \l "1" 
Basing on the findings, the study came up with three conclusions which have their foundation on the three specific objectives of the study. First, basing on the first objective the study concludes that, the FBO program helped students improve their English language. Students’ reading ability and culture was tremendously promoted and improved. The FBO program was very important for developing students’ English language competency, confidence, and grammar.

Second, the study concludes that the FBO program helped students to have good Form II 2022 National Examination results as they were able to communicate in English which is the language of instruction for different subjects. By improving the language of instruction, students were able to understand examination instructions and questions hence passed their examinations and improved their school academic performance.

Third, the study concludes that most of the HOS had not prepared serious mechanism of supervising the FBO program implementation by making formal appointments to coordinators. The program is ill supervised and monitored at all levels, from the schools to the national levels. Supervision of the FBO program in public secondary schools in Ilemela district needs to be improved for better achievement of the intended program outcomes. 

5.5 Recommendations TC "5.5 Recommendations" \f C \l "1" 
Basing on the conclusions, the study came up with recommendations which are grouped in two categories; recommendations for action and for further studies as presented hereunder:

5.5.1 Recommendations for  action TC "5.5.1 Recommendations for Action" \f C \l "1" 
i. For better program outcomes, the government should review the FBO program implementation guideline and increase the program duration from six weeks to at least four months.

ii. Heads of Schools as internal supervisors of the FBO program should prepare a serious implementation plan by making formal appointments of the coordinators.

iii. The supervision and monitoring of the FBO program should be improved by appointing a team at school and district for internal and external monitoring respectively.

5.5.2 Recommendations for Ffurther Sstudies TC "5.5.2 Recommendations for Further Studies" \f C \l "1" 
i. A study can be conducted on the effectiveness of the Quality Assurance unit in the implementation of the FBO program in public secondary schools.

ii. A comparative study can be conducted between public and private schools on the effectiveness of the implementation of the FBO program. 
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Appendix I: Interview Questions for Heads of Schools

1. Is the FBO taught in your school? Which subjects are involved?

2. How do you ensure teachers and learners use the IL in daily interaction?

3. How do you ensure Learner-learner interaction using the IL?

4. Which teaching and learning materials teachers use in teaching FBO? Are they relevant? 

5. How is the program supervised and monitored to bear the intended outcome?

6. Is there coordinator entrusted to coordinate the implementation of program? 

7. How FBO supervision influence students’ performance? Briefly explain. 

Appendix II:  Questionnaires for Students

Dear respondent, 

My name is SIPHER, M. AZARIA, a Master’s student at The Open University of Tanzania; I am doing my academic research on “Impact of Form One Baseline Orientation on Public Secondary Schools Students’ Academic Performance in Ilemela Municipality, Tanzania,”. The questionnaire attached herewith is intended to gather information for this study from you. All responses will be confidentially treated. The results will be reported only in terms of the entire population. Therefore, do not provide your name or the name of your school in this questionnaire. You are kindly requested to act in response to all items in the questionnaire.

Part A: Demographic information for students

Sex (a) Male          (     )  

       (b) Female       (     )

Please tick (V) appropriately to indicate the correct response in the following items. 

Is the Form One Baseline Orientation taught in your school?

(a) Yes    (      )      

  (b)  No    (       )

Did you attend the Form One Baseline Orientation?

(a) Yes    (      )  

(b) No     (      )  

PART B: QUESTIONS

1. The following Likert scale shows the contribution of the Form One Baseline Orientation on Students’ Academic Performance. Put a tick (√) in an appropriate box provided to show your opinions about the contribution of the Form One Baseline Orientation on the academic performance.  The scales/measures have the following weights:

Strongly Agree- 5; Agree – 4; Neutral – 3; Disagree – 2, and Strongly Disagree – 1.

	i. 
	FBO develops English language competence
	
	
	
	
	

	ii.
	I could understand instructions in examinations after FBO
	
	
	
	
	

	iii
	FBO helped me to learn better since I could understand English
	
	
	
	
	

	iv
	I could understand the English vocabulary used in questions after FBO.
	
	
	
	
	

	v.
	FBO helped me to perform in Form Two National Examinations.
	
	
	
	
	

	vi
	FBO helped me improve my English & perform in other examinations.
	
	
	
	
	


2. Put a tick (√) to show the language preferred by teachers to teach during the Form One Baseline Orientation.

English (     )   Kiswahili (    )   Both English and  Kiswahili  (    )

3. What is your general opinion about the Form one Baseline Orientation? If any. 



Thank you for your time and valuable contribution

THE END

Appendix III:  Questionnaires For teachers

Dear respondent, 

My name is SIPHER, M. AZARIA, a Master’s student at The Open University of Tanzania; I am doing my academic research on “Impact of Form One Baseline Orientation on Public Secondary Schools Students’ Academic Performance in Ilemela Municipality, Tanzania,”. The questionnaire attached herewith is intended to gather information for this study from you. All responses will be confidentially treated. The results will be reported only in terms of the entire population. Therefore, do not provide your name or the name of your school in this questionnaire. You are kindly requested to act in response to all items in the questionnaire.

Part A: Demographic information for Teachers

Sex   

(a)    Male (      )   

 (b)   Female (     )

What is your teaching subject?


Is the Form One Baseline Orientation is taught in your school?

(a) Yes    (      )         

(b)  No    (       )

PART B: QUESTIONS

The use of the following strategies during the FBO enhances students develop English language competence. Give your opinion below by putting a tick appropriately. 
	SN
	Item 
	Yes 
	No 

	i.
	Learner-learner interaction using English language during FBO 
	
	

	ii.
	Teacher-learner interaction using English language during FBO 
	
	

	iii.
	The use of relevant teaching methods during FBO
	
	

	iv
	The use of relevance FBO teaching and learning materials
	
	


1. Put a tick (√) to show the language preferred by teachers during the Form One Baseline Orientation in your school.

 English (     )   Kiswahili (    )   Both English and Kiswahili  (    )

2. Does the FBO used to develop students’ English language ability? 
   Strongly Agree (      )  Agree (        )     Disagree    (        )  Strongly Disagree (      )

3. Briefly, explain how the FBO contributes to the academic performance. 



4. What is your general opinion about the Form One Baseline Orientation?


                   

                            Thank you for your time and valuable contribution

THE END

Appendix IV:  Documentary Review

	SN
	Category of Document Reviewed
	Comments

	1.
	Appointment of the FBO program coordinators
	

	2.
	Internal inspection reports indicating monitoring of the FBO program
	

	3.
	External inspection reports indicating the monitoring of the FBO program
	

	4.
	The timetable that indicates the FBO program practices
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Abstract 

The concern of students’ academic achievement has attracted several studies in Tanzania and the world at large. In Tanzania, the use of Form One Baseline Orientation Programme has gained much emphasis as one of the several ways used to assist student’s achievement academically. However, besides its use, little attention has been paid on investigating its influence on the same. This study aimed at assessing the contribution of the FBO on students’ academic achievements in Public Secondary Schools in Ilemela Municipality. The social-cultural development theory by Lev Vygotsky guided this study. The study adopted a mixed approach employing convergent mixed research design. Data were collected from Heads of Schools, teachers, and students who were 385 in total sampled by using purposive and convenient sampling techniques while the 5 public secondary schools were sampled using simple random sampling technique. SPSS and content analysis techniques were employed in analysing the data for this study. The study revealed that, although the FBO is somehow challenged by poor and ineffective supervision; yet it plays a great role in improving students’ academic achievement. For continued good outcomes of FBO program, the Quality Assurance unit is urged to participate fully on the supervision and monitoring of the FBO program in secondary schools to make it more effective and yield better outcomes.

Key terms: Form Two Baseline Orientation Program, Form Two National Assessment, Instructional Language, Public Secondary Schools, Students’ Academic Achievements.

1.1 Introduction

Form Two Baseline Orientation Program (FBO) is a program provided in Tanzanian Public Secondary schools. It is a directive of the Ministry of Education, Science and Technology with the aim of helping the Form One students to be conversant with the English language which is used as an Instructional Language (IL) in secondary schools (MOE, 2015). This directive was actually an overseer of the existing problem of failure of students from Public Primary schools to understand and use English in secondary schools. It can be understood that these students have been using Kiswahili in their primary schools and the use of English is like an abrupt change which might be a problem to them.

1.2 Background to the Study

For several years, the issue of students’ academic achievements in Tanzanian secondary schools have been widely addressed and is linked to several factors including the competencies in the use of the Instructional Language (Maganga, 2016; Mosha, 2014 & Komba, 2012). Brock-Utne (2007) articulates that learning takes place through the language which learners are conversant with. Likewise, Stoffelsma, and Spooren (2019) insist that the English language ability is imperative for learners to perform in studies. 

Several worldwide studies show that, competence in the IL has a significant contribution on the performance of the students. For example, Henry et al., (2014) concluded that Mathematics scores improved at the same time with English ability.  In the US it was reported that the highest performance was obvious amongst learners with English capability (Martirosyan et al., 2015). The previous studies discovered that students who used English in primary schools performed better in Form I annual exams than those whose IL was Swahili (Bosco & Komba, 2015). Therefore, it is apparent that students’ academic performance can be influenced by the competence on the IL which is the result of FBO program hence good academic performance. 

Many actions to improve the learners’ academic performance are thought in Tanzania.  However, many public secondary schools’ students get problems in their learning due to poor mastery of IL- English (Mosha, 2014). So far, the influence of the FBO as a vital tool to improve the IL has not been given the required attention regardless of the use of FBO as a way to resolve the English Language barrier TIE (2014).

Faustin (2014) disclose that it is through the FBO Form I may improve the mastery of English language. Again, Mbwambo (2021) suggests that the FBO enhances learning of the subjects’ technical vocabulary that contributes on students learning.  Therefore, if the English command attained during the FBO and beyond enhances learning it is likely to have impact on the learners’ academic performance. In this regard, Stoffelsma, & Spooren (2019), Maganga (2016), and Komba (2012) altogether support that competence of the IL influence learners’ performance.  From these arguments, the FBO could be established as the strategy to help learners acquire the IL command, that later would contribute to learners’ academic achievements. Experience shows that a good number of students do not pass well in their Form II National Assessment (FTNA). Thus, the present study has been stirred by the interest to understand if the FBO which is continuously being used in public secondary schools have contribution on the learners’ academic achievement focusing on the FTNA results in public secondary schools in Ilemela, Tanzania. 

1.2 Research Objectives

The general objective of this study was to assess the influences of Form One Baseline Orientation Programme on Students’ academic achievement in Ilemela, Mwanza.

1.2.1 Specific Objectives

i. To measure the relationship between Form One Baseline Orientation Programme and Students’ academic achievement in Ilemela District, Mwanza

ii. To examine the usefulness of FBO on students’ academic achievement in Ilemela Municipality

1.3 Literature Review

1.3.1 Theoretical Stance of the Study

The current study was underpinned by The Social-Cultural Development Theory developed by Lev Vygotsky in 1978:.  This is one of the constructivism theories which insists that teaching and learning are highly social activities and that their interactions with teachers, peers and instructional materials influence the cognitive and affective developments of learners (Kim & Baylor, 2006). The theory argues that language learning takes place when learners interact with each other or have social contact. Vygotsky argues that learners negotiate meanings with people in the environment, and they achieve goals through interacting, both explicitly and implicitly with teachers, peers, materials, and atmosphere rooted in the settings of learning.   

According to Vygotsky (1978) language is an important tool in learning as it is used to interact with members of the society, for this case, interaction with other students as well as teachers. This theory is useful to this study because: first, it positions a learner at the Centre of learning. Teacher is a mediator who helps learners meditates from others before they can learn independently and from others. He called this process of moving from being mediated by others to learning independently ‘scaffolding’. Within scaffolding, he identified an optimal point where learning occurs.  He called this place, ‘Zone of Proximal Development’ (ZPD). Hence, the concepts of scaffolding and ZPD are useful in planning the lessons that teachers would use in the FBO.  Therefore, better learning of the IL would be enabled if the FBO program is well monitored and organized. Similarly; theory implies that, the FBO enable better learning in terms of planning the classroom instructions that create conducive IL learning environments. These environments stimulate learners to learn better and finally perform well in their examinations. 
1.3.2 Empirical Literature Review

The contributions of the FBO on students’ academic performance

The previous studies indicate that the FBO have contribution on the student learning. This is due to the likelihood of students to learn the IL during the FBO program which would therefore be reflected on the academic performance (Faustin, 2014 and Mbwambo, 2021). The students’ English capability resulting from the FBO program is significant for students’ academic success (Stoffelsma & Spooren, 2019). This implies the connection amid the FBO and academic performance of the learners. Thus, the FBO need to focus on developing English language at the early stages of secondary schooling (Mbwambo, 2021).  This is because, Komba, (2012), points out that, students’ weaknesses in the IL may lead to poor academic performance. Likewise, inability of IL is a setback to understand the English written statements that leads to failure in answering questions (Peter, 2016). For that reason, the FBO program plays a crucial role on improving the future learning of students.  In this view, it can be said that the FBO can induce students learning and ultimately academic performance. 

It is crucial for teachers to help their students develop positive attitudes about English during the FBO (Betty, 2016).  This is because English as IL determine the students’ academic success and that failure to comprehend English is a hindrance to the academic success of all other subjects. Murasi (2013) posits that observation showed that a good number of students who attended the FBO had good performance in the test he conducted as compared to those who did not attend.  To him, familiarity with the IL developed during the FBO helps learners to comprehend lessons and later performs well in examinations. 

1.4 Research Methodology

The present study used a mixed research approach with a convergent design. The mixed research approach was used in the present study for the reason that, it has the strengths of maximizing validity and reliability of the results and overcoming limitations of using either sole qualitative or quantitative approach (Creswell, 2012). Data were collected in a single phase, analysed separately, and then compared the results to see if the findings confirm or disconfirm each other (Creswell & Creswell, 2018). 
The target population constituted 20 Heads of Schools, 841 Teachers, and 3002 Form Three students who sat their FTNA in 2022 and passed. The selection of students to be involved in the study was due to the fact that, before sitting for their FTNA in 2022, they were involved in the FBO program in 2021. Teachers were also involved in the study due to the fact that they are the chief implementers of the FBO program. 

The sample size was 385: 300 Form Three students, 80 teachers, and 5 HoS. 

Data were collected using questionnaires, interviews and documentary review. Triangulation was employed for ensuring reliability and validity of data for this study. 
Data analysis involved editing, coding, classifying, organizing, reduction of data, or/and breaking them into manageable units and drawing a conclusion from verified data (Miles & Huberman, 1994). Microsoft Word was used for processing qualitative data, where as the interviews and documentary data were closely studied to identify the main themes they communicate. These themes were sorted by issues relating to the contribution of the FBO on the students’ academic performance. Themes then became part of the write-up. Qualitative data were summarized by narration considering the quotes from interviewees and documentary reviews. Lastly, data were interpreted to draw meanings from what the respondents revealed about issues discussed. Quantitative data were analyzed by using Statistical Package for Social Sciences (SPSS) version 21. Descriptive and inferential statistics using frequency tables, percentages and Pearson Correlation Coeficient were used for presenting data.

1.5 Findings and Discussion

In the current study the researcher wanted to have a thorough understanding on FBO programme. Findings are presented under the two objectives measured as follows:
1.5.1 The relationship between FBO and students’ academic achievement in Ilemela Municipality

The first objective wanted to measure whether there is any relationship between FBO and students’ academic achievement in Ilemela Municipality. Data were collected using questionnaires and subjected under Pearson Correlation Coefficient in order to determine relationship between FBO program and learners’ academic achievement. Academic achievement was measured by looking at the learners’ ability to understand examination questions, and instructions. The analysis of the variables is as presented in Table 1.

Table 1: Pearson Correlation Coefficient Analysis

	
	Form II 2022 National Exam Results

	FBO helped me to perform better in Form II National Examination
	Pearson Correlation
	.808**

	
	Sig. (2-tailed)
	.000

	
	N
	300


**Correlation is significant at the 0.01 level (2-tailed).

The Pearson Correlation Coefficient analysis results show a positive relationship between FBO program and Form II 2022 National Examination results. This relationship is recognized as strong as the correlation coefficient of .808 is greater than .5 and the p-value is less than .01 at a degree of freedom 288 (r=.808, df=288, and p=.000). The analysis result suggests that the FBO program students attended significantly impacts the students’ Form II 2022 National Examination performance. In statistical terms, the p-value .000 indicates the probability of performing the Form II 2022 National Examination by chance alone was extremely low. Instead, it is strongly a direct association between attending FBO program and success in Form II 2022 National Examination. Essentially, FBO program was instrumental in helping learners in achieving better results in Form II National Examination. It also suggests that, knowledge and skills gained through the program significantly contributed to the learners’ improved performance, potentially in areas related to English language proficiency, comprehension, communication, and critical thinking.
The results are consistent with the findings by Stoffelsma and Spooren (2019) who found that the students’ English capability resulting from the FBO program is significant for students’ academic success. The result is also in line with the Social-Cultural Development Theory advocated by Vygotsky (1978) which insist that language is an important tool in learning as members of the society use it to interact with other members of the society; for this case, interaction with other students as well as teachers for better learning and academic achievements.
1.5.2 The usefulness of FBO on students’ academic achievement 

In this subsection the researcher had an interest of soliciting general opinion of students on the usefulness of FBO program on students’ academic achievement in public secondary schools in Ilemela district. There were varied opinion but most of the respondents both teachers and students had opinions that favoured the program. For example, 236 (62.1%) of 380, both teachers and students who filled the questionnaires had an opinion that the program should be promoted since it helps students to understand the English language as a language of instruction and perform well in their examinations. Furthermore, there were 14 (3.7%) of 380 teachers and students who proposed that the FBO program should be effectively conducted in all public secondary schools in Ilemela district while 66 (17.4%) of 308 teachers and students who said time for running the FBO program is not enough, therefore should be increased.

However, a few respondents 9.7% of all the respondents who filled the questionnaires proposed that the FBO program is not important as it is too short for the students to understand the English language better, so, it should be removed completely. These respondents observed that the FBO program did not help students to understand the English language better as some students still do not understand the English language even after the FBO program and hence perform poorly in their studies and examinations. These opinions are as indicated in Table 2

Table 2: General Opinions from Students on FBO (n=380)

	S/N
	Opinion about FBO Program
	Freq. (f)
	%

	1.
	FBO is not important, a wastage of time, should be removed
	37
	9.7

	2.
	FBO should be promoted since it makes students understand English language better and perform well in examinations
	236
	62.1

	3.
	FBO should be improved more/well organized
	10
	2.6

	4.
	FBO should use both English and Kiswahili languages to make students understand more
	3
	0.8

	5.
	FBO is conducted well at school
	2
	0.5

	6.
	All schools should conduct FBO program
	14
	3.7

	7.
	FBO should be taught in different languages such as French, English and Chines
	1
	0.3

	8.
	FBO program should base in the village to help village people
	2
	0.5

	9.
	Time for FBO program should be increased for better results
	66
	17.4

	10
	Students and teachers who didn’t give opinion
	9
	2.4

	Total
	380
	100


Source: Field data (2023)

The above responses suggest that, although there are some of the respondents who said the FBO program is not productive and it is less beneficial to the students in learning the English language as a language of instruction, still there were a good number of respondents who were in favour of the program. These findings are in line with the findings by Murasi (2015) who made an observation that a good number of students who attended the FBO program had good performance in the test he conducted as compared to those who did not attend.  Therefore, familiarity with the IL developed during the FBO helps learners to comprehend lessons and later performs well. Thus, the opinion of the majority of the respondents is, the FBO program has more benefits than harm in developing the English language and academic performance of the students.

1.5 Conclusion 

Basing on the findings, the paper concludes that, the FBO program is instrumental in helping students to understand English language used in setting examination questions at secondary schools for them answer examination questions well. The FBO program is key to students in improving their English language by increasing vocabularies which is an important criterion for passing their examinations and achieving academic excellence. 
1.6 Recommendations

Basing on the conclusion, the following recommendations are made: 

i. The programme should continue to be used in Public secondary schools as a way to improve students’ academic achievement. So, heads of schools in collaboration with the parents should put more efforts on the facilitation of the FBO to make it more effective and useful to the students.

ii. A study can be conducted on the effectiveness of the Quality Assurance unit in the implementation of the FBO program in public secondary schools.

iii. A comparative study between public and private schools can be conducted to determine the effectiveness of the implementation of the FBO program on academic achievements.
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