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ABSTRACT

The study investigated on how textbooks provision can affect the quality of the school curriculum in Tanzanian community secondary schools specifically Korogwe District council. The parameters were; availability of text books, ability to solve life challenges, innovation skills and generation of new ideas. The study specifically examined types of textbooks available for use by Korogwe District Council secondary schools, examined whether the textbooks provided by the school enables the Lerner to solve life challenges, provide innovative ideas to be consumed by public and assess the obstacles associated with provision of textbooks in schools. Behaviorist theory was used to explain how learners behavior may be changed by powerful of the curriculum they use and textbooks. Survey design and mixed approaches that helped in methodology and the sample of 95 participants out of 98 (97%) from a population of 5864 people comprising the school heads, students and teachers. Questionnaires, interviews, and documentary reviews were the main methods used for data collection. The results show that supplementary materials, reference textbooks were used in schools. Books failed to transform learner’s ability to solve their own problem, bring innovation and new ideas in their society in which they live. The level of teachers and community involvement was limited and these were noted as the leading challenges. The study recommends for high involvement of teachers and the community in textbook writing process.
Keywords: School Curriculum, Quality, Textbooks and Community Secondary Schools
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CHAPTER ONE

INTRODUCTION AND BACKGROUND TO THE PROBLEM
1.1
Background to the Problem

The quality of education of the community school’s curriculum is dependent on the nature of textbooks available to learners in their schools and wide range of participants views in the process of curriculum preparation such as teachers and community to reflect realities of the cultural context. Textbooks determine not only the topics and ideas that are taught in the classroom but also how they are presented to students (Stern & Roseman, 2004).  As a result textbooks affect learning and teaching in many different ways; the curriculum used the way of thinking and acting to change in communities as result of acquired skills, society at large for future well-being (Puk & Behm, 2003). This means that the quality of the school curriculum is expected to provide students with the ability to develop sustainable livelihoods, innovation ideas and skills to solve personal challenges that may all of these contribute to a peaceful and enhance personal well-being which in practice has failed to be realized after teach (Kafyulilo et al., 2012). 

Studies Rose (2003) and Aref (2010): Stern & Roseman, 2004 acknowledge that community and teacher participation in preparation of the curriculum is not only limited for text book preparation and new curriculum development but also community that offers knowledge flow from cultural context. Community participation may come in the following ways according to Rose (2003) and Aref (2010) attendance of meetings; the construction of buildings and maintenance; and coming to school on consultation days to enter into a dialogue with the teachers on their children’s performance and learning materials. This means community is not engaged in curriculum development for schools. 
Since   the mid-1980s, the quality of secondary school curricula has been a concern in most parts of the world including Tanzania, as the rate of change in the education system has exceeded the rate of change in the education system rate (Kafyulilo et al., 2012). Education for Self-reliance (ESR) for example in Tanzania is one of the initiatives that enable students to live independently and solve life challenges. 
However, this situation cannot be sustained due to economic difficulties caused by rising oil prices, high levels of debt service, hunger, drought, and overall poor economic performance (Kafyulilo et al., 2012). In the mid-1980s, the World Bank (WB) launched Economic Structural Adjustment Programs (PAAS) designed to help developing countries pay their debts, Tanzania signed an agreement with the World Bank and began to implement the PAAS on the terms of trade liberalization, privatization, currency devaluation and reduction of Community spending in sectors such as: education and health (Mulenga, & Kabombwe, 2019) aiming at emphasizing high-quality textbook to the problem that requires countries to increase their budgets to 6% by 2015 but still learners are unable to  solve their own challenges. For example, the education budget of East African countries increased from about 1% about ten years ago (1990-2000) to about 3% to 6% (2005-2012) so as to make learning meaningful in their foreseeable future. Moran & Gonyea (2003) pointed out that our students lack the ability to improve economic productivity, develop sustainable livelihoods, contribute to a peaceful and participate in society and capacity for personal well-being.  
According to Rahman et al (2018) the school curriculum must provide students with the ability to support their families and cope with the challenges of daily life and this is possible when community is involved in critical decision-making about teaching and learning methods and curriculum-modification. This is what Rose (2003) calls pseudo participation, as it does not include critical decision-making about teaching and learning methods and curriculum-modification issues, and checking on capacity-utilisation of the resources that have been mobilised (Wilson, Ruch, Lymbery & Cooper, 2008).
Due to that Tanzanian government recognizes the central role of improving school curricula as a result various policies and structural reforms have been initiated to improve the quality of teaching whereby more textbooks are distributed at a ratio of 1.3.On the other hand the Ministry of Education implements a secondary education development plan, the plan aims to providing high-quality textbooks through receptive curriculum capabilities with an effective delivery system. These policies focus on quality books, optimized to address the development of analytical skills and appropriate mechanisms for assessing student abilities (Tanzania Education Network, 2009). 
Despite the efforts made stakeholders, students and the public are still very concerned about the skills students and innovative ideas have (Kafyulilo et al., 2012).  With introduction of competency based curriculum thought being a solution to student’s challenges as the curriculum emphasizes the complex results of the learning process; the knowledge, skills, and attitudes that students must apply instead of focusing on what students should learn in terms of traditionally defined topics (Malatesha et al, 2009). It is possible private sector involvement in distributing textbooks have effects on the quality of curriculum in Tanzanian schools. This study is important to the public to be informed of the current trend in terms of textbooks available in schools and their relevance. 
1.2
Statement of the Problem

Several empirical literatures indicate a concern of Textbook quality as severe issue nearly to developing countries where the quality of school curricula is generally poor (Ilomi & Mlavi, 2016; Kafyulilo et al., 2012; Tanzania Education Network, 2009). Scholars relate this concern to quality of school curricula, others related to management of textbook process and teacher-community participation in the process of preparing textbooks. In Tanzania Ilomi, & Mlavi (2016), Gabriel, Sane & Alphonce  (2008) report the issue in relation to commercial, community participation and tendering process of textbooks provision system that downsize their quality. 
Al Harbi, (2017) show the same concern that in Saudi public schools. Teachers’ participation was ignored and for 40 years consistently poor quality textbooks supply to school was identified. This has limited innovation skills, means to solve life challenges and lack of new ideas for the society use. The matter is informed by Al Harbi, (2017) that prevalence of poor quality of the textbooks has affected learners because their learning outcomes are questioned by community with their in ability to solve challenges over the past 40 years (Al Harbi, 2017).  
Also Students cannot solve their own life’s challenges that has persisted and continues to wind-up daily as they lack some of important skills (Ilomi & Mlavi, 2016). As much is not said especially for Korogwe it is likely unclear of what challenges contribute to poor quality education. Undertaking this study is of importance that the current challenges that limit the quality of the school curriculum are exposed out and useful to policy makers. Little is known of the nature of books available in Korogwe schools, which this study exposes to the readers, education stakeholders and the general public.  
1.3
Objectives of the Study

1.3.1
General Objective
The study investigated on how textbook provision can affect the quality of school curriculum in Tanzania community schools specifically Korogwe District Council. The attention was kept on; availability of text books, participation level of teachers and community as well as improve the innovation skills, means to solve life challenges and new ideas for society consumption. 
1.3.2
Specific Objectives
Specifically, the research is guided by the following specific objectives:

(i) Identify the major textbooks used by Korogwe District Council Community secondary school 

(ii) Examine if school-provided textbooks improve the innovation skills, means to solve life challenges and new ideas for society consumption 
(iii) Examine level of teacher and community participation in preparation of textbooks

(iv) Examine the obstacles to meet quality supply of school textbooks

1.4
Research Questions

(i) What are the leading types of textbooks used in Korogwe District Council Secondary schools? 

(ii) How are they relevant to the curriculum used by schools in Korogwe District council? 

(iii) What is the level of teacher and community participation in preparation of textbooks?

(iv) What barriers that halt effective textbooks provision in those schools? 
1.5
Significance of the Study 

The results of the study provide the policymakers, curriculum developers; government and other stakeholders with information on the quality of school learning programs that exist in Tanzanian community schools. The research shed light on the extent teachers and communality in Korogwe are engaged in text preparation and the various challenges associated with supply of textbooks. The findings of the research contribute to the knowledge building and expose out the challenges hindering the effective provision of quality textbooks.

1.6
Scope of the Study


The study was conducted in Korogwe District Council.  The study  tried to cover only community schools located in the District, the study included school heads, teachers and students. These community secondary schools lack textbooks than non community secondary schools. This is to mean old schools and form six schools as well as private schools whose environment is well established for learning opportunities.
1.7 
Limitations and Delimitations of the Study

The researcher faced some limitations including insufficient time to meet respondents such as teachers who had class sessions every day. Researcher addressed the challenge by setting appointments with respondents to manage teacher questionnaires without disrupting the classroom sessions. For respondents who did not complete questionnaires on time, the researcher made several visits to collect them.
1.8
Organization of the Study

The research report consists of five chapters; chapter one introduces background to the study, problem statement, research objectives, and research questions, significance of the study, limitations and delimitations of the study, significance of the study and scope of a study. Chapter Two: Review the literature related to the quality of textbooks and school curriculum. Chapter Three; include and not limited to; the research methodology used in the study, Chapter Four; presents data analysis, results and discussion. Finally, Chapter five provides conclusions and recommendations consistently with the objectives of the study.
CHAPTER TWO

LITERATURE REVIEW
2.1
Introduction

The study reviews what has been done in other studies concerning the textbook provision to the quality of the school curriculum in secondary schools. The perspectives of other authors are well justified and documented to reflect the study.

This chapter presents the definitions of key terms, theoretical literature review, an empirical literature review, a conceptual framework, and a research gap. The reviews of literature led to draw a significant conclusion and served as a guide for the study.

2.2
Definition of Key Terms 

For the purposes of operational meaning and measurement of the variables under the conceptual   framework, operational definitions of key terms ad concepts are provided to mean as defined below:

2.2.1
Textbook Provision
Refers to the distributions of textbook essentially to guide the teaching and learning of the curriculum in a particular subject. Against the background of poor teacher context knowledge, textbooks help in addition to teachers' knowledge.

2.2.2
School Curriculum
The quality of the school the curriculum is referred to curriculum that provide learners with capabilities they require to become economically productive, develop sustainable livelihoods, contribute to peaceful and democratic societies and enhance individual well-being that is linked to national goals for education and positive participation in society.

2.2.3
Community Secondary Schools

Portrays ranking between a primary school and a college or university. It is academic rank before university level as applied to Tanzania's educational system. 
2.3
Theoretical Literature Review 

2.3.1 
Behaviourist Theory

The study is guided by the Behaviourist Theory developed by John Broadus Watson (1878- 1958). The theory is frequently has been used by other researchers. Kampa used the same theory in 2017 to explain factors affecting provision of quality education in Msalala Council Shinyanga. The theory assumes that whereby the ability of students to use their personal strengths in their lively hood is questionable text and the quality of the curriculum must be considered. The theory is in line with topic where it is able to explain how textbooks can change the behavior of students for good or bad.  This means books determine the behavior to be achieved by learners.  The theory is currently relevant for analyzing and explains learning behavior that must be achieved after learning by our students in schools in order to solve life challenges. 
This is possible when teachers and community are involved in the process in order for the textbooks to capture the cultural context. Community complains are never ending (Anangisye, 2011), it is argued that students are not able to solve challenges of their own. Nine out of twelve school heads Kampa (2017) perceived school curriculum to be a serious problem, which destroys students’ confidence of learning to deal with challenges around them. This indicates that there is still a problem in the textbooks used in schools to affect the curriculum. 
The theory assumes that through quality textbooks used in the classroom must result into a change of   behavior with learning experiences. Conversely, the objectives and assumptions of the theory are related to the variables of the study because the theory explains learning experiences related to acquisition of skills of creativity, innovation, meeting the society requirements and sustainable livelihoods, which are important for the survival.
2.4
Empirical Literature Review 

2.4.1 
Textbooks Provision and Challenges 
According to Anangisye (2011) investigated the role of e-government in challenges of quality education in Sub-Saharan Africausing survey design and found that the schools as an institution have varieties of textbooks used in secondary schools that have affected the quality of the School Curriculum, Kampa (2017) investigated the factors affecting the provision of quality education in Msalala Council Shinyanga and indicated that, the school curriculum used was not preparing students for the current science and technology world. Students are not able to go on with the world of science and technology because the books used in schools are of many kinds and not up to date reflecting the life after school. Nine out of ten teachers perceived school curriculum to be a serious problem, which destroys students’ confidence in community institutions. This indicates there is still a problem in the textbooks used in schools, which affect the curriculum. Muriri (2014) investigated the effect of History teaching learning resources on student performance in KCSE History examinations Tigania Igembe Districts Meru County, Kenya found that lack of common textbooks in schools affect the curriculum delivered. 
According to the study material resources include textbooks, charts, and maps, audio-visual and electronic instructional materials such as radio, tape recorder, television and videotape recorder, another category of material resources consist of paper supplies and writing materials such as pens, eraser, exercise books, crayon, chalk, drawing books, notebooks, pencil, ruler, slate, workbooks, and so on (Atkinson 2000; Likoko et al.2013). 
The availability of teaching aids/resources in schools is ranked among factors that effects performance in national exams, Muriira et al. (2014). The scarcity of learning materials in the classroom is the most serious impediment to educational effectiveness in most African countries.   Anangisye (2011) most of the community school in Kenya are critically shortage of textbooks and other reading materials, most of the community primary schools share textbooks sometimes in ratio to one to three and in extreme cases, the only the teacher has a textbook where he copies the notice from the book to the blackboard Kihuria (2015).  Moran  & Gonyea, (2003); Rahman, et al, (2018) indicate that students lack capabilities to become economically productive, develop their sustainable livelihoods, contribute to peaceful and democratic societies and enhance individual well-being linked to national goals for education and positive participation in society. 
2.4.2 
Quality of the School Curriculum

According to Rahman et al., (2018) school curriculum must provide learners with capabilities to support their families and meet day-to-day challenges. Due to that, the government of Tanzania recognizes the central role of improving the school curriculum.   Consequently, several policies and structural reforms have been initiated to improve the quality of instructions and ensure more textbooks are distributed to ration of 1.3 and ensure that students are enrolled, more classrooms have been built and money has been sent to schools to buy enough books and other administrative duties. 
The study done by Muriira et al. (2014) found that learning resources on has effect on student live hood in meeting the challenges. In Kenya, a study was done by Oketch, et al. (2008) to explore pupils’ school mobility in Urban Kenya showed that availability of teaching-learning materials in schools effects the decisions of most parents to transfer their children from the community to private primary schools while schools of Rwanda in Kigali city, general, it is very clear that community primary schools do not have enough means in terms of money to buy the required instructional materials Nzabihimana (2010). 
Otieno (2014) has indicated that for effective teaching and learning, textbook and resource materials in Kenya are basic tools, their absence or inadequacy makes teachers handle subjects in an abstract manner, portraying it a dry and non-exciting. The availability or non-availability of facilities and their adequacy in schools have an effect on the curriculum, this is in agreement with some educationalists who believe that teaching materials facilitate teaching and learning activities, which result in effective teaching and improve academic performance (Nzabihimana, 2010) ,  the different stages in the process towards full mercerization of the textbook sector gave rise to intense frictions between the World Bank and the Tanzanian state (Muriira et al.  2014), the 1991 textbook policy was highly contested. The Bank acknowledged the ‘absence of a consensus on the textbook policy’ and underlined the ‘protracted discussions’ that resulted in a ‘slow textbook liberalization process.  The government reluctantly fulfilled the project conditional ties: it took more than five years to announce the opening of the market. Similarly, the design of the 2004 SEDP I entailed an intense struggle.  Nevertheless, this local resistance did not mean that state power or segments of the bureaucracy unanimously rejected the shift. In the mid-1980s, the signing of the first structural adjustment programme accompanied a reconfiguration of power within the party in favour of pro-market factions.

SIDA's Pilot Publishing Project ‘was started when privatization was politically very much encouraged’. Besides, SEDP I was negotiated at the end of President Mkapa's second term (2000–5). President Mkapa genuinely embraced the neoliberal agenda. Giving a new impetus to the privatization process and extending its remit to new sectors – energy, mining, and railways were at the heart of his personal political platform. The full Marketization of the publishing industry was therefore entirely consistent with the top leadership's developmental vision. Between 2011 and 2012, research interviews confirmed the currency of market arguments among elite segments in the publishing industry and the education bureaucracy. 

Nevertheless, Robertson (2012) argued that the single textbook decision also revealed that the ideological battle between market and state remained unsettled among Tanzanian elites. Indeed, the revival of the dispute occurred in the context of a new power shift within the ruling elite: the dominant faction that had succeeded the Mkapa regime in 2005, led by President Kikwete and Prime Minister Lowassa, adopted a more nationalistic and state-oriented stance and a less conciliatory attitude towards international demands. This suggests that while Tanzania reflects the East Asian model in some ways, it differs from it in others. 
According to Alice Amsden, the East Asian miracle was largely driven by a developmental state able, through successful management of rents, to induce a technological learning process in specific industries. To a certain extent, the Government of Tanzania's textbook policy in the 1990s represented an instance of developmental industrial policy in a niche sector considered strategic due to its relation to the education system. 

Bgoya (2003) has it that, the 1996 national industrial policy foresaw ‘measures to promote indigenous entrepreneurial base. The general public debate about uzawa (indigenization) chiefly questioned the role played by Asian-Tanzanian businessmen. But in the publishing industry, the call for indigenization mainly aimed at countering the market power of multinational companies. The viability of an indigenous publishing industry required special treatment to offset their comparative advantages. While the 1991 textbook policy embodied elites' surrender to market forces in the mid-1980s, the government's indigenization project, with the support of SIDA, could be interpreted as the re-articulation of a sovereign developmental project within the market framework.

The period under the Publishing Pilot Project, from 1993 to 2000, saw the formation of a close relationship between local capitalists in the publishing sector and bureaucrats in the Ministry of Education who developed a good understanding of the textbook trade and formed what Lindsay Whitfiel in their analysis of the ingredients of a successful industrial policy, a bureaucratic ‘pocket of efficiency (Claussen, 2005). 
The indigenization project also benefited from the friendship between a powerful member of the ruling elite, President Mkapa, and a prominent player of the national publishing landscape, Walter Bgoya: a talented and internationally renowned publisher and former director of the National Publishing House under Ujamaa, who founded his own publishing company Mkuki na Nyota in 1991. In 1997, Mkapa officially expressed his commitment to indigenous publishing in his opening address to the Arusha Seminar on African publishing, directed by Bgoya (2003).

Nevertheless, Sundet (2009) points out that even during the Publishing Pilot Project, which was geared towards the construction of a local publishing base, state commitment to indigenous publishers remained ambiguous. The principle of local protection of infant industries was only partially applied.  Donors and Tanzanian authorities jointly agreed on the use of local competitive bidding to procure manuscripts at the Tanzania Institute of Education, which allowed multinationals to enter the Tanzanian market. Some ruling elite factions were not ready to close the doors to foreign companies. 
This reluctance was driven by intertwined factors: a firm belief in the developmental role of foreign direct investments, multinationals' successful lobbying, and the historical prestige that Tanzanian leaders attached to British brands (The Guardian, 2012). The crisis over the single textbook system revealed the enduring state ambiguity vis-à-vis the business community. Since economic liberalization, public officials have engaged in private sector activities. Nevertheless, hostility towards profit making remains entrenched within the Tanzanian state, and the local publishing industry is not immune to it (Cheltenham, 2012). While publishers and booksellers consider themselves singular entrepreneurs, part and parcel of the education system, for many state officials these entrepreneurs are mere greedy business people. This anti-capitalist acrimony has also targeted indigenous publishers, perceived as global capital's accomplices (HakiElimu, 2011).
In 2010, Publishers' Association of Tanzania proposed monthly meetings with government authorities to discuss educational materials issues. The nascent partnership came to a rapid end, with education bureaucrats resenting the publishers' profit-making drive. The trust that once existed between a segment of the education administration and local publishers had dissolved with the end of the Publishing Pilot Project, while the bureaucrats who benefited from its capacity-building initiatives were appointed to other positions (Cheltenham, 2012). The strong anti-capitalist ethos was further fuelled by another key feature of the long-lasting political settlement: elites' political survival depends on their egalitarian credentials. 
As argued by Hazel Gray, ‘part of the political legitimacy of the Party constructed under socialism was its commitment to equality. It is still very difficult for Tanzania to promote a capitalist class (Bgoya, 2003). Open forms of subsidy to business and the private sector are not politically acceptable to most people. A majority of parents considered the multiple textbook systems a source of inequality. Because national examinations were based in practice on a single specific textbook, parents considered the market-oriented multiple textbook policies inherently unfair, claiming that those children who studied from one of the ‘other’ books were at a disadvantage in exams. In promoting a shift to a single textbook system, the Tanzanian top leadership was responding to a popular demand for equality. For a ruling party whose educational credentials have been undermined by the dramatic decline in examination pass rates, this choice represented an attempt to reassert its political legitimacy on the eve of the 2015 presidential elections (The Citizen, 2014).
2.4.3
Learners Capabilities 

The empirical investigation in Lushoto confirmed the scope of this vitabu hewa phenomenon, and the state's inability to circumvent it. According to one headmaster, local entrepreneurs involved in the textbooks trade cannot even be labeled as “booksellers” They are walanguzi offside. You don't get anything from them until you give them something (HakiElimu, 2012). Beyond headmasters' petty corruption practices, the exploration of the district textbook trade provides an instructive entry point into understanding structuring features of a district economy. Four booksellers were located in Lushoto town, of which only the Evangelical Lutheran Church in Tanzania (ELTC) bookshop, set up in 1970 by the Lutheran Church primarily to sell religious books, was exclusively dedicated to the book trade. For the other three booksellers in the town, textbook selling was only one activity within a diversified business complex. 
For instance, a study by HakiElimu, (2012) states that, Elias Njema owned three companies, all with school-related economic activities: a textbook and stationary company, a construction company that built classrooms and laboratories, and a hardware company that supplied cement, iron sheets, school desks, and chairs. These entrepreneurs' business portfolios reveal an accumulation strategy driven by horizontal specialization. A significant part of their business consisted of acting as an intermediary seller. Given their capital strength and often their involvement in transportation, they acquired simple commodity goods in bulk in Tanga or Dar es Salaam (such as cement, iron sheets, sand, and textbooks) and retailed them locally. 
The nature of the commodity did not matter, only their market outlet which was the district council and its offshoots. The traded commodity could even be a tender. For instance, a “tenderpreneur” could successfully bid for a construction contract and then pass it onto another entrepreneur, together with a loan to acquire the raw materials or with transport facilities to reach the construction site. For these entrepreneurs the source of success resided in their robust capital base. In the case of the textbook trade, their capital base enabled them to keep a large stock of textbooks and thus be ready to meet schools' demands, especially in peak seasons such as January when the school year starts and the beginning of July at half-term time. 
It also enabled them to supply textbooks on credit and gain their customers' loyalty. But above all, these tender pruners needed to be able to absorb long delays in payment by a cash-strapped district council. Entrepreneurs did not enforce the penalty clause included in their contract with the district council, because their economic survival hinged on a sustainable and smooth relationship with their only credible market outlet. Working with the district administration also required the ability to absorb a long chain of informal financial demands by district bureaucrats and politicians from the procurement stage to final payment.

Moreover, the distinctions between private and public sectors are blurred. “Tender procedures”, district bureaucrats, and politicians form a small exclusive clique that dominates the district economic landscape, with public officials engaging in straddling accumulation strategies. As one informant put it: ‘Most of the companies are themselves; they set up their own companies, they give [tenders] to each other or they use somebody's name. They know how they pick themselves. At the community level, school boards constituted deal-making sites for players in this politico-business complex. In many schools visited during fieldwork, headmasters had selected businessmen as members of their school board, along with politicians and district officials. The school board members often controlled the choice of textbooks, which fell outside teachers' control. As a result, public schools have been turned into a major site for local elites' accumulation, or what some parents referred to as ‘business schools. 
2.5 
Synthesis and the Research Gap

Despite the studies presented for the topic, still there is scarce of knowledge to the public about the current books available in schools and how they impact learning. This is because little is known in literature where this study intends to expose what is happening in our schools as many authors before have not been able to capture the aspect. 

2.6 
Conceptual Framework

The conceptual framework is based on dependent variables which are presented by quality school curriculum with sub variables; Learners’ ability to solve challenges, Innovation skills and new ideas in a society generated in the society. Independent variables textbooks provision which is measured by available textbooks, the moderating variables that moderates between the dependent and independent variable include; Management of textbooks, Teachers and Community involvement, this is to say depending on how textbooks are managed in the process of preparation, provision quality education can be achieved or not. According to Muriira et al. (2014) to have high-quality for school courses is one needs to have high-quality textbooks and their distribution process should be well managed.
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Figure 2.1: Conceptual Framework of the Study
Source: Researcher, 2022
2.6.1 
Key Concepts of the Model 
2.6.1.1
Quality of School Curriculum
A principal objective of a quality curriculum is, in a fair and inclusive manner, to enable students to acquire and develop the knowledge, skills and values, and the associated capabilities and competencies, to lead meaningful and productive lives (Warneken, 2018). Students require learners’ ability to solve challenges, Innovation skills and new ideas in a society, which is always not attained (Osterman, 2020).   
It is argued that   most countries want to have a modern, high-quality curriculum, and also want to maximize the potential of curriculum for enhancing the overall quality of education and its relevance for student and societal needs but this is not happening. To ensure that curricular innovations are implemented with fidelity, instructional practices should be aligned to the specific learning goals provided in the curriculum (Warneken, 2018). Curricular implementation encompasses different components, including the delivery of the curriculum through resources and instructional practices (Osterman, 2020). To implement curricula with fidelity, instructional practices must align with the curriculum as well as support the individual needs of the students (Kranthi, 2017).
2.6.1.2
Text Books Provisional
This is dependent variable whereby availability of textbooks   Affect the quality of the curriculum. Participation such as teachers and community need to observe cultural context is also important aspect when it comes to provisional of quality education that can solve learner’s challenges in their life, provide innovative skills and new ideas needed to be generated in the society for better well being of the public (Muriira et al., 2014). 
CHAPTER THREE
RESEARCH METHODOLOGY

3.1 
Introduction 

This chapter presents research methods, research design, research area, population, sample size and sampling techniques, data collection, reliability and validity of tools, data analysis and the ethical issues involved.
3.2 
Research Approaches

This research used mixed approaches in order to have mixed data.  Data for the study were collected once in time to have clear picture of the findings. This means data were collected concurrently. Concurrently “means the collection of both qualitative and quantitative data was done in hybrid (Creswell, 2009). Hybrid methods allowed the researcher to present both quantitative and qualitative data.  Hybrid offer advantages to compensate for weaknesses in quantitative and qualitative research data (Myers et al.  2013). in doing so, the researcher overcame the weaknesses of using one method over the advantages of another method.
3.3 
Research Design 

This research used survey design based on pragmatic philosophy. Survey research is the collection of information from sample of individuals through their responses to Questions and allows face-to-face communication (Schutt, 2012). This design was preferred because it allowed researcher to collect qualitative and quantitative data from interview and questionnaire.
3.4 
Study Area 

The study was conducted in the Korogwe District Council in Tanzania involving teachers, school heads and students. Korogwe District Council is among of the district which has received complains concerning the existence of variety of textbooks which teachers and students mostly complain over them than other councils. For five years the district has not received quality assurers and control teams like other district.
3.5 
Study Population 

King et al. (2018) defines the study population as the total set of subjects from which the researcher wishes to extract samples. It is argued that the population is extracted according to the formulation (Guadagnoli & Velicer`s, 1988). The population was 950 comprised of students, and teachers and school heads from Korogwe District Council. The categories were considered because are the ones who use textbooks, a group such as students are a directly affected with provisional of books in schools than other groups.
3.6 
Sample Size and Sampling Technique 

3.6.1 
Sample Size 

Sample size refers to the number of participants in a study (Martínez Mesa et al. 2014). Researcher used 95 participants based on the idea of ​​ Yamane’s formula as cited in (Dheeman, 2013). The total population according to education officer is (5864) people, which includes school heads, students and teachers. Therefore out of 98 participants only 95 participants were involved in the study to generate findings categorically 12 school heads, 12 students, and 71 teachers. Other 3 teachers did not participate in the study (3.1%) of all participants. 
The following is the formula was used to determine adequate sample size from the entire population borrowed from Yamane’s formula as cited in (Dheeman, 2013).
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3.6.2 
Sampling Techniques and Procedures
3.6.2.1 Random Sampling
The researcher used a simple random sampling to select 12 students and 71 teachers from Korogwe District Council schools selected for the study to participate in providing opinions. 
The process was done lottery to enable selection of any student and teacher until the sample was saturated by fully giving chances the participant of   being selected for the study. This method helped the researcher to avoid bias (Levy & Lemeshow, 2013). 

3.6.2.2  Purposive Sampling Technique 
Researcher used purposive sampling to select school heads to participate in the research since there was no any other group can supplement the information needed under non-probability sampling. (Yin, 2015) describes that in non-probability sampling is the main sampling method used by researcher when using providing key information that no research group can complement. 
For those reasons schools heads were chosen deliberately because they are the only group that cannot complement each other.  

3.7 
Data Sources 
This study used two main sources to collect relevant data namely: empirical and theoretical. Empirical data (Vartanian, 2010) is the main data collected by researcher from first-hand sources whereby theoretical data refers to second-hand data collected by researcher from the existing literature. 
Kothari (2006) described the original data as the original work and there is no explanation or statement in the official opinions. The primary data consisted uses questionnaires, interviews, and document reviews pertain to a list of textbooks received and used. Secondary data were obtained from published books and articles.
3.8 
Data Collection Methods and Instruments 
3.8.1 
Interviews Schedule Instrument 
Researcher interviewed 12 school heads about textbook provision and learning outcomes. The researcher had prepared questions on the paper in order to keep focus of what is investigated. This method (Ngozwana, 2018) gives opportunity to explore and clarify misunderstood issues through talk shows and to capture information for unobservable facts. 
The textbook purchase report was among of the document helpful in understanding the kinds of books available in those schools.  According to Patton (2002), the purpose of conducting interviews is to maintain flexibility and leave room for clarity of certain topics by asking additional questions. 
3.8.2 
Document Review Method
The records of the list of available textbook types in the selected school were evaluated. For secondary data a researcher the literature over the topic and relates the information to primary data discoveries (Brace, 2018). Researcher evaluated its effectiveness based on what was covered. 
3.8.3 
Questionnaires Instrument 
The questionnaire is a research tool consisting of a series of questions, which is purposively, collect information from respondents (Brace, 2018). The researcher distributed closed questionnaires to 71 teachers and 12 students. The questions were constructed to help in understanding   of how textbooks in schools affect the quality of teaching content in those schools. During the process respondents were asked to choose one option based on their satisfaction level with any aspect of the topic. The completed questionnaires were collected for analysis. This technique helped to provide quick and a lot of information at given time. 
3.9 
Data Analysis and Processing

The researcher analyzed data qualitatively and quantitatively. The quantitative analysis revolved around a questionnaire with of statistical tool (SPSS version 16.0) package for social sciences. Thematic analysis was used for qualitative data related to school heads interview and documentary review.
3.9 
Validity and Reliability of Instruments

Kyunghee & Sujin (2013) refers validity to the degree of success of an instrument in measuring what it is set to measure under the study. Whereby reliability according to Patton (2002) is that consistency with which repeated measures produce similar results.  A researcher ensured both reliability and validity in different ways; 
The researcher used triangulation through multiple data collection methods; questionnaires, interviews, and documentary review as well as mixed approaches; qualitative and quantitative data.   The idea is live and was once supported by most of the prominent scholars of which of which some of them includes Wadams, & Park, (2018) who presents that by using multiple methods the weakness of one method can be compensated by another. Before instruments were administer to teachers and students they were checked for relevance and correctness, this was to ensure they measures what is needed, pilot study was also important whereby questionnaires were modified thereafter before being administered.Top of FormBottom of Form
3.10 
Ethical Consideration 

In order to maintain the research ethics the researcher received ethical clearance from post grade research office at the Open University of Tanzania before data collection. Ethics are the norms for conduct that distinguish between rights and wrong (Harriss, & Atkinson, 2017).  The data collected were   protected from loss of dignity, self-esteem, privacy, mover ever freedom in success to data, the researcher looked for oral consent form participants who agreed to provide their opinions. During the process participants were informed about the goal of the research, willingly they opted to continue or withdraw from the study
CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND DISCUSSION

4.1 
Introduction

This chapter presents the overall information about the data collected.  The first section presents demographic analysis while the second section presents findings against its objectives and discussion. The discussion was done to compare results and findings.
Table 4.1: Demographic Characteristics of Respondents N=95

	School heads
	Gender
	Education Level
	Experience(years)

	
	Male
	Female
	Total
	Form Six
	Diploma
	Degree
	Masters
	Total
	0-2
	2-4
	4-6
	6-above
	Total

	
	   11
	    1
	12
	0
	3
	7
	2
	12
	1
	8
	2
	1
	12

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Percents %
	91.7
	8.3
	100
	0
	25
	58.3
	16.7
	100
	8.3
	66.7
	16.7
	8.3
	100

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Students
	Gender
	Ages
	
	
	
	
	

	
	Male
	Female
	Total
	12-16
	17-20
	21-24
	25-30
	Total
	
	
	
	
	

	
	4
	8
	12
	4
	7
	1
	  0
	100
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Percents %
	33.3
	66.7
	100
	33.3
	58.3
	8.3
	0
	100
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	 
	 
	 
	 
	 
	  
	 
	 
	 
	 
	 
	 
	 
	 

	
	Gender
	
	
	
	
	
	
	
	
	

	Teachers
	Male
	Female
	Total
	
	
	
	
	
	
	
	
	

	
	40
	31
	71
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	Percents %
	56.3
	42.7
	100
	
	
	
	
	
	
	
	
	


Source: Researcher, (2022)
As it is seen in the Table 4.1 on the demographic characteristics of respondents shows that the study involved 71 teachers where by 40 (56.3%) of teachers were male, 31(42.7%) were female.  Also, the study involved 12 students whereby 4(33.3%) were male 8(66.7 %) were female.  These students were categorized according to their ages whereby between12-16 were 4(33.3%), 17-20 were 7(58.3%), 21-24 were 1(8.3%) and 25-30 were 0(0%). 

These teachers were classified according to their levels as, Form six 4 (8%), Diploma 34 (68%), Degree 10 (20%) and Master’s Degree were 2(4%). These teachers were also categorized according to their experiences in terms of years whereby year 0-2 were 13(26%), year 2-4 were 16(32%), year 4-6 were 8(16%) and year 6and above were 13(26%). All teachers involved in this study as respondents were about 31% of 160 respondents as the sample size of this study. 
On the other hand, the study 12 school heads .in this category 91.7% were males and 8.3% were females. The analysis implies many of things among of them are gender balance in the study where both males and females participated in the study. Those who participated have been in those schools for long time meaning that they know information related to textbook provisions.
4.2 
Results and Discussion 

4.2.1 
The Leading Textbooks in Schools 

This explored the main textbooks used by Korogwe District Council schools.  Findings show 12 (16.9%) of respondents has access to supplementary textbooks, while 30 (42.3%) majority of the respondents indicated availability of complementary texts. The same table shows that 33 (15.8%) strongly while 9 (24.2%) minority of the respondents said they lack relevant textbooks based on cultural context. 
Table 4.2: Books Leading in Schools

	Textbooks available in schools
	Strongly

Disagree
	Disagree
	Agree
	Strongly

Agree
	Percentage

	Supplementary textbooks
	2 (2.8%)
	12 (16.9%)
	30 (42.3%)
	27 (38%)
	 (100%)

	Reference textbook
	33(15.8%)
	28 (25.8%)
	1(34.2%)
	9(24.2%)
	 (100%)


Source: Researcher, (2022)
Also, the researcher interviewed the school heads to confirm the teacher’s response on use supplemental textbooks and reference materials, school heads responses were that there are fewer materials for teachers and students and therefore students and teachers have their own notes from tuition centers and pamphlets which they believe are better than books. 
It was also presented that not only the pamphlets were not relevant but even reference books were the same lacked community context. This is because teachers and community are not part of the process when curriculum is prepared.  This means that schools do not have relevant textbooks and teachers cannot obtain effective textbooks relevant to address local challenges, needs of learners. However, reference books are not only enough for both students and teachers but also not relevant to cultural context.  Anangisye (2011) presents that community secondary schools use a wide variety of textbooks as institution, which affects the quality of school curricula and general demise of quality of learning. The facts were coined by Kampa (2017) agreed that the school curriculum used in schools does not prepare students for the current to solve the challenges around them. 
Students need to be innovative and provide solutions to practical problems but this has not been achieved even after ESR. Nine of the twelve school heads (75%) indicated that the school’s curriculum was a serious problem that undermines the students' confidence to cope with the world challenges implying that textbooks used in schools still have problems affecting that affect the quality of learning.
4.2.2 
The Capacity of Textbooks Offered in Schools

Table 3 assesses the relevance of textbooks being used by schools in Korogwe District Council. The responses from students’ experiences were as follows in Table 4.3.
Table 4.3: The Capacity of Textbooks Offered in Schools
	Relevance of Textbooks
	Strongly

Disagreed
	    Disagree
	    Agree
	 Strongly

agree
	 Percentage 

	Develop Sustainable Livelihoods
	 8(66.7%)
	  4(33.3%)
	0 (0%)
	0(0%)
	(100%)

	Prepare student to be job creator
	 6 (50%)
	  5(41.7%)
	 1(8.3%)
	0(0%)
	(100%)

	Prepare student to be job creator
	 6(50%)
	6(50%)
	0(0%)
	0(0%)
	(100%)

	Better for fast changing world in meeting the challenges
	 4(33.3%)
	  7(58.3%)
	1(8.3%)
	0(0%)
	(100%) 


Source: Field Data, 2022
In the view of students’ responses in Table 4.3, 4 (33.3%) 7 students (58.3%) textbooks were not able to provide neither innovative ideas nor solving the challenges they faced in a changing world. Rahman et al. (2018) support that students should use high-quality textbooks so as to survive in the ever-changing world and meet the challenges of the future and generate positive approaches to problems. When asked whether their school textbooks prepared them for job creation, 6 of them (50%) agreed, and the remaining 6 (50%) respondents strongly disagreed. This confirms that the curriculum prepares our students for government employment rather than creating their own jobs.  It was expected learners would have skills to solve their own challenges and provide solutions of problems to the public.
We related these findings to Rahman et al. (2018) findings and discovered that poor textbooks turned students lacking ability to solve their own challenges and develop sustainable livelihoods. 
According to Moran & Gonyea, (2003) the curriculum must provide students with the ability to support their families and cope with daily challenges and help the public. When we refer to the question regarding whether textbooks can develop sustainable livelihoods whose responses showed 8 persons (66.7%) strongly opposed and 5 respondents (41.7%) opposing we noted that the school curriculum is unstable and does not provide students with the required skills in the international market.
With school heads   interviewed said that although jobs for people of color are scarce and hard to come by now, a lot of graduates are looking for work army school, which means they not able to create jobs after they finish their jobs. This is a big problem we face (in globalization current in the world, textbooks are out of date: 
"...In addition to these very important and decisive aspects, one of the main objectives of the educational authority is to provide a social and cultural background adapted to its country and meet the needs of its educational system. 
Vlaardingerbroek (1997) observed school budgets and records of books purchased were not those needed by the ministry of education. Using all the results, we digested the results and found their evidence that low-quality temporary textbooks in secondary schools can have a negative impact on teaching content. … In addition, research by Shaik, et al (2017) shows that the same problem is that students cannot solves the daily challenges surrounding them due to poor textbooks prevailing. 
According to Gabriel et al. (2021) providing textbooks for all students of different teaching levels is a problem that many countries can only gradually solve. Interviews with the school heads revealed that Korogwe school budgets include a vote on the provision of textbooks with emphases that implementation remains a challenge duet the high cost of supporting and paying teachers by pointing out those teachers rely heavily on pamphlets that are not textbooks. 
The other heads agreed with the previous point that the textbooks provided were not only relevant to students and teachers but also not sufficient for teaching and learning, the findings agreed with the third school head that most teachers rely on brochures that are not textbooks. Reaching this stage we confirmed that sometimes the funds used to provide textbooks are transferred to other priority areas meaning that schools in general voted for the provision of textbooks but did not provide relevant textbooks for teachers and students.
In Makunja, (2016) study it was found that negative effects on curriculum were associated with poor quality temporary textbooks in secondary schools is on content to being taught. …… In order to improve the quality of teaching, considerable efforts have to be made to improve the quality of courses through facts have proved that such efforts are not enough. In this vein the same problem Shaik, et al (2017) is that students cannot solve in their surroundings through they are given textbooks. Interviews with the school heads pointed out that the school mainly provides books through relevant textbooks for teachers are another thing.  He also pointed out that teachers rely heavily on pamphlets that are not textbooks. They agreed each other that most teachers rely on brochures than textbooks.   
According to Hazel Gray, recommendations ‘the problem of devising a successful industrial policy system that could channel resources to companies to finance the learning period while also imposing discipline on the rent recipient were clearly not resolved by the privatization process. This analysis is also relevant for the textbook sector.  
However, while Mushtaq Khan and Hazel Gray (2009) argue that no faction is powerful enough to impose its will over other CCM ruling elites, in the textbook sector a coalition of bureaucrats and politicians eventually managed in September 2014 to impose a radical policy shift against the wishes of other factions. This victory may reflect the changing power-sharing relationship between the bureaucracy and the party, which has been highlighted by Andrew Lawson and Lise Rakner. Within this dynamic, the ruling party acknowledges the technocracy's pre-eminence in policy making, but can also choose to reassert its primacy in certain circumstances when it considers that bureaucratic choices jeopardize the political survival of the party. In this specific case, the market-based multiple textbook policy, so discredited among the population, represented a risk for the party in the wake of the 2015 presidential elections. We concluded that among the factors determines quality of education is politics, which affect the process of control and management of educational process.
4.2.3  1Objective 3. Teacher and community participation 
Under objective 4, the study intends how community and teachers are engaged in the process of curriculum.  By asking teachers and some of community members it was confirmed that community and teachers are always ignored when it comes to engagement in provision of opinions for curriculum. Lack of teacher and community 45(63.4%) and teachers’ involvement in curriculum 41(57.7%) were reflected in the Table 4.4.
Table 4.4: Teacher and Community Engagement
	Teacher and community Engagement
	Strongly disagree
	Disagree
	Agree
	Strongly agree
	Percentage

	Lack of community involvement
	0 (0%)
	1(1.4%)
	45(63.4%)
	25 (35.2%.8)
	(100%)

	Teachers participation in curriculum 
	7 (9.8%)
	10(14.1%)
	41(57.7%)
	13 (18.3%)
	(100%)


Source: Field, (2022)
Barriers associated with provision of textbooks
Under objective 4, the study intends to investigate the leading barriers for ineffective provision of textbooks in secondary schools with reference to Korogwe District. The leading factors were; financial gains commonly known as corruption and process of management of textbooks distribution was weak enough and could not be able to facilitate quality books to be obtained. This was rated by 14 (19.7%) while process of textbook preparation was by 6(8.5%). The findings imply that personal gains are source of poor textbooks available in schools whereby through interview community members’ involvement and teachers were also acknowledged. The results are presented in Table 5.

Table 4.5: Barriers for Provision of Textbooks
	Barriers associated with Provision of Textbooks
	Strongly disagree
	Disagree
	Agree
	Strongly agree
	Percentage

	Process used to prepare and control text books
	42(59.2%)
	5(7.4%)
	6(8.5%)
	18 (25.4%)
	(100%)

	Financial gains 
	3 (14.2%)
	37(52.1%)
	17(23.9%)
	14 (19.7%)
	(100%)


Source: Field, (2022)
We compared these findings to other scholars works and found that the provision of education should be a shared responsibility among various interested stakeholders, taking on board those who are traditionally excluded from classroom decision-making (Caro-Bruce, Flessner, Klehr & Zeichner 2007; in the findings it has been discovered that there exists a need to use all the available human and material resources to provide the pupils with the best foundation they can have to face the world ahead of them (Magazine for Alumni and Friends Connected 2010). Taking into account the power dynamics between the schools and the communities greatly assists in terms of collective decisions, and of becoming responsive to local needs (Rose 2003). 
All the more local and soluble problems in the classroom, such as classroom discipline, assistance with homework and some cultural/ethnic topics, which some members of the community might have knowledge about, require the intervention of the local communities.  In connection to that textbook provided being insufficient due to economic limitations (Table 4), this means they cannot solve the challenges faced by students and teachers, however teachers always consider these books as irrelevant and prefer to use them as brochures. 
According to Burton et al, (2005) theory, if an employee has the right materials and equipment, as well as his desire and ability to complete the job, he will produce a high level of job performance. This means that the lack of textbooks and their relevance limit the quality of the curriculum. A study by Saiwad (2001) points out that in 2010, Nyangwine won a parliamentary seat. According to his own account, his political career could not be delinked from his business activities. He was among the publishers who incurred major losses after the sudden curriculum change in 2005.  At a time when he faced the erosion of his market share, challenged by OUPT, his MP colleagues purchased textbooks from him using their development constituency funds. While these MPs flooded secondary schools in their constituencies with low-quality textbooks, building up their educational credentials at little cost, they also contributed to the personal enrichment of their politician-entrepreneur colleague. 
As for the latter, he solved the textbook shortage issue in his constituency by providing his own poor-quality textbooks free of charge. This offers an interesting case of an accumulation trajectory where commercial profits, political career, and local patronage have been symbiotically tied to textbooks (Saiwad, 2001) quality downgrading in Tanzania schools.
CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 
Introduction

This chapter presents conclusions and suggestions consistently with the research objectives based on the research results. Conclusion is based on results and findings in literature whereas recommendations result from the findings.
5.2 
Summary of Results

The study had 95 participants out of 98 (97%) from a population of 5864 people comprising the school heads, students and teachers. Data collected through Questionnaires, interviews, and documentary gave the key results as follows; at first it was found that supplementary materials, reference textbooks were found to be used in schools. 
In the other side it was discovered that books failed to transform learner’s ability to solve their own problem, bring innovation and new ideas in their society in which they live. The level of teachers and community involvement was also found to be limited and these were noted as the leading challenges. Involvement of teachers and the community in textbook writing process is key to improve curriculum and quality of the learning in schools.

5.2 
Conclusion

5.2.1 
Textbooks  in Secondary Schools
The available text books in schools as from literature and new findings are not relevant to the cultural context of Tanzanian environment. The books have posed limited to learner’s skills for solving life challenges, innovative ideas in their community. The survival of poor quality text books and curriculum in schools facilitates poor innovation and ability to straggle with challenges emerging from day to day.
5.2.2 
Relevance of Textbooks  

Controlling and monitoring the process of text provision is a ground to ensure relevance of books in secondary schools. This is to say quality of the school the curriculum in secondary schools as it depends on relevant text books which is one of the most powerful instruments that can bring out transform the community, society particularly for future wellbeing (Puk & Behm, 2003). The lack of quality school curriculum learners misses capabilities they require to become economically productive, develop sustainable livelihoods, contribute to peaceful and enhance individual well-being. 
5.2.3 
Teachers and Community Participation 
Quality of the school curriculum and school textbooks provisional is limited by teacher and community participation in the process of preparing books used in schools for Tanzanian students. 
5.3.4 
Challenges Associated with Provision of Textbooks

Corruption and weak intuitional structure affect the delivery of quality text books in Tanzania. Prevalence of weak Process used to prepare and control of text books for schools needs to be strengthened. 
5.3 
General Recommendations

The study recommends for effective involvement of community and teacher participation in decision concerning curriculum materials relevant to the needs of the changing environment. To have an effective engagement of teachers and community for opinions that root from cultural context in preparation of textbooks is helpful to address challenges that learners meet in effort to solve personal life challenges and contribute to their society by generating new knowledge and innovations. Re-examination of the plans and priorities to meet the quality of the curriculum posed in text book provisional process and control mechanisms is encouraged to be done before committing to new textbooks. 

5.4 
Recommendation for Further Study 
The study was conducted only in community secondary schools in one district council of Korogwe. It is recommended that another study should be conducted in more than one district councils especially found in rural settings in order to get information on how poor quality textbooks have effect on quality of curriculum.
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APPENDICES

Appendix 1:  Questionnaire for Teachers
Dear respondent, 

I am currently a Master’s degree student at The Open University of Tanzania doing a research on “Effects of textbook provision on the quality of the school curriculum in Tanzanian community secondary schools: A study of Korogwe District’’. I kindly request you, to voluntarily respond to this questionnaire appropriately according to your own understanding and experience in your job career. You can choose to strongly disagree, Disagree, agree and strongly agree to fill in the paper; in therefore there is no right or Wrong answers. All information will be kept confidential, meaning that will not be shared by other people, only group information will be reported. In case you have extra information that may contribute to the success of my study, please feel free to write at the end of the questionnaire on separate sheet.
SECTION A: Personal Particulars please tick against your most appropriate answer and fill the spaces provided.

1. Gender

(i) Male     (ii) Female

2. Work experience 

(A) 0-3 years

(B) 3-4 years

(C) 4-9years

9 years and above

Objective 1:  types of textbooks in Korogwe District Council schoolsAgree=1 strongly agree =2.   Disagree = 3, strongly Disagree 
	S/N
	Provision of textbooks
	Strongly Agree
	Agree
	Disagree
	Strong Disagree

	1
	supplementary books
	
	
	
	

	2
	Reference books
	
	
	
	

	3
	Both 
	
	
	
	


Objective 3.Teachers And Community Engagement Put only one tick to the appropriate strategy. Agree=1 strongly agree =2.   Disagree = 3, strongly Disagree 

	S/N
	Community and teacher engagement
	Strongly Agree
	Agree
	Disagree
	strongly Disagree

	1
	Lack of community involvement
	
	
	
	

	2
	Teachers participation in curriculum 
	
	
	
	


Objective 4 .Barriers for provision of textbooks in secondary schools, Put only one tick to the appropriate strategy. Agree=1 strongly agree =2.   Disagree = 3, strongly Disagree 

	S/N
	Bbarriers For ineffective Provision of Textbooks
	Strongly Agree
	Agree
	Disagree
	strongly Disagree

	1
	Financial gains 
	
	
	
	

	2
	Process used to prepare and control textbooks
	
	
	
	


Thanks for your Cooperation

Appendix 2:  Questionnaire for Students
Dear respondent, 

I am currently a Master’s degree student at The Open University of Tanzania doing a research on ““Effects of textbook provision on the quality of the school curriculum in Tanzanian community secondary schools: A study of Korogwe District council”. I kindly request you, to voluntarily respond to this questionnaire appropriately according to your own understanding and experience in your job career. You can choose to strongly disagree, Disagree, agree and strongly agree to fill in the paper; in therefore there is no right or Wrong answers. All information will be kept confidential, meaning that will not be shared by other people, only group information will be reported. In case you have extra information that may contribute to the success of my study, please feel free to write at the end of the questionnaire on separate sheet.
SECTION A: Personal Particulars please tick against your most appropriate answer and fill the spaces provided.

1. Gender

(i) Male     (ii) Female

2. Work experience 

(A) 0-3 years

(B) 3-4 years

(C) 4-9years

9 years and above

Objective 2. What extent the textbooks offered in Korogwe District Council secondary schools enhance curriculum Quality. Agree=1 strongly agree =2.   Disagree = 3, strongly Disagree

	S/N
	Relevance of textbooks 
	Strongly Agree
	Agree
	Disagree
	Strongly Disagree

	1
	Develop Sustainable Livelihoods
	
	
	
	

	2
	Develop student with an enquiring mind
	
	
	
	

	3
	Prepare student to be job creator
	
	
	
	

	4
	 Convey student with social values
	
	
	
	

	5
	Better for fast changing world in meeting  the challenges
	
	
	
	


Thanks for your Cooperation

Appendix 3: Interview Schedule for School Heads

1. It is believed that books available in schools affect quality of curriculum.   Describe how textbooks provided in secondary schools of the Korogwe District Council can improve the quality of the curriculum.
2. The level of community participation in curriculum is not well reflected by education stakeholders.  How do you explain the level of teachers and community participation in the preparation of textbooks?
3. It is head that there are challenges for text books provision in school.  In briefly short

Appendix 4: Documents for Review

	S/No
	Documents Reviewed
	Information 

	1.
	Content in textbooks in relation to cultural context 
	Relevance 

	2.
	Types of textbooks and reference materials
	Text book available  


Appendix 5: Research Clearance Letter
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