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ABSTRACT
This study assessed the effect of excessive testing on school effectiveness in the Bukoba Rural District. Three objectives were involved including: to assess the effects of excessive tests on school management; to investigate the relationship between excessive tests and student academic performance; and to assess the effects of excessive testing on teacher’s performance. The study employed mixed approach and survey design while data was collected by questionnaire, interview, documentary review, and focus group discussion. Data analysis was done both quantitatively and qualitatively. Results revealed that, there was a substantial association between excessive testing and school management. Furthermore, it was revealed that, regular assessments aided in proper school management. It was also found by the study that, there is a significant association between excessive testing and student success. With such magnitudes of testing, it was discovered that excessive testing has a greater impact on student success. Again, the study revealed a significant association between excessive testing and teacher productivity. The study recommends that, the provision of excessive tests should be done with caution because they can be a burden to both students and teachers. Also, the study recommends that tests should be taken with care; too many tests may jeopardize students' academic success because they take too long hence syllabus coverage is affected.
Key Words: Excessive Tests, Teaching Effectiveness, School Management, Student’s Performance
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CHAPTER ONE

INTRODUCTION TO THE STUDY
1.1
Introduction

This chapter presents the study's background, a statement of the problem, and the study's objectives. Other sections include the research questions, significance of this study, scope of the study, limitations of the study, conceptual structure, and definition of key concepts.
1.2
Background of the Study

School effectiveness refers to the level of success of an organizational entity known as a school. The quality of the school can be expressed as the school's success, which is calculated in terms of how the intended set of goals is accomplished by the students at the end of the time of formal schooling. Alternative metrics for school success, such as the school's openness to the community and teacher retention, can also be considered (Scheereens 2004).
Thomas L Sergio Anni, once stated that a successful school is one in which students perform well on basic skills assessments. These standard tests appear at end of the year examination or national examination administered at the exit levels in primary (standard seven or eight depending on the educational system of the country), ordinary (Form four), and Advanced (Form six) levels in the secondary schooling system. Given the current state of the examination-oriented system, it is worthwhile to ask: are students' grades or scores on standardized exams and government examinations a fair indicator of school effectiveness? Sergio Anni's model has been criticized as one-dimensional and inadequate because it ignores the relationship between achieving effectiveness in academic results and achieving effectiveness in other dimensions such as citizenship training and self-esteem growth, independence, training, and self-discipline development. Too much emphasis on academic performance has led to a grade-obsessed culture (Scheereens 2004).
Heads of schools play an important role in determining school effectiveness and quality control because they are the ones responsible for ensuring that things are done in accordance with the policies that have been established. As a result, they influence the school's enhanced performance by tracking and impacting employee performance. Furthermore, the school principal has a positive impact on the organization's operations through preparing, arranging, staffing, coordinating, encouraging, and regulating. Employees are the primary resource for all school-related activities. They participate in school events as well as the overall management of the organization. As a result, their actions have an effect on the school's overall performance, either positively or negatively. Organizational technology, in addition to staff, is critical in ensuring school effectiveness, according to Mullins (2005). 
The school technology is the manner in which the organization's activities are carried out as well as the essence of the work done. This refers to "the materials, methods, and equipment employed in the transformation or conversion process." We also need to think about organizational issues. There are topics concerning the school's goals, priorities, tasks to be completed, inputs, and outputs. The essence of all of these, as well as how they are organized and completely controlled, will decide the school's overall success and effectiveness. Furthermore, the school structure includes the framework of the school members' formal relationships (Ngirwa 2001).
A test is an assessment designed to evaluate a test taker's ability, attitude, physical health, and classification in a variety of subjects (Thissen and Wainer, 2001). A test can be given orally, on paper, on a computer, or in a specific location that allows the test taker to show or perform a series of skills. The style, rigor, and specifications of tests differ. 
In a close book test, for example, a test taker is typically expected to rely on memory to respond to various features, while in an open book test, a test taker can use one or more supplementary resources, such as a reference book or calculator, when responding. A test may be given formally or informally. A reading test given by a parent to a child is an example of an informal test. A standardized evaluation may be a final exam given by a teacher in a classroom or an IQ test given by a psychologist in a clinic. Formal testing often yields a grade or a test score (Thissen and Wainer 2001).
A test score may be viewed in relation to a rule, criteria, or both. The norm can be determined either independently or by statistical analysis of a large number of participants. An exam is designed to assess a child's awareness of a topic or ability to devote time to manipulating the subject. A standardized test is any test that is routinely conducted and scored to ensure legal defensibility. Standardized tests are commonly used in education, professional certification, psychology, the military, and a variety of other fields. A non-standardized test is typically broad in nature and format, with varying degrees of complexity and significance. A non-standardized test can be used to assess a student's proficiency level, to inspire students to learn, and to provide feedback to students. In some cases, a teacher may create a non-standardized test of varying scope, formality, and complexity to prepare their students for an upcoming standardized test.
Finally, the frequency and environment of a non-standardized test are highly variable and are generally limited by the length of the class period. A professor, for example, can give a test weekly or just twice a semester. Depending on the instructor's or institution's policies, the length of each examination can range from five minutes to an entire class.
1.3 
Classroom Tests Worldwide, Africa and Tanzania

Classroom exams can be traced back to 650 AD in ancient China, during the Sui Dynasty. The Sui Dynasty instituted what was known as the imperial review to select individuals for different governmental roles. Later, in 1806 England implemented the same screening scheme in order to recruit applicants for different positions in the Queen's Civil Service (Mosha, 2000).
The tradition of student evaluations started when the first schoolhouse doors were opened around the world. By the early nineteenth century, teachers were testing their pupils to see if they had learned what they had been taught (US Department of Education 2008). Students who struggled were held back or retained. Furthermore, these only used one method of assessment. This form of evaluation was known as recitation and was given in front of the entire class (Giordano, 2005). This method of assessment is still used by educators today, but it is referred to as summative.
The history of the classroom in Africa can be traced back to colonial influences in the region. Tanzania, for example, followed the British educational system as a result of colonial influences. According to historical and documentary evidence, the western method of education was introduced in Tanzania in the 1860s by missionary organizations of various denominations (Mosha, 2000).
1.4 
Excessive Tests

At each level of education, a variety of teacher-made tests are offered to suit various specific educational purposes to which most of these tests are administered for formative and summative evaluation. According to the Examinations and Competitive Exams in Tanzania (2017), at the primary level, there are at present two official examinations which are conducted on a large scale (country-wise); The National Examinations Council of Tanzania (NECTA) prepares and administers the Standard IV and Standard VII Examinations (Primary School Leaving Examinations), which primarily mark the end of the primary education period and are used to select students for secondary education. 

In relation to that, there are officially recognized mock examinations which are conducted regional wise and district wise and also the mid-term and annual examinations conducted country wise. Apart from the above examinations, the rest of the tests (examinations) conducted including the weekly and monthly tests as well as the inter-school examinations in a level of primary school can be termed as excessive tests. 
Therefore, excessive tests at the primary level are the pupil’s school academic progress assessment examinations, which mainly help measure the pupil’s progress in school particularly academic performance and excellence. These are often explored in terms of their effect on the teaching and learning processes. Furthermore, excessive testing is often cited as leading to curriculum narrowing and resulting in improper test preparation activities (Kilasi, 2013).
1.5 
School Management
The term "school management" refers to the combination of various administrators and their functions in the operation of a school. School administration is an essential component of every educational system. School administrators all over the world are constantly involved in a variety of tasks in order to effectively administer school operations and provide students with a better educational experience. 
Schools are now using school management software to improve school management functions and ensure parental participation in their children's safety and development (Koretz, 2005). The figure 1.1 describes the school management system that places administrative foundation to the school.
Management is the process of completing tasks efficiently and effectively with and with the assistance of others. Management is the organizational mechanism that involves strategy, preparation, goal setting, and resource management, which includes deploying the human and financial assets required to accomplish goals and evaluating performance. Management also entails documenting and archiving facts and details for potential use by those in the school. 
School administration is focused on the relationship between the teacher and the pupil. Teachers prefer to be involved in decision- making when the procedure used is clearly outlined. Staff – meetings area structure for involving teachers in decision making staff meetings can be grouped into two categories: Informal and formal meetings (Babyegeya, 2002).

Figure 1.1: Description of the School Management Team

Source: Researcher (2021)
1.6 
Statement of the Problem

This study addresses the effects of excessive tests on primary schools’ effectiveness in Bukoba Rural District. According to the studies conducted on this subject, several factors affect the student’s academic performance, and these are class size, textbooks, class test results, learning facilities and homework. 

According to Stuart Yeh (2005), high stakes testing has four negative classroom effects: narrowing the curriculum by excluding subject matter not tested, excluding topics either not tested or not likely to be on the test even inside tested subjects, and reducing learning to memorization of facts easily recalled for multiple-choice tests. It has been observed that excessive tests posses a great burden to teachers who decide to stop teaching their usual sessions and embark on testing. This has a lot of effects on effectiveness of teaching. Thus this study embarked on examining the effect of excessive tests.

1.7 
Objectives of the Study

The main aim of this study was to assess the effects of excessive tests on school effectiveness in Bukoba Rural District.
1.7.1
Specific Objectives
The following specific objectives guided this research:

(i) To assess the effects of excessive tests on school management 

(ii) To examine the relationship between excessive tests and student’s performance.

(iii) To assess the effects of excessive tests on a teacher’s performance 
1.8
Research Questions

The study had its base on the following research questions: 
(i) What are the effects of excessive tests on school management effectiveness?
(ii) What is the relationship between excessive tests and student’s performance?
(iii) To assess the effects of excessive tests on a teacher’s performance 

1.9 
Significance of the Study

This study can be of great significance in many ways. To begin with, it can give scientific information on the relationship between excessive testing and management including the teaching and learning process, students’ performance, and school finance. 
Furthermore, this research will contribute to the current body of information on the effects of excessive testing on students. Such information can be useful to school managers, students, policymakers, and educationists. Upon completion of this report, copies will be made accessible to the schools that participated in the study as well as the Open University of Tanzania's library archive, allowing the results and suggested measures to be made public for the aforementioned to read and enforce.
1.10 
The Scope of the Study

The scope refers to the study's boundaries. The research scope or delimitation is primarily determined by the respondents or research population to be used, the sample drawn from the population, and the factors, variables and topics involved in the study (Kothari, 2004). Not all schools in Bukoba District were included in the study but only 12 selected primary schools as the scope of the study regarding to geographic boundary. Six schools situated in remote areas of Bukoba District and six from near urban area. This is because of financial constraints and a shortage of time. The findings obtained however cannot be generalized to every situation.
1.11 
Limitation of the Study

Limitations are factors outside the researcher's control that can restrict the analysis and its application to other cases. During the survey, the limitations that hampered data collection processes were low response rates and reluctant cooperation from respondents. Other limitations were like the geographical location and special distribution of the schools together with the remoteness of other schools that could bring difficulties to reach them. 
Finally, some of the school timetables were more fixed, so it was difficult for the head of schools/academic teachers/librarians or anyone who might be responsible to change the timetable of the school in order for a researcher to conduct the study. There are very many variables that can impact the effectiveness of a school and student’s performance; however, this research was focused on one variable, which is excessive testing. Despite this narrow focus, this limitation was not affecting the conclusions of this study since findings was based on how the variable of excessive testing affects the effectiveness of a school.
In case of the low and reluctance of respondents the researcher managed to convince the respondents after telling them clearly the purpose of the study. By doing so, the study managed to win positive responses and cooperation from the respondents. In case of the remoteness of the research area and bad geographical location, the researcher succeeded well to manage the geographical locations and special distribution of the schools by starting data collection very early. This reduced the fatigue and challenges of reaching other schools that could bring difficulties to reach them. Lastly, the challenge of the tight school timetables was solved by collecting data during the break time whereby many respondents were free and able to cooperate in data collection of this study.

1.12 
Conceptual Framework

Conceptualization is the process of investing or devising an idea or explanation and theoretically formulating it. It is the act of forming or formulating something by concocting specific ideas or acts to address a problem or circumstance. A conceptualization is a condensed, abstract view of the world that we choose to reflect for some purpose. Any knowledge base, knowledge-based method, or knowledge-level agent is, explicitly or implicitly, dedicated to some conceptualization (Genesereth and Nilsson, 1987).

Figure 1.2: Conceptual Framework

Source: Genesereth and Nilsson, 1987
From the above conceptual framework, excessive tests have its effects on the teaching and learning process as it frequently interferes with teaching and learning process, the syllabi coverages as well as the implementation of the national curriculum. Most topics are taught for a short time and at times they are not completed. In relation to that the teachers and students do not get enough time to rest because they obliged to conduct a lesson during the holiday and sometimes extending the working hours until late evening hours without allowance. This can lead to effects on the overall impact on school management effectiveness. 
1.13 
Organization of the Dissertation

This dissertation is divided into five chapters. The first chapter introduces the study. It starts with the study's background, problem statement, research questions, study goals, scope, limitations, and study organization. The second chapter focuses on a study of the literature from various studies. This chapter includes a summary of main concept definitions, theoretical literature, a review of hypotheses, an empirical literature review, a research gap, and the study's conceptual context.
The third chapter focuses on methodological approaches. This chapter discusses the research design, research methodology, study location, population, sample size, sampling procedures, data collection methods, validity and reliability, data analysis methods, and ethical considerations. The fourth chapter focuses on data processing and presentation. All of the collected data was summarized in tables and sequentially analyzed using descriptive and inferential analysis. Findings from data analysis derived from major themes, categories, and subcategories that arose from the collected data and are related to the research questions and research relevant objectives. The fifth chapter includes the study's overview, conclusion, and recommendations.
1.14 
Definition of Key Terms

1.14.1
School Effectiveness

School effectiveness is essentially the state in which a school achieves its goals and objectives (Ngirwa, 2001). High standards, frequent tracking of student development, opportunities to learn and student time on task, a secure and orderly atmosphere, positive home-school interactions, good instructional leadership, and a simple and centered mission are some characteristics of school effectiveness.
1.14.2
School Management

This applies to the combination of various administrators or their positions in the operation of a school (Hyera, 2007). Furthermore, school management can be described as the method of leading the school toward growth by not only making the best use of human capital, physical resources, values, and philosophies that aid in achieving all of the school's goals, but also by properly coordinating and adjusting all of them. Management is the practice of completing tasks efficiently and effectively and with the support of others (Hyera, 2007).
1.14.3
Teaching and Learning

Teaching is described as working with students to help them understand and apply information, principles, and processes. To teach is to include students in their learning; hence, teaching entails involving students in the active construction of understanding. Ngaroga (1996) describes learning as the mechanism by which we gain knowledge and improve skills based on our attitudes. According to Mayer (1982), learning is a relative improvement in a person's skills or habits as a result of experience.
1.14.4
Academic Performance

Academic excellence in some educational institutions is reflected by a total Grade Point Average (GPA) and completion of educational degrees such as high school and bachelor's degrees. Academic achievement is usually assessed by exams or continuous tests, although there is no clear consensus about how it can be judged or which elements are most relevant, whether formal, such as qualifications, or declarative, such as facts (Ward, et al. 1996).
When most people hear the phrase "academic performance," they immediately think about a person's GPA. Furthermore, there are inconclusive findings about which human factors effectively affect academic performance; aspects such as test anxiety, setting, motivation, and emotions must be taken into account when designing student achievement models (Ziedner, 1998). Some students show their competence by serving as student body president or taking office positions in student organizations such as the honor society or the science club, or by organizing student activities such as fundraisers, pep rallies, or dances on a daily basis.
Others are involved in voluntary groups that organize food drives and other community outreach activities. Universities and employers value consistent leadership practices because they believe these students can contribute the same zeal to their classes or boardrooms. This may also be considered academic success for the pupil. Any of the best pupils do not always achieve the greatest academic results, but they are highly well-rounded, excelling in everything from music to sports (Lee Yu, 2008).
The ability to learn a wide range of skills demonstrates intellect, curiosity, and perseverance, all of which are enticing traits to educational institutions and employers. Any schools and colleges will admit and also grant scholarships to students who have mediocre grades but have shown a history of success through learning new skills on a regular basis by extracurricular activities. 
Many firms use this as a selling point as well, believing that these candidates are keen to learn and would be simple to train (Yang Ye, 2004). Personal habits of seeking information and skills by reading various books in school libraries can be well supplemented if a student is successful and involved in other school extracurricular activities.In this study, the concept refers to the extent to which either students, teachers or institutions achieves their short or long-term educational goals.
1.14.5
Academic Grades

When assessing academic accomplishments, people often prioritize scores. Grading in education refers to the method of applying uniform metrics of different degrees of accomplishment in a course. Grades can be allocated in the form of letters (generally A through F), a scale (for example, 1 to 6), or a numerical proportion of a total number out of a possible total (for example 20 out of 100). In certain nations, the grade point average (GPA) for the grading cycle is calculated by averaging all grades from the existing schools (Mundt, et al, 2003). In this study, the term refers to the standard method of measuring students' academic accomplishments, which is usually represented in Tanzania by five letters (A, B, C, D, and F – with “A” being the strongest and “F” short for failed).
1.14.6
Academic Test Scores

Tests can be defined as “one or more questions or problems used for estimating a person’s ability, achievement or aptitude and calling on the person to perform at the highest level of which or she is capable (Gage & Berliner, 1998). Any students do not perform well in the classroom but are highly intellectual and score well on IQ examinations, standardized tests, or college entrance exams. Universities and companies view these scores in conjunction with other factors, and students who do well on these assessments can be excused from having a less-than-perfect GPA. Such exams, such as the Law School Admission Test (LSAT) and the Medical College Admission Test (MCAT), decide whether or not a pupil is admitted graduating school. Law firms and medical facilities put a high value on these scores and can exclude someone who scores below a certain level (O'Neill, 2003).
In educational institutions, teachers and other school instructors use these test scores to determine the strengths of academic performances of their students through different school exams. In this research, a test score is a piece of information, typically a number that conveys an examinee's success on a test. It is a description of the data found in an examinee's responses to test items relating to the construct or constructs being measured, according Williams, et al, (2013).
1.14.7
Satisfaction

Satisfaction is the enjoyment or contentment that a person experiences when she or he does or obtains something that she or he desired or needed (Derri, et al, 2009). To comprehend the complexities of learning satisfaction, it is necessary to consider not only the degree to which students are satisfied, but also the factors that lead to their satisfaction. User satisfaction relates to whether or not users receive the desired information resources, services, and facilities that are intended to be offered at the school, as well as how users evaluate the school's services.
Applegate (1997) describes consumer satisfaction as whether or not students are happy with a school's services or resources. If users' desires and requirements are met, they will automatically be satisfied because their demands have been fulfilled. These results support the views of Yang (2004), Mundt (2003), and Bamigboye (2007), who all believe that consumer satisfaction is determined by the degree of perceived quality of services that meet users' expectations. Satisfaction is the condition that occurs when a student has had a favorable or optimistic experience with a service product (Tough, 1982). In this study, the definition refers to the degree to which clients of a particular service recognize and consent to the services that are provided to them. It is undeniable that successful schools attract a large number of teachers and students.
CHAPTER TWO

LITERATURE REVIEW

2.1
Introduction

This chapter includes an analysis of the literature as well as the study's theoretical context. It offers an objective study of critical interactions in the teacher-student relationship in the context of learning and teaching. They are based on conceptual models advanced by numerous scholars who have made significant contributions to the body of literature as reviewed in this study.
2.2 
Types of Tests
Tests can be categorized in different ways depending on a determined criterion or purposes. According to Thissen and Wainer (2001), tests can be categorized as follows: performance, aptitude, formative, and summative.  The basis for this classification is the purpose given.
2.2.1
Achievement Tests

These tests are used to assess students’ achievement of instructional objectives in a course or curriculum. It is usually administered at the end of a course or after a curriculum has been implemented (Thissen and Wainer, 2001).
2.2.2
Diagnostic Tests

These are done for the purpose of teaching. Such tests yield information as to the course of difficulties the individual student (or a category of students) is facing incomprehension, problem-solving, etc. these tests are conducted for remedial purposes. Diagnostics tests can be used for determining students’ deficits in the mastery of specific learning targets or knowledge structure (Kilasi, 2013).

2.2.3
Performance Tests

They assess how well a person can apply his or her knowledge and understanding. For example, how well can someone write a story, manage a project, or drive a car? As a result, the test measures specific abilities that are relevant to the real world and for which other types of tests cannot be used. To score such tests, one may use a scale, such as 1 = excellent, 2 = good, 3 = average, and so on, or a scoring rubric. If a scoring rubric is available, and if the tester has levels 1 through 5, with 1 being the highest and 5 being the lowest, a criterion is given for each level. This form of assessment must be carried out by an experienced and well-trained judge (Thissen and Wainer, 2001).
2.2.4
Formative and Summative Tests

Formative tests are tests made and used by educators or teachers to provide information in order, for example, to improve a teaching methodology, curriculum, or instructional materials. For example, tests are used continuously when a program is being implemented to provide continuous feedback for continuous improvement of the program or some other innovation. 
Summative tests, on the other hand, are tests made and used by teachers or educators after, say, a teaching methodology, a curriculum, or instructional materials have been refined and modified through formative testing and evaluation. Competing methods or programs (which are successful as a result of formative testing and evaluation) are examined if they can produce the same better results and also whether they are time or cost-effective (Thissen and Wainer, 2001).

2.2.5
Aptitude Tests

Aptitude tests are designed to assess one's aptitude. Aptitude can be described in a variety of ways. It is the desire to learn new skills if given the opportunity to do so. An aptitude test is often used to assess this ability to learn new skills. For example, if one excels in biology and chemistry, one will qualify for a special course in medicine (Thissen and Wainer, 2001).
2.3 
Advantages and Disadvantages of Tests

Administering tests have several advantages including facilitation and development of students thinking skills, boosting confidence in answering examination questions, and foster memorization.  Also, during tests students are encouraged to work hard to pass their national examinations and assist students in broadening their knowledge while developing personality and confidence. Through the administration of the test,teachers can obtain feedback on student learning and assess their teaching progress(Kilasi, 2013).
Disadvantages of tests include stress and anxiety induced by the pressure to perform well during an exam, lack of fairness in testing individual knowledge as students are gauged in less than three hours of exam sitting for knowledge acquired in a very long time of training. Apart from that tests cause unhealthy competition among students which results in students lowering their self-esteem. By their setup exams also encourages cramming which may have detrimental effects on the knowledge that gets acquired by students as too much emphasis is given to passing the tests and exams (Koretz, 2005).
2.4
Learning and Satisfaction of the Students
Learning satisfaction is a major criterion used to assess students' success. Universities are struggling to draw more students as the number of higher education institutions grows. Universities compete to provide students with the highest level of satisfaction possible by offering high-quality services (Usman, 2010). This has enabled secondary schools and universities to not only rebuild their systems to meet the needs of students for their own satisfaction, but also to establish a framework for constantly tracking how efficiently they meet or exceed student needs (Manarin, & Nibaten, 2013).
According to other researchers, the primary goals of educational practices are satisfaction and success (O'Neill, 2003). It is emphasized that happiness is manifested in student feelings and attitudes toward learning activities only when a joyful mood or a positive outlook is shown, while an unhappy mood or a pessimistic outlook manifests signs of dissatisfaction (Merrill, 1983). Other researchers believe that learning satisfaction influences students' personal satisfaction. In reality, he discovered that students' academic success has an impact on their learning satisfaction as well.
Learning satisfaction and academic success are the primary metrics used to assess a student's personal satisfaction as well as his satisfaction with his academic performance. Courses and the learning environment, in addition to the students' individual characteristics, are some of the variables that can affect student satisfaction. In this research, the concept of learning satisfaction refers to the degree to which students' attitudes toward learning tasks and environments are viewed favorably, thereby applauding the concept of school effectiveness.
2.5
Theoretical Literature

Much research by international literature students have focused on the relationship between the test, school effectiveness, and academic achievement. However, a variety of factors influence students' academic success, including inadequate learning resources, class composition, homework assignments, and class test results. Education is considered as the most important factor in economic development because it specifically affects employability, creativity, women's empowerment, and competitiveness. Since it enables youth with improved talent, creativity, and systematic abilities to compete with the rapidly changing global tendency. It is not difficult to identify the primary causes of school inefficiency or student dropouts; there is no particular mechanism that causes dropout; however, a variety of factors are involved, with excessive testing being one of them (Hunt, 2008).
Education is considered as the most important factor in economic development because it specifically affects employability, creativity, women's empowerment, and competitiveness. Since it enables youth with improved talent, creativity, and systematic abilities to compete with the rapidly changing global tendency. It is not difficult to identify the primary causes of school inefficiency or student dropouts; there is no particular mechanism that causes dropout; however, a variety of factors are involved, with excessive testing being one of them (Hunt, 2008). Most teachers and students do not get enough rest because they are required to hold lessons over the holidays and often prolong their working hours until late at night. This is a difficult situation for both teachers and pupils. The following are the consequences of these examinations, which are used as a benchmark for enhancing academic performance:
Students tend to memorize the contents rather than learning new skills.
(i) Anxiety and worry among teachers and students.

(ii) Contradictions between schools

(iii) It encourages malpractice or cheating during examinations and resulting to poor performance.

(iv) Failure to impart necessary skills, knowledge, and competence in various subjects to the students.
2.5.1 
The Concept of School Effectiveness
For the past four decades, school effectiveness has been investigated through a number of analytical paradigms, using both qualitative and quantitative approaches. At the core of all school effectiveness analysis, though, is an effort to understand how school inputs, school background, and school processes influence school outputs (Scheereens, 2004).
In general, education inputs include things like teacher qualifications, school facilities, and per-student expenditure. The context of schooling includes variables such as higher administrative level assistance, school location, and school system, which includes variables such as teacher attitudes, an organized environment, and a quality school curriculum. The achievement of students is commonly regarded as the primary school output.
2.5.2 
Conceptualizing Classroom Assessment

Formative evaluation is rooted in teachers' classroom experience and is used to make informed decisions about how training can be continued. Teachers need evidence about student learning during lessons in order to be sensitive to their students' individual learning needs (Wiliam, 2007). There are several different approaches to do formative evaluation; the style we will concentrate on is the method that is absolutely in “the hands of teachers” (Van den Heuvel-Panhuizen and Becker, 2003) and is often referred to as classroom assessment (Andrade and Brookhart, 2019; Black and Wiliam, 1998; Shepard, 2000; Stiggins and Chappuis, 2005).
Teachers determine whether and how to evaluate, as well as what to do with the assessment outcomes they receive by presenting students with a precisely chosen series of problems. In contrast to the past, where there were often questions about the credibility of teachers' judgments of students' performances (Parkes, 2013), the teacher's job now involves gaining insights into their students' success. Such a function is regarded as critical for adapting their instruction to the needs of their students (Harlen, 2007). Classroom tests that are inextricably linked to teaching, such as answering questions, interviewing pupils, and administering quizzes or teacher-created written assignments, will offer insights into students' thinking and what appropriate instructional actions can be taken next (Andrade and Brookhart, 2019; Shepard, et al, 2017).
While the value of such testing practices, teachers seldom mention using them in practice (Frey and Schmitt, 2010; Veldhuis, et al, 2013). This may be that those evaluations must be directly related to the learned, or to be taught, in order for successful formative evaluation to be realized (Hondrich, et al, 2016). Collaborating with teachers and offering content-specific support is seen as a fruitful way to enhance teachers' ability to use formative testing efficiently in their classrooms. This is according to Kim, (2019); Yin and Buck, (2019) who conducted afeasibility and efficacy study with the aim of assisting primary school teachers in the creation and implementation of topic-specific classroom evaluation of mathematics.
2.6
Theoretical Review

2.6.1 
Organizational Theory

This theory helped to guide this study with regard effect of excessive tests on primary schools’ effectiveness in Bukoba Rural District. The findings on school-effectiveness study in the Netherlands was contrasted with those from research in the United States and England using concepts from organizational theory. A more-or-less defined model of school effectiveness includes five components: I good instructional leadership, (2) high standards of student achievement, (3) academic target consensuses, (4) emphasis on basic skills, and (5) a stable and organized environment. The use of perspective is a first step toward broadening the reach of school effectiveness research.
A systematic analysis was undertaken by the researcher in order to find policy measures that increase academic quality and student performance in developed countries. We illustrate three major factors of progress in educational quality using a change typology theory. (1) Supply-side capability interventions that operate through the provision of physical and human resources as well as learning materials; (2) policies that seek to influence the behavior and intertemporal preferences of teachers, households, and students through incentives; and (3) bottom-up and top-down participatory and community management interventions that operate through decentralization reforms, knowledge management, and increased community participation in the management of education systems. Overall, the results indicate that strategies are more successful at optimizing students' success and learning when social expectations and intertemporal decisions are included in the design of education programs, and when two or more shift factors are mixed. As a result, supply-side strategies alone are less successful than when combined with community participation or incentives to change attitudes and habits.
2.7
Empirical Literature

Various empirical researches on the impact of excessive testing on students' academic achievement have been conducted by different academics. According to a report conducted in Nigeria, factors influencing students' success include high class size, weak school infrastructure, a lack of job readiness, a lack of effective and productive leadership in school administration, an insufficient amount of time dedicated to teaching and studying, teacher characteristics, as well as environmental and social factors. Many of these are reasons that contribute to students' low academic success (Ashiwani, 2013).
2.8
Knowledge Gap and Summary of the Chapter 
Excessive tests are the problem, which forced numerous studies to be conducted in Tanzania and in different countries. However, studies have been carried out, there are no recommendations on the importance of maintaining school effectiveness to be involved to overcome the problem. Therefore, this study aims to fill that gap by conducting a research in Bukoba District. 
This chapter summarized the literature on the study investigation of Effects of Excessive Tests on Primary School Effectiveness in Bukoba Rural District based on different themes and sub themes derived from the research objectives. The subjects included influences affecting school effectiveness, excessive testing, teacher efficiency, and student academic achievement.
CHAPTER THREE

RESEARCH METHODOLOGY
3.1
Introduction

This chapter describes the research approach that was used to carry out this study. It discusses the methodologies, research design, study area, population, sample size and sampling methods. Other aspects covered in this article include quantitative research analysis, piloting, information validity, and the reliability of research instruments. Finally, the chapter discusses data collection methods, quantitative data recording plans, and analysis, before concluding with ethical concerns.
3.2
Research Approach

This study used mixed research approach, which is regarded as an empirical research paradigm that involves the collection and analysis of both qualitative and quantitative data. This study used quantitative paradigm more than qualitative paradigm (Kothari, 2004). Qualitative approach was used to preserve the integrity of narrative data and use the data to exemplify unusual or core themes embedded in various contextsof participants responses.
Qualitative data produces non-quantitative findings that are not subjected to detailed quantitative analysis. So long as quantitative approach dominated the study, closed-ended questionnaires were distributed to therespondents. This approach was used since most of the data collected to respond to variety of research themes and variables required numerical responses, which also needed statistical analysis. Frequency tables and percentages, pie-charts, and direct quotations were used to present such king of findings. 
3.3
Research Design

A research design is a framework that addresses the research problem (Orodho, 2003). Furthermore, according to Kohen (2011), research design is the arrangement of conditions for data collection in a way that seeks to combine relevance to the research intent with low-cost in procedure.
The researcher employed a survey design to pursue this study. Respondents completed a questionnaire at a single point in time to obtain quantifiable evidence in relation the impact of excessive assessments schools effectiveness in the Bukoba rural District. This design was adopted by the researcher because it serves a large target audience and collects structured knowledge by using the same instrument for all respondents.
3.4
Study Area

The study area can be identified as the target coverage location where the research will be performed using the research problem as rationale for the selection of a specific area. It is also known as a location where a researcher gathers information that aids data analysis and thus serves as the foundation for the formulation of recommendations (Msabila, & Nalaila, 2013).
The research was carried out in Bukoba District, Kagera Region. Bukoba Rural District is one of the Kagera Region's eight districts. Missenyi District borders it to the north, by Lake Victoria and Bukoba Municipality to the east, and Karagwe District to the west. According to the 2012 census, the population of Bukoba District was 289, 697 people. The main economic activities are coffee, banana, and tea farming. Others include fishing and manufacturing industries. Bukoba District was chosen because it has a total of 145 primary schools. It also has many teachers in these schools to 1500. These were relevant and suitable criteria to give the right information needed for this study.
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Figure 3.1: Map of Bukoba District

The motives behind for selecting this study area are because the researcher believed that the area could act as a representative sample of the larger population of the same category within and outside Bukoba District. Even more essentially, the fact that many studies on school effectiveness are presumably studied in urban districts, this study wanted to make a difference by conducting a study in rural districts to reveal the information on how this problem affects primary schools in rural areas. 
3.5
The Population of the Study
This section describes the study's population and the sampling methods used to classify respondents. According to Bryman (2004), the population is the cumulative unit from which the sample will be drawn. The study's target population consists of primary schools in Bukoba District, from which the sampling was drawn to serve respondents. A target population of 100 primary school teachers was chosen using the convergence rate. Teachers, parents and pupils constituted the population of the study.
3.6
Sample Size and Sampling Procedures
3.6.1
 Purposive Sampling Technique

This is a non-probability sampling technique that allowed a researcher to conveniently choose participants who might be useful in the study.  As such, this study employed a cross-sectional on a randomly selected sample of selected primary schools in Bukoba District to be involved under the study. It employed the purposive sampling technique as proposed by (Best, & Khan, 1989) whereby the areas that the study can get key informants with regard to the nature of the study such as in education institutions. The purposive sampling technique was employed to select key informants by their position, they have the authority to provide information contribution of excessive tests to school effectiveness and students’ academic performance at their discretion. The key informants were heads of schools, DEOs and WEOs.
3.6.2 
Simple Random Sampling Technique

To select a few teachers from the chosen primary schools, the simple random sampling technique suggested by Best, and Khan (1989) was used. Since each respondent was given a fair chance of being chosen to engage in the survey, the probability sampling method was used to prevent bias in gathering information from those teachers. As a result, each teacher who was chosen had an equal chance of being chosen to participate in this study. To reduce bias in the selection process, the numbered slips of paper were shuffled in a box before being randomly picked by one teacher at a time. This procedure was replicated until the required sample was obtained. Therefore primary schools were sampled using simple random sampling technique.
3.6.3 
Sampling Size

The sample size is determined by the study's purpose, research design, data collection methods, and the quality of the study population available for the specific research issue (Patton, 1990). Since there are 1,764 teachers in Bukoba District Council, this research used the Yamane (1967) method to measure sample sizes. The following formula was used to obtain sample sizes: 
n =     N

  1+ N (e)2

Where n is the sample size, N is the population size, and e is the level of Precision (95% confidence level and P = 0.5). When this formula is applied to the above sample,

n   =       N     = 1,764=       100
1+ N (e)21 + 1,764(.05)2
Therefore, the sample size of the study was 100primary school teachers.
3.7
Research Methods

The techniques of research, which include the instruments used to collect data, are referred to as research methods (Dawson, 2002). Despite that the author of this study used both quantitative and qualitative approaches to gather scientific data, the quantitative methodology dominated this analysis. The techniques used to gather knowledge for the study are described below as follows: 
3.7.1 
Data Collection Methods

In data collection, this study employed interviews and questionnaires as the main means for collecting data.  The study also used documentary review,focus group discussion, and interview as extra data collection methods. 
Questionnaires focus group discussions, documentary analysis, and the interview process were used in this study. The type and availability of respondents, the time required for the sample, and the expected usefulness of the instruments all influenced the use of these methods. While the primary data was collected from the one-to-one interaction with the respondents who were supposed to answer direct questions, secondary data was collected from the students’ academic performance reports and other managerial aspects that define the relationship between excessive tests with school effectiveness. Respondents from each selected school were prompted to provide data with regard to students’ academic performance for the current and past few years and make connection to school effectiveness.
3.7.3 
Questionnaire Method

The term "questionnaire" refers to an instrument that helps in the collection of information from a large sample by using a pre-defined series of questions designed by the researcher to elicit evidence required to answer study questions (Cohen, L. – Manion, L. – Morrison, K. (2007). This tool was used to create a list of ordered questions that were important enough to gather the necessary data. In this study, the researcher prepared a survey questionnaire, which was distributed to the respondentsto helped yield necessary information that facilitated answering the research questions regarding the respondents’ satisfaction on the excessive administration of excessive tests and the effectiveness of school management towards students’academic performance. 
During the survey the respondents managed to answer the questions provided in the questionnaire. The advantages of using questionnaire in this study, particularly the element of closed-ended questions made answers to be standard and easy to compare, code, and analyze. Moreover, the method was applied since it is regarded as a flexible way because questions were closed ended. Questionnaires comprised of closed-ended questions that were given to teachers and some pupils of Grade 6 and 7.
3.7.4 
Interview Method

Researchers can use various types of interviews; however, in this study, the researcher used a semi-structured interview, which is often assisted by an interview guide or written questions to guide the interviewer (Kothari, 2004). 10 principals, 10 school librarians, 10 technical teachers, and 70 other regular teachers were interviewed for this report. The interview guides were created in such a way that they elicit information about how excessive assessments can predict the consistency and effectiveness of their school results against school managements, students' academic performance and teachers' performance.

Generally, semi structured interview method was used because it allowed flexibility and provided opportunity to ask more questions, seek clarifications that allowed both interviewer and interviewee to raise and pursue issues that could not have been obtained through other methods like questionnaire, and focus group discussions. For instance, the interview was better in identifying the schools’ challenges related to the effectiveness of provision of school library services in studied schools. Furthermore, interview was appropriate in this context because of information needed from head teachers, librarians, and academic teachers, was essentialto capture their opinions, and the way they perceive excessive tests.
3.7.5
Focus Group Discussion Method

In this particular study, a number of five Focus Groups Discussions (FGD) sessions were employed to facilitate insight into the students’ satisfaction on the excessive administration of tests and the effectiveness of school services towards pupils’ academic performance. Moreover, with each of the FGDs, gender balance was highly observed to raise reliability of the study results. It is recommended that the appropriate size of a focus group be limited or five to six participants in order for the moderator to monitor the conversation (Krueger, 1988).
In this case the study grouped10 teachers at each school and made a random selection to get 5 teachers to be selected for each of the FGDs that was conducted. This was significant since the scholars such as (Morgan, 2007) recommend that its appropriate having between three to five respondents for focus groups discussion task in order to reach ‘saturation (Morgan, 2007). In addition to that, each focus group lasted 15 to 20 minutes. An audio-tape recorder was used to document the discussions during the FGDs. This was only done with the approval of the students themselves. Furthermore, in addition to documenting the conversation, the researchers were taking notes in order to provide a concise follow-up and as a reference for the ongoing discussion. Other researchers have indicated that field notes might be adequate when the purpose of the research is limited to checking and changing the wording of the measured elements. 
In addition, an audio-tape recorder was used to preserve the original records. This is because audio recording offers a full verbal record, it can be analyzed in greater depth, and it speeds up the conversation process (Borg, & Gall, 1989). The audio recording was particularly valuable because the discussions were held in Swahili and had to be translated into English for the analysis. The focus group discussions were used because they yield active involvement of respondents participating in the discussions of the subject matter. This allows the researcher to complement each comment of the participant in a broader and deeper light. 
In that way, it provides an opportunity for the researcher to fill in the gaps in the questionnaires and interview processes. Since it is recommended that the best way to investigate a topic in a social setting is via group discussions, as it encourages the sharing of experiences (Krueger, 1988). 
Table 3.1: Distribution of the Data Collections Methods

	SN
	Data Collection Methods
	Responded Provided Data
	The Expected Data

	01
	Questionnaires (Closed-ended)
	-The head teachers

-The academic teachers

-The school librarians teachers
-The general subject teachers
	-The students’ satisfactions on excessive tests and the effectiveness of school towards students’ academic performance.

-The contributions of regular tests to students’ academic performance.

-The challenge facing the schools in offering regular tests to the students.


	02
	 Interview 
	-The head teachers

-The academic teachers

-The school librarians teachers

-The general subject teachers
	-The students’ satisfactions on excessive tests and the effectiveness of school towards students’ academic performance.

-The contributions of regular tests to students’ academic performance.

-The challenge facing the schools in offering regular tests to the students.

	03
	Documentary review
	-The head teachers

-The academic teachers

-The school librarians teachers

-The general subject teachers
	-The students’ satisfactions on excessive tests and the effectiveness of school towards students’ academic performance.

-The contributions of regular tests to students’ academic performance.

-The challenge facing the schools in offering regular tests to the students.


	4
	Focus group discussions (FGDs
	-The head teachers

-The academic teachers

-The school librarians teachers

-The general subject teachers
	-The students’ satisfactions on excessive tests and the effectiveness of school towards students’ academic performance.

-The contributions of regular tests to students’ academic performance.

-The challenge facing the schools in offering regular tests to the students.



Moreover, the reasons for using focus groups discussions were due to the fact that, the information and responses obtained were specific to research objectives outlined, including giving opportunities to solve problems or hurdles that arise (Morgan, 2007). Finally, the method provided data enriched with in-depth information at small cost (Fontana, & Frey, 1995).
3.7.6 
Documentary Review

Secondary data for this study were gathered from the student performance records of the students. Academic teachers were asked to provide data/reports on their students' academic results, especially on the regular tests that were given to them. These documents aided the study in determining the impact of standardized assessments on students' academic success.
3.8
Validity and Reliability

Reliability and validity are two variables that were considered when planning the study, analyzing the data, and evaluating the study's quality. Validity refers to the researcher's rationale for presenting outcome space and arguments based on such findings as accurate and trustworthy (Lecomple, & Goetz, 1982). In other words, validity is the degree to which the outcomes of data analysis accurately reflect the phenomenon under study. The degree or extent to which the researcher's instruments provide reliable data outcomes after repeated trials is referred to as reliability. The researcher was able to detect and avoid issues with the questionnaire by pre-testing.
3.8.1 
Validity
A researcher assesses the validity and reliability to measure the consistency and comprehensiveness of the phenomena under a scientific microscope when carrying out this research. To ensure the study's validity, the researcher performed a pilot study and pretested the data collection instruments to see whether they would produce and capture the desired findings before beginning data collection. Whenever the researcher discovered mistakes or ambiguities in the questionnaires or interview guide after the pilot test, they were thoroughly reviewed and neatly corrected. Prior to collecting individual results, the researcher performed a pilot study in nearby public high schools rather than those targeted by the researcher in the study. The pilot study was designed to allow the researcher to assess the instrument's reliability and validity, as well as to familiarize himself with the prepared questionnaires in order to refine the instruments and procedures.
3.8.2 
Reliability

In insuring reliability so as to bring accuracy and consistence the researcher maintained multiple techniques of data collections methods in different pre-selected pilot areas and relates the responses to those that were found in the study area. The researcher was also made sure that the qualities of questions to be asked to respondents are clear and well understood. Lastly, the researcher made sure that accuracy is maintained by reviewing relevant documents so as to obtain reliability of this secondary data collection instrument. 
3.9
Data Analysis Approach

As outlined by Cohen, L. – Manion, L. – Morrison, K., (2007), data analysis is critical in developing hypotheses from survey case studies and is the least codified aspect of the study method. According to Patton (1990), “the analysis of observed data seeks to make sense of large volumes of data, minimize the volume of information, detect important correlations, and create a mechanism for explaining the meaning of what the data reveal.” The qualitative data was gathered through interviews and Focus Group Discussions, whilst the quantitative data was gathered through a questionnaire and a documentary analysis. The qualitative and quantitative results were evaluated as follows.
3.9.1 
Qualitative Data Analysis

The qualitative data gathered by interviews, Focus Group Discussions, and Open-Ended Questionnaires were processed based on their categories and the areas from which they were collected, beginning with the head teachers, academic teachers, school librarians, and general subject teachers. The collected data is processed through the steps of data reduction, data organization, and data analysis. Since the majority of the qualitative data collected was in the form of words rather than statistics, the analysis relied on verbatim quotes from respondents. The data was evaluated by concentrating on the analysis of relevant topics using quotes from participants to reveal key points that validated hypotheses.
Because of the interdisciplinary aspect of the current study, some of the data presented by those respondents were cited in order to prevent the researcher's bias in data interpretation. The thesis classified similar topics by identifying and analyzing major ideas or themes. Furthermore, direct quotes from respondents were used to show further striking conclusions. This method of interpreting data from interviews and focus group discussions led the study in data analysis, noting verbatim accounts of interactions and transcripts, as well as including quotes from respondents that conveyed participants' understanding. Content analysis was used to analyse information obtained.
3.9.2 
Quantitative Data Analysis

In terms of quantitative data, the researcher edited the data to recognize and eradicate errors introduced by respondents. Coding was also used to categorize the answers to questions from Closed-Ended questionnaires. The quantitative data was analyzed using the IBM (SPSS - Version 21) and Analysis of variance (ANOVA) statistic data editors. SPSS software was used to analyze the coded items. Descriptive statistics, such as frequency distribution and percentages, were used to interpret other quantitative data. The study findings were presented using frequency and percentage tables.
3.10
Ethical Considerations
Researchers whose subjects are humans or animals must understand the behavior of their subjects as well as the ethical concerns associated with conducting study about them. Ethical concerns are moral and ethical principles that apply to both respondents and the study itself (Sekaran, 2003). In order to make the research normative, ethical issues were observed throughout the problem formulation, data collection, and result findings. According to Omary (2013), some of the ethical concerns that were considered include: informed consent, preserving anonymity, integrity, confidentiality, respect for people's property, and the like.
The researcher should be prepared to deal with ethical problems that occur during the study process (Mugenda, & Mugenda, 2009). It is also stated that ethical considerations are more than just formal in nature because they pervade the entire research process and are an essential factor in framing the research design because one must understand how the research goals, reporting contents, procedures, and results adhere to ethical standards and practices (Creswell, 2008). As a result, before collecting data, ethical considerations must be followed.
In this scenario, the study proposal was submitted for approval to The Open University of Tanzania (OUT). The researcher was granted approval and permission to conduct the research, along with a clearance letter from the Director of Postgraduate Studies at the Open University of Tanzania. This aided the District Executive in obtaining authorization to conduct the study. 
Director (DED), who introduced the researcher to the District Education Officer (DEO) and people from the study's area who were interested in the study, such as head teachers, academic teachers, school librarians, and general subject teachers. The research involved gathering data in relation to people; therefore, the researcher needed to protect participants by developing trust, fostering research ethics, and defending against and coping with new challenging problems posed in the research study environment.
The information gathered was kept strictly confidential and was only used for the aim of the study. During data collection, participants were given transparent and factual statements regarding confidentiality. To protect the participants' anonymity, no names or other forms of identification were used during the research; instead, code numbers were used in the questionnaires as a method of participant identification.
Furthermore, the questionnaires, interviews, and Focus Group Discussions were conducted to respondents after receiving their informed and mutual consent prior to answering questions individually before collecting results. Prior to obtaining permission, the researcher outlined the intent of the study to the participants.
CHAPTER FOUR

DATA PRESENTATION, ANALYSIS, AND DISCUSIONS OF FINDINGS
4.1 
Introduction

This chapter discusses data presentation, analysis, and interpretation of findings focused on the study's objectives. The study's aim was to assess the effects of excessive testing on school effectiveness in the Bukoba Rural District. The research was guided by the following specific objectives:to assess the effects of excessive tests on school management; examine the relationship between excessive tests and student’s performance; and assess the effects of excessive tests on a teacher’s performance. In that regard, data presentation and review of results were discussed based on those basic objectives; however, the chapter began with the following presentation of socio-demographic characteristics of teachers: 
4.2 
Socio-Demographic Characteristics of Respondents
This part presents the socio-demographic information of the respondents including gender, age, education level, and work experience of the respondents.
4.2.1 
Gender of the Respondents
Table 4.1: Gender of the Teachers
	Gender 
	Frequency
	Percentage

	Male
	50
	50.0

	Female
	50
	50.0

	Total 
	100
	100.0


Source: Field Data (2021)
The study involved both male and female respondents, as shown in Table 4.1. According to the table, 50% of the teachers were female teachers, while 50% of the teachers were male teachers. These findings suggest that the gender of teachers was taken into account fairly in this study when examining the effects of excessive testing on school effectiveness.
4.2.2 Age Distribution of the Respondents
Table 4.2: Age Distribution of the Teachers
	Age Distribution of the Teachers
	Frequency
	Percentage

	23-27
	06
	6.0

	28-32
	37
	37.0

	33-37
	40
	40.0

	38-42
	17
	17.0

	Total
	100
	100.0


Source: Field Data (2021)
According to Table 4.2, 6 % were between the ages of 23 and 27, 37% were between the ages of 28 and 32, 40%were between the ages of 33 and 37, and 17% were between the ages of 38 and 42. These findings suggest that the majority of teachers were mature enough to comprehend research concern about the extent of excessive testing on school effectiveness.
4.2.3 
Marital Status of the Respondents
Table 4.3: Marital Status of the Teachers (n=100)

	Marital Status
	Frequency 
	Percentage

	Single 
	22
	22.0

	Married 
	68
	68.0

	Divorces/Separated
	10
	10.0

	Total
	100
	100.0


Source: Field Data (2021)

Table 4.3 indicates that the 22% of the teachers were single, 68% were the teachers were married, while 10% of teachers were divorced or separated. These results indicate that the majority teachers involved in this study were married teachers.
4.2.4 
Education Levels of Respondents
Table 4.4: Education Levels of Teachers
	Education
	Frequency
	Percentage

	Certificate
	05
	5.0

	Diploma  
	71
	71.0

	Degree 
	34
	34.0

	Total 
	100
	100.0


Source: Field Data (2021)

The study's results, as shown in Table 4.4, show the education level of the teachers took part in this study. According to the data, 5% of teachers have a certificate, 71% have a diploma, and 34% have a degree. According to these findings, the majority of primary school teachers have a diploma level of education. As a result, the majority of teachers were trained and therefore well informed about the impact of excessive testing on school effectiveness. The findings demonstrate the reliability of the study's participants, who were able to learn, understand, and write about the impact of excessive testing on school effectiveness.
4.2.5 
Working Experience of Respondents
According to the data in Table 4.5 above, the majority of teachers in the studied schools have 7 to 9 years of experience. This means that the majority of them have been in their roles long enough to have a thorough understanding of the challenges associated with administering excessive assessments to students in relation to their academic success.
Table 4.5: Working Experience of Teachers

	Working Experience
	Frequency 
	Percentage 

	1 - 3 years
	20
	20.0

	4 - 6 years
	30
	30.0

	7 - 9 years
	50
	50.0

	Total
	100
	100.0


Source: Field Data (2021)

4.3 
Presentation of findings
The descriptive statistic findings are presented in this section of the analysis. The descriptive statistic findings were presented with the specific objectives of assessing the effects of excessive tests on school management, examining the relationship between excessive tests and student performance, and assessing the effects of excessive tests on a teacher's performance. The descriptive statistic results were evaluated using SPSS, and statistical tests such as mean and standard deviation were used, with the results shown in tables. The findings are as follows:
4.3.1 
Management Effectiveness

To examine management effectiveness, the teachers were asked on the extent excessive tests contributions in improvingmanagement effectiveness. The scale in use was 1-5. Where: 1 = Strongly disagree, 2 = Disagree, 3 = Neither agree nor disagree, 4 = Agree, 5 = Strongly agree. The results are presented in the Table 4.4.1.
Table 4.6: Management Effectiveness

	Management Effectiveness
	Mean
	Std. Deviation

	Management have managed to identify teaching and learning gaps in knowledge
	3.72
	1.311

	Management have managed to gather feedback on academic weaknesses and strengths
	4.29
	1.192

	Management have managed to encourage students to study
	4.19
	.907

	Boosting examination confidence to the students
	4.37
	.825

	Boosting competition
	4.31
	.940


Source: Field Data (2021)
Table 4.6 presents the results on the school management effectiveness. It shows that the majority of the respondents reported with a mean of 3.72 and standard deviation of 1.311 that management have managed to identify teaching and learning gaps in knowledge, with a mean of 4.29 and standard deviation of 1.192 that management have managed to gather feedback on academic weaknesses and strengths, with a mean of 4.19 and standard deviation of .907 that management have managed to encourages students to study, with a mean of 4.37 and standard deviation of 825 that boosting examination confidence to the students, with a mean of 4.31 and standard deviation of 940 that boosting competition. These results suggest that excessive tests have greater contribution the school management effectiveness. 
During the interview with one of the teachers reported that:
“Having frequent tests have facilitated me in managing and guiding the students in identifying teaching and learning gaps in their learning knowledge. Frequent tests have been helping me to collect feedback on my teaching methodology as well as in identifying where the students didnot understand well in the lessons taught”
Also, during the interview with one of the teachers reported that: 
“Since I have been conducting frequent tests I have managed to encourage the students to study more, hence trigger the academic competition among them. By doing so it has been increasing examination confidence to the students”
4.3.2 
Student’s Performance

To examine teachers’ performance, the teachers were asked on the extent excessive tests contribute to students on their academic performance. The scale in use was 1-5. Where: 1 = Strongly disagree, 2 = Disagree, 3 = Neither agree nor disagree, 4 = Agree, 5 = Strongly agree. The results are presented in the Table 4.6.
Table 4.7: Students’ Performance
	Students’ Performance 
	Mean
	Std. Deviation

	Testing facilitated the students in identifying gaps in knowledge
	2.72
	1.214

	Testing causes students to learn more from the next learning lesson
	3.71
	1.395

	Testing improves transfer of knowledge to new contexts
	3.13
	1.284

	Testing can facilitate retrieval of the information that was not tested
	3.67
	1.101

	Testing provides feedback on students’ academic weaknesses and strengths
	4.55
	.833

	Frequent testing encourages students to study
	4.11
	1.014


Source: Field Data (2021)
Table 4.7 presents the results on the students’ performance. It shows that the majority of the respondents reported with a mean of 2.72 and standard deviation of 1.214 that excessive tests helped the students in identifying gaps in knowledge, with a mean of 3.71 and standard deviation of 1.395 that excessive test have been causes students to learn more from the next learning lesson, with a mean of 3.13 and standard deviation of 1.284 that excessive test have been improves transfer of knowledge to new contexts, with a mean of 3.67 and standard deviation of 1.101 that excessive test have been facilitate retrieval of the information that was not tested, with a mean of 4.55 and standard deviation of .833 that excessive test have been providing feedback on students’ academic weaknesses and strengths, with a mean of 4.11 and standard deviation of 1.014 that frequent testing encourages students to study. These results suggest that to high extent excessive tests have greater contribution on students’ performance. 
During the interview with one of the teachers, reported that:
“Frequent tests, students facilitated the students in identifying gaps in knowledge, retrieval of the information that was not tested as well as providing feedback on students’ academic weaknesses and strength”
Moreover, during the interview with one of the teachers, reported that: -
“Having more tests makes students feel more confident on taking future exams, hence making them feel less anxious about the exams”
Furthermore, during the interview with one of the teachers, reported that: -
“To me I do not think that having excessive tests may account directly to students’ academic performance, since they tend to consume much time to cover the topics in particular time”
Also, during the interview with one of the teachers, reported that: -
“Having frequent testing facilitate better students learning as well as motivate them learning with carefully revised what they taught on previous lessons”
In addition, one of the teachers reported that: -
“Focusing too much on excessive tests seem to be a hindering effect on student learning if they are tested frequently unless they are extremely self-motivated learners take the tests feedback seriously”
4.3.3 Teachers’ Performance

To examine teacher’s performance, the teachers were asked on the extent excessive tests contribute to their performance. The scale in use was 1-5. Where: 1 = Strongly disagree, 2 = Disagree, 3 = Neither agree nor disagree, 4 = Agree, 5 = Strongly agree. The results are presented in the Table 4.7.
Table 4.8: Teachers’ Performance

	Teachers’ Performance 
	Mean
	Std. Deviation

	I have managed to identify gaps in students’ knowledge through tests.
	3.56
	1.343

	Having tests, I have managed to cause students to learn more from the next learning lessons
	3.27
	1.469

	Having tests, I have managed to improve transfer of knowledge to new contexts
	3.72
	1.264

	Having tests, I have managed to facilitate retrieval of the information that was not tested to students
	4.16
	1.012

	Having tests, I have managed to collect feedback on students’ academic weaknesses and strengths
	4.23
	.802

	Having tests, I have managed to encourage students to study
	3.91
	1.408


Source: Field Data (2021)

Table 4.8 presents the results on the teachers’ performance. It shows that the majority of the respondents reported with a mean of 3.56 and standard deviation of 1.343 that with excessive tests have managed to identify gaps in students’ knowledge through tests, with a mean of 3.72 and standard deviation of 1.469 that with excessive tests have managed to cause students to learn more from the next learning lessons, with a mean of 3.72 and standard deviation of 1.264 that with excessive tests have managed to improves transfer of knowledge to new contexts, with a mean of 4.16 and standard deviation of 1.012 that with excessive tests have managed to facilitate retrieval of the information that was not tested to students, with a mean of 4.23 and standard deviation of .802 that with excessive tests have managed to collect feedback on students’ academic weaknesses and strengths, with a mean of 3.91 and standard deviation of 1.408 that with excessive tests have managed to encourage students to study. 
These results suggest that to high extent excessive tests have greater contribution on teachers’ performance particularly on managing to facilitate retrieval of the information that was not tested to students’ academic weaknesses and strengths and on having tests encouraging students to study. 
One of the teachers interviewed during the field reported that: 
 “Some time students get stressed since when they fail in most cases they harshly penalized or treated”
Furthermore, during the interview with one of the teachers, reported that:
“Having excessive tests have been consuming class time, encourage superficial learning, decrease the quality of feedback as well as boosting recall of only the tested material”
A teacher’s interview comment explains this finding very well: 

“Frequent tests offered to the students should bare frequent feedback, but most pupils are not taking it since they consider it as a mark for such test but not a reflection for the future exams performance”
4.3.4 
Excessive Tests

To assess the excessive tests in primary schools the teachers were asked on how many tests are conduct in each of their teaching subject per week, on how many subjects are they conducting tests per week in their schools as well as on the status of national examination results on their schools. The results are presented below:
4.3.5 
Number of Tests Conducted in a Week

In this part of the study teachers were asked on how many tests they conduct in each of their teaching subject per week at their schools. The results are presented in Table 4.9.
Table 4.9: Number of Tests Conducted in a Week

	Number of Tests Conducted in a Week
	Frequency
	Percent

	No Test
	2
	2.0

	1 Test
	2
	2.0

	2 Tests
	3
	3.0

	3 Tests
	21
	21.0

	More than 3 Tests
	72
	72.0

	Total
	100
	100.0


Source: Field Data (2021)
Table 4.9 indicates the results on the number of tests in which teachers conduct per week. It shows that 2% of the majority of teachers conducts no test per week, 2% conduct 1 test per week, 3% conduct 2 tests per week, 21% conduct 3 tests per week, while 72% conduct more than 3 tests per week. These results suggest that the majority of primary school teachers conduct more than 3 tests per week. 
During the interview with one of the teachers, reported that:
 “The issue here is not frequent tests to be conducted but to test the right skills, knowledge and kinds of knowledge in the correct way, with a much careful selection of what is to be tested and how it is supposed to be tested. By doing so this may encourage rote learning of the tested material, so that students to see marks achieved as not a ticket to pass the subject, but to understand the subject matter”
In general, these results suggest that despite the majority of primary school teachers conduct more than 3 tests per week, the excessive tests seem to be well accepted in primary schools, with many considerations on the selection of what is to be tested and how it is supposed to be tested.
4.3.6 
Number of Subjects the Teachers Conduct Tests Per Week

In this part of the study, teachers were asked on how many subjects they conduct tests per week at their schools. The results are presented in Table 4.9.
Table 4.10: Number of Subjects the Teachers Conduct Tests Per Week

	Number of Subjects the Teachers Conduct Tests Per Week
	Frequency
	Percent

	1 Subjects
	18
	18.0

	2 Subjects
	10
	10.0

	More than 2 Subjects
	72
	72.0

	Total
	100
	100.0


Source: Field Data (2021)

Table 4.10 indicates the results on the number of subjects in which teachers conduct tests per week. It shows that 18% of the majority of teachers conduct tests in 1 subject per week, 10% conduct to 2 subjects per week, while 72% conduct to more than 2 subjects per week in their schools. These results suggest that the majority of the teachers in primary schools conduct test in more than 2 subjects per week in their schools. 
One of the teachers interviewed during the field data collection reported that:

“The number of tests to be given to the student, it depends on their level of understanding as compared to the nature of the lesson to be taught. Moreover, it also depends on the closeness of the exams”
Furthermore, one of the teachers interviewed during the field data collection reported that:

“I don’t think the frequent tests to assess student learning as well as performance are conducted in the best possible way. He added that how fair those tests will be graded when they are too many”
4.3.7 
The Status of National Examination Results in Schools
To examine the national examination results in this school, the teachers were asked on the status of the national examination results in this school. The scale in use was 1 to 5. Where: 1 = Poor, 2 = Satisfactory, 3 = Good, 4 = Very good, 5 = Excellent. The results are presented in the Table 4.10.
Table 4.11 indicates the results on the status of national examination results in schools. It shows that 4% of teachers reported that the status of national examination results in their schools is poor, 16% reported satisfactory, 50% reported to be good, 21% reported that it is very good while 9% reported to be excellent. These results suggest that the status of national examination results is good. 
Table 4.11: The Status of National Examination Results in Schools

	The Status of National Examination Results in Schools
	Frequency
	Percent

	Poor
	04
	4.0

	Satisfactory 
	16
	16.0

	Good 
	50
	50.0

	Very good
	21
	21.0

	Excellent 
	09
	9.0

	Total
	100
	100.0


Source: Field Data (2021)
4.4
Inferential Statistic Results

This part of the study presents the inferential statistic results. The Statistical Package for Social Sciences (SPSS version 21) was used so as to facilitate the computation of the measurements of the variables. In this part the study employed linear regression analysis, ANOVA, and coefficient tests. The results are presented 4.12.
4.4.1 
The Effects of Excessive Tests on School Management

This part of the study was aimed at assessing the effects of excessive tests on school management. The results are presented in the Table 4.12.
Table 4.12: Summary of Predictors

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.940a
	.883
	.882
	.22014

	a. Predictors: (Constant), Excessive Tests


Source: Field Data (2021)

Table 4.12 shows that, the R is 0.940ª which indicates that there is a significance relationship between excessive tests and school management. The R square statistic of the model is 0.883 implying that 88% of the variation in the school management is accounted for by the Excessive Tests. These results show that there is a strong significance relationship between excessive tests and school management. The results of Analysis of Variance (ANOVA) for Regression Coefficients are shown in Table 4.13.
Table 4. 13: ANOVAb
	Model
	Sum of Squares
	Df
	Mean Square
	F
	Sig.

	1
	Regression
	35.827
	1
	35.827
	739.263
	.000a

	
	Residual
	4.749
	98
	.048
	
	

	
	Total
	40.576
	99
	
	
	

	a. Predictors: (Constant), Excessive Tests

	b. Dependent Variable: Teachers Performance


Source: Field Data (2021)

The analysis result on Table 4.13 revealed that the significance of that F statistics is 0.00 which is less than 0.05. These results suggest that the model was significant to explain the relationship between excessive tests and school management.
The data were also analyzed by multiple regressions so as to access the individual contribution of independents variables towards the dependent variables. In this case, there is the contribution of excessive tests towards improvement of school management. The multiple regressions were run, and the results are presented in Table 4.14.
Table 4.14: Coefficientsa

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	-1.062
	.180
	
	-5.885
	.000

	
	Excessive Tests
	1.254
	.046
	.940
	27.189
	.000

	a. Dependent Variable: Teachers Performance


Source: Field Data (2021)

Tables 4.14 present the results on the individual contribution of excessive tests on school management. The results on the Table indicate that, with other variables held constant, school management was increased by 1.254 for every increase in level of excessive tests and school management. These results depict that there is a positive significance contribution of excessive tests on school management.
4.4.2 The Relationship between Excessive Tests and Student’s Performance
This part of the study was aimed at assessing the effects of excessive tests on students’ performance. The results are presented 4.15.
Table 4.15: Summary of predictors

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.853a
	.728
	.725
	.22014

	a. Predictors: (Constant), Excessive Tests


Source: Field Data (2021)

Table 4.15 shows that, the R is 0.853ª, which indicates that there is a significance relationship between excessive tests and student’s performance. The R square statistic of the model is 0.853 implying that 72% of the variation in student’s performance is accounted for by the excessive tests. These results show that there is a strong significance relationship between excessive tests and student’s performance. The results of Analysis of Variance (ANOVA) for Regression Coefficients are shown in Table 4.16.
Table 4.16: ANOVAb
	Model
	Sum of Squares
	Df
	Mean Square
	F
	Sig.

	1
	Regression
	12.682
	1
	12.682
	261.693
	.000a

	
	Residual
	4.749
	98
	.048
	
	

	
	Total
	17.432
	99
	
	
	

	a. Predictors: (Constant), Excessive Tests

	b. Dependent Variable: Students’ Performance


Source: Field Data (2021)

The analysis result on Table 4.16 revealed that the significance of that F statistics is 0.00, which is less than 0.05. These results suggest that the model was significant to explain the relationship between excessive tests and student’s performance. The data were also analyzed by multiple regressions so as to access the individual contribution of independent variables towards the dependent variables. In this case is the contribution of excessive tests towards students’ performance. The multiple regressions were run, and the results are presented in Table 4.17.
Table 4. 17: Coefficientsa
	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	1.062
	.180
	
	5.885
	.000

	
	Excessive Tests
	.746
	.046
	.853
	16.177
	.000

	a. Dependent Variable: Students’ Performance


Source: Field Data (2021)

Tables 4.17 present the results on the individual contribution of excessive tests on student’s performance. The results on the Table indicate that, with other variables held constant, school management was increased by 0.746 for every increase in level of excessive tests and student’s performance. These results depict that there is a positive significance contribution of excessive tests on student’s performance.
4.4.3 
The effects of Excessive Tests on a Teacher’s Performance

This part of the study was aimed at assessing the effects of excessive tests on teachers’ performance. The results are presented in the Table 4.18.
Table 4.18: Summary of Predictors
	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.940a
	.883
	.882
	.22014

	a. Predictors: (Constant), Excessive Tests


Source: Field Data (2021)
Table 4.18 shows that, the R is 0.940ª, which indicates that there is a significance relationship between excessive tests and teacher’s performance. The R square statistic of the model is 0.883 implying that 88% of the variation in teacher’s performance is accounted for by the excessive tests. These results show that there is a strong significance relationship between excessive tests and teacher’s performance. The results of Analysis of Variance (ANOVA) for Regression Coefficients are shown in Table 4.19. 
The analysis result on Table 4.19 revealed that the significance of that F statistics is 0.00 which is less than 0.05. These results suggest that the model was significant to explain the relationship between excessive tests and teacher’s performance.

Table 4.19: ANOVAb

	Model
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	1
	Regression
	35.827
	1
	35.827
	739.263
	.000a

	
	Residual
	4.749
	98
	.048
	
	

	
	Total
	40.576
	99
	
	
	

	a. Predictors: (Constant), Excessive Tests

	b. Dependent Variable: Teachers Performance


Source: Field Data (2021)
The data were also analyzed by multiple regressions so as to access the individual contribution of independent variables towards the dependent variables. In this case is the contribution of excessive tests towards teacher’s performance. The multiple regressions were run, and the results are presented in Table 4.20.

Table 4.20: Coefficientsa

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	-1.062
	.180
	
	-5.885
	.000

	
	Excessive Tests
	1.254
	.046
	.940
	27.189
	.000

	a. Dependent Variable: Teachers Performance


Source: Field Data (2021)

Tables 4.20 present the results on the individual contribution of excessive tests on teacher’s performance. The results on the Table indicate that, with other variables held constant, teacher’s performance was increased by 1.254 for every increase in level of excessive tests and teacher’s performance. These results depict that there is a positive significance contribution of excessive tests on teacher’s performance.
4.5 
Discussion of the Results

This part of the results presents the discussion of the findings based on the specific objectives of the study, which were to assess the effects of excessive tests on school management; to examine the relationship between excessive tests and student’s performance; and to assess the effects of excessive tests on a teacher’s performance.
4.5.1 
The Effects of Excessive Tests on School Management

The first specific objective of the study was aimed at assessing the effects of excessive tests on school management. The study found that there is a strong significance relationship between excessive tests and school management with R being 0.940ª. It was further revealed that 88% of the variation in the school management is accounted for by the excessive tests. These results suggest that excessive tests have greater contribution the school management effectiveness. These findings concur with Oncul (2017) who found out that there is a strong significance relationship between excessive tests and school management. Moreover, the study further found out that having frequent tests have facilitated me in managing and guiding the students in identifying teaching and learning gaps in their learning knowledge. 
Frequent tests have been helping teachers to collect feedback on their teaching methodology as well as in identifying where the students didnot understand well in the lessons that have been taught. It was also found out that since teachers have been conducting frequent tests, they have managed to encourage the students to study more, hence trigger the academic sense of competition among them. By doing so, these teachers have been increasing examination confidence to the students. This could be explained by the fact that everybody fears an examination and that everyone would like to do well. This fear may increase anxiety in students. Pupils who are not adequately prepared for a test and care about doing well are likely to experience test anxiety (Ndirangu et al, 2018).
4.5.2 
The Relationship between Excessive Tests and Pupil’s Performance

The second specific objective of the study was to examine the relationship between excessive tests and student’s performance. This study found out that there is a strong significance relationship between excessive tests and student’s performance with R being 0.853ª. It was further revealed that 72% of the variation in student’s performance is accounted for by the excessive tests. These results suggest that excessive tests have greater contribution to the student’s performance.
These results concur with Oncul (2017) who found out that there is a strong significance relationship between excessive tests and student’s performance. However, the results of this study differ with Kuo and Simon (2009) who found out that in most of the studies, frequent tests are usually found to have no or not significant effect on students’ final exam performance. In addition to that, according to Bangert-Drowns, et al (1991) better exam performance does not always mean better learning because students might direct their efforts on performing better on tests rather than learning.

In the present study, it was found that the majority of primary school teachers conduct more than 3 tests per week. With such magnitudes of conducting tests, it was found out that to high extent excessive tests have greater contribution on students’ performance. It was revealed that, the number of tests to be given to the pupils, depends on their level of understanding as compared to the nature of the lesson to be taught. With reference to other studies, they conclude that lower-achieving students may benefit more from frequent testing than do higher-achieving students since the latter group tend to do well consistently across exams regardless of test frequency, and they suggest that for the low performers to benefit from frequent testing, it would then be crucial to provide feedback and/or remedial instruction after every test (Graham, 2016; and Kika, et al, 2017)

Moreover, it also depends on the closeness of the exams. Some teachers reported that they do not think that frequent tests to assess student learning has been well conducted in the best possible way since it is a challenge to grade those tests when they are too many.In general, these results suggest that despite the majority of primary school teachers conduct more than 3 tests per week, the excessive tests seem to be well accepted in primary schools, with much considerations on the selection of what is to be tested and how it is supposed to be tested.
Frequent tests have been facilitating the students in identifying gaps in knowledge, retrieval of the information that was not tested as well as providing feedback on students’ academic weaknesses and strength. Having frequent tests were also found to facilitate better students learning as well as motivate them learning with carefully revised what they taught on previous lessons. Supporting this, Kuo and Simon (2009) demonstrated that the presence of a tests feedback facilitates the students learn the material better and conclude that especially for the low performing students it is crucial to provide feedback and/or remedial instruction after every test.
Moreover, having more tests have been making the students feel more confident on taking future exams, hence making them feel less anxious about the exams.However, some teachers do not think that having excessive tests may account directly to students’ academic performance, since they tend to consume much time to cover the topics in particular time.  They reported that focusing too much on excessive tests seem to be a hindering effect on student learning if they are tested frequently unless they are extremely self-motivated learners take the tests feedback seriously. 
In addition, the study found out that the issue here is not frequent tests to be conducted but to test the right skills, knowledge and kinds of knowledge in the correct way, with a much careful selection of what is to be tested and how it is supposed to be tested. By doing so, the majority of the teachers reported that this may encourage rote learning of the tested material, so that students to see marks achieved as not a ticket to pass the subject, but to understand the subject matter. Finally, the despite of the excessive tests conducted this study found out that the status of national examination results is good.
4.5.3 
The Effects of Excessive Tests on Teachers Performance

The third specific objective of the study was to assess the effects of excessive tests on a teacher’s performance. The study found that there is a strong significance relationship between excessive tests and teacher’s performance with R being 0.940ª, whereby 88% of the variation in teacher’s performance is accounted for by the excessive tests. The results suggest that excessive tests have significance contribution towards teacher’s performance. These results are in line with Oncul (2017) who found out that there is a strong significance relationship between excessive tests and teachers performance.

The study also found that with excessive tests some time students get stressed since when they fail in most cases they harshly penalized or treated. Some teachers reported that having excessive tests have been consuming class time, reduce superficial learning, decrease the quality of feedback as well as boosting recall of only the tested material. Most teachers recommended that frequent tests offered to the students should bare frequent feedback, but most students are not taking it since they consider it as a mark for such test but not a reflection for the future exams performance.
These results connecting to Bangert-Drowns, et al, (1991) who draw attention on the premise that, frequent testing provides teachers with more opportunities to correct student errors, reward good performance, and give students good indication of what they have learned. However, when students are tested frequently, if there is no post-test feedback given about learning, and if frequent tests are no more than indicators of a final high stakes summative test, or if they are components of a continuous assessment scheme so that they all bear a high-stakes implication, then the situation can amount to no more than frequent summative testing (Black, & Dylan, 1998).

CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 
Introduction

This part of the study presents the summary, conclusions, and recommendations.
5.2 
Summary of Findings
The objective of this study is to assess the effects of excessive tests on school effectiveness in Bukoba Rural District.This research was guided by the following specific objectives: to assess the effects of excessive tests on school management; to examine the relationship between excessive tests and student’s performance; and to assess the effects of excessive tests on a teacher’s performance. In this light, the researcher, a survey design was used. A sample size of 100 primary school teachers was employed. Data was collected through a questionnaire at a single point in time to collect quantifiable data in connection with two variables, which include effects of excessive tests as an independent variable on primary schools. The data was analyzed with the aid of SPSS and content analysis method.
The first specific objective of the study was aimed at assessing the effects of excessive tests on school management. The study found that there is a strong significance relationship between excessive tests and school management. Moreover, the study further found out that having frequent tests have facilitated me in managing and guiding the students in identifying teaching and learning gaps in their learning knowledge. Frequent tests have been helping teachers to collect feedback on their teaching methodology as well as in identifying where the students didn’t understand well in the lessons have been taught. It was also found out that since teachers have been conducting frequent tests, they have managed to encourage the students to study more, hence trigger the academic sense of competition among them. By doing so, these teachers have been increasing examination confidence to the students.
The second specific objective of the study was to examine the relationship between excessive tests and student’s performance. This study found out that there is a strong significance relationship between excessive tests and student’s performance. It was found that the majority of primary school teachers conduct more than 3 tests per week. With such magnitudes of conducting tests, it was found out that to high extent excessive tests have greater contribution on students’ performance. It was also revealed that, the number of tests to be given to the student, it depends on their level of understanding as compared to the nature of the lesson to be taught. 
Moreover, it also depends on the closeness of the exams. Some teachers reported that they do not think that frequent tests to assess student learning has been well conducted in the best possible way since it is a challenge to grade those tests when they are too many. In general, these results suggest that despite the majority of primary school teachers conduct more than 3 tests per week, the excessive tests seem to be well accepted in primary schools, with much considerations on the selection of what is to be tested and how it is supposed to be tested.
The third specific objective of the study was to assess the effects of excessive tests on a teacher’s performance. The study found that there is a strong significance relationship between excessive tests and teacher’s performance. The study also found that with excessive tests some time students get stressed since when they fail in most cases they harshly penalized or treated. Some teachers reported that having excessive tests have been consuming class time, reduce superficial learning, decrease the quality of feedback as well as boosting recall of only the tested material. Most teachers recommended that frequent tests offered to the students should bare frequent feedback, but most students are not taking it since they consider it as a mark for such test but not a reflection for the future exams performance. The study recommended that conducting excessive tests should be taken with precaution since they might be a burden to the student hence jeopardize the students’ academic performance, as noted that they tend to consume much time to cover the topics in particular time.
5.3 
Conclusions of the Study

The first specific objective of the study was aimed at assessing the effects of excessive tests on school management. The study concludes that there is a strong significance relationship between excessive tests and school management.
The second specific objective of the study was to examine the relationship between excessive tests and student’s performance. This study concludes that there is a strong significance relationship between excessive tests and student’s performance having a greater contribution on students’ performance. In primary school teachers conduct more than three tests per week. Moreover, the number of tests to be given to the pupils depends on their level of understanding, nature of the lesson to be taught as well as the closeness of the exams.
The third specific objective of the study was to assess the effects of excessive tests on a teacher’s performance. The study found that there is a strong significance relationship between excessive tests and teacher’s performance. Despite of the excessive tests conducted; this study also concludes that the status of national examination results in primary school is good.

In addition, the teachers have the positive perspective toward the frequent tests as well as having beneficial advantages to both, the teachers, and the students, in creating the effective and meaningful and learning process. 
5.4 
Recommendations of the Study

5.4.1 
Recommendations for Action
Since some teachers have experience that having excessive tests may consume time to accomplish the lesson as well as being a burden to the students, this study recommend that the education policy makers should develop a curriculum that is inclusive of strategies of with specific number of tests to be given to the student in relation to the time and nature of the topic taught.
This study recommends that conducting excessive tests should be taken with precaution since they might be a burden to the student hence jeopardize the students’ academic performance, as noted that they tend to consume much time to cover the topics in particular time. 
Furthermore, the study recommends that teachers should not just administer too many experiments, but assess the best talents, abilities, and types of knowledge in the right manner, with a much more selective range of what is to be measured and how it is supposed to be tested. This will promote rote learning of the tested content, leading to students not to perceive marks earned in a test as a ticket to pass the subject but ways to grasp the subject matter.
Since the study found out that having excessive tests to the students may facilitates the student in reducing exam anxiety, improve students’ memory and retentions skills therefore this study recommends for more frequency tests to be conducted in schools. 

In order to implement well-timed tests, teachers or schools can also ensure that students are assisted with effective techniques in preparing for examinations, such as the provision of guidebooks, the conduct of class sessions on how to take a test, the establishment of a relaxed and stress-free environment, counseling before examinations, and the application of relaxation techniques.
5.4.2 
Recommendations for Further Studies

From the present study it is obvious that there are some drawbacks to this study: To begin with, while the goal was to learn about teacher and student perceptions of frequent tests on school effectiveness, the information I gathered through student and teacher questionnaires was primarily quantitative rather than qualitative. Therefore, another study of a more qualitative nature is needed.
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APPENDICES
Appendix 1: Questionnaire to Teachers
SECTION A: Introductory Letter 
Dear Respondent,
My name is OSWALD MARYGORETH a student at the Open University of Tanzania. I am conducting research titled Effects of Excessive Tests on Primary Schools Effectiveness in Bukoba Rural District as a part of the requirements for the Award of Bachelor of Art in Education at the Open University of Tanzania. In order to achieve my research objectives, I am requesting your voluntary support by providing information needed in the questionnaires. The information you give will be treated with high confidentiality and used for purposes of this research. There are no personal risks on participating in this exercise. I kindly request your valuable time to answer these questions.
SECTION B: SOCIO-DEMOGRAPHIC CHARACTERISTICS 
01. Please Tick(()  where appropriate 
	Your Gender 
	Tick

	Male
	

	Female
	

	Your Age 
	

	18-22
	

	23-27
	

	28-32
	

	33-37
	

	38-42
	

	Marital Status
	

	Single 
	

	Married 
	

	Divorced 
	

	Separated 
	

	Academic year 
	

	Certificate
	

	Diploma  
	

	Degree 
	

	Working Experience
	

	1 - 3 years
	

	4 - 6 years
	

	7 - 9 years
	


SECTION C: QUESTIONNAIRES

Excessive Tests Contributions in Improving School Management Effectiveness.
02. To what extent excessive tests contributes in improving school management effectiveness? The scale in use is 1-5. Where: 1 = Strongly disagree, 2 = Disagree, 3 = Neither agree nor disagree, 4 = Agree, 5 = Strongly agree. (Please Tick where appropriate). 
	Management effectiveness
	1
	2
	3
	4
	5

	Management have managed to identify teaching and learning gaps in knowledge
	
	
	
	
	

	Management have managed to gather feedback on students’ academic weaknesses and strengths
	
	
	
	
	

	Management have managed to encourage students to study
	
	
	
	
	

	Boosting examination confidence to the students
	
	
	
	
	

	Boosting competition
	
	
	
	
	


SECTION D: Excessive Tests and Students Academic Performance
03. To what extent excessive tests contributes in improving students’ academic performance? The scale in use is 1-5. Where: 1 = Strongly disagree, 2 = Disagree, 3 = Neither agree nor disagree, 4 = Agree, 5 = Strongly agree. (Please Tick where appropriate)
	Students’ performance 
	1
	2
	3
	4
	5

	Testing facilitated the students in identifying gaps in knowledge
	
	
	
	
	

	Testing causes students to learn more from the next learning lesson
	
	
	
	
	

	Testing improves transfer of knowledge to new contexts
	
	
	
	
	

	Testing can facilitate retrieval of the information that was not tested
	
	
	
	
	

	Testing provides feedback on students’ academic weaknesses and strengths
	
	
	
	
	

	Frequent testing encourages students to study
	
	
	
	
	


SECTION E: Excessive Tests and Teachers Performance
04. To what extent excessive tests contributes in improving teachers performance? The scale in use is 1-5. Where: 1 = Strongly disagree, 2 = Disagree, 3 = Neither agree nor disagree, 4 = Agree, 5 = Strongly agree. (Please Tick where appropriate)
	Teachers’ Performance 
	1
	2
	3
	4
	5

	I have managed to identify gaps in students’ knowledge through tests
	
	
	
	
	

	Having regular tests, I have managed to cause students to learn more from the next learning lessons
	
	
	
	
	

	Having tests, I have managed to improve transfer of knowledge to new contexts
	
	
	
	
	

	Having tests, I have managed to facilitate retrieval of the information that was not tested to students
	
	
	
	
	

	Having tests, I have managed to collect feedback on students’ academic weaknesses and strengths
	
	
	
	
	

	Having tests, I have managed to encourage students to study
	
	
	
	
	


SECTION F: Excessive Tests, School Effectiveness and Teachers Performance
Identifying the Number of Tests Conducted in a Week

05. How many times you have been conducting tests per week at your school?(Tick only one option)
	Number of Tests Conducted in a Week
	Tick

	No Test
	

	1 Test
	

	2 Tests
	

	3 Tests
	

	More than 3 Tests
	


Analysis on the Number of Subjects the Teachers Conduct Tests Per Week
06. How many subjects you have been conducting tests per week at your school?(Tick only one option).
	Number of Subjects the Teachers Conduct Tests Per Week
	Tick 

	1 Subject
	

	2 Subjects
	

	3 Subjects
	

	More than 3 Subjects
	


Analysis on the Status of National Examination Results in Schools

07. What is the status of the national examination results in this school? The scale in use is 1 to 5. Where: 1 = Poor, 2 = Satisfactory, 3 = Good, 4 = Very good, 5 = Excellent. The results are presented in the Table 10 below:
	The Status of National Examination Results in Schools
	Tick 

	Poor
	

	Satisfactory 
	

	Very good
	

	Excellent 
	


Appendix 2:  Interview Guide for the Head of the schools

1. How best is the utilization of regular test/exams by your teachers and students?

2. How do you rate the satisfactions of students with regard to effectiveness of regular tests towards their academic performance? 

3. What are the contributions of excessive tests to students’ academic performance? 

4. What are the major challenges do you face in monitoring regular tests to the students?

5. What are the efforts have you made to minimize the challenges you face in monitoring these regular exams to the students?

6. What is your recommendation towards the challenges facing your schools in administering regular tests to the students?
Appendix 3: Interview Guide for the Academic Teachers

1. Despite there are various factors contributing towards students’ academic performance, how and to what extent does regular tests contributes to students’ academic performance?

2. How are you satisfied with the effectiveness of your school excessive tests towards students’ academic performance? 

3. What are the major challenges do you faces in offering regular tests to the students?

4. What are the efforts have you made to minimize these challenges?
5. What is your recommendation towards the challenges facing your schools in offering excessive tests to the students?
Appendix 4: Focus Group Discussion Guide for the other Teachers
1. How frequency does you administer tests to students and for what main reason?

2. Do you get satisfied with the tendency of administering these regular tests to students?

3. What are the contributions of regular tests to students’ academic performance? 

4. What are the challenges you face when you administer these tests to students?

5. What is your recommendation towards the challenges facing your school when it comes to excessive tests to the students?

Thanks for the Cooperation!
Appendix 5: Research Schedule/Time Frame
	S/N
	ACTIVITY
	DURATION

	1
	Research proposal writing
	Last two weeks of Nov 2020

	2
	Preparation of instruments
	First two weeks of Dec 2020

	3
	Pre-testing instruments
	First one weekof Jan 2021

	4
	Data collection
	Last two weeks of Jan 2021

	5
	Data analysis and interpretation
	Last two weeks of Jan 2021

	6
	Report writing
	One month of Feb 2021

	7
	Submission of the final report
	March 2021


Appendix 6: Research Budget
	S/N
	ITEM
	AMOUNTS

	1
	Typing and printing
	63000/=

	2
	Photocopy
	40000/=

	3
	Binding
	100000/=

	4
	Travelling
	112000/=

	5
	Subsistence
	700000/=

	6
	Miscellaneous
	235000/=

	
	TOTAL
	2,258,000/=
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