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The purpose of the study intended to assess the role of school heads’ supervision in improving quality of teaching and learning in public secondary schools in Tanzania. It comprised of four specific objectives which were to: determine supervision strategies in improving quality of teaching and learning, establish the role of the school heads in enhancing teaching and learning activities, identify supervision challenges encountered by heads of schools, and examine possible strategies used in addressing the supervision challenges. With the Total Quality Management Theory this study employed a mixed methods research approach with a descriptive survey research design. Stratified random sampling and purposive sampling techniques were used to select were 6 ward education officers, 8 heads of schools (HoSs) and 100 teachers who were subjected to questionnaires filling and focus group discussions. In improving quality of teaching and learning, findings have shown that, HoS reward and appreciate students. Through these supervision strategies, findings have indicated that, HoSs ensure accomplishment of syllabus on time. On managerial challenges encountered by HoSs, findings have indicated shortage of classrooms and crowded classrooms. On various strategies used to solve the encountered challenges, the results have shown that, HoSs hold meetings for school development with various stakeholders. It is recommended that, the government should try her level best to minimize encountered managerial challenges whereas parents should be engaged in rectifying indiscipline behaviours of their children. 
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CHAPTER ONE TC "CHAPTER ONE" \f C \l "1" 
INTRODUCTION AND BACKGROUND TO THE PROBLEM
 TC "INTRODUCTION AND BACKGROUND TO THE PROBLEM" \f C \l "1" 
1.1 Introduction TC "1.1 Introduction" \f C \l "1"   

Bukoba municipality has been experiencing poor students’ academic performances for several years and heads of schools had been blamed for failure to effectively supervise their respective schools. Those heads of schools have been demanding that, they were not the only contributing factor with regard to that situation. It has been on this basis, this study assessed the role of school heads’ supervision in improving quality of teaching and learning in public secondary schools in Bukoba municipality, Tanzania. This chapter has been organized into the following subsections: background to the study, statement of the problem and research objectives. It has also presented research questions, scope and significance, limitations of the study, and finally, definitions of key terms.
1.2 Background to the Problem TC "1.2 Background to the Problem" \f C \l "1" 
Supervision in schools is an educational process where a supervisor provides guidance to school members, ensures good teaching and learning environments and effectively monitors the school activities to attain the expected school goals and objectives (Ngole & Mkulu, 2020; Thomas & Mkulu, 2021). In order to achieve the intended school goals and objectives as mentioned above, the school heads should effectively maintain constant discipline of both teachers and students, encourage students and teachers by rewards and appreciation, observe and supervise teaching and learning activities, provide feedback to their subordinates, allocate resources to instruction, plan and manage curriculum, and involve stakeholders in decision making (Bujhel, 2021; Day & Sammons, 2016; Sunaryo, 2020). Studies have indicated that, effective supervision on quality of teaching and learning in schools makes the students’ academic performances to be likely improved (Ezekwensili, 2016; Khan et al., 2016; Ouwehand et al., 2022). 

Despite the available evidence of the importance of effective supervision on quality of teaching and learning in schools, the world experiences ineffective supervision in schools. For instance, Tirri et al., (2021) in Estonia and Finland, found that, heads of schools were ineffective in developing the conducive learning environments for learners which led to poor schools’ performances. In Liberia, Gbollie and Keamu (2017) indicated that, the students’ academic performances were unsatisfactory for several years. In Kenya, Onyancha et al., (2021) found out that, head teachers failed to monitor the syllabus coverage, teachers’ and students’ absenteeism and other indiscipline cases, inadequacy of physical facilities, all of which affected students’ academic performances. In Uganda, Omaali et al., (2019) found that, the head teachers failed to improve students’ academic performances in secondary schools.

According to the policy of education in Tanzania, the supervision in schools, is both internal and external process under the Ministry of Education, Science and Technology (MoEST) and that of the President’s Office, Regional Administration and Local Government (Ngole & Mkulu, 2021). It entails promoting, supporting, monitoring, evaluating, taking action, reporting and imparting agreed quality in improving students’ academic performances (URT, 2017).

Despite the available clear policy and the importance of effective supervision on quality of teaching and learning in schools, studies have suggested that, the situation in Tanzania has not been conducive (Masao, 2017; Mwesiga & Okendo, 2018; Tobias, 2019). Having poor students’ academic performances in public secondary schools has been a push factor which encouraged the current researcher to undertake this study.
1.3 Statement of the Problem TC "1.3 Statement of the Problem" \f C \l "1" 
It has been shown that, when effective supervision is lacking in schools, quality of teaching and learning becomes poor leading to poor students’ academic performance. Supervision by the school heads is a requirement of the law and it must be effectively fulfilled as required (Bryant et al., 2018; Chishiko, 2018; Glatthorn et al., 2017, 2019; Hitt & Tucker, 2016; Roach & Bialo, 2018; Tobias, 2019; Versland & Erickson, 2017).

The situation of ineffective supervision in improving the quality of teaching and learning in public secondary schools in Tanzania is not promising. For instance, Manaseh (2016) in Iringa urban found out that, the syllabi were not covered on time, curriculum materials were unavailable and classroom observations for enhancement of the teaching and learning process were not conducted. This situation negatively affected students’ academic achievements. A similar situation was also experienced in Meru district (Ilomo & Manang, 2016), in Ilemela district in Mwanza (Ngole & Mkulu, 2021) and in Kagera region (Mwesiga & Okendo, 2018).
Bukoba municipal has also been faced with a situation of poor students’ academic performances in the national examinations. For example, in 2017, students who sat for the Certificate of Secondary Education Examination (CSEE) were 2,308 but the total failures were 1,282 (NECTA, 2017). Likewise, in 2018, those who sat for the FTNA (Form Two National Assessment) examinations were 2,660 but the total failures were 891(NECTA, 2018). Based on the facts above, the researcher assessed the role of school heads’ supervision in improving quality of teaching and learning in public secondary schools.
1.4 Research Objectives TC "1.4 Research Objectives" \f C \l "1" 
1.4.1 General Objective TC "1.4.1 General Objective" \f C \l "1" 
The general objective of the study has been to explore the role of school heads’ supervision in improving quality of teaching and learning in public secondary schools in Tanzania.
1.4.2 Specific Objectives TC "1.4.2 Specific Objectives" \f C \l "1" 
Specific objectives to guide the study were to:

i. Determine supervision strategies employed by the heads of public secondary schools in improving quality of teaching and learning in Bukoba municipality, Tanzania.

ii. Analyse the role of the heads of public secondary schools in enhancing teaching and learning activities in Bukoba municipality, Tanzania.

iii. Identify supervision challenges encountered by heads of public secondary schools in improving quality of teaching and learning in Bukoba municipality, Tanzania.

iv. Examine possible strategies used by heads of public secondary schools in addressing the supervision challenges hindering quality of teaching and learning in Bukoba municipality, Tanzania.

1.5 Research Questions TC "1.5 Research Questions" \f C \l "1" 
The following research questions have been used.
1) What were supervision strategies employed by heads of public secondary schools in improving quality of teaching and learning in Bukoba municipality, Tanzania?

2) How did heads of public secondary schools effectively enhance teaching and learning activities in Bukoba municipality, Tanzania? 

3) What were supervision challenges encountered by heads of public secondary schools in improving quality of teaching and learning in Bukoba municipality, Tanzania?

4) What were possible strategies used by heads of public secondary schools in addressing the supervision challenges hindering quality of teaching and learning in Bukoba municipality, Tanzania?
1.6 Significance of the Study TC "1.6 Significance of the Study" \f C \l "1" 
It is expected that, this study will add value to the existing body of knowledge. Also, it is expected that, the findings of this study will sensitize the government of Tanzania in preparing supervision-based training through seminars, workshops, and refresher courses countrywide for secondary school heads, their second and academic masters.

It will help the regional and district authorities, and the school administration to identify strategies that will help to reduce supervision challenges in the struggle to improve the quality of teaching and learning process at the school levels. 

1.7 Limitations of the Study TC "1.7 Limitations of the Study" \f C \l "1" 
The researcher has encountered several limitations. Some teachers failed to return the questionnaires according to the scheduled time-table. This problem was cured by making several visits to their schools to have those questionnaires collected back. This situation delayed the researcher to analyze data on time.

Some heads of schools were not ready to be recorded by the use of smartphone during FGD session because of fear. The researcher educated and convinced them to participate in the study by assuring them confidentiality that, sound recording was not for other purposes but for researcher’s reminder only.

The last limitation was time limit to the researcher himself and other participants. Some ward education officers and heads of schools were occupied with other tasks which interfered with the researcher’s data collection time-table especially during the Focus Group Discussion sessions. This situation was mitigated by conducting FDG sessions on Saturdays or Sundays.
1.8 Scope of the Study TC "1.8 Scope of the Study" \f C \l "1" 
The study has been delimited in public secondary schools in Bukoba municipality. Also, the data were gathered from heads of schools, teachers and ward education officers. Questionnaires and focus group discussion were used to collect data. 
CHAPTER TWO TC "CHAPTER TWO" \f C \l "1" 
LITERATURE REVIEW TC "LITERATURE REVIEW" \f C \l "1" 
2.1 Introduction TC "2.1 Introduction" \f C \l "1" 
This chapter has reviewed literatures related to studies that delved the role of the heads of schools’ supervision in improving the quality of teaching and learning process in public secondary schools. It has been organized into the following sections: theoretical literature review, review of empirical literatures, literature review summary and gap, and lastly, conceptual framework.
2.2 Theoretical Literature Review TC "2.2 Theoretical Literature Review" \f C \l "1"  

This study has been guided by the Total Quality Management Theory (TQM). The founder of this theory is Edwards Deming in 1950 in America (Merih, 2016). The founder built his theory on several points termed as "obligations" or “responsibilities” expected of top management (Deming, 1982; Walton, 1986) while Talib (2013) argued that, TQM theory incorporated three basic fundamental aspects: commitment (improving quality and services), involvement (all team members participate in decision-making) and continuous improvement (looking at any error and defects, and eliminate it on spot). 

This theory has been appropriate to this study because it stipulates various responsibilities of the top leaders in any institution including, among other things, supervising the curriculum, ensuring quality assurance, planning and improving teaching and learning activities, organizing various meetings with education stakeholders and monitoring students’ academic progress in schools (Belkasseh, 2019; Ngole & Mkulu, 2021). This theory, therefore, has been used as a yardstick to gauge whether ineffective supervision of the quality of teaching and learning in schools led to poor students’ academic performances. 
2.3 Review of Empirical Literature TC "2.3 Review of Empirical Literature" \f C \l "1" 
2.3.1 Supervision Strategies in Improving Quality of Teaching and Learning TC "2.3.1 Supervision Strategies in Improving Quality of Teaching and Learning" \f C \l "1" 
Bujhel (2021) conducted a qualitative study on the “role of principal in improvement of community school performance in Nepal.” Methods for data collection were interview and focus group discussion. The study established that, the principals maintained constant discipline in school, encouraged students and teachers by rewards and appreciation, consistently observed and supervised class conduction, teachers’ and students’ attendances, and arranged contests and competitions between the cluster and individual. Bujhel’s study had provided the role of principals in improvement of community schools’ performance in Nepal; the current study delved on public secondary schools in Bukoba municipality, Tanzania. Bujhel’s study employed qualitative approach which could arguably lead into biasness. The current study has filled in gaps by employing a mixed methods research approach, which arguably reduced biasness.

Prasetyarini, Hikmat, and Thoyibi (2021) conducted a study in Indonesia on the “strategies to cope with students’ discipline problems in senior high schools.” It employed a qualitative approach; questionnaire and interview were methods for data collection. The study revealed that, the teachers employed corrective, assertive, and preventive discipline strategies on students. This qualitative study gave an insight on the strategies used by the teachers in coping with students’ discipline problems in senior high schools. The current study found the same in the ordinary level schools through a mixed methods research approach-qualitative and quantitative approaches-in Bukoba municipality, Tanzania.  

Hitt and Tucker (2016) made a study on the “systematic review of key leader practices found to influence student’s achievement in Australia.” It employed a descriptive survey design with quantitative approach. Questionnaire was the only method for data collection. It was found out that, the principals were expert in planning, coordinating, and evaluating curriculum, instruction, and assessment programs. They also involved teachers in curriculum mapping meetings. The study revealed how the heads of schools improved students’ achievements in Australia; the current study based its findings in Bukoba municipality, Tanzania by employing a mixed methods research approach  which the researcher believed would eliminate biasness and errors than using a single approach-quantitative-unlike the former.

In Tanzania, Ngole and Mkulu (2021) conducted a study in Ilemela district, Mwanza, on the “role of school heads’ supervision in improving quality of teaching and learning in public secondary schools.” It employed a mixed approach under convergent parallel research design. The methods for data collection were questionnaires, interview and focus group discussion. The study revealed that, head of schools were not friendly, not easily accessible, did not develop favorable learning environment or cared about students’ needs and problems; also, they did not motivate teachers’ and students’ efforts or involved them in the decision-making process. The researchers contributed much on the current study. The same filled in both geographical and knowledge gaps in Bukoba municipality by employing a descriptive survey design.

2.3.2 Enhancement of Teaching and Learning Activities TC "2.3.2 Enhancement of Teaching and Learning Activities" \f C \l "1" 
Kor and Opare (2017) made a study in Accra, Ghana on the “role of head teachers in ensuring sound teaching and learning climate in primary schools.” The study used a mixed methods research approach, employed questionnaires and semi-structured interview guide for data collection. The study found that, head teachers ensured conducive environment for effective teaching and learning activities, enforced professional codes of ethics and conducts, school rules and regulations, and teaching preparations and commitment. The study provided insights on the current study though it was conducted in primary schools in Ghana. The current study filled in the geographical and knowledge gaps in public secondary schools in Bukoba municipality, Tanzania.

Mbunde (2017) made a study in Kepe, Kenya on the “head teacher’s role in facilitating school facilities that influence pupils’ performance.” The study employed qualitative approach where interview and document analysis guides were the methods for data collection. The study found out that, head teachers ensured the availability and quality of classrooms, furniture, teaching and learning materials. Mbunde’s study was conducted in primary schools in Kenya and it employed a qualitative approach. With this approach, the current researcher believed that, the study lacked some of the information. Thus, the current study employed a mixed methods research approach so as to outweigh the weaknesses of using a single method for data collection and it was conducted in public secondary schools in Bukoba municipality, Tanzania.

Mwesiga and Okendo (2018) conducted a study in Kagera region, Tanzania on the “effectiveness of head of schools in supervising teachers’ teaching activities in secondary schools.” Data were collected through questionnaires, interview guide and document analysis guide. It employed a mixed methods research approach. The study found that, the heads of schools checked teachers’ preparation of scheme of works and lesson plans, and issued sound feedback; they also observed teachers’ attendance and punctuality in school and class, checked students’ exercises, visited students’ play grounds and other extra curricula activities. Further, they held meetings for teaching evaluation together with teachers. The study shed light on the current study by showing how heads of schools effectively supervised the teaching/learning activities in secondary schools in Kagera region. The current study filled in knowledge gap in Bukoba municipality.
2.3.3 Challenges Faced by School Heads TC "2.3.3 Challenges Faced by School Heads" \f C \l "1"  

Preston et al., (2018) researched on the “common challenges faced by rural principals in America, Australia and Canada.” It employed a qualitative approach. Documentary reviews were used to collect data. It was found out that, principals were challenged with fiscal limitations and inadequacy of educational resources. Preston, Jakubiec, and Kooymans’ study identified supervision challenges but it was conducted in primary schools in America, Australia and Canada by employing a qualitative approach. With this approach, the current researcher believed that, this study lacked some of the information. Thus, the current study employed a mixed methods research approach so as to outweigh the weaknesses of using a single method for data collection and was conducted in public secondary schools in Bukoba municipality, Tanzania.

Onuorah (2020) conducted a study in Nigeria. It used a descriptive survey research design with a qualitative approach. The methods for data collection were questionnaires. The study revealed that, non-availability of funds, lack of qualified staff, poor communication skills, lack of teaching resources and physical facilities were some of the challenges affecting the implementation of strategic plans in secondary schools in Otuocha education zone. As said earlier, there was a possibility that, this qualitative study was affected by biasness. The current study employed a different approach–mixed methods research approach–to investigate the role of school heads’ supervision in improving quality of teaching and learning in public secondary schools Bukoba municipality, Tanzania so as to avoid biasness.

In Uganda, Mugizi et al., (2019) conducted a study on the “ethical leadership and job performance of teachers in Bushenyi district private and public secondary schools.” It adopted a descriptive survey research design with a quantitative approach. Data were collected through structured questionnaires. The study established that, teachers’ job performance was affected by poor time management, absenteeism, inadequate lesson preparations and syllabi coverage, and poor pupil discipline management. Mugizi, Mujuni, and Dafiewhare’s study explored challenges affecting teachers’ job performance in Uganda; it employed a quantitative approach. With this approach, the current researcher believed that, this study lacked some of the information. Thus, the current study employed a mixed methods research approach so as to outweigh the weaknesses of using a single method for data collection and was conducted in public secondary schools in Bukoba municipality, Tanzania.

Thomas and Mkulu (2021) conducted a study in Musoma municipal council, Tanzania on the “contribution of head teachers’ supervision in the implementation of educational quality improvement program in public primary schools.” It employed a descriptive mixed research design where quantitative and qualitative approaches were used. The study revealed that, prospective head teachers were challenged with the shortage of resources and negative teachers’ attitudes towards in-service training programs. The study in Musoma municipal council shared knowledge with the current study but the current study has filled in gaps in secondary schools in Bukoba municipality.
2.3.4 Strategies in Addressing Supervision Challenges TC "2.3.4 Strategies in Addressing Supervision Challenges" \f C \l "1" 
In U.S.A., Mahfouz (2019) conducted a study on the “school principals and stress: few coping strategies for abundant stressors.” Data were collected qualitatively through semi-structured interviews and observation. Findings revealed that, principals built positive networks with stakeholders and shared their leadership practices and experiences with staffs. Mahfouz study was conducted in USA. The current study has filled in both geographical and knowledge gaps in Bukoba municipality, Tanzania by employing a mixed methods research approach unlike the previous one.

Oplatka (2017b) conducted a study in Israel on the “secondary school principals’ workload: Components, determinants and coping strategies in an era of standardization and accountability.” It employed a qualitative approach and collected data through semi-structured interviews. The study revealed that, principals delegated powers with the staff, involved teachers in the decision-making process, appraised their staffs and allocated time, and resources to upgrade teachers’ performance. With this approach, the current researcher believed that, this study lacked some of the information. Thus, the current study employed a mixed methods research approach so as to outweigh the weaknesses of using a single method for data collection and was conducted in public secondary schools in Bukoba municipality, Tanzania.

In Turkey, Turkoglu and Cansoy (2020) investigated the “school principals’ opinions on the meaning and sources of workload.” It employed a qualitative approach; data were collected through semi-structured interviews. The study established that, principals delegated powers and responsibilities to their subordinate teachers. Turkoglu and Cansoy’s study employed the qualitative approach which could arguably lead into biasness. The current study filled in gaps by employing a mixed methods research approach in Bukoba municipality, Tanzania which arguably reduced biasness.

In Tanzania, Jacob (2017) conducted a study in Moshi, on the “contribution of school heads’ internal supervision to effective teaching and learning in public secondary schools.” The study employed both quantitative and qualitative approaches with a concurrent-triangulation design. Data were collected through questionnaires, interviews, focus group discussion and documentary review. Findings established that, heads of schools monitored teachers’ class attendance, delegated powers to able staff, and held frequent departmental meetings. The study shed light to the current study but the same filled in a geographical gap in Bukoba municipality.
2.4 Literature Review Summary and Gap TC "2.4 Literature Review Summary and Gap" \f C \l "1" 
Empirical literatures have been reviewed on four aspects: the school heads’ supervision strategies in improving quality of teaching and learning in public secondary schools, the role of the same in enhancing teaching and learning activities, challenges faced in improving quality of teaching and learning, and lastly, to the employed strategies in addressing the challenges hindering quality of teaching and learning. 

Empirical literatures in Nepal, Australia and Indonesia did not directly deal with the school heads’ supervision strategies in improving quality of teaching and learning. They employed a single approach-qualitative or quantitative. In using a single approach, the studies might lack some of the important and in-depth information. The current study filled in both geographical and knowledge gaps by employing a mixed approach for the purpose of building on the knowledge and strengths of the collected data in public secondary schools in Bukoba municipality, Tanzania.

On the aspect of the role of school heads in enhancing teaching and learning activities, most of the reviewed literatures were conducted in the primary schools in Ghana and Kenya. This left a gap for the current study to investigate in-depth information on the role of school heads in enhancing teaching and learning activities in public secondary schools in Bukoba municipality, Tanzania.

With regard to the challenges faced by the heads of schools, studies were conducted in Uganda and Tanzania but in primary schools. They employed either qualitative or quantitative approach which could arguably been defeated by errors and biasness. The current study filled in both geographical and knowledge gaps in public secondary schools by employing a mixed methods research approach in Bukoba municipality, Tanzania.

On the side of the strategies employed by the head of schools, the reviewed literatures in USA, Israel and Turkey employed a single approach-qualitative approach-during data collection. The current study employed a mixed methods research design where both qualitative and quantitative approaches will be used.

Based on the facts above, there has been limited studies with regard to the role of school heads’ supervision in improving quality of teaching and learning in public secondary schools both in the developed and developing countries in the world. This study has filled in both the geographical and knowledge gaps in Bukoba municipality, Tanzania.

2.5 Conceptual Framework
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The conceptual framework of the study has been guided by independent and dependent variables as shown below.
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Figure 2.1 Conceptual Framework to Guide the Study TC "Figure 2.1 Conceptual Framework to Guide the Study" \f F \l "1" 
Source: Developed by the Researcher (2023)
Figure 2.1 above illustrates the role of school heads’ supervision in improving quality of teaching and learning in public secondary schools. The independent variable(s) (IVs) has been the role of school head’s supervision schools while dependent variable (DV) is improving of quality of teaching and learning in public secondary schools. The IV has four attributes namely: determination of supervision strategies, enhancement of teaching and learning activities, identification of supervision challenges and lastly, addressing of supervision challenges. The dependent variables has one attribute which is students’ academic performances.

The researcher believes that, there has been a relationship between the attributes of the independent variables and that of the dependent variables. The assumptions of the relationship is that, in order to improve the students’ academic performances in public secondary schools, the heads of schools are to play various roles by setting supervision strategies, enhancing teaching and learning activities, identifying supervision challenges and lastly, address supervision challenges. It has also been assumed that, failure by the school heads to effectively supervise their schools would lead to poor students’ academic performances.

CHAPTER THREE TC "CHAPTER THREE" \f C \l "1" 
RESEARCH METHODOLOGY TC "RESEARCH METHODOLOGY" \f C \l "1" 
3.1 Introduction TC "3.1 Introduction" \f C \l "1"  

This chapter describes how the proposed study was conducted. It presented the research paradigm, research approach and design, and area of the study; furthermore, it described targeted population, sampling techniques and sample size and data collection methods. Others were validity and reliability, data analysis, and lastly, logistical and ethical considerations.
3.2 Research Paradigm TC "3.2 Research Paradigm" \f C \l "1" 
This study employed the critical multiplism paradigm (mixed methods research approaches) which balances both positivist and interpretivist approaches. According to Tanlaka et al., (2019), the positivist research approach employs experimental and quasi-experimental methodologies. In the experimental designs, inferences show the relationship between an independent variable and one or more dependent variables. Again, the participants are randomly selected, the intervention applied and outcomes are measured at the end of the experiment (supra). The data collection techniques in the positivist approach are in a form of numbers (quantitative) and the validity and reliabilities are carefully observed. In the interpretivist approach, data are qualitatively collected through various methods such as interviews or focus group discussions where the researcher probes into thoughts, values, prejudices, perceptions of the interviewees. Reliability of qualitative data relies in credibility, transferability, dependability and confirmability (Tanlaka et al., supra). 

The researcher opted to use this paradigm because it enabled him to examine an issue/problem from multiple perspectives, thereby reducing the inherent bias of using only one particular method (CIHR, 2019; Reed, 2018).
3.3 Research Approach TC "3.3 Research Approach" \f C \l "1" 
The study employed a mixed methods (quantitative and qualitative) research approach for data collection.  Qualitative data was analyzed thematically while quantitative data was analyzed using statistical procedure. The researcher employed this approach because it was flexible in correcting errors, avoided biasness, and the weaknesses of one method were outweighed by the strengths of another (Hafsa, 2019).
3.4 Research Design TC "3.4 Research Design" \f C \l "1"  

This study employed a descriptive survey research design. A descriptive survey design was adopted for because it tried to describe events and behaviours as they occurred in their natural setting (Ige, 2019). Furthermore, the study has generalized the findings of the role of school heads’ supervision in improving quality of teaching and learning in public secondary schools in Tanzania.
3.5 Area of the Study TC "3.5 Area of the Study" \f C \l "1" 
The study covered Bukoba municipal council. Bukoba is a town situated in the north west of the United Republic of Tanzania on the south western shores of Lake Victoria. It is the capital of the Kagera region, and the administrative seat for Bukoba urban district. Population estimate: 150,000 (URT, 2022). Administratively, it consists of one Division called Rwamishenye with only 14 wards. Currently, it has 34 secondary schools, 20 being public ones (URT, 2022). The researcher selected Bukoba municipality as the area of the study because of limited studies concerning the current study. Also, the area was well-known to the researcher for its general students’ academic performance; its schools were easily reached making the conducting of the study fairly economical in terms of time and funding.
3.6 Targeted Population TC "3.6 Targeted Population" \f C \l "1" 
The targeted population for this study, were all ward education officers (WEOs), heads of schools (HoSs) and all teachers in all public secondary schools in Bukoba municipality. The municipal had 14 WEOs and a total of 508 teachers including heads of schools. Male teachers were 360 while female teachers were 148 (Bukoba Municipal Secondary Education Office, 2023). 14 WEOs were involved in this study to provide information on supervision challenges encountered by heads of public secondary schools in improving quality of teaching and learning, and possible strategies employed in addressing the same. Secondly, 20 HoSs vested with supervision obligations were involved in the study to varnish with a research in-depth information regarding strategies in improving quality of teaching and learning in their schools, how they enhanced teaching and learning activities, identified challenges encountered and showed possible strategies employed in addressing challenges. Thirdly, 488 secondary school teachers who were the main actors in the teaching and learning process gave insights on the strategies employed by the HoSs in improving quality of teaching and learning, how HoSs enhanced teaching and learning activities, identified challenges and showed possible strategies employed by the HoSs in addressing the challenges hindering quality of teaching and learning in Bukoba municipality.
3.7 Sampling Techniques and Sample Size TC "3.7 Sampling Techniques and Sample Size" \f C \l "1" 
3.7.1 Sampling Techniques TC "3.7.1 Sampling Techniques" \f C \l "1" 
This study employed stratified random sampling and purposive sampling techniques to select its sample size. 
3.7.1.1 Stratified Random Sampling Technique TC "3.7.1.1 Stratified Random Sampling Technique" \f C \l "1" 
Stratified random sampling was used to get a sample of female and male teachers in all the selected public secondary schools. During stratified sampling, teachers were divided into two groups (strata) by gender. The first stratum comprised of male teachers and another one was that of female teachers. In a group of male teachers, 50 (50.0%) respondents were randomly selected in which six school provided 6 male teachers and other two schools provided 7 teachers. Papers with numbers and blank ones were put in a box where each male teacher in a particular school was allowed to pick one of the papers. Those who picked papers with a number were involved in the study. The same procedure was used in selecting 50 (50%) female teachers in a stratum. 

Again, 6 wards with public secondary schools were also randomly selected from 14 wards of Bukoba municipality from which 8 out of 20 public secondary schools were randomly selected also. This technique was useful because it gave a chance for each and every respondent to participate in the study without any discrimination (Bhardwaj, 2022; Taherdoost, 2016).

3.7.1.2 Purposive Sampling Technique TC "3.7.1.2 Purposive Sampling Technique" \f C \l "1" 
This technique was used to select 6 WEOs and 8 HoSs. Ward education officers were selected and involved in the study since they were the overall education leaders in the wards. Heads of schools were selected and involved in the study because of their roles in supervising schools in Bukoba municipality in Tanzania.
3.7.2 Sample Size TC "3.7.2 Sample Size" \f C \l "1" 
A total of 114 respondents participated in the study.  It included 100 teachers, 6 WEOs and 8 HoSs. In this study, the number of male and female teachers was proportional. 

The sample size of the study was determined by using the Taro Yamane sample size formula of 1967:

                       N

n =          ____________

                     1+ N (e)2
where n=corrected sample size, N=total population of the area of the study, 1=constant and e=Margin of error or error limit or level of precision (MoE)=0.05 which is (5%). In this study, N were 488 teachers excluding HoSs; e in this study was 0.1 (10%) accuracy in the sense that, it was expected 90% of questionnaire to be collected back. From the formula above, the number of teachers to be included in the sample size was computed as follows:

                        488

n=       _________________
                    1+ 488*(0.1)2
             488

n=     __________

             4.88

n=100 teachers

In this study, the number of male and female teachers was proportional (50 males and 50 females). Since 6 WEOs and 8 HoSs were purposively selected from the schools situated in the actual wards, the total sample size of the study made up 114 participants as shown in Table 3.1 below.
Table 3.1 Distribution of Respondents (n= 114) TC "Table 3.1 Distribution of Respondents (n= 114)" \f T \l "1" 
	Respondents’ Category
	Sample Size
	Percentage (%)
	Sampling Technique

	Ward Education Officers (WEOs)
	06
	05.3
	Purposive Sampling

	Head of Schools (HoSs)
	08
	07.1
	Purposive Sampling

	Teachers 

 
	Females 
	50
	43.8
	Stratified Random Sampling

	
	Males 
	50
	43.8
	Stratified Random Sampling

	
	Total
	114
	100.0
	


Source: Developed by the Researcher (2023)
3.8 Data Collection Methods TC "3.8 Data Collection Methods" \f C \l "1" 
In order to obtain adequate and reliable data for the topic under the study, the researcher employed two research instruments of data collection namely: Questionnaire and focus group discussions.
3.8.1 Questionnaires TC "3.8.1 Questionnaires" \f C \l "1"  

This study employed only close-ended questions for quantitative information from teachers only who were able to select alternative responses with a 4-Likert Rating Scale and which covered all aspects of the study. For all these sub-parts and sub-sections, the selected respondents were asked to put a tick (√) response corresponding to their choices. The questionnaires were administered to the informants and a-five-days’ period was agreed upon for the collection of the same. The method was opted for because it reduced biasness and helped to collect information in a very short time within a group of people (Etikan & Bala, 2017). 
3.8.2 Focus Group Discussions TC "3.8.2 Focus Group Discussions" \f C \l "1" 
FGD was used to gather data from all selected WEOs and HoSs. Pre-set discussion questions were asked to the respective respondents according to the scheduled timetable. During the discussion sessions, WEOs did not form the same group with the HoSs and the discussion sessions did not exceed more than 45 minutes. Every participant in a group was given equal and enough opportunity to give his/her opinions and data were captured by using a note book and sound recorder. Both Kiswahili and English were used so as to allow the participants to be free. The researcher employed FGD because it helped to draw up attitudes, feelings, beliefs, experiences and reactions of the participants in assessing the role of school heads’ supervision in improving quality of teaching and learning in public secondary schools in Bukoba municipality in a way that would not have been feasible using only questionnaires.
3.9 Validity and Reliability of Research Instruments TC "3.9 Validity and Reliability of Research Instruments" \f C \l "1" 
3.9.1 Validity of Research Instruments TC "3.9.1 Validity of Research Instruments" \f C \l "1" 
Validity is the ability of data collection instruments to measure what they intended to measure where the ability of the same connotes their correctness and accuracy (Taherdoost, supra). The validity of the instruments in this study, was established by the use of content validity through which expert’s glance and recommendations were used to assess the construct of the content (Daud et al., 2018). In this case, the research instruments were reviewed for validity by various independent groups of people including the supervisor, researcher’s fellow students and piloting. All the suggestions from the experts and the pilot study were incorporated in for improvement before they were administered in a real situation. The trustworthiness of qualitative data were observed through credibility, transferability, dependability and conformability for data collection (Denzin & Linkoln, 2018).

For this reason, a pilot study used 30 participants (3 WEOs, 3 HoSs and 24 teachers from 3 public secondary schools in 3 wards). The pilot schools were visited in or about a month before collecting data. The instruments were administered and collected on the same day. All pilot participants were monitored to ensure that, they did not consult with anybody before completing their copies and discussions. These pilot respondents did not participate in the actual study. The data collected were analyzed and the generated information was used to refine the instruments to make them more valid.
3.9.2 Reliability of Research of Instruments TC "3.9.2 Reliability of Research of Instruments" \f C \l "1" 
Reliability is the ability of instruments to yield accurate and consistent results when administered at the different times by independent researchers (Creswell & Creswell, 2018). In order to obtain the instrument’s reliability value of this study, face validity and pilot studies was carried out. Cronbach's alpha value was used to test the reliability for quantitative data and was calculated by the SPSS computer software version 28.0. According to Schrepp (2020), the scale with Cronbach’s alpha between .40 and .70 is considered moderate and acceptable if it contains four items to ten items while the scale with Cronbach’s alpha .70 and above is considered acceptable if it contains more than ten items. The results were as indicated in Table 3.2 below.

Table 3.2: Individual Item Reliability Scale Results TC "Table 3.2: Individual Item Reliability Scale Results" \f T \l "1" 
	S/N
	Variable
	Cronbach's Alpha
	Cronbach's Alpha Based on Standardized Items
	No. of Items
	Strength of Association

	1.
	ESS
	.87
	.85
	7
	Very good and acceptable

	2.
	EETL
	.72
	.72
	8
	Very good and acceptable

	3.
	ESC
	.60
	.60
	4
	Moderate and acceptable

	4.
	SASC
	.44
	.44
	4
	Moderate and acceptable


ESS=Employed Supervision Strategies, ETLA=Enhancement of Teaching and Learning Activities, ESC=Encountered Supervision Challenges, SASC=Strategies used in Addressing Supervision Challenges

Source: Data Analysis (2023)

Table 3.2 shows the results of the scale test aimed at assessing reliability of the multi–item scales for internal consistencies using Cronbach’s Alpha. The Cronbach’s Alpha for the employed supervision strategies with 7 item was .87 which was very good and acceptable. For the enhancement of teaching and learning activities with 8 items, the Cronbach’s Alpha was .72 which was very good and acceptable. The Cronbach’s Alpha for encountered supervision challenges with 4 items was .60 which was moderate and acceptable and that of strategies used in addressing supervision challenges was found to be .44 which was also moderate and acceptable.

Reliability for qualitative data from FGD was done through the technique of replicability where, audio recordings by smart phone and full transcriptions recorded in the note book were kept for some time for further arguments (Coleman, 2021).
3.10 Data Analysis Procedure TC "3.10 Data Analysis Procedure" \f C \l "1" 
Quantitative data from questionnaires were coded and analyzed by the use of the Statistical Package for Social Sciences (SPSS) computer program version 28.0, described and interpreted in table forms by the use of Means and standard deviations. Qualitative data from FGD were transcribed manually, sorted and put together under specific themes, analyzed and presented in excerpts, direct quotes, and narrations (Daniel, 2016; Maguire & Delahunt, 2017). The responses in Kiswahili, were translated, analyzed and presented in English.
3.11 Logistical and Ethical Considerations TC "3.11 Logistical and Ethical Considerations" \f C \l "1" 
Before collecting data, the researcher first sought for the clearance and permission letters from the authorities. These included the Directorate of Postgraduate Studies (DPGS) of the Open University of Tanzania, the Kagera Regional Administrative Secretary and the Bukoba District Administrative Secretary (DAS) offices. Thereafter, the researcher made visits to schools and explained the purpose of study. Confidentiality and anonymity, openness and honesty were also ensured to respondents. They were not allowed to disclose their identities. 

CHAPTER FOUR TC "CHAPTER FOUR" \f C \l "1" 
PRESENTATION OF FINDINGS, INTERPRETATION AND DISCUSSION
 TC "PRESENTATION OF FINDINGS, INTERPRETATION AND DISCUSSION" \f C \l "1" 
4.1 Introduction TC "4.1 Introduction" \f C \l "1" 
This chapter presents the findings from the study that investigated about the role of the head of schools’ supervision in improving quality of teaching and learning process in public secondary schools in Bukoba municipality, Tanzania. This chapter has two main sections. The first section gives the general information and return rate while the second section presents the findings. The findings are organized into the following sub-sections: supervision strategies in improving quality of teaching and learning, enhancement of teaching and learning activities, challenges faced by school heads, and lastly, strategies in addressing supervision challenges.
4.2 General Information TC "4.2 General Information" \f C \l "1"  

In this study, out of 100 teachers who were proposed by the researcher to participate in the study, all teachers (100%) managed to return back the filled-up questionnaires and participate in FGDs.
4.3 Findings and Discussion TC "4.3 Findings and Discussion" \f C \l "1" 
This section presents and discusses the findings which were obtained from the field by the researcher basing on the study objectives.
4.3.1 Supervision Strategies in Improving Quality of Teaching and Learning TC "4.3.1 Supervision Strategies in Improving Quality of Teaching and Learning" \f C \l "1" 
The first specific objective of the study sought to determine supervision strategies employed by the heads of public secondary schools in improving quality of teaching and learning. Findings are presented in Table 4.1. 
Table 4.1 Descriptive Statistics on Supervision Strategies in Improving Quality of Teaching and Learning (n=100) TC "Table 4.1 Descriptive Statistics on Supervision Strategies in Improving Quality of Teaching and Learning (n=100)" \f T \l "1" 
	Descriptive Statistics

	Activities 
	Responses 

	
	M
	SD

	Sets clear vision and goals of the school
	2.72
	.451

	Encourages students by rewards and appreciation
	2.98
	.141

	Appraises staff performance
	2.19
	.734

	Recommends staff for promotion
	1.59
	.494

	Plans and manages the implementation of curriculum
	2.26
	.441

	Involves teachers in decision making
	3.58
	.496

	Mentors teachers
	2.16
	.721


Source: Field Data (2023)
Table 4.1 above provides teachers’ responses on 7 activities. Findings show that, HoSs set clear vision and goals of the school (M=2.72, SD=.451). Through focus group discussion, the researcher wanted to know how HoSs set clear vision and goals of the school. One of the male HoSs said:

“It is difficult to set school goals alone. What I do, I involve them in various meetings regarding curriculum implementation” (HoSs-A, November 2022, 09:00 AM).
Findings also indicate that, HoSs encourage students by rewards and appreciation (M=2.98, SD=.141). Through focus group discussion, the researcher wanted to know how HoSs encourage students in their schools. One of the male HoSs commented:

“In my school, those who perform well in their examinations are given gifts such as exercise books, pens, rulers and so on” (HoSs-B, November 2022, 09:02 AM). 

Other female HoSs added:

“On my side, I give indisciplined students leadership positions to help them abandon bad behaviours” (HoSs-C, November 2022, 09:06 AM).
Heads of schools appraise staff performance (M=2.19, SD=.734) and plan and manage the implementation of curriculum (M=2.26, SD=.441). They also involve teachers in decision making (M=3.58, SD=.496) and mentor teachers (M=2.16, SD=.721). During the focus group discussion, the researcher wanted to know how HoSs ensure the availability and quality of physical infrastructures in their schools. One of the female HoSs argued:

“In my school, I always convene several meetings with various education stakeholders including the school board, the ward councilor, the Member of Parliament, the district executive director, students’ parents, the ward education officer and others to discuss on the scarcity of physical infrastructures and how to solve that challenge” (HoSs-D, November 2022, 09:08 AM).
On supervision strategies employed by the heads of public secondary schools in improving quality of teaching and learning, findings have shown that, HoSs set clear vision and goals of the school. They also encourage students by rewards and appreciation. These findings are in line with those of Bujhel (2021) who reported that, heads of schools encouraged students and teachers by rewards and appreciation, and consistent observations and supervision of class conduction.

Heads of schools also appraise staff performance, plan and manage the implementation of curriculum; furthermore, HoSs involve teachers in decision making and mentor teachers. These observations concur with those of Hitt and Tucker (2016) who reported that, effective principals had extensive expertise in planning, coordinating, and evaluating curriculum, instruction, and assessment programs, which were the technical core of teaching and learning in schools. Principals also involved teachers in curriculum mapping meetings and other decisions.
4.3.2 Enhancement of Teaching and Learning Activities TC "4.3.2 Enhancement of Teaching and Learning Activities" \f C \l "1" 
The second specific objective of the study was to assess the role of the heads of public secondary schools in enhancing teaching and learning activities. Findings are presented in Table 4.2.
Table 4.2 Descriptive Statistics on Enhancing Teaching and Learning Activities (n=100) TC "Table 4.2 Descriptive Statistics on Enhancing Teaching and Learning Activities (n=100)" \f T \l "1"  
	Descriptive Statistics 

	Activities
	Responses 

	
	M
	SD

	Helps to select appropriate teaching/learning resources
	1.95
	.989

	Evaluates class journals
	2.92
	1.012

	Visits to classrooms to observe teachers’ lesson presentations
	2.17
	1.045

	Issues sound feedback in respect of teachers’ lesson presentations
	2.30
	1.096

	Observes teachers’ punctuality in school and class attendances
	2.97
	1.000

	Ensures teachers’ accomplishment of syllabus on time
	2.83
	1.146

	Holds meeting for teaching evaluation together with teachers
	2.69
	1.070

	Creates conducive learning environment
	2.48
	1.010


Source: Field Data (2023)
Table 4.2 above presents teachers’ responses on 8 activities. Findings reveal that, HoSs help teachers to select appropriate teaching/learning resources (M=1.95, SD=.989). During focus group discussion, the researcher wanted to know how HoSs help in select appropriate teaching/learning resources. One of the male HoSs argued:

“I don’t take part in selecting teaching and learning resources in my school because all resources are bought by the government without consulting us” (HoSs-E, November 2022, 09:10 AM).
Heads of schools evaluate class journals (M=2.92, SD=1.012). The researcher discussed with the HoSs on how they evaluate subject log books and class journals. One of the female HoSs said:

“In my case, I always encourage teachers to fill subject log books whenever they start a topic or sub-topic or end them; and I cross check these books every month. For class journals, I cross check them every Friday” (HoSs-F, November 2022, 09:12 AM). 
Findings also show that, HoSs visit classrooms to observe teachers’ lesson presentations (M=2.17, SD=1.045), issue sound feedback in respect of teachers’ lesson presentations (M=2.30, SD=1.096) and observe teachers’ punctuality in school and class attendances (M=2.97, SD=1.000). In this aspect, the researcher wanted to know how HoSs check teachers’ and students’ punctuality and attendances in a school. One of the female HoSs commented:

“In the school I’m supervising, I should first of all be the role model of every teacher. I’m punctual than any teacher. Then, after 7.45 AM, I keep teachers’ attendance book in my office so as I can monitor those who come late to school. I also roam around the class to observe if teachers are teaching in classes” (HoSs-G, November 2022, 09:14 AM). 
Another male HoSs added:

“In case of students, punctual students are given numbers so as to differentiate them from those who did not come early to school. Then later, late comers are punished” (HoSs-H, November 2022, 09:16 AM).

Further, results show that, HoSs ensure teachers’ accomplishment of syllabus on time (M=2.83, SD=1.146), hold meetings for teaching evaluation together with teachers (M=2.69, SD=1.070) and create conducive learning environment (M=2.48, SD=1.010).

On the role of the school heads in enhancing teaching and learning activities, findings have indicated that, HoSs evaluate class journals, visit classrooms to observe teachers’ lesson presentations and issue sound feedback in respect of teachers’ lesson presentations. Furthermore, HoSs enhance teaching and learning activities by observing teachers’ punctuality in school and class attendances, and by ensuring teachers’ accomplishment of syllabus on time. The above findings are supported by the ones of Mwesiga and Okendo (2018) who reported that, head of schools supervised teachers’ teaching activities, that of teachers’ preparation of schemes of work and lesson plans; they also visited classrooms to observe teachers lesson presentation and issued sound feedback; furthermore, they observed teachers’ attendance and punctuality in school and class attendances, checked students’ exercises to find out teachers’ output of work, inspected pupils’ assessment record books to find out how teachers made use of continuous assessment records, visited the students play grounds and other extra curricula activities. Other roles included keeping of teachers’ attendance/log book, ensuring teachers’ accomplishment of syllabus on time, giving evaluation feedback to teachers, and holding meetings for teaching evaluation together with teachers. Findings have also indicate that, HoSs enhance teaching and learning activities by holding meetings for teaching evaluation together with teachers and by creating conducive learning environment. These observations resemble those of Kor and Opare (2016) who reported that, head teachers ensured conducive teaching and learning environment and effective teaching and learning activities, and teaching preparations.
4.3.3 Challenges Faced by School Heads TC "4.3.3 Challenges Faced by School Heads" \f C \l "1" 
The following specific objective of the study intended to identify supervision challenges encountered by heads of public secondary schools in improving quality of teaching and learning. Findings are presented in Table 4.3. 
Table 4.3 Descriptive Statistics on Challenges Faced by School Heads (n=100) TC "Table 4.3 Descriptive Statistics on Challenges Faced by School Heads (n=100)" \f T \l "1" 
	Descriptive Statistics

	Activities
	Responses 

	
	M
	SD

	Shortage of classrooms
	2.81
	1.032

	Crowded classrooms
	3.03
	1.077

	Inadequate teaching/learning materials
	2.92
	.971

	Students’ absenteeism in school
	2.87
	1.012


Source: Field Data (2023)
Table 4.3 above shows teachers’ responses on 4 activities. Findings indicate that, HoSs are faced with challenges of the shortage of classrooms (M=2.81, SD=1.032) and crowded classrooms (M=3.03, SD=1.077). Through focus group discussion with the HoSs, the researcher wanted to know supervision challenges HoSs encounter in improving quality of teaching and learning. One of the participants who was a female HoSs said: 

“In the school I am supervising, there is a big shortage of classrooms to accommodate all students at a number of 45 to 50 students in a class. In order to solve this challenge, I congest students in the available classrooms” (HoSs-B, November 2022, 09:04 AM).
HoSs are also faced with inadequate teaching/learning materials (M=2.92, SD=.971). Through focus group discussion with the WEOs, the researcher wanted to know supervision challenges encountered by HoSs, in their respective wards, in improving quality of teaching and learning. One of the participants who was a female WEO said: 

“Tangia serikali itangaze mpango wa elimu bila malipo kwa wanafunzi wote wa shule za msingi na sekondari mwaka 2017, kumekuwepo changamoto nyingi shuleni. Mfano, kwenye kata yangu, sekondari inakabiliwa na upungufu wa walimu na vifaa vya kufundishia na kujifunzia” (WEO-A, November 2022, 01:12 PM). The introduction of free-fee-education policy in secondary schools in 2017, all schools including primary schools were encountered with several challenges. For example, in the ward I am leading, the community secondary school is challenged with the shortages of teachers and teaching/learning facilities” (WEO-A, November 2022, 01:12 PM).
One of the male HoSs on this aspect said:

“In my school, teaching and learning facilities especially for Arts’ subjects are inadequate in comparison with those of sciences subjects” (HoSs-H, November 2022, 09:20 AM).
Findings continue to show that, HoSs are faced with the challenge of students’ absenteeism in schools (M=2.87, SD=1.012). Another male HoSs added: 

“The challenges I encounter in the school I am leading are numerous including inadequate teaching/learning materials, lack of funds to run the school, teachers’ and students’ absenteeism, and political interferences from the ward councilor” (HoSs-A, November 2022, 09:04 AM).
One of the male WEOs on this issue had commented: 

“Mimi katika kata yangu, shule ya sekondari inakabiliwa na utoro mkubwa wa wanafunzi kwani hakuna walimu wa kutosha kuweza kuwafuatilia wanafunzi wote ipasavyo shuleni hapo” (WEO-B, November 2022, 01:14 PM). “As my colleague has said before, in the ward I am supervising, the public secondary school is challenged with students’ absenteeism due to inadequacy of teachers to make thorough follow-ups to all students” (WEO-B, November 2022, 01:14 PM).
Regarding the aspect of challenges faced by school heads in improving quality of teaching and learning, findings have established that, findings have revealed that, HoSs are faced with shortage of classrooms and crowded classrooms. They are also faced with inadequate teaching/learning materials. These findings are in support with those of Onuorah (2020) and Thomas and Mkulu (2021) who revealed that, heads of schools were challenged with lack of teaching resources and lack of physical facilities and other teaching and learning resources. Findings have also revealed that, HoSs are challenged with students’ absenteeism at school. This observation is in line with that of Mugizi, Mujuni, and Dafiewhare (2019) who reported that, heads of schools were challenged with teachers’ and students’ absenteeism, and inadequate lesson preparations and syllabus coverage.
4.3.4 Strategies in Addressing Supervision Challenges TC "4.3.4 Strategies in Addressing Supervision Challenges" \f C \l "1" 
The last specific objective of the study was to explore possible strategies used by heads of public secondary schools in addressing the supervision challenges hindering quality of teaching and learning. Findings are presented in Table 4.4. 
Table 4.4 Descriptive Statistics on Strategies in Addressing Supervision Challenges (n=100) TC "Table 4.4 Descriptive Statistics on Strategies in Addressing Supervision Challenges (n=100)" \f T \l "1" 
	Descriptive Statistics

	Activities
	Responses

	
	M
	SD

	Holds various meetings for school development with stakeholders
	2.89
	1.043

	Writes project write-ups
	1.66
	1.047

	Punishes absentee students
	3.16
	.929

	Apologizes to the politicians
	1.70
	1.010


Source: Field Data (2023)
Table 4.4 above indicates teachers’ responses on 4 activities. Findings indicate that, HoSs hold various meetings for school development with stakeholders (M=2.89, SD=1.043). Through focus group discussion, researcher wanted to know from the WEOs, the possible strategies used by HoSs in addressing the challenges hindering quality of teaching and learning. One of the male WEOs commented:

“Practically, each and every challenge has its own solution according to time and place. For instance, in my ward, I join hands with the head of school to hold various meetings with the school board, politicians, parents and other stakeholders to financially contribute for the building and addition of classrooms and other physical infrastructures” We hold meetings after every three months which means four meetings in a year” (WEO-C, November 2022, 01:16 PM). 

Heads of schools address supervision challenges by punishing absentee students (M=3.16, SD=.929). Another female WEO added: 

“Kwenye kata ninayoongoza, kwa mfano, mkuu wa shule anahusisha watendaji wa vijiji na kata kukabiliana na utoro wa wanafunzi” (WEO-D, November 2022, 01:18 PM). “In my area of supervision, the head of school, involves the village and ward executive officers to try to curb students’ absenteeism by scrutinizing respective parents” (WEO-D, November 2022, 01:18 PM).
Another male WEO had this contribution:

“Kwenye kata ninayoongoza, mkuu wa shule, kwa upande wa wanafunzi wenye tabia mbaya, anatumia adhabu kama viboko, kufyeka maeneo machafu, kupiga magoti, kuwapumzisha masomo wanafunzi kwa muda na kuhusisha wazazi pia kwenye matatizo ya watoto wao” (WEO-E, November 2022, 01:20 PM). “In the ward I’m leading, the head of school uses various punishments to indisciplined students including corporal punishments, slashing, kneeling down and suspensions. If indiscipline cases of their children persist, the head of school involves parents to discuss and share for other remedies” (WEO-E, November 2022, 01:20 PM).
These arguments are supported by one of the HoSs when he commented:

“Changamoto za nidhamu shuleni ni kubwa mno. Na hii inasababishwa na ongezeko la wanafunzi shuleni kwa kiwango kikubwa na ikama ya walimu bado haiendenani na wanafunzi waliopo. Wanafunzi wenye utovu wa nidhamu uwa tunawapatia adhabu mbali mbali zikiwemo viboko au kunyanyua mikono juu kwa muda au kuwasimamisha masomo kwa muda na kadhalika ili tuone kama watabadilioka” (HoSs-D, November 2022, 09:36 AM). “Due to tremendous increase of students which does not go hand in hand with the number of teachers in our schools, students’ indiscipline cases have become rampant; but those who default are rectified by being given various punishments such as corporal punishments or raising their arms high for some minutes or suspensions and guidance and counselling strategy” (HoSs-D, November 2022, 09:36 AM).
Heads of schools also apologize to the politicians (M=1.70, SD=1.010). The researcher wanted to know from the WEOs how HoSs deal with political interferences. One of the male WEOs had had this to add:

“Hii tabia ya wanasiasa kuingilia wataalamu nadhani ipo kila mahali. Mimi uwa namshauri mkuu wa shule awe mnafiki na kujifanya anaomba msamaha kwao maana ukipambana nao, unakuwa unajitafutia matatizo makubwa” (WEO-F, November 2022, 01:22 PM). “The tendency of politicians to interfere with the academicians is seemingly rampant everywhere in this country. If this situation occurs at school. I always advise the school head to apologize to them rather than competing with them” (WEO-F, November 2022, 01:22 PM).
Contrary views were given by one of the female HoSs who argued:

“In my case, I never make any apology to any politician because everything I do, I try to do it morally and according to the government directives” (HoSs-E, November 2022, 09:38 AM).
The researcher, through focus group discussion, wanted to know the possible ways or strategies used by HoSs in solving shortage of classrooms and improving teaching/learning materials in schools.

One of the male HoSs on the issue of solving of classroom shortages commented:

“What I do, apart from holding various meetings with various education stakeholders in order to address the issue, I squeeze a number of almost 80 students in one classroom instead of 40 or 50” (HoSs-G, November 2022, 09:40 AM).
On improving teaching/learning materials in schools, one of female HoSs argued:

“I can categorize teaching/learning materials in two groups…..Arts and science teaching/learning materials. Science teaching/learning materials are provided by the government and are available. The problem arises with Arts ones. So, what I do, I encourage teachers to make improvisations. On the part of students, I encourage their parents to buy some for them” (HoSs-H, November 2022, 09:40 AM).
On the issue of the strategies used by heads of schools in addressing the challenges hindering quality of teaching and learning, findings have established that, HoSs hold meetings for school development with various stakeholders. This finding concurs with that of Mahfouz (2019) who reported that, principals built positive networks with stakeholders in order to obtain their support. Findings also show that, HoSs punish absentee students. This observation resembles that of Jacob (2017) who reported that, Findings established that, heads of schools monitored students’ class attendance register, warned and reprimanded teachers and students too.

CHAPTER FIVE TC "CHAPTER FIVE" \f C \l "1" 
SUMMARY OF FINDINGS, CONCLUSION AND RECOMMENDATIONS
 TC "SUMMARY OF FINDINGS, CONCLUSION AND RECOMMENDATIONS" \f C \l "1" 
5.1 Introduction TC "5.1 Introduction" \f C \l "1" 
This chapter covers the summary of the findings, conclusions of the study as well as recommendations.
5.2 Summary of Findings TC "5.2 Summary of Findings" \f C \l "1" 
5.2.1 Supervision Strategies in Improving Quality of Teaching and Learning TC "5.2.1 Supervision Strategies in Improving Quality of Teaching and Learning" \f C \l "1" 
Findings have shown that, HoSs set clear vision and goals of the school. They also encourage students by rewards and appreciation. Heads of schools also appraise staff performance, plan and manage the implementation of curriculum; furthermore, HoSs involve teachers in decision making and mentor teachers. 
5.2.2 Role of the School Heads in Enhancing Teaching and Learning Activities TC "5.2.2 Role of the School Heads in Enhancing Teaching and Learning Activities" \f C \l "1"  

Findings have indicated that, HoSs evaluate class journals, visit classrooms to observe teachers’ lesson presentations and issue sound feedback in respect of teachers’ lesson presentations. Furthermore, HoSs enhance teaching and learning activities by observing teachers’ punctuality in school and class attendances and by ensuring teachers’ accomplishment of syllabus on time. Findings have also indicate that, HoSs enhance teaching and learning activities by holding meetings for teaching evaluation together with teachers and by creating conducive learning environment. 
5.2.3 Challenges Faced by School Heads in Improving Quality of Teaching and Learning TC "5.2.3 Challenges Faced by School Heads in Improving Quality of Teaching and Learning" \f C \l "1"  

Findings have established that, findings have revealed that, HoSs are faced with shortage of classrooms and crowded classrooms. They are also faced with inadequate teaching/learning materials. Findings have also revealed that, HoSs are challenged with students’ absenteeism at school. 
5.2.4 Strategies Used in Addressing the Challenges Hindering Quality of Teaching and Learning 

Findings have established that, HoSs hold meetings for school development with various stakeholders. Findings also show that, HoSs punish absentee students, apologize to politicians and finally write project write-ups for the development of their schools.
5.3 Conclusions TC "5.3 Conclusions" \f C \l "1" 
This section presents conclusions based on the major findings obtained in the field and discussions made in chapter four. It can be concluded that, HoSs have exhibited various roles supervising their public secondary schools in Bukoba municipality. This is because HoSs use various supervision strategies in improving quality of teaching and learning such as setting clear vision and goals of the school, rewarding and appreciating students and involve teachers in decision making. Through these supervision strategies, HoSs enhance teaching and learning activities by evaluating class journals, ensuring teachers’ accomplishment of syllabus on time and observing teachers’ punctuality in school and class attendances. Findings also indicate that, HoSs encounter various managerial challenges in the course of administrating their schools. These include shortage of classrooms, crowded classrooms, inadequate teaching/learning materials and students’ absenteeism at school. The study has also shown that, heads of schools use various strategies to solve the encountered challenges such as holding meetings for school development with various stakeholders and punishing absentee students. It is now safe to conclude that, when all these are done by HoSs the researcher believes that, the quality of teaching and learning at schools would be improved.
5.4 Recommendations TC "5.4 Recommendations" \f C \l "1" 
The study presents recommendations for action and further studies.
5.4.1 Recommendations for Immediate Action TC "5.4.1 Recommendations for Immediate Action" \f C \l "1" 
1. Heads of schools should continue to enhance teaching and learning activities in their respective schools because there will be no quality of the same without effective roles to execute by the HoSs. It is also recommended that, parents should be engaged in improving learning of their children by being involved in rectifying indiscipline behaviours of their children. 
2. It is also recommended that, the government should try her level best to minimize encountered managerial challenges by HoSs if she intends to improve quality of teaching and learning in schools. 

3. In addressing supervision challenges hindering quality of teaching and learning in schools, HoSs are advised to execute their roles with confidence and minimize their being submissive to politicians who interfere with their duties.
5.4.2 Recommendations for Further Research TC "5.4.2 Recommendations for Further Research" \f C \l "1" 
The study about the role of the head of schools’ supervision in improving quality of teaching and learning has been conducted in public secondary schools in Bukoba municipality in Kagera. It is recommended that, studies like this one can also be conducted to fill in knowledge gaps apart from supervision strategies employed by HoSs, enhancement of teaching and learning activities, encountered managerial challenges and strategies used by HoSs in minimizing encountered managerial challenges in schools.
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Appendix 1: Questionnaire Schedule for the Public Secondary School Teachers

1. Introduction

Dear teacher,

This questionnaire intends to collect data that will help to empirically assess  the role of school heads’ supervision in improving quality of teaching and learning in public secondary schools in Bukoba municipality, Tanzania. In this questionnaire, you are required to choose an item/statement from the items/statements in the table below and assign a tick [√] as indicated and each item/statement deserves a single choice wherever applicable and according to your experience.

2. Questions

2.1 Research Question No. 1. What are supervision strategies (ESS) employed by heads of public secondary schools in improving quality of teaching and learning?

KEY: Frequently= 4; Often= 3; Rarely= 2; Never= 1

	S/N
	Item/Statement
	Response (s)

	
	
	4
	3
	2
	1



	1.
	Sets clear vision and goals of the school
	
	
	
	

	2.
	Encourages students by rewards and appreciation
	
	
	
	

	3.
	Appraises staff performance
	
	
	
	

	4.
	Recommends staff for promotion
	
	
	
	

	5.
	Plans and manages the implementation of curriculum
	
	
	
	

	6.
	Involves teachers in decision making
	
	
	
	

	7.
	Mentors teachers
	
	
	
	


2.2 Research Question No. 2. How do heads of public secondary schools effectively enhance teaching and learning activities (ETLA)? 
KEY: Frequently= 4; Often= 3; Rarely= 2; Never= 1
	S/N
	Item/Statement
	Response (s)

	
	
	4
	3
	2
	1

	1.
	Helps to select appropriate teaching/learning resources 
	
	
	
	

	2.
	Evaluates class journals
	
	
	
	

	3.
	Visits to the classrooms to observe teachers’ lesson presentations 
	
	
	
	

	4.
	Issues sound feedback in respect of teachers’ lesson presentations
	
	
	
	

	5.
	Observes teachers’ punctuality in school and class attendances
	
	
	
	

	6.
	Ensures teachers’ accomplishment of syllabus on time
	
	
	
	

	7.
	Holds meeting for teaching evaluation together with teachers
	
	
	
	

	8.
	Creates conducive learning environment
	
	
	
	


2.3 Research Question No. 3.  What are supervision challenges encountered (ESC) by heads of public secondary schools in improving quality of teaching and learning? 

KEY: KEY: Frequently= 4; Often= 3; Rarely= 2; Never= 1
	S/N
	Item/Statement
	Response (s)

	
	
	4
	3
	2
	1

	1.
	Shortage of classrooms
	
	
	
	

	2.
	Crowded classrooms
	
	
	
	

	3.
	Inadequate teaching/learning materials 
	
	
	
	

	4.
	Students’ absenteeism in school 
	
	
	
	


2.4 Research Question No. 4. What are possible strategies used by heads of public secondary schools in addressing the challenges hindering quality of teaching and learning (SAC)?

KEY: Frequently= 4; Often= 3; Rarely= 2; Never= 1
	S/N
	Item/Statement
	Response (s)

	
	
	4


	3
	2
	1

	1.
	Holds various meetings for school’s development with stakeholders 
	
	
	
	

	2.
	Writes project write-ups
	
	
	
	

	3.
	Punishes absentees
	
	
	
	

	4.
	Apologizes to the politicians
	
	
	
	


Thanks for your time and cooperation

Appendix 2: Focus Group Discussion Guide for the Ward Education Officers

Dear officers,

My name is Hussein Khamis, a student longing for the master’s degree of education in administration, planning and policy studies (MED. APPS) of the Open University of Tanzania. I am here to collect data for the intended degree through Focus Group Discussion on assessing the role of school heads’ supervision in improving quality of teaching and learning in public secondary schools in Bukoba municipality. The discussion with only five questions will not exceed more than 45 minutes and you will be free to express yourself as much as you can, for, your ideas will be only for this purpose. You are not required to disclose your names or your working stations. You will also be free to pose any question for the clarity of any question in the discussion which will not be well understood to you. You are welcome. 

1. Research Question No. 3.  What are supervision challenges encountered by heads of public secondary schools in improving quality of teaching and learning? 
2. Research Question No. 4. What are possible strategies used by heads of public secondary schools in addressing the challenges hindering quality of teaching and learning?
Question 1. How many times in a month do heads of schools hold meetings with various education stakeholders in order to address school challenges like shortage of classrooms and classroom overcrowdings?

Question 2. In which ways do heads of schools deal with students’ absenteeism?

Question 3. In which ways do heads of schools deal with political interferences?

Thank you for your time and cooperation.

Appendix 3: Focus Group Discussion Guide for Head of Schools

Dear head of school,

My name is Hussein Khamis, a student longing for the master’s degree of education in administration, planning and policy studies (MED. APPS) of the Open University of Tanzania. I am here to collect data for the intended degree through Focus Group Discussion by assessing the role of school heads’ supervision in improving quality of teaching and learning in public secondary schools in Bukoba municipality. The discussion with only four main questions with several sub-questions will not exceed more than 45 minutes and you will be free to express yourself as much as you can, for, your ideas will be only for this purpose. You are not required to disclose your names or your working stations. You will also be free to pose any question for the clarity of any question in the discussion which will not be well understood to you. You are welcome. 

2.1 Research Question No. 1. What are employed supervision strategies in improving quality of teaching and learning?

Question 1. How do you set vision and goals of the school?

Question 2. How do you encourage students in your school?

Question 3. How do you ensure the availability and quality of physical infrastructures in your school?

2.2 Research Question No. 2. How do you effectively enhance teaching and learning activities? 
Question 1. How do you evaluate subject log books and class journals?

Question 2. How do you select appropriate teaching/learning materials?

Question 3. How do you check teachers’ and students’ punctuality and attendances?

Question 3. How do you make internal supervision in your school?

2.3 Research Question No. 3.  What are the encountered supervision challenges in improving quality of teaching and learning?
2.4 Research Question No. 4. What are possible strategies used by heads of public secondary schools in addressing the challenges hindering quality of teaching and learning?

Question 1. How do you solve the shortage of classrooms at your school?

Question 2. In which ways do you improve teaching/learning materials?

Question 3. Do you encounter political interferences in your leadership and how do you deal with it?

Question 4. In which ways do you deal with students’ absenteeism in your school?

Thank you for your time and cooperation.
Appendix 4: Permission Letters
THE UNITED REPUBLIC OF TANZANIA

 

MINISTRY OF EDUCATION, SCIENCE AND TECHNOLOGY

THE OPEN UNIVERSITY OF TANZANIA 

Ref. No OUT/ PG201802229                                                                   26th October, 2022                                 

Regional Administrative Secretary, 

Kagera Region, 

P.O Box 299,  

KAGERA. 

Dear Regional Administrative Secretary, 

RE: RESEARCH CLEARANCE FOR MR HUSSEIN KHAMIS, REG NO: PG201802229 
2. The Open University of Tanzania was established by an Act of Parliament No. 17 of 1992, which became operational on the 1stMarch 1993 by public notice No.55 in the official Gazette. The Act was however replaced by the Open University of Tanzania Charter of 2005, which became operational on 1stJanuary 2007.In line with the Charter, the Open University of Tanzania mission is to generate and apply knowledge through research. 

3. To facilitate and to simplify research process therefore, the act empowers the Vice Chancellor of the Open University of Tanzania to issue research clearance, on behalf of the Government of Tanzania and Tanzania Commission for Science and Technology, to both its staff and students who are doing research in Tanzania. With this brief background, the purpose of this letter is to introduce to you Mr. Kussein Khamis, Reg. No: PG201802229) pursuing Masters of Education in Administration Planning and Policy Studies (MEDAPPS). We here by grant this clearance to conduct a research titled “The Role of School Heads’ Supervision in Improving Quality of Teaching and Learning in Public Secondary Schools in Bukoba Municipality, Tanzania”.He will collect his data at Bukoba Municipal Council in Kagera Region from 27th October to 27th November, 2022.  

4. In case you need any further information, kindly do not hesitate to contact the Deputy Vice Chancellor (Academic) of the Open University of Tanzania, P.O.Box 23409, Dar es Salaam. Tel: 022-2-2668820.We lastly thank you in advance for your assumed cooperation and facilitation of this research academic activity. 

Yours sincerely, 

THE OPEN UNIVERSITY OF TANZANIA 
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Prof. Magreth S.Bushesha     For: VICE CHANCELLOR     
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Kinondoni Biafra, Kawawa Road; P.O 23409; Dar es Salaam; Tel: +255 22 2668 445;  
E-Mail:vc@out.ac.tz|| Website:www.out.ac.tz 
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Dependent Variable 





Independent Variables





Role of School Head’s Supervision


Supervision Strategies


-Motivation of teachers and students


-Involvement of stakeholders in decision making


Enhancement of Teaching and Learning Activities


-Monitoring of punctuality and attendance


-Ensuring syllabus coverage on time


Identifying Supervision Challenges


-Shortage of resources


-Poor discipline management


-Inadequate lesson preparations


Addressing Supervision Challenges


-Re-scheduling of the tasks


-Delegation of power


-Motivation and appraisal











Quality of Teaching and Learning in Public Secondary Schools


Students’ Academic Performances









