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ABSTRACT
The study assessed strategies for enhancing entrepreneurship education (EE) for graduates in Higher Learning Institutions (HLIs) in Arusha region in Tanzania. The mixed method design was used in this study. Data was collected through questionnaire and interview guide from 136 respondents (87.7% response rate). The findings on the status of EE in the HLIs showed that EE develops business management skills (86.8); EE develops interests in students to do business (91.9%); EE aids students to develop entrepreneurship skills (97.8%); EE fosters innovation culture among students and faculty members (84.6%); and EE develops leadership skills among students (73.5%). However, despite these advantages of EE, graduates were given an opportunity to opt for entrepreneurial courses. This  limit the future benefits; the graduates could accrue in job creation. The barriers affecting EE in HLIs were shortage of experts for teaching entrepreneurship (83.1%); lack of collaboration between stakeholders in curriculum development (77.9%); shortage of facilities to train students with entrepreneurial practical skills (78.7%); negative attitude toward EE (85.3%); poor funding of EE (89.7%); and inappropriate curriculum (70.6%). The mechanism for enhancing entrepreneurial education in HLIs include focus on developing entrepreneurial attitudes (83.9%); focus on developing entrepreneurial skills (91.2%); focus on developing entrepreneurial behaviors (90.4%); collaboration between stakeholders in developing curriculum (77.9%); and allocating adequate financial resources (84.6%).  Recommends to improve the situation are attached.
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CHAPTER ONE
INTRODUCTION AND BACKGROUND TO THE PROBLEM 
1.1 Introduction
One of the challenges that face university graduates today is unemployment. University graduates spend a lot of time searching for jobs without success (Emmanuel, 2015). Entrepreneurship education is considered as one of the potential strategic solution for addressing the problem of graduates’ unemployment (Emmanuel, 2015). It is based on this problem that this study seeks to understand the role of entrepreneurship education to graduates and strategies for enhancing entrepreneurship education among university graduates in higher learning institutions in Arusha region.
1.2 Background to the problem 
Unemployment is a global problem.  In 2019, 188 million people were unemployed in the world. This challenge is caused by the problem of mismatch between labour demand and supply (ILO, 2020). One of the challenges faced by youth in the world is unemployment. In 2017, it was estimated that 21.8% of youth in the world are neither in employment nor in education. Developing countries had the lowest rate of unemployment rate of 8.0%, followed by emerging countries which had unemployment rate of 9.6% and developed countries which had the highest rate of unemployment being 11.3% (ILO, 2019).  Further, graduate unemployment has remained a global phenomenon flagellating several countries whether developed or emerging (Oguntimehin and laniran, 2017).
Challenges such as unemployment, inability to get well paid job, low job satisfaction, the need for independence, parental influence make university graduates to consider the path of entrepreneurship (Fields, 2017). One of the solutions to address the problem of unemployment among graduates is provision of entrepreneurship education in higher learning. Entrepreneurship education is the type of education which is provided in order to foster entrepreneurship mindset, attitudes and skills as well as covering a range of aspects such as idea generation, start-up, growth and innovation (Ediagbonya, 2013). 
Various higher learning institutions in the world have taken measures to promote entrepreneurship education in higher learning. The United States of America (USA) has the most developed approaches to entrepreneurship education in its university systems. Since 1960s, entrepreneurship education has been offered in various universities such as Stanford University, Boston University, Harvard University, University of Southern California have been offering undergraduate courses on entrepreneurship (Pittaway, 2021). 
In Indonesia some universities offer entrepreneurial programs. For instance, the School of Business and Management has Integrative Business Experience (IBE) which is intended to provide students the opportunity to practically create, plan, and manage businesses (Ghina, 2014).
In African context, entrepreneurship education is still in infant stage. While most Nigerian universities have initiated the Programme, little research is available to assess its impact and also to confirm if a relationship exists between students taking courses in entrepreneurship and their intention of becoming entrepreneurs. In this context, it is of primary importance to understand whether entrepreneurship education raises career intentions to be entrepreneur generally or whether it helps students determine how well suited they are for entrepreneurship (Olomi D. , 2006)
In Tanzania, many universities and other higher learning institutions like UDSM, Mzumbe University; Moshi University; SUA; Tumaini University; Zanzibar University; Open University offer entrepreneurship education (Katundu and Gabagambi, 2014). It is further argued that graduates who have studied at least one entrepreneurship course during their undergraduate studies, have higher entrepreneurial propensity and clear aspiration of becoming entrepreneurs in future than those who studied normal degree programs (ibid). Other studies like (Kilasi, 2011) and (Nkirina, 2010) have linked entrepreneurship education and the entrepreneurial behavior of graduates in Tanzania and argued for the positive influence of entrepreneurship on entrepreneurial behavior
Despite the increase in the number of higher learning institutions that offer entrepreneurship education, most graduates from higher learning institutions fail to engage themselves into entrepreneurship (Katundu and Gabagambi, 2014). The Tanzania labor market is characterized by increasing number of graduates who do not find jobs in the formal sectors (URT, 2008).
[bookmark: _Toc20063669][bookmark: _Toc20063793][bookmark: _Toc20130453][bookmark: _Toc21035861][bookmark: _Toc21360263][bookmark: _Toc21470920][bookmark: _Toc21525626][bookmark: _Toc21527316][bookmark: _Toc21591951][bookmark: _Toc32938508][bookmark: _Toc32938794][bookmark: _Toc36946372][bookmark: _Toc94200669]Although there is the fact that there are several efforts of promoting entrepreneurship among the graduates, there are still the falling rates of graduates in entrepreneurship. However, the mentioned studies defined entrepreneurship as an act of establishing a business venture and therefore focused much on creation of business venture and not continued entrepreneurship. So, this study assessed entrepreneurship education in relation to job creation and income generation among university graduates. 
1.3 Statement of the Problem
Various higher learning institutions in Arusha region offer entrepreneurship courses. The Institute of Accountancy Arusha offers a course called BMU 07419 Entrepreneurship for all final year students who are taking undergraduate programmes. The University of Arusha offers a course called BUS08504 for final year students who are taking business administration programmes. The objectives of these courses include creating trained entrepreneurs, encourage, intention and attitudes of entrepreneurship among graduates (UoA, 2017). A survey conducted to 150 university graduates from the University of Arusha has shown that only 5% of the graduates have managed to start businesses and create self- employment after graduation (Pilot Study, 2022). 
Fayolle and Gailly (2004) and Bhandari (2006) precisely observe, that more educational institutions now offer a wide range of entrepreneurship programmes and training activities. The programmes appear to be influencing students in terms of generating entrepreneurial interest and going into the business of their choices. Souitaris, Zerbinati, and Al-Laham (2007) reveal that entrepreneurial programmes raise attitudes and behaviour capable of provoking entrepreneurial intentions among youth. However, still most graduates seek for employment. 
This trend suggests that despite the fact that higher learning institutions offer entrepreneurship courses, majority of the graduates do not use such education to establish businesses for self-employment. Hence, this problem calls for research to investigate entrepreneurship education among university graduates in higher learning institutions in Arusha region. 
1.4 Research Objectives
1.4.1 General Objective
[bookmark: _Hlk112236628]The general objective of this study was to investigate strategies for enhancing entrepreneurship education with intention to create jobs among university graduates in higher learning institutions in Arusha region in Tanzania.
1.4.2 Specific Objectives
This study intends to achieve three specific objectives. 
(i) To assess the status of entrepreneurship education among higher learning institutions in Arusha region.
(ii) To determine barriers affecting entrepreneurship education in selected higher learning institutions in Arusha region.
(iii) [bookmark: _Toc20063673][bookmark: _Toc20063797][bookmark: _Toc20130457][bookmark: _Toc21035865][bookmark: _Toc21360267][bookmark: _Toc21470924][bookmark: _Toc21525630][bookmark: _Toc21527320][bookmark: _Toc21591955][bookmark: _Toc32938512][bookmark: _Toc32938798][bookmark: _Toc36946376][bookmark: _Toc94200673]To suggest mechanisms for enhancing entrepreneurship education among graduates in higher learning institutions in Arusha region.
1.5 Research Questions
This study seeks to answer three research questions.
(i) What is the status of entrepreneurship education among higher learning institutions in Arusha region?
(ii) What barriers affecting entrepreneurship education in selected higher learning institutions in Arusha region?
(iii) What mechanisms should be implemented to enhance entrepreneurship education among graduates in higher learning institutions in Arusha region?
1.6 Significance of the Study
The finding of this study provides the following contributions to several stakeholders of higher education in Tanzania. Firstly, a finding of this study provides Tanzania Commission for Universities (TCU) and the National Council for Technical and Vocational Education and Training (NACTVET) with understanding about the status of entrepreneurship education in higher learning institutions in Arusha region.
Secondly, the finding of this study was also benefited higher learning institutions in Arusha City. The higher learning institutions will gain knowledge about mechanisms and strategies for enhancing delivery of entrepreneurship education for sustainable creation of employment among graduates.
The study will enlighten on the challenges the higher education institutions experience in delivery of the entrepreneurial education.
1.7 Scope of the Study	
The study was conducted in three higher learning institutions in Arusha Region namely, Arusha Technical College, Tengeru Institute of Community Development and St. Augustine University Arusha center.All institutions are located in Tanzania. The focus was to seek opinion from the graduates on the way the entrepreneurial education can be utilised and enhanced to create relevant curriculum and hence make jobs to the young graduates who have graduated from these institutions.
1.8 Definitions of Key Terms
Entrepreneurship: According to Thomson (2004) entrepreneurship refers to the act of undertaking innovations, finance, and business acumen to transform innovations into economic goods which can translate into a profitable gain. In this study, however, entrepreneurship has been used as a tool to aid students and be able to live an independent life after graduation.
Entrepreneurship Education (EE): was defined as the kind of education that prepares students to be able to manage their life during and after school. (Salami, 2018), the same definition has been adopted in this study where students as the major target receive this package to help them better their life after school.
Students: According to Oxford Student’s Dictionary, a student is a person who is studying at a college or University. A student as used in this study is a person under training in various courses of studies such as a diploma or degree from colleges or universities of higher learning institutions. 
1.9 Organization of the Study
[bookmark: _Toc20063679][bookmark: _Toc20063803][bookmark: _Toc20130463][bookmark: _Toc21035871][bookmark: _Toc21360272][bookmark: _Toc21470929][bookmark: _Toc21525635][bookmark: _Toc21527325][bookmark: _Toc21591960][bookmark: _Toc32938517][bookmark: _Toc32938803][bookmark: _Toc36946381][bookmark: _Toc94200677][bookmark: _Toc112326407]This research report is prearranged into five chapters. Chapter one presents the background of the study, problem statement, research objective, research questions, scope of the study and the significance of the study. Chapter two presents theoretical, empirical reviews and the conceptual framework for the study. Chapter three presents the research methodology used in the study. Chapter four bring forth research findings and discussions on the findings. Chapter five covers summary, conclusions as well as recommendations stemming from the findings of the study.









CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction
This chapter presents literature review. The chapter is organized into four sections. The first section presents theoretical literature review. The section includes conceptual definitions of entrepreneurship and entrepreneurship education. The second section presents critical review of supporting theories including social learning theory and theory of planned behavior. The third section provides empirical analysis of relevant studies. The fourth section shows gaps identified from empirical literature review.
2.2 Conceptual Definitions
This study is about entrepreneurship education. Hence, this sub-section presents definitions of entrepreneurship and entrepreneurship education.
2.2.1 The Concept of Entrepreneurship
The concept of entrepreneurship has been defined by different scholars. In 1730, Richard Cantillon defined entrepreneurship as the process of embarking a business venture in the face of risks and uncertainties in the future. Entrepreneurs take risks by purchasing goods at certain prices in the present expecting to sell at certain prices in the future. In 1934 Joseph Schumpeter defined entrepreneurship as a business undertaking characterized by innovation which aims at bringing changes in products in the market (Congregado, 2008). 
Entrepreneurship has profound values to the society. It is a means for generating jobs, facilitating wealth and economic prosperity of a county. Hence countries formulate policies to promote development of entrepreneurship because small businesses occupy an important role in economic growth than large businesses. Entrepreneurship also helps to develop economy of a country because entrepreneurs develop new ideas, products and services which once sold generate revenue to a country (Neilsen, Klyver, Evald and Bager, 2012). For instance, in 2003 the United Republic of Tanzania formulated the small and medium enterprises development policy to promote development of entrepreneurship (URT, 2003).
2.2.2 Entrepreneurship Education
Entrepreneurial education is focused on developing youth with the passion and multiple skills. It aims to reduce the risk associated with entrepreneurship thought and guide the enterprise successfully through its initial stage to the maturity stage. Entrepreneurial education is designed to communicate and inculcate competencies, skills and values needed to recognize business opportunities, organize and start a new business venture (Brown, 2009). Entrepreneurship can bring change in the society and the economy of a country. It can enhance job creation and reduce dependency on formal government employment among university graduates (Hameed and Irfan, 2019). Seeing the matter from this perspective, one of the current major concerns in the colleges and universities would be how learning facilitators could inculcate these tendencies among the youth who are enrolled for college and university education in the various degree programs.
2.3 Critical Review of Supporting Theories
This study was guided by social learning theory and the theory of planned behaviour. 
2.3.1 Social Learning Theory
This study was guided by Social Learning Theory (SLT), which is also referred to as Social Cognitive Theory (SCT). The theory was pioneered by Albert Bandura whose work began in the 1960s. The theory has been used in various studies related to students’ learning including the area of entrepreneurship. The study by Byrne and Toutain (2012) found that 60.8% of 97 reviewed articles were connected to SCT as compared to other famous learning theories such as behaviourism, humanism and constructivism. 
The main assumption of the SLT is that people learn through observation, imitation, and modelling when there are interactions with other people in the social context. By observing others, people acquire skills, rules, strategies, attitudes, and beliefs. Also, people learn how to appropriately use learned modelled behaviour. (Bandura, 1994) came up with the concept of self-efficacy which is referred to an individual’s’ personal belief of his or her capacity to accomplish the task. According to Bandura (1994), self-efficacy results from the mastery of experiences, social persuasion, social modelling and psychological responses. Bandura (1994) argues that the higher the self-efficacy the higher the possibility of accomplishing the task while the lower the self-efficacy the lower the possibility of accomplishing the task.
Regarding the current study as far as Entrepreneurship Education (EE) is concerned, instructors and other people in the social context should be role models and mentors to students (Marquardt and Waddill, 2004). In order to learn EE effectively and become successful entrepreneurs, students are required to observe and imitate the activities of successful entrepreneurs. The involvement of successful graduate entrepreneurs is of great importance to re-shape existing teaching methods and assessment of EE in HLE. The social learning theory is relevant to the current study because it helped in exploring about what successful graduate entrepreneurs define Entrepreneurship Education (EE) and how it can be taught for self-employment among the graduate of High Learning Education (HLE) in Tanzania. In addition, successful graduate entrepreneurs as role models in society can address various challenges encountering Higher learning students to start-up their own business ventures.
Furthermore, it is within the basis of the selected theory in which the findings of the study was discussed in comparison to the underlying theoretical stances.
2.3.2 Theory of Planned Behavior
One of the most widely researched intention models was the Theory of Planned Behaviour (TPB). TPB originated by Ajzen (1991). The theory of planned behaviour (Ajzen, 1991) was derived from the Theory of Reasoned Action (Fishbein and Ajzen, 1975). The theory states that behavioural intentions are formed by one’s attitude toward that behaviour and one’s subjective norms (e.g., influence by parents, role models, peers). 
The theory of planned behaviour hinged on 3 factors: the person’s attitude toward the behaviour, subjective norm (the influence of other people, and perceived behavioural control (personal assessment of whether one can do it or not). Ajzen (2005) stated under the theory of planned behaviour that the intention was affected by an individual’s behaviour. 
The theory of Planned Behaviour (TPB) predicts an individual’s intention to engage in behaviour at a specific time and place. Behavioural intention represents a person’s motivation to plan or decide to perform certain behaviour consciously. Attitude toward behaviour is the degree to which a person has positive or negative feelings of the behaviour of interest. Subjective norm relates to a person’s perception of the social environment surrounding the behaviour (Conner and Armitage, 1998). 
Perceived behavioural control refers to the individual’s perception of the extent to which performance behaviour difficult or is easy (Ajzen, 1991). Perceived behaviour increases when individuals perceive they have more resources (Lee and Kozar, 2005). The relationship between students’ entrepreneurial intention and entrepreneurship education using the theory of planned behaviour is gaining the interest of academics and professionals (Izedonmi and Okafor, 2010; and Fayolle, Gailly and Lassas-Clerc, 2006).  
In view of the two above theories as they applied into Entrepreneurship Education in order for the students to be able to create jobs they needs both change of behaviour and social interaction among themselves, instructors, business people as well as the community around during the process of learning and application of the knowledge in life time. This therefore intends that there is a great connection between the theories mentioned above and the objectives of this study toward achieving job creation through the process of entrepreneurship education among the graduates.
2.4 Empirical Analysis of Relevant Studies
This study was guided by previous studies on entrepreneurship education which was reviewed to identify research gap. The empirical literature was presented according to research objectives of the study. 
2.4.1 Studies on the Status of Entrepreneurship Education in Higher Learning 
The first objective of this study focused on to assessment of strategies for enhancing entrepreneurship education for university graduates in higher learning institutions. This sub-section presents review of status of entrepreneurship education in higher learning. Studies have assessed status of entrepreneurship education by focusing on entrepreneurship skills provided by higher learning institutions. 
A study by Bejinaru (2018) assessed students entrepreneurship skills needed in knowledge economy among universities in Romania. The study used a mixed method design which combined qualitative and quantitative methods. The study involved a sample size of 516 respondents and collected data by using questionnaire and analyzed data by using analysis of variance. The study found that identified five sets of entrepreneurship skills which included complex-problem solving, critical thinking, originality thinking, active learning, and judgment and decision making. This review noted one shortcoming. While Bejinaru (2018) stated to have used both qualitative and quantitative methods, only quantitative methods were used. Despite the shortcoming, results of Bejinaru (2018) have guided me to formulate questionnaire items for the first research question. 
Another study by Chang and Rieple (2013) assessed students’ entreprenerial skills development in live projects among students from British universities. The employed a mixed method approach which combined both qualitative and quantitative methods. The study involved a sample size of 44 students who were selected purposely. The study collected data using both interviews and questionnaire. The study identified several entrepreneurship skills which included operational, marketing/sales, legal, administrative, problem solving, business environmental analysis, self-awareness, accountability, emotional coping and creativity skills.
A study by Boldureanu, Ionescu, Bercu, Bedrule-Grigoruta, and Boldureanu (2020) assessed entrepreneurship education through successful entrepreneurial models in higher education institutions among graduate students in Romania. The study revealed various entrepreneurship skills including creativity and innovation, problem solving and self-confidence. 
Bassey (2008) investigated how student’s ‘perception of tertiary entrepreneurship education relates to graduate self-employment potential in Nigeria using a sample size of 690 students in three universities. The findings showed that there was a significant relationship between student’s perception of university administration’s provision for tertiary entrepreneurship education, curriculum objectives for tertiary entrepreneurship education, instructional methods for tertiary entrepreneurship education, quality and quantity of tertiary entrepreneurship education instructors and student’s entrepreneurial traits and graduate self- employment potential. This study uses high number of samples according to many universities in one area but for me accordingly to scattered of tertiary institution I will use a different sample.
Agbonlahor (2016) adopted a review methodology approach of existing literatures to assess challenges of entrepreneurial education in Nigerian universities. The study shows that although the focus of entrepreneur education in Nigerian universities was to prepare graduates with essential skills for entrepreneurial success after their studies, with a predominant objective of reducing youths’ unemployment among school leavers, graduates’ unemployment has not decreased, and there is a growing national disapproval on the socio-economic significance of the course in Nigeria education. The study has also established that the inability to fulfil the primer objectives of the entrepreneur course has resulted too many clumsy revisions as well changes in the pedagogical structure of the curricula over the years. 
The study by Agbonlahor (2016) has also established that there is a need to critically and broadly review implementation challenges of entrepreneur education as testified over time. The study has also established that internal challenges for effective implementation of entrepreneur education which includes lack of funding, relevance as well as harmonization of curricula was found to be more hostile than the external policy-related challenges. The study recommended that the internal as well external factors need a redress to refocus as well as reposition entrepreneurial education to make it more impactful for the nation.
In addition, the findings reported by Agbonlahor (2016) from a correctional study on challenges affecting  entrepreneur education in  the Nigeria  universities revealed  that poor funding, lack of qualified lecturers/tutors, inappropriate curriculum as well as negative attitude toward on entrepreneurship education are the main challenges impeding the integration of entrepreneurial proficiencies into  university programs in Nigeria. The study has also suggested that harmonization of curricula through stakeholders’ partnership to ensure relevance of entrepreneurship education provided by tertiary schools.
In the context of Tanzania, studies have investigated the situation of entrepreneurship education in business schools in Tanzania. The study surveyed various higher education institutions in Tanzania including University of Dar es Salaam, University of Dodoma, Mzumbe University, Moshi University College of Cooperatives and Business Studies, and Tumaini University of Iringa. The study assessed status of entrepreneurship education by focusing on the level of education, objectives of entrepreneurship courses, methods used to deliver entrepreneurship education and assessment methods. 
Other studies have investigated methods used to offer entrepreneurship education. A study by European Commission (2012) assessed effects and impact of entrepreneurship programmes in higher learning institutions in Europe. The study revealed that universities in European countries such as Finland, Austria and Croatia use various methods such as guest lecturing, role models such as succesful entrepreneurs, seminars and, conferences and workshops. 
A study by Boldureanu, Ionescu, Bercu, Bedrule-Grigoruta and Boldureanu (2020) assessed entrepreneurship education through successful entrepreneurial models in higher education institutions among graduate students in Romania. The study involved a sample of 30 graduate students who were enrolled in graduate programs in universities in Romania. The study collected data using both questionnaire and interviews. The results of study showed that universities in Romania use role modeling method to deliver entrepreneurship education. Role models were considered to strengthen motivation and willingness among students in venturing into entrepreneurship. 
Another study done by Arasti, Falavarjani and Imanipour (2012) has analyzed teaching methods for entrepreneurship education among graduate students at the University of Tehran. The study collected data using self administered questionnaire. Findings of the study identified several methods which included group and individual projects, case study, problem solving exercises, group discussions, formal lectures, simulation exercises, guest speakers, scientific visits and role plays. The present study has also investigated whether or not  group and individual projects, case study, problem solving exercises, group discussions, formal lectures, simulation exercises, guest speakers, scientific visits and role plays are used to deliver entreprenership education at the University of Arusha. 
Another  study by Esmi, Marzoughi, Torkzadeh (2015) analyzed and validate appropriate, modern, and effective methods of teaching entrepreneurship. The study collected data from 90 business experts. The findings of the study have shown that entrepreneurship education can be delivered through three methods. The first method includes direct teaching methods which include guest lectures, seminars and mentorship lectures. The second method includes interactive teaching methods which include group discussions, problem solving sessions, and networking sessions. The third method include practical methods which involve role playing, study visits, research projects, internship projects and start-up business projects. These findings suggest that entrepreneurship education should be delivered by combination of multiple teaching methods. 
2.4.2 Studies on Barrier towards Entrepreneurship Education in Higher Learning
The second research objective was to determine barriers affecting entrepreneurship education in selected higher learning institution in Arusha Region. Several studies have investigated barriers towards entrepreneurship education. Olomi and Sabakwigina (2010) conducted a nationalwide survey on entrepreneurship education among business schools in Tanzania and found that several barriers affect entrepreneurship education including lack of experts, lack of linkage between knowledge taught and actual practices.
Koushkaki, Peltier, and Scovotti (2014) assessed barriers towards entrepreneurship courses in Iran a number of barriers included weak planning, inadquate of finance, and lack of support from the government, lack of evaluation mechanisms for entrepreneurship courses, lack of coordination methods between students’ interests and education delivered, lack of linkage between entrepreneurship education and real life, lack of cooperation between universities and entrepreneurship institutions and inadquate of training materials on entrepreneurship education. 
Another study by Mir-Rahimi and Mokhber (2010) assessed obstacles towards development of entrepreneurship education for scientific applied agriculture in Iran and revealed various barriers including shortage of qualified experts of entrepreneurship education, low quality of education materials, negative attitude towards  agriculture entrepreneurship. Similarly, Yaghoubi (2010) investigated factors affecting provision of agricultural entrepreneurship education at Zanjan University in Iran. The study found various barriers including unsuitable training methods, inappropriate content, communication barriers, and poor assessment of programmes. 
Another studies by Farid and Rahman (2020) and Byrne and Toutain (2012) assessed challenges of entrepreneurship among university graduates in Malysia.  The studies identified key challenges faced by students including negative attitude of students towards trainers, lack of entrepreneurship networks, students lack adquate support from management, group confirmity, emotional exhaustion, academic struggles. 
Hameed and Irfan (2019) employed secondary sources to assess challenges and solutions to entrepreneurship among university graduates. The study revealed various challenges including lack of financial support from the government, heavy competition from well established companies, negative attitude of entrepreneurship towards students, and over reliance of formal white color and blue color employment. 
2.4.3 Studies on Mechanisms for Enhancing Entrepreneurship Education 
The third objective of this study was to determine mechanisms for enhancing entrepreneurship education among graduates in higher learning institutions in Arusha Region. This sub-section presents studies that have assessed mechanisms for enhancing entrepreneurship education in higher learning. Olomi and Sabakwigina (2010) conducted a nationalwide survey on entrepreneurship education among business schools in Tanzania. The study has recommended various mechanisms for enhancing entrepreneurship education including priortizing funding entrepreneurship education, provision of entrepreneurship training to academicians, improving teaching methods, creation of partnership between business schools, collaboration between various stakeholders in creation of curriculum for entrepreneurship education, conducting regular research  and publication on entrepreneurship education.
Another study by Farid and Rahman (2020) from Malaysia recommended that higher education institutions should ehance competencies of entrepreneurship educators, improve content and facilities used to provide entrepreneurship education. Furthermore, Farid and Rahman (2020) recommended that the higher education institutions should network with successful entrepreneurs who can be invited to share  entrepreneurship experiences to students. 
Studies had also recommended policy  mechanisms. A study by Hameed and Irfan (2019) had recommended that governments should establish policies that mandate higher education institutions to establish compulsory entrepreneurship courses (Hameed and Irfan, 2019). However, it should be noted that successful implementation of policy requires higher learning institutions to have adquate facilities and resources to run entrepreneurship courses. 
2.4.4 Conceptual  Framework 
The conceptual framework developed by looking at some of the extrinsic motivators that will influence a student towards entrepreneurship participation while still in school. The enhancing entrepreneurship education among university graduates: a case of higher learning institutions in Arusha region, Tanzania.
The overall objective of the research was to assess strategies for enhancing entrepreneurship education for university graduates in higher learning institutions in Arusha region in Tanzania. We model an individual’s entrepreneurial intentions and 
participation thereof, expressed intention to pursue an entrepreneurial career as a function of University education in business and entrepreneurship courses. social and economic factors such as cultural influences and peer interactions college or university factors such as Academic business incubators, Funding for best business plans and Apprenticeship programs, and other student factors such as unemployment and peer pressure. 
[bookmark: _Toc112235266][bookmark: _Toc21360281][bookmark: _Toc21470938][bookmark: _Toc21525644][bookmark: _Toc21527334][bookmark: _Toc21591969][bookmark: _Toc32938526][bookmark: _Toc32938812][bookmark: _Toc36946390][bookmark: _Toc94200684][bookmark: _Toc100661253]The conceptual framework below shows how effective entrepreneurship education can relate to the creation of jobs in the job market. In this case, there is a direct relationship between the independent and dependent variables under this study.














                                                      
                                                   Context 
Graduates are taught entrepreneurial education but few apply it in the field.
Employability is low 
Poverty is at peak 
Dependent variable 
Self-reliance
Innovative business strategies
Employability
Job creation 
Reduce poverty
Business innovation 


                                                  
                                                    Independent variable Status of teaching entrepreneurial course in universities, low, motion course not effective



Challenges, attitude of students being negative, teachers not enough, infrastructure are poor






Enhancing entrepreneurial education in higher learning institutions, infrastructure development, business incubators, and Training and support projects.








Figure2.1: Conceptual Framework
Source: Researcher’s own (2022)
2.5 Research Gap
The current knowledge base sheds light on the scale of the graduate’s employment problem, the level and types of skills mismatches in labour markets, the widespread extent of informality, gender differentials in graduate’s employment, and the limitations of current education and vocational training systems. But new evidence is needed to better understand what kinds of policies and curriculum interventions best respond to these challenges and which ones are scalable to be established in the college and universities. The role of grooming youth graduate by the Tanzania higher institutions is gradually becoming very challenging. Since there are fewer job openings than graduates, the major challenge facing the institutions is to equip the graduates with appropriate entrepreneur skills and competencies for self-employment, self-reliance and where possible, employment in the formal sector. Most researcher and several writers and studies like (Fayolle, 2009); (Sascha, Walter, & Dohse, 2009) have been done on the causes of unemployment among graduates, challenges facing graduates unemployment, impacts of graduates unemployment in the economy and poverty reduction, very little has been said concerning;  enhancing entrepreneurship education towards higher learning institutions in Tanzania: A Case of Higher Learning Institutions in Arusha Region.


CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter describes the research methodology, it describes the research design, area of the study, research approach, data type and their sources, sample and sampling techniques, data collection methods, data analysis methods, research model and diagnosis test (for qualitative study) validity and reliability and ethical consideration.
3.2 Research Philosophy 
Research Philosophy entails the principle, theories and guidline that show how the research processes will be carried out Bogdan and Bicklen (1998).The first research Philosophy entails the positivism,this holds that the research can be done by testing hypothesis and the knowledge is believed to exitimg out there and only need to be tested and validated (Patton 2009).The second philosophy is the interpretivism or  non positvisism. This holds that the knowledge is created from the people experience (Patton 2009). This takes the position that knowledge is created from the social life and the people have the experience to make knowledge. SInce the study intended to get both aspect  on enhancing entrepreneur education then, the need to use both Philosophy  results to the emerging Plagmatic research design. So the current  study employed plagmatic research philosophy that combines process and principle from both paradigms.

3.3 Research Design( Mixed method design)
Research design is a plan showing how data will be collected, analyzed and presented (Bogdan and Bicklen 1998). The current study on way intended to know the magnitude of the status on the teaching entrepreneurial education in higher learning institutions, the challenges and ways to enhance the entrepreneurial education in higher learning institutions. This would require the survey as they ask the opinion and frequencies of the factors. Again the study was sought to seek opinion from respondents on their experience about the entrepreneurial education thus needing of the qualitative approach.  Thus the combination of the design call for the mixed methods designs as suggested by Tashakkori and Teddlie, 2009.
[bookmark: _Hlk114055199]3.4 Area of the Study
This study was conducted at Arusha city and Arusha district council which are in the North eastern Tanzania and the capital of the Arusha region (Figure 3.1). The city has a population of 416,442 as well as Arusha district council has the population of 323,198 (2012 Census). Both Arusha city and Arusha district council are located below Mount Meru on the eastern edge of the eastern branch of the Great Rift Valley. In general, Arusha city and the council have a temperate climate. They are both close to the Serengeti National Park, the Ngorongoro Conservation Area, Lake Manyara, Olduvai Gorge, Tarangire National Park, Mount Kilimanjaro and Arusha National Park on Meru. The study was conducted in different colleges which are located in the Arusha city and Arusha district council in Tanzania. 
The main economic activities of the study areas are agriculture, both commercial and peasantry farming. Also, there are different industries, which are processing and manufacturing industries such as breweries, agro-forest processing and large pharmaceuticals production. The areas also host numerous small and large entrepreneur businesses. Tourism is also a major part of the economy of the city of Arusha, and the largest income earned from it due to the dollar-earning from the exchange rate and Tourism sector in Tanzania. 
[image: ]
Figure 3.1: Area of the Study
[bookmark: _Toc152709273][bookmark: _Toc517484447][bookmark: _Toc35414455][bookmark: _Toc36946396][bookmark: _Toc94200691][bookmark: _Toc100661259]Source: Arusha Social Economics Bureau (2016)
[bookmark: _Toc30693475][bookmark: _Toc35325569]3.5 Target Population, Sample Size and Sampling Technique	
3.5.1 Targeted Population
[bookmark: _Toc36221515]A population was theoretically specified aggregation of study elements. Targeted population was based on the complete group of specific population elements relevant to the research study. In this study, the population comprise students and lecturers from three higher learning institutions in Arusha region, namely, Arusha Technical College (ATC), Tengeru Institute of Community Development (TICD) and St. Augustine University (Arusha Center). Therefore, the target population comprised of 220 students and 33 instructors, making a total target population of 253.  
3.5.2 Sample Size
The finite population formula that was introduced by Yamane (1967) was used to calculate the sample size basing on the target population of 280 and 95% confidence level with a margin of error of 5%.  The computation is as shown in Equation 3.1
.......................................................................................................................3.1
Where: 
e (margin of error) = 0.05
n = number of derived sample size 
N = total number of target population =253
Consequently, minimum sample size is given by:
      ≈ 155
3.4.3 Target Population and Sample Size Distribution
[bookmark: _Toc112326746]The target population and sample size was distributed as indicated in Table 3.1. The proportion of the target population and sample in the distribution has been carefully chosen to ensure proportionate distribution of students and instructors from the three higher learning institutions. 


Table3.1: Target population and sample distribution
	S/N
	Institution
	Population of Students
	Sample Size 
	Population of Instructors
	Sample size
	Total Target Population
	Total Sample Size
	Percent of Total Sample

	1.
	Arusha Technical College (ATC)
	70
	44
	10
	4
	80
	48
	31%

	3.
	Tengeru Institute of Community Development (TICD)
	
100
	
64
	
15
	
7
	
115
	
71
	
46%

	4.
	St. Augustine University (Arusha Center)
	
50
	
32
	
8
	
4
	
58
	
36
	
23%

	
	TOTAL
	220
	140
	33
	15
	253
	155
	100%


Source: Field Data, 2022
3.5.4 Sampling Technique	
Non-Probability-sampling technique was used through purposive sampling for the sample give each individual in the population an equal chance of being selected. This was done through picking a small sample with similar characteristics with homogeneous sampling from the population basing on their performance and ability to respond to the topic selected. This helped the researcher to get adequate and valid information. In this method the respondents were students in selected higher learning institutions and lecturers or instructors.
In particular, systematic sampling was used to select higher learning institutions in Arusha city and participants to be involved in the study. The underlying principle for using systematic sampling is because it is characteristically fairly easier to perform as it does not engage generation of random numbers, but instead samples are chosen at regular intervals. To make sure every higher learning institutions in Arusha City offered entreprenuer courses have an equal chance of being selected for the study. The higher learning institutions  in the Arusha City offered Entreprenuer courses were first listed alpabetically. Then three (3) higher learning institutions were systematically selected by starting from the first listed institution, and thereafter every third institution was picked until the required number were obtained. Instructors from each institutions were  also listed alphabetically and the required number of participants from each institution were selected systematically.
3.6 Data Collection Methods
The data collection methods involved a questionnaire survey, and interview schedules. Both primary and secondary data sources were employed. The secondary data was obtained from the published and unpublished books and project reports, and journals on enhancing entrepreneurship education towards higher learning student’s employment creation. A Case of Higher Learning Institutions in Arusha Region

3.6.1 Interview
The Interview was a research instrument for data collection that involves researcher and respondents. The researcher faced the respondents face to face asking them questions individually to elicit information on the problem under investigation (Kothari 2006). The researcher used structure and unstructured interviews to gather relevant information concerned with the study. The participants of the interviews were lecturers, who provided real information due to their tightly tasks that they were busy within their offices. The interview is attached in Appendix 2.
3.6.2 Questionnaire
[bookmark: _Toc152709283][bookmark: _Toc517484454][bookmark: _Toc35414462][bookmark: _Toc36946403][bookmark: _Toc94200698][bookmark: _Toc100661266][bookmark: _Toc112326429][bookmark: _Toc114687841]This study used self- administered questionnaires as the primary method to collect data. Questionnaires shall be used because of their advantages. Questionnaires are easy to distribute a large number of people. Moreover, questionnaires ensure anonymity of respondents and generalization of findings. Questionnaire forms were administered by respondents themselves. These ensured respondents respond to questions without being biased by the influence of the researcher. Respondents were instructed to rank responses by choosing pre-determined answers provided in each question and ticking answers which apply to their individual opinions. Questionnaire was formulated based on research objectives and related research questions. The questionnaires included a list of closed-ended and open-ended questions. The questionnaire is attached in Appendix I. 
3.7 Data Analysis Plan
Data were coded and analysed using the Statistical Package for Social Sciences (SPSS). The aim was to generate descriptive statistics which included means, standard deviations, frequencies and percentages. Descriptive statistics are normally used to summarize a given data set that is representative of the targeted population or sample (Peck, Olsen, and Devore 2015). In this case, descriptive statistics were applied to analyse the demographic characteristics of the students participating in the study. The descriptive statistics shows the central tendency through the mean and measure of variability through standard deviation. Data that were analysed using the arithmetic mean was interpreted using the five-point scale which was used to interpret the mean score of the findings, and the Data was presented in form of tables because tables facilitate easy and quick summarization of data in terms of numbers and text and can be easily understood by the readers. Numbers were summarized the numeric data values and text were used to summarize the attributes of the variables. Therefore, in this study, data were collected, coded, and then entered into the statistical analysis software.
Qualitative data were analyzed by reading the data, getting the picture, summarizing issues, synthesizing, getting patterns and categories. This is called thematic approach as suggested by (Patton, 2009).
3.8 Validity and Reliability
3.8.1 Validity
Face validity and content validity was checked to ensure questionnaire and interview instruments are clear and includes related concepts of the research study. Two education experts from the faculty of education of the Open University of Tanzania were consulted to check the face and content validity of the research instruments. Content validity was done to ensure that research instruments examine the intended research topic. A pilot study was carried out to pre-test the data collection instruments before the massive data collection. To realize these, 10 questionnaires were issued to randomly selected participants for pilot testing, as recommended by Fink (2009).
3.8.2 Reliability
Reliability was used to measure the extent to which the research instruments produce similar results even after they are replicated consistently. Reliability was ensured by repeating testing a similar study population over time. Reliability was also ensured by the consistency of (Heale & Twycross, 2017). The study ensured the reliability of research instruments by using the Cronbach’s Alpha technique.
3.9 Ethical Considerations
The research was conducted in an ethical manner, before data collection, the researcher informed the respondents about the study and its importance and what is to be done with the information that they provide. Any decision which was made by respondents whether to participate or not to participate were respected by the researcher, besides asking for respondents’ consent, the researcher assured them of the confidentiality of the information that they provided.
[bookmark: _Toc76751078][bookmark: _Toc112326434][bookmark: _Toc114687846][bookmark: _Toc31895667]
CHAPTER FOUR
DATA PRESENTATION AND DISCUSSION OF FINDINGS
4.1 Chapter Overview
This chapter presents the findings and discussions of the study titled Enhancing Entrepreneurship Education among University Graduates using a Case of Higher Learning Institutions in Arusha Region, Tanzania. Specifically, the study assessed the status of entrepreneurship education among higher learning institutions in Arusha region; determined the barriers affecting entrepreneurship education in selected higher learning institutions in Arusha region; and suggest the mechanisms for enhancing entrepreneurship education among university graduates in higher learning institutions in Arusha region. The study collected data from a total of 136 respondents, which is 87.7% of the determined sample size (155).
4.2 Demographic Characteristics of Respondents
In this section, demographic characteristics of the study respondents were presented. In particular, the section presents gender of respondents, age of respondents, level of education of respondents, and affiliation with the higher learning institutions.
4.2.1 Gender of Respondents
[bookmark: _Toc31895670]Figure 4.1 indicates that 58 (43%) of the respondents were females and 78 (57.4%) were males.  This outcome which indicates more male respondents than females is from a reality that the male -to-female ratio has been observed as the university enrolment trend in Tanzania from 2015/16 to 2020/21 which is was 1.33 (Kamer, 2022). 

Figure 4.1: Gender of respondents
Source: Field study, 2022
4.2.2 Age of Respondents
Figure 4.2 indicates that 124 (91.2%) of the respondents were in the age group of 20-30 years, 9 (6.6%) of the respondents were in the age group of 31 - 40 years, while 3 (2.2%) of the respondents were in the age group of 41 years and above. This outcome which indicates that majority of the respondents were young agrees with the reality that most of students in higher learning institutions are fresh entrants from secondary schools (ordinary and high level, respectively).  

Figure 4.2: Age of respondents
Source: Field study, 2022


4.2.3 Level of Education Pursued by Respondents
The finding reported in Figure 4.3 indicates that 35 (26%) of the respondents were enrolled in certificate level of education, 34 (25%) of the respondents were enrolled in diploma programmes, 44 (32%) were enrolled in Bachelor degree programmes and 23 (17%) of the respondents were pursuing master’s degree programs. 

Figure 4.3: Pursued Program
Source: Field study, 2022
4.2.4 Affiliation of Respondents with the Higher Learning Institutions
Figure 4.4 shows that 131(96%) of the respondents were students in higher learning institutions and 5 (4%) of the respondents were lecturers/Instructors in the higher learning institutions.

Figure 4.4: Affiliation of Respondents with the Higher Learning Institutions
Source: Field study, 2022 
4.3 Status of Entrepreneurship Education in Higher Learning Institutions
The study aimed to indicate the status of entrepreneurship education in higher learning institutions. To achieve this aim, the respondents were first asked to indicate if they have learned entrepreneurship as a course. Then, respondents were asked to provide the opinions on objectives of entrepreneur education in higher learning institutions.
`4.3.1 Learned Entrepreneurship as a Course
Respondents were asked to indicate if they have learned entrepreneurship as a course.  The finding in Table 4.1 shows that 92 (67.6%) of the respondents have learned entrepreneurship as a course, whereas 44 (32.4%) of the respondents did not learned entrepreneurship as a course. This finding entails that not all higher learning institutions are providing entrepreneurship courses to its students or entrepreneurship courses may be an option and not a compulsory course. This implies that it is imperative for all higher learning institutions in Tanzania to provide entrepreneurship courses either as module courses or through seminars and workshops.
The finding is in line with finding reported by the European Commission (2012) which assessed effects and impact of entrepreneurship programmes in higher learning institutions in Europe and revealed that universities in European countries such as Finland, Austria and Croatia provide entrepreneur courses through  various methods such as guest lecturing, role models such as succesful entrepreneurs, seminars conferences and workshops. 
The finding is also in line with findings reported by Boldureanu, Ionescu, Bercu, Bedrule-Grigoruta and Boldureanu(2020) who assessed entrepreneurship education through successful entrepreneurial models in higher education institutions among graduate students in Romania and showed that universities in Romania used role modeling method to deliver entrepreneurship education.
Also, the finding agrees with the previous findings reported by Esmi, Marzoughi and Torkzadeh (2015) who analyzed and validated appropriate, modern, and effective methods of teaching entrepreneurship. The study shows that entrepreneurship education can be delivered through three methods, namely direct teaching methods, interactive teaching methods and practical methods which take in role playing, research projects, study visits, internship projects as well as start-up business projects.
Table 4.1: Learned entrepreneur as a course
	
	Frequency
	Percent

	Valid
	No
	44
	32.4

	
	Yes
	92
	67.6

	
	Total
	136
	100.0


Source: Field study, 2022 
4.3.2 Objectives of Entrepreneur Education
The study looked into objectives of entrepreneur education in higher learning institutions.  To achieve these aim respondents were asked if entrepreneurship education offered by higher learning institutions develop business management skills. 
Also, the respondents were asked if entrepreneurship education offered by higher learning institutions develops interests in students to do business. In addition, the study assessed if entrepreneurship education develops entrepreneurship skills, fosters innovation culture among students and faculty members and if entrepreneurship education develops leadership skills among students. 
[bookmark: _Hlk114165386]4.3.2.1 Effect of Entrepreneurship Education on Developing Business Management Skills
The study examined if entrepreneurship education offered by higher learning institutions develop business management skills. The finding in Table 4.2 shows that 67 (49.3%) of the respondents agreed, and 51 (37.5%) strongly agreed that entrepreneur education developed business management skills among students. However, 18 (13.2%) of the respondents did not know if entrepreneur education develops business management skills among students. In general, most (86.8%) of the respondents agreed that entrepreneur education develops business management skills among students. The outcomes of interviews from several interviewed respondents reveal that entrepreneurship education is also helpful in developing management skills among graduates. 
The finding supports the previous findings reported by Boldureanu, Ionescu, Bercu and Bedrule-Grigoruta (2020) who assessed entrepreneurship education through successful entrepreneurial models in higher learning institutions among graduate students in Romania and revealed that entrepreneurship education through successful entrepreneurial models in higher education institutions in Romania enables students to acquire business mangement skills. 
Also, the finding supports previous findings by Bassey (2008) whose investigation on how student’s ‘perception of tertiary entrepreneurship education relates to graduate self-employment potential in Nigeria showed that there was a significant relationship between university student’s perception on provision for tertiary entrepreneurship education and curriculum objectives. 
Table 4.2: entrepreneur education develops management skills
	Pursued Education * Entrepreneur education develop business management skills among student Cross tabulation

	
	Entrepreneur education develop business management skills among student
	Total

	
	Agree
	Do not know
	Strongly Agree
	

	Pursued Education
	Bachelor Degree
	Count
	23
	8
	13
	44

	
	
	% Of Total
	16.9%
	5.9%
	9.6%
	32.4%

	
	Certificate
	Count
	18
	3
	14
	35

	
	
	% Of Total
	13.2%
	2.2%
	10.3%
	25.7%

	
	Diploma
	Count
	15
	4
	15
	34

	
	
	% of Total
	11.0%
	2.9%
	11.0%
	25.0%

	
	Masters
	Count
	11
	3
	9
	23

	
	
	% of Total
	8.1%
	2.2%
	6.6%
	16.9%

	Total
	Count
	67
	18
	51
	136

	
	% of Total
	49.3%
	13.2%
	37.5%
	100.0%


Source: Field study (2022)
[bookmark: _Hlk114165427]4.3.2.2 Effects of Entrepreneurship Education on Students Interests to do Business
The study examined if entrepreneurship education offered by higher learning institutions develop interests in students to do business. The finding in Table 4.3 shows that 91 (66.9%) of the respondents agreed, and 34 (25%) strongly agreed that entrepreneur education develops interests in students to do business. However, 11 (8.1%) of the respondents did not know if entrepreneur education develops interests in students to do business. In general, most (91.9%) of the respondents agreed that entrepreneur education develops interests in students to do business. The outcomes of interviews from several interviewed respondents disclose that entrepreneurship education arouse as well as develop interest to start business among most of students who took the courses in entrepreneurship. 
The finding supports previous findings reported by Boldureanu, Ionescu, Bercu and  Bedrule-Grigoruta (2020) who assessed entrepreneurship education through successful entrepreneurial models in higher education institutions among graduate students in Romania and revealed that entrepreneurship education through successful entrepreneurial models in higher education institutions in Romania enables students to develop interest and attain self-confidence in starting own business. 
Table 4.3: Entrepreneur education develops interest to do business
	Pursued Education * Entrepreneur education develop interests in students to do business Cross tabulation

	
	Entrepreneur education develop interests in students to do business
	Total

	
	Agree
	Do not know
	Strongly Agree
	

	Pursued Education
	Bachelor Degree
	Count
	26
	4
	14
	44

	
	
	% of Total
	19.1%
	2.9%
	10.3%
	32.4%

	
	Certificate
	Count
	25
	1
	9
	35

	
	
	% of Total
	18.4%
	0.7%
	6.6%
	25.7%

	
	Diploma
	Count
	22
	4
	8
	34

	
	
	% of Total
	16.2%
	2.9%
	5.9%
	25.0%

	
	Masters
	Count
	18
	2
	3
	23

	
	
	% of Total
	13.2%
	1.5%
	2.2%
	16.9%

	Total
	Count
	91
	11
	34
	136

	
	% of Total
	66.9%
	8.1%
	25.0%
	100.0%



Source: Field study (2022)
[bookmark: _Hlk114165475]4.3.2.3 Effects of Entrepreneurship Education on Developing Entrepreneurship Skills
The study examined if entrepreneurship education develops entrepreneurship skills in students. The finding in Table 4.4 shows that 78 (57.4%) of the respondents agreed, and 55 (40.4%) strongly agreed that entrepreneur education develops entrepreneurship skills in students. 
[bookmark: _Hlk112171586]However, 3 (2.2%) of the respondents did not know if entrepreneur education develops entrepreneurship skills in students. In general, most (97.8%) of the respondents agreed that entrepreneur education aids students to develop entrepreneurship skills.
The finding supports previous findings reported by Boldureanu, Ionescu, Bercu, Bedrule-Grigoruta and Boldureanu (2020) who assessed entrepreneurship education through successful entrepreneurial models in higher education institutions among graduate students in Romania and revealed that entrepreneurship education through successful entrepreneurial models in higher education institutions in Romania enables students to acquire various entrepreneurial skills such creativity and innovation, problem solving and self-confidence. 
Also, the finding supports previous findings by Bassey (2008) whose investigation on how student’s ‘perception of tertiary entrepreneurship education relates to graduate self-employment potential in Nigeria showed that there was a significant relationship between  university student’s perception on provision for tertiary entrepreneurship education skills. 






Table 4.4: Entrepreneur education develops entrepreneurship skills in students
	Pursued Education * Entrepreneur education develop entrepreneurship skills in students’ Cross tabulation

	
	Entrepreneur education develop entrepreneurship skills in students
	Total

	
	Agree
	Do not know
	Strongly Agree
	

	Pursued Education
	Bachelor Degree
	Count
	24
	0
	20
	44

	
	
	% of Total
	17.6%
	0.0%
	14.7%
	32.4%

	
	Certificate
	Count
	20
	1
	14
	35

	
	
	% of Total
	14.7%
	0.7%
	10.3%
	25.7%

	
	Diploma
	Count
	20
	2
	12
	34

	
	
	% of Total
	14.7%
	1.5%
	8.8%
	25.0%

	
	Masters
	Count
	14
	0
	9
	23

	
	
	% of Total
	10.3%
	0.0%
	6.6%
	16.9%

	Total
	Count
	78
	3
	55
	136

	
	% of Total
	57.4%
	2.2%
	40.4%
	100.0%



Source: Field study (2022)
[bookmark: _Hlk114165512]4.3.2.4 Effect of Entrepreneurship Education on Fostering Innovation Culture 
The study examined if entrepreneurship education fosters innovation culture among students and faculty members. The finding in Table 4.5 shows that 78 (57.4%) of the respondents agreed, and 37 (27.2%) strongly agreed that entrepreneur education fosters innovation culture among students and faculty members. However, 21 (15.4%) of the respondents did not know if entrepreneur education fosters innovation culture among students and faculty members. In general, most (84.6%) of the respondents agreed that entrepreneur education fosters innovation culture among students and faculty members.
The finding supports previous findings reported by Boldureanu, Ionescu, Bercu and  Bedrule-Grigoruta (2020) who assessed entrepreneurship education through successful entrepreneurial models in higher education institutions among graduate students in Romania and revealed that entrepreneurship education through successful entrepreneurial models in higher education institutions in Romania enables students to acquire innovation skills. 
Table 4.5: Entrepreneur education foster innovation culture 
	Pursued Education * Entrepreneur education foster innovation culture among students and faculty members Cross tabulation

	
	Entrepreneur education foster innovation culture among students and faculty members
	Total

	
	Agree
	Do not know
	Strongly Agree
	

	Pursued Education
	Bachelor Degree
	Count
	23
	10
	11
	44

	
	
	% of Total
	16.9%
	7.4%
	8.1%
	32.4%

	
	Certificate
	Count
	23
	5
	7
	35

	
	
	% of Total
	16.9%
	3.7%
	5.1%
	25.7%

	
	Diploma
	Count
	17
	3
	14
	34

	
	
	% of Total
	12.5%
	2.2%
	10.3%
	25.0%

	
	Masters
	Count
	15
	3
	5
	23

	
	
	% of Total
	11.0%
	2.2%
	3.7%
	16.9%

	Total
	Count
	78
	21
	37
	136

	
	% of Total
	57.4%
	15.4%
	27.2%
	100.0%


[bookmark: _Toc112326450]Source: Field study (2022)
[bookmark: _Hlk114165573]4.3.2.5 Effects of Entrepreneurship Education in Developing Leadership skills 

The study examined if entrepreneurship education develops leadership skills among students. The findings in Table 4.6 shows that 69 (50.7%) of the respondents agreed, and 31 (22.8%) strongly agreed that entrepreneur education develops leadership skills. However, 36 (26.5%) of the respondents did not know if entrepreneur education develops leadership skills. In general, most (73.5%) of the respondents agreed that entrepreneur education develops leadership skills among students.
The finding is in line with previous findings reported by Boldureanu, Ionescu, Bercu and  Bedrule-Grigoruta (2020) who assessed entrepreneurship education in higher education institutions among graduate students in Romania and discovered that entrepreneurship education through successful entrepreneurial models in higher education institutions in Romania enables students to acquire leadership skills, management skills and problem’s solving. 
Table 4.6: Entrepreneur education develop leadership skills among students
	Pursued Education * Entrepreneur education develop leadership skills among students’ Cross tabulation

	
	Entrepreneur education develop leadership skills among students
	Total

	
	Agree
	Do not know
	Strongly Agree
	

	Pursued Education
	Bachelor Degree
	Count
	26
	9
	9
	44

	
	
	% of Total
	19.1%
	6.6%
	6.6%
	32.4%

	
	Certificate
	Count
	14
	12
	9
	35

	
	
	% of Total
	10.3%
	8.8%
	6.6%
	25.7%

	
	Diploma
	Count
	15
	10
	9
	34

	
	
	% of Total
	11.0%
	7.4%
	6.6%
	25.0%

	
	Masters
	Count
	14
	5
	4
	23

	
	
	% of Total
	10.3%
	3.7%
	2.9%
	16.9%

	Total
	Count
	69
	36
	31
	136

	
	% of Total
	50.7%
	26.5%
	22.8%
	100.0%


Source: Field study (2022)
4.4 Barriers Affecting Entrepreneurship Education
The study assessed the barriers affecting entrepreneurship education in higher learning institutions.  Specifically, the study assessed if entrepreneurship education in higher learning institutions was affected by Shortage of experts for teaching entrepreneurship; lack of collaboration between stakeholders in curriculum development; shortage of facilities to train students with entrepreneurial practical skills; negative attitude toward entrepreneurship education; lack of enough capital; and inappropriate curriculum.

4.4.1 Shortage of experts for teaching entrepreneurship  
The study examined if shortage of experts for teaching entrepreneurship is among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania.  The finding in Table 4.7 indicates that 72 (52.9%) of the respondents agreed, and 41 (30.2%) strongly agreed that shortage of experts for teaching entrepreneurship is one of the barriers affecting entrepreneurship education in higher learning institutions.
Nevertheless, 23 (16.9%) of the respondents did not know if shortage of experts for teaching entrepreneurship is one of the barriers affecting entrepreneurship education in higher learning institutions. On the whole, majority (83.1%) of the respondents agreed that shortage of experts for teaching entrepreneurship was among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania.








Table 4.7: Shortage of experts for teaching entrepreneurship
	Pursued Education * Shortage of experts for teaching entrepreneurship  Cross tabulation

	
	Shortage of experts for teaching entrepreneurship
	Total

	
	Agree
	Do not know
	Strongly Agree
	

	Pursued Education
	Bachelor Degree
	Count
	25
	7
	12
	44

	
	
	% of Total
	18.4%
	5.1%
	8.8%
	32.4%

	
	Certificate
	Count
	19
	5
	11
	35

	
	
	% of Total
	14.0%
	3.7%
	8.1%
	25.7%

	
	Diploma
	Count
	18
	8
	8
	34

	
	
	% of Total
	13.2%
	5.9%
	5.9%
	25.0%

	
	Masters
	Count
	10
	3
	10
	23

	
	
	% of Total
	7.4%
	2.2%
	7.4%
	16.9%

	Total
	Count
	72
	23
	41
	136

	
	% of Total
	52.9%
	16.9%
	30.2%
	100.0%


Source: Field study, 2022 
4.4.2 Lack of Collaboration between Stakeholders in Curriculum Development
The study examined if lack of collaboration between stakeholders in curriculum development is among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania.  The finding in Table 4.8 indicates that 77 (56.6%) of the respondents agreed, and 26 (21.3%) strongly agreed that lack of collaboration between stakeholders in curriculum development is one of the barriers affecting entrepreneurship education in higher learning institutions.
Nevertheless, 30 (22.1%) of the respondents did not know if lack of collaboration between stakeholders in curriculum development is one of the barriers affecting entrepreneurship education in higher learning institutions. On the whole, majority (77.9%) of the respondents agreed that lack of collaboration between stakeholders in curriculum development is among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania.
The findings are in line with previous findings reported by Olomi and Sabakwigina (2010)  who conducted a nationalwide survey on entrepreneurship education among business schools in Tanzania and found that several barriers affect entrepreneurship education is affected by several barries which lack of linkage between knowledge taught and actual practices. This signified that collaboration between stakeholders is indispensable into enhancing entrepreneurship education in higher learning institutions in Tanzania.
The finding agrees with previous findings reported by Koushkaki et al. (2014) who assessed barriers towards entrepreneurship courses in Iran and revealed lack of coordination systems between students’ interests and education delivered, lack of linkage between entrepreneurship education and real life, and lack of cooperation between universities and entrepreneurship institutions as among main barriers on entrepreneurship education. It is thus imperative for higher learning institutions to involve various stakeholders when designing and implementing entrepreneurship education.

Table 4.8: Lack of collaboration between stakeholders in curriculum development
	Pursued Education * Lack of collaboration between stakeholders in curriculum development Cross tabulation

	
	Lack of collaboration between stakeholders in curriculum development
	Total

	
	Agree
	Do not know
	Strongly Agree
	

	Pursued Education
	Bachelor Degree
	Count
	24
	9
	11
	44

	
	
	% of Total
	17.6%
	6.6%
	8.1%
	32.4%

	
	Certificate
	Count
	19
	7
	9
	35

	
	
	% of Total
	14.0%
	5.1%
	6.6%
	25.7%

	
	Diploma
	Count
	16
	10
	8
	34

	
	
	% of Total
	11.8%
	7.4%
	5.9%
	25.0%

	
	Masters
	Count
	18
	4
	1
	23

	
	
	% of Total
	13.2%
	2.9%
	0.7%
	16.9%

	Total
	Count
	77
	30
	29
	136

	
	% of Total
	56.6%
	22.1%
	21.3%
	100.0%


Source: Field study, 2022 
4.4.3 Shortage of Facilities to Train Students with Entrepreneurial Practical Skills
The study examined if shortage of facilities to train students with entrepreneurial practical skills is among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania.  The finding in Table 4.9 indicates that 75 (55.1%) of the respondents agreed, and 32 (23.6%) strongly agreed that shortage of facilities to train students with entrepreneurial practical skills is one of the barriers affecting entrepreneurship education in higher learning institutions.
Nevertheless, 29 (21.3%) of the respondents did not know if shortage of facilities to train students with entrepreneurial practical skills is one of the barriers affecting entrepreneurship education in higher learning institutions. On the whole, majority (78.7%) of the respondents agreed that shortage of facilities to train students with entrepreneurial practical skills is among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania.
The finding supports previous findings reported by Koushkaki et al. (2014) who on their assessment of barriers towards entrepreneurship courses in Iran and exposed lack of linkage between entrepreneurship education and real life, lack of cooperation between universities and entrepreneurship institutions and insufficient training materials as barriers on entrepreneurship education.  It is therefore, important for higher learning institutions in Tanzania to coordinate with various stakeholders with training facilities that can assist into imparting practical skills to students and consequaently enhance entrepreneurship education among the students.
Also, the finding agrees with previous findings reported by Farid and Rahman (2020) following  their study on entrepreneuership education in Malaysia  from which they suggested that it is important for higher education institutions to improve facilities used to provide entrepreneurship education. 


Table 4.9: shortage of facilities to train students with practical skills
	Pursued Education * Shortage of facilities to train students with practical skills Cross tabulation

	
	Shortage of facilities to train students with practical skills
	Total

	
	Agree
	Do not know
	Strongly Agree
	

	Pursued Education
	Bachelor Degree
	Count
	25
	11
	8
	44

	
	
	% of Total
	18.4%
	8.1%
	5.9%
	32.4%

	
	Certificate
	Count
	18
	7
	10
	35

	
	
	% of Total
	13.2%
	5.1%
	7.4%
	25.7%

	
	Diploma
	Count
	17
	8
	9
	34

	
	
	% of Total
	12.5%
	5.9%
	6.6%
	25.0%

	
	Masters
	Count
	15
	3
	5
	23

	
	
	% of Total
	11.0%
	2.2%
	3.7%
	16.9%

	Total
	Count
	75
	29
	32
	136

	
	% of Total
	55.1%
	21.3%
	23.6%
	100.0%


Source: Field study, 2022 
4.4.4 Negative Attitude toward Entrepreneurship Education 
The study examined if negative attitude toward entrepreneurship education was among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania.  The finding in Table 4.10 indicates that 85 (62.5%) of the respondents agreed, and 31 (22.8%) strongly agreed that negative attitude toward on entrepreneurship education is one of the barriers affecting entrepreneurship education in higher learning institutions.
Nevertheless, 20 (14.7%) of the respondents did not know if negative attitude toward on entrepreneurship education is one of the barriers affecting entrepreneurship education in higher learning institutions. On the whole, majority (85.3%) of the respondents agreed that negative attitude toward entrepreneurship education is among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania. This finding signified that entrepreneur education in higher learning institutions should be developed in such a way that students will develop positive attitude towards entrepreneurship.
This finding is in line with previous finding by Agbonlahor (2016) from a correctional study on challenges affecting  entrepreneur education in  the Nigeria  universities exposed that negative attitude toward on entrepreneurship education were the main challenges impeding the integration of entrepreneurial proficiencies into  university programs in Nigeria.
The finding also supports previous findings reported by study by Mir-Rahimi and Mokhber (2010) who assessed obstacles towards development of entrepreneurship education for scientific applied agriculture in Iran and showed that negative attitude towards  entrepreneurship is among the barriers of entrepreneurship education.  
The finding is also in line with findings reported by Farid and Rahman (2020) who assessment of, challenges of entrepreneurship among university graduates in Malysia identified negative attitude of students towards trainers, lack of entrepreneurship networks, students lack adquate support from management, group confirmity, emotional exhaustion, academic struggles are among the key challenges affecting entrepreneurship education 
Table 4.10: Negative attitude toward entrepreneurship education
	Pursued Education * Negative attitude toward entrepreneurship education Cross tabulation

	
	Negative attitude toward on entrepreneurship education
	Total

	
	Agree
	Do not know
	Strongly Agree
	

	Pursued Education
	Bachelor Degree
	Count
	28
	4
	12
	44

	
	
	% of Total
	20.6%
	2.9%
	8.8%
	32.4%

	
	Certificate
	Count
	19
	6
	10
	35

	
	
	% of Total
	14.0%
	4.4%
	7.4%
	25.7%

	
	Diploma
	Count
	21
	6
	7
	34

	
	
	% of Total
	15.4%
	4.4%
	5.1%
	25.0%

	
	Masters
	Count
	17
	4
	2
	23

	
	
	% of Total
	12.5%
	2.9%
	1.5%
	16.9%

	Total
	Count
	85
	20
	31
	136

	
	% of Total
	62.5%
	14.7%
	22.8%
	100.0%


Source: Field study, 2022 
4.4.5 Poor Funding of Entrepreneur Education
The study examined if poor funding of entrepreneurship education is among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania.  The finding in Table 4.11 indicates that 93 (68.4%) of the respondents agreed, and 29 (21.3%) strongly agreed that poor funding of entrepreneurship education is one of the barriers affecting entrepreneurship education in higher learning institutions.
However, 14 (10.3%) of the respondents did not know if poor funding of entrepreneurship education is one of the barriers affecting entrepreneurship education in higher learning institutions. On the whole, majority (89.7%) of the respondents agree that poor funding of entrepreneurship education is among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania. This finding signified that enhancement of entrepreneurship education in higher learning institutions in the country requires adequate funding from the government and other stakeholders. The outcomes of interviews from several interviewed respondents suggest that there is a need to increase budget allocated for entrepreneurship education in order to increase institutional capacities in the provision of entrepreneurship education.
The finding agrees with previous findings reported by Koushkaki et al. (2014) who assessed barriers towards entrepreneurship courses in Iran and revealed several barriers of entrepreneurship education such as weak planning, inadequate of finance, lack of support from the government, lack of evaluation mechanisms for entrepreneurship courses, lack of coordination systems between students’ interests and education delivered, lack of linkage between entrepreneurship education and real life, lack of cooperation between universities and entrepreneurship institutions and insufficient training materials on entrepreneurship education. 
The finding further agrees with previous findings breported by Hameed and Irfan (2019) following their assessment on challenges and solutions to entrepreneurship among university graduates. The study showed that lack of financial support from the government, heavy competition from well established companies, negative attitude of entrepreneurship towards students, as well as over reliance of formal white color and blue color employment are among the challenges that affect entrepreneurship education in universities.
Table 4.11: Poor funding of entrepreneur education
	Pursued Education * Poor funding on provision of entrepreneur education Cross tabulation

	
	Poor funding on provision of entrepreneur education
	Total

	
	Agree
	Do not know
	Strongly Agree
	

	Pursued Education
	Bachelor Degree
	Count
	29
	7
	8
	44

	
	
	% of Total
	21.3%
	5.1%
	5.9%
	32.4%

	
	Certificate
	Count
	20
	4
	11
	35

	
	
	% of Total
	14.7%
	2.9%
	8.1%
	25.7%

	
	Diploma
	Count
	24
	3
	7
	34

	
	
	% of Total
	17.6%
	2.2%
	5.1%
	25.0%

	
	Masters
	Count
	20
	0
	3
	23

	
	
	% of Total
	14.7%
	0.0%
	2.2%
	16.9%

	Total
	Count
	93
	14
	29
	136

	
	% of Total
	68.4%
	10.3%
	21.3%
	100.0%


Source: Field study, 2022 
4.4.6 Inappropriate Curriculum
The study examined if inappropriate curriculum is among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania.  The findings in Table 4.12 indicates that 67 (49.3%) of the respondents agreed, and 29 (21.3%) strongly agreed that inappropriate curriculum is one of the barriers affecting entrepreneurship education in higher learning institutions.
However, 40 (29.4%) of the respondents did not know if inappropriate curriculum is one of the barriers affecting entrepreneurship education in higher learning institutions. On the whole, majority (70.6%) of the respondents agreed that inappropriate curriculum is among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania.
This finding supports the previous finding by Agbonlahor (2016) from a correctional study on challenges affecting entrepreneur education in the Nigeria universities which revealed inappropriate curriculum is among the main challenges impeding the integration of entrepreneurial proficiencies into university programs in Nigeria.
In addition, the finding supports previous findings by Bassey (2008) whose investigation on how student’s ‘perception of tertiary entrepreneurship education relates to graduate self-employment potential in Nigeria showed that there was a significant relationship between  university student’s perception on provision for tertiary entrepreneurship education and curriculum objectives for tertiary entrepreneurship education. 
The finding is also in line with findings reported by Yaghoubi (2010) who investigated factors affecting provision of agricultural entrepreneurship education at Zanjan University in Iran, and found that inappropriate training methods and  inappropriate content were amongst the barriers affecting entrepreneurship education. 
The finding supports previous findings reported by study by Mir-Rahimi and Mokhber (2010) who assessed obstacles towards development of entrepreneurship education for scientific applied agriculture in Iran and showed low quality of education materials is among the barriers of entrepreneurship education.  
Also, the finding is in line with previous findings reported by Farid and Rahman (2020)  following their study on entrepreneuership education in Malaysia in which they suggested that it is important for higher education institutions to improve entrepreneuership course content.  
Table 4.12: Inappropriate curriculum
	Pursued Education * Inappropriate curriculum Cross tabulation

	
	Inappropriate curriculum
	Total

	
	Agree
	Do not know
	Strongly
Agree
	

	Pursued Education
	Bachelor Degree
	Count
	21
	13
	10
	44

	
	
	% of Total
	15.4%
	9.6%
	7.4%
	32.4%

	
	Certificate
	Count
	14
	14
	7
	35

	
	
	% of Total
	10.3%
	10.3%
	5.1%
	25.7%

	
	Diploma
	Count
	23
	5
	6
	34

	
	
	% of Total
	16.9%
	3.7%
	4.4%
	25.0%

	
	Masters
	Count
	9
	8
	6
	23

	
	
	% of Total
	6.6%
	5.9%
	4.4%
	16.9%

	Total
	Count
	67
	40
	29
	136

	
	% of Total
	49.3%
	29.4%
	21.3%
	100.0%


Source: Field study, 2022 
4.5 Suggested Mechanisms for Enhancing Entrepreneurship Education 
The study determined mechanism for enhancing entrepreneurial education in higher learning institutions in Tanzania. Specifically, the study  assessed if focus on developing entrepreneurial attitude, behavior and skills among students in higher learning institutions will aid into enhancing entrepreneurship education in higher learning institutions. The study had also examined if fostering collaboration between stakeholders in developing curriculum enhanced entrepreneurship education in higher learning institutions. The study had also examined if allocating adequate financial resource enhanced entrepreneurship education will enhance entrepreneurship education in higher learning institutions in Tanzania.  
4.5.1 Develop Entrepreneurial Attitudes to Enhance Entrepreneurship Education
The study examined if focus on developing entrepreneurial attitudes will enhance entrepreneurship education in higher learning institutions in Tanzania.  The finding in Table 4.13 indicates that 87 (64.0%) of the respondents agreed, and 27 (19.9%) strongly agreed focus on developing entrepreneurial attitudes will enhance entrepreneurship education in higher learning institutions in Tanzania.
However, 22 (16.1%) of the respondents did not know if focus on developing entrepreneurial attitudes will enhance entrepreneurship education in higher learning institutions in Tanzania. On the whole, majority (83.9%) of the respondents agreed focus on developing entrepreneurial attitudes will enhance entrepreneurship education in higher learning institutions in Tanzania.
[bookmark: _Toc112326760]The findings is inline with previous findings reported by Farid and Rahman (2020) who recommended that the higher education institutions should network with successful entrepreneurs who can be invited to share  entrepreneurship experiences, and skills in order to generate entrepreneurial attitude among the students. Most of respondents who were interviewed had opion that entrepreneur education in higher learning institutions should focus in developing entrepreneurship attitude among students to enable them to be reliant on searching for employements after graduating.
Table 4.13: Focus on developing entrepreneur attitudes
	Pursued Education * Focus on developing entrepreneurial attitudes Cross tabulation

	
	Focus on developing entrepreneurial attitudes
	Total

	
	Agree
	Do not know
	Strongly
Agree
	

	Pursued Education
	Bachelor Degree
	Count
	31
	5
	8
	44

	
	
	% of Total
	22.8%
	3.7%
	5.9%
	32.4%

	
	Certificate
	Count
	22
	5
	8
	35

	
	
	% of Total
	16.2%
	3.7%
	5.9%
	25.7%

	
	Diploma
	Count
	18
	8
	8
	34

	
	
	% of Total
	13.2%
	5.9%
	5.9%
	25.0%

	
	Masters
	Count
	16
	4
	3
	23

	
	
	% of Total
	11.8%
	2.9%
	2.2%
	16.9%

	Total
	Count
	87
	22
	27
	136

	
	% of Total
	64.0%
	16.1%
	19.9%
	100.0%


Source: Field study, 2022 
4.5.2 Develop Entrepreneurial Skills to Enhance Entrepreneurship Education
The study examined if focus on developing entrepreneurial skills will enhance entrepreneurship education in higher learning institutions in Tanzania.  The findings in Table 4.14.1 indicates that 93 (68.4%) of the respondents agreed, and 31 (22.8%) strongly agreed focus on developing entrepreneurial skills will enhance entrepreneurship education in higher learning institutions in Tanzania.
However, 12 (8.8%) of the respondents did not know if focus on developing entrepreneurial skills will enhance entrepreneurship education in higher learning institutions in Tanzania. On the whole, majority (91.2%) of the respondents agreed focus on developing entrepreneurial skills will enhance entrepreneurship education in higher learning institutions in Tanzania.
The finding agrees with the previous findings reported by Olomi and Sabakwigina (2010) who conducted a nationalwide survey on entrepreneurship education among business schools in Tanzania, and recommended priortizing provision of entrepreneurship training to academicians, improving teaching methods, creation of partnership between business schools, collaboration between various stakeholders in creation of curriculum for entrepreneurship education, conducting regular research and publication on entrepreneurship educationas mechanisms that can improve entrepreneurship education.
[bookmark: _Toc112326761]The finding is in line with findings reported by Farid and Rahman (2020) from their study on entrepreneuership education in Malaysia who suggested that it is vital for higher education institutions to improve competencies of entrepreneurship educators, improve course content as well as facilities used to provide entrepreneurship education. 
Table 4.14: Focus on developing entrepreneurial skills
	Pursued Education * Focus on developing entrepreneurial skills and behaviours will enhance entrepreneurship education Cross tabulation

	
	Focus on developing entrepreneurial skills and behaviours will enhance entrepreneurship education
	Total

	
	Agree
	Do not know
	Strongly
Agree
	

	Pursued Education
	Bachelor Degree
	Count
	29
	7
	8
	44

	
	
	% of Total
	21.3%
	5.1%
	5.9%
	32.4%

	
	Certificate
	Count
	21
	2
	12
	35

	
	
	% of Total
	15.4%
	1.5%
	8.8%
	25.7%

	
	Diploma
	Count
	23
	3
	8
	34

	
	
	% of Total
	16.9%
	2.2%
	5.9%
	25.0%

	
	Masters
	Count
	20
	0
	3
	23

	
	
	% of Total
	14.7%
	0.0%
	2.2%
	16.9%

	Total
	Count
	93
	12
	31
	136

	
	% of Total
	68.4%
	8.8%
	22.8%
	100.0%


Source: Field study, 2022 
4.5.3 Develop Entrepreneurial Behaviors to Enhance Entrepreneurship Education
The study examined if focus on developing entrepreneurial behaviours will enhance entrepreneurship education in higher learning institutions in Tanzania.  The findings in Table 4.15 indicates that 82 (60.3%) of the respondents agreed, and 41 (30.1%) strongly agreed focus on developing entrepreneurial behaviours will enhance entrepreneurship education in higher learning institutions in Tanzania.
However, 13 (9.6%) of the respondents did not know if focus on developing entrepreneurial behaviours will enhance entrepreneurship education in higher learning institutions in Tanzania. On the whole, majority (90.4%) of the respondents agreed focus on developing entrepreneurial behaviour will enhance entrepreneurship education in higher learning institutions in Tanzania.
The finding supports  previous findings reported by Farid and Rahman (2020) who recommended that the higher education institutions should network with successful entrepreneurs who can be requested to share  entrepreneurship experiences, and skills with the purpose of producing entrepreneurial behaviour among the students. 



Table 4.15: Focus in developing entrepreneurial behaviors
	Pursued Education * Focus on developing entrepreneurial behaviours will enhance entrepreneurship education Cross tabulation

	
	Focus on developing entrepreneurial behaviours will enhance entrepreneurship education
	Total

	
	Agree
	Do not know
	Strongly Agree
	

	Pursued Education
	Bachelor Degree
	Count
	27
	2
	15
	44

	
	
	% of Total
	19.9%
	1.5%
	11.0%
	32.4%

	
	Certificate
	Count
	24
	5
	6
	35

	
	
	% of Total
	17.6%
	3.7%
	4.4%
	25.7%

	
	Diploma
	Count
	17
	3
	14
	34

	
	
	% of Total
	12.5%
	2.2%
	10.3%
	25.0%

	
	Masters
	Count
	14
	3
	6
	23

	
	
	% of Total
	10.3%
	2.2%
	4.4%
	16.9%

	Total
	Count
	82
	13
	41
	136

	
	% of Total
	60.3%
	9.6%
	30.1%
	100.0%


Source: Field study, 2022 
4.5.4 Need for collaboration between stakeholders in developing curriculum 
The study examined if fostering collaboration between stakeholders in developing curriculum will enhance entrepreneurship education in higher learning institutions in Tanzania.  The finding in Table 4.16 indicates that 74 (54.4%) of the respondents agreed, and 32 (23.5%) strongly agreed focus on developing entrepreneurial attitudes will enhance entrepreneurship education in higher learning institutions in Tanzania. This finding signified that collaboration between stakeholders in developing curriculum will enhance entrepreneurship education among higher learning institutions because it will enable higher learning institutions to provide courses that focus on real situations in the market.
However, 30 (22.1%) of the respondents did not know if collaboration between stakeholders in developing curriculum will enhance entrepreneurship education in higher learning institutions in Tanzania. On the whole, majority (77.9%) of the respondents agreed that collaboration between stakeholders in developing curriculum will enhance entrepreneurship education in higher learning institutions in Tanzania.
The finding is in line with the outcome reported by (Agbonlahor, 2016) who established significance of relevance as well as harmonization of curricula through stakeholders’ partnership is among the ways that can improve entrepreneurship education in tertiary schools.
The finding further is inline with previous findings reported by Farid and Rahman (2020) who recommended that the higher education institutions should network with successful entrepreneurs who can share  entrepreneurship experiences, and skills in order to createentrepreneurial attitude and behaviour among the students. 




Table 4.16: Collaboration between stakeholders in developing curriculum
	Pursued Education * Collaboration between stakeholders in developing curriculum will enhance  entrepreneurship education Cross tabulation

	
	Collaboration between stakeholders in developing curriculum will enhance  entrepreneurship education
	Total

	
	Agree
	Do not know
	Strongly Agree
	

	Pursued Education
	Bachelor Degree
	Count
	25
	10
	9
	44

	
	
	% of Total
	18.4%
	7.4%
	6.6%
	32.4%

	
	Certificate
	Count
	16
	8
	11
	35

	
	
	% of Total
	11.8%
	5.9%
	8.1%
	25.7%

	
	Diploma
	Count
	17
	9
	8
	34

	
	
	% of Total
	12.5%
	6.6%
	5.9%
	25.0%

	
	Masters
	Count
	16
	3
	4
	23

	
	
	% of Total
	11.8%
	2.2%
	2.9%
	16.9%

	Total
	Count
	74
	30
	32
	136

	
	% of Total
	54.4%
	22.1%
	23.5%
	100.0%


Source: Field study, 2022 
4.5.5 Allocate Adequate Financial Resource to Enhance Entrepreneurship Education
The study examined if allocating adequate financial resource will enhance entrepreneurship education in higher learning institutions in Tanzania.  The finding in Table 4.17 indicates that 88 (64.7%) of the respondents agreed, and 27 (19.9%) strongly agreed that allocating adequate financial resource will enhance entrepreneurship education will enhance entrepreneurship education in higher learning institutions in Tanzania.
Nevertheless, 21 (15.4%) of the respondents did not know if allocating adequate financial resource will enhance entrepreneurship education will enhance entrepreneurship education in higher learning institutions in Tanzania. In general, majority (84.6%) of the respondents agree that allocating adequate financial resource will enhance entrepreneurship education in higher learning institutions in Tanzania.
The finding agrees with the previous findings reported by Olomi and Sabakwigina (2010) who conducted a nationalwide survey on entrepreneurship education among business schools in Tanzania, and recommended priortizing funding on entrepreneurship education is among  the mechanisms that can improve entrepreneurship education.
Table 4.17: Allocating adequate financial resources
	Pursued Education * Allocating adequate financial resource will enhance entrepreneurship education Cross tabulation

	
	Allocating adequate financial resource will enhance entrepreneurship education
	Total

	
	Agree
	Do not know
	Strongly Agree
	

	Pursued Education
	Bachelor Degree
	Count
	31
	4
	9
	44

	
	
	% of Total
	22.8%
	2.9%
	6.6%
	32.4%

	
	Certificate
	Count
	22
	5
	8
	35

	
	
	% of Total
	16.2%
	3.7%
	5.9%
	25.7%

	
	Diploma
	Count
	19
	8
	7
	34

	
	
	% of Total
	14.0%
	5.9%
	5.1%
	25.0%

	
	Masters
	Count
	16
	4
	3
	23

	
	
	% of Total
	11.8%
	2.9%
	2.2%
	16.9%

	Total
	Count
	88
	21
	27
	136

	
	% of Total
	64.7%
	15.4%
	19.9%
	100.0%


Source: Field study, 2022 
4.6 Interview data presentation
4.6.1 Status of teaching entrepreneurial course (education) in higher learning institutions 
The interview held between the current researcher and the lecturer on the status of the entrepreneurial course in institution x indicted that yes; the institution has the curriculum for teaching the university students on the entrepreneurial skills. A lecturer had this to say in relation to the above topic. 
We have the curriculum where above the normal graduates programme we teach the skills for the graduates to have and to start business once they complete their studies.
Another respondent showed the concern that the graduates once they reach final year they are asked to take the entrepreneurial course as option, this is somehow giving the freedom to graduates to choose whether to take the course or not . But in my advice they should be given order to take it all as they will be able to get the business skills that will help them initiate business of project once they graduate.
In the interview the student said that the university is keen to advice the students to take the entrepreneurial course as they get the foundation of the skills to initiate and start up the business. The students are opting it and they like it as now days’ work are difficult to get , so once one is having this  course it helps them to have a plan how to start a business project and reduce the poverty which is high in the streets and there is no employment.  

4.6.2 Challenges facing higher learning institutions in management of the entrepreneurial education 
The interview at one of the institutions in Arusha revealed that the universities are willing to help the students to have the entrepreneurial education but the way the universities infrastructure set it becomes difficult. The respondent said this course is optional; it pulls many potential students to register and study it, given number of infrastructure in the institution it becomes difficult to absorb these many students aspiring to take the entrepreneurial education course.
The interview further revealed that students are looking down the course.  They can study it but internally they are not showing commitment to implement the skills in initiating the jobs and projects, so many of the resources, time and money may be lost but the graduates are not implementing the idea once they join the society.
One of the lecturers at institution said this in relation to the challenges of the teaching entrepreneurial education in Arusha.
We know that the major part of the entrepreneurial education should be developed using field attachment and projects as for the students to develop the required skill in managing and running the projects. Here we are not having such chance to develop and expose our students to that environment; here I would mean the business incubators and the area for generating and developing the students’ ideas.
4.6.3 Enhancing entrepreneurial education in higher learning institutions 
The interview indicated that respondents were of the view that in order to improve the entrepreneurial education in higher learning institutions there must be strong commitment from the universities and higher authority like TCU to direct that all students in higher learning institutions must take the entrepreneurial education course as compulsory. This would help to develop the skill needed in starting and initiating projects in the community. 
A respondent at the interview revealed that:
We are aware that many of the university education focus are to teach and develop the intellectual and stimulate critical thinking. Yes but we need to shift a beat and include the course that will empower the young graduates to have skills for job creation rather than waiting for the employment jobs which are not there. So universities must start up the business incubators to assist the students develop the foundation for job initiator and projects.

5.6 Discussion of findings
5.6.1 Status of entrepreneurial education in higher learning institutions in Tanzania
The results had shown that respondents who were involved in the study were very positive about status of entrepreneurial education issues in the region. For example, respondents were in agreement that entrepreneurial education had enabled them to develop business skills, develop interest in business, develop entrepreneurial skills, develop innovation and develop leadership skills in the work/ endeavours. However, many of the respondents confirmed that entrepreneurial course was taken as an option course, many of the students neglected to take it in their programme. Looking at the role of entrepreneurial skills which is relevant in world of working skills to the graduates, who were not taking this course were likely to lack relevant business skills to start up business in the informal sector, leading to not contributing anything to job creation. Tanzania Commission for Universities (TCU) is an authority responsible for the structure and relevant of courses in higher learning institutions. 
As we are moving to the middle level of economy, youth and other people must be able to have relevant entrepreneurial education so that they can create jobs, get profit and even employ others. With that understanding, TCU have to ensure entrepreneurial courses in universities become a mandatory requirement. Experience from countries of Kenya, Namibia, Zimbabwe, Romania and many countries, put emphasis in the need of entrepreneurial curriculum to enable learners not only be graduates but graduates who can create nothing to something, graduate who can not only create money but go and establish job and improve livelihood of themselves and other people (Wilfred, 2015).
Jengeta (2020) was in the same line with above findings on the need for adoption entrepreneurial education in universities when said that Zimbabwean entrepreneurial education teaching methods were not effectively promoting entrepreneurs, thus to enhance entrepreneurial education to be taken at all level from primary to tertiary education.
Kilasi (2013) was of the support to the above findings when said entrepreneurial courses at University of Dar es Salaam was optional being teaching for engineering, faculty of education (postgraduate diploma) and business school and not featuring at all in faculty of law, the course being purposely to stimulate self-employment. 
Kilasi (2013) was of the view that UDSM must make the course mandatory to all faculties if we want to help graduates employ themselves. 
5.6.2 Challenges of entrepreneurial education in higher learning institutions in the region
The literature had indicated that entrepreneurial education is still at infancy stage. Many countries are trying to develop programmes which will support youth and unemployed to create jobs and earn money. But universities which seem to be a center for developing training for this knowledge are not very active to take up the matter. The study findings outlined several challenges to hinder entrepreneurial education being finances, poor designed curriculum, strategies experts to teach entrepreneurial education, negative attitude towards entrepreneurial education and poor involvement of stakeholders in supporting entrepreneurial education.  
For example, when we say finance, we mean there must be enabling environment for youth to initiate and start up projects. This will require funds from the local government, government itself, local authority and banks. Given bureaucracy of accessing funds set by banks, youth fail to access funds because of unreliable collaterals. The study findings also indicate that the youth who after graduate are turning their minds toward employed job, are getting problem to design the project and manage it for self-employment. In Tanzania context it is obvious to see a graduate failing to make bricks for sell or start up a business for chips making and provide food services just because graduate in a degree, and is thinking of a white colour job. The negative mind-set on individual ability, start-up business and have vision on the benefit one can reap, is what makes even trained graduate in entrepreneurial course fail to start and initiate a business. The above findings were reported in Namibia by Wilfred (2015) when outlined that collateral and poor negative attitude hindered many youth in Namibia to take advantage of opportunities and create and initiate jobs for their employment and make money out of their resources.             
5.6.3 Enhancing entrepreneurial education in higher learning institutions 
The study finding reveals that attitude change/ building creativity and innovation, developing business skills and building business behaviour, financial support and training were identified as strategies to enhance entrepreneurial education.
One may derive a simple model here, from this finding, the first model step is to build and train individual mind set, to be ready to take opportunities for job creation and innovation. The second is skills to manage the business itself which involves (leadership, manage customers and tolerance behaviour, marketing skills sustainable of the project). The last is the enabling environment which includes facilities and funds or capital to facilitate the small projects. Another strategicc way to enhance entrepreneurial is by development of business incubators and collaboration with donor development parties in entrepreneurial as a case of University of Dar es salaam and Mzumbe universities, Kilasi (2013).    
The current  move by the universities in Tanzania is reviewing of the curriculum. The review is  coming with the approach of developing courses that will empower young graduates to learn skills that would help them initiate and innovate jobs in their lives. This will be a milestone in enhancing  entrepreneurial  education skills in Tannzania for resquing un employment in Tanzania among graduates. 



CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 introduction 
The study presents the last chapter where the study presents the summary of the study, the summary of key findings, the conclusions and recommendations for the study and area for further study.
5.1 Summary of the study
The study focused on enhancing entrepreneurship education among university graduates using a Case of higher learning institutions in Arusha Region, Tanzania. The study had specifically assessed the status of entrepreneurship education among higher learning institutions in Arusha region; determined barriers affecting entrepreneurship education in selected higher learning institutions in Arusha region; and determined mechanisms for enhancing entrepreneurship education among graduates in higher learning institutions in Arusha region. The study was guided by descriptive survey design with questionnaires as main data collection methods. 155 was the sample of the study.
5.2 Summary of the Key Findings
The following section highlighted the key findings of the study grounding on the objectives of the study.
5.2.1 Status of Entrepreneurship Education in Higher Learning Institutions
The study aimed to indicate the status of entrepreneurship education in the institutions of higher learning. To achieve this aim, the respondents were first asked to indicate if they have learned entrepreneurship as a course. Then, respondents were asked to provide the opinions on objectives on entrepreneur education in higher learning institutions.
The study had established that not all higher learning institutions were providing entrepreneurship courses to its students or entrepreneurship courses may be an option and not a compulsory course. This implies that it is imperative for all higher learning institutions in Tanzania to provide entrepreneurship courses either as module courses or through seminars and workshops. 
The study had also looked into objectives of entrepreneur education in higher learning institutions, and the outcomes shows that most (86.8%) of the respondents agreed that entrepreneur education develops business management skills among students.  Also, the findings showed that most (91.9%) of the respondents agreed that entrepreneur education develops interests in students to do business. 
In addition, most (97.8%) of the respondents agreed that entrepreneur education aids students to develop entrepreneurship skills. Also, the findings indicated that most (84.6%) of the respondents agreed that entrepreneur education fosters innovation culture among students and faculty members. Additionally, the findings showed that most (73.5%) of the respondents agreed that entrepreneur education develops leadership skills among students.
Despite of the major agreement of the respondents to show positive agreement on the roles of the entrepreneurial education in universities, such as developing management skills, developing interest in students to do business, developing entrepreneurial skills (risk taking, tolerance, problem solving, fostering innovation and leadership skills),  the course being taken  as an option reduced the relevance and advantage the youth and graduates could accrue by taking this course for future self-employment as many graduates were not seeing the need to take it by focusing on the course that banks on critical analysis only, as the objective of the university academic courses purpose insist among the graduates. This implies that the TCU has to make the entrepreneurial course in universities, a compulsory programme to all of the graduates as we need to prepare the future youth who will transform the economy to the middle level economy through informal sector.
5.2.2 Barriers Affecting Entrepreneurship Education in Higher Learning Institutions
The study had assessed the barriers affecting entrepreneurship education in higher learning institutions.  Specifically, the study assessed if entrepreneurship education in higher learning institutions was affected by Shortage of experts for teaching entrepreneurship; lack of collaboration between stakeholders in curriculum development; shortage of facilities to train students with entrepreneurial practical skills; negative attitude toward entrepreneurship education; poor funding of entrepreneurship education; and inappropriate curriculum. 
[bookmark: _Hlk112303623]The findings showed that majority (83.1%) of the respondents agreed that shortage of experts for teaching entrepreneurship was among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania. Also, the findings indicates that majority (77.9%) of the respondents agreed that lack of collaboration between stakeholders in curriculum development was among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania. In addition, the findings reveal that majority (78.7%) of the respondents agreed that shortage of facilities to train students with entrepreneurial practical skills was among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania.
Furthermore, the findings reveal that majority (85.3%) of the respondents agreed that negative attitude toward entrepreneurship education was among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania.  Also, the findings indicate that majority (89.7%) of the respondents agreed that shortage of funding of entrepreneurship education was among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania. In addition, the findings showed that majority (70.6%) of the respondents agreed that inappropriate curriculum was among the barriers affecting entrepreneurship education in higher learning institutions in Tanzania.
5.2.3 Suggested Mechanisms for Enhancing Entrepreneurship Education 
The study determined mechanism for enhancing entrepreneurial education in higher learning institutions in Tanzania. Specifically, the study  assessed if focus on developing entrepreneurial attitude, behavior and skills among students in higher learning institutions will aid into enhancing entrepreneurship education in higher learning institutions. The study has also examined if fostering collaboration between stakeholders in developing curriculum will enhance entrepreneurship education in higher learning institutions. The study has also examined if allocating adequate financial resource will enhance entrepreneurship education in higher learning institutions in Tanzania.  
The finding indicates that majority (83.9%) of the respondents agree focus on developing entrepreneurial attitudes will enhance entrepreneurship education in higher learning institutions in Tanzania. Also, the findings reveal that majority (91.2%) of the respondents agree focus on developing entrepreneurial skills will enhance entrepreneurship education in higher learning institutions in Tanzania. Furthermore, the findings show that mainstream (90.4%) of the respondents agree that focus on developing entrepreneurial behavior will enhance entrepreneurship education in higher learning institutions in Tanzania.
In addition, the findings show that majority (77.9%) of the respondents agree that collaboration between stakeholders in developing curriculum will enhance entrepreneurship education in higher learning institutions in Tanzania. Also, the findings show that  majority (84.6%) of the respondents agree that allocating adequate financial resource will enhance entrepreneurship education in higher learning institutions in Tanzania.
5.3 Conclusions
Following the outcome of the study on the status of entrepreneurship education in higher learning institutions, it is concluded that it is imperative for all higher learning institutions in Tanzania to provide entrepreneurship courses either as module courses or through seminars and workshops.  It is also concluded that higher learning institutions should focus into ensuring that entrepreneurship education provided to students is able to develop business management skills among students, fosters innovation culture among students and faculty members as well as develops leadership skills among students.
Subsequent to the findings of the study on the barriers affecting entrepreneurship education in higher learning institutions, it is concluded that entrepreneurship education in higher learning institutions is affected by shortage of experts for teaching entrepreneurship; lack of collaboration between stakeholders in curriculum development; shortage of facilities to train students with entrepreneurial practical skills; negative attitude towards entrepreneurship education; as well as poor funding of entrepreneurship education; and inappropriate curriculum. 
[bookmark: _Toc22985373][bookmark: _Toc112326472][bookmark: _Toc114687887]Also, following the findings of the study on mechanism that can be used to enhance entrepreneurial education in higher learning institutions in Tanzania, it is concluded that emphasis should be put on developing entrepreneurial attitude, fostering entrepreneurial behavior and skills among students in higher learning institutions, fostering collaboration between stakeholders in developing curriculum and allocating adequate financial resource for the young graduate to borrow and initiate businesses. The current example of  the Goverment to take young graduates and give them facilitation and training in Dodoma and guide them how to do Kilimo  cha Biashara is a typical example of the strategies to enhancing entrepreneurial skills to graduates.
5.4 Recommendations
Consequent to the findings of the study, the following recommendations are put forward to enable enhancement of entrepreneurial education in higher learning institutions in Tanzania.
i. The government should make it compulsory for every student; irrespective of the programs they pursue, to learn entrepreneur courses.
ii. The government and other stakeholders in the provision of higher learning institutions as well as in tertiary education should work together and review entrepreneurial education with a focus on the prevailing situation in the market place. This will enable graduate to be able to start and manage effectively small businesses instead of relying in formal employment.
iii. The government and other stakeholders should increase budget and/financial support to finance entrepreneurial education by putting in place training facilities that can inculcate entrepreneur culture among students.
iv. The government and other stakeholders such as financial institutions should provide subsidized loans with single digit interest and long repayment periods to enable graduates to start entrepreneurial businesses. 
v. The government in collaboration with all stakeholder should review all relevant policies relating to entrepreneurship, for instance the small and medium enterprise development policy of 2003, in order to improve welfare of all citizens with a particular focus to graduates from high learning institutions and tertiary institutions to ensure many college graduates are able to start and manage entrepreneurial businesses and consequently reduce the unemployment problem in the country.
5.5 Suggestions for Further Studies
A further study to assess impact and success of entrepreneurial education provided by higher learning institutions on graduates’ well-being is suggested. 
Another study on the effect of entrepreneurial education provided by higher learning institutions on reducing unemployment rate in Tanzania is suggested. 
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APPENDICES
APPENDIX I: QUESTIONNAIRES FOR STUDENTS
Dear respondent, I am MARIAM BEI AWE, a master’s student of Open University Arusha Centre. I am conducting a research as a part of my final Investigation on “Enhancing Entrepreneurship Education among University graduates: A Case of Higher Learning Institutions in Arusha Region, Tanzania”. I kindly request you to fill in this questionnaire. All information that you will provide was only used for academic purposes and it will remain highly confidential, do not write your name.
Preliminary information:
Name of school: ……………………………
Put a tick (√) or YES or NO in any alternative provided
PART A:  Demographic information
(1) What is Your Sex?
(a) Male   (      ) 
(b)Female (      )
(2). How old are you?
(a) 20-30 years    (      )   
 (b) 30-40 years    (      ) 
c) 41 years and above (      )
(3)  What is Your Education level?
 (a) Certificate (    ) 
(b) Diploma (    ) 
(c) Bachelor Degree   (    ) 
(d) Masters +    (     )
(4) Working experience
(a) 1-10 years   (       ) 
(b) 11-20 years   (       )  
(c) 21 years and above    (       

PART B: RESEARCH QUESTIONS 
Question 1: What is the status of entrepreneurship education at your university/college/institute? 
For each of the following statement below, please circle ‘O’ the appropriate response that best represent the extent to which status of entrepreneurship education at your university/college/institute Scale 
SA strongly Agree; A Agreed, UD undecided, D disagree, SD strongly disagree
1=Strongly Disagree; 2= Disagree; 3=I Do Not Know; 4=Agree; 5=Strongly Agree
	
	Level of Provision of Entrepreneurship Education
	Yes
	No

	1
	I learned entrepreneurship as a course
	
	

	2
	I learned entrepreneurship as a degree programme
	
	

	
	

	
	Objectives of Entrepreneurship Education
	SA
	A
	UD
	D
	SD

	1
	To develop business management skills among students
	1
	2
	3
	4
	5

	2
	To develop interests in students to do business
	1
	2
	3
	4
	5

	3
	To develop entrepreneurship skills in students
	1
	2
	3
	4
	5

	4
	To foster innovation culture among students and faculty members
	1
	2
	3
	4
	5

	5
	To develop leadership skills among students
	1
	2
	3
	4
	5

	
	

	
	Entrepreneurship Course Contents
	
	
	
	
	

	1
	I was taught how to recognize business opportunities
	1
	2
	3
	4
	5

	2
	I was taught how to conduct situational analysis and needs assessment
	1
	2
	3
	4
	5

	3
	I was taught marketing skills
	1
	2
	3
	4
	5

	4
	I was taught how to manage risks in business
	1
	2
	3
	4
	5

	

	
	Methods Used to Teach Entrepreneurship Education
	
	
	
	
	

	1
	I was taught through lectures
	1
	2
	3
	4
	5

	2
	I was taught through group projects
	1
	2
	3
	4
	5

	3
	I was taught through local and international case studies
	1
	2
	3
	4
	5

	4
	I was taught through simulation 
	1
	2
	3
	4
	5

	5
	I was taught through internship 
	1
	2
	3
	4
	5



Question 2: What are the barriers that affect provision of entrepreneurship education at your college/university/institute?
For each of the following statement below, please circle ‘O’ the appropriate response that best represent the extent to barriers that affect provision of entrepreneurship education at your college/university/institute?
1=Strongly Disagree; 2= Disagree; 3=I Do Not Know; 4=Agree; 5=Strongly Agree

	
	Challenges
	SA
	A
	UD
	D
	SD

	1
	Shortage of experts for teaching entrepreneurship 
	1
	2
	3
	4
	5

	2
	Shortage of research and publication in entrepreneurship education
	1
	2
	3
	4
	5

	3
	Lack of collaboration between stakeholders in curriculum development
	1
	2
	3
	4
	5

	4
	Shortage of facilities to train students with practical skills
	1
	2
	3
	4
	5

	5
	Negative attitude Towards entrepreneurship education
	1
	2
	3
	4
	5

	6
	Poor funding of entrepreneur education
	1
	2
	3
	4
	5

	7
	Inappropriate curriculum
	1
	2
	3
	4
	5



Question 3: What are the mechanisms for enhancing entrepreneurship education at your college/university/institute?
For each of the following statement below, please circle ‘O’ the appropriate response that best represent the extent to the mechanisms for enhancing entrepreneurship education at your college/university/institute?

1=Strongly Disagree; 2= Disagree; 3=I Do Not Know; 4=Agree; 5=Strongly Agree
	
	Challenges
	SA
	A
	UD
	D
	SD

	1
	There should be collaboration between stakeholders in developing curriculum for entrepreneurship education
	1
	2
	3
	4
	5

	2
	There should be research and publication in entrepreneurship education
	1
	2
	3
	4
	5

	3
	Focus on developing entrepreneurial attitude
	1
	2
	3
	4
	5

	4
	Focus on developing entrepreneurial skills
	1
	2
	3
	4
	5

	5
	Focus on developing entrepreneurial behaviours
	1
	2
	3
	4
	5

	6
	Financial resources should be adequately allocated in provision of entrepreneurship education
	1
	2
	3
	4
	5


Thank you for your participation

END
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APPENDIX II:  AN INTERVIEW GUIDE FOR LECTURERS
Dear respondent, I am MARIAM BEI AWE, a master’s student of Open University Arusha Centre. I am conducting a research as a part of my final Investigation on “Enhancing Entrepreneurship Education among University graduates: A Case of Higher Learning Institutions in Arusha Region, Tanzania”. I kindly request you to fill in this questionnaire. All information that you will provide was only used for academic purposes and it will remain highly confidential, do not write your name.
Preliminary information
Name of university/ college: ……………………………

GUIDING QUESTIONS
1. What is the status of the entrepreneurial practice in your institution?
2. How is it being taught at your institution?
3. What is the requirement of the course Option or compulsory?
4. What is the rationale of the entrepreneurial course to the graduates?
5. What are the challenges of teaching entrepreneurial course in universities? 
6. What strategies can be used to enhance entrepreneurial course in universities 



Thank you for your Cooperation

STUDENT’S DECLARATION
I declare that this is my original work 
Name: …………………………………………
Signature......................                                                       	 Date: …………………..



SUPERVISOR’S CERTIFICATION 
I approve the proposal for data collection

Name:  Dr. Zacharia Rwejuna (PhD)

Signature                                                 	 Date: ………………..



Persued Program
Frequency	
Bachelor Degree	Certificate	Diploma	Masters	Total	Valid	44.0	35.0	34.0	23.0	136.0	Percent	
Bachelor Degree	Certificate	Diploma	Masters	Total	Valid	0.324	0.257	0.25	0.169	1.0	



Frequency	
Instructor	Student	Total	Valid	5.0	131.0	136.0	Percent	
Instructor	Student	Total	Valid	0.037	0.963	1.0	



Gender of Respondents
Frequency	
Female	Male	Total	Valid	58.0	78.0	136.0	Percent	
Female	Male	Total	Valid	0.426	0.574	1.0	



Age of respondents
Frequency	
20-30 years	30-40 years	41 years and above	Total	Valid	124.0	9.0	3.0	136.0	Percent	[VALUE]
[VALUE]

20-30 years	30-40 years	41 years and above	Total	Valid	0.912	0.066	0.022	1.0	
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