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ABSTRACT
This study addressed the grand research question that inquired, what have been the underlying perpetuators for female students’ dropout and its effects in Tanzania secondary schools within Mwanza at Ilemela municipal council?  Its main objective explored study participants’ views about the root accelerators of rising girls’ dropout and its effects in the studied area. The post positivism paradigm informed the choice of methodology components, whereby the qualitative approach was opted, along with triangulated exploratory-case study designs. The sample size had 60 research participants. Qualitative data were collected using triangulated methods for data collection and analysis. Excel tool, coding and thematic methods were used to analyse data. The findings showed that the studied secondary schools are surrounded by socio-cultural economic-merchandise context with motorcycles, taxi, micro-business, fishery, and agricultural activities. Consequently, such context provides students daily transport and necessary requirements. However, despite such relevance still yet, that context exposes girl students to engage in risky and unsafe relationships. Other emerged pull factors for girls’ drop out were: child labour, early marriage, teenage pregnancy, peer pressure, drug abuse, and poverty. The study recommends the government to mobilise mass education for awareness-raising on girls’ education value. Let another study use bigger sample to study same problem in other districts of Mwanza.
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CHAPTER ONE
INTRODUCTION AND BACKGROUND TO STATEMENT OF THE PROBLEM
1.1
Introduction
In chapter one find: introduction, background, statement of the problem, general and specific objectives of the study as well as their sub research questions. It also presents significance, limitations, delimitation, and operational definitions, and ends with an organisation of the dissertation chapters.
1.2
Background to the Problem
My experience of teaching in secondary schools as a profession teacher for more than twenty years has shown that the issue of dropout is an opposing force of someone to fully attain access to education to the expected efficient standards at any level of education. The very experience too, ascertained that the access to education is characterised, with almost four elements including: enrolment, retention, completion and graduation. 
So, these elements are complementary and no single achievement of a single one may be said as an efficient in itself.  I may correctly infer that a learner is counted successful, once enrolled to any level of education, s/he is expected to attend required lessons without missing and dropping out of school, so as to ensure the retention, completion and graduation of a specific education cycle is accomplished. Short of that, truancy, and dropout behaviours of either an enrolled male or female learner may threaten the completion and graduation rates (Researcher, 2022).  
In the field of education, girl students have been reported to lag behind in education not only in terms of: enrolment, retention, completion but also graduation, when compared to their counterpart males in almost all levels of education globally (Psaki, McCarthy, and Mensch, 2018). The researcher Awinia (2019), reports that out of 948 million illiterates in the world, two thirds are girls. Furthermore, the findings revealed that in 1990, about 130 million children had no access to primary school. Out of these 81 million were girl students. In particular the gender disparities were reported widely in the following regions: South Africa, Middle East, North Africa and Sub-Saharan Africa (Awinia, 2019).
The UNICEF (2020) reports worrisome from Sub-Saharan Africa, found that the number of girl students out of school rose from 20 million in 1990 to 24 million in 2002. That report, also found that 83 percent of all girl students out of 24 million in the school in developing world, live in Sub-Saharan Africa, South Asia, East Asia and the Pacific (UNICEF, 2020).The recent report from the World Bank (2021), rationalises enumerating reasons for such scenarios being due to low socio-economic status of the parents, parental educational attainment, conservative cultural beliefs, and lack of female teachers, curriculum, health and pregnancies (World Bank, 2021). This topic of girl learners’ dropout, has been discussed from time to time and there are many varied views as to why girl youth or children dropout from school depending on contexts. The general understanding of the girl students’ dropout is a learner, who leaves school or college without graduating (Birchall, 2018). 
The Education for All (EFA) report shows that 28.5 million of the 57 million children out of school in 2011 live in conflict affected countries, the majority of whom are girl students. The Presenting a Global Monitoring Report (GMR) Unterhalter (2012) reports any progress that has been made in reducing out-of-school numbers in recent years had not reached children living in conflict affected countries. The very global report indicates that 50 percent of children, who are denied an education, an increase from 42 percent in 2008. The entitled “Children battling to go to school,” report was made available to the Tanzania News Agency (GNA) by the EFA Global Monitoring Report (GMR) team; reveals a persistence of the ‘hidden crisis’ presented since 2011 (Unterhalter, 2012). 
This hidden crisis is exemplified by a continued failure to recognise education as part of a humanitarian response. Education accounted for just 1.4 percent of the humanitarian aid in 2012; down from 2 percent in 2009, states that these funds only reach around a quarter of the amount requested the smallest proportion of any sector (Neanidis, 2012). The GMR team released the report in cooperation with the save the children to mark “MalalaYousafzais’ 16th birthday. The report stresses that, on July 12th, Malala was found shot by the Taliban as she was exercising her right to go to school in Pakistan (GNA, 2013). Similar findings were revealed in sub-Sahara African countries including Burkina Faso, Ethiopia, Kenya, Mali, Mozambique, Namibia and Nigeria on the characteristics of children out of school (Bruneforth, 2006; William, Frank & Agyekum, 2015). 
Some of the conclusions from that survey found that; half of all children aged 10 to 19, who had already left primary school did so without completion in Burkina Faso, Ethiopia and many other African countries. In Burkina Faso, Ethiopia, Kenya, Mali and Mozambique, more than 80 percent of rural children who had left primary school dropped out. In view of the increasing cost of education the persistent phenomenon of school dropout has become a constant worry to all stakeholders in Tanzania. The Ministry of Education Statistics (2008) in Tanzania reports that 28,600 girl students left school in secondary education level between 2004 and 2008 because they were pregnant (Bruneforth, 2006; Ministry of Education Statistics, 2008).
At the secondary level, the figures are alarming. In 2007, one in five girl students were pregnant and did not finish school (MoEVT, 2008). However, in Tanzania, it is estimated that the gross secondary school enrolment gender ratio is 0.50, despite a primary completion ratio of 0.81. Statistics indicate that fewer girl students complete secondary school level than boys with a completion ratio of 0.64 (MoEVT, 2008). Many studies have been done on girl students’ school dropout addressing or covering different perpetuators dropout related reasons for dropout of school may be categorised into four perpetuators. These include: home, society/community, school and student based (Ramirez and Carpenter, 2008). Also, Njeru and Orodho (2003) categorise reasons for school dropout into two factors: community and school factors (Njeru and (Orodho, 2003). It is added that other reasons may be categorised depending on why students’ dropout of school into four clusters including: school, job, family, and community related perpetuators (Ajaja, 2012).  
Historically and policy wise, the issue of access to different levels of education in relation to one of the dropout records in Tanzania, may be traced right from time immemorial. Informal African education is reported to have been relevant to the extent that no recipient youth dared to be truant and finally dropped out during the initiation period that used to orient those youth females and males alike the relevant: knowledge, life skills and attitude. It is argued that the indigenous education attracted both sexes. Consequently, to graduate in it was a kind of heroism. Things fell apart when the formal education was introduced in Tanganyika by the Germans, since the formal education came with its own principles in achieving it (Itandala, 2000; Lusekelo, 2021). First, one has to be enrolled, retained, and complete and graduate the given cycle of education level.  Writing on education in British colonial dependencies, Whitehead (2016) wrote that in the beginning of 1886, Germans colonised Tanganyika the territory they formed themselves until 1918, when they lost it as a result of failing the World War I (WWI) (Whitehead, 2016). 
From 1919, the British took over all abandoned colonies of Germans including Tanganyika as Trusteeship. Since then, the British rule took more positive role in the promotion of schooling in tropical Africa. The increased colonial state involvement is said to have necessitated the formulation of education policies from time to time, such as establishing of colonial office Advisory Committee on native education in tropical Africa.  Whitehead (2016) adds that there were limited opportunities available for schooling and the provision of schooling and the provision of formal education varied among British colonial territories. Whitehead informs further, that nowhere did more than a minority of children, attend school regularly. Moreover, the distribution of schools within a colony was often very uneven, with children living near towns having better opportunity of attending school when compared to their rural counterparts (White head, 2016). 
Whitehead (2016) furthermore informs that the proportion of girl students’ attendance was also very low, especially in the African territories and only a tiny minority of children, completed the six or more years of basic primary schools’ instruction. At that time too, opportunities from secondary schooling were very limited and expensive but scattered mainly in urban areas. So, one can realise how the dropout behaviour from school has a long history in the country since colonial times says (Whitehead, 2016). Shortfalls of colonial formal education was its features of segregation, racial, and encouraging unequal chances to both male and female learners. 
Mbise et al., (2021) informs that the major policies adopted after independence in Tanganyika, had objectives: first, were the policies whose major objectives were to distribute and equalise educational opportunities. Second, were the policies whose main objectives were expansion of educational institutions at all levels: primary, secondary and university schooling. Generally, then, after independence in 1961, the policies focused on the integration of the educational system and the equalization of educational opportunities. The author too argues that the enrollment of girl students in both public and private secondary schools accounts for 38 percent of total enrollment by 1986.  
Much more, the government plans to increase the enrolment of girl students by opening girl’s boarding and by increasing their place at day schools has been tried. However, by then there was no quota system in place to improve the educational opportunities for girl students (Mbise et al., 2021). Plastow (2021) points out critically observing shortcomings of the secondary education for girl students in Tanzania.  The first observation was that the girl students, who were attending government schools, had higher class backgrounds than boys, but nevertheless they underperformed in the Form IV examinations.  Secondly, was that in Form V, the few remained female students, were from mainly white-collar educated parents' background. On the other hand, the class related advantages were not enough to outweigh sexual disadvantages that often manifested to cause the girl students average dropout rate (Roy-Campbell, 2019). 
1.3
Statement of the Problem
Arguably, despite the government formulation of policies with good intention to ensure girl students fully access primary and secondary education equally with males, still yet there have been forces hiking dropout behaviour hence lowering girl’s chance in terms of retention, completion and graduation particularly in Tanzania secondary schools. Dropout in secondary schools is said to have negative impact on the development of Tanzania by denying constitutional right of girl students to education (Maliyamkono, 2006). The author asserts that to meet demands of a modern technology culture from its lower levels, giving a high standard of education to all children between age 6 and 16 is of high priority. 
The statistics obtained from the Ministry of Education and Culture show that, in 2009 around 52 percent of students who completed primary school education in 2008, joined secondary education. This percentage has risen rapidly since 2002; it was only 22 percent in 2000. However, it peaked up to 68 percent in 2006 and has seen at downturn in the last two years (Daffa, 2020). 
 According to the World Bank Report (2022), approximately 5,500 girls drop out school each year in Tanzania owing to pregnancy. Tanzania government lately proclaimed that, secondary school dropouts had been given the chance to pick up their education at alternative colleges as part of a policy change from a contentious practice that removed pregnant girls from school. However, the dropout of girl students from schools is linked to a complex interplay of socio-cultural, economic and structural factors (Rose, 2021). 
Majority of the studies such as Ayodo (2010); Finn (2007); and Mertens (2010) have not gone far in looking on the political factors, social factors and economic factors in other countries, and in Tanzania as well. Neither have those studies addressed the researcher’s puzzle leading to raise a fundamental question for this study asking, 
what have been the underlying perpetuators for female students’ dropout and its effects in Tanzanian secondary schools particularly in Mwanza at Ilemela Municipal council? Consequently, these are some identified gaps from the background of this study. 
Therefore, there was a need to conduct a fresh study that could address this research question and fill the identified study gaps. This is why the proposed study was about “Female Students’ Dropout Perpetuators and their Effects in Tanzania Secondary Schools within Mwanza Ilemela Municipal Council.” 
1.4
Purpose of the Study
The main objective of this study was to explore the studied people’s understanding of perpetuators as well as effects for growing female students’ dropout in Ilemela municipality secondary schools.
1.5 
Specific Objectives
(i) To assess the socio-cultural context surrounding schools in which female students are provided secondary school education within Ilemela Municipal Council.
(ii) To examine categories of socio-cultural perpetuators leading to female students’ dropout deviant behaviour in researched secondary schools. 
(iii) To determine individual and school related perpetuators responsible for female students’ dropout in researched secondary schools.
(iv) To assess categories of push in and out perpetuators propagating female students’ dropout in researched secondary schools, their effects as well as proposals to iron out them out.
1.6
Research Questions
The research was guided by two types of questions namely: major research question and specific research questions as follows:
1.6.1
Major research question

What have been the underlying perpetuators for female students’ dropout and its effects in Tanzanian secondary schools particularly in Mwanza at Ilemela Municipal council?

1.6.1
Specific research question
(i) Which socio-economic-cultural environment surrounding schools female students are provided with at Ilemela municipal council secondary schools?
(ii) What categories of perpetuators leading to girl students’ dropout deviant behaviour in researched secondary schools?
(iii) Which categories of individual and school related perpetuators responsible for female students’ dropout in researched secondary schools?
(iv) (a) What are personal, family, community, and education leaders’ views about observed potential short term and long effects of female students’ trend of dropping out from researched schools?
(v) (b) What measures do you propose to be taken to minimise female students’ dropout? 
1.7 
Significance of the Study
This study was expected to contribute to empirical knowledge creation hence to add to the stock of existing researches on the improvement of education to the communities or societies with similar context within Ilemela in Tanzania. Also, this study was expected to provide valuable information about girl students’ dropout in O-level secondary schools as well as the measures that would be undertaken in order to alleviate the girl students’ problem of dropping out of school before completing their cycles and graduating. 
1.8 
Limitations of the Study
The limitation of the study that the researcher encountered beyond control, while conducting this study included: language barrier, in Ilemela municipal council there are people, who use the Sukuma vernacular language as their mother language not informed of foreign language such as English. The researcher was likely to fail to gather the required information due to misunderstanding of communication. To overcome this limitation, the researcher used a language translator.
The second challenge was unwillingness of the villagers to take part in the study because of suspicion of being investigated by the new comer among themselves. Hence, they were likely to be unwilling to disclose rich information in fear of being reported. Apart from those limitations, scope of the study in terms of coverage, was found to be a challenge since the target population had thousands of potential units of analysis, such as: secondary schools, teachers, parents and students. 
1.9 
Delimitation of the Study
In this section the researcher gives solutions how she delimited the assumed problems beyond the researcher about language barrier of communication due to foreign language. To this end, the Kiswahili version was prepared to iron out the expected problem. Likewise, in this study, the anonymity of information was solved by establishing a rapport, by elaborating the purpose of the study, and by ensuring that the study was strictly academic not otherwise. The study participants were assured confidentiality of their information. To this end, the studied population was guided not to write or mention their names anywhere.
The option of the quantitative huge sample too, was hard to ascertain the generalisation given the chosen approach and research design. Consequently, the researcher chose the qualitative approach; which suits the studies with small sample sizes, capable of generalising the findings of the small sample to specific studied context rather than to the entire target population. 
The choice from thousands of units was expected to challenge the researcher about adequacy and relevancy of the sample size. In this study the generalisation from sample to the entire population was impossible since the purpose of the study was to explore research participants’ perspectives within the context rather than opinions alone.
1.10
Scope of the Study
The researcher limited this study within the identified target pertaining to the Ordinary (O) level secondary schools but with few purposive-randomly selected ones in Ilemela municipal council not otherwise. Nevertheless, the researcher delimited units of analysis selection, by consulting only the most informed research participants including: school heads, academic masters, students, other educational stakeholders such as municipal director, and parents not otherwise. These had required rich information. 
1.11
Operational Definition of Key Terms
A girl –In this study, a girl implied a female child from birth to time of maturation as an adulthood person.
Dropout: In this study, a dropout implied registered learner who because of some factors gets behaviour of being discouraged, hence does not complete and graduate a particular level of education as expected.
A girl dropout-In this study, a girl dropout implied the percentage of pupils or students, who leave school before completing and graduating a grade or a particular level of education.
Perpetuators- factors or catalyst encouraging the deviant behaviour to survive for long.
1.12 
Organisation of the Dissertation
This dissertation consists of five chapters. Chapter one covered the aspects of introductory part. Chapter two covers aspects of reviewed literature including concepts, theories, as well as empirical literature so as to yield knowledge gap. Chapter three covers aspects related to methodology used to collect and analyse data. Chapter four covers aspects of data presentation, analysis, discussion and interpretation of findings. Finally, chapter five covers aspects of summary of findings, conclusions and recommendations. 
CHAPTER TWO
RELATED LITERATURE REVIEW
2.1
Introduction
Chapter two reviews literatures related to discussed concepts, principles, and theories. The chapter explores and critically compares and contrasts empirical studies from global and local perspectives. The chapter also provides derived knowledge gap as well as the conceptual framework. The researcher arranged chapter two to reflect the research objectives, sub research elements, and conceptual framework, which were developed in chapter one about perpetuators and potential effects of girl students’ dropout in secondary schools to be studied.
2.2
Conceptualising Essence of Dropout Behaviour in Relation to Academic Standards
 As it was previously hinted that the researcher’s longer experience in teaching profession in Tanzania of secondary schools for more than twenty years, revealed that dropout behaviour is one of perpetuators of girls to lag behind in education. Hence, it is a subset of access to education. While the access to education consists of four variables: enrolment, retention, completion and graduation, dropout may be understood in case one analyses the perpetuators of retention once a registered learner is enrolled. The researcher thus, describes the dropout behaviour as failure of a learner to be retained in a cohort cycle, in which s/he was registered at any level of education. Consequently, failure to complete the cycle and reach the terminal of a specific cohort to graduate is what translates into dropout deviant bahaviour.
If a learner begins behaviour of truancy, which latter grows into dropout behaviour due to some varying factors, then there is no way the learner may perform academically. The school attendance and absenting from school temporarily or permanently versus academic performance is well documented. Hornby (2006) clarifies it as an act or a process of carrying out tasks or actions at expected quality standards. How well or badly one does things is also involved.  So, the learner’s actions at school indicate his/her performance ethically and academically. The same author describes that the academic aspect is one of the features of education in formal schools. The academic performance to occur it must be preceded by effort of a learner to attend regularly formal academic school. A lot of literacy skills such as writing, reading, and counting done by studying with less practical works is needed, when compared to technical skills found in the vocational or polytechnic institutes (Hornby, 2006). 
2.3
Some Theories Informing the Context of Dropout Behaviour among Girl Students
The profession of teaching has taught the researcher that indeed human’s actions or practices are guided by a certain theory behind. So, in order to understand girl learner’s behaviour of dropping out from school, the researcher had to explore some theories that guide to understand this unpalatable behaviour hindering girl students’ progress in education before going to the field to begin with the social capital theory. 
2.3.1
Social Capital Theory
Coleman`s Social Capital Theory propounds factors that may contribute to dropout among learners but in particular among girl students in secondary schools. The theory draws attention to the effects and consequences of human sociability and connectedness and their relations to the individual and social structure. It is elaborated as a way of understanding the effects of social environment, the social connections and social relations in the field of education (Coleman, 1987). This theory, clarifies its functions and it has aspects of social structure and they facilitate certain actions of individuals who are within the structure (Coleman, 1994). 
Besides, Coleman`s exploration highlights the possibility that different institutions and social structures are better suited to the cultivation of reciprocity, trust and individual action than others. The theorist explains further that production like other forms of capital makes possible the achievement of certain ends, which in its absence could not be achieved. It is a complement to Human Capital and it stresses on the idea that people who do better are somehow better connected, are able, and are more intelligent, more attractive, more articulate and more skilled. It is certainly argued that certain people are connected to certain others, trusting certain others, obligated to support certain others and dependent on exchange to certain others. It is inherently in the structure of relations between actors and among actors (Coleman, 1987; 1994). 
From the social capital theory, one may rightly infer that within the setting of education, dropout is potentially a result of varying relationships and interactions among key education stakeholders, which include parent-child interactions, parent-school interactions, child-school interactions and parent-parent interactions. 
2.3.2
Social Control Theory
In contrast to the previous presented theory, the social control theory is based on Hirschi`s social bond theory in an attempt to explain the nature of human being. It is established that naturally a human being having two natures: stoic, and epicurean or hedonistic. Whereas the stoic nature refers to self-control maintaining to remain at the mean or sober, when doing some actions, it entails to avoid extremes and remain at the mean by avoiding deviating from the mean (Hirschi, 1969; Walsh, 1987:78, 81, 82). This may be exemplified when one remains sober in drinking, eating or socialising minimally. The opposite of the nature of stoicism or behaviour is epicurean or hedonistic nature, which encourages one to be in extremes and deviate from the mean, hence to enter into actions that lead to criminal cases. For instance, one may over drink, over eat, over womanise, over play and so on (Hirschi, 1969; Walsh, 1987:81-82). 
Hirschi’s social control theory propounds that the hedonistic nature drives humans to act avoiding selfish and aggressive ways that lead to criminal behaviours, while the epicurean encourages those extreme behaviours to deviate from the mean. The concept of the social control theory draws attention on ties to family, school and other aspects of society as a major tool to diminishing one`s propensity for deviant behaviours (Hirschi, 1969). The Social Control Theory posits that, crimes occur when such bonds are weakened or are not well established and it is further argued that deviant behaviours is possible for all individuals within society but avoided only with those who seek to maintain familial and social bonds (Hirschi, 1969).  
For Hirschi, the answer to deviant behaviours in educational matters could be found in the bonds that people form to pro social values, prosocial people and prosocial institutions. It is these bonds, Hirschi held, that end up controlling our behaviours when we are tempted to engage in deviant acts. It is added that four (4) interrelated forms of bonds exist. These are: attachment, commitment, involvement and beliefs, which in their togetherness help in controlling deviant acts. Elaborating each form of bond, Hirschi argues that the attachment refers to the level of psychological affection one has for prosocial others and institutions. The theory contends that parents and schools are of critical importance where youths who form close attachments to their parents and schools may by extension experience greater levels of social control contrary to youths, who are less or not attached to parents and schools (Hirschi, 1969; Walsh, 1987:78, 81, 82).  
Commitment on dropout bahaviour, Hirschi (1969) argues that people are less likely to misbehave, when they know that they have something to lose. For youths, this could mean not wanting to look bad in front of friends, parents or teachers for having committed deviant behaviour. This may serve as a source of social control. Involvement, basing on old philosophy that “idle hands are the devil`s workshop.” 
Hirschi`s third type of social bond relates to the opportunity costs associated with how people spend their time. By involvement, it is believed that, if people are spending their time engaging in some forms of prosocial activity, then, they are not spending time in antisocial activities. In this sense, youths who are heavily involved in legitimate school related activities either academically, socially, or athletically will not spend their same time in committing delinquent acts (Hirschi, 1969).  It is added that belief refers to the degree one adheres to the values associated with behaviours that conform to the law; The assumption being that the more such important values are to a person, the less likely s/he is to engage in deviant behaviour (Hirschi, 1969). 
2.4   Assumed underlying Causes for Girl Students’ Dropout in Education Sector
The researcher’s experience in teaching secondary schools professionally too, has taught that in Tanzania expanding day secondary schools, that has been rapidly taking place. Major factors about secondary schools’ expansion especially day schools have been due to the government muscle, which has now made them cheaper to run and maintain and the recent government policy on free and universal education and subsidising secondary school fees. The need to open more secondary schools and expanding those already existing has also been another factor. It is important to address the performance of outputs in all schools especially day secondary schools which currently enrol large population of students as confirmed in (Ranjit, 2005). 
Another informative literature about assumed underlying causes, Muema and Mutegi (2011) inform that the act of the girl students to engage in household’s work has been often a reason for limiting full participation in girl’s education more than boys. Girl students are reported to miss school regularly; hence the truancy behaviour is common in some schools, mostly due to home chores to be done at home (Muema and Mutegi, 2011). The other factor has been sick family members to nurse. It is added that in some villages the girl students are withdrawn out of school, when their parents discover that they are matured and fit for marriage or to help supplement the family income by selling, farming or performing other money earning activities (Odaga and Heneveld, 1995).
On top of that, Oloo (2000) contends that the involvement in domestic chores by the girl students was found to be affecting their academic achievement negatively.  Besides, Fawe (2000) notes that cultural division of labour where girl students are expected to participate more in farm work, marketing, domestic chores or care givers to siblings, make them to have least choice to be sent to school and the first to be withdrawn when need arises. This finally affects academic achievement of girl students. Family size; large families at times faced with problems in educating their children. When faced with economic hardship, a great number of parents, even those aware of the importance of girl students’ education are forced to educate boys at the expense of girl students (Ems and Mnjokava, 2022). 
 Elsewhere, another writer has well presented some stereotypes that the man is the "bread winner," and hence boys need more education than girl students, who may get married have a suitor to take care of them. The writer notes further that some parents send their girl students to school later in the school term, when they have acquired some money but boys are given chance to get tuition, while girl students continue with home activities by so doing girl students often miss out in schools (Rose, 1995). 
In contrast, Jagero, Agakand and Ayodo (2010) have noted the factor of long distance from home to school, whereby, the number of schools in most of African countries has not kept pace with the population growth. Students sometimes have to travel long distances before they get to school. In day secondary schools, girl students are faced with a lot of home activities added to that they again travel long distances before arriving in school. That trend alone decreases their productivity since they arrive at schools already tired. Travelling long distances is still an issue, making girl students to arrive in schools late, missing the first lessons of the day or get back home too tired, hence unable to do any meaningful studies (Jagero, Agakand and Ayodo, 2010). 
Much more, the longer travelled distances from schools, make girl students not able to participate in private tuition classes held after school hours or not be able to discuss homework assignments. The girl students are either expected to leave the school compound by a certain time or they need to hurry back home before darkness falls (Jagero, Agak and Ayodo, 2010). 
Regarding to time use, it is another factor discussed by the authors, who observe in efficient use of time wasted by many girl students at attending school and at home. While at home, their time is consumed by household chores such as: cleaning the house, weeding family farm or business, cooking, looking after their young children, casual labour to earn money for their families. In other areas of Africa, girl students are the ones to fetch water and fetch firewood instead of doing the assigned school home works. The other listed factor is the lack of political will to intentionally guard the girl child attained opportunities against the perpetuators hindering girl students’ education development.  The very authors still present facts of their government for not taking serious measures against those, who interfere girl students’ attention in studies (Jagero, Agak and Ayodo, 2010).
Poor learning environment; unsupportive social systems and poor learning environments are among the biggest obstacles facing girl students. Poor home infrastructures or facilities result into poor girl students’ performance (Jagero et al., 2010).  In comparison, in view of Coleman (1987) and Hirschi (1969) about the social bond theory on stoic and hedonism or epicurean tendencies of a human behaviour, as well as social bonds attachment or detachment. The researcher is caught in dilemma in addressing the raised fundamental question for this study. 
The researcher did not know prior how the two theories may explain the rising girl students’ dropout behaviour at Ilemela in Mwanza. Whether the behaviour is propagated by what Hirschi’s or Coleman’s theories propounded is not adequately known to the researcher. This is why current study is proposed as an attempt to examine girl students’ dropout perpetuators as well as its effects for in Ilemela municipal council, so as to see whether this category of the deviant behaviour are caused by social bonds, if yes to what extent, and get proposals for a way forward to control the problem to be studied. But conceptual and theories alone could not justify the researcher to conduct another similar study in Tanzania, while there exist similar studies worldwide on this topic globally.  Therefore, there was a need to explore some empirical studies, which could pave the way to knowledge gaps. This is a task of the next sub chapter about empirical studies.
2.5
Worldwide Empirical Studies Related to this Study
This section presents and analyse critically the global empirical studies from varying continents namely: North and South America, Asia, Australia, Europe and Africa to start with South America studies as follows. 
2.5.1
South America
Cardoso and Verner (2006) conducted a study with World Bank at Fortaleza, in northeast Brazil about school drop-out and push-out factors. The researcher used the formula to draw the sample size of 2.1 percent of target population totaling 20, 000 for research participants in that study. The findings indicated that the early parenthood have a strong impact driving teenager out of school. The extreme poverty too was another factor that lowered school attendance, as children who had suffered hunger at some point in their lives were less likely to be found attending studied schools. 
A critical eye on strengths of this study in comparison to this study was that dropout remains an issue of focus in both studies. The other strength with that study, when compared to this proposed study in Tanzania at Ilemela, is that both countries are developing countries characterised by relatively high access to secondary schooling, but with high premature dropout rates. However, regarding limitations of that study, when compared to this study, the first is disparities between rural and urban areas figure prominently in the south America increases the problem of dropout same as in our country disparities in different regions like sub Saharan Africa. Regarding the sample size, whereas in that study the researcher used the relative larger sample but not clear to the reader, in this study the researcher used quite a small but clear sample size of only 60 participants. 
In regard with the used methods, the researcher used the triangulated quantitative of massive survey and interviews methods, where quantitative data dominated, and data were analysed statistically. However, in that study the researcher used qualitative methods. Finally, Cardoso and Verner (2006) did not “what have been the underlying perpetuators for female students’ dropout and its effects in Tanzanian secondary schools particularly in Mwanza at Ilemela Municipal council? 
2.5.2
Australia
Rumberger (1998) studied the early employment and further education experiences of secondary school dropouts in Australia continent. The opted a huge sample size obtained by formula of 1.5 percent out of 60,000 youth students. The researcher used both primary and secondary data methods to collect data in that study. The researcher found that, the dropout rates were higher for students attending public government schools more than for students attending religious schools like catholic or other private schools. Study findings revealed the gaps in dropout rates between government and private schools being larger in Australia, at least for males. This in part reflected a greater social division between the populations using government and private schools in Australia, particularly between government and non-Catholic private schools. 
A critical eye on the strength and weaknesses of Rumberger study, when compared to this study strength wise, both researchers had the same aim of studying the dropout of young girl scholars in secondary schools. However, limitation wise, the two studies are differing in contexts. While that study was done in exotic country in Australia continent, this study was conducted in Tanzania context. While that study used the largest sample size of about 900 research participants, this study will use quite a smaller sample size of 60.  While that study used the census survey method through a questionnaire to collect data, this study used triangulated methods on the same. Suffice to say that study failed to address the raised fundamental question for this study. 
2.5.3
Asia 
Arazmedova (2011) conducted a study about women and girl students on their new roles, new expectation understanding the challenges of school participation in Tajikistan, once a colony of Russia. The analysed data revealed that the primary reasons for girl students to drop out of school in Tajikistan included: poverty and the revival of patriarchal values. It was also found that those perpetuators rob women their rights to education and place girl students to fewer valuable positions, likewise, it influenced family’s decision on which children to educate. However, in Kyrgyzstan, the education of girl students is prioritised in the family and seen as a key element in her financial independence. 
A critical eye on that study, strengths wise, in the first place Arazmedova was interested on the girl student school dropout just as this study. However, limitation wise, his study did clearly mention the sample size, nor did the researcher show the population in which the sample was drawn. In this study the researcher shows transparently, how the sample size was obtained and from which focused population. 
Time wise, that study was conducted several years ago about nine years. Hence, there is a possibility of missing updated information, while this study came with updated data in the researched context. Consequently, Arazmedova (2011) did not address the fundamental question raised in this study inquiring, “what have been the underlying perpetuators for female students’ dropout and its effects in Tanzanian secondary schools particularly in Mwanza at Ilemela Municipal council? This study unlike that one addressed this question hence justified to be conducted in Ilemela district council.
Another longitudinal study from Asia is that of Ramanaik et al. (2018) conducted in India. Its purpose was to explore norms correlated with gender-and poverty as structural barriers in attendance of girl students in southern India secondary schools.  The target population was adolescent girls at the age of 13 and 14 in Bagalkote and Vijayapura municipals in northern Karnataka. The sample size of the study was 36, whereby 30 girls were interviewed in round one and six girls were added in round two. The researchers chose a qualitative longitudinal study approach, while the research design was case study, where they combined thematic and narrative analyses. The study found that poverty and socio-economic realities at the household level, strongly affected with discriminatory gender practices such as restricting girls’ mobility. Likewise, they found that among poorer families, girls’ domestic duties and protection of her sexual purity overshadowed the value of girl student’s schooling. 
Critically Ramanaik et al. (2018) found some strengths in terms of similarities with this study. Firstly, both studies had similar focus of studying girl’s student education. Second both studies were done in developing countries.  Another strength method wise, both studies used a qualitative approach. However, the two studies differ context wise, whereas, that study was conducted abroad in India; this study was done in East African context in Tanzania. Time frame also differs, while that study was a longitudinal study conducted from 2014-18; this study has lasted for few months. Whereas that study focused much on gender parity issues, this study focused on the perpetuators of girls’ dropout behaviour within Ilemela municipal council. 
2.5.4
Europe
Shahidul (2015) did a study about factors contributing to school dropout among female students, in the United Kingdom. The study used sample size of seven (7) cities out of several others in England. The researcher used the triangulated qualitative such as interviews and documentary reviews to gather secondary data, and borrowed some techniques from quantitative methods such as questionnaires to collect opinion data. In addition, the researcher used content analysis to analyse data, the questionnaire yielded descriptive data and were presented in statistical charts.
Shahidul revealed that several inter-related social, economic, school and cultural factors affect girl students to dropout regardless of the gender of the students.  These particular factors produced lower educational outcomes for girl students in general. The financial factors constrained parents more especially those who had lower socio-economic status compared to those who had higher status. Again, it was found that parents with lower socio-economic status faced difficulties to bear the expenses of their daughters' education. 
In addition, parents sometimes use the gender of their children to decide who gets more education so that children can give benefits in the future. Consequently, male children were eventually found to be favoured and get more priority for education compared to female children.
The researcher critical eye sees some weaknesses in that study of Shahidul, when compared to the present study. Context wise, his study was done in European country, this study was done in Tanzania at Ilemela municipal council. Like the previous reviewed studies, Shahidul did not address the general question examined in the current study. 
2.5.5 Africa
Africa as well, provides the related studies evidence about girl students’ dropout as follows. 
2.5.5.1
West Africa: Benin
Alika and Egbochuko (2009) conducted a study on school dropout among girl students in Edo state of Benin. They used sample size of six schools in each ward involving Form One and Four students. They employed a variety of data collection methods including: interview and observation for data generation and used content analysis for data analysis. The findings revealed that poverty ranked the highest (53) percent amongst the reasons for dropout of school among girl students. The analysed data suggested other reasons were unemployment, lack of sufficient education, retrenchment of workers, and poor remuneration (Egbochuko, 2009).  
The critical eye on Alika and Egbochuko (2009) study discovered some strength in comparison to this study. Both focused on the similar problem of girl child dropouts. However, time frame wise their study is 11 years old. Context wise, their study was conducted in Edo state of Benin in North Africa, while this study was conducted in East Africa region. 
2.5.5.2  West Africa: Ghana
Danquah and Quartey (2017) assessed the influence of education inequality on school’s dropout among girl students in secondary schools in northern Ghana. They targeted the population 2,479,461 of northern region, where only 20 secondary schools sample size was purposively selected; among those 10 were junior high schools. Qualitative research methods were employed to obtain insights from the perceptions and feelings of teachers, parents, out of school girl students and girl learners on causes of dropouts among girl students. 
The critical view of the researcher found some strength regarding the similar focus of both studies, which was girl students’ dropout. However, the two studies used different sample sizes, different methods of collecting and analysing data.  Another study from West Africa was done by Ananga (2011). His study explored the dropout experience of children from secondary schools located in two rural communities. The researcher involved quite a smaller sample size of 18 by tracking children aged 7–17 years obtained by using the snow ball sampling. Data were collected using in-depth interviews to yield thick description. Findings revealed that males had higher dropout rates than girl students in almost all studied school grades in the central region of Ghana. Likewise, the researcher found that dropout was temporary and periodic event.  The findings also suggested that the dropout behaviour was caused by interaction of several conditions within and outside the school context. 
The critical eye on Ananga study revealed some strength and weaknesses. Regarding strength in comparison to this study, Ananga (2019) focused on investigating a girl child’s education just as this study did. The other strength is that both studies were conducted in the context of developing countries. However, in that study the researcher used quite small sample size amounting to 18, compared to this study which used a sample size of 60 participants. Time frame wise, Ananga’s study was eight years older compared to the present study.  
2.5.5.3 East Africa: Kenya
Muthoni (2014) investigated girl’s child challenges and academic achievement in mixed secondary schools at Mbooni West municipal of Kenya. The researcher used a sample size of 468 respondents by using cluster sampling technique. The study found that on-going disparities in secondary education with girl students being more disadvantaged. Muthoni observed that the perceptions of day scholars did not differ significantly with those of boarding. 
It was recommended that administrators, teachers, parents and students should be sensitised on the factors perceived to be the causes of dropout of girl students from primary schools and how they can help curb this problem. The government’s effort in improving school access, retention and achievement should be accompanied by early and continuous health interventions to tackle health related illness and conditions that impact on children’s school absenteeism and overall cognitive development. Critically arguing, Muthoni (2014) focused on similar issue of girl child education at the secondary education. The study also originates from East African context.   However, time frame differs as his study was done seven years ago. Finally, that study did not examine causes of school dropouts particularly girls’ students. 
2.5.5.4 Rwanda
Wallace, Haerpfer, and Abbott (2008) conducted a study on girl students’ education policy in Gisenyi and Cyangugu in Rwanda. The survey sample size totaled 150. The study used descriptive survey research methods. Findings revealed that quality education of girl students is a major area of focus in terms of improving the retention, achievement, performance and completion rate in post primary and tertiary education, especially girls from poor households. It was also found that the increased consideration of gender perpetuators in education through training programmes for all teachers was crucial with regards to an increased number of female students attending mathematics, science and technology subjects. 
The critical eye on this study reflect that, strength wise, the focus of both studies targeted on female learners’ dropout. Similarly, both studies originate from East African region.  However, limitation wise, while their study used large sample size reflecting the option of quantitative approach, this study used small sample size reflecting the qualitative approach. Time frame wise, while that study is 12 years ago, this study is current and has updated information region wise. Besides, while that study was done in the context of Rwanda, this study was conducted in the context of Tanzania. 
2.5.5.5 Tanzania
Lawrence (2016) assessed factors influencing secondary girl students’ dropout in coast region at Bagamoyo municipal. The study used the sample size of 113 participants. Lawrence used three data collection instruments, which were: interview guides, questionnaires and focus group discussion. The findings indicated that there was high student’s dropout in Bagamoyo municipal. A total of 144 students did not do Form Two national examinations in the studied schools. Out of these, 77% of students were female students. These students who did not sit for examinations were dropout students (Lawrence, 2016). A critical eye on the study of Lawrence in comparison with this study shows that, both studies had the same focus on female students’ dropout behaviour. 
Both studies were conducted in Tanzania at the same level of secondary education. Despite these similarities as strengths, still they differ in terms of limitations. Context wise, Lawrence’s study was conducted in the coastal region along Indian Ocean while this study was conducted in the region surrounded by Lake Victoria shore context. While that study was conducted in time frame of four years back, this study is updated on the same. Just as the previous reviewed studies, Lawrence did not address the raised fundamental question for this study seeking “what have been the underlying perpetuators for female students’ dropout and its effects in Tanzanian secondary schools particularly in Mwanza at Ilemela Municipal council?  
Another study was conducted by the Tanzania Media Women’s Association, TAMWA (2010). The study findings showed that people who are mostly involved in having affairs with girl students and consequently make them pregnant including: government officers, teachers, bus conductors, businessmen, taxi drivers, fishermen, and other people who are relatively economically better off (TAMWA, 2010). For the education stakeholders mentioned poverty as one of the main reasons for girl’s poor performance. Economic difficulties make girl students leave school because parents fail to meet the basic educational needs of their daughters, such as uniforms or notebooks. 
2.6
Knowledge Gaps
Suffice to say that in chapter two, the researcher has quite reviewed several conceptual, some principles governing the dropout, as well as global empirical literature about what is already known about the girl students’ dropout behaviour. In particular the reviewed empirical studies of: Cardoso and Verner (2006); Rumberger (1998); Arazmedova (2011); Shahidul (2015); Henrietta (2009); Iddrisu (2017); Ananga (2011); Muthoni (2014); Ministry of Education  (2008); Lawrence (2016); and TAMWA (2010), have informed the researcher about some causes and challenges on girl students dropout from schools in different areas of the world. The sources have shown that factors for girl dropout differ in terms geographical locations, economic, social, political, and cultural contexts of a certain country. 
The researcher was informed, for instance, that factors on dropout can be categorised into economic, cultural and school factors. In East Africa in particular Tanzania, the reviewed studies showed that truancy, lack of basic needs, and pregnancy have been included as some of the main factors for girl students’ dropout from secondary school. On the basis of the reviewed literature, the research gaps were identified in terms of differing time frame, purpose of the studies, the fundamental raised questions, sample size, and methodology.  Therefore, this study was conducted to fill the identified gaps with regards to female students’ dropouts’ perpetuators and their effects in Tanzania secondary schools of Mwanza region within Ilemela Municipal Council.
2.7
Conceptual Framework
In order to manage this study about girls’ dropout behaviour, the researcher drew the concept map popularly known either as conceptual framework showing the real studied phenomenon. Theories of Coleman’s and Hirsch about what was encountered in the field in relation to the reviewed theories were selected. In this study, the researcher followed the advice by Adom, Hussein, and Agyem (2018), who advise that sometimes, researchers may develop their conceptual frameworks from the existing theories, which underpin their research.  They add that the conceptual framework is mainly put in the chapter, in which literature exploration was done. In reference with this advice the researcher first adopted social capital theory by Hirschi (1969), which seem to be complementary by Coleman’s social control theory (1989). The two theories were found much to be related to the purpose, objectives and research questions of this study.  The social capital theory stresses that people who do better are somehow better connected, and are able, more intelligent, more attractive, more articulate and more skilled. Certain people are connected to certain others, trusting certain others, obligated to support certain others and dependent on exchange to certain others in the structure of relations between actors and among actors (Coleman, 1994). Figure 2.1 illustrates that conceptual framework as follows.
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Figure 2.1: Conceptual Framework

Source: Researcher’s Modified Conceptual Framework (2022) 
Key:
School context: refers to access to education components: enrolment, retention, pertaining to school but also some related behaviours along those issues.
Out of school context refers to that surrounds studied secondary schools with varying ongoing socio-economic and cultural activities that are inseparable from school. The double arrows of to and from school context oval and outside school context oval are cyclical not linear, meaning these are inseparable and interdependent.
Social capital theory refers to categories describing social structure relationships including: parent-child; parent-school interactions; peer group-school; parent-parent along social environment and social connections, which together shape behaviour
Social control theory categories refer to (interrelated bonds) such as: family-parents’ ties: attachment, commitment, involvement, believes along with pro social behaviour and pro social values. Together these constructs explain the relationship between what happens in school and out of school environments.  The two theories propose that if their constructs are applied and if other factors remain constant, then expect consequences to happen.
Integrated theories consequences refer to what happens, when what theories declare are put in action in terms of facilitated actions within structures. If well done, fellows doing better are thought to be well connected to those structures, and that if well-established deviant behaviours collapse. Likewise, expect social ties to diminish deviant behaviour within a certain community or institute like studied secondary schools. Finally, expect pro-socials to answers of deviant behaviours. The opposite of these expectations is true respectively (Figure 2.1).
As one may see from Figure 2.1, the two theories explain deviant behaviours origins like that of girl students’ dropout, which may be understood in the light of Hirks (1969)’s social capital theory constructs explaining what takes place among humans. The theory posits that humans’ behaviours is a function of social bonds, which assist to control humans either to avoid or not to avoid deviant behaviours. These bonds in their togetherness they control deviant acts in this case dropout behaviour. Likewise, Hirschi’s social control theory propounds that the stoic nature that drives humans to act avoiding selfish and aggressive ways may lead to control criminal behaviour. On ties to family-on school and other aspects of society are the major tool to diminish one`s propensity for deviant behaviour (Hirschi, 1969). 
The Coleman’s social control theory posits social structures, rationalising that crimes occur, when social structures bonds are weakened or are not well established and it is further argued the deviant behaviour is possible for all individuals within society but avoided only with those, who seek to maintain familial and social bonds (Coleman, 1994). It stresses people in this case girl students, who perform or complete school in a better way, are somehow better connected, and are able, more intelligent, more attractive, more articulate and more skilled. Certain people in this case girl students, are connected to certain others, trusting certain others, obligated to support certain others and dependent on exchange to certain others in the structure of relations between actors and among actors (Coleman, 1994).
All in all, these two theories elaborate more on how the theories relates to the existing reviewed literature and the research objectives in chapter one to understand underlying perpetuators of girl students’ dropout behaviour in the researched Tanzania secondary schools within Ilemela municipal council in Mwanza region.  
CHAPTER THREE
RESEARCH METHODOLOGY
3.1
Introduction
Chapter three presents the methodology components beginning with the: research paradigm of choice, followed by research approach, design, and area of the study. Others are: population of the study, sample size and sampling procedure, data collection methods and data analysis, research rigor as well as ethical considerations. 
3.2
Research Paradigm of Choice
The researcher followed the post positivism paradigm, along the constructivist’ philosophy. This was because first the chosen paradigm discourages fundamentalism on every human’s decision; it welcomes flexibility of options. Secondly, this paradigm supports the naturalist inquiry according to the nature of inquiry. In this study, the nature of inquiry was the behaviour of girl students’ dropout, hence not easy to quantify humans’ behaviours. Thirdly, the researcher dealt with discrete variables also popular known as constructs like dropouts, push and pull perpetuators, instead of causal or continuous variables. Fourthly, paradigm supports investigation of study participants’ views instead of manipulation of variables. 
The chosen philosophy of constructivism is in line with the chosen paradigm, and is in line with subjective beliefs of the researcher, that knowledge of the observed field is socially constructed between the researcher and the researched rather than being discovered. The research paradigm is described by Patton (1990); Mackenzie and Knipe (2006); and Omari (2011) as an entry or gate of any research project as well as a framework with worldviews about the nature of the observed field or phenomenon. As such, the paradigm consists of one’s beliefs about the investigated phenomenon, while the philosophy is about personal beliefs of how the observed field looks like in answering the raised fundamental questions (Patton, 1990; Mackenzie and Knipe, 2006; Omari, 2011; Denzin, 2003). 
3.3
Research Approach 
In this study the researcher decided to follow the qualitative approach rather than quantitative. The first reason was because of the chosen research paradigm of the post positivist, which is fond of qualitative inquiry, by inductively experiencing the researched field in this case studied location within Ilemela municipal council. Secondly, the qualitative approach uses a smaller sample size than other methods due to the fact that more information is collected from each participant in depth rather than width. Thirdly, the economic aspect, since the selection of a few research participants implies lower cost in terms of time in the field. Fourthly, the human experience cannot be studied by formulas and hard statistics, but this does not mean that this approach does not allow numbers at all. Instead the descriptive statistics can work. Fifthly, this approach is not so rigid but flexible in line with the opted constructivism philosophy. To this end, the research approach is described as a plan that consists of the steps of detailed methods for data collection, analysis and interpretation (Denzin, 2000; Omari, 2011). 
3.4
Research Design
In this study the researcher selected triangulated exploratory and a case study designs. Firstly, the exploratory design assisted the researcher to go in depth about an issue that was less known to the researcher. Secondly, the case study design is popular for being a bridge between what has been established and what is actually is being done in the field or being performed, when conducting a research to achieve the set objectives. Consequently, it was easier to study a multi cases from Ilemela secondary schools and realise the reality at the ground in comparison to hear says. Thirdly, the case study provided the researcher several advantages, when studying the data and interpreting meaning of each case without ignoring any crucial information or data in the studied field. Fourthly, the chosen research paradigm fits the qualitative approach. Fifth, by triangulating the two designs, the researcher was sure to have better results, since the weaknesses found in using a single design, were reduced by triangulated design.
The research design is well documented as an arrangement of conditions for collection and analysis of data in a manner that aims to combine relevance to the research purpose with economy in procedure. Several authors have elaborated exploratory, case study and the advantages, when the two designs are triangulated. They argue that the research design is said to constitute the blue print for the collection, measurement and analysis of data (Patton, 1990; Creswell, 2003; 2012; Kothari, 2003; Guba and Lincoln, 2005). It is added that the case study analysis is the one that involves observation of a single group of events at a point in time (Patton, 1990; Creswell, 2003).  For Yin case study design can also be used for exploratory purposes (Yin, 1981).
3.5
Area of the Study
The study was conducted in Ilemela Municipality in Mwanza region in Tanzania. The reasons for selecting Ilemela Municipality as an area of study, was because of the following reasons. Firstly, is the fact that the problem of school dropout in the municipality is growing at an alarming rate? 
Secondly, Ilemela has schools that met the requirements of this study of either a school being a government (public) or private secondary school. The study area is clarified as a political or geographical area including its history, geography, language and general culture or study area is an interdisciplinary field of research and scholarship pertaining to particular geographical region (Denzin, 2000; Guba and Lincoln, 2005).
3.6
Population of the Study 
In this study the researcher gave equal chance to all secondary schools in the country. However, the accessible population of focus involved some few selected secondary schools in Ilemela with the unit of analysis including: teachers, administrators, students and parents found in the area of study at Ilemela in Mwanza. Firstly, teachers play vital role in students’ learning and are the first actors who deal directly with students’ attendance.  Secondly, teachers act on behalf of parents in the school and they know behaviours of students. The school heads and other educational administrators were studied because these are supervisors of the researched schools. 
The students were selected because they are victims of the dropout scenario; hence they are expected to have rich information. Finally, the parents were selected because they are owners of students to be studied. Parents were studied because they are proper owners of most of studied girl students and surely all these research participants possessed rich information about the studied dropout deviant behaviour.
3.7
Sample Size and Sampling Procedure
Since time was not enough to study all secondary schools in Tanzania, this called for the need to select a sample size.
3.7.1
Sample Size
The researcher chose only three co-education secondary schools with 60 research participants. The sampled participants were drawn from three schools. Specifically, the sample size included 20 subject teachers and their school heads, 20 students, 19 parents, and one education administrator. Each group possessed almost homogenous number of 20 except parents and the education administrator as illustrated in Table 3.1.
Table 3.1: Proportion of Sampled Categories of Research Participants

	S/N
	Category of Participants
	Gender
	

	1.
	
	Male
	Female
	Total
	%

	
	Subject 
Teachers School Heads
	07
01
	10
02                  
	17
03
	30.33
03.00

	2.
	Students
	10
	10
	20
	33,33

	3.
	Parents
	09
	10
	19
	31.66

	4.
	Educational Officers
	01
	0
	01
	01.66

	
	Grand Total
	28
	32
	60
	100.00


As observed in Table 3.1, the sample size was quite small. However, the adequacy of this sample was certain and was expected to collect relevant information because the qualitative studies normally use small samples, whose results cannot be generalised to the entire population except to the specific similar contexts. Second because the researcher was interested much with in depth description from participants instead of width of collected information. The third reason of selecting small sample was because of the chosen paradigm of the post positivism, which discourages to study and manipulate people by way of numerical methods. Instead, it encourages views of few people who experience what is happening in a certain studied field, and who can provide in depth information verbally (Table 3.1). 
The fourth reason of choosing a small sample was because of the opted qualitative approach which is interested in the views or perceptions of research participants and not in formulas and numbers. The fifth reason was because the small sample for qualitative studies is well supported by experts of research that, the number is not an issue in such studies. Hence, 30 to 40 research participants may provide in depth rich data more than large sample size defined as a selection or a part of a targeted population whose information can be generalised to the large population (Patton, 1990; Creswell, 1994; Hornby, 2002; Ranjit, 2005). 
3.7.2 
Sampling Procedure
In this study, the researcher chose the triangulated sampling procedure, with varying techniques from both the post positivists and positivists’ paradigms. So, while the post positivists’ procedure is non-probabilistic also popular as purposive, that of the positivists is probabilistic also popular as random procedure. Consequently, the researcher chose the hybrid of the purposive-random sampling. The triangulation of procedure was used because it is capable of reducing limitation of a single method. The first reason why to use the purposive sampling procedure is because of being capable of selecting few people with special roles. 
Education administrators, and school heads and educational administrators were selected using the purposive homogenous sampling procedure. This technique allows researcher to choose few members from larger groups purposively basing on characteristics, experience or special tasks, such as leadership. Purposive sampling technique has its limitation. It enabled the researcher to obtain research participants with special roles whether they were suitable or not. As a result, the researcher employed another sampling procedure to lessen the weaknesses found with a single technique. Also, the purposive sampling procedure, does not give equal chance to all potential participants to participate in the study.     
3.7.2.1 Simple Random Sampling 
Consequently, the researcher used the simple random sampling technique. The first reason for using it was to give equal chance for everyone to be selected, provided one fulfilled the required conditions. The second reason, the researcher used the simple random sampling procedure because of selecting the rest of groups with many members such as students, and teachers so as to save time. The third reason was that the random sampling saved time and assisted the researcher to avoid biasness. The fourth reason was to complement the purposive homogenous sampling procedure’s weaknesses. 
Scholars have clarified the sampling process to imply as the process of selecting a part of population to be used to draw conclusion about the entire groups (Lincoln & Guba, 1985; Patton, 1990; Kothari, 2009; Omari, 2011; Creswell, 2012; Brigitte, 2017).  The researcher administered the simple random sampling procedure, whereby secret ballots written numbers were given numbers 1-20, so that the special intended number of research participants picked those ballots with papers with unbracketed blue inked numbers and bracketed red ones. Upon arriving to specific group of participants, the researcher asked the present fellows to pick folded paper ballots.
The fellows who selected the designed RED BRACTED NUMBER ballots, were selected to participate in the study. By so doing, it was easy for the researcher to get some few participants from the groups that had larger number of members, without biasness. 
3.8
Data Collection and Analysis Methods
In this study, the researcher used triangulated methods, and tools for data collection and analysis based on the post positivists and from the positivists’ paradigm, which informed the researcher to choose suitable components of methodology.
3.8.1
Data Collection Methods
In this study, one category of methods was from qualitative approach including: interviews, observation and documentary to collect authentic data. 
3.8.1.1
Documentary Method
The documentary method is one of the methods, which is capable of collecting primary and secondary data. Whereas the researcher collected original documents such as policy documents like seculars, these were able to give primary data from studied schools. The researcher also used the reviewed books, and articles to obtain the secondary data. The first reason of collecting primary original data from field notes because they are trusted. The secondary data were from the said documentary sources because of complementing the other types of data to be collected from the questionnaire. 
The documentary schedule tool was prepared to mark the presence or absence of particular documents example attendance register, duty books and admission register. This tool also was used to rate the frequency of dropout events, for example school board meeting, school inspection and supervision. The documentary check list was used to mark the presence or the absence of variables and rating scale to rate the frequency and magnitude of the behaviour (See Appendices I, II, III, IV). 
3.8.2
Interview Method
Various authors in research such as: Creswell (2003); Denzin (2003); Guba and Lincoln (2005) elaborate the research interviews method as a two-person conversation initiated by the interviewer for specific purposes of obtaining research relevant information, focused by the interviewer on content specified by research objectives of systematic description and interpretation. It is a research instrument that involves the collection of data through direct verbal interaction between the interviewer and the interviewee (Creswell, 2003; Denzin, 2003; Guba and Lincoln, 2005). The researcher conducted face to face interviews. The first reason was to get direct voices from the interviewees about the perpetuators as well as effects of girl students’ dropout. At the beginning of each interview the researcher explained to the respondents the purpose and nature of the study as well as ensuring them confidentiality (See Appendix I, II). The second reason of using interviews for collecting information was because the face-to-face interview method has better response rate than mailed questions and the people who cannot read and write can answer the questions. 
3.8.2.1
Semi Structured and Structured Interviews
The researcher triangulated two categories of interviews in order to capture the adequate information. One category of interviews was the structured interviews whereby the researcher formulated the structured tool with the close-ended questions requiring just a single response of YES or NO. Then, in the same tool, I included some questions, which are open ended giving flexibility to respond by self-ex use both open-ended structured interviews. This was because both are easily answered. But I, the researcher used the open-ended questions because of their capability to probe follow up questions like why, how, when, what and where to the interviewed. Both types of questions were given in a similar way to every research participant, so as to respond to them. The two make up a semi structured interviews tool. 
All interviews were done in both languages of English for knowledgeable teachers, students, administrators, and another version was prepared in Kiswahili to help the non-English speakers, to make easy and allow maximum freedom for the respondents to express their views, attitudes, perceptions and feeling more freely. Then, the researcher translated the field notes into English version to write the dissertation later on. 
3.8.3
Questionnaire Instrument
In this study the opinions of the respondents were also collected through a questionnaire instrument. The researcher prepared some structured statements in the Likert scale, with five of agreement as: Strongly Agree- S.A, Agree = A; Not Sure=NS; Strongly Disagree= SD; Disagree=D (See Appendices, I, II, III). The first reason for using the questionnaire was because this method is one of the mostly affordable ways for yielding descriptive data and easy to capture research subjects’ attitude and perceptions.  Several authors of research commend the use of the questionnaire because of its capability of capturing the hidden agenda in peoples’ perceptions. Also, it is able to collect a lot of information from several people within a shorter time, when compared with the interviews tool (Cohen, Manion & Morrison, 2002; Denzin, 2000; Guba & Lincoln, 2005). 
3.8.4
Data Analysis Methods
In this study, the researcher triangulated data analysis methods and tools from the post positivists’ paradigm such as the qualitative methods to analyse the verbal data, systematically by: sorting, categorising similar patterns and themes, as well as coding, comparing and contrasting the collected data contents. The qualitative analysed data were presented in quotations to form the descriptive data. 
The data that were obtained through the questionnaire was analysed by borrowing methods and tools from the positivists’ paradigm. The reason for borrowing some quantitative methods was because; sometimes the questionnaire yields some descriptive statistical data.  Such methods include: the content analysis method, while some tools like Microsoft Excel and SPSS where necessary. The analysed data were presented in pie charts, histograms figures or Table percentages and frequencies. 
According to Omari (2011), descriptive statistics is the one which describes several features common to the entire sample and summarises data on a single variable, for example, mean and median, mode and standard deviation. Descriptive statistics from the chosen software is used to describe different aspects of the study across tabulation, frequency distribution, percentages and figures. All these were employed so as to determine the relationship and differences between variables. 
3.9
Validity and Reliability of Data 
The researcher is informed about the need to use the proper language to proper chosen research paradigm. The term validity and reliability belong to the positivist’ paradigm whose research approach is quantitative, as such not fit for the post positivist’ paradigm, whose research approach is qualitative. Since the researcher selected the post positivist’ paradigm, replaced the term validity for trustworthiness and reliability for dependability. 
3.9.1
Trustworthiness (Validity)
In order to achieve the trustworthiness, which implies correctness of the measurement, what it is supposed to measure, as well as correct results; several different qualitative measures for ensuring trustworthiness were applied. These criteria were divided into three major parts. First, those measures of ensuring to obtain appropriate research participants. Second those measures of ensuring accurate tools and third those measures of ensuring the tools collect the expected correct data. Whereas the first measures of ensuring appropriate informed researchers were made, the researcher made initial contacts to the selected location also   gained entry to site using research clearance documents. 
The researcher negotiated consent, and build trust among the research participants to be studied. Upon this understanding, the researcher gave freedom to the selected participants to decide, about when and at what time they were ready for being observed and interviewed. That being the case then, the normal school time table was observed and obeyed without any change or adjustments because of the presence of a researcher. The researcher gave a chance to ask for more clarification from the heads of school and academic teachers on emerging possibility of getting the right participants for the study. In circumstances where it was not easy to convince the teachers that the researcher is not to inspect them, an assistance of more clarification was made by the head of school. 
For ensuring the tools were accuracy for data collection, such as interview schedules and questionnaire, the researcher ensured trustworthiness by employing method of experts member checks like supervisor and classmates of education research to critique the instruments, proposal contents, and dissertation later on. For certainty of being sure whether the collected data are accurate, the researcher ensured the triangulation of varying methods, tools and instruments for collecting data and analysis. These criteria of ensuring trustworthiness have been documented well in (Lincoln & Guba, 1985; Lincoln and Guba, 1985; Brigitte, 2017). 
3.9.2
Dependability (Reliability)
The dependability in this study replaced the term reliability of research participants, research tools accuracy, and findings accuracy. The post positivist suggests several criteria of ensuring dependability, credibility, transferability, dependability and conformability of the qualitative study as this one, instead of using the term reliability that belongs to the positivist’s quantitative studies. Consequently, the researcher ensured the dependability by making sure that the sampling procedures avoided biasness by using the purposive-random sampling. 
Secondly, the researcher used the range of various multivariate methods and strategies of collecting and analysing data. Likewise, the researcher was conscious of the context knowing that the small sampled sample cannot be replicated and generalised to the entire population except can be transferable to the similar context.  
Finally, the reliability of the study was ensured by collecting views, which were presented in thick description, and ensure that the study findings were real from the studied research participants’ experiences and not otherwise. Elaborating the trustworthiness and dependability or credibility criteria for qualitative research, some experts have recommended the mentioned strategies to be used to evaluate the quality qualitative study as per (Lincoln, 1985; Patton 1990; Creswell, 1994; Omari, 2011; Brigitte, 2017). 
3.10
Research Ethical Considerations 
Reasons to consider in research ethics are as follows: the first is to support the value required for collaborative work such as mutual respect and fairness. The second reason was because the researcher can be held accountable for any actions done with sound mental health (Omari, 2011; Creswell, 2012; Brigitte, 2017). Before going to the fieldwork, an introductory letter was obtained from the Open University of Tanzania (OUT) which introduce a researcher to Ilemela Municipal Council by addressing the prime purpose of conducting a research. This permission assured the council that the collected information is for academic purpose only and would be treated with high confidentiality and anonymity. The introductory letter helped the researcher to obtain a letter from DED-Ilemela for acceptance of collecting information in the intended schools. 
Having that letter from DED, the researcher reported to the headmasters of intended schools and WEO under those schools that were to support the entire exercise of collecting information from students, teachers and parents. Before collecting information, the researcher asked consent from students, teachers, parents and other key informants and after having their consent, the researcher started collecting the information (See Appendices V and VI). 
CHAPTER FOUR
DATA PRESENTATION, ANALYSIS AND DISCUSSION
4.1
Introduction
In chapter four find: data presentation, analysis, discussion, and interpretation tasks are done. Chapter four is a continuation of what began in three chapters: one, two and three. This chapter is arranged according to four specific objectives and their research questions, which were developed in chapter one. 
4.2
Socio-Economic Status (SES) of Studied Research Participants
Prior to the analysis of the objectives, the analysis of the SES for the studied research was performed. The field students, teachers, parents, school context analysed data from the field yielded some construct categories appearing in four groups: gender roles, age, education and living experiences for studied research participant and schools. The researcher used descriptive statistics to analyse and summarise the collected data from a questionnaire instrument as portrayed in Tables 4.1, 4.2 and 4.3. 
4.2.1
Students’ SES Characteristics 
One of the emerged constructs was related to students’ features, following the question that the researcher asked them to provide their SES features by filling a given semi structured questionnaire instrument as presented in Table 4.1.
Table 4.1 shows that five characteristics were considered in examining students’ SES status namely: sex, age, level of education, living with parents, and distance from school to home. The total number of students was 38 respondents and it was drawn from the sample size of this study that totaled 60 participants.
Table 4.1: Students’ SES Characteristics

	Construct
	Category
	Frequency
	Percent

	Sex
	Female
	17
	44.70

	
	Male
	21
38
	55.30
100.00

	Age
	12-18
	32
	84.20

	
	19-35
	5
	13.20

	
	36-50
	1
38
	2.60

	
	
	
	100.00

	Education
	Form One
	3
	7.90

	
	Form Three
	28
	73.70

	
	Form Four
	6
	15.80

	
	Form Six
	1
38
	2.60

	
	
	
	100.00

	Living with parents
	Yes
	31
	81.60

	
	No
	7
	18.40

	
	
	38
	100.00

	Distance from school
	Near
	10km
	26.30

	
	Far
	28km
	73.70

	
	
	38
	100.00


Source: Researcher’s Data (2022)
The data in Table 4.1 reveal that the participants’ levels of education were namely Ordinary (O) and Advanced (A) levels. First item in the row of Table 4.1 shows sex of the respondents. Few 17(44.7) percent of respondents out of 38 research participants were female students compared to their male counterparts, who were 21(55.3) percent of respondents of the same population (Table 4.1). 
The second item in the row of Table 4.1 indicates age of the student respondents. Majority 32(84.2) of the respondents out of 38 student participants were aged 12-18 years old. Few 5(13.2) percent of respondents of the same students’ population were aged 19-35 years old whereas only 1(2.6) percent of respondent was aged above 36 years old (Table 4.1).
The third item row of Table 4.1 shows level of education of the student respondents. Majority 28(73.7) percent of the respondents out of 38 student participants were studying Form Three. In the same population, 6(15.8) percent of respondents were studying Form Four, 3(7.9) percent of respondents were studying Form One, and only 1(2.6) percent of respondent was a Form Six student (Table 4.1). 
The fourth item in the row of Table 4.1 shows status of students living with parents. Many 31(81.5) percent of respondents out of 38 students agreed to live with their parents whereas 7(18.4) percent of respondents of the same population claimed to live without their parents. The fifth item in the row of Table 4.1 indicates distance from school item. The majority 28(73.7) percent of the respondents out of 38 students lives near a school while few 10 (26.3) percent of respondents from the same student population lives far from their schools (Table 4.1). 
4.2.2
Teachers’ SES Characteristics 
The other emerged construct was teachers’ varying characteristics as illustrated in Table 4.2. The first item in the row of Table 4.2 indicates that the sex of the teachers which was. Many 3(60) percent of respondents out of 5 participants were male whereas few 2(40) percent of respondents of the total were female respondents (Table 4.2). The second row of Table 4.2 indicates that the age of the respondents. Many 3(60) percent of respondents out of 5 participants were aged between 36 and 50 years old. Few 2(40) percent of respondents of the same total were aged above 50 years old (Table 4.2).
Table 4.2: Teachers’ SES Characteristics

	Constructs 
	Category 
	Frequency
	Percents  

	Sex 
	Female
	2
	40.00

	
	Male 
	3
5
	60.00
100.00

	Age 
	36-50
	3
	60.00

	
	Above 50
	2
5
	40.00
100.00

	Education
	Graduate
	4
	80.00

	
	Post graduate
	1
5
	20.00
100.00

	Experience  
	11-25 years
	3
	60.00

	
	Above 25 years
	2
	40.00

	
	
	5
	100.00


Source: Researcher’s Data (2022).
The third item in the row of Table 4.2 depicts education level of teachers. Many 4(80) percent of respondents out of 5 participants had a postgraduate certificate and only 1(20) percent of respondent from the same total had an undergraduate certificate (Table 4.2). The fourth item in the row of Table 4.2 shows the working experience of teachers. Many 3(60) percent of respondents out of 5 respondents had 11-25 years of working experience. Whereas, few 2(40) percent of respondents from the same population had above 25 years of experience (Table 4.2).
4.2.3
Parents’ SES characteristics 
Parents’ group demographic features are illustrated in Table 4.3.
Table 4.3: Parents’ SES Characteristics

	Constructs
	Category
	Frequency
	Percents

	Sex
	Female
	10
	35.7

	
	Male
	18
28
	64.3
100.00

	Age
	19-35
	18
	64.3

	
	36-50
	10
28
	35.7
100.00

	Education
	Diploma
	6
	21.4

	
	Graduate
	21
	75.0

	
	Post graduate
	1
28
	3.6
100.00

	Location
	Rural
	2
	7.1

	
	Urban
	26
	92.9

	
	
	28
	100.00


Source: Researcher’s Data (2022)
Table 4.3 illustrates socio-demographic characteristics of the parent participants, who returned the questionnaire indicating emerged discrete variables of:  sex, age, education, and location. The presented data too, indicate the total number of studied parents being 28. The analysed data reveal further the first item row of that Table indicating a construct of parents about sexual masculinity or femininity. It portrays that the great majority 18(64.28) percent of the parent respondents out of 28 respondents were males, when compared to relative few 10(35.71) percent of parent respondents out of the same total who were female parents (Table 4.3). 
The analysed data too, reveal the second item row in Table 4.3 showing the parents’ age. It shows repeatedly that the great majority 18(64.28) percent of respondents out of same total of parent respondents were aged between 19 and 35 years old, when compared to the respectively relative few 10(35.71) percent of respondents out of the same total of parent respondents were aged between 36 and 50 years old. Moreover, the same analysed data reveal that the third item row of Table 4.3 indicates parents’ level of education, whereby greater majority 21(75.00) percent of respondents surpassingly were graduates compared to few 6(21.42) percent of respondents Out of 28 respondents, had ordinary diploma in education, and only quite very few 1(3.57) percent of respondents had varying postgraduate credential of education (Table 4.3). 
Fourth item in the row of Table 4.3 shows location of the parents. Majority of respondents 26(92.9) percent of respondents out 28 participants live in urban areas compared to few 2(7.1) percent of respondents live in rural areas.  The age construct implied that the greater number of students, were of the teenage age, which are in secondary schools as Tanzania policy prescribes. These analysed data from teachers showed the greater population teacher working force in the studied schools within Ilemela municipal council were in the age of adult youth and with few employers, who were expecting to retire. The implication of the gender constructs revealed that the researcher considered both sexes in this study though not proportionally. The implied lesson from the surprising level of majority parents’ education level being graduates implied that the researcher studied the research participants, who were aware of the researcher’s concern about girl students’ dropout hence the obtained data for this study were highly reliable and rich.

The implication of the discrete data about location contexts implied a lesson that majority of studied students have their parents in urban surrounded by business context. However, very few parents’ student lives in peripheral rural context, hence quite very few studied students were from rural agricultural environment. The implication from the construct about girl students living with or without parents revealed that there is a number of girl students without parents, suggesting a probability of orphans’ problem. Much more, the construct about longer travelled distance by studied girl students teaches a lesson, that there exist a number of studied girl students, who are experiencing a problem of walking longer distances to schools from in particular rural contexts. 
In reference to related documentary reviewed sources regarding relevance of beginning with research participants’ SES characteristics, is reflected in social control theory by Hirschi (1969), who contends that the answer to deviant behaviour in educational matters could be found in the bonds that people form to pro social values, prosocial people and prosocial institutions. It is these bonds, Hirschi held, that end up controlling our behaviour when we are tempted to engage in deviant acts.  Elaborating each form of bond, Hirschi argues that the attachment, refers to the level of psychological affection one has for prosocial others and institutions. The theory contends that, parents and schools are of critical importance where youths, who form close attachments to their parents and schools, by extension of experience at greater levels of social control contrary to youths who are less or not attached to parents and schools (Hirschi, 1969).
These implications especially about parents’ location context and students without parents reflect the reviewed Hirck’s (1969) social control theory variables, revealing the source of deviant behaviour in this case girl dropout’s behaviour related to educational matters. For Hircks the deviant behaviour is a function of bonds that people form such as: pro or supportive social values, pro or supportive social people or supportive social institutions. Also, it is a function of bonds existing such as: attachment bond level of psychological affection has for prosocial others and institutions. In this bond parents and schools are of critical importance to youths, who form close attachments to their parents and schools will, by extension experience greater levels of social control contrary to youths, who are less or not attached to parents and school (Hircks, 1969). Having analysed the context of the studied research participants’ emerged SES constructs, the researcher began to analyse the data related to four objectives of this study, objective one is presented first as follows.
4.3 
Socio-Economic Context surrounding Secondary Schools in Ilemela Municipal
Objective one assessed the socio-cultural context surrounding schools within Ilemela municipal council. Its research question asked, which socio-economic environment is surrounding schools, in which girl students are provided secondary school education within Ilemela municipal council? The researcher triangulated the research methods to collect data using: interviews, researcher’s observation, and questionnaire instrument. Whereas the qualitative data were analysed by methods of: sorting, categorising, theme building, constant comparing and contrasting, the outcomes were presented and analysed in thick descriptions in terms of quoted words. The questionnaire data are presented first in Table 4.4.
Table 4.4: Types of Socio- Cultural Context

	Emerged Constructs
	Frequency
	Percent

	Motorcycle taxi (boda-boda)
	41
	68.30

	Micro-businesses (Fish and food vendors, shops)
	10
	16.70

	Agricultural and fishery activities
	9
	15.00

	Grand Total 
	60
	100.00


Source: Researcher’s Data (2022)
In Table 4.4 there emerged three themes related to socio-economic activities surrounding the studied secondary schools within Ilemela municipal council namely: motorcycle taxi, micro-businesses, agricultural and fishery activities contexts. Further detailed are provided as follows.
4.3.1 
Motorcycle Taxi (Boda-Boda)
The analysed data in the first row of Table 4.4 shows that the motorcycle taxi also nick named as ‘boda-boda” were encountered by the researcher nearby studied schools.  Furthermore, when asked to give opinions about the category of activities surrounding the studied schools, the analysed data in Table 4.4 suggested that 41(68.33) percent of the respondents out of 60 studied research participants agreed strongly that motorcycles, and taxi are one of the most transport business activities experienced in the socio-cultural surrounding the studied girl students secondary schools context, when compared to relative 19(31.66) percent of respondents, who disagreed strongly that motorcycles are negligible activity compared to other micro-businesses and agricultural activities surrounding the studied schools context (Table 4.4). 
4.3.2 
Micro-businesses
Looking at the same Table 4.4, the analysed data suggest the second row of Table 4.4, indicating further that few 10(16.66) percent of respondents out of 60 research participants, agreed strongly on micro-businesses, perceiving the micro-businesses such as food vendors and shops to be among the dominant activities surrounding socio-economic context of studied girl students’ secondary schools within Ilemela municipal council. Besides those activities, the analysed data still reveal that greater majority 50(83.33) percent of respondents out of 60 disagreed strongly, not supporting the micro-businesses as socio-economic context contributing to girl students’ dropout behaviour, when compared to the rest of emerged constructs for this specific objective one (Table 4.4).
4.3.3
Agricultural and Fishery Activities
The third row of Table 4.4 yielded that, 9(15.00) of the respondents out of 60 studied research participants mentioned agricultural activities among the main socio-cultural contexts surrounding secondary schools in the study area in contrast to motorcycle taxi and micro businesses. 
However, 51(85.00) of the respondents from the same population disagreed the existence of such socio-economic context (Table 4.4). The questionnaire analysed data were supplemented by interviews responses (for objective one) from the studied research participants, mainly teachers and parents. The interviewees coded (P1----P28) for parents and for teachers (TI---T5) respectively. 
Regarding to the motorcycle taxi (boda-boda), one of the parents coded P1 commented on how this socio-economic activity surrounding the studied secondary schools influence female student’s dropout deviant behaviour. 
The interviewee, P1 was quoted commenting; 
“…For example, Boda-boda drivers influence girl students’ drop-out by engaging in sexual relationship with students. They persuade and deceive girl students’ using money, free meal and ride. Such relationship often ends with early pregnancy, which results to girl students’ suspension from schools…” (P1, 14th January, 2022). 
Another P2 commented on the influence of socio-cultural context in increasing level of interaction between girl students and local people around secondary schools. 
The interviewee was captured saying; 
“…The current socio-cultural environment increases contact between girl students and local people which in turn increases the risk of formation of unhealthy relationship. This results to risk sexual behaviours and one of the major reasons for girl student dropouts in secondary schools…” (P2, 14th January, 2022).
The influence of socio-cultural context on girl student dropout was associated with girl students’’ attitude towards earning a living in schools. One of the teachers commented on how socio-cultural contexts trick girl students to engage in risk sexual behaviours for earning income. 
One of the interviewees code T1 was quoted saying;
“…Since some girl students are tricked to be provided with jobs that guarantee earning of an income, they tend to ignore school and their studies. Majority of girl students in secondary schools lack satisfactory money to contain their basic and academic demands as regards to low-income status of their families. Once such girl students are tricked, they become victims of risky sexual relationships, which eventually leads to their early pregnancies…” (T1, 11th January, 2022).
Some teachers believed that, poverty status posit some girl students’ vulnerable to unhealthy relationship which increases risk for their school dropout rate. 
The respondent coded T2 had the following words to say; 
“…Social-cultural context increases contact between students and other residents which makes them vulnerable to unhealthy relationship…. When probed to rationalise her response the interviewee added). Let us be truthful, poverty has never left anyone safe, not only teenagers but also elders. As such, it influences girl students because they have special wants, after menstrual periods. Some girl students have no adequate funds to buy extra wants from their parents or guardians. As a result, if outsiders get a loophole for taking care those different needs different from parents, surely the alternative means trap some girl students to pay back the given kindness. Believe me, such kind services are contributory causes of truancy and finally dropout...” (T2, 11th January, 2022). 
In previous days, the community was blamed for not enrolling female students to school by their parents because of engaging those girls in domestic activities till today. 
One of the parents coded P3 was quoted wondering about; 

“..Socio-cultural environment manipulates girl children to dropout conduct within Ilemela municipal council secondary schools. [When probed why to think so? the interviewees rationalised]. I think so because most of the parents prefer to send boys to school than girl students. They engage girl students in domestic and economic activities...” (P3, 14th January, 2022). 
Socio-cultural environment around secondary schools was also presumed to contain elements that are persuasive on girl’s early pregnancy and risk sexual behaviours. 
One of the parents coded P4 arguing;
“…The contemporary socio-cultural context in these secondary schools is surrounded by social selection such as fishing business and boda-boda taxi, which are largely operated by youth. Girl students are usually pursued by these youth to engage in love affairs, which in turn affect their attitude towards schools and promote early pregnancy…” (P4, 14th January, 2022). 
On the same perspective, socio-cultural environment around secondary schools in the study area attracts some female students to engage in economic activities for earning a living. 
When interviewed and probed, P5, contended saying:
“…Perpetuators influencing girl students to dropout of schools in our location relate to economic activities around our natural Lake Victoria as you can see it around us. These activities have greater attraction to anyone because they provide money to every hardworking person.  Majority of students are easily convinced to engage in these economic activities to earn income rather than focus on academic affairs. As a result, they begin truancy leading to poor performance subject wise. Their motivation falls and the focus diminish. No wonder expelled student girls of such chronic truancy behaviour finally dropout from school…” (P5, 14th January, 2022).
In reference to the Table 4.4 and interview analysed data about the socio-economic context surrounding secondary schools, unveiled three themes:  motorcycle, taxi, micro-businesses, agricultural and fishery activities. The results also suggested that motorcycle taxi nicknamed as “boda-boda” were rated highly by respondents with 68 percent, hence dominating the surroundings of the studied secondary schools. The rationale for this is because these “boda-boda” are hired by almost everyone in need of transport to reach anywhere faster and cheaply. In contrast the other micro businesses were rated by respondents quite lowly with 16 percent, when compared to agricultural activities rated even quite lowly by 15 percent in dominating the surroundings of the studied schools within Ilemela municipal council. 
It may be argued correctly that most of the motorcycle, taxi nick named as “boda boda” are operated mostly by teenagers and youth. Likewise, the other micro businesses are run by mixture of people with varying ages, while agricultural and fishing activities involve quite aged population. The presence of these economic activities, to a larger extent expose a girl student to interact often with the taxi drivers, of the similar age, thinking, implying that they share similar stories partnering to teen age emotions. The implication of risky behaviours in terms of starting unsafe relationship, sometimes engineered by pecuniary tokens are likely to begin as routine secret talks proceed. 
The analysed data suggested that immature relationships were suspected by almost every group of respondents responding on the same sub question with higher frequency. This was a probable primary cause of teenage pregnancy which eventually leads to girl students to engage themselves in love or drug abuse affairs. By engaging in those affairs in turn, they later on trigger other deviant behaviours such as dropout from school. The qualitative analysed data which supplemented the descriptive results from the questionnaire among students, parents and teachers, cemented the possibility of leading economic activities surrounding the school, in contributing to deviant behaviour in particular truancy and dropout at increasing rate. The “boda-boda” out shined the rest of economic activities in mention.
Regarding to interviewee perspectives, socio-cultural contexts appeared to be a significant contributory cause in determining the extent, to which girl students’ options to abandon or remain focused to school. Majority of the research participants viewed “boda-boda” drivers and micro businessmen such as fishing vendors and food vendors around the studied school context among main players, who directly persuade schoolgirl students to initiate irrational relationship. These results implied that teenage moment is full of events, where human bodies experience biological changes in morphology, which are sexually attractive particularly in girls. 
The dialogue among teachers and parents suggested that the teenage moment is a time where almost every teenage experience emotion of being fame, want to try new ideas and ways. By so doing the majority of girl students if not controlled and guided, they tend to fall into trap of stupid age emotions. Consequences are clear, unguided teenage emotions may give hooligan people using their financial status, to take advantage of tempting girl students variously. But again, the girls might be trapped because of lack of satisfaction of the little resources they have, they also may lack endurance against teenage desires due to the biological changes in their bodies. 
Consequently, in case the girl student lacks satisfaction and self-regulation to practice epicurean behaviour fond of abstaining from pleasures against body and mental emotions, they may acquire hedonistic behaviours fond of pleasure gratification. With hedonistic behaviour, surely, the fellow teenagers may be deviated from their valuable focus of pursuing education instead engage in unprofitable relationship and practices.  Substantial number of girl students might fail to meet their basic demands including academic resources, they therefore engage in such relationships to earn an income. On the other hand, some girl students become interested to engage in business activities around the schools rather than continuing with studies. 
Suffice to say that from objective one data analysis, the learnt lessons suggest that surely the girl students in studied secondary schools’ context were surrounded by merchandise attractions. Secondly, girl students are faced with biological changes in their bodies, which call for endurance and abstinence learning from Epicureans and avoid pleasures gratification popular deviant behaviour to hedonists. Thirdly, the area is surrounded by normal educated society but who irrationally are attracted to girl students, instead of valuing the role of graduate girls in the society. The analysed data suggested that indeed girl students’ school life in the studied schools is inseparable from the temptations from business community, which seem to value less the role of education to a girl.
In reference to the reviewed sources, these findings are in harmony with several studies and theories to mention a few the social control theory by Hircks (1969); the capital theory by Coleman’s (1987); Hedonist and Epicureans’ concepts by Walsh, (1987:78, 81, 82); and finally, findings by (Adam, 2016). 
4.4
Leading Categories of Perpetuators Propagating Dropout Behaviour  
Objective two examined the leading categories of socio-cultural perpetuators propagating the girl students’ dropout behaviour in studied secondary schools’ context.  Its sub research question asked, what are leading categories of responsible perpetuators are viewed by research participants in triggering ever rising girl students’ dropout trend found outside the studied secondary schools’ context within Ilemela municipal council? The researcher triangulated the research methods so as to collect categories of data for this sub research question. 
On one hand, while interview and documentary instruments such as note books were analysed by methods of sorting, themes building, coding, constant comparing and contrasting. The results gave outcome of perspective category two of girl students’ dropout behaviour perpetuators. On the other hand, the questionnaire instrument collected response data, yielded descriptive statistical variables in terms of frequencies and percentage. The results gave outcome of category one of girl students’ dropout behaviour perpetuators in terms of frequencies and percentage in Table 4.5 as follows.
Table 4.5: Pull out Perpetuators Outside Schools Context Propagating Girls’ Dropout

	Constructs
	Frequency
	Percents

	Child labour
	6
	10.00

	Early marriage
	12
	20.00

	Teenage pregnancy
	14
	23.33

	Peer pressure
	15
	25.00

	Drug abuse
	6
	10.00

	Poverty
	7
	11.66

	Grand Total
	60
	100.00


Source: Researcher’s Data (2022)
As Table 4.5 exhibits, the analysed data about socio-cultural perpetuator responses from the respondents emerged with six themes following the question that the researcher asked them to provide what they thought were propagators of rising girl students’ dropout deviant behaviour found studied secondary school’s context. The emerged themes in ascending order were: peer group, teenage pregnancies, early marriage, poverty and child labour. These were further sub divided into two major groups: high frequency and low frequency factors. The following is a detailed analysis of category one descriptive perpetuators through questionnaire followed by complementary qualitative analysed perspective data (Table 4.5). 
4.4.1
Opinions and Perspectives on Peer Pressure Groups as a Perpetuator of Dropout Trend
Looking at Table 4.5, one may see two groups: one group with themes rated with higher frequencies and the other group with lower rate frequencies. The analysed data portray the fourth row indicating the peer pressure groups theme, with the highest frequency of 15 mentions of all six emerged themes. Despite this theme was lowly rated by 15(25.00) percent of respondents out of 60 studied research participants, who strongly agreed that peer pressure is surely the most leading accelerator of all the girl dropout in secondary schools. In comparison, the greater majority of 45(75.00) percent of the respondents out of the same studied total respondents perceived disagreeing casually that peer groups pressure is one of contributory perpetuators of dropout among the studied girl students (Table 4.5). 
The thick descriptions from interviewees from peer group as one of the perpetuators of growing dropout deviant behaviour trend complemented the questionnaire analysed data. 
One of the parents coded P10 had the following words to say;
 “…The fact that at growth stage of teenage students tend to force freedom from their parents and even teachers, consequently they pick up dangerous ways of life from hooligans among the fellows or around the school and imitate. It is the imitation that triggers an increase of a number of unruly characters including drug addictions, alcoholism, and teenage risky love affairs, which sometimes have resulted into school strike in some schools. These behaviours have stronger impact on an individual girl student…” (P10 14th January, 2022). 
Other interviewees also added that, the peer pressure groups may cause a sense of isolation to some girl students, who do not coup with the rules of their fellows’ peer group dos and don’ts.  By so doing the isolation may trigger such students to abandon the school in fear of being insulted by the peers. These thoughts were obtained from one of the teachers, coded T3, who also gave his thick description in one of studied schools on the same theme said; 
 “…Unfortunately, peer groups tend to have their own way of doing things in terms of hobbies. Some students who are mediocre meaning not aligning with group hobbies tend to be isolated. [When probed to elaborate further the interviewee proceeded adding;]. The isolation has negative results among the peer groups.  If some students are increasingly isolated, for the reason of not coping with their peer groups dos, then they may end up abandoning their studies in the midst of their schooling. This is evidence how ethnic and racial diversity; one’s social group determines academic performance in one way. [When encouraged to speak the interviewee added saying;]. Believe me, some peer groups are good especially, when they are committed to studying together, but some peer groups have members, who are not eager to learn. Academic life sometimes depends greatly on the kind of members one is associated with in school life. Failure of some isolated students to befriend certain peer pressure groups lend them to hang out with secret easy-going fellows, sometimes outside the school premises unnoticed...” (T3 11th January, 2022). 
4.4.2
Perspectives on Teenage Pregnancy a Socio-Cultural Perpetuator of Dropout Behaviour
Table 4.5 in its third row shows another emerged theme with construct of teenage pregnancies among the studied girl students, with higher frequency of 14 mentions. The analysed data suggested that in a similar manner response supporting such contributory perpetuators was with lower rated by 14(23.30) percent of the respondents of respondents, when compared to the greater majority 46(72.70) percent of the respondents out of same total of 60 studied research participants, who disagreed casually that the teenage pregnancy is not one of the perpetuators of girl students’ dropout rising trend. 
The researcher complemented the analysed questionnaire data with qualitative thick descriptions data from interviewees on the same perpetuator. The analysed interview voices data revealed that some interviewees directly associated the increasing dropout deviant behaviour with social interaction between girl students’ and dwellers around the secondary schools’ premises in the studied municipal area. Some parents maintained that the teenage pregnancy contributes to girl students’ dropout behaviour in the studied secondary schools, due to the existence of educational policy that does not support pregnant girl students to pursue their studies. 
One parent coded P9 said surprisingly;

“…To my thinking and based on experience, the blame also should be directed to our country existing education policies, which may on one hand be contributing to an increase of girl students’’ dropout. [When probed to explain why saying so, the speaker rationalised]. Those policies strictly prohibit pregnant girl students to continue studying. To me, pregnancy in schools is regarded as immoral behaviour without considering the situation, in which pregnancies occur. Not all girl students become pregnant in respect to their prior consent. Again, I do not see any serious measures that teach the lessons to the culprits, so as not to repeat such behaviour anymore…” (P9 14th January, 2022). 
The interviewer probed the parent speaker P9 further, about the parents collaborating with the culprits to hide their criminal offences instead of taking them before the law, as per prescribed policies. What can you say about that? 
The interviewee coded P9 replied adding;
“…I know when it comes to captured criminals, most of cases end up by the parents collaborating with culprits, but had there been laws that surely count, such behaviour could have ended, but I do not see country laws seriously favouring a girl student education progress. To prescribe a policy is one thing but to make it work is another. The government is treating the consequences rather than the real root causes of the teenage pregnancies. The government policies have to be blamed lest; I propose revision of policy measures….” (P9 14th January, 2022). 
Furthermore, another parent coded P8 commented arguing;
 “…Girl students’ are easily trapped to participate in risk sexual relationship with dwellers particularly small businessmen around their schools. The non-schooling teenagers often take advantage of girl students’ problems related to financially low-income status and poor decision-making skills…” (P8 14th January, 2022).
4.4.3 
Opinions and Perspectives on Early Marriage as a Socio-cultural Perpetuator
As if the above responses were not enough, one still observes that the early marriage perpetuator is the last theme with higher frequency of 12 (Table 4.5). However, this perpetuator was rated lower by 12(20) percent of same respondents, when compared to the greater majority 48 percent out of 60 studied research participants who opposed that the early marriage was one of perpetuators of girl student dropout behaviour among the studied schools. 
In a similar vein, the researcher complemented those questionnaire outcomes about the early marriage perpetuator, with qualitative method thick descriptions from interviews so as to get varying perspectives from interviewees.  Some of the interviewees despite rating the early marriage construct lowly, interviews with some participants stated that some cultural practices related to early marriages, surely contribute greatly to the rise of girl students’ dropout behaviour. 
The evidence was obtained from one of the parents coded P7 who was quoted saying; 

“…In our location you are investigating, there are other parents’ wishing their daughters to be betrothed earlier in order to receive monetary compensation from the betrothed daughter. This practise leads female student to abandon school and engage in early marriage without their consent...” (P7 14th January, 2022). 
The early marriage factor is engineered by cultural beliefs in the studied community regarding gender position of female in a society. Reacting on the same asked question, one of the teachers coded T5 quoted saying; 
“…In most of our African societies including Tanzania and in particular among Sukuma tribe, females are still stereotyped as weak and created to be dependent to males. They are also seen as source of labour as such men who are pastoralists wish to have several wives, as such education seem to waste time and labour.  Girl students’’ right to study in this community is ignored and they are mostly subjected to domestic activities as well as seen as instrument of gratifying men’s passions...” (T5 13th January, 2022). 
The researcher probed the interviewee further to elaborate the response of labeling the mentioned tribe and added elaborating; 
“…Am not saying other tribes in Tanzania do not have such stereotypes, but what I am saying in this community you are studying such stereotypes have not yet ended despite witnesses of successful graduated women over here including you dear researcher, as I heard your name is from this tribe you know well this out-dated practice...” (T5 13th January, 2022).
4.4.4 
Opinions and Perspectives on Poverty as Perpetuator of Dropout Trend
The analysed data reveal that this perpetuator construct of poverty had frequency rating with 7 mentions.  The analysed questionnaire data for the second group of rated lowly 7(11.7) percent of respondents out of 60 studied research participants perceived poverty as a perpetuator contributing to a rise of girl students’ deviant dropout behaviour when compared with greater majority 53(88.3) percent of the studied respondents, who disagreed that poverty is one of the perpetuators (Table 4.5). 
In the same manner the researcher triangulated other methods to complement the questionnaire descriptive data, like interviews, where the research participants also provided their perspectives regarding poverty factor on girl students’ dropout rate in the studied secondary schools. A reason to girl students’ dropping out was believed to be due to be monetary related perpetuators. 
One of the parents coded P11, evidenced the existing poverty as a perpetuator saying;
“…Some parents opt to send their boys to school, when there is inadequate money to educate both girls and boys. They are also less likely to spend time and money helping their daughters with school activities because they have to meet these costs and pay for school uniforms and other commitments, which limits their involvement with them...” (P11 14th January, 2022).
In addition, respondents mentioned orphan girl students as the most vulnerable group in school dropout as regards to poverty. One of the participants, with code P12, arguing;
“…Orphan female students have been particularly badly affected, because guardians first choose to pay for their blood descendants fees. When parents cannot afford to fund their children's schooling, they encourage them to indulge in seeking little jobs, including sending their daughters to maize plantations as labourers...” (P12 14th January, 2021). 
4.4.5 
Perspectives on Child Labour as a Socio-cultural Perpetuator of Dropout Behaviour
A keen observation of Table 4.5 indicates that the child labour and drug abuse constructs had the lowest ratters 6 mentions each. As one may observe too, that the first row of Table 4.5 indicates responses on child labour with quite low number with 6(10) percent of respondents, when compared to the ratters with highest number 54(90.00) percent of the respondents, who were not sure whether child labour propagates girl students’ dropout behaviour out of same total 60 studied research participants (Table 4.5). 
In a similar manner, the researcher triangulated other methods to harmonise the opinions obtained by the analysed questionnaire instrument data. 
When contributing on the same ongoing question, one teacher coded T3, commented saying; 
“…Students engaging in child labour attend schools one or two times per week and, when one meets them in the class, they fail to contribute anything on the ongoing lessons because of their poor attendances. Many of these children dropout schools, and if they complete, they end up staying in their homes or become house girls…” (T3 11th January, 2022). 
Some of the associated the aspect of child labour and girl dropout in secondary schools based on the fact that, most of the parents fail to meet academic needs of their children. Consequently, those children are obliged to assist their parents to begging and doing some economic activities. 
This perception of the respondents was evidenced by one of the parents coded P6, who was quoted saying;
“…Most parents have meagre fund to cover basic needs such as school uniforms, stationeries or fair transport for those girl students residing far hence travelling longer distances from schools. This is why some parents order their daughters to involve themselves in doing small businesses like selling retail goods or selling food, together with seeking housekeeping jobs as house girls’, in order to satisfy their parents’ needs. Such scenarios for sure contribute to rise of girl students’ dropout behaviour in our location…” (P6 14th January, 2022). 
4.4.6 
Opinions and Perspectives on Drug Abuse as a Perpetuator of Dropout Behaviour
Fifth row in Table 4.5 provides response on drug abuse item. Few 6(10) percent of respondents out of 60 research participants, indicated the drug abuse as one of the leading perpetuators of girl school dropout in the study area, when compared surprising higher number of greatest amounts 54(90%) of same total studied research participants, who did not mention drug abuse as socio-cultural accelerator in the questionnaire instrument results. Interview responses on drug abuse factor raised different perspectives from the respondents. 
Commenting on drug abuse the respondent teacher with code T4 commented uttering:
“…Girl students involving in drug use are so closely linked to other risk factors to few: sexually transmitted diseases, life stress, and injuries that implicate their health mentally and physically. Students who are affected by these drug use disorders have been closely associated with school dropout rates particularly female students….”  (T4 13th January, 2021).
Interviewees described the influence of drug abuse on girl students’ dropout behaviour is propagated by poor academic performance of the victim students.  Replying the researcher’s same question, another respondent teacher coded T5 asserted saying; 
“When a student uses drugs, studying becomes more difficult, by diminishing the enthusiasm for learning, and causes students to have fewer clear-cut goals. A drug addicted student regards school as an option; she feels more enticed to participate in social activities with abnormal students, who also may be using drugs rather than interacting with her academic peers.” (T5 13th January, 2022). 
In reference to the analysed data obtained by triangulated methods namely questionnaire instrument and interviews, the former method, gave an outcome of six themes in the light of frequencies, in which the peer groups construct outshined and hence leading among the rest of all emerged perpetuators in group one of high frequently mentioned perpetuators. Likewise, in group two of low frequently mentioned, poverty was leading.  The lowest of all mentioned perpetuators were child labour and drug abuse, which both had similar frequencies. 
One may still argue correctly that six constructs in descending order from the highest to the lowest frequencies related to social cultural context. It may also be argued correctly that the peer pressure perpetuator is followed by teenage perpetuator. The results from questionnaire suggested that, peer pressure is the major factor influencing girl dropout by 25%, when compared to the least factor of child labour and drug abuse accounting 10 percent respectively among the six discrete variables. This gives an implication that girl students dropout is mostly fostered by peer groups in schools, which are affiliated by teenagers. Mob psychology tend to capture majority of girl students’ mind in participating to risk behaviours such as drinking, smoking, and sexual relationship as far as their cognitive ability is concerned. 
All in all, the lessons learnt from the ongoing analysis of respondents’ perspectives evidenced that surely within Ilemela municipal council secondary schools’ environment is surrounded by not only socio-economic in terms of merchandise, agricultural and fishery activities but also socio-cultural context on the six mentioned perpetuators. So, one cannot talk of school progress for studied school within Ilemela without considering such contexts, since they are inseparable from studied schools. One may infer correctly that the attraction of economic activities in terms of small business agricultural and fishery activities, trigger the emerged perpetuators among the studied girl students’ dropout behaviour. 
The analysed data provided lessons that surely girl student’s education within Ilemela is affected by several categories of perpetuators. Category one of pull-out perpetuators from the studied context yielded six perpetuators of which were frequently mentioned variously, and that the deviant dropout behaviour is engineered by interaction of several conditions within and outside the studied secondary schools. 
In reference to reviewed related documentary sources the finding about early marriage and parents’ stereotypes tallies with that of South America in Brazil, where researchers found that the early parenthood have a strong impact driving teenagers out of school (Cardoso, Verner, & Verner, 2006). It also tallies with the study on the primary reasons for girl students to drop out of school in Tajikistan to include revival of patriarchal values. It was found that these rob women their rights to education and place girl students to fewer valuable positions (Arazmedova, 2011). 
Much more, the finding on pregnancies, tallies with finding of the researcher who found that dropout was temporary, permanent, and periodic event, and that the teenage pregnancies too, accounted for that perpetuating deviant behaviour among studied female students in Ghana (Ananga, 2011). The finding on poverty in relation to secondary school’s education tallies with the reviewed empirical studies from South America, where in Brazil the extreme poverty was found among other factors that lowered secondary school attendance among students suffering with hunger at some point in their lives, hence less likely to attend schools (Cardoso, Verner, & Verner, 2006).  
These findings on poverty perpetuator too tally with Benin study and India findings reporting that poverty ranked the highest perpetuator by (53) percent amongst the reasons for dropout of school among girl students in Benin (Henrietta, 2009; Ramanaik et.al. 2018). 
In Europe, Shahidul (2015) reports the similar finding in the United Kingdom of England, that financial factors constrain parents more especially those, who have lower socio-economic status compared to those who had higher status. Likewise, those parents with lower socio-economic status face difficulties to bear the expenses of their daughters' education (Shahidul, 2015).
The finding on economic perpetuators that affect studied girl students’ education progress tally with findings of TAMWA that found economic difficulties make girl students to leave school because parents fail to meet the basic educational needs of their daughters, such as uniforms or notebooks in studied regions of Tanzania and other parts of East Africa. As a result, girl students get affected psychologically and some resort to stay at home, while others get married (TAMWA, 2010). All in all, those findings supported the social capital and social control theories as advocated by (Hirschi 1969; (Coleman, 1994). 
4.5
Pull in and Push out Perpetuators Related either to Individual Student or Within School 
Objective three determined pull in and push out perpetuators related to either an individual girl student or to within school context, which are responsible to raise girl students to dropout from secondary schools. Its sub research question asked, which categories of push/pull in and out perpetuators, were identified by research participants to be related to an individual girl student and within school context triggering ever rising girl students’ dropout behaviour in studied secondary schools within Ilemela municipal council? The researcher triangulated qualitative methods of data collection namely: interviews, observation, and documentary methods to collect data.  The data analysed were sorted, categorised, coded, building themes, and finally were constantly compared and contrasted (See Appendices 1-IV). The surfaced qualitative data are presented as follows. 
4.5.1 
School Resource Accessibility as a Pull in / out Perpetuator of Girl Students’ Dropout
One of the emerged themes was resource availability. The analysed data from collected interview data revealed that the lack of academic resources due to poverty was perceived as a push in or out of school perpetuator of girl students. 
Reacting to the asked question, the other teacher, coded T4, commented pointing out;
        “…I believe the resource gap that results from financial poverty of our families has a immeasurable impact on a child's ability to access learning opportunities. The missing resources may include basic school supplies, such as textbooks, school bag and uniforms or inadequate residence room and study space....” (T4  13th January, 2022).
Availability of academic resources was regarded as an important factor on student retention at school. A teacher with code T1 had the following words to say: “…children, who have access to adequate learning resources and culturally stimulating environment, also achieve academic performance with their upper-class counterparts. Having the resources available to students is the key to student success....” (T1 13th January, 2022). 

Data collected through the observed quality, and adequacy of emerged categories of three types of resources. In every studied school, the researcher found libraries in every studied school. However, most of books are outdated. The observed physical teaching and learning resources, the teaching human resource in terms quality teachers and fiscal resources in terms of capitation grant were observed (Appendix, IV). Through the observation schedule several items were observed so as to address the research question for objective three. 
4.5.2
Chronic Girl Students’ Health as a Push out Perpetuator
This theme emerged relating to an individual.  Other responses from interview method suggested chronic health among some students as a challenge affecting their attendance and ultimately leads them to dropout. 
One of the parents, with code P13 argues; 
“…Because of poor living conditions, it is generally thought that students' health and development are at risk. In reality, not every chronic health condition actually causes absences from school may be a result of poverty that the patient lacks enough health services to help cure these long-term illnesses. It is a truism that girl students’ who do not go to school do not learn....” (P13  14th January, 2022).
The observation method and primary documentary sources found a list of students with routine to attend hospitals. This was exhibited through the presence of sick daily roster of students obtaining permission to go to the hospitals within the Ilemela in every studied school. The researcher was not allowed to study which chronic diseases face the studied students, because the medical rules do not permit to do so. 
However, it was surprising to hear the three diseases being mentioned in all schools. The responses mentioned fever accompanied with flue, malaria, and typhoid were said to be dominant diseases in the studied secondary schools. Some other mentioned diseases in one of the studied schools not mentioned in other schools, was the chest pain (Appendix, IV).
4.5.3 
Student-teacher Relationship as a Push out Perpetuator
Student-Teacher relationship was regarded as a multidimensional factor that determines the risk rate of girl students’ dropout behaviour. 
One of the interviewees, coded T3, stressed a point saying;
“…Good relationships are all around us, the disconnection of a student and a teacher has the potential to affect a student's ability to continue his or her education. A relationship with a student is more valuable, since more students are likely to stay in school, when they create bonds with their teachers...” (T3 11th  January, 2022).
The observation by the researcher found that schools in amicable relationship, no reported boycott or strike were observed and reported is the studied schools. The observation revealed calm environment in the studied schools. 
4.5.4 
Motivation as a Push Factor
The other emerged theme was motivation. The motivation may be internally or externally hence in this case, let us considering the school environment on motivation issue. Reward is an essential element when teaching and learning. The interview response, from one of the parents coded (P14) commented on how low student motivation towards school may push tem out of learning environment to dropout commenting;
“…This point is especially significant, as female students experience greater well-being in environments that meet these three requirements: a sense of being involved, capable, and safe. Isolation in school promotes apathy and pushes female students who perform poor academically into opt for dropping out…” (P14 14th January, 2022).
The observation method enabled the researcher to enter into classrooms, whereby in each visited school, one class was selected randomly to be observed, so as to watch the kind of language teachers used. The researcher focused on weather teachers used motivational language to motivate students as they learn. 
4.5.5    Impacts of Push in and out Perpetuators of Girl Students’ Dropout Trend
Having analysed the perpetuators within the school to separate perpetuators which are pull in or push out girl learners, the researcher proceeded to consider the positive and negative effects of socio-cultural perpetuators on the girl student. This sub theme was crucial; because it unveiled the push in and out perpetuators of girl students to dropout out of studied schools.   
To this end, one of the teacher respondents coded T1, cemented saying;
“…Push in and out perpetuators affect girl students to attain dropout conduct in secondary schools in different ways. Dropout behaviour may be a source of street and community at large crimes. [When probed to elaborate other effects the very interviewee added]... The later consequences to personal, community at large and families is an increase of dependency burden to their family and society. Not only that but also, it may increase street crimes to mention a few:  also increases risk of teenage pregnancy leading to street begging children, prostitution and so on...” (T1, 11th January, 2022).
Another interviewee coded T2, had the following words to add saying; 
“…Girl students fail to concentrate on the academic matters because of lacking attention regarding to financial factors. Also, students, who are addicted by drugs abuse, fail to attain academic excellence consequently they decide to dropout sometimes without being suspended by school authorities....”  (T2, 11th January, 2022).
The analysed data from the interviewed and observed participants gave the outcome of four themes namely: school resource accessibility, chronic girl students’ health, student-teacher’s relationship, and motivation as push in and push out factors. It also may be argued that these four sub themes can be divided further into two major groups of those perpetuators related to either to an individual girl student or within school environment. While accessibility to resources, student-teacher’s relationship, and motivation are perpetuators found within the school environment, the chronic girl students’ health is a perpetuator pertaining to an individual girl student. 
Regarding the resource accessibility, this perpetuator may be discussed into ways those enabling resources pertaining to school to make teaching and learning to happen and resources outside schools in terms of families to enable the girl student to attend school. Both may turn to be either pull in and out of school or push in and out of school perpetuators. Within the school context, the availability of conducive environment for teaching and learning is inseparable from adequate of quality resources. Resources may be humans in terms of availability of qualified teachers of different subjects. The school with balanced team of qualified teaching staff may be source of interest push/pull in perpetuator of the girl students to be committed to their teachers of subjects within the school. 
One may correctly argue that the opposite is true to schools without conducive environment equipped with qualified adequate human resource, may be the source of dislike of a certain school, hence may act as pull-out perpetuator because the girl students may get discouraged. Instead of pursuing studies, they may be attracted to other outside school affairs. The resources accessibility may refer to accessible physical resources required by the school for teaching and learning processes to occur. The school needs to be equipped with quality infrastructures enabling teaching and learning to occur. Such infrastructures may include: quality and adequate classrooms, offices, library, laboratory, and school refectory for meals and recreation. 
It may be argued further that the availability of science and technology facilities such as computer gadgets within the school environment may trigger interest of learners to remain within attractive school environment decorated with school gardens. By so doing, teachers equipped with essential and adequate books such as: syllabus, teachers’ guide, dictionaries, attendance registers, reference books may lend teachers to prepare their lesson timely in terms of scheme of work, lesson plans, and prepare tests and quiz as well as examinations timely. With such availability of teaching and learning resources surely, such may act to be a positive pull in perpetuator, while scarcity or inadequacy of those resources may act as push out perpetuator. 
It may be argued still that resources accessibility as well, may refer to fiscal resources meaning that adequate capitation grant for school to service the teaching and learning environment not only for student girls but also for the teachers. The school that timely buys required teaching and learning resources such as buying atlases for Geography, essential, and supplementary books for varying subjects, surely becomes the push in perpetuator for both teachers and learners. This also goes to girl’s school to have fund to buy extra requirement such menstruation pads freely. Play grounds also need to be in place for learners, foot and hand balls, nets need to be available in school environment. All this depends on whether the government facilitates the school heads to have adequate capitation grant of servicing secondary schools. 
Put it in other way around outside the school context about the resource accessibility as pull out pertuator, it gives an insight that, majority of girl students live in low income families, which cannot afford to acquire basic demands and academic requirements. Girl students may therefore, be pulled out of school to look for sources of income to meet their needs. Consequently, the available economic activities around the schools as well pull out these girl students to engage in earning income activities, in turn, they dropout from school for good. 
Regarding to the motivation perpetuator in the studied schools, it is a fact that it plays a greater role in issues of teaching and learning environment. Though the participants did not mention directly, on whether or not the schools award best performing teachers as role models make them to remain royal, but theories of teaching learning point out this perpetuator. Whether teachers give rewards to best performing students while learning, so as to encourage slow learners, instead of only giving negative motivation in terms of punishment, did not come out from the respondents. 
Nevertheless, reward may be crucial pull-in or push out of girl students to remain focused at school. Professional teachers know their role, when it comes to the topic of motivation. Rewards may be in terms of verbal expression, by words like good answer, excellent, cute answer and the like. Motivating teaching staff who provide rewards to the best performing girl students may work. 
Regarding to student-teacher’s relationship as a perpetuator within the school context on one hand, may either push or pull in girl students due to teachers’ kindness, guidance instead of arrogance and the opposite is true. It may be argued that amicable relationship between learners and teachers is crucial. Much more, it may be argued that the misbehaving teachers terrify students to the extent that students might avoid specific instructors’ subjects. The teacher, who is rude, irrational just investing in corporal punishment, may be feared by students to avoid his/her periods. Such a teacher may become a push out perpetuator for girls’ student to escape from school. But, a teacher with good relationship with students, despite keeping distant may be respected, and his/her subjects may attract students to like attending classes. Such a teacher may be a positive perpetuator of students to remain focused at school. Hence such a teacher is a pull in factor. 
On the other hand, student-teacher relationship as a pull in and push out factor brings an implication that girl students are likely to be pushed out of the school, when they are not in good terms with their teachers. Students with negative teacher relationship lose interest and attitude to persist in school compared to their positive student-teacher relationship counterparts. In the case of motivation as a push factor, the findings implies that, motivation act as a driver that steers girl students’ morale and attitude to attend school and perform in her studies. Girl students who lack academic motivation particularly from teachers are less committed to their studies and easily pushed to commit in other affairs apart from academic matters. 
Regarding to chronic girl students’ health, it may be argued that health is a backbone of every activity of human beings. Illness is an obstacle to any human, who wishes to progress. The fact that the chronic diseases were observed is a sign that some girl students are prone to such diseases.  The observation method too, revealed the students who were observed with permission to go to hospital, but also the primary document of sick roster evidenced daily report of girl students going to the hospitals (Appendix IV). The chronic diseases no wonder is other observed push out perpetuator of girls, who finally may drop out of school for good. Let it be enough to say that health perpetuator on the same vein acts as push/pull in and out since girl students who are suffering from chronic health problems fail to attend classes effectively and require financial support for treatment. This pulls them out of school as they spend abundant of time seeking for health solution rather than attending school (Appendices I-III).
The findings are consistent with reviewed secondary documentary sources in Jagero, Agak and Ayodo (2010) who found that poor learning environment; unsupportive social systems and poor learning environments were among the biggest obstacles facing girls. Poor home infrastructures or facilities result in poor girls’ studies (Jagero et al., 2010).  Again, they are in line with TAMWA (2010) which found that economic difficulties make girls leave school because parents fail to meet the basic educational needs of their daughters, such as uniforms or notebooks. As a result, girls become affected psychologically and some resort to stay at home while others get married (TAMWA, 2010).
4.6
Studied Research Participants’ Proposed Strategies to Curb Girl students’ Dropout  
Objective four analysed the views of the studied research participants namely: parents, teachers, and students on the strategies to decrease girl students’ dropout rate. Its twin sub research questions asked (a) what were personal, family, community, education leaders’ views about observed potential short term and long effects of girl students’ trend of dropping out from studied schools? and (b) What are studied students, teachers, school heads, parents, education administrators proposed way forward solutions for dealing away with short and long term studied push as well as pull in and out perpetuators? The researcher used triangulated qualitative methods namely: interviews, primary and secondary documents to collect data for objective four. Qualitative analysis methods namely: sorting, categorising, theme building, constant comparison and contrasting, were used to analyse the qualitative data and the outcomes were as follows. 
4.6.1 
Research Participants Perceived Short- and long-term effects of Dropout Trend
Following the twin sub research question asking, what are personal, family, community, and education leaders’ views about observed potential short- and long-term effects of girl students’ dropout behaviour trend of from studied schools? The interview method gave descriptions with categories of sub themes. Long term effects pointed out perpetuators for girls’ drop out were perceived by research including: as source of street crimes and long-lasting teenage pregnancy. Reacting on the raised question one of the interviewee teacher, coded T1, outlined mentioning;
“…Of course, the effects of girl students’ dropout backfire to the entire society in one way or another. The push out and pull-out perpetuators trigger dropout behaviour we discussed together, have short lived and long-term effects; first to an individual girl student themselves, their families, schools, community, and society as a nation at large.  [The researcher probed the interviewee to go on and T1 added]. The victimised girl gets frustrated life, which triggers the burden of lasting dependency to that family unexpectedly. To the neighbouring community, series of unpleasant actions like crimes such as prostitution, concubine, and drunkenness....” (T1 11th January, 2022).
Pull in/out as well as push in/out perpetuators, were also associated with failure to attain academic excellence among studied secondary schools within Ilemela municipal council. Commenting on possible effects of dropout deviant behaviour among studied girl students the interviewee teacher coded T2, stressed by expressing;
 “…To me the results begin from the girl student herself. While still at school, a girl student may fail to excel in the academic matters.  No wonder suspension follows, followed by regrets. Also, students addicted by drug abuse and sexual harassments may fail to attain academic excellence forcing them to drop out….”  (T2, 13th January, 2022).
As one can observe keenly on the surfaced reaction findings on short- and long-term negative effects, the few respondents almost had similar responses. The analysis reveals categories of mentioned effects, which may be grouped including those effects befalling: personal victim, family, schools, neighbouring community, and the society as a nation at large. It may also be argued still those personal effects go to the victimised girl student herself in terms of feeling: bad psychologically, guilty consciousness, and rejection, being mocked and labelled bad adjectives hence nervous.
Regarding to those befalling to the entire society, the reference is made to the interviewee who thought that the effect of a single girl dropout backfires to the entire nation. This implies that almost every person feels the effects of the dropout trend. Firstly, to individual girl students themselves they get frustrated lives because, those who cheated them to leave school they end up being irresponsible, some of the victims have been reported to attempt suicide crime. The next to suffer the dropout consequences are their families, in terms of getting unexpected burden of lasting dependency, the behaviour which could be removed by the education. 
The next to suffer the consequences are specific schools get labelled as loose, inefficient and irresponsible in upbringing girl students, to the extent of their names to get tarnished. The next to suffer are communities in which the victims take refuge. No wonder that the victimised girl may join gangs of unintended groups of wrongdoers, to commit series of unpleasant actions like prostitution, loose husband begins concubining, drug abuse, and drunkenness.
Final sufferer of dropout behaviour is a society at large as a nation. First, the nation gets loss of invested fiscal resource that had good intention to educate a society through a girl child. Second a nation loses future manpower. Consequently, the efforts to eradicate inequality in provision of education are challenged. The nation aims to cultivate a weapon of liberation and self-reliance for eradicating dependency, also get challenged. Dropout girl students get out of school system being half educated mothers and may also increase rate of raped crimes cases, which give rise to street children.
These findings are close to the reviewed related studies result of Muema and Mutegi (2011). Muema and Mutegi reports that, when faced with economic hardship, a great number of parents, even those aware of the importance of girls’ education are forced to educate boys at the expense of girls (Fawe, 2000).  Oloo, 2000; Muema and Mutegi, 2011 reporting that the act of the girls to engage in households work has been often a reason for limiting full participation in girl’s education more than boys  (Oloo, 2000; Muema and Mutegi, 2011). TAMWA (2010) reports that economic difficulties make girls leave school because parents fail to meet the basic educational needs of their daughters, such as uniforms or notebooks. As a result, girls become affected psychologically and some resort to stay at home while others get married (TAMWA, 2010).
4.6.2 
Surfaced Proposals for Eradicating Perpetuators of Girls’ Dropout Behaviour
Following the twin sub research question (b) of objective four, same qualitative analysis methods resulted into four surfaced themes. The surfaced themes were: changing education policies to allow the girl students to re-join school; enforcing strict legislation; abolishing the practises of early marriages and effective parent/guard participation in student school development; and the implementation of special school drop-out programmes detailed presented, analysed, discussed and interpreted as follows.
4.6.2.1 Review Education Policies to allow Girl Students to Re-Join School
Reacting to the asked question about proposed measures to eradicate perpetuators of girl students’ dropout deviant behaviour, one of the interviewed parents (P15), pointed a finger to country policy issue with reservation suggesting; “…To put it crudely, when a school girl gets pregnant, it is over, her career ends.” (P15, 13th January, 2021). 
The researcher probed to elaborate the given answer since it seemed to suggest permissive of pregnancies in conversional schools, the interviewee added saying; 
 “…There is no educational policy or legislation to review the continuity of secondary education, irrespective of the circumstance at which the girl child gets pregnant. This is why I am saying there is a need for a review of the existing educational policies revision…” (P15 13th January, 2022). 
Another respondent coded (P16) emphasised with the same point arguing; 
“…In order to strengthen our country's female workforce, the government must review educational policies pertaining to girl’s education to help her, and ensure the dismissed girls from school due to pregnancy given the second chance. This is because; girls’ context is quite different from those boys. Consider girls’ context and change the oppressive policies. To me such a measure is likely, to promote girl’s retention, and graduation further, besides the encountered misfortune of being pregnant...” (P16 13th January, 2022).
4.6.2.2 Enforcing Strict Legislation abolishing the Practises of early Marriages
In spite of time-to-time refined laws on early marriages, this topic remains the risk of girl students, ending to drop out of secondary school valuable chance of education. Interviewed teacher coded T4 had the following words to say; 
“…I think their leniency in enforcing the existing laws about girls’ dropout deviant behaviour from both parents and government. Knowingly or unknowingly, early marriages were previously encouraged by the government legislation, which previously permitted girl students over 15 years of age to get married. The law has recently been refined from 15 to 17 years of age, but yet it is enforced leniently. [The researcher probed why thinks so? The speaker rationalised adding]. I say so because; despite this law to exist still early marriages of schooling girls take place clandestinely...” (T4, 13th January, 2021).
4.6.2.3 Lack of effective Parental Participation in Students’ School Progress
Parents’ collaboration with teaching staff to follow up their children progress is an ignored obligation. This thinking was exhibited from one of the teachers coded (T1), who complained saying;
“…Experience has taught us here that majority of parents and guardians have little or no involvement in meeting conducted by school committees. We teachers alone cannot control girl students’ movements wherever, especially the day compared to hostel ones. To be effective, parents have to collaborate with school management and committees to effectively deal with their academic development. For them, academic activities are less important than economic activities...” (T1, 12nd January, 2022).
4.7.2.4 Initiate Special Drop-out Programmes Informing Society of Girl’s Education Value
The implementation of specific school drop-out programmes in secondary schools could reduce girl drop-outs. This thinking was exhibited in words of a parent coded P17 who contributed ideas pointing out;
“…The government and other education stakeholders should think of initiating and implementing community education awareness programmes, in particular for girl students’ sensitising the community to protect girls’ education value tirelessly. There is a need to the potential risks of dropping out of schools and the steps needed to resolve this issue…” (P17, 14th January, 2022). 
From the ongoing interviews surfaced four themes. The themes may also be grouped in terms of proposals, those pertaining to: government policy issues, law enforcement, parents’ responsibility, and intervention proposed measures. Regarding to reviewing of educational policies proposal, it may be argued that it requires the processes of policy making to be followed, where people are supposed to be involved fully towards the decision making.  It may be argued further that the analysed data suggested further the finding that the society at large needs to be involved because such a proposal for policy change is likely to have opposition from the conservatives embracing religious and traditional positions. 
Such conservative fellows possibly might not buy the given proposal, implying the permissive of girls to take advantage of practising love affairs, while they are still at schools. It may be concluded that policy making process requires participatory action between policy makers and the society owning girl students for better intervention to curb girl students’ behaviour trend.
It may be argued that policy might meet the opposition from people who regard pregnant girls as prostitutes. Findings from the theme of educational policy changes, provides some implications to this study. The changing of the education policy proposal for girl students might enable the girl students to complete secondary school cycles. 
The finding suggested that girls’ situation cannot be likened with that of boys as such there is a need of consideration in making policy to remove policies labelled as oppressive. By so doing the government effort to reduce inequality disparity between girls and boys might work. It may be concluded that to a greater extent teacher alone without collaborating with parents cannot end perpetuators of the studied girl students’ deviant behaviour. 
Regarding, leniency of enforcing existing law to punish culprits perpetuating girl students’ deviant bahaviour, the finding suggested that sometimes the government fails to account the captured responsible culprits. This is because sometimes victimised girl parents collaborate with the suspects to hide evidence, and the government alone gives up such cases. So, the findings blame of leniency may be properly go to some parents, who collaborate with suspected culprits. It may be concluded that the law enforcement lacks teamwork between the government and parents.
Regarding parent and guardians’ participation in pursuing their children’s school progress implies the call for parents to fulfill their responsibility, while teaming up with teachers to end this perpetuator of girl students’ dropout behaviour. The analysed data suggested that eradication of that deviant behaviour is a function of parents to collaborate with specific teachers over girl students’ progress, for the sake of promoting girls’ academic and social well-being. 
The findings are close to the findings elsewhere in the world. Regarding short- and long-term effects reflect the study of Fawe (2000) reported that cultural division of labour where girls are expected to participate more in farm work, marketing, domestic chores or care givers to siblings, make them to have least choice to be sent to school and the first to be withdrawn when need arises. This finally affects academic achievement of girl students. In day secondary schools, girls are faced with a lot of home activities, added to that they again travel long distances before arriving in school. That trend alone decreases their productivity since they arrive at schools already tired (Jagero, Agakand and Ayodo, 2010). Drop out of school in Tajikistan study reports poverty and the revival of patriarchal values. It was found too, that those accelerators rob girls their rights to education and place girls to fewer valuable positions likewise, it influences families’ decisions on which child to educate (Arazmedova, 2011).
This study findings pertaining to proposals to curb perpetuators triggering girls to dropout, are close to finding of a study about girl child’s dropout from schools in Tajikistan reporting that poverty and the revival of patriarchal values. It was found too, that those accelerators rob women their rights to education and place girls to fewer valuable positions likewise, it influences family’s decision on which children to educate (Arazmedova, 2011). As for policy and leniency of implementing law favouring girl student’s enforcement issue finding were similar to Jagero, Agak and Ayodo (2010) reported that the other listed factor is the lack of political ‘will’ to intentionally guard the girl child attained opportunities against the accelerators hindering girls’ education development.  The very authors still present facts of their government for not taking serious measures against those, who interfere girl students’ attention in studies (Jagero, Agak and Ayodo, 2010).
CHAPTER FIVE
SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS
5.1 
Introduction 
In chapter five find: an introduction, summary of the findings, conclusions, and recommendations for action and for further studies. The chapter is arranged according to the specific objectives along with their specific sub research questions, which were developed in chapter one.
5.2 
Summary of the Main Findings
This study was about, “Girl students’ dropout perpetuators and   effects in Tanzania secondary schools at Ilemela municipal in Mwanza region.” It aimed to address the general research question inquiring, what have been the underlying perpetuators for girl students’ dropout behaviour as well as its effects in Tanzania studied secondary schools within Ilemela municipal council?  Its main objective was to explore the research participants’ perspectives about probable push/pull in and out perpetuators, which are responsible for ever increasing girl students’ dropout behaviour in secondary schools in Ilemela municipal council.  Consequently, chapter five is arranged in terms of four objectives, along with its four sub research questions. 
5.2.1
Socio-cultural Context Surrounding Studied Secondary Schools
Objective one assessed the socio-cultural context surrounding schools in which girl students are provided secondary school education at Ilemela municipal. Its sub research question asked, which socio-economic-cultural environment is surrounding schools in which girl students are provided secondary school education at Ilemela municipal? The triangulated methods collected and analysed data unveiled learnt lessons suggesting: First, that the SES characteristics exhibited that surely the girl students in studied secondary schools’ context were surrounded by merchandise attractions, whereby the so called “boda-boda” economic activity out shined the rest of economic activities mentioned. 
Secondly, on one hand the studied girl students were faced with teenage biological changes in their bodies, which call for guidance, endurance and abstinence of pleasures as per Epicurean theorists’ advice.  On the other hand, the studied girls being faced with teenage emotions they tend love gratification of bodily desires leading to deviant behaviour just as Hedonist theorists tend to encourage versus epicurean’s good advice. Third, the studied area is surrounded by normal educated society, some of whom irrationally are attracted to girl students, instead of valuing the role of graduate girls in the society. The analysed data suggested the conclusion that indeed girl students’ school life in the studied schools is inseparable from the temptations from business community context, which seem to value less the role of education to a girl.
5.2.2 
Perpetuators Leading Girl Students to Drop out from Secondary Schools to be Studied
Objective two examined socio-cultural related accelerators leading girl students to drop out from secondary schools to be studied. Its second sub research question asked, which socio-economic-cultural environment is surrounding schools, in which girl students are provided secondary school education at Ilemela municipal? The triangulated analysis methods included: questionnaire, interviews and documentary suggested the finding of the emerged six perpetuators studied girl students’ dropout behaviour related to socio-cultural construct theme. Appearing in ascending order from higher to low frequencies included: peer group, teenage pregnancies, early marriage, poverty and child labour. In the light of frequencies, in which the peer groups construct outshined and hence leading among the rest of all emerged perpetuators in group one of high frequently mentioned perpetuators. Likewise, in group two of low frequently mentioned, poverty was leading perpetuator of dropout behaviour.  The lowest of all mentioned perpetuators were child labour and drug abuse, which both had similar frequencies. 
5.2.3 
Leading Push and Pull Perpetuators Responsible in Raising Girl Students’ Drop out
Objective three determined the leading category of push and pull perpetuators responsible to raise girl students to continue dropping out from secondary schools. Its third sub research question asked, what categories of responsible push and pull perpetuators are viewed by research participants to raise girl students’ drop out trend of dropping out of studied secondary schools at Ilemela municipals? The analysed data gave the outcomes of four possible perpetuators, some pertaining to inside school context and some pertained to individual girl student. 
The findings suggested further that the studied research participants perceived that the schools need to be equipped with quality infrastructures enabling teaching and learning to occur. In addition to this, the findings suggested that schools without conducive environment equipped with qualified adequate human, physical and fiscal resources, are likely to be source of dislike of a certain school, hence may act as push and pull-out perpetuator. Girls may be attracted to other outside school affairs. Besides, the findings suggested that reward may be crucial pull-in or push out of girl students to remain focused at school. 
On top of that it was found out that, the teaching staff tried to propagate rational relationship between teachers and their girl students by providing rewards to the best performing girl students to motivate the girls to excel academically. Such student-teacher relationship was pointed to act either as a pull in and out, also as a push or out factor implying that, girl students are likely to be pushed and pulled out of the school, when they are not in good terms with their teachers. Finally, the observation method revealed that the students with chronic diseases, who were observed with permission to go to hospital, while also the primary document of sick roster evidenced daily report of girl students going to the hospitals. The chronic diseases no wonder is other observed push out perpetuators of girls, who finally dropout of school for good.
These findings from objective three are closely related to chapter two reviewed theories namely: social capital structures and social control theories (Figure 2.1). Whereas the former theory declares that surely social structures relationships including: parent-child relationship, parent-school relationship, peer groups interactions, and parent-parent relationship, social environment interaction, and social connections within structures facilitate actions within structures. 
5.2.4 
Research Participants’ Views for Strategies to Curb Girls’ Dropout Behaviour
Objective four examined the personal, family, local community, and education leaders’ views about observed potential short- and long-term effects of girl students’ trend dropping out from studied schools, as well as a way forward to solve the studied problem. Its fourth twin research question, had twin sub research questions asking (a) What were personal, family, community, education leaders’ views about observed potential short- and long-term effects of girl students’ trend of dropping out from studied schools? b) What were studied students, teachers’, school heads, parents, education administrators proposed way forward solutions for dealing away with short and long term studied push as well as pull in and out accelerators? The findings revealed four themes on proposals to curb the perpetuators for girl students’ deviant behaviour:
The perceived long term and short term effects were that: a single girl student’s dropout negative effects, not only be fall on the victimised individual confused girl student, but also befall her family in terms of shattered dreams and unexpected dependency. The effects befall to the community in which the victim takes refuge in terms of increased street crimes of: prostitution, raped cases, concubinage and the like. 
Finally, the effects befall the society at large as a nation in terms of: half educated mothers, criminal cases in courts, and abandoned street children burden. As for proposed measures to eradicate perpetuators for rising girl students’ dropout included: review policy that favour girl students’ conditions by involving the communities owning the students; ensure team work between the government and educational stakeholders in enforcing laws protecting a girl student. Parents should collaborate with teachers in pursuing girl students’ academic progress and finally initiate special educative program to the community tirelessly about the value of educating a girl child fully; as well as establish special schools giving second chance for dropout girl students after weaning their babies.      
5.3
Conclusions
The analysed data for objective one beginning with research participants’ SES characteristics suggested the conclusion that indeed the studied girl students’ school life in the studied school’s context is inseparable from the temptations from business community surrounding the studied schools. Likewise, findings suggested that the answer to the deviant behaviour in educational matters could be found in the bonds that people form to pro social values, prosocial people and prosocial institutions. The analysed data suggested that the studied community seem to value much financial petty gains leading to attractive deviant behaviour of girl students. Also, it was found out that very community seems to value less the role of education to a girl student. Consequently, no unified measures in place from the business community to seriously sympathesise to protect a girl student to complete her given secondary school cycle safely. 
The analysed data for objective two suggested the conclusion that in the light of frequencies, the peer groups construct outshined and hence leading among the rest of all emerged perpetuators propagating the rise of girl students’ dropout behaviour in group one of high frequently mentioned perpetuators. Likewise, in group two of low frequently mentioned perpetuators; poverty was leading to trigger studied girl students’ dropout behaviour. Category one of pull-out perpetuators from the studied context yielded six perpetuators of which were frequently mentioned variously, and that the deviant dropout behaviour is engineered by interaction of several conditions related to socio-economic and socio-cultural perpetuators outside the studied secondary schools context.
The analysed data for objective three suggested the conclusion that the studied secondary schools not only are surrounded by outside pull-out perpetuators pertaining to socio-economic and socio-cultural outside school, but also, they are surrounded by in school push in and out perpetuators pertaining to individual students, such chronic diseases. While the accessibility of quality and adequate resources in school were crucial in terms of human, physical and fiscal resources, motivation, and teacher-students relationship these related proper to inside school context pull in and push out, and partly families of girl students outside the school context. The chronic diseases pertained to an individual girl student emerged as either push in or pull-out perpetuator of girl students’ dropout behaviour beyond the school control. 
Social structures relationships including: parent-child relationship, parent-school relationship, peer groups interactions, and parent-parent relationship, social environment interaction, and social connections within structures, were found to facilitate actions within school structures. Girl students, who are doing better, are those who are well connected to those relationship structures. 
On the other hand, family-parent-society-bylaws tie-bonds need to be propagated because they were found to diminish deviant behaviour of deviating from the mean, while encouraging adherence behavior of remaining at the mean. When such bonds are well established deviant behaviours diminish automatically. The analysed data for objective four suggested the conclusion that some of the studied research participants were of view that the current educational policies are not in favour of girl students who become pregnant in schools. Likewise, that since the girl students have differing nature compared to boys, the two should not be equated to use similar policy otherwise, the existing policies are oppressing girls for not considering their natural make up. 
Some participants thought that seriousness is lacking in enforcing existing laws to seriously punish the culprits, though some parents collaborate with culprits to hide evidence against government. Hence, teamwork lacks and lenience regains. Finally, some of the research participants felt that parents are not collaborating to end the studied problem. Establish special programme giving second chance to girl students who dropped out of school and sensitise the society tirelessly about value of educating girl child.      
5.4 
Recommendations for Immediate Action
Given that objective one revealed that the studied school context is surrounded by merchandise context dominated by ‘boda-boda’ transport, micro businesses, fishery, and agricultural activities among surfaced perpetuators of the girls’ dropout behaviour; and since these contexts are inseparable from girls’ school life in the studied area, therefore there is a need to initiate educative program tirelessly for community at large concetising them about the value of girl’s education. Abandon leniency in enforcing existing laws against culprits dating with girl students, while also ensuring teamwork between the studied community and government in enforcing laws favouring a girl child’s education.  
Since objective two findings revealed six themes on the categories of perpetuators in the studied school contexts, among those the peer groups were on lead in the group rated with high frequency, as well as poverty was on lead with higher frequency in lower group respectively. Therefore, there is need to educate girl about family life skills, in which Biology subject is crucial educating them what to do about human’s puberty age and its experiences. Protective measures need to be emphasised for self-protection against intruders of girl students’ education. Regarding poverty, there is an urgent need to ensure the national TASAF project strategies for poor to intervene to solve this problem in the studied location.
Given objective three findings revealed outcome of four possible perpetuators, some pertaining to in school context and some pertained to individual girl student; and since it was found out, that the teaching staff, propagates rational relationship between teachers and their girl students to reward best performing girl students, making them to excel; therefore, there is a need for teachers to take theories that guide practices of motivating girl students to remain in schools. Such theories include: Pavlov’s stimuli and their response theory take them seriously.
Likewise, there is a need teacher to revisit foundations of their studies such as: Hirschi (1969); Walsh, (1987:81-82); Coleman (1987), theories enlightening about relevance of student-teacher relationship. Finding about girl students’ chronic diseases, no wonder chronic diseases are other observed push out perpetuators of girls, who finally dropout of school for good, therefore there is a need to involve researchers to investigate sources of those diseases in studied schools. 
Above all, given objective four findings revealed that the current educational policies are not in favour of girl students, who become pregnant in schools, therefore there is a need for education policy formulation and review processes, to involve the community at large to pass acceptable policies in favour of girl students’ natural conditions. Again, since some participants thought there is leniency in enforcing existing laws that protect girl’s students versus culprits, some parents collaborate with culprits to hide evidence against government; therefore, there is a need for unified teamwork between the community owning girl students and the government owning laws to eradicate perpetuators of the studied problem.  
Finally, since the studied research participants felt that parents are not collaborating to end the studied problem, there is a need to tirelessly involve and inform the parents about relevance of collaboration between teachers and parents to pursue girl students’ academic progress. All in all, since the research participants proposed the establishment of special programme giving second chance to dropout girl students and those which sensitise the society tirelessly about value of educating girl child, therefore there is a need for the government through the Ministry of Education, to intervene and try out these proposals to curb perpetuators ever rising girl students’ dropout behaviour trend in studied secondary schools within Ilemela in Mwanza region.              
5.5 
Recommendations for further Studies
In reference with the results of this study, the researcher proposes the need to conduct a similar comparative study in other municipals of Mwanza region, with larger sample. 
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APPENDICES

Appendix I:  Questionnaire for Teachers, Heads School and Parents at Ilemela District Council
Introduction
I am a bonafide student at the Open University of Tanzania pursuing the Master degree of Education in Administration Planning and Policy Studies. I am carrying a study titled “Girl Students’ Dropout Perpetuators and Effects in Tanzania Public Secondary Schools in Ilemela Municipal in Mwanza Region.” Please assist me by answering the question. The research is purely for academic purpose therefore your participation and contribution was greater appreciated. Note as well that the given data should not be shared to others because it is confidential between you and me. You should not write or mention your name anywhere in this questionnaire and in our interview.
Instructions of Filling this Questionnaire 
· Please you are asked to give your answers honestly and freely as possible.
· Where a written response is required, please answer it clearly by writing, or putting  (V) where necessary as per guidelines. 
A: Personal Information 
(Please fill in blanks with written words by talking orally or or tick ing (V) where necessary).
1. Please write the Name of your school……………………………………………… 
2. Sex F [..] M [..]
3. Which is your group age? Please Tick (V)
     (i)  [..] 12-18 
     (ii) [..] 19-35 
    (iii) [..] 36-50 
    (iv)  [..] Above 50 
4. What is your level of education? Please Tick (V)
    (i)   [..] Certificate 
    (ii)  [..] Diploma 
    (iii) [..] Graduate 
    (iv) [..] Post graduate 
5. How long is your experience in terms of years in this teaching profession? Please Tick (V)
    (i) [..] 1-5 years 
    (ii) [..] 6-10 years 
   (iii) [..] 11-25 years 
   (iv) [..] Above 25 years 
6.  Do you think your students participate in home activities before and after school hours?
       [..] YES or [..] NO
7.  If the answer is YES, in what ways do you think the daily home activities propagates female students dropout? [..] YES or [..] NO 
8. Have you ever observed any scenarios of effects of home activities towards female students’ dropout?  [ ] YES or [ ]NO
9. If the answer to question above is YES, in what way were you involved in those scenarios?……………………………………………………………………
10. What measures do you suggest to be taken in order to prevent the daily home activities which 
propagate female students’ dropout?..........................................
11. To what extent can you rate dropout of girl students at your school? Please Tick (V)
High [..] Moderate [..] Low [..] No at all [..] 
12. Which cultural, economic, political, or religious aspects do you think trigger rise or lower rate of girl students’’ dropout at this school?……….Please, elaborate your answer why you think the way you think about this. ………………………………
13. What do you think have been the short term and long term results due to girl students’’ dropout of schools? ………………………………………………………...
14. What measures should the community leaders put in place to reduce the high rate of girl students dropping out of school? …………………………………………..
15. What role can the community play to combat high rates of girl students’ dropping out of school? .................................................................................................
16. What is the role of the religions and other civil organisations in the curtailing the high rates of girl students’ dropping out of school?………………………………..
17. What s measures should the government put in place to reduce the girl students’ from drooping out of schools? ……………………………………………………
Thank You for Participating
Appendix II:  Interview Schedule for School Heads, Teachers, Parents in Ilemela District Council
Introduction
I am a student at the Open University of Tanzania pursuing the Master degree of Education in Administration Planning and Policy Studies. I am carrying a study titled Girl Students’ Dropout Perpetuators and Effects in Tanzania Public Secondary Schools in Ilemela Municipal in Mwanza Region. Please assist me by answering the question. The research is purely for academic purpose therefore your participation and contribution was greater appreciated. Note as well that the given data will not be shared to others because it is confidential between you and me. You should not write or mention your name anywhere in this questionnaire and in our interview.
Instruction of filling questionnaire 
· Please you are asked to give your answers honestly and freely as possible 
· Where a written response in required, please answer clearly 
· Do not write your name on this questionnaire. 
Please answer all the questions about your status quo at school about Socio-Economic Status (SES). 
A: Personal Information 
1. Name of the place your location in this municipal Rural [..] or Urban  [..]
2.  Please Tick (V) your Appropriate Sex 

    (i)  [..] Male
    (ii) [..] Female 
3. Tick (V) your group age 
    (i) [..] 12-18 
    (ii) [..] 19-35 
    (iii) [..] 36-50 
    (iv) [..] Above 50 
4. Tick (V) your education level or Form
   (i)  [..] Certificate 
  (ii)  [..] Diploma 
  (iii) [..] Graduate 
  (iv) [..] Post graduate 
5. What reasons as per why you think girl students drop out of school in your location?…………………………………………………………………
6. What do you think are causes of girl students to dropout from school? 
………………………………………………………………………………………… 
7. What measures do you suggest to be done in order to prevent the effects of daily home 
activities toward female students’ dropout behaviour? ………………………
8. What role can the community play to reduce high rates of girl students dropping out of school?………………………………………………………………………
9. What measures should the government put in place to reduce the girl students from dropping out of schools? ……………………………………………………
10. What kind of measures should be imposed on the parents and the girl, who drop out of school without genuine reasons? …………………………………………..
Thank You for Participating.
Appendix III: Questionnaire For Public Secondary School Students And Teachers, School Heads And Parents In Ilemela Disrict
Introduction
I am a bonafide student of the Open University of Tanzania pursuing the Master degree of Education in Administration Planning and Policy Studies MED (APPS). I am carrying a study titled “Girl Students’ Dropout Perpetuators and Effects in Tanzania Public Secondary Schools in Ilemela Municipal in Mwanza Region.” Please, assist me by answering the question. The research is purely for academic purpose therefore your participation and contribution was greater appreciated. Note as well that the given data will not be shared to others because it is confidential between you and me. You should not write or mention your name anywhere in this questionnaire and in our interview.
Instructions
Please fill the correct responses where necessary by ticking (V), where necessary.
1. Name of your school ………………………..........................................................
2. Your Sex category (i) Male [..] (ii) Female [..](iii) [..] Tick your group age 
(i) 12-18 [..]
(ii) 19-35[..] 
 (iii) 36-50 [..]
(iv)  Above 50 [..]
4. Tick (V) your Education Level
(v) Form One     [..]
(vi) Form Two    [..]
(vii) Form Three [..]
(viii) Form Four [..] 
(ix) Form Five   [..]
(x) Form Six      [..] 
5.  Do you do any home activities before or after the school time?
YES [..]or NO  [..] If the answer is yes, what three examples can you provide?…………………
6.  Do the daily home activities affect female students to dropout?
YES or NO     [..]. Elaborate your response on how they affect those students.
7. [image: image2.png]


Do you know any positive and negative effects of home activities towards female students’ dropout? 
YES [..] or NO [..]
8. [image: image3.png]


If the answer to question above is YES did you participate in home activities? YES [..] or NO [..]. If Yes or No what way forward do you suggest to be done in order to prevent the impacts (long term) and effects (short term, positive and negative) of daily home activities as factors for dropout solution? ……………………………………………………….................................................................
9. What are pull out and push out factors causes girl students’ to drop out in your school?
………………………………………………………………………………………………………
10. What suggestion can you give as an individual on the way forward to curb girl students, who 
are discouraged t out of school without any proper reason?
Are discouraged to the extent of abandoning school?...................................................
11. What kind of punishment should you suggest for those girl students’ dropping out of school?
12. Are you living with your parents? Please Tick [V]
     Yes [..]     No [..]
14. Are you having all parents? Please Tick [V]
   Both [..]    One [..]    None   [..]   
15. How far is your school from home in terms of Kms?.............................................
    Near to school [..]   Far from school [..] Very far from school [..]
...........................................................................................................................................................
Thank You for Participating.
Appendix IV: Observation Schedule for Studied Secondary Schools
	S/N
	Name of The Visited School
	Observed Resource Adequacy
	Quality Tick
	Adequacy
Tick
	Comments on Observed quality and Adequacy

	1.
	School A
	Human resources
	
	
	

	
	
	Classrooms
	
	
	

	
	
	Laboratory
	
	
	

	
	
	Library

	
	
	

	
	
	Play grounds
	
	
	

	
	
	School garden
	
	
	

	
	
	Recreation rooms
	
	
	

	
	
	Toilets/washrooms
	
	
	

	2.
	School B
	Human Resource
	
	
	

	
	
	Classrooms
	
	
	

	
	
	Laboratory
	
	
	

	
	
	Library

	
	
	

	
	
	Play grounds
	
	
	

	
	
	School garden
	
	
	

	
	
	Recreation rooms
	
	
	

	
	
	Fiscal resource
	
	
	

	
	School C
	
	
	
	

	
	
	
	
	
	


Thank You for Participating.
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