PAGE  
ii

EFFECTIVENESS OF CORPORAL PUNISHMENT IN MAINTAINING DISCIPLINE IN SECONDARY SCHOOLS: A CASE IN SINGIDA MUNICIPALITY, TANZANIA
KAMILI KALISTI

A DISSERTATION SUBMITTED IN PARTIAL FULFILLIMENT OF THE REQUIREMENTS FOR THE DEGREE OF MASTER OF EDUCATION IN ADMINISTRATION, PLANNING AND POLICY STUDIES (MED-APPS) 

DEPARTMENT OF EDUCATIONAL PLANNING AND ADMINISTRATION
OF THE OPEN UNIVERSITY OF TANZANIA

2021

CERTIFICATION

The Undersigned certifies that he has read and hereby recommends for acceptance by The Open University of Tanzania a dissertation titled: Assessment of effectiveness of the corporal punishment in maintaining discipline in secondary schools in Singida Municipality, Tanzania in partial fulfillment of the requirements for the Master’s Degree of Education in Administration, Planning and Policy Studies (MED-APPS) of the Open University of Tanzania

[image: image1.emf]
……………………………….……

Date

COPYRIGHT

No part of this dissertation may be reproduced, stored in any retrieval system or transmitted in any form by any means, electronically, mechanically, photocopying, recording or otherwise without prior written permission of the author or The Open University of Tanzania in that behalf.

DECLARATION
I, Kamili Kalisti, declare that, the work presented in this dissertation is original.  It has never been presented to any other University or Institution. Where other people’s works have been used, references have been provided. It is in this regard that I declare this work as originally mine. It is hereby presented in partial fulfilment of the requirement for the Degree of Master of Education in Administration, Planning and Policy Studies (Med -APPS).

…………………..…………..

Signature

…………………………….

Date

DEDICATION

This dissertation is dedicated to my wife, Oliver, my sons Joseph and Erick and my daughter Regina. The door is open for them to work hard in the world of study in order to achieve their goals.

ACKNOWLEDGEMENTS

I  extend  my sincere appreciation and  gratitude to the Almighty  God  who have helped me to reach up to this level education, his blessings and grace  have  been my strength during my studies.  

 I would like also to thank my supervisor Dr. Evaristo Mtitu for his tireless support that he has always been giving me for improving my research report. Finally I am deeply indebted to my family, my wife and children. Special thanks to my lovely wife for her encouragement and prayers during the hard time of my studies. This inspired me, and I will always cherish this gesture of immense love.

ABSTRACT

Corporal and non corporal punishments are both used as means of controlling students’ discipline, but secondary school teachers prefer corporal punishment than non corporal punishment, this preference nesseciated the study to assess the effectiveness of corporal punishment in maintaining discipline. The study employed a mixed research approach. The study used quantitative and qualitative to collect data and analyzing the numerical data relevant for addressing research questions. The study employed case study design; the validity and reliability were highly considered. Data collection was done in respect of the study specific objectives through questionnaires and interviews. The findings indicate that most teachers and students had positive perceptions on corporal punishment. It was indicated that some teachers lack knowledge of administering corporal punishment as a result they stroke students at any parts of students bodies and the most teachers administer excessive strokes contrary to Government Regulation Act Number 24 of 2002. It also revealed that corporal punishment d improves students’ behavior if it is well administered and managed. The findings show that students’ absenteeism, students late arrival at schools and sexual relationships among students were common offences committed by students at schools. The study recommended to publicize education act 24 of 2002 concerning corporal punishment. Students are advised to follow school rules in order to avoid the punishments. Also teachers should get training on how they can manage students’ disciplinary problems in schools. Schools should create conducive environment in schools by organizing activities such as football matches and occasional trips for students. 
Keywords: Students, Corporal Punishment, Discipline, Secondry Schools. 
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CHAPTER ONE

INTRODUCTION 

 1.1 Background of the Problem

The question over corporal punishment and its effects and effectiveness on learners’ performance is a continuing debate. In education system corporal punishment is still among the most serious problems which need ideal harmonization from all kinds of stakeholders including sociologists, lawyers, community developers, teachers and parents.  Corporal punishment means punishment by striking student on her/his normally clothed buttocks with light flexible sticks but the exercise excludes striking   student with any other instrument on any other part of the body (Hakielimu, 2011). 
According to Gershoff, E.T (2009), corporal punishment is defined as the use of physical force no matter how light, with the intention of inflicting bodily pain so as to correct or punish the person’s behaviour. Corporal punishment is usually inflicted through canning, slapping, hitting and spanking with an implement such as a rattan cane, wooden paddle, slipper, leather strap or wooden yardstick. Maree, (1998) argues that globally teachers and administrators strive to maintain discipline in schools. 
From the definitions, it may be deduced that those who advocate the continued use of corporal punishment believe that it is useful and effective in making students conform to the expected standards of behaviour at school in particular and society in general. Opponents of corporal punishment argue that teachers may also discipline a child by assigning non-abusive physical tasks (Human Rights Watch, 1999). They suggest that teachers can use non-violence methods to instill discipline among students. According to Save the Children (2001) the use of corporal punishment does not guarantee to bring about disciplined children.   

Due to increase of indiscipline cases among students the government of Tanzania introduced the corporal punishment in 1979 under the education Act No. 25 of 1978 . The act legalized corporal punishment as a way of maintaining school discipline in primary and secondary schools excluding preprimary and teachers ‘colleges (Global Initiative to End Corporal Punishment for Children, 2011; Hakielimu, 2011; URT, 2002b).  The Act legalized canning a student up to six strokes if she/he breaches school rules. This punishment had to be administered by head of school or could be delegated to other teachers in writing. Thus, violating these stipulations the punisher becomes the punished. Radin, E (2017) asserts that perceptions about corporal punishment have begun to change as research increasingly show a direct link between corporal punishment and levels of violence in the society and that corporal punishment is not  solution.

In 2002 Tanzania Ministry of Education issued education circular which reduced number of strokes from six to four. However, until recent years corporal punishment does not seem to be effective in maintaining discipline in secondary schools. Children continue to misbehave even after they have been repeatedly punished (Margal,K.S  2006.  With this regard it seems that striking students several times do not lead them to illustrate the desired behavior, is it because the number of the strokes were reduced from six to four or is it because corporal punishment is ill-administered. It could also be because it is morally wrong; one may wonder and investigate the reasons for its ineffectiveness.

Experience proves that where the cane has been more in use students have not become disciplined compared to situations where it has been spared. (Kabeberi, 1990).  It seems that corporal punishment is accompanied by undesirable emotional effects such as hatred which in turn leads to low quality students-teacher relationship.  There are other cases where corporal punishments have led to permanent injury and death, for instance the tragic and sad case of Sperius Eradius, from the northern Kagera Region, died on 27 August, 2018, a few days after the punishment. Sperius had been accused of stealing a hand bag from teacher (The Guardian, 2018). 
According to TAMWA, in 2016, a teenage girl in South Africa was beaten alternately by four teachers after being forced to take off her underwear. Her crime was persistent absenteeism from school; these kinds of incidents have sparked corporal punishment debates among scholars, human right activists, teachers and Tanzanian community at large. There are reasons that support corporal punishment and these are family based and on the other hand, those of school based factors. Starting with family based factors; Zayed (2007) proposed that Egyptian families use punishment as the only method of reforming children’s behaviour and raising them up. 
Zayed added that 90% of his study sample confirmed exposure to punishment in schools and 42% confirmed exposure to corporal punishment at home. On the other hand, percentage of violence from students does not exceed 30% (National Criminal Magazine, 2007) which means that punishment given to students is much more than violence produced by students. In the part of the school based factors, previous studies state that 96% of children are beaten in schools (CRC, 2006) Since the school administration represents the main context in which corporal punishment exist, Salama (2000) finds that poor school administration and the tendency of being too lenient with some students or too strict with other students trigger violence among students and in turn raise the application of corporal punishment on them for the purpose of correcting their behaviour.

The consequence of corporal punishment according to the researchers it is that violence generates violence: statistics show that there is a positive relation between students’ violent acts and teachers ones as a result of corporal punishments they receive (Nasr, 2004). In other words, the percentage of 58% of students that are severely punished in schools are those who reflect their highest violence rates than other students especially in public schools, (Nasr2004). Some violent acts that students exhibit to vent out their anger are damaging school properties that include; writing on walls, tearing school flags and beating their fellow students, (Nasr 2004). This study aimed at investigating on how corporal punishment is administered and how it is effective in maintaining discipline in secondary schools. The study anticipates contributing to the existing body of knowledge and will be useful to educators and stakeholders by enabling them to find more constructive ways of disciplining learners. 

1.2 Statement of the Problem

This study intends to find out the effects of corporal punishment on discipline among students in Singida Municipality secondary schools. The situation on the ground is that in Tanzania corporal punishment is still applied despite the fact that some countries have banned its practice, in this respect the government of Tanzania has taken some measures on this. It has reduced a number of strokes to students and such punishment should be given under the head of school’s permission. In the real sense, teachers do punish students more than the government directives thus they give them more strokes. Sometimes they do not ask permission from their heads of schools. 
The result of this is that some students stop going to school, others become truants and others die as it has been reported in some countries like Kenya, for example. (Human Rights Watch Kenya, 1999). The prevailing situation has created a great need for this research to be carried out for the purpose of finding out the repercussion of corporal punishment on the standard of education in schools. Under this concern, possible measures and suggestions are given in this research to ease the prevailing situation.

1.3 Purpose of the Study

The purpose of this study was to evaluate the effectiveness of the corporal punishment in maintaining discipline in secondary schools in Tanzania and to find out alternative punishment. The findings to the study will provide useful information to the Singida Municipal Council in managing working conditions effectively and minimizing student’s indiscipline in secondary schools. The study will provide useful insights to the management of Singida Municipal Council that can help in designing proper policies on maintaining of students discipline to secondary school teachers. The study can be used as reference for future students of higher learning that wish to conduct research in this area. The study added knowledge to the researcher and is instrumental in accomplishing his academic quest. The researcher is now in a position of suggesting alternative punishment after having known strengths and weakness of corporal punishment.
1.4 Study Objectives

1.4.1 General Research Objective

The study generally intended to assess effectiveness of corporal punishment in maintaining discipline in secondary schools in Singida Municipal

1.4.2 Specific Objectives

Specifically the proposed study intended:

i. To investigate stakeholders perception on corporal punishment in secondary schools

ii. To investigate indiscipline behaviors among students in secondary schools

iii. To assess how corporal punishment is practiced in secondary schools

iv. To assess effectiveness of corporal punishment in secondary schools

1.5 Significance of the Study

The study on corporal punishments is of importance because it will enable the government to develop different national disciplinary policy based on students’ behaviour. This is because the corporal punishment may have the negative impact to the students which may lead them to stop attending to the school for fear of the corporal punishments against them. Corporal punishment is to be taken into account as an acute problem that is increasing globally. Indeed, it is widely used in schools despite the government’s efforts by making regulations on how corporal punishment should be administered to students. The study also will be useful for other researchers as a way forward to conduct more researches by focusing on the area where this work does not cover.

Also, the study will enable teachers to be aware of proper means of punishing their students. The data collected will guide the teachers on the impact of corporal punishments to the students hence finding the other means of punishing them rather than corporal punishments. This paper could be helpful to schools because they will understand the impact of corporal punishments to their students and also will be useful to future researchers who will work on the same or related topic(s).
1.6 Scope of the Study 

The study was confined to secondary schools in Singida municipality. The area is chosen because it has a sizeable number of teachers and students and it is at the heart of the district. In addition, there is no record of recent research on corporal punishment conducted in Singida District. The case study design was selected to guide the study, where the investigation focused on the effectiveness of corporal punishment in secondary schools. Clustered sampling and convinient sampling techniques were used in selecting the sample. Methods of data collection included interview, questionnaires and documentary review. The researcher enjoyed a higher level of support from teachers, students, parents, and education officers who provided necessary data for the study. 
1.7 Limitation of the Study 
During his study, the researcher encountered numerous limitations such as time constrains, insufficient funds, poor response on delivering accurate data and confidential matters of which the authorities were not ready to release or cooperated on. Further, the researcher encountered inherent bureaucracy associated with the way public secondary schools are run which limited access to important data required for the study.
1.8 De-limitations

Due to time limitation, insufficient funds, logistical problems on data collection the researcher concentrated only in Singida municipal as study area.

1.9 Concept of Key Terms
1.9.1 Discipline

In schools, discipline is referred to as the rule and regulations that students have to follow to ensure order in schools, and as such it is an important element for effective teaching and learning (Rohner et al) the school discipline aimed at creating a conducive and serious learning environment and developing students’ self-control and self- direction (Scarre). 
1.9.2   Concept of Corporal Punishment

Corporal punishment is defined as of pain by a teacher or educational official on a learner for purpose of making him/her sorry for doing something which is not in tandem with school rules and regulations (Farrant. 2002). Corporal punishment has been also defined as a deliberate act that inflicts pain or physical discomfort, taken by teachers against students as the strategy to curb undesired behaviors. Corporal punishment appears in many ways including hitting, kicking, shaking, slapping, pinching, pulling their hair, forcing a student to stay in uncomfortable, undignified positions and taking excessive physical exercise (Tanzania Journal of Education, Vol.1,2013).

CHAPTER TWO

LITERATURE REVIEW

2.1     Introduction

Literature review chapter discusses the findings using classical literature and empirical studying undertaken around the study. This chapter is contained with. This Chapter focuses on theoretical base of the studies, review of empirical studies, conceptual frame work which consist of underlying principles, descriptions of the relationships between variables which enabled the researcher to be familiar with the problem. Through literature review and theories the researcher was able to come up with feasible solutions and eventually gave out recommendations.
2.2 The concept of Discipline

The process of subordinating immediate wishes, desires, impulses and interests for the sake of more effective and dependable action (Shidler, 2001). It differs from punishment in the sense that punishment is accompanied with force, pain and frustration while discipline implies training and helping the child reach required outcomes, set boundaries for behaviour, and practice self-control (WHO, 2009). Graziano (1990) stated that if we are legally prohibited from striking other adults, why it is okay to strike a child? Also the cultural spillover theory presented by Rohner (1991) proposed that the more a society uses force for socially legitimate ends discipline in rising and teaching of children is necessary if they become social, productive and responsible adults.
2.3 Nature of School Punishment

Punishment is a term used in operant conditioning to refer to any change that occurs after the behaviour that reduces the likelihood that behaviour will occur again in the future. Gershoff (2002) also said Punishment is focused on reducing or eliminating unwanted behaviour. Punishment always decreases the chances that a behaviour will occur again. Cohen & Brook (1998) in reciprocal model, punishment is related to conduct problems in the child, which in turn is related to further ineffective parental discipline. The reciprocal model is dynamic in nature and requires consideration of the likelihood that these effects may not be constant across the years from early childhood through late adolescence. And also developmental changes in the adolescence also generate changes in the parent – child relationship.

Parental monitoring continues to diminish during adolescence as children assume more responsibility for the regulation of their own behavior (White, Pandina & LaGrange,1987). Therefore, one might assume that punishment has a greater negative effect on younger than on older adolescents. Punishment achieves greater results when it is consistently applied. It can be difficult to administer a punishment every single time a certain behavior occurs. The exhibition of problem behaviour in students is something that has become a major concern in recent years in schools across the country. However this pressing matter has been around for years and many teachers have struggled to find the best way to deal with such matters.

Traditionally schools have employed more punishment based practices such as removal from classrooms, suspensions, expulsion, fines and sometimes corporal punishments. Maag (2001) says that the use of such practices may help make schools safer by removing those children that exhibit the most severe problem behaviours. However, these measures do little to impart skills in children to learn the appropriate ways on how to behave.
2.3.1
Corporal Punishment

It is defined as causing physical pain deliberately to change behaviour that could be in the form of hitting, punching, spanking, slapping, and pinching using objects such as sticks, belts, and paddles (NASN, 2010). Scarre (2003) defines the word "corporal" to refer to any punishment applied on body including assault or any means that are meant to cause physical pain or humiliation. Corporal punishment is being used as means of disciplining action against children and students worldwide but as catalyst action of education, it needs to be planned meticulously and executed with great sensitivity (Pandey, 2001).

The legitimacy of corporal punishment is still a contentious issue to many societies including Egypt (SRC, 2006). From pedagogical perspective, Ritchie (1981) claimed that “corporal punishment is an assault on the dignity of individual and offensive act against the dignity of the teaching profession”. Further, McGrath (1999) proposed that corporal punishment reflects a failure on the part of the teachers. Many believe that corporal punishment administered justly ('with love') is necessary and right. And this is not peculiar to some countries.

Corporal punishment is "physical punishment as distinguished from pecuniary punishment or a fine; any kind of punishment of inflicted on body" or "the infliction of pain by a teacher or other educational official upon the body of the student as a penalty for doing something which has been disapproved of by the punisher" (Maree, 1998:68).

Pandey (2001) views that corporal punishment is being used as means of disciplining action against children and students worldwide but as catalyst action of education, he suggests that it needs to be planned meticulously and executed with great sensitivity. A study in Australian schools found that young male aboriginal learners considered punishment to be "acceptable if it was fair and if warning was given" (Gilbert & Gilbert, 1998:155). In short, many teachers do not agree that all beatings constitute corporal punishment and most do not believe that corporal punishment is undesirable (Deacon, Morrell & Prinsloo, 1999; Mkhize, 2000). 
Maag (2001) also added that many educators often prefer punishment for various reasons including the fact that punishment is often easy to administer, can be used for all types of students and problem behaviors and has been widely used for centuries. Umba (1979) as quoted by Omari (2006) also observed that 65% of 592 offences observed in five schools within one month were punished and only 35 were not.

The most common offenses were in order:

i. Lateness to class and schools (160) 29%
ii. Neglecting duties (138) 23%
iii. Noise in class (106) 18%
iv. Absenteeism (66)11
v. Abusive language(41) 7%
vi. Fighting others (27) 5%
vii. Lack of uniform(25)4%
viii. Dirtiness (13) 2%
2.3.2
Condition under which Punishment May Work

Apparently, effective punishment are those which are perceived as proportional to the wrong doing or mistake, Given immediately after the mistake has been committed, Those which are followed by friendly explanation on why one is punished and how to avoid similar mistake in the future. Other conditions includes: those which are administered by the right models such as a good teacher, those administered without showing anger and revenge and also taking into account the circumstance under which the mistake was committed.
2.4 Types of Punishment in Skinnerian Terms

Skinner sees that human behaviours are shaped by the process of instrumental conditioning or operant conditioning. Instrumental conditioning is another term for operant conditioning, a learning process that was first described by B. F. Skinner. In instrumental conditioning, reinforcement or punishment are used to either increase or decrease the probability that a behaviour will occur again in the future. Operant conditioning is a method of learning that occurs through rewards and punishments for behaviour. Through operant conditioning, an association is made between a behaviour and a consequence for that behaviour. Skinner (1948) used the term operant to refer to any "active behaviour that operates upon the environment to generate consequences" In other words; Skinner's theory explained how we acquire the range of learned behaviours we exhibit each and every day.
2.4.1Components of Operant Conditioning

Reinforcement is any event that strengthens or increases the behaviour as it follows.

There are two kinds of rein forcers:

i. Positive rein forcers are favourable events or outcomes that are presented after the behaviour. In Situation that reflects positive reinforcement, a response or behaviour is strengthened by the addition of something, such as praise or a direct reward.

ii. Negative reinforces involve the removal of an unfavourable evens or outcomes after the display of a behaviour. In these situations, a response is strengthened by the removal of something considered unpleasant.

iii. Punishment is the presentation of an adverse event or outcome that causes a decrease in the behaviour it follows. Punishments are of two types, positive and negative punishments.

iv. Positive Punishment: It is also known as punishment by application whereby it involves the presentation of an un favourable event or outcome in order to weaken the response it follows.

v. Negative Punishment: It is also referred to punishment by removal, it occurs when un favourable event or outcome is removed after a behaviour occurs.

2.4.2
Skinner and the Technology of Teaching

Positive reinforcement should be used wisely and well designed according to schedules of reinforcement such as continuous reinforcement, fixed ratio reinforcement, fixed interval reinforcement, variable ration reinforcement and variable interval reinforcement. Structuring the subject into logical step so that each learning episode is meaningful and of interest to the child.
2.5 The cause of School Discipline Problems

School discipline is the system of rules, punishments and behavioural strategies appropriate to the regulation of children or adolescents and the maintenance of order in schools. It aims to control the students’ actions and behavior. The term discipline is also applied to the punishment that is the consequence of breaking the rules. The aim of discipline is to set limits restricting certain behaviors or attitudes that are such as harmful or going against school policies, educational norms or school traditions.

School discipline problems include tardiness (delay), vandalism, violence, bullying, disrespect, drop outs, drug abuse, gangs and sexting. According to the research conducted by Simatwa (2012) the respondents said that they are used wide range of disciplinary methods in managing student’s discipline. These methods were also implied in school rules and regulation of all the school. In essence all school had adopted zero tolerance policies for all offences. By zero tolerance policies it meant school policies that mandate predetermined consequence(s) or punishment(s) for specific offences. Schools were using both legal and illegal disciplinary method to control students. Twelve percents of the schools were still administering corporal punishments.
It has been noted that, the common misbehaviour among students which teachers face are work avoidance , talking out of turn , lack of punctuality, unnecessary noise, physical abuse of other students, rowdiness (Adeytel et al, 1991 in Lloyd and Judith, 1997).Burke , 1995 has also argued that:  “Behaviour problems arise inevitably in any classrooms; some classrooms however, have more than their share and some have far less. What causes the difference? Many factors may be considered. The nature of students may be different one class to another or different class “chemistry” may exist among classes. Yet it may also be that some teachers have the skill to prevent problems from building or to deescalate problems that have gotten a bit out of hand. These skills, of course are communication skills…and teachers tend toward command and orders, which often makes the situation worse 

Maag, J.W (2001)  noted that in many schools, one rarely see principals, unit leaders, guards etc without holding canes, sticks or whips in their hands. Whipping late comers at school gates by guards is a common sight. In classroom, teachers administer all sorts of physical punishment such as slapping, pinching, beating and throwing duster at the slightest provocation. However, need to be noted in this regards is the fact that corporal punishment, while ineffective as a corrective mechanism, it would at the same time, constitute a gross violation of children’s right. Morrell, R.,(2002) found that some teachers who use corporal punishment in school have the tendency of becoming emotional when dealing with pupils and up taking the law in their hands. According to Kaur (2005) parents guardians and teachers who use harsh and punitive practices to discipline their children may succeed in making the child conform to their standards but resentments will be reflected by the child’s behavior sooner or later.

A frequently punished child will be a problematic person tomorrow because the child being sensitive reacts to the behavior and disciplinary practices of adults either at school or at home. Palito (2005) added that teachers assume that the purpose of punishment is to decrease the understanding behavior. Most of the learning theories show that punishment does not decrease the unwanted behaviors and indeed sometimes increase the unwanted ones over time.

It was established that some students are so humiliated by the experience of punishments hence they decide to run away from school ( Holmes, 1997) “ Children are sometimes physically abused and humiliated leading to the side effects such that they incur broken eardrums due to being boxed, large cuts, sprains, broken fingers, bruises and swelling , teeth’s being knocked out, broken wrist and collar bones and sometimes they get internal injuries requiring surgery” ( UNICEF, 2001 in Cicognani, 2004).An effect such as depression in adulthood and thoughts of suicide has been associated with corporal with corporal punishment at early stages of line ( Straus, 1994, Straus , Kantor & Kaufman, 1994 in Cicognani 2004).
Freire1998 in Yang , 2009 states that “ true discipline does not exist in the muteness of those who have been silenced but in stirring of those who have been challenged , in the doubt of those who have been prodded, and in the hopes of those who have been awakened”. Hughes (1985) noted that, experiences of behavioral disorders, delinquency, neurosis and sometimes attempts to kill one have all rooted from disrupted family life during childhood, but researchers argue that, those children who had experiences of mistreatment or abuse during their childhood life, they tend to be aggressive not only towards those who abused them, but also towards the social world ( Mabeyo, 2007). It has been noted that, punishment as a treatment for aggression only teaches children to copy the violent actions done by elders, because the aggressive punishers serves as a aggressive model (Franzoi, 2002).
Thomas and Peterson (1986) proceed to comment that frequently corporal punishment are inconsistently defined and measured and these vary from culture to culture, nation to nation and situation to situation. A practice of disciplining in which, something unpleasant is present or positive reinforces are removed following a behavior so that it happens less often in future.

All these harsh disciplinary measures adopted by authoritarian or totalitarian parents and teachers to discipline children lead to ant-social behavior contributes to effect in discipline. Thus, most psychologists favor reinforcement rather than punishment, they advise all those around child to notice good things done by students and acknowledge. It has been argued that, parents of delinquent children mostly lack this capacity to use reinforcement for positive behavior. They will rather “scream or hit a child” (Myers, 2001).
The corporal punishment in the form of physical punishment enhance various deviant behavior of the students like lying, stealing, cheating, bulling, assaulting a sibling or peers, and lack of remorse for wrongdoing. This is particularly evidence when corporal or violent punishment is done in a regular basis (Lombordo and Polonko, 2005). Corporal punishment affects the cognitive development of the children. Spanking the students buttocks or hands and doing other forms of punishment can of course hurt the children body. If this is done more than ones or twice a week, the child’s growth physical, emotionally and intellectually may be slowed down (Lombordo and Polonko, 2005). Majan (2014), argue that ,students who are corporally punishment are very aggressive to their fellow students, also corporal punishment leads to the effect in the brain by decreasing some of the cells, hate their teachers and parents, committing suicide and engage themselves in the use of drug abuse.

Other scholars who studies behavior of children argue that, every child’s behavior and his dreams are motivated by ideas. His dreams and acts need to be strengthened by a conviction of his personal dignity and worth (Fredericksen & Mulligan, 1972). The Childs ideas needs to be given support to fulfill his dreams , to be able to believe in wholesomeness of human being and his worth, he needs to believe that he has a part in the world where peace and tranquility prevails. Researchers argue that often times teachers apply punishment when it is too late ( Nerboving & Herbert, 1956 ) , and often times punishments are misused in schools , making students to dislike schools and learning activities. 
The verbal abuse and insults are ineffective too because they tend to minimize misbehavior in the presence of the strong authority figure (Nerboving & Herbert , 1956) and it has been noted that in schools were much emphasis is put in punishment than in rewards the negative effects are greater as opposed to schools that provide rewards (Dukes & Candy, 1991 in Yahaya et al , 2009) and that schools that are positive about positive behaviors are in a position to promote positive relationships between students and teachers.

Mclntire(1996) noted that Punishment encourage children to habits such as nail biting, hair twirling, and “ safer obsession” like TV and Video games. These safer habits come because they want to avoid their punisher , so when not encouraged and rewarded these habit will increase and that punisher does not provide enough information , it only tells of the child ought not to do but not what the child ought to do.

Morrel (2000) found that use of corporal punishment influences attendance of school children. Students remain absent from school and this situation of longer absenteeism leads to withdrawal from schools. According to Vally (1998) the effects of physical punishment of students develop more severe psychiatric and traumatic conditions in children. Students in such an environment consider schools to be an unsafe place and thus they avoid coming to schools. This type of attitude of students is the direct result of harsh corporal punishment and unsupportive learning environment where physical punishment is the norm
Peretomode (1992) supported the view by outlining the argument against the corporal punishment by saying:

i. It is cruel and inhuman
ii. Unreasonable corporal punishment is too difficult to prove it in court.
iii. Corporal punishment holds considerable potential for child abuse.
Teachers and parents impose violent or corporal punishment are not serving a good examples for children instead they are serving as model for aggressive behaviour and for inappropriate ways of dealing with conflict (Lombordo at el, 2005).The higher the frequency that a child is hit, the more he/she will likely to hit his or her own children, spouse or friends (Julian and Mckenry, 1993). Corporal punishment increases the risk of child abuse; Teachers and parents who will not be prevented to do any form of corporal punishment will have the tendency to enjoy punishing the children even if it is not necessary. This is the very reason why there are report of child abuse committed in the home or school premises (Lombordo and Polonko, 2005). Children whom corporal punishment administered are often left with physical evidence of the abuse. According to UNICEF’s Asian Report, 2001  eardrums have burst as a result of being boxed. Major injuries such as bruising and swelling are common; more severe injuries such as large cuts, sprains broken finger as well as teeth being knocked out, broken wrist and collar bones and internal injuries requiring surgery to occur. Even the dearth of children as a consequence of corporal punishment has been reported in countries such as Kenya (Human Right Watch Kenya, 1999).
Children who experience psychological abuse of corporal punishment or other forms of abuse may suffer from sleep disturbances, including the reappearance of bedwetting, nightmares, sleepwalking and fear of falling asleep in a darkened room. Furthermore somatic symptoms such as stomach-aches headaches, fatigue and bowel disturbances accompanied by a refusal to go to school can also occur (Hyman, 1990). Psychologist argue that, children who are frequently spanked lack trusting and affectionate relationship ( The Harvard mental health letter in Cicognani, 2004) and are equally at high risk of assaulting their spouses later in life( Straus and Yodanis 1996 in Cicognani, 2004).

 I t has been noted that, “Children who are physically punished are likely to bully their peers, can develop into adults with no empathy and can harm others with no conviction” (Bitensky in Human rights watch, 1999, in Cicognani, 2004). Thus, to help create, positive attitude, teachers are advised to make students feel that they are held up positively and be given equal acceptance and value. They have to know that their efforts to study are recognized and judged with no bias (Petty, 2004) and that teachers should be fair and no teachers’ pet or pet hates.

Students who are physically punished develop negative attitudes towards learning. Even such students when develop into adult possess no empathy for others. Research has shown that children who are beaten up by their teachers learn aggression (Boser, 2001; Friedman & Schonberg, 1996). They develop low self concept and see aggression as a means to solve problems of life. Studies further indicated that corporal punishment intimidates children. They develop low self-esteem and show dejection and hesitation to participate in learning activities (Flynn, 1994; Brezina, 1999; Straus, 2003).
This type of behavior has wider implications as it leads to bigger violence later stages of life (Patel, 2003). The use of corporal punishment inculcates a strong belief in the impressionable minds of students that force is justified to control unwanted or undesirable behaviors. Ultimately, this promotes the attitudes of children that use of force or aggression is an acceptable act in the society (Straus, 1991; Baumrind, 1996; Roos, 2003). However, Mulugo (2013) the deputy minister of education in Tanzania had once said that” he understands that canes in schools will attract a lot of criticisms especially from human rights activists but he insisted that the absence of corporal punishment is the collapse of discipline in the schools”

2.6 Linkage between Punishment and School Discipline

Behaviour is not something that can change immediately. It needs sometimes for an instudents to develop a desired behaviour a number of techniques or method needs to be applied including guiding a student, counseling, given some directives and sometimes where necessary punishment can be applied. In appropriate behaviours, it is often believed to cease immediately after the applied punishment. However, the cessation is often only temporary. Atkins(2002) also asserted that students who show the highest frequency of behavioral problems not only maintain their problems throughout the entire time they are in school, but are also those who receive the most discipline and have academic and behavioral deficits. 

It has also been observed that the most severely disciplined children often have grades that are well below average and are the most likely to be involved in gangs. This confirms that the idea that punishment alone is not effective in ameliorating the most severe offenses and does little to re-educate those who most frequently display problem behaviors. Although punishment has had some success in temporarily removing problem behaviors they have more often been to cause more harm than good because punishing practices may actually increase severity of the very problem behavior that they are trying to reduce. Therefore, punishment does not guarantee that a child knows the appropriate behavior to display in the particular situation. It has been realized that in order to most effectively deal with problem behavior, children need to be taught how to act and the appropriate way to act, rather than simply confirming and pointing out that they are behaving badly and punishing them for doing so.

2.7 Synthesis and Knowledge Gap

The researcher is interested in understanding the effects of corporal punishment on discipline among students. While literature, theories ( skinner and technology of teaching ) and model (reciprocal model) talks in general about the effect of corporal punishment on discipline students which includes truancy, injuries, students develop low self esteem ,aggressive, and students consider schools to be unsafe place and they avoid coming to school.

In another side corporal punishment influences attendance of school children, absence of corporal punishment leads to collapse of discipline in the school s. According to skinner, positive reinforcement should be used wisely and well designed according to schedules of reinforcement and reciprocal model view developmental changes in adolescence also generates changes in the parent –child relationship. Therefore this study aimed at assessment   of corporal punishment in maintaining discipline in secondary schools in Singida.
2.8   Conceptual Framework

Conceptual framework can be defined as a set of broad ideas and principles taken from relevant fields of enquiry and used to structure subsequent presentation (Reichel and Ramey, 1987). Guba and Lincoln (1989) defines conceptual framework as a research tool intended to assist a researcher to develop awareness and understanding of the situation under scrutiny and to communicate it. When clearly articulated, a conceptual frame work has potential usefulness as a tool to assist a researcher to make meaningful findings. It forms part of the agenda for negotiation to be scrutinized and tested, reviewed and reformed as a result of investigation. 

This study derives its conceptual framework from the two Tanzanian Education (Amendment) Acts, 1979, and its amendment Act, 2002 which allow the use of Corporal punishment in educational system. This framework is relevant to the study as it links corporal punishment and discipline. From the model depicted below it can be noted that the government through laws, regulations, bodies, and relevant authorities is responsible for regulation of disciplinary matters in public and private schools. The regulations formulated by government through Acts of parliament and circulars provides for a set of permissible disciplinary measures that can be applied to secondary students as remedial means for indiscipline behaviours. In this regard there are sets of standard permissible measures that could be applied by a teacher in the event of indiscipline by a student. 
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Figure 2.1: Conceptual Framework

Source:  Researcher 2021
Corporal punishment is one of the permissible punishments under the provided disciplinary measures. While the government provides regulatory framework for regulating discipline in public and private schools. Enforcement and administration of the standards depends on the efficiency of schools management in application of the regulations. There are schools that have managed to maintain discipline with minimal application of corporal punishment. While on the other hand some schools excessively apply corporal punishment with limited improvement on students’ discipline. As indicated in the framework, the disciplinary system for secondary school in Tanzania has in built means of giving feedback, where inefficiencies in application of permissible measures are sent back for reforms under government regulatory machinery.

CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction
This chapter describes the study and justifies the epistemological perceptions and methodology used to collect findings from different sources of information hence forming the basis of this study. The chapter starts with research approach, followed by an area of study ,target population, sampling techniques and sample size. Data collection methods, data analysis procedure, validity, reliability and research ethical consideration come next.

3.2   Research Approach
According to Saunders et al., (2007, there are two basic approaches to research; deductive approach and the inductive approach. The deductive approach is based on the general idea to reach at the specific situation and it is linked with the positivism paradigm, whereas, inductive approach works over a specific idea to generalize the situation as per the research topic, which is linked with the interpretivism paradigm (Silverman, 2005). Saunders et al (2007) has asserted that by using both approaches it is very easy to estimate a logical and correct result but it is necessary for the research to combine correct piece of these approaches.
The present study employed a mixed research approach. Further fieldwork with two sequential phases of quantitative and qualitative data collection were conducted beginning with the quantitative phase by administering questionnaires to teachers and students then, analyzing the numerical data relevant for addressing research questions. After that the second phase, which involved conducting in-depth interviews with parents and Municipal Secondary Education officers.

3.3 Research Design

This section describes the plan, structure and strategy of investigation that was employed so as to obtain answers to research questions in this study (Kumar, 2002). Kothari (2004) defines research design as the arrangement of conditions for the collection and analysis of data in a manner that aims to combine relevance to the research purpose with economy in procedure. This study employed case study design due to the following reasons: first, the quest of the researcher to have an in-depth assessment of the effectiveness of corporal punishment in maintaining discipline in secondary schools. Second, the researcher desired to triangulate the study by fully using the potential of multiple methods (Shuttleworth, 2008).

3.4 Area of the Study

The study was conducted in Singida Municipality. Singida Municipality is one of the six districts of the Singida Region of Tanzania. It is bordered to the south and west by the Ikungi District and to the north and east by the Singida Rural District. According to the 2012 Tanzania national census, the population of the Singida Municipality was 150,379 people. Municipality was selected for the study because is one the councils in Tanzania which is experiencing frequent practice of corporal punishment in schools.
3.5 Target Population 

The target population is the group of people that a researcher wish to study (Vijayalakshimi & Sivapragasam, 2008).The population of the study was composed of Municipal education officers, Parents, teachers and students from six selected secondary schools who make total of 133 people. The population was chosen because they were knowledgeable, virtual of their position, practitioners and stakeholders of the established corporal punishment regulation 1979 as amended in 2002.

3.6 Respondents’ Sampling Techniques

The study employed purposive sampling technique and simple random sampling techniques to draw the sample size from the population.
3.7 Purposive Sampling Technique

The study used purposive sampling techniques to select six secondary schools (Singida, Senge, Mandewa, Mwenge Mitunduruni and Abeti) with high rate of corporal punishment, 30 teachers  from the schools with high rate of corporal punishment, 10 parents of students who regularly experience corporal punishment and 4 Secondary Education Officers  from Singida Municipal Council.

3.8 Sample Size

The sample size was computed using Yamnne’s (1967) formula which is n=N/ [1+N (e) ^2] where n=sample size estimate=133, N=sampling frame=study population. 1= constant and e=error of the prediction=10%.

n=790/[1+790(0.1) ^2]=89 students

n=43/[1+43(0.1) ^2]=30 Teachers

n=6/[1+6(0.1) ^2]=4 Education officers

n=12/[1+12(0.1) ^2]=10 parents

The sample size of the study is 133 respondents, including the following respondents: education officers, teachers, parents and students. The sample size of 133 respondents was selected because the researcher was interested in carrying out in depth investigation of the study problem which cannot easily be achieved with huge sample of respondents. The study used Taro Yamane method for determining the sample size. The Taro Yamane method for sample size calculation was formulated by statistician Taro Yamane in 1967 to determine sample size from a given population (Yamane, 1967). The following is mathematical illustration for Taro Yamane method:

 n=N/[image: image4.png]1+ N(e)®



    

Where: 

n= sample size  

N=population 

e= margin error                                                                               

n = 931/[image: image6.png]1+ 2564(0.05)°



 QUOTE  
1+931(0.05)
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Table 3.1: Sample Size
	Respondents
	Sample size
	%

	Students
	 89
	66.9

	Education officers
	4
	3

	Parents
	10
	7.5

	Teachers
	30
	22.6

	Total
	133
	100.0


Source: research data, (2021)
3.9
Techniques of Data Collection

The following are techniques or methods used in the data collection:

3.9.1
Interview

In this study, interviews were conducted to education officers and parents. This is because they are more detailed and knowledgeable concerning the policy and regulations and yet they are the ones who give directives on matters pertaining to discipline. The researcher prepared an interview guide which comprised of open ended questions. 

3.9.2
Questionnaires for Teachers and Students

A questionnaire is a formalized set of questions for obtaining information from respondents (Malhotra, 2006). The questionnaires were selected because are cost effective in term of time and resources during data collection, however respondents may not be 100 percent truthful with their answers. This can happen for a variety of reasons, including social desirability bias and attempting to protect privacy. The questionnaires for teachers were administered to 30 respondents and questionnaires for students were administered to 89 respondents; the questionnaire consisted of fact-oriented questions and questions about subjective experiences (Frankfort-Nachmias and Nachmias, 1992). 
Fact oriented questions was used to elicit objective information on issues such as the interviewees’ background (example age and level of education), while questions related to subjective experiences was used to gain information on assessment of effectiveness of corporal punishment in maintaining discipline in secondary Schools. In this study, a closed ended questionnaire was used to help the respondents to answer the questions quickly. The English language was used in preparing and administering the questionnaires. It was important to ensure that every single questionnaire dispatched to a respondent was filled in and collected as soon as it was completed. For this to be possible, it was necessary to make prior arrangements for respondents to have time and place to sit for half an hour or so to fill out the questionnaires

3.10
Data Analysis Procedure

Data analysis refers to the computation of certain measures along with searching for patterns of relationship that exist among data group (Kothari, 2009). In this study both qualitative and quantitative data analysis techniques were employed. Thematic analysis technique was used to analyse qualitative data, whereby the qualitative data were transcribed, coded and reviewed to identify the common themes, the common themes were merged into large themes for the conclusion; the  qualitative data for each objective was presented in form of direct quotations from the interviewee. Also, descriptive statistical technique was employed to analyse quantitative data, whereby the data were coded and analysed through Statistical Package for Social Sciences (SPSS version 16.0) computer programs. Quantitative data were summarized and presented for each objective in tabular forms, with frequencies and percentages calculated for drawing up conclusion on particular observations.

3.11  Validity and Reliability
Validity and reliability of the collected data should be checked in order that the findings depict the reality and the desired outcome (Saunders et al, 2007). The validity and reliability were highly considered in this study. 

3.11.1 Validity of the Study

The term validity refers to the conceptual and scientific soundness of the research study or investigation and the primary purpose of all forms of research is to produce valid conclusions (Festinger, 2005). Also refers to the trustworthiness, credibility or how truthful the research results are (Johnson, 1997; Yin, 2003). Several approaches were used to ensure the validity of the study:  In this study, construct validity was ensured through the use of multiple methods of data collection; the data obtained through the questionnaire were cross checked (triangulated) with the data obtained through interviews. 
For example, the researcher had administered first the questionnaires to teachers, then checked the accuracy of the information from questionnaires by comparing with the information collected from interviews conducted to parents and education officers, the two methods helped to ensure validity of the data collected about the assessment of effectiveness of corporal punishment in maintaining discipline secondary Schools. Also, the pilot study was employed to ensure validity of the study, whereby interview  was conducted for 5 respondents, and questionnaires  were administered to 10 respondents  to determine their accuracy, whether they can measure the assessment of effectiveness of corporal punishment in maintaining discipline secondary Schools.
3.11.2 Reliability of the Study
Reliability refers to the consistence of the measurement technique (Kothari, 2004). Bhattacherjee (2012) reliability refers to the degree to which there is consistency in results when different observers or the same observer on different occasions uses the same measuring instrument (Hammersley, 1990). The researcher used test-retested method to measure the reliability of the questionnaire and interview instruments. The same questionnaire was administered twice to the same10 respondents, also the same interview was conducted twice to the same 5 respondents in two different occasions within a week. Then the responses of the same questionnaire and interview instruments were correlated to determine to which extent the responses were consistent

3.12 Ethical Considerations

Social science research involves collecting data from people (respondents). Therefore, it was very important to hold on ethical standards, to guarantee protection of participants’ rights, thus the findings are truthful. Ethical standards were observed in the planning and conducting of the study; there was voluntary participation of Municipal Education Officers, Heads of Schools, Parents and Teachers in the study, also the respondents were informed about the purpose of the study before they decide to participate. Questions were carefully framed and asked in ways that avoided causing psychological harm to the participants, moreover the researcher secured research clearance from the Open University of Tanzania (OUT), and requested for research permit from Singida Regional  Administrative Secretary.
CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS 
4.1 Introduction

This chapter contains the findings which were derived from the analysis of the data found from the case study. The presented results focused on answering the identified research questions in order to meet the specific objectives of the study. The thorough analysis in response to each question posed by the study was made. The proposed study focused to assess the effectiveness of corporal punishment in secondary schools in Singida Municipality, Tanzania. The result presented from the analysis of the data which were found from interviews and questionnaires. Results are presented by using descriptions and tables. During data analysis and presentation of findings, the descriptions have been provided where necessary to make the findings more elaborative. The findings were well presented in response to the research objectives.
4.2 Characteristics of Respondents
The study examined teachers’ age, educational level and sex because their characteristics had implication for the study.

Table 4.1 Teachers’ Characteristics 

	     Characteristics
	Category
	Frequency   
	   Percent

	 Age
	20-29 years

30-39 years

40-49 years

50- 59 year
	10

5

7

8
	33.3

16.6

23.3

26.6

	Education 

Level


	Diploma

Bachelor’s Degree

Master’s Degree
	10

15

5
	33.3

50

7.3

	Sex
	Male                                   

Female                           
	14

16
	46.6

53.3


Source: research data, 2021)

4.2.1 Distribution of Characteristics by Level of Education

The findings in Table 4.2 showed that 33.3% of teachers had diploma, 50% had bachelor’s degree and 7.3% had master’s degree. The findings suggest that majority of teachers had higher level of education, thus might have been aware of the effects of corporal punishment to students, as a result do not practice corporal punishment or adhering to education act of 2002 for effective administration of corporal punishment (Dietz, 2000). 
4.2.2 Distribution of Characteristics by Sex

The findings in Table 4.2 shows that 46.6% of teachers were males, while 53.3% were females, the findings show that there were almost equal number of males and females teachers in secondary schools in Singida Municipality, the findings imply that there might low cases of sexual harassment through corporal punishment, as female teachers could be responsible with girls’ discipline, while male teachers would be responsible with boys’ indiscipline. 
4.2.3 Distribution of Characteristics by Age  

The age of respondents were categorized into the following: 20-29 were 33.3%, 30-39 were 16.6%, 40-49 were 23.3%, and 50-59 were 26.6% the finding suggests that the majority of teachers involved in the study were in the age of 20-29 years.  The age of majority of teachers imply that teachers might had passed through a system of education that allows physical punishment, that they likely to opt  to corporal punishment as the best option of molding the behavior of students (Agbenyega 2006). 

4.3 Perception of Teachers and Students toward Corporal Punishment

The first objective focused to examine the perceptions of corporal punishment among students and teachers in Singida municipality, the researcher distributed questioners to teachers and students being part of key educational stakeholders. The teachers were asked to indicate their perception toward corporal punishment in secondary schools in Singida municipality. The responses were placed on a four Likert scale where 1= Strongly Agree, 2= Agree, 3= Disagree, and 4=  Strongly  Disagree. 
The quantitative data in Table 4.2 revealed that 33% of teachers involved in the study strongly agreed that corporal punishment helps to maintain a good classroom environment and teaching/learning process, 33.3% agreed that corporal punishment helps to maintain students’ discipline at schools while 20% disagreed that corporal punishment helps to maintain students’ discipline at schools. On other hand 40% of the teachers asked, strongly agreed that Corporal punishment helps to maintain students’ discipline at schools while 10% agreed that Corporal punishment helps to maintain students’ discipline at schools, 3% disagreed that Corporal punishment helps to maintain students’ discipline at schools.
Furthermore, 33.3% strongly agreed that Corporal punishment helps to make students pass well in their academic performance and become an ideal citizen of the country and 33% agreed that Corporal punishment helps to make students pass well in their academic performance and become an ideal citizen of the country. On other hand 43.3% strongly agreed that Corporal punishment make students feel humiliation and this can be negatively affecting the child capability in developing rational problem solving wisdom, and thus make the child less tolerant, rebellious and antagonistic while 33.3% agreed that Corporal punishment make students feel humiliation and this can be negatively affecting the child capability in developing rational problem solving wisdom, and thus make the child less tolerant, rebellious and antagonistic
Table 4.2: Teachers Perception on Corporal Punishment

	
	Teachers’ Perception
	
	

	 Statement
	1
	2
	Mean
	Deviation
	3
	4
	Mean
	Deviation

	Corporal punishment helps to maintain a good classroom environment and teaching/learning process
	10(33.3)
	10(33.3%
	10.62
	0.43
	6(20)
	4(13.3)
	4.12
	0.97

	Corporal punishment helps to maintain students’ discipline at schools
	12(40%)
	10(33.3%)
	
	
	3(10%)
	3(10)
	
	

	Corporal punishment helps to make students pass well in their academic performance and become an ideal citizen of the country.
	10(33.3%)
	10(33.3%)
	
	
	5(16.6%)
	5(16.6)
	
	

	Corporal punishment  make  students  feel humiliation and this can be negatively affecting the child capability in developing rational problem solving wisdom, and thus make the child less tolerant, rebellious and antagonistic
	13(43.3%)
	10(33.3%)
	
	
	4(13%)
	3(10)
	
	


Source: Field Data (2021)
Students were also asked to indicate their perception toward corporal punishment in secondary schools in Singida municipality. The responses were placed on a four Likert scale where 1= Strongly Agree, 2= Agree, 3= Disagree, and 4=  Strongly  Disagree. The quantitative data in Table 4.3 revealed that 33.7% of students involved in the study strongly agreed that corporal punishment helps to maintain a good classroom environment and teaching/learning process, 43.8% agreed that corporal punishment helps to maintain a good classroom environment and teaching/learning process while 11.2% disagreed that corporal punishment helps to maintain a good classroom environment and teaching/learning process
On other hand 33.7% of the students asked, strongly agreed that Corporal punishment helps to maintain students’ discipline at schools while 32.6% agreed that Corporal punishment helps to maintain students’ discipline at schools, 16.8% disagreed that Corporal punishment helps to maintain students’ discipline at schools.

Furthermore, 38% strongly agreed that Corporal punishment helps to make students pass well in their academic performance and become an ideal citizen of the country and 28.1% agreed that Corporal punishment helps to make students pass well in their academic performance and become an ideal citizen of the country while 22.4% disagreed that Corporal punishment helps to make students pass well in their academic performance and become an ideal citizen of the country.
On other hand 39.3% strongly agreed that Corporal punishment  make  students  feel humiliation and this can be negatively affecting the child capability in developing rational problem solving wisdom, and thus make the child less tolerant, rebellious and antagonistic while 33.7% agreed that Corporal punishment  make  students  feel humiliation and this can be negatively affecting the child capability in developing rational problem solving wisdom, and thus make the child less tolerant, rebellious and antagonistic.

Table 4.3: Students’ Perception on of Corporal Punishment

	
	Students’ Perception
	
	

	Statement
	1
	2
	Mean
	Deviation
	3
	4
	Mean
	Deviation

	Corporal punishment helps to maintain a good classroom environment and teaching/learning process
	30(33.7)
	39(43.8)
	13
	2.9
	10(11.2)
	10(11.2)
	31.57
	3.5

	Corporal punishment helps to maintain students’ discipline at schools
	30(33.7)
	29(32.6%)
	
	
	15(16.8)
	15(16.8%)
	
	

	Corporal punishment helps to make students pass well in their academic performance and become an ideal citizen of the country.
	34(38%)
	25(28.1%)
	
	
	20(22.4)
	10(11.2)
	
	

	Corporal punishment  make  students  feel humiliation and this can be negatively affecting the child capability in developing rational problem solving wisdom, and thus make the child less tolerant, rebellious and antagonistic
	35(39.3)
	30(33.7)
	
	
	15(16.8)
	9(10.1)
	
	


Source: Field Data (2021)
The study found that teachers and students have positive perception with corporal punishment practiced in public secondary schools in Singida municipality, most agreed that corporal punishment helping to maintain a good classroom environment and teaching/learning process, make students outstanding in their academic performance and become an ideal citizen of the country, also they both agreed that corporal punishment    can make students feel humiliated. 
The findings imply that teachers and students had good perception of corporal punishment in school, also they have aware of the negative effect of corporal punishment to students since  they believed that corporal punishment can make children feel humiliated. The humiliated students can be negatively affected in their capability in developing rational problem solving wisdom, and make the student less tolerant, rebellious and antagonistic. The findings are consistent with the study by Gwando (2017) which found that most students accepted that corporal punishment helped them to reach their goals academically. Again, corporal punishments were perceived as essential tool to safeguard innocent students against cruel ones. 
Furthermore, it was found that corporal punishment could control students’ behaviour. Also, the study by Feinstein and Meena, W.E (2015) on Corporal Punishment in Tanzania’s Schools found that majority of teachers support the use of corporal punishment for shaping students’ behaviors.  Contrary to the study findings, the study by Kambuga, Manyengo and Mbalamula (2018) revealed that students proposed that corporal punishment should not be used, rather, teachers should use the nurturing strategies such as guidance and counselling and un-hating manual works should be used instead, to enforce discipline.

4.4 The Practice of Corporal Punishments in Secondary Schools

The second objective aimed to assess how corporal punishment is practiced in secondary schools in Singida Municipality. During the interview, one of the respondents had the following to say:

Teachers in secondary schools in Singida Municipality have been administering corporal punishment to students deliberately to inflict pain or physical discomfort to students as the strategies to discourage undesired behaviors. Corporal punishment mostly practiced in secondary schools include caning, slapping, pinching, and forcing a student to stay in uncomfortable, undignified positions and taking excessive physical exercise.

Another respondent noted that:

Many teachers have their own style of administering corporal punishment, some of them do punish students by strokes at any part of the bodies while others punish by strokes at buttocks for boys and on hands for girls respectively.

Another respondent had the following remarks:

In my school teachers used to can, kick and pinch students when demonstrate unwanted behavior, the situation become worse because students started revenging by throwing teachers with stones  when they meet out of school environment, and one day a teacher was also kicked by students in school compound. We asked students on why they behave that way by asking them to write their comments in pieces of papers. Most students commented that they feel humiliated when slapped, kicked and pinched by teachers that why they also revenge. But when I and teachers agreed to stop using the particular kind of punishment and adhere to caning as instructed by the government. The students have never revenged against teachers, and most undesired behaviors’ are rarely repeating or demonstrated by students.
Table 4.4: Types of Corporal Punishments Mostly Applied in Schools

	Types of corporal Punishment 
	Teachers
	Students

	
	Frequency
	Percent
	Frequency
	Percent

	Caning
	7
	23.3
	20
	22.5

	Slapping
	1
	3.3
	5
	5.6

	Kneeling
	9
	30
	25
	28.1

	Paddling
	2
	6.7
	5
	5.6

	Frog matching
	1
	3.3
	7
	7.9

	Hard labour
	8
	26.7
	23
	25.8

	Total
	30
	100
	89
	100


 Source: Field Data, 2021
From the Table 4.4, it shows that kinds of punishment which are mostly practiced in secondary schools are caning, kneeling and hard labour and minor punishments are spanking, frog matching, slapping and paddling, in this study it is shown that caning is mostly applied in schools. The study findings are consistent with a study conducted by Invocavity (2014) on the Effects of Corporal Punishment on Academic Performance among Students. The study  found that  Corporal punishment in Arusha secondary schools  appears in many ways including slapping, pinching, and forcing a student to stay in uncomfortable positions. Also, the study by Human Rights Watch (2017) on Spare the Child: Corporal Punishment in Kenyan Schools found that teachers use caning and slapping to maintain classroom discipline and to punish children for poor academic performance.
4.5 Assessment of Effectiveness of Corporal Punishment in Secondary Schools
The researcher aimed at making assessment of effectiveness of corporal punishment in secondary schools, the result were as follow as in Table 4.5.
Table 4.5: Assessment of Effectiveness of Corporal Punishment in Secondary Schools
	Corporal Punishment

Should be Abolished or Not
	
	Students

	
	
	

	
	Frequency
	Percent
	Frequency
	Percent

	It should be totally abolished
	02
	6.7
	18
	20.2

	
	
	
	
	

	It should be maintained
	10
	33.3
	12
	13.5

	Be carefully administered
	18
	60
	59
	66.3

	and managed
	
	
	
	

	Total
	30
	100
	89
	100


Source: Field Data, 2021
When teachers were asked if it is better to continue using corporal punishment in school, 18 teachers which is equivalent to 60 percent, said it is better to continue using corporal punishment in secondary schools but it should be carefully administered and managed, 10 teachers which is equivalent to 33.3 percent, they said that it should be maintained and 2 teachers which is equivalent to 6.7percent, said that it should be total Abolished. And when students were asked to state if it is better to continue using corporal punishment in secondary schools, 59 students which is equivalent to 66.3 percent said that it is better to continue using corporal punishment but should be carefully administered and managed, 18 students which is equivalent to 20.2 percent, said that it should be totally abolished and 12 students which is equivalent to 13.5percent said that it should be maintained. 

In the same vein, Biswalo, P (1997) argued that corporal punishment should be retained as it is believed to instill good discipline which produces good results. The study by Kambuga, Manyengo, and Mbalamula (2018) found that corporal punishment was seen to be effective in mitigating students’ disciplinary problems, thus it has been used as strategic reprimand by teachers to curb Students’ Misbehaviors in Secondary Schools, Tanzania.
4.6 Common Disciplinary Offences Committed by Students 

One of the primary objectives of this study was to investigate indiscipline behaviors among students in Singida Municipal secondary schools. This objective was cascaded into the research questions and reflected in the questionnaire. In the study the independent variables were permissible disciplinary measures and corporal punishment as a disciplinary means. Dependent variable was student discipline. In the questionnaire questions were set out to determine common disciplinary offences committed by students. 
The results indicated that there are several common offences committed by students on a regular basis. By percentage the most common offence was disobedience to teachers with 27%, the second was sexual relationship among students with 22%, while in fighting among students came third with 18%. Further, destruction of school properties was fourth with 13%. Other common offences included, improper wearing by students with 12% and use of abusive language by students to teachers and fellow students with 08%. 
In interviews, teachers and education officers pinpointed other common disciplinary problems like leaving school before end of official school hours, failure of students to complete class works in required time, absence from school and smoking of cigarettes and marijuana. On top of that the researcher wanted to know if limitation of strokes is known by teachers and students and mode of corporal punishment application the results were shown in the Figures 4.1.
Table 4.6 Responses on Common Disciplinary Offences in % 
	Number of Respondents
	

	
	Disobedience to Teachers
	Sexual Relationships Among Students

	Students fighting
	Destruction of School Properties
	Improper Wearing

	133
	27
	22
	18
	13
	12


Source: Researcher’s Analysis, 2021
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Figure 4.1: Common Disciplinary Offences Committed by Students

Source: Researcher’s Analysis, 2021
4.7 Limitation on Number of Strokes to be Used per Incidence

In Tanzania, corporal punishment was initially introduced in 1978 under the education Act No. 25 of 1978 chapter 353. The act legalized corporal punishment as a way of maintaining school discipline in primary and secondary schools excluding preprimary and teachers ‘colleges.  The Act legalized canning a student up to six strokes if she/he breaches school rules. This punishment had to be administered by head of school or could be delegated to other teachers in writing. Thus, violating these stipulations the punisher becomes the punished.
Later on the Act was amended in 2002, and punishment reduced from six to four strokes. In the study the researcher inquired about the knowledge on limitation of number strokes per incidence. In response 27% of teachers said that they have prior knowledge of maximum strokes to be administered at single incident while 26% indicated lack of knowledge on this matter. On the part of students 17% of respondents indicated to have knowledge on maximum strokes while 30 % said they did not know anything about limitation of strokes to be administered at once. The result indicates that many students do not have knowledge about limitation of strokes and this is the reason that teachers punish them with many strokes as they wish.

In interview with education officers, it was discovered that no initiatives are taken by schools management and municipal council to educate students about legal limitation of strokes. Interviewed parents also said they do not know whether there is limit of strokes. They indicated that teachers reserve such information as their prerogative power over students. 
Table 4.7: Responses on Limitation of Strokes to be Administered at Once % 

	Number of Respondents


	Respondents with knowledge of maximum strokes to be administered at once
	Respondents who do not have information about limit of  strokes to be administered at once
	Total

	133
	44%
	56%
	100


Source: Researcher’s Analysis, 2021
4.8. Mode of Application of Corporal Punishment

According to Majamba, C, (2004) corporal punishments should be done by striking a pupil on her hand or on his normally clothed buttocks with light, flexible sticks but not striking a child with any other instrument on any other part of the body. In the study it was revealed that there is no proper way of punishing students by strokes. 50% of students showed their teachers would punish them by strokes at any parts of their bodies, while 28% said that they are being beaten either at hands or on buttocks.
Table 4.8   Responses on Mode of Application of Strokes in %

	Number of Respondents
	Responses
	Total

	
	Teachers strikes at any part of the body
	Teachers strikes at hands or on buttocks
	

	119
	75%
	25%
	0


Source: Researcher’s Analysis, 2021
4.9. Application of Alternative Disciplinary Measures 

Penal system for secondary school students in Tanzania provides a number of disciplinary measures for student who violates disciplinary regulations.  Education (Corporal Punishment) Regulations 1979 under the National Education Act 1978 provides for prior measures like counseling reprimands and warning before instituting corporal punishment. In the study the researcher applied different research instruments to ascertain whether alternative disciplinary measures are applied in place of corporal punishment. In the questionnaire the respondents were asked whether alternative disciplinary measures are applied when student violates school disciplinary regulations. 
In response 47% of respondents said that there are alternative disciplinary measures in place while 53% said there are no alternative measures applied. The researcher observed that teachers preferred strokes as the easiest way to do away with offenders rather than other measures that consumes time. Further, to ascertain the knowledge of teachers on availability of alternative disciplinary measures the researcher inquired whether teachers acquire training on student’s behavioural modification in addition to their basic teacher’s training. In response, 100% of the respondents said that they did attend any training in addition to the basic training they acquired at colleges. As observed lack behavioural modification skills is a common reason that teachers persists on using strokes as their ignorant on alternative means like counselling, mentoring and grooming. 

CHAPTER FIVE

DISCUSSION OF RESEARCH FINDINGS

5.1 Introduction

 This chapter is basically a discussion of the major findings of the study in chapter four, whereby discussion will base on the objectives, hypothesis and the researchers’ views.
5.2 Perception of Teachers and Students toward Corporal Punishment

This objective focused to examine the perceptions of corporal punishment among key educational stakeholders. The most teachers and students who participated in the study had positive perception with corporal punishment practiced in secondary schools in Singida municipality, most of them agreed that corporal punishment helps to maintain a good classroom environment and teaching/learning process, make students pass well in their academic performances and become an ideal citizen of the country. 
They said for African students they experience corporal punishment since they were child. So without punishing them, they will not respond to what they are directed to do. Despite the support of using corporal punishment also they said the mandate of being permitted by the heads of school should be transferred to the discipline masters since when the students misbehave it is easy to access the discipline masters than heads. According to a UNESCO (2001) report, many teachers in Kenya argued that without corporal punishment, schools would descend into chaos. Pupils would become even more unruly by the time they reached high school. Also Kuleana (1999) argue that, educators use corporal punishment because in the first place they believe that it is the easiest form of discipline to administer. Secondly, corporal punishment is the norm and as such is a method of discipline expected of educators, Thirdly many educators believe that corporal punishment is of educational benefit or is beneficial for children and has a place in the education of a child and fourthly that many parents feel that good performance at secondary requires a stick.

On other hand, few teachers and students had negative perception with regard to corporal punishment. They said that Corporal punishment make students feel humiliation and this can be negatively affecting the child capability in developing rational problem solving wisdom, and thus make the child less tolerant, rebellious and antagonist. The study by Kambuga, Manyengo and Mbalamula (2018) revealed that students proposed that corporal punishment should not be used, rather, teachers should use the nurturing strategies such as guidance and counselling and un-hating manual works should be used instead, to enforce discipline.
5.3 Common Disciplinary Offences Committed by Students 

One of the primary objectives of this study was to investigate indiscipline behaviors among students. The most common offences were disobedience to teachers, sexual relationship among students, fighting among and destruction of school properties. Other common offences included, improper wearing, use of abusive language by students to teachers and fellow students.  In interviews, teachers and education officers pinpointed other common disciplinary problems like leaving school before the end of official school hours, failure of students to complete class works in required time, absence from school and smoking of cigarettes and marijuana. 

Research findings show that different misbehaviours receive different types of punishment which produce different outcomes. Almost all the surveyed schools have corporal punishment effected by school teachers despite the fact that the ministry of education made a law that only allows a designated authority to be responsible for effecting corporal punishment  in Tanzania schools. Ormrod, (2009) noted that since punishment is an aversive stimuli that can be used to suppress unpleasant events teachers should use it properly. Punishments should be according to the misbehaviour, the weight of the punishment should relate to the weight of the offence.  Corporal punishment can either be reformative or detrimental; teachers are advised not to give punishment when they are emotional, whenever necessary physical punishments like fetching water, cutting trees and digging trenches could be administered rather than relying on corporal punishment only.
5.4 Methods used to Administer Corporal Punishment in Secondary Schools

The findings of the study aimed to assess how corporal punishment is practiced in secondary schools. The most teachers and students who participated in the study said that teachers in secondary schools h been administering corporal punishment to students deliberately to inflict pain or physical discomfort to students as the strategies to discourage undesired behaviors. Corporal punishment mostly practiced in secondary schools include caning, slapping, pinching, and forcing a student to stay in uncomfortable, undignified positions and taking excessive physical exercise.
Human Rights Watch, (1999) when corporal punishments are overdone, they inflict pain on students to the extent that students develop hatred and hostility towards teachers. Another comment by the interviewed teachers is that corporal punishment is effected in front of the class or the whole school so that the other student should learn. The same with kneeling, the students kneel in front of the class or teachers staffroom. The researcher found out that boys hate to be whipped in front of girls. Tanzania under the education act 24 of 2002, and a widely used method of punishment, teachers are aware that it is not effective in managing behavior problems but they are not ready to democratize space in schools because they fear students might not be manageable at all when corporal punishment is not there.

Further the heads of school reveal that both teachers, parents and students are not aware with the policy, hence it is difficult to put into practice, because it happened the a teacher punished student till the finger was broken, the student reported the case to the parent and parent reported it to police, the police called the teacher and asked him to talk to the parent , the parent agreed, and the parent asked the teacher to pay all the cost he used in police matters and to send student to the hospital, the teacher agreed and spent 200,000/= shillings. Afterwards the parent decided to transfer her child to another school after realizing that situation is not conducive for her child.

5.6 Effectiveness of Corporal Punishment in Secondary Schools
The researcher aimed at making assessment of effectiveness of corporal punishment in secondary schools, during the study some teachers and students said that it is better to continue using corporal punishment in secondary schools but it should be carefully administered and managed otherwise it would be useless. Farrant J.S (2002) argues that corporal punishments can be effective when administered properly. But is it proper to whip a student ten to twenty strokes for a minor mistake like whispering to a peer in class. When some teachers interviewed with regard to corporal punishment proper administration at secondary schools they said that the general practice was that every teacher had his/her own administration. Also many teachers often carry out corporal punishment to maintain discipline in school without the knowledge of head of schools.
In violation of the rules students are sometimes beaten all over the body and often records of corporal punishment are not kept in schools record books. Even Kuleana, (1999) noted that when I punish a student, I punish him / her until I feel satisfied, I can even pinch the student if I do not have a stick right there, according to religious teachings, children are to be beaten in order to discipline them . This situation has being implied in Tshabangu,(2008) where stated that, Schools are being seen as prisons and students as prisoners whereby students become the victims of punishment without any apparent reason, the aim being to control them and students are expected to obey without questioning and also there are a lot of disciplinary networks done by teachers , that the desire to maintain discipline as an end itself, had, as a consequences given birth to some traits of incurable disease in some schools and have led teachers to forgetting their parentis role, have brutalized students unfairly and unjustly even for minor things or things they did not do.

5.7 Application of Corporal Punishment in Tanzania

The use of corporal punishment in schools in Tanzania is authorized under National Education Act (Corporal Punishment) Regulations 1979. The Act was amended in 2002 and set a minimum of four strokes to be administered by a teacher over a student. The findings of the study indicate excessive use of corporal punishment contrary to the provisions of National education Act of 1978. The researcher as based on the findings realized that most of the teachers were acting contrary to the limit of four strokes per incident and the punishment was applied irrespective of the fact only an authorized person is required to execute it; headmaster or headmistress in their absence any person who deputize the post or who has been delegated to exercise such authority. Corporal punishment does not seem to be effective in maintaining discipline in secondary schools. Children continue to misbehave even after they have been repeatedly punished (Save the Children Denmark. (2008). From the study the researcher realized that striking students several times do not lead them to illustrate the desired behavior. 

The researcher findings further revealed that corporal punishment is accompanied by undesirable emotional effects such as hatred which in turn leads to low quality students-teacher relationship.  There are other cases where corporal punishments have led to permanent injury and death.  This has led several consequences to both students and teachers; students get permanent injuries and death and teachers face chargers for deliberately breaching laws (Myers.D. 2004).

In the study the researcher observed that there was no improvement of students’ behavior despite of frequent canning by their teachers. On the other hand, parent confirmed that corporal punishment has little effects on improvement of the behavior of their children at home. In interview with the respondents some common effects noted included, Physical despair, mental and psychological impairment, excessive stress and depression, self-denial and low esteem, increase in frequency of occurrence of undesired behavior and prolonged enmity and eroding friendly learning atmosphere. Generally there is a need to review the provisions of the law and prohibit this form of punishment henceforth.

CHAPTER SIX
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

6.1 Introduction

This chapter presents summary of key findings as per each objective of the study and provides recommendations for further study.

6.2 Perception of Teachers and Students toward Corporal Punishment

This objective focused to examine the perceptions of corporal punishment among key educational stakeholders. The most teachers and students who participated in the study had positive perception with corporal punishment practiced in secondary schools in Singida municipality, most of them agreed that corporal punishment helps to maintain a good classroom environment and teaching/learning process, make students pass well in their academic performances and become an ideal citizen of the country. They said for African students they experience corporal punishment since they were child. So without punishing them, they will not respond to what they are directed to do. Despite the support of using corporal punishment also they said the mandate of being permitted by the heads of school should be transferred to the discipline masters since when the students misbehave it is easy to access the discipline masters than heads.
6.3 Common Disciplinary Offences Committed by Students 

One of the primary objectives of this study was to investigate indiscipline behaviors among students. The most common offences were disobedience to teachers, sexual relationship among students, fighting among and destruction of school properties. Other common offences included, improper wearing, use of abusive language by students to teachers and fellow students.  In interviews, teachers and education officers pinpointed other common disciplinary problems like leaving school before the end of official school hours, failure of students to complete class works in required time, absence from school and smoking of cigarettes and marijuana. 

Research findings show that different misbehaviours receive different types of punishment which produce different outcomes. Almost all the surveyed schools have corporal punishment effected by school teachers despite the fact that the ministry of education made a law that only allows a designated authority to be responsible for effecting corporal punishment  in Tanzania schools. Punishments should be according to the misbehaviour, the weight of the punishment should relate to the weight of the offence.  Corporal punishment can either be reformative or detrimental; teachers are advised not to give punishment when they are emotional, whenever necessary physical punishments like fetching water, cutting trees and digging trenches could be administered rather than relying on corporal punishment only.

6.4 Methods Used to Administer Corporal Punishment in Secondary Schools

The findings of the study aimed to assess how corporal punishment is practiced in secondary schools. The most teachers and students who participated in the study said that teachers in secondary schools had been administering corporal punishment to students deliberately to inflict pain or physical discomfort to students as the strategies to discourage undesired behaviors. Corporal punishment mostly practiced in secondary schools include caning, slapping, pinching, and forcing a student to stay in uncomfortable, undignified positions and taking excessive physical exercise. same with kneeling, the students kneel in front of the class or teachers staffroom. The researcher found out that boys hate to be whipped in front of girls.

Further the heads of school reveal that both teachers, parents and students are not aware with the policy, hence it is difficult to put into practice, because it happened the a teacher punished student till the finger was broken, the student reported the case to the parent and parent reported it to police, the police called the teacher and asked him to talk to the parent , the parent agreed, and the parent asked the teacher to pay all the cost he used in police matters and to send student to the hospital, the teacher agreed and spent 200,000/= shillings. Afterwards the parent decided to transfer her child to another school after realizing that situation is not conducive for her child.

6.5  Eeffectiveness of Corporal Punishment in Secondary Schools
The researcher aimed at making assessment of effectiveness of corporal punishment in secondary schools, during the study some teachers and students said that it is better to continue using corporal punishment in secondary schools but it should be carefully administered and managed otherwise it would be useless. When some teachers interviewed with regard to corporal punishment proper administration at secondary schools they said that the general practice was that every teacher had his/her own administration. Also many teachers often carry out corporal punishment to maintain discipline in school without the knowledge of head of schools. In violation of the rules students are sometimes beaten all over the body and often records of corporal punishment are not kept in schools record books. Even Kuleana, (1999) noted that when I punish a student, I punish him / her until I feel satisfied, I can even pinch the student if I do not have a stick right there, according to religious teachings, children are to be beaten in order to discipline them . 

Research revealed various challenges teachers encounter when dealing with students’ misbehaviours, this include low cooperation from other teachers, little knowledge on limitation of strokes per offence and which students offence should teachers administer corporal punishments. Some students are not serious with school rules and regulations and others are not aware of with school rules and regulations. 

6.6 Conclusions

The focus of this study was to assess the effectiveness of corporal punishment in maintaining discipline in secondary schools. The study also explored education stakeholder’s perception on corporal punishment and practice of corporal punishment in secondary schools. With regard to effectiveness of corporal punishment, the study revealed that it would help to reduce the chances of punished students from repeating such behaviours and the researcher found out that African students experience corporal punishment since they were child in that sense, without punishing them they would not respond to what they would be directed to do. 
Regarding corporal punishment practice, corporal punishment act 24 of 2002, was not well known to some of the teachers, students and parents and few teachers who were aware of it said that it did not work, because the tendency of recording every punishment it took time in considering nature of students in schools today and mistakes they commit per day, so it is difficult to put it in writing every offence committed to a student. Therefore, it is the responsibility of teachers, parents, politicians and nongovernmental organizations such as NGO’S to guide students to be usefully people in the society. And also students themselves are supposed to understand that they are students and they are supposed to follow the schools rules so as to avoid being punished, fail to follow school rules they will be canned every day and at the end they will dislike teachers and they will not achieve their goals.
6.7 Recommendations

Based on the findings of this study it is recommended as follows:

6.7.1  Policy Makers

i. To publicize education act 24 of 2002 concerning corporal punishment in television, magazines and social media so as teachers, students and general public to be aware with such education act.

ii. To set aside funds in local government level to provide training to teachers on students’ behavioural modification

iii. To reinforce schools inspection department at local governmental levels

6.7.2 Stakeholders Action
 Teachers need to create space and enable students to make decision about their own behavior, give up their controlling behaviour, to develop sense of community in their

Classrooms where students feel safe and fully involved in making decision, given an opportunity to express their opinions towards solutions that benefit the whole class. School rules and regulations need to be emphasized and given enough awareness so as to enable students understand them, and they should also be in their classes and in school notes board where will be seen by students. Disciplinary committees should be given strong power and authority in schools, and to be respected in terms of decision making because are the usefully tool in controlling and shaping the discipline of the students.

Students should be provided with extra homework whereby should present them in front of their fellow students, example to write an essay of not less than 350 words in topics of their own choices. Also, students should be rewarded equally, that means not only to those with the highest grades but also to well behaved, because some students would not be good or behave well unless the school gives him / her positive reason to be so. Schools should create conducive environment by organizing activities such as football matches and occasional trips for students, this will help students to use their time wisely for betterment of the academic endeavors and physical growth.
Teachers need to know that children under their care need to get guidance and counseling from them in order to be able to grow to responsible adults in the society. They need to find other means of handling discipline rather than using corporal punishments such as the use of guidance and counseling in schools as Biswalo(1986) argued counseling in Tanzania started in schools due to deterioration of student’s behaviors. Since the introduction of Western education, students become divorced from their traditional culture, which had provided guidance and helped whenever they encountered problems.
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APPENDICES

Appendix I: Questionnaire for Teachers
I am a student at Open University of Tanzania (OUT), doing a research study as a compulsory part of my programme. The purpose of the research is to assess the effectiveness of corporal punishment in maintaining discipline students in secondary schools in Singida Municipality. Thus, I will be very grateful if you spend some few minutes to fill in this questionnaire. The information that you provide will be treated confidential for academic purpose only, and your identity will not be exposed.
· Instructions

· Please put √ where appropriate

1. What is your Gender? 

a. Male     (    )

b. Female                     (   )

2. What is your age?

a. 20-29 years                                    (     )

b. 30-39 years                                    (     )

c. 40-49 years                                    (     )

d. 50- 59 year                                      (    )

3. What is the Level of education? 

a. Diploma                             (     )

b. Bachelor’s degree               (     )

c. Master’s  degree                (     )

d. Other (specify)………………………………………

4. How is corporal punishment practiced in secondary schools?

-------------------------------------------------------------------, give reasons

5.  To what extent corporal punishment improves students’ behavior?

--------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------

6. Suggest any measures for improvement of students’ discipline at secondary schools

7. Which are the common desciplinary offences committed by students at your school? (list them)

8. Please identify the corporal punishments that have been practiced in secondary schools in Singida Municipality by using the following rating scale: 1= strongly agree, 2= agree, 3= disagree and 4= strongly disagree. 

2
	Types of corporal Punishment
	Put a tick
	

	applied
	
	
	
	
	

	
	1
	2
	3
	4
	

	Painful body postures
	
	
	
	
	

	Caning
	
	
	
	
	

	Slapping
	
	
	
	
	

	Kneeling down
	
	
	
	
	

	Whipping
	
	
	
	
	

	Kicking
	
	
	
	
	

	Pinching
	
	
	
	
	

	Frogging 
	
	
	
	
	


9. Please indicate your perception toward corporal punishment practiced in public secondary schools in Singida municipality by using the following rating scale: 1= strongly agree, 2= agree, 3= disagree and 4= strongly disagree.
	S/N
	  Statement
	1
	2
	3
	4

	1
	Corporal punishment helping to maintain a good classroom environment and teaching/learning process
	
	
	
	

	2
	Corporal punishments are the main cause to increase students’ misbehavior
	
	
	
	

	3
	Corporal punishment help to make students outstanding in their academic performance and become an ideal citizen of the country.
	
	
	
	

	4
	Corporal punishment  make  children can feel humiliation and this can be negatively affecting the child capability in developing rational problem solving wisdom, and thus make the child less tolerant, rebellious and antagonistic
	
	
	
	


10. Put a tick where appropriate to rate the effectiveness of corporal punishment in maintaining students’ discipline in secondary schools in Singida Municipality.
	S/N
	Types of corporal Punishment
	Put a tick
	

	
	
	
	

	1.
	Painful body postures
	
	

	2.
	Caning
	
	

	3.
	Slapping
	
	

	4.
	Kneeling down
	
	

	5.
	Whipping
	
	

	6.
	Kicking
	
	

	7.
	Pinching
	
	

	8.
	Frogging 
	
	

	
	Total
	
	


****Thanks for your Corporation****

APPENDIX II: QUESTIONNAIRE FOR STUDENTS

I am a student at Open University of Tanzania (OUT), doing a research study as a compulsory part of my programme. The purpose of the research is to assess the effectiveness of corporal punishment in maintaining discipline students in secondary schools in Singida Municipality. Thus, I will be very grateful if you spend some few minutes to fill in this questionnaire. The information that you provide will be treated confidential for academic purpose only, and your identity will not be exposed.

Instructions

· Please put √ where appropriate

1. What is your Gender? 

c.   Boy                                  (    )

d.  Girl                                     (   )

2. What is your age? ……………………………………………………………..
              …………………………………………

3. What is your school class? 

e. Form 1                                 (     )

f. Form 2
                                 (     )

g. Form  3                                 (     )

h. Form  4                                  (     )

4. Age  (please tick one)

a) Between 13 to 18 years


(        )

          Above 18 years
 (       ) 

5. Do you accept the use of corporal punishment as disciplinary tool in schools?

a) Yes




(    )

b) No 




(    )

6. Do you know that there a limit of number of stroke to be administered to student at once?

a)  Yes
(     )

b)  No

(     )

7. If you know how many strokes can be administered to a student at once as a maximum penalty?

(a)  One

(       )

(b) Two

(       )

(c)  Three

(       )

(d) Four

(       )

(e)  More than four
 (      )

8. Do you have any knowledge of the legal provisions regarding administration of corporal punishment in secondary schools?

(a) Yes

                         (      )

(b) No

                         (      )

9. Who do you think is legally allowed to administer corporal punishment to students at a secondary school?

(a) Any Prefect
(     )

(b) Head Prefect
(     )

(c) Any Teacher
(     )

(d) Second Mast
(     )

(e) Headmaster/mistress (     )

10. Do you think application of corporal punishment improves students’ behavior?

(a) Yes

(     )

(b) No

(     )

11. Is there any alternative disciplinary measure apart from corporal punishment that you know?

(a) Yes

(     )

(b) No

(      )

12. Have you ever been given any information about disciplinary measures that a teacher is allowed to use against the student?

(a) Yes

(       )

(b) No
 (       )

13. Have you ever reported any case of excessive beating by a teacher?

(a)  Yes
(       )

(b)  No

(       )

14. If the answer above is yes to whom did you report that incidence?

a) Disciplinary Master(      )

b) Second Master(      )

c) Headmaster/headmistress(      )

d) School Inspector(      )

e) Parent/Guardian(      )

15. Do agree with the popular belief that corporal punishment is unjust and against human rights that it should be abolished as a penal means in School?

a) Yes (       )

b) No(       )

16. As a student do you think to what extent corporal punishment improves student’s behaviour?

a) Not at all(       )

b) Very little(       )

c) Moderately(       )

d) Very high(       )

e) Works Excellently(       )

16. As a student how to perceive corporal punishment?

a. As a negative means of teachers to exercise their authority(      )

b. As positive means applied by teacher to improve their behaviour (     )

i. As  unwanted and outdated disciplinary means
(      )

ii. As a symbol of teachers brutality against student
(      )

17. How corporal punishment is administered to students at your school?

a) At student hands






(        )

b) At student’s buttocks






(        )

c) At hands or Buttocks  depends on student’s gender
(        )

d) Anywhere in the students body depending on circumstance
(        )

18. Which are the common disciplinary offences committed by student at your school? (please list them down)

i. ………………………………………………………………………

ii. ………………………………………………………………………

iii. …………………………………………………………………………………………………………………………….

iv. ………………………………………………………………………

v. ………………………………………………………………………

vi. ………………………………………………………………………

19. Suggest any measures for improvement of student discipline at your school and other schools in Tanzania

……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….

20. Please  identify the corporal punishment that have been practiced in public secondary schools in Singida Municipality by using the following rating scale: 1= strongly agree, 2= agree, 3= disagree and 4= strongly disagree. 
	Types of corporal Punishment
	Put a tick
	

	applied
	
	
	
	
	

	
	1
	2
	3
	4
	

	Painful body postures
	
	
	
	
	

	Caning
	
	
	
	
	

	Slapping
	
	
	
	
	

	Kneeling down
	
	
	
	
	

	Whipping
	
	
	
	
	

	Kicking
	
	
	
	
	

	Pinching
	
	
	
	
	

	Frogging 
	
	
	
	
	


21. Please indicate your perception toward corporal punishment practiced in public secondary schools in Singida municipality by using the following rating scale: 1= strongly agree, 2= agree, 3= disagree and 4= strongly disagree.
	S/N
	  Statement
	1
	2
	3
	4

	1
	Corporal punishment helping to maintain a good classroom environment and teaching/learning process
	
	
	
	

	2
	Corporal punishments are the main cause to increase students’ misbehavior
	
	
	
	

	3
	Corporal punishment helps to make students outstanding in their academic performance and become an ideal citizen of the country.
	
	
	
	

	4
	Corporal punishment  make  children can feel humiliation and this can be negatively affecting the child capability in developing rational problem solving wisdom, and thus make the child less tolerant, rebellious and antagonistic
	
	
	
	


22. Please put a tick where appropriate to rate the most practiced corporal punishment in in public secondary schools in Singida Municipality.
	S/N
	Types of corporal Punishment
	Put a tick
	

	
	
	
	

	1.
	Painful body postures
	
	

	2.
	Caning
	
	

	3.
	Slapping
	
	

	4.
	Kneeling down
	
	

	5.
	Whipping
	
	

	6.
	Kicking
	
	

	7.
	Pinching
	
	

	8.
	Frogging 
	
	

	
	Total
	
	


23. Please put a tick where appropriate to rate the effective corporal punishment in controling students’ discipline in public secondary schools in Singida Municipality.
	S/N
	Types of corporal Punishment
	Put a tick
	

	
	
	
	

	1.
	Painful body postures
	
	

	2.
	Caning
	
	

	3.
	Slapping
	
	

	4.
	Kneeling down
	
	

	5.
	Whipping
	
	

	6.
	Kicking
	
	

	7.
	Pinching
	
	

	8.
	Frogging 
	
	

	
	Total
	
	


****Thanks for your Corporation****

APPENDIX III: INTERVIEW GUIDE FOR MUNICIPAL EDUCATION OFFICER

1. How old are you? 

2. How long have you been working in the current position?

3. How corporal punishment is practiced in secondary schools in Singida Municipal? 

4. What measures are taken by your office to educate stakeholders on application of corporal punishment in order to reduce the severe effect of it?

5. Which are the common disciplinary problems for secondary school students in Singida Municipal?

6. Have you ever received any complaints from students, parents regarding application of corporal punishment at secondary schools?

APPENDIX IV: INTERVIEW GUIDE FOR PARENTS

1. How old are you? 

2. Do you know the limit of strokes to be administered to students at once?

3. To what extent corporal punishment improves students’ behavior?

4. What corporal punishments were reported administered to your child?  What were reasons for such punishment? 

5. What corporal punishment are most reported to be administered to your child?

6. Which corporal punishment were effective in controlling your child’ discipline?










