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ABSTRACT
The study explored the effects of learning- centred leadership on pupils’ academic performance. Specifically, the study determined the relationship between head teachers’ instructional, transformational, parents’ interaction, and school tradition leadership behaviours and pupils’ academic performance. The cross-sectional survey designed study used random sampling to obtain a sample of 51 out of a population of 64 private primary schools. Data were collected through questionnaires and documentary review. Descriptive and inferential statistics were used for data analysis. Findings revealed that there was non-significant association between head teachers’ instructional, transformational, parents’ and school tradition leadership behaviours and pupil’ academic performance (p>0.005) in the years 2016 to 2020. It was therefore, concluded that no single head teachers’ leadership style can directly and singly influence academic performance of pupils’. The finding is aligned with earlier empirical studies confirmations that more forms of integrated and combined myriad range leadership practices and other factors, yield greater significant difference on pupils’ academic performance. The study recommended that government and other educational stakeholders should improve the existing policies that guide inclusion of Learning- Centred Leadership so as to influence pupils’ academic performance. Lastly, a similar study can be conducted using other research designs in different contexts to validate the results found in this study.
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CHAPTER ONE
 INTRODUCTION AND BACKGROUND OF THE PROBLEM
1.1
Introduction
This chapter serves as an introductory part of the study. It provides the background information, statement of the problem, the purpose of the study, specific objectives and their respective research questions. Besides, the chapter gives the significance of the study, limitation, delimitation, conceptual framework and definition of the key concepts.
1.2
Background to the Problem
School leadership is becoming of a great interest in global education especially in an era when principals are increasingly being held accountable for student academic performance (Farnsworth, 2015; Wright, 2020). This results from a notion that school leadership can significantly influence the quality of teaching and learning in their schools, and consequently student achievement, by improving the working conditions of their teachers, and the climate and environment of their school (Cruickshank, 2017).
A review of research into leadership behaviours in highly performing schools reveals that the school leadership that is strong, directive, team oriented and goal-oriented nurtured higher expectations and standards for both teachers and pupils (Hallinger, 2005). This type of leadership was formerly known as instructional.
However following a series of empirical research, global accountability and a call for a leadership approach capable of bringing about change and a more reliable improvement in student performance, this type of leadership is currently reconceptualised somewhat more broadly as learning-centred leadership (Male & Palaiologou, 2012). This is evident in the emergence of concepts such as shared instructional leadership (Marks & Printy, 2003), teacher leadership (York-Barr & Duke, 2004), leadership for learning (Hallinger & Heck, 2010), learning-centred leadership (Goldring et al., 2009), distributed leadership for instruction (Spillane, 2005), learning focused leadership (Knapp et al.,  2010), and integrated leadership (Boyce & Bowers, 2018; Leithwood et al., 2010). The proponents of these models reframed instructional leadership (Hallinger et al., 2020) as blended, enriched and nuanced by the incorporation of aspects of transformational leadership 
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(Hallinger et al., 2020; Hallinger & Heck, 2010; Reardon, 2011)
. Thus, from instructional leadership; leaders for learning emphasize creating and sustaining a school-wide leadership (principal, teachers, parents and pupils) which focuses on learning while transformational leadership places emphasis on capacity- building and commitment by teachers to collaboratively assist leaders in improving student outcomes (Hallinger et al., 2020).
Learning-centred leadership may be defined as the process of influencing others in which strong educators anchor their work on fundamental matters of learning, teaching and school improvement based on six standards that emphasize knowledge, dispositions and performance, namely the school’s vision of learning, culture, learning environment, diversity, ethics, and social characteristics, to achieve high learner academic performance (Murphy et al.,  2007; Reardon, 2011). Important leverage points for learning- centred leadership are standards, licensure, programme accreditation, professional development and leader evaluation (Porter et al., 2006).
According to Hallinger & Huber (2012), leadership for learning adds value to the earlier conception of instructional leadership in four dimensions: Value leadership, leadership focus, contexts of leadership and sharing leadership. This means that, it is not limited to the principal, leadership practices must be adapted to the nature and needs of the school’s particular context, grounded on transformational features of modelling, individual focus and capacity development and finally is a process of mutual influence.
Murphy et al., (2006) used six dimensions to characterize learning- centred leadership including a vision for learning, Instructional curricular and assessment programs, communities of learning, resource acquisition and use, organizational culture and social advocacy. They further explain that learning- centred leadership (LCL) seeks to support the work of school leaders in improving student learning by focusing on learning and describing leadership practices that will help learning. 
In doing so, learning – centred leadership moved away from the traditional model of instructional leadership, which mirrored school leaders as supervisors and monitors of instructional practices to leadership that ensures learning at all levels and at high levels (Leithwood et al., 2020). This is consistent with (Armistead, 2010) suggestion that the role of principal be redefined from instructional leader to a leader of a professional community with a focus on learning. 
Moreover, according to instructional leadership emphasis is focused on inputs and intentions whereas learning – centred leadership emphasis focuses on outcomes and results. Knapp et al., (2010) researched contextual leadership and recommended a shift toward learning – centred leadership because of its ability to build academic capacity. Learning – centred Leadership, shifts principal responsibilities towards activities that achieve the following: (a) set direction by articulating a vision for the school, fostering the acceptance of group goals and creating high performance expectations; (b) Develop people by offering intellectual stimulation, providing individualized support and setting examples for others to follow; and (c) redesign the organizational structures and building collaborative processes.
In addition, Coldman (2016) argues that being a principal is not advocated in learning- centred leadership. To him, a broad approach including contributions of other staff and wider parental community, collaboration among teachers; creating opportunities for professional learning communities and school culture have been included to provide the enabling conditions for school growth. This view is similar to that of Allison (2012) who emphasized collaborative work among professionals that ultimately strengthens student learning.
Drawing on the five Cardinal Principles developed in 2001 by teachers and senior leaders’ participants in the Carpe Vitam Leadership for learning project, Jambo & Hongde (2020) suggested five key principles of leadership for learning to include; a focus on learning, an environment for learning, a learning dialogue, shared leadership and mutual accountability.
Avenell (2016) argues that for schools to be successful, learning leadership is crucial in ensuring the collaborative design of a broad array of processes, policies, systems, relationships and partnerships so that there is opportunity for involvement, engagement, consistency and alignment across all stakeholders. Such school leaders have an active presence that works openly with the school community to collaboratively identify their priorities, collaboratively design expectations and structures to bring these to life and then collaboratively leads the process of ensuring collaborative learning and consistency across the school.
America’s new accountability-oriented framework insists responsibility on the principal to ensure student learning results. Leithwood & Day (2008) established that principals who were engaged in instructional leadership in school were able to strengthen the learning culture. This was possible by nurturing shared decision – making processes, promoted staff development, created a climate that was favourable for instruction and student learning and effectively supervised the implementation of the curriculum to ensure its relevance. 
In England, literature on Leadership of the learning- centred school leaders arguably, involve themselves in organizational change and innovation towards attaining a learning vision; goal orientation in regard to student learning outcomes, focus on teaching and learning, creating of an organizational culture that values learning, allocation of human and physical resources and diversity (Brundrett, 2010). The National college for school leadership development emphasizes on the critical role of school leaders in influencing the behaviours of staff to engage in activities which affect the quality of teaching and learning while stressing on instructional leadership (Bush, 2013).
In Australian educational context, principals are viewed as leaders of learning rather than administrators 
 ADDIN EN.CITE 

(Warren & Parker, 2018)
. The Australian professional standard for principals and leadership profiles are developed by the Australian Institute for Teaching and School Leadership (AITSL). The purpose of AITSL is to empower school leaders across the country to develop and support teaching that maximizes impact on student learning (Teaching & Leadership, 2014).
The Australian professional standard for principal defines school leadership through actions rather than attributes. They acknowledge the diverse contexts of Australian principal’s work and attempt to match their knowledge, qualities, experiences and skills through outcomes and connecting learning leadership with school culture (Warren & Parker, 2018).They point towards ways of re-designing leadership away from administrative constraints to practice learning leadership with and among teachers, students and parents.
The leadership for learning literature in the Indian context seeks to promote effective learning practices in the classroom and outside classroom. It leads to learning of values, ethics and responsibilities; sustains culture and develops a national character (Sharma et al.,  2016). These conceptualizations reveal leadership for learning beyond the classroom and prescribed curriculum, that in turn accounts for holistic development of students’ (Sharma et al.,  2016). Thus, leadership for learning translates to holistic developments compared to the traditional instructional leadership (Hallinger et al., 1994).
In the South African Education system, leaders are predominantly facilitators of learning, where learners are expected to take responsibility for their own learning. The role of principal instructional leadership in education is changing from teacher centred to learner centred instructional leader, who ensures that learners actually achieve the outcomes that are nationally agreed for the learners.
The Learner-centred principal’s, leadership roles include: promoting a shared vision centred on the learner that aims to maximize learner growth, evaluation with skill and courage; love for children, ability to teach teachers for improved practices, use of political dynamics of the school for learner benefit; promotion of good relations among staff and learners; high levels of tolerance. School effectiveness research (SER) in order to attain high outcome achievement, effective leadership exhibit the following characteristics; curriculum –focused school leadership; supportive climate within the school; emphasis on academic learning; clear goals and high expectations for learners; a system for monitoring performance and achievement; on-going staff development; parental involvement and support from local educational authorities. 
In Tanzania, like in other African countries, the educational system is a highly centralized political and ideological system (Kuluchumila, 2014) where by the roles and responsibilities of school head teachers are defined by the Ministry of Education Science and Technology. For many years, education has been regarded as the cornerstone and pillar for economic development (Siamoo, 2013). Tanzanian government in its attempt to improve pupil’s academic performance recognizes and authorizes the principal as an instructional supervisor to ensure proper implementation of education policy; regulations, programs, directives and monitoring classroom instructions to enhance learner’s achievement (URT, 2009). Accordingly, the Tanzanian curriculum reforms initiated in 2016, asked teachers to shift their instruction from ‘Content- based’ and ‘teacher- centred’ to ‘learner centred’ and ‘competency- based’ in order to improve on students learning outcomes (Talebizadeh et al.,  2021).
According to Ampairea & Namusonge (2015), principals are the academic and administrative heads of the school responsible for the performance of the school and ensure that moral values are taught and upheld in the school. Further, the principal must manage tasks professionally which include: setting goals and direction, seizing new opportunities and coping with change, maintaining a committed staff, managing effective teams, developing an effective communication system, allocating and managing resources effectively, managing both the staff and time effectively and evaluating the school curriculum.  A report on the quality of Tanzanian education, ‘EdQual’, affirms that effective leaders improve teaching and learning, evaluate and monitor school quality, work closely with community leaders and parents, draw on all available resources, develop strong collegial staff relations, are child friendly and initiate change (EdQual, 2010).
Academic Performance is the measurement of learners’ achievement across various academic subjects (Hammersley, 2017; Woods, 2017). This is measured using results from standardized tests, Primary School Leaving Examination (PSLE), graduation rates and classroom performance. Sackstein et al., (2019) argues that for an institution to achieve educational goals, learners, teachers and the institution itself must collectively focus on academic performance. A school is an organisation of learning and knowledge development within the community where its performance centres on academic achievement and teachers are the core component of such achievement.

School leaders who are action oriented, goal oriented, directive, team oriented and response centred helps to focus on student outcomes (Morgan et al., 2015).
Concern exits about the influence of school leadership practices on academic performance at the primary school level in Tanzania. The education sector development plan (2017-2021), cites poor learning outcomes while various reports 
 ADDIN EN.CITE 

(Kuluchumila, 2014; Manaseh, 2016; Nguni et al., 2006; Siamoo, 2013)
 reveal that the weakness of leadership and governance of primary education are: lack of skilled instructional leadership, low teacher commitment, lack of emphasis on high academic outcome, low teacher supervision, ineffective development plans and lack of clear and effective management evaluation system at school as key practices hindering high student achievement performance.
In Tanzania, primary school education is governed by public/ Government and private/Non-Government. Public/ Government schools are institutions, which are maintained by the Ministry of Education Science and Technology (MOEST) or President’s office- Regional administration and Local Government (PO-RALG) and private/Non-Government schools are wholly owned and maintained by a person or body of persons other than the Government or a local authority. Private schools accounts for over 6% of all pupils and students in high schools (URT, BEMIS; 2017). 
However, it has been observed that, private school pupils outperform their government counterparts in terms of academic achievement (URT, 2018). The education sector performance report (2018/2019), points out that the schools ranked as high performing increased from 11% in 2017 to 19% in 2018. Temeke District specifically recorded a critical improvement in the pass rate of 82.3% in 2016, 81.35% in 2017 and 89.44% in 2018 (URT, 2018).
The success of the school is linked to effective leadership. Tanzania is a vast nation with private schools taking 6% of the education sector. The general good performance suggests a need to conduct a study on the effect of learning- centred leadership behaviours exhibited by head teachers of private primary schools in their leading role on the learner’s academic performance in Temeke Municipality. 
Similarly, although previous research suggests that learning- centred leadership behaviours affect teaching effectiveness and thus generate higher academic performance, there is lack of empirical evidence that learning-centred leadership leads to learners’ academic performance in primary schools in East Africa such as those in Tanzania. This study proposes that private primary head teachers can apply learning- Centred leadership practices to improve the academic performance of pupils’ focusing on academic foci’, collaboratively engaging in common goals and vision, creating a positive culture and involving the wider parental community. 
This study therefore sought to form a theoretical base for investigation of the variables related to head teachers’ leadership of parents, school culture and pupil’s academic performance in Temeke Municipality, Tanzania. In particular, this study focused on how the variables of head teachers’ instructional, transformational, parental leadership and tradition affect the pupils’ academic performance.
1.3
Statement of the Problem
Previous research has investigated leadership behaviours that make a difference to learners’ academic performance (Shatzer et al., 2014). First, the empirical evidence shows that leadership behaviours have pivotal role in improving learner’s academic performance. However, such inquiries are limited 
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(Allensworth et al.,  2017; Hallinger et al., 2020; Özdemir, 2019; Wright, 2020)
. Second, Learning-centred Leadership has recently gained great importance among educational leadership scholars because of its potential to significantly influence teaching and learning in schools and consequently student achievement. What is more significant amount of literature regarding learning-centred leadership originate in western contexts such as USA, England, Australia and China. A problem with existing research is that the range leadership behaviours investigated is limited (Louis et al.,  2010; Wahlstrom et al., 2010) and therefore cannot be relied upon by schools in East Africa because of the differences in the educational, situated, professional, material, cultural, legal, parental pressure and broader policy contexts (Leithwood et al., 2020). Third, various studies conducted in Tanzanian context 
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(Akaro, 2017; Kuluchumila, 2014; Manaseh, 2016; Siamoo, 2013)
 are dominated by leadership practices in government and community secondary schools. Besides, studies focusing on primary schools have concentrated on inputs such as; adequacy of resources, teaching instruction methods, infrastructure, and capitation funds as factors contributing to pupils’ academic performance (Nyamubi, 2018). 
Very little is discussed on the aforementioned contextual factors and how their interconnectedness with head teachers’ leadership practices in totality can impact on pupils’ academic performance (Ngaruko, 2018).
On the other hand, although Temeke Municipality recorded a critical improvement in the pass rate of 82.3% in 2016 to 89.44% in 2018 (URT, 2018), it is ranked last compared to the other five Municipalities in Dar es Salaam region over the past five years in PSLE performance.  The Municipality has 134 primary schools out of which 64 are private schools who apparently outperform the government counterparts in terms of academic performance hence contributing greatly on the increased performance pass rate in Temeke Municipality. Even with this relatively good performance exhibited by private schools, the education sector performance report 2018/2019 attributed the improved performance on governments’ efforts to improve school infrastructure; release of capitation funds and emphasis on schools’ quality assurance. Little has been discussed on specific leadership functions or other factors that are relevant to private primary schools in Temeke Municipality.
Ngaruko (2018) study on the determinants of quality education in community secondary schools in Temeke Municipality warns that the quality of education in Temeke is affected by a number of interrelated factors which have to be looked upon holistically. The factors range from students themselves, teachers, school facilities, parents and socio- cultural practices which affect the students’ academic outcome.
1.4
Objectives of the Study
1.4.1
General Objective
The purpose of this research was to explore the effect of learning-centred leadership on pupils’ academic performance in private primary schools in Temeke Municipality, Tanzania. 
1.4.2
Specific Objectives 
Specific objectives of this research were to:
(i) Determine the relationship between head teachers’ instructional leadership behaviours and pupils’ academic performance;
(ii) Assess the relationship between transformational leadership behaviours among head teachers and pupils’ academic performance;
(iii) Identify the relationship between parents’ interaction leadership behaviours among head teachers and pupils’ academic performance;
(iv) Examine the relationship between head teachers school tradition leadership behaviours and pupils’ academic performance.
1.5
Research Questions
The following were research questions:

(i) What is the relationship between head teachers’ instructional leadership behaviours and pupils’ academic performance?
(ii) What is the relationship between the head teacher’s transformational leadership behaviours and pupils’ academic performance?
(iii) Does the head teachers’ leadership of parents affect pupils’ academic performance in private primary schools?
(iv) What is the effect of the school tradition leadership behaviours on pupils’ academic performance in private primary schools?
1.6
Significance of the Study
This study contributes to the current literature in several ways: Head teachers’ may benefit from a better understanding of how their behaviour affects instructional program, school climate, culture and conditions linked to increased academic performance. The result of the study will directly benefit private schools head teachers’ by establishing the best practices that will help influence their teachers, parents and pupils for improved academic performance.
The findings will also add knowledge to the existing literature in educational leadership. The finding of this study will enable Universities and teacher training colleges to enhance pre-service and in-service training programs for school administrators for effective leadership. Heads of schools will use the findings to employ learning- centred leadership behaviours and actions to support pupils’ teachers and parents’ learning hence affect the academic performance.
The findings will help the private schools’ directors, owners and administrators to concentrate on building strong parental involvement, teacher learning and development and building strong collaborative cultures other than stressing on rote learning and mental pressure for grades. The findings may increase curiosity for more research on quality of teaching and learning offered in private schools. It may be relevant to parents who when involved learn more on instruction and curriculum and extend their parenting skills to school.
1.7
Limitations and Delimitations of the Study
1.7.1
Limitations of the Study
The schools in the sample were drawn from private/ non- government schools. The head teachers’ unwillingness to contribute to the study was anticipated for fear of victimization and lack of time. However, the researcher explained to the informants the purpose of the study and guaranteed the informants that the findings was to be used for the purpose of the study and not be used for the evaluation of their personal performance. In addition, the researcher avoided the use of names and gave more time for data collection.
Since the informants work in the same district, the researcher anticipated similar responses that were contextualised by the same traditions and practices of a single district. Similarly, lack of variations in some data due to small sample size limited to differences between private schools. This was resolved by having a wide range and a large number of questions in each variable.
1.7.2
Delimitations of the Study
The study limited itself to effects of learning-centred leadership on pupils’ academic performance in private primary schools in Temeke Municipality- Dar es Salaam- Tanzania. Since the study was conducted only in one district, the findings are not generalizable to include other districts in Tanzania due to diverse geographical, cultural differences and varied school environment set up. The study involved head teachers of private schools ranked as high performing schools leaving out public schools.
1.8
Conceptual Framework
The following was the conceptual framework used during the study:
The study was conceptualized on the fact that learning – centred leadership is arguably a combination of elements from instructional leadership and transformational leadership (Murphy, 2006). Both of which affect pupils’ academic performance by indirectly affecting the conditions, people and other factors in the school. Other factors that affect learner’s academic performance, but are inadequately researched are the head teacher’s leadership of parents and the school tradition. The conceptual framework shows the hypothesized relationship between the independent and dependent variables.
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Figure 1.1: The Conceptual Framework of the Study
Source: Researcher

The dependent variable in this study relates to pupils’ academic achievement which was measured by the grades in the PSLE. The head teacher increases academic performance by improving learning- centred behaviours.
1.9
Operational Definition of terms
1.9.1
Academic Performance
In this study refers to performance outcomes that indicate the degree to which a pupil has accomplished specific learning goals that were the focus of activities in instructional environment, specifically grade seven in PSLE grades.
1.9.2
Head Teacher
Refers to the teacher in charge of management and administration of private primary school. For the purpose of this study, the term Head Teacher is used to describe the individual responsible for learning- centred leadership in the school.
1.9.3
Head Teachers’ Instructional Leadership
In this study refers to a leadership model that focuses on head teachers’ functions that directly influence school, classroom teaching and learning processes with the goal of impacting pupils’ learning outcomes. These functions include managing instructional through supervision of curriculum and assessment, monitoring teaching and learning, providing professional development, maintain visibility and acquiring resources.
2.9.4
Head teachers’ Transformational Leadership
Entails Head teachers’ functions of identifying and articulating a school vision, motivating others through example, support a culture of intellectual stimulation and provide support and development of individual staff members. 
1.9.5
Learning-centred Leadership
In this context, refers to a blend of instructional and transformational leadership models that focuses on school head teachers’ functions that primarily places learning at the core of pupils’, teachers, and all that matters for a school thus impacting on the pupils’ academic performance. The functions include setting and communicating a vision for learning, leading curriculum, instruction, and assessment programs; developing teacher capacities, sharing leadership, creating schools’ culture and involving a wider parental community and attaining and allocating resources.
1.9.6
Private School
School’s which are wholly owned and maintained by a person, religious organisation or a body of persons other than the Government or a local authority. For this study all the schools owned by individuals and the religious institutions were involved.
1.9.7
Pupil
Defined as a learner undergoing instruction in private primary schools in Temeke specifically, the grade seven pupils.
CHAPTER TWO
REVIEW OF RELATED LITERATURE
2.1
Introduction
This chapter presents both theoretical literature and empirical literature review. In theoretical reviews; instructional and transformational theories are extensively discussed. Empirical literature review constituted thematic discussion of the objectives under the sub-headings: Head teachers’ instructional leadership, and Head teacher’s transformational leadership, Head teacher’s leadership of the parents and school tradition leadership behaviours and academic performance. Lastly the chapter presents literature summary and gap.
2.2
Theoretical Literature 
2.2.1
Theories Related to the Study

2.2.1.1
Instructional Leadership Theory
The head teacher’s day is normally filled with numerous administrative and managerial activities including scheduling, reporting, handling parents, community relations and disputing unexpected multiple crises within the school ecosystem (Mestry, 2017). Such activities and responsibilities have painted the head teachers’ job as a complex and a multifaceted endeavour, therefore its actual implementation has been associated with numerous leadership styles. 
Over the past 50 years, numerous global trends discussing how head teachers and academic leaders can undertake their activities have been established. The most prevalent ones includes instructional leadership (Hallinger, 2010; Mestry, 2017), transformational leadership (Anderson, 2017), transactional leadership (Mahdinezhad & Suandi, 2013) and strategic leadership (Williams & Johnson, 2013).
Instructional leadership introduced and developed by the likes of Ronald Edmonds in 1970s addresses head teachers to work with teachers to promote and ensure best and relevant practices in teaching (Mestry, 2017). Educationists have established the key role of head teachers in improving the teaching and learning environment through creation of optimal and conducive conditions for improved curriculum management (Kiat et al., 2017; Kor & Opare, 2017). They are responsible to create positive school climate, motivation of teachers and learners and effective management of resources to commence best instructional practices (Mestry, 2017).
It has been established that in order for head teachers to effect instructional leadership in the schools, they must consider both curricular matters, instructional and assessment to their daily works. Their importance to ensure effective teaching and learning environment cannot be oversimplified and the roles have to evolve from manager to instructional leader and to facilitator of the school learning community (Hoy & Hoy, 2006). Curriculum development is an evolving and continuous process; therefore, collaboration among head teacher and teachers is encouraged. The main role of head teacher is to conduct and take charge on various issues focusing on curriculum, instruction and assessments so as to ensure learners achievement improve in a course of time (Seong, 2019).
This mandates head teachers to possess numerous prerequisite instructional skills and commitment to ensure school goals are achieved and vision is realized. However, considering head teachers are also evolving human beings, they are faced with some challenges on matters including focus on learning and instruction, to establish relations with teachers and guide teachers to improve instruction (Miller et al., 2010).
In order to address head teacher’s instructional leadership capabilities Mattar et al. (2013) advocated four dimensions that can affect learner achievement. These include; monitor of learner progress, protect instructional time, reinforcement to both teachers and learners. Further, studies have established effective instructional leadership must be from a head teacher with good and open communication, trusting relationships; motivate teachers and learners, creative and resilient. In implementation of various instructional leadership behaviours, there are some underlying models espoused by various scholars. Some of the outstanding ones are discussed as follows;
Hallinger & Murphy (1986) provides an early conceptual framework for instructional leadership. It proposed ten leadership functions organized into three broad dimensions: (i) developing the school’s mission by framing and communicating school goals, (ii) Managing the instructional program by coordinating curriculum, assessing instructional effectives and monitoring learning, (iii) instilling a positive school climate by maintaining high visibility, enforcing academic standards, and providing professional development besides protecting teacher instructional time.
The scholars further developed what became the most widely used instrument called Principal Instructional Management Rating Scale (PIMRS) for measuring the extent to which principals exercise instructional leadership (Hallinger, 2010). The PIMRS provided a key research measurement tool and framework that yielded research, focusing on all tributes, characteristics and practices of principals (Almarshad, 2017). However, the model did not account for the school context or the characteristics of school leaders in instructional leadership.
Further studies followed the model by explaining the relationships of instructional leadership with other variables including student achievement. Hallinger (2010) summarize the taxonomy of models that emanated over the following two decades as four-fold: The antecedent effects model (Typically, principal demographics and size and type of school); the direct effects model (effect relationships hold that a principal’s actions can impact student learning and impact be determined without other potential variable such as school environment, teacher attitudes or instructional patterns); the mediated effects model (impact of leadership is channelled through three main paths; school culture, academic structures and processes and people thereafter affecting the outcomes of students and reciprocal effects model (Dimmock & Tan, 2016). 
However, recent content analyses of instructional leadership research suggest that these studies have with time shifted toward exploring models that consider how the influence of instructional leadership is moderated by other factors and the relationship between leadership and student learning and other school and teacher variables (Urick & Bowers, 2019).
However, one of the major weaknesses facing the synthesis studies undertaken in the last 50 years is the focus on limited leadership behaviours in examining student achievement (Anderson, 2017; Seong, 2019). Based on this assumption, Hallinger (2010) suggests that the development of a globally relevant knowledge base on instructional leadership requires an empirically validated understanding of how instructional leadership achieves its effects in different institutional and cultural contexts.
In the same line, head teachers are never expected to be proficient in each and every subject matter but rather knowledgeable about the trending educational, innovative teaching methods, novel resources, and cutting-edge assessment methods. In addition, they should be familiar with innovative theories and practices that motivate teachers to model these classrooms.
Learning-centered leadership is established to ensure quality learning and teaching in the classroom, therefore with appropriate instructional competence of teacher and corresponding instructional leadership of head teachers, there is a great possibility its effective implementation (Mestry, 2017). Therefore, the conception and evaluation of instructional leadership among head teachers in primary schools is crucial to fulfill this study.

In this study, instructional leadership as one of crucial components of LCL, was measured using a number of related behaviors and from them relationship with academic performance of pupils was established. Similarly, the main concepts of the theory contributed greatly to the formulation of the research questions for it integrates with transformational leadership to explain learning centred leadership head teachers’ behaviours.
2.2.1.2
Transformational Leadership Theory
Transformational leadership also known as visionary leadership, originated during the effective schools movement in the 1970’s and defined as a process of leaders to raise followers to high levels of motivation and morale (Chen et al., 2014). 
Transformational leadership theory emphasized on stakeholder’s collaborative efforts to generate a positive organizational performance effect on school conditions by energizing, inspiring, motivating, advancing and improving the staffs’ work morale and vision (Almarshad, 2017; Gumus et al., 2018).
Transformational leadership emerged against the top-down nature of instructional leadership and educational policies giving a more distributed or bottom-up approach which focused on increasing organizational members commitment, capacity and engagement in meeting goals (Ninković & Knežević, 2018). 
Bass & Avolio (1990), conceptualized transformational leadership with three distinct behaviours including charisma, intellectual stimulation and individualized consideration. And in later years, Bass and Avolio added inspirational motivation as the fourth behaviour (Bass & Avolio, 1990; Chen et al., 2014).
From the four transformational leadership behaviours, Inspirational motivation is composed of clear communication of expectations and motivation through goals that build enthusiasm, optimism and team spirit; idealized influence (charisma) - involves trust, admiration and respect which allows the leader to serve as a role model that followers want to emulate. Intellectual stimulation which encourages innovation, creativity by questioning assumptions, problem solving and taking calculated risks; and individualized consideration - the degree to which the leader understands the individual needs of their followers and develop the individual through coaching (Chen et al., 2014; Ninković  & Knežević, 2018).
Shield (2013) highlights elements of transformational leadership theory which fit within the contexts of schools that enhance engaging parents in partnership. The aspects include: utilization of the school system of interconnectedness; proper use of head teachers’ position of power; upholding common moral values; focus on the minor groups in the school; special emphasis on democracy, equity and justice. 
According to (Shield, 2013) this theory facilitates head teachers to develop best practices that promote equitable parental engagement and incorporates stakeholders into the mission of the organization by creating the vision and climate necessary for change. Within Transformative leadership theory the head teacher being a change agent, open schools to the community for partnerships, engagement and positive parental involvement (Tennies, 2017) Aligned to this, (Shartzer, 2009) notes that for schools to be successful there needs to be appropriate power relationships among stakeholders. Head teacher, staff, parents and pupils need to be actively involved in the decision making.
Alison (2012) asserts that transformational leadership theory guides the head teacher on how to influence school climate and culture. Similarly, Heck et al., (1990) cited key elements of head teachers’ leadership in the area of school climate and culture that impacts positively on pupils’ academic performance including: developing and communicating goals, encouraging conversation among staff members about instructional strategies, maintaining staff morale, creating and sustaining a culture of high expectations for pupils, recognizing pupils achievement, communicating progress to the wider school community and maintain high levels of staff morale.
Murphy et al., (2007) believes transformative leadership theory articulates the head teachers’ function of creating a productive and positive school environment. The authors detailed elements of an ideal school environment, which includes inculcating an ethic of care, respect, trust, fairness, and dignity, creating a safe and orderly learning environment and nurturing a learning community. Research on transformational theory confirms that school culture has developed two distinct foci. 
One focus on contributions to student success of collaborative norms of work between and among teachers and school leaders and the second strand of work on school culture has inquired about the conditions required to provide students with both a safe and orderly as well as a “work – centred” school environment or ethos (Leithwood & Sun, 2018).
Transformational leadership theory explains school culture as the deeply embedded patterns of behaviour and shared values, assumptions, beliefs and ideas that groups have about their organization. These assumptions manifest themselves in the form of stories, language, norms, institutional ideology, and attitudes that emerge from individual and organizational behaviours (Hollingsworth et al., 2017). 

According to the theory, a positive school culture is a place where the principal and staff are committed to student learning, are collegial and supportive of each other share common vision and goals; participate in decision making; build commitment, motivate students, emphasize on academic achievement, work collaboratively, and where student achievement, parent commitment and teacher innovation is celebrated.
Negative School culture on the contrary, have principals and teachers that oppose change and fear taking risks, demotivate teachers and students, have norms that reinforce inertia and paralyzes students’ performance; and distracts leaders attention and daily behaviour on what is important and valued heading to poor performance 
 ADDIN EN.CITE 

(Hitt &Tucker, 2016; Hollingsworth et al., 2017; Melesse & Molla, 2018)
.
In spite of numerous supports of transformational leadership in education, there have been a number of criticisms, including its possible use to control teachers. Instead of administrators leading by example and motivating staff, leaders may require followers to accept the values and vision that are created for those leading (Andersen, 2018). Provides a general overview of leadership qualities but does not pinpoint behaviours that make a successful principal (Shatzer, 2009).
Principals practicing transformational leadership have shown limited or less impact on student academic achievement with most studies showing indirect effects compared to instructional leadership theory which has shown a more effect on academic achievement (Pounder, 2008; Sun et al.,  2017).
Transformational leadership theory is very significant in school leadership because it enables leaders to focus their efforts on the capacities, commitment and motivation of classroom teachers, thus improving the quality of teaching (Ninković & Knežević, 2018). Transformational theory approach is necessary for the head teacher to establish collaboration with teachers and parents and so inspire them to work towards a common goal. Similarly, it is quite relevant to head teachers in private primary schools who aspires to apply transformational leadership skills in order to create and communicate visions to teachers as they collaboratively work to realize the schools’ goal hence improving teaching and learning (Siamoo, 2013).
In this study, the theory is relevant as it helps to define the research question and thus address the purpose of the study. Transformational leadership paradigm helped to conceptualize learning-centred leadership in abroad approach specifically how head teachers’ transformational leadership of other staff and wider parental community, collaboration among teachers; creating opportunities for professional learning communities and school culture affect the academic performance of primary private schools in Temeke Municipality.
2.3
Review of Empirical Literature
2.3.1
Head teachers’ Instructional Leadership and Pupils’ Academic Performance
A study undertaken by (Hallinger, 2008; Southworth, 2002 ) on principals leadership concluded that principals with high- level instructional leadership have been described to tend to direct their attention to academic activities such as setting goals, supervising instruction, curriculum and assessment, monitoring learning and teaching progress, developing teachers for instructional improvement, maintain visibility, creating a supportive culture and acquiring resources in order to stimulate student academic performance. On the contrary, principals with low-level in instructional leadership are generally described as ‘narrow’ or ‘top-down’ as they tend to focus only on actions or activities directly related to teaching and learning and ignoring a shared vision, distributed leadership, a common school culture and parental involvement.
A meta-analysis of 22 published, peer reviewed studies conducted between 1978 and 2006 that examined the connection between the five activities of instructional leadership and student achievement reviewed by Robinson (2010) found out that promoting teacher learning had a large effect ; establishing goals and expectation effect was moderately large and indirectly significant on student; planning, coordinating and managing the curriculum had a moderate effect on student outcomes;

strategic resourcing had a small indirect effect on student outcomes and ensuring an orderly and supportive environment had a small indirect effect on student outcomes. These findings showed that the effect of instructional leadership on student outcome varied greatly across countries and also different dimensions varied in terms of effects on student outcomes. This led to the conclusion by the authors that the principals can only have a greater effect on the students’ academic performance if they engaged and focused on teaching and learning.
A similar systematic review and multivariate meta- analysis of 42 empirical studies about principals’ leaderships effects on student achievement, generated during the period between 2000 and 2020 in the United States by (Wu, 2020) confirms the findings of more studies accumulated over years that there is consistent and overwhelming evidence of the positive relationship between principal and student achievement. In addition, most seven dimensions of learning –centred principal leadership are statistically positively related to student achievement as reflected in direct effect; indirect effect and promoting coherent curriculum programs had the largest direct and indirect effect on student achievement. However, it is to be noted that the effect sizes of principals’ instructional leadership may vary among different cultural contexts. The current study in conducted in Tanzania setting to establish whether there is a relationship between LCL and pupils’ academic performance.
In USA, a qualitative multiple case study was designed by McCoy (2011) to investigate and describe the instructional leadership behaviours of the three principals of elementary schools in Arkansas with a percentage of 50 or above low socio-economic student in three different geographical regions and with a student population of 500 and above that promoted academic excellence in schools with similar factors of poverty.
Using Hoy & Hoy (2009) instructional leader model as a framework the researcher discovered that teachers and head teachers of all study schools focused on learning, student achievement, motivated and monitored teachers and learners weekly. Besides the instructional principals of the study schools built professional learning communities with specific goals and collaborated on student growth and academic performance. Instructional leaders created a safe environment for the students.
In China, a study by Hou et al., (2019) examined the instructional leadership on high school students’ academic achievement. The sample included 26 high schools with 26 principals and 4288 students in Shenyang, China. The principals rated their instructional leadership according to the revised Instructional Leadership Questionnaire of China (ILQC-R). The hypotheses were tested using hierarchical linear models. The results indicated that after controlling for student background, school context and principal demographics overall instructional leadership showed a significantly moderate influence of the relationship between high school entrance scores and college entrance scores for students. The dimensions of managing instruction, defining the school mission and goals and promoting teacher development were found to influence students’ college entrance scores in both direct and indirect way. Instructional leadership was found to have a relationship between high school entrance scores and college entrance scores hence, competitive instructional leadership facilitates students’ achievement growth. However, this study has been conducted and tested in Chinese cultural background limited to generalization to other educational contexts and environment.
In South African School context, Maponya (2020) recent descriptive phenomenological research design, under the qualitative research methodology conducted in the Capricorn District, Limpopo Province was designed to determine the role of instructional leadership practices of secondary school principals on learner academic achievement. Five secondary schools from previously disadvantaged backgrounds with High grade 12 results were purposely sampled. 
The in-depth data of the reality of this phenomenon was attained through interviews with a small sample of principals, deputy principals and heads of departments and found some interesting results. Some key findings of Maponya (2020) include improvement of learner academic achievement by providing required educational resources, motivation and positive influence showed through scheduling motivational sessions and awarding good performance achieving and non- achieving and instructional management by good planning, quality curriculum delivery in form of attendance and monitoring teachers and learning. In concluding note, the author insists on the use of several leadership styles by the head teachers in order to create a holistic instructional approach.
Likewise in Kenya a study by Nkoroi (2017) that sought to establish the relationship between principals’ instructional leadership and students’ academic achievement in Kenya Certificate of Secondary Education in Meru and Tharaka-Nithi concluded that there was no significant relationship between principals’ supervision approaches of instructional programmes; there was a significant relationship between staff professional development and students’ academic achievement. A significant relationship between acquisition and allocation of teaching and learning resources and students’ academic achievement was observed in the study. There was however no significant relationship between principals monitoring of learners’ progress and academic achievement. Based on these findings the researcher recommended that principals should repeatedly engage in instructional leadership with emphasis on staff professional development and acquisition and allocation of both teaching and learning resources.
Although other parts of the world have conducted research on instructional centred leadership, in Tanzanian context little has been done on this area. Manaseh (2016) conducted a qualitative study to investigate the instructional leadership practices engaged by heads of secondary schools to enhance classroom instruction and students learning, particularly the way they manage the school instructional programme.

The study revealed that heads of community schools were not familiar with the model of instructional leadership and that their general understanding of instructional leadership as revealed in the study did not help them to carry out the specific functions of instructional leadership.
Besides, heads of schools were not effective in managing the instructional programme in their schools. Their ineffective engagement in instructional leadership was due to their capacity constraints. The study recommends capacity building programmes on instructional leadership; principal to be actively involved in curriculum coordination in schools; principals to establish goals and strategies focus on teachers learning and lastly, the principals to actively and regularly engage in actual classroom observation.
Kuluchumila (2014) findings agree to the fact that instructional leadership actually improve student outcome in Tanzanian schools if all stakeholders are involved in preparation and change of the curriculum. The author states that the major role of head teachers towards having quality curriculum management is; having strong vision and the ability to share it with staff, outstanding strategic intent, and the creation of an enabling school culture as well as good interpersonal and intrapersonal skills.
2.3.2
Head Teachers’ Transformational Leadership and Pupils’ Academic Performance
Transformational Principals’ practices are vital in terms of developing individual and group links with followers while focusing on the mission and vision established within a school (Mendez-Keegan, 2019). Leithwood & Jantzi (2006) collected data in 665 primary schools in England and found that transformational leadership had strong direct effects on teachers’ motivation and the school environment but failed to explain the variance in students’ achievement gains on national literacy exams. 
Shatzer et al., (2014) collected data from 590 teachers in 37 elementary schools, where teachers were asked to rate their principal’s leadership style according to Multifactor Rating Scale (a transformational measure). From the study it was found that leadership account for a meaningful variance in student academic performance with transformational leadership having a low observable impact on academic performance unlike instructional leadership. 
These findings were in consistent with a study undertaken by Ninković & Knežević  (2018) who explored the relationship between transformative school leaders and teacher self – efficacy among 120 post – secondary teachers in Serbia. Their findings revealed transformational leadership is positively related to teacher self – efficacy but failed to account for student achievement.
Rehman et al., (2019) conducted a qualitative study to explore the different sets of leadership styles exhibited by school heads in their leading roles in the district of Peshawar in Pakistan. The study found that head teachers’ transformational practices included; commitment and a vision for change; transformation of schools into excellent and high-performing schools; use of innovative and creative ideas for successful and excellent schools and minimization of resistance for change by using different techniques.
Mendez-Keegan (2019) quantitative study was conducted to examine the relationship between teachers’ perception of administrator leadership practices and student achievement in English language and mathematics within diverse urban elementary schools in USA. Findings revealed that there is a significant relationship between teachers’ perceived rating of transformational leadership practices of leaders and student achievement. 

The results further indicated that the higher the transformational leadership scores of administrators the greater the student academic achievement. The study attributes the higher academic achievement to a positive culture and higher morale both outcomes of transformational leadership. 
Transformational leadership emphasizes that school leaders are potential change agents transforming the people, culture and climate by meeting changing and complex demands within schools.
In favour of the same view, Sun et al., (2017) affirms that transformational leaders’ practices have a small but significant influence on the school culture, climate and achievement. In Tanzania, the study conducted by Nguni et al., (2006) examined the effects of transformational leadership on teachers’ job satisfaction, organizational commitment and organizational citizenship behaviour in the Tanzanian context. A total of 700 primary school teachers were selected from 70 schools located in five districts in the eastern educational zone of Tanzania. 
The study findings show transformational leadership behaviours foster higher levels of teacher’s commitment organizational citizenship behaviours and job satisfaction. Transformational leadership practices are significant and essential in promoting adequate academic performance by encouraging all stakeholders' participation in better student learning through idealized influence.

2.3.3
Effect of Head Teachers’ Leadership of the Parents and Pupils’ Academic Performance
Studies have revealed that school principals cannot meet all the instructional needs of a school. This calls for an inevitable need of sharing the leadership across all the stakeholders involved in school routines and tools (Alhosani et al., 2017). Mleczko (2013) case study survey explored the role played by principals in enhancing parental involvement in primary schools in Midlands region of the United Kingdom. 
Qualitative methods were employed and data collection done using face to face interviews and focus group discussion, purposive sampling was employed in choosing the participants. The finding indicates that strong leadership fosters engagement of parents in school activities and thus academic achievement of pupils improve over time. Further the findings bring evidence that the role of the school principal is crucial in the introduction, implementation and sustainability of solutions focused on parental involvement. Having employed qualitative approach, this study looked at reflections, community perceptions and observation of participants, which are prone to biasness and subjectivity and cannot be measured in quantitative terms neither be generalized in other contexts. 
Likewise, Tennies (2017) case study analysed how a parent involvement coordinator impact on parent engagements within the schools’ community at Baxter elementary school in U.S.A. data was gathered from 8 parents through observation and in-depth interview. The research concluded that parent involvement coordinator connected the parent population with school while also directly serving as a resource to parents. Parental involvement in Baxter school yielded a turnaround performance measured with academic rewards and improved attendance of parents in school forums. However, this study focused on the parent involvement coordinator a leadership position that has led the researcher to conclude that this study reveals cultural differences that lead to different roles of head teacher in Tanzania context. The study does not show the relationship between the parent involvement coordinator leadership and pupils academic performance. This necessitated a related research to be done in the Tanzanian setting to focus and establish the association of head teachers’ leadership of parents and academic performance.
Indimuli (2022) examined the parental role in a Childs’ education, support, communication and supervision of home environment offered by parents as predictors of academic achievement among standard seven pupils in Kasarani sub county Nairobi Kenya. Data was collected using questionnaires from 10 public primary schools and 313 pupils. Correlation research design was applied. The involved schools were purposively selected whereas the participants were selected randomly. The findings showed that parental support, communication and supervision of homework had positive and significant correlation to academic achievement. However, this study generally looked at the limited parental behaviours as predictors of academic performance. The current study uses a wide range of items to test the relationship between head teachers’ parents’ leadership behaviour and pupils’ academic performance. 
Another recent quantitative research in Greece conducted by Anastasiou & Papagianni (2020) analysed parents’ teachers’ and principals’ views on parental involvement in secondary education schools. Based on a survey among 54 parents. 84 teachers and 12 principals from twelve public secondary education school units in the region of Magnesia in Central East Greece, data was collected through questionnaires analysed with SPSS (version 14.0), ANOVA and Scheffe comparison. 
The study revealed that principals, teachers and parents held a positive view on parental involvement, agreed on the benefits of establishing a communication between the school and parents with frequent meetings and the benefits of collaboration for organizing social or sport school events. Further the enhanced willingness of principals to encourage parental involvement may reflect their leadership vision in engaging school- family collaboration. The findings of this study were generalizable among secondary school learners thus a need for another study among private primary school pupils that would help determine whether similar findings are obtained.
In Tanzania the study conducted by Nguni et al., (2006) with a total of 700 primary school teachers selected from 70 schools located in five districts in the eastern educational zone of Tanzania reveal that parental involvement is centralized. The Ministry of Education and Science and Technology, set the roles and goals for parental involvement in schools. Parents participation in school activities is formalised with obligatory establishment of school committees in every primary school with the key role of ensuring the school in collaboration with the community served by the school has a development plan that is effectively implemented and monitored. 
Kuluchumila (2014) while discussing on ways to prevent the deterioration of provision of education in Tanzanian schools, point out that through school principals involving parents in the process of provision of education, students’ outcomes can improve. The author argues that school principals through parents meeting are enriched on how to implement curriculum delivery. He notes that well-established relationship with the community is a core component towards high academic attainment. This study therefore, seeks to assess if there is any significant relationship between the head teachers’ roles to parents and academic performance.

2.3.4
Effect of the School Tradition leadership behaviours on Pupils’ Academic Performance
School leadership matters in establishing and managing a positive school culture which is an important variable for high academic performance for students (Hitt & Tucker 2016; Melesse & Molla  2018).
Oyoo, Piliyesi & Anyona (2020) study was designed to investigate the influence of school culture and academic performance of students at public secondary schools in Awendo Sub-County Migori County-Kenya. The target population included 26 public secondary schools, 26 principals and 246 teachers and 1960 form four students were involved in the research. Convergent mixed research design was adopted. Interview schedules, document analysis and questionnaires were administered to the participants. 
The findings established that schools whose respondents had greater mean ratings for strongly agreeing to the statements on various aspects of school culture in their schools had higher mean in national examination. The study further concluded that positive school culture had strong bearing on the performance of public secondary schools in National examination.
Similarly, Melesse & Molla (2018) research focuses on investigating the contribution of school culture to students’ academic achievement in secondary and preparatory schools of Assoza zone Ethiopia. A mixed research approach was used where 82 teachers, 258 students and 5 schools’ principals and 3 school cluster supervisor were the data source of this study. Both the qualitative and quantitative data analysis results revealed a moderate level contribution of school culture to students’ academic achievement. The study identifies aspects of academic emphasis practices to include homework, classwork, assignment and other related practices that enhance academic achievement.
Tarimo (2020) correlation cross sectional design study undertook to assess the relationship between school organization culture, family background, school environment and academic performance in selected secondary schools in Meru District Arusha –Tanzania. The study used a sample size of 400 respondents to collect data through questionnaires. The study results indicated that organizational culture, family background and school environment were statistically significantly positively correlated with students’ academic performance. Related to this study, is Ojelabis (2009) research on organizational climate as correlates of students’ academic achievements in secondary school economics in Oyo state whose finding yielded a strong positive relationship with students’ academic performance.
Fadhil, Komorian, Kurniady & Thahir (2022) employed a quantitative description method to determine influence factors to contribute to students learning achievement in four public schools in Gowa District-Indonesia. The population was purposive sampled to get a sample of 160 students to participate in the study. The results revealed that school culture was second to the role of the teacher in affecting the students learning achievement. The study called on head teachers as learning leaders to enhance the ambiance of school culture. 
The study collected sample among students. The current study recognizes the head teachers’ functions as learning centred leaders and so sought to establish how their school leadership to school tradition is associated to academic performance in private primary schools. Aligned to this, the relationship between school culture and academic achievement was testes through meta-analysis in Bektas et al., (2015). Sample group of 20287 people was formed by gathering 25 independent studies. School culture was established to have effect on students’ achievement. 
Piotrowsky (2016) study examined the predictive relationship of school leadership on school culture. The uses the school culture survey developed by Gruenert and valentine (1998). The school survey was distributed electronically to teachers in four elementary schools in Upstate South Carolina Districts. Stepwise multiple regression and hierarchical linear modelling (HLM) to confirm that leadership was statistically significant on school culture. Most of the empirical studies analysed above focuses on secondary schools. This study seeks to test the same two variables in private primary schools and establish whether the same conclusion will be arrived at.
Kuluchumila (2014) points out that understanding of Tanzania school culture for head teachers is vital. Literature suggests most important emphasis on Tanzania education (primary and secondary) is on input; classrooms, teachers, books, laboratories and desks while forgetting learning outcomes; creativity, innovation, numeracy, literacy, writing, analysis and critical thinking. Generally, conformity is a dominant culture in Tanzanian schools.
2.4
Literature Summary and Gap
Numerous studies have been conducted to establish the relationship between head teachers’ instructional, transformational, parents and school tradition leadership and pupils’ academic performance. However, literature reviewed identified gaps. First, inquiries are limited in Tanzania. It is explicitly clear   that the literature reviewed on learning centred leadership originates and continues to be dominated by experiences, insights and contexts in the western, American and Asian world.  
(Leithwood et al., 2020), Second, studies reviewed focused on Elementary schools, public/government secondary high schools. No study focus on private primary schools despite outperforming their counterparts in the government schools. Third, the empirical review revealed a variation that emerges in terms of conceptualizations; limited range leadership behaviours investigated and perceived principal roles across different cultural, policy and geographical settings. Finally, there exists differences in theories and methodological models researchers have employed in sampling, collecting and analysing the relationships among variables hence resulting to differences in findings.
From the above literature, it is noted that previous studies do not explicitly link the effect of the head teachers’ instructional, transformational, parents and school culture on pupils' academic performance in private primary schools in Municipality. Thus, this study fills up this gap.
CHAPTER THREE
RESEARCH METHODOLOGY
3.1
Introduction
This chapter presents the methodology that was used in carrying out the research. It provides a detailed description of the research approach, research design, location of the study, target population, sampling techniques and sample size, data collection method, data analysis; Validity and reliability of research instruments and logistical and ethical consideration.
3.2
 Research Paradigm
A philosophy of quantitative research is positivism (Kothari, 2017). Positivism as a research philosophy is based on determinism and relies on empirical observation in which the researcher and what is observed are independent of each other (Omona, 2013). The researcher aims at discovering the generalizations about the subject of study, which can be said to general laws of life (Alharahsheh & Pius, 2020). Thus, positivist research relies on statistical analysis to determine relationships between variables (Creswell, 2013; Kothari, 2017). This paradigm guided the researcher in selecting a research design to identify and assess the relationships between the variables under study.
3.3
Research Approach
This study highly employed a quantitative approach with a trace of qualitative method. Quantitative approach involves the generation of data in a numerical form which is systematic uniform, elaborate, statistically analysed from responses in the questionnaire and easily presented in frequencies and percentages (Creswell, 2013; Kothari, 2017). Therefore, the approach was used by the researcher to obtain primary data through questionnaires and statistically analyse the information in order to establish the relationship between the variables. Qualitative approach was used in a minimal way to provide insights into the problem under study. In this study, qualitative was useful in obtaining data through documentary review guides in order to compliment data collection and meet research objective.
3.4
Research Design
This study used cross – sectional survey design. The design enabled the researcher to collect a comprehensive data about a population of interest at one instance in time (Kothari, 2017), unlike in longitudinal investigation (Bhattacherjee, 2012). Other significance of cross-sectional survey study design includes; first, the need to study different private primary schools in Temeke in order to fulfil the objectives of the study. Second, the time allowed for this project is limited and therefore a design that allows completion of the research within stipulated timelines is very appropriate. Third, it is cost effective without compromising the quality of research. Forth, multiple variables can be evaluated. Therefore, this design was ideal to examine the independent variables of head teachers’ instructional, transformational, parents’ leadership and school culture and pupil’s academic performance as dependent variable.
3.5
Location of the Study
The study was conducted in Temeke Municipality which is one among the five Municipalities of the City of Dar es Salaam that was established on 10th November, 1999 under the Local Government (Urban Authorities) Act, 1982 No. 8 Sections 8 and 9. Temeke Municipal has an area of about 240 square kilometres and the coastal zone of 5 kilometres.
In addition, it is 39°12’ – 39°33' East and 6°48’– 7°33’ South. Temeke is located South of the City of Dar es Salaam where the East borders the Indian Ocean, South borders the Coast of Mkuranga - Region of Coast, and North - West is adjacent to Ilala Municipal and North East of Kigamboni District. Administratively, the Council is divided into 2 divisions and 23 wards. By 2016, Temeke estimated to have 1,443,629 people and 368,416 households. Among them are 703,718 and women are 739,912 (TMC, 2018).
The Municipality has 134 primary schools in which 2 schools and 14 units offer special education for pupils with different disabilities and 140 pre-primary schools. Out of 134 schools, non- government/ private sector owns 64 and the rest are under the government. The total number of students in public and private in both pre-primary and primary schools is 170,027 (TMC, 2018).
Table 3.1: Private Schools Pupils Statistics in Temeke
	
	Boys
	Girls
	Total

	Pre-Primary
	2006
	1,970
	3976

	Primary
	9,042
	9,187
	18,229

	Total
	11,048
	11 ,157
	22,205


Source: department of Education for primary schools 2018
This study focused on all the private primary schools in Temeke. The reason being that Private Primary Schools academic achievement in PSLE, is relatively high, a factor that motivates the current researcher to do the study on the effect of learning- centred leadership and pupils’ academic achievement. The education sector performance report (2018/2019), points out that Temeke Municipality specifically recorded a critical improvement in the pass rate of 82.3% in 2016, 81.35% in 2017 and 89.44% in 2018 in the PSLE results (URT, 2018). The general good performance suggests a need to conduct a study on the effect of learning- centred leadership behaviours exhibited by Head teachers of private primary schools in their leading role on the learner’s academic performance in Temeke Municipality. Additionally, no research has been done in past on the effect of learning- centred leadership on pupils’ academic performance. Moreover, the area of study was convenient to the researcher in terms of accessibility and familiarity.
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Figure 3.1: Location of Temeke Municipality and other Five Municipalities within Dar es Salaam City 
Source: Researchers’ Construct
3.6
Target Population
The target population for this research comprised of all 64 private primary schools in Temeke Municipality. All head teachers participated since the researcher assumes they have a special role in instructional, transformational, parental and school tradition leadership. Over and above, they are custodians of data useful for this research such as school mission, vision, primary school leaving education results (PSLE) as well as teachers and parents’ information.
3.7
Sampling Techniques and Sample Size
3.7.1
Sampling Techniques
Kothari (2004) defines sampling as the process of selecting a subject of cases in order to draw conclusions about the entire set. The sampling procedure influences the accuracy of the survey results and their generality. Similarly, sampling minimizes cost, data collection is efficient and sizeable enough to handle (Creswell, 2013). Simple random sampling and purposive sampling techniques were employed in this study.
Random sampling is a probability technique in which a researcher gives subsets of a population an equal probability of being selected (Bhattacherjee, 2012). Simple random sampling was appropriate for the selection of sample schools because all private primary schools in Temeke Municipality were granted an equal chance to be selected as a representative sample. Thus, unbiased estimates of school parameters, without any weighting.
Purposive sampling is an intentional sampling that form non – probability sampling in which decisions concerning the individuals to be included in the sample are taken by the researcher, basing upon a variety of criteria which may include a specialist knowledge, capacity, proficiency, willingness and the quality of the participant (Etikan et al., 2016). For the purpose of this study, head teachers of the schools selected were automatically the participants in the study because they are the ones who have experience and are well informed on leadership functions and actions besides being the custodians of the needed documents.
3.7.2
Sample Size
Kothari (2017) refers to a sample as a subgroup of the target population that the researcher plans to study for generalizing the results within studied target population. In this study, the researcher determined sample sizes at two levels, the first level was schools and the second level was the head teachers. A list of 64 private schools obtained from the district education office formed a sampling frame. The following are the detailed procedures of how sampling was done; the researcher assigned a number to every school and wrote them on small papers. The papers were well folded, put in a box and shuffled thoroughly. The researcher picked some paper at random to constitute the school’s representation. At the end of the process the entire sampling matrix had a total of 51 schools for the study. The researcher used purposive sampling to select 51 head teachers as informants from each of the sample school. This number was selected because it is cost effective besides minimal errors.
3.8
Research Collection Methods and Instrumentation 
Research method and instrumentation involve a process of collecting information based on a topic of interest from research subject that helps the researcher to respond to the objects. The study used both primary and secondary sources of data. Primary data was gathered from questionnaires. Secondary data was collected through document review.
3.8.1
Questionnaires
The questionnaires is defined as a research instrument consisting of a set of questions intended to capture responses from respondents in a standardized manner (Bhattacherjee, 2012). Questionnaire was a suitable tool and was used to obtain data from a large population besides, its efficiency in time use and easy analysis. Questionnaires did not only allow greater uniformity and guaranteed greater comparability of responses, but also enabled wide chance to ask different aspects at once on information on head teachers’ instructional, transformational, parents’ and school culture leadership and pupils academic performance.
A self-reporting questionnaire, organized into two sections was administered to head teachers in private primary schools by the researcher. Section A collected the demographics data of the respondent which include the variables of gender, age, academic/professional qualification, teaching experience in current school and pupils’ academic performance of the school in PSLE over a period of five years (2016-2020). 
Section B of the questionnaire comprised items anchored on the dimensions of instructional leadership, transformational leadership, parents and culture leadership to operationalize and develop a learning- centred leadership scale adopted from various educational research scholars 
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(Akram et al., 2017; Cravens, 2014; Goldring et al., 2009; Hallinger & Murphy, 1986; Leithwood et al., 2002; Liu et al., 2016)
. A Likert scale with five- points was developed for a response system asking head teacher’s frequency of behaviours ranging from Never (1), Rarely (2), Sometimes (3), Often (4) Always (5). ‘Never’ refers to response that head teachers never demonstrate that LCL function and ‘Always’ implies the response that the head teacher always demonstrate that LCL function. 
To ensure high response rates, the researcher booked appointments such that it was possible to allow the respondents to sign the consent form and there after fill the questionnaire and then collect it immediately after. Where the respondents asked for more time to fill the questionnaire, the researcher followed-up within 12 to 24 hours after administering the questionnaire.
3.8.2
Documentary Review Quide
Documentary review is a technique that brings secondary type of data (Creswell, 2013). The method provided the researcher the opportunity to gather qualitative data regarding head teachers’ learning centred leadership behaviours in Temeke Municipality from the document reviewed. The information collected through the review of documents helped the researcher to cross check the consistency of the data collected through the questionnaire. 
In this study the documentary review method mainly focused on; School academic strategic/action plan, internal quality assurance file and evaluation reports, teaching documents, (Curriculum, syllabus, scheme of work and lesson plan) homework/ class timetables, school year calendar, school committee and staff minutes, school vision, mission, values and staff policy that spells out the procedures concerning recruitment, training, induction, professional development, staff evaluation, planning and safety.
3.9
Data Analysis Procedure
According to Kothari (2017) data analysis is the process of bringing order, structure and meaning of the mass information collected from the field. Items from the questionnaires were arranged and grouped according to the particular set objectives. Creswell (2018) explains that quantitative data analysis consists of measuring numerical values from which descriptions such as means and standard deviations are made. The quantitative data was coded and entered into a computer for analysis with SPSS version 22 both descriptive (frequencies, means, and percentages) and inferential statistics (Pearson moment correlation coefficient) were used to analyse the data. The outcome of the analysis and computations was presented in tabular form.
Secondary, data obtained from the documents was reviewed and discussed in relation to the research questions and used to establish the consistency of the head teachers’ leadership practices.

3.10
Validity and Reliability of Research instrument
3.10.1
Validity of Research Instrument
Validity is the degree to which results obtained from the analysis of the data actually represent the phenomenon under the study. Validity indicates the instruments’ accuracy (Bhattacherjee, 2012; G Lodico, 2006). The researcher evaluated content validity by examining the information about the objectives of the instrument, the content areas and the level of difficulty of the questions.
In addition, the instruments were presented to the researcher’s supervisor for expert review. To ensure construct validity, the supervisor and the researcher evaluated the relevance of the instrument to the objective of the study there after, necessary reconstruction was done. Validity of the instrument was ensured through pre-testing the questionnaires in two schools to check if the results were the same and reflect the variables understudy. The researcher ensured that the results were not influenced by researcher’s interests, biases or own point of view. Additionally, the research intended to ensure a careful selection of the sample from the target population and consideration of ethical issues by the research as a way of ensuring validity.
3.10.2
Reliability of Research Instrument
Reliability of a measure refers to the consistency of scores, that is an instruments ability to produce approximately the same score for an individual over repeated testing or across different ratters (G Lodico, 2006). 
Mulwa & Kyalo (2013) argues that reliability is the extent to which measuring device or a whole project would produce the same the same result again on different occasion with same objective of the study. To ensure consistency of the response across all variables, the research ensured pilot testing in two schools where two head teachers were selected to find out if the questions asked were the right ones and whether the responses obtained provided answers to the research questions.
3.11
Logistical and Ethical Consideration 
The researcher got permission from the relevant authorities. These include the Directorate of Post Graduate Studies (DPGS) of the Open University of Tanzania, Dar es Salaam Region Administrative Secretary (RAS) and Temeke District Administrative Secretary (DAS) offices. Thereafter, the researcher visited the schools and explained the purpose of study. The respondents were presented with consent forms describing the type of study, purpose of study, rights of respondents with special emphasis on respondent confidentiality and the right to withdraw from the study when it was found necessary and without and unfavourable consequences. 
Additionally, the research respected the privacy and freedom of the respondents first by ensuring that nowhere on the questionnaires the participants were required to give their full names, personal identifiers and information that could be traced back to the participant. Furthermore, that no opinion or recorded information was shared to others. The researcher discussed with the respondents on the instrument, which they are comfortable with to collect data. The researcher ensured that the data collection process did not interfere with the school programmes.
CHAPTER FOUR 
DATA PRESENTATION, ANALYSIS AND DISCUSSION
4.1
Introduction
This chapter presents the results of the findings, analysis of the data and discussion of the study. The study explored the effects of learning centred leadership on pupils’ academic performance in private primary schools in Temeke, Municipality. The presentation of findings was guided by the following objectives; to determine the relationship between Head Teachers Instructional Leadership behaviours and Pupils’ Academic Performance; assess the relationship Transformational Leadership Behaviours among Head Teachers and Pupils’ Academic Performance; identify the relationship between Parents’ Interaction Leadership Behaviours among Head Teachers and Pupils’ Academic Performance and examine the relationship between School Tradition Leadership Behaviours and Pupils’ Academic Performance.

4.2
General and Demographics Information
This section presents the general information and demographic characteristics of the respondents.
4.2.1
General Information

In the study, a total of 51 questionnaires and documentary reviews were conducted to heads of private primary schools in the Temeke Municipality, and all were appropriately filled and returned with a 100% return rate. The demographic information of respondents are summarized in 
Table 4.1: Demographic Information of Respondents

	Gender
	Frequency
	Percent (%)

	Male
	33
	65

	Female
	18
	35

	Age (Years)
	Frequency
	Percent (%)

	26-35
	20
	39

	36-45
	24
	47

	45-55
	5
	10

	56 and Above
	2
	4

	Highest Academic Achievement
	Frequency
	Percent (%)

	MED
	1
	2

	BED
	37
	73

	DIP/ED
	9
	18

	Grade III Certificate
	4
	7

	Experience as Head Teacher
	Frequency
	Percent (%)

	Below 10 Years
	25
	49

	11-20 Years
	20
	39

	21-30 Years
	4
	8

	Above 31 Years
	1
	2

	Experience as Head Teacher in Current School
	Frequency
	Percent (%)

	Below 4 Years
	13
	25

	5-10 Years
	24
	47

	11-14 Years
	9
	18                              


 4.2.2
Gender of the Respondents
In the study, the gender distribution of the participants was established, and found that most of the head teachers in private primary school (65%) n = 33 were male, while (35%) n = 18 were female. Therefore, one could establish existence of nearly equal chances to both genders to perform managerial roles as head of schools in private primary schools in Temeke Municipality.
4.2.3
Age of Respondents
In the study, the ages of the head teachers who participated in the study were determined. Results showed almost half of the head teachers aged in the range of 36 to 45 years (47%, n = 24), followed by the 26 to 35 group with 39%, n = 20. In addition, a few older teachers aged above 45 years were involved (14%, n = 7). Age distribution reveals all participants were mature enough and most of them were energetic to perform well their duties as heads of school.
4.2.4
Highest Academic Achievement
The study sought to establish the highest level of academic and professional achievement of the head teachers. Furthermore, in the questionnaires, participants were asked to indicate their highest academic and professional achievement. Most of the head teachers were bachelor degree holders (73%, n = 37), followed by an ordinary diploma in education holders (18%, n = 9). Only a small portion of participants (7%, n=4) had a Grade III certificate as their highest level of education and one individual had a Master’s degree in Education (MED). The highest academic achievement distribution among teachers suggested all participants had necessary academic competence to perform both pedagogical and administrational roles.
4.2.5
Experience as Head Teacher
The study found it necessary to determine the level of experience of participants as head teachers. From the questionnaires it was found that 49%, n = 25 had teaching experience below 10 years, 39%, n = 20 had 11 to 20 years of experience and 10% had experience above 21 years. 
Furthermore, the study indicated most of the participants, (47%, n = 24) had 5-10 years of experience as a head teacher in the current school, and a quarter of respondents (25%, n = 13) had experienced less than 4 years as head teachers in the current school.
4.3
Presentation of Findings and Discussion
This subsection presents and discusses findings based on the research objectives.

4.3.1
Relationship between Head Teachers Instructional Leadership and Pupils’ Academic Performance
The first objective intended to determine the relationship between the head teachers’ instructional leadership and pupils’ academic performance in private primary schools in Temeke Municipality. Head teachers were asked to rate their tendency to practice instructional leadership using 30 items. The head teachers’ responses on their performance of instructional leadership were rated on a scale of 1 to 5 (1 -never, 2- rarely, 3-sometimes, 4-often, 5-Always).
The five-rated scale was clustered to three for more relevance of the results and the results with both frequency and mean score of instructional leadership items are presented in Table 4.2. From the mean score and frequencies of the 30 items indicating the practice of instructional leadership among head teachers; 7 items were observed to have the highest mean score ranging from 4.49 to 4.61. Statistics in Table 4.2 showed the majority of head teachers practice instructional leadership in their daily activities. To clarify the point, in all 30 items, none of the respondents or very few (6%, n = 3) showed not to practice the asked routines.
On the other hand, the provision of facilities, resources, support and good environment to pupils’ learning was mostly practiced by heads of school as 98%, n= 50 of the participants indicated to frequently practice it. The results are in coherence with a study that established positive impact of facilities like teaching aids, sport facilities, and transport infrastructure to improve academic achievement of students (Ramli et al., 2018).
Table 4.2: Prevalence and practice of Instructional Leadership among Primary Private School Head Teachers
	
	Mean
	Frequency

	
	
	Never
	Sometimes
	Often

	
	
	n
	%
	N
	%
	N
	%

	Allocate subjects and classes to teachers to maximize learning
	4.57
	0
	0
	3
	6
	48
	94

	Plan a schedule that enables quality instruction
	4.65
	0
	0
	4
	8
	47
	92

	Support collaboration among teachers to improve instruction that improves learning
	4.61
	0
	0
	4
	8
	47
	92

	Visit the classes to observe, supervise and monitor teaching and learning activities
	4.18
	0
	0
	13
	25
	38
	75

	Provide facilities, resources, support, and a good environment for pupils’ learning
	4.58
	0
	0
	1
	2
	50
	98

	Evaluate how instruction time is used
	4.18
	0
	0
	11
	22
	39
	78

	Approve teacher plans after checks by an academic teacher
	4.20
	0
	0
	8
	16
	43
	84

	Allocate time to evaluate pupils learning
	4.25
	0
	0
	9
	18
	42
	82

	Establish an internal quality assurance committee to assess and evaluate instruct
	4.43
	0
	0
	7
	14
	44
	86

	Convene meetings to discuss instructional matters
	4.22
	0
	0
	11
	22
	40
	78

	Ensure the teachers teach the required curriculum
	4.65
	0
	0
	4
	8
	47
	92

	Encourages teachers to prepare schemes of work, lesson plans for effective implementation of syllabus
	4.51
	0
	0
	4
	8
	47
	92

	Encourages teachers to engage pupils in discussion and activities that foster critical thinking and competence
	4.28
	0
	0
	12
	24
	38
	76

	Utilize pupils’ academic performance to get information about curriculum implementation
	4.22
	0
	0
	7
	14
	44
	86

	Establish a functional school academic committee to handle academic issues
	4.37
	0
	0
	5
	10
	46
	90

	Ensure pupils attend lessons without missing
	4.49
	0
	0
	2
	4
	49
	96

	Ensure teachers revise exams with pupils to improve test scores
	4.42
	0
	0
	10
	20
	40
	80

	Ensure regular and continuous proper assessment is done to determine the achievement of the objective.
	4.45
	0
	0
	5
	10
	44
	90

	Emphasize the purpose of professional learning for further skills, information, and new ideas to improve learning
	3.90
	1
	2
	14
	27
	34
	71

	Encourage teachers to participate in courses and training
	3.98
	1
	2
	14
	22
	36
	76

	Meet with teachers one–on–one to discuss strengths and weakness
	4.14
	0
	0
	14
	28
	37
	73

	Creates an enabling condition for teachers to share, dialogue, and communicate.
	4.12
	1
	2
	11
	22
	39
	76

	Provide resources (time, money, and training opportunities to support teachers professional learning)
	3.92
	1
	2
	18
	35
	32
	63

	Perform a sample lesson to improve teachers
	3.73
	3
	6
	16
	31
	32
	63

	Reward teachers who engage in ongoing teacher professional learning
	3.53
	3
	6
	22
	43
	26
	51

	Allocating and managing teacher workload
	4.22
	0
	0
	9
	18
	42
	82

	Manage teachers’ behaviour and discipline
	4.45
	0
	0
	6
	12
	45
	88

	Support teacher knowledge gaps on both subject content and teaching pedagogy
	4.08
	0
	0
	12
	24
	39
	76

	Ensure safe recruitment; induction, training of teachers to protect the pupils from any form of child abuse.
	4.18
	2
	4
	8
	16
	41
	80

	Encourage teachers to think of learning beyond the academic curriculum.
	4.31
	0
	0
	9
	18
	42
	82


Source: Research Data 2021
In the same lines, allocation of subjects and classes to teachers to maximize learning and planning schedules to enable quality instruction was observed to be well adhered to by the school heads with above 94%, n = 48 tally. Literature suggests it is difficult to determine impact of schedules on academic achievement of students due to various complex variables. However, in a particular context, schedules can improve staff performance and therefore academic achievement (VanWeelden, 2021). 
However, instructional leadership practices aiming to improve and provide capacity building among teachers had critically low practice frequencies in this section; (71%, n = 34) showed to often insist their teachers further their studies. Results contradict with literature which suggest activities like seminars, workshops, short courses, training through which head teachers can learn on management procedures, teaching methods, teaching contents, preparation of tests and examinations, the use of ICT and school whole plan can impact to improve academic (Ipando, 2019; Ngozi, 2019).
In addition, provision of positive reinforcement to teachers as a motivating factor due to on-going professional training had the lowest mean score and lowest frequency of practice, 51%, n = 26, respectively. This might be attributed possibly by low budgets allocated to the heads of school to support teachers’ engagement in professional trainings. Relationship of Instructional Leadership Behaviours among Head Teachers and Pupils’ Academic Performance
In order to determine the relationship between the head teachers’ instructional leadership and pupils’ academic performance in private primary schools in Temeke District, Tanzania; Pearson’s correlation test was performed between the individual 30 items in the instructional leadership practices and the mean score of PSLE performance from 2016 to 2020 (Appendix C). Several significant associations were registered; firstly; the study recorded significant relationship between establishment of internal quality assurance committee and academic performance in 2016, (r= 0.410, p=0.018), 2017 (r=0.366, p= 0.024), and 2018 (r= 0.386, p= 0.005). The results have concurred with existing literature suggesting incorporation of internal quality assurance systems to improve the overall operation of a school and particularly the academic achievement of the students (Rahmania et al., 2020).
In addition, significant relationship was observed between the head teachers’ tendency to encourage teachers to engage pupils in discussion and other activities fostering their critical thinking and pupils’ academic performance. Pearson Correlation values were r= 0.363, p= 0.010 in 2018 and r =0.302, p =0.033 in 2019. The obtained results are in agreement with the work conducted in Hong Kong primary schools that concluded head teachers’ involvement to support teachers encourages critical thinking activities results to improved academic performances (Fung, 2014). Further, a study by Tolbert in 2020 insisted on the role of head teacher to ensure teachers make learners use group discussions and other critical thinking activities which led to their academic excellence (Tolbert, 2020).
Head teachers’ tendency to allocate and manage teacher workload has recorded to have a significant effect in academic performance in 2018 (r =0.298, p =0.034) and in 2020 (r =0.305, p =0.028). In a similar study, allocation and management of teacher workload has been accentuated as one of crucial factors that when considered can ultimately lead to improved academic performance (Zydziunaite et al., 2020). Another study conducted in Kenya, explored several factors leading to achievement of students in secondary school and proper management of teacher workload was one of the leading factors (Kimani et al., 2013). Despite the study basing on secondary school but similar conclusion can be made in the primary school with regard that the administrational structure at both schools are alike.
Efficiency and effectiveness and any work require proper management of both behaviours and discipline of the employees. Similarly, academic performance of pupils is closely determined by head teachers’ ability to control and manage the behaviour and discipline of the teachers. The study established significant relationship between the two variables and in 2019, Pearson Correlation values were recorded to be r =0.305 and p =0.030. Tschannen-Moran & Gareis (2015) conducted a study in high performing school in USA and established that faculty trust in head teacher established through effective management of teacher discipline among other things is crucial to the remarkable performance in such schools.
Head teacher’s ability to ensure teachers teach the required curriculum has been established to contribute in the academic performance of private primary pupils in Temeke. In 2020, correlation values of r =0.319 and p =0.023 were obtained and this is in coherence with both the documentary review conducted in which all the visited school registered to have the required curriculum documents including syllabuses of all subjects, schemes of work and lesson plans. This is further insisted in the classic work of the learning-centred principal that shows the importance of ensuring what is taught to students is the same as what is expected from the teachers (DuFour, 2002). To further explore the relationship between instructional and academic performance. Pearson Correlation test was performed between the total leadership and academic performance in 2016 to 2020 was determined and summarized in Table 4.3.
Table 4.3: Pearson’s Correlation Matrix of Instructional Leadership and Academic Performance from 2016 to 2020

	
	 
	
	1
	2
	3
	4
	5
	6

	1.
	Academic Performance In 2016 
	Pearson Correlation
	1
	
	
	
	
	

	
	
	Sig. (2-tailed)
	
	
	
	
	
	

	2.
	Academic Performance In 2017
	Pearson Correlation
	.917**
	1
	
	
	
	

	
	
	Sig. (2-tailed)
	.000
	
	
	
	
	

	3.
	Academic Performance In 2018
	Pearson Correlation
	.829**
	.834**
	1
	
	
	

	
	
	Sig. (2-tailed)
	.000
	.000
	
	
	
	

	4.
	Academic Performance In 2019
	Pearson Correlation
	.775**
	.730**
	.868**
	1
	
	

	
	
	Sig. (2-tailed)
	.000
	.000
	.000
	
	
	

	5.
	Academic Performance In 2020
	Pearson Correlation
	.252
	.296
	.382
	.344
	1
	

	
	
	Sig. (2-tailed)
	.157
	.071
	.006
	.013
	
	

	6.
	Instructional Leadership
	Pearson Correlation
	.151
	.018
	.132
	.197
	.167
	1

	
	
	Sig. (2-tailed)
	.402
	.917
	.354
	.165
	.240
	

	**. Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).
Source: Research Data 2021


The findings showed that instructional leadership and the academic performance had no significant differences (p> 0.05) in the years 2016 to 2020. A number of previous studies have stressed the importance of instructional leadership for proper school functioning and general achievement of the students, which may contradict with the correlational findings in this work 
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(Hoy & Hoy, 2006; O'Donnell &White, 2005; Zepeda, 2014)
.
However, a recent case study conducted in Israel aimed to establish how national context can indirectly influence the implementation of instructional leadership was in agreement with the correlational findings in this study (Shaked et al., 2021). In the case study, three sociocultural factors were established to influence the implementation of instructional leadership; the factors include power distance, clan culture and incomplete identification of academic mission of the school by the head teachers.
4.3.2
Relationship between Head Teachers Transformational Leadership and Pupils’ Academic Performance
The second objective intended to determine the relationship between the head teachers’ transformational leadership and pupils’ academic performance in private primary schools in Temeke District. 16 items were developed and answered by head teachers in the survey questionnaires to measure their practice of transformational leadership. The head teachers’ responses on their performance of transformational leadership were rated on a scale of 1 to 5 (1 -never, 2- rarely, 3-sometimes, 4-often, 5-Always). The results with both frequency and mean score of transformational objective items are presented in Table 4.4.
Statistics shows that the items measuring the level of communication and sharing of leadership roles with teachers were highly implemented practices in transformational leadership. Specifically, head teachers showed enthusiasm to make teachers aware of their responsibilities (90%, n=46) and communicated the learning vision with them (92%, n=47) as over 90% of the responses showed to regularly practice these. The results are in agreement with literature that emphasize on the improved communication skills of the teacher to enable proper information flow with both students and the administration enabling the academic achievement of the students (Khan et al., 2017).
Table 4.4: Prevalence and practice of Transformational Leadership among Primary Private School Head Teachers

	
	Mean
	Frequency

	
	
	Never
	Sometimes
	Often

	
	
	N
	%
	n
	%
	n
	%

	Collaborate with stakeholders in setting a clear vision and teacher learning in the school
	4.25
	0
	0
	10
	20
	41
	80

	Communicate a learning vision with teachers 
	4.43
	0
	0
	4
	8
	47
	92

	Set and demonstrate high expectations in learning for all pupils
	4.45
	0
	0
	6
	12
	45
	88

	Work together with teachers to prepare school plans, programs, and activities that emphasize the improvement in pupils' learning.
	4.24
	0
	0
	9
	18
	42
	82

	Expect teachers to develop and maintain high standards for pupils learning 
	4.34
	0
	0
	8
	16
	42
	84

	Enthusiastically make teachers aware of their responsibilities
	4.53
	0
	0
	5
	10
	46
	90

	Share leadership roles to teachers to effectively manage school activities (head of departments) 
	4.47
	0
	0
	3
	6
	48
	94

	Interact with teachers to identify individual needs and expertise 
	4.18
	1
	2
	9
	18
	41
	80

	Stimulate teachers to think critically about the teaching process
	4.18
	1
	2
	9
	18
	41
	80

	Engage teachers in problem-solving techniques and solve from a multi-dimensional perspective
	4.20
	1
	2
	10
	20
	40
	78

	Inspire and encourage teachers for their professional excellence
	4.25
	1
	2
	8
	16
	42
	82

	Initiate changes that challenge teachers’ beliefs and values 
	3.92
	2
	4
	11
	22
	38
	74

	Offer motivation, encouragement, coaching, and counselling to teachers 
	3.96
	1
	2
	13
	26
	37
	72

	Value the use of evidence and reason to reduce conflict among teachers 
	4.12
	0
	0
	10
	20
	41
	80

	Optimistically challenge teachers to do more than is expected
	4.06
	1
	2
	9
	18
	41
	80

	Set a personal example to teachers of what I expect of them
	4.10
	0
	0
	12
	24
	34
	76


Source: Research Data 2021

In the case of sharing leadership roles with teachers to ensure effective school management, all of the head teachers showed to delegate their power and the mean score reflected the results, 4.47. In addition, 94%, n= 48 of the respondents showed to usually share leadership roles with teachers, and only 6%, n=3 practiced it rarely. These results are in consistence with Armistead (2010) that suggests collective leadership in school to have greater impact in students’ achievement compared to individualized leadership.
On the other hand, head teachers’ tendency to offer motivation, coaching and counselling to teachers was noticed as one of the least practised transformational leadership activities. In the study, only 37 (72%) head teachers acknowledged to practise these activities. However, literature suggests that to proper fit as head teacher and ensure the sub ordinates are in constant motivation and operate optimally, head teachers should have these skills with them (Yirci et al., 2014).
4.3.3
Relationship of Transformational Leadership Behaviours among Head Teachers and Pupils’ Academic Performance
To determine the relationship between the head teachers’ transformational leadership and academic performance, the Pearson Correlation test was performed among the 16 individual items and the academic results of the five years. Results were obtained and presented in Appendix D. Statistics showed a significant relationship between preparation of school plans, programs, and activities intending to improve learning and academic performance in 2016 (r=0.385, p=0.027).
Furthermore, results indicated delegation of leadership roles to teachers had a significant relationship with the academic performance in 2019, (r=0.329, p=0.019), which was observed to have higher frequencies of being performed and is in agreement with existing literature (Armistead, 2010). However, the relationship between the total transformational objectives and academic performance in the five years was determined and summarized in Table 4.5.
From Pearson Correlation, a non-significant relationship was observed between the variables, (p>0.05). The results contradicts with literature that insist on head teachers’ transformational leadership behaviours to strongly improve teachers’ job satisfaction and therefore academic achievement (Armistead, 2010; Cansoy, 2019).

	
	
	
	1
	2
	3
	4
	5
	6

	1
	Academic Performance In 2016
	Pearson Correlation
	1
	
	
	
	
	

	
	
	Sig. (2-tailed)
	
	
	
	
	
	

	2
	Academic Performance In 2017
	Pearson Correlation
	.917**
	1
	
	
	
	

	
	
	Sig. (2-tailed)
	.000
	
	
	
	
	

	3
	Academic Performance In 2018
	Pearson Correlation
	.829**
	.834**
	1
	
	
	

	
	
	Sig. (2-tailed)
	.000
	.000
	
	
	
	

	4
	Academic Performance In 2019
	Pearson Correlation
	.775**
	.730**
	.868**
	1
	
	

	
	
	Sig. (2-tailed)
	.000
	.000
	.000
	
	
	

	5
	Academic Performance In 2020
	Pearson Correlation
	.252
	.296
	.382
	.344
	1
	

	
	
	Sig. (2-tailed)
	.157
	.071
	.006
	.013
	
	

	6
	Transformational Leadership
	Pearson Correlation
	.133
	.066
	.096
	.180
	.046
	1

	
	
	Sig. (2-tailed)
	.461
	.695
	.505
	.206
	.749
	

	**. Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).
Source: Research Data 2021


Table 4.5: Pearson’s Correlation Matrix of Transformational Leadership and Academic Performance from 2016 to 2020

4.3.4
Relationship of Parents’ Interaction Leadership Behaviours among Head Teachers and Pupils’ Academic Performance
The third objective of the study sought to determine the relationship between the head teachers’ leadership on parents’ interaction and pupils’ academic performance. The results have been summarized in Table 4.6.
Table 4.6: Prevalence and practice of Head Teacher Leadership of Parents among Primary Private School Head Teachers

	
	Mean
	Frequency

	
	
	Never
	Sometimes
	Often

	
	
	N
	%
	n
	%
	n
	%

	Establish and maintain a positive relationship with parents that revolve around the academic mission 
	4.47
	0
	0
	5
	10
	46
	90

	Communicate clearly to parents 
	4.55
	0
	0
	3
	6
	48
	94

	Promote mechanisms for reaching out to parents who are least comfortable at school
	4.22
	0
	0
	9
	18
	42
	82

	Organize meetings (academic clinics, annual general meetings, class meetings) to discuss how to improve pupils’ outcomes.
	4.31
	0
	0
	10
	20
	41
	80

	Organize seminars and talks to parents on various topics (child safeguarding, parenting)
	3.82
	0
	0
	19
	37
	32
	63

	Involve parents on issues concerning pupils’ discipline
	4.22
	1
	2
	8
	16
	42
	82

	Maintain regular connection with parents through letters, phone calls, WhatsApp and school website
	4.39
	0
	0
	7
	14
	44
	86

	Actively engage parents to make the home a centre of learning 
	4.24
	0
	0
	10
	20
	40
	80

	Provide opportunity for parents to serve on school committee
	4.42
	0
	0
	6
	12
	44
	88

	Ensure parents receive regular feedback and updates on the pupils’ progress 
	4.60
	0
	0
	2
	4
	48
	96

	Prepare homework timetable and inform parents on what they can do to guide the pupils on completing the homework and sign school diary
	4.29
	0
	0
	8
	16
	41
	84

	Ensure parents are informed on the curriculum issues 
	3.96
	0
	0
	15
	29
	36
	71

	Encourage parents to volunteer in school trips, guidance and counselling and mentorship programs 
	3.57
	0
	0
	25
	49
	26
	51

	Ensure that parents provide for the needs of the pupils and pay school fees for smooth running of the school.
	4.57
	0
	0
	5
	10
	46
	90

	Encourage parents to motivate teachers by giving rewards 
	3.47
	6
	12
	18
	35
	27
	53

	Listen to feedback from parents
	4.39
	0
	0
	8
	16
	43
	84


Source: Research Data 2021

As shown in Table 4.6, the most practiced behaviour was head teachers ensuring that parents have regular feedback and updates about the progress of their children (96%, n= 48). This study supports evidence from a recent observation that insisted the need for both formative assessment and feedback to improve students’ learning (Irons & Elkington, 2021). 
In addition, clear communication of the head teacher with parents (94%, n = 48) and establishment and maintenance of positive relationship with parents (90%, n= 46) were observed to be adhered in larger extents by the participants of the study. These results collaborate the ideas of both Kraft (2017) and Wolf (2020) who suggested that involvement of parents as partners of nurturing young minds through increased frequency and quality of parent-teacher communication.
However, encouragement of parents to motivate teachers by giving rewards as well as parents to participate in school trips, guidance, counselling and mentorship was unrealistic among the participants of the study, as barely half of the head teachers showed to participate on the activities. For parents motivating teachers by rewards, 27 head teachers (53%) showed to do it and only 26 head teachers (51%) showed to encourage parents to participate in school trips, guidance, counselling and mentorship. There are similarities between the results expressed by head teachers in this study and those described by Boonk et al., (2018) and Anthony & Ogg (2019) who shown parental involvement in fundraising and volunteering activities was not significantly related to pupils’ academic achievement.
4.3.5
Relationship of Parents’ Interaction Leadership Behaviours among Head Teachers and Pupils’ Academic Performance
Pearson Correlation analysis was performed to establish the existing relationship between parents’ interactional leadership practices and the academic performance. The results have been summarized in Appendix E.

From the Appendix E, it is apparent that promotion of mechanism to reach out to parents who are at least comfortable at school had a significant relation with the academic performance in all studied years except in 2020. In 2016, the item had r = 0.345, p = 0.049, 2017, r = 0.384, p = 0.017, in 2018, r = 0.211, p = 0.027 and lastly, in 2019, r = 0.309, p = 0.027. The findings are in consistence with the existing literature suggesting in an effective school, there must be a strong and positive school-home relationship established and maintained by real efforts of teachers to reach out to students’ parents and families 
 ADDIN EN.CITE 

(Đurišić & Bunijevac, 2017; Epstein et al., 2018; Kerbaiv & Bernhardt, 2018)
.
Furthermore, from Appendix E significant difference between encouraging parents to provide for the needs of the pupils and pay school fees for smooth running of school fees and academic performance in 2016 (r= 0.383 and p= 0.028), 2019 (r = 0.329 and p = 0.019) is observed. In addition, there is a significant relationship between parents’ involvement on students’ discipline and academic performance in 2019 (r= 0.370 and p= 0.007). A positive correlation found between the variables was in line with a recent study that showed self-discipline of students and parental involvement in students’ academic activities are significantly correlated to final students’ scores (Mbaluka et al., 2021). The relationship between total parents’ interaction leadership and academic performance of private primary schools between 2016 and 2020 were determined through Pearson correlation and results were summarized in Table 4.7.
A non-significant relationship was determined between the variables (p>0.05). The findings were in alignment with a study that established that parental involvement had indirect effect on children school engagement and academic performance (Wong et al., 2018). The results were also in alignment with another study conducted in Mbozi, Tanzania aiming to determine the parental involvement in management of school programs. In the study, parents were involved in school through meetings, enrolment campaigns and physical contribution. However, the study found no impact of involvement of parents’ in monitoring learning process. And therefore, it was concluded that parental involvement was ineffective (Tete, 2018).

Table 4.7: Pearson’s Correlation Matrix of Parents’ Interaction Leadership Behaviours among Head Teachers and Pupils’ Academic Performance from 2016 to 2020

	 
	
	1
	2
	3
	4
	5
	6

	Academic Performance In 2016 
	Pearson Correlation
	1
	.917**
	.829**
	.775**
	.252
	-.009

	
	Sig. (2-tailed)
	
	.000
	.000
	.000
	.157
	.959

	Academic Performance In 2017 
	Pearson Correlation
	.917**
	1
	.834**
	.730**
	.296
	-.065

	
	Sig. (2-tailed)
	.000
	
	.000
	.000
	.071
	.699

	Academic Performance In 2018 
	Pearson Correlation
	.829**
	.834**
	1
	.868**
	.382
	.035

	
	Sig. (2-tailed)
	.000
	.000
	
	.000
	.006
	.808

	Academic Performance In 2019 
	Pearson Correlation
	.775**
	.730**
	.868**
	1
	.344
	.139

	
	Sig. (2-tailed)
	.000
	.000
	.000
	
	.013
	.330

	Academic Performance In 2020 
	Pearson Correlation
	.252
	.296
	.382
	.344
	1
	-.069

	
	Sig. (2-tailed)
	.157
	.071
	.006
	.013
	
	.629

	Parents’ Interaction Leadership
	Pearson Correlation
	-.009
	-.065
	.035
	.139
	-.069
	1

	
	Sig. (2-tailed)
	.959
	.699
	.808
	.330
	.629
	

	
	**. Correlation is significant at the 0.01 level (2-tailed).

	
	*. Correlation is significant at the 0.05 level (2-tailed).
Source: Research Data 2021


4.3.6
Relationship between School Tradition Leadership Behaviours and Academic Performance
The last objective aimed to examine the relationship between school Tradition leadership of the head teachers and academic performance. Data for this part were collected from the survey questionnaires using 14 questions. And responses were recorded using five-itemed scale, (1 -never, 2- rarely, 3-sometimes, 4-often, 5-Always). Results showing how school tradition leadership is adhered in school are presented in Table 4.8.
As depicted in Table 4.8, strong evidence of establishment of a safe, secure and friendly environment which are learning centred was found when 91% (n =45) of the participants responded to use practice it frequently. The findings are in agreement with literature which has revealed strong correlation between creation and existence of safe and secure environment among teachers and the intrinsic motivation among teachers (Reaves & Cozzens, 2018).
Table 4.8: Prevalence and practice of school tradition Leadership behaviours among Primary Private School Head Teachers

	
	Mean
	Frequency

	
	
	Never
	Sometimes
	Often

	
	
	N
	%
	n
	%
	n
	%

	Establish a safe, secure and friendly environment in which learning is the central focus
	4.57
	0
	0
	4
	8
	45
	91

	Enhance a sense of ownership and trust among pupils, teachers and parents 
	4.37
	0
	0
	5
	10
	46
	90

	Support collaborative teams to improve instruction 
	4.25
	0
	0
	7
	14
	44
	86

	Build a culture that honours academic achievement 
	4.33
	1
	2
	6
	12
	44
	86

	Advocate for a culture of learning that respects diversity of pupils 
	4.20
	1
	2
	8
	16
	41
	82

	Appreciate teachers’ contributions towards the school improvement through rewards motivation, promotion and public recognition 
	4.06
	2
	4
	10
	20
	39
	76

	Emphasize on values and school norms that foster individual respect, fairness, openness to change; dignity, equality, trust and caring among the staff
	4.37
	0
	0
	
	16
	43
	84

	Organize events (sports day, cultural day, prize giving day, graduation days, school trips) for pupils, staff and parents
	4.18
	0
	0
	11
	22
	40
	78

	Establish a common high expectation for pupils’ academic performance 
	4.39
	0
	0
	6
	12
	45
	88

	Assess the culture of the school from pupils’ perspective 
	4.02
	1
	2
	10
	20
	40
	78

	Communicate with parents about the aspects of a positive school culture 
	3.90
	1
	2
	13
	25
	37
	73

	Discuss standards of professional conduct with teachers 
	4.69
	1
	2
	10
	20
	40
	78

	Emphasize on school rituals (prayer, school songs, motto)
	4.35
	0
	0
	7
	14
	44
	86

	Plan for a culture of shared responsibility for the social and academic learning of pupils
	4.16
	1
	2
	9
	18
	41
	80


In the same line, head teachers showed to frequently enhance a sense of ownership and trust among pupils, teachers and parents where 90% (n= 46) answered to adhered the practice. However, low rate of communication with parents about the aspects of a positive school culture was observed among the respondents as only 73% (n= 37) showed to frequently practice it.
These results are contradicting with literature that suggests head teachers have a primal role to communicate with parents to ensure school culture is well adhered by pupils (Habegger, 2007). 
3.6.7
Relationship of School Tradition Leadership Behaviours among Head Teachers and Pupils’ Academic Performance
Relationship between school tradition leadership and academic performance was determined using Pearson Correlation and results were summarized in Appendix F. It is evident that establishment of a safe, secure and friendly environment, which are learning centred and academic performance had a significant relationship in both 2018 and 2019. The Pearson correlation analysis found r= 0.382, p = 0.07 in 2018 and r= 0.319 and p= 0.026 in 2019.

Table 4.9: Pearson’s Correlation Matrix of school tradition Leadership behaviours and Academic Performance from 2016 to 2020.

	 
	
	1
	2
	3
	4
	5
	6

	Academic Performance in 2016
	Pearson Correlation
	1
	
	
	
	
	

	
	Pearson Correlation
	.917**
	1
	
	
	
	

	Academic Performance in 2017
	Sig. (2-tailed)
	.000
	
	
	
	
	

	
	Pearson Correlation
	.829**
	.834**
	1
	
	
	

	Academic Performance in 2018 
	Sig. (2-tailed)
	.000
	.000
	
	
	
	

	
	Pearson Correlation
	.775**
	.730**
	.868**
	1
	
	

	Academic Performance in 2019
	Sig. (2-tailed)
	.000
	.000
	.000
	
	
	

	
	Pearson Correlation
	.252
	.296
	.382
	.344
	1
	

	Academic Performance in 2020
	Sig. (2-tailed)
	.157
	.071
	.006
	.013
	
	

	
	Pearson Correlation
	.218
	.131
	.159
	.262
	.112
	1

	School Tradition
	Sig. (2-tailed)
	.224
	.433
	.267
	.064
	.435
	

	
	Pearson Correlation
	1
	
	
	
	
	

	
	**. Correlation is significant at the 0.01 level (2-tailed).

	
	*. Correlation is significant at the 0.05 level (2-tailed).
Source: Research Data 2021


Existing literature supports the finding, one study has indicated the importance of the principal to create safe and friendly environment can influence academic performance (Miske & Witt, 2010). A more recent study in addition suggests the role of child-friendly environment that is influenced by head teachers in creation of conducive learning conditions for pupils success (Fitriani & Qodariah, 2021). In the same line, general relationship between school tradition leadership and academic performance from 2019 to 2020 were determined using Pearson Correlation and summarized in Table 4.9. A non-significant relationship was observed between the variables (p>0.05).
CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 
Introduction
This chapter is composed of four sections: a summary of the study, conclusions from the findings, recommendations and suggestions for further research.
5.2
Summary of the Study
The study explored the relationship between the private primary school learning-centred leadership and the pupils’ performance in the PSLE between 2016 and 2020. Literature has suggested instructional leadership (Hallinger, 2010), transformational leadership which can be further divided into parents leadership and school tradition leadership (Anderson, 2017); to make up for the holistic learning centred leadership. This study utilized these leadership behaviours as a guide to investigate their relationship to influence academic performance of the pupils in Temeke Municipality. A review of the literature was performed to obtain a guiding theory for the study, four research questions were developed to test the relationship of the learning centred leadership and academic performance.
Using existing literatures, both questionnaires and documentary review guide were developed and used to gather information on the learning centred leadership practises among head teachers and their influence in academic performance. The pupils’ academic data were obtained from the heads of the schools and verified in the NECTA official website.
Data obtained from both the questionnaires and the documentary reviews were manually entered into SPSS software for analysis. For each of the four research questions, the frequencies and mean of occurrence of each individual item was determined and independent variable (learning centred leadership) was correlated with the dependent variable (pupil academic performance) using Pearson Product Moment correlation. 
5.2.1
Summary of the Findings
Findings from the first objective, exhibited that 7 out 30 items measuring the instructional leadership had mean above 4.5 and several significant relationships were established between individual instructional leadership practices and academic performance. Items assessing internal quality assurance committees, encouraging students to use group discussion, tendency to allocate and managing teachers’ workload and head teacher’s ability to ensure teachers teach the required content were the individual instructional practices with significant association with academic performance.
This implies the essence and frequent practice of instructional leadership of the head teachers to ensure academic thriving of the pupils. In general, there was insignificant association between academic performance and total instructional leadership practice showing the essence of other factors to affect academic life of pupils.
Further, from the second objective head teachers were established to frequently practice transformational leadership in which all 16 items were registered to have a mean value of nearly or above 4 and prevalence frequency of over 70%. Significant relationships were observed between two individual items under the transformational leadership practices and academic performance of the pupils. The items were preparation of school plans, programs and activities and delegation of leadership roles. 
However, a non-significant relation was observed between academic performance and transformational leadership, which indicated the significance of integrating other leadership styles and other factors to influence the academic performance of pupils. This implied the need of holistic inclusion of various leadership styles and other related factors to positively affect academic results of the learners.

In the third objective, the researcher aimed to establish the relationship between Parents’ Interaction Leadership behaviours among Head Teachers and Pupils’ Academic performance. It was found from descriptive statistics that head teachers practice fairly this leadership and head teachers’ encouragement to parents to motivate teachers through rewards was almost non-existing in the Temeke Municipality.

Significant associations were established between items on ensuring promotion of mechanism to reach parents and ensuring parents provides for the needs of pupils by paying school fees for the smooth running of the school and parents’ involvement on students’ discipline with academic performance. In general, a non-significant relation was observed between this leadership and academic success. This implies the need to further improve the integration of head teachers and parents.
Lastly, objective on the relationship of school tradition leadership behaviours on pupil’ academic performance, it was established a more frequent engagement of head teachers on this leadership and more than 4.0 mean to all items was established. Relationship between head teachers’ leadership on school tradition and academic was determined and it was evident that establishment of a safe, secure and friendly environment which is learning centred and academic performance had a significant relationship. However general relationship between the two variables was non-significant. Therefore, as all other types of leadership, a single leadership behaviour cannot influence academic performance of pupils unless entangled with several other factors.
5.3
Conclusions
Based on the findings of this study, the following conclusions were made:
(i) Head teachers’ generally had a high prevalence of the instructional leadership activities in their daily activities. The most commonly practiced activities include; provision of resources, allocation of subjects, planning schedules, encouraged the implementation of the curriculum, and provision of safe environment for pupils learning. However, instructional practices aiming at capacity building, professional training and rewarding teachers’ efforts were not frequently practiced.

(ii) There was generally no significant relationship between head teachers’ supervision practices and pupils’ academic performance. This implies that head teachers’ instructional leadership behaviours alone are not sufficient to account for pupils’ academic performance.
(iii) In the same line, transformational leadership practices were established to be largely implemented by head teachers. Among the assessed practices, communication of learning vision and sharing of leadership roles to teachers as opposed to offering of motivation, encouragement, coaching and counseling to teachers were the most prevalent.
(iv) There was no significant relationship between head teachers general practice transformational leadership functions and pupils’ academic performance. 
(v) Head teachers’ leadership to parents was determined to be practiced frequently among the Temeke Municipal educators. In the same line, ensuring parents had regular feedbacks and updates, enhanced communication and establishment of positive relationship were mostly done. However, encouraging parents to motivate teachers with rewards, participate in school activities, guidance and counseling, as well as mentorship were least practiced.

(vi) Non-significant relationship was established between the head teachers’ leadership of parents and academic performance of the pupils, and therefore there was no single individual leadership practice with significant effect on pupils’ academic performance.

(vii) Head teachers school tradition leadership was practiced as creating a safe, secure and friendly environment had a significant relationship with academic performance.

(viii) The finding is aligned with earlier confirmations that more integrated forms of leadership are effective in influencing pupils’ academic performance. It is explicitly clear that there is no significant difference among leadership behaviors in their effects on pupils’ academic performance. The study stresses for an emphasis on a combined myriad range of leadership practices. Therefore, this advocates that learning-centred leadership which is closely linked to school tradition, shared responsibility, teacher motivation and learning community.
5.4
Recommendations
The following are recommendations derived from the findings and conclusions of the study. The recommendation included both for action for further studies.

5.4.1
Recommendations for Action

(i) The government and decision makers in the education sector should work on improving the existing policies that guide the inclusion of learning-centered leadership and give more emphasis on the entanglement of both instructional, transformational, parents and school culture leadership to enhance the involvement of pupils in academic activities and ensure their success. This is due to the observed a non-significant relation of the leadership styles and academic performance that may be linked to outdated or poorly implemented policies.
(ii) Head of private primary schools should allow and cultivate full parents’ involvement in the school leadership. This can be achieved through parents’ participation in school works and can lead to clear understanding of different parenting skills and their influence to students’ success in the schools.

(iii) Head teachers should take action to adjust school culture so as it emphasizes on student learning, high performance, collaboration among teachers and students, team working, innovation and creativity.

(iv) Education stakeholders and leaders should put effort to create and implement policies that dictate the frequent re-education and upgrading of administrative teachers on various leadership styles and inclusion of both parents and communities to the development and success of pupils. This can be useful to improve the relationship of head teachers’ leadership to pupils’ academic performance.
(v) There should be frequent and timely scheduled seminars, workshops and webinars to head teachers, quality assurance officers and educational officers on various emerging leadership styles that can be implemented into the school ecosystem to improve and enhance environment for the success of the pupils. As it has been observed on the study there is a poor linkage of leadership practices and academic performance, therefore further education can be used to establish a concrete relationship between the two.
(vi) Private school head teachers should emphasize more on supportive leadership practices that influence teachers’ satisfaction, motivation, individual support and inspiration for professional excellence.

5.4.2
Recommendations for Further Research

This study was carried out in Temeke Municipality only; a similar study can be replicated in a larger number of schools and in different districts. From these any environment factors that might exist in other areas may be taken into account and improve the generalizability of the results. In the same lines, a similar study can be conducted using either qualitative or mixed-methods to improve credibility of this study and triangulate the obtained results.
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APPENDICES
Appendix A: Questionnaire for the Head Teacher
Dear respondent,
My name is MATANDA MABLE SITAWA, pursuing Master degree of Education in Administration, Planning and Policy Studies at the Open University of Tanzania. I am collecting information and opinions from private/ non – government primary school head teachers in response to a study that explores the effects of learning centred leadership on pupils’ academic performance in private primary schools in Temeke District.
Confidentiality
The information provided will remain anonymous and treated with confidentiality as well as used strictly for the purpose of this study. No part of the information provided will be disclosed to a third party without your prior consent. Kindly DO NOT write your name or contacts anywhere on this questionnaire. Likewise, the report written will not disclose your identity.
Consent
This study will ask you a head teacher to provide the necessary information on some of your functions as a learning centred leader in your school. Your participation in this research is voluntary and you are free to withdraw at any time. If you agree to participate in this study, kindly respond to the questions keenly and faithfully.
Kindly sign below.
I have read the above information and consent to participating in this study 
Signature ……………………………………………Date …………………………...
SECTION A: DEMOGRAPHIC INFORMATION
The following questions provide demographic information about yourself and your school. Kindly answer all questions and indicate your response by in the appropriate box as required.
1. What is your gender? 
[image: image11.emf]1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21
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2. How old are you? 
         Less than 25 years                   26 – 35                    36 - 45
        45 – 55                      56 & above yours. 
3. What is your highest academic / professional qualification? 
           PhD                 MED                BED              DIP/ED              Grade III Certificate 
Other (specify)…………………………………………………………………………….
4. Kindly indicate your teaching experience 
a) As a head teacher 
              Below 10 years                          11 – 20                         21 - 30
                                Above 31 years
b) Indicate the number of years you have taught in current school as a head teacher.
              below 4 years                  5 – 10                 11 – 14               over 15 years
5. Indicate the academic performance of your school in the last five years
	Year of PSLE Exam
	Mean score 
	Grade 
	Position in the District 

	2016
	
	
	

	2017
	
	
	

	2018
	
	
	

	2019
	
	
	

	2020
	
	
	


6. I can rate that the pupils’ performance in Primary school leaving examinations is;
                               Very good                    Good              Fair                          Poor 
7. I can rate that the pupils, performance in school internal examinations and weekly tests is
                                Very good                  Good               Fair                       Poor
SECTION B: HEAD TEACHERS’ QUESTIONNAIRE ON LEARNING – CENTERED LEADERSHIP SCALE
The following are measures of learning- centred leadership practices. How often do the following statements in the table below characterize you? Indicate by inserting in the box the number that best represents your rate. 
The response options range from;
1 = never,
 2 = rarely
 3 = sometimes      4 = often 
5= Always  
	
	As a learning – centred leader I, 
	Ratings

	
	
	5A
	4O
	3S
	2R
	1N

	A. Head teachers’ instructional leadership 

	1
	Allocate subjects and classes to teachers to maximize learning
	
	
	
	
	

	2
	 Plan a schedule that enables quality instruction 
	
	
	
	
	

	3
	Support collaboration among teachers to improve instruction that improves learning 
	
	
	
	
	

	4
	Visit the classes to observe, supervise and monitor teaching and learning activities 
	
	
	
	
	

	5
	Provide facilities, resources, support and good environment for pupils’ learning
	
	
	
	
	

	6
	Evaluate how instruction time is used
	
	
	
	
	

	7
	Approve teacher plans after checks by academic teacher
	
	
	
	
	

	8
	Allocate time to evaluate pupils learning 
	
	
	
	
	

	9
	Establish internal quality assurance committee to assess and evaluate instruct
	
	
	
	
	

	10
	Convene meetings to discuss instructional matters 
	
	
	
	
	

	11
	Ensure the teachers teach the required curriculum 
	
	
	
	
	

	12
	Encourages teachers to prepare schemes of work, lesson plan for effective implementation of syllabus
	
	
	
	
	

	13
	Encourages teachers engage pupils in discussion and activities that foster critical thinking and competence
	
	
	
	
	

	14
	Utilize pupils’ academic performance to get information about curriculum implementation 
	
	
	
	
	

	15
	Establish a functional school academic committee to handle academic issues
	
	
	
	
	

	16
	Ensure pupils attend lessons without missing 
	
	
	
	
	

	17
	Ensure teachers revise exams with pupils to improve test scores
	
	
	
	
	

	18
	Ensure regular and continuous proper assessment is done to determine the achievement of the objective.
	
	
	
	
	

	19
	Emphasize the purpose of professional learning for further skills, information and new ideas to improve learning
	
	
	
	
	

	20
	Encourage teachers to participate in courses and training 
	
	
	
	
	

	21
	Meet with teachers one – on – one to discuss strengths and weakness
	
	
	
	
	

	22
	Creates an enabling condition for teachers to share, dialogue and communicate.
	
	
	
	
	

	23
	Provide resources (time, money and training opportunities to support teachers professional learning)
	
	
	
	
	

	24
	Perform a sample lesson to improve teachers
	
	
	
	
	

	25
	Reward teachers who engage in ongoing teacher professional learning 
	
	
	
	
	

	26
	Allocating and managing teacher workload
	
	
	
	
	

	27
	Manage teachers’ behaviour and discipline
	
	
	
	
	

	28
	Support teacher knowledge gaps on both subject content and teaching pedagogy 
	
	
	
	
	

	29
	Ensure safe recruitment; induction, training of teachers to protect the pupils from any form of child abuse.
	
	
	
	
	

	30
	Encourage teachers to think of learning beyond the academic curriculum.
	
	
	
	
	

	B. Head teachers’ transformational leadership 

	1
	Collaborate with stakeholder in setting a clear vision and teacher learning in the school
	
	
	
	
	

	2
	Communicate a learning vision with teachers 
	
	
	
	
	

	3
	Set and demonstrate high expectations in learning for all pupils
	
	
	
	
	

	4
	Work together with teachers to prepare school plan, programs and activities that emphasize improvement in pupils learning.
	
	
	
	
	

	5
	Expect teachers to develop and maintain high standards for pupils learning 
	
	
	
	
	

	6
	Enthusiastically make teachers aware of their responsibilities
	
	
	
	
	

	7
	Share leadership roles to teachers to effectively manage school activities (head of departments) 
	
	
	
	
	

	8
	Interact with teachers to identify individual needs and expertise 
	
	
	
	
	

	9
	Stimulate teachers to think critically on teaching process
	
	
	
	
	

	10
	Engage teachers in problem solving techniques and solve from multi-dimensional perspective
	
	
	
	
	

	11
	Inspire and encourage teachers for their professional excellence
	
	
	
	
	

	12
	Initiate changes that challenge teachers’ beliefs and values 
	
	
	
	
	

	13
	Offer motivation, encouragement, coaching and counselling to teachers 
	
	
	
	
	

	14
	Value the use of evidence and reason to reduce conflict among teachers 
	
	
	
	
	

	15
	Optimistically challenge teachers to do more than is expected
	
	
	
	
	

	16
	Set a personal example to teachers of what I expect of them
	
	
	
	
	

	C. Head teachers’ leadership of parents

	1
	Establish and maintain positive relationship with parents that revolve around academic mission 
	
	
	
	
	

	2
	Communicate clearly to parents 
	
	
	
	
	

	3
	Promote mechanisms for reaching out to parents who are least comfortable at school
	
	
	
	
	

	4
	Organize meetings (academic clinics, annual general meeting, class meeting) to discuss about how to improve pupils’ outcome.
	
	
	
	
	

	5
	Organize seminars and talks to parents on various topics (child safeguarding, parenting)
	
	
	
	
	

	6
	Involve parents on issues concerning pupils’ discipline
	
	
	
	
	

	7
	Maintain regular connection with parents through letters, phone calls, WhatsApp and school website
	
	
	
	
	

	8
	Actively engage parents to make the home a centre of learning 
	
	
	
	
	

	9
	Provide opportunity for parents to serve on school committee
	
	
	
	
	

	10
	Ensure parents receive regular feedback and updates on the pupils’ progress 
	
	
	
	
	

	11
	Prepare homework timetable and inform parents on what they can do to guide the pupils on completing the homework and sign school diary
	
	
	
	
	

	12
	Ensure parents are informed on the curriculum issues 
	
	
	
	
	

	13
	Encourage parents to volunteer in school trips, guidance and counselling and mentorship programs 
	
	
	
	
	

	14
	Ensure that parents provide for the needs of the pupils and pay school fees for smooth running of the school.
	
	
	
	
	

	15
	Encourage parents to motivate teachers by giving rewards 
	
	
	
	
	

	16
	Listen to feedback from parents
	
	
	
	
	

	D. School tradition 

	1
	Establish a safe, secure and friendly environment in which learning is the central focus
	
	
	
	
	

	2
	Enhance a sense of ownership and trust among pupils, teachers and parents 
	
	
	
	
	

	3
	Support collaborative teams to improve instruction 
	
	
	
	
	

	4
	Build a culture that honours academic achievement 
	
	
	
	
	

	5
	Advocate for a culture of learning that respects diversity of pupils 
	
	
	
	
	

	6
	Appreciate teachers’ contributions towards the school improvement through rewards motivation, promotion and public recognition 
	
	
	
	
	

	7
	Emphasize on values and school norms that foster individual respect, fairness, openness to change; dignity, equality, trust and caring among the staff
	
	
	
	
	

	8
	Organize events (sports day, cultural day, prize giving day, graduation days, school trips) for pupils, staff and parents
	
	
	
	
	

	9
	Establish a common high expectation for pupils’ academic performance 
	
	
	
	
	

	10
	Assess the culture of the school from pupils’ perspective 
	
	
	
	
	

	11
	Communicate with parents about the aspects of a positive school culture 
	
	
	
	
	

	12
	Discuss standards of professional conduct with teachers 
	
	
	
	
	

	13
	Emphasize on school rituals (prayer, school songs, motto)

	
	
	
	
	

	14
	Plan for a culture of shared responsibility for the social and academic learning of pupils
	
	
	
	
	

	
	THANK YOU FOR THE THOUGHT, TIME AND EFFORT
YOU HAVE PUT INTO COMPLETING 
THIS QUESTIONNAIRE
	
	
	
	
	


Appendix B: Documentary Review Guide
	No. 
	Document 
	Remarks 

	1
	School academic strategic plan 
	

	2
	Internal quality assurance file and reports 
	

	3
	Teaching documents (curriculum, subject syllabus, scheme book, lesson plan)
	

	4
	Pupils homework and class time table
	

	5
	School calendar (Indicating programs, activities)
	

	6
	The minutes of school committee meetings
	

	7
	Teachers staff meeting minutes 
	

	8
	Staff policy (indicating recruitment, development, training, safety, planning and appraisal of teachers 
	

	9
	School vision, mission, motto and values well displayed 
	


Appendix C: Correlation Matrix Table Between Instructional Leadership and Average Mean Scores
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                                                                                                    *. Correlation is significant at the 0.05 level (2-tailed).

                                                                                                    **. Correlation is significant at the 0.01 level (2-tailed).


	1
	Allocate subjects and classes to teachers to maximize learning

	2
	 Plan a schedule that enables quality instruction 

	3
	Support collaboration among teachers to improve instruction that improves learning 

	4
	Visit the classes to observe, supervise and monitor teaching and learning activities 

	5
	Provide facilities, resources, support and good environment for pupils’ learning

	6
	Evaluate how instruction time is used

	7
	Approve teacher plans after checks by academic teacher

	8
	Allocate time to evaluate pupils learning 

	9
	Establish internal quality assurance committee to assess and evaluate instruct

	10
	Convene meetings to discuss instructional matters 

	11
	Ensure the teachers teach the required curriculum 

	12
	Encourages teachers to prepare schemes of work, lesson plan for effective implementation of syllabus

	13
	Encourages teachers engage pupils in discussion and activities that foster critical thinking and competence

	14
	Utilize pupils’ academic performance to get information about curriculum implementation 

	15
	Establish a functional school academic committee to handle academic issues

	16
	Ensure pupils attend lessons without missing 

	17
	Ensure teachers revise exams with pupils to improve test scores

	18
	Ensure regular and continuous proper assessment is done to determine the achievement of the objective.

	19
	Emphasize the purpose of professional learning for further skills, information and new ideas to improve learning

	20
	Encourage teachers to participate in courses and training 

	21
	Meet with teachers one – on – one to discuss strengths and weakness

	22
	Creates an enabling condition for teachers to share, dialogue and communicate.

	23
	Provide resources (time, money and training opportunities to support teachers professional learning)

	24
	Perform a sample lesson to improve teachers

	25
	Reward teachers who engage in ongoing teacher professional learning 

	26
	Allocating and managing teacher workload

	27
	Manage teachers’ behaviour and discipline

	28
	Support teacher knowledge gaps on both subject content and teaching pedagogy 

	29
	Ensure safe recruitment; induction, training of teachers to protect the pupils from any form of child abuse.

	30
	Encourage teachers to think of learning beyond the academic curriculum.


Appendix D: Correlation Matrix Table between Transformational Leadership and Average Mean Scores
Appendix E: Correlation Matrix Table Between Parents’ Interaction Leadership And Average Mean Scores
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.572

**

.523

**

.168 -.033

.539

**

.262 .082 .052 .135 .111 1

Sig. (2-tailed)

.000 .000 .203 .012 .637 .000 .000 .244 .821 .000 .069 .568 .717 .346 .438

Pearson Correlation

-.321 -.077

.345

*

.197 .018 .201 .124 .169 -.014 -.253 .027 .201 -.195

.383

*

.039 -.088 1

Sig. (2-tailed)

.068 .670 .049 .272 .919 .263 .492 .355 .937 .163 .887 .263 .277 .028 .831 .628

Pearson Correlation

-.350

*

-.049

.384

*

.137 .058 .142 .050 .045 -.034 -.282 -.057 .162 -.151 .301 -.087 -.106

.917

**

1

Sig. (2-tailed)

.031 .771 .017 .412 .731 .394 .765 .791 .841 .091 .740 .331 .366 .066 .605 .527 .000

Pearson Correlation

-.164 .058

.311

*

.130 -.001 .263 -.015 .122 -.100 -.068 .034 .090 -.165 .191 .064 -.057

.829

**

.834

**

1

Sig. (2-tailed)

.250 .684 .027 .362 .994 .062 .920 .398 .492 .640 .814 .532 .247 .179 .656 .692 .000 .000

Pearson Correlation

-.021 .025

.309

*

.232 .044

.370

**

.081 .184 -.150 -.010 .069 .155 -.126

.329

*

.187 .043

.775

**

.730

**

.868

**

1

Sig. (2-tailed)

.886 .862 .027 .102 .761 .007 .574 .201 .297 .945 .637 .278 .377 .019 .190 .764 .000 .000 .000

Pearson Correlation

.038 .068 -.051 -.053 -.111 .060 .116 -.014 -.108 -.091 .098 -.152 -.122 .056 .038 -.056 .252 .296

.382

**

.344

*

1

Sig. (2-tailed)

.793 .636 .721 .713 .439 .675 .417 .921 .454 .529 .504 .287 .393 .695 .791 .697 .157 .071 .006 .013

ORGANISE MEETINGS TO DICUSS PUPILS IMPROVEMENT

ESTABLISH & MAINTAIN POSITIVE RELATIONSHIP WITH PARENTS 

THAT REVOLVE AROUND ACADEMIC MISSION

COMMUNICATE CLEARLY TO PARENTS

PROMOTE MECHANISMS FOR REACHING OUT TO PARENTS

LISTEN TO FEEDBACK FROM PARENTS

ORGANISE SEMINARS  AND TALKS TO PARENTS ON VARIOUS 

TOPICS

INVOLVE PARENTS ON ISSUES CONCERNING PUPIL'S 

DISCIPLINE

MAINTAIN REGULAR COMMUNICATION WITH PARENTS

ACTIVELY ENGAGE PARENTS TO MAKE HOME A CENTER FOR 

LEARNING

PROVIDE FOR  PARENTS TO BE REPRESENTED IN SCHOOL 

COMMITTEE

ENSURE PARENTS RECEIVE REGULAR FEEDBACK ON PUPILS 

PROGRESS

PREPARE HOMEWORK TIMETABLE AND GUIDE PARENTS ON 

HOW TO IMPLEMENT IT

INFORM PARENTS ABOUT CURRICULUM DEVELOPMENT

ENCOURAGE PARENTS TO VOLUNTEER IN GUIDANCE AND 

COUNSELING, SCHOOL TRIPS AND MENTORSHIP PROGRAMES

ENCOURAGE PARENTS TO PROVIDE FOR THEIR CHILDREN 

SCHOOL NEEDS

ENCOURAGE PARENTS TO MOTIVATE TEACHERS BY GIVING 

REWARDS

*. Correlation is significant at the 0.05 level (2-tailed).
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4

5

6

7

8

9

ACADEMIC PERFORMANCE IN 2016 MEAN SCORE

ACADEMIC PERFORMANCE IN 2017 MEAN SCORE

ACADEMIC PERFORMANCE IN 2018 MEAN SCORE

ACADEMIC PERFORMANCE IN 2019 MEAN SCORE

ACADEMIC PERFORMANCE IN 2020 MEAN SCORE

**. Correlation is significant at the 0.01 level (2-tailed).
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Appendix F: Correlation Matrix Table between School Tradition Leadership and Average Mean Scores

[image: image6.emf]1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19

Pearson 

Correlation

1

Sig. (2-tailed)

Pearson 

Correlation

.295

*

1

Sig. (2-tailed)

.039

Pearson 

Correlation

.146

.358

**

1

Sig. (2-tailed)

.316 .010

Pearson 

Correlation

.103

.363

**

.087 1

Sig. (2-tailed)

.483 .009 .542

Pearson 

Correlation

.075 .112 .117 .208 1

Sig. (2-tailed)

.612 .440 .420 .146

Pearson 

Correlation

-.038

.465

**

.127

.606

**

.107 1

Sig. (2-tailed)

.797 .001 .374 .000 .459

Pearson 

Correlation

.201

.320

*

.239 .201 .013 .190 1

Sig. (2-tailed)

.165 .022 .091 .157 .930 .181

Pearson 

Correlation

.251 .098 .132 .276 .216 .138 .152 1

Sig. (2-tailed)

.081 .495 .357 .050 .133 .333 .287

Pearson 

Correlation

.201

.465

**

.306

*

.371

**

.070 .271 .269

.472

**

1

Sig. (2-tailed)

.165 .001 .029 .007 .631 .055 .056 .000

Pearson 

Correlation

-.085 .246

.349

*

.379

**

.283

*

.329

*

.054 .206 .250 1

Sig. (2-tailed)

.562 .081 .012 .006 .046 .018 .709 .148 .077

Pearson 

Correlation

.130

.380

**

.224

.422

**

.459

**

.423

**

.195

.386

**

.394

**

.629

**

1

Sig. (2-tailed)

.373 .006 .114 .002 .001 .002 .171 .005 .004 .000

Pearson 

Correlation

.118 -.241 -.238

-.320

*

.063

-.380

**

-.207 -.196

-.430

**

-.469

**

-.326

*

1

Sig. (2-tailed)

.420 .088 .092 .022 .665 .006 .144 .167 .002 .001 .020

Pearson 

Correlation

.039

.350

*

.220

.378

**

-.013

.431

**

.572

**

.131

.296

*

.263 .230 -.225 1

Sig. (2-tailed)

.793 .012 .122 .006 .927 .002 .000 .361 .035 .062 .105 .112

Pearson 

Correlation

.074 .247

.304

*

.246

.451

**

.278

*

.188 .188 -.035

.398

**

.440

**

-.076 .201 1

Sig. (2-tailed)

.611 .080 .030 .082 .001 .048 .187 .186 .805 .004 .001 .596 .157

Pearson 

Correlation

.324 -.117 .124 .048 .258 .067 .067 .224 .251 -.071 .153 .065 -.172 .014 1

Sig. (2-tailed)

.070 .518 .491 .790 .153 .713 .710 .211 .159 .693 .396 .719 .339 .940

Pearson 

Correlation

.323 -.071 .158 -.076 .133 -.056 .113 .140 .273 -.082 .093 .045 -.123 -.018

.917

**

1

Sig. (2-tailed)

.051 .672 .344 .651 .431 .741 .498 .403 .097 .625 .580 .787 .460 .915 .000

Pearson 

Correlation

.382

**

-.100 .100 .035 .079 .056 -.012 .162 .140 -.041 .126 .065 -.116 .092

.829

**

.834

**

1

Sig. (2-tailed)

.007 .487 .484 .807 .584 .698 .936 .256 .329 .777 .378 .648 .417 .522 .000 .000

Pearson 

Correlation

.319

*

-.044 .000 .166 .116 .122 -.002 .145 .139 -.007 .209 .123 -.026 .099

.775

**

.730

**

.868

**

1

Sig. (2-tailed)

.026 .757 .997 .245 .423 .395 .988 .312 .329 .964 .142 .391 .855 .490 .000 .000 .000

Pearson 

Correlation

.279 .094 .031 .164 -.086 .243 .029 -.002 .051 .004 -.053 .011 .164 .006 .252 .296

.382

**

.344

*

1

Sig. (2-tailed)

.052 .511 .831 .251 .554 .086 .839 .988 .721 .980 .711 .941 .251 .964 .157 .071 .006 .013

11

ACADEMIC PERFORMANCE IN 2018 

MEAN SCORE

ACADEMIC PERFORMANCE IN 2019 

MEAN SCORE

ACADEMIC PERFORMANCE IN 2020 

MEAN SCORE

*. Correlation is significant at the 0.05 level (2-tailed).

18

19

12

13

14

15

16

17

**. Correlation is significant at the 0.01 level (2-tailed).

1

2

3

4

5

COMMUNICATE WITH PARENTS ABOUT 

THE ASPECTS OF A POSITIVE 

CULTURE

DISCUSS STANDARDS OF 

PROFFESSIONAL CONDUCT WITH 

TEACHERS

EMPHASIZE ON SCHOOL RITUALS

PLAN FOR A CULTURE OF SHARED 

RESPONSIBILITY FOR SOCIAL AND 

ACADEMIC LEARNING OF PUPILS

ACADEMIC PERFORMANCE IN 2016 

MEAN SCORE

ACADEMIC PERFORMANCE IN 2017 

MEAN SCORE

ADVOCATE FOR ACULTURE OF 

LEARNING THAT RESPECTS THE 

DIVERSITY OF PUPILS

APPRECIATE TEACHER,S 

CONTRIBUTIONS TOWARDS SCHOOL 

IMPROVEMENT

EMPHASIZE ON VALUES AND SCHOOL 

NORMS THAT FOSTER INDIVIDUAL 

RESPECT AND FAIRNESS

ORGANISE EVENTS FOR PUPILS, 

STAFF AND PARENTS

ESTABLISH A COMMON HIGH 

EXPECTATION FOR PUPILS ACADEMIC 

PERFORMANCE

ASSESS THE CULTURE OF THE 

SCHOOL FROM PUPILS' PERSPECTIVE

ESTABLISH A SAFE, SECURE AND 

FRIENDLY LEARNING ENVIRONMENT

ENHANCE A SENSE OF OWNERSHIP 

AND TRUST AMONG PUPILS, 

TEACHERS AND PARENTS

SUPPORT COLLABORATIVE TEAMS TO 

IMPROVE INSTRUCTION

BUILD A CULTURE THAT HONORS 

ACADEMIC ACHIEVEMENT

6

7

8

9

10


Appendix G: Research Clearance Letter
THE OPEN UNIVERSITY OF TANZANIA
DIRECTORATE OF POSTGRADUATE STUDIES
	P.O.BOX 23409 

DAR ES SALAAM, Tanzania 

http://www.openuniversity.ac.tz 


	[image: image7.emf].Ou%.‘ Edeation Yo7 A









THE  OP EN  U N I VERSITY OF TAN Z A N I A   DIR E C T O R A T E   O F POSTGRADUATE STUD I E S    

 

 

 

 

R E F :   PG 201 985724                                                                                26 th   A ugu st , 2021  

C i t y  D i r e ct o r ,  

D ar  es  S al aa m  C i t y  C ounci l ,            

P.O .B O X   20950,  

D A R  E S  SA L A A M  

 

R E :  R E SE A R C H  C L E A R A N C E  

T he   O pen  U n i v er si t y   of   T a nz ani a  w as  established by an act of  Par l i am ent   N o.17   of   199 2,  w hi ch  

bec om e ope r a t i o nal  on  t he  1

st

  Ma r ch 1993 by public notice No. 55 i n  t he of f i ci al   G az et t e.  T he Ac t  

w as   how ev er   r ep l ac ed  by   t he   O pen  University of Tanzania  C h ar t er   of   2005 ,  w hi ch   bec am e  

oper a t i ona l   on  1 st   J an uar y   2007.  I n  l ine with the Charter, the  O pen  U n i v er si t y   m i ss i on   i s  t o  

g ene r at e a nd  app l y  k now l edg e t hr oug h research. 

 

T o  f ac i l i t at e  an d  t o   si m pl i f y   r es ea r ch  process therefore, the act  em pow er s   t h e  V i ce   C han ce l l o r   of  

t he  O pen  U n i v er s i t y   of   T a nz ani a  t o  i ssue research clearance,  o n  beh al f   of   t he  G ov er nm ent   of  

T anz an i a  an d  Tanz ani a  C om m i ss i on  for Science and Technolog y ,  t o  bot h  i t s   s t a f f   and  st ud ent s  

w ho  ar e  doi ng   r es e ar ch   i n  T anz an i a.  With this brief background,  t he  pur p ose   o f   t hi s  l et t er   i s  t o  

i nt r oduc e  t o   y ou 

Ms .

 

T un u ki w a  K .  K avana, Reg No: Pg2019 85724 ,

  pu r s u i ng   M as t e r   of   Pro j e ct  

Ma nag em ent   ( MPM ) .   We   her e by   g r an t 

t

his clearance to conduc t   a   r e se a r ch   t i t l ed  

“ E val ua t i on  o f  

t he i m pa ct  o f   f o rc e  acc ou nt on t h e performance of projects i n T anz ania :  A  c ase  s t ud y o f  D a r  

es   Salaa m   C i t y  C oun ci l . ”

  Sh e  w i l l collect her data in y our   C ounci l   be t w ee n  1

st

  t o  17

th

 

Sept em ber , 20 2 1.  

 

I n   ca se   y ou  nee d  any   f ur t her   i n f or m ation, kindly do not hes i t a t e  t o  con t a c t   t h e  D eput y   V i c e  

C hanc e l l o r   ( A ca dem i c)   of   t he  O p en  University of Tanzania,  P.O .B O X   2340 9,  D ar   es   Sa l aa m . 

T e l :   022 - 2 - 2668820.  We   l as t l y   t h ank you in advance for  y our   as sum ed  coope r at i on  a n d  

f ac i l i t at i on o f  t h i s  r e se a r ch  ac ade m i c a ctivity. 

 

Y our s S i nce r e l y,  

 

Prof .  Ma g r e t h B ush es ha  

D IRE C T O R  O F   P O ST G R A D U A T E  STUDIES 

T H E  O P E N  U N IVE R SIT Y   O F  T A NZANIA 

P . O . B O X   2 3 4 0 9  

D A R   E S   S A L A A M ,   T a n z a n i a  

h t t p : / / 2 3 4 0 9 w w w . o p e n u n i v

e r s i t y . a c . t z  

 

T e l :   2 5 5 ‐ 2 2 ‐ 2 6 6 8 9 9 2 / 2 6 6 8 4 4 5  

E x t . 2 1 0 1  

F a x : 2 5 5 ‐ 2 2 ‐ 2 6 6 8 7 5 9  

E ‐ m a i l :   d p g s @ o u t . a c . t z  


	Tel: 255-22-2668992/2668445 

Ext.2101 

Fax:255-22-2668759 

E-mail: dpgs@out.ac.tz




REF: PG201800520








23rd July, 2021

Sister in Charge, 

Daughters of Sacred Hear, 

P.O.Box.70802,

DAR ES SALAAM
RE: RESEARCH CLERANCE LETTER

The Open University of Tanzania was established by an act of Parliament No. 17 of 1992, which become operational on the 1st March 1993 by public notice No. 55 in the official Gazette.  The Act was however replaced by the Open University of Tanzania Charter of 2005, which became operational on 1st January 2007.  In line with the Charter, the Open University of Tanzania mission is to generate and apply knowledge through research.

To facilitate and to simplify research process therefore, the act empowers the Vice Chancellor of the Open University of Tanzania to issue research clearance, on behalf of the Government of Tanzania and Tanzania Commission for Science and Technology, to both its staff and students who are doing research in Tanzania. With this brief background, the purpose of this letter is to introduce to you Ms. Sitawa, Matanda Mable, Reg No: Pg201800520, pursuing Master of Project Management (MPM). We hereby grant this clearance to conduct a research titled “The Master of Education in Administration Planning and Policy Studies (MED-APPS). We hereby grant this clearance to conduct a research titled: The Effects of Learning Centered Leadership on Pupils Academic Performance.  She will collect her data in your area from 26th July to 30th August, 2021.
In case you need any further information, kindly do not hesitate to contact the Deputy Vice Chancellor (Academic) of the Open University of Tanzania, P.O.BOX 23409, Dar es Salaam. Tel: 022-2-2668820. We lastly thank you in advance for your assumed cooperation and facilitation of this research academic activity.

Yours Sincerely.
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Prof. Magreth Bushesha 

DIRECTOR OF POSTG R A D U A T E  ST U D IES  

THE OPEN UNIVERSIT Y   O F  T A N Z A N IA  
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Prof. Magreth Bushesha

DIRECTOR OF POSTGRADUATE STUDIES

THE OPEN UNIVERSITY OF TANZANIA
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Tovuti: htip// www.temekemc.go.lz

Kumb Na. TMC/DE/SB/98/47 Tarehe: 18/08/2021

Bi. Mable Sitawa Matanda,
Daughter of the Sacred Heart,
S. L. P 70802,

DAR ES SALAAM.

K.K Mkuu wa Idara ya Elimu Msingi, \\/W@l\ %\Q\/W‘) ?@' oV WS B

TEMEKE MANISPAA.

YAH: OMBI LA KUKUSANYA TAKWIMU KWA AJILI YA UTAFITI

Mada tajwa hapo juu ya husika, Aidha rejea barua yako isiyo na Kumb Na. yenye
ya tarehe 26/07/2021.

2. Kwa barua hii nakujulisha kuwa ombi lako limekubaliwa la kukusanya takwimu
kutoka shule za misingi hadi tarehe 30/08/2021.

| 3. Nakutakia utekelezaji mwema.

A I@an%enda

k.n.y: MKURUGENZI WA MANISPAA - TEMEKE
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						1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19		20		21		22		23		24		25		26		27		28		29		30		31		32		33		34		35

		1		Pearson Correlation		1

				Sig. (2-tailed)

		2		Pearson Correlation		.275		1

				Sig. (2-tailed)		.051

		3		Pearson Correlation		.123		.299*		1

				Sig. (2-tailed)		.391		.033

		4		Pearson Correlation		.262		.449**		.274		1

				Sig. (2-tailed)		.064		.001		.052

		5		Pearson Correlation		.171		.087		.214		.034		1

				Sig. (2-tailed)		.234		.550		.136		.815

		6		Pearson Correlation		.084		.302*		.314*		.313*		.283*		1

				Sig. (2-tailed)		.560		.033		.027		.027		.046

		7		Pearson Correlation		.062		.208		.314*		.108		.282*		.422**		1

				Sig. (2-tailed)		.664		.142		.025		.451		.047		.002

		8		Pearson Correlation		.292*		.197		.258		.208		.276		.515**		.250		1

				Sig. (2-tailed)		.038		.166		.067		.142		.052		.000		.077

		9		Pearson Correlation		.022		.077		.114		.099		.250		.369**		.265		.384**		1

				Sig. (2-tailed)		.878		.590		.427		.489		.080		.008		.060		.005

		10		Pearson Correlation		-.010		.111		.012		.057		.254		.408**		.203		.103		.437**		1

				Sig. (2-tailed)		.944		.440		.934		.690		.075		.003		.154		.471		.001

		11		Pearson Correlation		.012		.033		.399**		-.178		.327*		.135		.254		.068		-.098		.149		1

				Sig. (2-tailed)		.932		.819		.004		.212		.020		.349		.072		.635		.494		.297

		12		Pearson Correlation		.011		.157		.156		.302*		.205		.183		-.004		.099		-.052		.350*		.256		1

				Sig. (2-tailed)		.939		.270		.273		.031		.153		.202		.976		.489		.718		.012		.069

		13		Pearson Correlation		.207		.234		.368**		.294*		.257		.466**		.265		.272		.372**		.476**		.312*		.368**		1

				Sig. (2-tailed)		.150		.102		.009		.038		.075		.001		.063		.056		.008		.000		.028		.009

		14		Pearson Correlation		.183		.089		.342*		.243		.314*		.350*		.251		.367**		.215		.272		.137		.341*		.409**		1

				Sig. (2-tailed)		.199		.533		.014		.086		.026		.013		.076		.008		.131		.053		.339		.014		.003

		15		Pearson Correlation		.208		.082		.354*		.092		.226		.379**		.360**		.493**		.365**		.251		.227		.155		.515**		.445**		1

				Sig. (2-tailed)		.142		.566		.011		.519		.114		.007		.009		.000		.008		.076		.110		.276		.000		.001

		16		Pearson Correlation		-.012		.045		.261		.143		.163		.250		-.095		.168		.010		.150		.156		.336*		.042		.185		.140		1

				Sig. (2-tailed)		.932		.752		.064		.316		.257		.080		.508		.237		.943		.294		.275		.016		.771		.193		.326

		17		Pearson Correlation		.216		.381**		.489**		.208		.311*		.305*		.446**		.119		-.132		.115		.381**		.587**		.336*		.331*		.169		.239		1

				Sig. (2-tailed)		.132		.006		.000		.147		.029		.033		.001		.411		.362		.427		.006		.000		.017		.019		.241		.095

		18		Pearson Correlation		-.029		.149		-.023		.312*		.275		.358*		.350*		.071		.265		.420**		.031		.441**		.421**		.284*		.071		-.065		.285*		1

				Sig. (2-tailed)		.845		.308		.878		.029		.058		.012		.014		.626		.066		.003		.834		.002		.003		.048		.630		.659		.048

		19		Pearson Correlation		-.156		.009		.109		.102		.167		.175		.098		.131		.130		.331*		.118		.409**		.310*		.443**		.271		.333*		.048		.305*		1

				Sig. (2-tailed)		.275		.952		.446		.475		.247		.223		.494		.360		.363		.018		.411		.003		.028		.001		.055		.017		.739		.033

		20		Pearson Correlation		-.197		.093		.126		-.021		.091		.069		.102		-.200		.104		.457**		.199		.326*		.115		.138		.079		.210		.232		.181		.400**		1

				Sig. (2-tailed)		.165		.515		.380		.884		.531		.634		.477		.159		.467		.001		.161		.020		.428		.333		.581		.140		.105		.213		.004

		21		Pearson Correlation		.240		.289*		.258		.386**		.134		.245		.162		.398**		.266		.043		-.175		.129		.069		.414**		.380**		.233		.198		.032		.157		.218		1

				Sig. (2-tailed)		.090		.040		.068		.005		.354		.087		.257		.004		.060		.762		.219		.366		.635		.003		.006		.100		.168		.826		.271		.125

		22		Pearson Correlation		.059		.076		.155		.259		.149		.057		-.038		.257		.261		.372**		-.068		.453**		.265		.460**		.367**		.314*		.139		.254		.504**		.327*		.415**		1

				Sig. (2-tailed)		.681		.595		.278		.066		.301		.697		.790		.069		.065		.007		.637		.001		.063		.001		.008		.025		.335		.078		.000		.019		.002

		23		Pearson Correlation		.171		.050		-.049		.039		.233		.198		.164		.318*		.398**		.328*		.018		-.029		.034		.142		.074		.169		-.047		.042		.215		.172		.323*		.277*		1

				Sig. (2-tailed)		.232		.728		.735		.787		.103		.168		.250		.023		.004		.019		.898		.838		.816		.320		.606		.237		.745		.775		.129		.227		.021		.049

		24		Pearson Correlation		.146		.088		-.014		.238		.263		.230		.045		.134		.124		.410**		.202		.422**		.269		.374**		.223		.492**		.233		.388**		.524**		.450**		.259		.418**		.298*		1

				Sig. (2-tailed)		.306		.541		.923		.093		.065		.108		.753		.348		.385		.003		.155		.002		.059		.007		.116		.000		.103		.006		.000		.001		.066		.002		.034

		25		Pearson Correlation		-.066		.014		.177		.064		.268		-.019		.042		.094		.243		.229		.150		.139		.263		.461**		.333*		.288*		.087		.023		.460**		.443**		.296*		.459**		.287*		.496**		1

				Sig. (2-tailed)		.646		.920		.214		.656		.060		.895		.770		.510		.086		.106		.292		.332		.065		.001		.017		.041		.548		.876		.001		.001		.035		.001		.041		.000

		26		Pearson Correlation		.069		.034		.239		.057		.465**		.165		.203		.168		.305*		.307*		.302*		.089		.329*		.380**		.287*		-.141		.085		.201		.194		.138		.131		.290*		.209		.108		.352*		1

				Sig. (2-tailed)		.631		.814		.091		.690		.001		.254		.154		.239		.029		.028		.031		.533		.020		.006		.041		.324		.559		.166		.173		.333		.360		.039		.140		.450		.011

		27		Pearson Correlation		.257		.300*		.209		.273		.311*		.313*		-.096		.325*		.184		.287*		.131		.463**		.381**		.355*		.416**		.216		.290*		.045		.339*		.276		.347*		.426**		.177		.363**		.334*		.192		1

				Sig. (2-tailed)		.068		.032		.141		.052		.028		.027		.504		.020		.195		.041		.358		.001		.006		.011		.002		.128		.041		.759		.015		.050		.013		.002		.214		.009		.017		.178

		28		Pearson Correlation		.195		.177		.339*		.299*		.268		.140		.117		.236		.251		.215		.177		.311*		.283*		.491**		.323*		.306*		.278		.125		.383**		.363**		.623**		.525**		.205		.453**		.619**		.336*		.471**		1

				Sig. (2-tailed)		.170		.215		.015		.033		.060		.331		.416		.096		.076		.129		.215		.027		.047		.000		.021		.029		.051		.392		.005		.009		.000		.000		.148		.001		.000		.016		.000

		29		Pearson Correlation		.097		.071		.114		.081		.208		.096		.007		-.063		.201		.544**		.235		.428**		.460**		.429**		.423**		.269		.159		.204		.582**		.503**		.168		.416**		.095		.598**		.565**		.273		.541**		.472**		1

				Sig. (2-tailed)		.497		.619		.425		.572		.147		.507		.961		.659		.158		.000		.097		.002		.001		.002		.002		.056		.269		.159		.000		.000		.238		.002		.507		.000		.000		.053		.000		.000

		30		Pearson Correlation		.255		.237		.342*		.248		.233		.141		.184		.033		.148		.365**		.153		.442**		.379**		.373**		.160		.279*		.419**		.449**		.466**		.270		.153		.389**		.136		.457**		.214		.080		.270		.355*		.517**		1

				Sig. (2-tailed)		.071		.095		.014		.079		.103		.327		.196		.821		.300		.009		.284		.001		.007		.007		.261		.047		.002		.001		.001		.055		.284		.005		.342		.001		.132		.575		.055		.011		.000

		31		Pearson Correlation		.187		.103		.054		-.022		.149		.202		.217		.157		.410*		.198		.014		-.066		.354*		.038		.206		-.170		.075		.212		-.297		-.036		.058		-.153		.047		-.126		.204		.225		-.018		-.038		-.004		.017		1

				Sig. (2-tailed)		.298		.567		.764		.904		.415		.267		.224		.383		.018		.269		.939		.716		.043		.834		.249		.344		.677		.235		.093		.844		.749		.397		.794		.483		.254		.209		.923		.832		.983		.927

		32		Pearson Correlation		.173		.038		-.006		-.067		.002		.148		.156		.098		.366*		.111		-.084		-.142		.239		-.036		.160		-.161		.020		.219		-.307		-.082		-.022		-.130		-.011		-.122		.060		.144		-.179		-.184		-.115		.014		.917**		1

				Sig. (2-tailed)		.300		.823		.973		.688		.990		.382		.349		.557		.024		.508		.616		.396		.148		.828		.337		.334		.907		.194		.061		.625		.896		.437		.948		.466		.719		.387		.283		.269		.493		.936		.000				.000

		33		Pearson Correlation		.098		-.091		.009		-.065		.111		.171		.060		.138		.386**		.102		.043		-.099		.363**		.075		.236		-.138		-.008		.211		-.168		-.091		.007		.040		-.000		.014		.226		.298*		.025		.020		.095		.027		.829**		.834**		1

				Sig. (2-tailed)		.493		.526		.952		.650		.443		.234		.675		.334		.005		.477		.763		.488		.010		.602		.096		.333		.958		.146		.237		.527		.963		.783		1.000		.921		.111		.034		.864		.889		.507		.853		.000		.000

		34		Pearson Correlation		.194		.081		.082		.035		.124		.084		.012		.138		.264		.088		.116		.023		.302*		.046		.206		-.058		.060		.198		-.153		.001		.107		.032		.018		.105		.305*		.269		.096		.066		.221		.128		.775**		.730**		.868**		1

				Sig. (2-tailed)		.171		.571		.569		.809		.389		.564		.934		.333		.062		.538		.417		.871		.033		.748		.147		.686		.679		.173		.284		.997		.456		.822		.901		.463		.030		.056		.504		.646		.120		.369		.000		.000		.000

		35		Pearson Correlation		.122		.122		.175		-.038		.232		.064		-.030		.105		.096		.053		.319*		.123		.163		-.007		.094		.098		.208		.025		.005		.097		-.122		.188		-.006		.025		.178		.307*		.107		.073		-.081		.123		.252		.296		.382**		.344*		1

				Sig. (2-tailed)		.394		.395		.220		.790		.104		.661		.834		.463		.504		.714		.023		.391		.257		.964		.510		.494		.148		.865		.971		.500		.392		.187		.967		.862		.212		.028		.454		.609		.571		.389		.157		.071		.006		.013

				                                                                                                    *. Correlation is significant at the 0.05 level (2-tailed).

				                                                                                                    **. Correlation is significant at the 0.01 level (2-tailed).











D



								1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19		20		21

		1		COLLABORATE WITH STAKEHOLDERS TO SET ACLEAR VISSION IN SCHOOL		Pearson Correlation		1

						Sig. (2-tailed)

		2		COMMUNICATE A LEARNING VISSION WITH TEACHERS		Pearson Correlation		.357*		1

						Sig. (2-tailed)		.010

		3		SET AND DEMONSTRATE HIGH EXPECTATIONS IN LEARNING FOR ALL PUPILS		Pearson Correlation		.178		.226		1

						Sig. (2-tailed)		.210		.111

		4		PREPARE SCHOOL PLAN, PROGRAMS & ACTIVITIES THAT IMPROVE LEARNING		Pearson Correlation		.163		.416**		.448**		1

						Sig. (2-tailed)		.252		.002		.001

		5		EXPECT TEACHERS TO DEVELOP AND MAINTAIN HIGH STANDARDS FOR PUPILS LEARNING		Pearson Correlation		.176		.165		.564**		.493**		1

						Sig. (2-tailed)		.222		.253		.000		.000

		6		ENTHUSIASTICALLY MAKE TEACHERS AWARE OF THEIR RESPONSIBILITIES		Pearson Correlation		.004		.294*		.289*		.348*		.451**		1

						Sig. (2-tailed)		.976		.036		.040		.012		.001

		7		SHARE LEADERSHIP ROLES TO TEACHER TO EFFECTIVELY MANAGE SCHOOL ACTITIES		Pearson Correlation		.155		.135		.381**		.459**		.499**		.548**		1

						Sig. (2-tailed)		.279		.344		.006		.001		.000		.000

		8		INTERACT WITH TEACHERS TO IDENTFY INDIVIDUAL NEEDS AND EXPERTISE		Pearson Correlation		.386**		.257		.328*		.247		.531**		.283*		.407**		1

						Sig. (2-tailed)		.005		.069		.019		.080		.000		.045		.003

		9		STIMULATE TEACHERS TO THINK CRITICALLY ON TEACHING PROCESS		Pearson Correlation		.339*		.312*		.096		.294*		.332*		.371**		.205		.476**		1

						Sig. (2-tailed)		.016		.028		.508		.038		.020		.008		.152		.000

		10		ENGAGE TEACHERS IN PROBLEM SOLVING TECHNIQUES		Pearson Correlation		.245		.356*		.288*		.250		.289*		.307*		.184		.523**		.403**		1

						Sig. (2-tailed)		.083		.010		.040		.077		.042		.028		.195		.000		.004

		11		INSPIRE AND ENCOURAGE TEACHERS FOR THEIR PROFFESSIONAL EXCELLENCE		Pearson Correlation		.339*		.390**		.348*		.117		.326*		.426**		.318*		.651**		.481**		.641**		1

						Sig. (2-tailed)		.015		.005		.012		.413		.021		.002		.023		.000		.000		.000

		12		INITIATE CHANGES THAT CHALLENGE TEACHER BELIEVES AND VALUES		Pearson Correlation		.230		.252		.173		.367**		.422**		.221		.338*		.622**		.593**		.575**		.459**		1

						Sig. (2-tailed)		.105		.074		.225		.008		.002		.119		.015		.000		.000		.000		.001

		13		OFFER MOTIVATIONAL, ENCOURAGEMENT, COACHING AND COUNSELLING TO TEACHERS		Pearson Correlation		.221		.095		.027		.303*		.338*		.319*		.347*		.453**		.455**		.282*		.339*		.465**		1

						Sig. (2-tailed)		.119		.506		.849		.031		.016		.023		.013		.001		.001		.045		.015		.001

		14		VALUE THE USE OF EVIDENCE AND REASON TO REDUCE COFLICT AMONG TEACHERS		Pearson Correlation		.104		.207		.290*		.252		.313*		.248		.207		.367**		.510**		.518**		.523**		.499**		.451**		1

						Sig. (2-tailed)		.469		.145		.039		.074		.027		.079		.144		.008		.000		.000		.000		.000		.001

		15		OPTMISTICALLY CHALLENGE TEACHERS TO DO MORE THAN IS EXPECTED		Pearson Correlation		.433**		.353*		.121		.294*		-.001		.153		.137		.444**		.575**		.383**		.440**		.469**		.475**		.475**		1

						Sig. (2-tailed)		.002		.011		.397		.036		.997		.285		.339		.001		.000		.006		.001		.001		.000		.000

		16		SET PERSONAL EXAMPLE TO TEACHERS  OF WHAT IS EXPECTED OF THEM		Pearson Correlation		.317*		.341*		.245		.145		.354*		.374**		.314*		.517**		.420**		.569**		.456**		.404**		.360**		.392**		.433**		1

						Sig. (2-tailed)		.023		.014		.083		.309		.012		.007		.025		.000		.002		.000		.001		.003		.009		.004		.002

		17		ACADEMIC PERFORMANCE IN 2016 MEAN SCORE		Pearson Correlation		.117		.074		.092		.385*		.258		.307		.290		.051		.011		-.145		.008		-.009		.190		.060		.187		.018		1

						Sig. (2-tailed)		.518		.682		.610		.027		.153		.082		.102		.778		.954		.422		.965		.961		.289		.740		.296		.920

		18		ACADEMIC PERFORMANCE IN 2017 MEAN SCORE		Pearson Correlation		.219		.055		-.005		.266		.132		.198		.228		-.029		-.020		-.186		.011		-.072		.097		.017		.159		-.048		.917**		1

						Sig. (2-tailed)		.186		.744		.978		.106		.435		.233		.168		.862		.905		.263		.945		.670		.562		.918		.340		.777		.000

		19		ACADEMIC PERFORMANCE IN 2018 MEAN SCORE		Pearson Correlation		.083		.015		-.084		.132		.131		.273		.212		.057		.010		-.046		.149		-.025		.158		.056		.120		.073		.829**		.834**		1

						Sig. (2-tailed)		.563		.917		.556		.357		.364		.053		.136		.693		.946		.746		.295		.864		.270		.698		.402		.608		.000		.000

		20		ACADEMIC PERFORMANCE IN 2019 MEAN SCORE		Pearson Correlation		.132		.005		-.076		.160		.186		.268		.329*		.205		.120		-.019		.234		.016		.220		.108		.153		.093		.775**		.730**		.868**		1

						Sig. (2-tailed)		.357		.973		.597		.263		.196		.057		.019		.148		.407		.895		.098		.910		.121		.452		.284		.517		.000		.000		.000

		21		ACADEMIC PERFORMANCE IN 2020 MEAN SCORE		Pearson Correlation		-.012		.018		.003		.124		.112		.056		.040		.180		-.054		.106		-.022		.057		-.082		.093		-.041		.036		.252		.296		.382**		.344*		1

						Sig. (2-tailed)		.931		.902		.982		.387		.439		.694		.780		.207		.712		.460		.877		.691		.565		.518		.777		.802		.157		.071		.006		.013

				*. Correlation is significant at the 0.05 level (2-tailed).

				**. Correlation is significant at the 0.01 level (2-tailed).





E

				Correlations

								1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19		20		21

		1		ESTABLISH & MAINTAIN POSITIVE RELATIONSHIP WITH PARENTS THAT REVOLVE AROUND ACADEMIC MISSION		Pearson Correlation		1

						Sig. (2-tailed)

		2		COMMUNICATE CLEARLY TO PARENTS		Pearson Correlation		.396**		1

						Sig. (2-tailed)		.004

		3		PROMOTE MECHANISMS FOR REACHING OUT TO PARENTS		Pearson Correlation		.169		.208		1

						Sig. (2-tailed)		.237		.144

		4		ORGANISE MEETINGS TO DICUSS PUPILS IMPROVEMENT		Pearson Correlation		.375**		.204		.444**		1

						Sig. (2-tailed)		.007		.150		.001

		5		ORGANISE SEMINARS  AND TALKS TO PARENTS ON VARIOUS TOPICS		Pearson Correlation		.124		-.072		.245		.278*		1

						Sig. (2-tailed)		.384		.614		.083		.048

		6		INVOLVE PARENTS ON ISSUES CONCERNING PUPIL'S DISCIPLINE		Pearson Correlation		.359**		.471**		.415**		.492**		.284*		1

						Sig. (2-tailed)		.010		.000		.002		.000		.043

		7		MAINTAIN REGULAR COMMUNICATION WITH PARENTS		Pearson Correlation		.590**		.454**		.236		.520**		.194		.451**		1

						Sig. (2-tailed)		.000		.001		.095		.000		.173		.001

		8		ACTIVELY ENGAGE PARENTS TO MAKE HOME A CENTER FOR LEARNING		Pearson Correlation		.380**		.223		.336*		.337*		.136		.209		.392**		1

						Sig. (2-tailed)		.007		.119		.017		.017		.346		.146		.005

		9		PROVIDE FOR  PARENTS TO BE REPRESENTED IN SCHOOL COMMITTEE		Pearson Correlation		.180		.073		.028		.407**		.223		.024		.446**		.261		1

						Sig. (2-tailed)		.211		.615		.850		.003		.120		.870		.001		.068

		10		ENSURE PARENTS RECEIVE REGULAR FEEDBACK ON PUPILS PROGRESS		Pearson Correlation		.504**		.406**		.245		.495**		.149		.495**		.467**		.303*		.143		1

						Sig. (2-tailed)		.000		.003		.086		.000		.300		.000		.001		.032		.321

		11		PREPARE HOMEWORK TIMETABLE AND GUIDE PARENTS ON HOW TO IMPLEMENT IT		Pearson Correlation		.465**		.343*		.220		.370**		.219		.406**		.373**		.408**		.148		.550**		1

						Sig. (2-tailed)		.001		.016		.129		.009		.131		.004		.008		.004		.309		.000

		12		INFORM PARENTS ABOUT CURRICULUM DEVELOPMENT		Pearson Correlation		.063		-.035		.435**		.300*		.649**		.299*		.189		.286*		.136		.258		.221		1

						Sig. (2-tailed)		.662		.808		.001		.033		.000		.033		.185		.044		.346		.071		.127

		13		ENCOURAGE PARENTS TO VOLUNTEER IN GUIDANCE AND COUNSELING, SCHOOL TRIPS AND MENTORSHIP PROGRAMES		Pearson Correlation		.188		.003		.188		.242		.360**		.135		.270		.381**		.508**		.269		.241		.397**		1

						Sig. (2-tailed)		.188		.982		.187		.087		.009		.346		.055		.006		.000		.059		.095		.004

		14		ENCOURAGE PARENTS TO PROVIDE FOR THEIR CHILDREN SCHOOL NEEDS		Pearson Correlation		.259		.150		.105		.246		.004		.256		.397**		.452**		.289*		.199		.262		.075		.096		1

						Sig. (2-tailed)		.066		.292		.465		.082		.979		.070		.004		.001		.042		.166		.069		.600		.504

		15		ENCOURAGE PARENTS TO MOTIVATE TEACHERS BY GIVING REWARDS		Pearson Correlation		.190		.126		.383**		.142		.363**		.262		.277*		.402**		.135		.359*		.204		.431**		.477**		-.039		1

						Sig. (2-tailed)		.182		.378		.005		.319		.009		.063		.049		.004		.350		.011		.159		.002		.000		.785

		16		LISTEN TO FEEDBACK FROM PARENTS		Pearson Correlation		.532**		.573**		.181		.350*		.068		.572**		.523**		.168		-.033		.539**		.262		.082		.052		.135		.111		1

						Sig. (2-tailed)		.000		.000		.203		.012		.637		.000		.000		.244		.821		.000		.069		.568		.717		.346		.438

		17		ACADEMIC PERFORMANCE IN 2016 MEAN SCORE		Pearson Correlation		-.321		-.077		.345*		.197		.018		.201		.124		.169		-.014		-.253		.027		.201		-.195		.383*		.039		-.088		1

						Sig. (2-tailed)		.068		.670		.049		.272		.919		.263		.492		.355		.937		.163		.887		.263		.277		.028		.831		.628

		18		ACADEMIC PERFORMANCE IN 2017 MEAN SCORE		Pearson Correlation		-.350*		-.049		.384*		.137		.058		.142		.050		.045		-.034		-.282		-.057		.162		-.151		.301		-.087		-.106		.917**		1

						Sig. (2-tailed)		.031		.771		.017		.412		.731		.394		.765		.791		.841		.091		.740		.331		.366		.066		.605		.527		.000

		19		ACADEMIC PERFORMANCE IN 2018 MEAN SCORE		Pearson Correlation		-.164		.058		.311*		.130		-.001		.263		-.015		.122		-.100		-.068		.034		.090		-.165		.191		.064		-.057		.829**		.834**		1

						Sig. (2-tailed)		.250		.684		.027		.362		.994		.062		.920		.398		.492		.640		.814		.532		.247		.179		.656		.692		.000		.000

		20		ACADEMIC PERFORMANCE IN 2019 MEAN SCORE		Pearson Correlation		-.021		.025		.309*		.232		.044		.370**		.081		.184		-.150		-.010		.069		.155		-.126		.329*		.187		.043		.775**		.730**		.868**		1

						Sig. (2-tailed)		.886		.862		.027		.102		.761		.007		.574		.201		.297		.945		.637		.278		.377		.019		.190		.764		.000		.000		.000

		21		ACADEMIC PERFORMANCE IN 2020 MEAN SCORE		Pearson Correlation		.038		.068		-.051		-.053		-.111		.060		.116		-.014		-.108		-.091		.098		-.152		-.122		.056		.038		-.056		.252		.296		.382**		.344*		1

						Sig. (2-tailed)		.793		.636		.721		.713		.439		.675		.417		.921		.454		.529		.504		.287		.393		.695		.791		.697		.157		.071		.006		.013

				**. Correlation is significant at the 0.01 level (2-tailed).

				*. Correlation is significant at the 0.05 level (2-tailed).





F

		Correlations

								1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19

		1		ESTABLISH A SAFE, SECURE AND FRIENDLY LEARNING ENVIRONMENT		Pearson Correlation		1

						Sig. (2-tailed)

		2		ENHANCE A SENSE OF OWNERSHIP AND TRUST AMONG PUPILS, TEACHERS AND PARENTS		Pearson Correlation		.295*		1

						Sig. (2-tailed)		.039

		3		SUPPORT COLLABORATIVE TEAMS TO IMPROVE INSTRUCTION		Pearson Correlation		.146		.358**		1

						Sig. (2-tailed)		.316		.010

		4		BUILD A CULTURE THAT HONORS ACADEMIC ACHIEVEMENT		Pearson Correlation		.103		.363**		.087		1

						Sig. (2-tailed)		.483		.009		.542

		5		ADVOCATE FOR ACULTURE OF LEARNING THAT RESPECTS THE DIVERSITY OF PUPILS		Pearson Correlation		.075		.112		.117		.208		1

						Sig. (2-tailed)		.612		.440		.420		.146

		6		APPRECIATE TEACHER,S CONTRIBUTIONS TOWARDS SCHOOL IMPROVEMENT		Pearson Correlation		-.038		.465**		.127		.606**		.107		1

						Sig. (2-tailed)		.797		.001		.374		.000		.459

		7		EMPHASIZE ON VALUES AND SCHOOL NORMS THAT FOSTER INDIVIDUAL RESPECT AND FAIRNESS		Pearson Correlation		.201		.320*		.239		.201		.013		.190		1

						Sig. (2-tailed)		.165		.022		.091		.157		.930		.181

		8		ORGANISE EVENTS FOR PUPILS, STAFF AND PARENTS		Pearson Correlation		.251		.098		.132		.276		.216		.138		.152		1

						Sig. (2-tailed)		.081		.495		.357		.050		.133		.333		.287

		9		ESTABLISH A COMMON HIGH EXPECTATION FOR PUPILS ACADEMIC PERFORMANCE		Pearson Correlation		.201		.465**		.306*		.371**		.070		.271		.269		.472**		1

						Sig. (2-tailed)		.165		.001		.029		.007		.631		.055		.056		.000

		10		ASSESS THE CULTURE OF THE SCHOOL FROM PUPILS' PERSPECTIVE		Pearson Correlation		-.085		.246		.349*		.379**		.283*		.329*		.054		.206		.250		1

						Sig. (2-tailed)		.562		.081		.012		.006		.046		.018		.709		.148		.077

		11		COMMUNICATE WITH PARENTS ABOUT THE ASPECTS OF A POSITIVE CULTURE		Pearson Correlation		.130		.380**		.224		.422**		.459**		.423**		.195		.386**		.394**		.629**		1

						Sig. (2-tailed)		.373		.006		.114		.002		.001		.002		.171		.005		.004		.000

		12		DISCUSS STANDARDS OF PROFFESSIONAL CONDUCT WITH TEACHERS		Pearson Correlation		.118		-.241		-.238		-.320*		.063		-.380**		-.207		-.196		-.430**		-.469**		-.326*		1

						Sig. (2-tailed)		.420		.088		.092		.022		.665		.006		.144		.167		.002		.001		.020

		13		EMPHASIZE ON SCHOOL RITUALS		Pearson Correlation		.039		.350*		.220		.378**		-.013		.431**		.572**		.131		.296*		.263		.230		-.225		1

						Sig. (2-tailed)		.793		.012		.122		.006		.927		.002		.000		.361		.035		.062		.105		.112

		14		PLAN FOR A CULTURE OF SHARED RESPONSIBILITY FOR SOCIAL AND ACADEMIC LEARNING OF PUPILS		Pearson Correlation		.074		.247		.304*		.246		.451**		.278*		.188		.188		-.035		.398**		.440**		-.076		.201		1

						Sig. (2-tailed)		.611		.080		.030		.082		.001		.048		.187		.186		.805		.004		.001		.596		.157

		15		ACADEMIC PERFORMANCE IN 2016 MEAN SCORE		Pearson Correlation		.324		-.117		.124		.048		.258		.067		.067		.224		.251		-.071		.153		.065		-.172		.014		1

						Sig. (2-tailed)		.070		.518		.491		.790		.153		.713		.710		.211		.159		.693		.396		.719		.339		.940

		16		ACADEMIC PERFORMANCE IN 2017 MEAN SCORE		Pearson Correlation		.323		-.071		.158		-.076		.133		-.056		.113		.140		.273		-.082		.093		.045		-.123		-.018		.917**		1

						Sig. (2-tailed)		.051		.672		.344		.651		.431		.741		.498		.403		.097		.625		.580		.787		.460		.915		.000

		17		ACADEMIC PERFORMANCE IN 2018 MEAN SCORE		Pearson Correlation		.382**		-.100		.100		.035		.079		.056		-.012		.162		.140		-.041		.126		.065		-.116		.092		.829**		.834**		1

						Sig. (2-tailed)		.007		.487		.484		.807		.584		.698		.936		.256		.329		.777		.378		.648		.417		.522		.000		.000

		18		ACADEMIC PERFORMANCE IN 2019 MEAN SCORE		Pearson Correlation		.319*		-.044		.000		.166		.116		.122		-.002		.145		.139		-.007		.209		.123		-.026		.099		.775**		.730**		.868**		1

						Sig. (2-tailed)		.026		.757		.997		.245		.423		.395		.988		.312		.329		.964		.142		.391		.855		.490		.000		.000		.000

		19		ACADEMIC PERFORMANCE IN 2020 MEAN SCORE		Pearson Correlation		.279		.094		.031		.164		-.086		.243		.029		-.002		.051		.004		-.053		.011		.164		.006		.252		.296		.382**		.344*		1

						Sig. (2-tailed)		.052		.511		.831		.251		.554		.086		.839		.988		.721		.980		.711		.941		.251		.964		.157		.071		.006		.013

		*. Correlation is significant at the 0.05 level (2-tailed).

		**. Correlation is significant at the 0.01 level (2-tailed).






C1

								1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19		20		21		22		23		24		25		26		27		28		29		30		31		32		33		34		35

		1		ALLOCATE SUBJECTS AND CLASSES TO TEACHERS TO MAXIMISE LEARNING		Pearson Correlation		1

						Sig. (2-tailed)

		2		PLAN A SCHEDULE THAT ENABLES PUPILS QUALITY LEARNING		Pearson Correlation		.275		1

						Sig. (2-tailed)		.051

		3		SUPPORT COLLABORATION A MONG TEACHERS TO IMPROVE LEARNING INSTRUCTIONS		Pearson Correlation		.123		.299*		1

						Sig. (2-tailed)		.391		.033

		4		VISIT CLASSES TO OBSERVE, SUPERVISE & MORNITOR LEARNING ACTIVITIES		Pearson Correlation		.262		.449**		.274		1

						Sig. (2-tailed)		.064		.001		.052

		5		PROVIDE FACILITIES,RESOURCES, SUPPORT & GOOD ENVIRONMENT FOR LEARNING		Pearson Correlation		.171		.087		.214		.034		1

						Sig. (2-tailed)		.234		.550		.136		.815

		6		EVALUATE HOW INSTRUCTION TIME IS USED		Pearson Correlation		.084		.302*		.314*		.313*		.283*		1

						Sig. (2-tailed)		.560		.033		.027		.027		.046

		7		APPROVE TEACHER PLANS AFTER CHECKS BY ACADEMIC TEACHER		Pearson Correlation		.062		.208		.314*		.108		.282*		.422**		1

						Sig. (2-tailed)		.664		.142		.025		.451		.047		.002

		8		ALLOCATE  TIME TO EVALUATE PUPILS LEARNING		Pearson Correlation		.292*		.197		.258		.208		.276		.515**		.250		1

						Sig. (2-tailed)		.038		.166		.067		.142		.052		.000		.077

		9		ESTABLISH INTERNAL QUALITY ASSURANCE COMMITTEE TO ACCESS AND EVALUATE		Pearson Correlation		.022		.077		.114		.099		.250		.369**		.265		.384**		1

						Sig. (2-tailed)		.878		.590		.427		.489		.080		.008		.060		.005

		10		CONVENE MEETINGS TO DISCUSS INSTRUCTIONAL MATTERS		Pearson Correlation		-.010		.111		.012		.057		.254		.408**		.203		.103		.437**		1

						Sig. (2-tailed)		.944		.440		.934		.690		.075		.003		.154		.471		.001

		11		ENSURE THE TEACHERS TEACH THE REQUIRED CURRICULUM		Pearson Correlation		.012		.033		.399**		-.178		.327*		.135		.254		.068		-.098		.149		1

						Sig. (2-tailed)		.932		.819		.004		.212		.020		.349		.072		.635		.494		.297

		12		TEACHERS TO PREAPARE SCHEMES OF WORK AND LESSON PLANS		Pearson Correlation		.011		.157		.156		.302*		.205		.183		-.004		.099		-.052		.350*		.256		1

						Sig. (2-tailed)		.939		.270		.273		.031		.153		.202		.976		.489		.718		.012		.069

		13		TEACHERS ENGAGE PUPILS IN DISCUSSION & ACTIVITIES THAT FOASTER CRITICAL THINKING AND COMPETENCE		Pearson Correlation		.207		.234		.368**		.294*		.257		.466**		.265		.272		.372**		.476**		.312*		.368**		1

						Sig. (2-tailed)		.150		.102		.009		.038		.075		.001		.063		.056		.008		.000		.028		.009

		14		UTILIZE PUPIL'S ACADEMIC PERFOMANCE TO GET INFORMATION ABOUT CURRICULUM IMPLEMENTATION		Pearson Correlation		.183		.089		.342*		.243		.314*		.350*		.251		.367**		.215		.272		.137		.341*		.409**		1

						Sig. (2-tailed)		.199		.533		.014		.086		.026		.013		.076		.008		.131		.053		.339		.014		.003

		15		ESTABLISH A FUNCTIONAL SCHOOL ACADEMIC COMMITTEE TO HANDLE ACADEMIC ISSUES		Pearson Correlation		.208		.082		.354*		.092		.226		.379**		.360**		.493**		.365**		.251		.227		.155		.515**		.445**		1

						Sig. (2-tailed)		.142		.566		.011		.519		.114		.007		.009		.000		.008		.076		.110		.276		.000		.001

		16		ENSURE STUDENTS ATTEND ALL LESSONS		Pearson Correlation		-.012		.045		.261		.143		.163		.250		-.095		.168		.010		.150		.156		.336*		.042		.185		.140		1

						Sig. (2-tailed)		.932		.752		.064		.316		.257		.080		.508		.237		.943		.294		.275		.016		.771		.193		.326

		17		ENSURE TEACHERS REVISE WITH PUPILS TO IMPROVE TEST SCORES		Pearson Correlation		.216		.381**		.489**		.208		.311*		.305*		.446**		.119		-.132		.115		.381**		.587**		.336*		.331*		.169		.239		1

						Sig. (2-tailed)		.132		.006		.000		.147		.029		.033		.001		.411		.362		.427		.006		.000		.017		.019		.241		.095

		18		ENSURE CONTINOUS PROPER ASSESSMENT IS DONE		Pearson Correlation		-.029		.149		-.023		.312*		.275		.358*		.350*		.071		.265		.420**		.031		.441**		.421**		.284*		.071		-.065		.285*		1

						Sig. (2-tailed)		.845		.308		.878		.029		.058		.012		.014		.626		.066		.003		.834		.002		.003		.048		.630		.659		.048

		19		EMPHASISE THE PURPOSE OF PROFFESSIONAL LEARNING		Pearson Correlation		-.156		.009		.109		.102		.167		.175		.098		.131		.130		.331*		.118		.409**		.310*		.443**		.271		.333*		.048		.305*		1

						Sig. (2-tailed)		.275		.952		.446		.475		.247		.223		.494		.360		.363		.018		.411		.003		.028		.001		.055		.017		.739		.033

		20		ENCOURAGE TEACHERS TO ATTEND COURSES AND TRAININGS		Pearson Correlation		-.197		.093		.126		-.021		.091		.069		.102		-.200		.104		.457**		.199		.326*		.115		.138		.079		.210		.232		.181		.400**		1

						Sig. (2-tailed)		.165		.515		.380		.884		.531		.634		.477		.159		.467		.001		.161		.020		.428		.333		.581		.140		.105		.213		.004

		21		DISCUSS STRENGS AND WEAKNESSES WITH EACH TEACHER		Pearson Correlation		.240		.289*		.258		.386**		.134		.245		.162		.398**		.266		.043		-.175		.129		.069		.414**		.380**		.233		.198		.032		.157		.218		1

						Sig. (2-tailed)		.090		.040		.068		.005		.354		.087		.257		.004		.060		.762		.219		.366		.635		.003		.006		.100		.168		.826		.271		.125

		22		CREATE AN ENABLING CONDITION FOR TEACHERS TO SHARE, DIALOGUE AND COMMUNICATE		Pearson Correlation		.059		.076		.155		.259		.149		.057		-.038		.257		.261		.372**		-.068		.453**		.265		.460**		.367**		.314*		.139		.254		.504**		.327*		.415**		1

						Sig. (2-tailed)		.681		.595		.278		.066		.301		.697		.790		.069		.065		.007		.637		.001		.063		.001		.008		.025		.335		.078		.000		.019		.002

		23		PROVIDE RESOURCES TO SUPPORT TEACHERS TRAINING		Pearson Correlation		.171		.050		-.049		.039		.233		.198		.164		.318*		.398**		.328*		.018		-.029		.034		.142		.074		.169		-.047		.042		.215		.172		.323*		.277*		1

						Sig. (2-tailed)		.232		.728		.735		.787		.103		.168		.250		.023		.004		.019		.898		.838		.816		.320		.606		.237		.745		.775		.129		.227		.021		.049

		24		PEFORM  A SAMPLE LESSON TO IMPROVE TEACHERS		Pearson Correlation		.146		.088		-.014		.238		.263		.230		.045		.134		.124		.410**		.202		.422**		.269		.374**		.223		.492**		.233		.388**		.524**		.450**		.259		.418**		.298*		1

						Sig. (2-tailed)		.306		.541		.923		.093		.065		.108		.753		.348		.385		.003		.155		.002		.059		.007		.116		.000		.103		.006		.000		.001		.066		.002		.034

		25		REWARD TEACHERS WHO ENGAGE IN ONGOING TRAINING		Pearson Correlation		-.066		.014		.177		.064		.268		-.019		.042		.094		.243		.229		.150		.139		.263		.461**		.333*		.288*		.087		.023		.460**		.443**		.296*		.459**		.287*		.496**		1

						Sig. (2-tailed)		.646		.920		.214		.656		.060		.895		.770		.510		.086		.106		.292		.332		.065		.001		.017		.041		.548		.876		.001		.001		.035		.001		.041		.000

		26		ALLOCATION AND MANAGEMENT TEACHER WORKLOAD		Pearson Correlation		.069		.034		.239		.057		.465**		.165		.203		.168		.305*		.307*		.302*		.089		.329*		.380**		.287*		-.141		.085		.201		.194		.138		.131		.290*		.209		.108		.352*		1

						Sig. (2-tailed)		.631		.814		.091		.690		.001		.254		.154		.239		.029		.028		.031		.533		.020		.006		.041		.324		.559		.166		.173		.333		.360		.039		.140		.450		.011

		27		MANAGE TEACHER BEHAVIOUR AND DISCIPLINE		Pearson Correlation		.257		.300*		.209		.273		.311*		.313*		-.096		.325*		.184		.287*		.131		.463**		.381**		.355*		.416**		.216		.290*		.045		.339*		.276		.347*		.426**		.177		.363**		.334*		.192		1

						Sig. (2-tailed)		.068		.032		.141		.052		.028		.027		.504		.020		.195		.041		.358		.001		.006		.011		.002		.128		.041		.759		.015		.050		.013		.002		.214		.009		.017		.178

		28		SUPPORT TEACHER KNOWLEDGE GAPS ON BOTH SUBJECT CONTENT  & TEACHING PEDAGOGY		Pearson Correlation		.195		.177		.339*		.299*		.268		.140		.117		.236		.251		.215		.177		.311*		.283*		.491**		.323*		.306*		.278		.125		.383**		.363**		.623**		.525**		.205		.453**		.619**		.336*		.471**		1

						Sig. (2-tailed)		.170		.215		.015		.033		.060		.331		.416		.096		.076		.129		.215		.027		.047		.000		.021		.029		.051		.392		.005		.009		.000		.000		.148		.001		.000		.016		.000

		29		ENSURE SAFE RECRUITMENT, INDUCTION AND TRAINING		Pearson Correlation		.097		.071		.114		.081		.208		.096		.007		-.063		.201		.544**		.235		.428**		.460**		.429**		.423**		.269		.159		.204		.582**		.503**		.168		.416**		.095		.598**		.565**		.273		.541**		.472**		1

						Sig. (2-tailed)		.497		.619		.425		.572		.147		.507		.961		.659		.158		.000		.097		.002		.001		.002		.002		.056		.269		.159		.000		.000		.238		.002		.507		.000		.000		.053		.000		.000

		30		ENCOURAGE TEACHERS TO THINK OF LEARNING BEYOND THE ACADEMIC CURRICULUM		Pearson Correlation		.255		.237		.342*		.248		.233		.141		.184		.033		.148		.365**		.153		.442**		.379**		.373**		.160		.279*		.419**		.449**		.466**		.270		.153		.389**		.136		.457**		.214		.080		.270		.355*		.517**		1

						Sig. (2-tailed)		.071		.095		.014		.079		.103		.327		.196		.821		.300		.009		.284		.001		.007		.007		.261		.047		.002		.001		.001		.055		.284		.005		.342		.001		.132		.575		.055		.011		.000

		31		ACADEMIC PERFORMANCE IN 2016 MEAN SCORE		Pearson Correlation		.187		.103		.054		-.022		.149		.202		.217		.157		.410*		.198		.014		-.066		.354*		.038		.206		-.170		.075		.212		-.297		-.036		.058		-.153		.047		-.126		.204		.225		-.018		-.038		-.004		.017		1

						Sig. (2-tailed)		.298		.567		.764		.904		.415		.267		.224		.383		.018		.269		.939		.716		.043		.834		.249		.344		.677		.235		.093		.844		.749		.397		.794		.483		.254		.209		.923		.832		.983		.927

		32		ACADEMIC PERFORMANCE IN 2017 MEAN SCORE		Pearson Correlation		.173		.038		-.006		-.067		.002		.148		.156		.098		.366*		.111		-.084		-.142		.239		-.036		.160		-.161		.020		.219		-.307		-.082		-.022		-.130		-.011		-.122		.060		.144		-.179		-.184		-.115		.014		.917**		1

						Sig. (2-tailed)		.300		.823		.973		.688		.990		.382		.349		.557		.024		.508		.616		.396		.148		.828		.337		.334		.907		.194		.061		.625		.896		.437		.948		.466		.719		.387		.283		.269		.493		.936		.000				.000

		33		ACADEMIC PERFORMANCE IN 2018 MEAN SCORE		Pearson Correlation		.098		-.091		.009		-.065		.111		.171		.060		.138		.386**		.102		.043		-.099		.363**		.075		.236		-.138		-.008		.211		-.168		-.091		.007		.040		-.000		.014		.226		.298*		.025		.020		.095		.027		.829**		.834**		1

						Sig. (2-tailed)		.493		.526		.952		.650		.443		.234		.675		.334		.005		.477		.763		.488		.010		.602		.096		.333		.958		.146		.237		.527		.963		.783		1.000		.921		.111		.034		.864		.889		.507		.853		.000		.000

		34		ACADEMIC PERFORMANCE IN 2019 MEAN SCORE		Pearson Correlation		.194		.081		.082		.035		.124		.084		.012		.138		.264		.088		.116		.023		.302*		.046		.206		-.058		.060		.198		-.153		.001		.107		.032		.018		.105		.305*		.269		.096		.066		.221		.128		.775**		.730**		.868**		1

						Sig. (2-tailed)		.171		.571		.569		.809		.389		.564		.934		.333		.062		.538		.417		.871		.033		.748		.147		.686		.679		.173		.284		.997		.456		.822		.901		.463		.030		.056		.504		.646		.120		.369		.000		.000		.000

		35		ACADEMIC PERFORMANCE IN 2020 MEAN SCORE		Pearson Correlation		.122		.122		.175		-.038		.232		.064		-.030		.105		.096		.053		.319*		.123		.163		-.007		.094		.098		.208		.025		.005		.097		-.122		.188		-.006		.025		.178		.307*		.107		.073		-.081		.123		.252		.296		.382**		.344*		1

						Sig. (2-tailed)		.394		.395		.220		.790		.104		.661		.834		.463		.504		.714		.023		.391		.257		.964		.510		.494		.148		.865		.971		.500		.392		.187		.967		.862		.212		.028		.454		.609		.571		.389		.157		.071		.006		.013

				*. Correlation is significant at the 0.05 level (2-tailed).

				**. Correlation is significant at the 0.01 level (2-tailed).





D



								1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19		20		21

		1		COLLABORATE WITH STAKEHOLDERS TO SET ACLEAR VISSION IN SCHOOL		Pearson Correlation		1

						Sig. (2-tailed)

		2		COMMUNICATE A LEARNING VISSION WITH TEACHERS		Pearson Correlation		.357*		1

						Sig. (2-tailed)		.010

		3		SET AND DEMONSTRATE HIGH EXPECTATIONS IN LEARNING FOR ALL PUPILS		Pearson Correlation		.178		.226		1

						Sig. (2-tailed)		.210		.111

		4		PREPARE SCHOOL PLAN, PROGRAMS & ACTIVITIES THAT IMPROVE LEARNING		Pearson Correlation		.163		.416**		.448**		1

						Sig. (2-tailed)		.252		.002		.001

		5		EXPECT TEACHERS TO DEVELOP AND MAINTAIN HIGH STANDARDS FOR PUPILS LEARNING		Pearson Correlation		.176		.165		.564**		.493**		1

						Sig. (2-tailed)		.222		.253		.000		.000

		6		ENTHUSIASTICALLY MAKE TEACHERS AWARE OF THEIR RESPONSIBILITIES		Pearson Correlation		.004		.294*		.289*		.348*		.451**		1

						Sig. (2-tailed)		.976		.036		.040		.012		.001

		7		SHARE LEADERSHIP ROLES TO TEACHER TO EFFECTIVELY MANAGE SCHOOL ACTITIES		Pearson Correlation		.155		.135		.381**		.459**		.499**		.548**		1

						Sig. (2-tailed)		.279		.344		.006		.001		.000		.000

		8		INTERACT WITH TEACHERS TO IDENTFY INDIVIDUAL NEEDS AND EXPERTISE		Pearson Correlation		.386**		.257		.328*		.247		.531**		.283*		.407**		1

						Sig. (2-tailed)		.005		.069		.019		.080		.000		.045		.003

		9		STIMULATE TEACHERS TO THINK CRITICALLY ON TEACHING PROCESS		Pearson Correlation		.339*		.312*		.096		.294*		.332*		.371**		.205		.476**		1

						Sig. (2-tailed)		.016		.028		.508		.038		.020		.008		.152		.000

		10		ENGAGE TEACHERS IN PROBLEM SOLVING TECHNIQUES		Pearson Correlation		.245		.356*		.288*		.250		.289*		.307*		.184		.523**		.403**		1

						Sig. (2-tailed)		.083		.010		.040		.077		.042		.028		.195		.000		.004

		11		INSPIRE AND ENCOURAGE TEACHERS FOR THEIR PROFFESSIONAL EXCELLENCE		Pearson Correlation		.339*		.390**		.348*		.117		.326*		.426**		.318*		.651**		.481**		.641**		1

						Sig. (2-tailed)		.015		.005		.012		.413		.021		.002		.023		.000		.000		.000

		12		INITIATE CHANGES THAT CHALLENGE TEACHER BELIEVES AND VALUES		Pearson Correlation		.230		.252		.173		.367**		.422**		.221		.338*		.622**		.593**		.575**		.459**		1

						Sig. (2-tailed)		.105		.074		.225		.008		.002		.119		.015		.000		.000		.000		.001

		13		OFFER MOTIVATIONAL, ENCOURAGEMENT, COACHING AND COUNSELLING TO TEACHERS		Pearson Correlation		.221		.095		.027		.303*		.338*		.319*		.347*		.453**		.455**		.282*		.339*		.465**		1

						Sig. (2-tailed)		.119		.506		.849		.031		.016		.023		.013		.001		.001		.045		.015		.001

		14		VALUE THE USE OF EVIDENCE AND REASON TO REDUCE COFLICT AMONG TEACHERS		Pearson Correlation		.104		.207		.290*		.252		.313*		.248		.207		.367**		.510**		.518**		.523**		.499**		.451**		1

						Sig. (2-tailed)		.469		.145		.039		.074		.027		.079		.144		.008		.000		.000		.000		.000		.001

		15		OPTMISTICALLY CHALLENGE TEACHERS TO DO MORE THAN IS EXPECTED		Pearson Correlation		.433**		.353*		.121		.294*		-.001		.153		.137		.444**		.575**		.383**		.440**		.469**		.475**		.475**		1

						Sig. (2-tailed)		.002		.011		.397		.036		.997		.285		.339		.001		.000		.006		.001		.001		.000		.000

		16		SET PERSONAL EXAMPLE TO TEACHERS  OF WHAT IS EXPECTED OF THEM		Pearson Correlation		.317*		.341*		.245		.145		.354*		.374**		.314*		.517**		.420**		.569**		.456**		.404**		.360**		.392**		.433**		1

						Sig. (2-tailed)		.023		.014		.083		.309		.012		.007		.025		.000		.002		.000		.001		.003		.009		.004		.002

		17		ACADEMIC PERFORMANCE IN 2016 MEAN SCORE		Pearson Correlation		.117		.074		.092		.385*		.258		.307		.290		.051		.011		-.145		.008		-.009		.190		.060		.187		.018		1

						Sig. (2-tailed)		.518		.682		.610		.027		.153		.082		.102		.778		.954		.422		.965		.961		.289		.740		.296		.920

		18		ACADEMIC PERFORMANCE IN 2017 MEAN SCORE		Pearson Correlation		.219		.055		-.005		.266		.132		.198		.228		-.029		-.020		-.186		.011		-.072		.097		.017		.159		-.048		.917**		1

						Sig. (2-tailed)		.186		.744		.978		.106		.435		.233		.168		.862		.905		.263		.945		.670		.562		.918		.340		.777		.000

		19		ACADEMIC PERFORMANCE IN 2018 MEAN SCORE		Pearson Correlation		.083		.015		-.084		.132		.131		.273		.212		.057		.010		-.046		.149		-.025		.158		.056		.120		.073		.829**		.834**		1

						Sig. (2-tailed)		.563		.917		.556		.357		.364		.053		.136		.693		.946		.746		.295		.864		.270		.698		.402		.608		.000		.000

		20		ACADEMIC PERFORMANCE IN 2019 MEAN SCORE		Pearson Correlation		.132		.005		-.076		.160		.186		.268		.329*		.205		.120		-.019		.234		.016		.220		.108		.153		.093		.775**		.730**		.868**		1

						Sig. (2-tailed)		.357		.973		.597		.263		.196		.057		.019		.148		.407		.895		.098		.910		.121		.452		.284		.517		.000		.000		.000

		21		ACADEMIC PERFORMANCE IN 2020 MEAN SCORE		Pearson Correlation		-.012		.018		.003		.124		.112		.056		.040		.180		-.054		.106		-.022		.057		-.082		.093		-.041		.036		.252		.296		.382**		.344*		1

						Sig. (2-tailed)		.931		.902		.982		.387		.439		.694		.780		.207		.712		.460		.877		.691		.565		.518		.777		.802		.157		.071		.006		.013

				*. Correlation is significant at the 0.05 level (2-tailed).

				**. Correlation is significant at the 0.01 level (2-tailed).





E

				Correlations

								1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19		20		21

		1		ESTABLISH & MAINTAIN POSITIVE RELATIONSHIP WITH PARENTS THAT REVOLVE AROUND ACADEMIC MISSION		Pearson Correlation		1

						Sig. (2-tailed)

		2		COMMUNICATE CLEARLY TO PARENTS		Pearson Correlation		.396**		1

						Sig. (2-tailed)		.004

		3		PROMOTE MECHANISMS FOR REACHING OUT TO PARENTS		Pearson Correlation		.169		.208		1

						Sig. (2-tailed)		.237		.144

		4		ORGANISE MEETINGS TO DICUSS PUPILS IMPROVEMENT		Pearson Correlation		.375**		.204		.444**		1

						Sig. (2-tailed)		.007		.150		.001

		5		ORGANISE SEMINARS  AND TALKS TO PARENTS ON VARIOUS TOPICS		Pearson Correlation		.124		-.072		.245		.278*		1

						Sig. (2-tailed)		.384		.614		.083		.048

		6		INVOLVE PARENTS ON ISSUES CONCERNING PUPIL'S DISCIPLINE		Pearson Correlation		.359**		.471**		.415**		.492**		.284*		1

						Sig. (2-tailed)		.010		.000		.002		.000		.043

		7		MAINTAIN REGULAR COMMUNICATION WITH PARENTS		Pearson Correlation		.590**		.454**		.236		.520**		.194		.451**		1

						Sig. (2-tailed)		.000		.001		.095		.000		.173		.001

		8		ACTIVELY ENGAGE PARENTS TO MAKE HOME A CENTER FOR LEARNING		Pearson Correlation		.380**		.223		.336*		.337*		.136		.209		.392**		1

						Sig. (2-tailed)		.007		.119		.017		.017		.346		.146		.005

		9		PROVIDE FOR  PARENTS TO BE REPRESENTED IN SCHOOL COMMITTEE		Pearson Correlation		.180		.073		.028		.407**		.223		.024		.446**		.261		1

						Sig. (2-tailed)		.211		.615		.850		.003		.120		.870		.001		.068

		10		ENSURE PARENTS RECEIVE REGULAR FEEDBACK ON PUPILS PROGRESS		Pearson Correlation		.504**		.406**		.245		.495**		.149		.495**		.467**		.303*		.143		1

						Sig. (2-tailed)		.000		.003		.086		.000		.300		.000		.001		.032		.321

		11		PREPARE HOMEWORK TIMETABLE AND GUIDE PARENTS ON HOW TO IMPLEMENT IT		Pearson Correlation		.465**		.343*		.220		.370**		.219		.406**		.373**		.408**		.148		.550**		1

						Sig. (2-tailed)		.001		.016		.129		.009		.131		.004		.008		.004		.309		.000

		12		INFORM PARENTS ABOUT CURRICULUM DEVELOPMENT		Pearson Correlation		.063		-.035		.435**		.300*		.649**		.299*		.189		.286*		.136		.258		.221		1

						Sig. (2-tailed)		.662		.808		.001		.033		.000		.033		.185		.044		.346		.071		.127

		13		ENCOURAGE PARENTS TO VOLUNTEER IN GUIDANCE AND COUNSELING, SCHOOL TRIPS AND MENTORSHIP PROGRAMES		Pearson Correlation		.188		.003		.188		.242		.360**		.135		.270		.381**		.508**		.269		.241		.397**		1

						Sig. (2-tailed)		.188		.982		.187		.087		.009		.346		.055		.006		.000		.059		.095		.004

		14		ENCOURAGE PARENTS TO PROVIDE FOR THEIR CHILDREN SCHOOL NEEDS		Pearson Correlation		.259		.150		.105		.246		.004		.256		.397**		.452**		.289*		.199		.262		.075		.096		1

						Sig. (2-tailed)		.066		.292		.465		.082		.979		.070		.004		.001		.042		.166		.069		.600		.504

		15		ENCOURAGE PARENTS TO MOTIVATE TEACHERS BY GIVING REWARDS		Pearson Correlation		.190		.126		.383**		.142		.363**		.262		.277*		.402**		.135		.359*		.204		.431**		.477**		-.039		1

						Sig. (2-tailed)		.182		.378		.005		.319		.009		.063		.049		.004		.350		.011		.159		.002		.000		.785

		16		LISTEN TO FEEDBACK FROM PARENTS		Pearson Correlation		.532**		.573**		.181		.350*		.068		.572**		.523**		.168		-.033		.539**		.262		.082		.052		.135		.111		1

						Sig. (2-tailed)		.000		.000		.203		.012		.637		.000		.000		.244		.821		.000		.069		.568		.717		.346		.438

		17		ACADEMIC PERFORMANCE IN 2016 MEAN SCORE		Pearson Correlation		-.321		-.077		.345*		.197		.018		.201		.124		.169		-.014		-.253		.027		.201		-.195		.383*		.039		-.088		1

						Sig. (2-tailed)		.068		.670		.049		.272		.919		.263		.492		.355		.937		.163		.887		.263		.277		.028		.831		.628

		18		ACADEMIC PERFORMANCE IN 2017 MEAN SCORE		Pearson Correlation		-.350*		-.049		.384*		.137		.058		.142		.050		.045		-.034		-.282		-.057		.162		-.151		.301		-.087		-.106		.917**		1

						Sig. (2-tailed)		.031		.771		.017		.412		.731		.394		.765		.791		.841		.091		.740		.331		.366		.066		.605		.527		.000

		19		ACADEMIC PERFORMANCE IN 2018 MEAN SCORE		Pearson Correlation		-.164		.058		.311*		.130		-.001		.263		-.015		.122		-.100		-.068		.034		.090		-.165		.191		.064		-.057		.829**		.834**		1

						Sig. (2-tailed)		.250		.684		.027		.362		.994		.062		.920		.398		.492		.640		.814		.532		.247		.179		.656		.692		.000		.000

		20		ACADEMIC PERFORMANCE IN 2019 MEAN SCORE		Pearson Correlation		-.021		.025		.309*		.232		.044		.370**		.081		.184		-.150		-.010		.069		.155		-.126		.329*		.187		.043		.775**		.730**		.868**		1

						Sig. (2-tailed)		.886		.862		.027		.102		.761		.007		.574		.201		.297		.945		.637		.278		.377		.019		.190		.764		.000		.000		.000

		21		ACADEMIC PERFORMANCE IN 2020 MEAN SCORE		Pearson Correlation		.038		.068		-.051		-.053		-.111		.060		.116		-.014		-.108		-.091		.098		-.152		-.122		.056		.038		-.056		.252		.296		.382**		.344*		1

						Sig. (2-tailed)		.793		.636		.721		.713		.439		.675		.417		.921		.454		.529		.504		.287		.393		.695		.791		.697		.157		.071		.006		.013

				**. Correlation is significant at the 0.01 level (2-tailed).

				*. Correlation is significant at the 0.05 level (2-tailed).





F

		Correlations

								1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19

		1		ESTABLISH A SAFE, SECURE AND FRIENDLY LEARNING ENVIRONMENT		Pearson Correlation		1

						Sig. (2-tailed)

		2		ENHANCE A SENSE OF OWNERSHIP AND TRUST AMONG PUPILS, TEACHERS AND PARENTS		Pearson Correlation		.295*		1

						Sig. (2-tailed)		.039

		3		SUPPORT COLLABORATIVE TEAMS TO IMPROVE INSTRUCTION		Pearson Correlation		.146		.358**		1

						Sig. (2-tailed)		.316		.010

		4		BUILD A CULTURE THAT HONORS ACADEMIC ACHIEVEMENT		Pearson Correlation		.103		.363**		.087		1

						Sig. (2-tailed)		.483		.009		.542

		5		ADVOCATE FOR ACULTURE OF LEARNING THAT RESPECTS THE DIVERSITY OF PUPILS		Pearson Correlation		.075		.112		.117		.208		1

						Sig. (2-tailed)		.612		.440		.420		.146

		6		APPRECIATE TEACHER,S CONTRIBUTIONS TOWARDS SCHOOL IMPROVEMENT		Pearson Correlation		-.038		.465**		.127		.606**		.107		1

						Sig. (2-tailed)		.797		.001		.374		.000		.459

		7		EMPHASIZE ON VALUES AND SCHOOL NORMS THAT FOSTER INDIVIDUAL RESPECT AND FAIRNESS		Pearson Correlation		.201		.320*		.239		.201		.013		.190		1

						Sig. (2-tailed)		.165		.022		.091		.157		.930		.181

		8		ORGANISE EVENTS FOR PUPILS, STAFF AND PARENTS		Pearson Correlation		.251		.098		.132		.276		.216		.138		.152		1

						Sig. (2-tailed)		.081		.495		.357		.050		.133		.333		.287

		9		ESTABLISH A COMMON HIGH EXPECTATION FOR PUPILS ACADEMIC PERFORMANCE		Pearson Correlation		.201		.465**		.306*		.371**		.070		.271		.269		.472**		1

						Sig. (2-tailed)		.165		.001		.029		.007		.631		.055		.056		.000

		10		ASSESS THE CULTURE OF THE SCHOOL FROM PUPILS' PERSPECTIVE		Pearson Correlation		-.085		.246		.349*		.379**		.283*		.329*		.054		.206		.250		1

						Sig. (2-tailed)		.562		.081		.012		.006		.046		.018		.709		.148		.077

		11		COMMUNICATE WITH PARENTS ABOUT THE ASPECTS OF A POSITIVE CULTURE		Pearson Correlation		.130		.380**		.224		.422**		.459**		.423**		.195		.386**		.394**		.629**		1

						Sig. (2-tailed)		.373		.006		.114		.002		.001		.002		.171		.005		.004		.000

		12		DISCUSS STANDARDS OF PROFFESSIONAL CONDUCT WITH TEACHERS		Pearson Correlation		.118		-.241		-.238		-.320*		.063		-.380**		-.207		-.196		-.430**		-.469**		-.326*		1

						Sig. (2-tailed)		.420		.088		.092		.022		.665		.006		.144		.167		.002		.001		.020

		13		EMPHASIZE ON SCHOOL RITUALS		Pearson Correlation		.039		.350*		.220		.378**		-.013		.431**		.572**		.131		.296*		.263		.230		-.225		1

						Sig. (2-tailed)		.793		.012		.122		.006		.927		.002		.000		.361		.035		.062		.105		.112

		14		PLAN FOR A CULTURE OF SHARED RESPONSIBILITY FOR SOCIAL AND ACADEMIC LEARNING OF PUPILS		Pearson Correlation		.074		.247		.304*		.246		.451**		.278*		.188		.188		-.035		.398**		.440**		-.076		.201		1

						Sig. (2-tailed)		.611		.080		.030		.082		.001		.048		.187		.186		.805		.004		.001		.596		.157

		15		ACADEMIC PERFORMANCE IN 2016 MEAN SCORE		Pearson Correlation		.324		-.117		.124		.048		.258		.067		.067		.224		.251		-.071		.153		.065		-.172		.014		1

						Sig. (2-tailed)		.070		.518		.491		.790		.153		.713		.710		.211		.159		.693		.396		.719		.339		.940

		16		ACADEMIC PERFORMANCE IN 2017 MEAN SCORE		Pearson Correlation		.323		-.071		.158		-.076		.133		-.056		.113		.140		.273		-.082		.093		.045		-.123		-.018		.917**		1

						Sig. (2-tailed)		.051		.672		.344		.651		.431		.741		.498		.403		.097		.625		.580		.787		.460		.915		.000

		17		ACADEMIC PERFORMANCE IN 2018 MEAN SCORE		Pearson Correlation		.382**		-.100		.100		.035		.079		.056		-.012		.162		.140		-.041		.126		.065		-.116		.092		.829**		.834**		1

						Sig. (2-tailed)		.007		.487		.484		.807		.584		.698		.936		.256		.329		.777		.378		.648		.417		.522		.000		.000

		18		ACADEMIC PERFORMANCE IN 2019 MEAN SCORE		Pearson Correlation		.319*		-.044		.000		.166		.116		.122		-.002		.145		.139		-.007		.209		.123		-.026		.099		.775**		.730**		.868**		1

						Sig. (2-tailed)		.026		.757		.997		.245		.423		.395		.988		.312		.329		.964		.142		.391		.855		.490		.000		.000		.000

		19		ACADEMIC PERFORMANCE IN 2020 MEAN SCORE		Pearson Correlation		.279		.094		.031		.164		-.086		.243		.029		-.002		.051		.004		-.053		.011		.164		.006		.252		.296		.382**		.344*		1

						Sig. (2-tailed)		.052		.511		.831		.251		.554		.086		.839		.988		.721		.980		.711		.941		.251		.964		.157		.071		.006		.013

		*. Correlation is significant at the 0.05 level (2-tailed).

		**. Correlation is significant at the 0.01 level (2-tailed).






C1

								1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19		20		21		22		23		24		25		26		27		28		29		30		31		32		33		34		35

		1		ALLOCATE SUBJECTS AND CLASSES TO TEACHERS TO MAXIMISE LEARNING		Pearson Correlation		1

						Sig. (2-tailed)

		2		PLAN A SCHEDULE THAT ENABLES PUPILS QUALITY LEARNING		Pearson Correlation		.275		1

						Sig. (2-tailed)		.051

		3		SUPPORT COLLABORATION A MONG TEACHERS TO IMPROVE LEARNING INSTRUCTIONS		Pearson Correlation		.123		.299*		1

						Sig. (2-tailed)		.391		.033

		4		VISIT CLASSES TO OBSERVE, SUPERVISE & MORNITOR LEARNING ACTIVITIES		Pearson Correlation		.262		.449**		.274		1

						Sig. (2-tailed)		.064		.001		.052

		5		PROVIDE FACILITIES,RESOURCES, SUPPORT & GOOD ENVIRONMENT FOR LEARNING		Pearson Correlation		.171		.087		.214		.034		1

						Sig. (2-tailed)		.234		.550		.136		.815

		6		EVALUATE HOW INSTRUCTION TIME IS USED		Pearson Correlation		.084		.302*		.314*		.313*		.283*		1

						Sig. (2-tailed)		.560		.033		.027		.027		.046

		7		APPROVE TEACHER PLANS AFTER CHECKS BY ACADEMIC TEACHER		Pearson Correlation		.062		.208		.314*		.108		.282*		.422**		1

						Sig. (2-tailed)		.664		.142		.025		.451		.047		.002

		8		ALLOCATE  TIME TO EVALUATE PUPILS LEARNING		Pearson Correlation		.292*		.197		.258		.208		.276		.515**		.250		1

						Sig. (2-tailed)		.038		.166		.067		.142		.052		.000		.077

		9		ESTABLISH INTERNAL QUALITY ASSURANCE COMMITTEE TO ACCESS AND EVALUATE		Pearson Correlation		.022		.077		.114		.099		.250		.369**		.265		.384**		1

						Sig. (2-tailed)		.878		.590		.427		.489		.080		.008		.060		.005

		10		CONVENE MEETINGS TO DISCUSS INSTRUCTIONAL MATTERS		Pearson Correlation		-.010		.111		.012		.057		.254		.408**		.203		.103		.437**		1

						Sig. (2-tailed)		.944		.440		.934		.690		.075		.003		.154		.471		.001

		11		ENSURE THE TEACHERS TEACH THE REQUIRED CURRICULUM		Pearson Correlation		.012		.033		.399**		-.178		.327*		.135		.254		.068		-.098		.149		1

						Sig. (2-tailed)		.932		.819		.004		.212		.020		.349		.072		.635		.494		.297

		12		TEACHERS TO PREAPARE SCHEMES OF WORK AND LESSON PLANS		Pearson Correlation		.011		.157		.156		.302*		.205		.183		-.004		.099		-.052		.350*		.256		1

						Sig. (2-tailed)		.939		.270		.273		.031		.153		.202		.976		.489		.718		.012		.069

		13		TEACHERS ENGAGE PUPILS IN DISCUSSION & ACTIVITIES THAT FOASTER CRITICAL THINKING AND COMPETENCE		Pearson Correlation		.207		.234		.368**		.294*		.257		.466**		.265		.272		.372**		.476**		.312*		.368**		1

						Sig. (2-tailed)		.150		.102		.009		.038		.075		.001		.063		.056		.008		.000		.028		.009

		14		UTILIZE PUPIL'S ACADEMIC PERFOMANCE TO GET INFORMATION ABOUT CURRICULUM IMPLEMENTATION		Pearson Correlation		.183		.089		.342*		.243		.314*		.350*		.251		.367**		.215		.272		.137		.341*		.409**		1

						Sig. (2-tailed)		.199		.533		.014		.086		.026		.013		.076		.008		.131		.053		.339		.014		.003

		15		ESTABLISH A FUNCTIONAL SCHOOL ACADEMIC COMMITTEE TO HANDLE ACADEMIC ISSUES		Pearson Correlation		.208		.082		.354*		.092		.226		.379**		.360**		.493**		.365**		.251		.227		.155		.515**		.445**		1

						Sig. (2-tailed)		.142		.566		.011		.519		.114		.007		.009		.000		.008		.076		.110		.276		.000		.001

		16		ENSURE STUDENTS ATTEND ALL LESSONS		Pearson Correlation		-.012		.045		.261		.143		.163		.250		-.095		.168		.010		.150		.156		.336*		.042		.185		.140		1

						Sig. (2-tailed)		.932		.752		.064		.316		.257		.080		.508		.237		.943		.294		.275		.016		.771		.193		.326

		17		ENSURE TEACHERS REVISE WITH PUPILS TO IMPROVE TEST SCORES		Pearson Correlation		.216		.381**		.489**		.208		.311*		.305*		.446**		.119		-.132		.115		.381**		.587**		.336*		.331*		.169		.239		1

						Sig. (2-tailed)		.132		.006		.000		.147		.029		.033		.001		.411		.362		.427		.006		.000		.017		.019		.241		.095

		18		ENSURE CONTINOUS PROPER ASSESSMENT IS DONE		Pearson Correlation		-.029		.149		-.023		.312*		.275		.358*		.350*		.071		.265		.420**		.031		.441**		.421**		.284*		.071		-.065		.285*		1

						Sig. (2-tailed)		.845		.308		.878		.029		.058		.012		.014		.626		.066		.003		.834		.002		.003		.048		.630		.659		.048

		19		EMPHASISE THE PURPOSE OF PROFFESSIONAL LEARNING		Pearson Correlation		-.156		.009		.109		.102		.167		.175		.098		.131		.130		.331*		.118		.409**		.310*		.443**		.271		.333*		.048		.305*		1

						Sig. (2-tailed)		.275		.952		.446		.475		.247		.223		.494		.360		.363		.018		.411		.003		.028		.001		.055		.017		.739		.033

		20		ENCOURAGE TEACHERS TO ATTEND COURSES AND TRAININGS		Pearson Correlation		-.197		.093		.126		-.021		.091		.069		.102		-.200		.104		.457**		.199		.326*		.115		.138		.079		.210		.232		.181		.400**		1

						Sig. (2-tailed)		.165		.515		.380		.884		.531		.634		.477		.159		.467		.001		.161		.020		.428		.333		.581		.140		.105		.213		.004

		21		DISCUSS STRENGS AND WEAKNESSES WITH EACH TEACHER		Pearson Correlation		.240		.289*		.258		.386**		.134		.245		.162		.398**		.266		.043		-.175		.129		.069		.414**		.380**		.233		.198		.032		.157		.218		1

						Sig. (2-tailed)		.090		.040		.068		.005		.354		.087		.257		.004		.060		.762		.219		.366		.635		.003		.006		.100		.168		.826		.271		.125

		22		CREATE AN ENABLING CONDITION FOR TEACHERS TO SHARE, DIALOGUE AND COMMUNICATE		Pearson Correlation		.059		.076		.155		.259		.149		.057		-.038		.257		.261		.372**		-.068		.453**		.265		.460**		.367**		.314*		.139		.254		.504**		.327*		.415**		1

						Sig. (2-tailed)		.681		.595		.278		.066		.301		.697		.790		.069		.065		.007		.637		.001		.063		.001		.008		.025		.335		.078		.000		.019		.002

		23		PROVIDE RESOURCES TO SUPPORT TEACHERS TRAINING		Pearson Correlation		.171		.050		-.049		.039		.233		.198		.164		.318*		.398**		.328*		.018		-.029		.034		.142		.074		.169		-.047		.042		.215		.172		.323*		.277*		1

						Sig. (2-tailed)		.232		.728		.735		.787		.103		.168		.250		.023		.004		.019		.898		.838		.816		.320		.606		.237		.745		.775		.129		.227		.021		.049

		24		PEFORM  A SAMPLE LESSON TO IMPROVE TEACHERS		Pearson Correlation		.146		.088		-.014		.238		.263		.230		.045		.134		.124		.410**		.202		.422**		.269		.374**		.223		.492**		.233		.388**		.524**		.450**		.259		.418**		.298*		1

						Sig. (2-tailed)		.306		.541		.923		.093		.065		.108		.753		.348		.385		.003		.155		.002		.059		.007		.116		.000		.103		.006		.000		.001		.066		.002		.034

		25		REWARD TEACHERS WHO ENGAGE IN ONGOING TRAINING		Pearson Correlation		-.066		.014		.177		.064		.268		-.019		.042		.094		.243		.229		.150		.139		.263		.461**		.333*		.288*		.087		.023		.460**		.443**		.296*		.459**		.287*		.496**		1

						Sig. (2-tailed)		.646		.920		.214		.656		.060		.895		.770		.510		.086		.106		.292		.332		.065		.001		.017		.041		.548		.876		.001		.001		.035		.001		.041		.000

		26		ALLOCATION AND MANAGEMENT TEACHER WORKLOAD		Pearson Correlation		.069		.034		.239		.057		.465**		.165		.203		.168		.305*		.307*		.302*		.089		.329*		.380**		.287*		-.141		.085		.201		.194		.138		.131		.290*		.209		.108		.352*		1

						Sig. (2-tailed)		.631		.814		.091		.690		.001		.254		.154		.239		.029		.028		.031		.533		.020		.006		.041		.324		.559		.166		.173		.333		.360		.039		.140		.450		.011

		27		MANAGE TEACHER BEHAVIOUR AND DISCIPLINE		Pearson Correlation		.257		.300*		.209		.273		.311*		.313*		-.096		.325*		.184		.287*		.131		.463**		.381**		.355*		.416**		.216		.290*		.045		.339*		.276		.347*		.426**		.177		.363**		.334*		.192		1

						Sig. (2-tailed)		.068		.032		.141		.052		.028		.027		.504		.020		.195		.041		.358		.001		.006		.011		.002		.128		.041		.759		.015		.050		.013		.002		.214		.009		.017		.178

		28		SUPPORT TEACHER KNOWLEDGE GAPS ON BOTH SUBJECT CONTENT  & TEACHING PEDAGOGY		Pearson Correlation		.195		.177		.339*		.299*		.268		.140		.117		.236		.251		.215		.177		.311*		.283*		.491**		.323*		.306*		.278		.125		.383**		.363**		.623**		.525**		.205		.453**		.619**		.336*		.471**		1

						Sig. (2-tailed)		.170		.215		.015		.033		.060		.331		.416		.096		.076		.129		.215		.027		.047		.000		.021		.029		.051		.392		.005		.009		.000		.000		.148		.001		.000		.016		.000

		29		ENSURE SAFE RECRUITMENT, INDUCTION AND TRAINING		Pearson Correlation		.097		.071		.114		.081		.208		.096		.007		-.063		.201		.544**		.235		.428**		.460**		.429**		.423**		.269		.159		.204		.582**		.503**		.168		.416**		.095		.598**		.565**		.273		.541**		.472**		1

						Sig. (2-tailed)		.497		.619		.425		.572		.147		.507		.961		.659		.158		.000		.097		.002		.001		.002		.002		.056		.269		.159		.000		.000		.238		.002		.507		.000		.000		.053		.000		.000

		30		ENCOURAGE TEACHERS TO THINK OF LEARNING BEYOND THE ACADEMIC CURRICULUM		Pearson Correlation		.255		.237		.342*		.248		.233		.141		.184		.033		.148		.365**		.153		.442**		.379**		.373**		.160		.279*		.419**		.449**		.466**		.270		.153		.389**		.136		.457**		.214		.080		.270		.355*		.517**		1

						Sig. (2-tailed)		.071		.095		.014		.079		.103		.327		.196		.821		.300		.009		.284		.001		.007		.007		.261		.047		.002		.001		.001		.055		.284		.005		.342		.001		.132		.575		.055		.011		.000

		31		ACADEMIC PERFORMANCE IN 2016 MEAN SCORE		Pearson Correlation		.187		.103		.054		-.022		.149		.202		.217		.157		.410*		.198		.014		-.066		.354*		.038		.206		-.170		.075		.212		-.297		-.036		.058		-.153		.047		-.126		.204		.225		-.018		-.038		-.004		.017		1

						Sig. (2-tailed)		.298		.567		.764		.904		.415		.267		.224		.383		.018		.269		.939		.716		.043		.834		.249		.344		.677		.235		.093		.844		.749		.397		.794		.483		.254		.209		.923		.832		.983		.927

		32		ACADEMIC PERFORMANCE IN 2017 MEAN SCORE		Pearson Correlation		.173		.038		-.006		-.067		.002		.148		.156		.098		.366*		.111		-.084		-.142		.239		-.036		.160		-.161		.020		.219		-.307		-.082		-.022		-.130		-.011		-.122		.060		.144		-.179		-.184		-.115		.014		.917**		1

						Sig. (2-tailed)		.300		.823		.973		.688		.990		.382		.349		.557		.024		.508		.616		.396		.148		.828		.337		.334		.907		.194		.061		.625		.896		.437		.948		.466		.719		.387		.283		.269		.493		.936		.000				.000

		33		ACADEMIC PERFORMANCE IN 2018 MEAN SCORE		Pearson Correlation		.098		-.091		.009		-.065		.111		.171		.060		.138		.386**		.102		.043		-.099		.363**		.075		.236		-.138		-.008		.211		-.168		-.091		.007		.040		-.000		.014		.226		.298*		.025		.020		.095		.027		.829**		.834**		1

						Sig. (2-tailed)		.493		.526		.952		.650		.443		.234		.675		.334		.005		.477		.763		.488		.010		.602		.096		.333		.958		.146		.237		.527		.963		.783		1.000		.921		.111		.034		.864		.889		.507		.853		.000		.000

		34		ACADEMIC PERFORMANCE IN 2019 MEAN SCORE		Pearson Correlation		.194		.081		.082		.035		.124		.084		.012		.138		.264		.088		.116		.023		.302*		.046		.206		-.058		.060		.198		-.153		.001		.107		.032		.018		.105		.305*		.269		.096		.066		.221		.128		.775**		.730**		.868**		1

						Sig. (2-tailed)		.171		.571		.569		.809		.389		.564		.934		.333		.062		.538		.417		.871		.033		.748		.147		.686		.679		.173		.284		.997		.456		.822		.901		.463		.030		.056		.504		.646		.120		.369		.000		.000		.000

		35		ACADEMIC PERFORMANCE IN 2020 MEAN SCORE		Pearson Correlation		.122		.122		.175		-.038		.232		.064		-.030		.105		.096		.053		.319*		.123		.163		-.007		.094		.098		.208		.025		.005		.097		-.122		.188		-.006		.025		.178		.307*		.107		.073		-.081		.123		.252		.296		.382**		.344*		1

						Sig. (2-tailed)		.394		.395		.220		.790		.104		.661		.834		.463		.504		.714		.023		.391		.257		.964		.510		.494		.148		.865		.971		.500		.392		.187		.967		.862		.212		.028		.454		.609		.571		.389		.157		.071		.006		.013

				*. Correlation is significant at the 0.05 level (2-tailed).

				**. Correlation is significant at the 0.01 level (2-tailed).





D



								1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19		20		21

		1		COLLABORATE WITH STAKEHOLDERS TO SET ACLEAR VISSION IN SCHOOL		Pearson Correlation		1

						Sig. (2-tailed)

		2		COMMUNICATE A LEARNING VISSION WITH TEACHERS		Pearson Correlation		.357*		1

						Sig. (2-tailed)		.010

		3		SET AND DEMONSTRATE HIGH EXPECTATIONS IN LEARNING FOR ALL PUPILS		Pearson Correlation		.178		.226		1

						Sig. (2-tailed)		.210		.111

		4		PREPARE SCHOOL PLAN, PROGRAMS & ACTIVITIES THAT IMPROVE LEARNING		Pearson Correlation		.163		.416**		.448**		1

						Sig. (2-tailed)		.252		.002		.001

		5		EXPECT TEACHERS TO DEVELOP AND MAINTAIN HIGH STANDARDS FOR PUPILS LEARNING		Pearson Correlation		.176		.165		.564**		.493**		1

						Sig. (2-tailed)		.222		.253		.000		.000

		6		ENTHUSIASTICALLY MAKE TEACHERS AWARE OF THEIR RESPONSIBILITIES		Pearson Correlation		.004		.294*		.289*		.348*		.451**		1

						Sig. (2-tailed)		.976		.036		.040		.012		.001

		7		SHARE LEADERSHIP ROLES TO TEACHER TO EFFECTIVELY MANAGE SCHOOL ACTITIES		Pearson Correlation		.155		.135		.381**		.459**		.499**		.548**		1

						Sig. (2-tailed)		.279		.344		.006		.001		.000		.000

		8		INTERACT WITH TEACHERS TO IDENTFY INDIVIDUAL NEEDS AND EXPERTISE		Pearson Correlation		.386**		.257		.328*		.247		.531**		.283*		.407**		1

						Sig. (2-tailed)		.005		.069		.019		.080		.000		.045		.003

		9		STIMULATE TEACHERS TO THINK CRITICALLY ON TEACHING PROCESS		Pearson Correlation		.339*		.312*		.096		.294*		.332*		.371**		.205		.476**		1

						Sig. (2-tailed)		.016		.028		.508		.038		.020		.008		.152		.000

		10		ENGAGE TEACHERS IN PROBLEM SOLVING TECHNIQUES		Pearson Correlation		.245		.356*		.288*		.250		.289*		.307*		.184		.523**		.403**		1

						Sig. (2-tailed)		.083		.010		.040		.077		.042		.028		.195		.000		.004

		11		INSPIRE AND ENCOURAGE TEACHERS FOR THEIR PROFFESSIONAL EXCELLENCE		Pearson Correlation		.339*		.390**		.348*		.117		.326*		.426**		.318*		.651**		.481**		.641**		1

						Sig. (2-tailed)		.015		.005		.012		.413		.021		.002		.023		.000		.000		.000

		12		INITIATE CHANGES THAT CHALLENGE TEACHER BELIEVES AND VALUES		Pearson Correlation		.230		.252		.173		.367**		.422**		.221		.338*		.622**		.593**		.575**		.459**		1

						Sig. (2-tailed)		.105		.074		.225		.008		.002		.119		.015		.000		.000		.000		.001

		13		OFFER MOTIVATIONAL, ENCOURAGEMENT, COACHING AND COUNSELLING TO TEACHERS		Pearson Correlation		.221		.095		.027		.303*		.338*		.319*		.347*		.453**		.455**		.282*		.339*		.465**		1

						Sig. (2-tailed)		.119		.506		.849		.031		.016		.023		.013		.001		.001		.045		.015		.001

		14		VALUE THE USE OF EVIDENCE AND REASON TO REDUCE COFLICT AMONG TEACHERS		Pearson Correlation		.104		.207		.290*		.252		.313*		.248		.207		.367**		.510**		.518**		.523**		.499**		.451**		1

						Sig. (2-tailed)		.469		.145		.039		.074		.027		.079		.144		.008		.000		.000		.000		.000		.001

		15		OPTMISTICALLY CHALLENGE TEACHERS TO DO MORE THAN IS EXPECTED		Pearson Correlation		.433**		.353*		.121		.294*		-.001		.153		.137		.444**		.575**		.383**		.440**		.469**		.475**		.475**		1

						Sig. (2-tailed)		.002		.011		.397		.036		.997		.285		.339		.001		.000		.006		.001		.001		.000		.000

		16		SET PERSONAL EXAMPLE TO TEACHERS  OF WHAT IS EXPECTED OF THEM		Pearson Correlation		.317*		.341*		.245		.145		.354*		.374**		.314*		.517**		.420**		.569**		.456**		.404**		.360**		.392**		.433**		1

						Sig. (2-tailed)		.023		.014		.083		.309		.012		.007		.025		.000		.002		.000		.001		.003		.009		.004		.002

		17		ACADEMIC PERFORMANCE IN 2016 MEAN SCORE		Pearson Correlation		.117		.074		.092		.385*		.258		.307		.290		.051		.011		-.145		.008		-.009		.190		.060		.187		.018		1

						Sig. (2-tailed)		.518		.682		.610		.027		.153		.082		.102		.778		.954		.422		.965		.961		.289		.740		.296		.920

		18		ACADEMIC PERFORMANCE IN 2017 MEAN SCORE		Pearson Correlation		.219		.055		-.005		.266		.132		.198		.228		-.029		-.020		-.186		.011		-.072		.097		.017		.159		-.048		.917**		1

						Sig. (2-tailed)		.186		.744		.978		.106		.435		.233		.168		.862		.905		.263		.945		.670		.562		.918		.340		.777		.000

		19		ACADEMIC PERFORMANCE IN 2018 MEAN SCORE		Pearson Correlation		.083		.015		-.084		.132		.131		.273		.212		.057		.010		-.046		.149		-.025		.158		.056		.120		.073		.829**		.834**		1

						Sig. (2-tailed)		.563		.917		.556		.357		.364		.053		.136		.693		.946		.746		.295		.864		.270		.698		.402		.608		.000		.000

		20		ACADEMIC PERFORMANCE IN 2019 MEAN SCORE		Pearson Correlation		.132		.005		-.076		.160		.186		.268		.329*		.205		.120		-.019		.234		.016		.220		.108		.153		.093		.775**		.730**		.868**		1

						Sig. (2-tailed)		.357		.973		.597		.263		.196		.057		.019		.148		.407		.895		.098		.910		.121		.452		.284		.517		.000		.000		.000

		21		ACADEMIC PERFORMANCE IN 2020 MEAN SCORE		Pearson Correlation		-.012		.018		.003		.124		.112		.056		.040		.180		-.054		.106		-.022		.057		-.082		.093		-.041		.036		.252		.296		.382**		.344*		1

						Sig. (2-tailed)		.931		.902		.982		.387		.439		.694		.780		.207		.712		.460		.877		.691		.565		.518		.777		.802		.157		.071		.006		.013

				*. Correlation is significant at the 0.05 level (2-tailed).

				**. Correlation is significant at the 0.01 level (2-tailed).





E

				Correlations

								1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19		20		21

		1		ESTABLISH & MAINTAIN POSITIVE RELATIONSHIP WITH PARENTS THAT REVOLVE AROUND ACADEMIC MISSION		Pearson Correlation		1

						Sig. (2-tailed)

		2		COMMUNICATE CLEARLY TO PARENTS		Pearson Correlation		.396**		1

						Sig. (2-tailed)		.004

		3		PROMOTE MECHANISMS FOR REACHING OUT TO PARENTS		Pearson Correlation		.169		.208		1

						Sig. (2-tailed)		.237		.144

		4		ORGANISE MEETINGS TO DICUSS PUPILS IMPROVEMENT		Pearson Correlation		.375**		.204		.444**		1

						Sig. (2-tailed)		.007		.150		.001

		5		ORGANISE SEMINARS  AND TALKS TO PARENTS ON VARIOUS TOPICS		Pearson Correlation		.124		-.072		.245		.278*		1

						Sig. (2-tailed)		.384		.614		.083		.048

		6		INVOLVE PARENTS ON ISSUES CONCERNING PUPIL'S DISCIPLINE		Pearson Correlation		.359**		.471**		.415**		.492**		.284*		1

						Sig. (2-tailed)		.010		.000		.002		.000		.043

		7		MAINTAIN REGULAR COMMUNICATION WITH PARENTS		Pearson Correlation		.590**		.454**		.236		.520**		.194		.451**		1

						Sig. (2-tailed)		.000		.001		.095		.000		.173		.001

		8		ACTIVELY ENGAGE PARENTS TO MAKE HOME A CENTER FOR LEARNING		Pearson Correlation		.380**		.223		.336*		.337*		.136		.209		.392**		1

						Sig. (2-tailed)		.007		.119		.017		.017		.346		.146		.005

		9		PROVIDE FOR  PARENTS TO BE REPRESENTED IN SCHOOL COMMITTEE		Pearson Correlation		.180		.073		.028		.407**		.223		.024		.446**		.261		1

						Sig. (2-tailed)		.211		.615		.850		.003		.120		.870		.001		.068

		10		ENSURE PARENTS RECEIVE REGULAR FEEDBACK ON PUPILS PROGRESS		Pearson Correlation		.504**		.406**		.245		.495**		.149		.495**		.467**		.303*		.143		1

						Sig. (2-tailed)		.000		.003		.086		.000		.300		.000		.001		.032		.321

		11		PREPARE HOMEWORK TIMETABLE AND GUIDE PARENTS ON HOW TO IMPLEMENT IT		Pearson Correlation		.465**		.343*		.220		.370**		.219		.406**		.373**		.408**		.148		.550**		1

						Sig. (2-tailed)		.001		.016		.129		.009		.131		.004		.008		.004		.309		.000

		12		INFORM PARENTS ABOUT CURRICULUM DEVELOPMENT		Pearson Correlation		.063		-.035		.435**		.300*		.649**		.299*		.189		.286*		.136		.258		.221		1

						Sig. (2-tailed)		.662		.808		.001		.033		.000		.033		.185		.044		.346		.071		.127

		13		ENCOURAGE PARENTS TO VOLUNTEER IN GUIDANCE AND COUNSELING, SCHOOL TRIPS AND MENTORSHIP PROGRAMES		Pearson Correlation		.188		.003		.188		.242		.360**		.135		.270		.381**		.508**		.269		.241		.397**		1

						Sig. (2-tailed)		.188		.982		.187		.087		.009		.346		.055		.006		.000		.059		.095		.004

		14		ENCOURAGE PARENTS TO PROVIDE FOR THEIR CHILDREN SCHOOL NEEDS		Pearson Correlation		.259		.150		.105		.246		.004		.256		.397**		.452**		.289*		.199		.262		.075		.096		1

						Sig. (2-tailed)		.066		.292		.465		.082		.979		.070		.004		.001		.042		.166		.069		.600		.504

		15		ENCOURAGE PARENTS TO MOTIVATE TEACHERS BY GIVING REWARDS		Pearson Correlation		.190		.126		.383**		.142		.363**		.262		.277*		.402**		.135		.359*		.204		.431**		.477**		-.039		1

						Sig. (2-tailed)		.182		.378		.005		.319		.009		.063		.049		.004		.350		.011		.159		.002		.000		.785

		16		LISTEN TO FEEDBACK FROM PARENTS		Pearson Correlation		.532**		.573**		.181		.350*		.068		.572**		.523**		.168		-.033		.539**		.262		.082		.052		.135		.111		1

						Sig. (2-tailed)		.000		.000		.203		.012		.637		.000		.000		.244		.821		.000		.069		.568		.717		.346		.438

		17		ACADEMIC PERFORMANCE IN 2016 MEAN SCORE		Pearson Correlation		-.321		-.077		.345*		.197		.018		.201		.124		.169		-.014		-.253		.027		.201		-.195		.383*		.039		-.088		1

						Sig. (2-tailed)		.068		.670		.049		.272		.919		.263		.492		.355		.937		.163		.887		.263		.277		.028		.831		.628

		18		ACADEMIC PERFORMANCE IN 2017 MEAN SCORE		Pearson Correlation		-.350*		-.049		.384*		.137		.058		.142		.050		.045		-.034		-.282		-.057		.162		-.151		.301		-.087		-.106		.917**		1

						Sig. (2-tailed)		.031		.771		.017		.412		.731		.394		.765		.791		.841		.091		.740		.331		.366		.066		.605		.527		.000

		19		ACADEMIC PERFORMANCE IN 2018 MEAN SCORE		Pearson Correlation		-.164		.058		.311*		.130		-.001		.263		-.015		.122		-.100		-.068		.034		.090		-.165		.191		.064		-.057		.829**		.834**		1

						Sig. (2-tailed)		.250		.684		.027		.362		.994		.062		.920		.398		.492		.640		.814		.532		.247		.179		.656		.692		.000		.000

		20		ACADEMIC PERFORMANCE IN 2019 MEAN SCORE		Pearson Correlation		-.021		.025		.309*		.232		.044		.370**		.081		.184		-.150		-.010		.069		.155		-.126		.329*		.187		.043		.775**		.730**		.868**		1

						Sig. (2-tailed)		.886		.862		.027		.102		.761		.007		.574		.201		.297		.945		.637		.278		.377		.019		.190		.764		.000		.000		.000

		21		ACADEMIC PERFORMANCE IN 2020 MEAN SCORE		Pearson Correlation		.038		.068		-.051		-.053		-.111		.060		.116		-.014		-.108		-.091		.098		-.152		-.122		.056		.038		-.056		.252		.296		.382**		.344*		1

						Sig. (2-tailed)		.793		.636		.721		.713		.439		.675		.417		.921		.454		.529		.504		.287		.393		.695		.791		.697		.157		.071		.006		.013

				**. Correlation is significant at the 0.01 level (2-tailed).

				*. Correlation is significant at the 0.05 level (2-tailed).





F

		Correlations

								1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19

		1		ESTABLISH A SAFE, SECURE AND FRIENDLY LEARNING ENVIRONMENT		Pearson Correlation		1

						Sig. (2-tailed)

		2		ENHANCE A SENSE OF OWNERSHIP AND TRUST AMONG PUPILS, TEACHERS AND PARENTS		Pearson Correlation		.295*		1

						Sig. (2-tailed)		.039

		3		SUPPORT COLLABORATIVE TEAMS TO IMPROVE INSTRUCTION		Pearson Correlation		.146		.358**		1

						Sig. (2-tailed)		.316		.010

		4		BUILD A CULTURE THAT HONORS ACADEMIC ACHIEVEMENT		Pearson Correlation		.103		.363**		.087		1

						Sig. (2-tailed)		.483		.009		.542

		5		ADVOCATE FOR ACULTURE OF LEARNING THAT RESPECTS THE DIVERSITY OF PUPILS		Pearson Correlation		.075		.112		.117		.208		1

						Sig. (2-tailed)		.612		.440		.420		.146

		6		APPRECIATE TEACHER,S CONTRIBUTIONS TOWARDS SCHOOL IMPROVEMENT		Pearson Correlation		-.038		.465**		.127		.606**		.107		1

						Sig. (2-tailed)		.797		.001		.374		.000		.459

		7		EMPHASIZE ON VALUES AND SCHOOL NORMS THAT FOSTER INDIVIDUAL RESPECT AND FAIRNESS		Pearson Correlation		.201		.320*		.239		.201		.013		.190		1

						Sig. (2-tailed)		.165		.022		.091		.157		.930		.181

		8		ORGANISE EVENTS FOR PUPILS, STAFF AND PARENTS		Pearson Correlation		.251		.098		.132		.276		.216		.138		.152		1

						Sig. (2-tailed)		.081		.495		.357		.050		.133		.333		.287

		9		ESTABLISH A COMMON HIGH EXPECTATION FOR PUPILS ACADEMIC PERFORMANCE		Pearson Correlation		.201		.465**		.306*		.371**		.070		.271		.269		.472**		1

						Sig. (2-tailed)		.165		.001		.029		.007		.631		.055		.056		.000

		10		ASSESS THE CULTURE OF THE SCHOOL FROM PUPILS' PERSPECTIVE		Pearson Correlation		-.085		.246		.349*		.379**		.283*		.329*		.054		.206		.250		1

						Sig. (2-tailed)		.562		.081		.012		.006		.046		.018		.709		.148		.077

		11		COMMUNICATE WITH PARENTS ABOUT THE ASPECTS OF A POSITIVE CULTURE		Pearson Correlation		.130		.380**		.224		.422**		.459**		.423**		.195		.386**		.394**		.629**		1

						Sig. (2-tailed)		.373		.006		.114		.002		.001		.002		.171		.005		.004		.000

		12		DISCUSS STANDARDS OF PROFFESSIONAL CONDUCT WITH TEACHERS		Pearson Correlation		.118		-.241		-.238		-.320*		.063		-.380**		-.207		-.196		-.430**		-.469**		-.326*		1

						Sig. (2-tailed)		.420		.088		.092		.022		.665		.006		.144		.167		.002		.001		.020

		13		EMPHASIZE ON SCHOOL RITUALS		Pearson Correlation		.039		.350*		.220		.378**		-.013		.431**		.572**		.131		.296*		.263		.230		-.225		1

						Sig. (2-tailed)		.793		.012		.122		.006		.927		.002		.000		.361		.035		.062		.105		.112

		14		PLAN FOR A CULTURE OF SHARED RESPONSIBILITY FOR SOCIAL AND ACADEMIC LEARNING OF PUPILS		Pearson Correlation		.074		.247		.304*		.246		.451**		.278*		.188		.188		-.035		.398**		.440**		-.076		.201		1

						Sig. (2-tailed)		.611		.080		.030		.082		.001		.048		.187		.186		.805		.004		.001		.596		.157

		15		ACADEMIC PERFORMANCE IN 2016 MEAN SCORE		Pearson Correlation		.324		-.117		.124		.048		.258		.067		.067		.224		.251		-.071		.153		.065		-.172		.014		1

						Sig. (2-tailed)		.070		.518		.491		.790		.153		.713		.710		.211		.159		.693		.396		.719		.339		.940

		16		ACADEMIC PERFORMANCE IN 2017 MEAN SCORE		Pearson Correlation		.323		-.071		.158		-.076		.133		-.056		.113		.140		.273		-.082		.093		.045		-.123		-.018		.917**		1

						Sig. (2-tailed)		.051		.672		.344		.651		.431		.741		.498		.403		.097		.625		.580		.787		.460		.915		.000

		17		ACADEMIC PERFORMANCE IN 2018 MEAN SCORE		Pearson Correlation		.382**		-.100		.100		.035		.079		.056		-.012		.162		.140		-.041		.126		.065		-.116		.092		.829**		.834**		1

						Sig. (2-tailed)		.007		.487		.484		.807		.584		.698		.936		.256		.329		.777		.378		.648		.417		.522		.000		.000

		18		ACADEMIC PERFORMANCE IN 2019 MEAN SCORE		Pearson Correlation		.319*		-.044		.000		.166		.116		.122		-.002		.145		.139		-.007		.209		.123		-.026		.099		.775**		.730**		.868**		1

						Sig. (2-tailed)		.026		.757		.997		.245		.423		.395		.988		.312		.329		.964		.142		.391		.855		.490		.000		.000		.000

		19		ACADEMIC PERFORMANCE IN 2020 MEAN SCORE		Pearson Correlation		.279		.094		.031		.164		-.086		.243		.029		-.002		.051		.004		-.053		.011		.164		.006		.252		.296		.382**		.344*		1

						Sig. (2-tailed)		.052		.511		.831		.251		.554		.086		.839		.988		.721		.980		.711		.941		.251		.964		.157		.071		.006		.013

		*. Correlation is significant at the 0.05 level (2-tailed).

		**. Correlation is significant at the 0.01 level (2-tailed).






C1

								1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19		20		21		22		23		24		25		26		27		28		29		30		31		32		33		34		35

		1		ALLOCATE SUBJECTS AND CLASSES TO TEACHERS TO MAXIMISE LEARNING		Pearson Correlation		1

						Sig. (2-tailed)

		2		PLAN A SCHEDULE THAT ENABLES PUPILS QUALITY LEARNING		Pearson Correlation		.275		1

						Sig. (2-tailed)		.051

		3		SUPPORT COLLABORATION A MONG TEACHERS TO IMPROVE LEARNING INSTRUCTIONS		Pearson Correlation		.123		.299*		1

						Sig. (2-tailed)		.391		.033

		4		VISIT CLASSES TO OBSERVE, SUPERVISE & MORNITOR LEARNING ACTIVITIES		Pearson Correlation		.262		.449**		.274		1

						Sig. (2-tailed)		.064		.001		.052

		5		PROVIDE FACILITIES,RESOURCES, SUPPORT & GOOD ENVIRONMENT FOR LEARNING		Pearson Correlation		.171		.087		.214		.034		1

						Sig. (2-tailed)		.234		.550		.136		.815

		6		EVALUATE HOW INSTRUCTION TIME IS USED		Pearson Correlation		.084		.302*		.314*		.313*		.283*		1

						Sig. (2-tailed)		.560		.033		.027		.027		.046

		7		APPROVE TEACHER PLANS AFTER CHECKS BY ACADEMIC TEACHER		Pearson Correlation		.062		.208		.314*		.108		.282*		.422**		1

						Sig. (2-tailed)		.664		.142		.025		.451		.047		.002

		8		ALLOCATE  TIME TO EVALUATE PUPILS LEARNING		Pearson Correlation		.292*		.197		.258		.208		.276		.515**		.250		1

						Sig. (2-tailed)		.038		.166		.067		.142		.052		.000		.077

		9		ESTABLISH INTERNAL QUALITY ASSURANCE COMMITTEE TO ACCESS AND EVALUATE		Pearson Correlation		.022		.077		.114		.099		.250		.369**		.265		.384**		1

						Sig. (2-tailed)		.878		.590		.427		.489		.080		.008		.060		.005

		10		CONVENE MEETINGS TO DISCUSS INSTRUCTIONAL MATTERS		Pearson Correlation		-.010		.111		.012		.057		.254		.408**		.203		.103		.437**		1

						Sig. (2-tailed)		.944		.440		.934		.690		.075		.003		.154		.471		.001

		11		ENSURE THE TEACHERS TEACH THE REQUIRED CURRICULUM		Pearson Correlation		.012		.033		.399**		-.178		.327*		.135		.254		.068		-.098		.149		1

						Sig. (2-tailed)		.932		.819		.004		.212		.020		.349		.072		.635		.494		.297

		12		TEACHERS TO PREAPARE SCHEMES OF WORK AND LESSON PLANS		Pearson Correlation		.011		.157		.156		.302*		.205		.183		-.004		.099		-.052		.350*		.256		1

						Sig. (2-tailed)		.939		.270		.273		.031		.153		.202		.976		.489		.718		.012		.069

		13		TEACHERS ENGAGE PUPILS IN DISCUSSION & ACTIVITIES THAT FOASTER CRITICAL THINKING AND COMPETENCE		Pearson Correlation		.207		.234		.368**		.294*		.257		.466**		.265		.272		.372**		.476**		.312*		.368**		1

						Sig. (2-tailed)		.150		.102		.009		.038		.075		.001		.063		.056		.008		.000		.028		.009

		14		UTILIZE PUPIL'S ACADEMIC PERFOMANCE TO GET INFORMATION ABOUT CURRICULUM IMPLEMENTATION		Pearson Correlation		.183		.089		.342*		.243		.314*		.350*		.251		.367**		.215		.272		.137		.341*		.409**		1

						Sig. (2-tailed)		.199		.533		.014		.086		.026		.013		.076		.008		.131		.053		.339		.014		.003

		15		ESTABLISH A FUNCTIONAL SCHOOL ACADEMIC COMMITTEE TO HANDLE ACADEMIC ISSUES		Pearson Correlation		.208		.082		.354*		.092		.226		.379**		.360**		.493**		.365**		.251		.227		.155		.515**		.445**		1

						Sig. (2-tailed)		.142		.566		.011		.519		.114		.007		.009		.000		.008		.076		.110		.276		.000		.001

		16		ENSURE STUDENTS ATTEND ALL LESSONS		Pearson Correlation		-.012		.045		.261		.143		.163		.250		-.095		.168		.010		.150		.156		.336*		.042		.185		.140		1

						Sig. (2-tailed)		.932		.752		.064		.316		.257		.080		.508		.237		.943		.294		.275		.016		.771		.193		.326

		17		ENSURE TEACHERS REVISE WITH PUPILS TO IMPROVE TEST SCORES		Pearson Correlation		.216		.381**		.489**		.208		.311*		.305*		.446**		.119		-.132		.115		.381**		.587**		.336*		.331*		.169		.239		1

						Sig. (2-tailed)		.132		.006		.000		.147		.029		.033		.001		.411		.362		.427		.006		.000		.017		.019		.241		.095

		18		ENSURE CONTINOUS PROPER ASSESSMENT IS DONE		Pearson Correlation		-.029		.149		-.023		.312*		.275		.358*		.350*		.071		.265		.420**		.031		.441**		.421**		.284*		.071		-.065		.285*		1

						Sig. (2-tailed)		.845		.308		.878		.029		.058		.012		.014		.626		.066		.003		.834		.002		.003		.048		.630		.659		.048

		19		EMPHASISE THE PURPOSE OF PROFFESSIONAL LEARNING		Pearson Correlation		-.156		.009		.109		.102		.167		.175		.098		.131		.130		.331*		.118		.409**		.310*		.443**		.271		.333*		.048		.305*		1

						Sig. (2-tailed)		.275		.952		.446		.475		.247		.223		.494		.360		.363		.018		.411		.003		.028		.001		.055		.017		.739		.033

		20		ENCOURAGE TEACHERS TO ATTEND COURSES AND TRAININGS		Pearson Correlation		-.197		.093		.126		-.021		.091		.069		.102		-.200		.104		.457**		.199		.326*		.115		.138		.079		.210		.232		.181		.400**		1

						Sig. (2-tailed)		.165		.515		.380		.884		.531		.634		.477		.159		.467		.001		.161		.020		.428		.333		.581		.140		.105		.213		.004

		21		DISCUSS STRENGS AND WEAKNESSES WITH EACH TEACHER		Pearson Correlation		.240		.289*		.258		.386**		.134		.245		.162		.398**		.266		.043		-.175		.129		.069		.414**		.380**		.233		.198		.032		.157		.218		1

						Sig. (2-tailed)		.090		.040		.068		.005		.354		.087		.257		.004		.060		.762		.219		.366		.635		.003		.006		.100		.168		.826		.271		.125

		22		CREATE AN ENABLING CONDITION FOR TEACHERS TO SHARE, DIALOGUE AND COMMUNICATE		Pearson Correlation		.059		.076		.155		.259		.149		.057		-.038		.257		.261		.372**		-.068		.453**		.265		.460**		.367**		.314*		.139		.254		.504**		.327*		.415**		1

						Sig. (2-tailed)		.681		.595		.278		.066		.301		.697		.790		.069		.065		.007		.637		.001		.063		.001		.008		.025		.335		.078		.000		.019		.002

		23		PROVIDE RESOURCES TO SUPPORT TEACHERS TRAINING		Pearson Correlation		.171		.050		-.049		.039		.233		.198		.164		.318*		.398**		.328*		.018		-.029		.034		.142		.074		.169		-.047		.042		.215		.172		.323*		.277*		1

						Sig. (2-tailed)		.232		.728		.735		.787		.103		.168		.250		.023		.004		.019		.898		.838		.816		.320		.606		.237		.745		.775		.129		.227		.021		.049

		24		PEFORM  A SAMPLE LESSON TO IMPROVE TEACHERS		Pearson Correlation		.146		.088		-.014		.238		.263		.230		.045		.134		.124		.410**		.202		.422**		.269		.374**		.223		.492**		.233		.388**		.524**		.450**		.259		.418**		.298*		1

						Sig. (2-tailed)		.306		.541		.923		.093		.065		.108		.753		.348		.385		.003		.155		.002		.059		.007		.116		.000		.103		.006		.000		.001		.066		.002		.034

		25		REWARD TEACHERS WHO ENGAGE IN ONGOING TRAINING		Pearson Correlation		-.066		.014		.177		.064		.268		-.019		.042		.094		.243		.229		.150		.139		.263		.461**		.333*		.288*		.087		.023		.460**		.443**		.296*		.459**		.287*		.496**		1

						Sig. (2-tailed)		.646		.920		.214		.656		.060		.895		.770		.510		.086		.106		.292		.332		.065		.001		.017		.041		.548		.876		.001		.001		.035		.001		.041		.000

		26		ALLOCATION AND MANAGEMENT TEACHER WORKLOAD		Pearson Correlation		.069		.034		.239		.057		.465**		.165		.203		.168		.305*		.307*		.302*		.089		.329*		.380**		.287*		-.141		.085		.201		.194		.138		.131		.290*		.209		.108		.352*		1

						Sig. (2-tailed)		.631		.814		.091		.690		.001		.254		.154		.239		.029		.028		.031		.533		.020		.006		.041		.324		.559		.166		.173		.333		.360		.039		.140		.450		.011

		27		MANAGE TEACHER BEHAVIOUR AND DISCIPLINE		Pearson Correlation		.257		.300*		.209		.273		.311*		.313*		-.096		.325*		.184		.287*		.131		.463**		.381**		.355*		.416**		.216		.290*		.045		.339*		.276		.347*		.426**		.177		.363**		.334*		.192		1

						Sig. (2-tailed)		.068		.032		.141		.052		.028		.027		.504		.020		.195		.041		.358		.001		.006		.011		.002		.128		.041		.759		.015		.050		.013		.002		.214		.009		.017		.178

		28		SUPPORT TEACHER KNOWLEDGE GAPS ON BOTH SUBJECT CONTENT  & TEACHING PEDAGOGY		Pearson Correlation		.195		.177		.339*		.299*		.268		.140		.117		.236		.251		.215		.177		.311*		.283*		.491**		.323*		.306*		.278		.125		.383**		.363**		.623**		.525**		.205		.453**		.619**		.336*		.471**		1

						Sig. (2-tailed)		.170		.215		.015		.033		.060		.331		.416		.096		.076		.129		.215		.027		.047		.000		.021		.029		.051		.392		.005		.009		.000		.000		.148		.001		.000		.016		.000

		29		ENSURE SAFE RECRUITMENT, INDUCTION AND TRAINING		Pearson Correlation		.097		.071		.114		.081		.208		.096		.007		-.063		.201		.544**		.235		.428**		.460**		.429**		.423**		.269		.159		.204		.582**		.503**		.168		.416**		.095		.598**		.565**		.273		.541**		.472**		1

						Sig. (2-tailed)		.497		.619		.425		.572		.147		.507		.961		.659		.158		.000		.097		.002		.001		.002		.002		.056		.269		.159		.000		.000		.238		.002		.507		.000		.000		.053		.000		.000

		30		ENCOURAGE TEACHERS TO THINK OF LEARNING BEYOND THE ACADEMIC CURRICULUM		Pearson Correlation		.255		.237		.342*		.248		.233		.141		.184		.033		.148		.365**		.153		.442**		.379**		.373**		.160		.279*		.419**		.449**		.466**		.270		.153		.389**		.136		.457**		.214		.080		.270		.355*		.517**		1

						Sig. (2-tailed)		.071		.095		.014		.079		.103		.327		.196		.821		.300		.009		.284		.001		.007		.007		.261		.047		.002		.001		.001		.055		.284		.005		.342		.001		.132		.575		.055		.011		.000

		31		ACADEMIC PERFORMANCE IN 2016 MEAN SCORE		Pearson Correlation		.187		.103		.054		-.022		.149		.202		.217		.157		.410*		.198		.014		-.066		.354*		.038		.206		-.170		.075		.212		-.297		-.036		.058		-.153		.047		-.126		.204		.225		-.018		-.038		-.004		.017		1

						Sig. (2-tailed)		.298		.567		.764		.904		.415		.267		.224		.383		.018		.269		.939		.716		.043		.834		.249		.344		.677		.235		.093		.844		.749		.397		.794		.483		.254		.209		.923		.832		.983		.927

		32		ACADEMIC PERFORMANCE IN 2017 MEAN SCORE		Pearson Correlation		.173		.038		-.006		-.067		.002		.148		.156		.098		.366*		.111		-.084		-.142		.239		-.036		.160		-.161		.020		.219		-.307		-.082		-.022		-.130		-.011		-.122		.060		.144		-.179		-.184		-.115		.014		.917**		1

						Sig. (2-tailed)		.300		.823		.973		.688		.990		.382		.349		.557		.024		.508		.616		.396		.148		.828		.337		.334		.907		.194		.061		.625		.896		.437		.948		.466		.719		.387		.283		.269		.493		.936		.000				.000

		33		ACADEMIC PERFORMANCE IN 2018 MEAN SCORE		Pearson Correlation		.098		-.091		.009		-.065		.111		.171		.060		.138		.386**		.102		.043		-.099		.363**		.075		.236		-.138		-.008		.211		-.168		-.091		.007		.040		-.000		.014		.226		.298*		.025		.020		.095		.027		.829**		.834**		1

						Sig. (2-tailed)		.493		.526		.952		.650		.443		.234		.675		.334		.005		.477		.763		.488		.010		.602		.096		.333		.958		.146		.237		.527		.963		.783		1.000		.921		.111		.034		.864		.889		.507		.853		.000		.000

		34		ACADEMIC PERFORMANCE IN 2019 MEAN SCORE		Pearson Correlation		.194		.081		.082		.035		.124		.084		.012		.138		.264		.088		.116		.023		.302*		.046		.206		-.058		.060		.198		-.153		.001		.107		.032		.018		.105		.305*		.269		.096		.066		.221		.128		.775**		.730**		.868**		1

						Sig. (2-tailed)		.171		.571		.569		.809		.389		.564		.934		.333		.062		.538		.417		.871		.033		.748		.147		.686		.679		.173		.284		.997		.456		.822		.901		.463		.030		.056		.504		.646		.120		.369		.000		.000		.000

		35		ACADEMIC PERFORMANCE IN 2020 MEAN SCORE		Pearson Correlation		.122		.122		.175		-.038		.232		.064		-.030		.105		.096		.053		.319*		.123		.163		-.007		.094		.098		.208		.025		.005		.097		-.122		.188		-.006		.025		.178		.307*		.107		.073		-.081		.123		.252		.296		.382**		.344*		1

						Sig. (2-tailed)		.394		.395		.220		.790		.104		.661		.834		.463		.504		.714		.023		.391		.257		.964		.510		.494		.148		.865		.971		.500		.392		.187		.967		.862		.212		.028		.454		.609		.571		.389		.157		.071		.006		.013

				*. Correlation is significant at the 0.05 level (2-tailed).

				**. Correlation is significant at the 0.01 level (2-tailed).









D



								1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19		20		21

		1		COLLABORATE WITH STAKEHOLDERS TO SET ACLEAR VISSION IN SCHOOL		Pearson Correlation		1

						Sig. (2-tailed)

		2		COMMUNICATE A LEARNING VISSION WITH TEACHERS		Pearson Correlation		.357*		1

						Sig. (2-tailed)		.010

		3		SET AND DEMONSTRATE HIGH EXPECTATIONS IN LEARNING FOR ALL PUPILS		Pearson Correlation		.178		.226		1

						Sig. (2-tailed)		.210		.111

		4		PREPARE SCHOOL PLAN, PROGRAMS & ACTIVITIES THAT IMPROVE LEARNING		Pearson Correlation		.163		.416**		.448**		1

						Sig. (2-tailed)		.252		.002		.001

		5		EXPECT TEACHERS TO DEVELOP AND MAINTAIN HIGH STANDARDS FOR PUPILS LEARNING		Pearson Correlation		.176		.165		.564**		.493**		1

						Sig. (2-tailed)		.222		.253		.000		.000

		6		ENTHUSIASTICALLY MAKE TEACHERS AWARE OF THEIR RESPONSIBILITIES		Pearson Correlation		.004		.294*		.289*		.348*		.451**		1

						Sig. (2-tailed)		.976		.036		.040		.012		.001

		7		SHARE LEADERSHIP ROLES TO TEACHER TO EFFECTIVELY MANAGE SCHOOL ACTITIES		Pearson Correlation		.155		.135		.381**		.459**		.499**		.548**		1

						Sig. (2-tailed)		.279		.344		.006		.001		.000		.000

		8		INTERACT WITH TEACHERS TO IDENTFY INDIVIDUAL NEEDS AND EXPERTISE		Pearson Correlation		.386**		.257		.328*		.247		.531**		.283*		.407**		1

						Sig. (2-tailed)		.005		.069		.019		.080		.000		.045		.003

		9		STIMULATE TEACHERS TO THINK CRITICALLY ON TEACHING PROCESS		Pearson Correlation		.339*		.312*		.096		.294*		.332*		.371**		.205		.476**		1

						Sig. (2-tailed)		.016		.028		.508		.038		.020		.008		.152		.000

		10		ENGAGE TEACHERS IN PROBLEM SOLVING TECHNIQUES		Pearson Correlation		.245		.356*		.288*		.250		.289*		.307*		.184		.523**		.403**		1

						Sig. (2-tailed)		.083		.010		.040		.077		.042		.028		.195		.000		.004

		11		INSPIRE AND ENCOURAGE TEACHERS FOR THEIR PROFFESSIONAL EXCELLENCE		Pearson Correlation		.339*		.390**		.348*		.117		.326*		.426**		.318*		.651**		.481**		.641**		1

						Sig. (2-tailed)		.015		.005		.012		.413		.021		.002		.023		.000		.000		.000

		12		INITIATE CHANGES THAT CHALLENGE TEACHER BELIEVES AND VALUES		Pearson Correlation		.230		.252		.173		.367**		.422**		.221		.338*		.622**		.593**		.575**		.459**		1

						Sig. (2-tailed)		.105		.074		.225		.008		.002		.119		.015		.000		.000		.000		.001

		13		OFFER MOTIVATIONAL, ENCOURAGEMENT, COACHING AND COUNSELLING TO TEACHERS		Pearson Correlation		.221		.095		.027		.303*		.338*		.319*		.347*		.453**		.455**		.282*		.339*		.465**		1

						Sig. (2-tailed)		.119		.506		.849		.031		.016		.023		.013		.001		.001		.045		.015		.001

		14		VALUE THE USE OF EVIDENCE AND REASON TO REDUCE COFLICT AMONG TEACHERS		Pearson Correlation		.104		.207		.290*		.252		.313*		.248		.207		.367**		.510**		.518**		.523**		.499**		.451**		1

						Sig. (2-tailed)		.469		.145		.039		.074		.027		.079		.144		.008		.000		.000		.000		.000		.001

		15		OPTMISTICALLY CHALLENGE TEACHERS TO DO MORE THAN IS EXPECTED		Pearson Correlation		.433**		.353*		.121		.294*		-.001		.153		.137		.444**		.575**		.383**		.440**		.469**		.475**		.475**		1

						Sig. (2-tailed)		.002		.011		.397		.036		.997		.285		.339		.001		.000		.006		.001		.001		.000		.000

		16		SET PERSONAL EXAMPLE TO TEACHERS  OF WHAT IS EXPECTED OF THEM		Pearson Correlation		.317*		.341*		.245		.145		.354*		.374**		.314*		.517**		.420**		.569**		.456**		.404**		.360**		.392**		.433**		1

						Sig. (2-tailed)		.023		.014		.083		.309		.012		.007		.025		.000		.002		.000		.001		.003		.009		.004		.002

		17		ACADEMIC PERFORMANCE IN 2016 MEAN SCORE		Pearson Correlation		.117		.074		.092		.385*		.258		.307		.290		.051		.011		-.145		.008		-.009		.190		.060		.187		.018		1

						Sig. (2-tailed)		.518		.682		.610		.027		.153		.082		.102		.778		.954		.422		.965		.961		.289		.740		.296		.920

		18		ACADEMIC PERFORMANCE IN 2017 MEAN SCORE		Pearson Correlation		.219		.055		-.005		.266		.132		.198		.228		-.029		-.020		-.186		.011		-.072		.097		.017		.159		-.048		.917**		1

						Sig. (2-tailed)		.186		.744		.978		.106		.435		.233		.168		.862		.905		.263		.945		.670		.562		.918		.340		.777		.000

		19		ACADEMIC PERFORMANCE IN 2018 MEAN SCORE		Pearson Correlation		.083		.015		-.084		.132		.131		.273		.212		.057		.010		-.046		.149		-.025		.158		.056		.120		.073		.829**		.834**		1

						Sig. (2-tailed)		.563		.917		.556		.357		.364		.053		.136		.693		.946		.746		.295		.864		.270		.698		.402		.608		.000		.000

		20		ACADEMIC PERFORMANCE IN 2019 MEAN SCORE		Pearson Correlation		.132		.005		-.076		.160		.186		.268		.329*		.205		.120		-.019		.234		.016		.220		.108		.153		.093		.775**		.730**		.868**		1

						Sig. (2-tailed)		.357		.973		.597		.263		.196		.057		.019		.148		.407		.895		.098		.910		.121		.452		.284		.517		.000		.000		.000

		21		ACADEMIC PERFORMANCE IN 2020 MEAN SCORE		Pearson Correlation		-.012		.018		.003		.124		.112		.056		.040		.180		-.054		.106		-.022		.057		-.082		.093		-.041		.036		.252		.296		.382**		.344*		1

						Sig. (2-tailed)		.931		.902		.982		.387		.439		.694		.780		.207		.712		.460		.877		.691		.565		.518		.777		.802		.157		.071		.006		.013

				*. Correlation is significant at the 0.05 level (2-tailed).

				**. Correlation is significant at the 0.01 level (2-tailed).





E

				Correlations

								1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19		20		21

		1		ESTABLISH & MAINTAIN POSITIVE RELATIONSHIP WITH PARENTS THAT REVOLVE AROUND ACADEMIC MISSION		Pearson Correlation		1

						Sig. (2-tailed)

		2		COMMUNICATE CLEARLY TO PARENTS		Pearson Correlation		.396**		1

						Sig. (2-tailed)		.004

		3		PROMOTE MECHANISMS FOR REACHING OUT TO PARENTS		Pearson Correlation		.169		.208		1

						Sig. (2-tailed)		.237		.144

		4		ORGANISE MEETINGS TO DICUSS PUPILS IMPROVEMENT		Pearson Correlation		.375**		.204		.444**		1

						Sig. (2-tailed)		.007		.150		.001

		5		ORGANISE SEMINARS  AND TALKS TO PARENTS ON VARIOUS TOPICS		Pearson Correlation		.124		-.072		.245		.278*		1

						Sig. (2-tailed)		.384		.614		.083		.048

		6		INVOLVE PARENTS ON ISSUES CONCERNING PUPIL'S DISCIPLINE		Pearson Correlation		.359**		.471**		.415**		.492**		.284*		1

						Sig. (2-tailed)		.010		.000		.002		.000		.043

		7		MAINTAIN REGULAR COMMUNICATION WITH PARENTS		Pearson Correlation		.590**		.454**		.236		.520**		.194		.451**		1

						Sig. (2-tailed)		.000		.001		.095		.000		.173		.001

		8		ACTIVELY ENGAGE PARENTS TO MAKE HOME A CENTER FOR LEARNING		Pearson Correlation		.380**		.223		.336*		.337*		.136		.209		.392**		1

						Sig. (2-tailed)		.007		.119		.017		.017		.346		.146		.005

		9		PROVIDE FOR  PARENTS TO BE REPRESENTED IN SCHOOL COMMITTEE		Pearson Correlation		.180		.073		.028		.407**		.223		.024		.446**		.261		1

						Sig. (2-tailed)		.211		.615		.850		.003		.120		.870		.001		.068

		10		ENSURE PARENTS RECEIVE REGULAR FEEDBACK ON PUPILS PROGRESS		Pearson Correlation		.504**		.406**		.245		.495**		.149		.495**		.467**		.303*		.143		1

						Sig. (2-tailed)		.000		.003		.086		.000		.300		.000		.001		.032		.321

		11		PREPARE HOMEWORK TIMETABLE AND GUIDE PARENTS ON HOW TO IMPLEMENT IT		Pearson Correlation		.465**		.343*		.220		.370**		.219		.406**		.373**		.408**		.148		.550**		1

						Sig. (2-tailed)		.001		.016		.129		.009		.131		.004		.008		.004		.309		.000

		12		INFORM PARENTS ABOUT CURRICULUM DEVELOPMENT		Pearson Correlation		.063		-.035		.435**		.300*		.649**		.299*		.189		.286*		.136		.258		.221		1

						Sig. (2-tailed)		.662		.808		.001		.033		.000		.033		.185		.044		.346		.071		.127

		13		ENCOURAGE PARENTS TO VOLUNTEER IN GUIDANCE AND COUNSELING, SCHOOL TRIPS AND MENTORSHIP PROGRAMES		Pearson Correlation		.188		.003		.188		.242		.360**		.135		.270		.381**		.508**		.269		.241		.397**		1

						Sig. (2-tailed)		.188		.982		.187		.087		.009		.346		.055		.006		.000		.059		.095		.004

		14		ENCOURAGE PARENTS TO PROVIDE FOR THEIR CHILDREN SCHOOL NEEDS		Pearson Correlation		.259		.150		.105		.246		.004		.256		.397**		.452**		.289*		.199		.262		.075		.096		1

						Sig. (2-tailed)		.066		.292		.465		.082		.979		.070		.004		.001		.042		.166		.069		.600		.504

		15		ENCOURAGE PARENTS TO MOTIVATE TEACHERS BY GIVING REWARDS		Pearson Correlation		.190		.126		.383**		.142		.363**		.262		.277*		.402**		.135		.359*		.204		.431**		.477**		-.039		1

						Sig. (2-tailed)		.182		.378		.005		.319		.009		.063		.049		.004		.350		.011		.159		.002		.000		.785

		16		LISTEN TO FEEDBACK FROM PARENTS		Pearson Correlation		.532**		.573**		.181		.350*		.068		.572**		.523**		.168		-.033		.539**		.262		.082		.052		.135		.111		1

						Sig. (2-tailed)		.000		.000		.203		.012		.637		.000		.000		.244		.821		.000		.069		.568		.717		.346		.438

		17		ACADEMIC PERFORMANCE IN 2016 MEAN SCORE		Pearson Correlation		-.321		-.077		.345*		.197		.018		.201		.124		.169		-.014		-.253		.027		.201		-.195		.383*		.039		-.088		1

						Sig. (2-tailed)		.068		.670		.049		.272		.919		.263		.492		.355		.937		.163		.887		.263		.277		.028		.831		.628

		18		ACADEMIC PERFORMANCE IN 2017 MEAN SCORE		Pearson Correlation		-.350*		-.049		.384*		.137		.058		.142		.050		.045		-.034		-.282		-.057		.162		-.151		.301		-.087		-.106		.917**		1

						Sig. (2-tailed)		.031		.771		.017		.412		.731		.394		.765		.791		.841		.091		.740		.331		.366		.066		.605		.527		.000

		19		ACADEMIC PERFORMANCE IN 2018 MEAN SCORE		Pearson Correlation		-.164		.058		.311*		.130		-.001		.263		-.015		.122		-.100		-.068		.034		.090		-.165		.191		.064		-.057		.829**		.834**		1

						Sig. (2-tailed)		.250		.684		.027		.362		.994		.062		.920		.398		.492		.640		.814		.532		.247		.179		.656		.692		.000		.000

		20		ACADEMIC PERFORMANCE IN 2019 MEAN SCORE		Pearson Correlation		-.021		.025		.309*		.232		.044		.370**		.081		.184		-.150		-.010		.069		.155		-.126		.329*		.187		.043		.775**		.730**		.868**		1

						Sig. (2-tailed)		.886		.862		.027		.102		.761		.007		.574		.201		.297		.945		.637		.278		.377		.019		.190		.764		.000		.000		.000

		21		ACADEMIC PERFORMANCE IN 2020 MEAN SCORE		Pearson Correlation		.038		.068		-.051		-.053		-.111		.060		.116		-.014		-.108		-.091		.098		-.152		-.122		.056		.038		-.056		.252		.296		.382**		.344*		1

						Sig. (2-tailed)		.793		.636		.721		.713		.439		.675		.417		.921		.454		.529		.504		.287		.393		.695		.791		.697		.157		.071		.006		.013

				**. Correlation is significant at the 0.01 level (2-tailed).

				*. Correlation is significant at the 0.05 level (2-tailed).





F

		Correlations

								1		2		3		4		5		6		7		8		9		10		11		12		13		14		15		16		17		18		19

		1		ESTABLISH A SAFE, SECURE AND FRIENDLY LEARNING ENVIRONMENT		Pearson Correlation		1

						Sig. (2-tailed)

		2		ENHANCE A SENSE OF OWNERSHIP AND TRUST AMONG PUPILS, TEACHERS AND PARENTS		Pearson Correlation		.295*		1

						Sig. (2-tailed)		.039

		3		SUPPORT COLLABORATIVE TEAMS TO IMPROVE INSTRUCTION		Pearson Correlation		.146		.358**		1

						Sig. (2-tailed)		.316		.010

		4		BUILD A CULTURE THAT HONORS ACADEMIC ACHIEVEMENT		Pearson Correlation		.103		.363**		.087		1

						Sig. (2-tailed)		.483		.009		.542

		5		ADVOCATE FOR ACULTURE OF LEARNING THAT RESPECTS THE DIVERSITY OF PUPILS		Pearson Correlation		.075		.112		.117		.208		1

						Sig. (2-tailed)		.612		.440		.420		.146

		6		APPRECIATE TEACHER,S CONTRIBUTIONS TOWARDS SCHOOL IMPROVEMENT		Pearson Correlation		-.038		.465**		.127		.606**		.107		1

						Sig. (2-tailed)		.797		.001		.374		.000		.459

		7		EMPHASIZE ON VALUES AND SCHOOL NORMS THAT FOSTER INDIVIDUAL RESPECT AND FAIRNESS		Pearson Correlation		.201		.320*		.239		.201		.013		.190		1

						Sig. (2-tailed)		.165		.022		.091		.157		.930		.181

		8		ORGANISE EVENTS FOR PUPILS, STAFF AND PARENTS		Pearson Correlation		.251		.098		.132		.276		.216		.138		.152		1

						Sig. (2-tailed)		.081		.495		.357		.050		.133		.333		.287

		9		ESTABLISH A COMMON HIGH EXPECTATION FOR PUPILS ACADEMIC PERFORMANCE		Pearson Correlation		.201		.465**		.306*		.371**		.070		.271		.269		.472**		1

						Sig. (2-tailed)		.165		.001		.029		.007		.631		.055		.056		.000

		10		ASSESS THE CULTURE OF THE SCHOOL FROM PUPILS' PERSPECTIVE		Pearson Correlation		-.085		.246		.349*		.379**		.283*		.329*		.054		.206		.250		1

						Sig. (2-tailed)		.562		.081		.012		.006		.046		.018		.709		.148		.077

		11		COMMUNICATE WITH PARENTS ABOUT THE ASPECTS OF A POSITIVE CULTURE		Pearson Correlation		.130		.380**		.224		.422**		.459**		.423**		.195		.386**		.394**		.629**		1

						Sig. (2-tailed)		.373		.006		.114		.002		.001		.002		.171		.005		.004		.000

		12		DISCUSS STANDARDS OF PROFFESSIONAL CONDUCT WITH TEACHERS		Pearson Correlation		.118		-.241		-.238		-.320*		.063		-.380**		-.207		-.196		-.430**		-.469**		-.326*		1

						Sig. (2-tailed)		.420		.088		.092		.022		.665		.006		.144		.167		.002		.001		.020

		13		EMPHASIZE ON SCHOOL RITUALS		Pearson Correlation		.039		.350*		.220		.378**		-.013		.431**		.572**		.131		.296*		.263		.230		-.225		1

						Sig. (2-tailed)		.793		.012		.122		.006		.927		.002		.000		.361		.035		.062		.105		.112

		14		PLAN FOR A CULTURE OF SHARED RESPONSIBILITY FOR SOCIAL AND ACADEMIC LEARNING OF PUPILS		Pearson Correlation		.074		.247		.304*		.246		.451**		.278*		.188		.188		-.035		.398**		.440**		-.076		.201		1

						Sig. (2-tailed)		.611		.080		.030		.082		.001		.048		.187		.186		.805		.004		.001		.596		.157

		15		ACADEMIC PERFORMANCE IN 2016 MEAN SCORE		Pearson Correlation		.324		-.117		.124		.048		.258		.067		.067		.224		.251		-.071		.153		.065		-.172		.014		1

						Sig. (2-tailed)		.070		.518		.491		.790		.153		.713		.710		.211		.159		.693		.396		.719		.339		.940

		16		ACADEMIC PERFORMANCE IN 2017 MEAN SCORE		Pearson Correlation		.323		-.071		.158		-.076		.133		-.056		.113		.140		.273		-.082		.093		.045		-.123		-.018		.917**		1

						Sig. (2-tailed)		.051		.672		.344		.651		.431		.741		.498		.403		.097		.625		.580		.787		.460		.915		.000

		17		ACADEMIC PERFORMANCE IN 2018 MEAN SCORE		Pearson Correlation		.382**		-.100		.100		.035		.079		.056		-.012		.162		.140		-.041		.126		.065		-.116		.092		.829**		.834**		1

						Sig. (2-tailed)		.007		.487		.484		.807		.584		.698		.936		.256		.329		.777		.378		.648		.417		.522		.000		.000

		18		ACADEMIC PERFORMANCE IN 2019 MEAN SCORE		Pearson Correlation		.319*		-.044		.000		.166		.116		.122		-.002		.145		.139		-.007		.209		.123		-.026		.099		.775**		.730**		.868**		1

						Sig. (2-tailed)		.026		.757		.997		.245		.423		.395		.988		.312		.329		.964		.142		.391		.855		.490		.000		.000		.000

		19		ACADEMIC PERFORMANCE IN 2020 MEAN SCORE		Pearson Correlation		.279		.094		.031		.164		-.086		.243		.029		-.002		.051		.004		-.053		.011		.164		.006		.252		.296		.382**		.344*		1

						Sig. (2-tailed)		.052		.511		.831		.251		.554		.086		.839		.988		.721		.980		.711		.941		.251		.964		.157		.071		.006		.013

		*. Correlation is significant at the 0.05 level (2-tailed).

		**. Correlation is significant at the 0.01 level (2-tailed).
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