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                                                         ABSTRACT

This study investigated the role of heads of primary schools in enhancing teaching motivation in Bukoba rural district, Tanzania. It consisted of four specific objectives, namely to: examine leadership strategies used by school heads in motivating teachers; examine the relationship between school leadership and teacher’s motivation; determine managerial challenges that face school heads in supervision endeavours; determine managerial model for teacher’s motivation. As anchored by the Perceived Organisational Support Theory, the study used a descriptive survey research design supported with a mixed methods research approach. The sample of this study comprised of 100 respondents. Findings have indicated that, school heads used leadership strategies based on respect to all teachers at work by providing free breakfast and lunch in motivating teachers. Moreover, through simple linear regression analysis, findings found that, school leadership has positive and significant effect on teacher’s motivation. Also, the findings have revealed that, school heads faced managerial challenges based on teachers’ failure to evaluate students’ learning activities, lateness to school, non-preparation of teaching/learning documents, reluctancy in teaching according to the school time-table, reluctant to mark students’ work and refusal to give feedback on students’ work on time. On the managerial models for motivating teachers, findings show that, schools would preferably embrace transformational leadership. The study recommends the government to provide capacity building training and workshops to school heads on how to motivate teachers at schools.
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CHAPTER ONE

INTRODUCTION AND BACKGROUND OF THE STUDY

1.1       Introduction

Employees’ motivation is crucial in enhancing organizational effectiveness. In this end, organisational leaders have to work hard to motivate employees for organisational well-being and performance in general. This chapter has introduced the study about the role of heads of primary schools in enhancing teaching motivation in Bukoba rural district, Tanzania. It has been organised into the following subsections: background to the study, statement of the problem and research objectives. It has also presented research questions, scope of the study, significance, limitations of the study and operational definitions of key terms. 
1.2       Background of the Study

Supervision in schools is an educational process where a supervisor provides guidance to school members, ensures good teaching and learning environments and effectively monitors the school activities to attain the expected school goals and objectives (Ngole & Mkulu, 2020; Thomas & Mkulu, 2021). Cudjoe and Sarfo (2016) regards supervision in schools as a leadership function, which intends to improve teachers’ performance through teaching and instruction. 
A similar view was reported by Wu (2020), who saw leadership in schools as improvement and a source of influence in teaching and learning process, and the way schools were run. In order to achieve the intended school goals and objectives as mentioned above, the school heads had to effectively maintain constant discipline of both teachers and students, encourage students and teachers by rewards and appreciation, observe and supervise teaching and learning activities, provide feedback to their subordinates, allocate resources to instruction, plan and manage curriculum, and involve stakeholders in decision-making (Bujhel, 2021; Day & Sammons, 2016; Sunaryo, 2020).
“The word ‘Motivation’ was derived from the Latin word “motus”, a form of the verb “movere”, which means to move, influence, affect, and excite; and could be defined as the process that initiates, guides, and maintains goal-oriented behaviors in all activities” (Ige, 2020, p. 108). Ehulonu, Chisa, and Anietie (2019) defined motivation as the process where the management enables employees to use all of their efforts to maximize the organisation’s goals and objectives or the process that makes someone to do a certain thing or behave in the most desired way through the aid of certain incentives (Cook & Artino, 2016).
The available evidence indicated that, motivating employees at the work place, improved employee performance and competence; it built effective work systems, created a harmonious, safe and pleasant working environment leading to the increased and maximized organisation productivity (Maningu, 2017; Sukandar, 2018; Wambui, 2016). 
Based on the arguments above, school heads have a noble duty to enhance effective teaching and learning in their respective schools if they preferred improved students’ academic performances. This goal cannot be attained without motivating teachers. This is because; a teacher has several heavy roles to perform before, during and after the teaching process. These roles include: planning for effective and successful teaching/learning process in the classroom, implementing and evaluating learning process (Marlina, Su’ad, & Sukirman, 2022). John and Mueni (2020) were of the views that, teachers played a critical role of determining students’ academic achievements through instructional functions. They attend students’ work during lessons, provide tutorials, mark students’ homework and give feedback. They also work around the clock to assist slow learners to build confidence and recommend a remedy. In addition, teachers evaluate the curriculum materials and education programmes initiatives too.
Empirical studies established that, motivating teachers aroused job commitment. Job commitment, increased improved students’ academic performances in schools. For instance, the study by Javorˇcíková, Vanderková, Ližbetinová, Lorincová, and Hitka (2021) in Slovak primary schools indicated that, teachers were motivated and the students’ academic performances were improved. This was equally true in the Chinese Universities (Munyengabe, Haiyan, Yiyi, & Jiefei, 2017), in Ghanan primary schools (Soglo & Akoto, 2017) and Kenyan public secondary schools (Othoo & Nekesa, 2022) to mention but a few.
Despite the available evidence on the importance of motivating teachers in public primary schools as above, studies depict a contrary situation in Tanzania. For example, in the secondary schools of Lushoto district, Tanga, Mbonea, Eric, Ounga, and Nyarusanda (2021) indicated that, teachers were reluctant to their work and totally discouraged. This situation has sensitized the researcher to study on the situation in public primary schools in Bukoba rural district.

1.3       Statement of the Problem

Teachers’ motivation and commitment to do their teaching activities is vital in furthering education goals through timely teaching preparations, teaching activities, and students’ assessments (Chaudhry, Munawar, & Sittar, 2019; Chukwunedum, 2022; Mangaleswarasharma, 2017; Mark & David, 2020). Further studies continue to posit that, when teachers in schools are demotivated, their working morale decrease which later negatively impact learners’ academic performances (Bhat, 2018). This being the case, it becomes an alarm for almost all educational managers in education sector to work on teachers’ needs and rights so as to settle their psychological state. 
Heads of school should, thus, use various managerial strategies to make teachers perform their duties if the school intends to get improved students’ academic performance (Budhathoki, 2021). However, empirical evidence in Tanzania have indicated that, most of the primary school teachers were in extreme dissatisfaction of their job (Mkumbo, 2016). A similar situation was experienced in Sumbawanga Municipality and Kalambo district’s public secondary schools, where Nyamubi (2017) indicated that, teachers’ working morale was very low. The situation was demonstrated by teachers’ absenteeism, truancy and poor classroom attendances, which later affected students’ academic excellence (Mjaku, 2020). 
Nevertheless, the position of school heads as immediate bosses of teachers in enhancing their motivation to teach is not clearly shown. Besides, Bukoba rural district seemed understudied especially, in educational management arena. Hence, this particular study assessed the role of heads of primary schools in enhancing teaching motivation in Bukoba rural district, Tanzania.
1.4       Research Objectives

The following are research objectives:
1.4.1    General Objective

This study investigated the role of heads of primary schools in enhancing teaching motivation in Tanzania.
1.4.2    Specific Objectives

(i) To examine leadership strategies used by school heads in motivating teachers in public primary schools in Bukoba rural district.

(ii) To examine the relationship between school leadership and teacher’s motivation in primary schools in Bukoba rural district.

(iii) To determine managerial challenges that face school heads in supervising demotivated teachers in public primary schools in Bukoba rural district.

(iv) To determine managerial model for teacher’s motivation in public primary school in Bukoba rural district.
1.5       Research Questions

(i) How did the school heads motivate teachers in public primary schools in Bukoba rural district?

(ii) How is leadership in public primary schools in Bukoba rural district related to teacher’s motivation?

(iii) What are the managerial challenges that face school heads in supervising demotivated teachers in public primary schools in Bukoba rural district?

(iv)  Which is the managerial model for teacher’s motivation in public primary school in Bukoba rural district?

1.6       Scope of the Study

The study was carried out within the geographical boundaries of Bukoba rural district where 20 public primary schools were visited. The schools were located in 4 Divisions (i.e. Bugabo, Kyamtwara, Katerero and Rubale). Each Division provided five (5) public primary schools. This study focused on the roles of school heads in enhancing teaching motivation in public primary schools in Tanzania.
1.7      Significance of the Study

This is one of the studies that delved on the role of school heads in enhancing teaching motivation in public primary schools in Tanzania. Hence, it is expected that, it will add value to the existing body of knowledge.
The findings of this study would help school heads to choose among the managerial model to use in order to improve teachers’ working morale; it will also help school heads come up with effective strategies of improving teachers’ motivation in their respective schools.
1.8       Limitation of the Study

The researcher faced several limitations in gathering information. Some teachers were unwilling to return questionnaires as per the schedule of the researcher’s time frame. In order to mitigate such the situation, the researcher encouraged them and made frequent follow-ups for unreturned questionnaires. It was also found that, some of the heads of schools gave unreliable information during the interview sessions due to fear of being regarded as ineffective leaders despite being ensured their confidentialities. 

1.9       Operational Definitions of Key Terms

Role (s): Roles refer to all activities performed by the school head in enhancing and improving teaching and learning in a school.

School Head: In this study, the school head will be the one accountable for enhancing teaching and learning through motivating teachers.

Teacher’s Motivation: Teacher’s motivation, in this study, will mean all actions or activities or rewards given to teachers so as to improve their work performance.
Public Primary School: Public primary schools will be those schools owned by the government.
1.10       Organization of the Research Report

This research report is organised into six chapters. Chapter one is general introduction and background of the research problem. It also includes statement of the problem, objectives of the study and research questions; furthermore, it includes scope of the study, significance of the study, limitation of the study and operational definitions of key terms. Chapter two deals with review of related literature. In this chapter, theoretical literature review and review of empirical literature are discussed. Others include research gap and conceptual framework guiding the study. Chapter three is all about research methodology. In this chapter, research approach and design are discussed. Furthermore, area of the study, targeted population, and sample size and sampling techniques are presented. Others include, data collection instruments, validity and reliability of research instruments, data analysis and ethical considerations. Chapter four is all about findings while chapter five is concerned with discussion of the findings. The last chapter is conclusions and recommendations.

CHAPTER TWO

LITERATURE REVIEW

2.1       Introduction

This chapter reviewed literatures related to studies that investigated on the role of heads of primary schools in enhancing teaching motivation. The reviewed literature was organised into the following sections: theoretical literature review, review of empirical literatures, research gap, and lastly, conceptual framework of the study.
2.2       Theoretical Literature Review

2.2.1    The Concept of Leadership

Ezekwensili (2016) defines leadership as an activity, which involves both actions of inspection and supervision through the utilization of the available resources (human and material) in attaining the organisational goals. Uzohue, Yaya, and Akintayo (2016) see leadership as the direction an individual with authority gives to a group of people under him or her to accomplish the organisational objectives timely and efficiently by using all the available resources.
2.2.2    Leadership Strategies

According to Fitza (2017), leadership strategies mean capabilities or behaviours or practices possessed by a leader to create a sense of purpose and direction to allow interactions among the stake holders in pursuit of high levels of organizational performance while Banda (2022) sees leadership strategies as the leader’s unique abilities of anticipating, envisioning, maintaining flexibility, thinking and empowering employees to create new inventions that lead to organizational transformations and ultimate improvements.

2.2.3    Employees’ Motivation

Chukwunedum (2022) defines motivation as the inner force that, drives, directs or influences an individual to accomplish organisational goals while Marlina (2019) saw motivation as the process that influences or stimulates a person to take actions that will accomplish desired of any organisational objectives. Ibara (2017) was of the view that, motivation is the process through which the management enables employees to direct their energies in order to maximally attain any organisational goals and objectives.
2.2.4    Perceived Organisational Support Theory

The study has been guided by the Perceived Organisational Support Theory as it was propounded by Eisenberger, Huntington, Hutchison, and Sowa in 1986 (Azam & Waseem, 2020). The theory was built on three principles: built on a feeling of employees’ approval, the employer should develop personal relationship to and help solving his/her subordinates’ problems inside and outside the work and the employer should provide a fair treatment to all his/her employees by letting everyone to know what is expected of him/her. 
Deci, Olafsen, and Ryan (2017) are of the views that, the organisation should value its employees’ contributions, appreciate their efforts, and care for their well-being and the theory can be divided into five sub-dimensions in which an organization pays careful attentions to: employees' welfare, employees' personal objectives, employees’ contributions, assist employees’ career/ professional development, and proud of employees' efforts, hence, they become internally motivated. This situation creates a sense of obligation towards the organisation, generate an expectation of reward for increased efforts, meet employees’ socio-emotional needs, and produce an expectation that help will be available when needed (Yan & Fan, 2020). Thus, employees become in a position to devote more energy in identifying problems, make more preparations, regard the organisation as a place for further development of their knowledge and skills for the development of the whole organization and its productivity (Austin & Costabile, 2021; Chong, Beenen, Gagné, & Dunlop, 2020).
It is on this basis, employees perceive on how they are treated in regard to their contributions. If they feel they are fairly treated for their efforts and adequately rewarded, they, in turn, experience justice, become happy and motivated; hence contributing to the increased organization’s productivity (Mira, Choong, & Thim, 2018). On the contrary, if they perceive that, they are treated unfairly, then, they experience injustice and thus, become de-motivated in relation to their work and employer/supervisor (Varghese, Khetade, & Shetty, 2021). 
This theory has been appropriate to this study because it has given insights on the supervisors to acknowledge and do justice to their subordinates for their inputs if they wanted to improve teachers’ work performance and the performance of the whole school. It has also been relevant to this study because the available evidence indicated that; most of the primary school teachers have been in extreme dissatisfaction of their job (Mbonea, Eric, Ounga, & Nyarusanda, 2021; Mkumbo, 2016; Nyamubi, 2017). Thus, in this study, this theory has been used as a yardstick to assess the role of heads of primary schools in enhancing teaching motivation in Bukoba rural district, Kagera, Tanzania.
2.3       Review of Empirical Literature

2.3.1    Leadership Strategies Used in Motivating Teachers 

In Pakistan, Chaudhry, Munawar, and Sittar (2019) conducted a study on the “role of principals' motivational strategies and performance of elementary school teachers regarding their academic qualifications.” The study employed a quantitative research approach and descriptive case study design. Questionnaires were used for data collection. The findings unveiled that, school heads delegated tasks to competent teachers; they also used verbal appreciation, recognition, performance appraisal, monetary benefits and rewards. The study in Pakistan, gave insights with regard to the current study. The current study used a different research approach-mixed methods research approach-together with a convergent parallel research design to fill in gaps in Bukoba rural district, Tanzania. 
In Zambia, Vinandi and Enock (2022) investigated the “factors influencing staff motivation in secondary schools.” The study adopted a qualitative research approach and descriptive survey research design. Data were collected through questionnaires. Findings designated that, teachers were rewarded in monetary terms and head of schools were allowing freedom of opinion among teachers. Vinandi and Enock’s study employed a single approach-qualitative research approach-which the researcher believed was affected by biasness and errors. That being the case, the current study employed a different approach from Vinandi and Enock’s study–mixed methods research approach–to investigate leadership strategies employed by the school heads in motivating teachers’ teaching efforts in public primary schools in Bukoba rural district, Tanzania.
Nduhura, Masembe, Akakikunda, and Nansamba (2022) conducted a study in Uganda on thee “motivation and performance of teachers in private secondary schools.” The study employed a descriptive cross-sectional research design with a mixed methods research approach. Methods for data collection questionnaires, interview guides and documentary reviews. 
The study divulged that, heads of schools responded to teachers’ queries immediately, involved them in decision making, showed respect to all teachers at work and celebrated the welfare together with them; delegated responsibilities with authority to the competent ones, all teachers were participating in the budgeting process, ensured teachers were given tools for work and comforted them in times of grief. The study, which was conducted in Uganda, was conducted in private secondary schools. The current one filled in both geographical and knowledge gaps in public primary schools in Bukoba rural district, Tanzania.
In Tanzania, Kassim (2022) conducted a study in Ilemela district, Mwanza on the “role of non-monetary incentives on teachers’ job performance in public secondary schools.” The study employed mixed research approach and convergent parallel design. Data collection was done through questionnaires and interviews. The study established that, heads of schools were motivating teachers through caring, providing free breakfast and lunch. Further, heads of schools were preparing entertainments such as congratulatory ceremonies and vacation trips. Kassim’s study was of great importance to the current study though it was conducted in public secondary schools. The current one filled in both knowledge and geographical gaps in Bukoba rural district.

2.3.2    Relationship between School Leadership and Teacher’s Motivation

In Philippine, Caong and Israel (2023) have recently conducted a study on the “influence of leadership styles of school leaders and teacher’s work motivation to teaching performance in public elementary schools.” The study has used a quantitative method research approach. Data collection tools have been only questionnaires. Findings have established that, a very high level of leadership style of school leaders in terms of recognition, participation, diversity, and openness has increased teachers’ motivation and in turn the same have increased their quality work, accuracy, initiatives, work ability, and communication skills. 
Recently in Malaysia, Rachmad et al. (2023) have conducted a study on the “effect of principal transformational leadership and motivation on performance of teacher in Islamic elementary schools.” The study has used a mixed methods research approach. Data collection has been carried out using questionnaires, interviews, observation, and documentation.  The study found out that, the effect of the principal's transformational leadership created change and achieved good performance, built a spirit of togetherness and discipline, and motivated teachers and employees to work optimally. 
In Greece, Yalçınkaya et al. (2021) have conducted a study on the “effect of leadership styles and initiative behaviors of school principals on teacher motivation in high schools.” This study used a quantitative method research approach. Data collection tools were only questionnaires. It was revealed that, school administrators’ personal initiative-taking behaviours increased teachers’ motivation in teaching.
In Rwanda, Specioza and Hassan (2023) have recently conducted a study on the “influence of head teachers’ management practices on teachers’ motivation in selected public secondary schools.” The study has adopted descriptive and correlation research designs with a mixed methods research approach. Data have been collected through questionnaires and interview guides.  Findings have shown that, there is a significant positive but weak association between head teacher’s management practices and teacher motivation (R2 =.416, p=.014). 
In Tanzania, Meshack (2020) conducted a study in Kasulu Town Council on the “influence of school leadership style on teachers‟ motivation in selected public primary schools.” The study used a descriptive survey research design supported with a mixed methods research approach. Questionnaire and interviews guides were the tools for data collection. The study established that, participative (democratic) leadership style positively influenced teachers’ motivation at schools.
2.3.3    Managerial Challenges Faced in Supervising Demotivated Teachers 

In Turkey, Erarslan-Mehmet (2022) conducted a study on “teachers’ work tasks, motivation towards class preparation, teaching, and evaluation of students.” The study used a quantitative research approach and a descriptive survey research design. Data were collected through questionnaires. Findings unveiled that; heads of schools were challenged with teachers who did not value the task of classroom preparations and teaching, and evaluation of students’ learning activities. Erarslan-Mehmet’s study was conducted in Turkey and it used a single approach-quantitative research approach. The current one was conducted in Bukoba district, Tanzania and employed a different approach-mixed methods research approach-to outweigh the weaknesses of using a single approach.
In Zambia, Kaponda, Mweemba, Mukalula-Kalumbi, Lisulo, and Daka (2021) conducted a study on the “management of teacher indiscipline in urban secondary schools.” The study used a qualitative research approach and a phenomenological research design. Interviews and questionnaires were the methods for data collection. Findings revealed that, absconding from work, lateness, absenteeism, inadequate and/or non-preparation of teaching activities and documents were some of the challenges, others were: borrowing money and other items from students, selling of goods during school hours and general negative attitudes towards work. The study was conducted in Zambia and it employed a qualitative approach. With this approach, the current researcher believed that, this study lacked some of the information. Thus, the current study employed a mixed methods research approach so as to outweigh the weaknesses of using a single method for data collection in public primary schools in Bukoba rural district, Tanzania.
In Kenya, Ndung’u (2017) investigated the “teacher indiscipline and the effectiveness of disciplinary measures employed by head teachers in public secondary schools.” The study employed a mixed methods research approach and a descriptive survey design. Questionnaires were used for data collection. The study divulged that, teachers missed classes, regular absenteeism, and failure to seek permission from the school administration; absconded from duties and refused to obey their seniors. Ndung’u’s study was conducted in public secondary schools in Kenya. The current filled in gaps in public primary schools in Bukoba rural district, Tanzania.
In Tanzania, John and Mueni (2020) conducted a study in Tarime district council, Mara region, on the “effectiveness of teacher motivation in influencing pupils’ performance in standard seven national examinations in public and private primary schools.” The study employed a quantitative research approach where a cross-sectional survey design was also used. Data collection instruments were questionnaires, structured interviews and documentary reviews. The study unveiled that, teachers were late in classes, failed to teach according to the time-table, were unavailable to pupils outside class time, failed to mark students’ work or give them feedback on time and did not provide teaching and learning exercises to students. John and Mueni’s study in Kenya employed a single approach-quantitative research approach. The current study filled in both knowledge and geographical gaps in public primary schools in Bukoba rural district, Tanzania by employing a different approach-mixed methods research approach.
2.3.4    Managerial Model for Teacher’s Motivation

In China, Liu, Qiang, and Kang (2023) have recently conducted a study on the “distributed leadership, self-efficacy and wellbeing in elementary schools.” This study has used a quantitative method research approach. Data have been collected through questionnaires. Findings have shown that, distributed leadership at school has been preferred by the leaders because it motivated teachers through sharing communal decision-making responsibility, improved self-efficacy, job wellbeing and career wellbeing.

In Indonesia, Mammadzada (2021) conducted a study on the “ways of effective school management: the role of school principals in building of quality and effective school.” This study used a quantitative method research approach. Questionnaires were the only tools for data collection. It was revealed that, principals’ transformational leadership behaviours helped to reframe teachers' emotional behaviours and they were motivated by this leadership style.
Very recently in Cameroon, Mbua (2023) has conducted a study on the “impact of principal’s leadership styles on teachers and school effectiveness in secondary schools.” This study has used a descriptive survey research design supported with a quantitative method research approach. Data collection instruments have been only questionnaires. Findings have shown that, principals have been practicing instructional, participatory, and transformational leadership styles in their schools to enhance teachers’ teaching motivation and effectiveness.
In Tanzania, Ndauka (2021) conducted a study in Morogoro district on the “role of heads of schools’ leadership styles towards teachers’ work commitment in public secondary schools.” This study used a mixed methods research approach. Data collection instruments were questionnaires and interview guides. Findings revealed that, though democratic leadership style was adopted in schools, there was a lack of teachers’ motivation in terms of recognition and appreciation.
2.4       Research Gap 

Empirical literatures were reviewed on four aspects: leadership strategies used in motivating teachers, relationship between school leadership and teacher’s motivation, managerial challenges faced in supervising demotivated teachers and managerial model for teacher’s motivation. 
Most of the reviewed literatures used a single approach, either qualitative (e.g. Kaponda et al., 2021; Vinandi & Enock, 2022) or quantitative (e.g. Lyimo & Temba, 2022; Munawar & Sittar, 2019) to mention but a few. In employing a single approach, the study might lack some of the important and in-depth information than using a mixed methods research approach because the same built the knowledge and strengths of the data collected where both methods (qualitative and quantitative methods) complement each other.
Again, most of the reviewed literatures were internationally (e.g. in Slovakia, Pakistan, Philippines etc.) and regionally (e.g. in Zambia, Uganda e.t.c.) conducted in secondary schools. However, those which were conducted in Tanzania (e.g. in Ilemela district, Mwanza, Arusha City Council and Tarime district council, Mara region) were not conducted in Bukoba rural district and did not directly investigate the role of school heads in enhancing teaching motivation in public primary schools. Thus, the current study filled in both geographical and knowledge gaps in Bukoba rural district, Kagera by employing a mixed methods research approach (qualitative and quantitative methods) where the same built knowledge and strengths of the data collected.
2.6       Conceptual Framework

The conceptual framework of the study was guided by independent and dependent variables as shown in the Figure 2.1.         
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Figure 2.1: Conceptual Framework Diagram

Source: Developed by the Researcher (2023)
Figure 2.1, illustrated the role of heads of primary schools in enhancing teaching motivation. The independent variables (IVs) were leadership strategies used in motivating teachers, effect of school leadership strategies on teacher’s motivation and school managerial model used by school heads, intermediate variables were school managerial challenges while the dependent variable (DV) was teacher’s motivation. The researcher believed that, there was a relationship between the independent and dependent variables. The assumption was that, in order for any head of school to effectively enhance teachers’ motivation, some leadership strategies were to be exercised at school level. These could include fair teacher’s assessment, caring, trust, various positive considerations and others.  It was also believed that, school leadership strategies had several effect on teacher’s motivation which included collective decisions, joint school planning and budgeting. It was also assumed that, school heads were to employ several school leadership models in motivating teachers. These included transformational, instructional or democratic leadership models. 
However, in exercising their roles, school heads were faced with several challenges such as teacher’s lateness to school, failure by the same to evaluate students’ work and failure to observe school teaching time-table. Based on the relationship of the variables above, it was assumed that, if these leadership strategies were effectively done, teachers’ working morale would be raised and they would enjoy their work; teaching activity would be enhanced and students’ academic performance would also be improved.

CHAPTER THREE

RESEARCH METHODOLOGY

3.1       Introduction

This chapter described how the proposed study was conducted. It presented the research approach, research design, area of the study and targeted population; others were sample size and sampling techniques, data collection methods, validity and reliability, data analysis, and ethical considerations.
3.2       Research Approaches

The study employed a mixed methods research approach for data collection, analysis and interpretation. The mixed methods research approach combines both qualitative and quantitative methods. The researcher employed a mixed methods research approach because it was flexible in correcting errors, and avoided biasness. With this approach, the weaknesses of one method were outweighed by the strengths of another; respondents were exposed in a situation of describing their everyday experiences (Hafsa, 2019) related to the role of school heads in enhancing teaching motivation in public primary schools in Bukoba rural district, Tanzania.
3.3        Research Design 

This study employed a descriptive survey research design. A descriptive survey design was adopted for because it tried to describe events and behaviours as they occurred in their natural setting (Ige, 2019). Furthermore, the study has generalized the findings of the role of school heads in enhancing teaching motivation in public primary schools in Bukoba rural district in all districts in Tanzania.
3.4       Area of the Study

This study was carried out in Bukoba-rural district. It is bordered to the North by Missenyi district, to the East by Lake Victoria and Bukoba urban district; to the South by Muleba district and to the West by Karagwe district. Administratively, the district is divided into 4 Divisions and 29 wards as follows: Bugabo (5 wards), Kyamtwara (4 wards), Katerero (11 wards) and Rubale (9 wards) with a population of 289,697 (URT, 2022). It also have various socio-economic activities. These include subsistence farming, fishing, hunting, and small scale mining. Education wise, the district has a total of 154 primary schools (141 being public primary schools and 13 private ones) (Rwehumbiza, Kabendera, & Ateka, 2018). 
The researcher chose this district because it is among the districts with a large number of public primary schools but with poor students’ academic performance in the national examinations. On the other hand, the study on the role of school heads in enhancing teaching motivation in public primary schools has never been conducted in this area. This situation had necessitated and interested the researcher to conduct this study.
3.5       Targeted Population of the Study

The targeted population for this study was all heads of schools (HoSs) and all teachers in all public primary schools in Bukoba rural district. Currently, the district has a total of 1,150 (670 males and 480 females) teachers including heads of schools (Bukoba Rural District Primary Education Office, 2023). Head of Schools who are vested with supervision obligations, were involved in the study to varnish with research in-depth information regarding leadership strategies used by the same in motivating teachers in their respective schools, gave their experience if there existed a relationship between motivation and teachers’ work performance, and finally, managerial challenges they faced in supervising demotivated teachers in public primary schools in Bukoba rural district. Teachers who are the teaching force in their respective schools varnished information with regard to leadership strategies used by the school heads in motivating them, and if there was any relationship between motivation and their work performance.
3.6       Sample Size and Sampling Techniques 

3.6.1    Sample Size

A sample of 100 participants participated in the study.  It included 20 Head of Schools and 80 teachers.

The selection of 80 teachers was determined by the Taro Yamane sample size formula of 1967: 

                       N

n =          ____________

                     1+N (e)2
where n=corrected sample size, N=total population of the area of the study, 1=constant and e=Margin of error or error limit or level of precision (MoE)=0.05 which was (5%). In this study, N was 909 teachers. This is because 141 HoSs were excluded since they were conveniently selected; e in this study, was 0.1 (10%) accuracy in the sense that, it was expected 90% of questionnaires to be collected back. Therefore, the sample of 80 teachers was found as follows:

                   909

n=         ______________

              1+ 909 * (0.1)2
               909

 n=    ________

              10.09

n=         80.39

If this was what was expected, it gave only 80 teachers. Table 3.1 below, summarized the total sample size to be involved in this study.
Table 3.1: Distribution of Respondents (n=100)

	Respondents’ Category
	Sample Size
	Percentage (%)
	Sampling Technique

	HoSs
	
	20
	20.0
	Convenience Sampling

	Teachers
	Males (MTs)
	40
	40.0
	Stratified Random Sampling

	
	Females (FTs)
	40
	40.0
	Stratified Random Sampling

	Total 
	100
	100.0
	


Source: Developed by the Researcher (2023)
3.6.2    Sampling Techniques

Convenience and stratified random sampling techniques were used to select the sample size of the study.
3.6.2.1 Convenience Sampling Technique

This technique was used to select 20 public primary schools from the area of the study. The criterion which was used to select these schools was nearby schools in the nearby wards from the station the researcher is working in as a civil servant and/or living or those easily accessible in terms of transport and accommodation (Etikan, Musa, & Alkassim, 2016). 
The selected schools with 20 Head of Schools under their supervision, were selected and involved in the study to share with the researcher their personal experiences, feelings, thoughts, aspirations, attitudes and perceptions about the reality regarding leadership strategies used by the same in motivating teachers in their respective schools, give their experience if there existed a relationship between school leadership and teacher’s motivation, managerial challenges they faced in supervising demotivated teachers, and finally, on the leadership models used to motivate teachers in public primary schools in Bukoba rural district.
3.6.2.2 Stratified Random Sampling Technique

Stratified random sampling was used to get a sample of male (MTs) and female teachers (FTs) in all the selected public secondary schools. The number of MTs and that of FTs was proportional. During stratified sampling, teachers were divided into two groups (strata) by gender. The first stratum comprised of male teachers and another one was that of female teachers. 
In a group of male teachers, 40 respondents were randomly selected in which each school provided 2 MTs. Papers with numbers and blank ones were put in a box where each male teacher in a particular school was allowed to pick one of the papers. Those who picked papers with a number were engaged in the study. The same procedure was used in selecting 40 FTs in a stratum. 
This technique was useful because it gave a chance for each and every respondent to be included in the study without any discrimination (Bhardwaj, 2022).
3.7       Methods and Instruments for Data Collection 

In order to obtain adequate and reliable data for the topic under the study, the researcher employed two research methods for data collection. These were questionnaires and semi-structured interview guides.
3.7.1    Questionnaires 

This tool was used to collect quantitative data from the selected teachers. A list of well-structured and closed-ended questions prepared by the researcher were distributed to respondents. The respondents were asked to select alternative responses of a 5-Likert Rating Scale, which covered all aspects of the study. 
For all the sub-parts and sub-sections, the respondents were asked to put a tick (√) response corresponding to their choices. This instrument was employed because it reduced bias and it helped to collect information in a very short time within a large group of people (Etikan & Bala, 2017). 
3.7.2    Semi-Structured Interview

Semi-structured interview guides were used to gather qualitative data from the Head of Schools. Interviewees’ opinions were captured by using note books and sound recorders during the discussions and the session lasted for only 50 minutes. Kiswahili was used. 
This instrument was opted for because it enabled the researcher to probe more information (Ruslin, Rasak, Alhabsyi, & Syam, 2022), which would not have been collected from Questionnaires and enabled the participants to feel freer.
3.8       Validity and Reliability of Research Instruments

3.8.1    Validity of Research Instruments

Validity is the ability of data collection instruments to measure what they intended to measure (Taherdoost, 2016). In order for an instrument to be considered valid, the content selected and included must be relevant to the need or gap established (Daud, Khidzir, Ismail, & Abdullah, 2018). The validity of the instruments, in this study, was established by the use of content validity through which expert’s glance and recommendations were used to assess the construct of the content (Daud et al., supra). 
The research instruments were reviewed for validity by various independent groups of people including the supervisor, researcher’s fellow students and piloting. Their ascertained opinions and ideas for the modifications solicited the right information or covered the whole context to be asked or possessed the appropriate format used to the information to be obtained, or covered the relevant scope to the objectives of the intended study. All the suggestions by the experts and data from pilot study were incorporated for improvement before they were administered in a real situation. The trustworthiness of qualitative data were also observed through credibility, transferability, dependability and conformability before data collection (Denzin & Linkoln, 2018).
For this reason, a pilot study of 25 participants (5 HoSs and 20 teachers) was conducted from 5 public primary schools. These schools were Katwe, Karonge, Bwagura, Bweyenza and Bubuga, all in Bukoba district. These pilot respondents were not included in the sample of this study. Data collected from pilot study were examined and assessed by the items in the questionnaires and semi-structured interview guides to find out if they were relevant or not and be subjected to modifications and improvements. The data collected were analyzed and the generated information was used to refine the instruments as appropriate to make them more valid.
3.8.2    Reliability of Research Instruments

Reliability is the ability of instruments to yield accurate and consistent results when administered at different times by independent researchers (Creswell & Creswell, 2018). In order to obtain the instrument’s reliability value of this study, content validity and pilot studies were carried out. After getting feedback from expertise regarding content validity of the instruments, the pilot test was conducted to determine the reliability of the instrument.  
The participants in pilot study were required to answer the questionnaires and be allowed to provide any pertinent comments or feedback, marking spelling errors, grammatical clarity, vague sentences, and any related suggestions to improving and enhance the quality of an instruments. A pilot study enabled the researcher to test the reliability of the instruments for data collection by deterring reliability value (Cronbach's Alpha value). The Cronbach’s Alpha calculation was made by the SPSS software version 28.0. 
According to Schrepp (2020), the scale with Cronbach’s Alpha between .40 and .70 is considered moderate and acceptable if it contains four items to ten items while the scale with Cronbach’s Alpha .70 and above is considered acceptable if it contains more than ten items. This study had four variables. The first variable had 8 items and the second had 11 items; the third had 7 items while the last had 3 items. They were all tested for internal consistencies using Cronbach’s Alpha before they were administered to the participants. The results were as indicated in the Table 3.2.
Table 3.2: Individual Item Reliability Scale Results

	S/N
	Variable
	Cronbach's Alpha
	Cronbach's Alpha Based on Standardized Items
	No. of Items
	Strength of Association

	1.
	LSMT
	.89
	.88
	8
	Very good and acceptable

	2.
	RLTM
	.89
	.89
	6
	Good and acceptable

	3.
	ELSTM
	.83
	.83
	5
	Very good and acceptable

	4.
	MCSDT
	.90
	.91
	7
	Very good and acceptable

	5.
	LMTM
	.81
	.81
	3
	Very good and acceptable


LSMT=Leadership Strategies in Motivating Teachers, RLTM=Relationship between Leadership and Teacher’s Motivation, ELSTM=Effect of Leadership Strategies on Teacher’s Motivation, MCSDT=Managerial Challenges Facing the School Heads in Supervising Demotivated Teachers, LMTM=Leadership Model on Teacher’ Motivation
Source: Field Data Analysis (2023).
Table 3.2 shows the results of the scale test aimed at assessing reliability of the multi–item scales for internal consistencies using Cronbach’s Alpha. The Cronbach’s Alpha for the leadership strategies in motivating teachers with 8 items was .89 indicating that, the variable had very good and acceptable internal consistence. For the relationship between leadership and teacher’s motivation with 13 items, its internal consistence was .96 signifying that, it was very good and acceptable. 
The third variable had 7 with an internal consistence of .90, which meant that, its internal consistence was very good and acceptable. The last variable was leadership model on teacher’s motivation, which had 3 items. It was found to have an internal consistence of .81, which signified that, it was very good and acceptable.

Reliability for qualitative data from semi-structured interviews were ensured through replicability; audio recordings and full transcriptions recorded in the note book were confidential and only kept for further arguments for the intended study alone (Coleman, 2021).
3.9       Data Analysis Procedure

This study employed a mixed methods research approach; hence both quantitative and qualitative data were collected, processed and analyzed. Quantitative data from questionnaires were coded and analyzed by the use of the Statistical Package for Social Sciences (SPSS) computer program version 28.0, described statistically (by the use of Means and standard deviation) together with inferential statistics (simple linear regression analysis). Qualitative data from semi-structured interviews were transcribed manually, sorted and put together under specific themes, analyzed and presented in excerpts, direct quotes, and narrations (Daniel, 2016). Since interview sessions were conducted in Kiswahili, participants’ responses were translated, analyzed and presented in English.
3.10       Ethical Considerations

Before collecting data, the clearance and permission letters were first sought from the Directorate of Post Graduate Studies (DPGS) of the Open University of Tanzania, the Kagera Regional Administrative Secretary (RAS) and the Bukoba District Administrative Secretary (DAS) offices. Thereafter, the researcher made visits to schools and explained the purpose of the study. Confidentiality and anonymity, openness and honesty were ensured by not allowing respondents to disclose their identities or school names. 

CHAPTER FOUR

PRESENTATION OF FINDINGS AND ANALYSES

4.1       Introduction

This chapter presents, analyses and discusses the findings from the study that investigated about the role of heads of primary schools in enhancing teaching motivation in Bukoba rural district, Tanzania. The findings are organized into the following sub-sections: Leadership strategies used in motivating teachers, relationship between school leadership and teacher’s motivation, managerial challenges faced in supervising demotivated teachers and managerial model for teacher’s motivation.
4.2       Leadership Strategies Used in Motivating Teachers

One of the specific objectives of the study was to examine leadership strategies used by school heads in motivating teachers in public primary schools in Bukoba rural district. Data analysis has been done using descriptive analysis in terms of mean scores. The interpretation scale is as follows: 1.00–1.79 strongly disagree, 1.80–2.59 disagree, 2.60–3.39 undecided, 3.40–4.19 agree, and finally, 4.20–5.00 strongly agree. Findings are presented in Table 4.1. 
Table 4.1 provides teachers’ responses on 8 activities. Findings indicate that, on whether HoSs created good relationship at the workplace, the activity was undecided (M=2.65, SD=1.49). On whether HoSs involved teachers in decision making, the activity was undecided (M=2.70, SD=1.29). There was a contrary view from Head of Schools on this aspect. During the interview session, the researcher wanted to hear from the Head of Schools on how they motivated teachers at school levels. 
Table 4.1: Descriptive Statistics on Leadership Strategies Used in Motivating Teachers (n=80)
	Activities 
	Responses 
	Interpretation 

	
	M
	SD
	

	The head of school creates good relationship at the workplace
	2.65
	1.49
	Undecided

	The school head involves teachers in decision making
	2.70
	1.29
	Undecided

	The school head delegates tasks to competent teachers
	2.25
	1.25
	Disagree

	The school head applies monetary benefits and rewards
	2.45
	1.19
	Disagree

	The head of school responds to teachers’ queries immediately
	2.60
	1.36
	Undecided

	The school head shows respect to all teachers at work
	3.84
	1.26
	Agree

	The school head involves all teachers in the budgeting process
	2.36
	1.26
	Disagree

	The school head provides free breakfast and lunch
	3.84
	1.22
	Agree


Source: Field Data (2023)
One of the male participants argued:

 “In the school I am leading, in most of the decisions I involve teachers. This encourages team work and they feel motivated for being part of the school community” (HoS-D, February, 2023, 09:00 AM).
Participants disagreed that, Head of Schools delegated tasks to competent teachers (M=2.25, SD=1.25) and applied monetary benefits and rewards to motivate teachers (M=2.45, SD=1.19). This activity also found contrary views from Head of Schools. 
Through interview, one of the female interviewees had this to comment:
In the school I am supervising, every final national examination results in every year are subject to evaluation. All teachers are engaged. For every score of ‘A’, the school pays one thousand and five hundred shillings to the teacher concerned. It is so for ‘B’ score where it is paid one thousand shillings. This style motivates them and they work hard and committed” (HoS-J, February, 2023, 11:10 A.M).
Another male Head of School added:

 “On my side, every year after the standard seven national examinations’ results are out, we all get together and cerebrate because all good results are everyone’s contribution” (Head of School-B, February, 2023, 1:20 P.M).

On the issue of responding to teachers’ queries immediately, the activity remained undecided (M=2.60, SD=1.36). HoSs showed respect to all teachers at work (M=3.84, SD=1.26). In regard to the involvement of all teachers in the budgeting process, the participants disagreed with the activity (M=2.36, SD=1.26). This aspect found contrary findings from HoSs during the interview session. 
In support of this finding, one of the male participants added:

 “On my side, I involve all teachers through their departments to prepare and evaluate the proper implementation of the school budget. This minimizes unnecessary lamentations and increases teachers’ commitment” (Head of School-H, February, 2023, 10:15 A.M).
On the last activity, the participants agreed that, Head of Schools provide free breakfast and lunch to teachers (M=3.84, SD=1.22). This finding was supported by the argument made by one of the female participants during the interview session who argued:
 “In the school I am leading, I make sure teachers are getting breakfast and lunch from the school budget with the exception of bites which only come from their own pockets” (Head of School-A, February, 2023, 03:15 P.M).

4.3       Relationship between School Leadership and Teacher’s Motivation 

Another specific objective of the study was to examine the relationship between school leadership and teacher’s motivation. Data analysis has been done using descriptive analysis in terms of mean scores. The interpretation scale is as follows: 1.00–1.79 strongly disagree, 1.80–2.59 disagree, 2.60–3.39 undecided, 3.40–4.19 agree, and finally, 4.20–5.00 strongly agree. Findings are presented in Table 4.2. 
Table 4.2: Descriptive Statistics on Leadership and Teacher’s Motivation (n=80)

	Activities 
	Responses 
	Interpretation 

	
	M
	SD
	

	Provision of attractive salary
	2.63
	1.49
	Undecided 

	Enhancing career training opportunities
	3.70
	1.26
	Agree 

	Improving conducive working conditions
	3.71
	1.28
	Agree 

	Building of a spirit of togetherness among teachers
	3.70
	1.37
	Agree 

	Recognition of teacher’s efforts in teaching students
	3.85
	1.26
	Agree 

	Enhancement of openness among the staff
	3.78
	1.24
	Agree 


Source: Field Data (2023)
Table 4.2 provides teachers’ responses on 6 activities. Findings of the study establish that, a school leader should motivate teachers by enhancing career training opportunities (M=3.70, SD=1.26), improving conducive working conditions (M=3.71, SD=1.28 and building of a spirit of togetherness among teachers (M=3.70, SD=1.37). 
Findings from interviews from Head of Schools regarding school leadership in enhancing teacher’s motivation, the majority of Head of Schools agree that, teachers become motivated when conducive working conditions are improved and when they allowed to work as a team as evidenced in the following quotation:

“In my school, teachers feel comfortable with my leadership because I encourage them to improve their professional career. I also make sure the working environment is conducive. This helps me to allow all teachers to work as a team in order to reach our educational goals. Head of School-F, February, 2023, 03:20 P.M). 

Others include recognition of teacher’s efforts in teaching students (M=3.85, SD=1.26) and enhancement of openness among the staff (M=3.78, SD=1.24). These views are supported by the findings from the majority of Head of Schools through interview as it is evidenced from the following quotation:  

“In the school I am leading, I give various recognitions to various teachers who perform well in their work. These recognitions include gifts and recognition certificates. These motivate them and always enjoy their work.” Head of School-G, February, 2023, 03:25 P.M).
Table 4.3: Descriptive Statistics on Teacher’s Motivation (n=80)

	Activities 
	Responses 
	Interpretation 

	
	M
	SD
	

	Effective leadership allows teachers to make evaluation of students’ learning activities on time
	3.74
	1.30
	Agree

	Effective leadership makes teachers show positive attitudes towards work
	3.56
	1.28
	Agree

	Good leadership makes teachers provide teaching and learning exercises to students accordingly
	3.59
	1.38
	Agree

	Effective leadership enhances team work among teachers
	3.76
	1.33
	Agree

	Effective leadership encourages good communication skills among teachers
	3.79
	1.29
	Agree


Source: Field Data (2023)
Table 4.3 provides teachers’ responses on 5 activities. Findings show that, effective school leadership motivates teachers in various ways. It encourages teachers to make evaluation of students’ learning activities on time (M=3.74, SD=1.30), teachers show positive attitudes towards their work (M=3.56, SD=1.28) and encourages teachers to provide teaching and learning exercises to students accordingly (M=3.59, SD=1.38). 
Furthermore, effective leadership motivates teachers because it enhances team work among teachers (M=3.76, SD=1.33), and finally, effective leadership encourages good communication skills among teachers (M=3.79, SD=1.29). The researcher conducted a regression analysis to find out if there was a relationship between school leadership and teacher’s motivation. 
4.3.1    Inferential Analysis on the Relationship between School Leadership and Teacher’s Motivation

In confirming the results obtained above, simple linear regression analysis has been computed to find out the relationship between school leadership and teacher’s motivation. The output results are presented in Tables 4.4, 4.5 and 4.6.
Table 4.4: Model Summary

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.936a
	.877
	.875
	.358


a. Predictors: (Constant), School leadership

b. Dependent Variable: Teacher's motivation

Source: Field Data Analysis (2023
Table 4.4 explains the results of the regression analysis. The analysis reveals that, there is a statistically positive and significant relationship between school leadership and teacher’s motivation in public primary schools in Bukoba rural district (R=0.936; R2=0.877; Adjusted R2=0.875; Sig = 0.000).

Table 4.5: ANOVA

	Model
	
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	1
	Regression
	71.412
	1
	71.412
	556.143
	.000b

	
	Residual
	10.016
	78
	.128
	
	

	
	Total
	81.428
	79
	
	
	


a. Dependent Variable: Teacher's motivation

b. Predictors: (Constant), School leadership

Source: Field Data Analysis (2023
From Table 4.5, p-value is 0.000 and F-calculated is 556.143. Since the p-value is less than 0.05 and F-calculated is greater than F-critical (2.4904), the regression model is significant in determining how school leadership affect teacher’s motivation in public primary schools in Bukoba rural district.
Table 4.6: Regression Coefficients

	
	Unstandardized Coefficients
	Standardized Coefficients
	
	

	Model
	
	B
	Std. Error
	Beta
	t
	Sig.

	1
	(Constant)
	.535
	.140
	
	3.831
	.000

	
	School Leadership
	.886
	.038
	.936
	23.583
	.000


a. Dependent Variable: Teacher's motivation 

Source: Field Data Analysis (2023)
The results in Table 4.6, shows that, a unit change in school leadership would lead to 0.886 in teacher’s motivation in public primary schools in Bukoba rural district. The p-value for the variable is 0.000. Since the p-value is less than 0.05, school leadership positively and significantly affects teacher’s motivation in public primary schools in Bukoba rural district.
It is now safe to conclude that, since the R- Squared is .877, meaning that, 87.7% of the variation in teacher’s motivation is explained by variation in the school leadership. Other factors explained 12.3%. The ANOVA results show that, the model is statistically positive and significant at (p<0.05).
4.4       Managerial Challenges Faced in Supervising Demotivated Teachers

The fourth specific objective of the study was to explore managerial challenges that faced school heads in supervising demotivated teachers. Data analysis has been done using descriptive analysis in terms of mean scores. The interpretation scale is as follows: 1.00–1.79 strongly disagree, 1.80–2.59 disagree, 2.60–3.39 undecided, 3.40–4.19 agree, and finally, 4.20–5.00 strongly agree. Findings are presented in Tables 4.7.
Table 4.7: Descriptive Statistics on Managerial Challenges Faced in Supervising Demotivated Teachers (n=80)
	Activities 
	Responses
	Interpretation

	
	M
	SD
	

	Teachers’ failure to evaluate students’ learning activities
	3.44
	1.21
	Agree

	Lateness to school
	3.64
	1.26
	Agree

	Non-preparation of teaching/learning documents (e.g. lesson plan, scheme of work etc.)
	3.57
	1.34
	Agree

	Refuse to obey their seniors
	3.64
	1.40
	Agree

	Reluctant to teach according to the school time-table
	3.57
	1.24
	Agree

	Reluctant to mark students’ work
	3.51
	1.37
	Agree

	Refuse to give feedback on students’ work on time
	3.87
	1.27
	Agree


Source: Field Data Analysis (2023)
Table 4.7 provides teachers’ responses on 7 activities. Findings establish that, the participants agreed that, teachers’ failure to evaluate students’ learning activities becomes one the managerial challenges faced by Head of Schools in supervising demotivated teachers (M=3.44, SD=1.21). During the interview session with the Head of Schools, the researcher wanted to know managerial challenges the same encounter in supervising demotivated teachers. 
One of the male Head of Schools had this to say:
 “In my school, demotivated teachers fail to effectively teach and do not provide sufficient exercises to students; and if they do, they fail to give feed-back on time” (HoS-O, February, 2023, 11:25 A.M).
School heads are faced with lateness of teachers to school (M=3.64, SD=1.24). The participants agreed that, demotivated teachers fail to prepare teaching/learning documents (e.g. lesson plan, scheme of work etc.) (M=3.57, SD=1.34). 
One of the male Head of Schools supported this finding by arguing:
“Also, at the school I am leading, demotivated and discouraged teachers fail to prepare teaching and learning documents until you use force. This situation makes the school environment unhealthy” (Head of School-E, February, 2023, 12:45 P.M).

On the issue of refusing to obey their seniors, the findings show that, the activity was agreed upon (M=3.64, SD=1.40). This finding is in line with one of female Head of Schools who commented:
 “I think, there are so many people who have joined this profession without being teachers. It is because those teaching vacancies and opportunities were only available at that time. They are using abusive languages and some of them make insubordination to their heads of schools” (HoS-T, February, 2023, 09:42 A.M).
Teachers are reluctant to teach according to the school time-table (M=3.57, SD=1.24) and refuse to give feedback on students’ work on time (M=3.87, SD=1.27).
4.5       Managerial Model for Teacher’s Motivation

The last specific objective of the study was to determine managerial model for teacher’s motivation. Data analysis has been done using descriptive analysis in terms of mean scores. The interpretation scale is as follows: 1.00–1.79 strongly disagree, 1.80–2.59 disagree, 2.60–3.39 undecided, 3.40–4.19 agree, and finally, 4.20–5.00 strongly agree. Findings are presented in Tables 4.8.
Table 4.8: Descriptive Statistics on Managerial Model for Teacher’s Motivation (n=80)
	Activities 
	Responses 
	Interpretation 

	
	M
	SD
	

	Head of school uses instructional leadership model
	3.90
	1.22
	Agree 

	Head of school employs transformational leadership model
	3.99
	1.21
	Agree 

	Head of school employs democratic leadership model
	3.89
	1.22
	Agree 


Source: Field Data (2023)
Table 4.8, provides teachers’ responses on 3 activities. Findings establish that, several leadership models are used in order to motivate teachers at school. This study has identified that, HoSs adopt instructional leadership model (M=3.90, SD=1.22). This view is supported by the findings of the interview from Head of Schools where the majority agreed that; they use proper instructions than coercion as evidenced by the following narration:

“In my school, during tea break for teachers, I always remind teachers on how to perform certain activities for the betterment of the school and the community at large.” (Head of School-U, February, 2023, 09:45 A.M).

Findings continue to show that, Head of Schools use transformational leadership (M=3.99, SD=1.21) and democratic leadership models (M=3.89, SD=1.22). Through interview, findings indicate that, the majority of Head of Schools involve teachers in various activities as evidenced in the following narration:

“At the school I am leading, I always involve teachers in various decisions such as budget planning and its implementation and students’ discipline.” (Head of School-V, February, 2023, 09:50 A.M).

CHAPTER FIVE

DISCUSSION OF THE FINDINGS

5.1       Introduction

This chapter presents and discusses the findings of the study that investigated about the role of heads of primary schools in enhancing teaching motivation in Bukoba rural district, Tanzania. The  chapter is organised into the following sub-sections: leadership strategies used in motivating teachers, relationship between school leadership and teacher’s motivation, managerial challenges faced in supervising demotivated teachers and managerial model for teacher’s motivation.
5.2       Discussion

5.2.1    Leadership Strategies used in Motivating Teachers

The general objective of the study was to assess the role of school heads in enhancing teaching motivation in public primary schools in Tanzania. Specifically, the study aimed at examining leadership strategies used by school heads in motivating teachers in public primary schools in Bukoba rural district. Overall findings form questionnaires have indicated that, HoSs showed respect to all teachers at work. 
These findings concur with that of Nduhura, Masembe, Akakikunda, and Nansamba (2022) who reported that, the heads of private secondary schools showed respect to all teachers at work and celebrated the welfare together with them. It was also found out that, the school head provided free breakfast and lunch as ways of teaching motivation to teachers. This finding is in line with that of Kassim (2022) who reported that, teachers were motivated by being provided with free breakfast and lunch.
5.2.2    Relationship between School Leadership and Teacher’s Motivation

The general objective of the study was to assess the role of school heads in enhancing teaching motivation in public primary schools in Tanzania. Specifically, the study aimed at examining the relationship between school leadership and teacher’s motivation in primary schools in Bukoba rural district.
Findings show that, effective school leadership motivates teachers because it encourages teachers to make evaluation of students’ learning activities on time and the same show positive attitudes towards their work. These views concur with the findings of Rachmad et al., (2023) and Yalçınkaya et al., (2021) who reported that, principal's transformational leadership creates change and helps teachers achieve good teaching performance, builds a spirit of togetherness and discipline, and motivated teachers and employees to work optimally. 
Findings have shown that, school leadership encourages teachers to provide teaching and learning exercises to students accordingly, it enhances team work among teachers, and encourages good communication skills among teachers. These findings are in line with the findings of Caong and Israel (2023) who have reported that, a very high level of leadership style of school leaders in terms of recognition, participation, diversity, and openness increase teachers’ motivation and in turn the same have increased their quality work, accuracy, initiatives, work ability, and communication skills.
Furthermore, findings from the simple linear regression analysis, show that, there is a positive and significant relationship between leadership strategies and teacher’s motivation in public primary schools in Bukoba rural district. This finding is in support of the findings of Specioza and Hassan (2023) who reported that, head teacher’s management practices have a significant positive but weak association on teacher motivation while Meshack (2020) reported that, participative (democratic) leadership style positively influence teachers’ motivation at schools.
5.2.3    Managerial Challenges Faced in Supervising Demotivated Teachers

The general objective of the study was to assess the role of school heads in enhancing teaching motivation in public primary schools in Tanzania. Specifically, the study aimed at exploring managerial challenges that faced school heads in supervising demotivated teachers in public primary schools in Bukoba rural district.
The findings show that, HoSs were faced with several managerial challenges at schools. This study found that, HoSs face the challenge of teachers’ failure to evaluate students’ learning activities. These results are similar with those of Erarslan-Mehmet (2022) in which it was found that, with teachers did not value the task of classroom preparations and teaching, and evaluation of students’ learning activities. 
It was also found that, demotivated teachers were always late to school. This finding is similar to that of Kaponda, Mweemba, Mukalula-Kalumbi, Lisulo, and Daka (2021) where it was found that, teachers were absconding from work, late and absent from schools. Other findings showed that, teachers failed to prepare of teaching/learning documents (e.g. lesson plan, scheme of work etc.) and refuse to obey their seniors. These results resemble those of Ndung’u (2017) where it was found that, demotivated teachers refused to obey their seniors. Other challenges were found to be that, teachers were reluctant to teach according to the school time-table, to mark students’ work and refused to give feedback on students’ work on time. These findings resemble those of John and Mueni (2020) where it was also found that, teachers were late in classes, failed to teach according to the time-table and were unavailable to pupils outside class time. They also failed to mark students’ work or give them feedback on time and did not provide teaching and learning exercises to students.
5.2.4    Managerial Model for Teacher’s Motivation

The general objective of the study was to assess the role of school heads in enhancing teaching motivation in public primary schools in Tanzania. Specifically, the study determined managerial model for teacher’s motivation in public primary school in Bukoba rural district.
On this specific objective, findings show that, HoSs adopted several managerial models for motivating teachers. They preferred transformational leadership model. This view is in line with that of Mammadzada (2021) who reported that, principals’ transformational leadership behaviours helped to reframe teachers' emotional behaviours and they were motivated by this leadership style. Heads of schools also adopted democratic leadership model.  
This finding is in consonant with the findings of Ndauka (2021) who reported that, democratic leadership style was adopted in schools, which increased teachers’ motivation in terms of recognition and appreciation. They also adopted instructional leadership model. This view concurs with the findings of Mbua (2023) who reported that, principals have been practicing instructional and participatory leadership styles in their schools to enhance teachers’ teaching motivation and effectiveness.
CHAPTER SIX

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

6.1        Introduction

This chapter presents the summary, conclusions and recommendations about the findings of the study that investigated the role of school heads in enhancing teaching motivation in public primary schools in Bukoba rural district, Tanzania. The conclusions will give the overall findings based on the following sub-sections: leadership strategies used in motivating teachers, relationship between school leadership and teacher’s motivation, managerial challenges faced in supervising demotivated teachers and managerial model for teacher’s motivation.
6.2       Summary of the Study
The main objective of the study was to assess the role of school heads in enhancing teaching motivation in public primary schools in Kagera, Tanzania. The study consisted of four specific objectives, which were to be achieved in Bukoba rural district. These were to: examine leadership strategies used by school heads in motivating teachers, assess the relationship between motivation and teacher’s work performance, determine managerial challenges that faced school heads and lastly, determine managerial model for teacher’s motivation.
In order to achieve these specific objectives, the study used a descriptive survey research design supported with a mixed methods research approach. Its sample size was of 100 participants (20 school heads and 80 normal teachers). Convenience and stratified random sampling techniques were used for sample selection. Descriptive statistics and content analysis were used to analyse data. Quantitative data were computed with the aid of the SPSS software whereas content analysis was used for qualitative data.
6.2.1    Major Key Findings of the Study

6.2.1.1 Leadership Strategies Used in Motivating Teachers 

Findings have indicated that, school heads used leadership strategies based on respect to all teachers at work by providing free breakfast and lunch in motivating teachers.  

6.2.1.2 Relationship between Motivation and Teacher’s Work Performance

Through simple linear regression analysis, findings have shown that, school leadership has positive and significant effect on teacher’s motivation. 

6.2.1.3 Managerial Challenges Faced by School Heads

Findings have revealed that, school heads were challenged with teachers’ failure to evaluate students’ learning activities, lateness to school, non-preparation of teaching/learning documents; others were reluctancy in teaching according to the school time-table, reluctant to mark students’ work and refusal to give feedback on students’ work on time. 
6.2.1.4 Managerial Models for Motivating Teachers

Findings have shown that, schools embraced instructional and transformational leadership models in motivating teachers. 
6.3       Conclusions

In regard to the leadership strategies used in motivating teachers, findings from quantitative data have shown that, the HoSs have been applying some strategies in motivating teachers. These strategies include showing respect to all teachers and provision of free breakfast and lunch at work. However, findings from interviews have shown that, HoSs have also been using some strategies such as involving teachers in decision making and budgeting process, and applying monetary benefits and rewards to motivate teachers.
On the relationship of school leadership on teacher’s motivation, findings on linear regression analysis indicated that, school leadership has positive and significant effect on teacher’s motivation. Findings continue to suggest that, school leadership encourages teachers to provide teaching and learning exercises to students accordingly, enhances team work among teachers and encourages good communication skills among teachers.
In managerial challenges faced in supervising demotivated teachers, findings have indicated that, HoSs face several managerial challenges. These were: teachers’ failure to evaluate students’ learning activities, lateness to school and non-preparation of teaching/learning documents (e.g. lesson plan, scheme of work etc.). Others included refusing to obey their seniors and reluctancy to teach according to the school time-table and to mark students’ work on time.
On the managerial models for motivating teachers, findings have shown that, HoSs adopted several models including transformational leadership model, democratic leadership model and instructional leadership model in motivating teachers.
6.4        Recommendations

Based on the findings of the study, it is recommended as follows:

6.4.1    Recommendation for Policy

The government is advised to conduct training and workshops to HoSs in order to give them capacity on how to motivate teachers at schools. This is because findings have shown that, effective school leadership enhances teacher’s motivation to teach accordingly and enhances team work among teachers. These findings are supported by Rachmad et al., (2023), Yalçınkaya et al., (2021) and Specioza and Hassan (2023) where these study reported that, principal's transformational leadership creates change and helps teachers achieve good teaching performance, builds a spirit of togetherness and discipline, and motivates teachers to work optimally. 
6.4.2   Recommendations for Action

Heads of schools are advised to adopt multiple leadership models for motivating teachers at their schools. This is because findings have shown that, transformational, instructional and democratic leadership models have been preferred by HoSs in supervising demotivated teachers. This argument is supported by the findings of Mammadzada (2021), Ndauka (2021) and Mbua (2023) who reported that, principals have been practicing instructional and participatory leadership styles in their schools to enhance teachers’ teaching motivation and effectiveness.
6.4.3   Recommendations for Further Research

The study on the role of school heads in enhancing teaching motivation has been conducted in public primary schools in Bukoba rural district. This study recommends that, further studies should be conducted in secondary schools, colleges and universities (if any) in order to give a clear understanding of the relationship between school leadership and teacher’s motivation in various educational institutions.
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APPENDICES

Appendix 1: Questionnaire Schedule for Teachers

1. Introduction

Dear teacher,

This questionnaire intends to collect data that will help to empirically assess the role of heads of primary schools in enhancing teaching motivation in Bukoba rural district, Tanzania. In this questionnaire, you are required to choose an item/statement from the items/statements in the table below and assign a tick [√] as indicated. Each item/statement deserves a single choice wherever applicable and according to your experience.
2. Questions

2.1 Research Question No. 1. How do school heads motivate teachers in public primary schools in Bukoba district? (LSMT)

Key: Strongly Disagree= 1; Disagree= 2; Undecided=3; Agree= 4; Strongly Agree= 5

	
	Response(s)

	S/N
	Activities 
	1
	2
	3
	4
	5

	1.
	The school head creates good relationship at the workplace
	
	
	
	
	

	2.
	The school head involves teachers in decision making
	
	
	
	
	

	3.
	The school head delegates tasks to competent teachers
	
	
	
	
	

	4.
	The school head applies monetary benefits and rewards
	
	
	
	
	

	5.
	The head of school responds to teachers’ queries immediately
	
	
	
	
	

	6.
	The school head involves all teachers in the budgeting process 
	
	
	
	
	

	7.
	The school head ensures teachers with tools for work 
	
	
	
	
	

	8.
	The school head provides free breakfast and lunch
	
	
	
	
	


2.2 Research Question No. 2. What are the leadership strategies that are likely to impact teacher’s motivation? (LSTM)

Key: Strongly Disagree= 1; Disagree= 2; Undecided=3; Agree= 4; Strongly Agree= 5

	
	Response(s)

	S/N
	Activities 
	1
	2
	3
	4
	5

	1.
	Provision of attractive salary
	
	
	
	
	

	2.
	Enhancing career training opportunities
	
	
	
	
	

	3.
	Improving conducive working conditions
	
	
	
	
	

	4.
	Building of a spirit of togetherness among teachers
	
	
	
	
	

	5.
	Recognition of teacher’s efforts in teaching students
	
	
	
	
	

	6.
	Enhancement openness among the staff
	
	
	
	
	


2.3. Research Question No. 3. What is the effect of leadership strategies on teacher’s motivation in public primary schools in Bukoba district? (ELSTM)

Key: Strongly Disagree= 1; Disagree= 2; Undecided=3; Agree= 4; Strongly Agree= 5

	
	Response(s)

	S/N
	Activities 
	1
	2
	3
	4
	5

	1.
	Effective leadership strategies allow teachers make evaluation of students’ learning activities on time
	
	
	
	
	

	2.
	Effective leadership makes teachers show positive attitudes towards work
	
	
	
	
	

	3.
	Good leadership makes teachers provide teaching and learning exercises to students accordingly
	
	
	
	
	

	4.
	Effective leadership strategies enhance team work among teachers
	
	
	
	
	

	5.
	Effective leadership encourages good communication skills among teachers
	
	
	
	
	


2.4. Research Question No. 4. What do you think are likely to be the managerial challenges facing the school heads in supervising demotivated teachers in public primary schools in Bukoba district? (MCSDT)
Key: Strongly Disagree= 1; Disagree= 2; Undecided=3; Agree= 4; Strongly Agree= 5

	
	Responses

	S/N
	Activities 
	1
	2
	3
	4
	5

	1.
	Teachers’ failure to evaluate students’ learning activities
	
	
	
	
	

	2.
	Lateness to school 
	
	
	
	
	

	3.
	Non-preparation of teaching/learning documents (e.g. lesson plan, scheme of work etc.)
	
	
	
	
	

	4.
	Refuse to obey their seniors
	
	
	
	
	

	5.
	Reluctant to teach according to the school time-table 
	
	
	
	
	

	6.
	Reluctant to mark students’ work
	
	
	
	
	

	7.
	Refuse to give feedback on students’ work on time 
	
	
	
	
	


2.5. Research Question No. 5. Which is the managerial model for teacher’s motivation in public primary school in Bukoba rural district?

KEY: Strongly Disagree= 1; Disagree= 2; Undecided=3; Agree= 4; Strongly Agree= 5

	
	Responses

	S/N
	Activities 
	1
	2
	3
	4
	5

	1.
	Head of school uses instructional leadership model
	
	
	
	
	

	2.
	Head of school employs transformational leadership model
	
	
	
	
	

	3.
	Head of school employs democratic leadership model
	
	
	
	
	


Thanks for your time and cooperation

Appendix 2: Interview Guide for Heads of Public Primary Schools

Research: The role of heads of primary schools in enhancing teaching motivation in Bukoba rural district, Tanzania.
Note: The following are the guiding questions; they are not asked in the same order. Depending on the situation, some of them will be changed or left out. 

Ice breaker: I will introduce a suitable ice-breaker before embarking on these questions. 
Interview guide: Sample questions
1.    As a leader, how do you motivate teachers in public primary schools in Bukoba district?

2.    Apart from the strategies of motivating teachers you have mentioned above, what are other motivating factors that are likely to impact teachers’ work performance in public primary schools in Bukoba district?

3.  Do you think that, there is any relationship between school leadership and teacher’s motivation? If YES, how? If NO, why?

4.  As a leader, you might face several managerial challenges in supervising demotivated teachers in public primary schools in Bukoba district. What are those managerial challenges do you likely to face?

5.   Which leadership models do you use in motivating teachers at your school?

6.   Do you have anything else that you would want to share with me in regard to enhancing teaching motivation in public primary schools in Bukoba district?

Thanks for your time and cooperation
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Dear Regional Administrative Secretary, 

RE: RESEARCH CLEARANCE FOR MS. HAPPINESS NAMALA MULAKI, REG NO: PG201801309 
2. The Open University of Tanzania was established by an Act of Parliament No. 17 of 1992, which became operational on the 1stMarch 1993 by public notice No.55 in the official Gazette. The Act was however replaced by the Open University of Tanzania Charter of 2005, which became operational on 1stJanuary 2007.In line with the Charter, the Open University of Tanzania mission is to generate and apply knowledge through research. 

3. To facilitate and to simplify research process therefore, the act empowers the Vice Chancellor of the Open University of Tanzania to issue research clearance, on behalf of the Government of Tanzania and Tanzania Commission for Science and Technology, to both its staff and students who are doing research in Tanzania. With this brief background, the purpose of this letter is to introduce to you Ms. Happiness Namala Mulaki, Reg. No: PG201801309) pursuing Master of Education in Administration 

Planning and Policy Studies (MEDAPPS). We here by grant this clearance to conduct 

a research titled “The Role of School Heads in Enhancing Teaching Motivation in Public Primary Schools in Bukoba District, Kagera, Tanzania”. She will collect her data at Rubale, Nyakaju, Kibirizi, Lukoma, Kikomelo, Izimbya, and Ruhunga Primary Schools in Kagera Region from 19th January to 19th February 2023.  

4. In case you need any further information, kindly do not hesitate to contact the Deputy Vice Chancellor (Academic) of the Open University of Tanzania, P.O.Box 23409, Dar es Salaam. Tel: 022-2-2668820.We lastly thank you in advance for your assumed cooperation and facilitation of this research academic activity. 
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THE OPEN UNIVERSITY OF TANZANIA 
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School Heads’ Strategies


-Fairness


-Care


-Considerations


Effect of School Leadership 


-Collective Decisions


-Joint School Plans


-Joint Budgeting


School Managerial Model


-Transformational


-Instructional 


-Democratic





Teacher’s Motivation


Raised Work Morale


Improved Teaching


Improved Students’ Academic Performance








School Managerial Challenges


-Lateness to School


-Reluctancy to give Feedback


-Failure to Teach according to the Time-table 








