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ABSTRACT
This studied participants’ perspective on the experienced prospects and challenges facing school heads’ effectiveness in fulfilling their leadership roles within Kahama town council. The raised main question, what have been prospects and challenges among school heads in fulfilling their leadership roles effectively? The post-positivists’ paradigm, qualitative approach and exploratory research design were used in this study. The sample size was 49 research participants. The data collection and analysis were done through triangulated methods: questionnaire instrument and interview guides. Data were analysed by triangulated methods, of Microsoft Office Excel and calculator for questionnaire data, while the qualitative data were sorted, categorised, coded, compared and contrasted. Findings revealed that roles of school heads include: unifying institution workers to work hard and supervising school resources; democratic leadership style, is preferred in studied schools. Also, different education levels among teachers in studied secondary schools; financial constraints are the leading leadership challenges. The in-service leadership workshops training are the best-recommended solution for faced challenges in studied schools among the school heads. As well, the democratic leadership style be used regularly in their activities to increase teachers’ participation in decision making.  High education level qualifications should be considered in appointing school heads in the town council. The comparative study on similar problem be done in other districts of Shinyanga with larger sample preferably at the primary school level. 
Keywords: School Heads, Effectiveness, and Leadership
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CHAPTER ONE
INTRODUCTION AND BACKGROUND TO THE STUDY
1.1
Introduction
Chapter one covers an overview of the chapter, the background of the study, which explains about: statement of the problem, research objectives, questions, as well as significance of the study. Other sub chapters you find in chapter one is: limitations and delimitation of the study, conceptual framework, definitions of the key terms, and ends with an organisation of the study. 
1.2 
Background to the Problem
The researcher’s experience in a teaching profession of more than ten years reveals that effective leadership is inseparable from quality teaching and learning processes. Armstrong (2004) defines leadership as an influence, power and the legitimate authority acquired by a leader to be able to effectively transform the organisation through the direction of the human resource, which is the most important organisational asset, leading to the achievement of desired purpose. This can be done through the articulation of the vision and mission of the organisation at every moment, and influence the staff to define their power to share this vision as per (Siskin, 1994; Okeniyi, 1995). For Ur-Rehman, Khan and Waheed (2019) view the school head as a school leader who organises, supervises plans, makes decisions, performs managerial and financial tasks. Above all, has to be an effective instructional leader (Ur-Rehman, Khan and Waheed, 2019).
Leadership goes along with its roles such as: the responsibilities and duties invested upon the leader (Bank, 2020). The qualities of the leader include: providing vision, establishing effective organisational structure and communication protocols, to be an effective role model, inspiring and motivating, delegating and empowering and effective time management (Bank, 2020). Effectiveness is the capability of producing a desired results or the ability to produce desired outputs as documented in (Dictionary.com, 2011). Effective leadership is about executing the company's vision (or redefining and improving it) and setting the tone and the culture for that particular organization/institution. Leadership means creating and planning, securing resources, and looking out for and improving errors (Ramos, 2020).
The school head at school level is a representative of the Ministry of Education and Vocational Training (MOEVT). The school head is an instructional leader as well as a link between the school and the community. Besides that, one is an accounting officer at school level (URT, 2002). School heads play a major role in education reforms. They have many responsibilities such as being responsible for the overall operations of the schools. The implementation of reforms depends among other factors on how school heads were involved in the preparation of reforms. Reform is a complex concept, as a noun, the term is used to describe changes in policy, practice, or organization. As a verb, ‘reform’ refers to the intended or enacted attempts to correct an identified problem. 
As an educational aspiration, its’ goal is to realize deep, systemic, and sustained restructuring of public schooling (Kindyamtima, 2017). In the recent times when the secondary school head teachers in Tanzania were identified to be the key players in the improving the school performance their leadership roles have been well identified to be the major point of improving the school performance, for example they are expected to supervise the school teachers to teach and improve the school examination results. They are expected to plan for the school projects, improving curriculum implementation and environment, and human resources. They are expected to supervise the student’s discipline by controlling drop outs and teachers’ attendance and report to higher authority any misconduct to keep the school work going with efficiency. These heads are also performing tasks of directing financial resources to make the school purchases for teaching to continue at the school. As these heads attempt to comply with the above leadership roles, they are faced with some challenges, which need to be addressed and investigated under this study.
In Kenya, there is an increasing recognition among scholars and researchers in the field of educational administration that entering the principal ship is an emotional-laden situation and that the school principal is the key ingredient for success in school. More researchers are becoming aware of the unique problems faced by people beginning careers as school principals in Kenya. However, despite this growing awareness of the importance of the school principal and the unique challenges faced by new principals, very little is known in general about the challenges facing school principals in developing countries. Similarly, very little is known about the challenges facing beginning school principals in a developing country like Kenya (Kitavi and Westhuizen, 2015).
Although the secondary school leadership (school heads) in Tanzania try their best to achieve the set goals by fulfilling and performing their responsibilities (Godda, 2018). However, little is known as stipulated in Ndibalema (2018); Mkanga (2016) about the experienced prospects among schools in fulfilling their leadership roles at Kahama town council secondary schools. Besides this study, one may raise a question asking whether or not school heads have success or prospects as well as failures as challenges stories based on their experiences. If yes, how are school heads proceeding with the management of schools and copying amid the faced challenges in fulfilling their leadership roles at Kahama town council?
1.3 
Statement of the Problem
In 2018, Tanzania has recently been in demise of education failures if gauged through the performance of form four secondary leavers. The trend of the poor performance from 2009 seemed to pose serious challenges for the future development of the country (Adamson, 2018).  School heads have the primary role of organising, monitoring, controlling, decision making and managing their schools or institutions because education is a backbone for development of any country. Hence, the tendencies on the performance of the students tell how effective leadership skills of the appropriate school head are (Adamson, 2018).
Despite the government efforts to assign school heads, with duties and roles and provide them with skills of leadership management to manage schools and their administrations; still yet school heads, are left with huge challenges in fulfilling their roles in public secondary schools in Tanzania in relation to the noted academic performance in their schools (Adamson, 2018). Therefore, there is a very limited number of studies, which have been interested to the following raised general question about this proposed study. This is why the researcher is puzzled and raises the general research question to be addressed through empirical study inquiring, what have been prospects and challenges among school heads in fulfilling their leadership roles effectively at Kahama town council? This called for the need to propose this study, so as to address that grand general philosophical puzzle to fill the identified study gap. This study was about, “School Heads’ Effectiveness in fulfilling their Leadership Roles in Tanzania Public Secondary Schools: Prospects and Challenges at Kahama Town Council. 
1.4 
General Objective
The general objective of this study was to explore school heads’ perceptions about the effectiveness in fulfilling their leadership roles in Tanzania public secondary schools; to up with prospects and proposed solutions for faced challenges at Kahama town council.
1.5 
Specific Objectives
Specifically, the researcher intended to achieve the following objectives:
(i) To examine school heads descriptions of what leadership school roles and styles imply to them at Kahama town council;
(ii) To assess various descriptions the school heads provide about what it implies by the school leadership roles, as well in what category of leadership styles they fall in at Kahama town council;
(iii) To examine school heads’ views about their experienced leadership successful stories in specific public secondary schools at Kahama town council;
(iv) To determine the challenges the school heads face in fulfilling their roles in the selected secondary schools within Kahama town council, as well get proposed solutions.
1.6 
Research Questions
This study was guided by two types of questions namely: general research question and sub research questions as follows.
1.6.1 
General Research Question
What have been prospects and challenges among school heads in fulfilling their leadership roles effectively at Kahama town council?
1.6.2 
Specific Research Questions
(i) In what modalities do the studied school heads assume the held positions of leadership positions at Kahama town council?
(ii) What are varying descriptions provided by school heads about what the leadership school roles imply to them, and in which categories of leadership styles they fall within Kahama town council?
(iii) What specific successful stories are school heads narrating about their experienced leadership in specific studied public secondary schools at Kahama town council?
(iv) What are the challenges the school heads face as they fulfill their role in selected secondary schools in Kahama town council.
1.7 
Significance of the Study
The findings of this study were expected to be significant in various ways. First, research wise, they would contribute to the research stock of knowledge basically. For the government personnel dealing with education system development, the results of this study are expected to remind the secondary school heads about their leadership roles and maximise the speed of achievement. The government personnel too are expected to benefit from this study, when its findings uncover the challenges facing school heads in fulfilling leadership roles. The officials can be able to determine the suitable ways of limiting or reducing the challenges facing school heads in fulfilling leadership roles.
The study findings too are expected to be significant to school heads and secondary school management, because its findings touch variations of leadership styles being applied in different selected schools. Consequently, the school heads may use them to identify the suitable leadership style versus the weak ones. By so doing, the educational goals are expected to be attained timely.  Other researchers might extract the study abstracted findings to make their own right judgment and come up with their research gaps. Lastly, the completion of this study, paves the way of the researcher to the award of the Master degree in Education, Administration, Planning and Policy studies of the Open University of Tanzania.
1.8 
Limitations of the Study
First, since the researcher wanted to interrogate the school heads on their leadership roles success stories and challenges, some were hesitant to show cooperation, as they thought they were spied about their school hidden agenda problems. I had to tell them transparently that the required information was for academic purpose not otherwise. Likewise, I had to assure them that their provided information remains confidential between the researchers and them. Third, after obtaining a clearance letter from the Open University of Tanzania the current researcher sent it to the District Executive Officer for permission protocol to access the schools. That bureaucracy delayed the timely completion of this study. 
For this limitation, I had to ask assistance from the research assistant, who assisted to collect some data, so as to meet my scheduled time frame for data collection. The fourth limitation was longer distances of searching information, something that affected the budget. This limitation was solved by technology of cell phones, where some research participants provided needed information from distant.
1.9
Delimitation of the Study
The study on the school heads effectiveness in leadership roles, prospects and challenges was done with focus to the school heads in public secondary schools in Kahama, Tanzania. This excluded some secondary school heads in private owned school and English medium secondary school in Tanzania. In later mentioned schools their roles may be some how different depending on the contract these school heads agreed with their employers. Here, the school heads discussed here are those that are permanently employed and some have been appointed with clear orientation and some have not been orientated though it is mandatory for the heads of secondary schools to be trained and oriented on headship roles before assuming their positions. 
1.10 
Operational Definitions of Terms
1.10.1
School Head
In this study refers to the teacher with leadership roles appointed to manage all school administration including other teachers or the staff and supporting staff.
1.10.2
Leadership
In this study the leadership refers to an act of giving positive directions to subordinates under the jurisdiction of a leader.
1.11
Organisation of the Study
This study comprises five chapters: chapter one gave the background of the problem about the challenges facing school heads in fulfilling leadership roles in Tanzania, statement of the problem, objective of the study, research questions, significance of the study, limitation of the study, delimitation of the study, conceptual framework, definitions of the key terms, organisation of the study and the chapter summary. 
Chapter two covers conceptual or theoretical and empirical literature according to specific research objectives, paving to the research knowledge gaps and ends with the chapter summary. Chapter three presents the suitable research paradigm about the study, research approach, research design, study area, study population, sample size, sampling techniques, research data collection methods, data analysis and presentation plan, credibility and transferability and ethical considerations. Chapter four covers the study data presentation, analysis, discussion and interpretation of the findings. Finally, chapter five deals with the study summary of findings, major conclusions and recommendations. Chapter two comes next.
CHAPTER TWO
LITERATURE REVIEW
2.1 
Introduction
Chapter two presents the reviewed categories of literature that are related to this study. The researcher in this section presents the categories of literature including: conceptual also popular as theoretical, and the empirical. Towards the end the reviewed literature paves the research knowledge gaps followed by the conceptual framework. Chapter two themes are arranged reflecting the key words in four specific objectives, which were developed in chapter one as follows.
2.2 
Conceptual Literature
By conceptual literature the researcher understands the referred books, articles, magazines even newspapers with concepts either by borrowing definitions, clarifications or enlightenment of the problem to be understood clearly. Likewise, the conceptual literature also deals with theoretical literature in which theories guiding the practices of school leadership were given as presented hereunder. 
2.2.1 
Leadership Challenges in Public Secondary Schools

James (1997) points out there are three major challenges that school leadership may face during school reform program. The first challenge is to define high standards of intellectual quality for instruction and learning. The second challenge is building organisational capacity to achieve the defined standards of intellectual quality. The third challenge is to sustain the effort of school improvement. Many schools implement improvement programs but few institutionalize these reforms in the culture of the organization. When the former author is contrasted with Pont, Nusche and Moorman (2008), they differ in the sense that these identify the following factors as challenges to school leadership in an attempt to improve quality education: school autonomy, accountability for outcomes, role expansion, role overload, insufficient preparation and training, and lack of clarity about the core roles of school leadership (Pont, Nusche and Moorman, 2008).
Further when the previous authors are contrasted with Sungtong (2007), this one identifies three major challenges that school leaders face during school reform: restructuring school administration and management system, financial management related and parental expectation and relation. Some other writers are Piterman (2008); Kitele (2013) from America, who also observe that females in leadership are often faced with the dilemma of balancing the societal expectations of female regarding their family responsibilities with that of the leadership at the workplace, and to alienation, isolation and exclusion for female educational leaders These authors add that there is possibility that some of female leaders lack support from the staff, parents and community this result from groundless reasons that female cannot lead in the society (Piterman, 2008; Kitele, 2013).
In comparison with the previous writers with Ramazan (2010), the later argues that in Sweden female continue to increase their share of management position and leadership opportunities but their rate of progress is said to be slow and uneven. It has been exposed that female also get different challenges when attending their leadership role to the extent that some of them get discouraged and feel inferiority before the society. In Sweden the most important barrier to female is lack of networking they are not open; females have to overcome fear of being criticized compared to male so as to be effective in attending leadership roles (Ramazan, 2010).
2.2.2 
Factors Causing the Leadership Challenges in Public Secondary Schools
The outstanding factor for the cause of leadership challenges is the lack of specific professional training for the position. Too frequently good teachers have been advanced from the class room to administrative responsibilities because the board of education has desired to recognize their worth by giving them better salaries (Meredith, 2005). This author adds that as a mere teacher, the principal may have been eminently successful; but as an administrator he may be a failure. Unless a principal thus advances special preparation for this work of administration, s/he usually lacks a broad and comprehensive philosophy of education. He has little or no professional background in sociology, economics, or related subjects. He has failed to get the specific training for the position of leader, however great his success may have been as an instructor (Meredith, 2005).
Furthermore, the very author elaborates that the principle is likely to think of the high school as a separate institution, and not as an integral part of a common school course of twelve years (Meredith, 2005). Another factor is the leader (school head) found in his lack of a keen sense of relative values regarding his duties, and the time at his disposal as an administrator, an inspector or appraiser, and as a supervisor (Meredith, 2005). Too much of a principal’s time is spent in merely keeping the machinery going. In the business administration of the schools there is too little responsibility delegated to the teachers, to the pupils, and to the clerks who have in charge the routine matters of the school. The very author ends concluding that in matters of everyday occurrence, a good motto for the principal is to do nothing in administration that one can get others to do. Suffice to say that the principals spend vastly more time than it is necessary in the office on clerical details (Meredith, 2005).
2.2.3
Applied Specific Leadership Styles in Public Secondary Schools
Democratic leadership style has been noted to contribute positively to leaders’ access to their rights from related research findings. This leadership style entails consulting with subordinates and the evaluation of their opinion and suggestion before decisions are made by the management (Teresa, 2013). By inference then this implies that a democratic leader can listen to complaints and needs of employees and therefore promotes access to their rights. Due to the consultative nature of the democratic leadership style it is probable that this process will enhance greatly the level of shared values between the institution and its employees which enhances employee access to their rights and therefore students will be able to get their professional programs (Teresa, 2013).
In contrast the autocratic leadership is an extreme form of transactional leadership, where leaders have complete power over staff. Staff and team members have little opportunity to make suggestions, even if these are in the best interest of the team or organization. The benefit of autocratic leadership is its incredibly efficient. Decisions are made quickly, and the work to implement those decisions can begin immediately. In terms of disadvantages, most staff resent being dealt with in this way. Autocratic leadership is often best used in crises situation, when decisions must be made quickly and without dissent when compared to the previous autocratic (Amanchukwu, Stanley and Ololube, 2015). 
In contrast still, the bureaucratic leaders follow rules rigorously, and ensure that their staffs also follow procedures precisely. The bureaucratic leadership is an appropriate leadership style for work involving serious safety risks (such as working with machinery, with toxic substances, or at dangerous heights) or where large sums of money are involved. Bureaucratic leadership is also useful in organizations where employees do routine tasks (Shaefer, 2005). The drawback of this type of leadership is that it is ineffective in teams and organizations that rely on flexibility, creativity, or innovation (Aman Chukwu et al, 2015). The charismatic leadership is a leadership style that is identifiable but may be perceived with less tangibility than other leadership styles (Bell, 2013).
Often called a transformational leadership style, charismatic leaders inspire eagerness in their teams and are energetic in motivating employees to move forward (Bell, 2013). The same author continues to characterize the charismatic leadership saying it ensures excitement and commitment from teams is an enormous asset to productivity and goal achievement. The negative side of charismatic leadership is the amount of confidence placed in the leader rather than in employees. This can create the risk of a project or even in an entire organization collapsing if the leader leaves (Bell, 2013). Additionally, a charismatic leader may come to believe that s/he can do no wrong, even when others are warning him or her about the path, s/he is on; feelings of invincibility can ruin a team or an organization (Aman Chukwu, Stanley and Ololube, 2015).
The democratic leaders make the final decisions, but include team members in the decision-making process. They encourage creativity, and team members are often highly engaged in projects and decisions. There are many benefits of democratic leadership. Team members tend to have high job satisfaction and are productive because they are more involved. This style also helps develop employee’s skills. Team members feel a part of something larger and meaningful and so are motivated to by more than just a financial reward. The danger of democratic leadership is that it can falter in situations, where speed or efficiency is essential. 
During a crisis, for instance, a team can waste valuable time gathering input. Another potential danger is team members without the knowledge or expertise to provide high quality input (Aman Chukwu et al, 2015).  The laissez-faire leadership may be the best or the worst of leadership styles (Goodnight, 2011). Laissez-faire, this French phrase for “let it be,” when applied to leadership describes leaders who allow people to work on their own (Goodnight, 2011). The laissez-faire leaders abdicate responsibilities and avoid making decisions, they may give teams to complete freedom of doing their work and set their own deadlines. Laissez-faire leaders usually allow their subordinates the power to make decisions about their work (Chaudhry and Javed, 2012).
These authors provide teams with resources and advice, if needed, but otherwise do not get involved (Chaudhry and Javed, 2012). This leadership style can be effective if the leader monitors performance and gives feedback to team members regularly. The main advantage of laissez-faire leadership is that allowing team members so much autonomy can lead to high job satisfaction and increased productivity. It can be damaging if team members do not manage their time well or do not have the knowledge, skills, or motivation to do their work effectively (Chaudhry and Javed, 2012).
In comparison with previous types, this type of leadership can also occur, when managers do not have sufficient control over their staff (Ololube, 2013). Much more, Aman Chukwu, Stanley and Ololube (2015) say that transaction leadership style starts with the idea that team members agree to obey their leader when they accept a job. The transaction usually involves the organization paying team members in return for their effort and compliance. The leader has a right to punish team members if their work doesn't meet an appropriate standard. The minimalistic working relationships that result (between staff and managers or leaders) are based on this transaction (effort for pay) (Aman Chukwu et al., 2015).
2.2.4
Perceptions about Challenges of Fulfilling Leadership Roles in Public Secondary Schools
School leaders are essential to creating a vision that empowers school community in setting to work cooperatively towards achieving instructional goals (Mingaine, 2013). In contrast Gur (2010) observes that school leaders who are visionary, imaginative and inspirational help to develop same qualities to their staff in school. School leader’s visions of implementing Information and Communication Technology (ICT) in school are realized through incorporating, developing and supporting visions of other school members. Mingaine (2013) states, that in order to effectively perform duties of school leadership, school leader’s roles should be geared in using ICT in school. They should demonstrate skills of using ICT in their day-to-day activities in school (Mingaine, 2013).
Basic skills in using ICT are desirable. However, Bishop (2012) says that some school leaders are not competent in basic ICT skills, though Gurr (2010) insists that present school leader should demonstrate some basic understanding of ICT in order to perform their duties effectively and inspire the school community to implement it. Ul-Amin (2010) states that many school heads lack ICT skills which changes the characteristics of problems and learning tasks, and hence play an important task as mediator of cognitive development, enhancing the acquisition of generic cognitive competencies as essential for life in our knowledge society (Ul-Amin, 2010).
2.3 
Empirical Literature
Having compared and contrasted the reviews about concepts and theories related to this study, the researcher found it necessary to review other authentic type of authorities related to the empirical research information globally. The researcher explored some particular studies conducted across the global continents such as: Asia, Americas implying North and South America, Europe, Australia and Africa on the same problem for comparison’s sake, so as to inform the findings that could come from the field. The researcher begins with studies from the continent of Asia as follows. 
2.3.1
Asia
Fook and Sidhu (2009) present a study titled leadership characteristics of an excellent principal in Malaysia. That study explored the leadership characteristics and how far the school heads share their school vision with colleagues and students. Its sample size was 22 respondents. The researchers used the semi-structured interviews with open-ended questions to collect data and the collected data were analyses through thematic analysis (Fook and Sidhu, 2009). 
The findings revealed that, the principals (school heads) demonstrated characteristics outlined by the literature and used a variety of educational strategies and situational leadership styles (Fook and Sidhu, 2009). Nevertheless, some principals in that study felt that the principals were too ambitious; result oriented, and had little time for teachers and students. The recommendation was to ensure that school leaders have the capacity to meet the radical mix of challenges they now face; equipping established, new and aspiring school leaders with necessary leadership knowledge, skills and competencies; spreading effective leadership more widely to reduce variations in performance; ensuring schools have leadership structures that are appropriate and sustainable for their context; strengthening governance and, where necessary, changing the structure of governance (Fook and Sidhu, 2009).
Critically speaking, my appraisal of that study that study of Fook and Sidhu (2009) on its strengths, when compared to this study first, that study dealt with similar problem proposed in this study about the school leadership, teaching and learning processes. Likewise, that study is similar with this one in terms of being done in a developing country within Asia continent like Tanzania is. However, weaknesses wise that study falls short of not originating from the context of Tanzania in particular at Kahama. Time frame also differs while that study was done eleven year ago, this study is current with current information compared to some of the outdated data in that study.  Suffice to say, that study was not interested to address the raised grand research question of this study appearing in chapter one inquiring, what have been prospects and challenges among school heads in fulfilling their leadership roles within Kahama town council? This was why this study explored the respondents’ view on the prospects and challenges facing school heads in fulfilling the leadership roles in secondary schools.
Another study is that of Ghavifekr, Hoon, Ling and Ching (2014) conducted a study about heads of departments as transformational leaders in schools: issues and challenges in Gauteng, in China. Its purpose was to identify the inherent issues and challenges that heads of departments face in their daily responsibilities as transformational leaders in schools. It used a sample of 105 respondents, who were the head of departments in different Chinese schools. Interview and questionnaire methods were used by the researchers to collect data. The researchers used content analysis and constant comparative approach to analyse data (Ghavifekr, et al., 2014). 
The findings of that research indicate that the main issues and challenges facing the heads of departments in schools are categorized as: Administration, teachers, students, and parents. The researchers recommended that there should be a focus on transformational leadership style of the educational personnel (Ghavifekr et al., 2014). 
Critically, speaking that study of Ghavifekr et al. (2014) when compared to this study, the two studies are almost similar in terms of studying same focus on leadership in schools like heads of departments as transformational leaders in school issues and challenges. However, the two studies differ in time frame, while that study was done six years ago, this study is updated. Finally, that study fails to address the grand research question of this study raised in chapter one inquiring, what have been prospects and challenges among school heads in fulfilling their leadership roles at Kahama town council? That was why this study was justified to fill those identified knowledge gaps.
2.3.2
Europe
Another study was conducted in Spain by Bolívar and Moreno (2006) titled the role of school principals as education leaders in Spain. Its purpose was to explore the limitations and constraints faced by school principals in Spain to actually perform their role as school leaders in primary and secondary schools. It used the questionnaires and Focus Groups methods to collect data from 180 participants. A conventional content analysis was facilitated by the program File Maker, Pro 5 were used, so as to analysed data so as to obtain the relevant findings from the field collected by the researcher.
The findings revealed that, despite their democratic legitimacy, or perhaps precisely because of its unexpected effects, the elected principals in Spain face constraints, which defector position itself between a practice of permanent transaction with colleagues and the mounting pressure of transformation and accountability coming from outside the school. Results from this research suggest that such constraints are determining that the practice of school leadership in Spain is management and maintenance-oriented rather than change-oriented, thus casting doubts about the very model of school leadership (Bolívar and Moreno, 2006).
Critically speaking, the study-Bolívar and Moreno (2006) has strengths in sense that it dealt with the purpose of the study of determining the practice of school leadership, which embodies the roles of school leaders as the proposed study aims to. However, that study remains silence to good and effective leadership styles like democratic style of leadership. The study also is reluctant to give the solutions of the challenges facing leadership in primary and secondary schools despite that it mentioned some challenges, in the raised general research question about, what have been prospects and challenges among school heads in fulfilling their leadership roles   at Kahama town council?
Another study was also conducted by Kelly (2016) in Germany with the title international schools as emotional arenas: facing the leadership challenges in a German context the purpose of the study was to demonstrate that international schools are emotional arenas. The sample of this study was 63 respondents who were heads/directors of school, heads/principals of secondary, heads/principals of primary, heads/principals of middle school and heads/principals of early years. The study used descriptive statistical analysis and content analysis to analysed the obtained data.
The findings show that, in addition to the challenges experienced by heads in wider contexts, Association of German International Schools (AGIS) leaders face demands specific to the multi-cultural context and transitional nature of international schools. They also highlight how school’s leaders may contribute to the challenges they encounter through their poor understanding of the cultural contexts that they operate in. The study suggests a range of strategies by which leadership-training providers, school boards and regional and local networks may better support international school leaders. It is also suggested that international school leaders take greater initiative for both their own cultural literacy and the development of personal resilience capabilities. Such steps should reduce the demands placed on heads and enable them to better withstand the challenges they face (Kelly, 2016).
This study by Kelly (2016) has strengths in the sense that, it highlights the way school leaders contribute to their own challenges through the poor understanding of the cultural context that they operate, it shows the strategies to overcome the challenges facing school heads/ school leaders and this is also the case in this study. However, the study fails to address the raised grand research question in chapter one inquiring, what have been prospects and challenges among school heads in fulfilling their leadership roles at Kahama town council? This study therefore, explored the respondents view on the prospects and challenges facing school heads in fulfilling leadership roles in secondary schools.
2.3.3 
Americas
Furthermore, Bredeson and Kose (2007) conducted a study with the title responding to the education reform agenda: a study of school superintendents’ instructional leadership at Florida in the United States of America (USA). The purpose of the study was to find from two investigations of the instructional leadership roles of school superintendents in the United States using state-wide survey data from 1993 and 2003. The findings revealed that superintendents are interested in curriculum and instruction and believe these are important tasks, but the daily realities of their work often subvert even the most committed professional. Further, data indicate that superintendents may be able to use external accountability mechanisms as levers to move the internal accountability systems to support improved teaching and learning (Bredeson and Kose, 2007).
Critically speaking, the study Bredeson and Kose (2007) has strength in the sense that, it met the study purpose by showing the role of superintendents in education in the US context. It also shown the interest or the role of the school leader through instruction and believe in the curriculum. However, that study failed to address the raised grand research question in chapter one inquiring, what have been prospects and challenges among school heads in fulfilling their leadership roles at Kahama town council? This study therefore, explored the respondents’ view on the prospects and challenges facing school heads in fulfilling leadership roles in secondary schools.
Ahumada, Galdames and Clarke (2015) presented their study about understanding leadership in schools facing challenging circumstances. The purpose of the study was to understand the challenges that school leaders face as they perform their work, the nature of the context in which these challenges arise, the strategies school leaders adopt to deal with the complexities of their work and the reasons behind these strategies. The sample size of the study was 99 respondents. Interviews and focused group discussions were used to collect information and analysed through thematic analysis system. The findings are organized around three key themes: first, the importance of nurturing high expectations among students and staff; secondly, the importance of enhancing teachers’ morale; thirdly, the importance of setting and sharing a common vision for a preferred future (Ahumada et al., 2015).
These key themes have been instrumental to the success of the school may be enlightening to other schools, that are facing comparable challenging circumstances, especially in Chile. This study of Ahumada et al. (2015) has strengths in sense that, it shows the measures towards the challenges facing school heads. That study also has weaknesses of failing to address the raised grand research question for this study inquiring, what have been prospects and challenges among school heads in fulfilling their leadership roles at Kahama town council? This was why there was a need to conduct yet another study on the prospects and challenges facing school heads in fulfilling leadership roles in secondary schools.
2.3.4 
Australia
Cranston, Ehrich and Billot (2010) conducted a study in New Zealand (Australia) titled the secondary school principal ship in Australia and New Zealand: an investigation of changing roles with purpose of determining if there was any discrepancy between how principals view their current practice and how they would desire their current practice to be. The study used 150 respondents. The researchers used questionnaire and focus group discussion to collect data and data were analysed through content analysis method. The findings revealed that for principals in Australia and New Zealand first, the pressure in the role and hours worked per week had increased compared with previous years; second role overload, role ambiguity and role conflict now characterized the job to some extent; and third principals devoted most of their time to management/administration and staffing issues (Cranston et al., 2010).
Critically viewing, the Cranston et al. (2010) ideal weakness is one where they would dedicate time to strategic leadership, curriculum leadership and parent/community issues. They were highly satisfied with their role, overall. That study Cranston et al. (2010) has strength in the sense that, it shows the role of school heads to meet the purpose of the study; it also highlights some leadership styles used by principals in Australia which are strategic and curriculum leadership. However, the study failed to address the raised grand research question in chapter one interested, what have been prospects and challenges among school heads in fulfilling their leadership roles at Kahama town council? This was why there was a need to conduct yet another study on the prospects and challenges facing school heads in fulfilling leadership roles in secondary schools.
As if those studies were not enough, Belmonte and Cranston (2009) did a study about the religious dimension of lay leadership in catholic schools: preserving catholic culture in an era of change. The sample size involved 19 respondents. The data were collected in the form of interviews, field notes, reflexive journals, direct observation, and document analysis. The researchers used inductive and thematic analysis to analyse the collected data. Findings suggest that successful leadership in Catholic schools is highly influenced by the cultural and spiritual capital that a principal brings to a school, signifying a fundamental importance of appointing principals who are not only professionally competent, but who are spiritually competent as well. The relationship between the lay Catholic principal in the parish and the parish priest emerged as a challenging issue in many contexts. Indeed, it was highly problematic for some principals (Belmonte and Cranston, 2009).
The study Belmonte and Cranston (2009) has strengths in sense that, it shows the personal attitudes of the principals like spiritual capital which brought by the principal in the catholic school. It also shows the causes of the challenges facing principals in schools because the study shouted at the relationship between the lay catholic principal and the parish principal which might goes wrong and results to challenges in their school leadership. However, the study fails to address the raised grand research question in chapter one interested in what have been prospects and challenges among school heads in fulfilling their leadership roles at Kahama town council? This was why the researcher saw the need to conduct yet another study due to the identified gaps in this analysis on study participants’ view about the prospects and challenges facing school heads in fulfilling their leadership roles in secondary schools of Kahama district council.
2.3.5 
Africa
The researcher explored African continent regional integrations such as: Horn of Africa countries, even East African economic community as follows.
2.3.5.1 Horn of Africa: Ethiopia
In Africa Dea and Basha (2014) conducted their study titled leadership challenges facing school principals in implementation of general quality education improvement program: the case of Wolaita zone town administration in Ethiopia. It examined the challenges facing school leadership in implementation of general education quality Improvement program (GEQIP) in selected public primary schools in Wolaita town administration. Its sample size was 13 primary schools. Questionnaires instrument, interviews, focused-group discussion and documentary sources were used to collect. Statistical package of the social science program and thematic analysis were used to analyse data. That study findings showed that in the implementation process of GEQIP the main challenges schools’ leadership experience was lack of support, lack of commitment, lack of incentives, lack of understanding and weak collaboration of stakeholders (Dea and Basha, 2014).
That study recommended teachers empowerment via distributed leadership, establishment of incentive and reward system for implementers, arrangement of refreshing programs and diversified sources of support. That study of Dea and Basha (2014) has strengths because it shows the very strong points of challenges facing school leaders in achieving their goals. It also shows strategies towards those challenges as to empower leaders with distributed leadership styles (Dea and Basha, 2014). 
That study too cannot go without critical eye, because despite its strengths in terms of its similarities with this study on the same focus of school leadership, however that study has no answers to the raised grand research question of this study in chapter one inquiring, what have been prospects and challenges among school heads in fulfilling their leadership roles at Kahama town council? This was why the researcher saw the need to conduct yet another study due to the identified gaps in this analysis on study participants’ view about the prospects and challenges facing school heads in fulfilling their leadership roles in secondary schools of Kahama district council.
2.3.5.2 East Africa: Kenya
Another study was conducted by Lambaino (2016) in Kenya, titled Leadership challenges faced by school principals when implementing ICT-based curriculum and instructions in secondary schools in Elgeyo Marakwet County. The purpose of the study was to establish the challenges encountered by principals in the implementation of ICT-based curriculum and instruction in secondary schools in Elgeyo Marakwet County in Kenya. A sample size of 192 respondents was used to collect data, which were analysed through inferential statistics or SPSS. The researcher used a questionnaire instrument for data collection (Lambaino, 2016).
The findings indicted the low level or poor state of ICT implementation in schools under study. It was found out that school leadership has a key role on ICT implementation in teaching and learning however, the level of ICT implementation is at its very basic levels and stages hence the sign that there is lack of technological, transformational, curriculum and instructional leadership and role models as custodian of school ICT implementation programs in secondary schools was inadequate. 
The study recommended that school leaders should involve staff through distributive leadership style where leadership responsibilities can be delegated to others and that the government to provide a policy guideline stipulating conditional mandatory practice of ICT reforms in schools without which school principals would be held responsible (Lambaino, 2016). That study of Lambaino (2016) has strength because it examines the challenges facing school heads/principals in achieving their roles. It also provides the strategies towards that challenge which is engaging the staff fully. 
Unfortunately, the study fails to address the raised grand research question in chapter one of this study inquiring, what have been prospects and challenges among school heads in fulfilling their leadership roles at Kahama town council? This was why the researcher saw the rationale to conduct yet another study to fill the identified gaps in this analysis on study participants’ view about the prospects and challenges facing school heads in fulfilling their leadership roles in secondary schools of Kahama district council.
2.3.6.3 Tanzania
Studies from Tanzania also were reviewed for example, the study of Bosu, Dare, Dachi and Fertig (2011) titled School leadership and social justice: Evidence from Ghana and Tanzania. The sample of the study was 110 respondents whereby the questionnaire and interview methods were used to collect data and data were analysed by the SPSS program. The findings revealed some positive impacts generated by the head teachers’ actions and indicating ways in which these actions illustrate developments in areas of ‘social justice’ related to fairness, equity, recognition, and redistribution. The findings suggested that empowering head teachers through the use of action research can enable them to act creatively and positively to benefit the quality of education offered to the pupils within their schools (Bosu et al., 2011). 
That study of Bosu et al. (2011) has strengths in sense that it identifies the impacts of head teachers’ action, which is the role of school heads to fulfill their roles. It also suggested to empower head teachers through the use of action research to enable them to act creative and positively. This means the strategies towards challenges facing school heads that the current study is intending to seek from the respondents (Bosu et al., 2011). 
For critical eye sake, when that study is compared to this study, both studies were conducted in the same region of East Africa just as Tanzania is a member. However, as one observes weakness of that study was its failure to address the raised grand research question for this study in chapter one inquiring, what have been prospects and challenges among school heads in fulfilling their leadership roles at Kahama town council? This why this study was justified to explore the respondents’ view on the prospects and challenges facing school heads in fulfilling leadership roles in the studied secondary schools.
Another study was done by Kuluchumila (2013) about the implementation of secondary education development plan in Tanzania within Shinyanga. Its purpose investigated how community secondary school heads in Shinyanga, were prepared and supported to implement the Secondary Education Development Plan (SEDP). Its sample size totaled 156 research participants. Questionnaires and in-depth interviews collected data and the triangulated methods analysed data through the SPSS package (Kuluchumila, 2013).
The findings revealed that many teachers are appointed to headships of secondary schools with little skills and management. Still very few of them are sent for leadership training yearly. Moreover, the results revealed that, a shortage of essential services for teachers, together with many responsibilities, cause a good number of heads to feel discontented with their job. Surprisingly, it was also found that some school heads worked without guidelines on how to implement the SEDP. 
Moreover, an investigation into the importance of training to enhance performance was imperative. It was recommended that the deputy heads should be trained before being appointed to headship positions of secondary schools. Additionally, other means of enhancing leadership skills were like: coaching, mentoring and reflection had to be adopted for future support to school heads. Besides these, new heads should be encouraged to form networks amongst themselves (Kuluchumila, 2013). 
Critically speaking, the study of Kuluchumila (2013) has strengths in sense that it addressed about the challenges facing school heads in their leadership roles. Laziness was described as the source of their challenge. The other similarity is, that study was conducted in Tanzania just as this study was. However, context wise, they differ in location of the study. Time frame wise too, the two differ because that study was conducted seven years back, hence somehow out dated. Suffice to say that, like the previous reviewed studies that study fails to address the raised grand research question in chapter one inquiring, what have been prospects and challenges among school heads in fulfilling their leadership roles at Kahama town council? But this was why there was a need to explore the respondents’ perceptions on the challenges facing school heads in fulfilling leadership roles in secondary schools in Kahama town council.
2.4 
Research Knowledge Gap
Having reviewed categories of sources conceptually, theoretically, and empirically, one sees how the reviewed sources provided about what is known on the studied problem studies of: Fook and Sidhu (2009); Ghavifekr et al., (2014); Bolívar and Moreno (2006); Kelly (2016); Bredeson and Kose (2007); Ahumada et al., (2015); Cranston et al. (2010); Belmonte and Cranston (2009); Dea and Basha (2014); Dea and Basha (2014); Lambaino (2016); Bosu et al., (2011) and Kuluchumila (2013) across the world concerning leadership challenges in schools. 
The researcher discovered that the terminology for title used in Tanzania of school heads, is likely not to be used in some parts of the world but rather they replace it with the new ones like in Kenya and some other countries it is called principals in the America (US) is called superintendents.  Therefore, there were issues to be addressed concerning the challenges facing school heads in fulfilling or addressing their roles in schools. These issues were like the factors for the challenges, leadership styles and the solutions of the challenges facing school heads in fulfilling their roles in schools.
Suffice to say that the researcher found that what is inadequately known were the emerged knowledge gaps about the raised grand research question for this study that inquired, what have been prospects and challenges among school heads in fulfilling their leadership roles at Kahama town council? This was why the researcher saw the rationale to conduct yet another study to fill the identified gaps in this analysis of a study of participants’ view about the prospects and challenges facing school heads in fulfilling their leadership roles in secondary schools of Kahama district council. This study was about, School Heads Effectiveness in fulfilling their Leadership Roles in Tanzania Public Secondary Schools: Prospects and Challenges within Kahama town Council. 
2.5
Conceptual Framework
Having reviewed varying sources of literature, the researcher had to construct the road or conceptual mapping to logically guide the study as per emerged construct categories from the field as the following illustration reveals in Figure 2.1. 
In Figure 2.1 the reader is able to see four boxes with emerged constructs from the field guided by logical flow arrows namely: context of the studied secondary school portraying construct category of intervening factors for the leadership challenges in Box one. Box two portrays construct category with challenges facing school heads as an independent construct, meanwhile in Box three the reader reads construct category with leadership roles of school heads and together those category of constructs, integrate contributing to the results category construct (Figure 2.1). Chapter three follows.


Figure 2.1: Observed Scenario of School Heads Fulfillment of their Leadership Styles Field
Source: Researchers Field Notes (2020)
CHAPTER THREE
RESEARCH METHODOLOGY
3.1 
Introduction
Chapter three presents the methodology sub chapters including: research paradigm, research approach, research design, description of the study area, study population, sample size, sampling techniques, data collection techniques, data analysis and presentation plan, credibility and transferability, and the chapter ends with ethical consideration.
3.2 
Research Paradigm
In this study, the researcher opted the post-positivists’ paradigm and its phenomenology philosophy. The first reason of this paradigm choice was because of its phenomenology philosophy, on its emphasis to study peoples’ voices in their context. The second reason was because the researcher believes just as the phenomenologists believe, that analysing daily humans’ daily behavior provides one with a greater understanding of those studied persons’ nature, as such they should be explored. 
Third reason of choosing that paradigm, just as the post positivists and phenomenologists believe, that people can be understood through their unique ways, how they reflect in the society context they live in, so does a researcher. The fourth reason for choice of that paradigm was because the nature of this study explored challenges of school heads in fulfilling leadership roles in public secondary schools in the studied context. Fifth reason was because the purpose of this study sought to analyse the challenges the school heads’ experience in fulfilling their leadership roles. The analysed inquiry would suggest the need for seeking experiences from the heads, which the post- positivists’ paradigm supports. Elaborating the need for research paradigm Kairembo (2018) argues that clarity of research paradigm of choice to a researcher precedes the process of conducting research itself. Clarifying the post positivism paradigm and phenomenology paradigm Orbe (2009) argues that the phenomenologists focus on the studied phenomenon to be oriented towards discovery of actual peoples’ live lives. 
The author suggests researchers believing in the phenomenology to use flexible methods to study context in a flexible manner as the researcher did in this study (Orbe, 2009). Willis (2007); Creswell (2012) describe the post positivists’ paradigm as a milder form of positivism that follows the same principles but allows more interaction between the researcher and his/her research participants more than in the positivism paradigm. It uses additional methods such as survey research and in qualitative study qualitative strategies such as interviewing and participant-observation (Willis, 2007; Creswell, 2012). 
3.3 
Research Approach
In this study the researcher chose to follow the qualitative approach. The first reason it fitted the main goal of this study in chapter one of exploring research participants’ views about the challenges facing school heads in fulfilling leadership roles in public secondary schools at Kahama town council. The second reason for choice was because; the researcher was dealing or seeking about the respondent’s views and perspectives. The third reason was because, the qualitative research approach was thought as the best to flexibly study the human’s behavior unstable perceptions about the challenges facing school heads in fulfilling leadership roles.
Elaborating the qualitative research approach Creswell (2012) argues that it is as a plan and procedure that consists of the steps of broad assumptions of detailed method of data collection, analysis and interpretation. Denzin and Lincoln (2000) claim that the qualitative research approach involves an interpretive and naturalistic approach. They conclude that the qualitative researchers study things in their natural settings, attempting to make sense of, or to interpret, phenomena in terms of the meanings people bring to them." Above all, Kumar (2011) commends the use of the qualitative approach, when the paradigm of choice is post-positivism because of being capable of evaluating the opinions from the participants (Kumar, 2011).
3.4 
Research Design
The researcher in this study employed the triangulated descriptive exploratory research design. The researcher used this design because it was capable of exploring the personal research participants’ views on the raised grand research question. That question is interested on inquiry of what are perceived prospects and challenges among school heads in fulfilling their leadership roles in Tanzania public secondary schools at Kahama town council. This design also suited the post-positivist paradigm of choice, which helped the researcher to describe clearly the research problem and the use of the grand research question instead of hypotheses. 
Commenting on exploratory design Creswell (2012) contends that; when studying hidden and unknown opinions, the exploration design is appropriate (Creswell, 2012). For this author, the research design depends on the specific chosen research paradigm. Clarifying the research design Bloomberg and Volpe (2008) view it as a logic that links the research purpose and questions to the processes for empirical data collection, data analysis, in order to make conclusions drawn from the data (Bloomberg and Volpe, 2008). On the other hand, the exploratory research design is said to seek how people get along in the setting under question, what meanings they give to their actions, and what issues concern them. Its goal is said to learn what is going on and to investigate social phenomena without explicit expectations (Russell, 2006). 
3.5 
Study Area
This study was conducted at Kahama town council in Shinyanga region. Commenting on the rationales for choice of the study area, Arbnor and Bjerke (2008) say that; the researcher choosing a study area should be able to say "yes" to each of the following questions: First, the researcher has to ask whether the study is needed in that area and exemplifying the existence of the problem. Second the researcher has to ask, whether the data and methods of data collection exist and applicable? The third rationale the researcher has to ask his/herself, whether the researcher can do it in the available time? The fourth question is whether the researcher has the knowledge and interest in the study area? 
Above all, Kahama region was selected for this study because the current researcher has been working in one of the secondary schools in Kahama. The experience in working with the teachers, students and school board members enabled the current researcher to develop rapport as suggested in (Gray 2009). The rapport is very important aspect, in which the researcher develops and build relationship with the respondents and community that allows the researcher to know culture and practices helping him/her easily to integrate with the community. 
In Figure 3.1 the researcher presents the map of the studied area borders are presented as follows. 
[image: image1.png]| .
[ Ngogwa { -
Wendele \ P © /3\7/ O 1

,,
¢ ({ﬁ 7 M“T“."“Jﬂ MrShgolo /
{

/

© KahamaMjini /

)
|
|
|

/ L
lhungi i ° /

Zongomera S S
“\Mwendakulimaj Mondo Kagongwa.

Y

8 Isagehe
A\

SCALE

1 0 1
IHHIHH_





Figure 3.1: Map of Kahama Urban District
Source: With courtesy of the National Bureau of Statistics (2012)
In the reader reads the map coded Figure 3.1, showing the Geographical scene of Kahama town council. It is bordered by Rural district in the West, East, South and the North while in the North West part it borders Masumbe and in the South East its borers Tabora region. The district is found within the coordinates 3° 810 190c South of the Equator, while 32° 580 250c East of the Greenwich Meridian (National Bureau of Statistics, 2012). 
3.6 
Study Population
On the target population of this study, the researcher gave unbiased chance for all school heads in Tanzania secondary schools though this population was inaccessible. That rationale necessitated the researcher to narrow up to an accessible population within Kahama town council, whose units of analysis involved: school heads (SSH) because these are custodian of the school as an institute. The other unit of analysis was Ward Education Officers (WEOs) in Kahama town council, because nowadays are the supervisors of the teachers in the public-school institution. The third unit of analysis included secondary school heads who also are custodian of the entire school in terms of leadership, hence deserved to be involved in this study because they possessed the rich information.  The other unit of analysis was the District Education Officer (DEO).  
Commenting on the target population Kumar (2011) equates it as inaccessible population because it is just the population, which the researcher cannot get access to and cannot draw conclusion from it (Kumar 2011). The same author describes the second category of population named accessible, also popular as the study population unit, from which a researcher seeks answers for particular research questions under study. In this study it was 49 secondary schools hence 49 school heads. It is that population, too from which the researcher can apply his/her samples and conclusions (Kumar, 2011).
3.7 
Sample Size and Sampling Techniques
Since time was scarce the researcher was obliged to narrow the accessible population to select a manageable sample size for this study elaborated as follows.
3.7.1 
Sample Size
The sample size of this study totaled 37 out of 49 accessible targeted population of Kahama town council secondary schools, though the returned questionnaires were 37, as revealed in Tables 4.1 and the rest from where the researcher obtained data from Kahama town council DEO (2019) by using a special formula. This formula was used because of ensuring that the representative sample was adequate to provide relevant information for this study, as required by the needs of scientific research. This small sample size was thought to be adequate given the type of the research paradigm of choice, and the employed qualitative approach, whose aim is to study subjective perspectives in depth using qualitative methods. Again, this sample size was adequate given the support from research experts commending that any 40 participants may yield relevant study information. Again, that amount was adequate since the purpose of this study findings were not to be generalised to the entire population except to the studied context (Patton, 1990; Creswell, 2012). 
The following was a formula, which was used to calculate the sample size from the entire population borrowed from the positivists approach. The reason for using this formula was to ensure beyond doubt that this sample size would be adequacy to yield relevant information from questionnaire items as recommended by established formula = [image: image3.png]
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n = 33(Morse, 2000).
Table 3.1: Sample Frame
	Respondents
	Frequency
	(%)

	Secondary School Heads (SSHs)
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 = 22
	65.30

	Ward Education Officers (WEOs)
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 = 10
	32.65

	District Education Officer (DEO)
	1
	2.04

	Total
	33
	100.00


Source: Researchers Field Data (2020).
However, though the formula yielded 33 but the researcher used 37 returned questionnaires, the number, which is still within the calculated sample size.
3.7.2 
Sampling Techniques
In order to achieve the intended goal of this research project, the researcher triangulated sampling techniques to ensure adequacy and relevance of unbiased selected sample. Two categories of procedure partly from: probabilistic sampling techniques borrowed from the positivists’ quantitative approach in terms of simple random sampling category and non-probabilistic sampling technique from the post positivists qualitative approach in terms of the purposive sampling category were triangulated in this study as detailed further. 
3.7.2.1 Simple Random Sampling Technique
In this study the researcher borrowed the simple random sampling procedure to select 16 WEOs from the groups of many prospective research participants, whereby 33 school heads from the studied secondary schools were sampled. The researcher used this sampling technique because of first to save time, when selecting the group with many research participants to get few. The second reason this technique is capable of assisting the researcher to avoid biasness by giving participants equal chance of being selected to be in a sample. The researcher used lottery system, so as to select the majority of research participants. 
The researcher prepared identical pieces of papers on which he wrote names of all secondary schools found in Kahama town council. The researcher uniformly folded those pieces of papers and put them into the container or box. The researcher called an assistant to pick only 33 papers randomly from the container and therefore, the school heads of secondary schools written on the picked pieces of papers qualified to participate in this study. The same process was used to select 16 WEOs.
The clarification of the randomisation techniques is well documented that the simple random sampling technique is one of the probabilistic category of selecting the required adequate and unbiased sample size from the targeted population randomly. It is added that this category of technique provides each element with an equal and independent chance of selection by any method designed to select a random sample (Kumar, 2011).
3.7.2.2 Purposive Sampling Technique
On the other hand, the researcher used the purposive sampling technique to select Kahama town only one district education officer (DEO). The researcher used this technique because the sample involved only one special or specific person to act as the key informant and there was no other person to select except this one. But second reason was because of the key played role of leadership position. Commending the use of purposive technique, Kumar (2011) defines the purposive sampling technique as the non-probability sampling technique in which the primary consideration is the researcher’s judgment as to who can provide the best information to achieve the objectives of the study (Kumar, 2011).
3.8 
Data Collection and Analysis Methods
In this study the researcher used the triangulated methods to collect and analyse data as follows. The researcher used mainly the post positivists’ qualitative strategies methods on one hand, and on the other hand, borrowed some strategies from the positivists’ strategies, where necessary to cater for the emerged descriptive statistical data as detailed further more.    
3.8.1 
Data Collection Methods
Triangulated methods including: interviews, documentary, and direct observation along with checklist schedules were employed to collect data in this study.
3.8.1.1 Interviews
Given that the researcher’s chosen paradigm was inclined to qualitative research approach advocating the use of the qualitative methods, the interviews method was chosen. This method was used because it enabled the researcher to get the rich in depth information from the well-informed research participants. Interviews vary in categories: unstructured and structured ones.
Unstructured interviews, the researcher employed category to seek information from the respondents. The researcher used the unstructured interview to collect primary data from ward education officers. The researcher used this method because it allowed the researcher to seek qualitative information from the interviewees, originally. The researcher met the interviewees physically, but also cell phones where necessary to collect the required information through the prepared questions. This category is elaborated as the qualitative method, which is recorded descriptively or in narrative form, with open-ended questions (Kumar, 2011). Another category is in-depth interview.
In-depth interviews, the researcher adopted in-depth interview to collect data from district education officer. The researcher used the in-depth interview tool because the participant was sole one. Therefore, time was available to conduct a detailed interview to inquire information regarding the head teachers' prospects and challenges reported to him/her regarding their leadership roles in the studied town council. 
Elaborating the in-depth interviewing Boyce says, it is a qualitative research method that involves conducting intensive individual interviews with a small number of respondents to explore their perspectives on a particular idea, program, or situation (Boyce, 2006). Patton (2009) argues further that the interviews are strong method for data collection as they allow the use probes questions, which allow the researcher to ask additional question this making rich case for the investigation unlike structured questions or questionnaire.
Structured interviews in this study were used in both unstructured and structured. While unstructured was used with varying questions to get responses orally, these emerged depending with the situation. However, the structured interviews category was used for the purpose of the fixed similar questions to research participants to either orally respond or fill in spaces by writing, with brief answers beginning with YES or NO responses, but they were followed by the probes like what, how and why?
3.8.1.2 Direct Observations
In this study the researcher used the direct observation method. The reasons were: first, it assisted the researcher to observe prospects and the challenges among school heads in fulfilling their leadership roles in Kahama town council. The second reason was because it helped the researcher to observe indicators such as leadership structure of the school(s), flow of information from school heads to their subordinates and observing leadership roles in the school. The direct observation is clarified in research books like Boyce (2006) as observational study. It is a method of collecting evaluative information, in which the evaluator watches the subject in his or her usual environment without altering that environment (Boyce, 2006). The effects of the direct observation weaknesses were regulated by triangulated methods.
3.8.1.3 Documentary
The researcher visited primary documents patterning to school administration and codes of conducts, policy provisions and the like in this study. Likewise, the secondary information was consulted like: conceptual and empirical literature, which in chapter four was referred to compare and cement new the new findings for this study.
3.8.2 
Data Analysis Methods
Upon completion of the data collection the researcher made sense of data by, presenting, analysing, discussing, and interpreting obtained data as chapter four shows. Upon completion of the data collection the researcher made sense of data by presenting, analyzing, discussing, and interpreting as chapter four shows.  The researcher analyzed the qualitative data, by sorting, categorizing, seeking themes, constantly compared and contrasted the analyzed data. These were presented as thick descriptions in terms of thick descriptions. 
In data analysis, the researcher used narrative analysis, which involved reformulation of stories presented by respondents, while taking into account context of each case and different experiences of each respondent. In other words, the narrative analysis involved the revision of the primary qualitative data by researcher. The questionnaire on the other hand, gave the outcome of descriptive statistical values in terms of percent and frequencies. These were presented in either figures or Tables, while the qualitative analyzed data were presented in a thick descriptive manner as quotations. The questionnaire on the other hand, gave the outcome of descriptive statistical values in terms of percent and frequencies. These were presented in either figures or Tables, while the qualitative analysed data were presented in a thick descriptive manner as quotations.
3.8.3
Data Collection and Analysis Instruments
The researcher used various instruments to collect data depending on the type of information sought. The researcher used the list and interviews schedule instruments to collect qualitative information from interviews, observations, and documents. Upon completion of the data collection the researcher made sense of data by presenting, analyzing, discussing, and interpreting as chapter four shows.  Scripts, cell phones were used to collect some information from distant research participants. Note books were used to collect but also to code  some oral given information.
3.8.3.2 Questionnaire: Opinionnare Instrument
In this study the researcher used the open-ended opinionnare instrument with items in the Likert scale continuum to collect data. This instrument was used because of collecting respondents’ opinions and their attitude. The researcher distributed the opinionnare to the respondents and after filling in levels of agreements, the researcher re-collected them back for analysis. The questionnaire is clarified by writers of research as a formatted set of questions that is drawn up to meet the objectives of the study. It is given to the respondents to respond the given questions on their own (Kumar, 2011). The open-ended questions in a questionnaire is further described as a form of instruments with some questions, which prompt people to answer with sentences, lists, and stories, giving deeper and new insights (Denzin and Lincoln, 2000; Kumar, 2011). Triangulation of tools including calculator and excel assisted to analyse some data from the opinionnaire responses.
The triangulation on the level of methods for data collection and analysis in this study was applied with a rationale that it is supported by the experts as Patton (1990), who proposes it to researchers of qualitative research. Analogically, Patton equates the use of more than one method like the fisherman, who uses a single hook to catch a fish. He has a probability of either catching only one fish or none. However, if he appears to use three hooks, he has more probability chance of catching one, two or three fish. Likewise, the researcher in this study used multiple methods to capture more information variously to ensure trustworthiness and dependability in reflecting advice by (Patton, 1990).  
3.9     Research Rigor: Trustworthiness (Validity) and Dependability (Reliability) 
In this study the researcher’s paradigm of choice necessitated the use of their appropriate language for qualitative approach criteria of: trustworthiness and dependability, when they mean what the positivists regard as validity and dependability, what the positivists regard as reliability. All in all, any research has to be trustworthy or valid, dependable or reliable credibly as clarified further as follows.
3.9.1 
Trustworthiness (Validity) Insurance
In this study the researcher made sure that the questions to be asked to the respondents were those that answered the study specific objectives. By so doing, the results to be obtained were focused hence trustworthy. Again, the researcher used the method of member check, whereby the experts like the supervisor, editor, the faculty of education post graduate panelists scrutinized the researcher’s research proposal before going to the field, and after the field.  Time frame of staying in the field with the research participants was adequate, so as to ask them to confirm the first draft to see whether the collected data was in line with what they said. The researcher triangulated methods at the level of: sampling randomly and purposively. So, the obtained sample size was unbiased and yielded adequate and relevant data that are trustworthy. 
Again, the trust worthiness was ensured in terms of the triangulation, which was done at the level of research methods for both collecting, and analyzing data. This was because of wanting to lessen weaknesses found with the use of a single method.  Consequently, the obtained findings were varied sound and hence trustful. The argument on the trustworthiness in this study referred to whether the findings were accurate from the perspectives of the studied research participants and readers, replica to what is suggested in (Munn, Porritt, Lockwood, Aromataris, and Pearson, 2014). Transferability is also equated to the conformability, which is a criterion for assessing the accuracy and reasonableness of the findings obtained from the data and observation of the participants (Houghton, Casey and Murphy, 2013).
3.9.2   Dependability (Reliability)
In this study, the researcher achieved dependability or reliability by administering different research instruments for data collection to different population within a study area. In this case, the researcher administered interviews to Ward Education Officers (WEO), District Education Officer (DEO) and questionnaire to secondary school heads. The researcher constantly compared the findings, so as to ensure credibility of the instruments for collecting data. The dependability in this study referred to the possibility of applicability of the findings to other situations under similar but not identical conditions. In this the researcher made sure to collect the data with context in mind. As such the generalization of the findings was not done to the entire population except to the similar contexts. (Cope, 2014). The dependability is also equated to the conformability, which is a criterion for assessing the accuracy and reasonableness of the findings obtained from the data and observation of the participants (Houghton, Casey and Murphy, 2013).
3.10 
Ethical Consideration
The researcher before conducting this study made sure to obtain the release letters permitting the researcher to conduct research in a sampled area within Kahama district council as seen in (Appendences V and VI). Second reason of obtaining permission to collect data was due to taking in mind humans’ rights of caring research participants’ privacy confidentially all the time. The researcher assured the research participants that the information sought was for the academic purposes and hence the given responses would remain be kept confidentially.  Consent to participate or not to participate was given to all consulted individuals.    
Emphasising the relevance of ethical issues in research, Creswell (2012) is of view that the ethical consideration is the sense of treating researched persons with integrity that should not undertake research for personal gains. Again, it is an attempt to avoid unethical conduct in scientifically researching humans in line with the international code of conduct’s sake. Such scientific misconduct may include: plagiarism, confirming voluntary consent and facilitate privacy for respondents. Ethical issues may arise from the kind of the problem investigated by social scientists and the method they use to obtain trustworthiness and dependable data (Creswell, 2012). Chapter four follows.
CHAPTER FOUR
DATA PRESENTATION, ANALYSIS, DISCUSSION AND INTERPRETATION
4.1 
Introduction
Chapter four tasks for this study included: data presentation, analysis, discussion, and interpretation. It should be recalled that the main objective of this study was to explore research participants’ views and attitudes about leadership roles in selected secondary schools within Kahama town council, so as to come up with a proposed way forward. This chapter is arranged according to the four objectives along with their four research questions, which were developed in chapter one as follows.
4.2 
School Heads Descriptions of What Leadership School Roles and Styles Imply
Objective one examined school heads descriptions of what leadership school roles and styles imply to them within Kahama town council. Its research question inquired; what modalities do study school heads assume their held positions of leadership to be at Kahama town council? In order to address this research question, the researcher used interview and documentary schedules to collect qualitative data, which were analysed by sorting, organising in themes, categorising, compare and contrasted, whose results were presented, in thick descriptions as quotations. 
The researcher too, used a questionnaire tool to collect opinions data, which were analysed manually using a calculator and excel tools that yielded some descriptive statistical values, and these were either presented in Figures or Tables as illustrated in Table 4.1 as follows.
Table 4.1: Leadership School Roles
	
	RESPONSES ITEMS

	
	Unifying institution workers to work hard
	Supervising school resources
	Provide institutional requirements timely
	Guidance and counseling to workers

	Head of Schools
(17)

	
	Frequency
	%
	Frequency
	%
	Frequency
	%
	Frequency
	%


	
	SA
	9
	24.32
	10
	27.02
	4
	12.50
	3
	8.11

	
	A
	4
	12.50
	6
	16.21
	3
	8.11
	2
	5.40

	
	NS
	2
	5.40
	1
	2.70
	1
	2.70
	-
	-

	
	SD
	1
	2.70
	-
	-
	9
	24.32
	10
	27.02

	
	D
	1
	2.70
	-
	-
	1
	2.70
	2
	5.40

	Teachers
(20)
	SA
	13
	35.13
	12
	32.43
	6
	16.21
	1
	2.70

	
	A
	5
	13.51
	3
	8.11
	4
	10.80
	3
	8.11

	
	NS
	2
	5.40
	1
	2.70
	1
	2.70
	5
	13.51

	
	SD
	-
	-
	2
	5.40
	5
	13.51
	10
	27.02

	
	D
	-
	-
	2
	5.40
	4
	10.80
	2
	5.40

	Total Percent (37)
	SA
	22
	59.45
	22
	59.45
	10
	27.02
	3
	8.11

	
	A
	9
	24.32
	9
	24.32
	7
	18.91
	5
	13.51

	
	NS
	4
	10.80
	2
	5.40
	2
	5.40
	5
	13.51

	
	SD
	1
	2.70
	2
	5.40
	14
	37.83
	20
	54.05

	
	D
	1
	2.70
	2
	5.40
	4
	10.80
	4
	10.80

	G. Total
	    -
	        -                
	       -               
	-
	-
	-
	-
	37
	100


Source: Researcher’s Field Notes (2022)
4.2.1 
School Heads as Institution Perceived as Unifiers and Motivators 
In Table 4.1 the reader is able to view how the researcher used the Likert scale continuum with five levels of agreement to determine the studied actors’ opinions, with four rows of items in terms of frequencies of how the school heads perceive school heads role as unifying and motivating or not.  In the very Table 4.1, the reader observes surprisingly that quite very few 9(24.32) percent of school head respondents, frequented strongly agreeing that surely unifying and motivating their fellows are their roles. This was contrary, when the former is compared to their relative majority 13(35.13) percent of studied subordinate subject teacher respondents out of 37 studied research participants, similarly frequented strongly agreeing in same way about that role item one in the studied secondary schools (Table 4.1).
Besides that, on the same item one still yet, reads quite very few 4(12.50) percent of the same studied school head respondents frequented agreeing casually, that one of their roles is to unify and motivate, when compared to few 5(13.51) percent of the same subject teachers out of the same total studied research participants, who frequented agreeing casually that the school heads are institution unifiers and motivators of their fellow workers to work hard. Still yet, on the same item, surprisingly with similar number of responses with quite very few 2(5.40) percent of the same school head respondents frequented not being sure about their such role, when compared to similar amount 2(5.40) percent of subject teacher respondents out of 37 studied research participants, who frequented not being sure about their role in item one (Table 4.1). 
Much more, on the very Table 4.1 on same role item one, the reader in the same manner sees that still yet similar number of responses with quite very few 1(2.70) percent of the same studied school head respondents frequented strongly disagreeing casually, when compared to similar amount with quite very percent of same subject teacher respondents out of 37 studied research respondents as well frequented disagreeing casually about school heads’ role item one (Table 4.1). 
The lessons learnt from analysed data in item one of Table 4.1 suggested the implication that; quite very few studied school heads were aware that one of their roles is to unify and motivate instead of doing contrary role of disuniting and de motivating their fellow teachers to work hard in the studied secondary schools. Interestingly, was the fact that the relative majority of subordinates expect their school heads to motivate and unify their fellow workers to work hard, something not happening among the studied secondary schools as per analysed data.
4.2.2 
School Heads Perceived as Supervisor Mobilizing School Resources
With regard of item two about the perception on the role in item two, about whether the school heads are mobilisers of school resources or not. In the very Table 4.1 surprisingly still, very few 10(27.02) percent of school heads frequented strongly agreeing that school heads are supervisors, who mobilize the school resources. This was contrary, when the school heads are compared to the relative few 12(32.43) percent of their subordinate subject teachers, as well the later frequented strongly agreeing that their school heads are supervisors, who mobilize school physical, fiscal and human resources. 
Much more, on the same Table 4.1 on the perception role item two quite very few 6(6.21) percent of same school head respondents frequented casually agreeing that role item two surely is as well their responsibility. When the school heads are compared to their subordinates still yet, quite very few 3(8.11) percent of the same subject teacher respondents out of the same total of the studied respondents were as well frequented casually agreeing that the surely, the school heads supervise to mobilize the school physical, fiscal as well as human resources just like their studied leaders perceived (Table 4.1).
Not only that but also, on the same Table 4.1 about the perception role item two still yet the reader reads that quite very few 1(2.70) percent of the school head respondents frequented nit being sure on whether school heads role is to supervise and mobilize school resources in studied secondary schools. When the response of studied head respondent is compared, the reader sees that there was none percent out of 37 studied research participants of the subject teachers, who frequented perceiving being not sure on the role item two. The similar results on the similar role in item two appeared revealing that there was none percent of the studied school head, who frequented strongly disagreeing about the role item two. It is contrary, when the school heads are compared with their subordinate subject teachers, the later were quite very few 2(5.40) percent out of 37 studied research participants, who frequented strongly disagreeing on the role item two (Table 4.1).
Finally, on the same Table 4.1 perceptions about whether the school heads supervise to mobilize the school physical, fiscal as well as human resources, the reader reads that none percent of the school head respondents frequented casually disagreeing, while quite very few 2 (5.40) percent of the subject teachers out of 37 studied research participants, frequented casually disagreeing with the role item two contrary to their leaders’ perception (Table 4.1), about the  role item two is the fact that almost similar amount of school heads affirmed being aware of their role of supervising the mobilization of the studied secondary schools  in terms of: physical, fiscal, and human resources.
4.2.3  School Heads Perceived as Timely Providers of Institutional Requirements 
Furthermore, in regard to perceptions of role item three about whether the school heads provide required resources timely, in the very Table 4.1 the reader still reads that quite very few 4(12.50) percent of school head respondents out of 37 studied research participants frequented strongly that the school heads provide institutional requirements timely in the studied secondary schools. This is contrary when the school heads response is compared to quite very few 6(16.21) percent of the studied subject out 37 studied research participants as well frequented strongly agreeing about role item three. Much more, on the same item three still the reader reads that quite very few 3(8.11) percent of the same studied school heads frequented agreeing casually about the role item three to be so, when compared to their very few 4(10.80) same subject teacher respondents out of the same total amount frequented school heads provide institutional requirements timely in the studied secondary schools (Table 4.1).
In the very Table 4.1 the reader still sees that quite very few 3(8.11) percent of the same studied heads out of 37 frequented agreeing casually. This was contrary when the school heads were compared to their quite very few 4(10.80) percent of leaders perceptions frequented agreeing casually on the role item three just like their senior’s perception that school heads provide institutional requirements timely in the studied secondary schools. Surprisingly, the similar number of percent emerged showing that quite very few 1(2.70) percent of same school heads out of 37 studied research participants frequented not being sure just as their subordinate’s quite very few 1(2.70) of the studied participants as well frequented not being sure about the role item three (Table 4.1).
Besides that, likewise quite very few 9(24.32) percent of the same respondents out of the same total studied participants frequented strongly disagreeing that role item three is also the school heads responsibility. This was contrary when the former was compared to quite very few 5(13.51) percent of the studied subject teachers who frequented strongly disagreeing to role item three. Above all, the reader still sees that quite very few 9(24.32) percent of the same school head respondents out of same studied same participants frequented disagreeing casually about the role item three, when compared to quite very few 4(10.81) percent of 37 studied subject teachers as well frequented disagreeing about role item three heads provide institutional requirements timely in the studied secondary schools (Table 4.1). The lessons learnt from the analysed data in Table 4.1 on the perceptions of role item three, was that almost both respondents were in uniform consensus that this really is the school heads’ responsibility.
4.2.4 
School Heads Perceived as Guide and Counselor of Workers
In regard with perception on role item four on whether the school heads are guide and councilors or not, in Table 4.1 one observes that quite very few 3(8.11) percent of respondents out of 37 research participants frequented strongly agreeing that the school head guides and counsels fellow subject teachers. This contrary when the school’s response was compared to relatively quiet very few 4(10.81) percent of respondents out of 37 research participants, who also frequented strongly agreeing that the school head guides and counsels fellow subject teachers. Besides that, still quite very few 2(5.41) percent of respondents out of same total studied research participants frequented agreeing casually that the school head guides and counsels’ fellow teachers. This was contrary when the school heads were compared to the quite very few 3(8.11) percent of respondents out of 37 research participants as well frequented agreeing casually that one of the school heads guide and counsel their fellow teachers (Table 4.1). 
Much more, the reader still reads in Table 4.1 that none percent of the respondents out of 37 studied research participants frequented strongly agreeing, compared to quite very few 5(13.51) percent of school head respondents who frequented agreeing casually about the role item four (Table 4.1). Not only that but also on same item four, the reader reads similar results whereby few 10(27.02) percent out of the same total amount of the studied research participants frequented strongly disagreeing on role item four. This was similar when the former respondents were compared to similar quite very few 10(27.02) percent of same subject teachers frequented strongly disagreeing on the role item four. 
Finally, on same item four, the reader as well reads that quite very few 2(5.41) percent out of the same school head respondents frequented disagreeing casually on role item four, when compared to similar amount of quite very few 2(5.40) percent of the subject teachers out of 37 studied research participants who also frequented disagreeing casually that surely one of the roles of school heads are to guide and counsel their fellow teachers (Table 4.1).   
One could rightly argue from the analysed data on item four that the perception of school heads as councilor and guide, seemed not to be popular for both studied research participants just like the previous role item one of perceiving the school heads with unifying and motivating fellow workers.
Having analysed Table 4.1 the researcher complemented those analyses with the interview method. The researcher interviewed some research participants to elaborate what they perceive as the role of the school heads. The Ward Education Officers coded as (WEO1, WEO2, WEO3, WEO4, and WEO5 to WEO10), and Kahama District Education Officer (DEO) on the criteria used to select head of schools and the role of head of schools, WEO3 from ward 3 had the following words to say;
“…Most of school heads in our ward are selected because of their education qualifications they possess and the experience in leadership in some areas. In case of education, the priority is given to these teachers, who hold more than bachelor degree although the government scale in education ends in bachelor degree I think that being known by the employer it is not very common criteria of choosing head of school but sometimes it happens in our ward… on the leadership roles he said;… Head of schools are the engines of the school through his position, the school will be calmed and become the home of academic excellence through distributing necessary tasks to subordinates and monitor the activities…” (WEO3, 22nd September, 2021).
The ward executive officer coded WEO4 added that; “…working experience matters much in selecting leaders in our schools because, the educational experts look on the teacher’s background in order to determine his/her potentialities to be a leader of a certain school’s…” (DEO4: 22nd September 2021). Other ward education officers from wards 1, 2, 5, 6, 10 were interviewed on the same question item. Surprisingly, the views were somehow similar replica to those of WEO3 and WEO4. Nevertheless, there was a slight difference in the findings with one ward executive officer coded WEO6 had some words to say;
:”…Although school heads education level is considered to select them in those leadership positions, some of them engage in corruption to acquire those positions. They give some money to some corrupt government officials to be considered in being assigned to those leadership positions about leadership roles WEO6 said: Head of school act as the managerial positions to manage and assign all activities to their subordinates; so as to achieve educational goals…” (WEO6, 22nd September, 2021). 
Again, the executive district officer coded DEO of Kahama district council had the following words to add on the same asked item saying; 
“…School heads in our district are selected through their experience in their areas of work or teaching stations as well as their level of education. Sometimes we train them in short courses to assume their offices their roles include supervising the school and report to their superiors the needs and challenges to be solved to achieve academic goals…” (DEO, 24th September, 2021).
From the presented data through interview schedule one can see how the research respondents responded about the criteria for choosing head of school leadership position and the roles of head of schools. In comparison of the analysed data in Table 4.1 and Figure 4.1 one sees that the majority of respondents choose education level as the criteria of choosing head of schools while the leadership role of head of school seems to be that of supervising and unifying the institution for academic achievement. The researcher wanted to check how another method could bring similar results or differently. The collected and analysed data through in-depth interview also known as interviews method, suggested the conclusion that almost the studied WEOs and DEO have often similar views on the criteria used to select head of schools and their leadership roles in selected schools.
These findings for objective one reflected reviewed study findings in chapter two of: Bolívar and Moreno (2006); Bredeson and Kose (2007), who did studies in Spain and United States of America reporting the similar findings on the school heads’ leadership roles such as leading the institution to succeeded through unifying staff, and supervising institutional resources to yield good results (Bolívar and Moreno, 2006; Bredeson and Kose, 2007). 
4.3
School Heads Prior Training for Leadership Position and Leadership Styles
Objective two assessed various descriptions the school heads provide about what it implies by the school leadership roles, as well in what category of leadership styles they fall in at Kahama town council? Its research questions asked, what are varying descriptions provided by school heads about what the leadership school roles imply to them, and in which categories of leadership styles they fall within Kahama town council? To this end, the researcher employed the interview and documentary schedules to collect qualitative data, and these were analysed by sorting, coding, building themes, comparing and contrasting, which yielded thick descriptions in quotes.   The researcher also used questionnaire tool to collect research participants’ opinions and attitude data. Such data were analysed by using the Microsoft Word Excel software and calculator. The outcomes from the questionnaire analysed data were presented first in Table 4.2 as follows. 
Table 4.2: Prior Training for Leadership Position Versus Leadership Styles
	S/N
	Leadership style
	Head of schools
	Teachers
	 

	
	
	Frequency
	%
	Frequency
	%
	Total Frequency
	Total %

	1.
	Democratic leadership style
	11
	29.72
	15
	40.54
	26
	70.27

	2.
	Autocratic leadership style
	3
	8.11
	1
	2.70
	4
	10.81

	3.
	Bureaucratic leadership style
	1
	2.70
	2
	5.41
	3
	8.10

	4.
	Transactional leadership style
	1
	2.70
	1
	2.70
	2
	5.41

	5.
	Charismatic leadership style
	1
	2.70
	1
	2.70
	2
	5.41

	Grand Total
	17
	45.93
	20
	54.10
	37
	100


Source: Researcher’s Field Notes (2022)
4.3.1 

Perceptions on the Preferred Leadership Style: Democratic
In Table 4.2 the reader observes once more the very questionnaire with five items, which sought to understand the preference of the studied secondary school heads. The reader sees the preference with quite very few 2(5.41) percent of school head studied respondents out of 37 studied research participants preferred the use of charismatic leadership style, this was similar to 2(5.41) percent of respondents out of same total studied research participants, who preferred the use of transactional leadership style. Beside that a few 3(8.11) percent of same respondents out of same total research participants preferred the use of bureaucratic leadership style. Also, relative majority 4(10.80) percent of same respondents out of 37 research participants preferred the use of autocratic leadership style. Above all, surprisingly greater majority 26(70.27) percent of same respondents out of same total amount of the studied same research participants preferred the democratic leadership style (Table 4.2). 
Based on the analysed data in Table 4.2 learnt lessons emerged. One could rightly argue on one hand, that the greater majority of school heads preferred the leading preference of the democratic leadership style 26(70.30) percent out of same total, when compared to other leadership styles in the studied secondary schools within Kahama town council. However, on the other hand, the charismatic and transactional leadership style was less proffered by quite very few 2(5.41) percent in studied school head respondents within Kahama town council. Besides those preferences, one could still argue that the analysed data suggested the conclusion implying that the democratic leadership is the most preferred style to be used among the studied same respondents within Kahama town council.  
Having analysed Table 4.2 the researcher complemented those analyses with the interview method thick descriptions. The researcher interviewed some research participants to elaborate on the leadership styles used by school heads in Kahama town council. The ward education officers coded WEO1, WEO2, WEO3, WEO4, WEO5 to WEO10 and Kahama District Education Officer (DEO) on the leadership styles used in their areas WEO1 had the following words to say;
“…In my ward, school heads prefer to use democratic leadership style because it allows teachers to exercise and exploit their potentials in creating many ways to engage in teaching students and ensure academic success. However, another school head prefers to use autocratic leadership style because her school does not support using democracy rather it forced her to use command due to unwillingness of many teachers to work in that unsupportive environment like poor housing and low salaries for many teachers in the school…” (WEO1, 15th September, 2021).
The other officer coded WEO6 added saying;  
“…In our ward, school heads prefer to use democratic, transactional and bureaucratic leadership style because they all create conducive environment for teachers to work as a team and achieve academic success. However, autocratic leadership style is not preferred by some school heads because it not support friendly environment for teachers to work willingly...” (WEO6, 15th September, 2021).
Other ward education officers at wards 2, 3, 4, 5, 7, 10 was interviewed on the same question item, surprisingly the views were similar with that of WEO1 and WEO6. Furthermore, the DEO of Kahama District had the following words to say;
 “…I think many leadership styles are being exercised by the school heads depending on their environments and choice of those, whom the lead. However, to me I advise them to use democratic leadership style mostly because it provides willingness of the subordinates to work as a team to achieve academic targets. It also allows teachers to feel accepted by their superiors and being motivated well. Although I do not prefer using dictatorship style, I use it in rare occasions. Otherwise, they should use other leadership styles because some subordinates might take advantage of them using democratic to violate the school regulations binding the subordinates…” (DEO, 16th September, 2021).
From the presented data through interview schedule one can see how the research participants responded about the leadership styles used in Kahama town council secondary schools by school heads. In comparison of the analysed data in Table 4.2 and Figure 4.2 one sees that the majority of interviewees choose democratic leadership style as the advantageous style to be used in selected secondary schools at Kahama town council. The collected and analysed data through in-depth interviews also known as interviews method, suggested the conclusion that almost the studied WEOs and DEO have often similar views on the leadership styles used in selected secondary schools at Kahama town council. 
The emerged findings from Table 4.2 echo the findings of other researchers elsewhere, in particular Fook and Sidhu (2009) in Malaysia and Ghavifekr et al. (2014) in China, whose studies reported the similar findings of the leadership styles used in schools and their preferences or benefits and disadvantages (Sidhu, 2009; Ghavifekr et al., 2014).
4.4    School Heads, Views about their Experienced Leadership Successful Stories
Objective three examined school heads, views about their experienced leadership successful stories in specific public secondary schools at Kahama town council. Its research question was curious to understand asking, what specific successful stories do school heads narrate about their experienced leadership in specific studied public secondary schools at Kahama town council? The researcher used a questionnaire and interview schedule instruments to collect data. Later on, the interview method outcomes were thick descriptions complementing the findings from the questionnaire instrument. The qualitative data were analysed using similar methods used in objective one, while the questionnaire data were analysed similar Microsoft excel and simple calculator. 
The data from the questionnaire instrument outcomes are presented in Table 4.3 as follows. 
Table 4.3:  School Heads, Perceptions about Faced Challenges
	
	RESPONSES ITEMS

	
	Lack of unity among teachers
	Different education level among teachers
	Failing to meet institutional goals
	Failing to motivate best doers
	Lack of teaching-learning materials

	17 Head of schools
	
	Frequency
	%
	Frequency
	%
	Frequency
	%
	Frequency
	%
	Frequency
	%

	
	SA
	8
	21.62
	9
	24.32
	5
	13.51
	2
	5.41
	5
	13.51

	
	A
	4
	10.81
	5
	13.51
	6
	17.14
	6
	17.14
	4
	10.81

	
	NS
	4
	10.81
	2
	5.41
	-
	-
	1
	2.70
	2
	5.41

	
	SD
	1
	2.70
	-
	-
	3
	8.10
	5
	13.51
	3
	8.10

	
	D
	-
	-
	1
	2.70
	3
	8.10
	3
	8.10
	3
	8.10

	20 Teachers
	SA
	9
	24.32
	13
	35.13
	5
	13.51
	3
	8.10
	6
	17.14

	
	A
	7
	18.91
	6
	17.14
	6
	17.14
	7
	18.91
	6
	17.14

	
	NS
	3
	8.10
	-
	-
	1
	2.70
	-
	-
	2
	5.41

	
	SD
	-
	-
	1
	2.70
	4
	10.81
	6
	17.14
	5
	13.51

	
	D
	1
	2.70
	-
	-
	4
	10.81
	4
	10.81
	1
	2.70

	Total Percent (37)
	SA
	17
	45.94
	22
	59.45
	10
	27.02
	5
	13.51
	11
	29.72

	
	A
	11
	29.72
	11
	29.72
	12
	32.43
	13
	35.13
	10
	27.02

	
	NS
	7
	18.91
	2
	5.41
	1
	2.70
	1
	2.70
	4
	10.81

	
	SD
	1
	2.70
	1
	2.70
	7
	18.91
	11
	29.72
	8
	21.62

	
	D
	1
	2.70
	1
	2.70
	7
	18.91
	7
	18.91
	4
	10.81

	G. Total
	
	
	
	
	
	
	
	
	
	37
	100


Source: Researcher’s Field Notes (2022)
4.4.1 

Perception of Challenges about Lack of Unity among Teachers
In Table 4.3 one observes that quite very few 1(2.70) percent of respondents out of 37 studied research participants frequented disagreeing casually that they face lack of unity among their subordinate subject teachers, this was similar to quite very few 1(2.70) percent of same respondents out of 37 research participants frequented strongly disagreeing that they face lack of unity among teachers. 
Besides that, quite very few 7(18.91) percent of same respondents out of 37 research participants frequented were not sure that there is lack of unity among teachers. Also, the relative few 11(29.72) percent of respondents out of 37 research participants frequented agreeing casually, that they face lack of unity among subject teachers. Above all, relative majority 17(45.94) percent of respondents out of 37 research participants frequented strongly agreeing that they face lack of unity among subject teachers (Table 4.3).
4.4.2 

Perceived Challenge of Different Education Level among Teachers
Again, one observes that very few 1(2.70) percent of school head respondents out of 37 research participants frequented disagreeing that they have different education level among teachers, this was similar to 1(2.70) percent of same respondents out of same total studied research participants frequented strongly disagreeing that they have different education level among teachers. 
Besides that, quite very few 2(5.41) percent of same respondents out of 37 research participants frequented were not sure that they have different education level among teachers.  Suffice to say that, the relative majority 11(29.72) percent of respondents out of same total studied research participants frequented agreeing that they have different education level among teachers. Above all, relative majority 22(59.45) percent of respondents out of same total studied research participants frequented strongly agreeing that they have different education level among teachers (Table 4.3).
4.4.3 
Perceived Challenge of Failing to Meet Institutional Goals
Furthermore, one observes that very few 1(2.71) percent of school head and subject teacher respondents out of 37 research participants frequented responding not being sure that they failed to meet institutional goals, followed by few 7(18.91) percent of same respondents out of same total studied research participants frequented disagreeing casually that they failed to meet institutional goals. This was similar with 7(18.91) percent of same respondents out of same total studied research participants frequented strongly disagreeing that they failed to meet institutional goals. Also, the few 10(27.02) percent of respondents out of same total studied research participants frequented strongly agreeing that they failed to meet institutional goals. Above all, relative few 12(32.43) percent of school head and subject teacher respondents out of 37 research participants frequented agreeing casually that they failed to meet institutional goals (Table 4.3).
4.4.4 

Perceived Challenge of Failing to Motivate best Performers
Additionally, one observes that very few 1(2.71) percent of school head respondents out of 37 research participants frequented responding not being sure that they failed to motivate best doers, followed by few 5(13.51) percent of same respondents out of same total studied research participants frequented strongly agreeing that they failed to motivate best doers. Besides that 7(18.91) percent of same respondents out of same total studied research participants frequented disagreeing that they failed to motivate best doers. Also, relative majority 11(29.72) percent of same respondents out of same total studied research participants frequented strongly disagreeing that they failed to motivate best doers. Above all, majority 13(35.13) percent of school head respondents out of 37 studied research participants frequented agreeing casually that they failed to motivate best performers (Table 4.3).
4.4.5 

Perceived Challenges of Lack of Teaching-Learning Materials
Lastly, one observes that very few 4(10.81) percent of subject teacher respondents out of 37 research participants frequented not being sure that they lack teaching-learning materials, this was similar with few 4(10.81) percent of subject teacher respondents out of same total studied research participants frequented disagreeing that they lack teaching-learning materials. Besides that, 8(21.62) percent of same subject teacher respondents out of same total studied research participants frequented strongly disagreeing that they lack teaching-learning materials. Also, relative majority 10(27.02) percent of respondents out of same total studied research participants frequented agreeing casually, that they lack teaching-learning materials. Above all, majority 11(29.72) percent of school head respondents out of 37 research participants frequented strongly agreeing that they lack teaching-learning materials (Table 4.3).
One could rightly argue that different education level among teachers was leading by relative majority 22(59.45) percent of school head respondents strongly agreeing, 11(29.72) percent of same participants agreeing that is the leadership challenge in their school(s). One could also rightly argue that failing to motivate best doers was the last 5(13.51) percent of same respondents strongly agreeing as the challenge of leadership in their school(s) in Kahama town council. One could argue that the analysed data suggested the conclusion that different education level among teachers in secondary schools at Kahama town council is the leading leadership challenge (Table 4.3).
Having analysed Table 4.3 the researcher complemented those analyses with the interview method. The researcher interviewed some research participants to elaborate their experienced leadership successful stories on prospects and faced challenges facing school heads within Kahama town council. The ward education officers coded: WEO1, WEO2, WEO3, WEO4, WEO5 to WEO10 and Kahama District Education Officer (DEO) on the experienced leadership successful stories of school heads in their areas WEO7 at ward 7 had the following words to say;
“…The challenges facing school heads in this ward include financial constraints, leads to poor motivation of students and teachers, lack of teaching-learning materials. The cause of these problems includes poor or unequal distribution of government resources to schools, lack of leadership experience for some head of schools…’’ (WEO7, 17th September, 2021).
The other ward officer coded WEO9 added that;
“…The allocated money to schools is a challenge to many school heads in my ward because they need to motivate their teachers and students who perform well, they need to increase teaching-learning materials like books, chalks and papers, they also need to conduct inter school examinations to boost education excellence and sports These challenges sometimes are caused by poor leadership experience for some school heads, and lack of equal allocation of educational funds from the government. Again, our schools lack creative activities to boost their sources of funds…’’ (DEO9, 17th September, 2021).
Other ward education officers at ward 1, 6, 8, 10 were interviewed on the same questionnaire items, surprisingly the views were similar compared to WEO7 and WEO9. 
Again, the DEO of Kahama district council had the following words to say;
“…In Kahama district, mostly challenges of leadership facing school heads include insufficient funds to be used in their daily activities like buying papers for examinations, and overcrowding of students and lack of manpower in terms of teachers because, of insufficient funds allocated to fund their schools, lack of employing enough teachers to accommodate the available responsibilities of teaching which challenges school heads in their leadership to find ways to overcome those challenges by themselves. For example, in Zongomela ward we have two schools, which their school heads usually contact me telling these challenges re occurring in their school…’’  (DEO, 16th September, 2021).
From the presented data through interview schedule one can see how the research participants responded about the experienced leadership successful stories of school heads in selected school at Kahama town council. In comparison of the analysed data in Table 4.3 and Figure 4.3 one sees that the majority of respondents choose financial constraint, which is also mentioned in questionnaire findings, however, it is not a leading challenge in questionnaire findings. However, the interview findings revealed different findings, which include overcrowding of students and few teachers to accommodate the needs of the school as the challenge facing leadership in selected schools.
The collected and analysed data through in depth also known as interviews method, suggested the conclusion that almost the studied WEOs and DEO have often similar views on the leadership challenges facing school heads and their causes although the DEO had some unique findings which include overcrowding of students and lack of enough teachers. These findings relate with the findings of Meredith (2005), Meredith (2005) in USA and Kelly (2016) in Germany who did studies on challenges of leadership styles in schools reported similar findings such as financial constraints, lack of unity among workers and education level differences.
4.5   School Heads’ Perceptions about Faced Challenges on their Leadership Role
Objective four compared and contrasted school heads’ views about faced specific challenges with their suggested solutions in fulfilling the leadership roles in the studied public secondary schools. Its research question inquired, what similarities and differences of the school heads’ views and opinions emerged about the specific faced challenges in fulfilling their leadership roles in studied public secondary schools within Kahama town council? 
The researcher used similar tools used in previous three objectives to collect data. The data from the questionnaire were analysed using similar used tools as in previous objectives. The outcomes of interviews were thick descriptions complementing the questionnaire findings as they appear in Table 4.4 as follows. 
Table 4.4: School Heads Suggested Solutions on their Faced Challenges
	
	RESPONSES ITEMS

	
	In-service leadership training
	Considering education level in choosing leaders
	Appointing qualified and skilled leaders
	Motivating best doers
	Avoiding favoritism in appointing leaders

	17
Head of schools
	
	Frequency
	%
	Frequency
	%
	Frequency
	%
	Frequency
	%
	Frequency
	%

	
	SA
	12
	32.43
	8
	21.62
	6
	16.21
	7
	18.91
	4
	10.81

	
	A
	5
	13.51
	6
	16.21
	5
	13.5
	9
	24.32
	8
	21.62

	
	NS
	-
	-
	1
	2.71
	1
	2.71
	1
	2.71
	-
	-

	
	SD
	-
	-
	1
	2.71
	3
	8.10
	-
	-
	-
	-

	
	D
	-
	-
	1
	2.71
	2
	5.41
	-
	-
	5
	13.51

	20 Teachers
	SA
	14
	37.83
	11
	29.72
	7
	18.91
	9
	24.32
	12
	32.43

	
	A
	3
	8.10
	5
	13.51
	5
	13.51
	7
	18.91
	5
	13.5

	
	NS
	2
	5.41
	3
	8.10
	4
	10.81
	1
	2.71
	2
	5.41

	
	SD
	-
	-
	1
	2.71
	1
	2.71
	-
	-
	1
	2.71

	
	D
	1
	2.71
	-
	-
	3
	8.10
	3
	8.10
	-
	-

	Total Percent (37)
	SA
	26
	70.27
	19
	51.35
	13
	35.13
	16
	43.24
	16
	43.24

	
	A
	8
	21.62
	11
	29.7
	10
	27.02
	16
	43.24
	13
	35.13

	
	NS
	2
	5.41
	4
	10.81
	5
	13.51
	2
	5.41
	2
	5.41

	
	SD
	-
	-
	2
	5.41
	4
	10.81
	-
	-
	1
	2.71

	
	D
	1
	2.71
	1
	2.71
	5
	13.51
	3
	8.10
	5
	13.51

	G. Total
	
	
	
	
	
	
	
	
	
	37
	100


Source: Researcher’s Field Notes (2022).
4.5.1 

Proposal of In-service Leadership Training
In Table 4.4, one observes that very few 1(2.71) percent of respondents out of 37 research participants frequented disagreeing that in-service leadership training should be provided. Besides that a few 2(5.41) percent of respondents out of 37 research participants frequented ticking not sure whether the in-service leadership training should be provided or not. Also, the relative majority 8(21.62) percent of respondents out of same studied research participants frequented agreeing casually that in-service leadership training should be provided. Above all, greater majority 26(70.27) percent of school head respondents out of 37 research participants frequented strongly agreeing that in-service leadership training should be provided (Table 4.4).
4.5.2 
Proposals Considering Education Level in Appointing Secondary School Leaders
One also observes that very few 1(2.71) percent of school head and subject teacher respondents out of 37 research participants frequented disagreeing casually that there should be consideration of education level in choosing school head, followed by few 2(5.41) percent out of same respondents frequented strongly disagreeing that there should be consideration of education level in choosing school head. Beside that 4(10.81) percent of same respondents out of same total studied research participants frequented were not sure that there should be consideration of education level in choosing school heads. 
Also, relative majority 11(29.72) percent of respondents out of same studied research participants frequented agreeing that there should be consideration of education level in choosing school heads. Above all, majority 19(51.35) percent of and subject teacher respondents out of 37 studied research participants frequented strongly agreeing that there should be consideration of education level in choosing school heads (Table 4.4).
4.5.3

Proposal of Appointing Qualified Skilled Secondary School Leaders
Furthermore, one observes that very few 4(10.80) percent of school head respondents out of 37 research participants frequented strongly disagreeing that qualified and skilled school heads should be appointed, followed by few 5(13.50) percent out of 37 studied respondents frequented disagreeing casually that qualified and skilled school heads should be appointed. This is similar with 5(13.50) percent of same respondents out of same total studied research participants frequented were not sure that qualified and skilled school heads should be appointed. Also, relative majority 10(27.00) percent of same respondents out of same total studied research participants frequented agreeing that qualified and skilled school heads should be appointed. Above all, majority 13(35.10) percent of respondents out of 37 research participants frequented strongly agreeing casually that the qualified and skilled school heads should be appointed (Table 4.4).
4.5.4 
Proposal of Motivating Best Performers
Additionally, one observes that very few 2(5.40) percent of school head respondents out of 37 research participants frequented responding not being sure that there should be motivation of best doers. Besides that, quite very few 3(8.10) percent of respondents out of 37 research participants frequented were disagreeing that there should be motivation of best doers. Also, majority 16(43.20) percent of respondents out of 37 research participants frequented agreeing casually that there should be motivation of best doers, this was similar with 16(43.20) percent of respondents out of 37 research participants frequented strongly agreeing casually that there should be motivation of best doers (Table 4.4).
4.5.5 

Proposal of Avoiding Favoritism in Appointing Leaders
Lastly, one observes that very few 1(2.70) percent of respondents out of 37 research participants frequented strongly disagreeing casually that favoritism in appointing leaders should be avoided, followed by quite very few 2(5.4) percent out of 37 respondents frequented responding not being sure that favoritism in appointing leaders should be avoided. Besides that, quite very few still, 5(13.50) percent of respondents out of 37 research participants frequented disagreeing casually that favoritism in appointing leaders should be avoided. Also, relative few 13(35.10) percent of respondents out of 37 research participants frequented agreeing casually that favoritism in appointing leaders should be avoided. Above all, relative few 16(43.20) percent of school head and subject teacher respondents out of 37 research participants frequented strongly agreeing casually that favoritism in appointing school leaders should be avoided (Table 4.4).
One could rightly argue that in-service leadership training was leading 26(70.30) percent strongly agreeing as the solution to the faced challenges of school heads’ leadership in the selected schools in Kahama town council. One could also argue that the analysed data suggested the conclusion that the in-service leadership training is the best solution for the faced leadership challenges in Kahama town council.  
The researcher also interviewed some respondents like ward education officers WEO1, WEO2, WEO3, WEO4, WEO5 to WEO10 and Kahama District Education Officer (DEO) on measures to alleviate leadership challenges in selected schools at Kahama town council. The other ward officer coded WEO10 from the 10th ward had the following words to say;
“…In-service training is important to school heads so as to reduce their leadership experience challenge, which always hinder them in calming down some problems for example, leading teachers while motivating them to perform their activities. School heads should be chosen clearly basing on their personal background related to leadership so as to obtain tolerant and good leaders in education…’’ (WEO10, 17th September, 2021). 
The other ward educational officer coded WEO8 added that;
“…Schools should be monitored by school’s inspectorate so as to ensure the use of friendly leadership styles through asking teachers and other non-staff personnel about the leadership of their administrators whether they feel good with it. Again, school heads must select best and productive leadership styles like democratic leadership style to yield a lot of performance. This also helps them to get other people’s views concerning the problem or the challenge in question…’’ (DEO9, 17th September, 2021).
Other ward education officers at ward 1--7, and 9 were interviewed on the same question item, surprisingly the views were similar compared with ward officers coded WEO8 and WEO10. Again, the chief educational officer coded DEO of Kahama district council had the following words to say;
“… Committed leaders or school heads should be selected to assume the office through their experience and intensive evaluation so as to ensure that they use effectively productive leadership styles depending on their situations. Again, school heads should be introduced to training while they are working because they could add some leadership skills and techniques which help their schools to develop high academic performance…” (DEO, 16th September, 2021).
From the presented data through interview schedules one gets a lesson, how the research respondents responded about the measures to alleviate leadership challenges facing school heads in selected school of Kahama town council. In comparison of the analysed data in Table 4.4 one sees that the majority of respondents choose workshop and in-service training to school heads which was the first leading in the questionnaire findings. However, the interview findings revealed different findings, which include school heads should select good and productive leadership styles to alleviate the leadership challenges.
The collected and analysed data suggested the conclusion that almost the studied WEOs and DEO have often similar views on the measures of leadership challenges facing head of schools. These findings relate with the findings of Bosu et al. (2011) in Ghana and Tanzania, Kuluchumila (2013) in Shinyanga, Tanzania who did studies on measures to the leadership challenges of head of schools reported similar findings such as workshop and in-service training to schools’ principles and leaders so as to alleviate the challenges facing them.
4.5.6 
Recommendations as Way Forward among School Heads’ Roles Related to their Position
As per objective one that examined school heads’ descriptions of what leadership school roles and styles imply to them at Kahama town council. The study participants proposed school heads to have a common understanding to avoid the variations that occurred on the held position like to give the school heads time to time in-service workshops or trainings, and motivating best doers like teachers and students.
4.5.6.1 School Heads Prior Training for Leadership Position Leadership and Leadership Styles
As per objective two that assessed whether the studied school heads got specific training for the position of leader before assuming that position, so as to determine the existing categories of leadership styles at Kahama town council. The studied research participants proposed that specific leadership training during their work (in office) is good to raise their skills and overcome the challenges of leadership in their schools.
4.5.6.2 School Heads’ Views about their Experienced Leadership Successful Stories
As per objective three that examined school heads’ views about their experienced leadership successful stories in specific public secondary schools at Kahama town council. The study participants proposed that there should be training on the way to apply certain leadership styles in order to help their schools and lead their subordinates well.
4.5.6.3 Comparison and Contrasted School Heads’ Perceptions about Faced Challenges
As per objective four, which compared and contrasted school heads’ perceptions about faced challenges with their suggested solutions in fulfilling the leadership roles in public secondary schools. The study participants proposed that there should be in-service leadership training, considering education level in choosing leaders, appointing qualified and skilled leaders, motivating best doers, and avoiding favoritism in appointing leaders. Chapter five follows next.
CHAPTER FIVE
SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS
5.1 
Introduction
Chapter five presents the sub themes of: study main findings, conclusions and recommendations. The later subsection has also been divided into two subtitles, which are:  recommendations for action and recommendation for further studies.
5.2
Study Summary of Main Findings
This sub section presents the major findings about the entire study as per objectives and their research questions, which were developed in chapter one as follows.
5.2.1 
Variation of Perceiving School Heads’ Roles in Relation to their Held Position
Objective one examined school heads’ descriptions of what perceived leadership school roles and styles imply to them at Kahama town council. Its research question asked, what were varying descriptions of school heads and their subordinates subject teachers’ providing about perceived leadership school roles implied to them; and which category of leadership styles did the studied school heads fall in at Kahama town council? 
The data were analysed through Microsoft excel and calculator. Among the findings for objective one on four items from the analysed data suggested the lessons surprisingly that first; the majority school heads were less informed that one of their major roles are unifying and motivating school institution workers to work efficiently, contrary to their majority subordinate subject teachers, who perceived their leaders to have that role in the studied secondary schools. Second learnt lesson, was where the majority of school heads and their subordinate subject teachers were in consensus, about the main role of school heads of supervising and mobilising school physical, fiscal and human resources in meeting school goals. Suffice to say that the analysed data suggested the conclusion agreed perception by majority that school heads are much more of school institution supervisors and mobiliser of physical, fiscal and human resources unlike other roles. 
5.2.2 
School Heads Prior Training for Leadership Position Leadership and Leadership Styles 

To assess various descriptions the school heads provide about what it implies by the school leadership roles, as well in what category of leadership styles they fall in at Kahama town council.  What are varying descriptions provided by school heads about what the leadership school roles imply to them, and in which categories of leadership styles they fall within Kahama town council? 
The researcher used questionnaire and interview methods to collect data. The data were analysed by Microsoft excel and calculator. It was found that first democratic leadership style is mostly used and preferred by school heads in Kahama town council. The second learnt lesson was that the charismatic and transactional leadership style is less preferred by school heads in Kahama town council. The last learnt lesson was that most school heads were exposed to leadership training before assuming their positions. Suffice to say that the analysed data suggested the implications and the conclusion that that democratic is the most preferred leadership style by secondary school heads within Kahama town council.
5.2.3 School Heads’ Views about their Experienced Leadership Successful Stories
Objective three examined school heads’ views about their experienced leadership successful stories in specific public secondary schools at Kahama town council. Its research question aimed at getting answers on the question asking, what specific stories were the school heads and their subordinates narrating about their experienced leadership in specific studied public secondary schools at Kahama town council? The researcher used the triangulated a questionnaire instrument and interview methods tools to collect data. The data were analysed by Microsoft excel and calculator. Among the findings from the analysed data suggested the lessons that first different education level among teachers was leading as well as financial constraints as the challenges facing their leadership. Suffice to say that the analysed data suggested the the conclusion that different education level among teachers in secondary schools at Kahama town council and financial constraints are the leading leadership challenges. 
5.2.4 
Comparison and Contrasted School Heads’ Perceptions about Faced Challenges
Objective four compared and contrasted varying school head’s views about the faced challenges along their successful stories; and suggested solutions in fulfilling the leadership roles in studied secondary schools within Kahama town council. Its research question aimed to get answers on the question asking, what similarities and differences of the school heads’ perceptions emerged about faced challenges in fulfilling their leadership roles in studied public secondary schools at Kahama town council? The researcher used the triangulated questionnaire instrument and interview methods to collect data.
The data were analysed by Microsoft excel and calculator. Among the findings from the analysed data suggested the lessons that first different in education level among the teaches and financial constraints are the challenges facing school heads leadership in Kahama town council and also second lesson learnt lesson was in-service leadership training should be provided to school heads to unite all teachers and education level should also be considered in appointing school heads. Suffice to say that the analysed data suggested the implications that and the conclusion that in-service leadership training is the best solution for the faced leadership challenges in Kahama town council.
5.3 
Summary of the Findings
This study addressed the raised fundamental question that inquired, what have been prospects and challenges among school heads in fulfilling their leadership roles effectively at Kahama town council? Its main objective was to understand the participants’ perspectives on the experienced prospects and challenges facing school heads’ effectiveness in fulfilling their leadership roles in Tanzania Public Secondary Schools, to come up with a way forward. 
As per objective one precisely the analysed study data suggested the lesson that unifying institution workers to work hard is the role of school head leadership in secondary schools and also supervising school resources in meeting their goals. The data suggested the conclusion surprisingly, that the majority of the studied subordinate subject teachers in secondary school perceive their leaders mainly as unifying and motivators of school institution workers to work hard more than the school heads perceived themselves. Much more, the school heads and their supervisors were in similar consensus unlike the previous items that school heads are supervisors who mobilise school physical, fiscal and human resources.
As per objective two findings, the analysed data suggested the lessons first that democratic leadership style is mostly used and preferred by school head in Kahama town council also the second lesson was charismatic and transactional leadership styles is less proffered by school heads in Kahama town council. The last lesson is that most school heads were exposed to leadership training before assuming their positions. As per objective three findings, the analysed data on objective one suggested the lessons that first different education level among teachers was leading as well as financial constraints as the challenges facing leadership.
As per objective four findings, the analysed data on objective one suggested the lessons first different in education level among the teachers and financial constraints are the challenges facing school heads leadership in Kahama town council and also second lesson learnt was in-service leadership training should be provided to school heads unite all teachers and education level should also be considered in appointing head of schools.
5.4 
Conclusions
Conclusively, in reference to this study presented, analysed, discussed and interpreted field data findings the following are brief conclusions of every objective as follows.
In objective one precisely, the researcher presented, analysed, discussed and interpreted research data about variation of perceiving school heads’ roles in relation to their held position suggested the conclusion that school head is unifying institution workers to work hard and supervising school resources. 
In objective two precisely, the researcher assessed various descriptions the school heads provide, as well in what category of leadership styles they fall in at Kahama town council. The analysed data suggested the conclusion that schools heads were informed of what leadership implies as well as their styles in relation to their daily roles and found that majority preferred the democratic leadership style to be used in Kahama town council.
Assess various descriptions the school heads provide about what it implies by the school leadership roles, as well in what category of leadership styles they fall in at Kahama town council; What are varying descriptions provided by school heads about what the leadership school roles imply to them, and in which categories of leadership styles they fall within Kahama town council?
In objective three precisely, the researcher presented, analysed, discussed and interpreted research data about school heads’ views on their experienced leadership successful stories. The analysed data suggested the conclusion that different education level among teachers and financial constraints in the studied secondary schools within Kahama town council, are the leading leadership challenges.
Finally, in objective four precisely, the researcher presented, analysed, discussed and interpreted data about comparison and contrasted school heads’ perceptions about faced challenges. The analysed data suggested the conclusion that in-service leadership training is the best solution for the faced leadership challenges in Kahama town council.
5.4 
Recommendations for Immediate Action
Given in objective one the research participants’ response findings revealed that the role of school heads is unifying institution workers to work hard and supervising school resources; therefore the research participants’ responses recommended that workshops or in-service leadership training should be established for school heads to improve unifying their institutions to achieve academic performance.
Given in objective two findings revealed that research participants’ responses recommended the democratic leadership style to be mostly used and preferred to be used in Kahama town council however, charismatic and transactional leadership styles was less preferred in Kahama town council. Democratic leadership style can be achieved through advising school heads to use it in their day-to-day activities so as to increase teachers’ participation in decision making.
Given in objective three findings revealed that different education level among teachers was and financial constraint are the leadership challenges in Kahama town council, research participants’ responses suggested the recommendation that high education level should be considered in appointing school heads in Kahama town council. This can be done by ensuring that teachers with high education and leadership skills should be considered in being appointed school heads in Kahama town council.
Similarly, given in objective four findings revealed that in order to combat the challenges facing leadership in-service leadership training and consideration of education level in appointing school heads should be considered. This can be done by ensuring allocating funds and personnel to provide training to appointed head of schools.
5.5 
Recommendations for Further Studies
This study was carried out in Kahama town council about school heads’ effectiveness in fulfilling their leadership roles in Tanzania public secondary schools: Prospects and challenges at Kahama town council. The researcher therefore recommends letting another comparative study on similar studied problem to be done in other districts of Shinyanga region with large sample quantitatively. The study can be done to the primary school level with related mythology.
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APPENDECIES
Appendix I: The Questionnaire for Secondary School Heads
Introduction 
Dear participants, 
My name is Augustine Nestory Mwita, a student pursuing a degree of Master of Education in Administration, Planning and Policy Studies MED (APPS) at The Open University of Tanzania (OUT). I am conducting research among you based on “Challenges facing school heads in fulfilling leadership roles in Tanzania public secondary schools within Kahama town council.”. The success of this research depends on your cooperation by providing correct answers to the questions asked. I request your cooperation in filling in this questionnaire. All answers will remain a secret between the researcher and the research participants. This is why you should not provide your name anywhere in the questionnaire or interviews.
Instructions
i. Answer questions with appropriate answers in spaces provided.
ii. Do not write your name in this questionnaire.
Questions
1. In what ways did you assume to the current position you hold?
i) After hard working

[     ]
ii) Known by employer

[     ]
iii) Level of education

[     ]
iv) Work experience

[     ]
2. What do you think leadership school roles are? Please indicate the level of your agreement with each statement in relation to your understanding? SA-Strongly Agree; A- Agree; NS- Not Sure; D- Disagree; SD- Strongly Disagree.
	S/N
	RESPONSES ITEMS
	SA
	A
	NS
	SD
	D

	1.
	Unifying institution workers to work hard
	
	
	
	
	

	2.
	Supervising school resources
	
	
	
	
	

	3.
	Provide institutional requirements timely
	
	
	
	
	

	4.
	Guidance and counseling to workers
	
	
	
	
	


3. Did your employer expose you to any training of administering the school? If yes how was this?
...................................................................................................................................................
4. Which leadership style do you think are usually used in administering your secondary school?
i) Democratic leadership style

[     ]
ii) Autocratic leadership style

[     ]
iii) Bureaucratic leadership style

[     ]
iv) Transactional leadership style

[     ]
v) Charismatic leadership style

[     ]
5. Provide me with reasons why you like or dislike that leadership style(s) to apply in your institution?
……………………………………………………………......................................
6. What do you think are the challenges facing leadership in public in your institution? Please indicate the level of your agreement with each statement in relation to your understanding? 
SA-Strongly Agree; A- Agree; NS- Not Sure; D- Disagree; SD- Strongly Disagree.
	S/N
	RESPONSES ITEMS
	SA
	A
	NS
	SD
	D

	1.
	Lack of unity among teachers
	
	
	
	
	

	2.
	Different education level among teachers
	
	
	
	
	

	3.
	Failing to meet institutional goals
	
	
	
	
	

	4.
	Failing to motivate best doers
	
	
	
	
	

	5.
	Lack of teaching-learning materials
	
	
	
	
	


7. What do you think can be done to alleviate leadership challenges in public secondary schools? Please indicate the level of your agreement with each statement in relation to your understanding? SA-Strongly Agree; A- Agree; NS- Not Sure; D- Disagree; SD- Strongly Disagree.
	S/N
	RESPONSES ITEMS
	SA
	A
	NS
	SD
	D

	1.
	In-service leadership training
	
	
	
	
	

	2.
	Considering education level in choosing leaders
	
	
	
	
	

	3.
	Appointing qualified and skilled leaders
	
	
	
	
	

	4.
	Motivating best doers
	
	
	
	
	

	5.
	Avoiding favoritism in appointing leaders
	
	
	
	
	


Thank you for participating
Appendix II: The Questionnaire for Secondary School Teachers
Introduction 
Dear respondents
My name is Augustine Nestory Mwita, a student pursuing a degree of Master of Education in Administration, Planning and Policy Studies at the Open University of Tanzania (OUT). I am conducting research based on “Challenges facing school heads in fulfilling leadership roles in Tanzania public secondary schools at Kahama town council”. The success of this research depends on your cooperation by providing correct answers to the questions asked. I request your cooperation in filling in this questionnaire. All answers will remain a secret between the researcher and the research participants.
Instructions
i) Answer questions with appropriate answers in spaces provided.
ii) Do not write your name in this questionnaire.
Questions
1) What do you think leadership school roles are? Please indicate the level of your agreement with each statement in relation to your understanding? SA-Strongly Agree; A- Agree; NS- 
Not Sure; D- Disagree; SD- Strongly Disagree.
	S/N
	RESPONSES ITEMS
	SA
	A
	NS
	SD
	D

	1.
	Unifying institution workers to work hard
	
	
	
	
	

	2.
	Supervising school resources
	
	
	
	
	

	3.
	Provide institutional requirements timely
	
	
	
	
	

	4.
	Guidance and counseling to workers
	
	
	
	
	


2) Which leadership style do you think are usually used in administering your secondary school?
i) Democratic leadership style

[     ]
ii) Autocratic leadership style

[     ]
iii) Bureaucratic leadership style

[     ]
iv) Transactional leadership style

[     ]
v) Charismatic leadership style

[     ]
3) Provide me with reasons why you like or dislike that leadership style(s) to be applied in your institution?
……………………………………………………………........................................
……………………………………………………………........................................
…………………………………………………………….................................................
4) What do you think are the challenges facing leadership in public in your institution? Please indicate the level of your agreement with each statement in relation to your understanding? SA-Strongly Agree; A- Agree; NS- Not Sure; D- Disagree; SD- Strongly Disagree.
	S/N
	RESPONSES ITEMS
	SA
	A
	NS
	SD
	D

	1.
	Lack of unity among teachers
	
	
	
	
	

	2.
	Different education level among teachers
	
	
	
	
	

	3.
	Failing to meet institutional goals
	
	
	
	
	

	4.
	Failing to motivate best doers
	
	
	
	
	

	5.
	Lack of teaching-learning materials
	
	
	
	
	


5) What do you think can be done to alleviate leadership challenges in public secondary schools? Please indicate the level of your agreement with each statement in relation to your understanding? SA-Strongly Agree; A- Agree; NS- Not Sure; D- Disagree; SD- Strongly Disagree.
	S/N
	RESPONSES ITEMS
	SA
	A
	NS
	SD
	D

	1.
	In-service leadership training
	
	
	
	
	

	2.
	Considering education level in choosing leaders
	
	
	
	
	

	3.
	Appointing qualified and skilled leaders
	
	
	
	
	

	4.
	Motivating best doers
	
	
	
	
	

	5.
	Avoiding favoritism in appointing leaders
	
	
	
	
	


Thank you for participating
Appendix III: An Interview Guide for Ward Education Officers
Please (Tick V) where appropriate on items 1-6
1. Which leadership style(s) do you think head of school(s) usually use in your ward?
2. In your own words why do you think that particular leadership style(s) are good for leading secondary school(s) in your ward?
3. If yes, provide me four reasons why you think that category of leadership style(s) is good for leading secondary school(s) in your ward?
4. If no, provide me four reasons why you think that leadership style(s) is not good for leading secondary school(s) in your ward?
5. What do you think are the leadership challenges facing school heads in secondary school(s) within your ward?
6. In your own view, what do you think can be done to alleviate leadership challenges in public secondary schools?
Thank you for participating
Appendix IV: An Interview Guide for District Education Officer
Please (Tick V) where appropriate on items 1-7.

1. In what ways do you think most head of schools assume their positions in your district?
2. Which leadership style(s) do you think head of schools usually use in your ward?
3. In your own words why do you think that particular leadership style(s) are good for leading secondary schools in your district?
4. If yes, provide me four reasons why you think that category of leadership style(s) is good for leading secondary schools in your district?
5. If no, provide me four reasons why you think that leadership style(s) is not good for leading secondary schools in your district?
6. What do you think are the leadership challenges facing school heads in secondary schools within your district?
7. In your own view, what do you think can be done to alleviate leadership challenges in public secondary schools?
Thank you for participating
Appendix V:  Research Clearances Letter from the Open University of Tanzania
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RE: RESEARCH CLEARANCE

The Open University of Tanzanta was established by an Act of Parliament No 17 of 1992, which
became operational on the 1 March 1993 by public notice No 55 m the offical Gazette The Act was
however replaced by the Open University of Tanzania Charter of 2005, which became operauonal on 1%
January 2007 In fine with the Charter, the Open University mission 15 (o generate and apply knowledge
through research
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Open Uniersity of Tanzama 1o issue research clearance, on behalt of the Government of Tanzani
Tanzania Commission for Science and Technology, 1o both s staft and students who are doin,
in Tanzania. With this brief background, the purpose of this letter 15 to nuoduce 1o you Mr. Augustine
Mwita. Reg No: PG201801294 pursuing Master of Educa ion, Planning
es Studies. We here by want this clearance to conduct a research utled “School Heads
Fulfilling their Leadership in Tanzunia Public Secondary Schuols: Provpects and Challenges at Kahama Tonin
Councit " He will collect his data in your district at vanous secondary schools namely, Nyasubi. Bugssha
MperaKinaga, Kishimba, Nyashimbi, Mwendakulima, Isagehe, lsinuka and Sceke Secondary Schools between

5* August 05" September 2020
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(Academic) of the Open Umversity of Tanzamia, PO Box 23409, Dar es Salaam Tel 0,
2668820 We lastly, thank you in advance for your assumed cooperation and facihitation of this research
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Prol. Hossea Rwegoshora

For: VICE CHANCELLOR
THE OFEN UNIVERSITY OF TANZANIA
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Challenges facing school heads


Poor infrastructure


Poor leadership skills


Poor professional development





Leadership roles of school heads


Developing strategic plan of the school


Engaging the school staff


Managing and monitor all activities within the school





Factors for the leadership challenges


Laziness of school heads


Poor policies regarding leadership education


Poor government support


Lack of clear and stable curriculum





End Results


Meeting the set specific goals


Students’ performance


Teachers job satisfaction


Modeling other institutions


Increase the use of good leadership styles





Independent variable





Dependent variable









