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ABSTRACT

This study assessed the contribution of social media usage to secondary school students’ academic performance in Tanzania. In addition, it identified the challenges students face when using social media sites, as well as some of the remedies for resolving such challenges at both the individual level and at education system level. A cross sectional survey was used to collect data from a sample of 200 form IV students in four secondary schools of Kinondoni District in Dar es Salaam Region, Tanzania. Descriptive, correlation and multiple regression analysis techniques were applied to analyse the data. The results revealed that while the extent of social media usage had a significant and negative effect on their academic performance, the time spent on the sites did not. Among the challenges the students encountered when accessing the social media sites was internet bundles followed by network related challenges and lack of technical skills. To reduce these challenges, remedies like network improvement, parental awareness, focusing on meaningful usages, and availability of internet bundles were identified. To the education system, the study identified the need to simplify access to internet, stimulating cooperation among stakeholders, and simplifying the integration of online learning and key policy issues.
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2 CHAPTER ONE

 INTRODUCTION

1.1
Overview
This chapter introduces the study topic namely the contribution of social media usage towards academic performance in Tanzania secondary schools: It presents the background, statement of the research problem, as well as the objectives and the associated research questions. Significance and limitations of the study are also presented.

1.2
Background of the Study
Improvements on academic performance of students is among the most the most important things for many education providers in secondary schools and universities of developed and developing countries (Farooq et al., 2011). The same authors posited that; performance is used to label the observable manifestation of knowledge, skills, concepts, understanding and, ideas. Junco et al. (2011) defined social media as a collection of internet websites, services, and practices that support collaboration, community building and participation, and sharing. Social media is now regularly used by millions of people worldwide. According to the Global social media research report (2022, August) over half of the world’s population (i.e., 4.7 billion = 59%) use social media sites, with 227 million users added to the list within the preceding 12 months. In addition, the report indicates that users spend an average of 2 hours and 29 minutes on social media sites. An increased usage of social media sites has also been reported amongst the youths and secondary school students (Dahlstrom et al., 2012).  Similarly, the use of social media sites in Tanzania has grown greatly in recent years, particularly among the young adults and secondary school students (Wemaeli, 2017). It is common to see youth utilizing the social media in sensitive places like in churches and lecture venues and some of them, do not care even as they use them while walking along the roads. They utilize social media sites by chatting with their friends through their cellular phones (Magoma, 2017). In the digital age, social media usage has been promoted to have positive outcomes. However, there are also some notable negative outcomes, especially for youth. Concerns have therefore been raised about the potential negative effect that the use of social media by students might have on their academic performance across levels and contexts. Although a significant number of researches have been conducted on this link, the findings are contradictory and by and large inconclusive.  For example, while Alshalawi (2022), Chathuranga et al. (2021) have reported positive and significant effect of social media usage on the student’s academic performance, other studies have shown none (Ahmed &, Qazi, 2011; Alwagait et al., 2015) or the opposite (Ali, 2021; Alam &Aktar, 2021; Ddungu et al., 2021; Junco, 2012; Raza et al., 2020). These contradictions are found across levels of the education hierarchy and across contexts.  However, relatively scarce similar research is found in secondary schools, particularly in Tanzania. They therefore call for further research to enrich our understanding of the nature of the link. This study therefore assessed the link between social media usage by secondary school students in Tanzania and their academic performance.  
1.3
Statement of the Problem

The speedy media technology advancements have shaped the way people communicate daily. The use of technology such as the internet is believed to be one of the most important factors that influence the educational performance of students either positively or adversely (Moran et al., 2010). There has been an explosive increase in both the number, and the use, of social media in everyday communication by individuals and organizations in Tanzania. Correspondingly, there has been a an increase in its incorporation in teaching and learning in secondary schools (www.necta.go.tz).

According to URT (2018), URT (2019), and NECTA (2020), the academic performance of students in secondary schools in Tanzania has been increasing yearly. The improvement of academic performance in terms of increasing the number of students who pass the ordinary level’ final exams (Form four final exam) and get high Division (I-III) with points ranging between 7 and 25, is said to have been caused by different factors. Examples of such factors include good school infrastructures, timely release of grants, employment of qualified teachers as well as improvements in teachers’ education. However, there has been a growing concern about the potentially negative outcomes that the use of such media sites might have students’ academic performance (Masood, Luqman, Feng, & Ali, 2020; Raza, Khan, Khan, Ali, & Bano, 2020; Sampasa-Kanyinga, Chaput, & Hamilton, 2019; Umar, & Idris,2018).  Although the use of phones is restricted in public secondary schools in Tanzania, nothing can stop these students from using them while at home after school hours. However, evidence on the extent to which these students use the social media networks and its subsequent impact on their academic performance is scarce.  This study, therefore, was an attempt not only to contribute evidence on the link between social media usage and academic performance, but also to identify some of the challenges that students face when using these networks.

1.4
Objectives of the Study

The general objective of this study was to assess the contribution of social media  usage towards academic performance of secondary school students in Tanzania.

1.4.1
Specific Objective

The specific objectives were:

i. Kinds of social media used by students in selected secondary schools.

ii. To assess the extent to which public secondary school, students use social media networks

iii. To examine the impact of social media usage on secondary school students’ academic performance;

iv. To identify potential remedies for easing the challenges in accessing social media sites

v. To suggest some improvement to the education system to make social media networks usage by secondary school students more productive
1.5
Research Question

The following research questions were pursued by the study:

vi. To what extent do public secondary school students use social media networks in Tanzania

vii. What is the impact of social media usage on the secondary school students. Academic performance?

viii. Which challenges are experienced most by secondary school students when accessing social media sites?

ix. What are the potential remedies for the challenges of accessing social media sites?

x. What recommendations could be directed to the education system regarding making social media usage by secondary school students more productive?

1.6
Significance of the Study

This study contributes to the existing body of knowledge, empirical evidence concerning the contribution of social media towards the improvement of academic performance in secondary schools. Such evidence can help stakeholders like policy makers and education commissioners to raise their attention on the influence of social media and improvement on academic performance in secondary schools. Moreover, this study contributes to the community at large whereby, parents and guardians, can realize the effects of social media use on their children, and be able to advise them on the positive ways of using these sites to improve their academic performance. Finally, the findings of this study can motivate further research, on the influence of social media on student’s academic performance in primary schools, high schools, and institutions of higher learning, as well as extending the coverage to other parts of Tanzania, and beyond.
1.7
Scope of the Study

Scope of the study means the boundaries under which the study was conducted (Simon & Goes, 2013). This scope of this study was in secondary schools in the Kinondoni District.

1.8
Limitations of the Study

This study might have been affected by the respondents' willingness to participate in the study. This was attributed to the fixed work schedule which led to some of them to consider the exercise as time- consuming. Although the study was also limited to public secondary schools in Kinondoni- Dar es Salaam, the generalizability of its findings is minimally impaired because it is assumed that the schools represent the system generally followed by all public schools in Tanzania. Private secondary schools were left out. This creates an avenue for future studies on the topic, to establish the extent to which the findings presented here for public secondary schools could also apply in private secondary schools.  Students in both public and private schools follow the same syllabi and are assessed in the same way (using same examination). A comparative study on social media usage and its impact between students in private and public secondary schools could also add value to our knowledge.

1.9
Organization of this Dissertation

The reminder of the dissertation is organized in four chapters. A review of past studies both theoretical and empirical is presented in Chapter two followed by the research methodology in Chapter three. Chapter four presents and discusses the research findings. Finally, Chapter five summarizes the findings, and presents the conclusions and recommendations of the study. Furthermore, limitations of the study as well as suggestions for future research are also discussed therein.

3 CHAPTER TWO

LITERATURE REVIEW

2.1
Overview

This chapter presents the outcome of the literature review – both the theoretical and empirical reviews. It begins with the conceptual definitions followed by a review of relevant theories. It then reviews past studies on the topic, and establishes the gaps. Finally, it presents the conceptual framework and the study’s hypotheses.

2.2
Definition of Concepts

Various key terms of this study are defined as follows;

2.2.1
Social Media

Social media is a computer- based technology that facilitates the sharing of ideas, thoughts, and information through the building of virtual networks.

2.2.2
Digital Technologies

Are electronic tools, systems, devices, and resources that generate, store or process data. Some of the well-known examples include social media, online games, multimedia, and mobile phones (www.webdictionary.com).

2.2.3
Internet

The internet is a vast network that connects computers all over the world through the internet. People can share information and communicate from anywhere with an internet connection (www.webdictionary.com).

2.2.4
Smartphones

A Smartphone is a portable device that combines mobile telephones and computing functions into one unit (http://www.online dictionary.com)

2.2.5
Digital natives

Are people who have grown up under the ubiquitous influence of the internet and other modern information and communication technologies (www.eduforum.com).

2.2.6 
Tech-savy

Is having a good knowledge and understanding of modern technology especially computers (www.wikipedia.com).

2.2.7
Secondary Schools

The secondary schools involved in the study were Kondo, Bunju A, Kambangwa  and Boko.

2.2.8
The Concept of Social Media

Different scholars have defined social media in different ways. Scott and Jacka (2011) point out that there is no solitary known description of social media. For example, Drury (2008) defined social media as "online resources that people use to share content: video, photos, images, text, ideas, insight, humour, opinion, gossip, news”. Kaplan and Haenlein (2012) defined social media as “a group of Internet-based applications that build on the ideological and technological foundations of Web 2.0, and that allow the creation and exchange of user-generated content”.  They also refer to them as virtual communities which allow people to connect and interact with each other on a particular theme or just to enjoy getting online.

Different social media networks are devoted to forums, micro blogging, social bookmarking, and social duration. Examples of such social media networks include; WhatsApp, Google, You tube Twitter, and Facebook, (Mehmood & Taswir, 2013). Others include Instagram, Flicker, LinkedIn, etc. (Ali, Iqbal & Iqbal, 2016). Kaplan (2016) posits that social media networks impact almost every aspect of personal and corporate life. In academics, social media networks tend to be used in solving different things. For example, many of students tend to use these sites for creating different learning groups which provide them a platform for sharing and discussing different topics. Thus, these technological improvements have eased the communication barriers where new media networks are being introduced to connect global audiences (Drury, 2008).

2.2.9 Social Media in Education

The innovation in teaching and learning by integrating the use of social media has been a clear theme both in the early-stage research on web technologies as represented by blogs and Wikis and in the recent research on social networking sites such as Twitter and Facebook. Bradley (2009) and Grosseck (2008), cited in Singh et al. (2016), emphasized on the recognition and promotion of the potential benefits of integrating web technologies in higher education to improve students’ engagement, college experiences, and pedagogical practices. They both advocated the need to innovate in order to stay up to date with changes on the education spectrum. 

2.2.10
Academic Performance

Narad and Abdullah (2016) argue that academic performance is the knowledge gained that is assessed through the marks or grades earned by students on activities (tests and examinations) set by their teachers over a specific period of time. Students’ academic performance can be influenced by factors such as; accessibility of learning materials, availability of teachers, student workload, self-confidence, and the social media sites’ usage. In this study, the academic performance is also taken as particular grades or marks earned by students on the activities set by their teachers and teachers or the Ministry of Education over a specific period of time. 

2.4
Theoretical Literature Review

2.4.1
Uses and Gratification Theory

This study utilized the “uses and gratifications theory” also called “needs and gratifications theory” is a theory developed by Blumler and Katz (1974). The theory illuminates on the why and how people actively seek out specific media to satisfy specific needs. The theory assumes that people adopt a particular medium based on their needs for gratifications/ satisfactions. The theory is useful for studying why people use social media. Among the reasons identified by some scholars, include; having a relationship, excitement, relaxation, social interaction, discussion, and information obtainment (Blumler & Katz, 1974). This theory was also used in Sheldon (2008) to study the motive of university students to use Facebook in the Lousiana state, US. It has also popularly been used in other studies, such as Ddungu et al. (2021) and Kircaburun, et al. (2020), for the same purpose. Thus, this theory is used in this study to illuminate the reasons behind people’s use of social media networks/sites. 

2.4.2 Media Equation Theory

The media equation theory by Reeves and Nass (1996) equates media to real life in which electronic media in particular are being given human attributes (Asemah & Edegoh, 2013). The theory suggests that, once an individual turn on a television or a computer, he follows all the instructions of social communication that are experienced throughout life. This argument captures how the members of the audience engage the media in a discussion the same way they do fellow human beings. Similarly, in academic learning, students are viewed as treating the social media like human beings in a way that whatever they see in the media, they tend to believe it the same they would believe it if it was from fellow human beings (Asemah & Edegoh, 2013). Other studies such as Mou et al. (2017) and Mou et al. (2019). So, this theory is used in this study to illuminate the perceived effect of social media on the academic performance of secondary school students in Tanzania. 

2.5
Empirical Literature Review

2.5.1
Reasons for Students Visit to Social Media Sites

The question that troubles many people is why students would spend time on social media. Different scholars have shaded some light on this question. The use and gratification theory assets that people use social media networks because of its usefulness and the satisfaction they enjoy. This assertion has received empirical support in the literature. For example, Rithika and Selvaraj (2013) reported that students use the social media sites for non-academic issues like; entertainment, chatting with multiple friends, gossiping, etc. Other scholars like Adesope and Ogan-Charles (2015) revealed that tertiary institutions’ students use social media sites to communicate with one another, and to share and exchange ideas. These results are consistent with Hamid et al.’s (2013) view that social media platforms as arenas for “users to search, create, share, collaborate, and organize contents among them, and at the same time, provide virtual self-presentation and self-disclosure of oneself” (p.244). Furthermore, Sheldon (2008) reported that although students in Lousiana State University went to Facebook to fulfill needs that are traditionally fulfilled by other media for their interpersonal communication needs first (i.e., relationship maintenance), the findings portrayed gender differences. While female students were more likely to go to Facebook to maintain existing relationships, pass time and be entertained, male students were more likely to go to Facebook to develop new relationships or meet new people.  Alan and Aktar (2021) reported from a sample of 150 students from an Islamic university that 40% of the students used social media networks to remain updated with what is happening while 30% used them to collaborate with friends and study. Tezci and Icen (2018), based on a sample of high school students reported educational purpose topping the list followed by entertainment purpose, but only social entertainment purpose differed significantly with male students showing higher usage for entertainment. 
2.5.2
Frequently Used Social Media Sites by Students

Although there have been many social media sites (Twitter, YouTube, WhatsApp, Instagram, Facebook, blogs, and google), their use by students have varied in intensity, depending on context and level of study. Tezci and Icen (2018) examined the social media usage among high secondary school (n = 853) and reported that the most used network for them was YouTube followed by Facebook and in both uses, male students showing significantly higher use frequency. In the United State’ Southern Region, Martin et al. (2018) reported that Instagram was the most used site by middle school students (27%) followed snapchat (25%) and YouTube (25%). 

In Ghana, Owus-Acheaw et al. (2015) found that Facebook was the leading media site among students of tertiary institutions, followed by WhatsApp with 67 and 20 percent of the sample respectively (N=1508). For university students, Falah et al. (2017), for example, report that Facebook topped the list as the most used media by students of one of the universities in Iraq with 86% followed by YouTube (57) and Instagram (14%) (N=525). Facebook also topped the list in Alwaigait’s (2015) in Saudi Arabia. On the other hand, Kircaburun et al. (2020) report that of the 1008 university students in turkey, 92% used WhatsApp followed by 79% who used Instagram. Alshalawi (2022) disaggregated the use of social media networks between uses for general purposes and use for academic purposes. Alshalawi, therefore, reported that while Snapchat was the most used network for general purpose (33%) followed by Twitter (22%), WhatsApp was the most used network for academic purpose (61%) followed by YouTube (26%). Alshalawi’s findings were based on a sample of 453 students from the undergraduate programmes in five universities in Saudi Arabia. It can be concluded that the type of social media network used the most by students varies across contexts. 

2.5.3 Time Spent on Social Media Networks

Several other studies have investigated the time students spend on social media networks and eventually evaluated the effect that this time expenditure had on their academic performance. Majority of such studies focused on university students (e.g., Alam & Aktar, 2021; Alnjadat et al., 2019; Alshalawi, 2022) with a few focusing on secondary school students (e.g., Mingle & Adams 2015; Teczi and Ice, 2018).

For the university students, Alam and Aktar (2021) reported that 60% of students in an Islamic university in Bangladeshi used 1-3 hours on social media networks daily, while Alnjadat et al. (2019), on the other hand investigated the same in one of the universities in United Arab Emirates and reported that the average time usage was 2 to 3 hours a day with 42.7% (n =328) spending at least 3 hours daily on social networks. Alshalawi (2022) isolated the time spent by university students on social media networks between general and academic purposes. Alshalawi reported that students spent on average of 3.2 hours and 1.2 hours on social media networks for the two purposes respectively with female students spending significantly more time daily on social media networks than their male counterparts.

At the school level, Mingle and Adams, for example, reported that 74% of the sample of from four high schools in Ghana (n=520), spent at least 3 hours on social media networks with 38% of the doing so during school hours. Also, other studies like Tzci and Icen (2018) reported that high school students spent on average 1-3 hours daily on social media networks. 

2.5.4
Academic Benefits Gained as the Result of Using Social Media Sites

The use of social networking sites such as social media and the Internet has been shown to be among the factors that can positively influence the educational performance of students (Mehmood et al 2013). Students attain increased vocabulary improved reading and writing skills following their participation on social media sites, such as Facebook, Twitter, WhatsApp, and google (Yunis & Saleh, 2012). By using the social media sites, students are also able to create discussion groups where they exchange ideas and communicate to their teachers (Salvation & Adzharuddin, 2014). Other studies identify the benefits such as recreational and relational benefits (Mulisa & Getahun, 2018) as well as sharing, solving and discussing class activities, assignments, group projects within and outside school (O’Keeffe & Clake-Pearson, 2011).

2.5.5
Social Media Usage Risk and Challenges

Despite the many benefits that scholars have populated with respect to social media network usage in schools and universities, various other scholar have come up with a number of risks and challenges. Among the perceived risks identified in the literature include costs economic constraints, academic fatigue, emotional detachment from parents, social isolation, cyber bullying, and health related concerns (Mulisa & Getahun, 2018). These perceived risks in turn may lead to students’ failure to do their homework, wasting time and poor preparations for their examinations, poor concentration on academic issues, school absenteeism, adoption of culturally inappropriate behaviours and addiction to social media usage. Moreover, O’Keeffe and Clake_Pearson (2011) pointed out identity theft, fake contacts, cyberbullying, online sexual harassment, inappropriate advertising, sexting, loneliness and depression, while Akcayir (2017) raised the risk of students’ private information finding its way to their teachers and vice versa.
Challenges identified in the literatures include lack of time to learn and use the networks, lack of confidence, lack of ability and skills, lack of interest and negative perceptions (about social media complementing learning and teaching) (Donelan, 2016). Mansour (2015) identify barriers to using social media networks to include lack of time, lack of interest in, and awareness of social media networks, lack of training and skills. Arora and Mendhekar (2017) extended that list to include level of reliability of the information from these networks as well as the threat to security and privacy. Yet Al-Daihani et al. (2018) added lack of confidence, resistance to change, and complexity of using social media networks to the list. Furthermore, Manca and Ranieri (2016) point out challenges like lack of integrity in online submissions, lack of integration of social media networks into the learning management systems and luck of institutional support. Other challenges in the literature include teachers’ conservative attitudes about the utilization and experimentation of social media usage in teaching and learning with technological innovation (Callan & Johnston, 2017). Overall, social media has been seen as a destruction from teaching and learning activities primarily because it is mostly used for entertainment-based activities (Chugh & Ruhi, 2019). Cost of subscribing to internet bundles have also been highlighted by Alphonce and Mwantilwa (2019) and Chawinga (2017).

2.6
The Impact of Social Media Usage on Academic Performance

Various studies have assessed the link between the use of social media networks and academic performance in both schools and universities. However, the results are mixed. Alshalawi (2022) used a multi-item scale to measure social media usage intensity, on which academic performance was regressed, using data from 453 students from five universities in Saudi Arabia. Alshalawi reported the social media usage intensity had a significant positive impact on the students’ academic performance even after controlling for the effect of high school GPA and gender. Contrarily, Barton et al. (2021) reported that social media usage and attention significantly negatively affected the academic performance of undergraduate students in the US. However, Alwagait et al (2015) reported an insignificant relationship between social media usage and academic performance of university students in Saudi Arabia.  Hence, the results on the link are mixed and inconclusive.

From the studies reviewed above, the present study hypothesises as follows:

H1. The extent of social media usage will have a positive impact on the students’ academic performance

2.7
The Impact of the Time Spent on the Social Media Networks on Academic Performance 

Rithika and Selvaraj (2013) maintains the view that students who spend more time on social media may have difficulty balancing their online activities and their academic preparation, which will in turn affect their academic performance. Evidence in past researches exist in support of this view. For example, Paul et al. (2012) assessed the effect of time spent on online social media by undergraduate business school students in the US (n = 340) on their academic performance. Their results revealed a statistically significant negative relationship between time spent by students on online social networks and their academic performance. Other studies reporting statistically significant negative relationship are Tennakoon et al. (2018) on a sample of undergraduate students in Sri Lanka. Furthermore, Sampasa-Kanyinga et al. (2019) reported that students in both high school and middle school in Ghana who spend at least 2 hours per day on social media earn statistically significant lower grades. Contrarily, Ali et al. (2021) reported that the time spent on social media networks is statistically significantly correlated with the academic performance of school and college students in Bangladesh. 

An earlier study, Junco (2012) linked Facebook usage and students’ GPA and time spent preparing for classes. The study revealed that time spent on Facebook had a significant negative effect on students’ GPA. Furthermore, the frequency of posting status updates, frequency of chatting and posting status updates and frequency of checking Facebook were all have negative and significant effect on students GPA. However, frequency of checking what friends were up to and sharing links had a positive and significant effect on students’ GPA. For time spent preparing for class, only time spent of Facebook had a significant negative effect on it while Facebook checking frequency had an insignificant relationship. Further analysis of the impact of time spent indicated that time spent o chatting was the most contributory factor to the impact that time spent has on time spent preparing for class. From the above-reviewed studies, this study has the view that even if social media usage can have some positive benefits, it does necessarily mean the spending excessive on them will improve academic performance. Therefore, the present studies hypotheses that 

H2: Time spend on social media network will have a negative impact on students’ academic performance.

2.8
Knowledge Gap

The researcher was able to show, through this literature review, that the evidence on the most used social media network by students, the challenges in using them, and on the impact of either general usage or time spent on the networks on their academic performance is varied and inconclusive. The researcher also was able to show that the inconclusive evidence exists across all levels – from high secondary school students to university students and across cultures.  Some of them showed that; the use of social media sites such as Facebook (Boa,2014), WhatsApp, Instagram, and google, contributed to gaining more clarifications of the notes, topics, and finding other materials that help students to improve academically (Nelson et al., 2013; Wemaeli 2017). Other scholars confirmed that a good learning environment, social -economic status, attendance of students in class, and involvement of parents in students’ progress are the main factors for improvement of academic performance in secondary schools (Boa, 2014; Magoma, 2017, URT, 2018; URT, 2019). Free education offered by the government, motivation, training among the secondary teachers, and attendance of students in class, appeared to be the main factors for improvement of academic performance in secondary schools in Kinondoni Municipality (ACC, 2019). 

Moreover; the researcher noted that little knowledge exists on the level of secondary schools in general but even scantier in the Tanzania’s context. Public schools in Tanzania restrict the use of mobile phones in school – but not so restrictive in day-public secondary schools. This means that students can still use social media networks at home after school hours. This presented a fertile ground for the researcher to examine the impact of the use of social media networks on their academic performance. Therefore, this research aimed to examine the contribution of social media on the improvement of academic performance in secondary schools in Kinondoni Municipality, so as to fill the existed gap. In addition, it identified the types of social media networks mostly used by students, time spent on social media networks per day and its impact on academic performance. Finally, the study identified some challenges faced by students when using the social media networks and outlines some possible remedies with a set of recommendations to the education system.

2.9
Conceptual Framework

This study adopted the Uses and Gratifications theory which was propounded by Blumler and Katz (1974). The theory focuses to examine the purpose of people to actively seek out specific media to satisfy specific requirements and the effects that can be obtained from such use. The Conceptual Framework of this study maps the relationship between use of social media networks (extent of usage and time spent on them) and academic performance in secondary schools. The conceptual framework of this study is based on two variables which are independent variables (usage and time spent) and the dependent variable (academic performance). 
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Figure 2.1: Conceptual framework

Source: Constructed from the Literature Review 2022

4 CHAPTER THREE

RESEARCH  METHODOLOGY

3.1
Overview

This chapter presents the research methodology used in carrying out this research. It covers design, study area, targeted population, detailed procedures in sampling and data collection, the statistical analysis method, reliability and validity and ethical consideration.

3.2
Research Philosophy

This study used the positivist research philosophy. It is a philosophy which represents the belief that scientist work with social reality to produce law-like generalization and it emphasizes on the use of a highly structured methodology so as to facilitate replication (Saunders et al., 2019). The study followed this philosophy by using a structured methodology to objectively collect structured quantitative data from the respondents.

3.3
Research Approach

Consistent with the chosen research philosophy, the study used the deductive research approach. A deductive reasoning occurs when a conclusion is arrived at logically from a set of theory-driven premise and that the conclusion is considered to be true when all the premises are true (Ketokivi & Mantare, 2010). In line with this position this study began with a theory – the theory of Uses and Gratification - and collected structured data which were then analysed statistically, and conclusions drawn from the findings.

3.4
Research Design

Research design is detailed plan that a researcher employs to direct a research study toward the attainment of its objectives (Kumar, 2019). Research is normally conducted within the conceptual structure outlined in a chosen research design. This is because the research design constitutes the blueprint for the collection, measurement and analysis of data (Kothari, 2004). In this study, the researcher applied the quantitative research design. Based on purpose the researcher applied the descriptive research designs. The quantitative research design was chosen because of the desire to allow the respondents to answer the questions on the instrument objectively, and also because the study partly aimed at establishing quantitatively the relationship between two quantitative variables. In addition, it was chosen because the data as well as interpretations were in quantities. The design was also consistent with both the select philosophy and approach (Saunders et al., 2019). This was implemented with a cross sectional survey strategy in which a questionnaire with same set or questions and in the same order was administered to the respondents at one time.

3.5
Study Area

This study took place in four secondary schools in Kinondoni Municipality. The schools were Kondo, Boko, Bunju A, and Kambangwa.  The reasons behind choosing these secondary schools were that; the schools had large number of students who got high Division (I-III) to the final examination of 2021 and were among the best ward secondary schools in Kinondoni Municipality. The researcher believed that their academic performance makes them a fertile ground to investigate whether social media usage played any role in their achievements.

3.6
Population of the Study

The study targeted all form IV students in the four secondary schools. Each school selected 50 students. These students formed the units of inquiry for the study.

3.7
Sample and Sampling Techniques/Procedures

Sample size is the exact number of items selected from the target population (Krishnaswamy et al., 2003). Adam and Kamuzora (2008) defined it as “the exact number of items selected from a population to constitute a sample is what we call sample size.” Thus, this study’s has a total of 600 form four students from four selected secondary schools. And thes chooses sample consisted of 200 students from the population of form IV students in the selected four secondary schools in Kinondoni Municipality. Thus, the respondents were selected purposively. This sample size was deemed adequate especially for the multiple regression part which involved two independent variables. Tabachnick and Fidell (2013) shows that the minimum sample for such a regression model is 50 + 8m. With m = the two independent variables, Tabachnick and Fidell would recommend the minimum sample size to be 66 respondents. Purposive sampling - non-probability sampling technique – was used because the researcher had prior knowledge with rich information for the sample (Kothari et al., 2008). Through this technique, the researcher obtained the units of inquiry subjectively. Thus, the researcher used 
 Her knowledge and judgement to sample the students from four selected secondary schools in Kinondoni Municipality. 

3.8
Data Collection Methods

Collection of data from the sampled students was done through a structured questionnaire. The questionnaire was structured in several parts. After the introduction, the remainder of the questionnaire was divided into several parts: Part A contained demographic variables which included gender, age groups, and school. Part B followed with questions regarding the type of social media used (B1) source on internet bundles (B2) and the time used on social media networks (B3). Part C contained questions on academic performance using items adapted from past studies. Part D consisted of items to capture the challenges that students face when using social media networks. Part E consisted with items to capture suggestion to the education system that students perceived to be helpful in making the use of social media networks in learning more productive.

3.9
Validity and Reliability

3.9.1
Validity

Validity is an interconnected evaluated judgment that demonstrates the appropriateness of variables measured under the investigation (Newton, 2013). In order to ensure that the study measured what was expected to be measured, construct validity was used in this study. A questionnaire which was the main measuring instrument was examined by the supervisor to verify if it links to the theoretical framework of the study, specifically the concepts and related theoretical study assumptions. 

3.9.2
Reliability

Reliability is the test of the extent to which various items that make a measurement scale hang together to measure the construct of interest. According to Saunders’ et al. (2019), reliability of an instrument/a questionnaire is concerned with its robustness and, in particular, whether or not it will produce consistent findings at different times and under different conditions, such as with different samples or, in the case of a researcher-completed questionnaire, with different research assistants or field workers. A scale test for reliability test was applied only on the performance construct which had seven (7) items. The rest of the variables’ items did not have to jointly represent a construct.  The test resulted into a Cronbach Alpha of 0.88, which was higher than the minimum acceptable threshold of 0.7 (Nunnally& Bernstein, 1994).
3.10
Data Analysis and Presentation

The collected data was analysed quantitatively where the technique used depended on the nature of the variables and the model in which it was used. Descriptive statistics technique was used to describe the demographic variables. The technique was also applied to establish the mean scores and standard deviation of the items meant to assess challenges, time spent, social media usage, and remedies. These were subsequently ranked to determine the relative level of each across the sample. Furthermore, correlation and multiple regression analysis techniques were used to assess both the relationship and the impact. The following regression model was run to establish the impact:
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Where, Perf = performance measured as mean score of the seven items used to measure the construct.

USAGE = is the sum of the social media network the respondent uses ranging from 0 = uses none to 6 = uses all six networks tested.

TIME = amount of time spent on social media networks and it was categorically dummy-coded as 1 = where the respondent spent three hours and above on social media networks per day and 0 if less than that. [image: image4.png]


 are the coefficient of estimates and [image: image6.png]


 is the error term.

In the regression process some underlying assumptions were tested e.g., linearity, no-multicollinearity, normality, homoscedasticity, etc. The linearity assumption was tested by evaluating the correlation coefficients between the dependent variable (Perf) and each of the independent variables (USAGE and TIME) which were found to be -0.289 and -0.256 respectively both statistically significant at p < 0.001.  Correlation between pairs of the independent variables, in this case between USAGE and TIME was used to assess the no-multicollinearity problem. The coefficient was found to be 0.55. Since this was less than 0.7, it was concluded that there were no multicollinearity problems in the data. This test result was confirmed in the regression analysis which yielded a variance inflation factor (VIF) of 1.434 which was less than a VIF of 10, a threshold about which a serious multicollinearity problem would have been concluded. The normality assumption was judges by histograms and normal P-P plot of the standardized residuals.  Finally, the homoscedasticity was judges using the scatter plots. All these results are presented in the appendices. All these assumptions tests were carried out with the help of the IBM SPSS Statistics V.23 software. 

3.11
Ethical Consideration

The researcher secured a research clearance letter together with an introduction letter from the Open University of Tanzania. With these documents, a permission was obtained from the Kinondoni Municipality to undertake the study in the four selected secondary school in Kinondoni Municipality. Respondents were informed of their rights to voluntarily participate in the survey. Commitment was also given to them of using the data they provided strictly for the stated research purpose and that the data would be used in aggregate terms and confidentially to ensure their anonymity.

5 CHAPTERFOUR

DATA PRESENTATION, ANALYSIS AND DISCUSSION

4.1
Introduction

This chapter presents the results of the study per the research objectives. It begins with the description of the study sample followed by the findings for each research objective. It follows with a discussion of the findings in which interpretation and comparison with prior empirical studies is carried out. 

4.2
Sample Description

Three demographic characteristics of the students (gender, age, and school) were analyzed using frequency distribution statistics and the results are presented in Table 4.1. The results revealed that the sample consisted of 78 male students (39.8%) and 118 female students (60.2%). The majority (91.3%) of the students were in the 13-18 years group. The remaining 17(8.7%) were in the 19-20 years group. No student was found in the 21years and above group. Their distribution in schools showed that Kondo and Boko Secondary schools had 49 students each (24.9%) while Bunju A had 47students (23.9%) and Kambangwa had 52 students (26.3%).

Table 4.1: Sample Description

	
	Frequency
	Percentage

	Gender 
	
	

	Male
	78
	39.8

	Female
	118
	60.2

	Age
	
	

	13-18 years
	179
	91.3

	19-20 years
	17
	8.7

	21years and above
	0
	0

	School
	
	

	Kondo
	49
	24.9

	Boko
	49
	24.9

	Bunju A
	47
	23.9

	Kambangwa
	52
	26.3


Source: Field Data, 2022

4.3
The Extent of Social Media Usage by Secondary School Students

The first objective was to assess the extent to which public secondary school students use social media networks. This objective was pursued in two parts. Part One assessed the types of social media networks most frequently used and the frequency of use, whereas Part Two determined the time spent (in hours) on the social media networks per day. 

4.3.1 Types of Social Media Networks Mostly Used and How Often

The data on the kind of social media networks used was re-organized by dummy coding agreeing and strongly agreeing to “using a given network” into 1 and zero otherwise. These scores were then summed up across the networks for all respondents and the frequencies were ranked. The results in Part A of Table 4.2 show that Google was the most used media network (77.6%) by the respondents (N = 196), followed by WhatsApp (67.9%). Part B of Table 4.2 showed that respondents who used all the six social media networks were 64 (32.7%) while 30 (15.3%) used none of them. It also shows that 126 (64.4%) used at least three of the social media networks.

Table 4.2: Social Media Sites Used 

	Social media site
	Code
	Frequency
	Percentage

	Part A:
	
	
	

	WhatsApp
	WS_Y
	133
	67.9

	Facebook
	FB_Y
	111
	56.6

	Google
	GG_Y
	152
	77.6

	Instagram
	ING_Y
	109
	55.6

	Twitter
	TWT_Y
	78
	39.8

	Snapchat
	SNC_Y
	96
	49

	Part B
	 
	 
	 

	none
	
	30
	15.3

	one of them
	
	16
	8.2

	two of them
	
	24
	12.2

	three of them
	
	28
	14.3

	4 of them
	
	23
	11.7

	five of them
	
	11
	5.6

	All
	 
	64
	32.7

	At least three
	 
	126
	64.4


Source: Field Data, 2022

4.3.2
Time Spent on Social Media Networks

The data on the time that students spent on the social media networks daily was analyzed and the results are presented in Table 4.3. The results show that 27 (13.8%) (N=195) of the responding students spent no time on social media networks. On the other hand, 112 (57.4%) spend at least three hours on the social media network while 97 (49.7%) spent above five hours, daily.

Table 4.3: Time Spent on Social Media Networks Daily

	 Category
	Time
	Frequency
	Percent

	None
	None
	27
	13.8

	Time 1
	10-30 mins
	21
	10.8

	Time 2
	30-60 mins
	35
	17.9

	Time 3
	3-5 hrs
	15
	7.7

	Time 4
	Above 5hrs
	97
	49.7

	 
	Total
	195
	100.0

	
	At least three hours
	112
	57.4


Source.  Field data, 2022
4.4
Impact of Social Media Usage on the Secondary School Students’ Academic Performance

The second objective examined the impact of social media networks usage on the students’ academic performance. The dependent variable as well as the independent variable were as defined earlier in Section 3.10. Two independent variables were used. The first one was USAGE representing the mean agreement scores across the examined social media networks and the second one was TIME representing the amount of time spent on the social media per day (TIME). One the other hand, the dependent variable – academic performance (PERF) - was measured as a mean score of the agreement scores to various indicators. The impact was established using multiple regression analysis techniques. But before the model was run, a Pearson Product moment correlation analysis was done for two purposes; namely – (i) to check for the linearity assumption between the dependent variable (PERF) and the two independent variables (USAGE and (TIME); and (ii) to check whether multicollinearity problems exist between the independent variables. Table 4.4 presents the correlation results.

Table 4.4: Correlation Analysis Results

	SNO
	VARIABLE
	PERF
	USAGE
	TIME

	1
	PERF
	
	
	

	2
	USAGE
	-0.289**
	
	

	3
	TIME
	-0.256**
	0.550**
	1


Source: Field Data, 2022

The results show that performance was negatively and statistically significantly related to USAGE, r = -0.289, p < .01, and TIME, r= - 0.256, p < 01. These results were supportive of linearity assumption between the independent variable and the dependent variable. The correlation between USAGE and TIME was positive and statistically significant r = 0.55, p < 01. Since the correlation coefficient was less than 0.7 the results showed that there were no multicollinearity problems between USAGE and TIME. This conclusion was also supported by the collinearity diagnostic statistics in the regressions analysis as represented by the variance inflation factor (VIF) results in Table 4.5. The VIF statistics are 1.43 which is much lower than the cut-off of 10 which would have signaled a serious multicollinearity problem in the data (Pallant, 2020).  

The multiple regression analysis was performed to assess the impact of USAGE and TIME on student’s performance. These results are presented in Table 4.5., and they show that the model explained 9.7% of variance in academic performance (R2 = 0.097, F statistics = 10.333, p < 0.01.). The results further show that the model had power to predict academic performance by using the two independent variable. Subsequently, USAGE had a negative and statistically significant impact on students’ academic performance (b = -0.082, t = -2.591, p < 0.01). Moreover, Time spent (TIME) had a negative but insignificant impact on student academic performance (b = - 0.240, t = .1.694, p = .092). In concluding, the time spent (TIME) did not have significant impact on students’ academic performance while the extent of social media usage (USAGE) did.

Table 4.5: Regression Results

	variable
	Unstandardized coefficient
	Standard error
	Standard beta
	t
	sign
	VIF

	Const
	2.331
	.111
	21.037
	
	.000
	

	USAGE
	-0.082
	.032
	-0.212
	-2.591
	.010
	1.434

	TIME
	-0.240
	.142
	-0.139
	.1.694
	.092
	1.434

	F statistics =10.333

Sig.= 000

R2 =.097
	


Source: Field Data, 2022

4.5
Challenges of Using Social Media Networks

The third objective identified some of the challenges students face when using social media networks. Five challenges were identified in the literature and included in the questionnaire. They included; getting internet bundles, lack of technical skills on how to use social media networks, network- related challenges, negative attitude of parents concerning the usage of social media sites and fruitless conduct like useless charting. Students were asked to rate themselves on the scale of 1 to 5 showing the extent to which they agree that they experienced the listed challenges. Mean and standard deviation scores were computed for each challenge across all participating students. These means scores were ranked to determine the most experienced challenge. 

The results in Table 4.6 show that getting internet bundle was the most highly ranked challenge (Mean = 4.01, SD =.974), followed by network related challenges (Mean =3.82, SD = 1.161), and the lack of technical skills (Mean =3.53, SD = 1.187) 

Table 4.6: Challenges of Using Social Media Networks

	Challenge
	Min
	Max
	Mean
	SD

	Challenge of getting internet bundles
	1
	5
	4.01
	.974

	Network related challenges
	1
	5
	3.82
	1.161

	Technical skills
	1
	5
	3.53
	1.187

	Negative attitude of parents
	1
	5
	3.51
	1.455

	Fruitless conduct
	1
	5
	3.25
	1.368


Source: Field Data, 2022

4.6
Remedies that reduce or prevent challenges that students get when using Social Media Networks

The fourth specific study objective four examined possible remedies for the challenges students experience when using social media networks. Seven potential remedies were identified in the literature and were included in the questionnaire for the students to rate their extent to which they agree with each one of them. The potential remedies included in the questionnaire were (i) improvements in network, (ii) parental awareness, (iii) avoidance of useless usage, (iv) providing internet bundles to students; (v) governmental to provide free internet to students (vi) government to make internet bundles cheaper; and (vii) providing students with technical skills training. Individual scores were averaged per remedy across all participating students and ranked. 

The results in Table 4.7 shows that that improving the internet network was the most highly ranked remedy (Mean = 4.18, SD =1.015), followed by parental awareness (Mean =4.14, SD = 0.987), avoidance of useless usage (Mean =4.10, SD = 1.175), parent to provide them internet bundle (Mean= 4.07, SD=0.998), Government should provide free bundle (Mean =3.94, SD=1.187), Internet bundle should be made cheaper (Mean =3.93, SD=1.020) and there should be technical training (Mean =3.92, SD=1.132)

Table 4.7: Remedies that can Reduce or Prevent Challenges that Students get when Using Social Media Sites

	Variable
	Min
	Max
	Mean
	SD

	There should be improvement in network
	1
	5
	4.18
	1.015

	Parental awareness
	1
	5
	4.14
	0.987

	Avoid useless usage
	1
	5
	4.10
	1.175

	 to provide bundle
	1
	5
	4.07
	0.998

	Government should provide free fund
	1
	5
	3.94
	1.187

	Internet bundle should be cheap
	1
	5
	3.93
	1.020

	There should be technical training
	1
	5
	3.92
	1.132


Source: Field Data, 2022

4.7
 Recommendations to the Education System

The fifth objective sought to identify suggestions for improvements to the academic system in order to make students’ use of social media networks more productive. The students involved in the study were asked to fill the questionnaire to indicate the extent to which they agree that the listed items could serve as a recommendation to the education system towards the improvements of social media networks usage. Mean and standard deviation scores were computed for each recommendation across all participating students. These means scores were ranked to determine the most highly rated recommendation.  The idea was to identify justifications for the education system to promote social media network usage in secondary schools.

Results in Table 4.8. show that simplifying internet access to academic materials that may not be obtained in school libraries was the most highly ranked recommendation (Mean = 4.02, SD =1.011). This was followed by social media network assets is a way of stimulating cooperation in the learning process. (Mean =4.02, SD = .979), and simplifying online training (Mean =3.89, SD = 1.107). Other areas included and ranked were social media usage as a source of disturbances in the learning process (Mean= 3.46, SD=1.405), and poor writing abilities (Mean =3.20, SD=1.316).  The latter two recommendations call for measures to reverse the attitude among students in order to arrest these potential negative outcomes. They may call for coaching and guidance to students on how they can use social media networks more productively.

Table 4.8: Recommendation to the Education System

	Variable
	Min
	Max
	Mean
	SD

	Simplifying access
	1
	5
	4.02
	1.101

	Stimulate cooperation
	1
	5
	4.02
	.979


	Simplify online learning
	1
	5
	3.89
	1.107

	Source of disturbance
	1
	5
	3.46
	1.405

	Source of poor writing
	1
	5
	3.20
	1.316


Source: Field Data, 2022

4.8
Discussion of the Findings

The study pursued five objectives in total. This part discusses the findings in relation to past studies. On the first objectives, the study examines the extent of social media networks usage among public secondary school students, focusing of types, frequency of use and time spent on them daily.  Similar to previous studies, the findings showed that students use different social media networks. However, in terms of the most used network, the findings showed that Google took the lead followed by WhatsApp and Facebook. This finding was somehow different from those reported in past studies where YouTube (Tezci & Icen, 2017) and Instagram (Martin et al., 2018). In the past studies at university level students Facebook was shown to be the leading social media networks being used, e.g., Owus-Acheaw et al. (2015), Falah et al. (2017), and Alwaigait (2015). Snapchat and WhatsApp were also shown to lead in Alshalawi (2022) and Kircaburun et al. (2020). This implied that the preferred social media networks differ across contexts and educational level. In addition, comparing the content on google and the content on all other networks, the preference of google in secondary schools in Tanzania presents an advantage should student been supported to exploit its potential for learning. The number of social media network used was also found to vary across students. While about a third of the students used none of the networks, about a third too used all the six networks under study. Furthermore, 64.4 percent of the students used at least three of the networks. This finding was unique to this study and it showed the possibility that students use so many networks which in turn could have cost as well as time management implications. In terms of the time spent on social media, the study found that more than half (57.4%) of the student spent at least 3 hours daily on social media networks. This finding was relatively lower compared to the proportion reported in Ghana (Mingle & Adams, 2015) who reported 74 percent of high school students in Ghana using at least 3 hours. However, the proportion of students spending at least 3 hours in this study is slightly higher than that of university students (42%) reported in Alnjadat (2019). Bearing in mind that the sample of this present study consisted of day-school students, spending such amount of time after school hours may imply very little of the after-school hours was devoted into learning and homework attendance. Eventually this habit might have a negative effect on their academic performance.

In the second specific research objective, the study examined the impact of the students’ social media network usage on their academic performance. The findings indicated a negative and statistically significant effect (b =-0.082, p < .01).  Therefore, hypothesis H1 is not supported in terms of the direction of hypothesized impact. Instead, the findings show a significant negative impact.  While the findings were consistent with some of the past studies e.g., Barton et al. (2021) for university students, they contradicted those of other studies who found out a positive and significant effect (Alshalawi, 2022) for university students as well. A possible explanation of the negative relationship in this study could be pinned on the purpose of usage of social media networks as well as the types. Even though the main type was shown to be google, it may be that the students needed guidance on how to use it academically. This was followed closely by WhatsApp and Facebook. This Since these three networks were the most used, it corroborates the idea that their high usage was mainly for networking and entertainment rather for academic purposes. 

When the time spent on the social media networks was considered the findings showed a negative but insignificant impact on their academic performance (b = -0.240, p = 0.092). Therefore, H2 was not supported. This finding show that time spent of social media network has a negative impact, albeit insignificant. This is consistent with the kind networks they used.  These findings were consistent with those that were reported in such studies as Alwagait et al. (2015) and Kabre and Brown (2011) but inconsistent with those of Paul et al. (2012), Tennakoon et al. (2018) and Sampasa-Kanyinga et al. (2019) who found a significant negative effect. The findings demonstrate the extent of usage might affect the academic performance but the time spent may not necessarily affect it. This may signify the need to provide guidance and coaching so that students can use social media networks more productively within limited time. In the third specific research objective the study sought to identify the challenges students, faced when accessing social media networks. The findings indicated internet bundle as the most challenging thing followed by network related challenges. These two items were not surprising as most of the students came from average families and some lived is areas where the network infrastructure might be a problem irrespective of being in the city. Technical skills inadequacy and the parent’s negative attitudes towards social media network usage by their children also featured in the finding, consisted with prior studies such as Donelan (2016) and Callan and Johnston (2017). In the fourth specific research objective, the study sought to identify the remedies for reducing the challenges the students used in using the social media networks. Students indicated the need to improve on the network infrastructure on top followed by the need to increase parents’ awareness on the applicability of social media networks in teaching and learning as well as the importance for them to provide internet bundles to their children. The latter could shield the students from falling pray of people that might volunteer to offer bundles but with evil intentions.

Finally, in the last specific research objective, the study sought from the students their views on what could be done in the education system to make the use of social media networks more productive in teaching and learning. On the list, simplification of access as well as stimulating cooperation among stakeholders were on the top. The two were followed closely by the need to integrate online learning skills in teaching and learning through which students would be empowered on how to leverage social media networks in teaching and learning instead of focusing on nonacademic uses e.g., chatting, entertainment, etc. 

6 CHAPTER FIVE

SUMMARY,CONCLUSION, AND RECOMMENDATIONS

5.1
Overview

This chapter concludes the study, draws the implications and provides key recommendations. Lastly it suggests areas or potential future of research.

5.2
Summary of Key Findings

The study was designed to address five specific objectives. They included (i) To assess the extent to which public secondary school students use social media networks; (ii) To examine the impact of social media usage on secondary school students’ academic performance; (iii)To identify the challenges students, face when accessing social media sites; (iv) To identify potential remedies for easing the challenges in accessing social media sites; and (v) To suggest some improvements to the education system to make social media networks usage of networks by secondary school students more productive.

Form IV students from four secondary school in Kinondoni Municipality – Dar es Salaam, were involved in a survey by filling a structured questionnaire. Descriptive, correlation and multiple regression analysis techniques were used to test the two hypotheses and describe the rest of the variables of interest.

Students were shown to used Google the most and for various purposes. Majority of them were found to spend at least three hours daily on social media sites. While the extent of social media usages was found to have significant and negative the time spent on the social media sites was found to have a negative but insignificant impact on academic performance. Internet bundles availability/affordability and network related challenges were identified as challenges most experienced by the secondary school students. Among the remedies suggested by the students include improvements on the networks and increasing parental awareness of the potential of social media usage in learning. Students also suggested actions that could be affected in the education system to facilitate the taping of social media power into teaching and learning in secondary schools. 

5.4
Conclusions and Implications

The study concludes that despite the positive benefits of leveraging social media networks in learning’s, a negative impact was revealed. This could imply that students in the sample have not been empowered to using social media networks productively in academic learning. It was expected that since most students indicated that they used Google more, they would have benefited from the learning resources available therein. So, there is a need to efforts to train secondary students on the power of and the best practices of using, social media networks in teaching and learning rather than burning them in school. If all these were in place, we would have expected the use of social media network sites to have a significant positive impact of the students’ academic performance.

5.5
Recommendations

The study recommends that; students who misuse the social media sites for entertainment, making friends, and chatting with their multiple friends, should change their behaviors and use it more for academic purpose which can lead them to continue perform well academically, also students should use their most of time. On social media sites, doing the academic works like, searching for learning materials, and discussing concerning on social media sites, doing the academic works like searching for learning materials and discussing concerning academic issues, so as to continue improve on academic performance. Furthermore, school management and parents should join their effort to educate secondary students regarding the benefits of social media sites on academic performance when used properly (mainly for academic issues). Similarly, the students should be aware that apart from the academic benefits of these social media sites, using the sites more than necessary for other purposes than academic issues, can lead to possible dangers on their academic performance. Policies of using social media for academic excellence in secondary schools should be implemented.

5.6
Policy Implications

Basing on the findings of this research which expose the influence of social media sites on learning process, policy makers should raise their attention concerning this contribution that social media sites have on education system and also imposes some policies which direct the usage of social media sites among Secondary Students Within School environment but under certain conditions that will protect students’ prosperity and success on the education system in general

5.7
Areas for Future Research

The study was confined in Dar es Salaam and in only four public secondary schools. Given the potential of online learning, social media networks have a role to play in students’ learning. A lot more research is, therefore, needed to gain more understanding of both the power and the impact of social media usage in teaching and learning. In addition to increase the sample of schools’ other avenues could include a comparative study of public and private school, boarding and day schools, urban and rural schools. Also, a comparison between performance of schools that allow social media network sites usage and those that burn the same. Experimental longitudinal studies could also be set to introduce and track the use of social media network to unearth some of the most productive ways of using the same. This would enrich our knowledge on the best ways in which the social media networks could be integrated into teaching and learning productively and safely.
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APPENDICES

Appendix 1: QUESTIONNAIRE FOR STUDENTS OF SECONDARY SCHOOLS

My name is Frida Hellen WAANE, a student from the Open University of Tanzania, pursuing a Master’s Degree in Mass Communication. Iam conducting a research on “The Contribution of Social Media Usage to Secondary School Students’ Academic Performance in Kinondoni Municipality,Tanzania”. Your participation in this survey is voluntary and the data gathered will be used purely for this research purpose, in aggregate terms, and will be treated with confidentiality.

PART A

Demographic information; Please fill the appropriate answer in the empty space provided

1. What is your gender?

a) Male

b) Female

2. What is your age?

a) 13-18years

b) 18-20years

c) Above 20years

3. Which school are you

a) Kondo

b) Bunju A

c) Boko 

d) Kambangwa

PART B Social media usage

B1. The social media used

Please read carefully and against each item on the list, put a tick (√) in the box that represents your level of agreement with it on a 5-point rating scale such that 1= strongly disagree, 2 = disagree, 3 = neutral, 4 = agree, and 5 = strongly agree.

	The social media site that I use mostly is:
	1
	2
	3
	4
	5

	WhatsApp
	
	
	
	
	

	Facebook
	
	
	
	
	

	Google
	
	
	
	
	

	Instagram
	
	
	
	
	

	Twitter
	
	
	
	
	

	Snapchat
	
	
	
	
	


B2.
The source of internet bundle

Please read carefully and against each item on the list, put a tick (√) in the box that represents your level of agreement with it on a 5-point rating scale such that 1= strongly disagree, 2 = disagree, 3 = neutral, 4 = agree, and 5 = strongly agree.

	The source of internet bundle that I use to connected to the social media sites is:
	1
	2
	3
	4
	5

	Parents
	
	
	
	
	

	Brother
	
	
	
	
	

	Sister
	
	
	
	
	

	Own sources
	
	
	
	
	

	Other sources
	
	
	
	
	


B3. Time used on social media sites

Please read carefully and against each item on the list, put a tick (√) in the box that represents your level of agreement with it on a 5-point rating scale such that 1= strongly disagree, 2 = disagree, 3 = neutral, 4 = agree, and 5 = strongly agree.

	The time spent by students on social media sites per day.
	1
	2
	3
	4
	5

	10 minutes-30 minutes
	
	
	
	
	

	30 minutes-1hour
	
	
	
	
	

	3 hours- 5 hours
	
	
	
	
	

	5 hours and above
	
	
	
	
	


Part C. Academic Performance

Please indicate by ticking on whether you agree or disagree if below are the academic benefits you obtain as the result of using social media sites. (Use the given scale; 1=Strongly disagree, 2= Disagree,3 = Neutral, 4 =Agree, and 5 = Stronglyagree)

	The academic benefits obtained as the result of using 

social media sites
	1
	2
	3
	4
	5

	I learn new words and gaining more vocabulary
	
	
	
	
	

	I Improve in reading and writing skills as the result of using social media sites.
	
	
	
	
	

	I develop critical thinking ability as the result of using

social media sites.
	
	
	
	
	

	Involving in academic forums on social media, rises my understanding of topic learned in class.
	
	
	
	
	

	I use materials gained from social media to complement

What I have been taught in class
	
	
	
	
	

	I gain more clarifications of notes, topics, and find other 

materials that help me to understand well the subjects.
	
	
	
	
	

	I become competent as the result of using social media sites
	
	
	
	
	


Part D. Challenge that students encounter mostly when using social media sites.
	
	1
	2
	3
	4
	5

	Challenge of getting Internet bundles
	
	
	
	
	

	Lack of technical skills on how to use social media sites
	
	
	
	
	

	Challenge of Network.
	
	
	
	
	

	Negative attitude of parents concerning the usage of social media sites
	
	
	
	
	

	Fruitless conduct, like useless charting etc.
	
	
	
	
	


Please indicate by ticking on whether you agree or disagree if below is the challenge you encounter mostly when using social media sites. (Use the given scale; 1=Strongly disagree, 2= Disagree,3 = Neutral, 4 =Agree, and 5 = Stronglyagree)

Part E. Remedies that can reduce or prevent challenges that students get when using social media sites
Please indicate by ticking in the appropriate box whether you agree or disagree with the suggested remedies for reducing or preventing the challenges that you get when using social media sites. (Use the given scale; ; 1=Strongly disagree, 2= Disagree,3 = Neutral, 4 =Agree, and 5 = Stronglyagree)

	
	1
	2
	3
	4
	5

	Internet bundles should be cheap
	
	
	
	
	

	Awareness to the parents concerning the importance of

social media in education system
	
	
	
	
	

	There should be improvement to the network
	
	
	
	
	

	Government should provide free bundle to students
	
	
	
	
	

	Avoid useless conducts on social media sites
	
	
	
	
	

	Parents should provide internet bundles to their children
	
	
	
	
	

	There should be technical training regarding the usage of social media sites
	
	
	
	
	


Part E: General suggestions to the educations system concerning social media sites usage 

The following items are general suggestions to the education system regarding the usages of social media sites in secondary schools. Please read carefully and against each item on the list, put a tick (√) in the box that represents your level of agreement with the suggestion ; (Use the given scale; 1=Strongly disagree, 2= Disagree,3 = Neutral, 4 =Agree, and 5 = Stronglyagree)

	
	1
	2
	3
	4
	5

	Social media sites, stimulate cooperation on learning process.
	
	
	
	
	

	Social media sites are the sources of disturbance on learning process to secondary students.
	
	
	
	
	

	Social media sites, simplifies online learning.
	
	
	
	
	

	Social media sites, seems to be the source of poor writing among students. For example, it led students to use abbreviations even when they are writing academic works.
	
	
	
	
	

	Social medias sites, boosts-up education system by simplifying the access of vast academic-materials that may not be obtained in school libraries.
	
	
	
	
	


THANK YOU VERY MUCH FOR YOUR COOPERATION

6.1 Appendix 2. Regression assumption testing results
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2(b)
Normal P-P plot of the standardized residuals
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2(c)
A scatter plot of standardized residuals against the standardized predicted scores.
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