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ABSTRACT
This study explored the link between school-community relationships in enhancing public students’ academic performance in public secondary schools in Muheza district, Tanzania. Four objectives guided the study: Examining public day secondary school boards’ influence on students’ academic performance; parents’ influence on public day secondary school students’ academic performance, teachers’ influence on public day secondary school students’ academic performance and public day secondary school students’ own influence on their academic performance. A quantitive research approach was used to guide data collection through interview; observation and documentary review. Seventy (70) respondents were selected ensuring a gender balance among the professional groups represented in the study. The groups constituted heads of community secondary schools (4), school board chairpersons (8), and teachers (20), Ward Educational Officers (4), students (12), parents (16), DSEO (3) and DSQA (3). Findings showed that parents’ low socio-economic status caused students’ lack of school requirements (e.g., learning materials, food), limited parents’ awareness about the benefits of educating children, students’ limited readiness for learning; limited parents’ follow up of children’s learning processes and accomplishments. The conditions were reflected in poor parents’ turn-up for parents-school meetings and limited parents’ follow-up of student’s academic progress. The researcher concluded that there is no strong relationship between school-community and students’ academic performance at Muheza District. Hence, there is need for building positive relationships among schools, communities, parents, students, and other education stakeholders if students are to perform satisfactorily well in their academic endeavours. 
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CHAPTER ONE
INTRODUCTION
1.1 Introduction
This chapter presents the background information regarding the topic under study. The chapter offers background to the problem, statement of the problem; objectives of the study, significance of the study and a conceptual framework that guided the study. The chapter also presents the limitations and delimitations of the study.
1.2 Background to the Study
School-community relationships constitute a series of planned associations through which the school seeks to learn about its community, and to inform the community about the school’s activities, the general purpose of their school goals as well as, the problems and needs of the school. Along the processes, the school involves the community in planning and evaluating school policies and progress (Ogbonna, 2003).  School-community relationships refer to the various individuals, groups and institutions that are interested in the welfare and vitality of the school and the neighbourhoods serving and served by the school (Verspoor et al, 2006). School and community relationship are generally mirrored in processes in which both enter into a mutual cooperation and team up to provide out some services that are beneficial to each other (Owan, 2019). A school as a social institution and an agent of socialization needs to have good relationship with various education stakeholders so as to boost academic performance and give students room to obtain knowledge (Bakwai, 2013) and skills. This symbiotic relationship between schools and communities always exist as opportunities to rethink teaching and learning processes because the relationships always find meaning through which pupils can positively address the obstacles they meet in performing academic tasks and activities. It’s difficult to achieve and perform well in schools with poor relationships where communities and schools work separately (Colleta, 1995). 
Worldwide, various researchers have addressed the influence of school-community relationship in students’ academic performance. Schools in good relationships with their communities perform better than those with bad or constrained relationships. This is always so because school and communities work together in building links commonly referred to as cooperation or relationships. On this basis, the World Conference on Education for All (WC – A), held in Jomtien Thailand in 1990 called for strengthening education related partnerships between governments, schools and communities.
In Africa, Nigeria at Usmanudanfodinugo Sokoto University, a study conducted by Swatz (2017) showed existing links between students, teachers and communities as they collaboratively sought to solutions to enhance students’ academic performance. Myers (2010) informed that such relationships also consume much of the life of students. When schools actively involve parents and engage community resources, they are generally responding more effectively to students’ needs among which is their academic performance.
History teaches us about East Africa; in Tanzania the relationship between school-community started before the colonial era; a good example is Masai ethnic groups which are organized along age stratification system. This system enables the different age strata to link through the eldest groups which are regarded as the wisest and can use their wisdom to advise as well as solve community and their youths’ problems. Hence, most Tanzania teachers are aware of impact that are likely to ensue through existing links between school–community relationships and public day secondary school student’s academic performance (Mauka, 2015). In most cases, parents do not take consideration of their responsibilities and accountabilities to their children because national social, political and economic developments are expected to take control over time, from the past to present time (Nakpodian, 2013). 
According to Emerson, et al (2012) traditional education dictated that every member of community is fully involved in their children’s studies so as to yield positive academic performance according to the set standards of gaining knowledge, skills and experiences. Traditional education responded to education and social needs through framing women and men through socialization within social education and training systems mostly referred to, in Tanzania, as ‘unyago’ (for girls) and ‘Jando’ (for boys). The relationship between these two systems and the community can be considered similar to the current link between public day secondary school–community relationships. This is an indication of how local or community members can form relationships with schools in a manner that both can gain useful knowledge which relates to both academic performance and community needs.
The years after 2000 have seen great involvement of local communities in school affairs including students’ academic performance through obliging parents and communities. Attendance to school meetings (Mosha, 2006) and providing advice which assist in guiding school plans and activities. According to Mosha, local communities have also been encouraged to recruit teachers for purposes of improving student’s academic performance. 
Since 2000, the government of Tanzania has initiated and emphasized local government authorities to build science laboratories at local school levels in collaboration with communities in order to encourage improvements in academic performance and increasing the number of young scientists (Mlipuka, 2014) in the country. Emphasis on production of young scientists has been exacerbated after the country’s vision 2020-2025 which focuses on shifting from a largely agricultural economy to an industrial economy which has more open potential to leap frog the country into a middle-income economy from the current low-income status.
Effects of the relationship between school-community and public day students’ academic performance can be considered to be either positive or negative. The positive effects of community and school relationship which influence public day students’ academic performance can be simplified and easily communicated through engaging the two in such activities as petty business, jointly setting school goals and decision making, as well as making each part aware of guiding school and community policies and by-laws. On the other hand, negative effects could be mass student failure in examinations, truancy, drop out, lack of completion of many school projects such as construction of laboratories due to lack of cooperative efforts between the school and the community.
Dayaram (2011) argued that meaningful community participation in school affairs in efforts to enhance community engagement is a sign for democratic process in the management of schools. One cannot disassociate the link between school-community relationship and affairs as far as school academic performance is concerned. Muheza is among the Districts which have shown poor academic performance in national examinations for public secondary schools since majority of candidates are low marks as projected the scoring of zeros and division four grades in the year 2012. The table 1.1 and figure 1.1 indicate National Form four results from 2014 to 2016 for Muheza District.
Table 1. 1 CSEE performance for 2014-2016 in four participating Muheza District public and private secondary schools
	SCHOOL NAME
	YEAR
	2014
	2015
	2016

	
	Division
	I
	II
	III
	IV
	0
	I
	II
	III
	IV
	0
	I
	II
	III
	IV
	0

	Muslim
	Private
	1
	34
	55
	56
	0
	10
	34
	55
	56
	0
	6
	19
	72
	82
	2

	Hegongo
	Private
	0
	3
	9
	34
	1
	0
	6
	23
	17
	0
	3
	18
	27
	21
	1

	Mbaramo
	Private
	1
	2
	8
	18
	35
	0
	0
	3
	27
	29
	0
	3
	8
	34
	20

	Livingstone
	Private
	0
	0
	2
	27
	21
	18
	35
	10
	0
	0
	0
	4
	4
	16
	7

	Magila
	Govt
	0
	0
	2
	11
	5
	0
	0
	2
	27
	51
	0
	2
	8
	39
	21

	Mkulumuzi
	Govt
	0
	0
	3
	12
	34
	0
	1
	1
	33
	49
	0
	3
	6
	19
	27

	C/Mang’enya
	Govt
	0
	1
	10
	35
	65
	0
	4
	6
	50
	56
	0
	2
	10
	48
	56

	Kwemkabala
	Govt
	0
	2
	8
	20
	18
	2
	5
	6
	35
	24
	0
	0
	9
	30
	37

	TOTAL
	
	2
	42
	97
	213
	179
	30
	85
	106
	245
	209
	9
	51
	144
	289
	171
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Figure 1. 1 CSEE Performance for 2014-2016 in four Participating Muheza District public and private secondary schools
In three consecutive years, 2014, 2015 and 2016 as shown in Table 1.1 and the grouped bar chart (Figure. 1.1 above there is evidenced of poor examination performance in Certificate for Secondary Education Examination (CSEE) in government schools than private schools in Muheza District from 1914 to 1916. When secondary schools with poor academic performance build good relationship with their communities, public day students’ academic performances can improve their national examination. This is because the schools can easily collaborate with students’ parents and community leadership to seek for appropriate strategies that meet their candidates’ academic improvement goal. Although, the situation has changed due to the effects of free education policy which was introduced in 2015, therefore the link is very minimal. The introduction of free education in Tanzania has narrowed the link between parents (community) and the school as results everything was left to the government.  It was the intention of this study to explore how the existing link between public day secondary schools at Muheza District and their communities could be exploited to enhance secondary schools’ students’ academic performance especially at national examination levels. 
1.3 Statement of the Problem
School-community relationships are supposed to improve students’ academic performance (Nzoka et al, 2008). The success or failure of such relationships has the potential to determine students’ academic performance, this link create the demand for school administrators to identify key areas through which school-community relationships could be built and positively exploited for the effectiveness of schools and student’s performance as well as schools’ communities’ development (Kapuya, 2000).
In Tanzania, school-community relationship is generally poor since most parents’ have limited attention on what happens in the schools; For example, parents and other community members rarely make follow-ups to check their children’s academic progress and very few participate in school development projects as well as in school-parents’ meetings which are necessary for the development of the two: schools and communities. 
In this study, the researcher focused on establishing whether there is a link between school-community relationships with public day secondary school students’ academic performance in one selected district in Muheza District. The district is located within Tanga Region. Establishing the presumed link is considered a necessary step in determining how best school-community relationships could be harnessed to address the problem of students’ low academic performance.

1.4 Objectives of the Study
1.4.1 General Objective
The general objective of this study was to explore the link between school-community relationships and public day secondary school students’ academic performance in Muheza District.
1.4.2Specific Objectives
From the general objective, four specific objectives were generated. The specific objectives were set in order to:
(i) Determine how public day secondary schools’ boards influenced students’ academic performance. 
(ii) Examine how parents influenced public day secondary school students’ academic performance.
(iii) Examine how teachers influenced public day secondary school student’s academic performance
(iv) Find out how public day secondary school students influenced their own academic performance.
1.5 Research Questions
(i) How do public secondary schools’ boards influence public day secondary school students’ academic performance?
(ii) How do parents influence public day secondary schools’ students’ academic performance?
(iii) How do public day secondary school teachers influence their secondary school students’ academic performance?
(iv) How do public day secondary school students influence their own academic performance?
1.6 Significance of the Study
This study aimed at providing insight on the link between school-community relationships and students’ academic performance. This could help different stakeholders such as development partners, NGOs, policy makers as well as the government of Tanzania through the Ministry of Education, Science and Technology (MoEST) which devise strategies directed toward the improvement of secondary schools’ students’ academic performance. The researcher also aimed at covering the existing knowledge gap in the areas of school-community relationships and students’ academic performance. Findings were expected to provide information to assist local authorities, and secondary schools in their localities to establish working plans with potentials to enhance public secondary students’ academic performance, this would create a condition that ensures attainment of efficiency and effectiveness in Tanzania secondary schools. 
1.7 Limitations 

The study explored the link between school community relationship and public day secondary school students’ academic performance in Muheza District. The study involved only four secondary schools because of limited time and shortage of funds. Some of the issues influencing school community relationship and public day secondary school students’ academic performance may vary due to exposure that may not be the same to all respondents; this might compromise the research findings. The researcher was not able to control the attitude of the respondents as they responded to the set of questions. Some respondents could not give honest answers due to fear and or less exposure to the phenomenon under investigation. Due to the limited time and shortage of funds, the study explored the link between school community relationship and public day secondary school students’ academic performance and also examined limited data from constituted heads of community secondary schools (4), school board chairpersons (8), and teachers (20), Ward Educational Officers (4), students (12), parents (16), DSEO (3) and DSQA (3).
1.8 Delimitations of the Study
The findings of this study were limited to the opinions of the sampled participants at Muheza District in Tanga Region. Data were collected between the months of January and February 2018 and opinions from the sampled Muheza District participants were sought. The rest of the regions in Tanzania were not involved although the researcher recommends that similar studies be conducted in the rest of the regions in Tanzania as well as in the other districts in the country. 
CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction 
This chapter presents information based on the literature reviewed. It presents information gathered from various studies on the link between school-community relationship and public day secondary school students’ academic performance. It also provides definition of key concepts, a theoretical framework and the research gap which triggered the initiative into this study.
2.2 Definitions of key terms
2.2.1 Academic Performance
According to Armstrong (2006) academic performance refers to both behaviours and results, and adjusting organizational behaviours and actions of work to achieve results or outcomes. Behaviours are outcomes in their own right and reaction to the product of mental and physical effort applied to tasks. In the school environment therefore, academic performance should not only be defined in terms of test scores, examination results, students’ ability to socially apply what is learnt, and the rate at which students move on to higher institutions of learning, but should consider the achievements of the school in other areas like equipping the learners with the requisite skills for survival.
School academic performance in the Tanzania context mainly entails teaching consistently with diligence, honesty and regularity orchestrated by increased good results from students; setting adequate written and practical exercises, ensuring effective marking, evaluating all exercises promptly and carefully and observing academic regulations and instructions (Tanzania Teaching Service Commission Regulations, 1996). 
The feeling by many people, including the researcher is that, this is a shallow understanding of school academic performance. The researcher view is that academic performance of any school should not be considered from the academic output only, but should also focus on other education outcomes. Namirembe, (2005) argues that many secondary schools still lack the necessary academic performance requirements, not only because of inadequate funds or even poor facilities, but also as a result of poor leadership. Moreover, Bakare (1994) described poor academic performance as any performance that falls below a desired standard. The criteria of excellence can be from 40 to 100 depending on the subjective yard stick of the evaluator or assessor. For example, 70% academic performance of senior secondary students can be considered good academic performance while in junior secondary students such performance can be considered a very good performance. On the other hand, students’ performance of 37% in any subject can be said to be poor performance when in actual fact the performance is by all standards a very good one. This shows that the concept of poor academic performance is very relative and this depends on a number of intervening variables.
According to Thomac and Marshall (1979) performance described as an action of a person or group when given a learning task. In education, performance is often presented as synonymous with achievement or attainment in carrying out a task, assignment or a course. Hawes and Hawes (1982) defined achievement as a successful accomplishment or performance in a particular subject area and course.
Usually by reasons of skill, hard work is typically realized in various types of grades and marks. Academic performance in education can be seen as synonymous with a scholastic performance, or a scholastic achievement or attainment. According to Derek (1981), academic attainment is a measured ability and achievement level of a learner in a school subject or particular skills. Thus, academic performance has to do with a learner’s scholastic ability and attainment, as regards his school work. This is often measured through tests, examinations and assignments.
2.3 Theoretical Review
Whariki (1993) argues that the inspiration for working theories construct of ‘mini theories.’ collection of ideas that gradually become connected and meaningful. The aim of Literature Review is to familiarize the researcher with previous theories consulted a number of theories in order to go deeper in understanding the research problem. It provides clear understanding of the field of the study. 
2.3.1 Connected Visible Theories (CVT)
Connected Visible Theories is communication current approach that conceptualizes teaching and learning process through Technology like Computer and Mobiles uses. The roles of the Connect Visible Theories if it is used properly can help improvement of school-community relationship, the situation that can influence Public day secondary school students’ academic performance in new ways such as uses of Power Point programs (Deming, 1986). Connected Visible Theories process is a scientific method which used technologies to simplify the communication and works. Most people in villages face some challenge due to low economic ability, and some areas without electricity. In addition, (CVT) promotes cooperation and a team approach that encourages School-community relationship. In this model, making working theories simply provides data for decision making in order to promote community collaboration satisfaction.
For this reason, Tribus (1987), a colleague of Deming provided a compelling argument for applying CVT principles in school-settings. In his words he states that quality in education is what makes learning a pleasure and a joy. Lockwood (1999) pointed out that while some measure of increasing student academic performance relies on threats and competition among students, these negative approaches will not produce a healthy attachment to learning and discourages community integration in school affairs. Furthermore, Tribus (1987) noted that it takes quality experiences to create an independent learner using Connect Visible to simplify the searched materials in selected subject students want to study through organized learning and teaching. According to Lockwood (1992), independent learners in turn/ become motivated to study fast, seek quality for themselves and this process creates increased self-esteem and confidence.  Best academic performance at school creates the best quality students who later take up meaningful positions in society.
The study provides a foundation on which academic performance at school can be improved by examining the interaction between the communities and secondary schools because according to CVT academic performance can be improved outside the beau react channels.
2.3.2 Working Theory
The Working Theory advocates for personal and professional practices that transform and energize the people, places, programmed processes and policies involved in education. Its goal is to establish environments that intentionally invite people to realize their full potentials. Working theory in education is the specific application of this theory of practice in school settings. Many authors contend that the working approach encourage empowerment, growth and development by invitations, which are defined as the process of extending positive message to oneself and others (Ponder, 2006).
The theory rejects the psychoanalytic belief that behaviour is the result of unconscious forces, as well as the traditional behaviourist view that behaviour is caused by stimulus, response, reinforcement and reward. Working theory operates according to construction of mini theories which have four fundamental assumptions common to helping relationships as well as the beliefs based on perceptual psychology and the self-concept theory; these are trust, respect, optimism and intention (Ponder, 2006). 
2.4 Empirical literature review
Whariki (1993) describes an empirical analysis as an account of what has been published on a topic by accredited scholars and researchers (Kombo and Tromp, 2006). From independence to present time Tanzania has taken various actions to reform its education system into one, which would be relevant to the Tanzanians’ needs. These measures taken have included, among others, making education provision align with the needs of all Tanzanians who are free of racism, discrimination, poverty, and diseases. An education that gives more chances to Tanzanians to obtain secondary and higher education (Nyerere, 1998). Few educated Tanzanians were responsible for planning on education objectives.  Some Tanzanian crafted positive education programs include universal primary education (UPE), education for self-reliance grounded on the Arusha Declaration, Musoma revolution, Primary education development education plan, Secondary education development plan and basic education (Mbilinyi, 2000, Mmbaga, 2002, and Sitta, 2007).
2.5 Public Day Secondary School Boards’ Influence on Students’ Academic Performance
School board comprised of members that are elected by the residents of the particular community. It has big responsibilities to make sure that the school objectives are well attained according education Act No 25 of the year 1978 which was amended in 1995.The school board has authority to supervise all school strategies and their implementation. Furthermore, the school board has responsibility to deal with teachers and students’ disciple as well as supervising the school finances (MOEC, 1995). School board secretary who is the head of school could build a good relationship with board members to make sure that the school vision is well attained in collaborative manner. Through the school board, the school can utilize both human and non-human resource to improve the student’s academic performance in secondary schools. 
Human Kert(1964)argues that the school board exists simply to legitimize the action of district by showing that initiatives are vetted and approved by accountability and democratically elected officials. However, Mallisa Marshard (2005) finds that, representation on school boards influence the level of satisfaction minority parents have with their school. Raymond Collahan (1975) said that school boards perform just three major tasks (1) firing and fringe benefits for superintendents and teachers (2) implementing a given curriculum (3) making budget decisions.
Van Nuland and Khandelwal (2006) contend that local school boards function as legislative, executive, and quasi-judicial agencies. They must develop and implement policy; institute sound employee relations; conduct open meetings; recognize and conform to the legal mandates imposed by state and federal laws; and govern within the limits of a delegation of state authority. Additionally, the board has an obligation to assess its successes and failures; inform the public of all deliberations and decisions; promote accountability; avoid abuse of power; enhance public understanding of its mission; conform to standards of ethical behaviour; provide a framework for setting goals; and develop strategic plans for the accomplishment of those goals.
In the decentralization reforms starting from late 1980 through the 1990s to date, school boards have much more functions to manage school affairs. School boards are no longer having advisory role only but they are supervisors and participate in management of schools. They used operative goals to evaluate the functioning of school boards. Management is one of the functions of school boards (URT, 1995). The school boards are supposed to review and direct the Commissioner on education policies and the school heads in respect of day-to-day management of school.
Planning in secondary schools: The second function which school boards are supposed to perform is school development planning. Planning is an on-going process, where school boards in consultation with teachers, students and parents review and evaluate the effectiveness of the range of educational experience provided for students in their school and prepare their own plans, policies and assessment procedures (URT, 1995). The effective school board should be able to collaborate with teachers to plan school development. The community and school leadership is supposed to identify the needs and priorities of the school, set objectives and find the strategies to reach them.
Financing: Third function of school boards is to finance schools in which the board has been established (URT,1995) There are various sources through which funds are obtained for financing of education and schools in Tanzania such as school contributions from parents, grants and capitation from the Government and donors. Galabawa, (1994) argues that the costs of education are supposed to be shared by parents and donors.
Komba (1991) emphasizes that, there is a need for community financing education in order to solve the problem of government inability to finance ever-increasing education demand. Bray (1987) adds that most community support seeks to “bridge the gap” between the government can provide and what the community want to be provided.
Discipline in schools: The last function of school board is promoting discipline. Discipline denotes the training of mind of an individual so that he/she has self-control (Umbra, 1975). Discipline in essence is universal cultural phenomenon, which generally serves four important functions, including socialization of an individual to the society, normal personality maturation, internalization of moral standards and obligations and control of emotions. 
School boards therefore, should ensure that teachers and students abide by the code of professional conduct and rules and regulations guiding them at school.  Haralson (1979) points out that, the primary factor for effective functioning of a school organization is peace and order. The assessment of the functioning of school boards will base on the extent to which they involve themselves in bringing order and harmony in schools and in turns will yield good students’ performance.
2.6 Parents’ Influence on Public Day Secondary School Students’ Academic Performance
Mukyanus (2005) disclosed that parents in the villages are unlighted and do serious considered although they have a remarkable effect on teachers’ work not support school which is frustrating and undermines teachers’ morale. Caren Chan (1996) disclosed that teachers played a key role in improving quality education. However, teacher’s, constraints such as transfers, social status and working conditions tend to ground down their motivation and commitment. Teacher’s relationship with students   and absence of problems they face can contribute to a broad range of developmental outcomes, only some of which are associated with academic achievement. It is clear that other measures of impact would provide a more comprehensive picture of the impact of parental engagement in education. However, the existing literature on parental engagement has incorporated broader measures only to a limited existence, instead focusing largely on academic outcomes. 
In addition to that, parental involvement has many positive effects on students’ academic including increasing motivation, self-esteem and self –reliance which leads to academic success regardless of economic background (Bernard, 2004; Desimore. 1999; Halla &Craft, 2003) Formal education is one of many ways that children learn and develop. The learning trajectory begins well before children enter school, and once children are attending school, they continue to learn at home, and in the community. Parents play a critical role in providing learning opportunities at home and in linking what children learn at school with what happens elsewhere. By participating in and facilitating diverse learning experiences and activities outside the school, parents become an important factor in children’s overall learning and education. Considered broadly, parental engagement consists of partnerships between families, schools and communities, raising parental awareness of the benefits of engaging in their children’s education, and providing them with the skills.
Muller (2009) States Family-school and community partnerships are re-defining the boundaries and functions of education. They enlarge parental and community capacity; they create conditions in which children learn more effectively. In these ways, they take education beyond. 
This show how family and community and school management should work together and depend on one another to improve performance the other hand, (smith et al, 2008) contends that parents are an important assert to improving academic achievement and should be given tools necessary to be active in their children in schools. Moreover, at the sometime, parental involvements make sure that their cultural values and interests are respected (Comer, 1980).
Desforges, 2003; Rogers et al., 2010). In addition, the literature acknowledges that parental involvement is only one of many factors which have an impact on student achievement (Sacker et al., 2002). However, the literature does not specify how does parental involvement influences children academic achievement. 
A study by Epstein (1990) on School and family connections that was conducted in the united states of America showed that parental involvement always has such positive effects as it is clear that there are many factors which impinge upon the quality and nature of parental involvement because parental involvement is multidimensional and includes a multitude of parental activities regarding children’s education. The impact of parental involvement arises from parental values and educational aspirations that are continuously exhibited through parental enthusiasm and positive parenting. Yet it is clear that levels of involvement vary considerably depending on the parents and the context in which they find themselves. It was found that the impact varies across different groups and cultures. The research shows that impact of parental involvement arises from parental values and educational aspirations that are continuously exhibited through parental enthusiasm and positive parenting.  Also it is clear that levels of involvement vary considerably depending on the parents and the context in which they find themselves.  According to study by Harris & Goodall (2007) the impact varies across different groups and cultures. For example, Harris and Goodall indicate that men are less likely help with their child’s homework because of work patterns and cultures than women. Similarly, Tanzania has population with different cultures and work patterns. The literature reviewed in this sub-section indicates that there is a difference in Students’ academic performance based on different parental academic support they received.  
2.7 Public Day Secondary School Teachers’ Influence on students’ Academic Performance 
Mbiti (1981) described the contribution of teacher’s relationships with public day students’ academic performance. In his illustration, he used many examples to explain on how teachers become a part of any student’s academic performance particularly in examinations including academic competitions and National examinations. Teachers have potential ability in promoting learner’s academic performance and are social unifying agents useful in creating social solidarity. Teachers are sources of learning interaction. Interaction within a school follows fixed rules just as in general society that results into harmony. Teachers use activities-based methods of teaching to enable learners discover and develop their potential ability.
The Role of Teachers in Promoting Students’ Academic Achievements
Planta (1994) attests that teachers-student’s relationships are influential on students’ success in school, and Lee (2007) found that trust development between the students and teachers can contribute to students’ academic performance. In addition, Ladd (1996 & 1998) reported that the students, teacher’s relationship can influence students ‘future paths toward academic success and was positively linked with children’s academic performance. 
On the other hand, Miller (2000) found that the students-teachers’ relationship plays an important role in helping the chances of future outcomes i.e. dropping out of school. A school is a society within a society. The official aim of schooling is selection, classification, distribution, transmission and evaluation of knowledge (Horalambos, 2002). Each school has special effect on its learners which is unique and different from that of learners in other areas even if they might be pursuing through a similar curriculum. 
A school is social institution with instrumental goals that relates to outside world and including examination success and academic performance and competition. Expressive goals normally stress the authority of the groups over the individual and are meant to strengthen unity. A school must have normative goals that are usually visible in the schools’ effort to instil moral values through the learning processes. A school as a social institution has tasks and roles allocated to its members as defined by the official culture of the school. Ladd (1998) reported that students and teacher’s relationship can influence students’ future paths toward academic success and was positively linked with children’s academic performance. However, promotion of opportunities within the profession was and is often limited as a result. While others become de-motivated by the lack of status and recognition Fry, (2003), teachers need both support and supervision throughout their careers. It would be naïve to assume that teachers can go through a pre-service programme and then perform well for the remainder of their careers without further professional development (Mosha, 2006). 
High teacher experience was cited by Odumbe, Simatwa and Ayodo (2015) as one of the factors that enhance performance in day secondary schools. Ong’ele (2007) also established that teachers with more teaching experience performed better in actual classroom teaching than those with less teaching experience. This can be explained by the fact that experienced teachers have a mastery of subject areas and its scope are well versed in examination techniques, take keen interest in revision and examination techniques (Omariba, 2003). Rosner (1985) observed that teacher experience varied among teachers and had an effect on what happens in the classroom when a teacher interacts with her students. It is therefore one characteristic to consider when teaching assignments are determined. Bruce, Hersh and Mckibbin (1983) however are of different opinion, stating that however experienced the teachers, without a high quality of effort, other factors alone make little difference.
Teacher professional development has high influence on student motivation, teaching methodologies, communication skills, and organization of content and planning of lessons and very high influence on students’ participation during lessons, teacher confidence and knowledge of subject matter (Maende, 2012). Mwebi (2012) recommended that most teaching staff who have less than a Doctor of Philosophy degree should upgrade their qualifications. He established that most of the teaching staff in private universities had Masters qualification. Quality of education therefore was bound to suffer a great set back due to the lecturers’ inability to deliver the good substance. Apart from Bruce, Hersh and Mckibbin (1983), the studies above indicated the contribution of teacher experience to provision of quality education. However, there is still a need to establish the influence of teachers’ experience on students’ academic performance in secondary education in Muheza District, hence the need for the present study.
The most important factor affecting the quality of education is the quality of the individual teacher in the classroom. There is clear evidence that a teacher’s ability and effectiveness are the most influential determinants of student achievement. Regardless of the resources that are provided, rules that are adopted and curriculum that is revised, the primary source of learning for students remains the classroom teacher. More critically, the importance of good teaching to the academic success of students is intuitively obvious to any parent (Council for Education Policy, Research and Improvement, 2003). Staff development plays a critical role in higher education. Calvo et al (2000) established that supportive teachers and their ability to explain clearly were the most influential factors that impacted students’ satisfaction.
2.8 Public Day Secondary School Students Influence on Their Own Academic Performance
The families and communities try hard to inculcate in children’s values that are in line with society culture that rewards members who conform to set of norms accepted by majority of members and punishes the deviants. (Colletta and Perkins, 1995) illustrate various ways a community participates in education i.e., it collaborates with the agents of socializations such as school families and religious organizations to ensure that its members excel as their role models. Communities are guardians of moral values.  It is expected that schoolchildren learn good stuff from community members. A community provides facilities and resources for their children such as social halls, games and sports spaces.
Riverside (2003) contends that students who perform community services do more than building their future profile. He describes that school children improve their academic performance, develop deeper relationship with their school and peers, and learn with variable social interaction talents (University of California, 2012).  However, O’conell, (2007) asserts that community services could be considered as non-linear side of learning and perhaps this may help students academically to achieve at higher levels. On the other hand, Nivas (2012) admits that, it is quite natural that we should expect close link between school and communities.  Both communities and educators have a large stake in children’s success and the linkages promote and facilitate such success. Dewey’s work on education found that habit of democracy is most effectively achieved when students, educators and community members actively work together to address society’s needs (Dewey’s, 1996).  
2.9 Research Gap
This study focused on the link between school-community relationship and Public day secondary school students academic Performance unlike other studies, which focused on other aspects such as the quality of teachers and learning materials. The above studies did not go down to observe how the pattern of links observed between School and local communities affect the academic performance. This study rekindles the call from few researchers who insisted on the need for a study on school and community relationship and Public day secondary school student’s academic performance. However, other studies were quantitative in nature that aimed at generalizing the facts but this study is qualitative meaning that it aimed at explaining key issues on school academic performance in Muheza District in the first time.
2.10 Conceptual Frame Work
According to Kothari (1990), a conceptual framework is a graphic narrative form of the main composition of the study. It simplifies the research proposal preparation task as it gives the general focus of the study. The study on the link between school-community relationship and public secondary school students’ academic performance in Muheza District needed a model that focused on the essential concepts on which data collection and analysis was based.
The researcher adopted a conceptual framework that has been shown in Figure 2.1. The model presented in Figure 2.1 comprises of three types of variables, (i) dependent variables, (ii) independent variables and (iii) intervening variables.  Under this framework independent variables consisted of the linkages between public secondary schools and their communities which were expected to solicit contributions to the secondary schools from the government, parents, teachers, communities and the students themselves. The dependent variables consisted of the link between school-community relationships and public secondary school students’ academic performance in Muheza District as reflected in the end of their ordinary secondary school circle, i.e., form four examinations. Intervening variables consisted of cognitive, social and emotional development of the student as they were assisted by teachers and education stakeholders such as community members, parents, the government and their personal as well as collaborative efforts in their studies.

Figure 2.1 The Conceptual framework
Source: Research (2021)
As shown in Figure 2.1 above, secondary schools and community links can be experienced with parents, students, teachers, government bodies and individual community members who are non-parents. According to Emerson et al., (2012), these groups of people do interact with (or among) each other on daily basis. This interaction affects the school performance either positively or negatively. Another set of variables consists of students’ academic performance. Under this group, aspects such as knowledge, skill, ethics, courage, creativity and innovation constitute main components for a student to perform successfully at school and at national level. The more the above aspects the more is the chance for a student to perform better. Lastly, is the group of enabling factors that consist of community cooperation which is necessary for improving students’ performance. Teachers can teach effectively if they get support from the local community and parents have a role to play in school as well as students’ academic performance. Chances for students to perform better are increased if parents make follow up of their children’s activities
CHAPTER THREE


RESEARCH METHODOLOGY
3.1 Introduction
This chapter presents research methodologies that were employed during the research. It consists of research approach and design, area of study, population of the study, sample and sampling design, data and data processes which include among other things, data collection instruments, techniques and analysis.
3.2 Research Approach and Design
This study employed a mixed design, where by quantitative and qualitative research approaches were key to data collection and analysis. Qualitative research enabled the researcher to listen to respondents and attain an in-deep understanding of the research problem under study. The approach allowed for an in-depth investigation and analysis of comments that individuals made. The mixed approach provided provisions for descriptive forms of conducting interview, documentary reviews and observations. Finally, the approach allowed the researcher’s in-depth understand of phenomena emerging from the study following recommendations from such scholars as Creswell (1994). The quantitative aspects of the mixed approach allow for use of enumerative ways to data analysis. Hence, it was possible to engage both qualitative and quantitative research techniques through most of the study processes. These approaches enabled the researcher to add value to data collection and analysis.
3.3 Area of the Study

This research was conducted in Tanga Region in Muheza District, where four wards were involved in collecting data; these were Magila, Genge, Masuguru and Nkumba which had secondary schools known as Magila, Mkurumuzi, Kwemkabara, and Nkumba. 
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Figure 3. 1 Area of the study, Muheza District

3.4 Targeted Population
The targeted population of the study comprised Muheza - District Education Officers (DSEOs), District School Quality Assurers (DQAs), Ward Education Officers (WEOs), teachers, parents, head of schools, students, school board members and other stakeholders.
3.5 Sample and Sampling Techniques
A sample constitutes the number of people or things taken from a general group with people/or things of similar characteristics. The sample for this study was used to provide information which could be generalized to the general population. Hence, according to Denscombe (2010), a sample stands out as a typical representative of the population in the research/ study.
For the sake of this research, the targeted sample size was seventy (70) participants drawn from the targeted population. Through purposive sampling heads of schools including education’s departments (N=14) were selected. These were selected based on their knowledge on the topic through purposive sampling. Community School teachers in each selected school (N=20), Students (N=12) and School board members (N=8) were purposively selected. These potential participants were selected based on their varied work positions in the education sector, specifically, in the secondary school sector in Muheza District. The researcher assumed these potential participants to be the major informants about important factors affecting students’ academic performance in Form Four National Examinations results at secondary school levels and District level. The parents engaged (N=16) were also purposively selected due to their chances of been being involved in caring for their children in both boarding and day secondary schools.
Table 3. 1 Composition of the sample

	S/N
	PLACE
	PARTICIPANTS CATEGORY
	NUMBER

	1
	Department of Education
	 DSEOs
	3

	2
	Department of Education
	 DISs
	3

	3
	Department of Education
	WECs
	4

	4
	A
	Head of school
Parents
Students
Teachers
School board members
	1
4
3
5
2

	5
	B
	Head of school
Parents
Students
Teachers
School board members
	1
4
3
5
2

	6
	C
	Head of school
Parents
Students
Teachers
 School board members
	1
4
3
5
2

	7
	D
	Head of school
Parents
Students
Teachers
School board members
	1
4
3
5
2

	
	Total
	70


3.6 Data Collection
Data collection was conducted through interviews, observation, and documentary review. These research instruments are discussed in the next sections.
Interview

An interview is a private meeting at which a researcher asks interviewee questions in order to gather information or the data expected to be useful for the research report. Generally, the researcher uses questions collectively referred to as interview guide. The interview can be structured, meaning that field research questions may be designed in a manner that they constitute specified prescriptive questions or unstructured questions, which implies that questions come from both specific and open-ended questions (Kombo and Tromp, 2006). This research used unstructured interview that focused on the targeted information from the informants/participants. The researcher selected this method because it enabled gathering of in-depth information that allowed follow-up questions for clarification of ideas emerging from the participants. In this study, clarification questions were applied to participant’s who were considered to have misunderstood some of the original questions for which responses did not clearly address the target study issues. At times follow-up questions were deemed necessary to enable further exploration of emerging data. Interview schedules were used for the District Educational officer, District Quality Assurers for schools, Ward Educational officers, parents and other stakeholders. This was very important to the targeted sample because the researcher focused on getting information about lived experiences on how the different groups perceived the effects of school-community relationship today secondary school students’ academic performance.
Observation
This is an effective method for gathering data. It is applied when the researcher is in the field. According to Sitta (2007), people’s feelings and conduct toward the information required by the study can be obtained best through observing what takes place within the research environment. For example, during specific moments participants may laugh or smile a condition that could imply satisfaction or enjoyment of what is taking place during the interview conversation. There are moments when participants may nod their heads to show approval and satisfaction, or they may walk out of the research environment to express dissatisfaction or disapproval of what is taking place! Each que that is expressed by participants imply a specific condition and the researcher can follow up with questions to further probe the implications of the reactions.
Documentary review
This method makes use of information/data considered to be valuable to the study. Such information ensues from various documents from which the researcher selects on the basis of the meaning and relevance of embedded content to the study (Denscombe, 2010). The documents used for this study constituted reports from the Ministry of Education, Science and Technology, individual schools’ meetings and school boards reports, books, journals as well as governmental and non-governmental research and non-research reports. The information obtained from such documents contained what the researcher perceived as necessary and valid information according to the objectives and demands of the study.
3.7 Data analysis Plan
Data collected from the field was well recorded and grouped in collective thematic groups according to specific objectives and research questions. Data were also analysed group-wise according to the means used in data collection. Such data collected through interview and documentary reviews were all analysed through in-depth descriptions and interpretations based on the researchers’ experiences and available literature.
3.8 Data Analysis Techniques
Content analysis was the technique used to analyse qualitative data. According to Patton (1990), content analysis is the technique that involves identifying coherent and important examples including themes and patterns in qualitative data. Thus, qualitative data collected were classified, categorized and organized according to units of meaning which each response generated. Thereafter, the data were analysed and discussed before drawing conclusions and recommendations that are reflected in chapter five of this report.
3.9 Administration of Research Instruments

The researcher administered interview schedules to all prospective respondents. This was done to enable the researcher to solicit first-hand information to gain experience of what happens at the field with reference to the objectives of the research. Interview was conducted to leaders at community levels; other community members and teachers. Participants were given enough time for discussion and analysis of emerging issues. The researcher conducted interviews with the DEO, school heads and chairpersons of school boards on appointed days. The researcher took notes during interview sessions which were used to complement the recorded interview tapes.

3.10 Validity and reliability
Validity and reliability are the most important ideas to consider when preparing or selecting an instrument for use (Jack & Norman, 2000). Research instruments were refined to certain relevance, coverage and consistency before used in the field. For validation, the instruments were tested in two community secondary schools which were out of those schools to be studied.
3.11 Ethical Considerations
Krishnaswami (2003) points out issues of ethics which arise primarily out of researcher’s relation with sponsors of research, those who permit access to sources of data and research participants or respondents. He further argues that, of all the ethical issues, those concerning with the respondents are far more important, since they constitute the research subjects and their individuals from whom data are obtained.
Therefore, ethical issues refer to legal procedures which mainly deal with confidentiality of participants. In this study the researcher sought permission from Post Graduate Research Directorate at the Open University of Tanzania to obtain a research permit to collect data. The researcher also ensured the respondent’s confidentiality on the data collection. 
Respondents were informed that their participation was voluntary and that the information they give would be treated confidentially and used for the intended purpose only. The researcher made sure that the information collected was kept in a safe manner so it could not be accessed by unauthorized persons. Furthermore, the researcher also ensured that the respondents` names are not mentioned anywhere in the study.  Names of schools were substituted by alphabetical letters A-D in order that could ordinarily relate the letters and real names of the school. Other considerations included research clearance letter, confidentiality and consent from the respondents.  
DATA PRESENTATION, ANALYSIS AND DISCUSSION
4.1 Introduction 
This chapter presents the findings from the field, it presents the characteristics of the participants as well as makes analysis and discussion of the study’s findings in line with to the study’s objectives. The main objective of the study was to explore the link between school-community relationships and public day secondary schools’ students’ academic performance at Muheza District. On the basis of this objective, four specific objectives were formulated. These included an exploration of how public day secondary school boards influenced students’ academic performance, parents’ influence on public day secondary school’s students’ academic performance, teachers influence on public day secondary school students’ academic performance and public day secondary school students’ own influence over their academic performance.  Interview, observations and documentary   reviews were used to collect data. Initially interview questions were set using the English language but the language was at a later stage translated into Kiswahili language to enable ease understanding of the participants during data collection. Data from participants were collected in either Kiswahili or English languages depending on the interest of each participant. Hence, those questions that were presented in Kiswahili were translated into English language in developing and presenting this report.
The chapter is divided into two main sections: Section one presents information about respondents’ demographic data and their characteristics, i.e., the respondents’ gender, levels of education, professional status, work experiences and social status. Section two on the other hand represents the research findings as well as ensuing analysis and discussions.
4.2 Respondents’ Demographic information

The main participants of this study were Education Officers (DEOs, N=3), District School Quality Assurers (DSQAs, N=3), Ward Education Officers (WEO, N=4), Head of schools (HOS, N=4), parents (N=16), students (N=12), teachers (N=20), and public day school Board members (N=8). This information is presented in Tables 4.1. through 4.6.
Table 4. 1 Characteristics of sampled school board members
	   Activities
	Male
	Female
	Total

	Sampled school board members
	4
	4
	8

	Qualifications of the sampled school board members
	Bachelor Degree (1)
Certificate3
	Master’s Degree (2)
Certificate2
	35

	Percent of participating School Board Members
	50
	50
	100


Source: Field Data, (2021)
Table 4.1 shows participating school board members’ sex, educational qualifications, their number and percentage of members selected from each school who participated in the study.  For the sake of balancing gender, 4 (50%) males and 4 (50%) female’s participants were selected from the school boards. Consideration of gender balance for school board members was purposively made so as to ensure fair representation of ideas from each gender. Gender balancing was also considered as a way of validating research outputs. All eight participants from the school boards were professionally qualified and experienced in school matters including school management and academic prerequisites. All eight members had sufficient potentials to rigorously and effectively respond to the research questions and concerns.
Table 4. 2 Characteristics of the sampled parents
	Sex
	Parents Sampled N
	Parents sampled %
	Academic Qualifications
	Parents Sampled N
	Parents Sampled %

	Male
	04
	33
	Certificate
	06
	67

	Female
	08
	67
	Diploma
	02
	17

	Total
	12
	100
	Bachelor Degree
	08
	83


Source: Field Data, (2021)

Table 4.2 shows the number of participating parents, their sex, profession and their percentage. Majority of parents who were engaged in the research were educated to varying degrees, most of them held diploma, certificates and bachelor degrees’ qualifications. There were 4 (33%) males and 8 (67%) female parent participants. Qualifying with the identified education levels, this group of participants was privileged with sufficient knowledge and skills that made them qualify as potentially effective participants with capacity to produce useful information for this study.
Table 4. 3 Length of heads of schools’ professional experiences in secondary schools

	School codes/ pseudo names
	Head of school
	Sex 
disposition
	HOS’ Education
 qualification
	Length of professional experience

	A
	HOS=1
	Female
	Bachelor Degree
	Ten (10) years

	B
	HOS=2
	Male
	Bachelor Degree
	Four (4) years

	C
	HOS=3
	Male
	Bachelor Degree
	Four (4) years

	D
	HOS=4
	Male
	Bachelor Degree
	Three (3) years


Source: Field Data, (2021)

Table 4.3 shows sex dispositions, number of participants, level of Education and length of professional experience.  Among the four heads of schools who participated in the study 3(75%) were males and only one of them was Female (25 %); all the heads of the selected schools had a bachelor degree education level; this qualification was a compulsory national criterion for anyone to qualify as a head of secondary school. This implied that all the heads of the selected schools had the minimum qualification for the management position which they held. All of them had enough work experience which assisted each to have requisite knowledge enabling effective school management in terms of planning, organizing, staffing, and evaluating employees’ work performance as well as dealing with emerging operational issues that needed to be handled so as to achieve schools’ targeted goals. With their education qualification and their work experiences, the heads of schools were most likely to be able to maximally harness existing community relationships with their schools. The heads of schools, therefore, constituted a potential group to develop good and harmonious relationships between local communities and school affairs though various strategies.
Table 4. 4 Length of the sampled teachers’ professional experiences
	Gender
	Teachers sampled %
	Education
Qualification
	Length of teachers’
Professional experience
	Teachers sampled   %

	Male = 04
	50
	Diploma
	01
	13

	Female=04
	50
	Degree
	07
	67

	Total = 08
	100
	
	08
	100


Source: Field Data, (2021)

Table 4.4 indicates that teachers’ gender composition was balanced since there were 4 males and 4 female teachers. The length of their teaching experiences however, ranged from 1 to 30 years, and their levels of education differed. One of the teachers had a diploma level education qualification while the rest (7) held bachelor level qualifications which were the minimum professional prerequisite for qualifying into the secondary school teaching job in Tanzania. Work experience and educational levels were considered essential for obtaining valuable and reliable data for this study. Gender distribution was also important to compare gender perspectives in relation to the scope of this study.
Table 4. 5 Number and percentage of the sampled students
	Gender
	Number of Sampled Students
	Percent of Sampled Students

	Male
	06
	50

	Female
	06
	50

	Total
	12
	100


Source: Field Data, (2021)

Table 4.5 shows male and female students’ ratio and their participation in this study. There were 6 (50%) male and 6 (50%) female students’ who participated in this study. There was consideration of a balanced participation in gender ratio. This signified a balance and elimination of biased gender in interview and data collection of processes sufficient knowledge and skills that made them effective participants for this study, i.e., they had the qualities that could lead them into producing targeted quality findings/data.
Table 4. 6 Characteristics of sampled District education leaders
	Leader code
	Sex
	Number of sampled Educational administrative leaders
	Percent of the Educational leaders (%)
	Their educational qualifications officers
	Length of their work experience

	DEOs
	Male
	1
	33
	M. Ed      01
	7 year

	
	Female
	2
	67
	Degree 03
	4 years

	
	Total
	3
	100
	
	

	DSQAs
	Male
	2
	67
	Diploma      00
	10 years

	
	Female
	1
	33
	Degree 03
	12 years

	
	Total
	3
	100
	
	

	WEOs
	Male
	2
	50
	Med    00
	6 years

	
	Female
	2
	50
	Degree 04
	8 years

	
	Total
	4
	100
	Diploma     00
	

	
	
	
	
	Cert       00
	


Source: Field Data, (2021)
Table 4.6 indicates educational administrators’ respondents who constituted DEOs, DSQA and WEOs; these were 10 in total. The table indicates their sex, numbers, professions and the length of working   experiences for each of them.
The researcher understood that DEOs, DSQA, WEOs, School Board Members, teachers and education stakeholders constituted individuals who affected student’s academic performance through their participation in school decision making organs and attending their daily school/ work responsibilities. These individuals were responsible and accountable to encourage high academic performance for students in schools under their jurisdiction as administrators. Generally, they oversee the implementation of established rules, laws and norms on how to enhance public day students’ academic performance and general school practices.
4.3 Findings, Discussion and Analysis
 This section represents the second   part of this chapter which include the findings from the field and related discussions and analyses the findings.  
Secondary School Board Members’ Participation in School Affairs 
The first objective of this study was to examine the influence of public day secondary school boards on students’ academic performance. The researcher’s assumption was that, involvement of school boards was a vital element for attaining high level students’ academic performance. To achieve this objective, respondents were provided with questions intended to solicit answers posed through interview guides. Documentary reviews were made on school board meeting agendas and reports, board members’ participation and contributions to the schools. The researcher observed the issue of teacher’s attendance to school and fulfilment of their duties. Teachers’ attendance in classroom teaching was also observed through class journals and other academic reports. Moreover, the students’ discipline was one of the agenda tabled in school boards meetings. 
Respondents to the first objective were District School Quality Assurance Officers (N=3), Ward Education Officers (N=3), Public day secondary school board members (N= 08), parents (N=16), Head of school (N=4}, students (N=12) and teachers (N=08).
Table 4. 7 Public day secondary school board members’ meetings per year
	Codes @ Member
	Attendance at Board Meetings
	Contributions at Board meetings
	Meetings with School staff
	School Meetings with Parents

	PSSBM1
	4
	1
	0
	0

	PSSBM2
	1
	4
	0
	0

	PSSBM3
	1
	1
	0
	0

	PSSBM4
	0
	0
	0
	0

	PSSBM5
	1
	0
	0
	0

	PSSBM6
	2
	0
	0
	0

	PSSBM7
	4
	1
	0
	0

	PSSBM8
	0
	0
	0
	0


Source: Field Data, (2021)

Findings displayed in Table 4.7 indicate that each public secondary school board member was scheduled to attend 4 meetings per year. However, only 2 (25 %) members attended all the 4 scheduled meetings. One member (13%) attended two of the meetings and the rest 3 (38%) attended only one meeting. The findings indicated that those who attended the board meetings rarely contributed ideas during the meetings in terms of providing inputs into the issues being discussed. Only one of them (38%) contributed and shared views with other members who were in attendance at the meetings. 
The findings also revealed that public day secondary school boards have a big role to play in students’ academic performance. This implies that if school board members were not active in meeting discussions, their influence into schools’ progress was relatively minimized. This condition opened opportunities for head of schools the way they deemed right and they did not a significant chance to be properly advised.   
According to a study by the Ministry of Education and Culture (MOEC, 1995; [now Ministry of Education, Science and Technology]); the school board secretary who is normally, the head of school and the members of Ward Development Committees should plan and work out to build good relationships with school committees so as to make sure that school visions are successfully met in a collaborative manner. Through the school boards, the schools can utilize both human and non-human resources to improve student’s academic performance in secondary schools. In addition, Kert (1964) argues that the school boards exist in order to legitimize the actions of the districts by assuring that development indicators were vetted and approved through accountability and officials are democratically elected and monitored. However, Mallisa (2005) commented that representation at school boards influenced the level of satisfaction among school stakeholders such as teachers, and parents. Such representation should ensure school stakeholders gain a certain level of ownership (responsibility and accountability) of the schools, the students, schools’ activities, outputs and outcomes of the schools in their districts. This calls for all school board members to be active not only in meetings, but as well in participating in visiting the schools to ensure effectiveness and efficient operations at their schools. 
Analysis of the findings, showed that majority respondents (N=55.  95%) agreed that public day secondary school boards have got a very unique role to play in order to speed up students’ academic achievement. A Ward Education Officer from Ward A commented;
A school board is a very essential organ in every secondary school. It is this instrument which fosters both academic development and construction of school infrastructure so that students can learn smoothly and achieve their dreams. Without this organ not much can be accomplished. (WEO Interview)
One of the school board members commented that; 
Indeed, it’s the school board members who can speed up students’ academic performance through making sure that students and teachers’ discipline is maintained and strengthened inside and outside the classrooms.
The finding cited in the preceding paragraph is similar with the findings from Collahanc’s study (1975) which found out that school boards perform three major tasks including advising on firing staff and provision of fringe benefits for superintends and teachers; ensuring the implementation of given curriculum at schools and participating in the making/development of school budgets. Through board members’ supervision in the sampled schools in the district the researcher found that most of the school boards’ members were there to wait for allowances that were generously provided and not to help the schools to ensure that students attained good performance in their academic endeavours.  
The data from SDEP I & II documents, showed that school boards were considered as important governance bodies that enhance the making of effective decisions at school levels. Using the roles of school boards as specified on this SDEP researcher of the study came out with the following opinions. 
The schools which were examined revealed that, school boards aimed at participating in determining and allocating financial resources at the school level in relation with the buying of study materials for the schools. Other responsibilities of school boards were to approve the schools’ budgets and to manage the school financial capital. Findings from two cases of the participating schools showed that the school boards influenced school budgets as advisors rather than as active actors. This was revealed by one of the teacher respondents at ‘School B’, during one of the interviews regarding the process of budgeting. The teacher described the process in the following manner; 
 It [budgeting] starts from the departments and then taken to the SMT. SMT discusses the budget and makes decision basing on the amount of money available and then procurement is done. So, school board receives information of what is done. Yes, the board has a chairperson but the head teacher is the main implementer so everything is taken to the board just for information and if they have anything to advice then they can advise’’ (Teacher from school B)
The same idea was supported by one of the board members at the same school B
The school board is involved but not so directly because the fund flowing from municipal or district councils is received by the head teacher where he and SMT budget for the money and then he informs the school board on what have been done. Board has more power on the financial resource only on issues related to monitoring whether the money was used in the things budgeted for and not otherwise. For example, the school board is normally not directly involved on issues of construction or in buying materials for school construction projects. There is a construction and maintenance committee which only informs the board what happens in matters of construction and monitoring construction processes (Board member in school B)  
From these quotes, it is evident that schoolboards have less influence on the school budgets. This is because they are only informed about pre- determined decisions of which Cornwall (2008) has associated with shallow participation mechanism which does not intend to empower local communities to act in matters that concern their lives. Although school boards were allowed to suggest ideas on how to improve school budgets, it was found from the two cases that most of the time their ideas didn’t have much power since they were invited to meeting so as to advice after the budget was laid down.
From the interview with board members, teachers, and also from documentary reviews, it was unveiled that head teachers were the ones having more influence over financial sources because they had the access to school financial accounts. School boards have very limited access to majority of financial processes and responsibilities. This is contrary to what   Masue (2010) found when studying the empowerment of school committees in Tanzania where he indicated that school committees were empowered on the financial access as they participated in budgeting as well as in buying school materials for these reasons.

Documentary review of parliamentary secession no 8 of 2007 shows that school committees at primary level have more power on school finance compared to secondary school where head teachers are highly influencing financial resources compared to even the chairman of the board. For instance, one of the school board members at school B reported that;
The condition of our schools in the district is known, as a member of the board I have the duty to ensure the school is running well by contributing what I have. For example, last year-2018; I  contributed 30 bags of Cement to complete one of the classrooms in my school. (One board member at school B)

School boards have also been reported through Mwombeki’s (2013) study that their significant performance is reflected in assisting the management of schools. According to Mombeki, school board members help in raising schools’ funds by 6.9%. This aspect was also cited by a few of the participants in this study. Some of the participants noted that when it comes to economically difficulty times, the boards had a great influence in raising funds from their communities. Fundraising for schools constitute any activity permitted under school boards’ policy which permits the boards to raise money or contribute other resources approved by the school. This condition is supported by school district councils which provide for creation of school fundraising organizations operating in the name of the school and for which the schools guide respective administrative processes for collecting funds. Such activities may take place on or off school premises. Generally, funds and other resources collected enhance academic performance of the schools because the funds (or resources) collected might be used to build classrooms, buy computers and other equipment that may have direct or indirect positive effects to academic processes of the schools. One member of the school board in School C put forward the following comments during field interview,
You know the school boards are like our guardian, they guide us towards the right paths. Their role in making sure our schools stand firm and become pronounced. Several times when we run shortage of desks and desks/tables for students and teachers, we usually rely on the school board to organize fund raising mechanisms, and finally we always get what we wanted and these help the school to increase teachers ‘and students’ morale which in turn creates students’ good academic performance (Interview with school C head).
From the quotation above, the researcher found that, school boards in secondary schools in the selected areas were vital in ensuring the performance of the school because it acts like a motivational organ towards school administration for the purpose of solving academic, discipline and economic problems of the entire schools. 
According to Bray (1986), fundraising is just one way that parents and communities may choose to support their schools. Like all activities that support education, fundraising should reflect the values and expectations of the school communities, including those of parents, students, and staff, the school administration and school boards. When schools and school boards choose to engage in fundraising activities, it is important that they also consider the purposes and principles of public education, including diversity, accessibility, equality of opportunity and inclusivity. Bray (1986) adds that these activities should be conducted under the guidance of the school head, in accordance with school board goals and with advice and input from staff, parents, and the broader school community. Finally, it is important that fundraising has a designated purpose and that the proceeds should be for that purpose, as intended.
The Ministry of Education and Culture MOEC (1995) [now Ministry of Education, Science and Technology - MoEST] through the school boards   can utilize both human and non-human resources to improve the student’s academic performance in secondary schools since the ministry has currently delegated power to lower levels of administration so as to enhance their performance without unnecessary interference from the ministry’s central office.  The Majority of the study’s participants who were interviewed agreed that secondary school board members were involved as part of the schools’ communities. A teacher from school D informed that;                                                                             
Frankly speaking, the involvement of school boards in accountability in School development is very important for students’ academic performance. Evidence shows that in schools whose surrounding community members participate fully in school matters assist schools to address school based problems which contribute to poor students’ academic performance’’. (Teacher from school D) 
These findings were also supported during an interview with the chairperson of school D board who added that 
School boards were very important for the good running of the schools. For some years that I have been a board member, I have seen our contribution in the general performance of our school, but, this is only possible where there are good terms between the school heads and school board members. (School D, Board Chairperson). 
The head of school D also had the following comments with regard to the contribution of the school boards in respect of school performance. He informed that
if there is a good understanding among board members, and the heads of schools, there would be no doubt that the running [management] of the schools in general would become effective. In addition, board members’ contribution on matters pertaining to academic performance would be open to considerations of advising schools to be active on remedial teachings for under achievers and slow learners so that majority of the learners perform highly bot at internal school tests and examinations and at national examinations.
On the other hand, the District Education Officers (DEO) emphasized that                           
In this era of community’s involvement in day public secondary schools it was very relevant because without community contribution nothing gets achieved since the government has multiple sectors to take care of,. Furthermore, individual learners, their families and communities all benefit from communities’ participation in the schools’ academic performance; under such opinion school boards roles are to be considered paramount in the success of the schools. Much as they may preferred that the government be responsible for all matters pertaining to day Secondary Schools, the government need support from communities as to ensure that communities’ have a certain level of ownership of the schools located within their environments.
The position explored in the preceding is preferred because of the adaption of Free Education from Pre-primary School to Secondary Schools as introduced by the current government since 2015. Therefore, parents have their roles, in making sure that their children are educated, get food, school uniforms, exercise books, etc., while the government provides fees, allocate teachers and establish school’s basic infrastructure among which are classrooms, laboratories and teachers’ houses. The government could not single headedly afford all education responsibilities because it has many schools that it serves and most, if not all encounter various challenges. Consequently, delegation of some duties to school and community level becomes an imperative to success. A good example of distributing responsibilities to schools’ stakeholder can be traces to the construction of a secondary schools for every ward as implemented according to the national policy (URT, 1961-2011). Therefore, local communities should be educated to slowly be aware and accept that they are owners of public day secondary schools; therefore, majority of the challenges at the school levels should be solved through their engagement in school matters. 
Decker (1999) indicated that the rationale for involving school communities in planning and decision making is based on the belief that citizens have the right and the duty to determine community needs which include among others, the need to have effective and successful schools within their environments. On this ground, they have to participate in determining secondary schools’ priorities and selecting the most appropriate strategies for allocation and use of community resources for maintenance and development of their schools. 
The Tanzanian government decision to decentralize power to the lowest levels of education was intended to closely assist the schools to establish and improve schools’ physical and non-physical resources. Such assistance should, however, be designed to facilitate the development and implementation of a contextually meaningful and relevant curriculum (Balwitegile, 1990). For the learners and their communities. 
The preceding argument fits the contention that good school governance and management for quality education delivery demands that school boards ought to involve various stakeholders in many issues and areas of their concerns that would be of necessity to improve democratic participation which engage community involvement in school affairs, legitimate power and power relations and validate their various functional roles to different community categories (Masanja, 2003). 
In this study, the researcher was also interested to understand the importance of the core organs known as school boards in public day secondary schools and how such organs work and relate with the secondary schools in order to ensure successful students’ academic performance at all levels. Winkler (1994) accepts that engagement of communities in a wide range of secondary schools’ activities is an excellent ideal because the link between school–community relationships is a catalyst to school development, for that reason, it strengthens school management and enhances community partnerships in Tanzania. Generally, secondary school boards members in public day secondary schools contribute through volunteer work due to lack of officially set allowance for purposes of assisting the schools. The government should therefore at least provide school board members transport allowance through its capitation grant. This could be a viable strategy to motivate the school board members to fully participate in school activities as per set regulations and community level by-laws.
Different scholars have differently commented on the contribution of school boards to the development of schools. Adesina (1980) argues that effective leadership is the most important determinant of success of any enterprise. This is especially true for schools, the success of which hinges on the daily leadership capabilities of the administrators and the “big picture” direction of the governing board. Even before the school doors open, board members must begin building a strong foundation that will support the school through trials of what they think can work for the schools and strive to maximally meet school’s potentials. 
In addition, an effective school board develops strategic short- and long-term plans to ensure the school stays on a clear path toward fulfilling its mission and vision. While it is the responsibility of the head teacher to manage the day-to-day operations, the school boards should establish schools’ direction in their short- and long-range strategic plans. According to Zlotkin (1993) a well-crafted strategic plan helps in guiding evaluation and school improvement, it provides continuity from year-to-year and as staff and boards change, ensures consensus and buy-in, and assist in outreach and grants or project write-ups and successes of the same. The process articulates the mission and vision into clear goals and behaviours that can be followed by the board, staff, parents, and other school stakeholders. 
Each goal set in strategic planning session, according to Zlotkin (1993), includes outcome data, which is used in internal and district-required reports and community outreach (e.g., press releases, parent meetings, grant writing, community presentations). 
More importantly, the data is used to evaluate progress toward the goals and formulate school improvement strategies leading to good performance. Because the strategic planning process includes representatives from all stakeholder groups, it encourages consensus building and mutual ownership of the plans. Proper planning ultimately saves time and resources because it enables the school to be proactive and intentional rather than reactive. All these have direct relationship with the school general performance which include students’ academic performance. One school board member cannot do the job alone, however, an effective school board can contribute unique talents while collaborating and working as a team with other board members. 
In contemporary years, the Tanzania government school board order (2002) stipulated that every government school shall be composed of individuals holding similar positions as those stipulated in the education Act of 1978, such individuals shall be approved by the regional Commissioner. SSBs were given power to introduce by laws to be used by sub-committees deal with academic, hygiene, discipline matters and conserving the environment (Kija, 2015). However, it is advisable that school board members should come from the catchment area or nearby school location. The effectiveness and efficient of school board and their cooperation with the whole school management team is widely seen from the form four national results of 2020 which is 5.19 percent higher than 2019 form four examination results.
Parents’ Engagement in their Childrens’ Sschooling and Performance
This section concentrates on the findings based on the second objective of the study for which target was set to uncover parents’ influence on public day secondary schools’ students’ academic performance. The parents’ contributions were expected to be revealed through their financial, material and moral contributions to schools as well as their attendance to teacher-student- parents’ meetings. Their contributions were also expected to be realized through picking and returning their children/students’ academic reports, purchasing teaching and learning materials for their children, and following up teaching and learning progress through overseeing students’ take-home assignments/exercises. The participants who contributed information regarding these issues included DEOs (N=3), DSQAs (N=3), WEO (N=4), Parents (N=16), HOS (N=4), Students (N=12), Teachers (N=20) and School board members (N=8).
Table 4. 8 Parents’ engagement on Secondary School Student’s Academic Performance

	
	Parents’ pseudo names
	Follow up T/L
progressive 
outcomes
	Pick children’s’ reports from schools
	Purchase Teaching/ Learning needs
	Contribute to school requirements
	Attending school meetings

	SCH 1
	P1
	D
	A
	C
	D
	C

	
	P2
	D
	D
	A
	D
	D

	
	P3
	D
	C
	D
	D
	D

	
	P4
	D
	D
	D
	D
	D

	SCH 2
	P1
	D
	D
	D
	D
	D

	
	P2
	D
	D
	D
	D
	D

	
	P3
	D
	D
	D
	D
	D

	
	P4
	D
	D
	D
	D
	D

	SCH 3
	P1
	D
	D
	D
	D
	D

	
	P2
	D
	D
	D
	D
	D

	
	P3
	D
	D
	D
	D
	D

	
	P4
	D
	D
	D
	D
	D

	SCH 4
	P1
	D
	D
	D
	D
	D

	
	P2
	D
	D
	D
	D
	D

	
	P3
	D
	D
	D
	C
	D

	
	P4
	D
	D
	D
	D
	D


KEY:   A= Excellent, B=Good, C=Average and D= Poor, T/L=Teaching and learning P= parent, SCH = School
On the basis of the information in table 4.8, students’ parental involvement in school activities ranked low. The scores shown in the table indicated that were many students 72 (90%) who scored an average of D grade. This means poor academic achievement in all academic subjects for which they attended the national examinations. This sort of accomplishment reflects poor parental performance in this area of concern; that is, parents follow up of their children’s reports from all schools ranked D (100%) which meant poor student’s academic performance.  In such a case, high student performance can hardly be met since the students’ parents were unable to play their roles effectively. In analysing the data, the responses of the participants N=57 (98%) correlate with the fact that parents could have been very essential in influencing public day secondary school students’ academic performance. This was evidenced by one of the DEO who commented that; 
“parents are very important in supervising students while at home in collaboration with teachers. Therefore, the relationship between the two sides can speed up student’s academic progress”. (DEO Interview)
Table 4. 9 Parents influence on students’ academic performance (N=8)
	Modalities of parental involvement in their children’s academic performance
	Supporting Responses in number & percentage

	Parental participation in school committees such as food committee, discipline and academic advisory committee, security and safety committee, etc.
	5 (62.5%)

	Providing direct support to pupils in the forms of finance and materials
	4 (50%)

	Provision of food supply while at school
	3(37.5%)

	Supporting pupils’ homework assignments
	2 (25%)

	Parental visits to school to discuss with teachers about their children’s academic matters
	3 (37.5%)


Source: Field Data, (2021)
Data on Table 4.9 indicates that there were several school modalities used to influence parents in supporting students in their academic development in Muheza District. The majority of respondents 5 (62.5%) mentioned parental participation in school committees as decision making bodies. The school committees were bodies for decision making on matters related to the schools’ development. Showing their greater concern on the influence of parents on academic performance of learners, one of the head teachers in an interview had the following comments; 
In our school parents participate actively in school committees where they were involved in the planning and management of school projects, school activities and financial matters; rehabilitation of school physical facilities such as classrooms. In such planning, school committees set priorities on academic matters including planning for extracurricular activities and remedial classes (Head teacher from school B). 
Information provided on the quotations indicates that in school committees’ parents were discussing with teachers on children school matters including school attendance and school dropout [frequently parents follow-ups of their children school performance and attendance]. In this way, the parents make close follow ups on children’s school exercise books every day after school hours. 
Some respondents 4 (50%) said that another modality through which parents influenced students in their academic performance was through providing direct support to students in the forms of finance and learning materials. The respondents maintained that there was direct support in terms of finance and learning materials or resources such as text books, attending private tuition classes, providing school uniforms and transportation costs. It was learned that successful learning demanded resources which partly was the responsibility of both the government and the parents. Respondents said that before the government abolished the school fees and other financial contributions from the parents for primary education, it was the responsibility of the parents to pay them. However, some costs such as transport expenditure, costs for school uniforms were still the expenditure to be borne by the parents or households. 
One of the teachers during an interview supported this view as he said that; 
Responsible parents provide learning resources as academic support of their children’s learning. Effective learning demands that some necessary learning resources such as writing materials, textbooks and school uniforms are made available. In cases where some resources such as textbooks are not adequately available, it was my responsibility as a parent to avail such resources to the child to facilitate meaningful learning (A teacher from school D). 
It is true from the quotation above that for effective learning in schools; students need support for access to learning resources. The findings revealed that the willingness and capability of the parents to support their children depended on many factors including their levels of professionalism, economic status and their educational levels. The researcher noted that well educated parents with at least a minimum of secondary education were more supportive to their children than those without such level of education. The entrepreneurial parents or business parents were also well supportive in supplying educational resources for their children because they had high level of awareness on the importance of education for their children. Moreover, it was noted that some parents and chairpersons had considerable levels of formal education from secondary school to higher education.
A small number of the respondents (25%) mentioned the idea that some parents supported their school children when doing their homework assignments.  It was therefore found that some teachers had the tendency of providing their pupils with homework /assignment every week (Weekend bundles). The researcher also inspected some student’s exercise books to see if teachers had the tendency of giving quizzes and assignments for their students; it was found that student’s exercise books lacked exercises, quizzes and tests. The implication of this situation was considered to be irresponsiveness of parents and teachers and students.
One of the students in school C was interviewed about parents’ influence on her academic progress at school and said that; 
I am the first born in my family and my parents are always very busy with their daily routines. They usually came very late at home, the time when I would be asleep or very tired. I rarely received academic support from them. Instead my parents would assign me with private instructors in the form of private tuition and remedial classes. I would rather go to consult my private tuition teacher for help, when I needed it (Student from school C).
The other student respondent said that they could not receive support from their parents because their parents were both illiterate and busy with their bread earning routines as she claimed; 
My parents are not educated enough to provide academic support to me through my homework assignments. While my mother was completely illiterate, my father did not even complete primary education. They have little support for me when it came to doing my homework assignments. I cannot blame my parents because I know they are unable to support me in that way. My elder siblings do not seem to have interest in my education let alone support me in my homework assignment (Student from school B).
The quotations above suggest that there were some predicaments when it came to supporting children academically in their homework assignments. Some predicaments were related with the lack of academic capability among the parents while other predicaments were related to the nature of work or professions their parents engaged in. The parents who were self-employed were too busy to support their children in academic matters, although some of them had good academic qualifications or professions. 
Some respondents said that their parents or siblings provided some forms of academic support when doing their homework assignments. When they mentioned the support services they received from their parents and siblings, one respondent commented that; 
One of my parents is a teacher who seems to be interested in my education. She would either help me to do my assignment through discussions or provide me with additional assignments when teachers provided no assignments to me. She is always ready to discuss with me about several academic issues, which are very helpful and supportive in my academic life (Student from school A).
The other student had similar argument to the previous one, when he commented that; 
Although my parents are professionals in health sector (medical doctors) they could not allow me to go to sleep without inspecting my school exercise books on daily basis. They would make sure that all homework assignment is correctly done during the weekends before they are submitted to teachers on Mondays. My elder sister is studying (pursuing engineering degree in one of the universities in Dar es Salaam. She usually supports me to do my homework assignments especially in mathematics and science subjects (Student from school B). 
Moreover, the quotations above suggest that parents’ professions play an important part since students’ parents and/or siblings with such background have the capacity to support the students academically especially in guiding the students as they respond to homework assignments. The findings revealed that parents and family members provided various academic support directly (involvement in analysis and discussions on academic matters/ issues), or indirectly (providing financial support for remedial teaching and private tuitions for their children, providing educational resources such as school uniforms, shoes, writing materials and supplying food items). Some parents and siblings take further steps to evaluate and monitor their children’s exercise books and assignments progress to ensure that their children’s do what they are assigned to do and do it successfully. This could help the parents/guardians/siblings to validate that their children attend schools and do their academic work properly. 
A small group of the respondents (37.5%) mentioned that parental visits or tours to schools with the purpose of discussing with teachers on academic matters concern their children are healthy endeavours. It was found that parents’ visits to schools and ensuing discussions with teachers on their children’s school matters including school attendance, school truancy or dropout assisted to keep their children at school and implementation of all school and classroom requirements. Such actions are good measures as means of encouraging high students’ academic performance as they help parents/guardians to make close follow ups on children school exercise books every day after school hours. 
These research findings concur with what Desforges and Abouchaar (2003) suggested. These scholars indicated that there were varied forms of parental involvement such as good parenting in the home, including the provision of secure and stable environment, intellectual stimulation, parent-child discussion, good models of constructive social and educational values and high aspirations relating to personal fulfilment and good citizenship; contact with schools to share information; participation in school events; participation in the work of the school; and participation in school governance. However, the effectiveness of each forms of parental involvement differed significantly. 
For instance, a study conducted by Harris and Goodall (2007) on engaging parents in raising achievement indicated that parental lack of skills was one of the commonly cited barriers from within the data. It was also the case that for some parents, language was a real barrier. This barrier was most clearly stressed by parents - they felt they often did not have the right language to use in discussions with teachers.  In addition, parents’ lack of interest made parents’ parental attitude and interest another barrier. some people even if they do get like praise letters or bad letters the parents don’t really care and I think that’s when you start going downhill a bit - if parents don’t really care if you get good/high or low grades then you start to lose interest in working for high grades. It frequently becomes apparent that the lack of interest was often lack of interest in the school, or in coming into school; it is unclear whether or not this translates into lack of interest in the learning of the student. 
The above comment concurs with Halla & Craft (2003) who point out that parents play a critical role in providing learning opportunities at home and in linking what children learn at school with what happens elsewhere. By participating in and facilitating diverse learning experiences and activities outside the school, parents become an important factor in children’s overall learning at education Institutions.
Data showed that there was poor student’s academic performance in public secondary schools at Muheza Secondary schools due to insufficient relationship between school and community in different areas which help improve national examination outcomes. For example, parents were not fully involved in their children’s schooling because they were engaged in food production and business which was necessary if they were to feed, clothe/dress and provide shade for their families. Their petty investments were too merger to have the necessary time required to effectively assume their responsibilities in the actual education processes for their children. Creating a triangle of teacher, student and parent in learning and teaching processes may be considered positive so as to establish interdependence and unity in dealing with school problems. However, under the general economic difficult circumstances such a triangle is not considered and thus not created. Consequently, teaching and learning is only left for two parties; that is, the teachers and learners. Parents are commonly out of the picture. 
Generally, schools are currently, undergoing shortages of furniture chairs, tables and staff furniture’s. This is possibly due to the issue of initiating compulsory education or that is provided freely this had made an increasing of number of students in school where furniture remains few and cannot satisfy all registered students in secondary classes.  Findings showed that such conditions sometimes led to students sharing desks and others sitting on the floor while attending classroom sessions. For example, in school B secondary school 37 students completed form four classes in November 2018 while 148 students were registered for form one classes in January 2019. This meant that 111 students had no desks to sit on.  Overcrowded classrooms constitute one of the causes for students under performance at national examination sessions since overcrowded classrooms do not provide students with a conducive learning environment to move and interact with peers as well as with teachers. Under such circumstances, it also becomes hard for teachers to use of adequate and appropriate practical pedagogy following current engagement of competence-based teaching in classroom teaching and learning. It is also easy for learners to contract diseases such as tuberculosis, colds, cough and other communicable diseases which may interfere with consistent or sustained learning for some students.
The link between community and school relationships is needed so as to influence public day students’ academic performance in solving challenges such as lack of tables and chairs, insufficient classrooms, indiscipline and food shortages at schools which occur in school’s due unsupportive society, specifically the parents who are generally considered part of the owners of the schools. 
Among the reasons for parents not getting involved in teaching and learning processes is the facts that schools sometimes failed to create strong links between homes and schools or the learners’ environment outside their schools. Steinberg et al. (1992) indicate that where parents don’t feel invited to visit schools due to low socioeconomic reasons such as poorly educated parent, the situation is worse due to the facts that some parents are unable to read and write and can mostly communicate using their mother tongues and not the language of instruction which is English at secondary schools in Tanzania. The latter situation makes the environment difficult for the parents to help their children with their homework, this could be source of poor community linkages and relationships. 
Bernard, (2004) argues that parental involvement has had many positive effects on student’s academic performance. It brings about good school attendance by encouraging teachers to attend to their core responsibilities to their schooling children. Muller (2009) states that the family-school and community partnerships are re-defining the boundary and the functions of education between schools and the communities (Lemmer, 2007). One of the challenges that hampers effective parental involvement is low-income families received per month. This condition leads them to undertaking more jobs/or petty businesses and not spend sufficient time at home to help their children with their school work (Singh, Mbokod and Msile 2004).
Given the preceding circumstances that have been presented in the preceding narrative, the researcher is of the opinion that teachers fail to prepare their students adequately for high passes in national examinations because the teachers do not receive sufficient academic related support from parents/guardians. According to Garcia and Thomson (2004), involvement of family in student learning helps to improve students’ academic performance by reducing absenteeism and restoring parent’s confidence in their children leading to students’ high academic scores both in classroom continuous assignments, tests and examinations as well as at national or any other examinations conducted outside the school classrooms. The students get better social skills and show positive social behaviour which is something that we as a community and the world need. Generally, this objective stemmed from the fact that parents have a significant share on students’ success at school and at national examination settings. 
The study reveals that the links between parents, community and school affairs is very minimal but nowadays schools struggle to ensure the cooperation between schools and parents’ relationship in order to create conducive environment for students to learn because they need support from their parents for them to perform well in school. Nowadays students are supposed to be given food /lunch time so as to ensure they participate fully in afternoon studies. The accessibility of food depends on parent’s contribution apart from having free education since the government does not provide free food for day student. Parents should be aware and should be involved in all academic activities of their children which has been conducted at schools.
4.4 Teachers’ Conditions and their Influence on Students’ Performance 
The third objective was to examine teachers’ influence on public day secondary school students’ academic performance. Teachers were interviewed and observed in actual classroom teaching to track whether they were able to effectively deliver what the curriculum demands. Some teaching documents such as schemes of work, lesson plans and student’s exercises books were reviewed to check if they accommodate the content that help learners to perform well at their secondary school level.  This objective was designed on the basis of a general perspective that the link between school-community relationships should be developed so as to influence students’ learning outputs and outcomes. 
Under this objective, the participants were teachers from the sampled schools and several questions were posed to see if their teaching methodologies were used properly and can lead to students’ positive academic achievements both at school and national levels. Teachers’ variables that may lead to students’ academic performance include teachers’ professional and academic qualifications, the use of proper teaching methods/pedagogy, teachers’ work experiences, teachers’ workload, and teachers’ commitment.

Teachers’ Qualifications
Table 4. 10 Teacher qualification in the selected schools for this study
	S/N
	Name of school
	Teacher’s
qualification
	Total no. of teachers
	No. of students
	No. of streams
	Ratio


	
	
	Degree
	Diploma
	
	
	
	

	1
	School A
	4
	6
	10
	507
	11
	1:51

	2
	School B
	2
	4
	6
	405
	10
	1:68

	3
	School C
	2
	7
	9
	459
	10
	1:51

	4
	School D
	1
	4
	5
	378
	8
	1:78


Source: Field Data, (2021)

Table 4.10 shows the number of teachers available in the sampled schools with their qualifications. The aim was to compare the actual ratio of teachers versus students according to the national education policy specifications that, teachers with diploma holders are qualified to teach form one and form two only while teachers who are degree holders are qualified to teach form three to form six. The researcher was eager to know whether the above explanation was the source of students’ poor performance at national examinations.  
The results of the study indicated that community secondary schools had a large number of underqualified teachers. There were only 30% of teachers with degree qualifications who were qualified to teach forms three and four students. 70% of the teachers were diploma holders who were suitable for teaching from forms one and two only. The study revealed that, in community secondary schools the large number of unqualified teachers was the leading factor for poor performance.
An interview with the District School Quality Assurance Officer, indicated that if a school has many University teachers graduate their results in CSEE will be better than those with limited qualifications. The DSQA Officer argued that the better staffed a school was with graduate teachers, the better the school performed during Certificate of Secondary Education Examinations (CSEE). The Quality Assurer Officers informed the researcher at an interview saying: 
You know that teachers’ qualifications matter a lot in ensuring proper delivery of the subject matter content. The more qualified teachers are the better the schools perform as well as the better the students’ academic performance becomes.
From the findings narrated in the preceding narrative, teachers who were holders of Diploma Certificate performed lower in comparison with their degree holders’ counterparts. In the study, one of the respondents remarked, “they [Diploma level teachers] often suffer from inferiority complex and lack confidence in their interactions with the students in classrooms”.  
The researcher also observed that the holders of the Diploma certificate have a problem with influencing Certificate of Secondary Education Examination outcomes of their students. These findings concur with those of the Council for Education Policy, Research and Improvement (2003) reflected in a study titled ‘Florida Teachers and the Teaching Profession’ which established that the most important factor affecting the quality of education is the individual teacher in the classroom. This, implies that if the individual teacher lacks mastery of subject content and self- confidence, this will certainly affect their content delivery in the classroom. It is, therefore, crucial to re-examine the suitability of having Diploma teacher holders when preparing students for National Form Four Examinations. It would be more appropriate to assign degree holder teachers to teach form three and form four classes in secondary schools.
Teachers’ Heavy Workload
 The findings also revealed that teachers were carrying heavy workloads especially in community secondary schools. The standard teacher- student ratio in secondary schools is 1:20 URT Basic Education Policy 2020, meaning that one teacher should teach twenty students. However, the study has revealed that, in community secondary schools the ratio between a teacher and students in secondary school classes was more than 1:50 meaning that one teacher should teach more than fifty students. Table 4.3 presents the real situation observed in four selected schools. These statistics show that the teachers were overworked in community secondary schools. The researcher had an interview with one of the School Quality Assurance Officer (DSQAO) in the district and she had the following comments “In fact our teachers sometimes are generally overloaded with the courses/periods they teach, when you visit School A you will find classes are overcrowded with many students while the number of teaches is minimal’’ (DSQAO Interview).
A Ward Education officer at Masuguru was interviewed by the researcher and he put forward the following comments on the matter patterning to teachers’ heavy workload:
‘‘Our schools experience the condition of having few teachers and the government has not allocated more teachers to the schools in recent years. If I remember well, the last time teachers’ were hired in the schools was in 2015, from there only some schools got one or two teachers annually, therefore teaching has become a tiresome job to us teachers’’
The findings from the interview as cited above indicated that high teaching loads impeded a teacher’s ability to assist students to obtain quality grades at Certificate of Secondary Education Examinations (CSEE) examinations.  During the interview with the School Quality Assurance Officer, it was observed that schools that were understaffed and where teachers had high workloads had students performing poorly in school examinations and at the Certificate of Secondary Education Examination in particular. This has been attributed to the fact that the teachers were so busy attending to many classes that they had no time to spare for the candidates who needed individualized attention as they prepared for the CSEE. 
On the contrary, schools that were adequately staffed and where teachers had low teaching loads had students performing well in Certificate of Secondary Education Examinations. This was due to the fact that the teachers had more time to spare for their candidates and were therefore able to devote time to address individual weaknesses of their students, a fact that guaranteed good results for the target candidates.
This finding was in line with Sichambo (2011) who recommended that teachers’ workload be reduced by employing more teachers. He advised that secondary school teachers, apart from the classroom teaching, had other responsibilities and a number of remedial lessons, large classes to handle, a lot of paper work which were causing moderate burnout thus performance had moderately slowed down. He further recommended that secondary schools need to find ways of completing the syllabus to avoid remedial lessons which increased teachers’ workload. Ways to reduce burnout such as reducing the holidays and weekend remedial lessons, regular transfers and time for relaxation were recommended. 
This view correlates with that of Calvo et al (2000) who established that reducing class size and providing more opportunities for teachers’ professional development may improve students’ learning experience. A critical shortage of teaching staff can be a stumbling block towards the provision of quality education. This can be overcome by hiring expatriate personnel in education as seen in the case of Zimbabwe where skilled teachers have migrated to South Africa, Botswana and other Western countries seeking greener pastures. The situation may lead to poor academic performance for students in the district. 
In general, the findings have indicated that public secondary school teachers were not allocated to schools according to schools’ demand. There were differences between urban and rural areas in terms of government teacher allocation criteria and practice. The urban schools were found to be over-staffed, with qualified teachers. 
Generally, the qualitative data have shown that the quality of teachers is an important factor affecting performance both at the school and national levels. Teachers in the high academic performing schools indicated that they were proud of themselves and appreciated the presence of high- quality teachers in their schools. On the other hand, teachers in the low performing schools complained about the absence of good quality teachers, especially in Science and Mathematics subjects. Justiz (1987:7), argues as follows: “The strength of the nation depends on the high quality of its education system, and the strength of a high -quality education system rests with high quality teachers.

In assessing teachers’ quality, two variables should be taken into consideration. The first is the ability of teachers based on the degrees they attained before joining the teaching profession as well as what they have learnt on-the job. The second is the quality of their work as perceived from their students’ learning and their measurable academic performance. For the case of teacher’s ability, many studies indicate that students with high academic abilities are largely attracted to join careers other than teaching such as those with high status, good working conditions and satisfactory salaries as well as related fringe benefits. Therefore, the teaching profession is left for individuals with low academic abilities (Solmon and LaPorte, 1986, cited in Abdo, 2000). On this basis the researcher found out that most of the sampled schools, teachers were well qualified but lack in service training.  Therefore, teachers’ quality plays an important role in ensuring students’ performance in Community Secondary Schools in the District.
Teachers’ Commitment in Community Secondary Schools 
In order to determine the exact factors leading to poor performance in community secondary schools in rural areas, commitment of teachers was also observed to be a key factor. The researcher used documents such as teacher’s scheme of works, lesson plans and subject log books which were usually used to show topics already taught and the number of test or classroom exercises/assignments provided by the teacher to the learners. Findings showed that in rural areas, CSEE performance is poorly compared to community secondary schools which were mostly found in urban areas.  
Table 4. 11 Number of lesson plans, scheme of works and monthly tests
	Subjects form 1-IV
	Existing lessons plans in%
	Existing scheme of work in%
	Number of topics taught in %
	Monthly test provided in%

	Kiswahili
	30
	30
	60
	45

	English
	28
	8
	54
	54

	Mathematics
	2
	6
	4
	12

	History
	27
	25
	49
	40

	Geography
	19
	6
	39
	36

	Civics
	30
	29
	60
	24

	Bios
	3
	10
	10
	4

	Physics
	1
	10
	4
	3

	Chemistry
	4
	9
	10
	1


Source: Field Data, (2021)

Table 4.11 illustrates the actual information showing how teachers performed their duties such as preparing schemes of works, lesson plans, teaching aids, search text and reference books and how they use these artefacts in their teaching processes. The study found that there were generally poor preparations of schemes of work as shown in Table 4.11. For example, in Kiswahili subject, only 30% of schemes of work were prepared. This implied that 70% of the teachers did not plan their work before they got into classroom to teach. Therefore, majority of teachers in community schools were not committed to preparing teaching materials which lead to ineffective learning processes and consequently, poor students’ academic in performance. This might be one of the reasons why students failed in their Certificate of Secondary Education Examination.  
Furthermore, teachers who did not prepare lesson plans and/or schemes of work and who did not mark their pupils’ assessment exercises consistently or determine - unsatisfactorily the goals for teaching; they end up causing the students to fail their studies. The review showed that for the whole year in these schools, available average lesson plans was below 30% for all teaching subjects. In teaching, a lesson plan is a very important tool which directs teachers and learners. In general, the lesson plan directs - stage by stage, what is to be taught systematically within a single or double periods subjects. These statistics imply that teachers were not committed to their work. 
In a formal education system, a syllabus guide teacher about what to teach in a particular year/term/semester so as to fulfil the national educational goals of a particular subject/course. The problem is where teachers fail to assess themselves regarding what to teach and how to teach it. These decisions determine the extent to which teachers’ capacity enables students to understand the learning content, context and pedagogy. When these three are effectively balanced learners are enabled to comprehend what they learn and can successfully respond to any type of questions such as quizzes, tests, examinations regardless of who, when and why the questions are designed (at school, regional, national or international levels Through Table 4.11, the study revealed that teachers did not teach all topics as guided in the syllabus. The documents showed that the average topics taught were below 60% out of all topics in the syllabus for a particular subject. For example, only 4% out of all topics in basic mathematics was taught at school D.
 The study revealed that in community secondary schools, teachers were not committed to teach effectively and as a result they caused students’ poor academic performance at national level form four examinations. But nowadays the government introduces new system of tracking information for both teachers and students in schools which is called SIS (School Information System), the SIS is able to track all information concerning teachers and students in schools. The system is able to morning if the teacher is attending class session as it required, also the system monitors if the teacher has enough qualification for teaching the subject and also if the students attended or misses the class.by having SIS the government will be able to track all information in schools and monitors all school activities that will enable students to study hard and teachers to be committed to their jobs. 
However, the study reveals that sometimes teachers lack physical motivation to their jobs which lower the morale of doing jobs, due to poor working condition, especially due to lack of promotion and increments.
Teaching Methods Employed by Teachers during Teaching and Learning Processes and Students’ Academic Performance
This study was also focused at examining how processes of teaching and learning were conducted and how such conduct influenced students’ academic performance. The researcher assessed the effectiveness of the application of teaching aids, types of teaching methodologies employed by teachers. Generally, processes of teaching and learning were explored in relation to students’ academic performance at community secondary schools in Muheza District Tanzania. The study found that the use of teaching aids among teachers was very rare. In addition, some of the teachers did not conduct remedial classes for students’ whose progress was below expectations. The teaching and learning environment in the sampled schools was not conducive. 
Table 4.7 shows how teachers involve students in the teaching process, whether the teachers applied participatory methodologies or not. From the data, it could be established that 46% of the participants argued that non participatory methodology was mostly applied in community secondary schools. This situation implies that teachers did not frequently use teaching aids. In this case, teachers were not responsible and committed to deliver the subject matter properly.

In teaching contexts, if a teacher does not utilize teaching aids, students do not get motivated to learn. Teaching aids are encouraged in classroom teaching since they assist learners to remember what they learn due to the images that the teaching aids imprint into student’s long- and short memory organs. Without utilizing teaching aids learners can easily forget what they have learnt immediately after they complete a given topic. Thus, limited use, or lack of using teaching aids can be one of the reasons that learners do not remember what they have learned when they attempt their national examinations.  
Generally, teachers use ‘banking lecture methods’ instead of facilitating learning in a manner that engage learners using relevant and attractive teaching aids.  
This perspective was supported by 50% of the respondents as shown in Table 4.12.
Table 4. 12 Techniques employed by teachers in teaching and learning
	Techniques employed by teachers
	Frequency
	Percentage

	Participatory techniques (learner centred)
	6
	50%

	Banking lecture methods (teacher centred)
	3
	25%

	Both number participatory and banking techniques
	3
	25%

	Total
	12
	100


Source: Field Data, (2021)

Empirical evidence clearly shows that formal schooling plays an important role in the enhancement of economic growth (Barro, 1997; Krueger and Lindahl, (2001), states that by increasing economic productive knowledge and skills (e.g. literacy, numeracy, and problem-solving skills), education can improve individual productive capacity and thereby increase individual earnings. Psacharopoulos (1994) posits that apart from food, shelter and clothes education constitutes one of the most essential needs to people in the contemporary world. Education, therefore, secures and helps to improve the quality of life of people as it is most likely to increase their earnings. 
The study was also geared to examine how the process of teaching and learning was undertaken by teachers and its influence on students’ academic performance. The questions asked in order to assess the effective application of teaching aids, type of teaching methodologies which applied by teachers in the whole process of teaching and learning relating with academic performance of community secondary school students in the selected districts, the results indicated most of the teachers in the sampled schools were using non participatory methods which were not suitable for the students to become independent learners and successful wealthy individuals.
More exciting, the study reveals that the government use school quality assurance officers who are responsible for ensuring schools development and compliance with established policies, laws and regulations as stipulated in education Act and National Basic Education Standards. This is to ensure that schools development support and adopt to the changing needs of learners and encourage creativity for future.
Teachers Experiences and Students’ Academic Performance
Teachers’ experiences play a vital role in ensuring the academic performance of their students in secondary schools. The teachers with longer teaching experiences were described as competent since they had better mastery of subject contents and possessed a variety of skills that enabled them to assist students to perform well in examinations. These views concur with those of Odumbe, Simatwa and Ayodo (2015) in a study titled ‘Factors Influencing Student Academic Performance in day Secondary Schools in Migori District’. These scholars established that high school teachers’ experience in the field was one of the factors that enhance performance in day secondary schools.
To establish whether there is a relationship between teacher’s experiences and students’ academic performance, the researcher interviewed School Quality Assurance Officers. One of such officers informed that 

Although there were other factors influencing the academic performance of our students, years of teachers’ experience matters a lot in the teaching pedagogy applied by a specific teacher. It is obvious that teachers with long and high experiences will be able to help students to perform better because they are versed in examination techniques and have keen interest in revising difficult sections of the topics that they cover., I visited one of the secondary schools in the district, and I found a lot of aged teachers and their results in their national examinations were good (SQAO Interview)
Moreover, the researcher observed some of the teachers in actual classroom teaching; among 12 observed teachers 7 were experienced in teaching pedagogies because they showed proper preparations of the subject matter, the use teaching aids, good fluency in language of instruction (English language), they were equipped with revision skills and had working techniques in answering examination questions.
The documents reviewed (schemes of work, lesson plans, lesson notes and filling of subject log books indicated that experienced teachers were able to plan properly and prepare competence-based lessons that suited the learner’s abilities compared to inexperienced teachers.
From interviews with one of the School Quality Assurance Officers, the researcher observed that other teachers tend
 to be those with longer teaching experiences. He added that the older teachers were observed as having better skills to understand people that enabled them to engage students in activities that maximized their potentials. Interviews with the Head of school C and review of relevant documents produced similar results. The Head of school C agreed that the older teachers had longer teaching experiences that enabled them to employ varied and most appropriate teaching methods that enabled their students to perform well in examinations. 
In a different school, the researcher observed that most of the older teachers had the added advantage of having taught at more than one secondary schools, these kinds of teachers brought on board, combined strategies that would yield excellent results for students who ultimately sit for the Certificate of Secondary Education Examination. These results concurred with the findings by Omariba (2003) in his study titled ‘Factors that Contribute to Performance in Public Examinations in Rural Secondary Schools in Kisii District’ in Kenya. Omariba established that experienced teachers, who were often the older teachers in schools, had mastery of subject areas and its scope, they were well versed in examination techniques’, take keen interest in revision and examination techniques. 
From the findings, older teachers brought along added advantage of experiences which translated into time-tested strategies that would yield optimum results for candidates in Certificate of Secondary Education Examination. However, it is important to consider the down side of the older teachers who may also be conservative and not willing to embrace changes. They may also be unwilling to try new and more effective teaching methods which would guarantee better results for their students’ academic performance. Age would, therefore be an advantage if the older teachers were flexible enough to combine time-tested techniques with modern effective and efficient teaching methods that are likely to guarantee better results for their students.
One Parent acknowledged that; 
In Public secondary schools’ teacher do not work as effectively as those in private secondary school for instance. in mock examinations all private schools do well but government schools’ students do worse academically at District level. (Parent at school A)

The relationship between Teachers, parents and students in private schools is stronger than in government schools because the parents in private schools always think how best they can help their children get better academic performance through their teachers.
Lee (2007) found that trust developed between students and teachers can contribute positively to students’ academic performance. Without good parents’ relationships, teachers themselves cannot manage to provide good results in academic.  
The relationship between teachers and students, effective teaching and learning processes cannot be accomplished according to set goals. Other side students should get help from the parents and teacher because students themselves in public day secondary school are learning in hard time. In addition to that, Ladd (1996 &1998) reported that parents and teachers’ relationship can influence students’ future paths toward academic success and such relationship was positively linked with children’s’ academic performance since every member in the society plays his or her role positively.
On the other hand, Miller (2000) argues that students-teachers’ relationship without parent’s effort students do not play an important role in helping the chances of future outcomes. For example, dropping out of school head of schools and DEO agreed that teachers have got a very significant role on students’ academic progress as one of the DEO concluded that “teachers are very potential in educating students, therefore, they need Support from the students as well as the society as a ‘whole.
This citation concurs with Mbiti (1981) who described that, the contribution of teacher’s relationship with public day students’ academic performance is paramount. In his illustration, he used many examples to explain how teachers become part of any students’ academic performance particularly in examinations. Teachers have potential ability in promoting learner’s academic performance and are social unifying agents who are useful in creating social solidarity. Teachers use a variety of methods for teaching to enable learners discover and they are also sources of initializing learning interaction within and outside the classroom. Interaction within a school follows fixed rules just as in general society that results into good academic performance. Generally, teachers use activity- based methods of teaching to enable learners discover and develop their potentials abilities which are most likely to have an impact on the students’ academic performance. 
Interview results indicated that majority of the interviewees were of the opinion that there is a need for the community to take care of neighbouring schools’ needs. One of the teachers commented that ‘

Teachers should be encouraged whenever they are simple because it is their efforts which can help to bring about high academic achievement among our secondary schools’ students. However, this is not done transparently in our secondary schools today (a teacher from school A).
4.5 Students’ own Contribution to their Academic Performance
The last objective of the study was designed to determine public day school students’ influence on their own academic performance. Students’ effort at studying constitutes one of the roots enabling good academic performance because such effort which include among others, managing students’ own time of reading and preparation for academic work at home as well as arranging their own time table for studying. This process, is determined by readiness and commitment of both the facilitator and learners. If at all or one of them loses his or her temper, it will have a negative effect on how community perceives their students’ CSEE result, concentration on the study, and the responsibility of parents at home. One would also want to know how the parents encourage, guide and counsel their children to concentrate more on studying rather than working on family businesses for the sake of raising family income.
Table 4. 13 General students’ views on their academic performance in CSEE 2015 – 2017

	Students’ academic performance
	Frequencies of the Results
	Percentages of the Results

	Very Good
	0
	00%

	Good
	2
	17%

	Average
	3
	25%

	Poor
	7
	58%

	Total
	12
	100%


Source: Field Data, (2021)

Table 4.13 presents the general views of the community on students’ performance in CSEE in three consecutive years, i.e., between 2015 and 2017. The statistics in table 4.13 indicate that 58% of all respondents supported the view that students’ performance was very poor, while 17% said the performance of students was average. It can be argued that academic performance in community secondary schools is generally, very poor due to the fact that most of the students were not committed to learn by themselves. 
Table 4.13 also illustrates that 58% of respondents showed that students in the selected community secondary schools were not ready to learn effectively because most of them went to school only as a matter of fashionable procedure and as force according to existing by laws. Some of the students considered attending to school as a means of contacting fellow students or friend. For students with this characteristic and behaviour contacting their peer groups and chatting constituted a tendency of escaping domestic chores/activities at home such as tilling the land to supplement family income. Most students who live in rural areas have this tendency.   One of the students at school B reported that:
Most of the students in our schools do not like to go to school because of low self-esteem and indiscipline. We always become stubborn to our teachers and the results of all these are dropout to some students and others perform poorly in the final examination. (Student Interview at school B) 
Generally, the study revealed that students in community secondary schools are not committed to learning hard at school because they have been oriented to rely on teachers’ effort. This was also seen by Famau (2016) in his comparative study between degree and diploma holder teachers. The study revealed that most of the students depends on the teachers’ presence which only contributes for 25% of their achievements. 
The researcher had an interview with some selected students and parents, and the following facts were reported;
My parent does not involve me in the choice of which school to learn, he decides on his own and let me go to the school that I was selected, there you find the whole primary school mates and start joking each other instead of studying (Student from school B). 
The same idea was put forward by one of the parents who said that 
Nowadays our children preferred to be involved in decision making on choice of schools, in dealing with discipline matters, because if you involve them, they feel responsible and obey whatever rule made by the teachers. (Parent interview in School A).
This finding indicated that the students’ involvements in various matters pertaining to students’ academic performance have direct relationship with academic performance of learners in public day secondary schools. However, the involvement is very minimal that’s why the performance at national examination arena has proved to be poor in Muheza District. Therefore, those who preferred to be involved in academic matters indicated that involvement would enable them give their views freely. Notwithstanding, the results would make them feel valued and motivated to learn.

 Although a big number of interviewed parents did not see the need of involving their children in the school choices, national examination results indicated that involving students in academic matters make them feel motivated and mature. This would have made them more responsible in their study work, leading to better performance in their end of form four national examinations. This argument is in agreement with Mulwa et al (2015) and Uhumuavbi (2007). The 32% of students whose decision to join their current school was made wholly by their parents did not feel motivated to study in schools. This factor might have adversely affected the students’ academic performance. Students who made the decision to attend schools of their choice who were (13%) felt motivated and had good academic performance in their end of the form four national examinations. 
Further, the researcher wanted to gain insight into student’s attendance, understanding of the lesson, eating food at school and timetable if had effects on academic performance. The researcher interviewed some of the students and arrived with the following results in table 4.14.
Table 4. 14 How attendance, understanding of the lessons, food provision and time table in public day school influence academic performance
	School Pseudo names
	Students’ Pseudo names
	Always attend school
	Understand
lessons taught
	Eating at
school
	Schooling
Time table

	SCH  A
	S1
S 2
S 3
	No
Yes
Yes
	Average
Average
Average
	Yes
Yes
No
	Yes
No
No

	SCH  B
	S1
S 2
S 3
	No
Yes
Yes
	Average
Average
Average
	No
No
No
	No
No
No

	SCH  C
	S1
S 2
S 3
	Yes
Yes
Yes
	Average
Average
Average
	No
No
No
	No
No
No

	SCH   D
	S 1
S 2
S 3
	Yes
Yes
Yes
	Average
Average
Average
	No
No
No
	Yes
No
No


Source: Field Data, (2021)

Table 4.14 has indicated that public day secondary school students’ have influence on their own academic performance through studying hard. Therefore, the combination of the above challenges hinders the school in attaining their intended goal student who always attended schools were YES 7 (58%). This represented the number of   students who always attended school lessons which   do not cause academic performance to be better and NO 5 (42%) represent the number of students   who do not attend school which increase the number of students with poor academic performance since they had no ideas with what happening to school.

Teaching and learning material, YES 6 (50%) and NO 6 (50%) so learning material should in high number so as to improve academic performance, understanding teaching process average N= 10 (83%) and YES 2 (17%) which show that the public secondary school has higher number of students do not understand their teachers compared to the number of private secondary school who understand teaching and learning process, hence cause lower number of better academic performance.
Result also indicated that Parent did were not ready to play their role in helping children attend to school and parents who agreed to check students’ exercise books were not afford to contribute till Ward committee emphasis them, Parents check the learning progressive of their children N=2(17%) and those who did not check N=10 (83%).
The findings also indicated that 70 (100%) of the respondents believed that there was a sensitive role for learners to increase their effort of learning in order to achieve academic performance. Students’ individual effort is needed since their individual actions have serious impact in their school academic performance. However, the link between school-community relationship and public day secondary school students’ academic performance do not work effectively until students are able to exert their individual efforts and devotion in studies. This goes without saying that school-community relationship is very vital in improving students’ academic performance. The community is needed in making decisions on school matters as well as controlling, managing, supervising students’ behaviour; staffing, maintenance of school facilities such as classes, budgeting and motivating students on best academic performance. On this basis, teacher-student relationship is also significant in improving students’ academic performance by establishing a rapport between them, teachers’ emphasis on students’ discipline, teaching properly 
Grounding their perceptions on the above proposition, students at school B emphasized that;

 students are sources of learning interaction. The officials’ aim of schooling is selection, classification, distribution, transmission and evaluation of knowledge. (Student Interview at school B) 
Students are not attending to school always but continuously on other hand there is no provision of food at school, parents were not ready to participate in school development activities also learning and teaching materials are very inadequate. Lack of time table themselves among of contribution of student’s bad academic performance.
A study related to Braxton, (2003) argues that the students should study hard so as to succeed on their own effort is needed in their academic performance. Adams’s emphases that social-economic status of learner effects quality of their academic performance. The assumption was that the role of learner in education achievements is highly demanding in terms of building relationship between teachers-students so as to enhance students’ academic performance.  
In the current study, the participants who were interviewed argued that cooperation between school-community, parent’s schoolboard and other stakeholders is a basic thing due to the fact that it can be easy to solve challenges in groups instead of individuals solving complex and multiple problems. It is good to create norms and rules for those who go against cooperation of school and academic performance at school levels and found that students’ academic performance in mathematics and English was different depending on the basis of education level of their parents or guardians. That’s assumption because some students did well in their lessons than their parent because the parents did not know writing and reading. Kombo (2010) noted that some parents who valued education and asked their children to spend more time in schools so their others were leaving school premises those spend two to three extra hours for revises but continue to fail their national examinations. For example, big result now programs Big Result Now program (BRN), 2013.Tanzania’s BRN was a broad, transformational government programme which sought to adapt the successful Malaysian approach to economic development and improving service delivery. The BRN programme launched in 2013 focused on achieving a set of specific objectives by 2015/16 in six priority sectors including Education. This involved a switch to ‘business unusual’, operating in a new, more open and accountable way and focusing on delivering tangible results in priority sectors. The focus was on efforts to drive teacher’s performance and remind parents and other educational stake holders to be committed in education matters especially in helping schools to have better results.
The study has therefore confirmed that every education stakeholder doing like their position requirements to done, the school-community relationship and public day secondary school students’ academic performance in serious measures to control parents and government responsibilities parallel with accountability in students’ attendance and prevent truancy.
Moreover, the State University of America (2013) asserts that communities are naturally interested in their own being and survival and so have a keen interest in their offspring or new recruits. Hence, they attempt hands on knowledge, skills and values which are special to their groups. It would be negative to assume that teachers can go through a pre-service programmer and then perform well for the remainder of their carries without further professional development Mosha (2006), The school is the main agent for transmission and acquisition of knowledge, values and skills, and thus it is natural that the public should expect close links between schools and communities.
Figure 4.3 shows a picture of students and educational stake holder were discussing on the issue of early pregnancies among school girls in the district. They provided HIV/AIDS education, bringing awareness on how to avoid sexual relationship while at school. Further, the stakeholders were telling the students to prepare their bright future by using most of their valuable time in academic matters at school. 
The stake holders were selected purposely because they were able convince learner about various matters related to life skills education in the district. Riverside (2003) says that students’ future presumes good academic performance based on accomplished teaching and learning goals. He advises that students ought to be assisted to improve their academic performance, develop deeper relationships with their school peers and learn with various social interrelated talents of both high and low achievers.

In 2015, Muheza District had a total number of 30 secondary schools for which schools attempted CSEE in 2018. Among the students in those thirty schools got pregnant before they sat for their final national form four national examinations. Due to this condition, Muheza District introduced an organization that was to protect children’s rights and fight against early pregnancies for girls who were students in secondary schools. One of the actions related to the organization’s responses include what is demonstrated in figure 4.3 which displays secondary school “D” with a total number of 195 students. Among these students, were 88 Boys and 107 were girls. Among those girls, 4 got pregnant and were expelled before they sat for their form four national examinations. Pregnancies have been established to generally be caused by the geographical location of the school. Students in this school walk from their homes most of which are located at long distances and most of the pathways are covered with long grass and thick bushes. Such pathways were mostly uninhabited, environments which make girls prey to unfaithful and lust men and boys. In the picture, one of the education stakeholders is educating student about prevention of early pregnancies so as to assist the girls to avoid early pregnancies, a necessary condition to ensure that the girls complete their educational cycles and ultimately attain their life dreams. 
Generally, the researcher observed that, public day school girls’ early pregnancies were among the contributing factors to poor academic performance in Muheza District. This was due to the fact that, most of the time students were involved in sexual relationships at an early age in their lives. Therefore, the educational stakeholders from the Department of Secondary Education, generally visit community day secondary schools, in order to generate awareness among secondary school girls on how to avoid early pregnancies among them so as to meet their desired goals and dreams through getting good academic performance in their examinations.
The chapter analyses the findings that were collected in the field through Interview, observation and documentary   reviews. The researcher understood that DEOs, DSQA, WEOs, School Board Members, teachers and education stakeholders constituted individuals who affected student’s academic performance through their participation in school decision making organs and attending their daily school/ work responsibilities. These individuals were responsible and accountable to encourage high academic performance for students in schools under their jurisdiction as they oversee the implementation of established rules, laws and norms on how to enhance public day students’ academic performance and general school practices.

The findings of the study revealed that public day secondary school boards have a big role to play in students’ academic performance. unfortunately, secondary school boards members in public day secondary schools contribute through volunteer work due to lack of officially set allowance for purposes of assisting the schools. 
On other hand the researcher findings revealed that the willingness and capability of the parents to support their children depended on many factors including their levels of professionalism, economic status and their educational levels. The researcher noted that well educated parents with at least a minimum of secondary education were more supportive to their children than those without such level of education.

Moreover, the study revealed that, in community secondary schools the large number of unqualified teachers was the leading factor for poor performance. The study revealed that in community secondary schools, teachers were not committed enough to teach effectively and as a result they caused students’ poor academic performance at national level form four examinations. However, on the other side the study revealed that students in community secondary schools are not committed to learning hard at school because they have been oriented to rely on teachers’ effort. And the researcher observed that, public day school girls’ early pregnancies were among the contributing factors to poor academic performance in Muheza District. This was due to the fact that, most of the time students were involved in sexual relationships at an early age in their lives
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Introduction 
This chapter presents a summary, conclusions and recommendations of the study. The study intended to explore the link between school-community relationships and public day secondary school students’ academic performance in Muheza District. The researcher believes that the recommendations provided under this chapter will be potential and applicable for different stakeholders in the education system in Tanzania. The researcher expects to assist educational practitioners to find ways of assisting community secondary schools in the selected area to perform better in the academic arena.
5.2 Summary of the Findings
This section presents a summary of the study’s findings. According to majority of field respondents, school board members constitute major stakeholders in public day secondary schools since they are obliged to guide major decisions in collaboration with school management and student’s representatives. The school Boards also monitor the implementation of the decisions collaboratively made by the schools and the boards. The school boards in majority of secondary schools in Tanzania guide decisions pertaining to school budgeting, monitoring of school activities and ensuring that school discipline is observed by all school members.  Therefore, the link between secondary school boards and secondary schools was identified by most of the study’s participants as a key factor in influencing public day secondary schools’ students’ academic performance.
Majority of respondents commented that parents play important roles in enhancing students’ academic performance. Parents were viewed to have strong power in making follow ups to check their children’s academic progress, participate in school development activities, encourage students to learn and support teachers to adhere to school discipline regulations. Teachers on the other hand, influenced public day secondary school students’ academic performance by supporting students to excel in their studies through effective teaching, disciplining, guiding and counselling them. The teachers’ roles were considered to be directly linked to students’ academic performance although teachers perform responsibilities and roles other than teaching.
Students were also seen to influence their own academic performance macroscopically since all efforts and resources were put in place for their own success. They have been viewed to be primary and the focus target group in the provision of education in the country, Tanzania. It has been found out that if all efforts were made by all secondary schools’ stakeholders, the academic performance of Muheza District would have been better and appreciated.
5.3 Conclusions
This study has revealed some links between school-community relationship and public day secondary school students’ academic performance. Cooperation by all primary stakeholders of education such as education authorities, school boards, parents, teachers and the students themselves have been opined to have some effects on students’ academic progress and ultimate performance at national level examinations. Hence, each of the stakeholder groups has high potential in assisting the realisation of secondary education goals, specifically enabling secondary students in the country to perform well during their national examinations. In an environment where the relationship between the school and the community is guaranteed, ‘the school’ can become an attractive learning place a result of which both students and schools can perform highly well and to expected standards. 
5.4 Recommendations
5.4.1 Recommendations for action

Since this study has discovered the need for strong and positive links between schools and local communities, the following stakeholders need to perform their roles seriously so as to improve students and school’s performance at all levels but especially at national levels. 
The government of Tanzania should provide education guidelines to local communities about the importance of community involvement in education to support teachers and students to improve school and students’ performance. It should ensure accountability, responsibility and transparency on matters related to academic performance in secondary schools.
This group of the community constitute primary stakeholders in secondary school students’ academic performance hence they should form strong associations with teachers and their children so as to attain the intended education goals as well as effective practises, measures and maintenance of the students’ discipline, children and teachers disciplines to improve academic performance. They should also follow up on their children’s improvement through tracking and getting hold of schools’ parent’s reports, attending school meetings and making continuous assessment of their children’s school attendance and classroom performance.
It was also recommended that the parents should take up their responsibility to buy academic resources such as textbooks for their children to facilitate their children’s personal private studies. The provision of educational resources for their children has the potential to open up the cage that restrict their children from private study while at home because some schools do not allow pupils to borrow such resources for their private use. In addition, the parents should participate in school committees’ bodies which are closely concerned with children academic well fare than other school development partners. 
Members in communities around which the schools are located should be educated on the importance of their involvement in their children’s learning processes in secondary schools so as to build awareness of responsibility to schools among parents. This will help parents to support students’ leaning and to have necessary child caring skills that bring some impact on effective and efficient education. The parents should take consideration of the power they have in transforming their schools and education provision in general. 
Recommendations for Further Study
Since this study was conducted only on a small area, there is a need for another large-scale study covering large areas for comparative purposes. Additional studies are needed to establish how environmental factors, social factors as well as economic factors affect students’ terminal national level academic performance in secondary and tertiary levels of education in the country.
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APPENDICES

APPENDIX A: 
INTERVIEW GUIDE FOR HEAD OF SCHOOLS (HOS), DSEO, WEO, AND DSQA
My name is Saada Selebia Emmanuel. I am a student at The Open University of Tanzania. I am conducting a study on “The link between school-community relationships and students’ academic performance in Muheza District.” The main objective of my study is to ‘explore whether there is a link or relationship between school-community relations and students’ academic performance.’  The study is also expected to unveil parents’ levels of participation in tracking their children’s engagement in learning both when at school and when at home especially during short and long holidays. Therefore, I humbly request you to spare some of your valuable time to answer the following questions that will assist me complete this task. Your answers will be treated with high respect and confidentiality; your name will not be mentioned in any part of this study unless you wish and permit this to happen. 
A. Personal Information 
1. Your age (Tick against the most appropriate alternative of the list provided in the table immediately placed bellow) 
	16-22 years
	

	23-35 years
	

	35-45 years
	

	45-65years
	


2. Gender:  Male (    )

 Female   (    )
3. Your highest level of education /training (Tick against the most appropriate alternative in the table bellow
	No formal education
	Yes (      )    No (     )

	Primary –secondary school
	Standard iv (...) vii (...)viii (...) Form iv (...) six (    )

	Professional Certificate
	Yes (….)     No (    )

	Professional Diploma
	 Yes (….)    No (….)

	Professional Degree
	BA (…), MA (…) PhD (…)


B. School-community relationship and its link to public day secondary school students’ academic performance 
Briefly explain what you understand by the following terms/words:
(i) “School-community relationship”
…………………………………………………………………………………………………………………………………………………………………………
(ii)  “Secondary school students” 
……………………………………………………………………………………
……………………………………………………...………………………………
(iii)  “Students’ academic performance”
……………………………………………………………………………………
……………………………………………………………………………………
C. How do parents influence public day secondary schools ‘students’ academic performance? 
(i) List five parents’ contributions to public day secondary schools at which their children undertake their secondary school education.
.…………………………………………………………………………………………………………………………………………………………………………
(ii) Of the five parental contributions or support you have mentioned in C (i) above; which ones do you consider potential to contribute to students’ academic performance in secondary schools and why.
…………………………………………………………………………………………………………………………………………………………………………
(iii) For each of the contributions you have included in C (ii) above, briefly explain how it contributes to community secondary school students ‘academic performance                 
…………………………………………………………………………………………………………………………………………………………………………
D. D: How community members link (or are linked) to secondary schools as well as determine how such a link (s) influence or relate to public day secondary school students’ academic performance?
(i) (i)  Do you think there is any importance of community members to link to public day secondary school students’ academic performance? Yes/No 
 If yes, explain briefly what such importance is.
…………………………………………………………………………………………………………………………………………………………………………
(ii) (ii) Kindly explain how community members are likely to contribute(s) to mass student’s failure in secondary schools. 
…………………………………………………………………………………………………………………………………………………………………………
E. How do community secondary school board’s link (or are linked) to public day secondary schools?
(i) Is there any relationship between secondary school boards and secondary school students’ academic performance? Yes, or no? If there is any relationship; what do you consider to be the relationships?
……………………………………………………………………………………………………………………………………………………...................................
(ii) (ii)List five secondary school boards’ contributions or support to secondary schools in your area District.
.…………………………………………………………………………………………………………………………………………………………………………
(iii) (iii) Of the five community secondary school boards’ contributions or support you have mentioned in E above (iii) list the ones that you consider to be potential in contributing to students’ academic performance? State why you think so.
.…………………………………………………………………………………………………………………………………………………………………………
(iv) (iv) For each of the contributions you have included in E (ii) above, briefly explain how it contributes to community secondary school students’ academic performance.
.……………………………………………………………………………………………………………………………….…………………………………………
(v) What are the challenges facing public day secondary schools that have driven students to poor academic performance at national form four examinations? 
….………………………………………………………………………………………………………………………………………………………………………

THANKS FOR YOUR COOPERATION
APPENDEX B:
INTERVIEW GUIDE FOR PARENT, STUDENT 
AND MEMBER OF SCHOOL BOARDS
My name is Saada Selebia Emmanuel. I am a student at the Open University of Tanzania. I am conducting a study on “the link between school-community relationships and public day secondary school students’ academic performance in Muheza District” The main objective of my study is to ‘explore whether there is any link or relationship between school-community relations and students’ academic performance.’  The study is also expected to unveil parents’ levels of participation in tracking their children’s engagement in learning both when at school and when at home especially during short and long holidays. I therefore request you to spare some of your valuable time to answer the following questions to assist me complete this task. Your answers will be treated with high respect and confidential, your name will not be mentioned in any part of this study unless you wish and permit this to happen. 
Personal information ………………………………...
1. Your age (Tick against the most appropriate alternative of the list provided in the table) 
	16-22 years
	

	23-35 years
	

	35-45 years
	

	45-65years
	


2. Gender: Male (     ) Female (    ) 
3. Education level 
Your highest level of education /training (Tick against the most appropriate alternative in the table bellow
	No formal education
	Yes (      )    No (     )

	Primary –secondary school
	Standard iv (...) vii (...) viii (...)
Form iv (...) six (    )

	Professional Certificate
	Yes (….)     No (    )

	Professional Diploma
	 Yes (….)    No (….)


Please indicate whether you agree or disagree with the following statement scale
Strong disagree = 1 Disagree = 2 neutral = 3 Agree = 4 Strong agree = 5
	ITEM
	Strong disagree
	Disagree
	Neutral
	Agree
	Strong agree

	How the links between public secondary students and communities influence students’ academic performance
	X
	x
	x
	X
	x

	Communities are vital in student’s academic progress
	
	
	
	
	

	The roles of secondary students in their academic achievements is discipline among them
	
	
	
	
	

	The role of teachers in students’ academic progress
	X
	x
	x
	X
	X

	Teachers’ competences are important in students achievements
	
	
	
	
	

	Teachers’ frequent seminars are meaningful
	
	
	
	
	

	Without teacher’s commitment academic performance cannot be achieved
	
	
	
	
	

	The influence of parents on students’ academic performance
	X
	x
	x
	X
	X

	The involvement of parents on their children’s academic progress is vital
	
	
	
	
	

	The links between parents and teachers is meaningful in students’ academic achievement
	
	
	
	
	

	Parents can contribute a lot in their children’s academic progress
	
	
	
	
	


APPENDIX C:
OBSERVATION CHECK LIST
Name of school Magila    date 15th Nov 2016
Number of participates: 30 head of school, Parents, students and teachers 
Observed pattern of participates 
	Observed pattern
	Yes
	No

	Availability of record such as class journal. Attendance and log books
	
	

	Available of use of lesson plan, scheme of works
	
	

	Available of texts books which used in learning process
	
	

	Available of parents’ students’ academic progress
	
	

	Available of staff meeting minutes
	
	

	Available current syllabus
	
	

	Available parents meeting minutes
	
	

	Available enough exercises in teaching learning outcome
	
	

	Active school board members
	
	

	The minute of school board member meetings
	
	

	Available discipline records report
	
	

	Available follow up of Parents minutes meetings
	
	

	Available student exercises book which it always used
	
	

	Available of Departmental records to meeting minutes
	
	

	Available parent participates in check-up studying to their children
	
	

	Available Department bank questions every teacher
	
	

	Available school timetable and Extra curriculum
	
	

	Available learning and teaching students’ materials
	
	

	Available subject clubs and their meeting minutes
	
	

	Available enough time for preparation at home
	
	

	Available home time table and follow us usual
	
	

	The minutes of village government meetings about school
	
	

	The measures taken to truants, Absentees and dropout
	
	

	Available discipline records
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