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ABSTRACT
The study focused on the assessment of the education delivery to the students with disabilities in Geita District. The study was guided by four objectives, to assess the types of disabilities in Geita secondary schools, to assess the status of teachers providing education to special needs learners, to assess the stakeholders awareness on the challenges facing disabilities learners and suggest ways to improve the education delivery to disabled learners in Geita district. The study was guided qualitative design. Interview, observation, and documents were methods used to collect data. The findings revealed that physical disability type was a leading in Geita, where physical disabilities was found to have 23 (45%). This implied that the parents largely were required to use more cost to transport disabled learners to attend schools. It further implied that, they have to purchase expensive devices for support learning (disability) navigation. These included Bajaji and tricycle. The expansiveness of these devices left some of the learners fail to attend school, dropped out. The result further revealed that in all Secondary schools, teachers were not trained specified to handle learners with learning disabilities. The findings reported that education administrators, teachers and students were aware of the challenges facing disabled learners in learning at inclusive education for example the DEO revealed that the special needs learners are not having their special school to carter farther needs.  Unfriendly infrastructure like steep stairs and being required to share toilets with other normal students were some of the challenges. The findings finally   revealed that specific construction of special needs schools, support parents to purchase the learning and transport materials such as wheelchairs, tricycle, and bajaji and training of teachers in special needs were recommended strategies.
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CHAPTER ONE
1.0 INTRODUCTION AND BACKGROUND TO THE PROBLEM
1.1 Introduction
The term special educational need was introduced in the beginning of the 21st century. The desire at that time was to move away from the use of older terminologies such as ‘handicapped children’ to find a generic description that would more suitably embrace the increasingly diverse group of children with problems in learning (Westwood 2011). According to Farrel (2003), a child has special educational needs if he or she has learning difficulties than the majority of children of the same age. This calls for special educational provisions to be made for such category of learners. 
The Department for Education and Skills (DfES) (2009) explains that children have a learning difficulty if they (a) have significantly greater difficulty in learning than the majority of the children of the same age; or (b) have a disability which prevents or hinders them from making use of educational facilities of a kind generally provided for children of the same age in schools within the area of the local education authority; or (c) are under compulsory school age and fall within the definition in (a) or (b) above, or would so do if special educational provision were not made for them. Hallahan and Kauffman (2003) identified categories of children who require special educational needs as: children with visual impairment, children with hearing impairment, children with intellectual impairment, and children with physical disabilities as well as the gifted. According to Bender and Shores (2007), children with special educational needs must be identified so as to plan for their intervention services. A process of identification and intervention of young children with special needs includes the following: (i) defining the problem such children are likely to have; (ii) planning an intervention for the child; (iii) implementing the intervention, and (iv) evaluating the child’s progress (Bender and Shores 2007). Hus (

                           53(3), 173–182." 
2001
) explains that the intervention for young children at risk for learning disabilities from pre-school through first grade is considered a promising approach to catch them before they fail. In the context of Tanzania, the government through the national policy on disability acknowledges that early identification followed by appropriate intervention is likely to minimise the impact of disability later in life (United Republic of Tanzania 

                    http://www.tanzania.go.tz/egov_uploads/documents/NATIONAL_POLICY_ON_DISABILITY_sw.pdf&sa=U&ved=0ahUKEwj41bDVlLrTAhVJZ1AKHdCfD5oQFggLMAA&usg=AFQjCNH_v9xIWQ3xKWKaIdtDs9vIDG5Kcg


                  . Accessed 23 Apr 2017." 
2004
). Such an effort shows how the government of Tanzania is committed towards provision of appropriate education for pre-primary children with special educational needs.

Children with abnormal patterns of development need a special education programme because general or mainstream education programmes cannot educate them effectively (Porter 2002; Shinn 2006). It is in this context that one of Tanzania’s aims and objectives of pre-primary education is “to identify children with abnormal patterns of development or educational potentials and devise special programmes for them” (URT 1999, p. vi). Furthermore, Tanzania has also signed and ratified various international declarations that work towards equality in education. For instance, the Salamanca Agreement on special needs education that Tanzania ratified to in 1994 is a declaration that emphasizes the need for providing basic education to children with special educational needs (Mmbaga 2003); the UN Convention on the Rights of Persons with Disabilities (CRPD) signed in 1975 and ratified in 2009 (United Republic of Tanzania 

                    http://www.tanzania.go.tz/egov_uploads/documents/NATIONAL_POLICY_ON_DISABILITY_sw.pdf&sa=U&ved=0ahUKEwj41bDVlLrTAhVJZ1AKHdCfD5oQFggLMAA&usg=AFQjCNH_v9xIWQ3xKWKaIdtDs9vIDG5Kcg


                  . Accessed 23 Apr 2017." 
2004
; HakiElimu 

                    http://www.hakielimu.org/files/publications/document131Children_disabilities.pdf


                  . Accessed 12 Nov 2013." 
2008
); a convention on the rights of the child (CRC) (signed in 1989, ratified in 1991); convention against discrimination in education (CADE) (ratified in 1979); and the standard rules on the equalization of opportunities for persons with disabilities in 1993 (McAlpine 2008; HAKIELIMU 

                    http://www.right-to-education.org/sites/right-to-education.org/files/resource-attachments/Hakielimu_Litigating_the_Right_to_Education_in_Tanzania_2011.pdf


                  . Accessed 5 May 2016." 
2011
; Pima 2012). In 2004, the Government of Tanzania issued the national policy on disability and enacted the persons with disabilities act in 2010. Tanzania is also a signatory to the plan of action for the African decade of persons with disabilities and a member of African rehabilitation institute (ARI). Besides, Tanzania has ratified all UN treaties containing aspects of the right to education with the exception of the international convention on the protection of the rights of all migrant workers and members of their families (ICRMW) (HAKIELIMU 

                    http://www.right-to-education.org/sites/right-to-education.org/files/resource-attachments/Hakielimu_Litigating_the_Right_to_Education_in_Tanzania_2011.pdf


                  . Accessed 5 May 2016." 
2011
).
According to Tanzania Human Rights Report (2011), Tanzania is one of the countries with a larger than average number of persons with special needs. Basing on the 2002 population and housing census, it is revealed that there were 1.7 million children with disabilities living in Tanzania Mainland and just over 5000 children with disabilities in Zanzibar. These children have the following assortment of disabilities: physical handicaps (40%); mental handicaps (19%); multiple handicaps (14%); and speech impairment (13%) (McAlpine 2008). Meanwhile, the United Republic of Tanzania (2007) reports that, by 2007, Tanzania had 20 special primary schools, 231 integrated primary schools and 195 inclusive primary schools which form a total of 446 primary schools catering for children with special educational needs in the country. According to HAKIELIMU (

                    http://www.hakielimu.org/files/publications/document131Children_disabilities.pdf


                  . Accessed 12 Nov 2013." 
2008
), Tanzania has three systems of education for children with special educational needs, namely, special schools, integrated schools, and inclusive education. The then Ministry of Education and Vocational Training (MOEVT) (

                    http://www.moe.go.tz/index.php?option=com_content&view=article&id=1585:special-education&catid=299:special-edu


                  . Accessed 9 May 2016." 
2016
) defines special schools, integrated units, and inclusive schools as follows: Special schools are those schools which provide education to only one category of children with special learning needs. On the other hand, integrated units are units for children with special learning needs which are attached to regular schools. Again, inclusive schools are regular schools which cater for learners with special learning needs in a regular inclusive classroom where such learners are assisted by a specialized teacher. 
MOEVT (

                    http://www.moe.go.tz/index.php?option=com_content&view=article&id=1585:special-education&catid=299:special-edu


                  . Accessed 9 May 2016." 
2016
) further reveals that Tanzania has been running educational services for learners with special educational needs through special schools, integrated units and inclusive schools for the following categories of learners with disabilities—deaf or children with impaired hearing who have 49 special schools/units (that is, 11 special schools, 38 units); the visually impaired have 37 special schools/units (3 special schools, 34 units); intellectually impaired have 160 special schools/units (5 special schools, 155 units); those with deafness-blindness have 8 special schools; those with physical impairment have 8 special schools/units (2 special schools, 6 units); and finally those with autism have 8 units. It should be noted that the data on schools/units provided above are for pre-primary and primary levels. Secondary schools which enroll children with disabilities are not included. Despite all these efforts of having policies on special, needs and signing the various special need conventions on the needs for human right there still signals of the challenges in the district like Geita on provision of education to the learners with special needs thus it calls for the study to investigate the education delivery to the students with disability in the district.
1.2 Statement of the Problem 
Possi (2017) holds that the Ministry of education science and technology has made many improvements which have resulted to the integration and finally resulting to the increase of enrolments of students in special schools in Tanzania. However, the improvements have left some of the areas in Tanzania not to have special schools to cater for the disability learners. Geita is one of these disadvantaged districts. The general practices that have been noted in Geita is for the students with disability are integrated in the same classroom with normal children. 
The problem is noted where there are many teachers without special education teaching skills, consequently the students with disability are not following well the contents and this is reflected in high failure rate in Geita secondary schools form four examination for those disable and also high dropout rate associated with parents poor management of their children, cost in management of these learners and high cost of devices such a hearing devices, Braille machine, tricycle and sun glass for albino.  The situation if not checked will marginalize these disabled students and denies them their human right to education as well as failure to attain EFA philosophy. The current study intends to assess the provision of education to students with disability by assessing the types of disability, status of education provided to disabilities students, challenge facing stakeholders in provision of education to disabled students and the ways to improve the provision of education to students with disabilities in secondary schools in Geita district. 
1.3 Objectives of the Study
1.3.1 General Objective
The study investigated the education provision to students with disabilities in ward secondary schools in Geita District.
1.3.2 Specific Objectives
The specific objectives of this study were
i.    To identify the types of disabilities among students available in ward secondary school under free education implementation in Geita district.
ii.   To analyse status of special needs teachers providing education to students with disabilities in ward secondary schools.
iii.  To explain awareness among education stakeholders about the problems facing the provision of education to students with disabilities in ward secondary schools in Geita.
iv.  To determine ways to improve the provision of education ti the students with disabilities in Geita secondary schools.
1.4       Research Questions 
The study was intended to address the following research questions:
1.     What are the types of disabilities among students available in ward secondary schools during period of free education implementation? 
2.     What are the status teachers providing education to students with disabilities in ward secondary schools in Geita district?
3.    What is the awareness of education stakeholders about problems facing the provision of education to students with disabilities in ward secondary schools?
4.   What types of support offered by education stakeholders’ to students with disabilities in ward secondary schools in Geuta district.
1.5 Significance of the Study
The study is expected to provide insights on the challenges the schools face as they provide education to students with learning difficulties in Geita secondary schools. The study is expected to provide status of the teachers providing special education to students with learning difficulties. The study is expected to unfold the awareness level on the students with learning difficulties among education stakeholders. The study is expected to provide the kind of support the education stakeholders provide to students with learning difficulties in Geita district. The study is expected to provide a base for future literature on the status, challenges and strategies to improve education delivery to the students with disability in Tanzania.
1.6 Limitations of the Study
The researcher faced language barriers during data collection from some parents or guardians whose language is not English and Kiswahili and not able to read and write. The researcher used local translators from the area that could speak the local language and Kiswahili. The research instrument was written in Kiswahili and English Languages. The version enabled the researcher to collect information from respondents who could only speak any one of the two languages. Also, some students with disability faced difficulties in explaining themselves on the free education as they are the ones who could provide the suitable responses on the target of this study, hence it became difficult for the researcher to get the reliable data especially from themselves hence the data about this subject are mainly from the people close to these students with a disability (Teachers, education officers guardians, students with disability, and parents). Time is always limited therefore in data collection of this study the time was very short compared to the importance of this topic hence the researcher lacked enough time to investigate deeply about the topic and come up with the more suitable responses about the topic investigated.
Environmental challenges became another agent problem to the researcher as the targeted population of this study was ward secondary schools which are found in rural areas of the Geita region thus the data collection needed strong researcher and committed one who could adopt any kind of environment though the researcher managed to do so. The cost was the main limitation in this study due to the fact that the study area was rural place something which was not easy to get there as it could be in urban areas which are accessible. Therefore, the researcher used his cost in reaching those interior places through the use of transports such as cars in areas where cars can reach, motor circles and some places bicycles where all those needed money. 

1.7      Delimitations of the Study 
The study investigated educational stakeholders’ views and practices on the implementation of free education to students with disabilities in Tanzania especially schools in Geita District Council. However, the results could be generalized in the Geita region.  The respondents included secondary school teachers, students with disabilities, and parents as well as guardians.
1.8 Organization of the Study 

The study comprises five chapters. Chapter one presents an introduction, the background of the study, and the Conceptual Framework. Chapter two reviews literature related to the study and theoretical framework of the study. Research Methodology is presented in chapter three while Chapter four presents the findings of the study. Finally, Chapter five presents the summary, conclusion, and recommendations of the study.
1.9 Definitions of Research Terms 
This section contains definitions of various key concepts that were used in the study to provide a common understanding among readers about the studied phenomenon. The concepts include: 
(ii) Education stakeholders-refers to anyone who puts forward academic matters who have invested in the welfare and success of a school including administrators, students, teachers, staff members, students, parents, families, community members, local business leaders, school board members, city councilors and state representatives as well as education in general for revolution society in development at large. 
iii) Disability -refers to any restriction or lack (resulting from an impairment) of ability to perform an activity in the manner. This includes special learning needs such as Visual Impairment, Hearing Impairment, Physical Handicap, Intellectual Impairment, Albino, Low vision, and other disabilities alike.
Learning difficulties: refers a situation of a person having dissability fails partially or totally to undertake learning activities, for example a partial hearing impaired learner will face difficulties in hearing sound waves from the teacher thus requires hearing divices to learn.
iv) Right–Means anything that accord with the principles of legal or moral justice.
CHAPTER TWO
2.0 LITERATURE REVIEW
2.1       Introduction 
Chapter two presents the theory used to position the study, it further presents some review on disabilities issues, futher more it presents the emperical literature review. Further, it presents the literature gap.
2.2 Theoretical Framework
This study is grounded in the socio-cultural theory (SCT). SCT is associated with works of the Russian psychologist Vygotsky (1896–1934). Vygotskys socio-cultural theory describes learning as a social process and the origination of human intelligence in society or culture. Te major theme of Vygotskys theoretical framework is that social interaction plays a fundamental role in the development of cognition. Vygotsky believed that everything is learned on two levels. First, through our interaction with others, and through integrating what has been learnt into individuals mental structure. Second, the potential for cognitive development is limited to a “zone of proximal development” (ZPD). 
This “zone” is the area of exploration for which the learner is cognitively prepared, but requires help and social interaction to fully develop it (UNESCO 2003). According to Klein et  al. (2001), socio-cultural theory has been proved helpful in working with young children with special educational needs, since it emphasizes the importance of facilitating their learning through social mediation of the environment. Tis assistance is explained by Vygotsky (1978) through the concept of the zone of proximal development (ZPD). ZPD can be explained simply as the range of performance within which a child can function if he/she has support from other people who are more skilled. Mtahabwa (2007) adds that ZPD is the hypothetical, perpetually changing region in the child’s mental realm as a result of the learning process defned by what the child can accomplish independently from what can be done only through help from adults or competent peers in a cultural group. The term used to refer to the provision of just the right amount of support within the ZPD is scafolding (Klein et al. 2001). In this study, the scafold is the right support necessary for the child with special educational needs to learn successfully. Appropriate scafolding (Bailey and Wolery 1992) requires that adults be highly aware of childrens current ability levels and that they closely observe childrens behaviour so as to provide appropriate models and assistance. 
The Theory insists that adults who can read childrens cues can determine just the right amount and type of support necessary for such children to perform the task. Adults then gradually reduce this support until the children can perform independently. By being aware of scaffolding as a specific strategy and matching it carefully with the Childs existing skills, it can be a very effective support for a child with special educational needs. Te socio-cultural theory is appropriate to this study since it acknowledges through ZPD that there is a gap between what a child with special educational needs can manage to learn alone and what such a child can learn only when assisted with experts like special educator. ZPD emphasizes the importance of other people in facilitating the development of children with special educational needs by assisting them in the learning task that are beyond their level of understanding and ability. Furthermore, the Theory insists, through the concept of scafolding that, for the learning to be effective, assessment should be conducted to identify the right amount and type of intervention programme necessary for successful learning of children with special educational needs. In other words, scaffolding helps to determine placement of a child with special educational needs in education settings like special schools, integrated education or inclusive education.
2.2.2 Learners with Disabilities 
We consider a child to be exceptional when his or her differences or disabilities occur to such a degree that school practices must be modified to serve the child’s needs (Kirk, Gallagher, and Anastasiow & Coleman, 2006).  Disability has been defined as a biological or physical impairment that limits major life activities like walking, seeing, hearing, speaking, and breathing, learning, and performing manual tasks (Possi, 1999; Mackonnel, 1977). Institute of Education (1984) says that disability is a defect which results in some malfunctioning but which may not necessarily affect the individuals’ normal life. 
This means students with disabilities may learn with their peers (the non-disabled) if only their learning needs are identified and addressed. Kisanji (1994) indicates that disability may be visual-auditory, physical, and mental or combination of any of all of them to one child/ learner while is at school. According to the concept of disability, teachers need to know that it is a condition and not a disease; therefore they are required to support students with disabilities in terms of teaching and learning processes so that students get their right to education. The causes of disability are divided into three groups such as biological factors, genetic or hereditary factors, and accidents. Most of the learning disabilities are caused by the development of the brain before, during, or after birth. In general, we have to admit that the rights of all children to education will not be guaranteed unless there are major reforms in education systems with good plans and effective implementation strategies. Booth (2000) argues that learners with impairments are not a homogeneous group with a common set of concerns. For example, learners who are deaf and whose first language is sign language, have need for a sign language community which has to be reflected in plans for increasing their participation in education and it is the only way they can get their basic right to education. Therefore, the progress of any community or country depends greatly on access to education and the level of educational attainment of all its citizens. 
The more any population is exposed to quality education, the more the nation prospers. Those educated portions of the society which contribute to development consist of everyone, including girls, minority groups, the poor, and persons living with disabilities.  The National Strategy for Growth and Reduction of Poverty 2005-2010 (MKUKUTA) recognized disability as a cross-cutting issue, while MKUKUTA II 2010-2015 (Goal 3), specifically addresses children’s rights, including the rights of children with disabilities. Moreover, Tanzania signed and ratified the United Nations Convention on the Rights of Persons with Disabilities (PWDs) including Universal Declaration of Human Rights (1948), UN Conversion on the Rights of Person with Disabilities (2006) resulting in the Persons with Disabilities Act of 2010, Standard Rule on Equalization of Opportunities for People with Disabilities (1993) and Salamanca Statement and Framework for Action (1994). The 1977 Constitution of Tanzania and its amendments recognize the rights of persons with disabilities and prohibit all forms of discrimination. The Education Management Information System (EMIS) sub-section in MoEVT relies on the annual national school census to track students with disabilities. Statistics on disability tend to be inconsistent from year to year. Recent data show that students with disabilities in primary school increased by 60 percent during the period 2006 to 2011 (from 18,982 to 30,433 students). By 2013, enrolment had declined to 24,584 students with more males Despite Kattan’s (2006) benefits of school fees in the provision of education, as highlighted:  fees are necessary because of government fiscal inadequacy and inequitable education spending, fees are justified to offset government failure to provide services, and (c) fees increase the involvement of paying parents in schools and in their children’s education. Many countries worldwide, are changing the education system to make it free especially for primary and lower secondary education. 
In countries such as Malaysia, the Republic of Korea, and Sri Lanka, combined the school fees policy and interventions to achieve their mission on Education for all was put forward. In these nations direct tuition fees were eliminated, teaching and learning employed the mother tongue and an automatic promotion and double-shifting in schools which increased the internal efficiency and cost-saving. The findings suggest that for a successful fee-free primary education, the government should not avoid investing heavily in education to ensure inclusive and quality education for all.  For instance, it was highlighted in the study that some of the determinants of a child to be enrolled in school than females with disabilities enrolled in primary school. The target set by MKUKUTA was to ensure that all children including those with disabilities are enrolled in school between 2008 and 2013. 
2.3 Learning Environment of Students with Disabilities 
Teaching and learning environment is among related teacher – variables Avramidis & Norwich (2002) state that a number of studies have examined environmental factors and their influence in the formation of teachers’ attitudes towards inclusion. Teaching and learning environments of students with disabilities involve basic classroom management, in terms of theories, methods, and techniques, restructuring of the physical environment, creating a safe, positive, and supportive environment.  Secondary school teachers teaching students with disabilities in regular classes are required to have knowledge and skills in managing the teaching and learning environment of students with disabilities. However, in the case of the schools under the pilot program, there is a big challenge facing teachers thus how to facilitate inclusive classes. This is because they aren’t trained yet about inclusive education, they might have got experience through other channels such as short courses, seminars, and workshops about how to handle students with disabilities but still, the gap is quite big.   Despite these positive outcomes, a considerable body of literature establishes that effective inclusive education for students with disabilities requires substantive changes in the structure of the classroom (Hunt, Hirose, Hatae, Doering & Goetz, 2000).  
2.8 Assessing Teachers Knowledge and Skills in Teaching 
Teacher’s knowledge and skills in teaching can be developed through capacity building however, the force within oneself i.e. intrinsic motivation can also play a crucial part in a case whereby some teachers aren’t trained in a specific area of the teaching profession. According to TIE (2012), on the history of Special education before independence to date, it is observed that despite Tanzania’s commitment to implement inclusive education, it is not yet clear how this policy has been translated into actual practice in schools. It is particularly unclear how children with disabilities are participating in learning in inclusive education settings; the question is, are they learning effectively or not however, there are plans for the establishment of. National Strategy on Inclusive Education (NSIE); 2009 – 2017, by MOEVT. This would have been put into prior preparations before students’ enrolments for quality and equity education. At the same juncture, this would have considered the development of teachers’ knowledge and skills in teaching inclusive classes. Moberg and Ng’wandu (2008) on Inclusive Education; stated that there were variations of knowledge about inclusive education practice in the schools. 
They indicated that it is possible to teach both learners with and without disabilities in the same class under the supervision of one mainstream teacher. However, they said that this could be possible if they were equipped with additional knowledge and skills on how to teach and manage learners with diverse learning needs.  There are several studies which were carried out by different researchers on teachers’ self- assessment. The study by Boud (1995) investigated how to enhance learning through self-assessment.  Boud (1995) states that all assessment including self- assessment comprises two main elements - making decisions about the standards of performance expected and then making judgments about the quality of the performance in relation to these standards. When self-assessment is introduced, it should ideally involve students in both of these aspects.  
2.2.4 Use of Assistive Technology in Educating Students with Disabilities
According to Gronlund, Lim, and Larsson (2007), the literature on assistive technologies and inclusive education in developing countries has been found to be limited. This is because Tanzania has been found to have relatively developed legislation on inclusive education but lacking national-level coordination. However, a relatively small number of non-government organizations are active (compared to Bangladesh), so inclusive education initiatives are limited. The program discovered in Tanzania was found to be geographically uneven. In Zanzibar, inclusive education is not practiced on a large scale or to a substantial degree. 
In 2004, there were only 7 schools with classes adapted to children with disabilities in Zanzibar despite approximately 2,000 children who were known to have disabilities. A unit for inclusive education exists with the MoEVT, which is responsible for implementing a pilot inclusive education program in primary schools. On the Mainland, schools that were physically equipped for children with disabilities are even scarcer. Physically accessibility is still a challenge.  Information and communication technologies (ICT) are used in some private schools but not in any government schools. Basic technologies or aids pertinent to supporting children with disabilities such as glasses, crutches, and bailers are lacking. Access to special materials for education is insufficient (Thompson, 2017).
2.3 Empirical Literatures
Balli et al (2017) conducted a study on functioning school-based system of assessment for identification and intervention programmes for children with special educational needs in pre-primary schools around Dodoma municipality. The study employed mainly qualitative research approach with some elements of quantitative research. Data were collected through interviews and documentary review. The study involved 28 participants who were purposively selected. Qualitative content analysis was used for data analysis. The study was guided by the socio-cultural theory. The findings of the study revealed that there were no special educational needs policy implementation frameworks necessary to enforce the provision of special educational needs for pre-primary children in Dodoma municipality. This has created a gap between the intended policy outcome and what is actually implemented at the municipal and school level. As a result, special educational needs for pre-primary children were mainly being carried out through ordinary classes without special educators or assistive learning devices. 
It was noted that the communication between schools and families of children with special educational needs was very poor. The study recommends that the current practices in the area of special educational needs require major improvements. Maguga (2013) examined on Secondary School teachers self-assessment of knowledge and skills in teaching students with disabilities in Ilala Municipality. The sample comprised of 100 secondary school teachers with varied teaching experiences and experiences of teaching children with disabilities from Ilala Municipality in Dar-es- Salaam Tanzania. One girl’s secondary school, one boys secondary school and one co-education secondary school enrolling children with disabilities were involved in the study. The study was survey descriptive research as surveyed teachers knowledge and experiences using a questionnaire with both closed and open ended questions. The closed and Liker-scale questions were analysed using statistical software (SPSS version 19) and some data were analysed using content analysis. The findings indicate that teachers in secondary schools have limited knowledge and skills in supporting children with disabilities enrolled in secondary schools. Teachers lacked skills in sign language, using Braille machines and in managing classes with diverse learners. These findings show that teachers have less ability in creating an inclusive classroom. On the basis of the findings, there is a need therefore for the government and development partners to provide support in improving availability of teaching and learning materials and inservice training among secondary schools teachers. On the whole, community need to be made aware of the importance of inclusive education while implementing national strategies like the National Strategy in Inclusive Education 2009 – 2017 that already exists.
The Tungaraza (2018) study's traces the development of special needs education in Tanzania from 1950, and discusses the achievements and the persistent challenges that Tanzania faces as we celebrate 60 years since the first special education school was started. Both documentation and interview methods were used to collect information. The participants included 15 special education teachers. The results show that some remarkable strides have been made to educate children with disabilities. More learners with different disabilities are now in school, albeit very few; and the number of trained teachers has increased to some extent. Yet, tough challenges also persist. These include accessibility barriers, lack of and/or inadequate equipment and materials, and negative attitudes. The paper concludes that, although the journey travelled since 1950 gives some hope and encouragement, the destination is still a long way off. A lot needs to be done to ensure that persons with disabilities are protected, valued and given their rights as human beings, such as the right to be respected, and the right to live and get quality education. Possi et al (2017) holds that special education was introduced in Tanzania Mainland in 1950 by the Church Missionary Society.  Despite its long history in the country, not many policies have clearly stipulated the need for special and inclusive education.  This paper succinctly and systematically evaluates various educational reforms and policies in Tanzania, and points out some successes and embedded challenges in the development of special needs and inclusive education in Tanzania. To analyze clearly the current situation of special and inclusive education in the country, the Peters model and cases of some identified schools for exceptional students are used.
The analysis has indicated an evolution from special to integrated and later on to inclusive education, which has led to an apparent increase in the number of schools and subsequent relatively higher enrollment figures for children with special needs. Despite this evolution, Tanzania has a long way to go, when compared to other countries in effectively achieving the provision of education to exceptional individuals. Finally, towards a new era of special and inclusive education in Tanzania, various recommendations are offered. Nydal (2008) holds that in 1994 the Tanzanian Government ratified the Salamanca Statement. The Salamanca Statement emphasizes the need to provide children with special needs basic education, and sees this as an indispensable step to reach the goals set at the first Education For All Conference in Jomtien 1990. The Framework for Action connected to the Salamanca Statement suggests inclusive education as a strategy to reach these goals. This study investigates from different angels the development of inclusive education in the Tanzanian primary school. The study has employed a qualitative approach. The findings of the study are mainly based on interviews of various stakeholders such as school staff and government officials. However, also document analysis of national policies and observations are methods used in the data collection processes. There are today several primary schools in Tanzania that are involved in inclusive education programs. This study explores 5 primary schools where initiatives to inclusive education have either been taken by the Government, by Disabled People’s Organizations, the school’s initiative or not at all. Although, there are quite a few schools currently offering education in inclusive settings, especially through the Government’s programme, the challenges to further develop inclusive education in the Tanzanian primary school are immense. This study has attempted to look at the different factors which positively or negatively contribute to the development of inclusive education in Tanzania.
Opini (2016) holds that educational development of children continues to dominate the global agenda. To date, the emphasis has largely been on universal access to quality basic education for all children. His paper examines the advances made in addressing the needs of Tanzanian children with disabilities under the global movement on Education for All (EFA) led by UNESCO. The paper opens with a brief synopsis of the educational system in Tanzania and then discusses the relevant global resolutions on education and developments relating to EFA and children with disabilities. It was argued that, in spite of Tanzania’s progress in the area of EFA, there remain significant barriers to providing quality basic education for children with disabilities. As Tanzania engages with post-2015 education plans and deliberations (now called UN Sustainable Development Goals, launched in Sept 2015), measures must be taken to address sociocultural, economic, political, physical infrastructure, and other related obstacles to quality education for all, especially for children with disabilities. in his conclusion says; while these developments are laudable, attention should be paid to qualitative concerns when expanding inclusive schools. For example, examining how teacher training institutions are restructuring teacher education programs to better prepare teachers for inclusive classroom and school settings that promote EFA would be helpful. Furthermore, in school settings, general and special education teachers should be encouraged and prepared to provide quality inclusive education for students with disabilities. Existing studies (e.g., KingSears, 1995; Villa, 1996) show that successful inclusion requires general and special education teachers to collaborate
Studies reviewed have been organized using the specific objectives as follows: In case of identifying the kinds of disabilities among children, evidence on approaches to identify children with disabilities Tanzania’s 2002 shows that, National policy on disability makes clear that educators and other service providers should be trained to identify each student’s unique learning and dual needs and be able to create an individualized education with appropriate accommodations and adaptations as necessary. However, implementation has remained a story (Aldersey&Turnbull, 2011). The use of labels and terms about students with disabilities has been found to support or hinder identification and service delivery in different ways. A theoretical paper by stone – Mac Donald (2015) examined how the capability approach can support the identification and education of young children in Tanzania with disabilities. A capability approach positions the education of children with disabilities within the social justice debate as this diverse group has been excluded from other philosophical and political formulations of social justice. Also, on the issue, whether available teachers manage to provide the free education to students with disabilities following MoEVT to promoted inclusive education in mainstream schools; evidence in the literature suggests that current students with disabilities in Tanzania receive education mainly through integration mainstream classes without catering for their specific needs. This is because teachers in mainstream schools lack the training to cope with educating children with disabilities (Gronlund, Lim & Larsson, 2010). This report adds that it is now accepted in the region that students with disabilities should be part of mainstream education, taking into account the specific cultural contexts of each community. 
However, for this approach to be effective, inclusive education must be implemented. The international organizations, NGOs, and donors must assist with the development of national capabilities for policy-making and system management. A resource such as well trained teachers must be available to support inclusive education together with materials, equipment, and technical advice (Charema, 2007). For inclusive education to be effective; teachers must be trained and the necessary resources provided. Evidence from one school in Tanzania for children with disabilities indicated the importance of being able to implement a specially designed curriculum that stresses skills important in family life and the rural economy. Knowledge of the local context was found to be critical for educating children with disabilities in a meaningful and useful way (Thompson, 2017). Special education schools using a contextually appropriate curriculum were found to have helped children to learn than normal public schools (Stone-MacDonald, 2012c). In case of challenges, a study done by Gronlund et.al (2010) reported that there are infrastructural inadequacies that continue to cause challenges for students with disabilities in higher education. Specific efforts to sensitive communities on the rights of the people with disabilities to education would improve participation. Equitable resource allocation would support the learning environment. The National Disability Policy also fails to explicitly address inclusive education. No national guidelines exist on how to implement inclusive education. Another challenge is on the issue of monitoring and evaluation mechanisms which are still weak, particularly in education resulting in some disabled students not receiving the support they need, and that not enough is known about how students with disabilities are accessing education. 
The specific vulnerability faced by many girls with disabilities is not given enough attention (Okkolin, Lehtomaki & Bhalalusesa, 2010). The number of persons with disabilities requiring support in Tanzania is disputed (Gronlund, Lim & Larsson, 2010). The data that does exist indicates that the enrolment of children with disabilities is much lower than a general enrolment. There is also a gender dimension to this problem as male attendance is higher than female attendance at all levels (Aldersey& Turnbull, 2011). In this case, further research is needed to check up the progress in these current years. There is no evidence on whether similar challenges face students with disabilities in Geita District Council especially those schooling in ward secondary schools. Similarly, there is a question on whether there are any support education stakeholders offer in the implementation of free education to students with disabilities in ward secondary schools? One can recognize the response to this question through views from different researchers. According to Thompson (2017), evidence from the literature review reports that individuals with disabilities in East Africa lack the support they need, children with disabilities continue to be excluded from education as well as other aspects of society. The lack of support is likely to be exacerbated as the trend of rural to urban migration continues and education services are put under increased pressure. However, the national policy on disability outlines the Tanzanian government’s commitment to those with disabilities. However, the actual process through which support is delivered is less clear. Evidence from within Tanzania suggests that support for educating children with disabilities is still being limited by a lack of knowledge about disability from communities. Families of children with disabilities receive limited support. 
Particularly, in terms of mental and intellectual disabilities, community and family/home-based case must improve (Mbwilo, Smide, Aorts, 2010). Moreover, there is also a role to play for parents and the wider community, who can advocate for education provision for their children (Stone-MacDonald, 2015). Despite the rhetoric, the Tanzanian government is reported to not currently have the resources to allocate children with disabilities through the public system. Local community members and NGOs have stepped in to address this challenge by providing specialist education with the higher costs that most parents cannot afford (Stone-MacDonald, 2015). Hotly, in order to support children with disabilities, the focus must focus on protecting their rights (Stone-MacDonald &Butera, 2012). Contextually relevant knowledge is found to be critical to overcoming attitudinal, environmental, and institutional barriers to inclusive education (Miles, 2011). Wedner et.al (2008) did a case study as a cluster-randomized trial undertaken in 37 secondary schools in Dar es Salaam discussing implications for screening programs. Findings revealed that the low prevalence of under-corrected RE and poor uptake of spectacles, even when provided free, raises doubts about the value of vision-screening programs in Tanzanian secondary schools. In this case, policy divisions on school vision screening   in middle and low-income countries should take account of the cost-effectiveness as well as competing demands for scarce resources (Wedner et al, [image: image1.jpg]Provision of
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Figure 2.1: Conceptual Framework
2.5 Conceptual Framework 

The context is that the special need is provided in Geita secondary schools, the way its is provided needs omprovements. We need to know the types of disabilities, the status of teachers providing education in the inclusion classrooms and challenges that face the children with disabilities so as we can recommend on the ways to improve the delivery of education to these special education learners. It is by knowing all these information we can attain the right of education to these group of disabilities as well as improving access and improve their academic performance in secondary schools.

2.6 Research Gap
The studies done by various scholars on the development of special needs education in particular  in Tanzania (Balli et 2017;Tungaraza, 2018; Maguga, 2013; Opini, 2013 and Possi et al, 2017); showed generally that though the nation has increased the steps towards inclusion  and that has led to relatively increase of students with disabilities to be enrolled in schools, still there is notable challenges in the way the students with disabilities are supported to learn under classroom inclusion. These studies also focused on the challenges of providing support to pre primary and primary students with disabilities  (Balli et al 2017; Nydal, 2008).The current study focuses on the provision of education to students with disabilities in secondary schools in Geita district.
CHAPTER THREE
3.0 RESEARCH METHODOLOGY
3.1 Introduction
The chapter discusses the research design, study area, population, and sampling procedures. It presents the data collection methods, data analysis, credibility, and research ethics considerations. 
3.2 Research Approach
This refers to an integrated set of principles and general procedures guidelines required in conducting the study (Kothari, 2004).The current study used the qualitative approach in the study. This approach conceders that the knowledge is generated from the people experience thus the people experience form the significant data Patton (2009). This approach was reasonable because it is from these the researcher was able to collect data on the various parents, teachers and the students on the challenges facing the education delivery to the students with disability in Geita district.
3.3 Research Design
It is the arrangement of conditions for collection and analysis of data in a manner that aims to combine relevance to the research purpose with economy in procedures (Kothari, 2004). This study used interpretive design or qualitative design to guide the investigation. The design has power to collect deep thick description from the respondents on the asked topic. The design has also power to elicit responses in quick and extensive way than any methods as it uses probes questions (Patton 2009). Since the purpose was to seek experience of the respondents on the way the education is delivered to the students with learning difficulties, the use of qualitative design was sought rational.
3.4 Study Area
The study was carried out in the Geita District Council which formerly was part of the Mwanza region currently in the Geita region. It covers 5627 square kilometers, with 36 public secondary schools. The researcher has visited different ward secondary schools, wards, and the District education office. These 15 wards secondary schools were selected out of 36 public schools which included Kakubilo, Nyankokocholo, Nkome, Bujora, Kamena, Butundwe, Lutozo, Ludete, Katoro, Nyanchululuma, Nyawilimilwa, Nyarugusu, Kagu, Senga, and Nyamalimbe out of those the simple random sampling was used to select specific schools for the data collection. The area was suitable for this study because the targeted population with the right information was easily found. For example, schools have students with various disabilities such as deafness, blindness, and other physical disabilities. Information was easily found. For example, schools have students with various disabilities such as deafness, blindness, and other physical disabilities.
3.5 Population and Sample Size
3.5.1 Population
Population refers to the entire group of people, events, or things of interest that the researcher wishes to investigate also refer to the object of the study. This may include individuals, institutions, products, and events (Weiman & Kruger, 2002). It forms a basis from which the sample or subject for the study can be drawn (Bryman, 2008). In this study, the population included public secondary school teachers, students with disabilities, heads of such schools, and the Geita District Education officers leading to a total population of about 3,400 all found in Geita District Council. Out of that, the population from ten schools were selected with the total number of 100 respondents 10 from each school were selected.
3.5.2
Sample Size
According to Creswell (2012), a sample is a subgroup of the target population that the researcher plans to study for generalizing the results within the studied target population. The purpose of sample selection is to obtain respondents who are able to provide information that reflects behavior or characteristics that are similar to the population.
3.5.3 Description of Respondents
3.5.4 Students with Disability
The students with disability such as blind, deaf, partial hearing impaired students were rationally included in the sample because they could provide experience of how home, school and peer support them in the inclusion for learning.
3.5.5 Parents
The parents were included in the sample ad they could speak out thiet experience about the challenges and support they get in up bringing their children related to schooling.
3.5.6 Special needs Teachers
These are the experts who teach the students with disabilities, they are in a position to give their experience with regard to the learning difficulties they encounter in teaching these group of children at school.
3.5.7 Education Officers
The officers are responsible for allocation and disbursing some funds meant for facilitating the special needs group the are responsible for foreseeing and implementing the decision about disiable students, so they have some relevant information to inform the study hence their inclusion. in the study.
3.6 Sample and Sampling Techniques 
According to Creswell (2012), a sample is a subgroup of the target population that the researcher plans to study for generalizing the results within the studied target population. The purpose of sample selection is to obtain respondents who are able to provide information that reflects behavior or characteristics that are similar to the population (Creswell, 2003; Kothari, 1990; Leedy, 1997). Ten schools were purposely selected and from which the sample of 50 students, 5 education officers, 15 Parents and 25 teachers (randomly selected), and 5 head of schools were selected. 
3.6.1 Purposive Sampling
 Purposive sampling is based on the assumption that, the researcher has to decide what elements to include or exclude in the sample (Kothari, 2008, p.95). The researcher used purposive sampling procedure to select1 DEO at Geita District Office, and the five (10) heads of ward secondary schools because the researcher believed that these respondents had the right information required for the study in relation to their position in the field.
3.6.2 Simple Random Sampling
Simple random sampling is when each unit of a sample has been preferred entirely by chance such that each unit of the population has a known and equal chance of inclusion in the sample (Bryman, 2008 p.168). To select teachers, the researcher having arrived in each school, the total number of teachers will be identified and given pieces of papers 
Table 3.1: Showing the Distribution of Respondents and Tools used in the Field

	Type of Respondents
	Frequency
	Percentage (%)
	Tools

	Students with disabilities
	15
	60
	Questionnaires& Interview

	Normal students
	45
	
	

	Teachers
	20
	20
	Questionnaires& Interview

	Education officers
	5
	5
	Interview method

	Parents/Guidance
	15
	15
	Interview

	Total
	60
	100
	


Source: Researcher, (2020).
3.6 Data Collection Methods and Instrumentation 
Data collection methods involve the process of collecting information based on variables of interest to reflect the direction that helps the researcher to respond to the study questions and/or objectives (Kothari, 2004; Sapsford & Jupp, 2005).  This study employed three data collection methods: questionnaire, semi-structured interviews, and document reviews. Similarly, the study involved such instruments as questionnaires guides, semi-structured interview schedules, and documentary review guides.
3.6.1 Interview
According to Kothari (2004), an interview is a form of conversation, interaction, and exchange of dialogue that may take place through face to face talk. The researcher used both structure and unstructured interviews to collect data from 14 heads of schools, 5 ward education officers, and 1 District Education Officer from the Geita council. The interview has the power to collect deep and thick experiences.
3.6.2 Semi-structured Interview 
An interview is a technique that involves the use of oral or written questions in collecting information from the interviewee (Mzezele, et al., 2013). In this study, semi-structured interview schedules or guides were used to collect data from respondents: teachers, heads of schools, and parents/guardians. Specifically, data related to their understanding of fee-free, education, strengths of fee-free education, the implementation and challenges of free education, suggestions on improving the future implementation of free education were collected from the mentioned respondents. The researcher selected this semi-structured interview because of its ability to provide firsthand information from the participants’ natural setting. Thus, the data helped to answer the research questions.
3.6.2 Questionnaires
This is a technique that involves the use of structured and unstructured questions for the individual respondents to write the answers and return them to the researcher (Creswell,). The questionnaire is a formatted set of questions drawn up to meet the objective of the study; questions may be open-ended or close-ended (Kothari, 2008). Close-ended questions are designed to give a specific and defined answer while open-ended questions are often designed to allow informants to give their own answers. The researcher distributed 50 questionnaires to 50 respondents (both students and teachers) from 14 public secondary schools namely; Kakubilo, Nyamboge, Senga, Lwezera, Lwemo, Bukondo, Bukoli, Busanda, Nkome, and Nyamalimbe. 
The questionnaires were directly be administered by the researcher. The researcher employed a structured format of the questionnaire to collect data from the respondents. This method used questionnaires guides to collect data from pupils, heads of schools, and teachers about their perception, opinions, challenges, and suggestions on the concept of free education and the implementation of fee-free education in primary and secondary schools. This method was chosen due to its ability to motivate the respondents to think about their feelings and expressing ideas considered to be more significant to the question also it gives the chance for them to express themselves during answering the questions asked.
3.6.3 Documentary Review 
The documentary review is a technique that brings a secondary type of data including thesis, conference papers, thesis, textbooks, and newspapers (Scott, 2006). The researcher selected the documents review technique to be able to collect data related to the practices of implementing free secondary school education. Data were collected from schools and district education offices, data related to opportunities available for all children to access fee-free education, education, and strategies to enhance free secondary education to students with disabilities. This technique provides an opportunity researcher to gather qualitative and quantitative data regarding the implementation of secondary free education inward secondary schools found in Geita District.
3.7 Piloting the Study
Pilot testing refers to a preliminary trial of research measures and techniques essential to the development of a sound research plan (Amin, 2005). According to Amin, in a pilot test, the entire research procedure is carried out including analysis of data collected, following closely the procedures planned for the main study.  The researcher tested the instruments at Kakubilo secondary school. After piloting, the instruments were revised and adjusted according to the comments and opinions provided by the supervisor.
3. 8 Data Analysis 
The data analysis involves breaking data into manageable units that can bring meaning to the audience. The data were presents according to research objectives. The qualitative data were presented after reading, condensing, and synthesized the data to get general themes. Patton (2009). In other way the thematic approach was used to analyse qualitative data.
3.9 Research Ethics Consideration 
The consideration of research ethics is of paramount importance. Research ethics takes into account the moral values and principles that guide the respondents, sponsors, researchers, and all individuals involved in the research to abide by (Strydom, 2007).   In this research, the researcher observed all the with human research ethics: informed consent, respect for confidentiality and anonymity, storage of data, and privacy for the results as well as distortion of the transcripts. 
First of all, the researcher asked for permission to conduct the research from different authority organs including the Open University of Tanzania prior to commencement of the study. Second, respondents were informed about the purpose of the study, and that their identities would not be disposed to other people, and that the information they provided would remain confidential and solely used for this study.  Thirdly, the question of language barriers was solved by producing English and Kiswahili versions that allowed all respondents to volunteer their participation in the study to respond to the research questions comfortably.
CHAPTER FOUR
4.0 DATA PRESENTATION, ANALYSIS AND DISCUSSION
4.1 Introduction 

The chapter presents the data collected from the field using questionnaire, interviews, observations checklist and documents. The data are presented using objectives themes. Geita selected Secondary School were observed. The table to observe disability type was established as follows:- 
Table 4.1: Types of disability in Secondary Schools in Geita

	SN
	Name of school
	Type of disability

	
	
	Physical
	Low vision
	Hearing impairment
	Deaf
	Metal problem
	Hearing/Low vision
	Blind
	Total

	1. 
	Kakubilo 
	01
	
	
	
	
	
	
	

	2.
	Nyarulembe 
	01
	
	
	
	
	
	
	

	3.
	Bujula 
	02
	
	
	
	
	
	
	

	4.
	Kawene 
	01
	
	
	
	
	01
	
	

	5.
	Butundwe 
	01
	
	
	
	
	
	
	

	6.
	Lutozo 
	01
	
	
	01
	
	
	
	

	7.
	Ludete 
	
	
	
	01
	
	
	
	

	8.
	Nkome 
	01
	
	
	
	
	
	
	

	9.
	Lwangasa 
	04
	
	
	01
	
	
	
	

	10.
	Katoro 
	04
	
	
	
	03
	
	
	

	11.
	Nyawilimilika 
	
	
	
	01
	
	
	
	

	12.
	Senga 
	02
	03
	
	
	
	
	
	

	13.
	Nyankonko 
	02
	03
	
	
	
	
	
	

	14.
	Cholo 
	
	
	
	
	
	
	
	

	15.
	Nyalugusu 
	02
	03
	
	
	
	
	
	

	16.
	Nyachululuma 
	01
	
	
	
	
	
	
	

	
	
	23
	10
	00
	04
	03
	01
	00
	51


4.3 The Status of Special needs Teachers Providing Education to Students with Disability in Geita Selected Secondary Schools
The interview held between the current researcher and teachers at Katoro Secondary School showed that students with disability such as mental were included in the normal classroom. Teachers were very weak in assisting these students with their needs; one of the teachers said; “In teachers training college were trained, yes we get some ABC about special education. But we are not expert in handling their needs such as how to teach students with mental problem or knowing correctly sign language to help the deaf learners. As a result some of the content taught to the class are missed by these learners.  They rely on notice from their friends”. 
Another interview indicated this with the status of teachers teaching in the class. “The teachers are not expecting to handle the students in their needs. You might found one with hearing impairment and the teacher does not favour him to sit on front sit. Another teacher had this to say during interview; she said that: “Some teachers when teaching look relevant skills to help disable students. They can decide on group discussion ignoring some learners who cannot speak in the group consequently. failure to identify those learners puts the disabled students fail to participate well in the classroom learning activities. This de-motivates the learner and sees there is no environmental supporting for one to lean, drop out is very obvious.  
4.4 Awareness of Education Stakeholders about the Problems facing the Provision Education to Students with Disability in Geita Secondary Schools 
The interview indicated that a majority of the schools administration and community are centre of the problem of disability learners. However, it is not so apparent why the District has no even the special needs school to help the learners with disability. The District education Officer had this to say related to awareness of school administration in regard to special school for disability learners. 
“We have been facing difficulties to select students with disability to advance to Secondary Schools. We have no special needs school here at Geita. What help us is to allow those with mild disability to be integrated in the normal classroom. Our learners with severe disability like mental or Deaf are posted to Mwanza Region where there such special needs schools”. 
A teacher at Senga School indicated that teachers are aware of the problem of special needs students and they are trying to help the learners accordingly. The teacher revealed that we know some of the learners are being problem of partial vision and even mental. So we organize our class to accommodate these learners. Such as trying to give chance for student in low sight to come close to the notice board or arrange for text with large font. In other case we prepare sound to translate written notes. However, another parent commented on the poor awareness teachers have ever his kid who is partial deaf/hearing impairment. The parent said. 
“I have a child who was born with hearing problem. I decided to enroll him to school because I was very confident that with close support from trained special needs teachers my son could follow lesson well. I have been embarrassed, teachers are not able to identify him and help him according, I am planning to transfer him to Mwanza, and where he will learn in special needs school and learn with less trouble. The students during interview revealed that students with disability are having challenges. 
The student said. 
“The students in particular with problem of disability, failure to move by legs, have to craw; they are not having wheel chairs or stick to help them navigate. The problem is very serious when it comes for them to attend call of nature. They have to move in the same toilet with normal students. These toilets are not suitable for disabled students. 
A teacher revealed this during interview.
“The students with disability (low vision) are challenging to handle, we need to prepare ground for them to listen. We sometime photocopy notice in large front to allow them follow the taught content. This makes additional time and costs on the side of teacher. if one of the teacher neglects this, many are not motivated and they are observed lowly performing in their examination. This is because they could not see properly what was taught.
A parent indicated that following during interview: 
“We need to incur expense to find special transport to support my children with disables to attend school as she cannot move. So I need to have money to buy a wheel chair.’’
Another students during interview explained that, their school is good classes for students, but, when the students with disability moving with support like wheel chair or magongo, they fail to pass in many areas to go to the classroom or to the teacher’s offices because there are no flat stairs. This makes them to have friends who can explain their problem on behalf. 
4.5 Ways to Improve the Delivery of Education to Students with disabilities in Secondary Schools in Geita 

The interview held with the District Education Officer (Secondary Section) indicated that in Geita district, there is no special school for students with disability, what the Education authority is doing is to place these students in the normal classroom. This is known as inclusion model. It has been however found that, the teachers have no proper ability to manage these learners such as sign language and proper methodology to handle these learners. The DEO suggest that, the first steps should be to construct at least one special school to cater the needs for those learners. The interview further indicated that teachers who are struggling to manage disability students in the inclusive classes are lacking skills, the DEO suggested, the Ministry and District authority should plan together to consider periodic training to normal classroom teachers with regard to handling of learners with disabilities. 
Head of school at Kakubilo suggested that training needs to be considered if the Ministry needs to provide access of education disabilities learners. The headmaster said also “The government must allocate some funds to allow purchase of the learning materials for students with disabilities school white stick, and for hearing and Braille. One parent requested the District Education authority to purchase wheel chair for learners with mobility problems as the parents are using a lot of funds to transport their children to  school, they finally fail and hence drop out. 
4.6 Documents 

The documentary review done in Geita secondary schools indicated the following records about the status of disability in school.
Table 4.2 Final Examination Results of the Disabled Students by the Year 2019
	N
	School
	Type of Disability
	No
	Results

	1
	Kakubilo
	-
	-
	-

	2
	Nyamalimbe
	Physical
	01`
	IV

	3
	Bujula
	-
	-
	-

	4
	Kamena
	-
	-
	-

	5
	Butundwe
	Physical
	02
	0
	IV

	6
	Lutozo
	-
	-
	-

	7
	Ludete
	-
	-
	-

	8
	Nkome
	Physical
	01
	IV

	9
	Lwamgasa
	-
	-
	-

	10
	Katoro
	Hearing
	01
	IV

	11
	Nyawilimilwa
	Low Vision
	01
	0

	12
	Senga
	Physical
	01
	0

	13
	Nyankokocholo
	-
	-
	-

	14
	Nyarugusu
	-
	-
	-

	15
	Nyachululuma
	-
	-
	-


Source: Field Data (2020)
CHAPTER FIVE
5.0 DISCUSSION OF FINDINGS
5.1 Introduction 
The chapter presents the discussion of findings, it present the findings based on data collected from the field using questionnaire, interviews, observation and Documents. The discussion is compared against literature done in chapter two. The discussion followed objectives stated in chapter one. 
5.2 Types of Disability Found in Geita Secondary Schools 
5.2.1 Physical Disability 
The observation checklist has indicated that Geita Secondary Schools use inclusive approach to allow the learners with disabilities to be taught with other normal children for example the observation checklist indicated that physical disabilities was leading in Geita by having 23 children across all schools Geita District by having no special school for special needs,  thus implies, all the learners are moving from home to school to attend schools given type of disability (physical disability) parents have to bear cost of transport vessels like bajaji or motorcycle or purchase wheel chair to allow the disability learners to attend schools. The finding above on the challenges of accessibility to student which disability was once established by Tungaraza (2018) when she posited that the remarkable strides have been made to educate children with disabilities. More children with disabilities are in schools albert very few, and number of trained teachers have increased, yet tough challenges also persist. These include accessibility barriers, lack of or inadequate equipment and materials. 
5.2.2 Low Vision Disability 
The observation checklist has also shown that, the Geita schools are having large number of low vision disability learners 10 (19.6%). The Region by having such number implies that learners who are integrated/or mainstreamed in the class with normal children have unique learning needs such as Braille materials. Those who can seat at close range, the teachers must give them chance to occupy front site position to be able to see written notice and follow illustration of teachers on the blackboard. While this needs to be a requirement for accommodating learners with low vision in the normal classroom, many of the teachers are not trained so fail to indentify and support nature of these class as once stated by Balli (2018) and Maguga (203), that secondary schools teachers have limited knowledge and skills in supporting children with disabilities enrolled in secondary schools. 
5.2.3 Deaf Disability 
The observation established that Geita has also Deaf disability at Nyawilimika, Lwamgasa, Ludete and Lutoza. The total is 0.4 (7.8%). The data implies that, the schools or parents must have teachers who can use sign language to be able to teach these deaf children. The investigation the current researcher did shows that, many of the classroom teachers are not conversant with sign language. So teaching deafs children is becoming a challenge. In addition, parents have to incur costs to purchase hearing devices, a situation not managed by many parents in Geita community. 
5.3 Status of Special needs Teachers Providing Education to Students with Disabilities in Geita Selected Secondary Schools
5.3.1 Teachers Status 
The interview indicated that most of teachers who teach in the inclusion classroom have no training to teach special needs students. This dinies the right of special needs students to take and follow studies properly in the classroom. The documents done on the National Examination form four in these ward indicated that a majority of learners poorly performed by getting division zero and four. Examination performance as shown below in form four examinations results 2019. 

	Sn
	School
	Type of Disability
	No.
	Result

	1
	Nyamalimba 
	Physical 
	01
	IV

	2
	Butundwe 
	Physical 
	02
	0
	IV

	3
	Nkome 
	Physical 
	01
	IV

	4
	Katoro
	Hearing 
	01
	IV

	5
	Nyawilimilika 
	Low vision 
	01
	0

	
	
	Total 
	6
	


Source Examination Results (2020)
The above results are likely to be connected with the support these students they miss as they are merely included with normal classroom so learning to them becomes difficult. Possi (2014) view the idea of inclusion as not just dumping learners of disability in the main classroom, but it us rather ability and chance these disabilities learners are given to enjoy equal right to education, participation, involvement and engagement in the classroom activities while being assisted to learn by the competent teachers.
5.3.2 Teachers Lack Relevant Skills to Teach Special Needs Students 
The interview has indicated that teachers were not trained well to manage many issues like sign language and methodology on how to handle disability students. Interview showed that some students with mental problems are combined within the some class with normal children. In other case students with speech problem are combined and left to discuss work in the group with students with normal condition. As a result these learners see that they are not regarded well and finally many lead to their drop out. Tungaraza (2018) had similar observation when said that the teachers to teach the entire school are heart of the child development, the teachers for special needs needs to be trained well to manage the rights and needs if these disabilities learners.
5.4 Awareness of Stakeholders about the Problems facing the Provision of Education to Students with Disabilities in Geita Secondary Schools
5.4.1 Awareness of Heads & Community on Disability Problem 
The interview indicated that heads of schools and the community at large are aware of the problem of learners with disability in Geita. But the entire community has not taken step to construct a special needs school in Geita. In an interview the DEO indicated that the District authority, only posts students in the disabilities to Mwanza because the District has no such schools. This observation extends the observation made by Possi et al (2017) who hold that Tanzania despite having a policy on special needs education and improved enrollment which led to increase of schools, the challenge remain that, the Tanzania remain behind in special needs education when compared to other countries. This statement may explain some regions like Geita not to have any  special needs schools. 
5.4.2 Students Awareness on Challenges facing Disability Learners in Geita Secondary Schools
The students indicated that they study with learners with disabilities. They claimed of their school being well built, but they noted that those with disability are having challenged to navigate the school. They schools buildings are not friendly constructed to accommodate the learners with disabilities.  They pointed out that those with wheelchairs or moving with magongo fail to navigate easily as the school are not having gentle stairs. This situation makes the disabled students to rely on friends in case they need support from teachers. The disabled students get more challenge when are required to share toilets of normal students. 
The above findings extends on the Tungaraza's finding (2018), when established that the disabled students at the university of Dar es salaam were experiencing navigation problems due to stairs buildings and the disability students required to share toilets with normal students. Tungaraza further established that there were disabled learners who needed tricycle as a support for movement, but that provision is ignored by the Higher education loans board. Possi (2017) was in the same line of argument and support the above findings by establishing that the factors that affect the special needs education and their learning in inclusive environment is lack of effective support, poorly constructed infrastructure and un available of properly trained personnel to handle these learners. 
5.4.3 Students Awareness on Challenges facing Students with Disabilities in Geita
Result of interviews showed that parents are aware of the challenges this children face as they learn at school. This was reflected in an interview when she said that she sent the child to school, hopping the teachers will support her kids to follow lesson well unfortunately, the parent was embarrassed as teachers were not supporting appropriately the kid, she was planned to transfer the child to Mwanza to a special school. Tungaraza (2018) holds that there is need of special need learners right be considered for them to access education.  
5.5 Ways to Improve Delivery of Education to Students with Disabilities in Secondary Schools in Geita District

5.5.1 Construction of a Special Needs School
The interview showed that since the District has no special school for catering special needs, Geita should have an action plan to rise fund through business, farmers and employers to get funds for construction of special school. Once the community has showed ways and interest, it can be easy for them to solicit fund and additional resources from the Government. 
5.5.2 Training of Teachers with Skills on Handling Special needs Students
The results of interview shows that the District use approach of inclusion to manage learners with disabilities. While the approaches is seen to be good, but this majority of teachers are not having required skills to support effective learning for learners with disabilities. Training of teachers to know sign language and use of Braille machine to satisfy needed to equip teaching to handle disabilities teachers. Tungaraza (2017) was in support of effective preparation of special education teachers if Tanzania needs to improve education access to disabilities. 
5.5.3 Equipment for Special Needs Education 
The interview showed that and proposed that to improve delivery of special needs education, there must be sacrifice to equip school to have special support equipment which simplify and reduce that disabilities. These include tricycle. wheel chairs sticks (white), Braille machine and its materials. That observation was once supported and recommended by Tungaraza (2017) when suggested that they must be clear committed from university of Dar es salaam to support University students with relevant equipment simplify transport 
CHAPTER SIX
6.0 SUMMARY OF FINDINGS CONCLUSION AND RECOMMENDATIONS
6.1 Introduction 
The chapter presents the summary of findings discussed in chapter five. It presents further the conclusion and finally it presents recommendations for action. 
6.2 Summary 
The study was done in Geita. It focused in the assessment of provision of special education to students with disabilities.  The sample used 60 respondents who were drawn from Geita population. Non disabled students, disabled students parents/guardians and education officers were involved in the study. The study used both interpretive (qualitative) and survey design to obtain opinion of these respondents on the status of provision of special education needs to students with disabilities in Geita District. The interview, observation checklist and documents were used as methods for data collection. 
6.3 Summary of Findings 
The study was guided by four research questions. The first research question inquired on the type of disability found in Geita District. The discussion of findings revealed that physical disability type was a leading in Geita, where physical disabilities was found to have 23 (45%). This implied that the parents largely were required to use more cost to transport disabled learners to attend school. It further implied that, they have to purchase expensive devices for support learning (disability) navigation. These included Bajaji and tricycle, the expansiveness of these devices left some of the learners fail to attend school, dropped out. Another type of disability observed in Geita was low vision 10 (19.6%). This implied the school to support these learners, braille materials and machine we required. The second research question inquired on the status of teacher providing special education in Geita Secondary Schools. The result revealed that in all Secondary schools, teachers were not trained specified to handle learners with learning disabilities. The evidence of poor examination in those schools for the learners with disabilities supports the weak status of the teachers who merely teach disabled learners in inclusion classrooms. The third research question inquired on the awareness of education stake holders on challenges facing disabled students.
The findings reported that education administrators, teachers and students were aware of the challenges facing disabled learners in learning at inclusive education for example the DEO revealed that the special needs learners are not having their special school to carter farther needs. The DEO revealed further the disabilities learners are posted to Mwanza schools. The students also showed that their fellow face serious challenge to navigate because of poorly and unfriendly infrastructure like steep stairs and being required sharing toilets with other normal students. The last research question inquired on the ways to improve delivery of education to students with disabilities. The findings revealed that specific construction of special needs schools. support parents to purchase the learning and transport materials such  as wheel chairs, tricycle, and bajaji.  The last strategy is training of special education teachers to help learning with disabilities in the classroom. 
6.4 Conclusion 
The study has assessed the provision of education to students with disabilities in Geita Secondary Schools. The type of disabilities such as physical disabilities provide challenge and catalyst for the education authorities and committees in  Geita to provide transport support.  Community and politician need to open up to move this agenda. The study has revealed that the Geita Secondary Schools are using inclusion education. The teachers for support inclusion need to be retrained to equip them with relevant skills to handle disabled learners such as sign language. 
The study further concludes that, the Geita has several challenges it faces in dealing with special needs education, these include transport cost and cost of transports vessels. The study indicates that, using fund rising, the district has to build  a special need school, train teachers to acquire special  needs  skills and deliberate allocated funds to purchase special needs materials  like Braille and hearing devices. The study extends many studies such as that of Bali et al (2017), Possi  et al (2017) and Tungaraza (2018) who observed that despite strides Tanzania has made towards increasing special needs education, still  there is  more needed to be done to ensure learners with disabilities  are accommodated intergraded and included in the education system, to maintain their human right and attain EFA.

6.5 Recommendations for Action 
The district authority in Geita should plan and allocate funds to purchase verious supportive devices for learning with disabilities such sunglass, white sticks, Braille materials, braille machine and wheel chairs. The District Authority should priorities planning and allocating fund and even rise funds for construction of special schools to support learners with disabilities to learn comfortably and rise them academic achievements. Since the District of Geita used at the moments is the inclusion learning there is need of periodic training of these classroom teachers to acquip them with the skills to be able to handle learners with disabilities. The community, politician and the central government should make contribution of funds to support purchase of special needs equipment like transport vessels, bajaji, trycle and wheel chairs. 

6.7Area for Further Research 
The study focused on the assessment of the provision of special needs education to students with disabilities in Geita secondary school using a sample of 60 respondents. A new study is recommended to cover wider sample and with varied methods. The new study is recommended to cover on the costs of supporting disabilities learners to study at the secondary school level. 
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APPENDICES
DODOSO 

KWA WAZAZI NA WALEZI

Ndugu Mzazi/Mlezi Mimi ni Said Rashid Salehe mwanafunzi wa Chuo Kikuu Huria cha Tanzania (OUT). Ninasoma Shahada ya uzamili katika Maendeleo ya elimu sera na mipango, ninafanya utafiti juu ya changamoto katika utoaji wa elimu bure katika shule za kata zenye wanafunzi wenye ulemavu. Tafadhali naomba ushirikiano wako katika kujaza dodoso hili kwa maswali machache yaliyopo hapo chini juu ya utafiti wangu, ahsante kwa ushirikiano wako mzuri.

Tafadhali jibu kwa kuweka alama ya vema (√) katika kiboksi mbele ya jibu unalochagua. 

A. Una umri gani?

B. Chini ya miaka 26 (   )

C. 46–55 (   ) 

D. 26–35 (   )

E. 56–65      (   ) 

F. 36–45 

G. Over 65 (   )

1. Ni aina gani ya ulemavu walionao wanafunzi katika shule yenu ya kata?

A. Uoni hafifu (   )

B. Ukiziwi (   )

C. Upofu (   )

D. Matatizo ya viungo (   )

2. Ni changamoto gani wanazokumbana nazo wanafunzi wenye ulemavu?

A. Kukosa vifaa maalum  (   )

B. Kunyanyapaliwa na kutengwa  (   )

C. Kukosa walimu maalum  (   )

D. Kukosa mahitaji kama vile madaftari, sare za shule  (   )

3. Unaelewa nini kuhusu elimu bure?.................................................................................................................................................................................................................................................

4. Elimu bure inawasaidia wanafunzi wenye ulemavu?

A. Ndio  (   )

B. Hapana  (   )

C. Kiasi  (   )

D. Sijui  (   )

5. Je, elimu bure inamsaada gani kwa wanafunzi wenmye ulemavu?

A. Ndiyo (   )

B. Hapana (   )

C. Sifahamu (   )

6. Ni msaada gani unaotolewa na wadau wa elimu kwa wanafunzi wenye changamoto ya ulemavu? Taja hapo chini

i. …………………………..

ii. …………………………..

iii. …………………………..

iv. …………………………..

7. Unamchukuliaje mwanafunzi mwenye ulemavu?

i……………………

ii. …………………..

APPENDIX III.
INTERVIEW QUESTIONS FOR EDUCATION OFFICERS AND TEACHERS, STUDENTS AND PARENTS

Q1.
What type of disabilities is found in your school

Explain the mode of learning for the students with disabilities. That is the implications of these disabilities in the process of learning 

Q2. 
What us the status of teachers teaching special needs education in your school

What is thier qualification 

Q3. What is the opinion of education stakeholders on the challenges facing the disability learners in Geita secondary schools 

Q4. 
Explain ways that can be used to improve education delivery to the students with disabilities in Geita 

APPENDIX IV. 
ITERVIEW QUESTIONS TO PARENTS/ GUDIANS

Q1.
What type of disabilities is found in your  school
Explain the mode of learning for the students with disabilities 
That is the implications of these disabilities in the process of learning 
Q2. 
What us the status of teachers teaching special needs education in your school
What is their qualification 
Q3. 
What is the opinion of education stakeholders on the challenges facing  the disability learners in Geita secondary schools 
Q4. 
Explain ways that can be used to improve education delivery to the students with disabilities in Geita.
