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ABSTRACT

This study assessed the Contribution of Tanzania COVID-19 Response and Recovery Plan in the education sector in Tanzania. The study deployed a cross-sectional design which enables to collect data at a single point in time.  The study area was conducted in Busega District, targeting the Heads of Schools, Ward Education Officers, Ward Executive Officers, Village Chair Persons, and Secondary School Students. Simple random and purposive sampling techniques were used to select the sample. Regarding secondary data, the researcher conducted a review of journal articles related to the study topics and assessed various research reports. In primary sources, the researcher used structured questionnaires and interview guides as data collection methods. The quantitative data (questionnaire-collected data) were analysed using the descriptive analysis technique, which enabled the researcher to display a frequency table and show the rate of response of the respondents. Again, the qualitative data were analysed using content analysis, whereby the data was coded to get an excellent thematic flow. The findings showed that the project's implementation had fostered adequate classroom availability and increased enrolment of students, which in some contexts are linked with improved student performance. At a moderate rate, the study identified that the implementation of the project impacted the presence of adequate sanitation facilities, accommodation rooms, adequate scholarly materials, and special learning rooms, particularly laboratories and libraries. The findings also revealed that some improvements were noted, including improved student performance and improved supervision from teachers, but at the same time, the study revealed that teachers experience a workload that limits many teachers from finishing syllabuses. Finally, the study revealed that the project's implementation in the district had many effects on the education sectors; the construction of new schools and the addition of new classrooms have significantly reduced pregnancy cases and student congestion in one School. In addition of new classrooms has greatly facilitated reduced pregnancy scandals. The study recommends that the government continue employing more teachers and improving some components related to teaching and learning environments. Furthermore, the government should continue improving the learning and teaching environment by building classrooms and dormitories in new schools and hiring teachers to overcome teacher shortages in those schools. 
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CHAPTER ONE

1.0
Background of the Study
Over time, the World's communities continue to face new problems that are accelerated by existing or new tragedies, such as famines, floods, and health challenges brought on by the advent of new diseases. In 2019, the World experienced the Coronavirus Disease (COVID-19) outbreak, a pandemic that caused many deaths. Thus, many activities were closed, which shook the Community setup economically and socially (UNCTAD, 2020). According to the UN (2020), the COVID-19 pandemic caused severe impacts on the continent of Africa, both in terms of economic growth and the health of nations. There were fears that as developed countries recover from the pandemic; many of the developing countries in Africa will be left behind if no any intervention will be taken. Hence, nations in Africa and other parts of the World have applied different approaches to revamping due to the COVID-19-associated impacts.
Following the economic and social difficulties announced in the heat of COVID-19, the Tanzanian government established the Tanzania COVID-19  Response and Recovery Plan (TCRP), which indicates the country's preparedness for addressing the COVID-19 pandemic (URT, 2022). The Tanzanian government decided to take a loan from the IMF under the concessional loan amounting to USD 567.25 million, equivalent to 1,310.65 billion shillings, for implementing various COVID-19 response projects (URT, 2022). The government implements TCRP by putting more effort into the sectors adversely affected by the COVID-19 pandemic, including education. Under that program, in 2021, the President's Office-Regional Administration and Local Government (PO-RALG) received a total of 304 billion shillings as envisaged for the education sector to construct classrooms for Primary and Secondary Schools and dormitories for students with special needs to reduce congestion (URT, 2022). In the disbursement of such funds, Simiyu region received 7.6 Billion Tanzanian Shillings to construct a shortage of 380 classrooms in the six Councils: Bariadi, Bariadi TC, Busega, Itilima, Maswa, and Meatu District Council. Nevertheless, the high demand was in the Busega district, which has a requirement of 141 classrooms, and only 51 classrooms were available, creating a shortage of 90 classrooms, which is equivalent to 23.68% of the shortage in the region, and Tsh 1,800,000,000 received by the council to construct 90 classrooms (URT, 2021).

Despite these efforts by the government to deal with classroom shortages through the COVID-19 fund in the country, particularly in Busega District, limited assessment has been carried out to assess the contributions made by the Tanzania COVID-19 Response and Recovery Plan in the education sector. Hence, this study assessed the contribution of Tanzania COVID-19 Response and Recovery Plan in the education sector in Busega District.

1.1 
Statement of the Problem

The Contribution of Tanzania COVID-19 Response and Recovery Plan in the education sector in Tanzania is a significant issue that needs to be addressed. The outbreak of the COVID-19 pandemic has had a profound impact on the education system worldwide, and Tanzania is no exception. As schools were forced to close to prevent the spread of the virus, students faced disruptions in their learning process, leading to potential long- term consequences for their educational development.

The Tanzania government, along with various international organizations and donors, initiated several Responses and Recovery Plan aimed at mitigating the negative effects of the pandemic on the education sector. These Responses and Plan encompassed various aspects such as providing remote learning opportunities, ensuring access to educational resources, and implementing safety measures for schools’ reopening. In 2021, the demand for classrooms in Tanzania was 20,535; the available classrooms were about 8,536, and the shortage was about 12,000. In Busega District, which is the case study area, 90 classrooms were required to meet the student enrolment in 2021 (URT, 2021). Such a demand prompted the government to allocate COVID-19 funds Tsh 1,800,000,000 to meet the shortages. Hence, this study assessed the contribution of Tanzania COVID-19 Responses and Recovery Plan in the education sector in Tanzania. 
1.2 General Objective
To assess the contribution of Tanzania COVID-19 Response and Recovery Plan in the education sector in Tanzania. 
1.2.1 Specific Objectives 
The planned study will be carried out to attain the following specific objectives;
i. To examine the contribution of the Tanzania COVID-19 Response and Recovery Plan to the teaching in Busega District,

ii. To identify the contribution of the Tanzania COVID-19 Response and Recovery Plan to the availability of Teachers in Busega District,

iii. To examine the Tanzania Response and Recovery Plan to the accessibility of schools in the Busega District.

1.3 Research Questions
This study will be guided with the following questions

iv. What are the effects of the Tanzania COVID-19 Response and Recovery Plan on the teaching in Busega District?

v. How has the Tanzania COVID-19 Response and Recovery Plan facilitated the availability of Teachers in the Busega district?

vi. To what extent has the Tanzania COVID-19 Response and Recovery Plan facilitated the accessibility of schools in the Busega District?

1.4 Significance of the Study
It is clear that education is a vital component of any person's life. The demographic change and the introduction of different education policies, like free education for all primary and secondary students in Tanzania, have fostered an increase in the enrolment of students. This has caused a shortage of school infrastructure to accommodate the increased enrolment of students. Many regions and districts in the country face a shortage of school infrastructure, like classrooms, to feed the increased number of students. Under those circumstances, the government has implemented different projects, including the Tanzania COVID-19 Response and Recovery Plan, geared toward constructing classrooms in different schools. Despite the initiatives taken, a limited study has been carried out to measure the project goal versus the attained impacts. Hence, this study will disseminate the performance based on the findings, which will be the project performance level based on the findings revealed in the field. Meanwhile, the findings of the study will act as performance indicators for all stakeholders engaging in the project and allow them to determine whether they are doing better or not. Meanwhile, the study will likely reveal some other angles that are very important to the improvement of the education sector. Last but not least, this study will open the eyes of other partners apart from the government to the need to engage in education sector improvement.

1.4.1 Scope of the Study
This study aimed to evaluate the contribution of the Tanzania COVID-19 Response and Recovery Plan in the education sector. It specifically focused on exploring the contribution of the Tanzania COVID-19 Response and Recovery Plan to the teaching in Busega District, the contribution of the Tanzania COVID-19 Response and Recovery Plan to the availability of Teachers in Busega District, and the contribution of the Tanzania COVID-19 Response and Recovery Plan to the accessibility of schools in Busega District.
2 CHAPTER TWO

LITERATURE REVIEW

2.0
Introduction

This section examines the literature on the impact of loan-funded projects on community development. Several studies have been conducted to shed light on the developments among communities. As a result, the reviewed literature serves as the foundation for assessing the impact of the Tanzania COVID-19 Response and Recovery Plan in the education sector.

2.1
Definition of the Key Terms

This section presents a list of key terms and their interpretations. The defined terms are the ones that seem to cover the main themes of the study.

2.1.1 
Education Development 
According to Ullah and Almani (2022), education is the process of passing on knowledge, skills, and human development from one to another. It reflects the vision of knowledge, skills, and human development from one generation to the next and is the primary essential human activity. Therefore, education development means improving the standards for imparting knowledge and skills to people in all life cycles. For the sake of this study, education development comprises all the initiatives taken by the government to improve the level and quality of education in the country, specifically in secondary schools.

2.2
Theoretical Review

The section presents a list of theories adopted to provide this study's direction. The theories adopted to explain the potential issues described by various researches types and pinpoint how project performance can be achieved 

2.2.1
Management by Objectives (MBO) Theory

The theory of Management by Objectives was developed by Drucker (1954). The concept of MBO is closely connected with planning. The planning process implies the existence of objectives and is used as a tool or technique for achieving them. The MBO concept suggests that objectives should not be imposed on subordinates but should be decided collectively by all concerned with management (Francis, 2018).

Management by Objectives (MBO) is its most widely accepted philosophy. It concentrates on accomplishing objectives through the participation of all concerned parties. MBO is based on the assumption that people perform better when they know what is expected of them and can relate their personal goals to organizational objectives. Superior subordinate participation, joint goal setting, and support and encouragement from superiors to subordinates are the basic features of MBO (Drucker, 1979). According to the theory, Tanzania COVID-19 Response and Recovery Plan activities are likely to perform well when all concerned stakeholders are involved from the primary stage of project design to all other stages of project implementation. Despite the theory stating that critical personnel engagement influences project performance, this study demonstrates the impact of involving education officers on project performance. This finding supports the notion that engaging key individuals can have a positive influence on project outcomes. The critical and vital engagement of the key personnel influences the performance of the project community members and other government officers; this alone is insufficient to fulfil the critical goal of the project; rather, the implementation of the project requires the presence of a guideline or blueprint in the implementation of the project, which the Theory of Change has articulated below.

2.3

Theory of Change

The theory of change was developed by Weiss in 1995 due to a failure to determine the progress of initiatives that were developed in society. The theory of change refers to how and why an initiative works (Weiss, 1995; Estrella et al., 2013). The theory assumes that the program needs to track the project's activities to identify the actual changes and avoid the need for a plan to deviate from the original planning. The theory was developed following a failure in contemporary planning that only accounted for final project changes (Weiss, 1995). Hence, the theory states that the project executors must align with the planned activities to attain the expected project results. It focuses strongly on generating knowledge about whether a project is effective and explaining how and what methods it uses to be effective (Weiss, 1995).

The theory of change provides a model of how a project is supposed to work. In other words, it provides a road map of where the project is trying to reach. Further, the theory of change provides the basis for arguing that the intervention is making a difference (Msila and Setlhako, 2013). This theory suggests that by understanding what the project is trying to achieve and how and why, project staff and evaluators will be able to monitor and measure the desired results and compare them against the original theory of change (Weiss, 1995).

This theory, however, falls short since project success is much more complex (Babbie and Mouton, 2006). In other words, it is the method that explains how a given intervention, or set of interventions, is expected to lead to specific developmental change, drawing on a causal analysis based on available evidence. Therefore, the theory of change enables the organization to attain its milestones by mapping the activities, outcomes, and impact. This theory is instrumental in this study as it highlights the importance of achieving development or improvement in the education sector in Tanzania. Key aspects must be implemented. Based on the key goals of the Tanzania COVID-19 Response and Recovery Plan on education, the theory tells us that the improvement of school teaching and learning environments and the adequate availability of teachers are the key aspects that are mandatory to be improved to improve the existing education challenges for students.

2.3.1
Empirical Review

2.3.2
Factors Facilitating Education Development 

Ozean (2021) carried out a study that studied the factors that affect students' academic achievement. The data were collected from five mathematics teachers, three English teachers, two history teachers, one biology teacher, one information technology teacher, one chemistry teacher, one physics teacher, and one physical education teacher. According to the research findings, family education level affects students' academic success in terms of academic support, intellectual, and motivational dimensions; the school's physical conditions affect students' academic success in terms of learning, motivation, and creativity; and school management affects students' academic success in terms of operation and attitude. The school environment affects students' academic success in terms of motivation, social effects, and socioeconomic effects. A teacher affects students' academic success in terms of professional competence, being a role model, communication, attitude, motivation, and guidance.

Alani and Hawa (2021) carried out a study investigating the factors that affect students' academic performance at Sohar University (SU), Oman. The survey was conducted among the various faculties of SU through a questionnaire; the primary data were collected from 562, and critical analysis was carried out using regression analysis. The study found that environmental factors significantly affected students' performance because they preferred an appropriate and quiet university environment. Also, the students perceived that teachers who have teaching skills and use various teaching techniques can have a more positive effect on their performance.

Ullah and Almani (2022) conducted a study that assessed and explored school- and student-related factors affecting student secondary school performance in Makran division, Balochistan. The data was collected from 350 secondary school students and 200 teachers. The result revealed a significant impact of school-related factors and students' intrinsic factors on students 'academic performance in secondary schools in the Makran division in Balochistan. This study determines the most crucial factors that have a massive influence on students' academic performance: Insufficient teachers, a lack of reading and teaching materials in school for the students, untrained teachers, a learning environment in school, inadequate classrooms, and weak school management

2.3.3
 Donors` Funds and Eeducation Development 

Hassan and Volante (2022) carried out a study that reviewed 14 reviews from 2000 to 2019 on education funding and learning outcomes in Sub-Saharan Africa. The study identified that interventions directly influencing a student's daily experience in school, such as improvements in infrastructure, improved teacher capacity, increased use of teaching aids such as flipcharts, and performance-based incentives such as scholarships, were associated with improved students’ performance. Interventions were also more effective when implemented via a programmatic approach. The findings generally speculate that the funding program positively impacts the development of the education system in Sub-Saharan Africa.

Achanso (2022) examined the impact of donor support on Ghana's Basic Education sector since the 1987 Education Sector Reforms. The study mainly explored the extent to which donor support had contributed to mitigating the challenges of primary education in Ghana to determine what remains. The paper draws on extensive literature sources and in-depth interviews with donor agencies and policymakers connected to the provision of Basic Education in Ghana. The data was collected for a doctoral thesis between 2006 and 2011. The study found that there have been positive impacts, such as gender uniformity at the primary level and improvements in enrolment, attainment, and completion rates; yet others, such as management inefficiency, poor motivation, and teacher commitment, within-sector challenges, weak supervision, and ineffective sector coordination, remain.

Nyakoe (2019) studied the influence of donor funding on the academic achievement of public secondary schools in Nyamaiya Division, Nyamira County, Kenya. The research employed a concurrent triangulation approach. The study targeted 18 principals, 153 class teachers, 3470 students, and one education support officer. From the analysis, it was noted that donor funds have enabled school infrastructure to be put in place, along with some teaching and learning equipment, which has improved the country's education status.

In a case of church-sponsored schools in West Pokot County, Kenya, Ngeiywa (2014) carried out a study that investigated the influence of donor funding on the development of secondary education. The study focused on secondary education projects of three church missions in the county, namely, the Roman Catholic Church (RCC), the Evangelical Lutheran Church in Kenya (ELCK), and the Anglican Church of Kenya (ACK), from 2000 to 2013. The target population comprised the key informants—educational officers at the county level, school principals, and church missions—leaders in the diocese offices, as well as students of the 36 secondary schools sponsored by donor funding from the church. The research findings indicate that church donors have developed secondary schools` infrastructure. The findings showed that all three churches have invested in buildings, e.g., classes, dorms, toilets, libraries, and so forth. Clearly, the donor funding by the church influenced students` sponsorship, mainly those who are bright and humble.

Mubin et al. (2017) did their research in Pakistan on the Measurement of the socioeconomic impact of the Sustainable Livelihoods of Barani Areas Project by using a comprehensive impact evaluation methodology. They revealed that the positive impacts of DFP were increased access to education, whereby an average of 1.71 children went to school before the intervention, which increased to 2.16 children after the intervention. The percentage of people using safe drinking water (filtered and boiled) increased from 0.6% to 5.1% before and after the intervention, respectively. Also, Mubin et al. (2013) revealed that the percentage of respondents in possession of household appliances (assets) changed positively from 9.1%, 17.3%, 4.5%, 35.1%, 23.1%, 9.6%, 67.3%, and 60.3% to 14.2%, 19.9%, 4.9%, 51.2%, 26.9%, 10.3%, 71.8%, and 67.9% before and after intervention, respectively, for air conditioners, fridges, geysers, washing machines, televisions, computers, iron, and mobile phones.

Smeaton et al. (2018) did a study in worldwide view to assess the Impact of BIG Funding of Community Enterprise Overseas aimed at improving the lives of the poorest and most marginalized people around the world using a multi-methods approach that was based on a literature review, a review of project documentation, a short survey, and qualitative analysis. It revealed that Economic outcomes associated with the businesses that were established or strengthened have included increased incomes, the creation of employment, increased yields, improved food security, improved sustainability of crops or livestock, improved agricultural methods, better nutrition, and more meals eaten. Shettar et al. (2014) conducted research in India to assess the Impact of Advances on Beneficiaries of Union Bank of India: An Empirical Study by using differential analysis like the chi-square test, unpaired t-test, and one-way ANOVA and revealed that there had been a considerable change in the net income of the beneficiaries. The results showed that there had been a considerable increase in the income level, assets, status, employment, level of education, number of earning members in the family, and the like.

Asfaw et al. (2016) did a study in Sub-Saharan Africa (SSA) to analyse the framework for evaluating the productive impact of cash transfer programs on household behaviour by using quantitative analysis and revealed that hunger reduction, poverty reduction, increased household income, increased children's access to education, improved health and nutrition, and an increased number of households owning assets such as livestock were among the results of interventions.

Simonyan and Omolehin (2014), in their study done in Nigeria to assess the Impact of the Fadama II Project on Beneficiary Farmer's Income in Kaduna State: A Double Difference Method Approach using paired t-statistics and Chow test statistical tools, revealed that the net farm income of the project beneficiaries increased from N302, 796.95 before Fadama II to N709, 492.52 after Fadama II. There was also an increase in the net farm income of the non-beneficiaries from N314, 702.04 to N478, 564.73 during the Fadama II project.

Gikanga et al. (2014) analyzed The Role of donor-aided projects on the Social and Economic Welfare of the Rural Poor in Kenya by using descriptive statistics to summarize the data. It was found that to ensure effective and proper management of resources, good governance is an essential aspect of every project. The study found that stakeholders play an essential role and interact at multiple levels, from the local to the global level, and their role and interaction determine the effectiveness of a development intervention.

Further, the study revealed that capacity development and skill training determine successful development. The study established that the lack of adequate financing for a project was a significant impediment to its implementation. To ensure the successful implementation of community projects, equal effort and involvement from both the donor and the beneficiaries are required to increase ownership and sustainability of the project and improve the social and economic welfare of rural people. Christoher's (2019) assessment demonstrated that most project beneficiaries in the Rwenzori subregion of Uganda experienced positive economic and social impacts from the donor-funded projects. This suggests that the projects have a significant effect on the welfare of the rural poor in that area. The more significant proportion (10 out of 15) of project beneficiaries struggled to realize economic and social effects, mainly due to the structural approach favored by both the NGO and the donors.

Gibson (2018) analyzed the Influence of Donor-Funded Projects on the Social-Economic Welfare of Rural Communities: The Case of CADSAL in Elgeiyo Marakwet County in Kenya by using descriptive analysis and revealed that the level of funding, stakeholder involvement, management, and capacity-building had an influence on the social and economic welfare of CADSAL beneficiaries.

Mmuriungi et al. (2015) conducted a study to investigate the effects of DFPs on the social-economic welfare of rural communities in Kenya using a descriptive research design. They revealed that stakeholders' involvement has a significant influence on projects, and 'it is nearly impossible to achieve project outcomes without involving stakeholders in the project processes. The researchers noted that beneficiaries were trained several times on different aspects to enhance their competence, which was necessary for effective project implementation and solving problems. Regarding the funding of projects, research results pointed out clearly that financial resources are critical to any project, and funding should be available to a point where the projects can sustain themselves.

Rono and Aboud (2016) conducted a study to assess the impact of socioeconomic factors on the performance of community projects in western Kenya by using descriptive analysis, and the findings support the prediction that the prevailing work ethic, socioeconomic factors, and participation in such projects have a paramount influence on community development performance.

Kilima et al. (2015) carried out research that studied the impact of agricultural research on poverty and income distribution: a case study of selected on-farm research projects at Sokoine University of Agriculture in Morogoro by using coefficients of variation, Gini coefficients, and Theil's T-statistic, and revealed that the projects contributed to increasing farm income through enhanced productivity and sales of 22 products, and these gains were equitably shared.

2.4
Conceptual Framework 
The conceptual framework below demonstrates the interrelationships between the independent variables and the dependent variable. According to the derived conceptual framework, the independent variable is the Tanzania COVID-19 Response and Recovery Plan, which is likely to cause many effects on education development and is measured by the presence of improved teaching environments, increased accessibility of students to school, and increased employment of teachers.
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3 CHAPTER THREE
RESEARCH METHODOLOGY

3.1
Introduction

This chapter presents the methodologies that were used in the whole study. The chapter contains several sub-sections employed in this study. It describes the research design and area of the study, population and sample size, and sampling procedures. The chapter also presents issues concerning data collection methods, data measurement validation of instruments, and data analysis plans.

3.2
Research Design

In this study, a cross-sectional design was employed where the data collection was undertaken at a single point in time. The method requires gathering data once at a time without repeating the process. The design is less costly as it saves time. To articulate the study very clearly, the researcher used both quantitative and primary qualitative approaches. The quantitative approach allowed the researcher to investigate the problem deeply, while the qualitative approach facilitated the researcher's ability to collect extra information to supplement the quantitative data.

3.3
Study Area

The study area covered the Busega district, one of the five districts in the Simiyu region. The district's major economic activities are farming and animal husbandry. These two sectors constitute 80–95% of the district's GDP. Other sectors include forest activities, trading activities, and small-scale industries, estimated to contribute 10–20% of the district's GDP. The district has a tropical climate with clearly distinguished rainy and dry seasons. According to meteorological statistics, the average temperature for Bariadi is about 280 °C, with an average rainfall of 600mm per year as a minimum and 900 mm as a maximum per year. The growth and distribution of the population determine the demand for essential social services (e.g., education, health, water, transport, housing, et cetera.), influencing the sectoral budgetary allocation, while the involvement of the community in development projects.8;
3.4
Justification of the Study Area

The Busega district was chosen for the study for the following reasons: in 2021, the district lacked a total of 90 classrooms, a significant shortage when compared to the other six councils in the region. There were 44 missing classrooms in the Bariadi district, 58 missing in the Meatu district, 42 missing in the Bariadi TC district, 78 missing in the Itilima district, and 70 missing in the Maswa district. Busega District received a significant amount of COVID-19 funding.
3.5   Study Population

The primary population of this study was made up of secondary school students. To complement the study, other respondents as key informants were: Head Teachers, Ward Education Officers, Ward Executive Officers (WEO), Village Executive Officers (VEO), and village Chairpersons (VC).

3.6
Sample Size

In this study, the sample size was calculated using Yamane's formula (Yamane, 1967) as shown below:
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Where: n = Sample size; 

N = Size of targeted Population for this study N= 4604
e = Level of precision (0.05).

The sample for the study is calculated as: n = 4604÷ 1+4604(0.05)2 =368
Hence, the sample size for the study was expected to be 368. However, only 350 respondents managed to fill out and return the distributed questionnaires. 
Therefore, the distribution of the sample size per village is presented further in Table No.1.
Table 3.1: Distribution of Sample Size Per Each School
	Name of the secondary school
	respondents
	Population size
	Population Sample

	Antony Mataka
	Students
	1,386
	111

	Gininga
	Students
	327
	26

	Imalamate
	Students 
	244
	20

	Kabita
	Students 
	1027
	82

	Lamadi
	Students
	1620
	129

	Total respondents 
	
	4,604
	368


3.7    Sampling Techniques
In this study, the researcher used both probability (simple random sampling) and non-probability (purposive) sampling techniques.Simple random sampling techniques were used to select students to be included in the study from each secondary school in the study area. The list of students to participate was obtained using attendance register which were collected from the headmaster's office at each secondary school. Purposive sampling techniques were used to select a list of schools to participate in the study and key informants. For the sake of this study, the researcher selected five schools from 20 schools in the district, and the informants selected were the Heads of schools, Ward Education officers, Village Executive Officers (VEO), and village Chairpersons (VC).

3.8
Data Collection Methods
To fulfil the requirements of the study, both primary and secondary sources were utilized. Regarding secondary data, the researcher conducted a review of journal articles related to the study topics and examined various research reports. In primary sources, the researcher used structured questionnaires and interview guides as data collection methods.

3.8.1 Secondary Data Analysis
The researcher used the Secondary data analysis involving using existing data collected by other researcher for a different purpose than the original study. The researcher reviewed academic journals and articles, dissertation, district development reports.  
3.8.2 Surveys
Surveys are one of the most common methods used in data collection. The researcher gathered information from selected respondents through a set of structured questions. The structured questionnaire was used to collect appropriate information from respondents, as proposed by Bryman (2012). The researcher developed structured questions to measure the rate of the problem among the respondents. The constructed questionnaire were measured using five scales of response namely; Strongly disagree, Agree, Neutral, Agree and Strongly agree. Under each question, the respondent was asked to tick the appropriate response.  Hence, the questionnaires were distributed to students studying at the selected Secondary Schools namely; Antony Mataka Secondary School, Gininga Secondary School, Imalamate Secondary School, Kabita Secondary School, and Lamadi Secondary School.

3.8.3
Interviews

Interviews involve direct interaction between the researcher and the participants. The researcher interviewed the key informants using a checklist or questionnaire (see Appendix II). Key informants` interviews involve gathering information from more knowledgeable respondents about a specific phenomenon. These included the Head of School, Ward Education Officers, Ward Executive Officers (WEO), and Village Chairpersons (VC). The key informants were purposely selected because of their access to the information needed.
3.9 Data Analysis

Data analysis refers to a systematic process involving working with data, organizing and breaking them into manageable units (Bogdan and Biklen, 1992). Moreover, it concerning with systematizing data, searching for patterns, discovering what is important, what is to be learnt and deciding what to tell others (Cohen and Mannion, 2000). The data analysis was subjected to two methods of analysis. The quantitative data (questionnaire-collected data) were analysed using the descriptive analysis technique, which enabled the researcher to display a frequency table and show the rate of response of the respondents, but before the data were subjected to analysis techniques, the data were cleaned and coded, then processed using SPSS. Also, the data were cross-tabled to give a clear picture of the information. Again, the qualitative data were analysed using content analysis, whereby the data was coded to get an excellent thematic flow.
3.10     Reliability and Validity of Data Collection Instruments
3.10.1 
Reliability of Data Collection Instruments
Cohen (2000) defines reliability as the consistency of data over time that accurately represents the total population under study. Reliability means that if the respondents or independent observers repeat the research using the same methods, they get the same results or data (Kothari, 2004). Kumar (2005) Maintains that reliability is the excellent accuracy or precision of the measurements made by research instruments. Kumar (2005) argued that the lower the degree of error, the higher the reliability. Bryman (2012) showed that the reliability measurement is categorized at different levels. 0.80 and above implies an acceptable level of internal reliability; 0.70 denotes a satisfactory level; and 0.60 denotes a good level of reliability. Cronbach's alpha was used to measure the information's internal consistency, and the result showed a high level of reliability, as shown in Table No. 2.
Table 3.2: Reliability Test
	Objectives
	Cronbach's Alpha
	Number of Items

	The contribution of Tanzania COVID-19  Response and Recovery Plan in the education sector on the teaching in Busega District
	0.702
	8

	The contribution of Tanzania COVID-19  Response and Recovery Plan in the education sector on the availability of Teachers in Busega District
	0.734
	4

	The contribution of Tanzania COVID-19  Response and Recovery Plan in the education sector on the accessibility of schools in Busega District
	0.825
	4


Source: Field Data (2023)
3.10.2 Validity of Data Collection Instruments
Validity is the capacity of research tools to measure what they are designed to measure (Kumar, 2005). Therefore, an effort was made to ensure the instruments were valid and reliable. To ensure validity, a pilot survey was conducted in the Bariadi district for two secondary schools to determine whether the questions adequately captured the study's intended objectives. During the survey, the researcher's supervisors advised the data collection enumerator and checked for consistency in the instruments applied in the field. To achieve validity, the collected information was sorted, organized, and processed to produce information for the research objectives.
4 CHAPTER FOUR

FINDINGS
4.1 Introduction

This chapter summarizes the findings from the field. All of the data gathered was aimed at answering the study's main objectives, which were to assess the Contribution of Tanzania COVID-19 Response and Recovery Plan in the education sector in Tanzania. The government of Tanzania used the concession fund (COVID-19 fund) to develop education infrastructure to fill the gaps in education infrastructure that faced many schools in the country. In getting the data, the researcher visited five schools, selected purposely from 20 schools, and the key informants, who were also consulted for further information that could be retrieved through questionnaires. The data presented were subjected to descriptive analysis to compute percentages of responses.
4. 1.1 Demographic Information

This section presents the respondents` personal information by explaining the external characteristics that corresponded with the requirements of the study. On this basis, the major aspects valued for the study were gender, which aimed to identify the attendance ratio between male and female students, education level, and respondents' school names to be in a position to evaluate the degree of performance of the project at each school selected. In summative terms, the demographic variables were considered to attain and maintain the reliability and validity of the data. 

4.1.2 Respondents' Gender Category 

In one aspect, the development of education is measured by the beneficiaries' participation rate. Therefore, to examine that, the researcher identified the rate of beneficiaries in terms of gender. The analysed data revealed that (57.4%; n=350) of the respondents were male and (42.6%; n=350) were female (Table No. 3).
Table 4.1: Respondents Gender Category
	Variable 
	Respondents Categories
	Frequency 
	Percent

	Respondents` Sex
	Male 
	201
	57.4

	
	Female 
	149
	42.6

	
	Total 
	350
	100.0


Source: Filed Data (2023)
From the analysis presented in Table No. 3, the results have shown that most of the respondents who participated in the study were males, higher than females by (14.8%; n=350). This gives evidence of the improvement in the enrolment of female students at schools when compared with the previous time when the number of female students at schools was meagre. Hence, the data implies that the project's implementation has increased female students' enrolment, whose enrolment rate was previously meagre.

4.1.3 Schools Responded` 

The researcher included respondents (students) from five different schools to ensure the validity of the results. According to the analysis, (7.1%; n=350) of respondents were from Gininiga Secondary School, (5.1%; n=350) of respondents were alums of Imala Mate Secondary School, (23.4%; n=350) of respondents were from Kabita Secondary School, (32.9%; n=350) of respondents were from Lamadi Secondary School, and (31.4%; n=350) of respondents were from Anthon Mtaka Secondary School (Table No. 4). 
Table 4.2: Students Respondents

	Name of the school
	Frequency 
	                                               Percent

	Gininiga Secondary School students
	25
	7.1

	Imala Mate Secondary School students
	18
	5.1

	Kabita Secondary School students
	82
	23.4

	Lamadi Secondary School students
	115
	32.9

	Anthony Mtaka Secondary School students
	110
	31.4

	Total 
	350
	100.0


Source:  Field Data (2023)
Table No.4 indicates Lamadi Secondary school has more students included in the study than other schools, but that is because some schools are old enough compared to others.
4.1.4 Respondents` Class Level 

From the analysis, the respondent distribution was more to form four, with (32.3%; n=350) of the respondents, followed by form three (Table No.5). 
Table 4.3: Respondents Class level

	Variables 
	Class Level 
	Frequency
	Percent

	Respondents Class Level
	Form one 
	30
	8.6

	
	Form Two
	97
	27.7

	
	Form Three
	110
	31.4

	
	Form Four
	113
	32.3

	
	Total
	350
	100.0


Source: Field Data (2023)
Based on the results presented in Table No.5, the findings reveal that the information provided regarding the studied specific objectives indicates that the respondents know the project's implementation. 
4.2 The Contribution of Tanzania COVID-19 Response and Recovery Plan in the Education Sector in Teaching Environment in Busega District

The first objective focused on examining the contribution of the Contribution of Tanzania COVID-19 Response and Recovery Plan in the Education sector to the teaching and learning environment in Busega District. The data were subjected to descriptive analysis, and the findings are presented for each question constructed. Likewise, the trend of respondents` responses is classified into five rates of scale: SD, which denotes strongly disagree; D, which denotes disagree; N, which denotes Neutral; A, which denotes Agree; and SA, which denotes Strongly Agree.

4.2.1 Adequate Classrooms for Students
In this, the respondents were asked to indicate whether implementing the Tanzania Response and Recovery Plan in secondary schools in the Busega District has enhanced the availability of adequate classrooms for students. From the analysis, it was revealed that about (54%; n=350) of the respondents strongly agreed that the implementation of Tanzania Response and Recovery Plan increased the availability of classrooms. The highest observed was in Lamadi Secondary School, where about (67%; n=350) of students agreed on increasing classrooms due to the Tanzania Response and Recovery Plan.

Table No. 6 shows that the majority of respondents (84.9%; n=350) agreed (strongly agree and agree) that implementing the Tanzania Response and Recovery Plan in Secondary Schools in Busega District has increased the number of classrooms. This is due to classrooms being one of the key aspects of education development. The findings show that with increased classrooms, it is obvious to imply that the learning and teaching environment has changed compared to the previous time.

Table 4.4: Adequate Classrooms for Students
	Name of School
	There are adequate classrooms for students
	Total

	
	SD
	D
	N
	A
	SA
	

	
	Gininiga Secondary School
	0
	1
	2
	7
	15
	25

	
	
	0.0%
	4.0%
	8.0%
	28.0%
	60.0%
	100.0%

	
	Imala Mate Secondary School
	1
	2
	5
	3
	7
	18

	
	
	5.6%
	11.1%
	27.8%
	16.7%
	38.9%
	100.0%

	
	Kabita Secondary School
	6
	0
	7
	25
	44
	82

	
	
	7.3%
	0.0%
	8.5%
	30.5%
	53.7%
	100.0%

	
	Lamadi Secondary School
	16
	4
	6
	12
	77
	115

	
	
	13.9%
	3.5%
	5.2%
	10.4%
	67.0%
	100.0%

	
	Anthony Mtaka Secondary School
	0
	2
	1
	61
	46
	110

	
	
	0.0%
	1.8%
	0.9%
	55.5%
	41.8%
	100.0%

	Total
	23
	9
	21
	108
	189
	350

	
	6.6%
	2.6%
	6.0%
	30.9%
	54.0%
	100.0%


Source: Filed Data (2023) 

During the interview session with one of the heads of the school, "the man asserted that although today we witness a high increase in students following the good performance of students at primary school as well as the introduction of some policies like free education for secondary school, the decision has increased the enrolment of students. So, the implementation of the Tanzania Response and Recovery Plan has, to a large extent, helped to cut the existing shortage of classes".

4.2.2 Teaching Methods Developed

Respondents were asked whether implementing the Tanzania COVID-19 Response and Recovery Plan in Secondary Schools has facilitated the development of teaching methods. The results show that about (56.6%; n=350) of respondents agreed with the statement that implementing the Tanzania Response and Recovery Plan in secondary schools has facilitated the development of teaching methods (Table No. 7).

Table 4.5: Teaching Methods have Been Improved
	 Name of school 
	Teaching methods have developed
	Total

	
	SD
	D
	N
	A
	SA
	

	
	Gininiga Secondary School
	0
	1
	13
	10
	1
	25

	
	
	0.0%
	4.0%
	52.0%
	40.0%
	4.0%
	100.0%

	
	Imala Mate Secondary School
	3
	0
	8
	6
	1
	18

	
	
	16.7%
	0.0%
	44.4%
	33.3%
	5.6%
	100.0%

	
	Kabita Secondary School
	3
	11
	25
	30
	13
	82

	
	
	3.7%
	13.4%
	30.5%
	36.6%
	15.9%
	100.0%

	
	Lamadi Secondary School
	15
	5
	24
	38
	33
	115

	
	
	13.0%
	4.3%
	20.9%
	33.0%
	28.7%
	100.0%

	
	Anthony Mtaka Secondary School
	14
	1
	29
	57
	9
	110

	
	
	12.7%
	0.9%
	26.4%
	51.8%
	8.2%
	100.0%

	Total
	35
	18
	99
	141
	57
	350

	
	10.0%
	5.1%
	28.3%
	40.3%
	16.3%
	100.0%


Source: Field Data (2023)

Table No. 7 indicates that the majority of the respondents agreed with the statement. A moderate number of students from Gininiga Secondary School and Imala Mate Secondary School, to a certain extent, showed that they were not content with the teaching methods at their schools. The findings denote that the project's implementation has improved teaching methods in some schools, but in other schools, especially the youngest, the teaching methods are still poor.
4.2.3 Adequate Scholarly Materials

Further, the respondents were asked whether implementing the Tanzania Response and Recovery Plan in secondary schools has facilitated the presence of adequate scholarly materials. The results in Table No. 8 indicated that about (39.4%; n=350) of the respondents disagreed with the statement that implementing the Tanzania COVID-19  Response and Recovery Plan in secondary schools has facilitated the presence of adequate scholarly materials. While (38.7%; n=350) of the respondents agreed, the rest neither agreed nor disagreed. The findings depict that, although some improvements have been made in classrooms, most schools still lack teaching materials. WEO asserted that the implementation of the project had fostered the presence of classrooms, but the existing challenge is that the available teaching materials are inadequate to meet the existing number of students.
Table 4.6: Adequate Scholarly Materials
	Name of School
	There are adequate scholarly materials
	Total

	
	SD
	D
	N
	A
	SA
	

	
	Gininiga Secondary School
	2
	6
	6
	8
	3
	25

	
	
	8.0%
	24.0%
	24.0%
	32.0%
	12.0%
	100.0%

	
	Imala Mate Secondary School
	2
	5
	4
	4
	3
	18

	
	
	11.1%
	27.8%
	22.2%
	22.2%
	16.7%
	100.0%

	
	Kabita Secondary School
	20
	8
	27
	19
	8
	82

	
	
	24.4%
	9.8%
	32.9%
	23.2%
	9.8%
	100.0%

	
	Lamadi Secondary School
	23
	17
	22
	21
	32
	115

	
	
	20.0%
	14.8%
	19.1%
	18.3%
	27.8%
	100.0%

	
	Anthony Mtaka Secondary School
	34
	21
	18
	33
	4
	110

	
	
	30.9%
	19.1%
	16.4%
	30.0%
	3.6%
	100.0%

	Total
	81
	57
	77
	85
	50
	350

	
	23.1%
	16.3%
	22.0%
	24.3%
	14.3%
	100.0%


Source: Field Data (2023)
4.2.4 Adequate Unique Learning Rooms

The respondents were asked whether implementing the Tanzania Response and Recovery Plan in Secondary Schools has facilitated the presence of learning rooms. The results revealed that about (44.3%; n=350) of the respondents agreed that there are adequate special learning rooms. On the other hand, the findings show that (32.6%; n= 350) of the respondents disagreed on the same question (Table No. 9).

Although the majority of the respondents agreed to signify that the implementation of the Tanzania COVID-19 Response and Recovery Plan in secondary schools has facilitated the presence of special learning rooms at schools, the rate of respondents who disagreed is also high, denoting that some schools still lack enough rooms like laboratories and library facilities. This was argued by head teachers from Imala Mate and Gininiga Secondary schools, who claimed their Schools, did not have adequate learning rooms.

During the interview,

"One of the heads of the school contended that the development of the project in our district and schools has actually increased the number of rooms, and now our schools accommodate a huge number of students, but the only problem we have is that the teaching facilities like libraries are not yet constructed, and even in those schools that have them, the laboratory and libraries do not meet the demand of the existing students".

Table 4.7: Adequate Special Learning Rooms
	Name of School
	There are adequate special learning rooms
	Total

	
	SD
	D
	N
	A
	SA
	

	
	Gininiga Secondary School
	5
	4
	9
	4
	3
	25

	
	
	20.0%
	16.0%
	36.0%
	16.0%
	12.0%
	100.0%

	
	Imala Mate Secondary School
	5
	7
	1
	5
	0
	18

	
	
	27.8%
	38.9%
	5.6%
	27.8%
	0.0%
	100.0%

	
	Kabita Secondary School
	27
	18
	13
	20
	4
	82

	
	
	32.9%
	22.0%
	15.9%
	24.4%
	4.9%
	100.0%

	
	Lamadi Secondary School
	15
	14
	18
	13
	55
	115

	
	
	13.0%
	12.2%
	15.7%
	11.3%
	47.8%
	100.0%

	
	Anthony Mtaka Secondary School
	0
	19
	40
	29
	22
	110

	
	
	0.0%
	17.3%
	36.4%
	26.4%
	20.0%
	100.0%

	Total
	52
	62
	81
	71
	84
	350

	
	14.9%
	17.7%
	23.1%
	20.3%
	24.0%
	100.0%


Source Field Data (2023)
4.2.5 The Performance of Students has Increased

The study assessed students' performance, whereby respondents were asked whether implementing the Tanzania COVID-19  Response and Recovery Plan in secondary schools has facilitated the increase in student performance. The results revealed that, out of them, (70.3%; n=350) agreed that the Tanzania COVID-19  Response and Recovery Plan increased student performance. Conversely, only (11.7%; n=350) of students disagreed that the Tanzania Response and Recovery Plan increased student performance (Table No. 10).
Table 4.8: PerTable 4.8: 1formance of students Increased
	Name of School
	The performance of students has increased
	Total

	
	SA
	D
	N
	A
	SA
	

	
	Gininiga Secondary School
	0
	1
	4
	14
	6
	25

	
	
	0.0%
	4.0%
	16.0%
	56.0%
	24.0%
	100.0%

	
	Imala Mate Secondary School
	1
	2
	3
	6
	6
	18

	
	
	5.6%
	11.1%
	16.7%
	33.3%
	33.3%
	100.0%

	
	Kabita Secondary School
	4
	4
	17
	34
	23
	82

	
	
	4.9%
	4.9%
	20.7%
	41.5%
	28.0%
	100.0%

	
	Lamadi Secondary School
	11
	4
	30
	36
	34
	115

	
	
	9.6%
	3.5%
	26.1%
	31.3%
	29.6%
	100.0%

	
	Anthony Mtaka Secondary School
	0
	14
	9
	72
	15
	110

	
	
	0.0%
	12.7%
	8.2%
	65.5%
	13.6%
	100.0%

	Total
	16
	25
	63
	162
	84
	350

	
	4.6%
	7.1%
	18.0%
	46.3%
	24.0%
	100.0%


Source: Field Data (2023) 

In general, the findings indicate that, despite some challenges that still face the studied schools, implementing the project has fostered improved student performance.

4.2.6 Increased Enrolment of Students 

The respondents were asked to state whether implementing the Tanzania COVID-19 Response and Recovery Plan in secondary schools has facilitated increased enrolment of students in schools.The results showed that (72%; n=350) of the respondents agreed that the Tanzania Response and Recovery Plan facilitated the increase in student enrolment (Table No. 11). Further, the results indicate that with the construction of more classrooms, the schools can now accommodate more students compared to the situation before this project was implemented. 
The statement from the WEO supported the positive impact brought by the Project in his ward. He said, "The implementation of the project in my ward had provided a wide room for students who finish primary school to continue with their studies compared to last time when some students who passed primary school failed to progress with their studies due to limited chances."
Table 4.9: Increased Enrolment
	Name of School
	There is increased enrolment of students
	Total

	
	SD
	D
	N
	A
	SA
	

	
	Gininiga Secondary School
	1
	1
	11
	9
	3
	25

	
	
	4.0%
	4.0%
	44.0%
	36.0%
	12.0%
	100.0%

	
	Imala Mate Secondary School
	2
	1
	5
	4
	6
	18

	
	
	11.1%
	5.6%
	27.8%
	22.2%
	33.3%
	100.0%

	
	Kabita Secondary School
	2
	7
	21
	33
	19
	82

	
	
	2.4%
	8.5%
	25.6%
	40.2%
	23.2%
	100.0%

	
	Lamadi Secondary School
	9
	9
	13
	14
	70
	115

	
	
	7.8%
	7.8%
	11.3%
	12.2%
	60.9%
	100.0%

	
	Anthony Mtaka Secondary School
	3
	6
	7
	33
	61
	110

	
	
	2.7%
	5.5%
	6.4%
	30.0%
	55.5%
	100.0%

	Total
	17
	24
	57
	93
	159
	350

	
	4.9%
	6.9%
	16.3%
	26.6%
	45.4%
	100.0%


Source: Field Data (2023)
4.2.7 Adequate Accommodation Rooms

The respondents were asked whether the implementation of the Tanzania COVID-19 Response and Recovery Plan in secondary schools has increased the availability of adequate student accommodation rooms. According to the findings, (64.6%; n=350) of them disagreed, while only (23.8%; n=350) agreed that the project promoted the availability of adequate student housing (Table No. 12). The findings depict that, though the project focused on improving school infrastructure, it was oriented toward the classroom while other crucial infrastructures, namely accommodation, were not given high priority. The existing gap denotes that further initiatives are required since the availability of accommodation rooms at school highly supports students' performance. In the interview with one of the Village Chairman, the leaders asserted that:

"Though the government has increased the number of classrooms in schools, it should still develop plans to construct dormitories since the environment in which students stay is not conducive for them to excel in their studies. In some areas, students still travel for very long, which endangers their lives and affects their performances at school."

Table 4.10: Adequate of Rooms
	Name of School
	There are adequate accommodation rooms
	Total

	
	SA
	D
	N
	A
	SA
	

	
	Gininiga Secondary School
	3
	7
	6
	9
	0
	25

	
	
	12.0%
	28.0%
	24.0%
	36.0%
	0.0%
	100.0%

	
	Imala Mate Secondary School
	11
	2
	2
	2
	1
	18

	
	
	61.1%
	11.1%
	11.1%
	11.1%
	5.6%
	100.0%

	
	Kabita Secondary School
	29
	11
	13
	16
	13
	82

	
	
	35.4%
	13.4%
	15.9%
	19.5%
	15.9%
	100.0%

	
	Lamadi Secondary School
	80
	13
	12
	3
	7
	115

	
	
	69.6%
	11.3%
	10.4%
	2.6%
	6.1%
	100.0%

	
	Anthony Mtaka Secondary School
	59
	11
	8
	22
	10
	110

	
	
	53.6%
	10.0%
	7.3%
	20.0%
	9.1%
	100.0%

	Total
	182
	44
	41
	52
	31
	350

	
	52.0%
	12.6%
	11.7%
	14.9%
	8.9%
	100.0%


Source: Field Data (2023)
4.2.8
 Adequate of Sanitation Facilities

The researcher asked the respondents who participated in the study to indicate whether implementing the Tanzania Response and Recovery Plan facilitated the presence of adequate sanitation facilities in schools. The results revealed that (42.8%; n=350) disagreed, while (36.6%; n=350) agreed that the project facilitated the presence of sanitation facilities at schools (Table No. 13).
Table 4.11:  Adequate of Sanitation Facilities
	Name of School
	There are adequate sanitation facilities
	Total

	
	SD
	D
	N
	A
	SA
	

	
	Gininiga Secondary School
	0
	0
	5
	11
	9
	25

	
	
	0.0%
	0.0%
	20.0%
	44.0%
	36.0%
	100.0%

	
	Imala Mate Secondary School
	2
	1
	4
	6
	5
	18

	
	
	11.1%
	5.6%
	22.2%
	33.3%
	27.8%
	100.0%

	
	Kabita Secondary School
	12
	8
	15
	26
	21
	82

	
	
	14.6%
	9.8%
	18.3%
	31.7%
	25.6%
	100.0%

	
	Lamadi Secondary School
	65
	19
	14
	10
	7
	115

	
	
	56.5%
	16.5%
	12.2%
	8.7%
	6.1%
	100.0%

	
	Anthony Mtaka Secondary School
	2
	41
	34
	30
	3
	110

	
	
	1.8%
	37.3%
	30.9%
	27.3%
	2.7%
	100.0%

	Total
	81
	69
	72
	83
	45
	350

	
	23.1%
	19.7%
	20.6%
	23.7%
	12.9%
	100.0%


Source: Field Data (2023)
Generally, it can be concluded that the available sanitation infrastructure is inadequate to serve the existing students. One of the headmasters contended "that the available toilets were not completely adequate to serve our students. Because the presence of many factors determines student performance, further steps are required to improve the environment since the presence of classrooms alone is insufficient to make students perform well".
4.3 Contribution of Tanzania COVID-19 Response and Recovery Plan on the Availability of Tteachers in Busega District

Since education development is governed by several factors, one of which is the availability of adequate teachers to serve the students, this specific objective focused on studying whether implementing the Tanzania Socioeconomic Response and Recovery Plan led to the presence of adequate teachers. Data were collected and subjected to descriptive analysis, and the findings are presented as follows:
4.3.1 Reduced Workload Among Teachers

The respondents were asked whether implementing the Tanzania COVID-19 Response and Recovery Plan in secondary school has prompted a reduced workload among teachers. The results revealed that about (57.2%; n=350) of the respondents disagreed, while only (13.5%; n=350) agreed that the project prompted a reduced workload for teachers (Table no. 14).
Table 4.12: Reduced Workload Among Teachers
	Name of School
	Reduced the workload among teachers
	Total

	
	SD
	D
	N
	A
	SA
	

	
	Gininiga Secondary School
	7
	2
	6
	5
	5
	25

	
	
	28.0%
	8.0%
	24.0%
	20.0%
	20.0%
	100.0%

	
	Imala Mate Secondary School
	7
	1
	1
	7
	2
	18

	
	
	38.9%
	5.6%
	5.6%
	38.9%
	11.1%
	100.0%

	
	Kabita Secondary School
	22
	10
	11
	24
	15
	82

	
	
	26.8%
	12.2%
	13.4%
	29.3%
	18.3%
	100.0%

	
	Lamadi Secondary School
	55
	20
	9
	12
	19
	115

	
	
	47.8%
	17.4%
	7.8%
	10.4%
	16.5%
	100.0%

	
	Anthony Mtaka Secondary School
	43
	33
	6
	25
	3
	110

	
	
	39.1%
	30.0%
	5.5%
	22.7%
	2.7%
	100.0%

	Total
	134
	66
	33
	73
	44
	350

	
	38.3%
	18.9%
	9.4%
	20.9%
	12.6%
	100.0%


Source: Filed Data (2023)
The results indicate that despite the progress made in the construction of classrooms, based on the sampled schools, it can be stated that the majority of the schools in the district still lack reliable teachers to meet the existing demand.

One of the head teachers asserted that "due to the limited teachers we have, sometimes students are forced to join one class from different clusters”. It was further explained that, though the government continues to make changes in the education sector, challenges are still there that need decisive measures.

4.3.2 Teaching Syllabus is Completed on Time

Respondents were asked whether implementing the Tanzania COVID-19 Response and Recovery Plan has created conducive environments that facilitate teachers' completion of the syllabus on time. The findings display that out of the respondents who participated, (41.4%; n=350) agreed, while (41.2%; n=350) disagreed, that the project created conducive environments to facilitate teachers (Table No. 15).
Table 4.13: Teaching Syllabus Completed on Time
	Name of School
	Teaching syllabi are completed on time
	Total

	
	SD
	D
	N
	A
	SA
	

	
	Gininiga Secondary School
	4
	6
	9
	4
	2
	25

	
	
	16.0%
	24.0%
	36.0%
	16.0%
	8.0%
	100.0%

	
	Imala Mate Secondary School
	7
	4
	5
	2
	0
	18

	
	
	38.9%
	22.2%
	27.8%
	11.1%
	0.0%
	100.0%

	
	Kabita Secondary School
	22
	19
	23
	13
	5
	82

	
	
	26.8%
	23.2%
	28.0%
	15.9%
	6.1%
	100.0%

	
	Lamadi Secondary School
	29
	21
	22
	22
	21
	115

	
	
	25.2%
	18.3%
	19.1%
	19.1%
	18.3%
	100.0%

	
	Anthony Mtaka Secondary School
	32
	0
	2
	36
	40
	110

	
	
	29.1%
	0.0%
	1.8%
	32.7%
	36.4%
	100.0%

	Total
	94
	50
	61
	77
	68
	350

	
	26.9%
	14.3%
	17.4%
	22.0%
	19.4%
	100.0%


Source: Field Data (2023)

The findings show that, though the government concentrated on classroom construction, a gap still exists that needs to be addressed to attain the total purpose of improving education. For instance, most students at Imala Mate Secondary School claimed the syllabus was not what they expected. In the interview, the headmaster of Imala Mate secondary school narrated that, in his school, the available teachers are insufficient, and sometimes it is challenging to complete the syllabus; for instance, we have only one teacher teaching physics and mathematics to whole classes.

4.3.3 Supervision of Students by their Teachers

Respondents were asked whether the implementation of the Tanzania COVID-19 Response and Recovery Plan in secondary schools improved the environment and teacher supervision of students. According to the findings, (74.3%; n=350) of those who took part agreed that the project increased teacher supervision of students implementing (Table No. 16). 
Table 4.14: Close Supervision of Students by their Teachers
	Name of School
	There is close supervision of students by their teachers
	Total

	
	SD
	D
	N
	A
	SA
	

	
	Gininiga Secondary School
	0
	0
	9
	9
	7
	25

	
	
	0.0%
	0.0%
	36.0%
	36.0%
	28.0%
	100.0%

	
	Imala Mate Secondary School
	3
	0
	4
	10
	1
	18

	
	
	16.7%
	0.0%
	22.2%
	55.6%
	5.6%
	100.0%

	
	Kabita Secondary School
	4
	4
	13
	29
	32
	82

	
	
	4.9%
	4.9%
	15.9%
	35.4%
	39.0%
	100.0%

	
	Lamadi Secondary School
	15
	11
	16
	7
	66
	115

	
	
	13.0%
	9.6%
	13.9%
	6.1%
	57.4%
	100.0%

	
	Anthony Mtaka Secondary School
	0
	0
	11
	51
	48
	110

	
	
	0.0%
	0.0%
	10.0%
	46.4%
	43.6%
	100.0%

	Total
	22
	15
	53
	106
	154
	350

	
	6.3%
	4.3%
	15.1%
	30.3%
	44.0%
	100.0%


Source: Field Data (2023)
The finding signifies that, though there are a lot of claims about the absence of enough teachers, the noted improved infrastructure has improved the manner in which teachers can undertake their responsibilities. In the interview, one of the key informants (VEO) narrated that the implementation of the project has, to a certain extent, improved the standard of teachers' delivery of services. For instance, "Before the implementation of the project, teachers had no good offices to monitor their students’ progress, but with the construction of a new building, teachers now have offices, and even the classrooms have a good atmosphere for them to deliver their tasks".
4.4 The Contribution of COVID-19 Funded Project on the Accessibility of Schools in Busega District

The final objective focused on evaluating the contribution of the Tanzania Response and Recovery Plan to education development, specifically in the Busega District. The study measured whether the implementation of the project has fostered easy accessibility for schools in the district. To ascertain that, different questions were also constructed, and the findings are presented as follows:

4.4.1 Shortened Distance from Long Walking Distances

In this, the respondents were asked to indicate whether the implementation of the Tanzania Response and Recovery Plan in schools has accelerated the availability of schools, which has shortened the distance of long walks for students. The results from the analysis revealed that (57.5%; n=350) of the respondents agreed, while (31.7%; n=350) disagreed (Table No. 17).
Table 4.15: Shortened Walking Distance
	Name of School
	Shortened distance from long walking distances
	Total

	
	SD
	D
	N
	A
	SA
	

	
	Gininiga Secondary School
	2
	4
	10
	8
	1
	25

	
	
	8.0%
	16.0%
	40.0%
	32.0%
	4.0%
	100.0%

	
	Imala Mate Secondary School
	0
	0
	5
	7
	6
	18

	
	
	0.0%
	0.0%
	27.8%
	38.9%
	33.3%
	100.0%

	
	Kabita Secondary School
	9
	6
	23
	32
	12
	82

	
	
	11.0%
	7.3%
	28.0%
	39.0%
	14.6%
	100.0%

	
	Lamadi Secondary School
	4
	3
	48
	31
	29
	115

	
	
	3.5%
	2.6%
	41.7%
	27.0%
	25.2%
	100.0%

	
	Anthony Mtaka Secondary School
	23
	7
	5
	51
	24
	110

	
	
	20.9%
	6.4%
	4.5%
	46.4%
	21.8%
	100.0%

	Total
	38
	20
	91
	129
	72
	350

	
	10.9%
	5.7%
	26.0%
	36.9%
	20.6%
	100.0%


Source: Field Data (2023)
The findings depict that the implementation of the project enabled the government to construct new schools in areas where students were very far from the existing schools. The government created a better environment for students to quickly access education. During the interview, the WEO explained that "the COVID-19 fund dispensed by the government under our honourable president Dr. Samia Suluhu Hassan has helped many places construct new schools, which has helped many distant places have schools close. In return, it has motivated many students to attend school".

4.4.2 Pregnancy Scandals Among Students have Decreased

Also, the respondents who participated in the data collection exercise were asked whether the implementation of the Tanzania Response and Recovery Plan has enhanced efforts to reduce pregnancy scandals among students. The results show that out of the students who participated, (50.9%; n= 350) agreed and (32.6%; n=350) disagreed with the project enhancement to reduce pregnancy scandals among students (Table No. 18).

Table 4.16: Pregnancy Scandals Among Students Decreased
	Name of School
	pregnancy scandals to students have decreased
	Total

	
	SD
	D
	N
	A
	SA
	

	
	Gininiga Secondary School
	3
	7
	9
	4
	2
	25

	
	
	12.0%
	28.0%
	36.0%
	16.0%
	8.0%
	100.0%

	
	Imala Mate Secondary School
	3
	2
	7
	5
	1
	18

	
	
	16.7%
	11.1%
	38.9%
	27.8%
	5.6%
	100.0%

	
	Kabita Secondary School
	13
	16
	25
	21
	7
	82

	
	
	15.9%
	19.5%
	30.5%
	25.6%
	8.5%
	100.0%

	
	Lamadi Secondary School
	20
	18
	21
	19
	37
	115

	
	
	17.4%
	15.7%
	18.3%
	16.5%
	32.2%
	100.0%

	
	Anthony Mtaka Secondary School
	19
	5
	4
	65
	17
	110

	
	
	17.3%
	4.5%
	3.6%
	59.1%
	15.5%
	100.0%

	Total
	58
	48
	66
	114
	64
	350

	
	16.6%
	13.7%
	18.9%
	32.6%
	18.3%
	100.0%


Source: Field Data (2023)
From the findings, the school improvements made by the construction of new classrooms and new schools have somewhat reduced pregnancy scandals, but in some cases, the problem still exists. In some schools, like Gininiga Secondary School, most students disagreed. In the interview, one of the interviewees explained: "Although pregnancy challenges still exist, to some extent, the construction of new schools, especially in places where students walked for long periods, has decreased the scandal".

4.4.3 New Forms of Schools are Established

The respondents who participated in data collection were asked whether the implementation of Tanzania Response and Recovery Plan fostered the establishment of new forms of schools to facilitate students' education. The result indicates that out of them, (68.6%; n=350) agreed while only (19.2%; n=350) disagreed that the project facilitated student education (Table No. 19).
Table 4.17: New Forms of Schools Established
	Name of School
	New forms of schools are established
	Total

	
	SD
	D
	N
	A
	SD
	

	
	Gininiga Secondary School
	0
	0
	2
	11
	12
	25

	
	
	0.0%
	0.0%
	8.0%
	44.0%
	48.0%
	100.0%

	
	Imala Mate Secondary School
	2
	0
	2
	6
	8
	18

	
	
	11.1%
	0.0%
	11.1%
	33.3%
	44.4%
	100.0%

	
	Kabita Secondary School
	3
	6
	10
	41
	22
	82

	
	
	3.7%
	7.3%
	12.2%
	50.0%
	26.8%
	100.0%

	
	Lamadi Secondary School
	32
	3
	26
	18
	36
	115

	
	
	27.8%
	2.6%
	22.6%
	15.7%
	31.3%
	100.0%

	
	Anthony Mtaka Secondary School
	20
	1
	3
	52
	34
	110

	
	
	18.2%
	0.9%
	2.7%
	47.3%
	30.9%
	100.0%

	Total
	57
	10
	43
	128
	112
	350

	
	16.3%
	2.9%
	12.3%
	36.6%
	32.0%
	100.0%


Source: Field Data (2023)
From the results presented in Table No. 19, the findings show that most respondents agreed that the implementation of Tanzania Response and Recovery Plan fostered the establishment of new forms of schools to facilitate students' access to education. That means that with the implementation of the project, the government managed to construct new forms of schools, like satellite schools, which facilitated students' attendance or education.

4.4.4 The Congestion of Students at One School has Improved 

The respondents who participated in the data collection exercise were asked whether implementing the Tanzania Response and Recovery Plan fund project in Busega District has reduced the congestion of students in one school. The results revealed that (57.4%; n=350) agreed with the project to reduce the congestion of students in schools (Table No. 20). 
Table 4.18: Congestion of Students at One School Improved
	Name of School
	The congestion of students at one school has improved
	Total

	
	SD
	D
	N
	A
	SA
	

	
	Gininiga Secondary School
	1
	3
	9
	9
	3
	25

	
	
	4.0%
	12.0%
	36.0%
	36.0%
	12.0%
	100.0%

	
	Imala Mate Secondary School
	0
	1
	5
	7
	5
	18

	
	
	0.0%
	5.6%
	27.8%
	38.9%
	27.8%
	100.0%

	
	Kabita Secondary School
	6
	9
	23
	29
	15
	82

	
	
	7.3%
	11.0%
	28.0%
	35.4%
	18.3%
	100.0%

	
	Lamadi Secondary School
	7
	12
	12
	32
	52
	115

	
	
	6.1%
	10.4%
	10.4%
	27.8%
	45.2%
	100.0%

	
	Anthony Mtaka Secondary School
	25
	26
	10
	32
	17
	110

	
	
	22.7%
	23.6%
	9.1%
	29.1%
	15.5%
	100.0%

	Total
	39
	51
	59
	109
	92
	350

	
	11.1%
	14.6%
	16.9%
	31.1%
	26.3%
	100.0%


Source: Field Data (2023)

Referring to the data presented in Table No. 20 above, the results have shown that most respondents agreed that implementing the Tanzania Response and Recovery Plan in Busega District had reduced the congestion of students in one school. With the construction of new schools and classrooms, the steps have facilitated a reduced concentration of students in one school.
5 CHAPTER FIVE
DISCUSSION OF FINDINGS
5.1 Introduction
This section presents a discussion of the findings. It integrates the findings collected from the field with other studies already done. So, it just outlines the key findings and discusses them.
5.2 Effects of Tanzania COVID-19 Response and Recovery Plan on the teaching in Busega District

The first research question of this research was to assess the impact of the Tanzania Response and Recovery Plan on teaching in the Busega District. Based on the analysis of various questions, the findings generally revealed that the implementation of the project had facilitated the availability of classrooms, which was justified by the fact that (84.9%; n=350) of the respondents participated in the data collection exercise. Concerning the contribution of the project towards the development of teaching methods, the findings revealed that (66.6%; n=350) of the respondents agreed that the implementation of the Tanzania COVID-19 Response and Recovery Plan fostered the development of teaching methods; however, for some of the schools, namely Gininiga, the contribution was considered to be very low.

Again, the findings revealed that on the aspect of scholarly materials, only (38.7%; n=350) of the respondents agreed that the implementation of Tanzania COVID-19 Response and Recovery Plan had facilitated the presence of adequate scholarly materials. On the aspect of the Tanzania COVID-19 Response and Recovery Plan contribution towards the availability of special learning rooms, the findings showed that (44.3%; n=350) of the respondents agreed. Regarding the enrolment of students, the majority of the respondents, equivalent to (70.3%; n=350) agreed that implementing the Tanzania COVID-19 Response and Recovery Plan increased the enrolment of students at school.

Last but not least, the findings revealed that, Tanzania COVID-19 Response and Recovery Plan toward the student's performance, about (72%; n=350) of the respondents agreed. On the concept of the availability of accommodation facilities, (64.6%; n=350) of the primary respondents disagreed, and only (36.6%; n=350) agreed that the implementation of the project has facilities for the presence of good sanitation facilities. In summative, the first research question findings have shown that, regarding learning and teaching environments, the project has had a significant impact on classroom availability, increased student enrolment, improved student performance, and developed teaching methods. At a moderate or minimal level, the findings revealed the project's impact on adequate sanitation facilities, accommodation rooms, adequate scholarly materials, and special learning rooms, particularly laboratories and libraries. On one side of the coin, the study concurred with the study by Christopher (2019), which assessed the impact of donor-Aided Projects through NGOs on the social and Economic welfare of the poor in rural areas of the Rwenzori Subregion of Uganda and found that 5 out of 15 project beneficiaries had been economically and socially impacted by the donor-funded projects, and the study by Mubin et al. (2017), which indicated increased access to education among the beneficiaries in Pakistan following the implementation of the Barani Areas Project.

Nevertheless, the study by Ozean (2021), which studied the factors that affect students’ academic achievement, revealed that physical conditions affect students’ academic success in terms of learning, motivation, and creativity. Also, the study by Alani and Hawas (2021) again revealed that environmental factors significantly affected students’ performance. The two studies' findings tell us that although the government has concentrated on the construction of classrooms to increase the enrollment of students, that focus alone is insufficient to attain good education development and student performance; moreover, further improvements are required on other factors, namely the availability of adequate scholarly material, good sanitation facilities, and adequate learning rooms.

5.3 How has Tanzania COVID-19 Response and Recovery Plan Enabled Availability of Teachers in Busega District? 
The second research question focused on studying whether the implementation of the Tanzania COVID-19 Response and Recovery Plan facilitated the presence of adequate teachers. On this, various questions were constructed to measure teachers’ presence indicators, and in general, the findings revealed that (57.2%; n=350)  of the respondents disagreed that implementing the Tanzania Response and Recovery Plan in secondary school has prompted a reduced workload among teachers. In comparison, only a total of (41.9%; n=350)  of the respondents agreed that the implementation of Tanzania COVID-19 Response and Recovery Plan in secondary school prompted teachers to finish their teaching syllabus on time. Further, the objective findings revealed that about (74.4%; n=350) of the respondents agreed that the implementation of the Tanzania COVID-19 Response and Recovery Plan in secondary schools had created a better environment at schools, which has improved the supervision of students by teachers, and (73.2%; n=350) of the respondents agreed that the implementation of the Tanzania COVID-19 Response and Recovery Plan in secondary schools has facilitated improved students` performance. In general, the study findings about the second objective have shown that although some improvements were noted, including improved student performance as well as improved supervision from teachers, at the same time, the study revealed that teachers still experience workload, which limits their ability to finish syllabuses on time. Ullah and Almani (2022) conducted an assessment and exploration of school and student-related factors affecting student secondary school performance in Makran division, Balochistan. 
The result revealed that insufficient teachers, a lack of reading and teaching materials in school, and untrained teachers negatively affect students' performance. Thus, however much the government of Tanzania, particularly in Busega District, continues to improve school infrastructure to meet the existing schools` demands, the absence of competent and adequate teachers will never achieve the vision of big results in the education sector. It will be a long journey to reach it.

5.4 To What Extent has Tanzania COVID-19 Response and Recovery Plan Facilitated the Accessibility of Schools in Busega District

The above research question was to assess the contribution of the Tanzania Response and Recovery Plan to school accessibility in the Busega District. Similarly, data were gathered using questionnaires as well as interview methods. According to the findings presented in Chapter 4, approximately (57.5%; n=350) of respondents agreed that the implementation of the Tanzania COVID-19 Response and Recovery Plan in Busega District has accelerated the availability of schools, reducing the distance from long walks for students, and (81.2%; n=350) agreed that the implementation of the Tanzania COVID-19 Response and Recovery Plan has enhanced and reduced pregnancy scandals among students. Again, the findings about the objective revealed that (68.6%; n=350) of the respondents agreed that the implementation of Tanzania COVID-19 Response and Recovery Plan fostered the establishment of new forms of schools to facilitate students' access to education. (56.3%; n=350) agreed that implementing the Tanzania Response and Recovery Plan in Busega District has reduced the congestion of students in one school.

In summation, the findings have shown that despite the weaknesses still present in the development of education in the district, the implementation of Tanzania COVID-19 Response and Recovery Plan in the district has generated several impacts on the education sector. The construction of new schools and the addition of new classrooms have enhanced pregnancy scandals and student congestion in one school. To some extent, the study findings agreed with the study by Hassan and Volante (2022), which reviewed 14 reviews from 2000 to 2019 on education funding and learning outcomes in Sub-Saharan Africa. 
The study found that the interventions directly influencing a student's daily experience in school, such as improvements in infrastructure, improved teacher capacity, increased use of teaching aids such as flipcharts, and performance-based incentives such as scholarships, were associated with improved student performance. Also, the study complies with the study done by Achanso (2022), which examined the impact of donor support on Ghana’s Basic Education sector since the 1987 Education Sector Reforms. The study found that there have been positive impacts, such as gender uniformity at the primary level and improvements in enrolment.
6 CHAPTER SIX 
 CONCLUSION AND RECOMMENDATION

6.1 Introduction
The chapter briefly presents the study's core research questions, the study identified in the field, and what that has to do with developing the education sector in Tanzania and Busega District in particular. The chapter constituted the conclusion of the study as well as its recommendations.
6.2 Conclusion 

The conclusion for the study is presented as per each research question deployed to guide the study. Regarding the first research question, which evaluated the contribution of the Tanzania COVID-19 Response and Recovery Plan on teaching and learning environments in the Busega District, in summative form, the findings revealed that, to a certain degree, the implementation of the Tanzania COVID-19 Response and Recovery Plan has fostered adequate availability of classrooms and increased enrolment of students, which in some contexts are linked with improved student performance. At a moderate rate, the study identified that the Tanzania COVID-19 Response and Recovery Plan has impacted the presence of adequate sanitation facilities, accommodation rooms, adequate scholarly materials, and special learning rooms, particularly laboratories and libraries. In general, it can be asserted that the implementation of the project has generated a certain level of development in the teaching and learning environments, which are crucial to the performance of students and education development in general. Therefore, further initiatives are just required to develop the less improved aspects so that they have massive and vibrant effects on students’ performance.

The second research question focused on studying whether the implementation of the Tanzania COVID-19 Response and Recovery Plan facilitated the presence of adequate teachers. To know that, various teachers’ performance indicators were evaluated. In general, the findings revealed that some improvements were noted, including improved student performance and improved supervision from teachers, but at the same time, the study revealed that teachers still experience workload, which limits their capacity to finish syllabuses on time. Hence, to complement the initiatives taken to meet the increased enrolment of students, the government needs to increase its capacity to employ teachers.

 The last research question of the study was to what extent has Tanzania COVID-19 Response and Recovery Plan to the accessibility of schools in the Busega District. In brief, the study findings revealed that the implementation of the project in the district has generated several impacts on the education sector. The construction of a new school and the addition of new classrooms have greatly facilitated the reduction of pregnancy scandals and student congestion in one school. That is to say, it is possible to provide a better learning environment for students if the government places a stronger emphasis on developing education.

6.3 Recommendation of the Study
Based on the findings, the study recommends the following:

vii. The government should continue improving the learning environment instead of concentrating on constructing classrooms. From the findings, the study identifies that some schools, especially the new ones, claimed not to have the best sanitation facilities, libraries, or laboratories.

viii. The government should increase its capacity to employ teachers to complement the existing teacher shortage in most schools in the district.

ix. Priority must be given to projects addressing the immediate needs of communities affected by the pandemic. Initiatives such as offering access to remote educational resources and ensuring that education is maintained via Internet platforms could be part of this.

x. Work with the different stakeholders involved in these projects to foster cooperation and partnerships. Working closely with the municipalities and institutions of education could be part of this.

6.4 Area for Further Study 

According to the Management by Objective Theory, goals should not be imposed on employees but determined jointly by all management-related parties (Gerry-Johnson, 2005). That is to say, the project's success depended greatly on the participation of the relevant parties, including the local community. Therefore, further research can be carried out to assess the community's involvement in the execution of the Tanzania COVID-19 Response and Recovery Plan at secondary schools in the Busega District.
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APPENDICES
              APPENDIX: I

Questionnaire for Students and Teachers

Informed Consents 

Dear Respondents, I am Nyasilu Sayi Ndulu (Reg. # PG202100215), a student from The Open University of Tanzania. Currently, I am pursuing Masters of Arts in Monitoring and Evaluation and now conducting research entitled: The Contribution of Tanzania Response and Recovery Plan in the Education Sector in Tanzania: The Case Study of Busega District. I would like to ask you some questions about your experience concerning the implementation of Tanzania Response and Recovery Plan on education development at your school/ residence area. The purpose of these questionnaires is to solicit information that will help the researcher to produce the dissertation as a partial fulfilment of post graduate degree. Information that will be provided will be treated as confidential and will be used for this study only. Please, answer the following questions as open as you can.
Part A: Respondents Characteristics

1. Please indicate your sex


 Male [    ], Female [   ]

2. Please indicate your position/ status __________________

3. Indicate your age group 12-20 years [    ], 21-30 years [    ], 31-40 years [    ], 41-50years [    ], 61-70 years [    ], 71 years and above [    ],

4. If you’re a student, please indicate your class level__ Form One [    ], Form Two [   ], Form Three [    ], Form Four [    ].  
Part B: To examine the contribution of Tanzania Response and Recovery Plan on the teaching and learning environment in Busega District
To what extent do you agree with the following statements? Please rate in a scale of 1-5, with 1= strongly disagree, 2= disagree, 3= neutral, 4= Agree, 5= strongly agree

	SN.
	Variables
	1
	2
	3
	4
	5

	1
	There are adequate classrooms for students 
	
	
	
	
	

	2
	Teaching methods have developed 
	
	
	
	
	

	3
	There are adequate scholarly materials
	
	
	
	
	

	4
	There are adequate special learning rooms (laboratory and library)
	
	
	
	
	

	5
	The performance of students has increased
	
	
	
	
	

	6
	There is Increased enrolment of students 
	
	
	
	
	

	7
	There are adequate accommodation rooms (dormitories)
	
	
	
	
	

	8
	There are adequate sanitation facilities (toilets) 
	
	
	
	
	


Part C: To identify the contribution of Tanzania Response and Recovery Plan on availability of Teachers in Busega District

To what extent do you agree with the following statements? Please rate in a scale of 1-5, with 1= strongly disagree, 2= disagree, 3= neutral, 4= Agree, 5= strongly agree

Part D: To examine the Contribution of Tanzania Response and Recovery Plan on the accessibility of schools in Busega District  

To what extent do you agree with the following statements? Please rate in a scale of 1-5, with 1= strongly disagree, 2= disagree, 3= neutral, 4= Agree, 5= strongly agree

	SN.
	Variables
	1
	2
	3
	4
	5

	1
	New forms of school are established, eg Satellite Schools


	
	
	
	
	

	2
	Shortened distance from long walking distances
	
	
	
	
	

	3
	Pregnancy scandals to students has decreased 
	
	
	
	
	

	4
	The congestion of students at one school has improved 
	
	
	
	
	

	5
	Students` performance have improved 
	
	
	
	
	


APPENDIX: II

Interview Guide for Key Informants

Informed Consents 

Dear Respondents I am, Nyasilu Sayi Ndulu (Reg. # PG202100215) a student from The Open University of Tanzania. Currently I am pursuing Masters of Arts in Monitoring and Evaluation and now conducting research entitled: The Contribution of Tanzania Response and Recovery Plan on Community Development in the Education Sector in Tanzania: The Case study of Busega District. I would like to ask you some questions about your experience concerning the implementation of COVID -19 Fund Project on education development at your school/ residence area. The purpose of these questionnaires is to solicit information that will help the researcher to produce the dissertation as a partial fulfillment of post graduate degree. Information that will be provided will be treated as confidential and will be used for this study only. Please, answer the following questions as open as you can.
Part A: Respondents Characteristics

1. Please indicate your sex


 Male [    ], Female [   ]

2. Please indicate your position/ status __________________

3. Indicate your age group 12-20 years [    ], 21-30 years [    ], 31-40 years [    ], 41-50years [    ], 61-70 years [    ], 71 years and above [    ],

Part B: To examine the contribution of Tanzania Response and Recovery Plan on the teaching and learning environment in Busega District
1. How was the teaching and learning environment at the available schools in your residence/ working area before the implementation of the Tanzania Response and Recovery Plan? 

 _________________________________________________ __________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

2. How do you see the teaching and learning environment at residence/ working area after the implementation of the Tanzania Response and Recovery Plan? ______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

3. How do teaching and learning environment supported by Tanzania Response and Recovery Plan fostered the education development?

_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
4.  What are the challenges still existing in the development of education for the surrounding schools?

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Part C: Identify the contribution of Tanzania Response and Recovery Plan on availability of Teachers in Busega District,

5. Do the teachers available at the surrounding schools sufficient to deliver their responsibilities accordingly? ___________

6. If yes state how?

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

7. If no, explain why?

_________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

8. What do think should be done to increase efficiency in teaching?

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Part D: To Examine the Contribution of Tanzania Response and Recovery Plan on the  Accessibility of Schools in Busega District  

9. How does Tanzania Response and Recovery Plan has facilitated the accessibilities of schools in Busega District?
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
10. What are challenges which limit the accessibilities to education among the students in the district?

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

11. And what do you thing are measures that can be taken to handle the challenge? ___________________________________________________________________________________________________________________________
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MINISTRY OF EDUCATION, SCIENCE AND TECHNOLOGY

THE OPEN UNIVERSITY OF TANZANIA
Ref. No OUT/ PG202100215                                                           1st June, 2023

District Executive Director, Busega District Council, P.O.Box 157,

SIMIYU.

Dear Executive Director,

RE: RESEARCH CLEARANCE FOR MR. NYASILU SAYI NDULU, REG NO: PG202100215
2. The Open University of Tanzania was established by an Act of Parliament No. 17 of 1992, which became operational on the 1stMarch 1993 by public notice No.55 in the official Gazette. The Act was however replaced by the Open University of Tanzania Charter of 2005, which became operational on 1stJanuary 2007.In line with the Charter, the Open University of Tanzania mission is to generate and apply knowledge through research.

3. To facilitate and to simplify research process therefore, the act empowers the Vice Chancellor of the Open University of Tanzania to issue research clearance, on behalf of the Government of Tanzania and Tanzania Commission for Science and Technology, to both its staff and students who are doing research in Tanzania. With this brief background, the purpose of this letter is to introduce to you Mr. Nyasilu Sayi Ndulu, Reg. No: PG202100215) pursuing Master of Arts in Monitoring and Evaluation (MAME). We here by grant this clearance to conduct a research titled “Contribution of COVID-19 Funded Projects on Community Development in the Education Sector in Tanzania: The Case study of Busega District”. He will collect his data at your area from 2nd June to 2nd July 2023.

4. In case you need any further information, kindly do not hesitate to contact the Deputy Vice Chancellor (Academic) of the Open University of Tanzania, P.O.Box 23409, Dar es Salaam. Tel: 022-2-2668820.We lastly thank you in advance for your assumed cooperation and facilitation of this research academic activity.

Yours sincerely,

7 THE OPEN UNIVERSITY OF TANZANIA
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Prof. Magreth S.Bushesha

8 For: VICE CHANCELLOR
Kinondoni Biafra, Kawawa Road; P.O 23409; Dar es Salaam; Tel: +255 22 2668 445; E-Mail:vc@out.ac.tz|| Website:www.out.ac.tz
Good Teaching and learning environment


-Improved Teaching environment 


-Increased performance among students


-Increased enrolment of students 





Increased Accessibility to schools


-Construction of Satellite Schools


-shortened the distance from long walking distances


-Reduced pregnancies to students 


-Decongest of Classrooms





Adequate Employment of Teachers


-Increased enrolment


-Reduced the workload
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