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ABSTRACT

This study investigated on the effects of leadership styles on students’ academic performance in Kigoma District. The study was guided by three objectives including: to identify leadership styles mostly used in secondary schools, to examine the effects of school leadership styles on students’ academic performance, and to find out leadership challenges and their effect to students’ academic performance in Kigoma District. The study used qualitative research approach and case study research design. The study employed simple purposive sampling techniques to select the respondents. Data collection was done through questionnaire and interview and the findings were then analyzed and presented thematically. The study findings revealed that the leadership styles usually used in Kigoma District includes democratic, autocratic, laissez-faire, transformational, coach-style and bureaucratic leadership styles. The findings also revealed that the effects of school leadership styles on students’ academic performance in Kigoma District include job satisfaction among staff, good relationship between leaders and subordinates, motivation of teachers, enhancing cooperation between teachers and administrators, creating conducive environment for teaching process. The study findings also revealed that leadership challenges and their effect to students, academic performance in Kigoma District include poor parental involvement, different education level of leaders/teachers or subordinates, lack of teaching-learning materials, overcrowding and large number of students, and financial constraints. The study recommended that the government through the ministry of education, science and technology and education inspectorate should prepare workshops for in-service training and inspects all schools to monitor leadership styles practices.
Keywords: Leadership, Leadership Style and Academic Performance 
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CHAPTER ONE

BACKGROUND AND STATEMENT OF THE PROBLEM
1.1 Introduction

This chapter presents the background of the study, statement of the problem, research objectives and the research questions. This chapter also presents significance of the study, limitations of the study, definition of the key terms and conceptual framework of the study.
1.2 Background of the Problem

Students’ academic performance is very important at every level of education, individual, family, organization and the nation as a whole. For students to perform well in academic and co-curricular activities, effective leadership is needed (Mutua, 2013). Good leaders are the ones who influence their subordinates towards success of organizational goals. The role as school leaders is to provide direction, exerting influence on persons, and mobilizing resources in order to achieve schools’ goals (Mutua, 2013). Luthans (2002) for example, notes that, effective school leaders use different leadership styles according to the demands of the situation in order to ensure that learners improve their academic performance. Also, according to Mutua (2013) leadership styles include autocratic, democratic and laissez faire. He further contends that autocratic leadership style is used when leaders tell their subordinates or workers what they want to be done and how they want it accomplished without getting their opinions. This affects the overall attainments levels of institutions goals and objectives. Democratic leadership style also known as participatory occurs where the leader involves one or more junior member in decision making process to determine what is to be done and how it should be done while the leader remains with the final decision-making authority. Laissez-faire leadership style leaders allow the junior workers to make their own decisions especially when the workers know the situation and what needs to be done (Mutua, 2013).
Moreover, Mbithi (2007) notes that autocratic leadership style tends to centralize power and authority. In democratic style, power and authority are derived from the people. Followers support the decisions made because they feel they are involved in making the decisions. Harris (2004) asserts that successful leadership in schools has resulted in higher levels of both students and general school performance. In Kenya for example, examination performance is an important aspect in the education system. It affords individuals opportunities for further education as well as giving them a distinct advantage over those whose performance was not good in getting better paying jobs.
Day and Sammons (2014) reveal that, England has a decentralized education system which has many leadership and management choices taken at school level. As a result, there is an introduction of Local Management of Schools (LMS) that devolved autonomy on resource allocation and priorities from local authorities to school governors. Additionally, Day and Sammons (2014) in their study titled “Successful School Leadership: Education Development Trust” they outlined six main areas of responsibility identified by head teachers themselves: which include accountability, strategy, managing teaching and learning; staffing issues, networking, and operations.
Moreover, according to Donkor and Asante (2016) there has been an increasing public concern on ineffective leadership styles in basic schools in Ghana. Since schools in the contemporary world are required to produce measurable results, leadership is therefore moving to the centre stage. Recently, head-teachers are being held accountable for pupils’ performance (Donkor & Asante, 2016). The mission for leaders with skills and experiences, that will enable them change poor performance, become a critical priority. Cole (2002) & Maicibi (2005) found that a school is gifted with all types of facilities or resources without a well-defined leader to manage the affairs of the school will not yield good outcome, including students’ and teachers’ performance.
Moreover, Isundwa (2015) in his study on the influence of leadership styles on secondary school students’ academic performance in Morogoro Municipal Council found that democratic leadership styles mostly influence learners’ academic performance. For Laissez-faire leadership style, the relationship revealed negative influence on students’ academic performance and was very weak. Therefore, one may ask whether leadership styles differ in effectiveness from one another to students’ academic performance. If, they vary, which one is more effective and how they are effective in students’ academic performance. Therefore, this study required to rely on this basis and show the way leadership styles affect students’ academic performance in secondary schools in Kigoma District.
1.3 Statement of the Problem
Several studies have been done concerning educational leadership and students’ academic performance for example, Dasu (1990) investigated on the effect of organizational climate on students’ academic performance in teachers’ colleges; Ndabise (1992) conducted a study on leadership style and their impacts on the supervision of teachers, colleges in Tanzania; whereas Damian (2003) did a study on leadership behavior and functioning of educational institutions in Tanzania public schools. Most of these studies concentrated on broad and general perceptions issues without a specific concentration on how each leadership style affects students’ academic performance in secondary schools.
Although there are several studies on leadership styles like Nyamubi (2018); Aunga & Masare (2017); Isundwa (2015), Machumu & Kaitila, (2014) conducted in different areas in Tanzania most of them reveal that democratic leadership is the most effective styles in yielding good and high academic performance in schools; it is still important to explore in other parts of the country because of continuous poor academic performance in schools, for example, since 2016 the problem of low academic performance in secondary schools examinations was pointed out in Kigoma District by Uwezo, (2017). This study therefore, ought to explore the leadership styles used by educational leaders in Kigoma Secondary schools and has each style affect students’ academic performance and the way they use the styles and why they do not use other leadership styles in education context/institutions.
1.4 Objectives of the Study
The purpose of this study was to investigate on the effects of school leadership styles on students’ academic performance in Kigoma District.
1.4.1 Specific Objectives
This proposed study was guided by the following specific objectives:
i) To identify leadership styles mostly used in secondary schools in Kigoma District.
ii) To examine the effects of democratic, autocratic, laissez faire, transformation and bureaucratic leadership styles to secondary school students’ academic performance in Kigoma District.

iii) To find leadership challenges and their effect to students’ academic performance in Kigoma District.
1.4.2 Research Questions
i) Which leadership styles are mostly used in secondary schools in Kigoma District?
ii) What are the effects of democratic, autocratic, laissez faire, transformation and bureaucratic leadership styles to secondary school students’ academic performance in Kigoma District?
iii) What are the challenges facing leadership in education at Kigoma District?
1.5 Significance of the Study
This study is significant to the government officials in the Ministry of Education when they happen to review the findings of this study. This is because the study explored on the leadership styles used in most secondary schools and how they affect students’ academic performance. The government and policy makers get their point to adjust or reinforce whatever different regarding leadership styles within the education policy.
This study also is significant to education stakeholders like teachers and NGOs dealing with education. Since this study identified the effective leadership styles for students’ academic performance, education officials are able to select the appropriate or productive leadership styles to lead their educational institutions. Furthermore, this study is significant to other researchers who are doing other studies related to this. This study is the source of literature to other researchers conducting the study concerning leadership styles in students’ academic performance.
1.6 Limitations of the Study
The study investigated on the effects of leadership styles on students’ academic performance in Kigoma District. The study was guided by three objectives including: to identify leadership styles mostly used in secondary schools, to examine the effects of school leadership styles on students’ academic performance, and to find out leadership challenges and their effect to students’ academic performance in Kigoma District. Looking at this project title and its objectives, one would think that if the current researcher is approaching for data collection is investigating the school issues related to whether the school leadership is working effectively so some respondents declined to give proper information fearing that they were spayed by the intruders. However, the current researcher explained why the data were needed and promised the respondents that what was being volunteered was to be kept for research purpose only.
1.7 Definition of the Key Terms
Leadership refers to the ability of an individual/group of individuals to influence and guide followers or other members of an organization.
Leadership style is the approach administered by leaders in their institutions/companies to direct and supervise their subordinates to achieve their set or planned goals.

Students’ academic performance refers to the student academic level in Certificate of Secondary Education graded from the lowest grade F to highest grade A.

Democratic leadership style is the type of leadership style in which members of the group take more participative role in the decision-making process.
Autocratic leadership style is the kind of leadership style whereby a leader dictates policies and procedures, decides what goals are to be achieved and directs and controls all activities without including his or her subordinates in decision-making.
Laissez faire leadership style is an opposite of autocratic leadership style whereby the laissez faire leaders make few decisions and allow their staff to choose appropriate workplace solutions.

Transformational leadership style is the kind of leadership whereby a leader works with teams of subordinates to identify needed change through inspiration and executing the change in tandem with committed members of a group.
Bureaucratic leadership style refers to organizational leadership through a highly formalized set of processes, procedures, and structures which follows a chain of commands from leaders to subordinates.
CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter presents the theoretical framework of the study, the empirical literature according to the specific objectives of this study, conceptual framework, synthesis and the research gap.

2.2 Theoretical Framework of the Study
2.2.1 Instructional Leadership Theory

Instructional leadership theory was developed by Stephen Jenkins in 2009. It focuses on the academic progress of students which include the value of creating clear educational goals, planning the curriculum as well as evaluating the quality of teachers and their responsibilities. This theory infers that leaders' efforts should be concentrated on the promotion of better outcomes for students, and the importance of improving students’ academic performance (Day, Gu & Sammons, 2016).

Moreover, Hallinger (2003) conceptualizes instructional leadership as involving three important goals which include: defining the school’s goals, supervising the delivery of the curriculum, and encouraging a positive school learning environment. Research on instructional leadership example, Robinson (2007) has concluded that instructional leadership can influence students’ academic performance, primarily through improvements to teacher’s work conditions and school culture.

The theory shows that instructional leadership can have a more noticeable impact on students’ academic performance than transformational leadership; this is because it places more emphasis on the quality of teachers and their teaching. This theory therefore, is important and it was used in this study because it guides the researcher to explore the information about the way leadership styles affect students’ academic performance. This is because the theory believes on the goals of defining the school goals, supervision of the curriculum delivery and encouraging positive school learning environment which yields satisfactory students’ academic performance through teaching and learning programme.
2.3 Empirical Literature

2.3.1 The Types of Leadership Styles Used in Schools
One of the most common ways that educational leaders used to demonstrate leadership and implement a broad range of reforms in their schools was through the use of block scheduling systems (Wood, 2002). By implementing a block scheduling system, educational leaders hoped to increase students’ academic performance, decrease discipline referrals, increase student attendance rates, and improve the overall school climate (Wood, 2002).

Teresa (2013) contends that a group of researchers who were led by the psychologist Kurt Lewis established three important leadership styles in schools which include authoritarian, democratic, and laissez-faire leadership styles. Under autocratic leadership style, the leader takes decisions without consultation causing the greatest level of discontent from followers in relation to other styles. The democratic leader involves people in decision making. The final decision ranges from consensus to the leader having the final say. Laissez- faire type of leadership is where a leader consciously minimizes his or her involvement in decision making. The followers make all the decisions.

There are various leadership styles that are used by heads of institutions Shetty (1970) identified three leadership styles, laissez-faire, democratic and autocratic. Shetty pointed out that the democratic style of leadership is more beneficial to the individual, group and organization. Likert (1961) advocates for employee centred style of leadership that is based on trust and participation. He argues that leadership based on participatory leadership could produce greater employee satisfaction and increased organizational effectiveness. Likert (1961) argues that the leader works as the “Linking; pin” between institutional levels. He also points that, the leader can act as a facilitator for the organization in planning, coordinating, identifying needs of the organization at different levels, and translating these needs into task accomplishment by obtaining the employees commitment to the organizational goals.

Directive leadership or autocratic leadership involves letting the subordinates to understand what is exactly expected of them to do and giving them directions. The subordinates are expected to abide with the rules and the regulations (Mulins, 2005). Leadership by directives has been described as autocratic, oriented to specific task, manipulative and persuasive (Bass, 1981). Although autocratic leadership can be effective in communicating a vision which is clear and concise regarding the strategic goals of an organization, it is marked by intimidation. Intimidations instill fear in employees who will find it difficult to demand for their rights in the work place thus negatively influencing access.

Teresa (2013) cited in authoritarian leadership style, the authoritarian figure selects which members will work collaboratively and determines solely the work tasks for the teams. This leader is very personal in his praise and criticism of each member but does not actively participate with the group unless demonstrating the group. The issue of electing which members will work collaboratively almost amounts to discrimination of the members in the work place and this study tried to determine how autocratic leadership style influences the rights to non-discrimination of employees in secondary schools in Nandi East.

Democratic leadership style has been noted to contribute positively to leaders’ access to their rights from related research findings. This leadership style includes consulting with subordinates and the evaluation of their views and suggestions before decisions are made by the leader (Mullins, 2005). By inference then this implies that a democratic leader can listen to complaints and needs of employees and therefore promotes access to their rights. Due to the consultative nature of the democratic leadership style it is probable that this process will enhance greatly the level of shared values between the institution and its employees which enhances employee access to their rights and therefore students will be able to get their professional programs (Teresa, 2013).

2.3.2 Leadership Styles versus Students’ Academic Performance
In recent times, education stakeholders in Nigeria have expressed their concern over poor academic performance of students in certificate examinations (Oluremi, 2013; Orodho, 2014). The part of the blame has been directed towards school administrators or leaders and the teachers while other blames has been put squarely on the shoulders of the students themselves (Orodho, 2014). Students’ academic performance is very crucial at every level; from an individual perspective, a family, an organization and the nation as a whole. For the school to perform well, both in-academics and in co-curricular activities, effective leadership is required (Cole, 2004). Leadership at work in educational institutions is therefore a continuous process where an individual is not only responsible for the group’s tasks but also actively seeks the collaboration and commitment of all the group members in achieving group goals in a particular context (Cole, 2004; Richlin & Cox, 2004).

Waters, Marzano & Mcnutty (2003) showed that the caliber of leadership in a particular school could have a dramatic effect on students’ academic performance. Also, there is a big relationship between effective leadership and student’s performance. Iqba (2005) comments that authoritative leadership style had important effect on school effectiveness as compared to democratic style in public schools in Punjab. Also, Haymon (1990) found a positive relationship between leadership styles and students’ academic performance in the elementary schools. Again, Valesky (1992) found that a democratic style of leadership produced higher test scores than an authoritarian or Laissez-faire leadership style did in high schools in Memphis, Tennessee & Nsubuga (2009) found that democratic or consultative form of leadership was the best in Ugandan schools.

Galabawa & Nikundiwe (2000) in developing countries like Uganda instructional leadership instills the spirit of hard working among students and dedication on the part of teachers. It also enables the big cooperation between parents and leaders, which eventually paves to better discipline, effective management and counselling. These results into good atmosphere for learning, the best students are selected at the national level, and sufficient teachers as well as access to facilities such as laboratories and libraries.
Educational management and administration can play a vital role in promoting students’ academic performance. This is clearly stated in the Education and Training Policy document of Tanzania. This goal, however, cannot be achieved without a well-established and effective leadership and administrative machinery (URT, 2010). Empirical research conducted in this area of educational management and leadership confirms the crucial role of educational leadership can play in improving students’ academic performance (Massawe, 2014).

Another study conducted by Nguni (2005) on “Transformational Leadership on Teachers’ Job Satisfaction, Commitment and Organizational Citizenship Behavior in Primary and Secondary Schools in Tanzania” found that, very little attention is made in studies related to Tanzania in the influence of leadership and management on students’ academic performance.
According to Teresa (2013) leadership styles are significant in employees’ access to their rights. An effective leadership style should enable employees to work in a discrimination free environment, be paid the minimum wage, be compensated in case of injury at the work place, work in safe and healthy work place, join a union and have a right to review personal files and be entitle to various types of leave. With job satisfaction of the employees, academic performance of students will be attained smoothly due to efficient working of employees (Nguni et al, 2006).

Leadership in a professional learning environment is socially constructed and culturally responsive. Leadership evolves as leaders and teachers work together, support each other, and redefine their systemic responsibilities as professionals. As leadership shifts from an individual to an institution capacity, the focus of structures and policies also shifts from prescribing responsibilities and well-defined role relationships to maintain social legitimacy and acquiring the resources necessary to provide quality learning opportunities, not only for students but for teachers and administrators as well (Williams, 2016).

According to Williams (2016) leadership of a professional learning community requires educational leaders to accept and promote teachers’ competence by providing teachers with opportunities to lead, and most importantly; to maintain the school’s social legitimacy by focusing staff efforts on the improvement of students’ academic performance. To be successful in students’ performance, educational leadership must balance their leadership styles to yield good academic performance of students. This means taking on the role of co-learner and collaborator in teaching matters.

Transformational leadership involves the ability to inspire and motivate subordinates or teachers to achieve high students’ academic performance. Research findings support the transformational leadership style. This leadership style posits that a teacher is influenced by activating internal motivators. The transformational leadership style involves the ability to motivate followers to act, recognizing that the ability to successfully influence others is the essence of leadership (Janes & Rudd, 2018). The successful effective leader has the ability to have his/her directives and procedures accepted as well as to motivate subordinates to work toward students’ academic performance. Effective leadership is improved when leaders can inspire their subordinates to accept change by communicating a compelling vision of the future and motivating willingness to work in the new manner and achieve high students’ academic performance (Janes & Rudd, 2018).

Leadership studies also address the issue of goal attainment which is students’ academic performance. Within the group, the leader influences/leads in the direction or the attainment of goals. Therefore, leadership involves directing a group toward some end point or accomplishing the task of school and students’ academic performance. This direction includes defining and articulating a direction according to external and environmental contingencies for the leader’s followers (Janes & Rudd, 2018). Transformational leadership style includes the idea of inspirational motivation as one way of encouraging followers to envision attractive future hence good students’ academic performance (Janes & Rudd, 2018).

Effective educational leadership is very essential to school effectiveness and improvement (Amanchukwu, Stanley & Ololube, 2015). To sustain educational leadership, leaders must develop sustainability on how they approach, commit to, and protect students’ academic performance in schools; how they sustain themselves and followers around them to promote and support students’ academic performance; the way they are able and encourage to sustain their vision and avoid burning out; and the way they consider the effects of their leadership in school management. Many leaders want to do things that matter, to inspire other people to do it with them and to leave a legacy once they have gone (Amanchukwu et al, 2015).
2.3.3 Challenges of Leadership in Schools
School leaders today say that key responsibilities are challenging (MetLife, 2012). The challenges include balancing budgets more than half of both teachers and principals, report that their school’s budget has decreased in the last 12 months and addressing the growing needs of diverse learners and their families (ISHN, 2013).
Many principals in the United States (US) say their jobs have changed over the last five years (ISHN, 2013). According to the study done by MetLife (2012) in the US 69 percent of studied school principals say the responsibilities are not very similar and 75 percent say their jobs have become too complex. Leaders of schools also report high levels of stress and limited control over important academic functions in their schools. About half of all leaders 48% and teachers 51% report that they feel under great stress in their job at least several days a week. Meanwhile, 9 in 10 principals 89% say they are accountable for everything that happens to the students in their schools, but fewer principals say they have a great deal of control over key school-based functions including the curriculum and instruction in their schools 42% and making decisions about removing teachers 43%.

The survey commissioned by MetLife (2012) conducted by telephone among 1,000 U.S. K-12 public school teachers and 500 public school principals in October and November, 2012; examines the views of teachers and principals on the responsibilities and challenges facing school leaders, including the changing roles of leaders or head of schools and teachers, budget and resources, job satisfaction, and implementation of the Common Core State Standards (CCSS) for college and career readiness.
The other challenge facing education leadership is educational environment which is the one that is built and founded on principles that were created in the 20th century.  It is rooted from this earlier century as well as from even more historic periods of time.  Most recently demand for 21st century skills have created a vast excitement and interest (Reeves, 2013).  However, the curriculum and the assessment process that is currently being experienced in the learning environment is one that continues to be used through the foundational basis of earlier centuries (Reeves, 2013).
Conflicts between staff and maintaining a positive climate that benefits students is another common challenge for educational leaders as reported by Furman (2019). Balancing learning while maintaining support from the staff is a struggle when principals deal with the traditional ways things are done while trying to make much-needed changes. When teachers feel valued, supported, and safe the results in teacher collaboration, higher engagement, staff retention, and most importantly, teachers are likely to develop innovative practices that ensure learning environments that are best for students. It is important to remember to keep the school environment upbeat and positive by giving changes time to be implemented and be strong enough to recognize when something is not working and get it off the table.
Furman (2019) argues that time constraints and lack of funding are obstacles for educational leaders when trying to manage a building, supervising staff, and leading the school and district vision. Having time and enough staff is critical to effectively encourage and coach teachers to do the initiatives principals want to do with fidelity. These hurdles also have an impact on at-risk learners as resources are not readily available, and sustainable programming is scarce (Furman, 2019).
The educational sector in the UAE has played a central role in the country’s ongoing development aims and has become a central focus for reform and improvement (Alhebsi, Pettaway & Waller, 2015). Although educational attainment levels have made significant leaps and bounds since the country’s inception, there are still major challenges the UAE’s public education sector. Two major concerns facing leadership in the educational sector include preparing students and leadership to collaborate effectively within a global context in light of the far-reaching effects of micro and macro-economic influences (Iskander, Pettaway, Waller & Waller, 2016).

It is very clear that the challenges facing school leaders have much in common those faced by principals in Ireland are seen everywhere, so the reply to those are relevant to seek out and compare. The OECD and other international organizations also helpfully enable us to see an international view, which also shows that the challenges are many and various (Fitzpatrick Associates, 2018). These  challenges  for a school leader are understood to include the pace of change, an abundance (or overload) of information and initiatives, new and sometimes controversial legislation, safeguarding and protection, student and parent demands, legal compliance, administrative requirements, people management,  technology and the use of IT in teaching, but also work, greater autonomy (but  greater accountability)and the emphasis on outcome and evaluation, not just teaching as an input (Fitzpatrick Associates, 2018).
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Conceptual Framework

Figure 2.1: Conceptual framework
Source: Adapted from Pounder (2012)
Figure 2.1 presents the relationship of variables in this study whereby leadership styles: democratic leadership, autocratic leadership, laissez-faire leadership, transformational leadership and bureaucratic leadership are independent variables which interacts with intervening variables to achieve better students’ academic performance in secondary schools. Intervening variables like teachers’ job satisfaction, recognizing subordinates or teachers’ initiatives and complement or motivate their deeds, clear communication and flow of commands to subordinates, and collective or acceptable decision making between leaders and teachers leads to good students’ academic performance. Therefore, students’ academic performance depends on intervening variables rooted from independent variables which are democratic leadership, autocratic leadership, laissez-faire leadership, transformational leadership, and bureaucratic leadership.
2.5 Synthesis and Research Gap
Many scholars like (Wood, 2002; Teresa, 2013; Oluremi, 2013; Orodho, 2014; Massawe, 2014; Sayi, 2008; Williams, 2016; MetLife, 2012; Reeves, 2013; Furman, 2019 and Alhebsi et al, 2015) reported and conceptualized about leadership styles used in schools and their effectiveness in students’ academic performance. They also reported on the challenges facing leadership in education. In this study, the leaders who are concerned are heads of schools, academic masters, discipline masters, and other personnel in school level who are running daily activities in secondary schools for students’ academic performance. Although the literature addressing the matter of leadership styles on students’ academic performance, there is the lack of empirical studies addressing the matter in Kigoma Rural District. This study aims at filling this gap by systematically exploring how leadership style affects students’ academic performance in selected secondary schools in Kigoma District. The literature also shows that, leadership styles used in secondary schools are a bit more studied with no sufficient data addressing on how those styles affect students’ academic performance in Tanzania. This study also intends to uncover this gap in Kigoma District, Tanzania.
CHAPTER THREE

RESEARCH METHODOLOGY
3.1 Introduction

This chapter presents research approach, research design, description of the study area, study population, sample size, sampling techniques, data collection techniques, data analysis and presentation plan, reliability and validity and ethical consideration.

3.2 Research Approach

This study used qualitative research approach to present participants’ understanding about the way leadership styles affect students’ academic performance in secondary schools in Kigoma District. The study intended to seek the experiences of the heads of schools, teachers and other officers on the effects of leadership style on the students' academic performance. Looking at this topic the study seeks to get experiences from the respondents on the effects of the leadership styles on the academic performance. The approach that hosts the experiences of the respondents and grassroots realities is qualitative approach as it provides option for collecting in-depth information through probing questions as recommended by Patton (2009). So, the qualitative research approach was employed in this study.
3.3 Research Design

The researcher in this study employed a case study research design. This is because it is based upon the assumption that the case being studied is a typical of cases of a certain type and therefore a single case can provide insight into the events and situations prevalent in a group from where the case (sample) has been drawn secondly, a case study design helped in bringing the understanding of a complex issues or object like simplifying the way of collecting data which have the opinions of the participants. A research design is the arrangement of the conditions for collection and analysis of information in the way that targets to combine relevance to the research purpose in procedure (Kumar, 2011). Creswell (2012) also says that a case study design involves an up-close, in-depth and detailed investigation of a subject of study and its related contextual position which helped the researcher to study the sample selected in details. The case study design which falls under qualitative approach has power to provide thick experience on the investigated topic and thus gives the grassroots experience on the investigated topic under the study (Patton, 2009).
3.4 The Study Area

This study was conducted at Kigoma Rural District in Kigoma Region which is the district. It is bordered by Kagera Region at the North, Buhigwe District at the East, Kigoma Urban and Uvinza Districts at the South and Lake Tanganyika at the West.

The district is found in the coordinates4° 90' 07" South of the Equator and 29° 66' 15" East of the Greenwich Meridian. The researcher used this district as the case study because it is among the areas which are less researched on the issue of leadership styles on students’ academic performance. Also, the researcher is well familiar(rapport) with the area which allowed her to get the respondents convinced much and provide the useful information. This was also in line with Gray (2009) who recommends that rapport is very important for the researcher as it allows one to interact and know cultures of the population which allow him açcess data smoothly.
3.5 Study Population

The population of this study included all secondary school heads (20), 274 secondary school teachers and 15 Ward Education Coordinators all together making a total of 309. The researcher used this population because they were able to provide information about leadership styles in students’ academic performance. Since the population comprised of the heads of schools, the teachers and the ward education coordinators, school board member, these indeed were the target population which had some experiences on the leadership styles and their effects on the students’ academic performance in school, so their inclusion was rational to address the objectives of the study than if the population could have comprised people of different leadership experiences in school setting. 
3.6 Sample Size and Sampling Techniques

3.6.1 Sample Size

Sample size is the number of participants or elements that have been selected from the target population of the study (Herman, 2016). The researcher selected 10 secondary school heads, 50 secondary school teachers (5 from each school) and 10 ward education coordinators.
Table 3.1: Sample size

	Respondents
	Frequency
	Percentage (%)

	Secondary school teachers
	50
	71.4%

	Secondary school heads
	10
	14.3%

	Ward Education Coordinators
	10
	14.3%

	Total
	70
	100%


Source: Researcher, 2020

3.6.2 Sampling Technique
The study used purposive sampling. Purposive sampling is the sampling technique in which the primary consideration is the researcher’s judgment as to who can provide the best information to achieve the objectives of the study (Kumar, 2011), Patton (2009). This study used purposive sampling technique to select 10 heads of schools and 10 Ward Education coordinators whereby the researcher directly collected data from them because they know the leadership styles, they use in Kigoma Rural District and this enabled the researcher to get the required information related to the way leadership styles affected students’ academic performance in secondary schools.

3.7 Data Collection Techniques

The researcher used open-ended questionnaire and in-depth interview data collection methods as explained below:

3.7.1 Questionnaires

Questionnaire refers to the formatted set of questions that is drawn up to meet the objectives of the study; the respondents have to answer the question on their own (Kumar, 2011). In this study, open-ended questionnaire was prepared and administered to the respondents who were secondary school teachers. The researcher distributed the questionnaires to the respondents and after they had filled in, the researcher collected back for analysis. The researcher used open-ended questionnaire to secondary school teachers because they were many in number and this method allowed them to think well and provide more valid information.
3.7.2 Interview

An interview is a verbal interchange, often face to face, though the telephone may be used, in which an interviewer tries to elicit information, beliefs or opinions from another person (Kumar, 2011). The researcher used structured interview to collect primary data from heads of schools and ward education coordinators. The interview was used because it is significant in collecting data from a small number of respondents and the researcher was able to collect a lot of information from them since tape recorders were applicable, the researcher used face to face interview by meeting the respondents and asked them questions regarding the questions prepared. Though the methods has power to elicit more responses from respondents through use of probing questions, the method is not free from weakness such as respondents hiding information and sometimes feeling shy to speak in front of the researcher (Patton, 2009). 
3.8 Data Analysis Plan

The researcher analyzed, explained and interpreted for understanding the information or data obtained from the field. In qualitative data, the researcher used sorting data method through hand writing by removing incomplete information collected through the questionnaires and interviews in order to have the main ideas of the respondents and the researcher presented the analyzed data through quotations, tables, figures and explanations or descriptions. The qualitative data were analyzed using thematic approach, where the data were read, pattern developed and themes emerged were used to inform the audience (Bogdan and Bicklen,1998).
3.9 Validity and Reliability
3.9.1 Validity

Validity of the research is about thoroughness of the research tool (Gray, 2009). To attain the accuracy of the research the questionnaire was tested to the students who were doing master’s programme at the open university of Tanzania, Kigoma centre. These gave their opinion on the correctness of the tool used. The supervisor also was supplied with tools to be used in the current study to check their relevancy and accuracy. Finally, the tools were tested to the school heads at Mwandiga secondary school and after piloting some corrections were made and the tool was adopted for the study.
3.9.2 Reliability

Gray (2009) holds that reliability of the research is about the extent to which the research results can be trusted and are true (trustworthiness) from the complex process of the research. The current study used various ways to attain trustworthiness of the research results. The first was the use of triangulation. Triangulation is the process where more than one procedure is used to confirm or disconfirm the result in the research. The study used the triangulation of the methods. This means the study employed more than one method like questionnaire and the interviews to bring more reliability of the results than if the single methods could have been used in the study. Other triangulation was based on sample and sites.
3.10 Ethical Considerations
According to Creswell (2012) ethical consideration is the sense of making a researcher a person of integrity that will not undertake research for personal gain and who will avoid unethical issue in researching such as scientific misconduct like plagiarism, confirm to voluntary consent and facilitate privacy for respondents. Ethical issues may arise from the kind of the problem investigated by social scientist and the method they use to obtain the reliable and valid data. The researcher made the commitment to keep all the information confidential for the purpose of this particular study only. The researcher also considered the question of seeking permission from various authorities’ for example from the region and districts level as well as informing consent from respondents.

CHAPTER FOUR

DATA PRESENTATION, ANALYSIS, DISCUSSION AND INTERPRETATION

4.1 Introduction

This chapter deals with data presentation, analysis, discussion and interpretation. It is recalled from chapter one that this study was designed to address the following specific objectives and achieve the researcher’s questions including: which leadership styles are mostly used in secondary schools in Kigoma District? what are the effects of leadership styles used and their effect to students’ academic performance in Kigoma District? and what are the challenges facing leadership in education at Kigoma District? Consequently, chapter four presents the findings obtained from Kigoma Rural district regarding the research participants’ understanding about the effects of school leadership styles on students’ academic performance in Kigoma District. The chapter is arranged according to the three objectives along with their three research questions, which were developed in chapter one as follows:

4.2 Leadership Styles Mostly Used in Secondary Schools in Kigoma District

Objective one identified the leadership styles which are mostly used in secondary schools in selected or studied schools in Kigoma Rural district.  Its research question inquired, which leadership styles are mostly used in secondary schools in Kigoma District? In order to address this sub research question, the researcher collected data using questionnaire tool, and interview as well as documentary schedules whose results are first presented in Figure 4.1, analysed, discussed and later interpreted. The researcher used Microsoft Excel and calculator to analysed emerged statistical data as follows:
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Figure 4.1: Leadership styles mostly practiced in Kigoma Rural selected schools

Source: Field Data (2020)

Looking at figure 4.1 above, one sees the mostly practiced leadership styles in selected schools at Kigoma Rural district. Also, one can see that secondary school teachers are satisfied with those leadership styles used in their schools (Figure 4.1).

One would argue by comparing the leadership styles which in their frequency of use as stated by the respondents in Kigoma Rural district selected schools. One may see that democratic leadership style had 35 (70%) out of 50 teachers, autocratic leadership style had 20 (40%) out of 50 teachers, laissez-faire leadership style had 8 (16%) out of 50 teachers, transformational leadership style had 3 (6%) out of 50 teachers, coach style had 2 (4%) out of 50 teachers and bureaucratic leadership style had 2 (4%) out of 50 teachers (Figure 4.1).

Therefore, one may argue that democratic leadership style is the most practiced leadership style in the selected secondary schools in Kigoma Rural district which occupied 35 (70%) followed by autocratic leadership style occupying 20 (40%), leissez-faire occupying 8 (16%), transformational leadership style occupying 3 (6%), coach style occupied 2 (4%) and bureaucratic leadership style occupied 2 (4%). According to these findings, one could rightly argue that, democratic leadership style is mostly used in Kigoma rural district.

The researcher also interviewed some respondents like ward education officers WEO1, WEO2, WEO3, WEO4 to WEO10 and head of schools: H1, H2, H3, H4 and H10 Commenting on the leadership styles mostly used in their schools in Kigoma Rural district. The findings indicated that 8 head of schools said they prefer using democratic leadership style to administer their schools while 2 head of schools said they prefer using autocratic leadership style. Again, the findings revealed that 9 WEOs said they prefer using democratic leadership style while one WEO said he prefer using autocratic leadership style. H1 at school A had the following words to say:

“In leading my subordinates, I prefer using democratic leadership style because my subordinates will be able to decide on their own decisions which can help them be creative in doing their responsibilities. Again, I prefer using democratic style because it stimulates working among subordinates, encourage creativity and solving conflicts because we always talk together and carry our difficulties together”.

H2 also added that

“I always prefer to involve my subordinates in decision making in order to make them satisfied with their responsibilities. This enables them to act upon their choices and avoid command which could lead to unsatisfactory ideas and performance and retards the academic performance of students”.

Other head of schools had the same viewed on the mostly used leadership styles in their schools and their reasons of usage. However, H6 had the following words to say:

“I prefer using autocratic leadership because my subordinates usually won’t do anything until I force them to do. I do not prefer using it but the situation forced using it and sometimes I get used to it and now it is part of my responsibilities”.

WEO1 also had some words to say:

“I usually concentrate on using democratic leadership style because as the name suggests that the views of every subordinate are considered in my leadership which helps me to make them happy and feel satisfied in their job and daily responsibilities. I like using it because, it involves minimum supervision because my subordinates are free to say their views regarding the progress of the school(s), therefore, participation of all subordinates, creativity and solving conflicts among the subordinates”.

However, WEO8 have the following words to say:

“I like to practice command leadership because I failed to apply democratic leadership in my area because many of my subordinates pass through a lot of challenges like poor social services, poor motivation due to financial problems which make them to fail to receive orders and act accordingly. Therefore, I prefer using commands so that I can achieve the set goals”.

In discussion, one may argue that, the schools in Kigoma rural district, prefer using democratic leadership style mostly because it allows participation of all subordinates and encouraging high performance in secondary schools since it encourages creativity of subordinates like teachers and head of schools.

The implication one gets from the analyzed data from figure 4.1 and interviews responses from ten ward education officers and ten head of schools revealed that, democratic leadership style is mostly used in selected schools of Kigoma rural district. The data seem to suggest the conclusion that, democratic leadership style is used in Kigoma rural district.

These findings in this study for objective one reflects the findings in chapter two of: Likert (1961); Shetty (1970); Teresa (2013); and Mullins (2005) in their countries report similarly the usage of practice of democratic leadership style in schools which yields a good academic performance and job satisfaction of students in their respective schools.

4.3 Effects of Democratic, Autocratic, Transformational, Laissez Faire and Bureaucratic Leadership Styles on Students’ Academic Performance in Kigoma District

Objective two (2) examined the effects of school leadership styles on students’ academic performance in selected secondary schools of Kigoma Rural District. Its research question inquired, what are the effects of leadership styles used and their effect to students’ academic performance in Kigoma Rural District? The researcher employed questionnaire and interview schedule to collect data for this objective. The Microsoft Excel was used to analyze the collected data. The presented, analyzed, discussed and interpreted data were as follows:

Table 4.1: Effects of leadership styles on students’ academic performance process

	Leadership style
	Job satisfaction
	Reason
	Frequency
	Percentage (%)

	Democratic style
	Easy teaching-learning process
	Because of high morale of teachers and student learning centered
	39
	78

	
	Good relationship between leaders and subordinates
	Because of being considered by their leaders
	37
	74

	
	It allows motivation of teachers
	Because it considers all subordinates views and needs
	36
	72

	
	Enhance cooperation of subordinates
	 Because it allows views from all subordinates
	32
	64

	
	Conducive environment for teaching
	Because it encourages creativity of teachers in the classroom
	32
	64

	Autocratic style
	It arouses accountability
	Because subordinates are commanded to be responsible
	1
	2


Source: Field Data (2020)

Looking at Table 4.2 one sees the effects of school leadership styles on students’ academic performance in Kigoma Rural District. One sees that, democratic leadership style attracts job satisfaction because 39 (78%) said easy teaching-learning process because it arouse high morale of teachers and it is students’ learning centered, 37 (74%) said good relationship between leaders and subordinates because of it considers subordinates’ views, 36 (72%) said democratic leadership allows motivation of teachers because it considers all subordinates views and needs, 32 (64%) said it enhance cooperation of subordinates because it allows views from all subordinates, and 32 (64%) said it creates conducive environment for teaching because it encourages creativity of teachers in the classroom. However, autocratic leadership style 1 (2%) said it arouse accountability because subordinates are commanded to be responsible.

One would argue by comparing democratic leadership and autocratic leadership usage in secondary schools at Kigoma Rural district. Democratic leadership style seems to be more effective in 49 (98%) than autocratic leadership style in 1 (2%). In democratic leadership style, one would rightly argue that democratic leadership style contributes easy teaching-learning process because of high morale of teachers and student learning centered while autocratic leadership style seems to be not effective in students’ academic performance.

The researcher also interviewed some respondents like ward education officers WEO1, WEO2, WEO3, WEO4 to WEO10 and head of schools: H1, H2, H3, H4 and H10 examining the effects of school leadership styles on students’ academic performance in Kigoma Rural District. The findings indicated that 8 head of schools said they mostly use democratic leadership style which helps them to achieve good academic performance in their schools, 6 head of schools said, solving conflicts among workers, 6 head of schools said it simplifies supervision process. However, 2 head of schools said they use autocratic leadership because their subordinates need to work under pressure to fulfill their goals. H3 had some words to say:

“I prefer using democratic leadership style because it facilitates togetherness and consider all of my subordinates views which could help me and my staff to correct difficulties rather than doing it. Again, collective decision-making leadership help my institution to perform well since all of my members feel accepted and act according to the rules and regulations we set together”.
H4 also had the same views saying that:

“Using democratic leadership style means I choose to get help from many experienced individuals in my institution exploit their initiatives which help me and the institution to move forward with good performance”.

Other head of schools had the same views as H3 and H4 however; H6 had different views saying that:

“I usually use autocratic leadership because; my subordinates do not work effectively without being put under pressure and maximum supervision. I decided to use this style so as to maximize academic output which we failed to achieve last years”.

Again, the findings revealed that 9 WEOs said they prefer using democratic leadership style because in increase team work, creates confidence to work, interaction between teachers and students, allowing effective communication and collective decision making while one WEO said he prefer using autocratic leadership style because it provides command and order to workers or subordinates. WEO2 had the following words to say:

“I like to use majority decisions because it helps my subordinates to choose what they want which could be the good thing in our institution. This helps to create confidence and sense of belonging to teachers and head of schools and allow interaction between offices and work together to achieve academic goals”.
WEO10 added that:

“It is a wise decision to apply democratic leadership style which involves the majority leading and decision making in the school. This is because it helps to create a friendly environment for teachers to teach in harmony and because they are the part of decision making in the school. This style also provides effective communication between leaders and subordinates which affects positively teaching-learning process”.

However, WEO8 explained that:

“I prefer using autocratic leadership style which helps me in my institution to make commands and being received by my subordinates. This makes me achieve my responsibilities because my subordinates do what they are told at the right time”.

According to these findings, one could rightly argue that, democratic leadership style is the effective leadership style in Kigoma Rural district because it is mostly pointed out my respondents. They practice democratic leadership because it creates togetherness (unity) of the staff, considers the majority views and increasing interaction between teachers, students and leaders/administrators.

These findings in this study for objective two reflect the findings in chapter two of: Iqba (2005); Haymon (1990); and Valesky (1992) in their countries report similar findings on the effectiveness of democratic leadership style to teaching-learning process.

4.4 Leadership Challenges and Their Effect to Students’ Academic Performance in Kigoma District

Objective three (3) found leadership challenges and their effect to students’ academic performance in Kigoma Rural District. Its research question inquired, what are the challenges facing leadership in education at Kigoma Rural District? The researcher employed questionnaire and interview schedule to collect data for this objective. The Microsoft Excel was used to analyze the collected data. The presented, analyzed, discussed and interpreted data were as follows:

Table 4.2: Challenges facing leadership in Kigoma Rural District

	Challenges
	Frequency
	Percentage (%) 

	Financial constraints
	26
	52

	Different education level of leaders/teachers or subordinates
	22
	44

	Lack of teaching-learning materials
	20
	40

	Overcrowding and large number of students
	19
	38

	Poor parental involvement
	15
	30


Source: Field Data (2020)

Looking at Table 4.2 one sees how secondary schools at Kigoma Rural District are facing challenges in their performance towards teaching-learning process: financial constraints had 26 (52%) out of 50 teachers, different education level of leaders/teachers or subordinates had 22 (44%) out of 50 teachers, lack of teaching-learning materials had 20 (40%) out of 50 teachers, overcrowding and large number of students had 19 (38%) out of 50 teachers, and poor parental involvement had 15 (30%) out of 50 teachers (Table 4.2).

One would rightly argue that a financial constraint is the big challenge of leadership in Kigoma since it leads to poor motivation of subordinates, lack of teaching-learning materials. Therefore, the findings seem to draw its conclusion that financial constraint is the big challenge to leadership in Kigoma Rural District.

The researcher also interviewed ten head of schools and ten ward education officers concerning the challenges facing leadership or the challenges facing them in giving instructions and leading their institutions at Kigoma Rural District. The findings revealed that 10 head of schools said insufficient teachers’ salaries/remuneration, 10 said lack of enough teachers, 9 said insufficient funds for teaching-learning materials, 7 said poor technology, 6 said difference in education level, and 3 said lack of infrastructure. During the interview with the researcher H5 had the following to say:

“My leadership passes through a number of challenges which lowers the speed our school development and academic performance. The big challenge is insufficient salaries paid to teachers which make hard for me to supervise them while looking for other economic activities outside the schools. Also, we have the problem of few teachers to assign duties to teach students who are many as the enrollment is big these years”

H9 added that:

“In my school I have poor and lack of enough building which helps to keep the large enrolled students these years, and teachers’ offices as well as laboratory and library facilities which are important in achieving teaching-learning process. We also have very few teachers to teach a number of subjects which makes me hard to lead this school”.

Other head of schools have the same views as H5 and H9 regarding the challenges facing them in leading their academic institution in selected schools of Kigoma Rural District. Furthermore, in the interview with ward education officers, WEO5 at ward 5 had the following words to say:

“I noticed some challenges which affect teaching-learning process in my schools which include poor implementation of commands and poor ordering system of educational leaders like head of schools to their teachers which affects the success of some responsibilities. Using democratic leadership, we are faced by challenges of lack of immediate feedback from some subordinates and superiors which affects negatively teaching-learning process”.

WEO6 added that:

“Leaders I experience challenges of motivating their subordinates because of poor or low finance and increase in enrolment rates of students with the static employment of teachers which leads to higher ratio of student-teacher and this affects negatively students’ academic performance because teachers fail to teach large population of students”.

The findings of the interview from other ward education officers have similarities because they have the related challenges which affect leadership in teaching-learning process in Kigoma Rural District selected schools.

Therefore, one could rightly argue that, financial constraint is the big challenge of facing leadership in the attainment of effective teaching-learning process in Kigoma Rural District. Therefore, the study tried to find the measures towards these challenges facing leadership in education at Kigoma Rural District as presented in figure 4.2 below:
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Figure 4.2: Measures for effective leadership towards effective teaching-learning process

Source: Field Data (2020)

Looking at figure 4.2 above, one may determine the measures to ensure effective leadership towards effective teaching-learning in selected secondary schools. One may see that: free and fair leadership had 47 (94%) out of 50 teachers, proper decision making and transparency had 29 (58%) out of 50 teachers, rewarding employees had 39 (78%) out of 50 teachers, team work spirit had 42 (84%) out of 50 teachers, delegating power had 40 (80%) out of 50 teachers, provision of adequate funds had 38 (76%) out of 50 teachers, employing enough teachers had 36 (72%) out of 50 teachers, training leaders accordingly had 33 (66%) out of 50 teachers, and clear communication had 34 (68%) out of 50 teachers.

Therefore, one could rightly argue that, effective leadership could be achieved through practicing free and fair leadership in Kigoma Rural District in 47 (94%), followed by team work spirit 42 (84%), delegating powers for leaders 40 (80%), rewarding employees 39 (78%), providing funds for motivation and teaching-learning materials 38 (76%), employing more teachers 36 (72%), training leaders (in-service training) 33 (66%), clear communication between subordinates and leaders 34 (68%) and proper decision making and transparency 29 (58%).

The researcher also interviewed ten head of schools and ten ward education officers concerning the appropriate measures to ensure effective leadership towards effective teaching-learning process in selected secondary schools at Kigoma Rural District. The findings revealed that 9 head of schools said through transparency and trust, 9 said through employing enough teachers, 8 said through in-service training of leaders, 7 said team work, 7 said promotion of teachers at the right time, 6 said provision of enough teaching-learning materials, and 3 said provision of transport to teachers and students. During the interview with the researcher, WEO7 had the following words to say:

“In order to achieve effective leadership, we must work in a team work and avoid working as an individual, being open to your teachers or subordinates, and motivating those you lead to love their work and be satisfied. The government also should ensure to provide in-service training, and provide teaching-learning materials to schools”.
WEO10 added that:

“Leaders and their subordinates should work in a team to achieve students’ academic performance in secondary schools. Also, for students and teachers who are living far from school, the transport should be provided so as to easy their coming to school and going home…”.

Other ward education officers provided the same views on the measures to ensure effective leadership towards students’ academic performance in secondary schools. These findings suggests that team work, in-service training, and employing enough teachers are the best measures to ensure effective leadership for teaching-learning process in secondary schools.

These findings in this study for objective two reflect the findings in chapter two of; MetLife, (2012), MetLife (2012), Reeves (2013), Furman (2019) and Fitzpatrick Associates (2018) in their countries report similar findings on the challenges facing leadership for effective teaching-learning and measures to improve leadership.

CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

This chapter presents a summary of the findings, conclusions, and recommendations basing on the findings obtained from the study area about the effects of school leadership styles on students’ academic performance in Kigoma District.

5.2 Summary

This study intended to investigate the effects of school leadership styles on students’ academic performance in selected secondary schools in Kigoma District. The study was guided by three specific objectives which were: to identify leadership styles mostly used in secondary schools in Kigoma District; to examine the effects of school leadership styles on students’ academic performance in Kigoma District and to find leadership challenges and their effect to students’ academic performance in Kigoma District.

Different literatures have been reviewed by the researcher concerning the effects of school leadership styles on students’ academic performance in different parts of the world and the research gap was extracted from those literatures.

The study used qualitative research approach and case study research design to investigate the effects of school leadership styles on students’ academic performance in Kigoma District. A sample of 70 respondents was consulted who included 50 secondary school teachers, 10 heads of secondary schools, and 10 ward education coordinators. The study adopted purposive sampling techniques to select the respondents. Data collection of this study was done through two tools which were questionnaire and interview whose findings were then analyzed and presented through qualitative means that is through description of data.

The study findings revealed that the leadership styles usually used in Kigoma District includes democratic, autocratic, laissez-faire, transformational, coach-style and bureaucratic leadership styles respectively. The findings also revealed that the effects of school leadership styles on students’ academic performance in Kigoma District include democratic leadership styles leads to job satisfaction through easy teaching-learning process because of high teacher’s morale, good relationship between leaders and subordinates, allows motivation of teachers, enhancing cooperation between teachers and administrators, creating conducive environment for teaching process. Either, autocratic leadership seem to cause accountability of teachers because of the direct command from their leaders. The study findings also revealed that leadership challenges and their effect to students’ academic performance in Kigoma District include poor parental involvement, different education level of leaders/teachers or subordinates, lack of teaching-learning materials, overcrowding classes and large number of students, and financial constraints.

5.3 Conclusion

Basing on the specific research objectives of this study, the researcher concludes the study which was about the effects of school leadership styles on students’ academic performance in Kigoma District.
The study findings in the first specific objective which inquires the leadership styles mostly used in secondary schools in Kigoma District concluded that the leadership styles usually used in Kigoma District includes democratic, autocratic, laissez-faire, transformational, coach-style and bureaucratic leadership styles respectively.

Furthermore, the research findings in the second specific research objective which inquires the effects of school leadership styles on students’ academic performance in Kigoma District concluded that the effects of school leadership styles on students’ academic performance in Kigoma District include democratic leadership styles leads to job satisfaction through easy teaching-learning process because of high teacher’s morale, good relationship between leaders and subordinates, allows motivation of teachers, enhancing cooperation between teachers and administrators, creating conducive environment for teaching process. Either, autocratic leadership seem to cause accountability of teachers because of the direct command from their leaders.
In the last specific research objective, which inquires the leadership challenges and their effect to students’ academic performance in Kigoma District concluded that leadership challenges and their effect to students’ academic performance in Kigoma District include poor parental involvement, different education level of leaders/teachers or subordinates, lack of teaching-learning materials, overcrowding and large number of students, and financial constraints.
5.4 Recommendations

Basing on the research specific objectives, the researcher recommended the following to different authorities and individuals:
i) The government under the ministry of education, science and technology should make sure to use acceptable criteria to select or appoint head of schools to assume their offices who will demonstrate leadership skills and lead the institution towards success by utilizing the available human resources through using the recommended leadership styles like democratic leadership style and instructional leadership style.
ii) The government through the office of inspectorate should make sure visits are made to all schools and inspect on the leadership prospects and challenges facing leaders like head of schools so as to solve leadership challenges emerging.
iii) The government through the ministry of education, science and technology should arrange for in-service seminars for education leaders so as to raise their leadership skills and initiatives to lead well their institutions and bypass the leadership challenges which affect their institutions towards teaching-learning success.
iv) Education leaders or head of schools should employ the recommended leadership style which is democratic leadership style mostly than autocratic leadership except for some occasions or where necessary so as to yield good results in teaching-learning process because their subordinates will be much satisfied with their job and become more creative.
5.4.1 Recommendations for Further Studies

Through this study, the researcher recommends that other researchers and scholars should do more studies on:

i) Perception of education leaders towards their leadership styles on teaching learning process.

ii) Impacts of leadership styles on teachers’ job satisfaction in Tanzania.

iii) Roles of instructional leadership on the improving students’ academic performance in schools.
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APPENDICES

Appendix I: Questionnaire for Secondary School Teachers
Dear respondent,

I am VELONICA JORAM MGOZI, a student of Open University of Tanzania pursuing a degree in Master of Education in Administration, Planning and Policy Studies registered as PG 2017996990. The purpose of the questionnaire is to request you to give out your answers upon the questions regarding the research titled “Effect of leadership style on students’ academic performance in Kigoma District”. Your information is of fundamental help to the completion of this academic work. I request for your outmost cooperation considering that your opinion is highly valued and will be kept confidentially.

Instructions

1) Put the tick ([image: image4.png]


) in the brackets provided for the most appropriate answer in each question.
2) Fill the spaces left out with the most correct information in each question.
Questions

Section A: Leadership Styles Mostly Used in Secondary Schools in Kigoma District
1. Which leadership styles are used by your superior (head of school, deputy head of school) to give instructions in your daily school responsibilities?
a) ………………………………………………………………………………….
b) ………………………………………………………………………………….
c) ………………………………………………………………………………….
d) ………………………………………………………………………………….
2. Are you satisfied with those leadership styles?
a) Yes
[      ]

b) No
[      ]
Section B: Effects of Democratic, Autocratic, Transformational, Laissez Faire, and Bureaucratic Leadership Styles on Students’ Academic Performance in Kigoma District

3. Do you think the leadership styles used in your school are effective in students’ academic performance?

a) Yes
[      ]

b) No
[      ]

4. If yes in question (3), why are they effective in students’ academic performance?

a) ………………………………………………………………………………….
b) ………………………………………………………………………………….
c) ………………………………………………………………………………….
d) ………………………………………………………………………………….
5. If no in question (3), why are they not effective on students’ academic performance?

a) ………………………………………………………………………………….
b) ………………………………………………………………………………….
c) ………………………………………………………………………………….

d) ………………………………………………………………………………….
Section C: Leadership Challenges and their Effect to Students’ Academic Performance in Kigoma District

6. Do you think your school is facing leadership challenges towards students’ academic performance?
a) Yes
[      ]

b) No
[      ]

7. If yes in question (6), which challenges are facing leadership in your school in achieving students, academic performance?
a) ………………………………………………………………………………….
b) ………………………………………………………………………………….
c) ………………………………………………………………………………….

d) ………………………………………………………………………………….
8. If no in question (6), how did you achieve effective leadership in your school?
a) ………………………………………………………………………………….
b) ………………………………………………………………………………….
c) ………………………………………………………………………………….

d) ………………………………………………………………………………….
9. What do you thing are the appropriate measures to ensure effective leadership towards students’ academic performance in secondary schools?

a) ………………………………………………………………………………….
b) ………………………………………………………………………………….
c) ………………………………………………………………………………….

d) ………………………………………………………………………………….
Appendix II: An Interview Guide Questions for Secondary School Head of Schools
Dear respondent,

I am VELONICA JORAM MGOZI, a student of Open University of Tanzania pursuing a degree in Master of Education in Administration, Planning and Policy Studies registered as PG 2017996990. The purpose of the questionnaire is to request you to give out your answers upon the questions regarding the research titled “Effect of leadership style on students’ academic performance in schools in Kigoma District”. Your information is of fundamental help to the completion of this academic work. I request for your outmost cooperation considering that your opinion is highly valued and will 9be kept confidentially.

Questions

Section A: Leadership Styles Mostly Used in Secondary Schools in Kigoma District

1. Which leadership styles do you prefer to use in providing instructions to your subordinates to perform their daily responsibilities?

2. Why do you prefer to use those leadership styles to your subordinates?
Section B: Effects of Democratic, Autocratic, Transformational, Laissez Faire, and Bureaucratic Leadership Styles on Students’ Academic Performance in Kigoma District

3. How the leadership styles you use stimulates teachers’ job satisfaction in your school?
4. Do you think the leadership styles you use in your school are effective in enabling students’ academic performance?

5. If yes in question (3), why are they effective in students’ academic performance?

6. If no in question (3), why are they not effective in students’ academic performance?

Section C: Leadership Challenges and their Effect to Students’ Academic Performance in Kigoma District

7. Do you have any leadership challenges in giving instructions to your subordinates?

8. If yes in question (7), which challenges are you facing in leadership which affects students’ academic performance?

9. If no in question (7), how did you achieve effective leadership in your school?

10. What do you thing are the appropriate measures to ensure effective leadership towards students’ academic performance in secondary schools?
Appendix III: An Interview Guide Questions for Ward Education Coordinators

Dear respondent,

I am VELONICA JORAM MGOZI, a student of Open University of Tanzania pursuing a degree in Master of Education in Administration, Planning and Policy Studies registered as PG 2017996990. The purpose of the questionnaire is to request you to give out your answers upon the questions regarding the research titled “Effect of leadership style on students’ academic performance in Kigoma District”. Your information is of fundamental help to the completion of this academic work. I request for your outmost cooperation considering that your opinion is highly valued and will be kept confidentially.
Questions

Section A: Leadership Styles Mostly Used in Secondary Schools in Kigoma District

1. Which leadership styles do you prefer to use in providing instructions to your subordinates to perform their daily responsibilities?

2. Why do you prefer to use those leadership styles to your subordinates?

Section B: Effects of Democratic, Autocratic, Transformational, Laissez Faire, and Bureaucratic Leadership Styles on Students’ Academic Performance in Kigoma District

3. How the leadership styles you use stimulates your subordinates' job satisfaction in your school?

4. Do you think the leadership styles you use in your school(s) are effective in enabling students’ academic performance?

5. If yes in question (3), why are they effective in students’ academic performance?

6. If no in question (3), why are they not effective in students’ academic performance?

Section C: Leadership Challenges and their Effect to Students’ Academic Performance in Kigoma District

7. Do you have any leadership challenges in giving instructions to your subordinates?

8. If yes in question (7), which challenges are you facing in leadership which affects students’ academic performance?

9. If no in question (7), how did you achieve effective leadership in your school(s)?

10. What do you thing are the appropriate measures to ensure effective leadership towards students’ academic performance in secondary schools?
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Laissez-Faire Leadership


Transformational Leadership
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Teachers’ job satisfaction
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