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ABSTRACT 
Good leadership in school has a crucial role in uplifting learning performance of students and achievement in Tanzania. This study is done to examine the role of school leadership style on the academic performances of students in secondary schools in Kinondoni Municipality. The study was guided by three objectives, to analyse the leadership style applied in Kinondoni municipal, to assess the factor affecting the leadership style and to analyze the strategies to improve the leadership style in Kinondoni municipal. The mixed research approach was used. Kinondoni municipality was the study area. A total of sample size of 84 comprising of 4 heads of schools, 40 teachers and 40 students were reached through interview guides and Questionnaires for data collection. Findings from the study showed that there is knowledge and understanding from the students on matters concerning to school leadership style, the democratic leadership was most applied to guide the school thus bringing the sense of cooperation and high working morale at the school and hence influence the students’ academic performance. However, 80 percent of teachers argued that student’s diversity was among the variable which affected school leadership style on students’ academic performances, whereas 70 percent of students mentioned that teachers and students’ satisfaction with their leaders was among the factors affecting school leadership style on students’ academic performances. Initiating training to teachers and heads of school and developing the culture of decision making sharing was suggested strategies to improve the leadership style at the school.
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CHAPTER ONE
INTRODUCTION AND BACKGROUND TO THE PROBLEM
1.1 Introduction
Globally, the recent rise in challenges and the related problems of finding qualified head of schools is an urgent matter in schools across the globe in education management sector (Norton, 2003). Lussier and Christopher, (2013) explain that in the recent past decades, this had been hampered by demographic transformation and winds of retirements of high position school leaders that always let school systems unprepared condition to find qualified leaders with relevant experience to fill up these essential positions. The shortage of qualified education administrators such as managers and heads of schools vacancies is always filled by “acting,” or substitute, heads of schools, and leaders who are not prepared for the positions and not effective at implementing important changes (ibid.). There are qualifications that school leaderships point when explaining quality schools and characteristics of schools that have gone up in performance. Zepeda (2004) identifies such characteristics which are devotion the school leaders, responsiveness, and flexibility defined vision, climate of challenging, and enhancing teaching, and learning, strong and fair disciplinary climate.
1.2 Background to the Problem
In Tanzania, education is an engine for development of a nation. The national education goals have clearly been put in the countrywide educational policy in cases of their relevance, to the needs and aspirations of the individuals. The public policy on education fixed defined objectives, which are to enhance developments in education in the nation. In implementing these strategies and objectives, the school leader has crucial duties to perform roles. Among these duties include providing good leadership in secondary schools, thereby improving job performance, among teachers and academic performance. The school heads are leaders whose responsibilities extend beyond the management of teaching and learning in the school. Their key figure leads to shared governance within the school. The school heads have added responsibility and authority in the school planned curriculum and professional decision as well as increasing accountability for student and programme success. Chitavi (2002) holds that the overall effective headship is only necessary for good performance in schools. 
The school head is the major component of school administration on whose ability and skills, personality and professional competence highly determines the tone and efficiency of the schools. Leadership responsibilities partly constitute the center in the roles of the heads of the schools. As leaders and facilitators of change at that level, they are to articulate missions, inspirations and directions to the members of the schools (Norton, 2003). Mulengeki (2014) asserts the leadership roles of head of school in five dimensions. First is the technical dimension where the head of school is required to demonstrate sound management skills and knowledge. Second is the human dimension where the head of school harnesses the school social, and interpersonal potentials to maximize capability of school. The third dimension is educational leadership in which the head of school is required to demonstrate expert knowledge about learning and teaching. Symbolic leadership, the fourth dimension, is about the extent the head of school models crucial goals, and behaviour to the school connection, and community. Last is the leadership in cultural dimension where the heads of schools administer the school management by explaining openly, defining, and articulating values, and beliefs that give school its unique identities.In performing their roles, heads of schools as leaders have to use leadership styles appropriate to attain the intended educational goals as proper leadership style is the only necessary tool for effective performance by the students (Maicibi, 2005). 

It is assumed nevertheless most school heads have not relied on  their fashions and types of leadership as determining factors of teachers’ job performance, in their schools following the increase of enrollment  in primary schools after putting in practice the primary education development plan (PEDP), that directs the vision of universal primary education (UPE) within the countrywide policy, directives of the education, and training policy, the education sector development programme (ESDP-2001), implementation of free primary education to achieve education for all (EFA-2000) goals and millennium development goals (MDGs). In 2004, the government started to implement secondary education development plan (SEDP) (2004-2009) as a means to achieve EFA goals and Tanzania has pressurize on government to increase opportunities for secondary education. Therefore, they furthermore showed that some of school leaders seem to find it challenging to smoothly lead r their schools, thereby the poor school leadership slowdowns students’ academic performance in public secondary schools. For example, from year 2008-2010 the performance of the community secondary schools fell down by 38.34%, furthermore the performance (43.01%) of the public secondary schools in 2010 was under nationwide average (54.4%) (Laddunuri,2012). NECTA results (2017-2019) show the students’ performance reflect the school leadership styles in some secondary schools. Kambangwa secondary school for three years (2017-2019) the performance of Division 0-1V was 82.6%, Makumbusho secondary school (2017-2019) performance of Division 0-1V was 82.0%, Hananasif secondary school (2017-2019) performance of Division 0-1V was 78.1%, and Kawe Ukwamani Seconday School (2017-2019) performance of Division 0-1V was below 73.0% (Necta, 2017;2018;2019). Many researches have been conducted upon the issue of school leadership styles and students’ performance but the problem of poor performance in secondary schools is still persisting. Hence the researcher has decided to deal with the problem in the field of school level leadership styles.
1.3 Statement of the Problem
Although some researches have been undertaken relating to poor performances, students are still performing poorly in community secondary schools (Necta, 2017- 2019). This chocks the academicians and other education stakeholders, fiercely shocking them about the cause of this poor academic performance among the many students as 60 percent fall on division four (ibid.). The motivation of the research is to find out if school leadership styles can improve the student academic performance. The study is carried out concerning school leadership and performance, for example, the impact of heads’ of school’s leadership styles on academic achievement of students in public secondary schools; educational leadership and student achievement; and factors leading to variations in academic performance in national form four examinations; heads of schools’ leadership styles and performance of students in public secondary schools. Most of studies such as Springfield, (2011), McCormack (2009), and Zepeda (2004) concentrated on general issues rather than assessing the school leadership styles. This study was to concentrate on leadership styles, particularly in ways heads of schools supervise teaching and learning process and monitor students’ progress, supervising academic goals and behaviors to other school members as well as looking into the perfect ways teachers and students are part and parcel in realizing the prescribed school vision and mission. Therefore, this study was intended to bridge the gap by assessing the school leadership styles in secondary school.
1.4 Research Objective
1.4.1Grneral Objective

The general objective of the study was to investigate the roles of the school leadership style on the  students’ academic performance in public secondary schools in Kinondoni municipality.
1.4.1 The Specific Objectives of the Study
To identify the school leadership styles on the academic performance students       secondary schools in Kinondoni municipality.
i. To examine what affects school leadership style on academic performance of students in secondary schools in Kinondoni municipality.
ii. To analyze factors affecting the school leadership style   secondary schools in Kinondoni municipality?

iii. To examine how to improve the school leadership for better academic performance.
1.4.2 Research Questions
iv. What are the school leadership styles on the academic performance of students in secondary schools in Kinondoni municipality?
v. What affects the school leadership style on the academic performance      of students                         in secondary schools in Kinondoni municipality?
vi. How is to improve school leadership for better academic performance        of                              students              in secondary schools in Kinondoni municipality?
1.5 Significance of the Study
The study findings generated and formed a useful source of knowledge to educational policy makers, planners, practitioners and stakeholders to pay a special focus on leadership styles and learn how to apply depending on the environmental factors and nature of the educational institution. Some of the school leadership styles are laissez-faire, dictatorship, situational and democratic leadership style so as to improve quality of education. The municipalities may use the data from this study to learn how to select high quality of school Administrators in the secondary schools in a manner that will produce better academic results and enable school leaders to understand different policies, regulations and circulars. More over the study will awaken school leaders and teachers to undergo regular training to sharpen the leadership skills for better academic results. For example, teachers may get training at the agency for developments of education management at Bagamoyo.
1.6 Scope of the Study
This study was administered among four secondary schools in Kinondoni municipality. The study focused on leadership style in relation to students’ academic performance.
1.7 Limitation of the Study
The current study was conducted in Dar es Salaam Kinondoni Municipal on assessing the influence of the leadership styles on the student academic achievement; the study involved the heads of the schools, teachers and students. Since respondents like teachers and heads of the schools were having the rigid timetable at their schools, the plan for conducting data collection was not followed well, sometimes I had to postpone the interview and questionnaire collection to allow their duties, I had planned another day to do the interview. I had to re plan time for data collection to accommodate this limitation.
1.8 Delimitation of the Study
This study explored the role of the school leadership style on the students; academic performance in public secondary schools; factors affecting the school leadership style on the academic performance of students in secondary schools in Kinondoni municipality; and to improve school leadership for better students’ academic performance. The selected schools for data collection will only be for Kinondoni municipality; Hananasif, Kambangwa, Kawe ukwamani and Makumbusho. Furthermore, the study was delimited to three data collection methods namely interviews, focus group discussions and observations.
1.8 Definitions of the Key Terms
For reason of uncovering comprehension of the narration and explanation in this study, the following terms have been defined:
Academic Performance: this involves marks which have been scored, grades and divisions which were obtained by students in accordance with the country examination standard board such as national examination council of Tanzania (NECTA).
Education Activities: Involves all the activities done when transmitting knowledge, skills, and attitudes to others. Some of the activities are teaching and learning, decision making on how to learn, teacher-parent meetings and academic issues, construction of school classes, laboratories and teachers’ houses.
Leadership: this is an art of motivating a group of people to take an action towards realizing a common goal. School Leadership: this is all about working with, and guiding teachers towards facilitating education processes in primary, secondary and after secondary institutions. Those in school leadership duties tend to act beyond just management and administrative roles, however they are trained to fully act and improve educational systems and efficiently create better policies. School leaders always are employed as school heads or facilitators but can take on added roles, such as department chairman or academic dean. Headmaster is the hub of the School activity and executes the plan, and distributes work and co-ordinates the activities

CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction
This part describes the theoretical literature of school leadership, types of leadership styles, leadership theory, and global perspective of leadership, African perspective, and Tanzania trend. It extends to empirical literature and ends with the research gap.
2.2 Theoretical Literature
2.2.1 Styles of Leadership
Democratic leadership; McCormack (2009) explains that democratic leadership is the process of sharing leadership power and resources. Defined as “rule by the people,” democracy entails involvement of majority of the society in making good decision. Democracy is preferred in many societies, although some leaders oppose democracy as it can reduce or eliminate leader power in the society. Inclusion of the perspectives of others on a systematic basis has also been referred to as authentic democratic leadership. The following are the impacts of using democratic leadership styles on student performance; Communication gap becomes slim. Tension between the school leader and teachers goes down as a result of which fear of rejection and fear of denial also decrease, this makes all types of issues addressable. Therefore, the effective communication creates a good environment to set and implement the school goals of academic performance. A conducive environment of work is built. This implies that a culture of fresh teachers obtaining a fair amount of duties and challenges is accelerated. When there are the positives reinforcements in the midst teachers, work turns into more interesting as they will also create the positive environment with student in the teaching learning activities. McCormack (2009) teacher turnover reduction a democratic leadership makes teachers feel encouraged at workstation because it is principally performance based. Most of the teachers acknowledge this way of leadership as it provides them with a safe future with the school workplace whereby they feel the sense of investing with quality education to students which result to high academic performance.
Autocratic leadership; Martin, (2001) is all about the domination of others. The power to take control of access to wealth, and social resources may add to the nature of material of rewards for dictatorial leadership. Autocratic (authoritative) leadership is usually associated with the Machiavelli leadership approach with its motive to be feared than to be loved. The autocratic leader does not incorporate values of other; therefore, a community is excluded in the process of decision-making.
The following are the effects of using autocratic leadership style: Autocratic leadership could be good in some situations, for instance when decisions is required to be done so fast without asking or involving a large number of teachers (Cherry, 2015). Some projects need stronger leadership so as for the things to be well done quickly and effectively. Did you really ever work with pupils or fellow workers on a particular project which got derailed due to poor organisation, a lack of strong leadership, and failure to fix well defined deadlines? If so, there are possibilities that your performance faced challenges in some ways as a result. In such conditions, a stronger leader who uses an autocratic style may take control of the group, delegate duties to various members, and impose the right deadlines for duties to be completed. Florence (2012), heads of schools who misuse intentionally an autocratic leadership style are always seen as bossy, taking control, and dictatorial, which can pave the way to resentment in the midst of teachers and students. Because autocratic headmasters make decisions and take actions without involving the teachers, teachers may dislike that they are not given platform to give ideas. Researchers also revealed that autocratic leadership always results in a lack of relevant solutions to challenges of students’ performance and quality education, which can ultimately hurt the performance of the students. While autocratic leadership seems to have some potential problems, leaders can study to utilize features of this style with wisdom. For instance, an autocratic style can be utilized well in conditions where the leader is the most intelligent member of a group or has a true access to right information that other members of a group do not have access.
Laissez-faire leadership; According to Bright and Soka (2012) laissez-faire leadership assumes that any adult who has reasonable perceptiveness and some social experience can take their turn as the boss, leading a group to follow rules to keep interference from people who want to control others. Laissez-faire leadership is generally the near- avoidance or absence of leadership. In practice, this is the most inactive, as well as the most ineffective. Leaders expect members of the society to make their own decisions and execute them with as little oversight, governmental control, or expert intervention as possible. The following are the effects of the laissez-faire leadership in the student performance; every teacher has the opportunity to make decisions on how to raise the performance of students and improve the learning condition at school. The school leader just watches teachers teach and learn as a team they don’t get yelled at and school leader leave the playground to teachers and students to learn whereby this makes school the better place to learn (Mumbe,2015). On the other hand, the laissez- faire leadership style gives a room to lazy teachers to deviate their core responsibilities on teaching and learning as no one is there to enforce them which is dangerous to the student performance.
2.2.2 Leadership Theory
The study was well guided by contingency theory. The contingency theory of leadership was one of the earlier situational leadership theories. Fred proposed one of the very first. E. Fiedler in the 1960s. Fiedler’s theory suggests that a leader’s effectiveness relies on how good his leadership style meets the current condition and task. Fiedlers pioneering theory strongly proposes that leaders might fall into one of two leadership styles which are task-based or people-oriented. The efficiency of a persons style in a particular condition relies on how well described the job is, how much authority and control the leaders have, and the relationship between the followers and the leader (Fielder, 1964). The Theory explains that different aspects of the condition have been uncovered as impacting the efficiency of various leadership styles. For example, Fiedler proposes that the amount to which workers at the bottom trust the leader, leader member   relations the amount to which the duty is structured, (duty structure) and the power and authority owned by the leader (position power) are essential determinants of the leadership condition. The contingency approach to management is relied on the explanation that there is no one best method to manage and that to be efficient, planning, organizing, leading, and controlling must be kept to the particular situations faced by an organisation. The contingency approach to management (also called the situational approach) explains that there is no universal answer to such questions because organisations, people, and circumstances vary and change over time. Thus, the right thing to do relies on a complex variety of critical environmental and internal contingencies. According to this theory school leader utilize various leadership styles that cope with various situations which have various impacts on the management of the schools. This implies that the type of leadership that the school leader uses has an effect of students’ performance (Fielder, 1964).
2.2.3 Global Perspective of School Leadership
The global education system is ever changing so fast and being impacted through a variety of globe connections. The results of international examinations such as trends in mathematics and science study (TIMSS) and program for international student assessment, (PISA) have an important role in education policies in many nations; therefore, it becomes important for global education leaders to fully understand education changes in the globe platform and think in depth of those global benchmarks. Closing the international achievement gap has been recognized as a contemporary and important role for education leaders (String field, 2011). Many explained that the duties, knowledge and expertise of leaders in the today’s global school systems require to be changed. To raise the school quality and uplift performance achievement of student, it is essential to raise skillful educational leaders who acquire a full understanding of globe education and who could administer in different cultures. One important feature of good leaders is the ability to comprehend and implement a world view of the world by considering the best educational leadership style which will bring the expected results including the students’ academic performance. School leaders should comprehend that today’s learners require to interact not only in their local society, but also with local, state, and international communities. Best school leadership style should become a central part of the school performance (Rosenthal, 2014). In United States, education leaders have a clear educational leadership styles and academic perspective in school systems of America to well prepare youngsters to be competent in the everyday-changing life. Education leaders acquire accessibility and capacity to analyze their education systems to collaborate and learn from them (Reimers, 2009). The 2012 International Summit on Teaching and Learning in New York City hosted a platform to promote education leaders’ competencies. 
Education ministers and teacher leaders from 23 high performing or drastically improving countries accepted that “leadership with a purpose” is central to raising achievement of student. The participating countries articulated the central role of highest training, careful mentoring of new leaders, and sustainable development and feedback (Asia Society, 2012). According to The United Kingdom's international organization for cultural relations and educational opportunities (2018), Through Connecting Classrooms programme, United Kingdom has trained more than 10,000 heads of schools since 2013. More than 80% of  heads of schools reported they leant new skills as a result of participation, paving the way to new leadership dimensions and styles and a more democratic and participatory style of school leadership to enhance student achievement and academic success. The training method is basically relied on mentoring, coaching, and reflective learning. The country focuses on enhancing the ability of school leaders to effectively produce improved learning output and effectively put into practice their school development plans, with the concentration of internationalizing their schools. Monika (2016) holds that in Nordic countries, educational leadership responds to todays international policies. The focus is on the following mentioned themes: how education leaders confront new challenges and needs for different forms of duties and change the school leadership styles according to students’ needs and global changes. How this development impacts the various levels and stakeholders of the education system, specifically the superintendent and the school leaders. The school leaders have been given the great opportunities to access new knowledge and skills so as in to ensure the           provision of quality education and great performance of students.
2.2.4 African Perspective of School Leadership
In Africa, school leadership, management preparation and development, as with much education change, is kept up in the donor logic of catch up always mobilized by the power centers of the globe north. Further challenging this social space is the colonial leftover of much of sub-Saharan Africa. With increased pressure on ministries of education to meet the requirements of the international aid community, especially since implementation of the united nations’ millennium development goals (Foulds, 2012), many changes after colonial period are in fact giving the mechanisms through which views and ideas are becoming global and mobilized at the expense of indigenous views. For example, English experts were employed to develop school leadership preparation and models of development in Botswana (Monyatsi, 2008). Similarly, the South African model and the role of the Matthew Goniwe School of Governance and Leadership is also the same to that of England. Bush and Oduro (2006) explain that a productive means of developing school leadership preparation and development in Africa is through partnerships between governments, international agencies and universities in Western world. Such relations are usually made through access to donor funding. This creates a substantive issue in the African context as it potentially constructs a dependence on external expertise (and funding), all the while legitimizing, and legalizing the deficit view of Africa nations. Heads of schools are always administratively overburdened, have no time for more education tasks and take small part in learning the education leadership skills. The main difficulty encountered in cementing good school leadership is associated with the increase in and concomitant higher complexity of, school heads’ duties and activities. Counties like Somalia, South Sudan, Central Africa, and Uganda are still facing the problem of school leadership skills and how to raise the students’ performance in their schools simply because the school heads have not given leadership styles a priority. Under this, circumstances, it is clear that most African counties are performing poorly in their schools as school leadership is taken for granted since the postcolonial era. It is by so doing that the school leadership seminars and trainings and programmes have been sponsored by donors but the African governments have not been serious in the education sector (Msila, 2012).
2.2.5 Tanzania Perspective of School Leadership
The vital role educational management and administration can play in promoting the effectiveness and the quality of education is clearly explained in the education and training policy document of Tanzania, when it says “The provision of quality education and training is the ultimate goal of any education system”. The goal however, might not be realised without a well-crafted and good management, and administrative machinery (URT, 1995). The Tanzania education policy of 2014 replaced the earliest of 1995, among other things the policy emphasizes on the need to change education management structure from the ministerial level to school level. Furthermore, the policy insisted on the level of teachers as other human resources the public office to invest in the profession, expertise, and leadership and management in the teaching and learning activities in the education institutions (URT, 2014). From the perspective of education policy and government circulars, the school heads have a great role in the development of quality education. 
However, the government of Tanzania seems to be unconcerned with the school leadership styles done by the schools heads. The government has been concentrating on the minimum qualification of teachers in their recruitment but to be honest it has not clearly analyzed the best qualifications of the teachers to be heads of schools apart from the teaching experience. The schools are led by masters, degree holders, and diploma holders and even some schools are led by school heads who are certificate holders hence there is no specific qualifications. Unfortunately, the school heads are not given enough training, coaching, and seminars about the leadership skills and styles on how to handle the schools they lead especially recently when the government has over 3000 secondary schools of which it avoids the expense of training a number of school heads (Massawe, 2014). He further states that there school heads are now leading schools according to their seniors from either the district authorities or ministerial level but not according to their sills and school needs, this is because the school leadership is now a part of income increase hence school heads are not creative and concerned in which leadership style is going to be best in their schools for better student performance.
2.3   Empirical Literature Review
2.3.1 African Experience on the Role of Leadership on Students Academic Performance
Dadabes et al (2021) conducted a study which focused on assessing the school leadership effectiveness and students’ academic achievement in government secondary schools’ of Guraghe Zone, SNNPR, Ethiopia. Methodology/ Approach/Design: Co-relational research design and a quantitative research method were employed. The sample size included 225 secondary school teachers, principals, head departments and 2298 students’ grade ten national examination results from 10 public secondary schools. Both primary and secondary data were used for this study. Results: The results showed that there is a positive and significant relationship between Leadership effectiveness and students’ academic achievement. Mwangi (2021) Studies on student achievement in Kenya have primarily focused on teachers’ classroom practices neglecting the potential influence of school leadership. In this two-phased study, we explored the effect of school leadership on student achievement. In the first phase, we used data obtained from 35 interviews with teachers and school administrators in Kenyan secondary schools, to gain an understanding of how leadership is enacted and experienced in daily school routines. We discovered that principal’s engagement, demonstrated commitment, sensitivity to and focus on continuous improvement, and openness to information and diverse views, impacted student performance. We recognized in high – but not low performing schools –evidence of the mindfulness, a characteristic associated with high reliability organizations. In the final phase, we used responses from 281 schools. Our results indicated that school leadership had moderate but significant indirect effects on student achievement. A surprise finding was the negative impact of principals’ advice and support on teachers’ academic press. This we ascribed to teachers’ perception of these practices as paternalistic and demeaning to their professional expertise. Anne (2012) explored the relationship between transformational leadership characteristics of secondary school principals’ and students’ academic performance in Kenya Certificate of Secondary Education (KCSE). 
Although transformational leadership had been linked with academic performance in developed countries, the study attempted to investigate which specific characteristics could be attributed to improved academic performance in Kenya. The Study was carried out in Nairobi County, Kenya. Stratified sampling process was used to ensure that both public and private schools in Nairobi were captured in the study. Leadership behaviour was measured using the Leadership Practices Inventory-(“Self' and “others”) (Kouzes & Posner, 1993). Correlation research design was employed in data analysis. Pearson correlations were used to establish if there was a relationship between transformational leadership characteristics and academic performance. Analysis of variance (ANOVA) was used to test if a relationship existed between selected demographic characteristics and the interaction of leadership characteristics of principals’ and students' academic performance. To test relationships between principals' ratings and teachers' ratings, ratings of male principals and female principals, t-test was used. Results indicated a positive correlation of “Inspiring a shared vision”, “Encouraging the heart" and “Challenging the process" characteristics and academic performance. Fayeisa (2016) holds he school principal’s role in determining the academic achievement of students has been an agenda of controversy among scholars in the field of educational leadership. Several studies, have been carried out, over the years, to resolve this controversy.  However, the findings so far have not produced consistent outcomes pointing to the need for further research in differing socio-cultural settings. The achievement West Hararghe  Zone,  Oromia  Regional  State,  Ethiopia.  For this, the study employed correlation design comprising of eight randomly sampled secondary schools. 
In this study, a total of 190 teachers were selected using a proportional random sampling technique to fill in a standardized questionnaire on the leadership effectiveness of their school principals. Out of 3321 students who sat for Grade 10 national examinations in 2014, the Cumulative Grade Point Average (CGPA) scores of 440 students was selected from the sampled schools using proportional random sampling technique. A standardized  questionnaire  with  five-point  Likert  scales  was  used  to  measure  the  leadership effectiveness of principals whereas CGPA of students on Grade 10 national examination was used to measure students'  academic achievement. The  findings of  the study showed  that the  experience of principals  was  not  significantly  correlated  with  their  corresponding  leadership  effectiveness.  The findings also showed that the principal’s level of education was significantly negatively correlated with academic achievement. The latter finding implies that there was no direct relationship between school leadership and students' academic achievement. Main objective  of  this  study was  to  investigate the  relationship  between secondary  school  principals leadership  effectiveness  as  perceived  by  secondary  school  teachers  and  students’  academic principals’ leadership effectiveness (R  =  -0.866, p < 0.05). Furthermore, the study findings showed that there was no significant correlation between a school principal’s leadership effectiveness and students’ between  principals’ level  of  education,  service  year,  and  leadership effectiveness  was  not  direct. The researchers, therefore, recommended further research on a large scale and in different contexts to come up with more valid and generalizable finding. Empirical research conducted in this area of educational leadership confirms the crucial roles educational leadership styles can play in improving educational quality and students’ performance. 
Budohi (2014) assessed the repercussions of leadership styles on the academic achievement in public secondary schools in Kenya. The findings revealed that heads of schools choose autocratic leadership style which is given that the realization of Kenya’s vision 2030 and by expansion the education millennium development goals wholly depend on schools which make use of the best leadership styles. The study has associated democratic leadership style with higher student academic performance as the school leaders and the teachers work with higher devotion as they are all involved in the formation of school policies and strategies in the realization of the school mission and vision. 
2.3.2 Tanzania Experience on the Role of Leadership on Students Academic Performance
Sakina (2021) investigated on the effects of leadership styles on students' academic performance in selected secondary school in Wete district, Pemba Tanzania. The study was guided by three objectives: Determine leadership style used by school heads and their impact on students' academic performance in Wete, Pemba, establish challenges facing school heads as they lead the school in Wete Pemba and Analyze ways to improve leadership skills among heads of schools in selected secondary school in Wete, Pemba. The study was guided by mixed methods design; interview and questionnaires were used to collect data for the study. The results indicated that selected secondary schools in Wete head used most democratic leadership as the teaching were involved every decision reached by school and planning of teaching involved teachers and heads of department. 
Since democratic and instructional leadership were used and they have feeling of creating good work environment for both students and teachers, the allegation of poor academic performance in such schools was not linked with type of leadership used. Leizer faire leadership was not used and it creates problem in managing students and staff for effectively teaching in those schools. The study identified some challenges of leadership in schools such as struggle over power, insubordination and failure of the teachers to meet the agreed goals which all together affected negatively the teaching effectiveness at such. The last research result indicated that, use of delegation, training and orientation and retreat were recommended ways to improve leadership skills among head of schools in Wete Pemba. Recommendations to improve the situation are attached.  Sayi (2009) assessed “towards Effective School Management: A Study of Secondary School in Tanzania”. The findings revealed that examined the views of teachers and heads of schools about management practices that happened to be effective. Especially, the study aimed at surveying the perception of teachers and heads of schools about feature of well-supervised and managed schools. The study found out that management practices were associated with schools achievement of students. The leadership practices at school level in community secondary schools in Tanzania. The findings revealed that school leaders have failed to articulate and contact clearly school mission, and goals to students, and teachers simply because they lack collaborative structure appropriate leadership styles which enhances two way communications in decision making process. 
Also it was recognized that they failed to take charge in teaching and learning activities so efficiently and effectively. Furthermore, as leaders, the heads of schools were slowly wasting their symbolic traits because they have withdrawn from teaching and curriculum associated responsibilities (Massawe, 2014). The transformational leadership on commitment of teachers, job satisfaction, and organizational behaviour in secondary schools in Tanzania. The data reveled that, very little attention is directed to studies which are related about the role of leadership styles on the raising of the students’ performance, which means the teachers are who become the headmasters or headmistress lead the school with experience but with no adequate knowledge and skills of leadership styles (Nguni, 2005).
2.4 Research Gap
Many studies example conducted in Ethiopia and Kenya context showed that there were positive correlation between the leadership style and the students’ academic performance. The study also applied widely co relational design with emphasis on the relationship of variables. The current study intends to do the related study but with new Tanzania context and the emphasis is on the mixed methods design where some sort of quantitative description and interview will be used to guide the study. 

2.5 Conceptual Framework
This can be described as an abstract recognition of how principle opinions, ideas and views are intended to interact on real situations and experiences that make the foundation of a research. The study was guided by three variables; the first variable is the role of the school leadership style on the performance of students in public schools. The second variable is factors affecting school leadership style on students’ performance in public schools. The last variable is about mechanisms to improve school leadership for better performance of students in public secondary schools. The conceptual framework shows direct and indirect influence of school leadership style to Academic performance. The inputs involve leadership styles which has the role contributed indirectly to academic performance such as Supervision of teachers, Effective use of recourses (books, libraries, classrooms) Specified objectives, Teamwork, Better payment of Salaries. On the other hand leadership style correlated with supervision of an effective of process of delivery Teaching and Learning process, Teaching methods, Teaching Load Teachers’ attitude School timetable as well as school routine links directly with  performance of the students which is regarded as output in teaching and learning process. All this determined by leadership style which has an influence to school performance.
 Independent Variable                                                               Dependent Variable
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Figure 1.1: Conceptual Framework Showing the role of School Leadership Style on the Students’’ Academic Performance which carried in Ordinary Secondary Schools
Source: Adopted from Florence, (2012).

CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
The chapter starts with a presentation of study area, followed by an explanation and justification of the research approach. There was a discussion of the qualitative study approach and its justification. The source of data was clearly shown. Data collection methods, and sampling procedures and technique were discussed. Other aspects include: Data Processing, Analysis and Presentation, Study Ethics and Limitations of the research.
3.2 Research Approach
The study involved qualitative research method in which triangulation research method was made used for the purpose of ensuring and securing validity and reliability of the study results. The qualitative research has a multi-method focus including an interpretative naturalistic approach to its subject matter (Denzin and Lincoln, 2014). A qualitative researcher attempts to do through phenomena in the context that they occur, focusing on the various meanings that people describe to the phenomena. In going through these various meanings, qualitative research involves a number of research methods such as interviews, documentary reviews, and focus group discussion. It is comprehended that qualitative researchers make use of a wide range of interconnected methods, expecting often to obtain a fine fix on the particular subject matter at hand. Limitations of qualitative approach are summarized as follows: the challenge of enough validity or reliability is a big criticism. Because of the subjective nature of qualitative data and its origin in single contexts, it is complex to apply conventional standards of reliability and validity. To solve this truth triangulation was utilised. Hence interviews, focus group discussion (FGD), observation and checklists were used to bring credibility of data (Hughes, 2006). Also unlike quantitative, qualitative findings might not be generalized because of in- depth nature of the study because it cannot be used to absorb a large area to deserve generalization. Moreover, the researcher ensured to be objective, not judging, and reported what was found in a good and objective method.
3.3 Research Design
The study employed the mixed methods design as recommended by Tashakkori and Teddlie (2009).The choice of the study design is guided by the needs of the study objectives. Since the objective intended to assess from the teachers, students and the heads of schools on the effects of the leadership style on the students’ academic performance, the study sought the survey using questionnaire was appropriate design, again since the study intended to capture the teachers and heads of schools experience on the leadership style on the students’ academic performance, then the qualitative was appropriate. Hence the use on mixed method design in a single study is set for the study. The mixed methods design are said to be stronger in bringing up multiple data from divergent views in a single study thereby improving the credulity of the research results (Tashakkori and Teddlie, 2009).
3.4 Study Area
The study was done in Kinondoni municipality in Dar es Salaam. Despite a status of being the city, Dar es Salaam is facing a challenge of poor students’ performance in some secondary schools in Kinondoni municipality. And there are a few studies that have been done in the study area to solve the challenge of poor performance among the secondary school students that is caused by the style of school leadership, thus in order to solve the problem, the study should be done.
3.5 Population
Population means all members, individuals, groups, or elements included in a study. The population based on government secondary schools in Kinondoni Municipality whereby five secondary schools (sample) were targeted by obtaining the teachers, and students as the respondents. Sample is a small group of participants or respondents taken from the population that the researcher is interested in obtaining needed information. Firstly, the sample was taken from ordinary level students each school. That means 10 students were selected to make up a total of 40 students. The issue of gender was taken into high consideration. 
Students gave firsthand information on the assessment of the duty of the school leadership style on the academic performance of students. Secondly, Teachers were also taken as the sample to collect data. The researcher included 10 teachers form each school to make up 40 teachers in four schools. They were depended to give the researcher with vivid experiences of factors affecting school leadership style on the performance, and the mechanisms to improve the school leadership for better students’ academic performance. Thirdly, five school headmasters from five secondary schools were provided information on the school leadership types and their effect on the students’’ academic performance. The researcher therefore adopted a purposeful sampling technique. Taylor (2004) explains that a purposeful sample is also known as judgment sample; the researcher selects participants hoping that they were providing maximum information for the study.
3.6 The Sampling Procedures
Two sampling procedures were used which are random and purposive sampling. Random sampling is the way of selection of sample, which provides each sample combination an equivalent probability of being taken up and each item in the whole population to have equivalent opportunity of being taken into account in the sample (Elliot, 2019). Random sampling was applied to students in the selection of the sample. Purposive sampling is a type of sampling thereby items for the sample are intentionally selected by the researcher; his choice relating to the items remains supreme (Elliot. 2019). A purposive sampling was applied to teachers, heads of departments and heads of schools.
Table 3. 1 Sample Data Description
	S/N
	Type of respondent
	No of respondent 
	% of Participants

	1.
	H/M

Students 

Teachers
	1

10

10
	100

100

100

	2.
	H/M 

Students

Teachers
	1

10

10
	100

100

100

	3.
	H/M

Students Teachers
	1

10

10
	100

100

100

	4.
	H/M 

Students

Teachers
	1

10

10
	100

100

100

	Total 84
	


Source Field Data (2021)
3.7 Methods of Data Collection
3.7.1 Interviews
Bogdan and Bicklen (2002) describe that interview is face-to-face interaction and discussion of the questionnaire. Patton (2002) explains that an interview consists of: open-ended questions and probes produced in-depth explanations about peoples’ perceptions, feelings experiences, opinions, and knowledge. Data consists of precise quotations and enough content to be interpreted. Two main interviews are structured and unstructured. Structured interviews depend on the researcher to have a crafted and defined plan to follow, with closed questions. It does not let for much improvisation and a researcher is often testing    a theory. Unstructured interviews might be crafted with clearly set questions but then can change and well evolve to finally respond to the interviewees opinions. Thus, there is a wide chance for the interviewer to go around the interviewees feedbacks of which are believed to produce fine data.
Reason for choosing interview method was relied on the significance of the method which is to assure the researcher to get reliable information and in great depth, through going beyond the predefined questions. The interview questions were given to students, school leaders and teachers. Several issues will be targeted in these groups; the types of school leadership, factors affecting school leadership on students’ performance and mechanisms to improve school leadership for better students’ performance Interview questions were administered to ordinary level students, teachers and school leaders (headmasters). Before the interview began, the researcher assured the conducive situation by facing the targeted participants and requested them to fully participate in event. Those who agreed to fully participate were assured of confidentiality of the discussion to be done in the course of the interview. This was a point at which the researcher confirmed the ethics in conducting the research. In recording interviews, the researcher used note taking, memory, and audiotape recording to effectively collect information from respondents. Note taking, memory, and smart phone were used.
3.7.2 Focus Group Discussion (FGD)
Powell defines a focused group as a group of individuals chosen and gathered by researcher to explain and give views on, from individual opinions about the topic which is the title of the research. Unlike the individual interviews, which intend to   get personal views, feelings, and beliefs, focus groups interviews derive a varied views and emotions within a group context. The focus   group interview helps the researcher to get a bigger amount of fine data in a   shorter moment of time, through utilization of a guide by a researcher. Krueger (2009) states that focus group discussion is the best way to obtain together people from      same experiences and backgrounds to in depth go through a specific topic of a study. The group facilitator or group moderator   who puts forward a topic of the study for discussion and enables to participate in an active discussion amongst themselves guides the group of respondents. The researcher administered the interviews; place and time depended on the suitability for the respondents. In order to add up data obtained from p individual interviews and focus group discussion, and documentary review. The students (10 per school) were in focus group discussion from each target schools. The researcher was to record the discussion and. The major issues tobe covered in this instrument was: factors affecting school leadership on performance in secondary schools, role of school leadership style on the students’’ academic performance, and mechanisms to improve school leadership for better and improved academic performance in public schools.
3.7.3 Documentary Review
A document is an important source of information in its own right (Denscombe). Documents are openly described as communications among parties in the study, where the researcher does as verifier. Kombo and Tromp (2011) explain that there are two major sources of data utilized in study. These are obviously two sources which are primary and secondary sources. Primary sources are information collected directly from respondents through interviews, observation, focused group discussions, and circulars, and written minutes from meetings, newsletters, teaching and learning documents and photographs. On the other side, a secondary source includes collecting information that has already been gathered by somebody else. For instances, secondary data are those involved in obtaining and analyzing of materials from books, electronically stored information and journal materials. These sources are utilized because written materials can provide potential insights into both public and private views. The researcher made use of documents like school meetings, teacher-parent meetings, school board meetings.
3.8 Data Analysis
Osman (2013) explains that data analysis is the process of investigating, changing, and modeling data with objective of finding resourceful information, recommending conclusions and advocating decision making. The data obtained through interviews, focus group discussion and documents were first read to obtain the picture, and then, they were processed to get patterns of essential thematic approaches. After the theme identification, the data was categorized in forms complying with the study questions, and objectives. Analysis presented explanations of respondents under themes and with help from the documents review, the data were in-written presented by narration method. For example, data associated to school leadership types, the role of school leadership on the students’ performance were kept under the categories. Third step were to read the patterns in every form, and make decision which to take or leave. Fourth step was to put into writing narrates in each using quotes from respondents or participants. The fifth step is to translate narrates from participants to get meaning from it. All forms of information were guided by the research questions and objectives.
3.10 Ethical Issues
Research ethics are set of principles and rule that guide how scientific research is practiced at institutions such as colleges and universities, and how it is disseminated. These involve informed consent and anonymity. In this study several ethical matters were assured namely: (a) observing protocol, (b) informed consent, (c) privacy, and (d) confidentiality.
3.10.1 Observing Protocol
Before heading to the study field, a clearance letter was issued from the office of the Vice Chancellor (VC) of the OUT, who provided a research clearance letter. The letter made the researcher to access District Education Officer (DSEO) who as well issued a permit that allowed the researcher to reach relevant respondents.
3.10.2 Informed Consent
The informed consent is explained in ethical codes and principles for subject's research. The purpose of the consent process is to give enough information to a target participant, in a language which is easily comprehended by him, so that he can make the voluntary decision relating “to” or “not to” participate in the research study. Respondents were informed about the invitation to get involved voluntarily in the research. Those who were ready were involved in the study.
3.10.3 Anonymity
Giving information anonymity got from research respondents means that either the project is not going to collect identifying information of individual subjects (for instance name, or address), or the project could not link individual responses with respondents’ identities (Orodho, 2008). Hence the researcher applied the principle of anonymity.
3.10.4 Privacy
During interview and focus group discussion, the respondents were chosen the places to sit and participate in the interview and group discussion to ensure privacy. For office conductors, the official services were partially for some time until the interviews were complete. This supported to ensure privacy in the exercise.
3.10.5 Confidentiality
To secure confidentiality, the respondent did not mention their identity and names. During note taking, codes were made use to differentiate the interviewees. Also during report writing, codes and letters were made used and not names of the respondents except for office conductors who were requested to let using their titles in the direct quotation.
3.11 Validity and Reliability
3.11.1 Validity
Validity is the extent to which a test measures what it is to be measured. The question of validity is raised in the context of the three points made above, the form of the test, the objective of the test and the population for whom it is intended. Therefore, we cannot ask the general question, is this valid test? The question to ask is “how valid is this test for the decision that I need to make?” or “how valid is the interpretation I propose for the test. Validity refers to the degree to which results got from the information actually represents the phenomena under study (Abdinoor, 2012). To ensure validity, the instruments for this study were validated through application of content validity, which is determined by expert judgment.
3.11.2 Reliability
Reliability is when measurements are reliable to the extent that they are repeatable and that any random influence which tends to make measurements different from occasion to occasion or circumstance to circumstance is a source of measurement error. Orodho (2008) explains reliability as the degree to which particular measuring procedure gives similar results over a repeated number of trials. The researcher administered the same instrument twice to the same group of subjects to establish reliability.
3.11.3 Internal Validity of the Data
Gray (2009) explains that internal validity is all correlation questions (cause and effect) and to the extent to which causal conclusions can be drawn. Internal validity deals with the question; how congruent are the findings with reality? Ensuring credibility is one of most important factors in establishing trustworthiness. Internal validity involves asking the question: To what extent the information one claims to be true is true? (Chareen,2016). In qualitative research the truth is hard to obtain as the knowledge is with the people and it is transforming and not conservative. Chareen, (2016) puts it that, reality is multi- dimensional and over-changing and that as such there is no such thing as single immutable reality waiting to be observed and measured. Thus, the interpretation is in the sense of the individuals. Chareen, (2016) gives ways to improve the internal validity of the study. These include: triangulation by use of multiple investigators; multiple sources of data; or multiple methods to confirm the emerging findings. Another way to improve internal validity is member checks. This was done by the researcher after making his own interpretation, asking the people to do interpretation to see if they are plausible, sound, and true.
3.11.4 External Validity (Transferability) of Data
Chareen, (2016) explains that external validity is concerned with the external to which the findings of one study can be used to other situation. This principle is mainly made use in the quantitative approach where the reason of the study is to generalize the findings. In qualitative research however, the objective is to study a small sample to accelerate comprehension, insight, and illumination on the social matters and how far the knowledge got in the studied case can be utilized to develop insight, illumination and comprehension on the associated matter beyond the study itself; therefore, knowledge validity. To ensure external validity, the researcher utilised the varied sample (sampling within) approach which included participants like students, and teachers.
CHAPTER FOUR 
DATA PRESENTATION AND ANALYSIS
4.1 Introduction
This chapter is based on data presentation and analysis. Data are thereby well presented in four main themes: the first theme the demographic features of the participants, the second theme is role of school leadership on the academic  performances on students  in secondary school of Kinondoni municipality, the third theme is to examine factors affecting school leadership style on  academic performance of secondary schools in Kinondoni municipality, and the fourth theme is the to find out ways to improve the school leadership for better academic performance of secondary school of Kinondoni municipality.
4.2 Demographic Characteristics of the Respondents
Demographic data help a researcher to explain features of a study’s’ respondents such as gender, age, and educational background. In this section, the target populations were classified by their relationships and various descriptions. According to Elliot (2019), in order to understand school leadership style and its relationship to student’s academic performance, it is very important to understand both students and teachers’ demographic features such as education level, gender, and age. It is also essentially crucial to comprehend the student’s class forms whether they are in form 1, 2, 3 or even 4 so as to get the clear insight of their views on matters related to their academic performances in relationship to school leadership style.
4.2.1 Respondents’ Gender
Gender is all about sets of characteristics which extricates between males and females, dominantly for men and women (Kothari, 2013). Generally, relying on the context, the discriminating features vary from sex to social duty to gender identity. Gender issues impact the pace of development of a particular community and regard and respect for human dignity, rights, and development. Figure 4 below shows gender of the participants who participated in the study which involves a participation of heads of schools, Teachers and students form Kinondoni municipal selected schools of Kambangwa, Ananasifu, Kawe Ukwamani and Makumbusho secondary schools. 
Most respondents were female in which 60% were Headteachers, 78% were teachers and 65% were female students. Data also revealed that male respondents were few compared to female where by 40% were head teachers, 22% were teachers and only 35% were students. The study observed that there is a gender inconsistency between the number of male and females in education sector at Kinondoni Municipal surveyed schools; that women are more likely to be included in education matters compared to men. The details of this %age ratio is presented in figure3 below:  SHAPE  \* MERGEFORMAT 



Figure 4.1 Gender of Respondents 

Source: Field Data (2020)
4.2.2 Respondents Age Group – Head masters and Teachers
Age group of the respondents is also an important factor when analyzing the demographic features of the respondents. Age helps us determine the level of understanding capacity of the respondents in the study objectives ((Kothari, 2007). The study finds out that Head of schools and teachers are mostly aged between 31 – 40 years by 79%, whereas 11% of them aged between 41 – 50 years and 8% of them are aged between 20 – 30 years old. The study findings study further showed that only 2% of the participants were above 50 years old and none of them reside the position of head teacher. The reason behind none of the age group above 50 to reside the head teacher position might be due to low level of education as most of teachers above that age only had a diploma level of education which is not enough to hold a school supervision and managerial position. Figure 4 below demonstrate this analysis:
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Figure 4.2: Respondents Age Group – Head masters and Teachers 
Source: Field Data (2020)
4.2.3 Respondents’ Age Group and Studying Class - Students
Study also analyze the age group of students with the intention of measuring their age in relationship to the issues related to school leadership and their academic performance and the class they belong. The data revealed that majority of the students were form four who were 20 which is equivalent to 50% and form three were 10 which is 25%. Form two students were 5 which is 12.5%, and form one were 5 which is 12.5%  most of the students’ age was between 14 – 18 of which was 87.5%. The age between 19-23 years was 10%, and 24-28 age group is 2.5%. This implies that most student’s respondents are in the age and classes which they understand the importance of academic performance in relationship to the school leadership style. Table 2 below presents the analysis of these findings.
Table 3.2 Respondents Age Group of Students
	Age Group
	Frequency
	Percentage

	14-18 years
	35
	87.5

	19-23 years
	4
	10

	24- 28
	1
	2.5

	T0TAL
	40
	100.0


Source: Field Data (2020)
4.2.4 Academic Qualification
Respondent’s academic qualification is very important question regarding the nature of this study. Researcher asked this question to school heads and teachers of the sampled secondary schools so as to rate the exact knowledge of school heads and teachers on matters related to leadership style in their respective secondary schools. The participants were needed to show their education level, and the findings/data were as shown in Figure 5.
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 Figure 4. 3 Academic Qualification 
Source: Field Data (2020)
Figure 4.3 Academic Qualification (2020Findings from figure 5 revealed that most head teachers and teachers have bachelor degrees (50%) where as 35% have diploma and 15% only have Master’s degree level. The study further revealed that there are no any respondents with PhD academic qualification. The study observed that most respondents with master’s degree level are the head teacher of the surveyed secondary schools of Kinondoni municipality. The reason for their involvement in school leadership and management is because they possess high level of knowledge acquired through their level of education. As Lee (2016) mentioned that most government schools currently are encouraging their staffs to acquire more knowledge in order to participate in managerial position and school leadership teams.
4.2.5  Working Experience
Researcher also investigates the head teachers and teachers working experience. The intention of asking respondent’s working experience is very important in research as it gives insight to the understanding level of respondents on matters related to his field (Kothari, 2007). In response to this question it was revealed that most respondents (76%) have a working experience of between 1 – 10 years where as 14% have a between 11 – 20 years working experience and the remaining 10% have a working experience of between 20 – 30 years. The study further revealed that there are no any respondents with more than 31 years of experience in the surveyed schools of Kinondoni Municipal. The findings of this study are demonstrated in figure 6 below:
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Figure 4.4 Working Experience 
Source: Field Data (2020)
4.3 The Roles of School Leadership Style on the Academic Performances in Secondary Schools of Kinondoni Municipal
This is the first objective of the study in which researcher tried to analyze and identify the relationship between students’ academic performance and school leadership style. By doing so researcher asked respondents; school heads, teachers and students of the four sampled schools known as Hananasif, Kawe ukwamani, Oysterbay and Makumbusho secondary schools the following questions related to the study objective.
4.3.1 The Term School Leadership
When asked respondents what do they understand about the term school leadership the following appeared to be the most common answers from the respondents. The head teachers of the four mentioned surveyed schools answered that the term school leadership involves the management of the school and its staffs as well as students; they continue to mention that school leadership involves taking care of the daily school responsibilities so as to ensure students better academic performances, good behaviour as well as good academic results. As one among them mentioned that:-
“…. School leadership includes managing teachers, students as well as provides a bridge between them and municipals so as to ensure teachers work in safe and conducive environment as well as students’ study in a good environment with the availability of all the physical and social teaching equipment hence improving their academic performances…”
When teachers were asked about their understanding on the term school leadership most of them mentioned that it involves the head teachers and their administrative organ which includes assistant head teachers and academic teachers to supervise school activities and calendar so as to ensure better academic performance. As one among them mentioned that: -
“…. It is the duty of the school management to ensure that the leadership protocol is adhered so as to enable the students achieved better academic performances…”
Researcher also asked students about their level of understanding concerning school leadership where by most students mentioned that it involves school student’s leaders to link them with teachers for their daily school activities. One among the students mentioned that: -
“…. School leadership involves head boy, head girl and his fellow cabinet to supervise their daily school activities including environmental cleaning, Classrooms attendance registered as well as student’s assembly management….”
Basing on the above respondent’s views it is well seen that students do not have enough knowledge and understanding on matters related to school leadership. Their opinions are merely based on their fellow students as their leaders and that head teachers and teachers are perceived by them as the government employees.
4.3.2 Type of Leadership Style applied to raise Students’ Academic Performances
When researcher asked respondents about the leadership style used in their i schools; 3 school heads mentioned they applied democratic leadership style, 1 mentioned that they adopt and use laissez faire leadership and none of them mentioned about autocratic leadership style. Also when teachers were asked to rate their views and opinions on the type of leadership applied to their respective schools, 70 teachers mentioned that their school used democratic leadership style, 6 mentioned about laissez faire leadership and the remaining 4 mentioned that their school use autocratic leadership style. When students asked about the same question almost all of them (37 students) mentioned that their school use autocratic leadership style and the remaining 3 students mentioned that their schools applied democratic leadership style. Their  opinions are presented in figure 7 below:
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Figure 4.5 School Leadership Style
Source: Field Data (2020)
Therefore, the information displayed in table reveal that democratic leadership is mostly applied in leading a school rather than other styles, though few of them recommended that a good leader would not apply only one leadership style. Sometimes it is required to apply more than one style of leadership in accordance to situational change and environment for the purpose of improving the. Democratic leadership gives space to workers at the bottom to share in managing, planning, and implementing the clearly defined objectives of their school. In doing this the workers at the bottom are motivated, encouraged, recognized, and satisfied with their psychosocial needs. When workers at the bottom are satisfied psychologically they work very hard, therefore the realization of organizational objectives or goals is unquestionably possible. The findings comply with the ones by Oyetunyi, (2006) who points out the essential point which is based on sharing; the leader shares decision making with workers at the bottom. Sometimes the leader invites views and ideas from the workers at the bottom before making a final decision for implementation; a leader keeps the final authority to make decision. The school leader might too need discussion and agreement with teachers over a particular matter before a decision is finally taken (consensus). A leader might let the followers take a vote on a particular matter before a decision is ultimately taken. He directs workers and reconciles their demands (Dubrin, 2011). This style of leadership is seen as most crucial style of collaboration, empowerment, and teamwork. It is seen that a school is finest when those who are anyway affected by the organization’s decisions are fully involved in the decision-making process. Dubrin expressed (1998) that the democratic leadership style loses time because of endless meetings and might lead to arguments, and lack of direction. By implication, it is not appropriate to make use of it in times of crisis when the situation demands on-the-spot decision (Oyetunyi, 2006).This findings further confirms the findings of Sakina (2021) who established that the heads of the schools in Chake Chake Pemba were using democratic leadership to use their schools and this made the teachers to share the same vision and mission to realize the school development which intern improved the students’ academic performance. 
4.4 Factors Affecting School Leadership Style on Academic Performances in Secondary School
This is second objective of the study where by researcher intends to examine variables which affect school leadership style in relationship to students’ academic performance. By doing so he asked respondents to give their views on the variables prepared and present their answers bellow:-
Table 3. 3 Factors Affecting School Leadership Style on Students’ Academic Performances (N = 84)
	Variables
	Students behaviour
	Teachers and students
satisfaction with their leaders
	Students
diversity

	Head teachers
	3
	0
	1

	Teachers
	1
	3
	36

	Students
	2
	33
	5


Source: Field Data (2020)
The data above revealed the opinions of the respondents on factors affecting school leadership style on student’s performances whereby almost all head teachers (3) mentioned students’ behaviour as one among the factors affecting school leadership style on students’ academic performances. However, 36 teachers argued student’s diversity as one among the variable which affect school leadership style on students’ academic performances whereas 33 students mentioned that teachers and students’ satisfaction with their leaders as one among the factors affecting school leadership style on students’ academic performances.
4.5 Ways to Improve the School Leadership for better Performances of    Secondary Schools
This is the third objective in which a researcher questioned participant’s various questions with the purpose of getting insight on matters related to improvement of school leadership as follows: -
4.5.1 The Mechanisms to Improve the School Leadership Style for better Performance in the Secondary Schools
When respondents were asked to mention and suggest possible mechanism for the improvement of school leadership style almost all of them mentioned that participatory decision making in every aspect of their school issue is the key mechanism that will transform their schools and improve academic performances. Participatory in planning implementation, and decision making are some of the main tenets of democratic leadership. However, as heads of schools point out, the crucial matter in sharing; the leader shares decision making with the followers. Though the school leader invites views and ideas from the workers at the bottom before making a decision, the leader retains the final authority to make decisions. The heads of schools might also need discussion and final decisions with teachers over a particular matter before a consensus is made.  A leader might let teachers to take a vote on a particular matter before a decision is democratically.  
A leader directs the teachers and negotiates their demands. Moreover, teachers commented that this type of leadership seems as an essential tool of collaboration, empowerment, and teamwork. It is proven that a school is more effective when all workers in the school are involved in the process of decision making. Dubrin, (2011) explained that the style of participative leadership loses time because of endless meetings and might pave the way to endless arguments and lack of direction. On the other hand the style is not good to be applied at dangerous situation when the condition demands immediate decision (Oyetunyi, 2006). Unlike the laissez-faire style, the leader who adopts this style maintains the final decision- making authority. The use of this style is not a sign of weakness; but it is a sign of strength that one respects the workers at the bottom’s ways of doing things. Using this style brings benefits to all members in the organizations as it makes staff to become part and parcel of the team and every one participates for making better decisions. Wallace (2013) argues that effective democratic and participatory school administration, leadership and management affect the trust levels of stakeholders. The survey of the effectiveness and efficiency of democratic and participatory school administration and management in one school division in the Philippines, like in the Philippines, school’s heads in Kenya who favor the application of the democratic leadership style inject the same level of belief to their stakeholders in the management of schools. They engage workers at the bottom, parents, students, and the community in the process of decision making. Kouznes and Posner (2013) pointed out how school leaders know that no one does his best when feeling weak, incompetent or alienated; they recognize that those who are expected to produce.
The outcome must feel a sense of ownership. In order for a school to give quality education, those workers (staff) who have been empowered should lead the transformation of the schools, to address the contemporary challenges of teaching and learning, and they should carefully develop democratic leadership. Participative/ Democratic leadership can be efficiently applied to get the best from people and the most impactful and efficient education climate could be creatively made in a school when democracy is collectively applied. The democratic leadership practices in secondary schools outline procedures to develop and use the potential of all the stakeholders of a school to create and foster quality education. Democratic leadership is flexibly used for the purpose of creating a condition in which all staff are able to express themselves in freeway and therefore feel that they are part and parcel of the process of democratic decision making. Both teaching and non-teaching staff are needed to feel that they have an impact over what should or should not be done at school rather than to be imposed with decisions of those placed in positions of hierarchical power (Rowan, 1993).
CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Chapter Overview
This chapter discloses the summary of the research, conclusions and the recommendations based on the findings of the study.
5.2 Summary of the Study
The study investigated the influence of the leadership style on the students  academic performance in selected secondary schools in Kinndoni municipal council. The study was gided by three objectives which are the status of the leadership style used by heads in Kinondoni municipal by the heads of the schools, the factors that affect the leadership style and the mechanisms to improve the leadership practice in Kinondoni municipal. The study was guided by the mixed methods design and the questionnaire and interviews were the methods for data collection.
Overall, heads of schools in the study area were democratic. Based on sex of respondents’ males heads of schools were autocratic and female heads of schools were democratic. The age and academic qualifications and job experience of the heads of schools, however, found to be an essential factor in enhancing the leadership style utilized. Older heads of schools, higher academic qualifications and experienced heads of schools intended to lead by showing three styles of leadership. Therefore, the study results imply that each leader had a peculiar and special style to confront the subjects. However, because most of the heads of schools, who were involved in this study, were above 45 years, the study found that heads of schools presumably become more democratic with age, expertise maturity and experience. The various challenges they have encountered at the end have enabled them to automatically suggest a difference in styles of leadership and a proper difference in styles of leadership as heads of school cannot boast of one style of leadership. The findings showed that there was high trust and belief for style of democratic leadership to teachers and head teachers whereby the opposite appeared to students who strongly commented that autocratic leadership style is dominating their respective schools. Findings also showed that there was a little knowledge and understanding from the students on matters related to school leadership style and its influence on their academic performances.
Their knowledge is limited towards their fellow student’s government as their leaders and forget the school administration as the top leadership body, which governs their schools. Also, factors affecting school leadership style on student’s performances were indicated, whereby almost all head teachers mentioned that student’s behaviour as one among the factors affecting school leadership style on students’ academic performances. However, most teachers argued student’s diversity as one among the variable which affected school leadership style on students’ academic performances whereas most students mentioned that teachers and student’s satisfaction with their leaders as one among the factors affecting school leadership style on students’ academic performances. The study observed that that the practice of the leaders to involve the colleagues in the decision making was the most devoured mechanism to improve the leadership styles in schools. The sense of the sharing decision brings the sense of cooperation among the staff and students and they see that they are working toward the same goal that translate the teacher effort into high working spirits that affect the students’ performance at the school.
5.3 Conclusion
The study concluded that the style of democratic leadership played performance on a greater extent. For instance, teachers argued that the style of leadership of their heads of schools was fair. The researcher also concluded that teachers and heads of schools ensured that the teachers observed which type of leadership style that would suit the environment of their schools. On style of transformational leadership, the study concluded that heads of schools struggled towards a set goal of fulfilling vision and mission of school with encouraging teachers to go beyond self-interest following. The study also concluded that the least was to ensure the personality influence the teachers, students, and parents to do what the heads of schools wanted them to do. 
The study concluded that teachers felt heads of schools displayed high values and reinforced them symbolically. Democracy leadership was the least used leadership style by heads of schools. In this style, the study concluded that heads of schools consulted before decision making, respected the rights of the different groups in the school institution. Giving teachers autonomy in decision making about raising academic performance was least used. On the side of teachers, they thought that their heads of schools sought before making decisions and also accorded them a chance to air their views and ideas on improvement of students’ academic performance in the school.
5.4 Recommendations
The following were the recommendations for immediate action
(i) From the study findings, the style of laissez-faire of heads of schools was discovered to have a low impact on performance in secondary schools in Kinondoni Municipality. It was then suggested that heads of schools review their use of leadership style in their management of schools to boost performance. Most recent conceptions of educational leadership indicate that there is a move away from autocratic leadership styles to a more transformative mode of decision making in schools. This is in a bid to ensure that decision-making takes place at the lowest possible level to boost academic outcome.
(ii) These findings revealed that performance in certain students’ academic excellence in secondary schools in Kinondoni Municipality was not as well positively related to the democratic leadership style employed by heads of schools and that the democratic leadership style is the least used style in the secondary schools to raise performance. It was therefore recommended that the heads of schools of secondary schools in particular be encouraged to increase use this style of leadership in the management of secondary schools to improve their academic attainment.
(iii) The Ministry of Educational and Vocational Training can make use of the findings to formulate training programmes for Head of schools of the public secondary schools. This will assist the heads of school to use appropriate leadership style in managing the students’ academic programmes at the school.
(iv) The heads of schools must be encouraged to adopt the culture of involving the staff in the decision making to bring the sense of cooperation and thus rise the working spirit which can be translated into high teachers morale for work and improve the student’s’ academic performance at school.

5.5 Recommendation for Further Study
The following areas were suggested for further study:
1. This study was conducted in Kinondoni municipality involving some selected public secondary schools. It is recommended that a similar research to be done in other districts and municipalities in Tanzania to observe what is takes place in other schools on styles of leadership in association to academic                        performance.
2.     Appointing heads of schools in Tanzania is not well planned, it is therefore important to conduct a study which will determine the qualifications for selecting heads of schools and the nature of leadership to impact the school academic performance.
3. It is also important to conduct a study on school leadership based on the environment, resources management, job contract, and organizational and institutional goals.
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APPENDICES
THE OPEN UNIVERSITY OF TANZANIA
APPENDIX 1. 1 A CONSENT NOTE

I, MWATUM HAMISI of the Open University of Tanzania wish to collect data from my study “Assessing the role of the school leadership style on the students’ academic performance which carried in secondary schools in Kinondoni municipality, Tanzania. I have put you into consideration to be resourceful in helping me to give through interviews. Before you actively participate I ask you to seriously read the attached consent.

Mwatum Hamisi   Student, and Researcher
OPEN UNIVERSITY OF TANZANIA
APPENDIX 1.2
 INTERVIEW - HEADS OF SCHOOLS

This study is conducted in order to assess the roles of the school leadership style on the academic performance in secondary schools in Kinondoni municipality, Tanzania. Your contributions to this study are therefore very important. You are kindly asked to cooperate and freely give your opinions and views. Before we begin our interview, I would like to give you assurance you that the information you deliver will be strictly confidential.

A: DEMOGRAPHIC CHARACTERISTICS OF THE RESPONDENTS
1. Age

	2O – 3O
	31 – 4O
	41 – 5O
	Above 50

	
	
	
	


2. Gender

	Male
	Female

	
	


3. Academic Qualification

	Diploma
	Bachelor Degree
	Master’s Degree
	PhD

	
	
	
	


4. Working Experience

	1 – 1O years
	11 – 2O years
	2O – 3O years
	3O
years
and above


B: KEY QUESTIONS
1. What do you understand by the term the school leadership?

2. What style of school leadership do you apply in your school to raise the students’ academic performance?

3. What is the role of the school leadership style on the students’ performance in the secondary schools?

4. What are the factors affecting the school leadership on the students’ academic performance?

5. What are the mechanisms to improve school leadership for better students’ academic performance? 
THE OPEN UNIVERSITY OF TANZANIA
APPENDIX 1. 3 
INTERVIEW -TEACHERS

This study is conducted in order to assess the roles of the school leadership style on the academic performance in secondary schools in Kinondoni municipality, Tanzania. Your contributions to this study are therefore very important. You are kindly asked to cooperate and freely give your opinions and views. Before we begin our interview, I would like to give you assurance you that the information you deliver will be strictly confidential.

A: DEMOGRAPHIC CHARACTERISTICS OF THE RESPONDENTS
1. Age

	2O – 3O
	31 – 4O
	41 – 5O
	51 and above

	
	
	
	


2. Gender

	Male
	Female

	
	


3. Academic Qualification

	Diploma
	Bachelor Degree
	Master’s Degree
	PhD

	
	
	
	


4. Working experience

	1 – 1O years
	11 – 2O years
	2O – 3O years
	31
years
and

above

	
	
	
	


B: KEY QUESTIONS
1. What do you understand by the term school leadership?

2. What type of leadership is applied in your school to raise the students’ academic performance?

3. What is the role of the school leadership style on the students’ academic performance in the secondary schools?

4. What are the factors affecting the school leadership on the students’ academic performance in secondary schools?

5. What are the mechanisms to improve the school leadership for better students’ academic performance in the secondary schools?

THE OPEN UNIVERSITY OF TANZANIA
APPENDIX 1. 4 
INTERVIEW -STUDENTS

This study is conducted in order to assess the roles of the school leadership style on the academic performance in secondary schools in Kinondoni municipality, Tanzania. Your contributions to this study are therefore very important. You are kindly asked to cooperate and freely give your opinions and views. Before we begin our interview, I would like to give you assurance you that the information you deliver will be strictly confidential.
A: DEMOGRAPHIC CHARACTERISTICS OF THE RESPONDENTS
1. Age

	14 - 18
	19 - 23
	24 and above

	
	
	


2. Gender

	Male
	Female

	
	


3. Academic Class

	Form 1
	Form 2
	Form 3
	Form 4

	
	
	
	


B: KEY QUESTIONS
1. What do you understand the term school leadership?

2. What type of school leadership is applied in your school to raise the   students’ academic performance?

3.      According to your understanding what is the role of the school leadership style on the students’ academic performance?

4. What are the factors affecting the school leadership on the students’ academic performance in your school?

5.   What mechanism do you suggest to improve the school leadership for the better students’ academic performance 
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