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ABSTRACT
The study explored the Impact of Tanzania Secondary Schools Management on Students academic performance in Muheza district in Tanzania and assessed how school management motivates staff, supervises resources, and strategies are used to improve academic performance. The study used a qualitative research method where the instruments of data collection were interviews, focus group discussion, documentary review, and field observation. The population samples included students, non-staff members, teachers, heads of schools, ward education officers, private school owners, and district education officer. Due to the findings, most school managements motivate their employees by rewarding, providing food, and transportation to employees who live a long distance away from school. However, a few of them complain of lacking those benefits. In terms of supervision, many school administrators ensure that existing learning and teaching materials are well controlled to achieve the intended goals. The study also revealed that most school management effectively planning and communicated when developing school vision and goals all of which help schools to improve academic performance. Findings show that most of the schools that have good management systems and thus perform better were those schools that may have put into account; good supervision, staff motivation, and strategies to achieve their academic goals. The study recommends that the government, through capitation grants and other education stakeholders, set aside funds to empower school managements in how to motivate, supervise, and plan for academic performance. In-service training should be provided to secondary school teachers so as to equip them with new knowledge and teaching methods to cope with the various academic challenges that are facing the education system.
Keywords: Tanzania secondary school, Management, Staff Motivation, resources supervision, Strategies.
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CHAPTER ONE
INTRODUCTION AND THE BACKGROUND TO THE PROBLEM
1.1 Introduction
This investigated the impact of Tanzania Secondary schools management on students’ academic performance in Muheza district. The chapter provides the background of the study, statement of the problem, research objectives and significance of the study and how this study is useful to various stakeholders.
1.2 Background to the Problem
Abreh, (2011) argues that education and training play a unique role in human capital development that tends to have a considerable effect on the economic development of nations. Furthermore, formal education is a social institution that aims to provide individuals with critical cognitive, psychomotor, and affective talents, all of which have an impact on a country's economic well-being. As a result, schools become a hub for training and graduating students. School management, in partnership with other stakeholders, is one of the operational organs or denominators of school effectiveness and efficiency at the elementary and secondary levels. It has a significant impact on students' academic achievement.

The concept of management defined as the process of working with people and other organizational resources to achieve things in order to achieve goals effectively and efficiently, is contested as a way forward in a range of situations, including schools.

Furthermore, school management is an organ or a group of individuals in charge of making decisions in a school with the aim of overseeing, monitoring, and evaluating curriculum implementation and management. School management should conduct a follow-up in order to discover the factors that lead to irregular curriculum implementation, which can lead to poor performance. Wedgwood, (2005).
In this sense, school management serves as an executive function for implementing agreed-upon educational policies. It is a series of activities aimed at maximizing the efficiency and effectiveness of organizational resources in order to meet organizational or school objectives. The purpose or goals of education should be at the centre of educational management. In this light, a school is always a reflection of what the principal or school management is doing. The personal and organizational effectiveness is proportionate to the strength of leadership in any given organization (Burns, 1978).
Babyegeya, (2000), points out that effective leadership and management are essential if schools and colleges are to achieve the wide-ranging objectives set for them by their many stakeholders, notably the governments which provide most of the funding for public educational institutions. He adds that, in an increasingly global economy, an educated workforce is vital to maintain and enhance competitiveness. Society expects schools, colleges and universities to prepare people for employment in a rapidly changing environment. Teachers, and their leaders and managers, are the people who are required to deliver higher educational standards. 
As a result, school management commitment and how it implements the objective plan of education are among the causes for good school academic performance. This means that ineffective school management may result in unfavourable educational outcomes.
1.3 Statement of the Problem
The most important issue confronting Tanzania's educational system is poor learning outcomes. Increased schooling as a result of the Secondary Education Development Plan (SEDP) implementation may not have matched the increase in learning in public schools. Our educational efforts may be focused on two things: access and inputs, with the outputs being overlooked. The assumption of the secondary schools’ poor performance is attributed by teacher’s competences, resources and motivation. These problems are compounded by poor teachers’ training, development management and monitoring. Mkumbo (2012).
In order to overcome this problem, the government came with comprehensive strategy to address them, the Teacher Development Management Strategy (TDMS) 2008-2013. The government (URT, 2008) recommended that by improving management, the learning environment and quality of education will also be improved. Because the school management team is responsible for ensuring proper curriculum implementation, school management has been improved by training heads of schools and their assistants on the fundamentals of running schools through capacity building offered by the Agency for Development of Education Management (ADEM) on a regular basis.
This is an account that the task of providing quality education for the citizenry is highly demanding and requires a robust capacity of the school management to organise resources to achieve educational aims and objectives in terms of learning outcomes (Adeolu, 2013).  The research is proposed to assess the impacts of school management on academic performance. It employed qualitative approaches to gathering information with the objective of assessing the impacts of school management on academic performance in Muheza, Tanzania. The study will answer how school management motivates staff, supervises teaching and learning materials, and which strategies are used to improve academic performance.
1.4 Research Objective
The general objective of this study was to assess the impact of Tanzania Secondary schools management on students’ academic performance in Muheza district
1.4.1 Specific Objectives
The study was guided by the following specific objectives;
1. To assess how the school management motivates the teaching staff in order to improve Student’s academic performance in secondary schools.
2. To examine how the school management supervises the use resources for improved Student’s academic performance in secondary schools.
3. To examine school management strategies in improving Student’s academic performance in secondary schools.  
1.5 Research Questions
In line with the purpose and relating objectives of the study, the following questions were adopted to guide the research;
i. How does school management motivate the teaching staff to improve Student’s academic performance in secondary schools? 
ii. How does school management supervise the use of resources to improve Student’s academic performance in secondary schools?
iii. What are other strategies of school management in improving Student’s academic performance in secondary schools?
1.6 Significance of the study
Following the completion of the research, the findings of the study are expected to be significant, particularly in the following areas: Improve understanding and awareness of school management's roles, duties, and responsibilities in supporting academic achievement and change in secondary education management. Furthermore, the study will provide fresh information and knowledge insights that will allow other heads of schools, district councils, and stakeholders in Tanzania and other developing countries to benefit from the study's findings through interviews, observation, and documentaries. Not only that, but practice gaining new knowledge and broadening awareness, which helps to expand the literature on the consequences of school management in managing and leading secondary schools. Aside from that, the dissemination of certain materials may encourage other academics and educators to conduct more research on the issue of the effects of school management on secondary school academic achievement.
Furthermore, the study aims to reveal the issues secondary schools face in terms of school management and to suggest some alternative strategies to address them in order to improve school performance and generate results that benefit not only the individual school but also the nation as a whole. The study's findings are expected to be useful as a source of school data references for scholars who wish to pursue similar studies. In the course of revising educational policies, the study will be relevant to policymakers, educational stakeholders such as head teachers, school managers, the community, district education officers (DEOs), TAMISEMI, and the Ministry of Education. Importantly, it is considered that improving school leadership and management methods at all levels is the best way to increase students' academic performance. As a result of the findings of the study, certain school leaders may be able to alter or change the way they manage academic problems in order to achieve more success, despite the challenges they may face.
CHAPTER TWO
RELATED LITERATURE REVIEW
2.1 Introduction
This chapter defines the concepts of management, school management, and reviews how School Management strategies in improving students’ academic performance in secondary school, Impacts of staff motivation on students’ academic performance in secondary schools. How School management supervises of resources in improving students’ academic performance, discuses on research gap and shows the conceptual framework of the study.
2.1.1 Theoretical Framework

According to the community supervision theory, education supervisors such as school management and followers should be bound by a covenant of ideas and principles.  Paparozzi (2005). Teachers are pedagogical leaders in the classroom, whereas supervisors are pedagogical leaders in support. Therefore, supervision is a moral agency from the perspective of the community. To build a covenant for secondary schools, basic moral leadership is required that emphasizes the ethics of caring and accountability of each actor. According to community supervision theory, head teachers, parents, and school management are supervisors who must collaborate more closely with the school in order for pupils to enhance their academic performance in secondary school leaving exams.

Improvement of school academic performance necessitates a variety of factors, including a successful educational system, which necessitates quality school management and education administration at all levels. To ensure this, school management has been improved by training heads of schools and their assistants on the basics of running schools through capacity building offered from time to time by the Agency for Development of Education Management (ADEM) SEDP (2010). This may prevent certain school leaders' "low school management skills" from affecting everyday operations, academic performance, and school financial management. Furthermore, when discussing quality schools and the qualities of schools or school management that have improved in effectiveness, there are factors that researchers and school systems point to; Commitment to achievement for everyone; flexibility and responsiveness; shared vision; climate of challenging and stimulating teaching; robust and fair disciplinary climate, according to Zepeda (2004). According to the International journal on new trends in education and their implications (2013), one of the most important characteristics of a school manager is the ability to properly share authority with deputies and other officials. For the school's development and success, the school manager's basic behaviour elements should be a collaborative and participative leadership style.
Furthermore, school management plays a vital role in the creation of all school policies, while the head-teacher is responsible for the day-to-day administration of each school. The general responsibilities of school management include the establishment of the educational needs and priorities of the school, the allocation of funds, monitoring of the impact of decisions taken, and evaluation of the effectiveness of the programs undertaken (Cave and Wilkinson, 1990).

Furthermore, according to Wedgwood (2005), school management is an organ or a group of individuals who make decisions in a school for the aim of supervising, monitoring, and evaluating Curriculum implementation and management. A follow-up inquiry should be conducted by the school management to uncover the factors that contribute to erroneous curriculum implementation, which can lead to poor performance. This shows that involvement of parents and school management committees has a reciprocal influence on students' overall learning outcomes.

Therefore, this study aims to determine the school management unit's efficiency in implementing education policies in relation to secondary school academic performance in Muheza district, Tanga region.

2.1.2 Management
Okumbe, (1999) defines management as the process of effecting organizational objectives and resources so as to achieve predetermined organizational goals. This means that management entails getting things done through people and directing individual efforts toward a common objective.
2.1.3 School Management
Regardless of their level in the school hierarchy or the nature and extent of the job they are assigned, all people in supervisory positions in schools engage in managerial tasks. A follow-up inquiry should be conducted by the school management to uncover the factors that contribute to erroneous curriculum implementation, which can lead to poor performance.
According to Bolam, (1999) School management is ‘an executive function for carrying out agreed policy’. It is a set of activities directed towards efficient and effective utilization of organizational resources in order to achieve organizational goals’.  
The goal of management was to influence and promote the achievement of group goals by creating and maintaining an environment conducive to group performance. Successful leadership requires the use of social influence mechanisms to organize, direct, and motivate the behaviors of others. It necessitates consistent task-directed focus, successful task methods, and the deft use of a variety of mental, technical, and interpersonal abilities. Therefore, people must collaborate in order to attain the government's educational objectives. 
2.1.4 School Management Strategies in Improving Academic Performance in Secondary Schools.
In Kenya, Nzoka carried out a study on school management and student’s academic performance: How effective are strategies being employed by school managers in secondary school in Embu North District, Embu county Kenya?
The objective of this paper was to analyse school based strategies school managers employed to improve students’ academic performance in Embu North District, Embu County, Kenya. The study set out to answer the question: How effective are the strategies being employed to enhance students’ academic performance in the study locale? The methodology of the study was both qualitative and quantitative; Questionnaires were used to obtain information from the members of board of management (BoM), Member of parent teachers association (PTA), the deputy principals and the head of departments while interview schedules were used to obtain information from the principals. Observation and document study confirmed information given by the school managers concerning availability of facilities like laboratories, classes, administration offices, libraries and sanitation among others.
The findings imply that the guidance and counselling strategy, although touted as very important in moulding learners’ character and preparing them for improved academic attainment, was not effective. This shows that students need constant guidance and counselling to avoid poor performance. Guidance and counselling strategy is a good way of maintaining discipline in schools because students make choices in life reasonably and independently (Okumbe, 1986).In the same vein, a study done on the implications of guidance and counselling by Achoka (2007) on the role of the principal indicated that, for change to take place in school, the present school principal should be an advisor to students, teachers and the community. He /she should be in a position to identify possible threats against retention rates and reverse the situation. He / she needs to act as a counsellor to not only the students but also parents and teachers because this could assist all parties interested in the education life of the learner to appreciate the need to be educated.
Likewise, training to school members is among strategy that can lead academic performance in school but most of school management members do not attend training effectively. Findings indicate that 73.30% of the board members, 54.80% of the heads of departments and 28.60% of the deputy principals had not been trained in management. This could be a contributing factor to poor academic performance of students in schools because for school managers to acquire management skills and implement them competently they need training in management (Robbin, 2003). However, a good number of deputy principals and heads of departments had trained in management which may not have been adequate and /or intensive. 
2.1.5 Impacts of Staff Motivation on Student’s Academic Performance in Secondary Schools.
A student's behaviour is directed toward the achievement of a goal by motivation, which is an inner drive. “Motivation is a goal-directed behavior that displays a student's readiness to put forth a lot of work in order to achieve their objectives. Motivation influences how and why people learn as well as their performance” Pintrich & Schunk, (1996).
In 2016, Amin carried out a study on Motivation and Its Impact on the Academic Performance of University Students in Bangladesh. Objectives of the Study were to identify the factors that motivate the University students in Bangladesh and to investigate the impact of these motivational factors on the academic performance of the University students in Bangladesh.
For this study, the research design was descriptive in nature. Descriptive research comprises a variety of surveys and fact-finding inquiries (Kotahri, 2006). The survey was done among 100 Masters of Business Administration students, and multiple secondary sources were used to supplement the findings of this study, including publications published in various journals, working papers, and websites.

Qualitative and Quantitative data had been collected from the respondents through structured questionnaire. 
According to the findings of this study, students with high self-efficacy and motivation perform better than those with low self-efficacy and motivation in Bangladesh. One of the factors of their positive self-concept is their parents', friends', and teachers' attitudes, and vice versa for low achievers. As a result, motivation, high self-efficacy, high achievement motivation, positive parental and teacher attitudes, conducive learning environment, high socioeconomic status of parents, teachers' underestimation, rewards, and recognition should all be used as predictors of University students' academic success.

Also, in 2005, Ndimande carried a study on The Role of School Management Teams in Enhancing Learners’ Academic Performance in District of KwaZulu-Natal. The objectives of this study was; to assess; the role of school management team in enhancing learners’ academic performance, to investigate conditions that are conducive to enhancing learners’ academic performance and to investigate factors that hinder learners’ academic performance in District of KwaZulu-Natal.
The study used a qualitative methodology in which a questionnaire was used as an instrument with open-ended and closed-ended questions or statements to which a respondent had to respond. The purpose of the study was to gather information and comments about how School Management Teams can improve academic achievement. The primary goal of this study's questionnaire was to gather information and opinions about how School Management Teams might improve academic achievement. The implementation of the questionnaire would allow members of the School Management Team to respond individually and confidentially about their experiences as school administrators in improving learners' academic performance. 
The findings revealed that school management teams are lacking motivation to improve learners' academic performance. It appears that 23% of respondents believe that members of the school management team do not motivate members of the staff and students to excel in their educational pursuits. This lack of motivation fosters a culture of complacency in the classroom, with educators becoming uninterested and students failing to aim to improve their overall academic performance. In response to school effectiveness studies undertaken in many regions of the world, Cohen (1984:16) identified the school management team as a key determinant in staff and student motivation.
Furthermore, studies show that school management teams do not implement staff development programs in the majority of schools. Educational imperatives, such as enhancing instructors' teaching skills, are often overlooked. The school's management staff plays a minor role in aiding teachers in improving their teaching quality.
2.1.6 School Management Supervision of Resources in Improving Student’s Academic Performance.
In 2016, Mabeyo carried a study on improving academic performance in primary schools through school committee in Nzega district Tanzania. 
The objectives of this study was; to assess the functions of School Committees in the improvement of academic performance in Primary School Leaving Examinations, to investigate the effect of the school committees on the academic performance in Primary School Leaving Examinations in Nzega District and to find out ways to enhance the functioning of school’s committees in improving students’ academic performance in in Nzega District. 
The methodology of the study was both qualitative and quantitative; where data collection was documentary for secondary data including school committee, board minutes and school reports, interview for head teachers and education officers, and questionnaires were used for students. 
The key duties or roles of the school committee, according to the study, are to promote academic performance in school through supervising, organizing school activities, and controlling financial difficulties at the school. The majority of school management incorporates members of schools in planning regarding kids' academic performance four times a year, according to the findings. A majority of people want a school-based strategy to increase students' academic achievement.
According to the findings, the majority of school administrators agree that the main agenda items covered by school committee members were truancy, discipline, and academic progress in primary schools. So they get together to make sure those issues are resolved, which has a positive impact on school performance. Moreover, in West Africa (Ghana), Osei-owusu and Kwame carried out a study on the roles of school management committees in improving quality and learning in Ashanti Mampong Municipal Basic Schools. The head of school, teachers, parents, and members of the school management committee, as well as officials from the Municipal Authority, were all participated in the research.
The following objectives served as a guide for the research: To establish how motivation of teachers by School Management Committees influences pupils’ academic achievement in UPE schools in Bugiri District. To investigate how monitoring of Schools by the School Management Committees influence pupils’ academic achievement in UPE schools in Bugiri District and To analyse how accountability by the School Management Committees impacts on the pupils’ academic achievement. The methodology of the study was basically quantitative; questionnaires were used as well as descriptive survey design, using non-experimental as it studies relationships between non-manipulated variables in a natural setting (Gay 1992). 
The primary findings of the study revealed that school management committees were inadequate in monitoring and supervising the attendance of head teachers, teachers, and students. And that school management committees were not doing enough to help teachers improve teaching and learning, which resulted in poor performance.
2.1.7 Research Gap
Various researches on improving academic performance in secondary schools have been undertaken by the school management unit, which is one of the organs for secondary school academic growth. According to studies, improving academic performance in secondary schools through school management is very important in teaching and learning because the government has made significant efforts to improve secondary education in the country by providing financial, human, and social support with the goal of Tanzanian students receiving quality education that will enable them to become competent and valuable commodities in the nation and global market. However, no research on improving academic performance in secondary schools through school management has been undertaken in Muheza District. One of the gaps that the study aims to fill is this one.
Academic progress is dependent on a number of elements, including resource availability, distribution, and usage, as well as effective managerial responsibilities. The availability and successful utilization of resources is a determining factor in achieving the school's academic development goals. 

Furthermore, an international journal on new trends in education and their implications (2013) shows that school management shapes the teachers’ development, determines the educational goals of the school, directs educational applications to achieve educational objectives, makes recommendations on the regulatory practises of teachers’ methodology, finds solutions for problems between teachers and the classroom, and takes measures to ensure the motivation of teachers to improve the quality of education.
Importantly, one of the primary responsibilities of school management is to improve the learning environment at their institution and to ensure that teachers' teaching methods are improved.
The study conducted by Oandah (2008) focused more on the impact of the head teacher’s leadership behaviour on students’ academic performance in secondary schools in Nyamira district in Kenya. The gap is that, in terms of leaving examination outcomes in Tanzania, Oandah does not devote much attention to the impacts of school management on students' academic performance. As a result, the study will be conducted in Tanzania's Muheza district to investigate the effects of school management on secondary school academic performance.
Research by Msabaha (2018) titled "Assessment of leadership styles in relation to students’ academic performance in secondary schools" in Tabora has been done and found that democratic style and practice play a big role in improving students’ academic performance. Before making a decision, school leaders may seek input and consensus from teachers on a subject (consensus). As a result, the answer will be discovered if school heads put these characteristics into practice in their classrooms. The impacts of school management on secondary school academic performance were not discussed in the study. 
Moreover, the researcher wanted to learn more about how Muheza secondary school manages its school, specifically its strategies, supervision, and staff motivation in relation to academic achievement in secondary school exams.

As a result of the foregoing directive views on school management and academic performance, the researcher seeks to determine whether school management should be consistently considered a viable instrument of change in schools' academic performance, and whether school management under the education system should continue to rely on them for school academic improvement rather than dismissing them.
2.1.8 Conceptual Framework
According to Mutai (2000), conceptual framework is the relationship between variables in a study showing them graphically and diagrammatically. The conceptual framework on the effects of school management on academic performance in secondary schools was shown below. 
It presents inter-relationships between variables for better academic performance by students in secondary schools. The effects of school management in the form of staff motivation, strategically planning, supervision, effective participation, problem-solving, and supervision of school progress comprise the inputs and outputs for effective and efficient implementation of secondary schools through improved teaching-learning conditions that lead to improved academic performance in examinations.
This conceptual framework provides a good basis for this study that investigated the Impacts of Tanzania Secondary schools management (head of schools, deputy head of schools, head of departments, and other stakeholders) on Student’s academic performance in Muheza. 
 SHAPE  \* MERGEFORMAT 



Figure 2. 1. :  Effects of school management on academic performance
CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter explains the research methods and procedures that were employed to complete the study. The research method, research design, geographical study area, target population, sample, and sampling methodologies are all included. It also included data gathering methodologies and data analysis procedures, including an ethical part at the end. 
3.2 Research Approach.
Research Approach in Research design refers to and covers the general orientation and conduct of the social science research (Bryman, 2004). There are essentially two types of research approaches: qualitative and quantitative. The qualitative approach will be used in this study, which refers to in-depth exploratory studies with the potential for high-quality responses. Thomas (2003) Qualitative research approach is an approach for exploring and understanding the meaning individuals or groups ascribe to a social or human problem. The process of research involves emerging questions and procedures, data typically collected in the participant’s setting, data analysis inductively building from particulars to general themes, and the researcher making interpretations of the meaning of the data. The final written report has a flexible structure Creswell (2003).
As a result, the qualitative approach to this study used a combination of methodologies, including interviews, focus group discussions, documentary analysis, and trips to the research sites (observation), to allow the researcher to acquire an insight from the people who made the study possible. This was owing to the fact that data was collected from a varied group of respondents who represented various sorts of school-based management stakeholders, resulting in a more diverse set of viewpoints.
3.3 Research Design
A research design is the arrangement of conditions for collection and analysis of data in a manner that aims to combine relevance to the research purpose with economy in procedure (Kothari, 2004). When investigating and obtaining data, the case study design was chosen because it has the advantage of focusing on how and why? It enabled the researcher to gather extensive information on how secondary school management may boost academic achievement. According to Kothari (2004), a case study method is a very popular form of qualitative analysis and involves a careful and complete observation of a social unit, be that unit a person, a family, an institution, a cultural group or even the entire community.
The case study emphasizes a thorough examination of a small number of events or conditions, as well as their interrelationships. In addition, the case study examines the processes that occur and their interrelationships.
Thus, a case study is essentially an in-depth assessment of the unit in question. The goal of the case study approach is to identify the characteristics that account for a specific unit's behaviour patterns as a whole. One of the most essential qualities of a case study approach is that the researcher can analyze a single social unit or a group of such units; he or she can even study a circumstance in depth.
3.4 Study Area
The study conducted in Muheza district which is one of the districts in Tanga Region Tanzania. The Muheza districts is situated in the north of Tanga region and is boarded to the north by Mkinga district, to the east by Tanga city and Indian Ocean, Pangani district to the south, Korogwe district and Lushoto district to the west. The district headquarters is only 36 kilometres from Tanga city. It has a total area of 1,974 square kilometers and its population according to the 2012 National Census results is 204,461. In the year 2017 the population projection is estimated to be 230,367 which is 10.5% of the Tanga regional total population. 
Muheza district is comprised of thirty seven (37) wards with a total of thirty one (31) secondary schools of which twenty five (25) are government schools while the rest six (6) are privately owned. Those wards are Kisiwani, Amani, misalai, Mbomole, Zirai, Kwezitu, Nkumba, Tongwe, Songa, Mhamba, Bwembwela, Kwafungo, Makole, Potwe, PandeDarajani, Mlingano, Mpapayu, Lusanga, Kigombe, Ngomeni, Misozwe, Kwemingoji, Kicheba, Kwakifua, Tingeni, Magoroto, Mkuzi, Mtindiro, Kwabada, Kilulu, Masuguru, Mbaramo, Kwemkabala, Tanganyika, Majengo, Genge and Magila. The Muheza district and its wards were chosen since the researcher is now working in the Muheza district. It is judged permissible in this circumstance since it will allow the researcher to streamline his data collection efforts and make it easier for him to acquire numerous official papers and information from the council, thus lowering limits.
3.5 Targeted Population
Target population refers to a group of individuals, objects or items from which samples are taken for measurements (Kombo & Tromp, 2006). Therefore, for this study population included; Muheza Educational Officer, ward education officers, heads of both private and public secondary schools, Teachers, non-teachers staffs, private schools’ owners and selected students in Muheza, secondary schools. 
3.6 Sample and Sampling Techniques
A sample is a small group of respondents drawn from a population in which the researcher is interested in gaining information and drawing conclusion (Ezzy, 2002).
In this study, sampling techniques were; purposive sampling and non-probability techniques. Purposive sampling is a sampling method which involves purposive or deliberate selection of particular units of the universe for constituting the sample which represent the universe (Kothari, 2004).
Punch (1998) asserts that, purposive sampling enables the researcher to sample on the basis of his/her judgement as the most important kind of non-probabilistic sampling to identify the primary participants. 
In the case of public and private secondary schools, six (6) heads of schools were interviewed (2 private and 4 public schools) to get relevant information on academic performance in school-leaving examinations. These were selected according to their roles and positions in schools. Other respondents that were selected purposively were: one (1) non-staff in each of the four (4) public schools; two (2) private school owners; and one (1) Muheza district officer. Therefore, participants who were purposively selected included six head-teachers, a district education officer, two (2) school’s private owners, and four non-staff.
Again, four (4) schools (2 with high performance and 2 with poor performance) among the six schools selected earlier were selected, where eight (8) students among form two and three from each school were selected (based on gender, with 4 girls and 4 boys in each class for FGD). 
The researcher chose two teachers in each of the six (6) schools in agreement with the heads of the selected secondary schools. An in-depth interview was conducted with one man and one female from each school.
3.6.1 Summary of Sample size of the Study 
Table 3.1 shows the summary of the sample which was used to obtain the specific data in order to fulfill the objectives of the study, 
Table 3. 1. : Summary of sample size of the study
	Respondents

	
	Male
	%
	Female
	%
	Total
	%

	District education officer
	0
	
	1
	
	1
	

	Private school owners
	2
	
	0
	
	2
	

	Heads of schools
	5
	
	1
	
	6
	

	Teachers
	6
	
	6
	
	12
	

	Non-teachers’ staff
	2
	
	2
	
	4
	

	Students
	16
	
	16
	
	32
	

	Total
	31
	
	26
	
	57
	


Source; from the above sampling
3.7 Data collection Methods
Interviews, documentary reviews, and field observations were used in this study as methods of gathering and collecting information. These methods are used to allow the researcher to double-check data and information collected using a single instrument. Regardless of this feature, the other goal was to improve the desired credibility and dependability of data acquired using a single instrument. This made triangulation of information and data gathering from numerous sources much easier.
3.7.1 Interview Data Collection Method
The researcher performed face-to-face interviews, telephone interviews, or focus group interviews with eight interviewees in each group during qualitative interviews. These interviews involved semi-structured and generally open-ended questions that are few in number and intended to elicit views and opinions from the participants Creswell (2013).
The interview method of data collection involved the presentation of oral-verbal stimuli and replies in terms of oral-verbal responses (Kothari, 2004). The study employed semi-structured interviews to collect information from respondents. The semi-structured interview provides room for flexibility in the discussion in order to extract deeper information concerning the topic under study. Also, the method is more focused. Patton, (2002). Semi-structured interviews will be conducted with the intent of allowing the researcher to freely ask questions and, if necessary, explore deeper into areas that require clarification. As a result of the freedom to ask and be asked supplemental questions, some important factors of result interpretation were explored and incorporated both before and after. Patton (2002) argues that semi-structured interviews enable the researcher to capture individual informants’ experiences and opinions, which form the basis of the findings. Therefore, the district education officer, heads of schools, managers, teachers, and non-staff from sampled schools were interviewed in-depth to get more information. Interviews are recorded through note-taking in the researcher's note book. 
Furthermore, data from sampled students in four schools was collected through focus group discussions (FGD). A single discussion group was formed from all of the sampled students from each secondary school. The strategy was chosen to allow students to freely express themselves in response to the questions. To improve the debate, a list of questions to be addressed was produced. When participants chatted freely and spontaneously about a topic, the researcher acted as a facilitator and recorder of the conversation. Then, for each discussion theme, a detailed report was written, summarizing the important aspects, thoughts, and points of view expressed.
3.7.2 Documentary Review
The researcher supplemented interviews with documentation to collect data, as document analysis allows for the growth and clarification of the database. School committee, employee, and student minutes files, academic records of each sampled school looking at performance and examinations in general, and school mission and vision were among the papers evaluated. One of the benefits of this technique of data collection is that papers do not alter overnight, and once captured, they may be used for a longer period of time and examined as needed.
As a result, the researcher was able to learn more about how the school management team works to improve academic performance in each school.
3.7.3 Observation Data Collection Method
According to Patton (2002), the method uses data in a way that other methods, such as interviews and documentary reviews, cannot do with the same precision and validity. Non-formal observations were made in the field to monitor the true situation in schools regarding the effects of school management on academic performance in that circumstance. In the schools that were visited, the researcher conducted a true and direct investigation into the school's academic development and programs. When the researcher visited the schools to collect data, he saw or experienced the involvement and participation of the school management. Management transactions and control mechanisms, as well as resource management tactics, were used to ensure that academic performance was enhanced. This was accomplished by a researcher taking the time to stroll around the school grounds, noting anything that needed to be included in the study.
3.8 Validity and Reliability of Research Instruments
According to Merriam (2002) the quality of qualitative research depends on the extent its findings are to be believed and trusted. Therefore, it is important to ensure validity and reliability in the study.
3.8.1 Validity of Instruments
The validity and reliability of data are determined by the instruments used in Kothari's (2004). Validity is the extent that an instrument measures what is intended. In this case, the findings must accurately explain the phenomena under examination and must ensure that elements of the main topic to be covered in the research are adequately represented and that the research covers the larger issue under investigation.

To ensure the validity of the data acquired and the dependability of research tools, a pilot study was conducted in one public secondary school in Muheza District.

The supervisor was also given assistance in refining the tools, which focused on the study, research tasks, and questions.
3.8.2 Reliability of Instruments
Reliability refers to how consistent a research procedure or instrument is. It therefore means a degree of consistency demonstrated in the study (Krishnaswami, 1993). 
Multiple instruments, such as one-on-one interviews, focus group discussions, observation, and documentary analysis, were utilized to collect data to produce a comprehensive understanding of phenomena, which was observed by triangulation equipment. The study instruments were written in easy-to-understand English in order to enhance communication between the researcher and the participants.
3.9 Data Analysis Procedures
Data analysis in qualitative research refers to a process of categorizing data that are in the form of words, synthesizing and finding the meaning (Ary et al., 2010). Maxwell (2005) described how data analysis begins immediately after finishing the first interview or observation, continues to analyze the data as long as the researcher is working on the research. 
The procedures that were adopted to analyze the data obtained in this study were based on three stages as stated by Ary et al. (2010), which are: organizing and familiarizing, coding and reducing, as well as interpreting and representing the data. Firstly, the researcher had to be familiar with the data that was collected by reading and rereading it. After that, all data was transcribed and organized into folders according to certain characteristics such as heads of school, staff, students, or questions, etc. Second, after organizing the data, the researcher coded the raw data, which is to classify them under single concepts, then put the concepts that will have the same meaning in the same category. Lastly, they were followed by interpretation, which was about bringing up the meaning, telling the story, developing plausible explanations and providing an explanation. In summary, data was primarily analyzed using content analysis. 
Data analysis in qualitative research is a process of categorizing data that is in the form of words, synthesizing and finding the meaning (Ary et al., 2000). Maxwell (2005) described how data analysis begins immediately after finishing the first interview or observation and continues to analyze the data as long as the researcher is working on the research. The procedures that were adopted to analyze the data obtained in this study were based on three stages as stated by Ary et al. (2010), which were: organizing and familiarizing, coding and reducing, as well as interpreting and representing the data.
3.10 Ethical Issues
The researcher made certain that the study followed all ethical guidelines. As a result, while planning and conducting research, special attention was paid to rules and regulations. Among the processes for doing research that were followed were the following:

Before travelling to the field, a letter from the Open University of Tanzania was required to enable a research permit at the Muheza Council Executive Director's office for authorization to conduct the research in the respective secondary schools. To ensure confidence and a free, participatory environment, a permission letter from the district executive director was also issued to the heads of schools. It is important to consider this stage because many national professional associations have their own standards or codes of ethics (Punch, 2005). Therefore, by following this procedure, it helped to maintain and avoid breaking rules. The goal and value of the study were again explained to heads of schools and other respondents during the study. Respondent permission was obtained and maintained by employing communication skills to persuade individuals to disclose information of their own free choice, ensuring that no one was compelled to take part in the study. This backs up what has been mentioned about not pressuring individuals to sign consent forms. 
The researcher should not force participants to sign the informed consent form when collecting consent for a study. Participation in a study is done as voluntary, and the researcher explains in the instructions for the consent form that participants can decide not to participate in the study. Creswell (2013)
Furthermore, respondents were assured that the information they provided would be kept private and confidential and would only be used for research purposes. This was partly accomplished by not renaming schools in order to avoid disclosing potentially harmful information to participants. One thing to consider when it comes to confidentiality is that some participants may not want their identities to be kept private. The researcher gave the participants the freedom to keep their voices and make their own decisions by allowing them to do so. They do, however, need to be well informed about the possible risks of non-confidentiality, such as the inclusion of data in the final report that they may not have expected, information that infringes on the rights of others that should remain concealed, and so forth (Giordano, O’Reilly, Taylor, &Dogra, 2007).
To share data with others was important to release the details of the research with the study design so that readers can determine for themselves the credibility of the study (Neuman, 2009). Some strategies for sharing included providing copies of reports to participants and stakeholders, making distributions of reports available on websites, and publishing studies in multiple languages when needed.
The researcher made certain that the study complied with human rights and national laws. While preparing and conducting research, special attention was paid to rules and regulations. As a result, the research protocols were followed. Letter for research authorization, respondents' informed consent, secrecy and privacy of the study, and feedback to participants were among the ethical considerations.
CHAPTER FOUR
PRESENTATION ANALYSIS AND DISCUSSION OF THE FINDINGS
4.1 Introduction
This chapter presents and discusses the research findings based on the three research objectives of assessing how school management motivates staff to improve academic performance in secondary schools, examining how school management supervises resources to improve academic performance in secondary schools, and analyzing school management strategies to improve academic performance in secondary schools in Muheza district. The results are presented and discussed in relation to these study objectives.
4.2 How does School Management Motivate Teaching Staff to Improve Student’s Academic Performance in Secondary Schools?
First and foremost, the study looked into how school management motivates teaching staff to increase academic achievement. The findings revealed how school management stimulates teaching personnel using a variety of tactics in order to increase academic achievement.
According to the findings, school management motivates employees through food during the workday; all selected secondary schools provide breakfast and lunch, though only a few of them provide a balanced diet. Fruits and vegetables were often missing from the food served in many schools. 
One respondent from the selected school confirmed that; 
“"We are so grateful to our school management that often we are given tea as breakfast and lunch because of the distance that we come. If we were not given such food, I know we could not even get time to teach since we would be spending much time trying to find food that is far from school”.
This means that the motivation of the teacher and the motivation of the students are inextricably intertwined. And, since they are appreciative and pleased, teachers who are motivated to educate can inspire students to learn. Sharing a meal is a wonderful way to bring people together and form strong bonds that lead to academic success. Franco, (2002) states that motivation is an individual’s degree of willingness to exert and maintain an effort towards organizational goals. 
Through findings also school management planned to reward and recognise staff by setting a certain amount of money to staff that goes above the responsibilities or assignment. It is undeniable that gratitude makes teachers feel at ease with their responsibilities. However, low resources appeared to be a stumbling block in carrying out the plan for teachers, a situation that causes teachers to despair, according to studies. 
One teacher from among selected school said;
“In short, our head of school under this management has a good plan to reward us if we perform well; every hard worker in her or his assignment is promised to be rewarded for more work efficiency. But sometimes we do not get rewarded because we depend on the government’s capitation grant”
To cement this, one head among six heads in secondary school added also that:
“When teachers are frequently given attention and motivated, they are more likely to be dedicated and work harder." He added that "We agreed to give Tsh 5,000/to a teacher who helps a student score an A and Tsh 3,000/for a B in national examinations forms two and four through school and academic meetings, but we lack the source of finance to meet the agreed promise," he said. Inadequate capitation grants from the government are also a problem, because they do not arrive on time, which disappoints and demoralizes teachers who are trying to improve academic performance. " 
Motivation in the realm of education is concerned as one of the most important factors to support learning process and provide high quality learning since it enhances personal growth and adjustment (Genc and Kaya, 2010). As a result, there is a strong link between motivation and academic success among students.
Furthermore, few schools among the six selected revealed that the money they agreed to be rewarded for good examination results was fulfilled and given on time. According to respondents, such money differs from one school to another as some of them are upgraded compared to other schools. This may be the reason for the difference in performance between schools. 
One head of such schools and teachers practically approved the researcher's receiving an amount of Tsh 30,000/= if the student scores an A, Tsh 20,000/= for a B and 10,000/= for C in national examinations.
Undoubtedly, motivation adds to the grade of students since performance in schools with motivated staff is higher than in schools where teachers are lamenting being deprived of motivation. For example, one of the secondary school principals promised that their school would finish second among all secondary schools in Muheza district and 16th out of 16 overall in the 2020 mock exam.
The school management devised strategies to ensure that teachers who live a long distance from the school are motivated or compensated for their travel expenses. 

"Incentives are implemented since we are given transport fare Tsh 2,000/= as compensation per day each staff who comes far from the schools compound," one staff member admitted when asked about such incentives.
Teachers in other schools, on the other hand, were complaining about having to walk long distances to school, which discourages and drives people to despise the teaching profession.

As said, 
“We live in the town, almost 10 km from the school, because here at the school there is only one house for the headmaster. Our only transport option is a motorcycle, which costs us more than Tsh 8,000 per day. Indeed, it is not affordable in relation to our salary, so we opt to walk on foot daily. 
When you consider their viewpoints, it is clear that teachers are dissatisfied with the situation. They work in a challenging atmosphere, which leads to discontent.

Furthermore, research revealed that school administration recognises teachers with a high academic burden and in-service training by drawing out a well-thought-out strategy to keep teachers' knowledge up to date, but that this plan is only partially implemented. Teachers in the majority of the schools recruited for data collection complained of waiting years for in-service training, while others complained of the heavy load of teaching, particularly in science subjects, with no motivation or incentives as recompense. One teacher explained:
 “I teach biology and chemistry to students in grades two through four, and I don't get any time to relax. Worse, we don't get any extra job incentives or in-service training to keep our knowledge up to date. 
This situation discourages teachers from being interested in the teaching profession as they think the government ignores it, which leads to a higher workload for them. Teachers who are burdened with an excessive workload in their careers may adopt negative approaches even when dealing with student misbehavior. Being a teacher requires not just the development of efficient classroom management abilities, but also the development of satisfaction and confidence in dealing with student misbehavior.
When it comes to in-service training, teachers must be kept up to date in order to improve their teaching efficiency, confidence, and communication with their surroundings. Thompson (1992) shows that, after going through in-service training, there are positive changes in a teacher’s attitude, increased self-confidence, and also follow up with the teacher’s readiness in facing various resistance situations. This shows that training programs that are planned and implemented well will have an effect on students, teachers, and schools.
However, studies revealed that 3 (25%) of 12 teachers and 2 (33%) of 6 school heads believe that despite school management and government attempts to improve staff housing, teachers continue to live in substandard housing. This indicates that if a school head wants to boost academic performance, he or she should ensure that teachers are empowered and have access to high-quality housing. They will not grumble about teaching since they are inspired to be devoted and work harder to attain the intended mission and goals.
Sumra (2004) asserts that lack of motivation among the teachers is one of the factors that has had a significant negative impact on teaching quality. Agyeman (1993) underpins that a teacher who is academically and professionally qualified but works under unfavourable conditions of service would be less dedicated to his work and thus be less productive.
Another teacher lamented and said:
 “We live in the town, almost 10 km from the school, because here at the school there is only one house for the headmaster. Our only means of transport option is a motorcycle, which costs us more than Tsh 8,000 per day. Indeed, it is not affordable due to our little monthly salary. 
Mosha (2004) supported that, Tanzanian teachers have remained dedicated despite many hardship. Mosha, however cautioned that, this positive attribute of dedication was likely to be eroded with time due to the persistence of inadequate remuneration, poor and inadequate housing situation. Thus the government needs to find means on how to attract, motivate and retain qualified teachers because highly motivated person puts in the maximum effort in his or her job. Studies by Lockheed et al. (1991) indicate that lack of motivation and professional commitment produce poor attendance and unprofessional attitudes towards students which in turn affect the performance of students academically.
The interviewed teachers on the matter one lamented that:
“All school reforms and programs prioritize the enhancement of teaching and learning infrastructure, such as classrooms and toilets for students, but not the improvement of teachers' living surroundings. They went on to say that it's difficult to promote good teaching when one's living situation is demoralizing. "If you live in a good house, life is good."
In that case, an improved teaching and learning environment is among the strongest features that contribute positively to the provision of quality education.
Haki Elimu (2014) “shortage of teachers’ staff quarters, teachers in the local government authority are unhappy with the house arrangements and availability of social amenities”. There was a severe scarcity of staff housing, and there were no acceptable houses for teachers to rent in remote locations. As a result, teachers are renting houses away from the school environs, which is costing them their lives. And if they do find a property closer to school, the majority of such residences are in appalling condition, with no house allowances granted to teachers like privileged employees in other institutions.
Therefore, school management should consider motivational behavior, which boosts morale among teachers and students and is a key component of student and teacher performance.
4.3 How does School Management Supervise the use of Resources to Improve Student’s Academic Performance.
Although a variety of variables might contribute to low academic achievement, one of them is ineffective resource management. This study examines how school management organises and monitors available school resources in order to improve academic performance. Human resources, learning and teaching materials, and infrastructure are reviewed in this topic, as well as how they are overseen by school management in order to improve academic achievement.
4.3.1 Supervision of Learning and Teaching Materials and the School Infrastructure.
It was discovered through interviews that school management in all secondary schools ensures that the infrastructure is fully equipped with learning materials. School buildings, labs, play areas, books, tables, and restrooms are all examples of infrastructure. The following were some of the major tasks completed under this task area: creating a favorable environment for teaching and learning, keeping the school grounds clean, and designing a comprehensive plan for orderly growth and enhancement of the school facilities.
According to one respondent,
“We, as a school and management, take measures by signing contracts with students to make sure desks and tables are given to a particular student, and he/she makes sure they are safe to handle until he/she hands them over after completing education (graduation)”
School managements must guarantee that all available teaching and learning resources are kept clean and safe for students to use. Sentamu, (20003) agrees that school has an effect on the academic performance of students but argued that school facilities determine the quality of the school, which in turn influences the achievements, and attainment of its pupils, he also points out that schools influence learning in the way content is organized and in the teaching, learning and assessment procedures. 
This means that school management is responsible for ensuring that all physical facilities are appropriately provided and kept in a safe and orderly condition, as well as the regular rehabilitation and repair of classrooms and furniture. To increase teacher and student morale, worn-out equipment, leaking roofs, and broken chairs should be restored. Finding alternate ways for quality learning should be covered as part of the solution to the shortage of materials. 
One head of school explained that;
“It is well acknowledged that school supplies are in short supply; the number of books and students available does not match. What we do is make as many copies of the books as possible so that everyone has one during class. The lack of books will not prevent us from teaching." 
Presence and availability of learning and teaching materials should not be ignored by school management. According to Isola (2010) teaching and learning materials are objects or devices, which help the teacher to make a lesson much clearer to the learner. Kafui (2005), adds that, availability and effective use of teaching and learning materials affect the effectiveness of a teacher’s lessons, the creative use of a variety of media increases the probability that the student would learn more, retain better what they learn and improve their performance on the skills that they are expected to develop. As a result, it is clear that a class with a textbook deficit deprives students of their potential to study and promotes poor reading abilities.
The school buildings were another resource that was observed in terms of how they are controlled and managed in order to produce a good atmosphere for teaching and learning in order to improve academic achievement. The accessible learning and teaching spaces or buildings are kept clean and beautiful by school management.

One secondary school among 6 selected to show the cleanness of buildings.
Table 4.1: The situation of buildings in school one
	S/N
	ITEMS
	SITUATION GOOD AND CLEAN
	SCRAP BUT CLEAN
	TOTAL OF ITEMS

	1
	Staffs housing
	· 
	
	1 (One) 

	2
	Classrooms
	
	· 
	7 (seven)

	3
	School toilets
	
	· 
	8 (eight)

	4
	Play ground
	
	· 
	1 (One)


Another selected school which a little bit buildings are clean. 
Table 4.2  The situation of buildings in school two
	S/N
	ITEMS
	SITUATION GOOD & CLEAN
	SCRAP BUT CLEAN
	TOTAL OF ITEMS

	1
	Workplace offices
	· 
	
	3

	2
	Staffs housing
	· 
	
	2

	3
	Classrooms
	· 
	
	4

	4
	Library 
	
	· 
	1

	5
	School toilets
	· 
	
	8 (eight)

	7
	School kitchen
	
	· 
	1

	8
	Food store
	
	· 
	1

	9
	Play ground
	· 
	
	1 


4.3.2 Supervision of Human Resource by School Management
The findings revealed that almost all in-depth interviews (100%) revealed the existence of deliberate mechanisms to supervise school activities, with the majority of schools taking steps to ensure serious supervision by establishing teacher attendance registers and class journals in schools that are effectively used in recording teachers' regularity attendance in the workplace or class, making teachers more responsible and preventing teacher absenteeism. According to interviewees, staff are not free to avoid or concentrate on conducting their own business rather than investing themselves in their professional work and that. 
Additionally, in the interview 100%, Ward Education Officers and District Education Officers assured the researcher of the same experience from the observation that proved the presence of these mechanisms to control academic and school activities because those mechanisms were available and seen in all schools. According to the researcher's observation, teachers’ attendance registers, class journals, and syllabus practices proved the seriousness of heads of schools against incidences that could contribute to low academic performance.
MANTEP Institute (1995) maintains that supervising and evaluating instruction and monitoring students’ progress are among key leadership functions that contribute to school improvement and students’ academic achievement. 
One head among six heads stated that 
“We make sure attendance for teachers and students are available to prevent those absentees from being in the class. If you do not take such measures, teachers will dodge before the time. So they sign in and out every work day. 
This means that school heads' failure to effectively monitor and supervise the progress of their staff and students, as well as take necessary corrective action, contributes to their schools' poor performance in national exams. Practicing this technique is, in fact, adhering to the right way to control the teaching and learning environment for effective student performance. However, school management should remember that it is also their responsibility to develop or create the standards and quality of teaching and learning environments in schools.
Most selected schools 75% demonstrated that students complement conventional classroom learning by taking inventory, organising social work students, and providing guidance counselling to assist them in both academic and social areas. Not only that, but research demonstrated how school heads encouraged extracurricular activities such as recreational activities and student participation in various tasks such as debate, athletics, and games. 
One head of school said;
“To make academic follow-up easier for each student, accurate data about their enrolment is taken into account. Counselling services are also available, as they aid in the reduction of school discipline issues. 
According to MANTEP Institute (1995) again underpins that a head of school has a duty to instruct and advices on what and how to perform the teaching related activities to teachers and he/she has to ensure the work is performed as advised or instructed.
According to discussion 75% indicated that, heads of schools were committed in the supervision of teaching and learning related activities. For examples one respondent said:
“…Those Teachers who miss consecutive lessons sessions are summoned by the head and advised to change their ways. Any teacher who takes it for granted gets a warning letter or is sent to school management for more counselling. 
Another respondent from other school added that:
“Our responsibilities include budgeting for our school, getting revenue or capitation funds from the local government or other sources, managing expenses, and directing non-teaching workers, among others.”
Therefore, it is the responsibility of school management to develop and supervise a budget as well as a suitable accounting system for money collected or offered at school.
Kibui (2013) holds that without proper supervision of curriculum related activities, it may be difficult to achieve goals with the expected standards hence poor academic performance. In this case, it appears that strong leadership in schools is required to support curriculum implementation supervision and the formation of a positive school atmosphere conducive to effective teaching and learning and good academic performance.
SEDP II Draft Document (URT, 2010) acknowledges that due to the rapid increase in the number of secondary schools under SEDP I, most heads of schools lack leadership skills. SEDP II is committed to providing appropriate capacity building to heads of schools by 2011 (URT, 2010).
In addition, the focus group shared their thoughts on the school leadership's approach to counselling and advising. According the group, some schools 75% advocate teaching student’s excellent behavior through courses such as religion education in order to sustain and support the development of self-identification. 
“Our head of school allowed us to attend religion every Friday after an uptick in misbehaviour. Teachers, in general, use a zero-tolerance attitude to punishment when students breach rules and school regulations. "You can be assigned to pull stumps or collect water," 
she explained.
Punishment over the years was so effective in promoting good behviour and installing notion of responsibility and decorum in the heads of misbehaviours.  Chianu  (2007). 
On the other hand, interviews and documentary evaluations revealed that two of the four focus group talks sampled from secondary schools had well-established mechanisms for supervising teaching and learning-related activities in their schools. They had active academic committees whose job was to guarantee that all academic activities in the schools ran smoothly. The committees were in charge of examining teachers' preparation of schemes of work, logbooks, lesson plans, and scheduled exams and examinations, as well as evaluating the academic process and performance on a regular basis. The committee had developed class journals, which preserved records of teachers' attendance in classes and their performance in each class, in order to monitor their attendance in courses. There was a column in such journals where students might record their thoughts on what had been accomplished during the class, such as teaching, taking notes, or completing a test or assignment.

Conversely, in focus group discussion (FGD) 2 (50%) poorly performing schools, students did not appreciate the way in which their heads of schools supervised the teaching and learning process in their schools. They complain of a lack of proper supervision of curriculum implementation as well as a lack of effective use of time for studies. Students were not satisfied with the ways in which their heads of schools administered school timetables and student treatment.
 “Sometimes, we are rebuked or disciplined because of missing money for food contributions, which is not our obligation. She said it would be better if they wrote a letter to our parents or guardians to call them rather than punish us.
Another student among those two groups complaining also that:
“We experience abusive language and insults from some teachers. For instance, you are shapeless, your life is poor and means nothing to us, and you are too ignorant to pass an examination and so on. Indeed, this situation discourages and marginalizes us from confidence and closeness to teachers. As a result, we perform poorly and poorly. "
Any rational approach used by school teachers to bring about effective discipline of students is referred to as school discipline. Some approaches make it difficult for students to be shaped. A thorough grasp of the student experience is required for effective guiding and counseling. Thus effective guidance and counselling service are not only crucial for those students who deviate from the norms, but for all students as noted by Mutie and Ndambuki (2004).
4.3.3 Documentary Review Checklists Showing how Management Supervision Affects Student’s Academic Performance
Documentary reviews showing various schools’ performance that may lead by types of supervision of school management among those sampled schools. 
One example of secondary school academic performance in school one (among 6 schools) 
National examination 2018 
Category: Center with 40 candidates or more. 
Table 4. 3     Examination performance of school one
	S/N
	DOCUMENTS
	ISSUES
	REMARKS

	1
	National examination results
	Students performance
	3208 position over 348

	2
	Internal school examination results
	Students performance
	Average of C

	3
	Mock  examination results
	Students performance
	146 position over 188


In this school, national results 2018 was: Division 1= 0, Division II= 2, Division III = 15, Division IV = 42, Division 0 = 55
Another example of secondary school Two academic performance 
National examination 2018 
Category: Center with 40 candidates or more 
Table 4.4    Examination performance of school Two
	S/N
	DOCUMENTS
	ISSUES
	REMARKS

	1
	National examination results
	Students performance
	641 position over 1371

	2
	Internal school examination results
	Students performance
	Average of B

	3
	Mock examination results
	Students performance
	24 position over 188


National results 2018: Division 1= 0, Division II= 7, Division III = 19, Division IV = 14.
The results from the above documentary show the different levels of performance that may be caused by the system of management supervision and strategies that are organised by each school. Organising the resources available in our environment helps the institution justify needs and wants for better performance.
4.4 School Management Strategies in Improving Student’s Academic Performance.
During the interview with teachers, the study and documentary minutes revealed that 9 (75%) of the 12 teachers were satisfied with the way their school heads communicated the school's mission and aims. Before making judgments, the majority of heads of sampled schools considered the conversation. Teachers' liberty in decision-making regarding how to improve academic achievement was heavily considered by most school management. Teachers and school heads agreed that choices should be made after dialogue. According to one teacher from one school: 
 “We always have academic meetings at the beginning of the year, normally one week before we open the school. In the meetings we plan new strategies and set new goals and how to attain them. We discuss together new techniques for good academic performance…….. (Interview, February 25, 2021).
Other strategies employed by school management to improve academic performance are setting goals and visions by implementing remedial classes, frequent tests, and exercises.

The head of one of the selected schools said. 
 “Every day I make sure remedial classes are adhered to by each teacher and the students in general. Every week, tests are done to understand the performance of each student. If it is growing or going down, so as to help them, each student is obliged to meet the agreed pass mark, otherwise they are punished.
Management, according to the argument, entails the development of skills and techniques for information processing, communication, planning, resource allocation, decision-making, and broad, imaginative, and big-thinking. Both Kisenge (1993) and Gupta (2006) agree with the logic that a manager with human skills would have added advantage because such a leader would be interacting freely, motivating the subordinates, facilitating work to be done and completed, leading others, communicating effectively,  resolving conflicts and encouraging participation of subordinates in a range of organizational activities. 
Therefore, due to this argument, there is a strong link between management methods and school performance and educational results, as long as management considers and coordinates other aspects when they are accessible. This indicates that bad and disorderly management cannot be expected to produce good results. 

Again, findings indicated that almost all 6 sampled schools planned and arranged a certain amount to encourage or reward a teacher whose students performed well in national examinations, although the amount varied from one school to another. For example, one school head aired out that:
 “We offer 30,000/to a teacher if he enables a student to score an A and 20,000/for a B in Form Four National Examinations, and Tsh 10,000/is offered to a teacher if a student scores an A and Tsh 5,000/for B in Form Two National Examinations (Interview, February 23, 2021).
Another head of school had to say:
“To achieve academic goals, each department has its own annual plan, which is split into quarterly targets. Generally in school management, it is suggested in our school to offer Tsh 5,000/to a subject teacher if his/her student scores an A and 3,000/if they score B in either two or four national examinations ("(Interview, February 25, 2021).
The head of school is responsible for organising and determining the school's future vision, as well as identifying the school's goals and objectives. This can be accomplished by determining the order in which those objectives should be accomplished so that the school can attain its stated vision. Jaiyeoba (2003), highlighted some of the functions performed by school the manager (head of school) as planning, organizing, coordinating and directing. 
From the discussions above, there are deliberately measures to make sure each school attains the desired performance though they are difference between one to another.
Through focus group discussions, students were asked to give their views on the manner in which their heads of schools accomplished the school vision and their role in improving academic performance. Out of four focused group discussions conducted in four sampled secondary schools, three (75%) groups were satisfied with the manner in which their school heads communicated the school's mission and goals and how they involved them in setting academic targets and expectations for students' achievements. 
They also affirmed that their school heads encouraged students to meet and exceed the goals and academic objectives established for them.
After interviewing students about the articulation and clarification of school goals, as well as how the head of school included them in accomplishing the school mission and strategies, this was discovered in these three schools. According to one of the student focus groups said,
 “…Yes, our head of school regularly communicates with us, especially at the beginning of the year or a new term. Even after receiving our examination results, he talks to us about what to do for further development and how to achieve higher and reach our goals. " (Interview, February 26, 2021).
Students were pleased with the manner the head of school conveys the school's vision and goals for learning and academic progress that has been achieved and is expected to be reached throughout the conversation. They pledged and revealed to researchers that they would not let their heads of school down as they worked hard to get positive results in both school and national exams. Communication abilities enhance the visionary part of leadership by making the vision understandable, precise, compelling, and engaging. The followers are willing to invest more effort in their tasks; they are encouraged and optimistic about the future and believe in their abilities (Bass, 1999).
Although the situation was different for one group out of four (25%) who were discouraged and gave up to pass the form four final examination, as they complained of poor communication from the head of school that they never got any encouragement rather than being ignored and looked down on by the head and teachers in general.
Therefore, in order to manifest a positive school culture heads of schools need to be able to communicate his or her and the school’s vision to others so as to engage them in a process of reshaping the organization and articulating essential beliefs regarding learning (Davies et al., 2005;) This will give students the opportunity and power of ownership to engage in and take responsibility for a variety of school activities while also making them feel valued, which will motivate them to study more and achieve greater results.
Moreover, in traditional settings where secondary education is considered as a stepping stone to higher learning institutions, school management may place a premium on a definition that stresses academic achievement and test success as part of its quality-control efforts.
In this case, the findings revealed that regular assignments and periodic reviews of the school curriculum pattern are provided, and no time is wasted during the allotted teaching hours in each school.
One head of school in interview said:
“It is true that serious evaluation of leaving and national examinations is done in our school so as to get the contributing factors and come up with a solution that will cure or minimize the failure crisis if any." (Interview, February 25, 2021).
Another school through interview revealed that:
“Every month or at any examination time such as mock, leaving, and national exams, the academic department evaluates whether we have progressed or regressed. To fight any condition that may hinder academic progress, remedial action is taken" (Interview, 24 February 2021).
From the above point of views, I concur with Wedgwood (2005), School management, is an organ, a group of people with decision- making in a school with the purpose of supervising, monitoring, evaluating of Curriculum implementation, and management. The school management should conduct a follow-up investigation to determine the reasons that contribute to erroneous curriculum implementation, which can result in poor performance. The academic department of the school was entrusted with inspecting teachers' creation of schemes of work, logbooks, lesson plans, and scheduled exams and examinations, as well as a duty of regular evaluation of academic process and performance. While local governments are responsible for assisting training by providing the required resources, such as training centres, schools are responsible for supervising, monitoring, and evaluating teachers on a daily basis. Importantly, competent teachers are knowledgeable not just in instructional methods, but also in evaluation and assessment techniques that enable them to assess the requirements of individual students.
Teachers use evaluation techniques recommended by the government or educational programs, according to observations. Teachers and educational systems in Tanzania continue to rely almost entirely on traditional paper-and-pencil or pen tests of factual knowledge, which encourage memorization over higher-order thinking skills. This can be seen by the fact that teachers are sometimes glad and rewarded if their students achieve higher grades, regardless of abilities learned in their brains that can be applied outside of the school property to compete in today's scientific and technology universe. As a result, each district should have systems in place to help students develop thinking abilities rather than preparing them for a soft job that just exists on paper.
However, while looking at some of the six schools chosen, it was discovered that they are still citing low classwork performance and an inability to meet pass marks in order to compete with other schools. This could be due to a variety of factors, including teaching and learning materials, teacher motivation, infrastructure, and good management communication in a particular school, all of which are often overlooked by school management.
CHAPTER FIVE:
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Introduction
This chapter provides a summary of the study that assessed the effects of school management on academic performance in Tanzania. It then provides conclusions based on the major research findings and recommendations for further study.
5.2 Summary of the Study
The study assessed the effects of school management on Student’s academic performance in Tanzania, with a view of how this management motivates staff, organises strategies to improve academic performance, and supervises resources to improve academic performance in secondary schools in the Muheza district, Tanzania. The study was guided by the following research questions:  How does school management motivate staff to improve student’s academic performance in secondary schools? How does school management supervise resources to improve academic performance in secondary schools? And what are the strategies of school management in improving academic performance in secondary schools?
The data was collected, presented, interpreted, analyzed, and discussed using a qualitative technique in this study. Interviews, documentary reviews, and informal observations were employed to obtain data. Such methodologies were excellent for a study that had the following goals:

To assess how school management motivates staff to improve academic performance, to examine how school management supervises resources to improve academic performance, and to analyze the school management strategies in improving academic performance in secondary schools.
5.3 Staffs Motivation by School Management
The researcher, through interviews with public school heads of schools and teachers as participants, somehow revealed how school management guides and motivates staff. Furthermore, in most schools, it was revealed that staff are motivated in various ways, including being given food on workdays, receiving bus fare as compensation for those staff coming from far away from the school’s compound, and rewarding monetary incentives to a teacher whose students performed well in exams on time and a bit adequately.
In terms of food motivation, almost all secondary schools offer a balanced diet to their staff, but in some schools, a bit of a balanced diet is offered, unlike in other schools where they eat unbalanced meals because the food offered lacks things like fruits and vegetables. Otherwise, they should use money from their pocket to make it delicious or balanced.
The results also showed that school management did not put in-service training for staff into consideration; it was promised to be done but only partially done since teachers had never attended training for years and years. This situation may not be a school management problem since it may depend on receiving assistance from top authorities to improve those claims.
Furthermore, science teachers claim to be overloaded by teaching science subjects like biology, chemistry, and physics. They expect to be recognised and appreciated by the school management, but things are different. One teacher teaches more than three classes, which causes her or his teaching comfort to be disrupted. 

However, some of them complained of living far away from schools, having underprivileged housing, if any, and poor communication from their head of schools.
5.4 School Management Supervises of Resources
School management, is an organ or a group of people with decision- making in a school with the purpose of organising, monitoring, evaluation of Curriculum implementation, and management for the purposes of academic performance. And it is obliged to exercise various task, Bolam (1999). The executive function of school management is to carry out agreed-upon policies.  School management, in this sense, is a series of activities aimed at maximizing the efficiency and effectiveness of organizational resources in order to fulfill organizational objectives. In this part, school management ensures that school resources in the majority of sampled schools are effectively equipped, organised, and planned to accomplish desired outcomes.
5.4.1 Learning or Teaching Materials and Infrastructure Supervision.
According to an interview, all secondary schools ensure that physical facilities (infrastructures) and school learning resources, such as buildings, books, tables, and playgrounds, are fully furnished and overseen. They make a concerted effort to ensure that resources are available at school by making copies for each student. They also ensure that the school environment is well-supervised and kept clean in order to facilitate the academic process. For example, assigning a specific student to maintain and use a desk and table until it is given over by contract and appointing employees to manage and supervise learning and teaching or buildings (standing for procurement and supplier). Many schools, on the other hand, regretted the state of the buildings and the lack of rooms for academic access, which causes them to choose one classroom for a laboratory, despite the fact that the quality is still inadequate.
5.4.2 Supervision of Staff by School Management
Interviews, documentaries, and observations with heads of schools, ward education officers, and district officer indicated that there is an effective use of written mechanisms to control school activities, like the presence of teachers' attendance registers, class journals in schools in controlling the responsibility of teachers, and strict measures against teachers’ absenteeism to improve academic performance in particular.
According to the focus group discussion (FGD), their schools have a well-established framework for supervising teaching and learning-related activities. They had active academic committees whose job was to guarantee that all academic activities in the schools ran smoothly. For example, it was responsible for reviewing teachers' preparation of schemes of work, logbooks, class journals, lesson plans, and scheduled exams and examinations, as well as regular evaluation of the academic process and performance. For the sake of academic success, school management provides teachers and students with guidance and counselling. In addition, the school's management directs the academic curriculum and school vision in order to accomplish the school's academic objectives and aims.
Moreover, the school management devised techniques to motivate employees to complete their jobs.
However, students in other focus group discussions doubted and did not appreciate the way in which their heads of schools supervised the teaching and learning. For example, missing some teachers in teaching sessions, students being removed from the class for unnecessary activities like chopping firewood, fetching water, and insults, frightened and abusive language from teachers, and being chased to home because of contributing money for students’ food.
5.5 School Management Strategies in Improving Student’s Academic Performance
The study and documentary minutes found that 75% of school management was pleased with how their school management presented the school's strategic plan, objectives, and goals during interviews. For example, having an annual plan, holding staff meetings one week before the school opens, developing methods and techniques, and creating new targets to achieve strong academic achievement are all instances of this.

A certain amount based on a student's grade is also set aside as motivation for a teacher whose students did well on their tests.
Findings through focus group discussions showed that out of 4 focus group discussions conducted in 4 sampled secondary schools, 3 (75%) groups were satisfied with the manner in which their school heads communicated the school's mission and goals and with how they encouraged and involved them in setting academic targets and expectations for student achievements. Only 1 (25%) focus group discussion was not satisfied with communication from the head of school as they complained of having experienced harsh and frightening language from teachers and headmaster. 
It was also discovered that the majority of the planned plans and activities at the local government and school levels were unable to be implemented because the government failed to provide funds to schools on time. The actual money given as a capitation grant did not correspond to the actual needs determined on a student-to-teacher ratio basis, even though the money was supplied to the schools on time.
5.6 Conclusion
School management has much to do to improve academic performance, including motivating, supervising, and planning strategies in schools. In this study, findings show that most of the schools that were found to have good management systems and thus perform better were those schools that may have put into account planned strategies to achieve their academic goals. Not only that but rewarding and appreciating the efforts made by the teaching staff.
5.7 Recommendations
According to the findings, there is a severe shortage of structures such as laboratories, classrooms, and staff housing. It is therefore suggested that the government set aside some funds for building improvements through capitation. This can be extended to stakeholders, donors, and parents, who can be requested to give a certain amount for this purpose. However, there is a need for education because the bulk of society misunderstands the concept of free education in all areas.
Through focus groups, the study discovered that students are not satisfied with some teachers’ behaviour; they complain of insults, abusive and frightening language, and being looked down on by their teachers. This behaviour may be due to a lack of in-service training and staff motivation, two things that drive teachers to revenge by affecting students’ minds, hence poor performance academically. It is recommended to motivate teachers and remind teachers’ ethics and principles through training and workshops, which seem to have been overlooked by the government for a long time. This calls for a deliberate plan to increase their training through local community authorities. The United Republic of Tanzania (URT, 2008) recommends that the learning environment be improved.
In-service training should be provided to secondary school teachers so as to equip them with knowledge and teaching methods for basic skills in order to enable them to overcome the various academic changes that are facing the universe;
5.7.1 Recommendation for Further Research
The study was about an assessment of the effects of school management on academic performance in the Muheza district in Tanzania. It is recommended for further study to focus on finding the Impact of Tanzania Secondary Schools Management on Students Academic Performance. This may aid in the faster improvement of academic performance in the Muheza district, as multiple studies by different researchers may disclose additional findings that are beneficial to academic performance.
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APPENDICES
Appendix 1:
INTERVIEW GUIDE FOR DISTRICT AND WARD ACADEMIC OFFICERS
PART 1: SECTION A: PERSONAL INFORMATION 
Gender:  Male /Female (………) 
Age:  (a) 30-40   (b) 41-50   (c) Above 50 (………..)
 Level of education attained (a) Diploma (b) First Degree (c) Masters (………………)
Other (specify) ----------------------
Your position:
DEO (Academic- secondary school)        ……………………..
WEO …………………………….
Other (specify) ……………………..
PART B: RESPONSIBILITIES FUNCTIONS:
1.  Did you attend any training concerning to your appointment? …………………………………………………………………………………
2.  Do you think job description that you were given on appointment to the post is still relevant and working? ………………….…………….................................
3. What are your roles in this district concerning to academic? …….......................
4. What ways does your district use to improve academic performance? ..............
5. As an educational district officer what ways are being used to get a qualified head of schools in your district?...........................................................................
How do you ensure that the schools have adequate resources of text books, library, books, science laboratory with a fair amount of apparatus, and sports and games articles/gear? …………………………………………………………………………
6. In comparison between public and private secondary schools which are better in terms of levels of achievement in school managerial functions?
………………………………….. Why? …………………………………………….
PART C: PERSONAL OPINIONS
7. What do you think are the contributions of leadership and management of schools in academic performance?  ........................................................................
8. Do you think there is another way that could be used to get head of secondary schools to improve academic performance? ......................................................
9. Do you think poor performance in your district is caused by poor management? ……………………………………………………………………………….……
Give evidence for your point…………………………………………………….. 
10.  What do you think the government could do so as to improve academic performance in district? ......................................................................................
11.  What challenges do you think is the most obstacle to improve academic performance in secondary school…………………………………………….…
12. Is there anything more you like to comment? …………………………………….
Thank you for your corporation.
Appendix 2:
INTERVIEW FOR HEADS OF SECONDARY SCHOOLS (PUBLIC & PRIVATE) IN MUHEZA DISTRICT
PART A: PERSONAL INFORMATION
Gender: Male / Female                                    (………) 
Public school………………………….       
Private school …………………………….
Age:  (a) 30-40    (b) 41-50      (c) Above 50           (………..)
 Level of education attained 
(a) Diploma
(b) First Degree 
(c) Masters                                         (………………)
Other (specify) ----------------------
Marital status: Married / Single…………………………..
PART B: LEADERSHIP AND MANAGEMENT IN SCHOOL
i. Did you attend any training concerning to your appointment post as a leader?
……………………………………………What is your role as a head of school in improving academic performance in your school? ……………………………………………………………………………
ii. In which way do you think academic performance can be improved in your school? .........................................................................................................
iii. As a leader how do you help teachers to improve their teaching skills through motivation and encouragement? ………………………………………………….
iv. Which strategies do you use to encourage staff in order to achieve academic performance? ..................................................................................................
v. How do incentives implemented to your staff in school relating to improve academic system? ...............................................................................................
vi. As a bureaucratic leader, how do you lead and manage school in term of delivering information to your staffs? ...................................................................
vii. How do you solve conflict among your staffs for the sake of your school? ..........................................................................................................................
PART C: IMPLEMENTATION OF SCHOOL PROGRAMS 
viii. In which ways do you use to enable the students to develop their personal talents, encourage academic performance and participatory method?
.......................................................................................................................... 
ix. How the school management is set in the context of effective curriculum management rooted in clear values and vision for the future? ...............................................................................................................................
PART D: MATERIALS MANAGEMENT IN SCHOOL
x. How do you ensure that the school has adequate resources of text books, library, books, science laboratory with a fair amount of apparatus, and sports and games articles? …………………………………………………………………………
xi. How do you ensure buildings including adequate classrooms equipped with chalk boards, charts, staff offices and shelves for reference books to facilitate the teaching or learning process?  ………………….………………………………… 
PART E: EVALUATION OF STUDENTS PERFORMANCE 
xii. Which ways do you use to ensure the punctuality of teachers and students starting and ending their lesson on time? ...............................................................
xiii. How do you reward or reinforce as well as graded punishments are administered according to the performance of the student? ...................................................
xiv. How do you ensure democracy is practiced in your school to both staffs and students? ..........................................................................................................
xv. In which ways assessments and evaluations of academic and management are done in this school? ………………………………………………………………
xvi. Do you have anything more to add? ……………………………………………
Thank you very much for your cooperation
Appendix 3:
GENERAL INTEVIEW GUIDE FOR TEACHERS OF SECONDARY SCHOOLS
PART A: PERSONAL PARTICULARS 
Gender:  Male /Female (………) 
Age:  (a) 30-40 (b) 41-50 (c) Above 50 (………..)
 Level of education attained
 (a) Diploma 
(b) First Degree
(c) Masters (………………)
Other (specify) ----------------------
PART B: PERSONAL OPINIONS
i. How long have you been teaching? .....................................................................
ii. How long have you been teaching at this school in particulars? ............................................................................…………………..……………
iii. What are the goals of this school? To what extent are the goals agreed upon here? .......................................................................................................................
iv. What role does the head of school have in shaping, articulating and ensuring that the goals of the school are met? .......................................................................
v. Do you feel like you are involved in decision-making at the school? Please explain or provide examples. …………………………………………………….
vi. To what extent does your involvement reflect the head of school’s leadership style? ……………………………………………………………………………
vii. Are there specific reforms underway in this school or efforts to address specific school needs or challenges? Where do they come from? .………………………..
viii. Are there particular practices or programs that your think are enhancing or undermining teacher qualities and teaching quality in this school? ………….……
ix. What strengths does your head of school bring to the school to improve academic performance? …. Does he/she demonstrate abilities to lead teachers at your school in a quality instruction? If so, what are they? …………………………………….
x. How often does your head of school visit your classroom? How would you describe your head’s approach to visiting classrooms and giving feedback? …………………………………………………………………………………
xi. How would you characterize the quality of teaching at this school and within the district? …………………………………………………………………………
xii. Do you have interschool Mock Examinations in this school? How do you explain the benefits of such examinations?............................................................
xiii. Are there any discussions with head of school related to improving the quality of teaching at this school?............................................................................................
xiv. What are your responsibilities at this school? ……………………………………
xv. Do you have any more comments? ………………………………….……………
Appendix 4:
AN INTERVIEW FOR SCHOOL OWNERS OF PRIVATE SECONDARY SCHOOLS
PART A: PERSONAL PARTICULARS 
Gender:  Male /Female (………) 
Age:  (a) 30-40 (b) 41-50 (c) Above 50 (………..)
 Level of education attained
(a) Diploma
(b) First Degree 
(c) Masters                    (………………)
Other (specify) ----------------------
PART B: STATUS IN THE OWNERSHIP OF THE SCHOOL/INSTITUTION
i. Who is the owner of the school?...........................................................................
ii. What are the conditions for obtaining the manager of school/Institution?
Explain ……………………………………………………………….………………
iii. How do you get teachers and other staffs in your school? ...................................
iv. How do you get head of schools in your school?

…………………………….……………………………………………………...
v. What is the relationship between the head of school, manager and administrator in your institution? ………………………………………….……………………
PART C: LEADERSHIP AND MANAGEMENT STYLES
i. What is your vision and mission of your institution? ……………………………
ii. How do you involve the school board in school matters if you have?  ...........................................................................................................................
iii. How does your school vision, mission, statement and goals are based on school philosophy of highest academic achievement? ……….......................................
iv. How do you help workers to improve teaching skills through motivation and encouragement? ...............................................................................................
v. How democracy leadership style is implemented in your school?
............................................................................................................................
vi. Which ways do you use to encourage participatory leadership style with the staff in order to achieve the school objectives? ..........................................................
vii. At the end of every year, how do you evaluate school plans whether the objectives have been achieved through productive staff and school board joint meeting? ............................. ...................................................................................
PART D: IMPLEMENTATION OF THE SCHOOL PROGRAMMES
i. How does school management is set in the context of effective curriculum management rooted in clear values and vision for the future?  ……………………............................................................................................
ii. How do you ensure head of school enable the students to develop their personal talents, encouraging self-development, recognizing the dignity of labor? ……………………….........................................................................................
iii. What strategies have you set to make sure students achieve the set objectives? …………………………………………………………………………………
PART E: INSTRUCTIONAL MATERIAL MANAGEMENT
i. How do you ensure that the school has adequate resources of text books, library, books, science laboratory with a fair amount of apparatus, and sports and games articles/gear? ………………………………………………………
ii. In which way do you ensure that the school has adequate classrooms equipped with chalk boards, charts, maps, models, shelves for reference books to facilitate the teaching/learning process? ………….……………………………………
PART F: EVALUATION OF STUDENTS PERFORMANCE
i. How do you ensure that teachers and students are punctual; and they start and end their lesson on time? ………………………………….
ii. In which way do motivate or reinforce as well as graded punishments are administered according to the performance of the student? ......................................................
iii. How do you facilitate adequate students in the class to allow maximum interaction with teachers in discussion and conference? .......................................................
iv. How do provision of regular assignments and periodic assessment and evaluations of the pattern of school curriculum and no time is wasted during the scheduled teaching hours? ......................................................................................
v. In which way assignments or homework are marked and proper feedback given to students? .............................................................................................................
vi. Any comments so far?  …………………………………………………………...
Thank you in advance
Appendix 5:
FOCUS GROUP DISCUSSION GUIDE TO STUDENTS IN THE SELECTED SECONDARY SCHOOLS (Form three)
i. In which form do you belong at this school? .......................................................
ii. What are the subjects that you study at this school? ............................................
iii. In which way do you use to improve academic performance? ...............................
iv. Which ways does head of school use to encourage you to improve academic performance? .......................................................................................................
v. What are your views on the current leadership and management problems in this school? ...........................................................................................................
vi. How do you get information from your head of school? ...................................
vii. How your head of school enable you to develop your personal talents, encourage, academic performance and participatory method? ............................................
viii. How many times do you do your internal examinations at this school? ...................
ix. How head of school considers democracy in managing this school? .................................................................................................................................
x. What is the level of your school in National Form Four / Six Examinations for the last three years?.................................................................................................
xi. What challenges do you face in the improving academic at this school? ............................................................................
xii. How much do your teachers enhance in your studies? .....................................
xiii. Any more comments? ......................................................................................
Appendix 6:
INTERVIEW GUIDE FOR TEACHERS OF PRIVATE SECONDARY SCHOOLS
PART A: PERSONAL PARTICULARS 
Gender:  Male /Female (………) 
Age:  (a) 30-40 (b) 41-50 (c) Above 50 (………..)
Level of education attained 
(a) Diploma 
(b) First Degree
 (c) Masters (………………)
 Other (specify) ----------------------
PART B: PERSONAL OPINIONS
i. Who is your employer? ......................................................................................
ii. Are you comfortable with your job? ....................................................................
iii. How long have you been teaching? ……………………………….…………….
iv. Do you know the goal of this school? ……………………………………….…..
v. Are there any specific reforms underway in this school? .......................................
vi. What strengths do your head brings to this school to improve academic performance? ……………………………………………………………………..
vii. What motivation do you get from head of school that encourage you in teaching? ………………………………………………………………………….….……
viii. What discourages you and let underperformance in this school?  …………………
ix. How would you characterize the quality of teaching at this school and within the district? ……………………………………………………………………………
x. How can you explain your satisfaction level in work place according to leadership style? …………………………………………………………………
xi. In which way does your head of school connect you in terms of crisis resolutions and discussions about the policies and practices use in the school? ………………
xii. Is the head of school underlines your job responsibilities and expectations of your roles clear to you? …………………………………………………………
xiii. How your head of school values your contribution in academic performance? .................... .....................................................................................................
xiv. What are your responsibilities at this school? .................................................
xv. Do you recommend your friends and family to join this school? Why? …………
Appendix 7:
DISCUSSION GUIDE TO NON-TEACHING STAFF MEAMBERS
(WAFANYAKZI WASIO WALIMU)
Jinsia:  Me /ke (………) 
Umri:  (a) 30-40 (b) 41-50 (c)  Zaidiya 50 (………..)
Kiwango cha elimu
(a) Stashahada
(b) Shahada
(c) Udhamili  (………………)
Nyingine  (Taja) ----------------------
i. Umeajiriwa hapa shuleni kwa kazi gani? ..............................................................
ii. Je, unaweza ukanieleza majukumu yako Katika ajira yako? .................................
iii. Je, Mkuu wako wa shule anakushirikisha Katika kutoa maamuzi ya kuendeleza shule hii? ……….....................................................................................................
iv. Ni mambo gani yanayo kufanya ufanikiwe katika kazi yako yanayochangiwa na mkuu wako wa kazi? 
v. Je, unawajibika vipi kwa wanafunzi wa shule hii kupitia kwenye Kitengo chako? .......................... ..............................................................................................
vi. Katika mambo gani wewe unapata fursa ya kushirikiana na wafanyakazi wenzako kufanya maamuzi? ...................................................................................
vii. Je, umepata kuhudhuria mafunzo yoyote ukiwa kazini ili kuboresha kazi yako? .......................................................................................................................... 
viii. Unatiwa moyo Katika utendaji wako wa kazi kutoka kwa mkuu wako? ..................................
ix. Ni changamoto zipi unazozikabili Katika utekelezaji wa kazi zako? ..............................
x. Je una neon lingine ungependa kushauri kutokana na kazi yako? …………………
Nashukuru sana kwa ushirikiano wako
Appendix 8:
DOCUMENTARY REVIEW CHECKLIST
Name of school..…………………………………………. Date…………………….
Documentary review checklist
	S/N
	DOCUMENTS
	ISSUES
	REMARKS

	1
	National examination results
	Students performance
	

	2
	Internal school examinational results
	Students performance
	

	3
	Mock examinational results
	Students performance
	

	4
	Number of students in the class
	Students access to learning
	

	5
	Students book ratio
	Students access to materials
	


Appendix 9:
OBSERVATION TO CHECK THE QUALITY OF BUILDINGS 
NAME OF SCHOOL ………………………………DATE ………………………
Observation to check the quality of buildings
	S/N
	ITEMS
	QUALITY (GOOD)
	SCRAP (POOR)
	TOTAL OF ITEMS

	1
	Workplace offices
	
	
	

	2
	Staffs housing
	
	
	

	3
	Classrooms
	
	
	

	4
	Library 
	
	
	

	5
	Hostel/Dormitories
	
	
	

	6
	School workshop
	
	
	

	3
	School toilets
	
	
	

	4
	School canteen
	
	
	

	5
	School kitchen
	
	
	

	67
	School hall (dining) 
	
	
	

	8
	Food store
	
	
	

	9
	Play ground
	
	
	


Appendix 10: Research Clearance letter
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Appendix 11: Research Permit letter
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Muheza District Council
(Al Correspondence should be to oddressed for District Executive Director)

P.0 BOX. 20,
Pone No: 027- 2977545 MUHEZA.
FaxiNo: 077- 2977546
email :dedomuhezadc.co.z
website :http/www.muhezade.co.tz
Ref. Mo HW/MUH/ED/T.90/6/117 22 February,2021

Heads of Schools,
- Shebomeza
- Magila
» Bwembwera
> songa
» Swafas
- Ahuda

Ward Exccutive
> Niumba
> Bembvera

REF: PERMISSION FOR DATA COLLECTION
Concerning to the title above.

2. The purpose of this letter is to introduce to you Mr Mwembene Asukile Michael who
is a student at the Open University of Tanzania.

3. Kindly be informed that the above mentioned student has been granted a permit
to collect data at your areas/school from 23" February to 30" March 2021.

4. The litte of his study is “Effect of school Management on Academic Performance
in Secondary Schools in Tanzania®. Your are hereby requested to accord him/her with
all necessary assistance so as to make his/her research project Success,

5. Thank you. .

Qnjy

Happiness K. Laizer

For: DISTRICT EXECUTIVE DIRECTOR
Dy MUHEZA

Copy: Dsics Excuiv Dvectr yL”&m[MIW

Mwambene Asukile Michael,

The Open University of Tanzania,
P.0 BOX 23409,

MOROGORO.




Moderating 


 Government policy


 





Independent variable (school management) 


Staff motivation (training them, recognition, rewards)  


Putting strategies ((accountability, ensuring teaching and learning materials) meetings and good supervision)


Good supervision (maintaining peace, avoid truancy)


 


 





Dependent variable


Academic performance
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