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ABSTRACT

The study assessed community perceptions of corporal punishment to children in Government Primary schools at Meru District Council in Arusha region, Tanzania. The main emphasis of the study were to find out reasons for corporal punishment, examined the administration of the corporal punishment and to determine the alternative means to discipline students at Meru district council in Arusha region, Tanzania. The study accepted descriptive research design where both quantitative and qualitative data were collected. Both simple random and purposive sampling techniques were applied in selecting the sample population, whereby 378 respondents were selected for the study. A questionnaire was administered to collected numerical data while semi structured interviews, focus group discussion and observation method were used to gather qualitative data. The quantitative data were analysed using descriptive statistics where percentages, charts and frequencies were produced in order to summarize the results through statistical software tools known as SPSS version 22. Qualitative data on the other hand were analysed using thematic technique and results were presented in narratives. It was finally discovered that, the government primary schools used corporal punishment but they do not comply with regulations for use of corporal punishment and teachers do rarely administer corporal punishment. Also, records for administered corporal punishment are seldom kept due to lack of proper mechanism to inspect administered corporal punishment. The study recommended that the government should find possibility of making sure that guidelines on administration of corporal punishment are abided by the schools. 
Keywords: Community, Perception, Corporal Punishment, Government.
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CHAPTER ONE
INTRODUCTION

1.1 Introduction
This section discusses the background to the study, the statement of the problem. It also shows the research objectives and questions. Furthermore, it shows the significance and scope of the study, definition of key terms, and finally is the organization of the study. 

1.2 Background to the Study
Corporal punishment is common at households and schools as a means to discipline children regardless of the policy frameworks protecting the rights of the child. For instance, Article 19 of the UN Convention on the Rights of the Child requires member states to protect children from “all forms of physical or mental violence”. Although, Tanzania is a signatory to the UN Convention on the Rights of the Child, corporal punishment is legal and limited to four strokes administered by a head teacher (Ministry of Education and Vocational Training, 2008).  
In respect to this, corporal punishment is a routine and state-sanctioned part of many students’ everyday reality in Tanzania; for example, a study by the African Child Policy Forum (2014) concluded that the frequency of abuse by teachers is alarmingly high. Likewise, research findings by UNICEF (2011) on violence against children showed that teachers in the East African countries frequently whipped, kicked, punched, or threatened students. A research conducted by Gershoff (2002) on corporal punishment by parents and associated child behaviours and experience revealed that there are strong equivalents between the parent-child and teacher-child relationships that suggest the use of corporal punishment in a similar way. Straus (2010) mentions level factors relating to corporal punishment include cultural norms approving violence, low levels of education and social development, the presence of war, punitive deities, inequality in society and the family and an agricultural or industrial society. 
However, shared norms approving violence suggests the most direct relationship to CP; imply that approval of violence in one sphere of society may enhance approval in other spheres (Straus, 2010). For instance, corporal punishment is lawful in Tanzania. Provisions against violence and abuse in the Penal Codes and other laws are not interpreted as prohibiting corporal punishment in child rearing. For example, the Law of the Child Act (2009) states that parents should protect children from all forms of violence (Article 9), includes beatings which cause harm in the definition of child abuse (Article 3), and prohibits “torture, or other cruel, inhuman punishment or degrading treatment” (Article 13). However, it allows for justifiable correction (Article 13) and does not exclude all forms of corporal punishment from such correction (Newell, 2011).

Similarly, corporal punishment is lawful in the Tanzanian schools (primary and secondary) under the National Corporal Punishment Regulations (1979) pursuant to Article 60 of the National Education Act (1978). The Law of the Child Act (2009) does not repeal these regulations or prohibit corporal punishment in schools. Government guidelines in 2000 reduced the number of strokes from six to four and stated that only the heads of schools are allowed to administer the punishment, with penalties for teachers who flout these regulations (Newell, 2011). Nevertheless, corporal punishment is lawful as a sentence for crime in Tanzania under a number of laws, including the Corporal Punishment Ordinance (1930), the Minimum Sentences Act (1963), the Sexual Offences (Special Provisions) Act (1998), the Penal Code and the Criminal Procedure Code (1985). In response to this, corporal punishment has been practiced as disciplinary measure in penal institutions, which has contributed to its acceptability in other public settings like public primary schools.

According to Straus (2010), factors contributing to use of CP include its legal permission, social norms expecting it, the belief that CP is necessary and harmless. For example, CP as a judicial reprimand is replicated in schools via the law and the implicit belief system that is effective, conveys respect, improves performance and it is not seen as a form of physical abuse (Durrant, 2005). If a head teacher (who is legally allowed to use CP) has a strong allegiance with this belief system, they may use CP quite extensively herself, as well as ‘overlook’ its use by regular teachers. 
Further, Straus (2010) recommended that proximal level is comprised of immediate factors that are highly correlated with individuals who use CP, such as high levels of stress, receiving advice to use CP from family and friends, the presence of domestic violence, being a young parent, using authoritarian child rearing practices and having a large household. Unterhalter and Brighouse (2007) discussed the role teacher’s play in the well-being and agency freedoms of students, and Biggeri (2007) remarked how the expansion of children’s capabilities is often subject to parent and teacher control.  Globally, the use of corporal punishment in schools is increasingly prohibited in law; yet, in many contexts its use continues, even where outlawed. Studies by UNICEF found that teachers, parents and often children themselves suggest that corporal punishment in schools improves academic performance and corrects bad behaviour (Pares and Heslop, 2011). To understand the philosophy of states concerning corporal punishment, it is useful to consider the description by Benjet and Kazdin (2003) who identify three broad angles toward the use of corporal punishment in schools. 
First, the anti-corporal punishment view posits that the use of corporal punishment in schools has harmful effects that include implicitly modelling and teaching that violence is an effective approach to solving problems. Moreover, this philosophical view supports the notion that corporal punishment has negative effects on youth and is ethically problematic. Another view of corporal punishment is that it serves as an important behavioural option, if it is appropriately regulated. In addition to regulation of its use, this holds that corporal punishment can have positive consequences depending on a given context (e.g., student’s age, ethnicity). 
Finally, the third philosophy regarding the use of corporal punishment is that if schools do not use corporal punishment, it will actually lead to youth behavioural problems of greater frequency and intensity. In this orientation, the view of “spare the rod, spoil the child” dominates and it is seen as a damage to youth if corporal punishment is not used. Clearly, the second and third philosophies align with the sanctioned use of corporal punishment (Kazdin, 2003). It is reported by the Indian Ministry of Women and Child Development (2007) that two out of three school going children are physically abused; and boys are marginally more likely to face physical abuse (73%) than girls (65%) in Indian schools. 
According to Gershoff (2002), Smith, Gollop, Taylor and Marshall (2004) and others while reacting to the statement that corporal punishment is effective in achieving immediate child compliance argued in their study that the benefits associated with immediate child compliance can be offset by findings that indicate corporal punishment fails to teach a child self-control and inductive reasoning. A research by Prve and Alister (2010) in Australia remarked that corporal punishment results in bruising, marking or other injury lasting longer, and it is deemed a physical abuse. Further the study stated that; “it is lawful to use corporal punishment to discipline children as long as the punishment is “reasonable” in the circumstance.

Shumba, Ndofirepi and Musengi (2012) established in their study in Zimbabwean schools on use corporal punishment that teachers did not follow the recommended procedures of seeking permission from school heads before executing corporal punishment on the leaners.  They furthermore, emphasized that perpetrators of corporal punishment include both teachers and school heads; and since teachers and parents act in loco-parentis within the school, they are likely to use corporal punishment in schools.  
According to Andero and Stewart (2002) corporal punishment does not produce long-lasting changes in behaviour; instead it negatively contributes to the cycle of child abuse; and promotes pro violence attitudes of youth.  A study conducted by Agbenyega (2006) in Ghana reveals that the practice of corporal punishment in two basic schools in the Greater Accra District had an overwhelming majority of the teachers (94% and 98%) using corporal punishment to enforce school discipline. The results further indicate that the majority of the teachers in both school sites administer corporal punishment to students who perform poorly in academic work. 
A survey by Gladwell (1999) on teacher’s attitudes towards corporal punishment after its ban in schools in South Africa reported a sense of despair among teachers attributed mainly to the disruptive behaviour of pupils and the perception among the teachers that their authority had been taken away. Following the negative effects of the corporal punishment practices in schools, National Commissions on violence in America, Australia, Germany, South Africa and the UK have recommended ending corporal punishment of children as an essential step towards reducing all violence in society (UNICEF, 2010). Increasingly, twenty 29 countries in Africa have outlawed corporal punishment in schools, including Kenya and Uganda (Human Rights Watch, 2017). 
In United Kingdom, the Society of Teachers Opposed to Physical Punishment (STOPP) was set up in 1968 to campaign for the abolition of corporal punishment in United Kingdom (Gould, 2007). For instance, The Kenyan government banned corporal punishment in Kenyan schools in 2001 and enacted a new Children's Act (Government of Kenya, 2001) which entitles children to protection from all forms of abuse and violence. Kids make better decisions about their actions and behaviours when they understand what the penalties for misbehaving happen to be (Imbrogno, 2000). UNESCO (2001) reported that, many teachers in Kenya argue that without corporal punishment, schools would descend into chaos. Pupils would become even more unruly by the time they reached high school. 
Dinsmoor (1998) suggests the government to provide support and training to teachers on effective classroom management or control without resorting to violent techniques like corporal punishment. Such training should include instructions on the deleterious short and long-term consequences of corporal punishment. Further, he advises the government to have ample supply of counselors, especially for younger children while policies deemphasize the necessity for corporal punishment
The consequence of corporal punishment is that violence generates violence; statistics show that there is a positive relationship between students’ violent acts and teachers as a result of corporal punishments they receive (Nasr, 2004). In other words, 58% of students that are severely punished in schools are those who reflect their highest violence rates than other students especially in public schools (Nasr, 2004). Corporal punishment is lawful in alternative care settings like schools, Tanzania in particular. However, it is not clear to what extent does corporal punishment is a justifiable correction for public primary schoolchildren’s behaviour, and that is why this study became relevant.

1.3 Statement of the Problem
There exist two different views on the use of corporal punishment in Tanzania. One of the views support the use of corporal punishment and the other opposes it. Holden (2002) report that different views emerge due to different perceptions the communities hold on corporal punishment.  Pares and Heslop (2011) argue that corporal punishment improves academic performance and corrects bad behavior. However, Rohner et al (2011) insists that corporal punishment helps to achieve immediate child compliance. 

Human rights activists in Tanzania have called for the abolition of corporal punishments that include beating of students in schools Tanzania. TAMWA (2017) condemned referred corporal punishment as cruel and inhuman act. LHRC (2019) cautioned that school is supposed to be a very safe place for the student to enjoy his fundamental right to education. Corporal punishment often takes brutal and humiliating forms in Tanzanian schools, also affects school attendance.

On other hand the opponents contend that application of corporal punishment to students cause death and serious injury. According to Andero and Stewart (2002) corporal punishment does not produce long-lasting changes in behavior, instead it negatively contributes to the cycle of child abuse; and promotes pro violence attitudes of youth. The above position indicates confusion on the benefit of corporal punishment. Nevertheless, Corporal punishment is lawful in the Tanzanian schools (primary and secondary) under the National Corporal Punishment Regulations (1979) pursuant to Article 60 of the National Education Act (1978). The Law of the Child Act (2009) does not repeal these regulations or prohibit corporal punishment in schools.

Few studies have been done in Tanzania on perception of corporal punishment among community members. This suggests lack of researched information on the subject matter. There is a need for more studies in the study area. In the light of the above deficiency, this study sought to assess the community perception on corporal punishment. A case study of Meru district council, Arusha region Tanzania

1.4
Objectives of the Study
1.4.1 
General Objective

To assess the community perception on corporal punishment at Meru district council in Tanzania’s Government Primary Schools. 

1.4.2 
Specific Objectives
i. To find out reasons for corporal punishment at Meru district council in Tanzania’s government primary schools. 
ii. To examine the administration of the corporal punishment at Meru district council in Tanzania’s government primary schools. 
iii. To determine the alternative means to discipline students at Meru district council in Tanzania’s government primary schools. 
1.5 
Research Questions
1.5.1 
General Research Question
What is the community perception on corporal punishment at Meru district council in Tanzania’s government primary schools?

1.5.2
Specific Research Questions
i. What are the reasons for corporal punishment at Meru district council in Tanzania’s government primary schools? 

ii. How is the administration of the corporal punishment at Meru district council in Tanzania’s government primary schools? 

iii. iii)
What are the alternative means to discipline students at Meru district council
in Tanzania’s government primary schools?
1.6 Significance of the Study
Findings of the study will widen knowledge and better understanding among teacher, policy makers and other stakeholders on corporal punishment in schools as a means to correct wrong doings by children, and how it affects the resilience and psychosocial wellbeing of the learners. Similarly, results of the study will add literature on use of corporal punishment in education settings and be a benchmark to carry out other studies on use of corporal punishment in schools. However, study can assist policy makers and other stakeholders to review policy frameworks on use of corporal punishment in schools and find the best practice toward corporal punishment in education settings. 
1.7 Scope of the Study
The study focused on perceptions of public primary school pupils, teachers, parents and education stakeholders on corporal punishments to pupils. The study was conducted in Meru District Council by involving six government primary schools which are Imbaseni primary school, Nambala primary school, Usa River primary school, Maroroni primary school, Lositeti primary school and Maji ya Chai primary school. The reason for selection of these schools were to obtain data from different categories of respondents in order to get the variables contributing to use of the corporal punishment.
1.8 Definition of Key Concepts
1.8.1 Corporal Punishment 
Defined as the use of physical force towards a child for the purpose of control and/or correction and as a disciplinary penalty inflicted on the body with the intension of causing some degree of pains or discomfort, however mild (Prve and Alister, 2010). It also the use of physical force intended to cause pain, but not injury, for the purpose of correcting or controlling a child’s behavior (Straus and Donnelly, 2005). Constructed in this study corporal punishment is the use of physical force intended to cause pain, but not injury, for the purpose of correcting or controlling a student’s behavior. 
1.8.2 Discipline
Refers to the practice of training people to obey rules or a code of behavior, using punishment to correct disobedience or train (someone) to obey rules or a code of behavior, using punishment to correct disobedience or control gained by enforcing obedience or order or to punish or penalize for the sake of enforcing obedience and perfecting moral character (Grote, 2006). Built in this study, discipline is action or inaction that is regulated to be in accordance with a particular system of governance.
1.8.3 Perception 
Is a process by which individuals organize and interpret their sensory impression in order to give meaning to their environment (Robbins and Judge; 2009). According to Kinicki and Williams (2008) perception is a process of interpreting and understanding of one’s environment. Jones and George (2006) define perception as the process through which people select, organize, and interpret what they see, hear, touch smell, and taste and make meaning of them and order to the world around them. Grounded in this study perceptions entails a process through which people receive, organize, and interpret information from their environment.
1.8.4 Community
Is a group of living things sharing the same environment and usually have shared interests (Grote, 2006). Founded in this study, community entails a group of people living in the same place or having a particular characteristic in common.

1.9 Organization of the Dissertation
This dissertation is divided into five main chapters; chapter one covers background to the study, statement of the problem, research objectives and questions, significance and scope of the study, definitions of key terms, and organization of the dissertation. Chapter two presents relevant theories guiding the study, empirical analysis of relevant studies, the general discussion of objectives, research gap and conceptual framework. Chapter three indicates the methodology: research design, research approach, area of study, population and sample size of the study, sampling techniques, types of data, data collection methods, validity and reliability, ethical consideration, and data analysis. Chapter four concentrated on the findings and the discussions of the findings. The last chapter which is chapter five presented introduction, summary of the study, conclusions, recommendations and areas for further research.
CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction
This chapter reviews key theoretical aspects underpinning this study. It starts with theoretical framework, followed by empirical literature review that revolves around three objectives developed in Chapter one. It also includes research gap and the final part presents the conceptual framework of the study. 
2.2 Theoretical Literature Review
2.2.1 Behaviourism learning Theory
This study is guided by behaviourism learning theory by Watson (1913) who asserted that psychology as a behaviourist views, it is a purely objective experimental branch of natural science. Its theoretical goal is prediction and control. Holden (2002) explains that for many years psychologists have been investigating the effectiveness of punishment and its consequences. Although, very few psychologists like Domjan (2002) have believed that corporal punishment can be effective agent of behavioural change, most of the popular psychologists like Thorndike (1935), and Skinner (1953) claimed that punishment was (is) ineffective for producing significant and lasting behavioural change. 
Thorndike (1935) stressed pleasure is more powerful for stamping in desirable responses than pain (punishment in this case) was for stamping out undesirable or wrong responses, whereas rewards strengthening behaviour, punishment simply leads the learner to do something else. Holden (2002) claimed that, most of the learning theories assert that punishment or corporal punishment assumes that there will be suppression of bad behaviour, but does not show the alternative positive behavior. When the effects of punishment are viewed in school situation, one finds out that sometimes a learner only substitutes the less desirable behaviour for the punished one. For example, a learner punished of noise making in the classroom may substitute the behaviour by aggressing the punisher. 
According to Elliot (2000), Thorndike held a view that learning could be explained by connection or bonds that are formed between stimuli and responses. Thorndike explained this psychological view in what he called the “Law of Effects”, that painful or unpleasant event following a wrong response weakens the stimulus-response bond. This means that when aversive stimulus is contingent upon the occurrence of an undesirable response, there is a decrement in the probability of the response recurring again. On the other hand, when pleasurable stimulus is contingent upon the emission of desirable response, the bond would get strengthened.

According to UNICEF (2002) the Article 28, 3 (2) of the UN Convention on Rights of the Child states that school discipline methods should be “consistent with the child’s human dignity and in conformity with the present convention”. It is further affirmed that the committee on the Rights of the Child, which monitors implementation for the convention, has consistently interpreted the article as requiring prohibition of corporal punishments in schools. Although, the convention on the human rights shows that corporal punishment is against human rights and so showing the need to ban it, many schools in different countries (developed and developing countries) are still using corporal punishment as a means of changing the undesirable behavior in schools. For instance, policy frameworks allow head teachers in public schools to administer use of corporal punishment in schools (the National Corporal Punishment Regulations, 1979; the National Education Act, 1978 and Government Guidelines, 2002).  

A survey by   Dinsmoor (1998) on Egyptian children aged between 10 and 20 years, found that more than third of them were severely beaten with various implements and quarter of the group suffered physical injuries including broken bones, loss of consciousness and permanent disability. Partika (2007) asserts that corporal punishment is part of the culture and tradition of Tanzania. This means the problem is as big as to be considered part of our culture and living. 
A study at Nyakahoja primary school in Mwanza-Tanzania reported that corporal punishment goes on in every school in Tanzania and other African countries to make the learners respect teachers (Partika, 2007). A study by Kuleana (1997) in Mara Region schools (Tanzania) revealed high prevalence rate of corporal punishment. The study further shows that more often corporal punishment used by teachers in schools despite Tanzania being a signatory to the Convention for the Rights of a Child, No.28, 3 (2). Wade (2002) contends that, behavioural learning theories show that punishment conveys little or no information about what the victim should do but it tells only what not to be done. 
Partika (2007) revealed that, students ranked lower positions in examinations were punished regardless of the effort made on studying. Thus, punishment is likely to tell not to be in lower positions but not what to do as an alternative to their hard work. Also, a study by Dawes (2004) found that, children who are more punished indicate more behavioural problems that consequently evoke more punishments. The action-reaction tendency increases the probability for these children to show conduct disorders. The study tells the Tanzanian government in particular that, corporal punishment in schools does not work as expected, instead it produces more problems than expected (Dawes, 2004). 
In regard to this, corporal punishment encourages children to resort to punishment because they see their authority figures or parents using it. Therefore, it sends to children a dangerous message that, when children become adults will have to punish their children. The result is that the society is harming its children that, punishment is acceptable, especially against the weak, the defenceless-a message which negatively affect future generations. Indeed, corporal punishment does not build a culture of human rights, tolerance and respect, does not stop bad behavior of problematic children. 

Relevance of Behaviourism learning Theory to this Study: According to Behaviourism learning theory external force can cause positive change in behaviour. In this study the external force is the application of corporal punishment. The supporters of this theory contend that corporal punishment is an agent for behavioural change and cause suppression of bad behavioural. The Behaviourism learning theory help to understand the causes of corporal punishment and the environment causing it to continue in Tanzania. The theory is silent on the proper administration of corporal punishment and alternative ways that can be used to replace it. In view of the above weakness, this theory is used with other relevant literature to meet the information requirement of the general objective of the study.
2.3 Empirical Analysis of Relevant Studies

A study on analysis of parents and teacher’s perception of the use of corporal punishment in primary schools in Delta and Edo State, Nigeria found that both parents and teachers agreed that corporal punishment is an ideal practice for molding children in primary schools. Parents and teachers, males and females, urban and rural parents/teachers did not show any significant difference on their perception of the use of corporal punishment in schools (Ogbe, 2015). A study conducted by Ngussa and Mdalingwa (2017) on students’ perception on corporal punishment and its effect on learning, in selected schools in Babati Rural District, Tanzania established that students believed that punishment can help to monitor their discipline. On the other hand, they perceived that punishment may cause them to escape from classrooms, may lead into dropouts and can instill fear to learn and therefore contributes to poor performance in their subjects.
On the other hand,  a study conducted by Portela and Pells (2015) on corporal punishment in schools, a longitudinal evidence from Ethiopia India , Peru and Viet Nam found that among children aged 8: over half in Peru and Viet Nam, three quarters in Ethiopia and over nine in ten in India reported witnessing a teacher administering corporal punishment .Younger children are at greater risk of corporal punishment than adolescents, with the incidence of corporal punishment at age 8 more than double the rate reported by 15-year-olds, in all four countries.
A study by Gwando (2017) on pupils’ perceptions on corporal punishment in enhancing discipline in primary schools in Tanzania, survey study of primary schools at Kawe ward in Kinondoni in Dar es Salaam established that corporal punishment was common in primary schools. It was used as mean of controlling pupils. It was further found that most pupils accepted that corporal punishment helped them to reach their goals academically. Again, corporal punishment was perceived as essential to safeguard innocent pupils against cruel ones. In this context, the empirical studies are contributory to current study as they show the extent to which corporal punishment has been used in educational settings and their consequences to the students physically and mentally.
2.3.1 Reasons for Corporal Punishment in Tanzania’s Government Primary Schools

In Tanzania, although a signatory to the CRC, corporal punishment is legal but is limited to four strokes that can only be administered by a head teacher (Ministry of Education and Vocational Training, 2008). The reasons for corporal punishment in Tanzania’s Government Primary Schools are as follows:

2.3.1.1
It Can be a Way to Teach Respect to Some Children
The use of corporal punishment instills a level of respect in kids who struggle to interact with authority figures. It establishes a boundary between who is in charge, and what the rules happen to be. This process can then help to lay the groundwork for some children to understand the moments where they are asked to listen compared to the moments when they are allowed to explore personal choices with more freedom (David, et al.., 2008).
2.3.1.2
It requires Parents for Professionals to follow up after the Consequence is Administered

One of the reasons why corporal punishment, what usually takes the form of spanking, feels like an abusive situation it’s because the physical consequences are only given. Parents, teachers, and administrators must follow up with each child after a consequence to ensure that they understand the reasons why it was given. This outcome only occurs when the consequence is provided in an environment which loves and calms (Han, 2011).
2.3.1.3
It sets clear Boundaries that Motivate Children to behave at Home or in School
Kids make better decisions about their actions and behaviours when they understand what the penalties for misbehaving happen to be. This process allows each child to exercise and enhanced level of self-control. Advantages like this occur when the child understands that there are specific boundaries which cannot be crossed in certain circumstances (Imbrogno, 2000)
2.3.1.4
It can be Useful When Used in Moderation
Most of the concerns which are associated with the use of corporal punishment come from using it excessively. The occasional use of physical punishment because of serious behavioural issues can’t be appropriate for some children when other disciplinary actions have not yelled at results (Han, 2011).
2.3.2 Administration of Corporal Punishment in Tanzania’s Government Primary Schools
Corporal punishment is the deliberate infliction of pain intended to change a person's behavior or to punish him/her (David, et al.., 2008). The debate about whether or not to use corporal punishment to discipline and teach a child is an old one. Countries like Singapore still use physical methods of discipline but across the globe there is a realization that the line between punishment and abuse is rather thin and blurred and that there are other more judicious and effective ways to enforce discipline than beatings (Jyoti and Neetu, 2013). 
In India, this debate is raging across schools and there is an attempt to raise awareness about the adverse effects on children of beatings in schools (Jyoti and Neetu, 2013). Human Rights Watch (2017) documented widespread use of corporal punishment that exceeds the legal limit of the government’s current regulations. Thus, teachers beat students without reporting it as is required. Children are caned or beaten for all sorts of reasons, including being late for school; not answering questions correctly; failing exams; or not completing assignments. Teachers justify corporal punishment by referring to the proverb that if you spare the rod you spoil the child. Also, political leaders have also repeatedly encouraged corporal punishment in schools, thus, they publicly linked the absence of corporal punishment and the decline of discipline in schools (Odhiambo, 2017).

UNESCO (2001) reported that, many teachers in Kenya argue that without corporal punishment, schools would descend into chaos. Pupils would become even more unruly by the time they reached high school. According to this report, teachers contend that corporal punishment is one of the few disciplinary tools available to control large class sizes. A study conducted by Johnson (2004) reported that many teachers often carry out corporal punishment to maintain discipline in schools without the knowledge of the headmaster. 
Agbenyega (2006) reported on the practice of corporal punishment in two basic schools in the Greater Accra District in Ghana, founded that an overwhelming majority of the teachers [94 and 98 percent] use corporal punishment to enforce school discipline. The results above indicate that the majority of the teachers in both school sites administer corporal punishment to students who perform poorly in academic work. This implies that students with special learning problems who are not officially identified may be punished often for poor performance. 
Another surprising aspect of this result is that a large number of teachers from all the schools indicate their unwillingness to discontinue corporal punishment in their schools. A study conducted among pupils, teachers and Ministry of Education (MOE) in Kenya by Human Rights Watch (2007), and revealed that pupils described how some teachers continue to cane them while others resort to other forms of physical punishment such as standing in the hot sun with their hands in the air for several hours; kneeling on the ground for extended periods; slapping and pinching. In some instances, physical abuse by teachers has led to serious and lasting injuries. 
Teachers also punish children by giving them harsh tasks such as running long distances or uprooting tree stumps. Corporal punishment is lawful in schools in mainland Tanzania under the National Corporal Punishment Regulations 1979 pursuant to article 60 of the National Education Act 1978, which authorizes the minister responsible for education to provide guidelines, however, it is not clear to what extent do heads of schools similarly monitor actions of corporal punishment in their schools in order to ensure that the punishment is line with the guidelines.
2.3.3 Alternative means to Discipline Students in Tanzania’s Government Primary Schools
2.3.3.1
Social Development
A safe school goes beyond the elimination of corporal punishment. It makes children feel accepted and valued as members of their community. It develops children’s self-confidence and ability to trust their own judgment (Han, 2011). It provides children with an opportunity to build strong relationships with others and understand how to positively contribute to those relationships. It enables children to develop positive attitude towards school and develop interest in learning to achieve their goals. Children focus on their studies and perform well because they are not afraid of corporal punishment (Lenta, 2012)
2.3.3.2
Self-Discipline
A safe school helps children develop self-discipline by providing children with mentoring, clear guidelines and ongoing support (Partika, 2007). Through positive discipline, children develop clear goals for themselves and help them build the skills and character to achieve those goals (Grote, 2006). It inspires children to be persistent and recognize that achieving worthy goals takes hard work. It motivates children to look forward to coming early to school daily because school is fun, and there is time and space for playing games and sports that makes them physically healthy and fit. Playing with their friends helps children develop social skills for healthy relationships (Grote, 2006).
2.3.3.3. Provide Support and Training to Teachers
Dinsmoor (1998) suggests the government to provide support and training to teachers on effective classroom management or control without resorting to violent techniques like corporal punishment. Such training should include instructions on the deleterious short and long-term consequences of corporal punishment. Further, he advises the government to have ample supply of counselors, especially for younger children while policies deemphasize the necessity for corporal punishment. It is also advocated that pastory policy can work; the aim of the policy is to promote the participation of students and other stakeholders in the school governance. The key results area of the policy is to; “improve school discipline; improve effectiveness and efficiency in leadership and management of schools; improve academic performance and increase stakeholders’ involvement.
2.3.3.4
Have Daily Reports that are a System that gives the Learners Opportunity to reflect on their bad Behavioural Patterns
According to Kuleana (1997) schools should have daily reports that are a system that gives the learners opportunity to reflect on their bad behavioural patterns and to give them a daily basis to improve and receive reinforcement for that improvement. The teacher should explain to the learners that he or she is going onto a daily report system and explains why. The form used is shown to them and the procedure of having it filled in by every teacher is demonstrated. At the end of the school day, the teacher and the learner look at the report together and discuss the entries. The report is then taken home and signed by the parents. The child starts the process again the next day and this will be stopped only when the learner showed a desired behaviour.

2.3.3.5 Effective Communication
It is further remarked by Kuleana 1997) that schools and government in general to effectively develop a milieu of effective communication, in which the teacher displays an attitude of respect for the students. School officials are suggested to exhibit cordiality to students and an attitude that they generally enjoy working with children. For instance, the environment such as the futile, contentious and the win-lose contests should be avoided.

2.3.3.6 Peer Support Programmes
Partika (2007) suggests the government to insist schools to have peer support programmes which utilize techniques such as drama to encourage acceptable behavior. Thus, behaviour modification techniques for classroom control are suggested to be effectively be utilized by school officials. Such techniques the government and schools have to insist may include a variety of nonviolent disciplinary techniques such as soft verbal reproofs or social isolation in addition to the persistent use of rewards as love, praise and attention by the teacher for the appropriate behavior (Santrock, 2004).

2.3.3.7 Guidance and Counselling Programme
Guidance and counselling programme can promote the social, personal, educational and vocational development of students. The guidance part focuses on nurturing good behavior while the counselling part assists students to cope with life situation. In same vein, child friendly school models are advocated by UNICEF (2014), represent pragmatic pathway towards quality in education that have evolved (and are still evolving), from the principle of education as a human right to a child- cantered ideology that regards the best interest of the child as paramount at all times. This model aims to eliminate school, home or community factors that can prevent children to attend school. It promotes child participation and increases space for children to express their views and opinions and learn to follow school rules and regulations.

2.4 Outcomes of Corporal Punishment in Government Primary Schools
Corporal punishment does not produce long-lasting changes in behavior; negatively affects the social, psychological, and educational development of students; contributes to the cycle of child abuse; and promotes pro-violence attitudes of youth (Andero and Stewart, 2002).  Another study shows that physical punishment is associated with increases in delinquency, antisocial behavior, and aggression in children, and decreases in the quality of the parent-child relationship, children's mental health, and children's capacity to internalize socially acceptable behavior. Adults who have been subjected to physical punishment as children are more likely to abuse their own child or spouse and to manifest criminal behavior (Gershoff, 2008). 
Also Vygotsky (1978) stated that corporal punishment may legitimize violence for children in interpersonal relationships because they tend to internalize the social relations they experience. A study conducted in United States to assess the corporal punishment and child adjustment found that use of corporal punishment was associated with problems in both emotional and behavioural adjustment. However, these associations were strongest for children who experienced high levels of corporal punishment, for children who were impulsive, and for children who did not experience a warm and supportive family climate (Aucoin et al, 2007). 
Corporal punishment has effects on physical, psychological and educational outcomes including, increased aggressive and destructive behavior, increased disruptive classroom behavior, vandalism, poor school achievement, poor attention span, increased dropout rate, school avoidance and school phobia, low self-esteem, anxiety, somatic complaints, depression, suicide and retaliation against teacher (Poole et al., 1991). 
The use of corporal punishment (CP) likely affects children beyond the temporary pain inflicted. Serious psychological and emotional problems have been found to occur in children who have been the target of corporal punishment. These affects can influence one’s life into adulthood. Gershoff (2002) revealed that corporal punishment by parents has been associated with poorer mental health (i.e. depression, substance use, suicidal tendency and low self-esteem) in childhood and adulthood. A positive association has been found between the use of corporal punishment and psychological distress, specifically depressive symptoms. Students who witness or are victims of corporal punishment in schools are at risk of developing a range of psychosocial problems, including depression, suicidal ideation and anxiety (Turner and Finkelhor, 1996).  
Corporal punishment has been determined to be a risk factor for future development of antisocial and violent behaviour (Straus and Mouradian, 1998).  It is similarly, affirmed that the long-term use of corporal punishment tends to increase the probability of deviant and antisocial behaviours, such as aggression; adolescent delinquency and violent acts inside and outside the school (Straus, 1991). Corporal punishment causes psychological damages that are reflected obviously on child's self-esteem and self-confidence, and having other negative long-term personality effects (UNICEF, 2007). A study by Griffin, Robinson and Carpenter (2000) found out the negative side effects of punishment include running away; being truant; fearing teachers or school; feeling high levels of anxiety, helplessness, and humiliation; and being aggressive or destructive at home and school 

Pandey (2001) revealed that corporal punishment affects a child by not only inflicting physical pain but also mental harassment, feeling of helplessness, worthlessness, depression, inhibition, aggression, shame and self-doubt, guilt, social with-draw, feeling of inferiority, rigidity, lowered self-esteem, stress and heightened anxiety which may reduce his/her self-confidence. Adolescents who have experienced corporal punishment show higher levels of depression and feelings of hopelessness as well as an increased propensity to use violence (Du Rant et al., 1994). Increasingly, children with behavior, anxiety, or disruptive disorders are more likely to report previous harsh physical punishment (Goodman et al., 1998). Likewise, use of corporal punishment in schools has been shown to be associated with damaging physical and psychological outcomes that can affect some children for the remainder of their lives.

Emotional trauma from corporal punishment comprises of deterioration in family life, as parents were forced to withdraw students from school and resort to home schooling, depression, and an increase of violent behaviours (Dupper and Dingus, 2008). A study by Hyman et al (1996) revealed that approximately one-half of students who are subjected to severe punishment develop an illness called Educationally Induced Post-Traumatic Stress Disorder (EIPSD). 
In this disorder, there is symptomatology analogous to the Post-Traumatic Stress Disorder (PTSD). As with PTSD, EIPSD can be identified by a varying combination of symptoms characteristic of depression and anxiety. This mental health imbalance is induced by significant stress; with EIPSD the stress is the inflicted punishment. A student who received corporal punishment had difficulty in sleeping, fatigue, feelings of sadness and worthlessness, suicidal thoughts, anxiety episodes, increased anger with feelings of resentment and outbursts of aggression, deteriorating peer relationships, difficulty with concentration, lowered school achievement, antisocial behavior, intense dislike of authority, somatic complaints, tendency for school avoidance, school drop-out, and other evidence of negative high-risk adolescent behaviour (Greydanus, 2003).
2.5 Research Gap
Literature review has confirmed key factors on the perceptions of corporal punishment in education settings. However, most research evidence comes from longitudinal studies conducted mainly in other countries with high debate on the use of corporal punishment in public primary schools.  The studies do not show the factors that contribute to the justification to use corporal punishment in Tanzanian educational system. 
Generally, the findings from the studies on use of corporal punishment in public primary schools in Tanzania reveal two things. First, the Government of Tanzania is committed to discipline children in education settings and has been formulating various policies to administer corporal punishment. Second, a significant number of children of school-going age negatively perceivecorporal punishment as inhuman. 
In such a situation, it is not clear  to what extent does corporal punishment has positively been changing children’s behaviors and maintaining discipline in public primary schools.The mandatory obligation vested to head teachers to administer corporal punishment in the public primary schools has not explicitly stated in the achievement of this goal by disciplining primary school  children; hence, filling the existing gap on an assessment of the community  perception on corporal punishment in government primary schools’.
2.6 Conceptual Framework
A conceptual framework is a representation, either graphically or in narrative form, of the main concepts or variables and their presumed relationship with each other (Saunders, 2004). 
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Figure 2.1: Conceptual Framework 

Source: Researcher (2021)
Constructed in our study, conceptual framework entails a visual or written product, one that explains, either graphically or in narrative form, the main themes to be studied such as the key factors, concepts, or variables and the presumed relationships among them. In this context, the independent variables of this study was community attitudes, student’s attitudes and teachers’ behaviour while dependent variable were corporal punishment as its shown in diagrammatic description  in Figure 2.1

CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction

Chapter three explained procedures and methods applied in gathering information applied to the study. Also described the research design, research approach, area of the study, population of the study, sample size and sampling techniques, data collection methods, reliability and validity ethical consideration and data analysis

3.2 Research Design
According to Kothari (2007), research design is a plan of action, collection and analysis of data in an economic, efficient and relevant manner.  Research design can also be defined as an arrangement of conditions for collection and analysis of data in a manner that aims to combine relevance to the research purpose with economy in procedure. Built in this study research design entails the overall strategy utilized to carry out research that defines a succinct and logical plan to tackle established research question(s) through the collection, interpretation, analysis and discussion of data. 
Grounded in this study, the researcher employed a descriptive research design basically because it enabled to adopt both quantitative and qualitative research approaches of assessed the community perception on corporal punishment at Meru district council in Tanzania’s government primary schools. Babbie, (1995) noted that, descriptive research design is used when the problem is well defined and the research task is to describe the characteristics of research units.

3.3 Research Approach
Research approach involves systematic methods whereby hypotheses are proposed in the case of quantitative data whereas assumptions are developed in the case of qualitative data (Komba, 2018). This study used a mixed research approach whereby both quantitative and qualitative data were collected and analysed in order to expand and strengthen the study’s conclusions and therefore contribute to the published literature (Sileyew, 2019). 
3.4 Area of the Study

The study was conducted in Meru District Council (MDC), which is one of the two councils which form Arumeru District. Arusha district is another council which forms the Arumeru district. Meru District Council administers 3 divisions, 17 wards, 71villages and 281 sub villages (Meru District Council, 2016). The district’s economy is entirely agricultural consisting mostly of subsistence farming and livestock raising (Ihucha, 2012). In terms of population, Meru district council had a total of 268,144 whereas male were 131,264 and female 136,880 respectively as par 2012 Population and Housing Census. 
The area of the study was selected because their schools selected they are not doing well in corporal punishment; others the district council is large and its geographical location contributes to a number of variables in which respondents could easily provide data which were relevant to research problem based on their historical background and living culture. Similarly, the area was accessible and easy for the researcher to reach the selected public primary schools in order to collect the relevant information sought by the study.
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Figure 3.1: Map of Arumeru District
3.5 Population of the Study
The population is a precisely specified group of cases from which a researcher studies a sample and to which the results from the sample are generalized (Neumann, 2006). Created from the study, population can be any group of people, objects or units from which a researcher wants to obtain data or collect a sample The population of this study involved 78 students` were selected for the purpose of getting their views on use of corporal punishment in their schools, 265 parents were involved in the study due to their parenthood/ guardianship role of their children as far as use of corporal punishment was concerned in child caring. 
On the other hand, 3 school committee members and 2 administrators were selected due to their positions as overseers of managerial activities in their respective schools. Finally, 30 teachers were selected because of their teaching roles and users of the corporal punishment when needs arise in their schools selected from six government primary schools located in Meru District Council (MDC)
3.6 Sample Size
The sample size is defined as the number of observations used for determining the estimations of a given population (Etikan, et al., 2016). The sample size is an important feature of any empirical study in which the goal is to make inferences about a population from a sample (McLeod, 2018). Centred in this study, sample size refers to the number of respondents to be selected from the study. The sample size n was obtained by the Slovin’s formula. It’s a random sampling technique formula to estimate sampling size

 Slovins’s formula was used to calculate the sample size (n) given the population size (N) and a margin of error (e) from the students and parents. 

Therefore    n = N / (1 + Ne2)

Where:

n = Number of samples,

N = is the population size and

e = is the margin of error to be decided by the researcher {Error tolerance (level)}.

For the purpose of this study, the sample size of the study was calculated using a target population size of 268,144, with a margin error of 5% and sampling confidence level of 95%. In this case, the general sample size of 378 was obtained.
3.7 Sampling Techniques
Sampling technique is a definite plan for obtaining sample from a given population (Miller, et al., 2010). Kothari (2004) defines sampling technique as a procedure that the researcher would adopt to select elements to be included in the sample. Sampling technique lay down the number of elements to be included in the sample (Jonhstone et al., 2010). In selecting the study respondents, one or two techniques might be involved on the same time that is probability sampling and non-probability sampling depends on the subject matter (Etikan et al.., 2016). 
In probability sampling technique, random selection of study participants is involved, this means all the study participants have equal chance of being selected (Field, et al., 2006). However, in non-probability sampling technique, study participants are selected depend on the subjective judgment of the researcher or evaluator to select units from the population for inclusion in the sample (Kothari, 2014). Therefore, based in this study both simple random sampling (probability sampling technique) and purposive sampling (non-probability sampling technique) were used.
3.7.1 Simple Random Sampling
Simple random sampling is defined as a sampling technique where every item in the population has an even chance and likelihood of being selected in the sample (Salehi, et al., 2004). Here the selection of items entirely depends on luck or probability, and therefore this sampling technique is also sometimes known as a method of chances (Field et al., 2006). This research employed simple random sampling technique to collect data from students and parents. 
3.7.2 Purposive Sampling 
Purposive sampling describes a group of various sampling techniques that rely on the judgment of the researcher when it comes to selecting the units (e.g., people, cases/organizations, events, etc.) that are to be studied (Miller et al., 2010). Purposive sampling was used for getting information from key informants who were 
30 teachers, 2 administrators and 3 committee members.

3.7.3 Sampling Frame

Sampling frame is a list of the items or people forming a population from which a sample is taken (Miller et al, 2010). A sampling frame is the source material or device from which a sample is drawn, it is a list of all those within a population who can be sampled, and may include individuals, households or institutions (Etikan et al, 2016). Constructed in our study, sampling frame included the students, parents, teachers, administrators and committee members as shown in table 3.1 bellow 
Table 3.1: Sampling Frame, Sample Size and Sampling Technique(s)
	S/N
	Category of respondents
	Sample size
	Sampling technique(s)

	1. 
	Students
	78
	Simple Random Sampling

	2. 
	Parents,
	265
	Simple Random Sampling

	3. 
	Teachers
	30
	Purposive Sampling

	4. 
	Administrators
	2
	Purposive Sampling

	5. 
	Committee Members
	3
	Purposive Sampling

	
	Total
	378
	


Source: Field Data, 2021
3.8 
Types of Data
3.8.1
Primary Data
Primary data is an original and unique data, which is directly collected by the researcher from a source such as observations, surveys, questionnaires, case studies and interviews according to his requirements (Field et al., 2006). Questionnaires were administered to students, focus groups discussion were used to get information from teachers, parents, school committee members, and administrators at Meru district council in Tanzania’s Government Primary Schools. 

3.8.2 Secondary Data
Secondary data refers to data that is collected by someone other than the primary user (Etikan et al., 2016). This type of data was obtained through analysis of documents such as policies, laws, and reports as well as other published and unpublished scholarly works relating to use of corporal punishment for primary school students.

3.9 Data Collection Methods
Data collection is a process of collecting information from all the relevant sources to find answers to the research problem, test the hypothesis and evaluate the outcomes (Lavrakas, 2008). Data collection methods can be divided into two categories: secondary methods of data collection and primary methods of data collection (Charles et al., 2007). This study employed a variety of data collection methods; these were questionnaire, interview, focus Group Discussion (FGD) and documentary review.
3.9.1 Interviews
An interview is a face-to-face conversation between two individuals or face-to-face group interviewing with the sole purpose of collecting relevant information to satisfy a research purpose (Alkassim et al., 2016). Miller et al., (2010) noted that, in interview the main problem arises when the respondent deliberately hides information otherwise; it is an in-depth source of information. In this study interviews involved three groups: staff working in education department in the district council, teachers teaching in the selected schools, representatives of school committee members. These key informants comprised of 2 administrators from the council (district education officer and ward education officer), 30 teachers from the selected schools and 3 representatives of school committee members.  Interviews for 35 interviewees were conducted in a form of face-to-face interview in order to have their perceptions on the research problem. And all interviews were properly recorded through a tape recorder and transcribed for filtering the required information for analysis. 
The interview aimed at getting information, which could not be obtained by other methods like documentation and questionnaire to explain the perceptions on use of corporal punishment for public primary schools’ children. For example, teachers showed their views on use of corporal punishment in their schools and its consequence to students. Administrators similarly provided their insights on use of corporal punishment and the way it is administered in public primary schools. But representative of school committee members gave their opinions on use of corporal punishment and the way teachers comply with government guidelines to administer corporal punishment.
3.9.2 Questionnaire

A questionnaire is a research instrument consisting of a series of questions and other prompts for the purpose of gathering information from respondents (McLeod, 2018). Questionnaires assisted the researcher to reach many respondents to provide their views on the research problem. On the other hand, questionnaires were cost effective to administer in comparison with interviews. Furthermore, this method helped to have primary data from the students without any bias or influence of the researcher, which were used simultaneously with secondary data in generalization of the findings and making conclusion. 
3.9.3 
Documentary Review
Document review is a way of collecting data by reviewing existing documents (Kabir, 2016). Documents may be hard copy or electronic and may include research articles by other researchers (journals), published censuses or other statistical data, books, biographies newsletters, and other related existing documents related to a subject matter (Alam et al., 2015). Under documentary review, the study similarly used some official documents to collect secondary data. The researcher collected data from various sources such as previous researches, books, policy frameworks, online resources, unpublished documents and reported cases on corporal punishment in education settings, public primary schools in particular. These documents were collected from variety of institutions like CBOs, government offices, research institutions, and it was an eye opener in writing the background to the problem and discussion of findings.
3.9.4 
Focus Group Discussion
A focus group discussion (FGD) is an in-depth field method that brings together a small homogeneous group (usually six to twelve persons), to discuss topics on a study agenda (Gale et al., 2013). The purpose of this discussion is to use the social dynamics of the group, with the help of a moderator/ facilitator, to stimulate participants to reveal underlying opinions, attitudes, and reasons for their behavior (Tong et al., 2007). 
In short, a well facilitated group can be helpful in finding out the ‘how’ and ‘why’ of human behavior (Wong et al., 2008). FGDs are a predetermined semi-structured interview headed by a researcher. The researcher asks broad questions to elicit responses and generate discussion among the participants. In respect to this study, the researcher conducted focus group discussions with students from the selected schools in order to generate the maximum amount of discussion and opinions relating to the research problem. 
3.10
Reliability and Validity
Reliability and validity are concepts used to evaluate the quality of research (Thatcher, 2010). Reliability and validity, they indicate how well a method, technique or test measure something (Creswell, 2009). Reliability is about the consistency of a measure, and validity is about the accuracy of a measure (Yin, 2009). The focus group discussion involved the parents, teachers, administrators and committee members
3.10.1 
Reliability

Reliability refers to how consistently a method measures something (Wilson, 2010). Reliability refers to the extent to which the same answers can be obtained using the same instruments more than one time (Babbie, 2010). In simple terms, if your research is associated with high levels of reliability, then other researchers need to be able to generate the same results, using the same research methods under similar conditions (Cohen et al., 2007). Wilson, (2010) noted that, if the same result can be consistently achieved by using the same methods under the same circumstances, the measurement is considered reliable. To ensure the reliability of this study the researcher used various methods of data collection (triangulation) such as documentary review, interview and questionnaires.
3.10.2
Validity

Validity refers to how accurately a method measures what it is intended to measure (Bond et al., 2001). Validity is the instrument capable of measuring what is supposed to measure accurately, effectively and efficiently (Thatcher, 2010). If research has high validity that means it produces results that correspond to real properties, characteristics, and variations in the physical or social world (Liu, 2010). Oliver (2010) considers validity to be a compulsory requirement for all types of studies. 
To improve the validity of this study the researcher was pre-test the questionnaire over a number of people before officially distributed to the respondents; this was achieved through observing standards on constructing questionnaires based on objectives. The procedures of the questionnaire were explained to the respondents and translated to national language which is Kiswahili language for more understanding. 
3.11 Ethical Consideration
Research ethics provide a guideline or set of principles that support researchers in conducting research so that it is done justly and without harming anyone in the process (Resnik, 2016). Appelbaum, (2015) noted that, every step of the research project, from formulating your research question to publication, needs to be informed by ethics to ensure integrity of the project. Ethical issues in research fall into one of the five categories, which are protection from stress, harm, or danger; informed consent; right to privacy; confidentiality; and honesty with professional co-workers (Best et al., 2014).
Based on this study, before conducting the research the researcher was addressed important issues as follows: first, obtain approval (research clearance letter) from The Open University of Tanzania (OUT) and approval from the Meru District Council as a study area. Secondly, Consent form was given to the respondents who may wishes to participate in study voluntarily and their confidentiality was assured, as none of them was fill their names on a questionnaire. Finally, the subject matter was introduced in the preliminary note attached to questionnaire to make sure that a respondent was alert of what is going on.

3.12 Data Analysis

Data analysis is the processing of data collected to make meaningful information out of them (Sounders et al.., 2009). Founded in our study, data analysis as a mechanism for reducing and organizing data to produce findings that require interpretation by the researcher. Focussed in our study, data collected through questionnaires (quantitative data) was edited, coded, summarized, classified, tabulated and finally analysed using descriptive statistics through appropriate computer software package known as (SPSS) and the findings were presented in the form of frequencies, percentages and tables. Semi structured interview and focus group discussion (qualitative data) on the other hand were analysed using thematic technique and results were presented in narratives.

CHAPTER FOUR
FINDINGS AND DISCUSSION
4.1 Introduction

This chapter presents the findings and discussions based on the research objectives. Specifically this chapter presents socio-demographic characteristics of the respondents, reasons influencing corporal punishment, administration of the corporal punishment and alternative means for corporal punishment in the government primary schools at Meru district council in Arusha region, Tanzania.

4.2 Socio-Demographic Characteristics of the Respondents

The study sought information on socio-economic characteristics of respondents in order to establish their participation in the study and opinion relating to research problem. The assumption was that gender, age and education were key aspects so that respondents could positively provide the relevant information sought by the study. 
4.2.1 Gender 
Gender of the respondents was very important consideration to this study in order to have good representation of the subject matter (Kabir, 2016). In this study the respondents were both males and females
4.2.2 Age 
It has been shown in various scientific disciplines that opinions on a vast number of topics differ between different age groups (Gilovich, 2006). Age of the respondents is one of the most important characteristics in understanding their opinions about the particular problems; by and   large   age indicates level of   maturity of individuals   in that sense age becomes   more important to examine the response (Wong, 2008).

4.2.3 Education 
More often than not there are clear differences in opinion between respondents with a different educational level (Tong, et al., 2007). Moreover, education perceived as among the factors that influence an individual’s perception of an intervention before making decision (Alkassim, et al., 2016). Understanding the educational levels of the respondents was an important factor in assessing their skills and knowledge of respondents for judging about responses (Alam et al., 2015). 

Results in table 4.1 below shows that 52.1% of the respondents were female and 47.9% were male.40.0%of the respondents were in the age group of 41-50, followed by 30.7%in the age group of 31- 40, 26.5%were in the age group of 21-30 while 20.6% were in the age group of 10-20. Other results indicate that 39.7% of the respondents had primary education, 26.5% had secondary education, and 33.8% had reached college level. 
These results imply that female respondents actively participated in the study, and perhaps it is because of their role of childrearing. Also, majority of the respondents were above middle age, thus, it was easy for them to participate in the study due to their maturity and better understanding of the research problem. However, majority of the respondents were literate, thus, it was an advantage to the researcher to administer the questionnaire and obtaining relevant information sought by the study.
Table 4.1: Demographic Characteristics of Respondents
	Socio-Demographic Characteristics
	Number of respondents
	Total 
	%ge 

	
	Administrators
	Teachers
	Committee members
	Students
	Parents
	
	

	Gender
	
	
	
	
	
	
	

	    Female

    Male 
	1
	16
	2
	38
	140
	197
	52.1

	
	1
	14
	1
	40
	125
	181
	47.9

	Age 
	
	
	
	
	
	
	

	 10-20

 21-30

 31-40

 41-50
	0
	0
	0
	78
	0
	78
	20.6

	
	0
	40
	0
	0
	60
	100
	26.5

	
	1
	35
	0
	0
	80
	116
	30.7

	
	1
	25
	0
	0
	125
	151
	40.0

	Education 
	
	
	
	
	
	
	

	 Primary 

 Secondary 

 College 
	0
	0
	0
	78
	72
	150
	39.7

	
	0
	0
	2
	0
	98
	100
	26.5

	
	2
	30
	1
	0
	95
	128
	33.8

	Total 
	2
	30
	3
	78
	265
	378
	100.0


Source: Field Data, 2021
4.3 Reasons influencing Corporal Punishment
The study sought information from parents on the reasons influencing corporal punishment in primary schools. The notion was that corporal punishment is practiced in public primary schools based on some reasons/ aims. The question used to gather information was: Which reasons influence use of corporal punishment in the public primary schools? Table 4.2 illustrates the results. Table 4.2 illustrates the results that 32.1% of the parents stated that CP corrects students’ misconducts and 38.5% of the students indicated that CP corrects students’ misconducts. 
Also, 7.5% of the parents pointed out that CP enhance learning and 12.8% of the students commented that CP enhances learning. Other results show that 34.0% of the parents remarked that CP prevents absenteeism and 25.6% of the students exhibited that CP prevents absenteeism. 26.4% of the parents observed that CP maintains school discipline while 23.1% of the students mentioned that CP maintains school discipline.

Table 4.2: Reasons Influencing use of Corporal Punishment in Government Primary Schools
	REASONS
	Parents
	Students

	
	No. of respondents
	Percent
	No. of respondents
	Percent

	CP corrects students’ misconducts 
	85
	32.1
	30
	38.5

	CP enhances learning 
	20
	7.5
	10
	12.8

	CP prevents absenteeism 
	90
	34.0
	20
	25.6

	CP maintains school discipline 
	70
	26.4
	18
	23.1

	Total 
	265
	100.0
	78
	100.00


Source: Field Data, 2020
On the other hand, the study sought views from administrators, teachers and school committee members on the reasons influencing corporal punishment in the government primary schools. These qualitative data from key informants show that all administrators who were interviewed said that corporal punishment is used to correct children’s misconduct and behaviour in the public primary schools. On the other hand, 25 teachers agreed that corporal punishment is used to correct children’s misconduct and behaviour in the public primary schools while 5 teachers disagreed that corporal punishment correct children’s misconduct and behaviour in the public primary schools. Likewise, all school committee members agreed that corporal punishment is used to correct children’s misconduct and behaviour in the public primary schools.
One of the key informant from one of the government primary school in the area of the study said that:
……“corporal punishment is used to correct children’s misconduct, corporal punishment is practiced in government primary schools in order to prohibit students’ misconduct.
Another key informant continued to explain that;

……“corporal punishment is used to restrict absenteeism and correct students’ misconducts and maintains school discipline and hence raise the academic performances to students and school concern.
These results indicate that majority of the respondents comment on the reasons for using corporal punishment in the public primary schools. Thus, these results concur with research findings by Odhiambo (2017) who stated that political leaders have similarly encouraged corporal punishment in schools, thus, they publicly linked the absence of corporal punishment and the decline of discipline in schools. Also, a study by Lema and Gwando (2018) on the corporal punishment in Tanzania’s primary schools remarked that this kind of punishment is mainly used as a mechanism of controlling pupils, helps the achievement of academic goals by enhance learning processes, and has an influence on their social encounters and their future in the society.

4.4 Administration of the Corporal Punishment in the Public Primary Schools
The study sought perceptions from the parents and students on the administration of corporal punishment in the public primary schools. The assumption was that CP is practiced in public schools but it should be administered as per government guidelines. The question used to get responses was: Do you think corporal punishment is effectively administered in primary schools? Table 4.3 shows the results:
Table 4.3: Administration of Corporal Punishment in the Public Primary Schools
	ANSWERS
	Parents
	Students

	
	No. of respondents
	Percent
	No. of respondents
	Percent

	Strongly agree
	60
	22.6
	20
	7.5

	agree
	40
	15.1
	10
	3.7

	Strongly disagree 
	85
	32.1
	30
	11.3

	Disagree 
	35
	13.2
	10
	3.7

	Not sure 
	45
	17.0
	8
	3.0

	Total 
	265
	100.0
	78
	100.00


Source: Field Data, 2020
Table 4.3 illustrates that 22.6% of the parents and 7.5% of the students strongly agreed that corporal punishment is effectively administered in the public primary schools, 15.1% of the parents and 3.7% of the students agreed that corporal punishment is effectively administered in the public primary schools, while 32.1% of the parents and 11.3% of the students strongly disagreed that corporal punishment is effectively administered in the public primary schools. Also, 13.2% of the parents and 3.7% of the students disagreed that corporal punishment is effectively administered in the public primary schools while 17% of the parents and 3% of the students were not sure whether corporal punishment is effectively administered in the government primary schools.
Besides, the study sought views from administrators, teachers and school committee members on the administration of corporal punishment in the public primary schools.  Results of interviews of key informants show that one administrator which is 50% mentioned of the category of administrators said YES, corporal punishment is administered in the public primary schools while another administrator said NO, corporal punishment is not administered in the primary public schools. On the other hand, 83.3% of the teachers mentioned YES, corporal punishment is administered in the public primary schools while 16.7% of the teacher’s said NO, corporal punishment is not effectively administered in the public primary schools. 
Also, 66.7% of the representatives of school committee members mentioned YES, corporal punishment is administered in the public primary schools while 33.3% of the representatives of school committee members said NO, corporal punishment is not effectively administered in the selected public primary schools.  He commented that: “it is not easy to know if corporal punishment is effectively administered due to lack of evidence to reveal how teachers frequently punish the students and for which grounds”. 
One of the key informant said that:

“Corporal punishment is not effectively administered in the government primary schools as prescribed by corporal punishment Act 24 of 2002 this is because corporal punishment act 24 of 2002, is not well known to some of the teachers, students and parents and few teachers who are aware of it says it does not work, because the tendency of record every punishment it takes time in considering nature of students in schools today and mistake they commit per day. Therefore teachers should control their feeling in discipline the students, because too much punishing may lead students to become more cruelly and chronic, increase absenteeism and drop out”.

Although the results of this study found that corporal punishment is administered in the government primary schools, over 60% of the respondents disagreed that corporal punishment is administered in the public primary schools leave alone 20% of the respondents who were not sure whether corporal punishment is administered in the public primary schools. The results are in line with studies of (Lema and Gwando, 2018; Invocavity, 2014; Kuleana, 1997; Feinstein and Mwahombela, 2010) who observed that corporal punishment is common in the primary schools and it is seldom administered. 

4.5 Records Keeping of Administered Corporal Punishment in Public Primary Schools
The study sought information on the records keeping for corporal punishment in the public primary schools. The rationale was that keeping records of administered corporal punishment is mandatory as per government guidelines of 2002. The question used to get responses was: Are there any records relating to corporal punishment administered in government primary schools? Table 4.4 shows the results. 
Table 4.4: Records Keeping for Administered Corporal Punishment in the Public Primary Schools
	ANSWERS

	Teachers

	
	No. of respondents
	Percent

	Yes
	17
	 56.7

	No 
	13
	43.3

	Total 
	30
	100.0


Source: Field Data, 2020
Results in Table 4.4 illustrate that 56.7% of the teachers pointed out that they used to keep records of administered corporal punishment while 43.3 % did not indicate that they keep records of administered corporal punishment in their primary schools. Although government guidelines require school management to administer corporal punishment, during the interviews all administrators commented that there is no evidence on whether school management keeps records of administered corporal punishment and there is no appropriate inspection of public primary schools to determine how corporal punishment is administered although it is practiced.
In line with records keeping, the study looked for views from administrators and representatives of school committee members in order to establish whether there are records for administered corporal punishment in the public primary schools. Results for interviews show that, all administrators mentioned NO, public primary schools do not keep records for administered corporal punishment 66.7% of the representatives of school committee members stated NO, there is no evidence of keeping records of administered corporal punishment in public primary schools, and perhaps the reasons include lack of proper channel of reporting incidences of corporal punishment. 
Semi structured interview with the teachers indicated that there no records relating to corporal punishment administered in government primary schools especially in Meru district council. One of them said that:

It is difficult to put it in records every offence committed to a student, the government should find possibility of making sure that the implementation of corporal punishment in government primary schools adhered to the current stipulated guidelines on administration of corporal punishment (Corporal Punishment Act 24 of 2002). Therefore awareness needed to the teachers so as to follow the corporal punishment act 24 of 2002 for the wellbeing of the society especially to Meru district council”
In response, these results are contrary to government guidelines of 2002, which require the heads of schools to administer corporal punishment; and there are penalties for ordinary teachers who flout these regulations (Ministry of Education and Vocational Training, 2008). In line with, government guidelines, teachers have been regularly reported to administer corporal punishment at recurring intervals in a vast number of government primary schools (Lema and Gwando, 2018; Feinstein and Mwahombela, 2010). It is also documented that corporal punishment is a common practice in Tanzania schools as a means of enhancing discipline (Tarimo, 2006; Kubeka, 2004). 

4.6 Incidences of Corporal Punishment in Public Primary Schools
The study looked on information relating to the incidences of corporal punishment in the selected public primary schools. The idea was that corporal punishment is commonly practiced by regular teachers in the public primary schools to discipline students. The question used to get responses was: Are there incidences of corporal punishment in the primary school? Table 4.5 shows the results 
Table 4.5: Incidences of Corporal Punishment in the Public Primary Schools
	ANSWERS
	Parents
	Students

	
	No. of respondents
	Percent
	No. of respondents
	Percent

	
	
	
	
	

	Yes
	150
	56.6
	78
	100

	No 
	115
	43.4
	-
	-

	Total 
	265
	100.0
	78
	100.00


Source: Field Data, 2020

Results in Table 4.5 show that 56.6% of the parents and 100% of the students said YES that there are incidences of corporal punishment in the selected public primary schools while 43.4% of the parents said NO that they were not sure of the incidences of corporal punishment in the selected public primary schools. Also, the study wanted to get views of administrators, teachers and representatives of school committee members on incidences of corporal punishment in the public primary schools. Results of the interviews showed that, all administrators pointed out that there are incidences of   use of corporal punishment in the public primary schools. Also, all representatives of representatives of school committee members mentioned YES, there are incidences of use of corporal punishment in their primary schools. On the other hand, 66.7% % of the teachers said YES, there are incidences of corporal punishment in the public primary schools while 33.3% of the teachers said NO, there are no incidences of corporal punishment in the public primary schools.

The responses concur with empirical studies, for instance, regular teachers have been reported to administer corporal punishment at recurring intervals in a vast number of government primary schools (Kuleana, 1997; Feinstein and Mwahombela, 2010). A study conducted by the African Child Policy Forum (2014) concluded that the frequency of abuse by teachers is alarmingly high.  A study by UNICEF (2011) on violence against children showed that teachers in the East African countries frequently whipped, kicked, punched, or threatened students. 
4.7 Alternative means for Corporal Punishment
Table 4.6: Replacement of Corporal Punishment in the Government Primary Schools
	ANSWERS
	Parents
	Students

	
	No. of respondents
	Percent
	No. of respondents
	Percent

	Yes
	160
	60.4
	50
	64.1

	No 
	105
	39.6
	28
	35.9

	Total 
	265
	100.0
	78
	100.00


Source: Field Data, 2020
The study sought information on whether corporal punishment can be replaced by other means for punishing students. The notion was that there are some means to be applied as punishment in order to discipline students in the public primary schools. The question used to get the responses was:  Do you think corporal punishment can be replaced in the government primary schools? Table 4.6 shows the results: 

Findings in Table 4.6 indicate that 60.4% of the parents and 64.1% of the students said YES that corporal punishment can be replaced while 39.6% of the parents and 35.9% of the students said NO that corporal punishment cannot be replaced. Besides, the study sought views from administrators, representatives of school committee members and teachers on whether corporal punishment can be replaced in the public primary schools.  
Interview results demonstrated that, administrators mentioned YES, corporal punishment can be replaced in the public primary schools. Representatives of the school committee members mentioned YES, students can be given alternative punishment with light physical harm. However, 83.3% of the teachers said NO, it is not easy to run a school without corporal punishment and corporal punishment has remained in public primary schools for this reason of failing to have alternative means to correct students’ discipline. Only 16.7% of the teachers said YES, corporal punishment can be substituted in the government primary schools. One of the teacher said that: 

“Corporal punishment is not the only means to discipline students, teachers can use counselling by involving parents when a student makes misconducts, also corporal punishment can be replaced by kneeling, flog matching and paddling as well as guidance and counselling”
These findings are contrary to empirical studies which portray outcomes of corporal punishment in the public primary schools; for example, a research by Partika (2007) advices the government to insist schools to use a variety of nonviolent disciplinary techniques like soft verbal reproofs or social isolation in addition to the persistent use of rewards as love, praise and attention by the teacher for the appropriate behaviour (Santrock, 2004). Also, Dinsmoor (1998) proposes the government to provide support and training to teachers on effective classroom management or control without resorting to violent techniques like corporal punishment.  
It is also advocated that priest’s strategy can promote the participation of students and other stakeholders in the school governance. In same vein, child friendly school models are encouraged by UNICEF (2014) to represent pragmatic pathway towards quality in education that have evolved (and are still evolving), from the principle of education as a human right to a child- centred ideology that regards the best interest of the child as paramount at all times. Likewise, there are a number of alternative methods to corporal punishment such as Guidance and Counselling (G & C), pastoral teaching, positive reinforcement, motivation of teachers, involvement of students in decision making, peer counselling, sending for parents, and withdrawal of privileges among others (Ndembu, 2013).

4.8 Common Alternative means to Discipline Students in the Public Primary Schools
The study sought information from respondents on the common alternative means to punish students a part from use of corporal punishment. The notion was that there are some alternative means to punish students in the public primary schools. The question used to get responses was: Are there any alternative means to discipline students a part from corporal punishment in the public primary schools?  Table 4.7 shows the results.
Table 4.7: Common Alternative means for Corporal Punishment in Government Primary Schools
	COMMON ALTERNATIVE MEANS
	Parents
	Students

	
	No. of respondents
	Percent
	No. of respondents
	Percent

	
	
	
	
	

	Kneeling 
	70
	26.4
	30
	38.5

	Paddling 
	60
	22.6
	15
	19.2

	Frog matching 
	80
	30.2
	23
	29.5

	Spanking 
	55
	20.8
	10
	12.8

	Total 
	265
	100.0
	78
	100.00


Source: Field Data, 2020
Results in Table 4.7 illustrate that the kinds of punishment which are mostly applied in public primary schools whereby26.4% of the parents and 38.5 of the students mentioned kneeling as alternative means for corporal punishment. 22.6% of the parents and 19.2% of the students mentioned paddling, 30.2% of the parents and 29.5% of the students cited frog matching.  Similarly, 20.8% of the parents and 12.8% of the students stated spanking as alternative means to punish students.
In line with common alternative methods for corporal punishment in the public primary schools, the study looked for views from administrators, teachers and representatives of school committee members. Results indicate that all administrators mentioned kneeling as a major means of punishment. On the other hand, 50% of the teachers mentioned kneeling, 33.3% remarked doing cleanliness 16.7%   mentioned frog matching as the major means applied in primary schools. All representatives of school committee members believed kneeling and frog matching as alternative means for corporal punishment.
These results are in line with a study by Invocavity (2014) who observed that there are alternative means for punishing students in primary schools such as kneeling, watering school gardens, guidance and counselling, paddling as well as frog matching. A study by Yong (2009) remarked that frog matching and cutting of fire wood are similarly applied in schools as alternative means for corporal punishment (Yang, 2009).

CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter presents summary of the study, conclusion, recommendations and suggestion areas for further research study. The study anticipated to assess the community perception on corporal punishment at Meru district council in Tanzania’s government primary schools. The summary of the study and conclusion were provided in connection with research objectives that guided the study.

5.2 Summary of the Study

The study assessed the community perception on corporal punishment at Meru district council in Tanzania’s government primary schools. Precisely, the study find out reasons for corporal punishment, examined the administration of the corporal punishment and to determine the alternative means to discipline students at Meru district council in Tanzania’s government primary schools. The study adopted a mixed research approach; means that both quantitative data and qualitative data were collected whereby the numerical data were validated by qualitative data and descriptive research design were used. 
The study was conducted at Meru district council in Arusha region, Tanzania covered by six government primary schools that are Imbaseni, Nambala, Usa River, Maroroni, Lositeti and Maji ya Chai primary school. The main reasons for chosen this areas was because their selected government primary schools are not doing well in corporal punishment. A sample of 378 respondents was involved in the study and both simple random sampling and purposive sampling techniques were applied to select the sample of respondents in the study area in Meru district council. In order to meet the information necessary of the study, data were generated from several method of data collection which was questionnaires, semi-structured interviews, focus group discussion and observations. 
The quantitative data were analysed using descriptive statistics where percentages, charts and frequencies were produced in order to summarize the results through statistical software tools known as SPSS version 22. Qualitative data on the other hand were analysed using thematic technique and results were presented in narratives. The findings of the study add literature for the similar studies and empirical data that can be used by policy and decision makers to resolve the problem of corporal punishment. The reasons for corporal punishment in government primary schools stated by the parents were as follows 32.1% of the parents stated that corporal punishment corrects students’ misconducts, 7.5% of the parents pointed out that corporal punishment enhance learning, 34% of the parents remarked that corporal punishment prevents absenteeism, and 26.4% of the parents observed that corporal punishment maintains school discipline. 
On the administration of the corporal punishment the parents had the following to say, 22.6% strongly agreed that corporal punishment is effectively administered, 15.1% agreed that corporal punishment is effectively administered, 32.1% strongly disagreed that corporal punishment is effectively administered 13.2% disagreed that corporal punishment is effectively administered and 17% were not sure whether corporal punishment is effectively administered in the public primary schools. On alternative means to discipline students the question was “Do you think corporal punishment can be replaced in the public primary schools”? The parents answered that, 60.4% said YES that corporal punishment can be replaced and 39.6% said NO that corporal punishment cannot be replaced

5.3 Conclusion

From the discussion of research findings so far, the general conclusions are drawn, the conclusions are specific and are related to the each study objective and findings. Under the first objective the researcher find out reasons for corporal punishment at Meru district council in Tanzania’s government primary schools. It was found out that, 32.1% of the parents stated that corporal punishment corrects students’ misconducts, 7.5% of the parents pointed out that corporal punishment enhance learning, 34% of the parents remarked that corporal punishment prevents absenteeism and 26.4% of the parents observed that corporal punishment maintains school discipline. 
In this regard, the social workers teachers, parents, politician and nongovernmental organizations such as NGO’S must educates the students to behave in a good manner in the school to follow the rules and regulations to the maximum so as to avoid unnecessary  corporal punishment, otherwise the  corporal punishment act 24 of 2002, must be applied, because it states clearly how punishments should be administered to students as corporal punishments should not exceeding four strokes and should be administered by the head of school or any other teacher authorizes by the head of school in writing, and the punishment to be recorded in a book, even if it’s hard to be applied but must be witnessed. 

In the second objective the researcher examined the administration of the corporal punishment at Meru district council in Tanzania’s government primary schools. The outcomes of the parents were that, a huge percent which is 32.1% strongly disagree about the questions which said “Do you think corporal punishment is effectively administered in primary schools”? This means that, corporal punishment act 24 of 2002, is not well known to some of the teachers, students and parents and few teachers who are aware of it says it does not work, because the tendency of record every punishment it takes time in considering nature of students in schools today and mistake they commit per day, 
So it is difficult to put it in writing every offence committed to a student. Therefore awareness needed to the teachers so as to follow the corporal punishment act 24 of 2002 for the wellbeing of the society until further laws established. Therefore teachers should control their feeling in discipline the students, because too much punishing may lead students to become more cruelly and chronic, increase absenteeism and drop out and sometime may lead to death of students and murder case to teachers.

In the last objective the researcher determined the alternative means to discipline students at Meru district council in Tanzania’s Government Primary Schools. The question was “Do you think corporal punishment can be replaced in the government c primary schools”? 60.4% of the parents said YES that corporal punishment can be replaced by kneeling, flog matching and paddling as well as guidance and counselling and few percent which is 39.6% of the parents said NO that corporal punishment cannot be replaced. Therefore education and public awareness needed to ensure everybody understand effectively the effects of corporal punishment and to come up with the best alternatives means instead of corporal punishment if necessary centered on the era we have.
5.4 Recommendations

Built on the findings of this study, the following concrete recommendations are properly made on the community perception on corporal punishment, the study recommends the following:

5.4.1 Government

The government should find possibility of making sure that the implementation of corporal punishment in government primary schools adhered to the current stipulated guidelines on administration of corporal punishment (Corporal Punishment Act 24 of 2002). This will make it effectively and as a result bring positive impact to the schools, society and nation at large. The government must ensure the schools should be given or recruit teachers with skills such as guidance and counselling in order to be applied as alternative methods to corporal punishment with a focus to sustain psychosocial wellbeing.

5.4.2 Teachers 

Therefore teachers should control their feeling in discipline the students, because too much punishing may lead students to become more cruelly and chronic, increase absenteeism and drop out and sometime may lead to death of students and murder case to teachers. Therefore teachers should understand their students and sustain good relationship for the sake of enhancing a child self-perception, and good attitudes on aspects of child-development.

5.4.3 Community 

Community have a role to play as far as corporal punishment is concerned. They must work closely between their children and teachers to ensure that it is properly administered so as to bring positive impact to their children.

5.5 Areas for Further Research

Another similar comprehensive study to cover large part of the country is to be done, since this study was limited to six government primary schools that are Imbaseni, Nambala, Usa River, Maroroni, Lositeti and Maji ya Chai primary school at Meru district council in Arusha region, Tanzania. This may lead to replication of the results and therefore, make results generalizable across Tanzania.
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APPENDICES

Appendix I: Questionnaire for Parents

Dear respondent, I am a student studying Master’s degree in Social Work at the Open University of Tanzania (OUT), the Arusha Centre. I am doing a research on Assessment of Community Perception on Corporal Punishment: A Case Study of Government Primary Schools in Meru District Council (MDC), Arusha Region. The purpose of the study is to assess community perceptions on corporal punishment in primary schools. Your information will be treated with great confidentiality and it will be used for academic purpose only. 

SECTION A: PERSONAL CHARACTERISTICS 

1. Sex:

(a) Male [   ] 
(b) Female [  ] 

2. What is your age? (a) 10-20[   ] (b) 21-30[   ] (c) 31-40[   ] (d) 41-50[  ] 51 – 60[  ]

3. What is your highest level of education? 

(a) None [  ] (b) Primary [  ] (c) Secondary [  ] (d) Tertiary [  ] (f) University [  ] 

6. What is your occupation? (a) Public employee [  ] (b) Private employee [  ] c) Self employed

SECTION B: UNDERLYING CONCEPT FOR CORPORAL PUNISHMENT  

Please indicate the extent to which you agree or disagree with the statement given under each area by putting a tick (√) in the column of your choice.

1 = strongly agree
2= agree
3= Not sure 
4 = disagree
5 = strongly disagree

1) Reasons influencing corporal punishment in public primary schools

	Propositions 
	Responses

	
	
	Strongly agree 
	Agree
	Not sure 
	Disagree 
	Strongly disagree

	i) 
	Correcting pupil’s wrong doing/ misbehaviors
	
	
	
	
	

	ii) 
	Improving pupil’s academic performance
	
	
	
	
	

	iii) 
	Restricting  absenteeism and school dropouts  
	
	
	
	
	

	iv) 
	Corporal punishment helps to maintain discipline to pupils.  
	
	
	
	
	

	v) 
	Maintaining good image of the school/ retaining respect 
	
	
	
	
	


SECTION C: EFFECTIVENESS OF CORPORAL PUNISHMENT  

Please indicate the extent to which you agree or disagree with the statement given under each area by putting a tick (√) in the column of your choice.

1 = strongly agree
2= agree
3= Not sure 
4 = disagree
5 = strongly disagree

2) Administration of corporal punishment in the public primary schools 


	Propositions 
	Responses

	
	
	Strongly agree 
	Agree 
	Not sure 
	Disagree
	Strongly disagree

	i) 
	Corporal punishment is well administered 
	
	
	
	
	

	ii) 
	Teachers are aware of the guidelines 
	
	
	
	
	

	iii) 
	Teachers trained on how to handle corporal punishment 
	
	
	
	
	

	iv) 
	Teachers seek permission in order to apply CP
	
	
	
	
	


SECTION D: ALTERNATIVES FOR CORPORAL PUNISHMENT

Please indicate the extent to which you agree or disagree with the statement given under each area by putting a tick (√) in the column of your choice.

1 = strongly agree
2= agree
3= Not sure 
4 = disagree
5 = strongly disagree

4) Opinions on the use of corporal punishment in schools

	Propositions 
	Responses

	
	
	Strongly agree 
	Agree 
	Not sure 
	Disagree 
	Strongly disagree

	i) 
	There is no way to end corporal punishment in public primary schools
	
	
	
	
	

	ii) 
	There is a close relationship between corporal punishment and maintaining pupil’s discipline.
	
	
	
	
	

	iii) 
	Without corporal punishment there will be no other effective way to maintain pupil’s discipline
	
	
	
	
	

	iv) 
	Corporal punishment helps pupils to behave well
	
	
	
	
	

	v) 
	Corporal punishment is helpful in the learning process
	
	
	
	
	

	vi) 
	Corporal punishment reduces violence among pupils in public primary schools.
	
	
	
	
	


Appendix II: Focus Group Discussion (FGD) for pupils

I am a student studying Master’s degree in Social Work at the Open University of Tanzania (OUT) at the Arusha Centre. I am doing a research on Assessment of Children’s Perceptions on Corporal Punishment: A Case Study of Government Primary Schools in Meru District Council (MDC), Arusha Region. The purpose of the study is to assess children’s perceptions on corporal punishment in primary schools.Your information will be treated with great confidentiality and it will be used for academic purpose only. 

FOCUS GROUP: DEMOGRAPHIC DETAILS QUESTIONNAIRE 

1. Name of school……………………………………………..

2. Class………………………………………………………...

FOCUS GROUP GUIDELINES

Reasons influencing corporal punishment in public primary schools
i) How do teachers handle pupil’s discipline?

ii) Are teachers well trained on handling pupil’s discipline?

iii) Are teachers following regulations on use of corporal punishment?

iv) Do you prefer other types of punishments instead of corporal punishment?

v) What are roles of corporal punishment in your school?

vi) Does corporal punishment help to correct pupil’s wrong doing/ misbehaviors? 
vii) Does corporal punishment help to improve pupil’s academic performance? 
viii) Does corporal punishment help to maintain good image and respect of the school?  
ix) Is corporal punishment ranked as a major tool in reshaping students’ misconduct in schools?
x) Is corporal punishment preferred by parents as a means of controlling discipline?  
xi) Is corporal punishment preferred by pupils as a means of controlling discipline?  
xii) Do you think corporal punishment can be banned in public primary schools?
xiii) Is there any relationship between corporal punishment and maintaining s pupil’s discipline?
xiv) Is there any other effective way of maintaining pupil’s discipline other than corporal punishment?
Appendix III: 
 Interview guide for members of School Committee/ Head teachers/ teachers/ District/Ward Education Officers

i) Do you administer corporal punishment in the public primary schools?

ii) Are teachers trained on how to use corporal punishment to pupils?

iii) Which guidelines do you use to administer corporal punishment in the public primary schools?

iv) Do heads of schools be informed about the misconduct before a pupil/ offender is punished?

v)  Are teachers aware of corporal punishment regulations? 

vi)  Are heads of schools effective on maintaining pupil’s discipline in public primary schools? 

vii) Do pupils prefer other types of punishments as alternative? 

viii)  Can corporal punishment help to maintain discipline among pupils? 

ix)  Can corporal punishment be regarded as a major tool in reshaping pupil’s misconduct in public primary schools?

x)  Do parents prefer corporal punishments in public primary schools? 

xi)  Do pupils themselves prefer corporal punishments in public primary schools? 

xii) Should corporal punishment be banned in schools? 

xiii) Is there a relationship between corporal punishment and maintaining pupil’s discipline?  

xiv)  Is it true that without corporal punishment there will be no other effective way to maintain pupil’s discipline? 

xv) Are there any records relating to corporal punishment administered in public primary schools?

xvi) When was the last time to administer corporal punishment in the school?
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