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ABSTRACT

This study addressed the grand raised research question asking, what have been the pros and cons of teachers’ over workload trend concerning the syllabi coverage in relation to pupils’ literacy performance in the studied schools?  Its general objective was to examine teachers’ perceptions on excess workload effects on timely syllabus/i content completion in studied public primary schools in studied district council. Its research approach was qualitative and triangulated case study design. Its sample size was 42 research participants, whose units of analysis were: primary school district officers, head teacher and subject teachers. The data were collected through triangulated qualitative methods by: interviews guide and an opinionnare. The analysis was done by: sorting, categorising, comparing, and tabulation. Among findings were: that teachers’ over workload exists in studied schools it is not a whim. The overload trend overlaps the stipulated policy standards for pupil-teacher ratio in studied schools. The exceeding number of pupils translates into shortage of teachers, triggering teachers to rush in covering the required syllabi content timely. The observed trend prompts teachers to feel guilty and stress in effort to cover the syllabi on arrival of quality assurance team. Majority of pupils remain with low acquired knowledge and skills in taught courses. The studied participants applauded governments’ efforts, though still much is desired to increase employment of qualified teachers close to provisional ratio. It is recommended to do a comparative study on the same studied problem in other districts of Lindi.
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CHAPTER ONE

PROBLEM AND ITS CONTEXT

1.1 
Introduction

Chapter one presents background to the problem, statement of the problem, purpose and objectives of the study, research questions, significance of the study, definition of key terms, and delimitation of the study. 
1.2 
Background of the Study

The global experience in various continents of the world, have revealed, that to a greater extent the teacher-pupil ratio is crucial to be checked towards implementation of syllabi coverage and failure to balance it may lead to poor performance of learners as they can be tested in examination at any topic in their particular syllabi (Parkes and Haris, 2002). Research evidence elsewhere, also proposes that pupils taught by teachers who are well satisfied with their job and minimum stress are more likely to perform better academically than their peers whose teachers are not able to sustain their commitment (Parkes and Haris, 2002). The Research suggests that a main factor in teachers workload allocation stress is the problematic nature of time and time shortage, (Day et al. 2007).  
One of the studies done in Madagascar on the effects of planning and time management on syllabi, have shown the importance and impact towards improving pupils’ performance and self confidence in their learning. (Valckle and Cai, 2009). So, the time allocated to teaching is a strong factor that teachers and school administrators can use to increase pupil teaching although Ghan (2009) found that 68 percent of university learners, do not agree that syllabi coverage affects their performance in their final examination (Ghan, 2009).

In Tanzania the problem seems to exist since colonial time to date. Beginning the year 1886,the system of Formal education in Tanganyika was introduced and the education based on Vocational training and practical work and not pure academic in nature, (Komba and Temu 1996). During 1890’s, the Germany administration begun to establish its own formal government schools although it served Germany colonizers’ interests from 1886 up to 1918. After the World War I (WWI) in 1918, the Germany education system collapsed.  
The British colonial administration took the territory by then known as Tanganyika from 1919 up to 1960 (Komba and Temu 1996). In 1947 initiated new structure of education system and teachers were supposed to get practical skills as agricultural instructors and each school was supposed to get one teacher although later the program failed due to challenges facing it especially in supervision simply due to inadequate of instructors, (Cameron and Dodd, 1970). 

By 1960’s it was noted that, in Africa there was increased enrolment especially in lower primary levels that could lead to high workload to the teachers (Ishumi, 1986:1). World Bank (WB) (1999) report reveals out stream ratio as an indicator of teaching load for urban and rural schools. Huge workload is also seen as a problem to the teachers since they fail to manage time in the process of teaching and eventually interrupts syllabus content completion (Brunett, 2006). World Bank report (2012) again stresses on the existing ratio in Tanzania in which it reported that, the ratio of pupil- Teacher in primary schools was 50 and 76 and this could significantly cause difficulty in completion of the syllabus due to high workload. The same problem of higher ratio of pupil- teacher in classes   noted to be 1:71 to 1:79 (BEST, 2012).

Despite Tanzania’s intention towards sustainable development by having in place quality performance in her primary schools, yet the allocation of teachers’ workload in Tanzania primary schools has become challenging for most schools, where the ratio of classes per teacher is over the allocated number of teachers as per education policy provisions in Tanzania. The workload can be categorised as quantitative, which is the amount of work to be performed and as qualitative, which refers to qualities of the work done by the teacher (Matete, 2016). In the communities where literacy rate is low and people are not aware of their rights and responsibilities, lack ideas on good health habits development perspectives, local teachers can act as change agents. The standard pupils-teacher ratio is1: 45. (Benneland Mukyanuzi, 2005).
The shortage of teachers has been identified as a factor leading to an increase of number of teaching hours for present teachers to cover particular syllabi contents completion. In some cases, even teachers have been teaching over crowded classes (UNESCO, 1998). Both a little number of teachers and large number of pupils at the same stream triggers excess teacher’s workload. The workload can also be classified as qualitative, which is the amount of work to bed one or also as quantitative that is the extent in which the work is difficult.  Schools due to introduction of primary education Development Program (PEDP) has not been in line with proper mechanisms to ensure reasonable workload for teachers (Lusingu, 2013). Teachers are the most key agents to enhance high performance of the pupils through the completion of the Syllabus content among other factors (Jinyevu, 2013). In Tanzania workload in primary school could be contributed by either having few teachers and large number of pupils in class or few teachers and few pupils but with large number of periods. 
1.3 
Statement of the Problem

Currently, Kilwa district council has been identified to have shortage of teachers, which increases the high number of periods per day for a teacher. Also, some classes have larger numbers of pupils than proposed. According to BEST (2016) the recommended national teacher- pupil- ratio is 1:45. Kilwa district council has 758 teachers and 48505 pupils that make pupils–teachers’ ratio to be1:64 (BEST, 2016); these data suggest that there is a shortage of about 320 teachers. This average varies from one school to another, and number of pupils varies from one school to another. For example, Somanga primary school has about 253 pupils in standard three; whereas Kikanda primary school has 158 pupils in standard five. Those pupils share  same classes; hence something posing varying challenges in the teaching and learning processes (BEST, 2016). 
It is suggested that the number of pupils should be forty-five per stream in order to enable teachers to perform their roles and responsibilities efficiently and effectively (BEST, 2016). The shortage of teachers compared to the proposed number of pupils in a single stream in Kilwa district council leads to stock excess teachers’ workloads and lower pupils’ academic achievement in PSLE. This is because the primary school curriculum needs enough teachers, so as to utilise participatory methods of teaching (PORALG, 2016). Despite the significant efforts made by Tanzania government under its Ministry of Education, Science and Technology by then Ministry of Education and Vocational Training to extend primary education since 2002; and training many teachers, it has been indicated that still yet, there is an outcry of teachers’ over workload across the country Kilwa district council inclusive (Lusingu, 2013). 
Various studies have been performed on relationship between teacher’s attitudes and performance. The studies done by Chirimi (2016); Iddle (2013), while other areas such as workload of teachers and syllabus content completion have been very little investigated. It was based on the above background this study was conceptualised to investigate. To this end, the researcher raised a grand research question beneath this study, what have been the effects of teachers’ heavy workload trend over the syllabi coverage in relation to literacy performance in the studied schools Kilwa district council? This was why this study was about; “Teachers’ heavy work load and its effects on Syllabi Coverage in Tanzania Primary schools within Kilwa District Councilin Lindi Region.” 
1.4 
Research Objectives

This study was guided by two categories of objectives namely: general and specific objectives as follows.
1.4.1 
General Objective

The general objective of this study was to examine teachers’ perceptions about heavy workload and its effects on syllabi coverage in relation to pupils’ literacy performance in public primary schools of Kilwa district council, and come up with way forward recommendations. 

1.4.2 
Specific Objectives

This study was guided by the following three specific objectives as follows.

(i) To assess presence of over workload among teachers in studied schools context;

(ii) Determine the extent at which teachers are completing their syllabi as required in the studied primary schools of Kilwa district council along with policy stipulated class teacher-pupils ratio standards;

(iii) To assess teachers’ excess workload consequences on both syllabi completion, as well as pupils’ performance in selected schools within Kilwa district council.

1.5 
Research Questions

Along the designed specific objectives this study was guided by two categories of research questions: broad research question and three sub research specific questions. 

1.5.1
Broad Research Question
What have been the effects of teachers’ heavy workload trend over the syllabi coverage in relation to literacy performance in the studied schools of Kilwa district council?
1.5.2 
Sub Research Questions
(i) How large or small was the teachers’ amount of the workload in the studied schools context?

(ii) To what extent are teachers completing their syllabus contents as required in the studied primary schools of Kilwa district council along policy stipulated class teacher-pupils ratio standards?

(iii) What are the observed positive and negative consequences of excess workload in both teachers and pupils in studied schools?

1.6 
Significance of the Study

Once completed, these study findings were expected to be significant to several groups: first to researchers it would add contribution to the stock of scientific knowledge, since it can be used to develop more studies by getting insights from this study as a source of reference. The second group of beneficiaries of this study finding is teachers. Third, it was expected that these study findings, would highlight the extent of the problem of excess workload towards syllabus content completion different stakeholders may participate in materials and moral support on resolving the revealed problem. The third group of beneficiaries is a government itself. 
Through this study finding the government might critically refer to its findings and recommendations for future educational plan related to solve the problem of teacher-pupils ratio and syllabi contents completion. To group of primary pupils in schools’ administration in Kilwa district council, might use its findings and recommendations to make them aware of what is happening hence required to increase efforts to solve related problem in the region of Lindi.
Suffice to say that, this study findings and recommendations are of greater benefits since it reveals research gaps how the area is faced by the problem of workload in terms of teacher-pupils ratio imbalances, which in turn affects pupils’ literacy performance in studied primary schools.
1.7
Limitations of the Study
In this study limitation referred to the drawbacks that the researcher might have faced with little or no control over them. In the process of collecting data from respondent the researcher faced the following challenges. The first encountered limitation was related to respondent teachers’ time management due to their fear to miss their periods. The second faced limitation was financial constrains for data collection due to longer distance, where the researcher live to the area of respondents. The third limitation was that some respondents especially teachers failed to provide proper information by fearing their administrators. 
In reducing the limitation especially the last one the researcher took a position of informing and persuading the respondents that the information that were provided were for the research purpose only, so the confidentiality was assured. In additional the researcher ensured that she approached the respondents for interviews after work hours to avoid interfering them with their work schedules.
1.8 
Delimitation 

By delimitation the researcher understood the measures how the researcher solved the limitations to continue with study despite those limitations as well as the scope meant the extent at which this study covered. The first objective of time management limitation was solved by being timely, when the sampled teachers had any pauses and this strategy worked to obtain the adequate data. The second limitation of meagre financial resource, by adhering to what the researcher planned prior, and avoided any unplanned cost. The third limitation of respondents’ fear to provide information in fear of their administrators, the researcher assured the respondents all the time that the given information was confidential, hence the researcher asked the private office at every studied primary school for conducting face-to-face interviews. This strategy worked because the head teachers collaborated.
1.9 
Scope of the Study

As per delimitation, this study aimed to examine the effects of the teacher’s excess workload on the syllabus content completion in sampled public primary schools and not in private schools within Kilwa district council not otherwise.
1.10
Operationalised Terms

1.101
Workload
In this study the workload meant high amount of tasks that lead to difficulties in accomplishing them. 
1.10.2
Work allocation
The workload meant the division of labour among workers in a certain organisation. 

1.10.3
Syllabus Content Completion
It meant the syllabi contents supposed to be taught by a teacher within a year of study for a specific class as per school timetable. 
1.10.4
Syllabi
Is the plural form of the word syllabus? 
1.11 
Organization of the Study

This study was organised in five chapters. Whereas chapter one provided the general introduction of the study sub chapters and the background to the study, chapter two covers the literature review to the knowledge gaps. Chapter three covered the methodology sub chapters, while chapter four presents sub themes of the chapter on four tasks: data presentation, analysis, discussion and interpretation. Finally, chapter five covers summary, conclusion and recommendations. Next is chapter two as follows. 

CHAPTER TWO

LITERATURE REVIEW

2.1 
Introduction

Chapter two consists of conceptual literature, theoretical perspectives and empirical evidences. Different reviews on the subject of effects of teachers’ excess workload allocation on syllabus content completion in primary schools. The chapter ends with identifying the knowledge gaps as well as conceptual framework that guided the study ends the chapter. 
2.2 
Perspectives on the Concepts of Teacher and Workload

Various scholars have conceptualized the term teacher and how it is related to workload in diverse ways. The intention of all attempts, as appraised in this study, is to clarify the benchmark between the teacher and the workload set for his or her performance. A teacher is a person, who assumes a role in school meetings, pupils’ academic achievement goals including academic gains that pupils assigned to the teachers (Farrant, 2005). These contribute to teachers’ excess workload and affect pupils’ syllabus content completion and literacy performance. 
The teacher is also a guider who is trusted to impart knowledge and skills to less able scholars (Curtis et al, 2014). They continue propounding that, during industrial revolution the concept of a teachers parked as pioneers such as Robert Raikes founded Sunday Movement in 1780’s, Charles Gordon who built ragged schools to educate and provide sustenance for the destitute, and Charles Bala in Wales were determined to provide basic Education for the child laborers. Teachers’ workload is the amount of work that has to be done by a particular teacher (Bennaars and Njoroge, 1994). In fact, the workload is the quantity of work a person is required to perform.  There is a difference between the actual amount of work and the individual's perception of the workload. The workload is the amount of work to perform (Jex, 1998). Teachers’ workloads can be regarded quantitatively and qualitatively. When responsibilities and role of teachers are provided in the job description, only quantity is emphasized (Farrant, 2005). Therefore, the presence of workload does not means that is problematic to complete.
Teachers’ excess workload is excessive amount soft workload allocation that surpasses the amount require ddisregarded as too excess workload and is what the research intended to examine. The number of periods taught by one teacher per week, internal tests, exercises, marking load, administrative roles as well as non-administrative roles performed by teachers affects both teachers’ workload and pupils’ syllabus content completion in primary schools. The administrative roles are performed by teachers such as head of schools, academic teachers, discipline teachers, and member of school board. Non-administrative roles include: store keeper, cashier, patron and matron, librarian, councilors, school driver, subject teachers, class teacher, teacher on duty, and pupil’s project supervisor (Mbunda, 2006).
All these affect both teachers’ workload and pupils’ syllabi content completion and literacy performance. Teachers who are fatigued, frazzled and demoralized by excess workload are not effective and creative in the classroom teaching and syllabi content completion are affected. The teaching load in primary schools in some parts of a country, particularly the rural areas has been high thus impacting the performance of pupils. Educational input influencing positively where teachers have a low teaching load and verbal ability (Ngware, 1994). The debate on class size and teacher ratio and their effect on learning success are not conclusive with various studies portraying two different directions. Fewer pupils imply lower pupil teacher ratio (Omary 1983).Total enrollment and pupil/teacher ratio, had an inverse relationship with performance of pupils (Nyawara, 2011). In the study conducted by the Glass and Smith employing the regression analysis, it was revealed that, as class size increases achievement decreases.
The word syllabus made its description in the English language as a table of contents. Its more particular use in referring to amount line of lectures or a course date (Parkes and Harris, 2002). In fact, syllabus acts as a guide to prepare schemes of work, lesson plan and then lesson notes (Chirimi, 2016). Syllabi serve three major roles: the first purpose of a syllabus implicitly or explicitly serves as the contract between teachers and pupils (Matejka and Kurke, 1994). It is like any other contact; the syllabus sets out what is expected during the term of contract typically guide the behaviors of both parties. More specifically, the syllabus describes the duties and responsibilities of pupils and of the teachers for various tasks, including attendance, assignments, examinations, and other requirements (Matejka and Kurke, 1994).
The syllabi serve as useful as permanent record of what was taught in a course of accountability and documentation. This era of outcome assessment, which is often mandatory for accreditation of programs issued to show the evidence of effectiveness. By offering details of what was completed, what pupils were expected to do, and how these outcomes and performances were assessed. The syllabi content completion can be helpful in determinations to gauge both individual teachers and entire programs. Teachers are held accountable for their performance through the processes such as merit pay reviews, promotion, annual reviews, and tenure reviews (Glassick, Huber and Maeroff, 1997).

Syllabi content completion is very difficult to define. Beck (2005) recognises the following important sources of evidence of teaching effectiveness, including syllabi content completion rating, which includes pupil evaluation soft teaching practices, interviews with pupils, teachers and administrators’ ratings. The sources acknowledged above of era different range of measures of syllabi content completion as evidence of teaching effectiveness. Institutions, departments and schools encourage abroad range of sources to evidence good teaching practice. The source that is utilised depends on why syllabus contents completions being measured. For instance, if the motive is promotion are view may be done by a supervisor employing as specifics of criteria to which assists in making a summative decision on the academic’s effectiveness. If the intention is to improve teaching practices and to amend the teaching plan, then the various sets of criteria is applied. For example, a number of pupil evaluations may be utilised to determine, which aspects of teaching are effective which enhances syllabi as content completion (Beck, 2005). 
Syllabus content completion refers to the extent to which the teachers cover an outline of topics era course dates (Parkes and Harris, 2002). In fact, syllabi content completion determines pupils‘ performance in an examination because pupils are tested generally from any topic in the syllabi contents, and when the syllabi is not enough covered leads to the poor performance (Parkes and Harris, 2002). Appropriate syllabi contents completion will depend on teachers’ workloads. 
Chirimi, (2016) observes that teachers ‘workloads have a significant effect on syllabus content completion. Some researchers have reported that syllabi content completion is a key to improve pupils’ educational achievement. Musasia, Nakhanu, and Wekesa, (2012); Chirimi (2016) found that syllabus content completion has significant effect on pupils’ performance. Chirimi (2016) emphasises that the fact that syllabi content completion, more than any other indicator of teaching quality, is there in which policy makers and educators must focus their consideration in order to improve pupils’ educational achievement. 

In Tanzania the problem seems to exist since colonial time to date. In the year 1885 Formal education in Tanganyika was introduced and the education based on Vocational training and practical work and not pure academic in nature (Komba and Temu, 1996). During 1890’s Germany administration begun to establish its own government schools although it served Germany colonizers interests and after world war one education system collapsed. British Colonial Administration in 1947 initiated new structure of education system and teachers were supposed to get practical skills as agricultural instructors and each school was supposed to get one teacher although later the program failed due to challenges facing it especially in supervision simply because of one among the variables which is inadequacy of those instructors, (Cameron and Dodd, 1970). By 1960’s it was noted that, in Africa big expansion enrolment especially in lower primary levels happened and it could lead to high workload to the teachers (Ishumi, 1986:1). 
 The WB (1999) reports out stream ratio as an indicator of teaching load for urban and rural schools. In the survey of Universal Primary Education in Tanzania Omari (1983) reveals that in January 1997, UPE program had started to reveals some indications of stress. Classrooms which were designed toserve45 pupils were accommodating 80 or more pupils, children were attending classes under trees and sitting on the ground, newly built classrooms were failing due to poor construction, and small classes were very small and dangerous. At the end of1978 about 48, 217classroom required, only 36,860 had been constructed and of the 49,567 teachers 'houses needed, only 14,567 had been built, thus forcing some teachers to live in shanties. The average number of pupils per desk will be around 4, with overcrowding in the lower classes, especially the UPE cohort (Chonjo and vande Vijver, 2001).
Usually it is lower classes, which are taught under difficult conditions such as having classrooms without desks or shifting from one impoverished classroom to another. The Ministry’s primary school subsector review of a stratified sample of 170 schools which was carried in 1981 indicated that whilst there were typically one or two teachers’ homes built to each primary school, only21 percent of the teachers lived in staff houses, and this included sharing quarters. The report also revealed that on average, each pupil utilized two exercise books per subject per year, while the Ministry recommends three instead. The supply of textbooks was insufficient in all subjects in all grades, and in science subjects they were few officers.  That manuscript revealed that the number of textbooks were not sufficient. (Chonjo and VandeVijver, 2001). 
This is being shown in the study conducting in Tanga region, in 1885 by Tanzania Regional Statistical in fact, all the above mentioned challenges, including poor teaching and approaches in the classroom, assist teacher- centered approach, where pupils rely heavily on the teacher and old notes at the same time, classroom time, often being utilized efficiently and effectively form entails engagement of pupils, enhance primary education in Tanzania to experience poor performance in subjects, which in return has resulted to most pupils were notable enrolled for secondary education(Chonjo and vandeVijver, 2001). 
2.3 
Some Reviewed Literature on Theories Related to this Study 

Some theories guiding this practice in education were visited to inform this study as follows.  

2.4.1
Relationship between the Teacher, Workload and Syllabus Coverage
Shortage of teachers leads to increase numbers of teaching hours for present teacher to cover the syllabus content completion (UNESCO, 1998; Malmberg, Wanner, Sumra and Little, 2001). The primary school pupils are required to learn eight periods per day from standard three to standard seven and each period has forty minutes. When a school has few teachers it can let to negative effects on the taught content teachers will fails to complete syllabus and these will lead learners to have poor literacy performance in every year and it can lead poor education in society (Malmberg, Wanner, Sumra and Little, 2001). 
Class size is a measure of average number of pupils in teachers’ classroom during a school periods and represents an important indicator of working condition of the teachers as well as learning conditions of the learners. It was found that interviewed teachers were of opinions that smaller class size is desirable because that allows pupils to individual attention from their teachers it is difficult to get data on average class size at the national level given different in organization of instruction such is the practice of double shift their overall pupils teachers ratio give a figure which is match lower than class size in reality the problem of class size has worse need since the introduction of PEDP which has led to large increase in pupils in lower grade large class size and luck of teaching and learning materials makes teaching stressfully for many teachers male (Malmberg, Wanner,  Sumra, and Little, 2001). 
When in classroom there are large numbers of pupils a teacher will always fail to transmit knowledge to the pupils because there are pupils who are slow learner but according to oversize the teacher will teach by non-participatory methods and these will increase poor performance of the pupils. A teacher’s working time includes all working hours specified in condition of services it includes the statutory hours devoted to actual teaching as well as statutory hours for related activities such as lesson preparation, collection, in services training, staff meeting, pupils support and extracurricular activities.  Studies have shown that average Tanzania teachers spend only sixteen hours of their time each week in classroom teaching (IBE, 1997). 
Some authors declared that the average teaching load of primary teacher was twenty six periods per week.  Those authors add that in Tanzania there are many schools, which have teachers who have more than twenty six periods per week. Teachers in primary schools may have forty periods per week or more. The number of period in certain school failed to be filled in school time table because the school time table has only eight periods per day, in a school with few teachers have more than eight periods per days so it can’t be filled in a school time table and these will lead a teacher to teach without follow the timetable and lead teachers not completed their syllabus and let pupils poor performance (Cooksey 1991; Malmberg, Wanner, Sumra and Little, 2001). 
Availabilities of textbooks is a big problem. One book is supposed to share by five pupils while three children sit on a desk in many subjects we have five textbooks for fourth pupils some classes even have more than sixty pupils. Luck of textbook is making teaching difficult (Male, WEC Manyoni). Large class size and luck of teaching and learning material makes teaching stressfully for many teachers (Male). 
The research finding has shown that where there is shortage of books and material performance of pupils is relatively lower if compared with where books and materials are sufficient (Babyegeya, 2002). Low or luck of teaching and learning resources can lead to learners in poor performance (Sumra et al, 2001; Gwambombo, 2013). This is because learners will luck enough book to read and do many exercise as they can.
Overall most of the school had an accepted level of teaching staff with an average teacher-pupil ratio. Never the less some school had a very high teacher-pupil ratio with the implication that they had very few teachers. Three primary schools had a higher teacher-pupil ratio than the government recommended level. These are Hurui primary school in Kondoa District (1:50), Chongoleani primary school in Tanga rural district (1:94) and Chemchem primary school in Tabora district (1:46). The government recommended teacher-pupil ratio is 1:40 (Hakielimu 2014). More studies informing this study have revealed that the schools with large number of pupils and with few numbers of teachers will have a problem of covering the subject syllabi and this may have negative effects of learners performance as the case of Ruangwa in Lindi region in (Kasinyo, 2015). This is because in the syllabi there are topics, which a teacher might not teach for the whole year and the national examination council of Tanzania may prepare the examination as if all learners have covered the whole syllabi (Gwambombo, 2013; Kasinyo, 2015). 
The modern societies require the school, which can offer desired education to the people. Schools therefore need to have expert teachers who are well skilled and knowledgeable to assist them to transform learners. Teachers should have ability to teacher effectively to produce positive results to the pupils (Hakielimu 2014).
2.4.2 
Multiple Resource Theory
The Multiple Resource Theory (MRT) is a theory that can describe workload.   This theory suggests that the human operator does not have a single information process source that can be acquired, but there are several various pools of resources that can be acquired simultaneously. 
Depending on the nature of the activity, these resources may have to process information sequentially if the different activities need the same pool of resource or can be processed parallel of such task needs different resources. The theory is illustrated humans having limited capacity for processing information. This is because cognitive resources are limited (Greenwald, Laine and Hedges, 1996). 
The problem occurs when a person performs two or more activities that demand as in resource. Referring to teachers' workload allocation which results to the teacher having too many periods, that is to describe a teachers’ under excess workload that performs more than one task utilising the same resource which leads to problems and result in errors or slower performance of tasks. It leads to failure of accomplishing syllabi contents due to the limited human’s capacity to execute multiple tasks. The reason behind to use this theory was due to the fact that it cuts across many factors that are essential in teaching process including various recourses and the recourses are the one that leads to influence workload (Greenwald, Laine and Hedges, 1996). However, the conceptual and theoretical literature alone could not be enough to show clearly the knowledge gaps about the known and the unknown, except to review some global empirical literature related to this study as follows. 
2.5 
Global Reviewed Empirical Studies

This sub chapter covers the literature across the world from varying continents about this study to begin with North America also and South America. Other empirical literature from other continents were namely:
North America

The study by Miho (2019) in North America suggests that education is a complex system, with layered levels that play a role in influencing the “core of educational practice,” that is, the teaching and learning that goes on in classrooms and schools (Elmore, 1996, p. 2). The most direct impact on pupil learning outcomes are the classroom-level interactions between teachers, pupils, and materials that directly influence learning outcomes. At the same time, decisions, processes, structures, and policies taking place within local education agencies; state, provincial, and regional governments; and national governments influence what pupils ultimately learn in school (Miho, 2019).

Mark (2004) in a study conducted from university of Washington on the specific types of knowledge needed to teach science had this to ask; “where do teachers develop the knowledge and expertise for this type of instruction? The areas of undergraduate preparation, pre-service teacher education, and in-service professional development seem to be the primary influences, but the knowledge outcomes of these three phases of teacher growth have been under-examined, especially with respect to the articulations between them. To understand better how teachers develop and deploy certain types of knowledge necessary for laboratory work (Mark, 2004). 

Critically speaking, the studies from North America by both Miho and Mark’s studies do not focus on the impact of teachers’ excess workload as related to syllabus content coverage, when compared to this study. While, Miho focused on how different curriculum development procedures influence what pupils eventually learn in schools, Mark focused on rediscovering the specific knowledge essential for teaching science contrary to this study that focused on the overloaded teachers in terms of the syllabi coverage.
South America

In South America, the Organisation for Economic Co-operation and Development (OECD) has been working closely with Ibero-American countries on education and skills. The study by OECD (2018) observed the following concerning teachers in the face of educational policy: teacher policy is high on national agendas and the demands on schools and teachers are becoming more complex. The economic and social changes currently underway have made high-quality schooling more important than ever before. That said, most Ibero-American countries need to invest in innovation as well as in the quality and relevance of the skills of their workforce if they are to weather the current stormy economic climate (OECD, 2018). 
Having a real strategy for education, skills and innovation will be essential if they are to keep up with the developing world’s fast economic growth. This will include not only updating traditional education, but also improving workplace training to update workers’ skills. Thus, focusing on the region’s teachers will be an essential policy tool to help ensure sustainable growth in the long term. A global synthesis educational policies and practices by UNESCO (2016) also reports about education in Latin America that monitoring in the development context is critical to properly guide the programme implementation process. A good M and E system will make the evidence‐based decision‐making process more practical and effective (OECD, 2018). 

Evaluation is not a one‐time event, but an exercise involving assessments of differing scope and depth carried out at several points in time during a programme cycle in order to assess its impact on the target group or issue. Evaluations provide insights and knowledge that could be built into the next programme cycle to address any potential problems or to reduce delays. As an implementation proceeds, the same activities of monitoring gradually acquire a qualitative character with a greater focus on the outcomes of the investment made, problems faced, new challenges identified and, via these things, on the overall impact of the implementation process of a project or a programme (OECD, 2018). 
However, the main interest of OECD’s research was on how educational policy moves in line with teachers to facilitate quality knowledge delivery; while UNESCO’s study based on the quality of monitoring and evaluating teachers’ performances. They both do not deal with the effects of teachers’ excess workload on completion of syllabus’ content. 
Asia

The other study that of Malakolunthu, Idris and Rengasamy (2010), who investigated about context and general welfare of the Malaysian primary school teachers, with understanding that studies have confirmed that the experience of teachers’ employment context and general welfare have a direct relationship with performance of the teachers, as well as pupils’ academic outcomes. The researcher used large sample revealed with the quantitative approach used. And descriptive survey design. The survey questionnaire was used to collect data. The factor analysis method was used, and it identified six factors, namely collective purpose, respect and recognition, job design, health and learning, workload, and institutional support as the components of work environment affecting Malaysian teachers (Malakolunthu, Idris and Rengasamy, 2010).
When the factors were subjected to a survey inquiry, the results revealed that the Malaysian teachers were having an adverse professional experience with regard to the work environment and general welfare. Descriptive analysis and analyses of variance provided statistical support that there was consensus among the teachers about their professional experience. The findings indicated that the necessity for the policy community to give serious attention on improving the work conditions and general welfare of teachers for better performance and pupil outcomes at schools (Malakolunthu, Idris and Rengasamy, 2010). 
A critical appraisal view of that study in comparison to this study, reveal that both studies focused on teachers’ welfare in terms of the workload. Both were conducted in the developed countries. However, when looking at weaknesses in relation to this study, that study differs in being conducted abroad in Asia, while this study was done in Tanzania. That study used the quantitative approach butt this study opted the qualitative approach, as well that study opted the descriptive design while this opted the triangulated research design with less questionnaires but more interviews. 
Method wise, that study used a single method of survey questionnaire to collect data but in this study the researcher triangulated the data collection methods. Suffice to say that, like the reviewed studies that study neglected to address the grand research question raised in this study wanting answers for this question, what have been the effects of teachers ’heavy workload   trend over the syllabi coverage in relation to literacy performance in the studied schools? This was why this study was crucial to investigate; teachers’ overload pros and cons over the syllabi coverage and literacy performance in Tanzania primary schools at Kilwa in Lindi region. 
The other study is that of Shafie, Kadir, Asimiran (2017), done in Malaysia in Asia education system with understanding that in Asia, there is system of education is constantly undergoing changes, which in turn have created an impact on teachers’ workload. A study was done to locate the teachers’ workload of technical primary school focusing on the management and administration of those teaching in Integrated Living Skills (KHB). The researcher involved the sample size totaling 284, KHB teachers in the state of Kedah. The researcher used the questionnaire that had the amount of time allocated to perform items inquiring about the relationship between the administration and management along teachers’ workload. The findings indicated that the average teacher workload in the KHB management and administration is 8.76 hours per week. The implication of that study was that the KHB teacher’s workload in management and administration should be reduced to ensure that they can focus on innovation in teaching and learning. It is proposed to create the post of workshop assistants similar to the laboratory assistants who assist the Science teacher (Shafie, Kadir, Asimiran, 2017).
Critically speaking, that study cannot pass without appraisal of its strength and weaknesses. Strength wise, that study was conducted abroad in Asia with quite differing contexts of Asia, when compared to this study that was conducted in Tanzania. Both have a focus on the teachers’ workload though that study based on the relationship between the workload and school administration. However, despite those similarities, that study is limited in the sense that it used the large sample of 284 to imply that its approach was quantitative, while this study used the qualitative approach with quite small sample of 42. 
Nevertheless, that study like other previous reviewed studies too, fails to provide answers to the raised question in this study asking, what have been the effects of teachers’ heavy workload trend over the syllabi coverage in relation to literacy performance in the studied schools? But this was why this study was crucial to examine teachers’ overload pros and cons over the syllabi coverage and literacy performance in Tanzania primary schools at Kilwa in Lindi region. 

Ulla, Barrera, and Acompanado (2017), also is another related study with this one. It explored teachers’ perceptions and motivations, challenges, in Agusan del Norte, Philippines in Asia about themselves doing research in their field of education. The researcher used 50 sample size to study the needs of the teachers. These researchers triangulated the methods for collecting data including: survey questionnaire, and focus group and individual interviews. Findings revealed that teachers’ responses had a positive perception towards doing research and its benefits to their teaching practice and pupils’ learning process. Thus, job promotion is the motivating factor why teachers did research. However, reported challenges such as lack of research knowledge and skills, excess teaching loads, and lack of financial support from the schools obstructed them from doing it (Ulla, Barrera, and Acompanado, 2017). 

The studied teachers expressed the obstacles facing them to include: lack of research trainings, research incentives, and having lighter teaching timetable were what the teachers perceived as their core needs to do research. These findings recommended to the policy makers, researchers, and school’s officials to consider the findings of this study and address the needs of these teachers in order to create a community of teacher-researchers (Ulla, et.al., 2017). 
The critical appraisal of that study done by Ulla, Barrera, and Acompanado (2017), in comparison to this study, reveal that both studies somehow are focused on teachers’ issues of motivation and demoralization. Both were done in the developing countries. However, that study is limited when compared to this study because of being less focused to the teachers’ excess workload versus syllabi coverage effects, instead that study focused much on why teachers are not interested to conduct research, where tight teaching time table occurred as an obstacle for them to conduct a research. All in all, that study like other studies was less focused to address the grand research question raised in this study, inquiring, what have been the effects of teachers’ heavy workload trend over the syllabi coverage in relation to literacy performance in the studied schools? This was why this study was crucial to investigate, teachers’ overload pros and cons over the syllabi coverage and literacy performance in Tanzania primary schools at Kilwa in Lindi region. 
As if those studies were not enough, Kember, Sandra, Harrison, Wong, and Pomfret (2006), still yet, conducted a study about several aspects to understand the interrelationships between learning namely: approaches, study motivation, hours of study, perceived workload, and English language ability and grade point average (GPA) in Hong Kong Japan. That study involved the large sample size of 174 pupils, who had enrolled in a mechanical engineering degree course, completed a study diary for 1 week.   The method used to collect data was survey questionnaire, the sign that its approach was quantitative, whose analyses through path model cases studies produced variables related to: learning approaches, motivations, English ability, perceived workload, time spent in class, as well on private study in relation to the GPA (Kember, et al., 2006). 

That study analysed data suggested that the variables in the model were weakly interrelated. Again it suggested the conclusion that the perceived workload, depended upon motivation as well as the amount of work. Consequently, the hours of work did improve the GPA, meaning that despite long hours of studying could not translate into pupils’ GPAs, as a results such pupils obtained poor grades something that was associated with use of inappropriate learning approaches (Kember, et al., 2006).  

A critical eye on that study of Kember, et al. (2006), has some strength when compared to this study because it investigated among other things, hours of study and perceived workload just as this study also did. However, limitation wise the both studies differ sharply in the sense that they studied quite differing levels of education, that studies was done among the higher learning pupils not teachers although on the similar focus of hours of study and perceived workload. Not only that but also, the two studies differ in terms of time frame, while that study was done 14 years ago, this study is up to date despite differing location on the same focus in terms of hours of study and perceived workload though one is among pupils and the other among the teachers (Kember, et al., 2006). 
Suffice also to say that just like the previous studied failed to address the raised general research question, this study too does not answer, what have been the pros and cons of teachers’ overload trend over the syllabi coverage in relation to literacy performance in the studied schools? But this was why this study was crucial to investigate teachers’ overload pros and cons over the syllabi coverage and literacy performance in Tanzania primary schools at Kilwa in Lindi region. 

The project titled ‘Education in China’ by OECD (2016) reports that China’s education system has undergone continuous reforms since the early 1980s. From expansion of access to promotion of quality education as a core value, the government regularly adjusts and advances education policy to make the system compatible with the country’s social and economic development, as well as new education needs and trends. Within the Ministry of Education, the Department of Development and Planning is responsible for national educational development. The two reviewed studies from Asia do not explicitly take in hand the problem teachers’ excess workload in relation to syllabus coverage as intended in this study. 

Europe

The other related study includes Ruohoniemi and Ylänne (2009), about pupils' experiences concerning course workload and factors enhancing and impeding their learning a useful resource for quality enhancement in teaching and curriculum planning in Spain. It aimed to deepen the understanding of factors which pupils experience as important in learning, in order to improve the quality of teaching and curriculum planning. These researchers involved the sample size amounting to 132 veterinary pupils. The data were collected through questionnaire with question open‐ended questions. The analysed data revealed among other things that, most of the comments on factors improving learning related to the teaching practices. Moreover, the factors associated with the planning of teaching, such as: curriculum and course overload, were commonly mentioned as obstacles foe effective learning (Ruohoniemi and Ylänne, 2009). 
A critical eye on that study of Ruohoniemi and Ylänne, reveals that it has some strength when related to this study, in the sense that both were studying the learning and teaching process effectiveness, where the workload component was common in both studies. However, limitation wise, that study used a different approach studying same issue instead of teachers’ workload that study studied pupils’ workload in the process of their learning, while this study studied teachers’ excess workload in the process of teaching and effective literacy performance in Kilwa Tanzania.  That study differs seriously in the studied level of education among veterinary pupils in colleges, while this study was done among primary school teachers, hence both differ in the targeted population. 

Not only have that differenced but also, time frame wise gap differs. That study is almost out dated because of being too old for nine years since it was conducted, when compared to this updated study though with same topic but with different perspective among teachers instead of pupils. Suffice, to say that, like other reviewed studies and concepts in this study that study the researchers were less concerned with addressing the disturbing question in this study inquiring, what have been the effects of teachers’ heavy workload trend over the syllabi coverage in relation to literacy performance in the studied schools? This was why this study was crucial to investigate, teachers’ overload pros and cons over the syllabi coverage and literacy performance in Tanzania primary schools at Kilwa in Lindi region. 

That study conducted by European Agency for Development in Special Needs Education (2010) quotes Savolainen (2009: 16) notes that teachers play an essential role in quality education. Quoting McKinsey and Company who saying: ‘the quality of an education system cannot exceed the quality of its teachers.’ Studies suggest (e.g. Sanders and Horn, 1998; Bailleul et al., 2008) that the quality of the teacher contributes more to learner’s achievement than any other factor, including class size, class composition, or background. The need for ‘high quality’ teachers equipped to meet the needs of all learners becomes evident to provide not only equal opportunities for all, but also education for an inclusive society. 

Reynolds (2009) reports that it is the knowledge, beliefs and values of the teacher that are brought to bear in creating an effective learning environment for pupils, making the teacher a critical influence in education for inclusion and the development of the inclusive school. Suffice, to say that, like previous reviewed studies and concepts in this study that study of the researchers were less concerned with addressing the disturbing question in this study inquiring, what have been the effects  of teachers’ heavy workload  trend over the syllabi coverage in relation to literacy performance in the studied schools? This was why this study was crucial to investigate, teachers’ overload pros and cons over the syllabi coverage and literacy performance in Tanzania primary schools at Kilwa in Lindi region.
 Africa 

Africa as well has studies so much related to this study about the studied problem of teachers’ excess load in relation to the syllabi contents coverage as follows. 

West Africa

In West Africa, Ghana (2009) found that 68.10 percent of University pupils do not agree that syllabus coverage affects their performance in their final examination although it is due to the level of the learner that a higher learning pupil may have more time to cover for himself or herself and also to the higher learner and even in time management in which to the pupils depend on their teachers,  Guardians and Parents to give them direction on how to use time since they are depending more on them compared to the University pupils who they do in their own and depending so little from their Lecturers and Tutors and that is why conducting study concerning time management and syllabus coverage towards performance in University level one may experience ambiguity. 

The study by Issa et al. (2018) engineered by World Bank, sought out ‘what teachers know and do’ in Africa reporting, that the delivery of education in many low-income countries is characterized by centralized, but typically weak, state control and often low-capacity, locally governed institutions for education provision. At the same time, the institutional incentives for performance are largely missing, with both career progression and financial rewards delinked from performance. Hiring, salaries, and promotions are largely determined by teachers’ seniority and initial educational qualifications, and are unrelated to effort or performance. 
In most settings, parents have little influence on how teachers are hired or schools are managed, and the various state and local authorities provide limited technical support or supervision. The study conducted in Madagascar on the effects of planning and time management on syllabus coverage showed that, early coverage of school syllabus allows time for working on the pupil’s self-efficacy and mathematical self-confidence and improving performance of individual pupils (Valckle and Cai, 2009). 
East Africa 
East Africa region that includes six countries of: Burundi, Congo (DRC), Kenya, Rwanda, South Sudan and Tanzania as well, has some related studies as follows. 
Kenya

Mutegi (2014) conducted a study popular as factors affecting coverage of syllabus in primary schools of Kenya at Langata district schools in Nairobi county. In it the researcher identified the effects of teachers’ strikes, planning, school resources and time management on coverage of syllabus in primary schools. The researcher used mixed descriptive research design to collect some data by questionnaire that resulted into statistical values, and some data by interview tool produced qualitative results. 
The researcher used a large sample amounting to 230 research participants from 41 schools of which 5 were public and 36 were private primary schools (Mutegi, 2014). 

In that study, findings revealed that the majority of respondents in the selected primary schools were class with longer experience beyond one year. Majority of teachers were in agreement extra curricula activities such as: sports, music festivals and drama festivals interfere the normal timetable, something that resulted into loss of school syllabus time coverage. The study revealed too, that the studied schools had inadequate facilities like libraries, availability of teaching materials, classrooms and laboratories, which contributes to lower performance academically. The research findings recommended the government of Kenya to supply adequate material resources to schools in both urban and rural areas (Mutegi, 2014).  

A critical observation of that study in relation to this study reveals some strengths and weaknesses. Strengths wise, both studies focus on the on issue of syllabus coverage and what hinder the coverage among teachers. Both were conducted in the context of East Africa region. Both are developing countries in the continent of Africa. Despite those strengths, that study of Mutegi (2014), has contrasts in comparison to this study, in the level of education, that study was conducted among high level of primary schools of Kenya while this study was conducted in ordinary primary schools in Tanzania within Kilwa. Much more, that study used the larger sample a sign that its dominating approach was quantitative, while this sample used quite a smaller sample, which implies the qualitative study, dominated. 

Suffice to say that study fails to address the raised main question in this study asking, what have been the effects of teachers’ heavy workload trend over the syllabi coverage in relation to literacy performance in the studied schools? This was why this study was crucial to investigate; teachers’ overload pros and cons over the syllabi coverage and literacy performance in Tanzania primary schools at Kilwa in Lindi region. 
Kiptoo et al., (2017) investigated on the influence of teachers’ work load on pupils’ literacy performance in public primary schools in Nandi north sub county, Nandi County, Kenya. The study adopted descriptive survey research design. The target population was 172 head teachers and 1302 teachers. The sample size was 17 Head teachers and 93 teachers. The consistency of the study instruments was measured using test- retest reliability whereby the same groups of respondents were used repeatedly to test whether the same results could be obtained. 
The content validity was ascertained by the researcher in consultation with the supervisors and expert opinion from three lecturers of the School of Education, Kisii University. To select the individual teachers, the researcher used simple random sampling method. Data was collected by use of questionnaire and interview schedules. 
The questionnaire allowed measurement for or against a particular view point. Data collected was analyzed using descriptive statistics (frequency and percentage tables) with the help of SPSS. There was high teaching workload, which led to tiresome preparation of teachers in discharging their teaching duties hence lowering performance in national examinations. The study indicated that teachers had no enough time for professional development and workload conditions were not favourable hence the literacy performance of pupils was affected.
Tanzania

Maboko (2013) conducted a study that is also related to this study. It explored the perceived teachers’ influence of commitment to teaching and the effects it has over the pupils’ performance in community schools in Musoma Tanzania. Specifically, it identified varying duties done by normal teachers in ward secondary schools. It also investigated the level of teacher commitment towards teaching, likewise, it sought out the impact of teacher commitment towards pupil performance; and finally, it proposed strategies towards improving high level of commitment of teachers in ward secondary school in Tanzania. The sample size of that study involved 84 research participants, whereby 64 were pupils, and 24 were teachers from four selected ward secondary schools (Maboko, 2013). 
The study used the qualitative approach that was supported by few quantitative data. The researcher used unstructured and structured interviews protocols, close-ended and open-ended questionnaires and documentary reviews to collect data. Analysis of data was done through descriptive explanatory approach. Some study findings revealed that pupils’ literacy performance decreased continuously from year to year due to lack of teachers’ commitment to teaching. The major contributory factor for loss of teacher commitment was shortage of teachers which caused the escalation of teachers‟ duties to teaching activities. Mere teachers found themselves being forced to do administration duties, by so doing finally impeded them from dealing with classroom instruction effectively. The study findings suggested the conclusion that teachers’ commitment to teaching is the most important factor that influences pupils’ literacy performance in any education system (Maboko, 2013).
Critically, that study has strengths, when compared to this study in the sense that Maboko’s study has similar dealings with teachers’ commitment to teaching on teaching load. Both studies were conducted in the context of Tanzania. However, that study was done in the community primary schools, while this study was done in public primary schools without specifying categories of those studied schools. With consideration of the time frame wise of that study is too old seven years back, it might have out dated information, but this study though qualitative, but when compared to this study that study used 84, contrary to this study that used quite small size of only 42 research participants. Suffice to say that like other reviewed studies in this study, it that study too fails to address the grand research question inquiring, what have been the effect of teachers’ heavy workload trend over the syllabi coverage in relation to literacy performance in the studied schools? This was why this study was crucial to investigate teachers’ overload pros and cons over the syllabi coverage and literacy performance in Tanzania primary schools at Kilwa in Lindi region. 
Another study from Tanzania is by Chirimi (2016) that aimed to examine the impacts of teachers’ workload allocation on teaching and learning effectiveness of science subjects in primary schools, considering that a teacher has the importance of the pupils’ learning in four studied schools: Endasak, Chief Gidobat and Endagaw of Hanang district council. The researcher hypothesised that if the teacher is not effective in covering syllabus content completion, pupils under the teachers’ guidance might achieve insufficient progress academically. The case study design and qualitative approach guided that study, where its sample size amounted to 101 research participants. Interview, observation, focus group discussion and documentary review methods collected data, while analysed data qualitatively using content analysis (Chirimi, 2016). 
The analysed data of that study revealed that there is a number of things which influence pupil achievement academically, including class size, teacher’s effort and school infrastructures. Again the study revealed further that there is an increase of crisis in teachers‟ workload allocation to science teachers and has been identified as consequences to the poor academic results among pupils in primary schools in Tanzania. Among prevailing causative factors of teachers workload is a shortage of science teachers to visit school, where the number of science teachers was very few compared to Arts teachers. 
The findings too revealed the existing shortage of teaching and learning materials including lack of laboratory with equipment to make practices. It was discovered that there was inability for the academic coordinators to distribute working load among science subjects‟ teachers due to few number of science teachers leading to some of science subjects like mathematics and physics being left without having allocated to any teacher. The researcher found that pupils failed to complete syllabus that translated into poor literacy performances (Chirimi, 2016). 
Critically speaking, that study of Chirimi has some strength in terms of similarities compared to this study. Whereas, that study focused on the impacts of teachers’ workload allocation on teaching and learning effectiveness of science subjects in primary schools, this study did the same. However, in terms of weaknesses the two studies differ on the level of education, that study studied primary schools level this studied primary schools. 
In terms of sample size of 101, that study used the larger sample this study used quite smaller sample size of 42. Suffice to say, that study in reference to the reviewed studies as well fails to directly address the general research question for this study addressing, what have been the effects of teachers’ heavy workload trend over the syllabi coverage in relation to literacy performance in the studied schools? This was why this study was designed to investigate; teachers’ overload pros and cons over the syllabi coverage and literacy performance in Tanzania primary schools at Kilwa in Lindi region. 
Bennell and Mukyanuzi, (2005) is an informative study related to this study that begins with a general question, is there a teacher motivation crisis in Tanzania? It was done in Muleba district council in Kagera region and Temeke municipal council in Dar es Salaam city. Its sample size was 10 funded primary schools, where teachers and head teachers were interviewed and some filled questionnaires. That study used survey research design and triangulated research methods of small sample action research, survey, interviews, and all relevant documentation likewise available statistics. That study has confirmed that the measuring indicators of variation of teachers’ workload and pupil teacher ratio relate, as per primary school teachers available vacancy rates in the districts, which are derived based on the officially l(TPR) staffing norm of 1:45 (Bennell and Mukyanuzi, 2005).

That study informs that such ratio varies in Tanzania between rural and urban. The study findings too found a shortage of teachers in classrooms as a critical problem. Teachers’ working load is a critical problem in primary schools in Tanzania, due to the small number of teachers, to the extent that a single teacher is required to teach more subjects besides the prescribed in the policy. It is concluded that teachers’ balanced workload leads primary schools success to be high (Bennell and Mukyanuzi, 2005). 
That study too, found an exception scenario of standards 1 and 2, where specialised subject teachers teach all subjects in primary schools in Tanzania. Much more, the whole primary schools Development Plan (PEDP), provided that the subject teaching was extended to standards 3 and 4. When the teachers in primary schools are compared to the secondary school teachers that study found the primary school subject teachers having relatively low teaching loads (Bennell and Mukyanuzi, 2005).
Those researchers concluded that arriving at relevant inference about the level and trends in teacher’s workloads is very difficult. That suggested a longitudinal study to achieve strong conclusion on teachers’ workloads. Despite the double shifts still yet, the problem remains. In reference to the existing official policy each primary teacher has to teach 40 periods within 27 hours (Mukyanuzi and Bennell, 2005). 
A critical eye on Mukayanuzi and Bennell’s study cannot pass without appraisal in relation to this study. Both studies focused on the conditions of teachers in primary schools in terms of excess load versus the syllabus coverage. However, that study differs from this study in so many aspects. First, it differs in the covered area of study. While that study studied two locations in two regions of Dar es Salaam and Pwani, this study studied only a single location in a single region. While that study was a funded project, this study is purely academic less interested with pecuniary gains. All in all, that study like other reviewed studies does not respond the raised question in this study asking, what have been the effects   of teachers’ heavy workload trend over the syllabi coverage in relation to literacy performance in the studied schools. But this was why this study was crucial to investigate  teachers’ overload pros and cons over the syllabi coverage and literacy performance in Tanzania primary schools at Kilwa in Lindi region.
Gwambombo (2013) assessed the effect of teachers’ workload on students’ literacy performance in community secondary schools in Mbeya City. Four specific research objectives guided that study: to find out the number of periods taught by one teacher per week and its effects on students’ literacy performance, to identify how internal tests and marking load affect students’ literacy performance, to examine how administrative roles affect students’ literacy performance and to examine students’ performance in the context of heavy teachers’ workload. The study was conducted in Mbeya City in Mbeya region. 
The study employed descriptive survey design, qualitative and quantitative approaches were used to carry out the study. The methods employed during data collection were survey, interviews, focus group and documentary review. Also interview guides and questionnaires were used as tools for data collection. Random and purposive sampling procedures were used to obtain the respondents. The study revealed that teachers’ workload is heavy and has negative effect on students’ literacy performance in community secondary schools. From the findings, it is recommended that the government should employ competent teachers in order to increase the teaching force, utilize retired teachers, and encourage people with academic qualifications to join the teaching profession. That study too, focused on other concerns different from this study, so they differ in their purpose of the two studies. 
Tarimo (2020) establish the relationship between teachers’ workload, class size and students’ literacy performance from five selected secondary schools in Singida urban. The study was guided by three objectives and three research hypotheses. The study employed correlational cross-sectional design. A sample size of two hundred ninety four respondents was randomly chosen from five secondary schools. A self-administered questionnaire was used to collect information from respondents. The collected data were analysed by Statistical Package for Social Scientists (SPSS) using Karl Pearson’s Linear Correlation Coefficient and Multiple Regression Analysis to assess the correlation between teachers’ workload and class size and students’ literacy performance. That study results indicated that there was no significant relationship between teachers’ workload and students’ literacy performance in surveying secondary schools in Singida urban at the five percent level of significance. 
Furthermore, the findings showed that class size was positively correlated with students’ literacy performance in secondary schools in Singida urban. Also, there is a significant difference between teachers’ workload and class size in relation to students of literacy performance in selected secondary schools in Singida urban. It, recommended that, emphasis should be directed at improving class size if teachers and education stakeholders in Singida urban want to see increase of students’ literacy performance. The very study concluded that, the class size is found to be the best predictor of students’ literacy performance in the surveyed secondary schools in Singida Urban. Like other reviewed studies that study was less interested in addressing the grand question raised in this study. 
Sixbert et al (2022) examined the effects of the shortage of teachers on job performance in public secondary schools in Geita District. Its main objective was: to investigate the effects of shortage of teachers on job performance in public secondary schools in Geita district. The study employed a mixed research approach, using a descriptive case study. The population of the study comprised of secondary schools in Geita district. The population of the study was 796 education stakeholders. The researcher targeted 4 public secondary schools in Geita district out of 36. The sample size comprised of 83 respondents; it included 1 District Education Officer, 4 heads of schools and 78 teachers. The sample was obtained by using simple random and purposive sampling techniques. 
The study used Maslow’s and the Herzberg’s Two Factor theories. Data was collected using a single questionnaire and an interview guide; Researcher used Inter-rater reliability, which helped to ensure the accuracy of the research instruments. Quantitative data was analysed using descriptive statistics with the help of SPSS software version 20 and it was presented in the form of a table using frequencies and percentages while qualitative data was analysed thematically. The major findings of the study are as follows: the shortage of teachers seemed to hinder the job performance of teachers, which led to the uncovered syllabus, caused high level of stress among teachers due to heavy work load, it led to poor students’ literacy performance and resulted to indiscipline among students. The study recommends that in order to overcome the challenges related to the shortage of teachers, the government, through the Ministry of Education and Science and Technology, should set aside enough funds for employing the required number of teachers, especially in science subjects and it should make the working environment attractive so as to motivate teachers to work hard, particularly those in peripheral areas.

2.6 
Research Knowledge Gaps

In chapter two the researcher reviewed some literature in terms of: conceptual, theoretical and empirical studies about what is already known across the world empirically. Some theories about the relationship between syllabi coverage and teachers’ workload revealed that, the shortage of teachers in schools triggers increase of teachers’ teaching hours something that leads to overload as time goes on, hence decreasing effectiveness and efficiency in the processes of teaching. That being the case, the overload in turn affects better literacy performance in studied schools. The researcher reviewed the literature critically showing similarities and contrasts in terms of: focus, goal of studies, sample sizes, methods of data collection, and analysis, findings as well as recommendations. Again most studies most of the reviewed studies have dealt much on teachers’ workload and performance, as well as other factors and leaving important aspect of syllabus completion as a key factor towards performance of pupils also the reviewed studies also focused much at the secondary school level. 
The emerged research gaps prompted the current study to be conducted. The gap prompted the researcher to ask critical questions such as: with whom to be blamed the teacher allocation of workload, selection of materials or number of pupils in classes are claimed to be reasons for syllabus content completion and whether bad or good performances? Does Kilwa district really have the shortage of teachers in public primary schools? 
Besides that, has inadequate of teachers in public primary schools in the country attained the extent of transferring secondary teachers to primary school to assist teaching? There were no simple answers to these specific questions; hence there was a need to examine this problem in detail. Therefore, the general research questions that guided the study inquired, what have been the effects of teachers’ heavy workload trend over the syllabi content coverage in relation to pupils’ literacy performance in the studied schools? Consequently, this was why there was a need to conduct a fresh study about, effects of Teachers` heavy Workload over Syllabi Coverage in Tanzania Primary Schools within Kilwa District Council Lindi Region.
2.7
Conceptual Framework

In order to logically manage the study, the researcher designed the logical mapping conceptually, and this conceptual frame guided this study in the field about how the researcher found the reality flowing in the studied context in relation to key constructs of four specific objectives developed in chapter one as illustrated in Figure 2.1 as follows.
In Figure 2.1 a reader sees the conceptual framework. By the conceptual framework the researcher understands the mental picture that defines the observed or studied discrete variables also known as constructs during the investigation. By variables too, it meant the characteristics of interest that the researcher would like to handle observe or manipulate in the research as advised in (Enon, 1998).
Dependent Construct/Variable


Intervening Construct/Variables

Intervening Construct/Variables





                         Independent Construct/Variable             

Figure 2.1: Conceptual Framework

Source:  Researcher’s Field Data (2022)
In this study there was no manipulation of variables, instead the used constructs were those observed in the studied context, which emerged from the field and the researcher equated them as dependent constructs in Box 1, intervening constructs in Box 2, and independent constructs in Box 3, together they contribute what happens in Box 4. While the dependent construct was completion of syllabi contents, the independent variable was teachers’ workload that varies by being light or excess. As per Enon (1998) an independent variable is one, whose effects the researcher wants to establish in the study (Enon, 1998).  
CHAPTER THREE

RESEARCH METHODOLOGY
3.1 
Introduction

Chapter three describes the methodology of this study. The chapter begins with an introduction, followed by research paradigm of choice, approach and design followed by location of the study area, the target population of the study, sample size and sampling procedure. Moreover, the chapter describes data collection as well as analysis methods and instrument. Trustworthiness (validity); rigor in terms of dependability (reliability) of the study, ethical consideration ends the chapter. 

3.2 
Research Paradigms

The researcher employed the pragmatism philosophical assumptions that belong to the post positivism paradigm. The first reason for choosing this philosophy was because it suits the chosen positivists’ paradigm tenets by being neutral to avoid extremes in the choice of research approaches in the next sub chapter. The second reason of choosing the pragmatism philosophy to guide this study was because; the pragmatism philosophy is flexible to avoid conservatism on the choice of research methods. It believes that works to solve a problem in the best way should be one, which is true. 
The third reason was because this philosophy fits because it encourages taking strategies from both paradigms of positivists and the positivists, which work best to obtain sound research results, instead of only focusing on the conservative purism extreme positions on choice of research approaches (Kairembo, 2018).  In other words what works is what should become the best solution to the studied problem.  Consequently, this paradigm is neutral. The pragmatism paradigm is flexible approach that evaluates theories or beliefs in terms of the success of their practical application or pragmatism. The fourth reason Mackenzie and Knipe (2006) argue that without beginning with clarity of paradigm of choice, the researcher is blind in his/her way to conduct quality research (Mackenzie and Knipe, 2006). Clarifying the essence of the pragmatism philosophy in research process, Guba and Lincoln (1994) praise the pragmatism philosophy in informing the scientific processes.  These authors see its role of helping a researcher, when it comes to the need for solution of practical problems in life (Guba and Lincoln, 1994; Kairembo, 2018). 

3.3 
Research Approach

The study on the effects of the excessive teachers’ workload on the syllabi completion among the primary school student in Lindi, sought how the work load of teachers affects the students’ literacy learning. Since the study sought to seek both teachers’ and educational officials’ experiences, then the qualitative approach suited best as recommended in (Tashakkori and Teddlie 2009). The qualitative approach has advantage because it seeks peoples’ real life experiences lived in their contexts (Mackenzie and Knipe, 2006; Tashakkori and Teddlie 2009).  

3.4 
Research Design

The researcher in this study used triangulated methods design, where the qualitative strategies were triangulated or mixed with some borrowed strategies from the quantitative approach in the single study. The researcher began from triangulating right from the level of sampling strategies, then to research design, then to qualitative methods interviews and opinion questionnaire to the teachers and educational officers, who informed about their experiences on the studied phenomenon about work load affect the teaching and learning in primary schools in Lindi. 

Commenting on the levels of triangulating Patton (1990) says triangulation from triangle means to collect or analyse data using more than one strategy, so as to obtained from multivariate sources (Patton, 1990).  Much more, Sandelowsky (2000) also argues that the researcher rather than mixing on the level of approaches, it is better to begin triangulating at the levels of: sampling, design, methods of data collection and analysis as well as on the levels of research rigor where varying experts may be triangulated (Sandelowsky, 2000).

Tashakkori and Teddlie (2009) have put forward the advantage of using mixed methods design as it brings the multiple data from divergent views thereby making the results more credible and stronger than if one design could have been used and employed in the study.

3.5 
Area of the Research

This study was conducted in Kilwa district council in Lindi region. The first reason was its available data of population with 9,1661males and 99,083 females (Population and Housing census, 2012). The council has 108 primary schools with 48,505 pupils and 758 teachers.  The second reason was because; Kilwa is historical district, where Arabs and Bantus once was their meeting town centre of trade routes from Southern parts of Tanganyika by then. The district council has six (6) divisions namely: Miteja, Kipatimu, Njinjo, Pwani, Pande and Nanjirinji with twenty three (23) wards, ninety (90) villages. 
The selected four out of several primary schools were: Somanga, Miteja, Kikanda, and Chapita. 

3.6 
Target Population

The target population was all primary schools in Tanzania, but since this population was too large hence inaccessible to study it, the researcher used the accessible population of 108 primary schools with 48,505 pupils and 758 teachers.  The units of analysis involved unit cases of: subject teachers, studied head teacher teachers; and the district primary education officer in Kilwa. All these research participants were appointed because they possessed rich information about the teaching processes related to this study related to workload allocation and pupils’ syllabus content completion in Kilwa district council.

3.7 
Sample Size and Sampling Procedure

Since time was scarce the researcher had to sample to get appropriate number of research participants. A sample is a subset of population units. The process of sampling comprises three elements such as selecting sample, collecting information, and making a conclusion about a population. Sekaran (2003) propounds that the sampling procedure, involves the selection of a group of people, events or behaviors with which to carry out a study.

3.7.1 
Sample Size

The sample size of this study was small totaled 42 drawn from five studied primary schools. The first reason for opting the smallest sample was because of the chosen research positivists’ paradigm, which supports the investigation of studying peoples’ perceptions. Patton (1990) assures a researcher that any sample size from 40 units may bring relevant information to a qualitative study. The second reason was because of the chosen qualitative approach and triangulated research design. The third reason was because other research experts are encouraging it saying, a minimum of 30 respondents is enough for a study (Gobo, 2004). The third reason was because of the nature of this study that studied processes and humans’ behaviour, which does not require big number and complex statistical formulas. 

Regarding smallness of this sample size and whether it would be adequate to this study to bring relevant results, some experts have recommended that any number from 40 and less than 100 may be adequate to collect rich data in qualitative study, since the interest is not to collect width quantitative data but in-depth data. These experts add that the selected number of participants in this study was enough capable of discovering reasonable effects and sufficient for analysis that lead to desirable result findings (Roscoe, 1975; Patton, 1990). Table 3.1 elaborates further the distribution of the researched participants as follows.

Table 3.1: Distribution of Respondents
	Categories of Respondent
	Number of

Respondents
	Methods for Data Collection

	District Education Officer
	01
	Interviews

	Head teachers
	06
	Interviews and documentary review

	Subject teachers
	35
	Questionnaire and observation. 

	Total  
	42
	


Source: Field Data (2019)
3.7.2 
Sampling Procedure 

The researcher is aware that sampling procedure either belongs to the chosen research paradigm of the post positivists with their qualitative purposive sampling procedure or belongs to the positivists’ paradigm, which relies on random sampling procedure. Sampling is the process of the selection portion of population to represent the entire population. In this study, the researcher triangulated both, purposive-random procedure where necessary. The reason of triangulation or mixing techniques was because of strengthening weaknesses found with a single procedure as follows.

 3.7.2.1 Purposive Criterion Sampling Procedure
On one hand, the researcher used the non-probabilistic purposive sampling procedure so as to obtain of few fellows in their group with special roles. The first reason was because it is capable of selecting a few members from the group with few participants with some known roles such as: (1) Education Officer (DEOs) and the 6 head teacher teachers.  The second reason was that this purposive sampling procedure selected participants of the uniform role, as a criterion for selection, so as to avoid biasness in a qualitative study.

3.7.2.2 Random Sampling Procedure
On the other hand, the researcher used the probabilistic random sampling procedure to choose fellows, who were many in their groups. The first reason was because, the random procedure helped the researcher to avoid wastage of time, and hence it saved time. The second reason, was because the researcher ensured absence of biasness in choosing the participants, whose group had many members of the population such as 35 subject teachers. The third reason was to give chance to all to participate by qualification of being selected by fare means as follows. 

3.7.3 
How Simple Random Sampling Procedure was managed

The researcher used a kind of lottery system to get the names of participants at the school. Several plain pieces of paper were torn written on them (Chosen to Participate/ not Chosen Top Participate). The researcher put them in the container and all the available individuals were asked to pick piece of paper from a container. Those who picked a written paper with Chosen to Participate were involved in the study.

3.8 
Data Collection and Analysis Methods

In this study the researcher used the triangulated method for both data collection and analysis as follows.

3.8.1 
Data Collection Methods

Since the researcher opted triangulated methods though the qualitative methods from the post positivists’ paradigm dominated namely: interviews, documentary and observation. Later the researcher borrowed the questionnaire from the positivists approach with the first reason because of complimenting the qualitative methods. The second reason why the researcher triangulated was because a single research method is always found with weaknesses. The triangulation solved that weakness elaborated further as follows. 

3.8.1.1 Interviews

In this study, the researcher chose interview method for data collection. The reasons were first; this method is capable of capturing in-depth information with deep description. Since there are several categories of interviews, the researcher chose the semi-structured category. The first reason of choosing this category of interviews method was: first, it was capable of being triangulated by some questions closed-ended questions in of simple responses such as YES and NO. 
The second reason of using this category was because, it gave the room to the researcher to ask the category of open ended questions, with a room to ask follow up critical questions by probing like why? Where? How? What? With who? And so on. Experts support this kind of method for data collection regarding it as a two way traffic, which is systematically organised between an interviewer and interviewees, designed for collecting relevant deep information (Patton, 1990 and 2009; Sekaran, 2013). 

In this study the researcher prepared interview schedule tool with list of questions in advance, with the reason of being systematic and second reason was because of enabling the interviewees to answer those questions by either writing or responding them face to face orally (See Appendix I and II, III). The interview questions were developed in English language; then were translated into the Swahili language version. The first reason of using Swahili was to assist the research participants, who were not so much conversant with English language but possessed rich information. The second reason of using Swahili was because of clarity sake. 

3.8.1.2 Documentary Review Method
In this study too, the researcher used the documentary method for two reasons. The first reason was because of collecting primary data originally from observed teachers’ lesson schemes, plans and notes. Likewise some primary data were collected on timetables in the studied schools. The attendance registers in those schools to provide the rich primary data. The second reason for using this method was to merge chapter four findings from the field with supporting evidence from secondary reviewed data, which were critically analysed in chapter two. The researcher asked academic teachers and head teachers to give pupils’ examination results and the question papers for different years. Furthermore, the researcher went to look at primary teacher’s documents like: lesson plan, lesson notes and scheme of work. 

The researcher prepared the documentary list tool. The first reason was because of collecting the documentary data systematically (See Appendix III). Some experts of research support the use of this method for data collection to be employed to collect relevant documents as the evidence to support and validate facts revealed in the study of any issue or problem under examination (Creswell, 1994; 2012; Guba and Lincoln, 2005). 

3.8.1.3 Participants Observation

The researcher observed school teaching environment, number of the pupils, number of teachers and number of classes.  Reasons why choosing this method was because of seeing live the actual situation in researched environment. The second reason of using this method of observation was because, the researcher was able to watch clearly lesson objectives and the truth of information at the glass root context related to teachers’ workload like marking exercise books. The third reason was because, the researcher was able to observe by all five senses to observe empirically the studied school: daily time table schedules, classrooms attendance of studied teachers, their provision of class tasks and homework and organisation of classes as well as the number of pupils in classrooms and conduciveness of the school teaching environment. 

The researcher used the category of participatory observation, along with observation list tool for watching processes, where she acted as a supervisor in the observed classrooms. The observation method is clarified and supported by research gurus as the basic empirical method of data collection, which involves researcher’s five senses of: eyes for seeing, nose for smelling, skin for touching, hears for hearing, and tongue for tasting and talking. 

The researcher was aware with limitation of this method, where the observed human beings may tend to pretend to change their real daily behaviour, by exaggerating watching what people do.  This limitation was solved by triangulation of more than one method for data collection to reduce weaknesses found with one used method. The triangulation was capable of capturing more than one type of data as advised by experts like (Patton, 1990; 2010; Creswell, 1994; 2012). 

3.8.2 
Data Analysis Methods
In this study the researcher having completed the data collection, continued to analyse data by triangulating various methods. On one hand, the qualitative data that were collected through interviews, documentary list, and observation tools were: first organised, categorised, coded, and put in occurred themes, the results were thick description in terms of quoted words. This is what Bodgan and Biklen (1998) call thematic data analysis. On the other hand, the data collected through questionnaire were tabulated, presented, and computed by simple calculator and Microsoft Excel software through content analysis. With this method, the researcher constantly compared and contrasted those data. The outcomes of the questionnaire resulted into simple statistics in terms of percentages. 

Some authors of research have elaborated the data analysis as a process that involves editing, coding, classifying tabulating the collected data. It is added that the content analysis involves coding and classifying the data collected and to highlight the important messages, features or findings.(Patton, 1990,2010;Cohen, Manion and Morrison, 2000 Creswell, 1994, 2012; Kothari, 2004; Guba and Lincoln, 2005).

3.9 
Trustworthiness (Validity) and Dependability (Reliability) Issues

In this study, the researcher was aware of the debate about which criteria should be relied on, when determining criteria of judging quality of created knowledge by research, which exist between the post positivists and the positivists’ paradigms. While the positivists use the terms validity and reliability as criteria of measuring quality research, the post positivists discourage those terms and use dependability and transferability to mean the same thing as follows. 

3.9.1
Trustworthiness (Validity) Insurance 
This study being qualitative in approach, the researcher ensured that the study was trustworthy by making sure the formulated questions provided to the research participants for answering reflected the study specific objectives. Secondly, the researcher used the member check to give critical inputs on the formulated questions including experts of research like the supervisors and editors before going to the field. Third the researcher ensured the trustworthiness by employing triangulation of not only sampling procedure was free of biasness, but also triangulated the methods for data collection and analysis. Thus, qualitative methods were complemented by borrowing some procedures from the quantitative approach for example the random sampling belongs to the positivists but the researcher borrowed it to reduce the weaknesses of the purposive sampling procedure.

The triangulation of methods, experts, sources of information assisted the researcher to gain a more complete understanding of the phenomenon regarding pros and cons of teachers’ excess load in completing the subject syllabi in Kilwa district of Lindi region. In this study, reliability was equated to the post positivists’ criteria for accuracy of analysed data to ensure whether or not the findings were accurate and trustworthy from the perspectives of the researcher, participants, and readers as suggest in (Cohen, Manion and Morrison, 2000; Guba and Lincoln, 2005; Creswell, 2012).

3.9.2
Dependability (Reliability)

In this study, the dependability term for the post positivists was equated with reliability of the post positivists to mean criterion of measuring quality of research in terms of whether the findings were credible reflecting the reality of the studied research participants or not. The qualitative researchers have their own ways of ensuring dependability of the created knowledge, so the researcher followed those. First the researcher achieved dependability by administering different research data collection instruments to varying categories of the research participants within a studied context. In that case, the researcher administered interview to education administrators, like DEO, head teachers, academic masters, and subject teachers as well as pupils. For instance the questionnaire was administered to subject teachers and academic masters. The interview was conducted to both administrators and teachers, while the documentary and observation schedules were administered to only subject teachers and pupils. 

Another method that the researcher used to ensure dependability of the findings was constant comparison and contrasting of the analysed data presented in Tables and figures. In this study, the findings from the sampled research participants did not aim to be generalized to the entire population, instead the researcher’s findings, were capable of being transferred to similar contexts. Transferability refers to speculations on the possible applicability of the findings to other situations under similar but not identical conditions (Cohen, Manion and Morrison, 2000; Cope, 2014). 
Transferability is said to be one of the aspects of dependability criteria, when ensuring the quality of research created knowledge sometimes qualitative researcher regard it as conformability, which is a criterion for assessing the accuracy and reasonableness of the findings obtained from the data and observation of the participants as argued in (Cohen, Manion and Morrison, 2000; Patton, 2010; Guba and Lincoln, 2005; Creswell, 2012).

3.10 
Ethical Consideration
Having completed the proposal, the researcher asked the research clearance from authorities responsible with the permission to conduct research including, the district offices of Kilwa and the Open University of Tanzania as seen in (Appendices V, VI). The researcher sought the permission for conducting research because, it is one of the ethical principles in any study consisting of acquiring research authorisation and the request of the approval of respondents as well as maintaining confidentiality (Cohen, Manion and Morrison, 2000). The permit letter introduced there searcher to the district council, and primary schools for data collection. 
The study ensured the respondents about privacy, confidentiality and anonymity. All the time the researcher sought rapport and consent of the research participants in agreeing or disagreeing to participate in the study. The confidentiality issue was emphasised among the studied research participants. According to Creswell (2012) ethical consideration is the sense of making a researcher a person of integrity that will not undertake research for personal gain and who will avoid unethical issue in researching such as scientific misconduct like plagiarism, confirm to voluntary consent and facilitate privacy for respondents (Creswell, 2012). 

An informed consent form was used to this study as one can see in the introduction of each data collection instruments. Since it is the right of every researcher to seek for the knowledge and improve the knowledge, yet this process should respect the rights of the individuals with their schedules. The current researcher took the efforts to write and ask the respondents to involve willingly in this study. The request was made in relation to their free time and non-interference of their daily schedules at the schools. Next is chapter four as follows.
CHAPTER FOUR

DATA PRESENTATION, ANALYSIS, DISCUSSION AND INTERPRETATION
4.1 
Introduction

Chapter four presents four tasks namely: data presentation, analysis, discussion, and interpretation about the study on teachers’ heavy workload and its effects on the syllabi coverage in Tanzania public primary schools of Kilwa district council. It should be recalled that this study was designed to address the fundamental question that inquired, what have been the effects of teachers’ excessive workload trend over the syllabi coverage in relation to literacy performance in the studied schools? In other words, how efficiently are teachers, able to cover syllabi to ensure quality performance in primary schools within Kilwa district council, apart from other daily responsibilities? Its purpose was to examine the effects of teachers’ excess workload on syllabus content completion in public primary schools in Kilwa District Council. Chapter four is arranged in terms of three specific objectives and their sub research questions, which were developed right from chapter one. 
4.2
Respondents’ Socio-economic Status (SES) Profile 

Prior to presentation of findings the researcher started with emerged   research participants’ status variables on their (SES) in terms of their age, education background, and work experiences illustrated Figures 4.1 and 4.2 as follows. 
4.2.1 
Research Participants’ Age Profile

One of the emerged aspects of SES from the field among the studied teachers were categories of their varying age as illustrated in Figure 4.1.
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Figure 4.1: Age Distribution of Respondents
Source: Research Data (2022)
In Figure 4.1, one sees the variation of respondents, who participated in this study   in varying age groups. Furthermore, the reader may see that the greater relative majority 24(51.00) percent of respondents out of 42 studied research participants, were between 31and 40 years old. Besides those, greater11 (27.60) percent of respondents out of same total amount of studied research participants were between 21 and 30 years old. Not only that but also, great 5(15.90) percent of respondents out of same studied amount of studied research participants were between 41 and 50 years old. Above all, quite few 2(5.30) percent of respondents out of same studied amount of research participants, were between 51 and above (Figure 4.1). 
The implication of these findings from the age profile series 1, indicate that the researcher studied research participants with varying age, and that the relative majority were youth while quite few were teenagers. The other variable of literacy performance comes next as follows. 

4.2.2 
Academic Qualifications of Research Participants 
The second emerged SES discrete variable or construct was about studied research participant teachers’ work experience in their teaching profession as illustrated in Figure 4.2 as follows. 
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Figure 4.2: Academic Qualifications of Participants

Source: Research Data (2022)
In Figure 4.2, one observes series 2 that greatest 33(78.60) percent of participants out of 42 studied research participants had Certificates in education. Also, few 5(13.20) percent of participants out of same studied total amount of research respondents held a Diploma in education. Not only that but also, quit very few 2(4.90) percent of participants out of same total amount of participants held a Bachelor degree in education. Finally, quite very few 1(2.40) percent of participants out of 42 studied research participants, held other education qualifications in education such as postgraduate Diploma or Master Degree (Figure 4.2).

These results on the level of studied research participants were crucial to imply that the researcher studied well-informed participants, who knew their profession capable of providing rich required information. The second implication of these findings revealed that quite very few teachers have upgraded their qualifications. Majorities are still at preliminary level of the teaching profession with certificate in teaching profession. When the researcher compared the responses from teachers with low level of education like certificates with responses from teachers with high level of education such as Bachelor or Master Degree holders, the researcher witnessed that the depth of criticism over the problem of excess workload is differed as per level of education. For example, the highly educated respondents supported their arguments with views from other intellectuals’ works. They gave detailed illustration of the situation by the strength intellectualism. The less educated teachers, on the other hand, offered information with an average criticism (Figure 4.2). 

However, their expression about the problem of excess workload revealed a similar weight of concern. In general, the collected data from teachers of emerged levels of education seemed to suggest certain learn lessons. The first lesson was about the quality in teaching and possibility in discovery of the problem of excess workload as being direct proportional to teachers’ level of education. The second learnt lesson was studied participants’ level of awareness sharing, which was logical when the involved practitioners informed the researcher about the studied, they showed maturity in responding to the given questionnaire and interviews related to the issue at hand had a reliable foundation of the discipline from which the problem emanates. All in all, the questionnaire results and interviewees suggested the conclusion that one’s level of education influences one’s understanding of the impact of teachers’ workload on syllabi content coverage. 

These findings tally with contentions of the study by Benaars and Njoroge (1994), who propound that the similar results that the teacher is a person, who can facilitate learning or directly provide knowledge, skills and required information. He or she is the one who is aware of problems and how to propose the solutions to bring about the desired changes.

4.2.3 
Participants’ Work Experiences
The other emerged discrete variable of SES among the studied research participants was their work experience I terms of longevity in years of service in the teaching profession as illustrated in Figure 4.3 as follows. 
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Figure 4.3: Working Experiences of Participants

Source: Research Data (2022)
In Figure 4.3 one may see in descending order that in bar chart five reveals that relative greater majority 13(30.90) percent of participants out of 42 studied research participants, had the longest experience of 20 years of teaching in primary schools, when compared to bar four with relative great majority 12(28.60) percent of participants out of the same total amount of studied participants, who had longer of 25 year of experience in teaching primary schools. Besides that bar three with few 7(16.70) percent of participants out of same total amount of the studied research participants, had long15 year experience of teaching in similar schools, when compared to bar two with quite few 8(19.00) percent of participants out of same amount of studied research participants, who had the less long of 10 year of experience in teaching similar schools. All in all, in bar one, the reader may still read that quite very few 2(4.80) percent of participants out of 42 studied research participants, had less long with 5 year experience working experience of teaching the primary schools (Figure 4.3). 

These results about the SES variable of experience of teaching in primary school level, was crucial to this study, because it implied that the more participants seemed to be educated and experienced in their profession, the more they were expected to provide richest information to the researcher related to their experience of past years on the same issue   pertaining to the effects of teachers’ excess workload on syllabus coverage in the studied primary schools. For example, the responding teaching with longest years in teaching amounting to 20 at work shared relatively more detailed information compared to those with 10 years at work. The analysed data seemed to suggest that the longer life span at work may translate into the greater exposure to diverse situations in the teaching career in the studied context. This meant that if one works for long time such as 20 years, there is an obvious knowledge acquisition by both chances and personal involvement.

The analysed data too revealed lessons learnt that the longer stay at certain working place enabled respondents with long working time to have a wider scope of expression compared to those with longer working experience. In addition, the comparison of respondents based on working experience drew out some more crucial lessons.  The other learnt lesson was that the working experience is tied to one’s age. It was noticed on this study that the respondents who had higher quality of education in terms of education level and more experienced ones, were of a relatively greater age compared to the less long experienced. Suffice to say that, all respondents regardless of their categories in terms of number of years at work had similar concerns about teachers’ excess workload in primary schools. 

If the findings about emerged SES variables were to be integrated with the results about variable of the working experience, the findings suggested the conclusion that the working experience of respondents was put into account in this study as an important variable because experience of a respondent revealed how much one is informed of and has been affected either positively or negatively by the excess workload in effort to cover subject syllabi to ensure better literacy performance in the studied schools. It was expected that the educated, more experienced research participants were capable of providing the more reliable data about the studied problem of excess workload to teachers in primary schools; consequently, this study was made relevant to achieve its main goal by the SES variable findings.  Having completed the prior analysis of emerged variable on the participants’ profile, the researcher was in position to proceed with specific objectives analysis as follows. 

4.3  Evidenced Excess Teaching Workload among Teachers within Kilwa District 

Objective one assessed the presence of excess workload among teachers at primary schools of Kilwa district. Its research question was curious to ask, how large or small is teachers’ amount of the workload in the studied classes? The questionnaire tool was used to collect the data for objective one, whereby the researcher used six designed sub variables to get the answers of the questions (See Appendices II, III). The Microsoft Excel software and simple calculator yielded some tabulated descriptive statistics in terms of percentages and nominal numeral values. Likewise, the researcher employed the interview schedule, in line with the positivists’’ chosen paradigm and qualitative approach in chapter three. The documentary primary data checklist method and the secondary documentary data complemented findings from the questionnaire. 

The data from qualitative methods were first filtered, categorised, coded to field themes on studied cases and the outcome were quoted thick descriptions as first illustrated in Table 4.1 as follows.
Table 4.1: Over Workload Presence in Kilwa Studied Schools Confirmation

	Variables
	Percents

	
	Yes
	No
	N

	1
	Do you have enough time to complete content of the syllabus
	32
	68
	40

	2
	Do you have over thirty periods per week?
	82
	18
	40

	3.
	Do you have less than thirty periods per week?
	29
	71
	40

	4
	Are you able to cover each subject content on time in your school
	27
	73
	40

	5
	Do your school allocate extra-time for as a way to ensure completion of syllabus content?
	25
	75
	40

	6
	Do you think you have excess workload in lessons you teach?
	97
	03
	40


Source: Research Data (2022)
In Table 4.1 one may observe six items from the questionnaire tool that sought the confirming perceptions of consensus among studied teachers to confirm whether the over workload in terms of allocated periods exits in studied schools or just researcher’s whims. Furthermore, Table 4.1reveals that only the total of 40 instead of 42 sampled research participants returned their questionnaire, except two did not return the filled questionnaire on objective one. As one reads across Table 4.1, finds item six that was curious to understand whether teachers experience overload load in their allocated lessons to teach or not. The responses to item six revealed that the greatest majority 38(97.00) percent of responded teachers out of 40 were in consensus confirming the presence of excess workload in their studied schools, when compared to quite very few 2(3.00) percent of responded teachers, were not in consensus on item six instead they disconfirmed the presence of over workload in their very allocated subjects to teach (Table 4.1). 

Besides that item two inquired whether teachers had more than thirty allocated periods per week contrary to the prescribed in the policy or not. The analysed data revealed that the great majority 32(82.00) percent of responded teachers out of 40 were in consensus confirming that they had exceeding excess workload over thirty periods per week in their studied schools over thirty allocated periods, when compared to very few 8(18) percent of responded teachers out of the same total studied amount were not in consensus with item two, hence they disconfirmed exceeding number over thirty allocated periods. Not only had those but also, item one inquired whether teachers had enough time to complete contents of their specific syllabi (Table 4.1).

Reponses on item one in Table 4.1 still revealed that relative few 13(32) percent of responded teachers out of the same studied total amount were in consensus confirming that they have adequate time to complete their syllabi contents of allocated periods, when compared to great majority 27(68) percent responded teachers out of the same studied total amount of participants were not in consensus with item one, hence they disconfirmed that they had no adequate time to complete the contents of the specific syllabi (Table 4.1). As if that was not enough, Table 4.1 still reveals item three that inquired, whether teachers had less than thirty allocated periods in their specific taught subjects or not, similarly very few 12(29.00) percent of the responded teachers out of the same studied amount of research participants were in consensus confirming that they had less than thirty periods per week in their specific allocated periods per week, when compared to the greater majority 29(71.00) percent of similar responded teachers out of 40, who were not in consensus disconfirming the similar statement item of having less than thirty teaching periods (Table 4.1).

The last was item four, which inquired whether teachers were able to cover their allocated subject contents as per planned school almanac in the studied schools or not. Responses on this item in Table 4.1 still revealed that few 11(27.00) percent of the responded teachers out of the 40, were in consensus confirming that they are able to cover their each allocated subject contents as per planned school almanac, when compared to greater majority 29(73) percent of responding teachers out of same studied amount on this item were not in consensus with item four, hence disconfirmed the similar item (Table 4.1).

When the perceptions on for six items about the presence of excess load in the studied schools are synchronised, the analysed data suggested the greater possibility of the presence of excess load in terms of allocated periods among studied teachers contrary to the prescribed standard teaching load by the country policy to teach 30 periods per week. Majority of studied teachers on six items revealed to be in consensus that indeed there exists overloaded allocated periods per specific subjects, something that deter the effectiveness of completing specific syllabi in some classes. The lessons learnt from the analysed data were somehow surprising to find teachers, who are teaching same studied school not being in consensus about issues occurring at their school contexts in particular the issue of teaching load.  
The analysed data seemed to suggest that among the respondents, there was an opposing group on every item against the experience of the majority, who were in consensus about the presence of excess workload. The possibilities were two, either the disagreeing group had some administrators like subject masters or there were less experienced group that was coward to reveal the scenarios happening to the studied schools.

The researcher used the interview method to cross check and complement the responses that resulted from the questionnaire. Through the interview method the researcher pursued some class teachers and head teachers. The findings of the interview from five (5) head teachers coded H1, H2, H3, H4 and H5 complemented the questionnaire results revealing that, there is an excess teaching workload among teachers in studied schools. 

To begin with head teacher one coded (H1) had the following words to say when interviewed saying; “…In spite of being the head teacher, I am the only teacher teaching English language and Mathematics from standard III to VII and Kiswahili for standard VI in my school; I have more than 80 periods per week my workload…” H1. The second head teacher coded H2 also commented saying; “…excess workload cannot be avoided as there is high scarcity of teachers in my school; what we do teachers teach as much as what they can in a day…” (H1 and H2 27.09.2021). The third and the fourth head teacher coded H4 and H5 had almost similar views when compared to the previous ones commenting that;

“…We have been experiencing excess teaching loads since the beginning of countrywide, policy for free education up to the ordinary primary schools level, as more pupils and pupils are enrolled compared to previous years. Consequently, the classes are not enough to accommodate all pupils as per required international standards of 45 pupils per class. However, we were tolerating hoping that one day this problem will be reduced. It is the service we signed in the contract that we must provide education. So, teachers must teach in whatever happening situation as it is the work they were called upon…” (H4 and H5 27.09.2021). 

If one were to synchronise the responses of the interviews from Head teachers coded H1, H2, H3, H4 and H5, and those from the questionnaire in Table 4.1, the analysed data taught the lessons learnt that the number of teachers in primary schools is insufficient. The increasing number of enrolled pupils signals an increasing teaching load to the teachers. The analysed data in Table 4.1 too suggested that the government should employ many teachers in order to reduce the problem so as to let the nation to progress   forward educational wise and economical wise (Table 4.1).  

The findings from Table 4.1 concurred closely with those in Philippines in Tancinco (2016), who found that teachers are not even able to cover each subject content on time. Likewise, this study extends the findings established in Kenya by Kaptoo et al (2017) that the presence of the high teaching load among teachers in Kenya made them tiresome and it made difficult to teach effectively thus resulted to failure of the student in their national examinations in Nandi County in Kenya.. The findings in Table 4.1 as well as the interviewees’ views showing that the primary school teachers indeed are overloaded as the majority of them expressed in (Tancinco, 2016 Kiptoo et al., 2017).

The findings in Table 4.1 about existing overload in studied schools within Kilwa are contrary to the countrywide policy document providing the teaching load per week to be thirty (30) periods (URT, 2004). If this policy is compared to the results in this study for teachers’ responses, then the findings of the overloaded teachers suggested that they are beyond the limit of what the government policy provides. These findings in Table 4.1 analysed data suggested further that teachers teach exceeding number of periods contrary to what the government policy stipulates about the time spent by pupils in actual learning activities (URT, 2004). Commenting on this finding, one of the educationists comments that, it is worthy to say teaching load for teachers should be within the teachers’ ability and not beyond. This will enable them to mark pupils work; evaluate their teaching; preparing lesson notes and other programmes while at school (Babyegeya, 2002). 

The findings in Table 4.1 reflect the findings elsewhere in the studies like that in Kanduyi division of Bungoma district-in ten primary schools of Kenya reporting that out of ten schools, one was a girl’s school and nine mixed public schools as well as such related studies experienced similar over workload among teachers in those schools (Wakoli 2013; Orata, 1990; Simpson and Romulo, 1991). Next, follows objective two.

4.4
Extent of Syllabi Completion in Relation to Teacher-Pupils’ Ratio 

Objective two assessed the extent to which the teachers completed their syllabi in the studied schools within Kilwa district council in relation to the stipulated policy teacher-pupil class ratio. Its research question inquired to what extent are teachers completing their syllabi in the studied primary schools of Kilwa district council along the class teacher-pupils ratio? The questionnaire tool and interviews method were used to collect data for this objective. 
On one hand, the Microsoft Word Excel, simple calculator tools, and content analysis method analysed data from the questionnaire. On the other hand, the of sifting, organising, categorising, coding, constant comparing methods were used to analyse qualitative collected data from interviews, whose outcomes were thick descriptions in terms of quoted words. The outcomes from the questionnaires were descriptive statistics, which were presented in terms of either tables or figures as Figure 4.4 illustrates as follows.
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Figure 4.4: Syllabi Completion Ratio Viewed by Teacher’s – Pupils’ Lens

Source: Field Data (2022)
From Figure 4.4 one sees what the researcher encountered in the field, when she was searching to understand the syllabi completion in the lens of teacher–pupils’ ratio. To that end the researcher decided to study four cases of schools namely: Somanga primary school case, whose 7 participant teachers were sampled, Kikanda primary school case, whose 8 teachers were sampled, Chapita primary school case with 6 teachers and Miteja primary school case with 7 sampled teachers (Figure 4.4).

Figure 4.4 as well reveal that: number of participants, their rate percentage wise, and teacher- pupils’ ratio. One reads that bar series one represented Somanga primary school case, where by 7(16.60) percent of participated teachers out of 42 studied research participants on this objective, informed the researcher that at their school in particular their allocated classes, teacher-pupils’ ratio ranged below normal standard with 1:25, when compared to bar two series representing Kikanda primary school case, with 8(19.00) percent of responded teachers out of 42 participants, who informed the researcher that their school in particular their allocated classes had teacher–pupils ratio ranging moderately with 1:40 (Figure 4.4). 

Besides those, Figure 4.4 as well, reveals bar labeled series 3 representing Chapita primary school case, where the researcher encountered with 6(14.20) percent of responded teachers out of 42 studied  research participants, informing the researcher that at their school in particular in their allocated classes the teacher – pupils ratio was at normal standard rarely to find with 1:45,when compared to series bar four representing Miteja primary school case, where by 21(50.00) percent of responded teachers out of 42 studied research participants informed the researcher that at their school in particular in their located classes, the teacher–pupils ratio was 1:45+beyond the normal standard (Figure 4.4). 

When the questionnaire responses are synchronised among teachers in four cases studied schools, the analysed data seemed to imply several lessons that teacher–pupils ratio lens was important. The first lesson is that it revealed the variations among schools more than the researcher assumed prior, that all schools have over crowded classes. Surprisingly, the findings of this study in the analysed data proved the researcher assumptions wrong, revealing how some schools have classes with teacher-pupil ratio that is lower than the required standard of 1:45 as in Somanga primary school case found with 1:2, when compared to some classes that were found with normal standard teacher-pupil ratio as in the Chapita primary school case; except only one Miteja primary school case that deviated the norm, found with teacher-pupil ratio with 1:45+ (Figure,  4.4). 

Miteja case confirmed furthermore, that Kilwa district has some variations of teacher-pupils’ ratio standard, some are with low standard, some with normal and some with over standard teacher-pupil ratios confirming the presence of excess workload in relation to accomplishing the specific allocated subject syllabi contents in schools deviating the norm stipulated by the policy as the case of Miteja.  Furthermore, the analysed data suggested that the quality delivery of skills by teachers is a product of manageable workload and classes. That is to say, the workload management means teachers’ ability to handle a reasonable number of pupils. Together, the questionnaire respondents’ results suggested the conclusion that teacher–pupils ratio should be highly regarded in order to bring about manageable workload to primary school teachers; for the quality knowledge provision sake. 

These findings tally with findings of the study of Mosha et al., (2007), which found similar results that teachers’ excess workload can be contributed by the following; massive increase in number of pupils per class, teaching many periods, shortage of teachers in schools, lack of non-teaching staff, lack of teaching facilities and aids, conducting tests in overcrowded classes and marking those tests, performing administrative and non-administrative roles (Mosha et al., 2007). 

Table 4.2: Presence of Syllabi Completion in Evidenced Primary School in Kilwa
	Variables
	Responses    in
	Percents
	

	
	Yes
	No
	N

	1.    Do you complete / cover a subject syllabus in you subject?
	29.00
	70.70
	41

	2.    Do you use participatory method during the teaching and learning?
	24.00
	75.60
	41

	3.    Do you have enough book in your subject?
	31.70
	68.00
	41

	4.    Do you have enough time for marking the pupils exercise?  
	36.30
	63.00
	41

	5.    Are you able to prepare all the lessons daily?
	24.00
	75.60
	41


Source: Field Data (2012)
In Table 4.2 one sees that the number of respondents, who filled the questionnaire succinctly on this particular objective were 41 instead of 42 sampled research participants. Furthermore, Table 4.2 reveals that the researcher explored researchers’ opinions using five designed items, where respondents were asked to respond to the closed ended questions. When they were asked whether each manages to complete the syllabus allocated contents, surprisingly the findings revealed that only 12(29.00) percent of the same participants out of same studied total amount, were in consensus that they completed their syllabi contents in the studied school, compared to the greater majority 29(70.70) percent of responded teachers out of 41, who were not in consensus that they complete their syllabi subject contents (Table 4.2). 

Besides item one, the next item two when the research participants were asked whether they manage to use participatory methods in teaching pupils as required, the analysed data still revealed further that few 10(24.00) percent of same respondents out of the same studied total amount of research participants, were in consensus that such methods are possible to use in the studied schools, compared to the greater majority 31(75.60 percent) of the same respondents, who were not in consensus that the use of more involving teaching and learning methods is possible. 

Not only those items but also, in item three, when the researcher asked the respondents to opinionate whether they had adequate teaching resources like text books for pupils to quicken the process of teaching, similarly, relative few 13(31.70) percent of same respondents out of the same studied total amount of research participants, were in consensus that the resources are adequate in studied schools, compared to great majority 28(68.00) percent of respondent teachers out of the same studied total amount of participants, who were not in consensus that there are adequate teaching resources to quicken the processes of teaching to cover the syllabi contents as required (Table 4.2). 

When one makes comparison between 63 percent, which is the lowest on the side of the disagreed variables and (75.60) percent, which is the highest on the side of the disagreed variables, one comes to the realization that excess workload to primary school teachers compromised their performance of important duties in different ways. 

To some teachers, excess workload disturbs their consistency in assessing pupils’ progress in the respective subject as it denies them enough time for marking exercises; while to others excess workload makes them unable to prepare daily lessons effectively. However, all results that made disagreed claims from respondents suggested a common conclusion that syllabus content completion in the presence of excess workload is greatly interfered. This, therefore, implies ineffective teaching and eventually poor performance in exams. Very closely related to this is poor glooming of pupils for better internalisation of skills in upper educational levels.  

From the questionnaire and interview methods the researcher interrogated some respondents. The findings drawn from the class teachers revealed that they did not complete the subject syllabi in their schools. The researcher through interview method pursued some research participants and inquired them. 
When T10 was interviewed, had the following words to say; 
“… In our school, we have shortage of books in every subject; this makes us not to complete our subject syllabus. For example in standard six with 140 pupils has only one Kiswahili book which is always kept by a teacher ...” (T10, 18.9.2022). 

Another group of teachers which included:  teachers coded T4, T5 and T15 commented the same perceptions saying; 

“…We cannot cover or complete our subject syllabi because we are few teachers in this school as you have observed, we hope and we have many periods to teach. My periods are so many such that some do not appear in the school time table…” (T4; T5; T15, 25.9.2021).

If one compares views from teacher coded T10 versus the views of teachers codedT4, T5 and T15 together, one discovers the hardship in syllabi completion facing the primary school teachers basically rooted in unmanageable load of tasks, teachers are obliged to accomplish. However, the teacher coded T10 differed from other teachers coded teachers: T4, T5 and T15, how each teacher perceived the excess workload also being caused by the absence of adequate teaching facilities especially text books, while teacher coded T10 differed from teachers coded T4, T5 and T15 together the analysed data suggested the presence of over workload compared to existing few number of teachers at studied schools (T4; T5; T10 25.9.2022). 

Suffice to say that these findings from studied teachers suggested some significant lessons: First, the application of participatory teaching strategies in classes is impractical if teachers are subjected to excess workload. This is because skills that can make participatory methods of teaching to happen; demand enough time of preparation by a teacher. Second, the coverage of the subject content in time is supported by factors such as effective pupils’ assessment tasks and presence of adequate teaching and learning facilities. 
These results in this study implied that teacher–pupils’ ratio was important to understand because it expressed how teachers worked in the school during the teaching and learning process, and to see how the syllabus completion in studied schools was realised. Those findings reflected the study in Walker, Worth and Van den Brande (2019) that while studying teachers’ workload survey in England, they discovered that most responded teachers reported not being able to complete their allocated workload within their contracted hours as required. These researchers reported furthermore that those teachers did not have acceptable policy stipulated national standard workload, that they did not achieve a good work in life balance. 
Besides that the same researchers reported that the primary school teachers and middle leaders strongly disagreed with such statement alerting that one can complete his/her assigned workload during the contracted hours, while about three out of ten strongly disagreed with the statement saying, they had an acceptable workload (29.00) percent and overall achieved good balance between their work life and their private life (Walker, Worth and Van den Brande, 2019). 

Furthermore, the analysed data seemed to suggest the conclusion that the syllabi completion in the studied primary schools is a problem not only facing Tanzania but also in developed countries like England in Walker, Worth and Van den Brande, 2019, but much more, in developing countries in which Tanzania belongs. These findings in this study about this particular objective item, reflected those in developing countries, such as what was found in the study of Wairimu (2016) in Kenya that found, paying attention to teachers’ workload helps in curriculum implementation improved studied learners’ performance. That study too found instructional materials also helped studied learners to study in their own (Wairimu, 2016; Walker, Worth and Van den Brande, 2019). 

4.5     Studied Schools Excess Workload on Syllabus Effects Completion in Kilwa 

Objective Three assessed the effects of excess workload on both syllabus contents completion as well as the pupils’ literacy performance in the studied primary schools within Kilwa district council. Its research question inquired, what were the observed positive and negative pros and cons of teachers’ excess workload on both teachers and pupils’ literacy performance in the studied primary schools of Kilwa? 
On one hand, the qualitative data were collected by triangulated interviews, documentary, and observational tools and methods. These were analysed by first sorting, organising, categorising, coding, and constantly comparing as well as contrasting. The outcomes of this analysis were thick descriptions, in terms of quoted words and cases. On the other hand, the Microsoft Excel package and simple calculator continued to analyse the collected data from the questionnaire, whose outcomes were organised either in figures as seen in Figure 4.5.
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Figure 4.5: Enough Class work in Every Subject
Source: Field Data (2022)
In Figure 4.5 still yet, one sees variations of respondents’ responses about pupils’ adequate work done in studied classes and in every studied subject. One reads that in bar labeled series 1, the greater majority 30(71.40) percent of responded teachers out of 42 studied research participants, were not in consensus that the pupils get enough required class work in terms of exercises in every class and subject, when compared to bar labeled series 2, whereby very few 12 (28.50) percent of studied same participants  out of the same studied total amount of research participants, were not in consensus that the indeed the studied pupils  in studied schools get enough exercises in every subject (Figure 4.5). For further clarification of objective three consequences of teachers’ excess workload on pupils` performance lens, the researcher presented Figure 4.6, to further understand participants’ opinions as follows.

               [image: image6.jpg]


                                            [image: image7.jpg]10



                                    21   [image: image8.png]64.2%

“'9%- e

1 2 3

wserios




Figure 4.6: Emerged Consequences Viewed via Pupils` Exams Performance Lens

Source: Field Data (2022)
In Figure 4.6 one reads that the bar labeled series 1, portrays that very few 5(11.90) percent of responded teachers out of 42 studied research participants, were in consensus that the pupil`s performance in primary schools examination is relatively high, compared to the bar labeled series 2 portraying that few 10(23.80) percent of similar participants out of same studied amount of participants, were not in consensus  that pupil`s performance in the national final examinations is relatively low. Above all, 27 the greater majority (64.20) percent of responded teachers out of the same studied amount of participants, were in consensus that pupil`s performance in the final examinations is of average (Figure 4.6). 

Suffice to say that, the analysed data on the examination lens, has taught the lessons implying that the studied schools pupil`s in the final national examinations results is average. The obvious reason was because many pupils in Kilwa district are promoted to join the ward secondary schools, where the end results in those schools still are not pleasing. Consequently, these results may translate into the Kilwa district to lack capable native experts intellectually in the near future. For further clarity the researcher used the questionnaire and interview with closed ended items in Table 4.3 as follows. 

Table 4.3: Evidenced Literacy performance in Primary School within Kilwa
	Variable items
	Responses in percents

	
	Yes
	No
	N

	1.      Are pupils getting adequate classroom exercises in your subjects?
	15 (35.50%)
	27 (64.20%)
	42

	2.     Are you able to mark pupil`s exercises term examinations timely as expected by school almanac? 
	16 (38.00%)
	26 (61.90%)
	42

	3.     Are majority of your pupils performing sufficiently in their final examinations particularly national?  
	15 (35.50%)
	27 (64.20%)
	42

	4.     Do you manage to teach extra time to slow pupils in your classes? 
	20 47.60%)
	22 (52.30%)
	42

	5.     Do you manage to teach your allocated periods per day?
	13 (30.90%)
	29 (69.00%)
	42

	6.      Generally, do you think such consequences are due to insufficient coverage of syllabi contents? 
	12 (28.50%)
	30 (71.40%)
	42


Source: Field Data (2019).

In Table 4.3 one sees how the researcher cross checked respondent teachers’ opinions through the questionnaire with six closed ended on input construct items, about what they thought are effects of excess workload on syllabi completion in relation to the studied pupils’ performance in finals in particular the national final examinations. One is able to see the general trend of response results in the very Table 4.3 showing, that the greater majority of responses on consensus rated few, when compared to contrary consensus disagreeing on almost every asked item rated higher. 

For instance, in item three, when the responding teachers were asked whether majority of studied pupils perform sufficiently in their final examinations in particular the national ones, relatively few 15(35.50) percent of responded teachers were in consensus that pupils are performing sufficiently. This was contrary, when compared to the great majority 27(64.20) percent of responded teachers out of 42 studied, who were not in consensus that studied pupils pass sufficiently in their finals on the same item three (Table 4.3).  

In Table 4.3, when responding to item four teachers were asked, whether the studied teachers manage to teach extra time to slow achievers in their allocated classes to ensure pupils have adequate knowledge skills to perform sufficiently later on in their final exams or not. The analysed data presented in Table four revealed that relatively few 20(47.60) percent of the same respondents, were in consensus that surely they manage to have remedial classes to teach extra time to slow achiever pupils in their allocated classes. This was contrary, when the previous few are compared to the relative majority 22(52.30) percent of same respondents out of 42 studied research participants, who were not in consensus that surely they manage to have remedial classes to teach extra time to slow achiever pupils in their allocated classes, so as to prepare those pupils to perform sufficiently later in their finals (Table 4.3).  

Much more, in item five the responding teachers were inquired further, whether they manage to teach their allocated periods per day as per stipulated policy required standard or not as to be sure of the quality performance in the final examinations or not. The analysed data still yet revealed mixed opinions in Table three for item five revealing that quite very few13(30.90) percent of same respondents were in consensus that the studied teachers manage to teach  their allocated periods per day as per stipulated policy required standard, so as to be sure of the quality  performance in pupils’ final examinations or not. This was contrary to the majority 29(69.00) percent of same respondents out of same amount of the studied research participants, who were not in consensus that they teach as per stipulated policy required standards (Table 4.3). 

Not only those but also, the research proceeded to explore respondents in item two asking them, whether they are able to mark pupil`s exercises as well as term examinations timely as expected by school almanac? The results as well had mixed in Table 4.3 revealing that very few 16(38.00) percent of same respondents were in consensus that they are able to mark pupil`s exercises as well as term examinations timely as expected by the school almanac. This was contrary hen compared to the great majority still 26(61.90) percent of same respondents, out of same total number of the studied research participants, who were not in consensus that they are able to mark pupil`s exercises as well as term examinations timely as expected by the school almanac (Table 4.3). 

Finally, the studied teachers were inquired in item sixth; whether they associated low performance as a result of insufficient time to cover the syllabi contents sufficiently? Surprisingly, the response results, still yet revealed that quite very few 12(28.50) percent of responded teachers, were in consensus that they correlate low performance as a result of insufficient time to cover the syllabi contents sufficiently. This was contrary when compared to the greater majority 30(71.40) percent of teachers out of 42 studied research participants, who were not in consensus to correlate the unpleasant low final performance, as a result of only insufficient time to cover the syllabi contents sufficiently (Table 4.3). 

In Table 4.3 from respondent teachers on item one; is the fact that the majority studied actors implying responding teachers lacked consensus on item on.  The analysed data suggested further that the implication that teachers have no adequate time to provide adequate classroom exercises, which in turn could be as a booster for the studied pupils to pass sufficiently in their final examinations. The lack of the consensus among the majority except the few about item one suggested further that there is a possibility that only relative few studied teachers, who were in consensus may be ones able to supply adequate classroom exercises, while the majority not in consensus may be lacking time of providing adequate classroom exercises to studied pupils within the primary schools of Kilwa district council. 

The second from Table 4.3 on item two, is the analysed data revealed the studied majority actors meaning teachers are not able to mark pupil`s exercises as well as term examinations timely as expected by the school almanac. The analysed data seemed to imply that to be a sign that something is not well in the continuous assessments system of the studied schools of formal and summative evaluations. With such questionable trend implication on the certainty of daily assessment activities, the promising final pupil’s sufficient performance results are as well questionable. The third learnt lesson from Table 4.3 analysed data on item three suggested interpretation that the lack of consensus by the majority actors, is a clear sign revealing that the majority of pupils’ performance in finals is insufficient in studied schools of Kilwa district council. 

The forth lesson learnt from Table 4.3 on item four is the fact of these results revealed that the possibility that the remedial classes given to slow learners by teachers, who were in consensus. is a sign  that either remedial classes are not given or given but inadequately by few teachers, who are questionable to slow learners in the studied schools of Kilwa district council. The lesson learnt from item five, was the fact that majority actors were not in consensus that they teach as per stipulated policy requirements is a sign that the allocation of the subjects to be taught as per school time table and the teacher- pupil ratio are not replica as per stipulated policy standards. 

The lessons learnt from the analysed data in item six and the rest of items are the emerged facts that from the responses of the studied respondent teachers’ opinions revealed contrariety of results deviating the trend of the previous responses in Table 4.3, which suggested that the single item of excess teachers’ syllabi contents coverage emerged as one of accelerators for insufficient final examination performance. However, the analysed data unveiled that such a single factor cannot alone be the only accelerator for insufficient final examination results. The majority respondents seemed to suggest that may be it is due to the combination of several other factors. 

The researcher complemented the questionnaire on Table 4.3 results with interviews, and primary documentary methods to collect data on the similar objective and its research question inquiring; which revealed that there are effects of excess workload on syllabus completion in studied schools. 
The teacher coded T 12 said; 
“…I take a mark of pupils` exercise more than one period and in marking terminal examinations; we do it in team work in order to make the work easy…” (T12, 29.9.2021). 
The researcher interviewed some more teachers coded T14, T22 and T40, these at different moments provided the similar opinions saying; 
“… the pupils` performance in the final examinations is of average, with the reason that there are few teachers, so pupils cannot participate well in the learning process…” (T14, T22, T40, 29.9.2019). 

On the similar question in conversation with another teacher coded T17 replied it uttering; 

 “… The pupils at this school are not getting all their required periods per day, the reasons are that we are only four here in our school and we teach classes from standard one to seven. By so doing, we cannot complete our syllabus contents and in turn our pupils` literacy performance cannot be exemplary…” (T17, 4.10.2019). 

These findings in this study implied that pupils` performance in final examination is important to understand in order to check whether there are effects of teachers’ excess workload on teachers and pupils. This was noted that academic purpose becomes compromised by workload which teachers carry. 

The findings in this study reflect the other similar study findings elsewhere in Malaysia by Rubiah, Dallail, Fook and Sidha (2011), that found teachers facing distinct workload capacity in their work belief factor, teaching and learning factor and monitoring pupil factor. These researchers found direct and indirect impact of new policy to pupils’ learning as narrated by the teacher on pupils’ performance in the interview. In that study too, pupils were perceived as being playful and less motivated by their teachers Rubaih, Dallail, Fook and Sidha, 2011).

Commenting on this finding, one of the Tanzania educationist experts commented saying;  

“…A teacher is the one of the major factors that affect the performance of the  learner, the type of the teacher the school has, their experience, professional qualification their commitment to work 
all these will contribute to achievement of the school objectives. They are educated specifically in methods of teaching in which they hold a certification…” (Babyegeya, 2002).

The findings in Table 4.3 in this study reflected that of researcher Wairimu (2016) in Kenya, who discovered that there is a problem in implementing the curriculum in Kenya public primary schools. The participants were found to agree that the teaching load affects teacher’s performance in the curriculum implementation. That study as well, captured one participant arguing that, the teaching workload is a big hindrance to teacher performance in the implementation of curriculum in primary schools of Kenya. It translates to less delivered quality, teachers` fatigue, and insufficient time for syllabi coverage and reduces the ability to carry and follow up activities such as assignment. Teachers are not able to concentrate on slow learners, unable to diagnose abilities of all learners. Much more, that study too reported how the studied teachers in Kenya have to find their private time to complete the syllabi leading to less time for their personal development (Wairimu, 2016).

The analysis in Table 4.3 suggested the findings leading to the conclusion that the pupils fail to complete specific syllabi contents and consequently that leads to serious consequences of low pupils’ performance in all categories of exams. Furthermore, the collected data portrayed that excess workload is actual experience which in turn leads to pupils’ poor performance in standard seven national examinations. The analysis too indicated that with such trend, the envisaged educational objectives are not easy to realise in case such scenario proceeds in the studied public primary schools. These findings about the teachers’ over workload contrary to policy stipulated standards, might be among answers as per why the studied primary schools are found with low performance of pupils at the national examination level within Kilwa district council. 

National examinations result (PSLE) summary
Somanga primary school 2017 sat 101

Passing grade

	Gender
	A
	B
	C
	D
	D

	M
	3
	14
	16
	20
	-

	F
	1
	13
	24
	7
	3

	Total
	4
	27
	40
	27
	3


Nambondo primary school 2016 sat 19

Passing grade

	Gender
	A
	B
	C
	D
	E

	M
	-
	1
	3
	1
	1

	F
	-
	-
	7
	1
	5

	Total
	-
	1
	10
	2
	6


The findings of this study in Table 4.3 and thick descriptions from interviewees are replica to other studies elsewhere found in reviewed literature in chapter two such as Mbeya city study and Ruangwa study in Lindi Tanzania by researchers like (Gwambombo, 2013; Tarimo (2020), Kasinyo, 2015). Next, comes chapter five as follows.

 CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 
Introduction

Chapter five presents the summary, conclusion of the findings and recommendation on the various issues raised in this study. The summary and conclusion are based on the purpose of the study at hand. The conclusion is also generated from the field findings. Towards the end the recommended further study is provided.

5.2
Summary of the Findings

It should be recalled that the purpose of this study was to examine teachers’ opinions about the imbalanced workload effects on syllabi content completion in relation to pupils’ literacy performance. This chapter is arranged into three research specific objectives, questions, and conceptual framework that were developed in chapter one across chapter two of this study as follows. 

5.2.1 Presence of Excess Workload among Teachers in Studied Schools Context

Objective one assessed the presence of the excess workload among teachers in studied schools context. Its research question inquired, how large or small is the teachers’ amount of the workload in the studied schools context? The documentary, interviews and questionnaire collected the data. The data were sorted, coded, categorised and constantly compared. The analysed data suggested findings that teachers’ workload exists in the studied and observed schools in Kilwa not a story but was empirically observed by the researcher. Furthermore, the analysed data revealed the congested classes of pupils, which force teachers to fail to use the few available resources to the mass of pupils against stipulated policy statements about pupil-teacher ratio, and the participatory methods. Exceeding number of pupils translates into the shortage of teachers, in turn to the need of excess hours to attend pupils, who do not understand the lessons within normal hours of the given periods on the school time table. 
These findings revealed that teachers were teaching more than 30 periods per week contrary to the existing policy (URT 2004) which maintains that the teaching load per week of one teacher should be 30 periods in this case teachers bear great teaching load as a result pupils’ syllabus content completion is affected negatively. Consequently, the classes were observed by the researcher and found them too overcrowded. The results suggested that teachers failed to give exercises per term because of excess marking load, which cause an upsurge of teachers’ workload, which in turn affects pupils’ syllabus content completion as well. 
5.2.2 
Extent to which the Teachers Completed their Syllabi in the Studied Schools
Objective two determined the extent at which teachers are completing their syllabi as required in the studied primary schools of Kilwa district council along with policy stipulated class teacher-pupils ratio standards. Its research question asked, to what extent are teachers covering their syllabus contents as required in the studied primary schools of Kilwa district council along policy stipulated class teacher-pupils ratio standards? The results suggested that Miteja primary school case, confirmed furthermore, that Kilwa district has some variations of teacher-pupils’ ratio standard, some are with low standard, some with normal and some with over standard teacher-pupil ratios confirming the presence of excess workload in relation to accomplishing the specific allocated subject syllabi contents in schools deviating the norm stipulated by the policy as the case of Miteja. 

Furthermore, the analysed data suggested that the quality delivery of skills by teachers is a product of manageable workload and classes. That is to say, the workload management means teachers’ ability to handle a reasonable number of pupils. Together, the questionnaire respondents’ results suggested the conclusion that teacher–pupils ratio should be highly regarded in order to bring about manageable workload to primary school teachers; for the quality knowledge provision sake. 

5.2.3 
The effects of Teachers’ Excess Workload on Syllabi Completion 
Objective four assessed teachers’ excess workload observed consequences on both syllabi completion, as well as pupils’ performance in studied schools within Kilwa district council. Its research question asked, what were the observed positive and negative consequences of excess workload on both teachers and pupils’ literacy performance in the studied primary schools? The documentary, interviews, observation and questionnaire collected the data. The findings of this study on this objective revealed that the studied teachers failed to complete syllabus contents and eventually the studied primary schools pupils performed poorly in exams. Furthermore, the collected data portrayed that pupils were not able to complete their specific syllabi contents consequently led to poor performance in standard seven national examinations. The six lessons learnt in Table 4.3 together with thick descriptions, which followed evidenced how there is a relationship between teachers’ completion of the specific syllabus contents and pupils’ performance in different categories of final examinations in the studied primary schools.
Such lessons meant that the envisaged educational objectives may not be realised as in these public primary schools for a large number of the pupils failed to complete their syllabus contents and thus failed the examination. Furthermore, the collected data portrayed that the excess workload led to pupils’ poor performance in standard seven national examinations in the studied schools. The analysis indicated further that the educational objectives are not easy to realise in case such scenario proceeds in the studied public primary schools. Besides those, the researcher observation pupils` exercise books discovered that, the exercises given to pupils had very few question contents in studied, where the researcher found that the subject questions were not more than ten questions. 

The data suggested that often times, the majority teachers give between one and five classrooms’ exercise questions, while majority teachers give their pupils notes instead of adequate exercises. These findings about the teachers’ over workload are contrary to the well stipulated policy standards, and these findings, might be among answers as per why the studied primary schools are found with unpleasing low performance of pupils at the national examination level within Kilwa district council. The analysed data suggested the conclusion that the pupils fail to complete specific syllabus contents and consequently reflected poor with poor final exams performance year after year in the primary schools within Kilwa district council in Lindi region. 

5.3 
Conclusion

The analysed data suggested some conclusions including: that teachers’ workload is not whims or stories but a lived experience which exists in the studied and observed schools in Kilwa evidenced empirically by the researcher’s observation within four cases of studied primary schools.  It was found that when these findings are compared to the stipulated policy pupil-teacher ratio in studied schools within Kilwa district council some insights surfaced. Exceeding number of pupils translates into the shortage of teachers, in turn to the need of excess of hours to attend pupils, who do not understand the lessons within normal hours of the given periods on the time table. 
That scenario of imbalanced ratio alone triggers teachers not to complete the required extent to cover the syllabus content timely, the opposite, which could contribute to average performance of pupils every year. Such trend, either prompts teachers to rush to complete the syllabi in fear of quality assurance team, which lends majority of pupils to remain with less acquired knowledge and skills as required. The studied respondents first applauded governments’ efforts, however much more is still desired to increase employed teachers close to the stipulated ratio. The researcher recommends to use comparative study on same in other districts of Lindi.

In regard from participants teachers’ six items in Table 4.3 the first fact that teachers have no adequate time to provide adequate classroom exercises, which in turn could be as a booster for the studied pupils to pass sufficiently in their final examinations. The studied majority actors implying studied teachers are not able to mark pupil`s exercises as well as term examinations timely and adequately as expected by the school almanac. The emerged fact that the majority of pupils’ performance in finals examinations is insufficient in studied schools of Kilwa district council. The fact that there is a possibility of the remedial classes given to slow learners, is questionable in studied primary schools. 

The fact the allocation of the subjects to be taught as per school timetable and the teacher-pupil ratio is not replica as per stipulated policy standards. The analysed data in item six and the rest of items suggested that the single item of excess teachers’ syllabi contents cannot alone be the only accelerator for insufficient final examination results but it is a combination of several other factors to be studied in the broader context of the Lindi region. 

5.4 
Recommendations for Immediate Action  

Given objective one found that the presence of workload is actual and not a mere story, among teachers in studied primary schools of Kilwa district council, therefore the studied research participants’ recommended to let the government employ adequate teachers in order to reduce evidenced gaps excess teachers` workload in the studied primary schools in the context of Kilwa district council. 

Given that objective two determined the extent at which teachers are completing their syllabi as required in the studied primary schools of Kilwa district council along with policy stipulated class teacher-pupils ratio standards, therefore the analysed opinions from studied responded teachers suggested to their fellow teachers to work hard in their teaching career despite their excess workload understanding that they are government supporters in fighting illiteracy and improving the development of nation. 
Much more, they added recommending to let the government of Tanzania to make strong commitment in the field of human rights, of everyone to get quality affordable education, so the pupils as human being needs to acquire the quality education regardless their gender, tribes, religion, the geographical area, color and poverty status. The studied participants further reminded the government that free education without adequate teachers and good environment in teaching and learning signify wastage for resources in education. Participants like: District Education Officer (DEO) and District Executive Director (DED). DED and DEO in the district know the number of schools and number of teachers presented in the school, so they should supply teachers without biases
Given objective three sought to assess teachers’ excess workload observed consequences on both syllabi completion, as well as pupils’ performance in studied schools within Kilwa district council and found six lessons, and found that teachers’ workload exceeded the policy stipulated standards, and that the existing teacher-pupil ratio varies in studied schools, which in turn translates into teachers’ failure to cover syllabi triggering pupils’ lower performance. 
Therefore, let the government employ adequate teachers on equal basis in both rural and urban areas. Much more, they made a final recommendation to let the government employ sufficient teachers, so as to overcome the teachers’ shortage, which later culminates into over workload to existing few teachers. Let the government remove imbalances by ensuring equal distribution of the teachers in the rural and urban areas as well as let the number of pupils be equivalent to the number of teachers as recommended by the ministry of education and vocational training.

5.5
Recommendations for Policy Makers or Planners 
The school should see ways of reducing the burden of teacher’s heavy workload by taking immediate measures by treating the few available resources very important. The policy makers must make sure that Tanzania primary schools should adapt integrated model that is to say not to treat primary schools academic staffs from being equal to teaching workload and hence reduce teachers heavy workload.

5.6 
Recommendations for Further Research 

Since this study was conducted in Kilwa district council to find out the effects of teacher`s excess workload on syllabi coverage, there is a need to conduct a comparative study on the same studied problem with a larger sample quantitatively, to unveil the other underlying factors that might be contributing to low performance apart from the syllabi completion in other districts of Lindi region.
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APPENDICES

Appendix I: Interviews Schedule for DEO, Head, Academic and Subject Teachers 

Introduction
Dear Sir/Madam,

I am Tatu Mnyimae, a candidate of Master Programmed in the Faculty of Education.  Currently, I am undertaking a research project towards the fulfillment of award of a Master’s Degree in Education of the Open University of Tanzania. My project focuses on the Pros and Cons of teacher’s excess workload on syllabi coverage in Kilwa District Primary Schools in   Region Centre. I ask you to participate in this study by filling this questionnaire either by face to face or by filling it in writing. Any given information will be purely for academic purposes and shall be treated confidentially. This is why you should not write or give your name anywhere in this questionnaire or scheduled interview.

Instructions: Please respond to the following asked questions to best of your knowledge.

1. How many subjects are supposed to be taken by all pupils in primary school?

2. How many periods are supposed to be taught by one teacher in primary school?

3. Do you think the teachers have enough time for marking the pupils exercise? Please tick (V) where appropriate. YES [  ], NO [  ].If, YES OR NO please explain your two reasons for your response.
4. Do you think pupils are getting enough knowledge and skills from their teachers?
5. How many pupils are taught by one teacher in a class?
6. How many teachers are required by policy to teach in primary?
7. How do you classify teachers’ workload in primary school?
(a) Do you think teachers cover and complete syllabus in primary school at Kilwa District? Explain how?

(b) If the teachers are not covering and completing subject syllabi in primary school, what do you think might be contributory causes?

8. What strategies are taken to alleviate the excess workload to some teachers in your primary school?

9. You as education stakeholder, are you aware that teachers heavy workload has effect on syllabus coverage in Kilwa District? How?

Thanks for your cooperation

Appendix II: Questionnaire for Academic and Subject Teachers

Introduction
Dear Sir/Madam,

I am Tatu Mnyimae, a pupil in Master degree Progamme at the Faculty of Education.  Currently, I am undertaking a research project towards the fulfillment of award of the Master’s Degree in Education of the Open University of Tanzania. My project focuses on the Pros and Cons of Teacher’s Excess Workload on Syllabi Coverage in Kilwa District Primary Schools in Lindi Region Centre. I request you to participate in this study by filling this questionnaire either by face to face or by filling it in writing. Any given information will be purely for academic purposes and shall be treated confidentially. This is why you should not write or give your name anywhere in this questionnaire or a scheduled face-to-face interview. 

Instructions: Please, provide your responses briefly to the point 

1. What factors do you think contribute to poor performance in primary school pupils in Kilwa District?

2. Which methods of teaching and learning are used in your classes?

3. In which way do you complete or cover a specific subject syllabus in your given subjects?

4. Do you have extra time to teach pupils in the class? Please tick (V) where appropriate.

YES [  ], NO [  ]. If YES explain to me when do you set that time?

5. In your experience do you think pupil’s performance is well in final examination at this school? Do you have any evidence to back up your claim?

6. How many textbooks do pupils share in the classes you teach? Please tick (V) where appropriate.

One pupil one book [ ] Two pupils share one book [ ]

Three pupil share one book [    ] four pupils one book   [ ]

More than five pupils share one book   [   ]    

7. How many periods per week do you have in school timetable. Please tick (V) where appropriate.5 – 10 [],  11 – 15  [],   2 – 25   [],  26 – 30   [],  30  above  []

8. Do you think pupils are getting adequate exercise in your subject? Please explain to me how you manage this.

9. Are you able to prepare the entire lesson daily? Please tick (V) where appropriate. YES [  ], NO [  ]. If Yes, why so?

10. With at least one example please, what can you say about the marking load of exercises and terminal examinations? Is it is moderate, beyond average, or excess?

11. Apart from teaching duties, do you have any other responsibilities performed in your school? YES [   ], NO [   ]. If YES, please list those responsibilities if any?  
Thanks for your cooperation

Appendix III: Documentary List Instrument 
	S/N
	Observed Document
	Class

	1.
	Lesson plan
	Standard I

	2.
	School teaching time table
	Standard III -VII

	3.
	Examination result 
	Standard IV &VII

	4.
	Pupils exercise books
	Standard VI

	5.
	NECTA website
	Standard VII


Appendix IV: Observation Check List Tool

	S/N
	Observed Items

	1.
	Daily school timetable

	2.
	School teaching timetable allocated periods per teacher as per policy

	3.
	Examination results and past papers 

	4.
	Pupils’ marked exercise books

	5.
	Pupils home work

	6.
	School teaching environment.

	7.
	NECTA examination Results website evidence


Thanks for your cooperation

Appendix V:  Research Clearance Letter
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Appendix VI: Permission to Undertake Research in Kilwa District Council
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