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ABSTRACT

This study assessed the Efficacy of Interactive Homework Intervention in enhancing Public Primary Schools’ Homework management and English language learning in Tanzania. Using Quantitative approach with quasi-experimental design, 154 standard five pupils, their parents and English teachers from two schools were assigned into either of the two homework conditions, the Interactive Homework Assignments (IHA) and Non-Interactive. Four objectives guided the study: To measure the impacts of IHA against Non- IHA on pupils’ Homework Management, to assess the influence of pupils’ Homework Management on homework completion rate, to measure the impacts of pupils’ Homework Management on academic performance rate and to evaluate the effectiveness of IHA against Non-IHA in enhancing English language learning. All participants completed a pr-post questionnaire to assess their homework management skills. Also, pupils attempted a standardized English test to assess their academic performance rate. The results indicated that IHAs were significantly effective than Non-IHA in improving homework management and enhance English language learning, academic performance and completion rate with p < .001. Again, pupils’ abilities to handle distractions (β -.255, t= -2.859, p < 0.05); and control emotions (β .402, t= 3.587, p =.000) were predictor variables for pupils’ homework completion and academic performance respectively. Gender and parents’ SES had no effect on pupils’ homework management. Among others, the study recommends for the government to encourage the use of IHA in PPS to replace the traditional homework assignments which are non- interactive.
Keywords: Homework, Homework Management, Interactive Homework Assignments.
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CHAPTER ONE

INTRODUCTION AND BACKGROUND TO THE STUDY

1.1 Introduction 

Homework has been identified as one of the means to Continuous academic Assessment (CA) of school learners in several educational settings in the world (Epstein, 2013). Literature focusing on effective schools indicates that homework has significant roles in contributing towards learners’ academic progress and terminal achievement (Cooper, Robinson, & Patall, 2006; Ramdass & Zimmerman, 2011; Van Voorhis, 2011). Homework is one of the academic assessment tools that can improve learners’ self-regulatory behaviors such as motivation to study, self-efficacy, learning goal setting, and learning time management. These factors are considered important and critical for successful learning (Grodner & Rupp, 2013; Ramdass & Zimmerman, 2011).
Besides homework being useful and meaningful in promoting learning, it can only be useful and effective when it is effectively used and managed to achieve the expected results (Carr 2013).When it is ineffectively managed, homework becomes a challenge which may result in other behaviours such as learners’ general fatigue (Cooper, 2006), interference of learners’ time with friends, family and peers (Trautwein, Ludtke, & Kastens, 2006) and can be a de-motivation to the learning process (Bennett & Kalish, 2006). 
It is worth noting that ineffective homework management can devalue the usefulness of homework as an effective learning and assessment tool and mechanism (Carr, 2013). This chapter provides the background to the study. It discusses the concept of homework, the status of homework management in respect of Tanzania schools, Interactive Homework Assignments (IHA) and various aspects of IHA for effective homework management and academic progress and performance of learners. It also presents the statement of the problem, the research questions and hypotheses, the significance of the study and the definitions of different terms as are used in this study
1.2 Background to the Study
Homework has, for years been a common educational strategy used for decades to enhance learners’ progress and success in various education systems and subjects (Xu, 2013). It entails out-of-class tasks assigned to learners to be done at home as an extension or means to elaboration of classroom lessons and work (Cooper &Valentine, 2001). Literature on assessment of learning indicates a number of roles that homework plays including promoting mastery of specific subject skills and enhancement of learner’s achievement (Van Voorhis, 2011). 
Other benefits of homework include development of learner’s self-regulatory attributes and acumen such as time management skills, improved self-discipline and good study habits, all of which are necessary enhancers of learning in relation to academic progress and achievement (Corno, 2000; Katz, Kaplan, & Gueta, 2010; Zimmerman & Kitsantas, 2005). As much as homework is an important learning tool, it also promotes family -student interaction and understanding which creates and enables an environment where learners are helped in their homework completion, actualized social functioning and social cohesion in the overall learning process (Pomerantz, Moorman & Litwack, 2007). 

Despite its usefulness, homework can only be of educational value if it is of high quality with regard to its effectiveness and impact through its befitting management (Carr, 2013; Dettmers, et al., 2010). Since homework entails task assigned at school to be done out of school hours and especially at home, Nyoni (2012) recommends proper management of it both at school and at home through effective planning, implementation, monitoring and evaluation. In so doing, teachers, parents and the learners need to be knowledgeable, skilled and prepared to invest time, efforts and resources in actualizing homework as an effective learning task (Markow, Kim, & Liebman, 2007). 
Astoundingly, homework management as it is today is reported to be one of the most challenging tasks in education and social services as a whole (Xu, 2013). No one among the teachers, parents and the learners play the expected role effectively in order to make homework manageable effective means of promoting learning (Mendez, 2010). Various challenges emerge in homework management. For example, school teachers, who are expected to be the key role players, facilitators and monitors of homework management process, do not appear to be as concerned as expected about the sorry non-functioning of Homework Management Strategies (HMS). 
Teachers set goals and objectives of a subject learning task, they design the homework task, and are expected to make due follow-ups on individual pupil in order to ensure that parents are effectively involved in and support pupils as they do their homework at home. Parents are also expected to provide teachers with feedback on how a child fares in respect of an assigned homework (Rosário, et al., 2015).  It is unfortunate that as the current situation stands in various education systems in the world, the teachers’ expected roles, as above, are not heeded. One cannot wonder what has happened to the teaching profession. But, this is a matter for another study. Vatterott (2009) found that majority of teachers lack the necessary skills and knowledge needed to be able to design effective homework for pupils. As a result, schools and indeed individual teachers often set for pupils’ homework that are poorly designed and are mostly unclear and confusing for the pupils, parents and guardians to understand.   
Sometimes teachers set the same assignment for all pupils in a class and sometimes they punish those who fail to complete the homework assignments. This discourages many pupils and nullifies the importance of homework for pupils. On top of that, there seems to be no clear coordination and communication between teachers themselves and as a result the learners get lots of tasks with similar deadlines which they cannot heed (Baher, 2017). Learners feel excessively engaged in the homework, (Letterman, 2013), they get stressed, bored and frustrated (Katz, Eilot, & Nevo, 2014). This defeats the whole purpose of homework for learners (Cooper, 2006). 
Again, many learners become emotionally disturbed with uncoordinated and unregulated homework. They, as a result, develop a negative attitude on such academic work, they become unhappy with assignments and lose the learning motivation which teachers are expected to maintain and promote for every learner (Verma, Sharma, & Larson, 2002). At times learners who are committed to diligently pursue their educational endeavours find themselves struggling with homework tasks at school till late. This is due to the learners’ understanding that they do not have the expected support at home to complete their homework or the general environment at home is unconducive to educational work and assignments. Such learners work late at school and considering the difficulties associated with urban transport, they get home late, have very little time to relax and refresh their minds or to play with peers (Trautwein, Ludtke, & Kastens 2006). On the same vein, ineffective homework management forces learners to cheat. With lots of assigned tasks learners find it impossible to do all the assignments and are forced to get someone to help them with the questions or to copy answers from their friends in order to please the teachers and avoid being punished for uncompleted or delayed completion of homework (Walker, Hoover-Dempsey, Whetsel, & Green, 2004). 
Another reported problem relates to teachers’ ineffective management of homework for pupils is associated with the kind of the tasks they assign. Some teachers assign the same kind of homework to all pupils without considering individual differences, abilities, interests, preferences, needs and learning styles of the pupils (Baher, 2017). It should be noted that one design of homework cannot fit the needs and expectations of every learner. Teachers need to consider learners’ individual differences in making homework appropriate and responsive for all. Teachers’ ineffective management of homework has serious ill effects on pupil’s learning (Redding, 2000).

To the side of the parents as key stakeholders in pupil’s education, they have multifaceted roles in homework. Such roles include motivating and encouraging pupils to complete their homework and to regularly monitor such completion with due and deserved praises and rewards. Parents should provide pupils with tutoring and coordinated use of time and improved learning environment at home. Parents can help pupils by way of breaking the given homework into smaller manageable tasks to be done in short periods leaving the child enough time to play and interact with peers. 
Also, parents can share with their children different ways of solving the problems given at school such as enabling the child to learn new things, expand the scope of understanding and improve achievement (Hoover-Dempsey, 2001). Not only that, but also creating suitable, child friendly environment that enables learning to take place smoothly in response to individual learners’ abilities, interests and preferences (Hong & Milgram, 2000). In that aspect therefore, parental involvement in homework is recognized as critical for learner’s success in homework engagement, completion and academic achievement (Trautwein, Niggli, Schnyder, & Lüdtke, 2009). Parental poor involvement and inability to effectively help with homework increases the hurdles and challenges in several ways (Ogoye-Ndegwa, Saisi Mengich & Abidha, 2007). 
It is unfortunately that most parents do not know exactly what they are supposed to do in helping with homework. Most of them feel too kind and sympathetic for their pupils’ workload and decide to help them through without realizing that the intervention negatively affects the learners’ academic growth (McClure, 2019). Studies document on how parental incompetence and negative attitudes affect their involvement in homework (Bandura, 1997; Deci & Ryan, 2000; Friedel, Hruda, & Midgley, 2001). The low knowledge and skills bases of many parents and their possible negative standpoints about education and child care in general altogether hinder them from effectively helping and guiding pupils with their homework and learning in general (Murray, Woolgar, Martins, Christaki, Hipwell, & Cooper, 2006). The negative and lax attitudes of parents greatly contribute to their low and or ineffective support to pupils in their homework. 
Such poor attitudes of parents to pupil’s homework result in pupils having low regard to the school assignments and discourage pupils from engaging and valuing homework (Assor, Kaplan & Roth, 2002). These observations indicate that parental involvement in enhancing pupil’s homework is questionable and remains a challenge. Instead of parents providing support in qualitative terms like helping in the improvement of motivation to learning, the cognitive ability and behavioural aspects, many of them are prone to providing quantitative support like giving direct aid and doing the homework for them. Educationally, this is not helpful in enhancing and sustaining learners’ academic progress and achievement.

It is noteworthy that effective parental involvement in pupils’ homework completion should be fostered by positive contacts between teachers and parents through effective teacher parents associations (Hoover-Dempsey & Walker, 2001). Under such arrangement, teachers should provide the needed information and guidelines on parental roles indirectly in classroom learning and instructions and more directly through pupils’ support to homework completion. One of the most reported barriers to teacher –parent communication is teachers’ lack of knowledge and skills in establishing effective communication with parents (Lawrence-Lightfoot, 2004). In this scenario, teachers need to develop the relevant communication strategies with parents and the teachers’ professionalism should be called to bear in this area manifest in improved teacher - parents’ communication (Caspe, 2003).

Considering learners and how they engage in homework, literature provides that most of such young students are psychologically challenged by homework (Corno, 1996, 2000). For them homework is one of the most frustrating aspects of their learning (Killoran, 2003). In most cases young learners lack time management skills and are unable to regulate their other activities to allow for self regulated learning. Homework is to be done after school hours when young boys and girls consider it their free time to play and to interact with peers in many other social activities. 
As a result, such young people find themselves too tired to do homework or to listen to advice and guidance and help from parents, guardians and other supporting family members (Begley, 1998; Corno & Xu, 2004; Xu & Corno, 1998). In such situations the learners feel bored, emotionally charged, de-motivated and unable to engage well in the tasks assigned as homework from school (Ozer & Keskin, 2015). In support of this assertion and observation, Xu (2013) lists five major challenges of homework that learners encounter outside school hours. These include inability to arrange a conducive environment at home to do homework, inability to manage the time available for out of school activities, inability to handle distractions to learning, and inability to cope with negative emotions. 
Such learners need tailor-made mechanisms to monitor and evaluate their learning programmes by linking their activities at school as well as at home for enhanced academic progress and achievement. Due to the ineffective management both at school and home, homework seems to lose its original meaning and continues to be characterized by complaints and frictions between pupils and parents at home, and between parents, pupil’s guardians on the one part and schools and teachers on the other (Cooper, 2001). 
Lots of complaints about homework are periodically reported mainly about the volume, difficulty and general quality of homework allocated by schools on pupils. As a result, homework has become one of the most challenging, most boring and problematic task for teachers, parents and the learners themselves (Benett & Kalish, 2006; Kouzma & Kennedy, 2002; Xu, 2013). Specifically, the general management of homework at the level of schools, teachers, parents and learners themselves has become a challenge to learners’ academic success, physical, mental and social life in the world.
For example, in America studies have indicated that homework is one of the sources of stress and frustrations for learners and parents and pupil’s guardians because teachers have continued to assign too many challenging assignments on pupils, resulting in the latter lacking enough time to sleep. In some cases pupils have developed headaches, and experienced exhaustion and weight loss due to over engagement in homework (Mazziotta, 2018). Too much homework on learners lowers students’ motivation to learning and consequently leads to poor academic progress and achievement in school subjects.
Similarly, in some developing countries poor management of homework is reported to characterize many school settings.  For example, in Zimbabwe research indicates ineffective use of homework by teachers to promote classroom and out of school teaching (Gutuza, 2016). In many cases teachers do not give enough homework, and where such assignments are given to pupils, the teachers do not mark the outcomes of the pupil’s work. This no doubt kills the learner’s motivation to learn (Gutuza, 2016). 
On another similar or related scale, it is reported that many learners are not able to do the assigned homework due to unfavourable home conditions which limit them from engaging in school work at home.  Lack of assured lighting system and other learning support factors at home seriously hinder pupils from effectively doing and completing their homework and consequently the academic progress reports of such pupils are not impressive (Gutuza, 2016). 
In Kenya, low parental involvement in supporting pupils in their homework is reported to be one of the major challenges to effective management of their homework. Ndengwa, Mengich and Abidha (2007) reports that although teachers assign homework to their learners, the latter get little if any support from parents at home and this affects learners’ engagement in the homework. As a result, there are many cases in Kenya primary schools where pupils go to school with incomplete or poorly done homework for lack of expected parental support and guidance. 
In the Tanzanian school system, homework is mandatory and teachers are expected and required to set homework for learners in primary and secondary schools (TIE, 2019). In order to assure effective management of homework in the country’s school system, the existing policy on education and training provides guidelines for effective collaboration between teachers, parents and the learners in the homework assigned (ETP, 2014). In such guideline, parents are expected to guide and monitor their children as they do their homework assignments. They are also expected to ensure that the tasks assigned to the pupils are completed. Teachers on their part are expected to develop and use different kinds of assessments in measuring learner understanding of the content of the prescribed curriculum (TIE, 2019). 
Beside the government directives and guidelines for effective learner assessment procedures, the effectiveness of traditional homework assignment system especially as continues to be used in Tanzania public primary schools (PPS) continues to be criticized (Ndenje, 2015). The initiative which was earlier and originally intended to enhance and promote pupil’s learning seems to lose meaning and its strategic position in educational development of pupils in Tanzania. Teachers’ inadequate skills for effective application of the Continuous Assessment (CA) system and/or failure to recognize and appreciate the importance of homework altogether seem to contribute towards the failure or ineffectiveness of the existing traditional homework management system (John, 2009; TWAWEZA, 2014; Paulo & Tilya, 2014). 
Existing studies have indicated that many teachers lack the needed skills in effective learner assessment techniques. This is mainly due to the fact that such teachers have never been trained in the use of the referred learner assessment system (TIE, 2009; NACTE, 2013). So, in most cases, the teachers face challenges pertaining to the preparation and implementation of the effective teaching and learner assessment including the use of homework as part of the learner assessment mechanism (Jidamva, 2012; Nzilano, 2013). For example, it is reported that teachers in PPS do not assign homework regularly to pupils (John, 2009; TWAWEZA, 2014). Even in cases where they assign the homework, they mostly rely on traditional assessment mechanisms which are not authentic and effective in determining learners’ specific understanding, skills and competencies. This shortfall also affects learner’s motivation and in a way discourages them to pursue learning as vigorously as expected of young learners (Mkimbili, 2018). 
Tilya and Mafumiko (2010) suggest that teachers should put emphasis on CA mechanisms which are more authentic in assessing learners in every aspect of the expected competencies in improving mastery of the learning content of the curriculum. The existing and detected inadequacy in the provision of homework in public primary schools seems to have grossly affected learners’ progress and performance records particularly in learning the English language. This is mostly accelerated by the lack of the opportunities to practice the language in family and community settings (Adamson, 2014). 
Furthermore, the majority of pupils in Tanzania primary schools are distracted from doing and completing their homework by unfavarouble learning environment at home where there are a lot of household chores, and distracting social activities like peer games  and chatting with friends (Mkalage, 2013; Ndenje, 2015; Sifuna, 2007). Due to the unconducive home environment many learners fail to do justice to their homework and as a result there are an increasing number of school pupils who do not complete their homework as expected by their teachers and schools (Kellaghan, 2004). This is aggravated by low parental support and learners’ own inability or unwillingness to do the assigned homework in time. The general consequence of this learner and parental laxity and disinterest in ensuring that homework is properly managed results in and is reflected in poor academic progress and performance of pupils in English language learning and mastery (TWAWEZA, 2014). 
A report by The Southern and Eastern Africa Consortium for Monitoring Educational Quality (SACMEQ II), indicates that for every 10 pupils in Tanzanian primary schools, only 5 receive homework assistance from their parents leaving the other five with no help at all. Among the reasons given include parents’ low socio-economic backgrounds (Tornblad & Widell, 2013; Wabike, 2012); parental low level of education (Chacha & Ye Zhong, 2013) and lack of effective communication between the home and school about the assigned homework (Siddiqui, 2014). Due to such lack of parental help and guidance, learners’ low motivation to do homework becomes an inevitable outcome (Kellaghan, 2004).

Homework, therefore, appears to be ineffectively and inappropriately managed in PPS in Tanzania (Mhando, 2015; Mkimbili, 2018; Tilya & Mafumiko; 2010); and this mismanagement is most likely among the predictors of poor academic performance in primary English language learning (Mosha, 2004; Wilson, 2013). Despite the reported homework mismanagement problems and challenges, there is still a need not to do away with homework but to improve the instructional value and quality of homework instead of abandoning it (Marzano & Pickering, 2007). 
It is now high time the teachers, parents and the learners employ new and more effective ways and strategies to improve homework management and increase its effective value for learners (Xu, 2008, 2009 & Ramdass & Zimmerman, 2011). In considering the value of homework in learners’ academic achievement, Epstein, Salinas, and Van,Voorhis (2001) and Hunnel, (2017) recommend the use of Interactive Homework Assignments (IHA) that encourages teachers and parents working together in helping individual learners in completing assigned homework  and making homework more effective in promoting learning and improving achievement with little or no hurdles as is the case under the traditional homework management (Bailey, 2006; Van Voorhis, 2016). 
It is believed that with IHA, awareness on the roles of every educational stakeholder involved is created and a social, psychological and physical environment for doing homework is enhanced (Cooper, Robinson & Patall, 2006). Likewise, Carr (2013) suggests a need to establish clear school-home communication systems to promote effective management of homework and make such homework a more valuable learning tool appreciated by learners and their parents, guardians and teachers. 
However, there is little evidence based on studies done to establish how best to improve homework management in Tanzania. This calls for the need to revamp the continued use of traditional homework assignments which are Non-IHA and replace it with Interactive Homework Assignments (IHA) which stands and has the prospects of encouraging more involvement of parents as important actors in pupil’s learning. Studies have shown that for a homework to yield the expected impact on learners, the latter must be trained to use effective homework management strategies (HMS) such as time management and environmental management skills to ensure that such homework is always completed in time in a quiet, well-lit and conducive learning environment which has no or minimal distractions (Bempechat, 2004; Cooper, 2007). 

Therefore, this study was intended to introduce and implement an intervention to improve PPS homework management for the expected impact on mastery of the English language. The intervention basically aimed at assessing the efficacy of Interactive Homework Assignments (IHA) as an alternative intervention mechanism to improve homework management by pushing for the retraining of teachers, inducting parents and pupils on their roles in making homework more effective and manageable in enhancing learning.
1.3 Statement of the Problem 

The problem of poor homework management characterises many schools settings in the world today. Reasons for this poor management being associated with lack of collaboration between the school and home about the homework assigned. Teachers are accused to lack skills and knowledge for effective homework (TIE, 2009; NACTE, 2013); and parents poorly involved in their children’s homework. Pupils on their part are interfered by various distractions related to unconducive home environment. Following from their age and low ability to plan their time such youngsters fail to handle and manage emerging distractions in their engagement in homework, consequently, such pupil’s school progress and performance are seriously affected (Emmanuel, 2015; Mkalage, 2013; Ndenje, 2015). 
Despite recognition of the role of closer collaboration between teachers and parents in enhancing pupils’ learning in Tanzania (URT, 1995, 2014), with due intervention studies which insist on the parallel role of parents in pupil’s education (Kigobe, 2019), yet the problem of homework mismanagement continues. This situation calls for technical intervention in the learner assessment system such as to make homework manageable and a more effective learning tool in Tanzania. Although Interactive Homework Assignments (IHA) have been proved to have a significant influence on teaching and learning (Epstein, 2016), there is little evidence from  intervention studies that have been conducted to enhance teachers, parents and learners’ involvement in homework management making the latter an effective tool for the assessment of learning in Tanzanian PPS. This study focuses on filling this clear gap in existing literature by forging for a change in the management structure for school homework revamping it from its traditional homework assignments which are Non-Interactive to Interactive  Homework Assignments. 
1.4 Objectives of the Study

1.4.1 General Objectives of the Study

The general objective of this study was to assess the efficacy of proposed Interactive Homework Intervention in enhancing Public Primary Schools’ Homework management and English language learning in Dar es Salaam, Tanzania. 
1.4.2 Specific Objectives
i. To  measure the impacts of  Interactive Homework Assignments  against Non-Interactive Homework Assignments on pupils’ Homework Management 
ii. To assess the influence of pupils’ Homework Management on homework completion rate in English 
iii. To measure the impacts of pupils Homework Management on academic performance rate in English
iv. To evaluate the effectiveness of  IHA against Non-IHA in enhancing English language learning
1.5 Hypotheses of the Study

In view of the study objectives, this research was guided by the following hypotheses.

i. There is statistically significant impact of Interactive Homework Assignments against Non- Interactive Homework Assignments on pupils’ Homework Management

ii. There is statistically significant influence of pupils’ homework management on homework completion rate in English     
iii. There is statistically significant impact of pupils’ homework management on academic performance rate in English
iv. IHA is significantly effective in enhancing learning in English than Non-IHA.

1.6 Significance of the Study 

Given the challenges associated with poor homework management in relation to the learning of English, this intervention study which aimed at solving the problem is expected to be of great importance in several ways: Firstly, the IHA intervention provides a platform and guidelines for more effective homework management involving teachers, parents and learners. It is therefore, expected that teachers would search for, acquire and apply the necessary knowledge and skills needed in creating more effective management of homework assignments. 
It is further expected that parents on their part would be enabled through induction training about their roles in guiding and assisting pupils with homework. It is also expected that when teachers and parents become knowledgeable about their roles in respect of homework management, learners would be able to benefit better from the initiative and enjoy homework completion and consequently improve their learning. This supports the assertion made by Carr (2013) who puts it right that teachers and parents should be provided with the tools and knowledge necessary to effectively participate in promoting learning through support to school homework management. 
Secondly, the study is expected to supplement existing literature on homework practices for the improved academic interest arousal, motivation to learn, progress and achievement of learners. On those added literature, it is also expected that the study would add to the knowledge base of the teaching profession within the context of the learning assessment by addressing and resolving the challenges associated with ineffective homework management.
Thirdly, this study confirms the value of the Epstein’s theory of overlapping spheres of influence on the need for collaboration between teachers and parents in helping learners to succeed academically. Since most of the studies based on the Epstein’s theory are largely based on middle class European contexts (Freeman, 2010), this study was instead expected to validate the use of the theory in the African context specifically in the context of Tanzania.  On top of the said importance, this study would stimulate further studies on homework in developing countries where similar or related studies are lacking or available minimally. 
1.7 Limitation of the Study 

The present study had various limitations. Firstly, most parents seemed uninterested in the study. Their involvement at the first instance was difficult and full of suspicion. The researcher had to invite the parents now and then to convince them on the need for their involvement in the study. Through the periodic and repeated follow ups, the selected parents slowly got enlightened and saw the need for their involvement for the entire period of the study. 
Secondly, there was an undesirable experience for most of the pupils during the period of the study, for example loss of friends who used to play together. This was handled by insistent dialogue with the parents to continue assisting the pupils so they can understand and appreciate the value of homework and the need for their effective involvement in the full process of the study. Thirdly, it was difficult to control the home environments of the pupils during the period of the study. The homes of the selected pupils for the study were sparsely distributed. The researcher had to make a follow up with the concerned parents through phone calls every weekday to remind them about  what they were expected  to do to make the home environment more conducive for pupils to do and complete their homework with due  accuracy. Such follow ups had cost implication on the study especially the cost of the phone calls which the researcher had to bear.
Fourthly, the study was limited by the language medium for the research which was English. It was observed that the majority of the parents and even the students were not conversant with the language. So, even understanding the instructions for the homework assigned was a problem. The researcher included a part of Kiswahili language in the Diary at least to make things clearer to both the learner and the parents about the assigned homework.

1.8 Delimitations of the Study 

The study confined itself to analysis of the effect of Interactive Homework Activities on the teaching and pupil’s mastery of the English language through homework management, homework completion and academic performance of pupils in selected primary schools in Dar es Salaam region. Only standard five English language pupils, their parents and English teachers were involved in the study. It was assumed that standard five pupils were in a position to freely participate in the study with less interference unlike standard four, six and seven pupils who are required to prepare for national examinations 
Similarly, since English is first introduced to Tanzanian pupils in public primary schools when they reach standard three, it was assumed that standard three would have very little experience with the use of English and this might affect the result of the study. Therefore, standard five pupils were seen to be more appropriate to participate in the study. Furthermore, only quantitative research approach was used in data collection where the quasi-experimentation was employed. Questionnaires for homework Management Scale adapted from Xu and Corno (2003) were used to solicit information on Homework Management Strategies from pupils, teachers and parents.
1.9 Definition of Key Terms 
Key terms used in this study have been defined in the following subsections:

1.9.1 Homework

Homework refers to an out of class or school academic assignment assigned to learners as an extension or elaboration of classroom work. In this study, homework refers to English language assignments designed by the relevant teachers and done by pupils during non-school hours particularly at home. The assignments were provided once in a week included a variety of questions usually depending on the concepts that were already taught during the same week or during past days and were intended to measure the pupils’ grammatical competencies in the English language. Story telling technique and pictorial presentation of issues were used to develop pupils’ interest and understanding of the concepts and to assess their level of learning English in primary schools. The tasks and goals in assigned homework were made relevant and holistic.
1.9.2 Interactive Homework Assignments 
Interactive Homework Assignments (IHA) is those that promote and enhance parent-child interaction while practicing skills learned in school (Battle-Bailey, 2004). Interactive English homework assignments were used in this study for the experimental group. The pupils’ diaries were used as cumulative information tool between teachers and parents on the homework assigned the pupils.
1.9.3 Non- Interactive Homework Assignments
Non-Interactive Homework Assignments (Non-IHA) were type of assignments which were managed and completed by the pupils with no support from their parents. In this intervention study, Non-IHA comprised the same tasks in terms of the content as the IHA but there were no invitations, no prompts, and no explanations were provided to parents about the homework.
1.9.4 Homework Management Strategies 
These entail measures that were used to make homework process manageable such as to encourage its accuracy and completion by pupils. In this study five HMS were used, namely, arranging environment, time management, monitored motivation, control of distractions and learner encouragement to control emotions.
1.9.5 Learning

Learning means acquisition of new understanding, knowledge, behaviours, skills, values, attitudes and preferences. In this study learning entails the ability to use HMS for homework management, ability to apply the HMS for homework completion and academic performance in English. 
1.9.6 Academic Performance

 In this study, performance means the ability of the learner to develop and demonstrate competency in the comprehending and writing English vocabulary accurately. 

1.9.7 
Parents

In this study parents referred to any adult family member, or relative who took responsibility in supporting a child’s learning process at home. 
1.10
Organization of the Study
The study report is organized into six chapters. Chapter one presents the introduction and background to the study while chapter two discusses the theoretical foundations of the study and a review of literature based on the defined objectives of the study. It includes a review of empirical studies and existing gap in pertaining literature.  Chapter three justifies the arguments for the study through justified different approaches in carrying out the study. Chapter four presents and analyses the research findings. Chapter five interprets and discusses the research findings while chapter six presents the summary, conclusions and recommendation of the study.
CHAPTER TWO

LITERATURE REVIEW
2.1 Introduction 

This chapter critically reviews and discusses existing literature relating to the research topic. On the one hand the review discusses the concept of homework and the theories that guided the study. On the other hand, the chapter develops a debatable evaluation of published empirical studies on homework-related issues including advantages of such homework, homework management practices, as well as the idea and effects of Interactive Homework on a global perspective. 
2.2 Theoretical Foundations

The study was guided by the Epstein’s theory of overlapping spheres. The theory analyses the context that surrounds learners’ academic progress and outcomes. According to Epstein (1995), three contexts are seen to be important for an individual learner to grow and succeed academically. These are the home, the school and the community. The theory contends that none of the three contexts can on its own adequately empower a learner without the involvement and support from the other factors.  While teachers are usually expected to create a conducive learning environment at school, parents do the same at home. This is enhanced by effective teacher-parent partnership, all in favour of the learner. 
Epstein’s theory of overlapping spheres is relevant and relates to this research topic because an intervention with Interactive Homework Assignment aims to connect the overlapping spheres of a school and a home on a learner. Interactive homework is expected to facilitate the interaction between the two spheres (the school and the home) and it is through such an interaction the tasks and concepts assigned to a learner are communicated to allow every player to engage in his/her role in helping learners with their homework for best academic performance (Epstein & Van Voorhis, 2001). Epstein (2011) maintains that when teachers and parents work together in the combined effort of educating, the learners are blessed with success.

Interactive Homework Assignments are characterized by effective collaboration between teachers and parents including developing school and family partnerships for learners’ academic success (Epstein 2011). It is assumed that through IHA, learners get the necessary support for their learning both at school during school hours and at home after school hours. Teachers can provide support for parents such that the latter can work consistently on the same topic, concepts, knowledge, and ideas that pupils are engaged in school. The diagram below shows how homework can be an interactive process that creates a powerful partnership between teachers, learners and parents for the success of the learner. 
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Figure 2.1:  A Framework for Teacher-Learner-Parent Partnership relating to Homework
The framework above presents a three way partnership that should exist among teachers, learners and parents in the homework process. In this kind of partnership homework acts as the inter-connecter with the sole purpose of enhancing learners’ academic growth and success. Among the three key stakeholders involved, the teacher’s role is to assign learners with academic homework tasks, (teacher-learner partnership) designed to enable learners to achieve set targets. In turn, the learner takes that homework home to engage with. This is where the parent-learner partnership is called to bear. Parents at home are expected to play three different roles. 
First, they are expected to create a conducive learning environment for the learners to effectively concentrate on and complete their homework. The home place should be quiet and with no interruptions on the learner. Secondly, parents are expected to ensure that the learners are provided with relevant learning support materials including text books, pens and pencils. Thirdly, parents are expected to guide, monitor, motivate and encourage the child to do the homework and to give the necessary assistance with the homework. In order to give appropriate assistance to the learners, parents need to know the philosophical principles behind homework, namely to assist and guide and not to do the homework for the child.  
Further to the teachers’ role of planning and preparing homework tasks and assigning them to learners, they are also responsible to establish and stimulate communication between the learner and the parent about the homework on the one hand and the teacher on the other. Through this communication, both parents and learners are made aware of their roles in making homework effective. They also receive the completed homework from the learners as well as any other feedback from both parents and the learners. This is where teacher-learner-parent partnership comes in and is enhanced. In the overall, this plan strategizes all the activities relating to homework. 
Consequently, homework is effectively managed in both schools and homes and learners are helped and enabled to develop academically and skilfully to use HMS for homework management. Learners will be motivated to put more efforts in doing school homework under the regulatory and monitoring eyes of teachers and parents and consequently improve their academic performance. The Epstein theory is applicable in this study as it capitalizes on teacher-parent partnership in helping learners to succeed in their educational endeavours. It is in this regard that the present study included, among other factors, teacher-parent relationship in matters of homework.  Even so, the theory did not consider the role of an individual learner’s behaviour and its impact in promoting or discouraging learning. This study, therefore, adopted the ideas advocated by the Control Value Theory of Achievement Emotions (CVT) developed by Pekrun, 2006. 
The theory emphasizes the role of emotions tied to academic achievement (achievement emotions) in a pupil’s performance and self regulated learning strategies. The theory points out how different emotions like level of enjoyment for anxiety to a certain task may affect engagement and performance in the same (Pekrun, 2006). The theory also advocates the importance of both value and control in one’s emotional standing in learning. According to Pekrun (2007), Value and Control are two related aspects of emotion, and the appraisal of both significantly affects the emotional status of learners. This is to say, if pupils see the value of learning material they will feel the need to use and ensure control and care of the resources and so sustainably enjoy using them.  
The corollary is true in that when educational resources are not valuable, then learners will not feel the need to control non-existent resources (Pekrun, 2007). The theory also raises the issue of contextual variables which may affect the emotional outlooks of learners. According to the theory, learners’ emotional status can be affected by various contextual factors including the learning environment in school and at home. In this scenario, the theory advocates the need to create an emotionally sound environment for learners wherever they may be engaging in educational work (Astleitner, 2000).
Pekrun (2007) puts it clear that the emotionally sound learning environments are and should be characterized by cognitive quality such that it is well structured, imbued with cognitively approved learning resources and challenging tasks that demand learner capabilities and readiness to engage.  An emotionally sound learning environment must instill into pupils a sense of autonomy and encourage them to develop abilities for self actualization and self regulation and be masters of time and the day.  

The theory of CVT is appropriately applicable to this study since through IHA both parents and learners get trained on how to create and sustain an emotionally sound learning environment. In tandem with this theory, learners were assisted by their parents such that they were able to control their negative emotions and instead, developed abilities to see the value of homework and hence the need to marshal and control the assigned tasks. On such grounds, it was possible to measure the learners’ abilities to control their emotions before and after the intervention with the new IHA approach to homework engagement and management.
2.3 English Language Teaching and Learning in Tanzania

English language is the medium of instruction in English medium private primary schools in Tanzania, but a compulsory subject in public primary schools where Kiswahili is the official medium of instruction (Komba & Mwandanji, 2015). The teaching of English as a language in the Tanzanian education system has for a long time been seen as content-based where exercises otherwise intended to instill and cultivate higher order thinking skills are minimally included (Fundi, 2011). 
Pupils in primary schools are more concerned with passing of the national examinations and are therefore little if at all concerned with mastery of a course (Fundi, 2011). The English Language Syllabus for STD III-VI emphasizes three categories of competencies that the researcher expected to see demonstrated by standard five pupils. The skills categories of pupils’ enablement are; to Comprehend Oral and written information, to Communicate orally and in writing and to Acquire and use English language vocabulary through writing, reading, listening to speech and speaking (MoEST, 2016).
Beside English language being a compulsory subject in the country’s public primary schools, performance rate in the language in standard seven National Examinations has, for many years, been poor, in a very sorry state and discouraging. Reports on English language literacy show that for more than three decades now, educators, teachers, civil society organizations, human right activists, and other well-wishers of Tanzania have been complaining about the low level of English language literacy  demonstrated by pupils in public primary schools in the course of their schooling and after. 

Studies indicate that the levels of English language competency have been falling over the years, leading to the country having primary school leavers who can neither read nor write a single statement in the language leave alone writing a small letter or story. (Uwezo, 2011, 2012). HakiElimu, (2015b), aggressive activists for the quality of education in the country report that due to the low literacy rate in the English language, just over 50% of all pupils were able to read a Standard 2 level English story at the end of the primary cycle that is after completing primary schooling.

Although a lot of efforts have and continue to be made by the Government (GoT) to redress the situation, including periodic amendments of the relevant curriculum, strengthening teacher-training programmes (Wood, 2008); and with the overall Primary Education Development Plan (PEDP) initiative, only statistical achievements in terms of enrolment and controlled drop outs have been realized with little if any improvement in the quality of the educational products at this level. 
To be specific, the fee- free education policy has resulted in increases in the rates of  pupil’s enrolment of 8.5% from 9,317,791 pupils in 2017 to 10,111,255 pupils in 2018 (ESPR, 2018). Likewise, remarkable improvements have been realized in resource allocation in the schools.  There have been increases in such resources for the primary education subsector as infrastructural classrooms, pit latrines, laboratories and libraries, vehicles for education officers, equipment and other teaching and learning resources for the education of pupils with special needs, teaching and learning materials (ESPR, 2018). 
There has been and continues to be a serious deterioration in the quality of education and training in the country. Low real performance and achievement in the Primary school Leaving Examinations is reported to be a major challenge likely to continue holding back the country’s efforts to become and remain a middle income economy (ETP, 2014). For example, statistics for 2016 and 2017 indicate that terminal performance of primary school leavers in the English language subject has been too poor when compared with performance in the other core subjects of primary schooling.  See table 2.1:

Table 2.1: Subject Performance in PSLE 2016-2017

	SUBJECT
	% PASS GRADE 

            A-C

2016                 2017                   
	% PASS GRADE 

            D

2016            2017
	% PASS GRADE 

            E

2016              2017

	KISWAHILI
	76.81 
	86.86
	19.0
	9.8
	4.21
	3.34

	ENGLISH
	36.05
	40.30
	47.7
	48.9
	16.23
	10.85

	S/SCIENCE
	76.70
	62.73
	17.8
	31.3
	5.47
	5.95

	MATHS
	46.61
	54.10
	42.6
	32.5
	10.79
	13.44

	SCIENCE
	76.17
	72.61
	20.1
	23.0
	3.78
	4.36


Source: ESPR (2018).
Table 2.1 shows the trend in the pupils’ Standard seven National Examination performances in five subjects. The statistics show clearly that among the five subjects reported about, there is clear poor performance of the English language subject than in all the other four subjects. Several factors could explain this saddening situation. One is the lack of interaction among the concerned groups in the teaching and learning processes (Vuzo, 2010). It is a standard observation that for teaching and learning to be successful, and bear good terminal results, two active participants in the classroom the teacher and the learner must be actively be involved and engaged to redress poor performance (Quist, 2000).  
Vuzo (2010) asserts that when teachers and learners interact, they create intellectual and practical activities that shape both the form and the content of the target subject for meaningful learning. This good expectation is not common in Tanzania schools where the teacher know-it-all lecture method dominates the teaching process leading to passive learning. Cummings (2002) noted that interactive learning allows learners to actively and effectively participate in the learning process and good progress and performance is evitable. .

Another factor that could account for the poor terminal performance of Standard Seven School leavers in Tanzania brings into fore the question of how pupils are trained, assessed and exposed to daily instruction and learning activities in, for example, English language competency. Tilya (2013) reports about poor assessment of the learners’ competencies due to teachers’ lack of or inadequate knowledge and skills on how to assess. It is acknowledged that Tanzanian public school learners, such of the English language have very little or limited exposure to the English language during school time (Mtallo, 2015). Only a forty-five minute period per day is set aside for the pupils to learn or to engage in activities involving the use of the English language. This indeed is too little exposure for learners to practice the use of the language. 

Since practice makes perfect, PPS learners’ perfection in learning and using the English language is also limited by inadequate homework assignments for them to use in building out of school and at home, the little that they learnt in school for a mere forty five minutes in school. Cooper and Valentine, 2001; Epstein and Van Voorhis, 2001; Marzano & Pickering, 2007 recognize the role of homework as a critical factor and opportunity for pupils to improve their school learning. The lack of an effective and well managed homework plan makes it even worse for pupils in terms of poor exposure to the English language as a course which is critical for the learning other subjects in secondary school and indeed in some employment or career training sectors after primary schooling. 
Therefore, a well designed IHA out of school engagement can serve as an opportune alternative for many, if not all, primary school pupils to learn and possibly master the language better than is the case under the traditional homework system. The IHA can therefore be used as a timely tool to enable the practical and field learning and use of the English language through regular exercises and homework at the learner’s home with the support of, God bless parents or relatives that have some knowledge of the language. 

2.4 History of Homework
For over 100 years now, homework has been a contentious aspect of the process of education (Cooper et al., 2006). There have been different beliefs and feelings about whether homework is important in enhancing pupil’s academic progress and achievement. Some people have considered homework important in helping to improve pupil’s learning and some have seen it as an interference and a burden in the pupil’s spare and play time with peers and that such assignments have  no significant contribution  to a child’s  learning (Cooper et al., 2006; Cooper & Valentine, 2001; Núñez, et al., 2015). Even so, although many contemporary educators continue to question the extent to which homework contributes towards increased achievement in academic work, they still hold a strong belief that homework is important in enhancing learner academic progress and achievement (Gustafsson, 2013).
The changing beliefs and feelings about the importance of homework can be traced back before the 20th century. During that period homework was considered important in helping learners to develop a disciplined mindset, which is important in planning and organizing learning. In the late 19th century, no homework was assigned to elementary school pupils (Gill & Schlossman, 2004). In the 1940s, a criticism arose against assigning homework. Scholars criticized homework as a means of encouraging rote learning and instead cried out for homework that involved learners in critical thinking and that discouraged memorization of facts in education (Cooper et al., 2006).
During the late 1960s, specifically in 1957 the idea arose in favor of homework assignments in American school system and society (Kralovec & Buell, 2000). The idea emerged after educators noted a lack of pupil’s rigor in the United States’ educational system and considered this a threat to learners’ academic progress and achievement and a bigger threat to the socio-economic growth of the American society and economy. With such an outlook, schools were expected and indeed required to assign homework as one of the ways for teachers to promote pupil’s knowledge and academic progress and performance (Gill & Schlossman, 2000). 

The National Defense Education Act of 1958 required and urged American school teachers to put more efforts in assigning homework in Mathematics and Science as a way of promoting the learners’ knowledge bases and skills necessary to compete in the global economy (National Defense Education Act, 1958). In the 1960s, negative thoughts about homework re- emerged. Homework was again seen as a source of too much pressure which was considered detrimental to learners’ mental health (Kravolec & Buell, 2000). During the 1980s, attitudes toward homework changed once again. It was believed that homework has some positive effects on pupil’s learning. Numerous articles were written to acclaim and advertise the contributory effects of homework for pupil’s academic achievement (National Commission on Excellence in Education, 1983). 
With the emergence of the 21st century, a debate was initiated on whether homework and the pertinent time allocation should characterize primary or elementary schools. Many families and educators once again viewed homework with a negative mindset (Gill & Schlossman, 2004). Even then, it was at this period that several meta-analyses examined different homework studies with a focus on its effect on academic progress and achievement of pupils (Cooper et. al, 2006; Hattie, 2009). 

The outcomes of many in such concluded that homework has a significant and more positive contribution on academic achievement students in secondary and post-secondary schools students than for pupils in elementary schools (Cooper et. al, 2006; Credé & Kuncel, 2008; Hattie, 2009). Some recent studies about homework have also established that homework has  positive effects on academic achievement at the secondary school level and  more so at high schools in terms of both students’ grade point averages (GPAs) and achievement on standardized tests (Hattie, 2012; Kitsantas, Cheema, & Ware, 2011., Xu, 2010). 

A poor correlation between homework and academic achievement for pupils in elementary schools was reported.  Cooper et al., (2006) established that homework for pupils in elementary school becomes difficult because it does not provide direct instruction like assignments and exercises in other levels of education or as provided in classroom instruction. Some other researchers conceive that homework might still be relevant and important for young learners because of its role in helping pupils to develop self-regulation skills which are necessary for their long-term academic growth and success (Corno, 1993; Heckman & Kautz, 2013). This study adopted this position that homework is relevant for learners even at primary school levels where pupils are enabled to be responsible for their own learning and for all or most pertinent self regulations.

In Tanzania like many other countries in the world, homework has remained a common and longstanding practice in education. Homework is and remains one of the requirements of the Ministry of Education from where teachers are directed to assign homework as part of the country’s CA tools in the teaching and learning processes (SACMEQ II, 2005). Historically, therefore, homework in Tanzania can be traced back to 1976, especially after the Musoma Resolution of 1974, when the need for CA was introduced in the country’s education practices (NECTA, 1990). CA was intended to reduce the many daily assessments that were based in periodic written examinations (for paper qualification) and instead directed emphasis on assessing learners’ abilities to think and act rather than to regurgitate factual information memorized in class and out of class settings (Njabili, 1987). 
Following Mwalimu Nyerere’s directive on CA, the National Examinations Council of Tanzania (NECTA), the national organ responsible for all matters pertaining to pupils’ assessment, responded to the challenge and consulted other educationists from other countries like China and Korea and in 1976, the consultative group of specialists came up with the idea that learners’ continuous assessment should be contributed to by school exercises, homework, class tests and periodic ad-hoc quizzes (20%); Terminal tests (25%), and assigned Projects (5%) (NECTA, 2003). From then on, homework became part and parcel of the academic and other assessments of pupils’ and students’ learning in the Tanzanian education system (SACMEQ II, 2005).
2.5 Types of Homework Assignments
Research studies focused on effective homework practices provide evidence of effects of different types of homework assignments that are considered effective in promoting learning. They include project-based assignments, interspersal assignments as well as Interactive Homework Assignments (IHA). All the three arrangements cum types of homework have merits that make them effective in promoting learning.

Project-Based Assignments (PBA) play a more significant role as a motivation factor for the effectiveness of homework (Helle, Tynjala, & Olkinuora, 2007). These categories or types of homework effectively encourage learners to solve “real life” problems (ibid). Learners become more intrinsically motivated through project based type of homework assignment since they get opportunities to search for and develop new knowledge and skills through engaging in solving real life problems. Thus, PBA are considered  more authentic because students get real life experiences from  the real world of work, and  are  inquiry based, and  help learners to develop the 21st Century aspired skills specifically critical thinking skills, communication skills, collaboration and creativity skills (Schuetz, 2018).

Another type of homework assignments believed to be more effective is the interspersal assignments. These are kind of the assignments that give opportunity for learners to choose tasks to do among alternatives given (Billington, Skinner, Hutchins & Malone, 2004). Giving learners such opportunities to choose tasks to do is more efficient and increasing students’ attitudes toward homework completion and timely submission for assessment (Cates & Dalenburg, 2005). Interspersal homework assignments are also considered effective since they involve different types of questions involving different levels of difficulty relating to the target learning concepts of the learning day. 
Cates and Dalenburg’s (2005) put it right that interspersal assignments encourage homework completion since learners become motivated to respond to the tasks they have chosen by themselves to do without being forced. It is encouraging that when teachers assign homework tasks for learners to choose, the same teachers put emphasis in assigning tasks that require more learner efforts to complete. In short one can say, Interspersal assignments allow teachers to give brief tasks that students can complete quickly and easily. It is evidenced that when a task is completed, the learner becomes more motivated to attempt more tasks in the future (Skinner, 2002) 

There are other types of homework assignments considered to be effective for application as Interactive Homework Assignments (IHA). These other types of assignments have features similar to those already presented. All such assignments have parental involvement and positively impact learner progress and achievement (Bailey, Silvern, Brabham, & Ross, 2006). The proponents of homework assignments maintain that parental involvement in pupil’s educational development significantly increases learner motivation and achievement in schools (Epstein, 2013; Xu, Benson, Mudrey-Camino & Steiner, 2010). It is therefore contended that involving parents in their pupil’s homework serves as a milestone for the educational improvement of school products as pupils improve competencies and terminal performance in national or even regional examinations.  
Bailey et al., (2006) and  Xu, (2005) comment that homework assignments designed to support direct interaction between learners and parents are efficient and powerful as parents  help their pupils with time management, control of distractions, upholding motivation, controlling emotions and increasing learners’ academic achievement. For any homework to be effective, every stakeholder should play the expected role at individual level or as a member of a team for the realization of set goals and objectives in an education system (Epstein, 2016).

Based on the above discussion relating to effectiveness of homework assignments, one can conclude that for any homework to be of expected impact it should be characterized as follows: It should be authentic

i. It should be prone to the development of the 21st C skills like effective communication skills, critical thinking skills, Collaboration and creativity skills.

ii. It should give opportunity for the learners to choose among the alternatives assignments,

iii. It should be interactive such that teachers, learners and parents are encouraged to participate in close partnerships.

2.6 Roles of Homework on Academic Performance 

Although homework has been as one of the means to assessment of learning, its effectiveness in actualizing academic achievement has been a matter of debate for long on two contrasting views (Gilmore & Akioka, 2013). One view is held by those who see homework as detrimental to learners and causes more negative than positive impacts on pupil’s learning. For the holders of this view, homework is a source of stress to learners (Axelrod, Zhe, Haugen & Klein, 2009) and  is of minimal value and therefore should be reformed, redesigned or abandoned.(Horsley & Walker, 2013; Kohn, 2006; Trautwein, Koller, Schmitz & Baumert, 2002). 
The other critics see homework as an important means to effective learning and have a more positive influence on learners’ academic achievement (Epstein & Van Voorhis, 2001; Cooper, Lindsay, Nye, & Greathouse, 1998; Cooper & Valentine, 2001; Marzano & Pickering, 2007). This group believes that homework helps learners to develop important learning skills like responsibility, perseverance, time management, self-confidence, and feelings of accomplishment. Bembenutty (2011a) contends that homework is an important tool that helps to develop learners’ self regulation skills which are critical for homework completion and achievement in learning. 

Such people think that instead of abandoning homework there should be better ways for its management in order to minimize the challenges currently facing the initiative and strategy.  Therefore, although homework is characterized by costs and benefits, it remains important for teachers, parents and educators to use as a strategy to enhance pupil’s learning, progress and performance.  According to Cooper (1994), homework has several effects on learners. The effects can be of two main categories, positive and negative effects. The positive effects include, improved retention of factual knowledge, increased understanding, development of critical thinking, improved concept formation and information processing, encouragement of learning during leisure time, improved attitude towards school, development of better study habits and skills, greater self-direction and self-discipline, better time management, more inquisitiveness, and more independent problem solving abilities.

The claimed negative effects of homework included physical and emotional fatigue, denial of access to more leisure time, confusion over instructional techniques, and inclination to cheating habits induced copying of task responses from other learners and consequent repetition of errors (Cooper, 1994). Bembenutty (2011c) provides evidence for a positive relationship between homework assignments and development of self-efficacy, responsibility for learning, and delays in gratification with learners’ academic success. According to this researcher, effective planning of homework assignments can help learners to  develop and enhance self-regulation  and  beliefs, as well as improved goal setting, environmental  and  time management, and ability to sustain  attention during the teaching and learning processes” (Bem​benutty, 2011c). 
According to Bembenutty, (2011a) all the skills learners attain during homework are important both in their school life and even after school as working adults. Various experimental studies done have evidenced that homework assignments have the ability to train and assist learners to develop self-actualization and self-regulation skills both of which are  important  for good academic development and performance (Ramdass & Zimmerman, 2011; Schmitz and Perels; 2011). According to these researchers, teaching self-regulation skills to pupils should be one of the main concerns for teachers and crucial when designing homework assignments.
Darn (1997) conceptualizes homework to be an important learning strategy and part of the overall portfolio of learner assessment. To him homework plays the following roles relating to pupil’s leaning; 

i. Reinforces and helps learners to re​tain information taught in the classroom and so enhances general understanding of the concepts taught. 

ii. Helps learners to develop study habits and in​dependent learning styles.

iii. Encourages learners to develop self-discipline, positive attitu​des to learning and problem-solving skills. 

iv. Offers opportunities for learners’ extensive activities which there may not be possible with limited time for  classroom instruction. 

v. Provides continuity between les​sons and opportunities to prepare for the next lesson and,

vi.  Bridges the gap between school and home. 

Darn (1997), Rosário et al., (2015) came up with three different models of homework tasks. For these researchers homework is meant to improve a learner through practice, preparation, and extension or application of knowledge already acquired. When homework is provided for practice purposes it is actually used to promote learner engagement in a task for meaningful learning. The researchers focus on tasks taught in class to review materials already taught, to increase speed of learning and actions, to demonstrate mastery of specific skills, to test preparation and retain specific skills over time (Rosário et al., 2015). These kinds of tasks which are most often assigned to learners are more convenient and less time consuming. Homework assignments intended to sharpen learner actions and practices unlike the second category of homework which is preparation tasks or assignments. 
Preparation homework assignments are basically for learner preparation purposes. The assignments are given as a way to prepare learners for the next lesson (Rosário et al., 2015).  These assignments encourage learners’ engagement to engage in critical thinking, to analyze concepts already taught and to link the concepts with what will be taught in the next lesson. The idea behind practice homework can be linked with the idea of pre-learning as proposed by Vatterott (2009) by which learners are encouraged to use their prior knowledge to develop mindsets and conceptual frameworks for the coming lesson. Unlike the practice and preparation homework models and tasks, extension homework promotes learner ability to transfer and apply previous learning to new tasks (Rosário et al., 2015). Extension homework expects learners to develop abstract thinking skills while shifting and applying knowledge acquired to new situations. Most of the time these kinds of tasks are assigned by teachers in order to encourage learners’ collaboration with peers in the learning process.

Some other literature on learner assessment practices in schools indicates that homework can be  used to enhance knowledge retention, to promote  understanding of course material, to support and enhance mastery of specific study skills as well as positive attitudes towards schooling, to increase beliefs about the importance of learning outside the classroom, to increase independence and responsibility for one’s work, and to facilitate parental involvement and appreciation of  pupil’s school-related work (Cooper &Valentine, 2001). 
In general, it is believed that homework is an important learner assessment tool used to improve pupils’ achievement in learning (Van Voorhis, 2011; Cooper, Robinson, & Patall, 2006). The outcomes of a meta-analysis study conducted by Cooper (2001) on studies about the relationship between homework and achievement indicated that 43 out of 50 studies examined showed that learners who did more homework had better achievement scores. Through this meta- analysis study, it is noteworthy that homework is beneficial to learners’ academic achievement as long as teachers use their knowledge to effectively guide the initiative in a collaborative arrangement with parents and the learners themselves. Despite such a confirmation, it is still reported that the positive effects of homework on learning is only possible when the homework is effectively and properly managed (Carr, 2013). 
Improper homework may negatively affect learners’ achievement (Cooper, 2001). This is also supported by other empirical studies which indicate that ineffective homework management may negatively influence learners in different ways such as causing general fatigue (Cooper, 2006), interfering with learners’ play time with friends, family and peers (Trautwein, Ludtke, & Kastens 2006 & Letterman, 2013); resulting in anxiety which on its turn affects learners’ emotional status in respect of homework and general learning (Bempechat, Li, Neier, Gillis, & Holloway 2011; Katz, Eilot, & Nevo, 2014). Improperly and ineffectively managed homework tends to affect learners’ motivation to do the tasks and in so doing they are more likely to develop negative outcomes such as feebleness of the body, low performance in all areas, and negative emotions in respect of school tasks and to the carrier subject as well (Coutts, 2004)
2.7 Relationship between IHA and Pupils’ Homework Management

Several research studies have established that IHA is effective in enhancing pupils’ homework management through the use of various HMS than the Non IHA (De Jager 2014; Jeynes, 2011; Kotaman, 2013; Van Voorhis, 2003). On the one hand, IHAs have been proved to improve learners’ study skills, to support independent learning and to promote the development of positive attitudes towards learning (Zimmerman & Kitsantas, 2005). On the other hand, IHA is also found to be challenging yet interesting in developing learners’ behaviour self-regulation such as self-efficacy, self-reflection, time management and gratification, all of which are of paramount importance in promoting a learner’s academic achievement (De Jager 2014; Ramdass & Zimmerman, 2011).

IHAs provide opportunities for meaningful interaction between and among the three key stakeholders in a child’s education that is the teachers, parents and the learners themselves. In such an interaction every stakeholder is made aware of his/her role to play and a conducive social and physical environment for homework management to be maintained (Cooper, Robinson, & Patall, 2006). The provision of parent-teacher-child interactions is a key component that makes IHA more effective than Non-IHA. The idea behind IHA was originated from Piaget’s social theory which tries to explain the importance of adult- child interaction in the development of social and moral standings alongside desired values, social and intellectual development of a child (DeVries, 1997).  
Likewise, when interaction is enabled, parents as key stakeholders in pupil’s education support have the critical role of ensuring a child’s improved attitudes related to academic achievement such as perceptions of personal competencies and self-management (Henderson & Mapp, 2002; Hoover-Dempsey et al., 2001; Bryan & Burstein 2004). In general, IHAs act as powerful coalition between the teacher, the learner and the parents for more effective homework management and against academic performance (McNary, Glasgow, & Hicks, 2005). In the effort to cement Interactive Assignments as a learning enhancement strategy, Marzano (2007) in an article titled “The Art and Science of Teaching” recommends that an effective homework is that which enables collaboration among teachers, learners and parents. 
However such collaboration should always be appropriately conditioned such that each role player has his/her own task well defined to ensure the focus is the learner who must demonstrate improved progress and performance working independently with parental guidance. It is also indicated that IHA can increase learner emotion, attitudes, self-effort, and enhanced achievement in school (Jeynes, 2011; Kotaman, 2013; Epstein, 2013). A 2-year longitudinal study on mathematics achievement was done in the United States of America by Van Voorhis (2011) to explore the effects of interactive Mathematics programme on family involvement, learner emotion and attitudes to homework in Mathematics, concluded that the inclusion of parents in the homework completion was beneficial and useful for the pupils to increase their emotion and attitudes towards learning mathematics.
The concerned learners increased their achievement in terminal mathematics tests. The study also revealed that through Interactive Mathematics homework and a favourable home learning environment the learners’ emotions and attitudes towards homework increased significantly. A study done in Kenya by Ndegwa, Mengich and Abidha (2007) to determine the impact of parental participation in students’ homework in the Republic revealed that low parental involvement and support had negative results on learners’ academic performance and as a result, the majority of the pupils could not complete the assigned homework. On the contrary, IHAs strategy helps to build and develop cooperation and links between school pupils and their families (Cooper, 2001). 
In the IHAs there is dialogue promoted by teachers through their assignments in the form of conversation between teachers, pupils and parents (Warton, 2001). When parents participate in the dialogue, they are in a better position to make homework  smooth as they provide a conducive environment for social, intellectual and emotional development of the child as they provides love, security, guidance, and care that contributes to the encouragement of the learners to complete their homework and consequently improve academic achievement (Xu, 2015). Involvement of parents in homework is also seen to develop pupil’s motivation and self-confidence towards learning.
Van Voorhis (2011) conducted a study to determine the correlation between homework and learner achievement following the use of IHA. Pupils were required to complete the assigned homework tasks while interacting with parents or any other family members. The study involved 253 pupils from ten classes of sixth and eighth grade and lasted 18 weeks during the 1999-2000 school years.  The study established that there was high achievement in science grades for learners who were assigned the IHAs than the learners who were under Non-IHAs. The study also found that there was an increase in family involvement in the IHAs than in non-IHAs (Van Voorhis, 2011).
Under the IHAs learners were required to think and act like a scientist and to interact with a family member about the task assigned. Two-way forms of communication were encouraged to give parents/family members an opportunity to reflect upon the homework experience. The homework assignments, science examinations, and surveys were used as means of measurement. According to Van Voorhis (2004), Interactive Homework Assignments proved to be effective as they increased the pupil’s homework completion rates, accuracy, and achievement than the Non-Interactive homework group. 

Furthermore, homework assignments which are interactive have been found to enable self-regulation that helps individual learners to organize and manage their thoughts, emotions, behaviours, and environment in order to attain academic goals over and over again (Boekaerts & Corno, 2005; Zimmerman, 2000). Research studies on self-regulation indicate that for self-regulation to operate three components of psychological functioning are essential in learning.  They include cognitive (relates to the mental strategies students use to complete their homework or learning task), motivational (relates to a learner’s belief in their capabilities of performing a task/self-efficacy), and metacognitive which relates to learners’ individual abilities to set for oneself goals, self-monitoring and self-reflection (Bandura, 1994; Trautwein & Köller, 2003). 
According to Ramdass & Zimmerman (2011), school pupils engage in metacognition when they develop the ability to reflect on a reason for misunderstanding a certain task assigned and through such a reflection to use available strategies such as re-reading the text or seeking help to enable the solving of the problem. It is believed that these components would lead a learner to persistence, using different strategies, or to seek help when faced with difficulties in any learning situation which further brings about success in learning. 
Dettmers, Trautwein, Ludtke, Kunter, and Baumert (2010) conducted a study in the United States of America to explore the relationship between two homework qualities (Homework selection and homework challenge) on completion of the homework and academic achievement. It was observed that homework selection entails the selection of appropriate questions in relation to the child’s level of understanding, the curriculum, and the learning environment. The researchers add that Interactive Assignments enable teachers to be in a better position of assigning tasks which have appropriate level of difficulty (not too easy or too difficult or too ambiguous) so that they do not create boredom to the learners. Through the survey of 3,483 ninth and tenth-grade pupils, the study revealed that when there is appropriate homework selection, the completion and achievement rate becomes higher than when there is inappropriate selection of questions (Dettmers, et al., 2010).
Cooper and Valentine (2001) also conducted a study to determine how Interactive Homework Assignments influence pupil’s engagement in the homework performance. The study was done in Tennessee, USA with a sample of 429 pupils from rural, urban and suburban schools districts in grade two and four. The researchers prepared “The Homework Process Inventory” questionnaires with questions that intended for parents to give information on various issues related to learner’s homework and specifically to measure such aspects as pupil’s homework habits like the amount of time they use in extra-curricular activities and in watching TV. The researchers went further to measure the attitudes of parents as they help pupils in their homework. The researchers found that positive parental attitudes had greater influence on their facilitation which in turn raised the pupil’s attitudes towards completing their homework and in so doing the learners’ performance improved. 
Pomerantz and Flornie (2006) did their research in Illinois, USA to examine parental involvement in pupil’s homework. The study involved 114 pupils in grade 3 through sixth together with their mothers. This study was different from the previously discussed ones since the major concern was to investigate how parental  use of mastery-oriented practices are likely to enhance the well-being of pupils who view themselves as lacking in the skills to do well in school. The Mastery-oriented practices included direct teaching by parents, encouragement of pupils to solve problems on their own, and emphasis by parents on the importance of understanding the tasks and the efforts they should put in doing the task (Masseth, 2007). Telephone interviews and questionnaires were data collection tools where pupils and their mothers had to complete them at the end of each weekday after the pupils had finished their homework. 
The interviews comprised several factors where mothers were expected to indicate whether their pupils had homework and if they, the mothers were able to assist them in doing the homework, and if they checked it over once it was completed. The interview session needed also to investigate on how much parental assistance helped the child to understand how to do the homework and how much they encouraged them to figure it out answers on their own (Pomerantz & Florrie, 2006). The results of this research study showed that "the higher the level of a mothers' assistance, the lower the negative emotions among pupils with low perceived competence" (Pomerantz & Florrie, 2006). 
In this study, therefore, parents were found to be  good facilitators of their pupil’s learning especially when the pupils felt  discomforted, down, depressed, fearful, guilty, nervous, shameful, or worried, and  became encouraged and felt comfortable to be engaged in the task. Matei and Ciascai (2015) investigated homework practices in primary schools in Romania where homework is compulsory. The study was conducted through an online survey with 51 primary school teachers. The questionnaires were employed to measure several homework related issues including whether homework helps in increasing the learners’ achievement in Mathematics and Romanian language as well. 74.47% of the questionnaires indicated that homework helped to raise   achievement levels in the two subjects mentioned. When teachers were asked about their opinions on parental help for their pupil’s homework, 60.78% of the respondents reported that parents neglect this important role of helping their children with homework. 
Pupils are often left alone to do their  homework where parents are too busy to have  time to check  their children’s homework or do not know how to help the pupils with school tasks. Teachers were of the view that homework should involve parents as well. The respondents reaffirmed that the triune relation of student-teacher-parent is very important when it comes to helping pupils with school work and therefore through Interactive Homework Assignments, parental involvement could be enhanced and assistance to the pupil’s education can be better enhanced.
Although IHA has great influence on parental engagement, research studies indicate that parental  involvement in pupil’s education is challenged by various issues including parenting and parents’ lifestyles,  parental’ socioeconomic  status and the level of education (Jung, 2010; Sirin, 2005; & Waldfogel, 2012). For instance, it is indicated that parents with low socioeconomic status are in most cases not able to provide their children with the necessary requirements which could lead to pupils failing to perform better (Sirin, 2005; American Psychological Association, 2015). 

According to (Gaitan, 2013; Hartas, 2011; & Ngorosho, 2011) parents, who are well-educated and economically well-off, are in a better position to create a conducive learning environment that would motivate learning than uneducated parents. The findings of this study indicate the need for careful analysis of parental involvement strategies employed by parents. Those who are economically not well-off and are not educated might face challenges and therefore remain in need of some special guidance and support from the government and other education stakeholders.

2.8 Challenges Relating to Homework 

Although homework is recognized as an important tool to facilitate learning, yet a lot of challenges continue to affect its management and consequently its effectiveness in enabling pupils to enjoy academic achievement. Due to the challenges associated with the actualization of the homework process, the negative impact of homework is devastating. There is a need to find reasons and redress the challenges of this frustrating behaviour in order to find ways to overcome shortfalls and make homework an effective means to pupil’s learning.  According to Bryan, Burstein and Bryan (2001) learners with different learning abilities come across various challenges during the homework. 

Some of the challenges are home based and others are school based. Among the challenges are stress,  negative attitudes and emotional pressure, failure to set  time aside to do homework, and inability regulate self, (Bryan & Nelson, 1995).  Further, poor homework completion rate was reported worldwide to be one of the challenges experienced in the assessment for learning (Darling-Hammong & Olivia, 2006; Skinner, Williams, & Neddenriep, 2004) mostly for young learners. 

In support of this argument, Dawson (2008) found that poor homework completion is more evident for young learners than for older ones because the school day continues to be demanding and exhaustive and since homework is to be done after school hours, learners found themselves tired de-motivated to spend their time after school for extra school work like homework assignments instead of resting or playing with friends (Dawson, 2008). 

Also due to their ages, young learners remain unfocused and have not yet acquired good study skills that can assist them in managing the homework processes (Howard, 2015). Steinberg (2011) states that young learners have minimal abilities to pay attention to tasks assigned and this leads to  increased rate of homework incompletion and low understanding of the materials compared to the condition of older learners. As a result, young learners are often unable to manage their time, to arrange the environment for homework and even to control such distractions as TV and radios which may be loudly on during a child’s homework time. 

Young learners are not often self directed when compared to adult learners and in such a case, they might not know what to do, how to do it and when to do homework (Litster, 2016). Generally, since homework is mostly to be done after school hours such distractions as extra-curricular activities at home and poor learning environment arise when a child wants to do homework and this affects the learner’s homework completion and consequently becomes a victim of poor academic performance (Xu, 2013). The inability to deal with the challenges of homework time can definitely be related to poor Homework Management Strategies (HMS) (Xu, 2013). Again, because of the lack of the ability for self-actualization and direction compounded with poor self-regulation skills (Axelrod et al., 2009), young learners by all means need guidance and assistance from both teachers and parents on how to manage homework using the HMS. Schools are advised to encourage parents to play their roles as homework managers or helpers for homework completion at home in order to enhance academic progress and academic achievement and enable learners to develop self-regulation acumen and skills (Henderson & Mapp, 2002).
Studies have indicated that the currently globalized world puts most of the people and especially the youths under too much pressure and tension due to socio-economic changes affecting families and societies in general (Mishra, 2012). These changes bring lots of stress and anxiety which affect the emotional states of pupils in learning.  In most times the learners are emotionally weak due to changes in the environment. 

That emotional weakness can have a significant impact on both the physical and mental health of pupils which significantly correlates with the learning process (Namrata, 1992, quoted in Mishra, 2012). Therefore a need is rife to create an emotion-free environment for learners so that they can effectively engage in homework. This can be done through the use of IHA where both parents and teachers can play their roles for learners to remain emotionally stable as they grow in their educational careers. 

Similarly, studies on emotional bases of pupil’s intelligence have indicated that when emotions interfere with a learner, it affects the learning process through the following ways; One, emotions limit learners’ capacity to balance between personal feelings and school work. In this way it is possible to leave homework and concentrate on thinking about other unrelated issues. Second, emotions tend to create anxiety of learners about homework. When anxiety increased, learners feel they are incapable of doing the work. 

Thirdly, emotions pollute learners’ minds with bad thoughts, feelings and memories which change the learners’ moods and behaviors. When this happens the pupil’s minds will capture and retain those bad thoughts leaving very little room, if any, for other activities such as homework and so affect learners’ concentration and engagement in homework (Kulhen, 1952). Learners’ emotions notwithstanding, homework can be associated with the friendliness or unfriendliness of the learning environment at school and at home. For example at school, teachers can cause stress on learners through their negative comments on the general or specific conduct of the learners (Graham, 1997). 
Vatterott (2010) established that the majority of teachers are not well trained in homework management and as a result; they assign poor or irrelevant homework with boring and uninteresting questions or tasks that are not well understood by the pupils. Sometimes, they assign homework which is characterized by many repetitive questions which will have already been covered in regular class time and this makes learners bored and to see homework as worthless (Simplicio, 2005). In this regard, teachers should always set homework with questions that are authentic and challenging for learners to get engaged in critical thinking.
Furthermore, teachers’ poor knowledge and skills in designing homework leads to multiple homework challenges.  Commenting on the same, Carr (2013) established that teachers are not well trained in how to create effective homework and in that case they assign unhelpful assignments which mitigate learners’ motivation towards enhanced learning. For example one of ineffective homework reported was on the volume of homework teachers assign. Various research studies indicate that teachers give too much homework which overworks the learners. 
It is logical to note that overloading learners with too much homework makes them lose interest in schoolwork, to become physically and emotionally fatigued and limits their time for playing and involvement in community activities (Cooper et al., 2006; McPherson, 2005; Moorman & Haller, 2012). Likewise, when homework given is too heavy, learners become overwhelmed, stressed and discouraged (Basinger, 2018). Studies conducted in the United States of America, indicated that too much homework assigned learners affected the learners’ physical and mental health (Coutts, 2004; Kralovec & Buell, 2000). In Sweden, too much homework was reported to be one of the most challenging areas in the country’s education. Westlund (2004) found that learners in Sweden were assigned too much homework and actually spent one hour every day to do school work. 

Learners lamented about receiving lots of homework from different teachers in a day leading to multiple home assignments which make the school day for a Swedish child almost unbearable  (Westlund, 2004). In Latino, the situation is similar as Sylvia (2011) revealed that poor homework completion is common in almost all Latino high schools. Such common incompletion of homework in Latino is ascribed to learners’ lack of motivation, poor time management skills and too many assignments given and which overwhelm learners. 
Many stakeholders in education also complain that many teachers tend to assign too much homework to learners and most of the tasks are complex and too difficult for the pupils and in many cases the assignments are repetitive, boring and characterized by unclear instructions (Wilson & Rhodes, 2010; Darling-Hammond & Olivia, 2006). It is recommended that teachers should assign homework which is purposeful and well understood, doable, inviting and motivating for learners for easy completion and enhanced educational development of learners (Vatterot, 2010). 
It is observed by some studies that about 73% of school pupils have negative emotions against school assignments due to poor homework management. In many cases learners are exposed to unconducive environments for homework. Howard (2015) reports that today’s learners have access to different  gadgets like TV and computers which in one way or another attract learners’ attention while doing homework and disturb learners’ concentration and engagement in doing homework. 
The level of parental involvement in enhancing pupil’s homework is also seen to be among the challenges associated with homework (Ndegwa et al., 2007). It is asserted that most parents do not know exactly what they are supposed to do in respect of children’s school work. Instead of guiding and motivating pupils to do homework many parents assign home chores to the pupils instead of supporting them and encouraging them to complete school work as assigned at school (Borgonovi & Montt, 2012; McClure, 2019). In several cases parents feel sympathy for their pupil’s workload and decide to help them by doing the assignments unaware that in doing so they are being unhelpful to the pupils (McClure, 2019). 

Other studies have documented that parental incompetency and negative attitudes towards homework discourage their involvement in such homework (Bandura, 1997; Deci & Ryan, 2002; Friedel, Hruda, & Midgley (2001). Whereas the limited  parental competency results in their lack of esteem to guide their pupils in  homework and sometimes behave  negatively also affects a child’s motivation to complete  homework for enhanced learning (Murray et al., 2006); assert that negative parental attitudes, parental busy daily routines and unawareness of the details of educational programs all affect parental roles on the value of homework for pupils and discourage the latter’s engagement in homework (Assor et al., 2002; Costen, Morrison, Albanese & Macias, 2001). 
In addition to the challenges mentioned above, since homework is an out of school task, it requires the involved to be focused, sustained and able to make appropriate plans to complete the task through self-regulation skills (Bush, 2003). Self-regulation leads to high academic achievement (Dignath, Büttner, & Langfeldt, 2008). With self-regulation, learners develop abilities to make academic choices of what is the best, how it should be actualized and when it should be realized for good results (Bempechat et al., 2011). Self-regulation helps learners to make plans for the tasks, to monitor their own performance and make projections on the outcome of their learning (Zimmerman, 2005). Self-regulation is all about learners’ abilities to take control and evaluate their own learning. It involves self-awareness, self-motivation and behavioral conduct for one to realize self- set goals and objectives in life (Zimmerman, 2005).
Self regulation entails, among other things, the ability to set personal goals, to select pertinent strategies to attain those goals, to monitor progress, to restructure if the goals are not being met, and to use time efficiently, to self-evaluate the methods selected, and to adapt to future methods based on what was learned in past experiences. Despite the important role of self regulation to learners’ academic success, the majority of pupils’ lack self regulation skills and organisational skills including time management and environmental management. This shortfall, result in multiple challenges in effective engagement in school homework (Siddiqui, 2014; Xu, 2010b). 

Few teachers help their learners to develop the ability for self-regulation skills. Learners are not given the opportunity to make self- assessment of their own learning (Zimmerman, 2005). It is also asserted that the majority of learners from economically disadvantaged backgrounds begin schools unable to self- regulate their behaviors. This can be associated with the state of poverty that they have been through all the time as they grow up (Evans & Rosenbaum, 2008).

In most cases, although homework is an old educational strategy to promote learning, and an imperative for learners’ daily engagements (Cooper, Robinson, & Patall, 2006; Corno, 2000), multiple challenges remain associated with homework effective management (Carr, 2013). Literature indicates that due to poor homework management, its actualization has remained psychologically charged, boring and a problematic task for teachers, parents and the learners (Corno, 1996; Kouzma & Kennedy, 2002; Xu, 2013).), 

It has also become one of the most wearisome behavioural problems for educators (Killoran, 2003). It is high time now for researchers, teachers, parents and other educational stakeholders to search for ways to overcome the problem. This study aimed to do so by forging for the introduction and implementation an intervention through IHA as an alternative to traditional homework management in the effort to improve learner homework management, completion and academic performance with particular reference to and focus on learning the English language. 

2.9 Dealing with Challenges associated with Ineffective Homework Management

As far as homework management is concerned, various studies have suggested different ways of   enhancing effective homework management. First, is by increasing the motivational standpoints of the learner. Killoran (2003) asserts that homework completion is influenced by the level of reinforcement provided; and that reinforcement serves as a stimulus for the learner to increase the probability of achieving both the desired and undesired behaviors (Little, Akin-Little, & Newman, 2010). In this case teachers and parents have a role to play to significantly improve homework management by identifying appropriate reinforcements to encourage homework completion (Killoran, 2003). 

Teachers need to and should assure effective homework management to encourage and promote learning. Bryan and Burstein (2004) assert that poor learner motivation is a significant predictor of positive mindsets for homework completion rates. Killoran (2003); Trautwein and Koeller (2003) described the intrinsic values of homework as a predictor of effective homework management and improved academic achievement of pupils. The intrinsic value of homework best describes learners’ internal motivation which enhances their engagement with given educational tasks.  
When homework motivates learners to learn there is increased rate of completion of assigned home tasks from school.  Teachers should therefore endeavor to design and assign learner friendly yet academically challenging and motivating and interesting homework to encourage pupils to grow educationally as friends in learning processes. Thus, in the effort to improve the quality of the educational tasks assigned to pupils, teachers should ensure that the tasks they assign are appropriate in terms of the level of difficulty to match the mental ages of the learners. Too difficult tasks may not be understood by the learner and may discourage homework completion. 

Furthermore, in the effort to improve the learning environment for homework completion parents are called upon to set aside a space with befitting furniture and lighting to attract pupils to take the environment as their corner for homework, an extension of the school classroom into the home. If the home environment is conducive it encourages learners’ enhanced engagement in homework, and if it is not conducive it discourages the learners to do their homework. The main things to consider here are should not be interfered with or distracted as they do their homework. 
The home and the school should always cooperate in support of a child’s learning. Both should be conducive to learning, promotive and comfortable for the learners’ work. In this case both parents and teachers need rapport with the learners and parents in order to identify solve any difficulties with the pupil’s learning environments including removing all distractions and prepare to intervene whenever necessary to ensure the pupils learn smoothly and complete all assigned homework. 
Vatterott (2010) described five things that teachers should consider when assigning homework and ensure effective learning. First, efficiency to ensure things are done according to set timescales without compromising the quality of work submitted. Learners often indicate that for their homework to be efficiently completed, it should be given moderate timing depending on the level of the learner’s development and task difficulty (Shumoh, 2011). Likewise, Kunter and Baumert (2010) maintain that the tasks assigned should be of moderate level of difficulty; not too easy or too difficulty. When tasks are too easy, learners become bored and when they are too difficult they create a sense of frustration and poor engagement by the learners. 
Ownership and competence add a value to homework (Vatterott, 2010). Teachers are always in a position to make learners feel a sense of work ownership especially when the learners are given room for choice to reflect learner preferences, abilities and interest with a variety of tasks. It is believed that when learners feel a sense of task ownership they become more motivated to the work and realize better performance levels.  
An aesthetic appeal is another factor that can make homework an effective means of learning. This is all about the way homework looks like. It is work of art like the use of graphics or clips of art that make tasks look inviting and interesting” (Vatterott, 2010). Teachers are encouraged to use pictures, drawings, graphics and the like in order to make pupil’s homework more interesting. Another possible way to make homework manageable is related to ability of all the concerned stakeholders, especially the teachers, parents and guardians  to develop abilities on the use of recommended and approved homework management strategies (HMS) including, the ability to arrange for a conducive learning environment, managing time, avoiding distractions, monitoring motivation, and controlling pupil’s emotion. 
Surprisingly, poor acquisition and inability to use the Homework Management Strategies (HMS) is widely reported to be a major challenge to homework completion and academic achievement for most school age pupils (Kouzma & Kennedy, 2002; Miller and Kelley 1991; Xu, 2013). Research reports suggest a need to develop an effective HMS for a significant impact on homework completion and academic achievement for pupils (Killoran, 2003; Marzano & Pickering, 2007; Vatterott, 2010, Xu, 2010) IHA have been proved to have instructional qualities which improve the HMS in many ways (Battley-Bailey, 2004; Garcia & Thornton, 2014).
2.10
Homework Management Strategies

2.10.1 
Monitoring Motivation 

Homework is more effective in promoting learning when learners feel motivated to complete the assigned tasks accurately (Carr, 2013). Learner motivation can either be intrinsic or extrinsic. Whereas intrinsic motivation makes the learner feels pleasure to do the homework and see the value of the homework, extrinsic motivation is externally oriented, and pushes one to do a task in order to get certain results (Usher & Kober, 2012). Suarez et al., (2019) report on the role that intrinsic motivation plays in homework completion. To these authors, learner motivation is linked to the Expectancy Value Theory (EVT). 
According to this theory homework completion is attributed to what actually makes homework valuable to the learner, and that when homework is valuable to the learner he/she will develop more efforts, more persistence and devote more time concentrating on the task. According to Bandura (1997) when the learner considers homework to be important, useful and interesting he can even face any challenge and difficulties that may arise while doing the homework and ensures that the work is done. 
So the value attributed to homework has significant relationship with the learners’ efforts, dedication and engagement to the work (Xu, 2017). Likewise, the value of homework is a determinant of learners’ behavioural engagement in terms of time, effort, amount of work done, persistence and dedication (Eccles & Wang, 2012). Thus, the behaviour towards homework engagement is shaped by learner motivation. This is what actually pushes a learner to make an effort to complete a task assigned (Regueiro et al., 2018). However, besides learner’s motivation, both parents and teachers have the role of making learners feel motivated and so raise their engagement in the homework. 
When assigned homework is not boring or difficult learners tend to develop intrinsic motivational strategies like initiating, maintaining, and supplementing their willingness to start, to follow through, and to complete a task in a friendly way (Pintrich, 2004; Wolters, 2004). Motivational strategies include; praising the pupils for good work or good efforts made, (Wolters, 2004; Xu & Corno, 1998), and developing interest in homework assignments (Wolters, 2004).  
Teachers should provide homework tasks which are more interesting, relevant, and engaging for learners so that the latter can take the appropriate initiative to monitor their own homework.  (Deslande et al., 2008; Xu & Corno, 1998). Teachers and parents should use learner motivational strategies like positive self-talk and interest enhancement, rewarding and praising. Teachers and parents should encourage more positive homework attitudes like sharing their homework management strategies with friends (Nathan, 1996). This may help to promote the “social aspects of learner motivation” (Wentzel & Wigfield, 2007).
2.10.2 
Control of Learning Distractions
Ability to control learning distractions is another important strategy to help learners’ effective homework management. It is reported that majority of learners are highly disrupted by the increasing technological advancement in the world (Goundar, 2014). In this case the home environment is not always supportive for learners to do their homework. An increasing rate of the use of a range of media that are distractive to learners’ attention to studies both at school and at home is reported (Pabilonia, 2016).
Learners of today are addicted to electronic gadgets like watching TV while studying and this impairs learning. In such an environment a learner will be doing multitasks, on the one side studying while also watching TV or using mobile phones to communicate with peers and friends. It is difficult for such learners to gain maximally from any of the multitasks. Research has indicated that when learners are multitasked, their abilities to retain information in the long term is affected and the learner will need more time to make good the lost opportunity for academic achievement.

2.10.3 
Managing the Learning Environment 

(Wolters, 2004; Xu and Corno, 1998; Zimmerman, 2008) assert that managing a learning environment includes arranging, structuring, controlling, or regulating certain features of the environment to make it more conducive for studying. It involves creating a quiet area for brain work (e.g., turning off television and moving away from noise), avoiding unrelated conversations from friends and other members of the family to a minimum during the study period. It also involves organizing homework materials, clearing off the table, creating adequate workspace, and removing all distracting materials like computer games, sources of music and cell phones. Both parents and teachers can help to choose and arrange a quiet and conducive study area for a child’s homework (Xu, 2012). Furthermore, parents can make the homework environment more manageable for pupils by making themselves more readily available during homework time (Xu, 2012). 

Likewise, teachers have a role to make a home learning environment more conducive by assigning work which is more purposeful and interesting. The environment should be able provide for comfort for the learner including being secluded from home chores (Vatterott, 2010). This is in line with Trautwein et al (2006) who observed a significant impact of teacher control of the learning process including the extent to which the teacher checks the learner’s homework and behavior.
2.10.4 
Time Management

(Xu and Corno, 1998; Xu, 2010) established that managing time in the learning process includes ability to appropriately and effectively use available time. It entails the ability to create study schedules and to allocate time for different other activities so that no activity interferes with another. Time management is basically the ability to plan, monitor and regulate time use, the ability to set priorities, and scheduling regular time to do homework. Teachers and parents can play an important role in homework time management (Xu, 2010b). Specifically, there is a need for teachers to help learners to bring in their personal understanding into their homework, viewing it as an important tool for reinforcing school learning and for developing a sense of responsibility. 
Learners can see the need to have proper time for homework by leaving aside other interests and more favoured activities. Parents and teachers need to note that learners often have their own preferences about how to budget time. Therefore there is also a need for teachers and parents to involve pupils in planning for homework. Thus, rather than imposing their own preferences for pupils, it would be important for teachers and parents to encourage pupils to develop a routine that includes their homework.

It would be equally important to listen to and discuss with pupils their strategies of how they allocate and manage homework time, and to hear their suggestions about what the school or family can do to help them to better manage homework time. In this case, managing time as a homework management strategy is again the duty not of an individual stakeholder but a role for all of them. Together with the aforementioned strategies, different models have been developed for effective homework Engagement and completion by pupils alongside the support of parents and guardians.

2.11 Models for effective Homework Management

The homework process is complex by its very nature and  needs a variety of interventions for it to be manageable by all the people involved i.e. the teacher, parent and the learner (Cooper, 2001; Cooper et al., 2006; Corno, 1996; Regueiro et al., 2015; Trautwein & Köller, 2003; Warton, 2001). There are different models that include homework as an influential factor learner achievement in school academic work.  
Coulter (1979) suggests a homework model that includes the teachers’ role of motivating, organizational structure of the learning space and facilitating homework completion. The home-community variable which includes the home learning environment, the types of tutoring facilities available and the community resources available to facilitate the task, have a strong relationship with homework completion and achievement processes. Teachers’ efforts and learner characteristics determined the latter’s engagement and successful achievement. 

Keith (1982) came with a model that includes students’ race and family background as exogenous factors affecting students’ ability on the homework. According to Keith’s model, time spent on homework was a function of the identified variables. Keith, Reimers, Fehrman, Pottebaum, & Aubey (1986) also used the Keiths’ model (1982) by adding such exogenous variables of gender, parental involvement and time spent on watching television. 
In addition to all the models indicated above, Cooper (2001) proposes a homework model that includes three variables of learner ability, parents’ attitudes toward homework and home-community variables such as distractions in home environment, level of parental help and amount of time that pupils spend on other after schools related activities in order to have an impact on learners’ achievement. Coopers’ model suggests parental help to be an important mediator of the relation between a learner’s norms, learner ability, and parental attitudes toward homework, and the child’s academic achievement.
Trautwein, et al (2006) suggested a homework model that incorporates six variables of: learning environment, learner characteristics, parental behavior, motivation to do homework, homework behavior, and achievement. According to the researchers, homework characteristics included the purpose for homework frequency and length, quality of homework, domestic home work control, adaptability and purpose of homework with regard to students’ level of learning.
In both the Coopers’ model and Trautwein et al. model of homework, the issues of learner behavior and homework demands are stressed although the relationship between the two variables on students’ academic achievement is neglected. It is in this forgotten piece of work that Dettmers et al., (2010) came out with a homework model that concentrates on the relationship between homework characteristics, students’ homework behaviors and students’ academic achievement to understand the possible impacts of homework on learning. This study adopted the Dettmers’ model of homework by incorporating pupils’ behaviours in homework management through the use of the five HMS and their relationship with homework completion and academic achievement in English language as a subject.

2.12 Homework Interventions

Interventions are important in homework. They are used to change or modify behaviours relating to homework performance (Jenson, 2010). Interventions are necessary because sometimes learners may have problems which affect their engagement in the homework. Such problems are like disability, lack of skills in academic areas pertaining, a lack of motivation, or a lack of appropriate study habits (Langberg, Epstein, Urbanowicz, Simon, & Graham, 2008; Rowell & Hong, 2002). 

During an intervention new skills are taught. For example pupils can be taught how to complete homework assigned with minimal difficulties and with greater achievements (Hill & Tyson, 2009). Various interventions have been used to make homework more a effective learning tool. They include: Parental Management, School-Based Management, and Self-Management (Gureaski-Moore, Dupaul, & White 2007).

i. Parental Management 
These are interventions designed to engage parents in assisting their pupils with homework (Hill & Tyson, 2009). It focuses on assisting parents to develop skills needed in helping pupils (Miller & Kelley, 1991). It is believed that parental management is necessary since through their engagement they can instill a sense of internal motivation in their pupils which is important in the learning process. Beside parental management being important in the homework process, research indicates that implementing these kinds of interventions is challenging to parents who sometimes may lack the needed knowledge and skills or resources for effective intervention. In this intervention therefore, there is a need to consider parental knowledge and skills levels as well as the home environment before the intervention.

ii. School-Based Management 
This involves strategies that are designed to modify the school environment such as to provide for appropriate design and administration of homework assignments. Through such school-based interventions education stakeholders are taught the best practices they should use including how to interact with the students and with the parents.

iii. Self-Management 
This intervention involves “monitoring and evaluating one’s own behavior (Gureasko-Moore et al., 2007).  It is designed to teach students how to maintain control over their own behaviours. 

2.13 
Homework Intervention Studies

Various intervention studies have been done to solve problems relating to homework. Different interventions were employed to enable improvement of pupil’s learning. Axelrod, et al., (2009) used a self- monitoring intervention to improve homework completion and grades upscaling for standard five pupils with attention and behavior problems. The pupils were in a residential care center. The study results indicated an improvement in both homework completion and grades after the intervention.

Ros, Hernandez, Graziano and Bagner (2015) conducted an intervention study intended to see how to assist learners with or at risk for developmental delay to improve their homework completion using the Behavioural Parent Training (BPT). In this intervention parents were taught various skills they need to apply to assist their learners overcome behavioural problems which hinder their engagement in the homework. The results indicated that higher rates parenting skills decreased pupil’s’ levels of externalizing behaviour problems which in turn helped in effective engagement in homework and better achievements.

A study by Murphy, Roschelle, Feng and Manson (2020) aimed at increasing students’ achievement in Mathematics by using an online platform known as ASSISTment. For this intervention to be successful it required a modest change in the concerned school’s instructional policies. Teachers’ professional development was incorporated to increase each teacher’s readiness, knowledge and skills needed in using ASSISTment. Again, with ASSISTment mathematics problems with answers and hints together with more extensive online guideline on how to solve the problems were provided. The results of the intervention reported a positive impact of the intervention on students’ mathematics achievement. However, this intervention has limitations and the most reported one is that it works better only when students have access to basic computer technology. 

Meyer and Kelley (2007) did an intervention study to train students in various study strategies including Surveys, Questions, Reading, Writing, and Reciting for homework completion. Two interventions were involved with aim of helping students develop study skills and homework completion skills: self- monitoring and parent monitoring of homework. In one group, students monitored their homework and study behavior and in the other group parents monitored the homework completion and study behaviour of the students. The outcomes of the study indicated that both interventions had significant influence on the development of study strategies as well as homework completion. Students in the intervention group reported an improvement in their scores plus the per cent of completed homework compared to a wait-list control group.

Van Voorhis (2010) implemented a two year intervention study using Interactive Mathematics programme in order to increase students’ emotions, attitudes and achievement in the relevant school homework. In this intervention, families were involved in the homework process. Overall, the intervention had a significant impact on family involvement, students’ emotions and attitudes about mathematics homework, and on standardized mathematics scores. Students’ in intervention group reported higher level of emotions and attitudes about mathematics homework and higher scores in mathematics than students in control group.

2.14 Empirical Studies on Homework Management and Academic Achievement Globally
2.14.1 Developed Countries Perspectives
A number of studies have been conducted to measure the impact of different variables related to homework management and academic achievement. Different variables were found to have significant impact on students’ homework management and performance. For example; Xu (2011) investigated on the relationship between teacher-feedback, peer oriented reasons, arranging the environment, managing time, monitor motivation and homework emotion management and homework completion at secondary school level in South-Eastern United States. The results of this study indicated a positive correlation between the study variables.
Xu (2009) did another study to examine whether student achievement and school loca​tion were related to school homework management as reported by middle school students. 633 rural and urban students in Grade 8 participated in the study. Homework Management Scale (HMS) consisted of 22 items related to arranging the homework environment (e.g., “find a quiet place”), managing time (e.g., “set priorities and plan ahead”), handling distraction (e.g., “stop homework to send or receive instant messaging”), monitoring motivation (e.g., “find ways to make homework more interesting”), and controlling emotion (e.g., “calm myself down”) was used to measure students’ homework Management Strategies. The results indicated that student achievement was related to all the five subscales of homework management. 
Specifically, compared with low-achieving students, high-achieving students reported more frequently working to manage their workspace, budget time, handle distraction, monitor motivation, and control emotion while doing homework. In addition, compared with rural middle school students, urban middle school students reported more frequently working to be self-motivated during homework. However, this study ignored the role of HMS in higher and lower education level.

Suárez, Regueiro,  Epstein,  Piñeiro, Díaz and Valle (2016) conducted a study to examine pupil’s  ability to use time management strategy on homework completion in Native and Immigrant Students in Spain. About 1328 students aged 10-16 years were involved. The results indicated a disparity in time management and homework completion rate between the two groups. However, in conducting this study the researchers did not examine the impact of homework conditions, teachers’ feedback and parents’ homework help to time management and homework completion. Also the researchers ignored the role of other homework management strategies like motivation, environmental management, avoiding distractions and controlling emotion in academic achievement.

Another study by Alonso, Díaz, Álvarez and Muñiz (2017) was conducted to investigate the relationships between the strategies schools use in relation to the time and the students’ own homework strategies and academic performance in Spain. The participants were year 8 students in compulsory education in 2009/10 academic year. The results indicated that the increase in the amount of homework a school assigns is associated with increases in the differences in student time spent on homework. It was suggested that schools should assign most favorable packages of homework for maximizing efficiency in students’ time management and high academic achievement as well.

Xu and Corno (2006) investigated the linkage between gender, family help, and educational grade level on homework management strategies. 238 students in Grades 7 and 8 were involved in determining parental level of education. The results indicated that female students who received family help were more frequently using homework management strategies than boys. In addition, there was no significant difference across the two grade levels studied on homework management strategies. In this study however the researchers ignored the parental socio economic status and gender factor of students’ abilities to use homework Management Strategies.

Dettmers et al. (2010) conducted a study to examine the association between two indicators of homework quality (homework selection and homework challenge) and homework motivation, homework behavior, and mathematics achievement from a representative national sample of 3,483 students in Grades 9 and 10 in Germany. The results indicated a positive relationship between homework selection, homework motivation (expectancy and value beliefs) and learners’ homework behaviour (effort and time). The study also reveals a positive relationship between high-quality homework selection and mathematics achievement at the class level. 

With regard to homework challenges, the study revealed a negative relationship between homework expectancy and homework effort (the latter only at the student level). Basing on the results of this study, it was noticed that there are limitation that need to be addressed by other researchers; first, student reports were the source of information, and that other sources of information like teacher reports, were ignored. Second, the issue of cause was not addressed satisfactorily since other variables were omitted from the study: It should be noted that unobserved predictor variables may also impact homework behavior, homework motivation, and achievement. In this regard, the study recommends carefully a conditioned intervention study to complement the present research where the issue of causality should be addressed.

Cutino and Nees (2016) studied the effects of banning phones during studies on both anxiety and academic attainment. Experimental research design was employed. The participants were grouped into two; those who completed the tasks assigned with their phones on (Treatment group) and the other group being those who did their tasks while separated from their phones (control group). The results indicated that the group of individuals that had no access to their phones reported a 12% higher in attainment compared to those who had their phones on them. 
These study findings indicate that various distractions like phones have significant effects on performance and goals attainment in education. This suggests a need to insist learners to develop abilities to handle distractions during learning since they may affect concentration to studies. Furthermore, different studies have found motivation to homework to be among the powerful agents for homework completion and academic achievement. Ryan and Hemmes (2005) on their study about the role of external motivators on learner performance found that students are more likely to complete homework than those for whom the tasks had no contingency.

2.14.2 Developing Countries Perspectives
Echaune, Ndiku and Sang (2015) conducted a study on parental Involvement in homework and Primary School Academic Performance in Kenya in order to establish, among other things, the association between parental involvement in homework and school academic performance. A descriptive survey of conditions was employed and questionnaires, semi-structured interviews schedules and document analysis were the data collection tools used. The results indicated a positive correlation between parental involvement in homework and school academic performance, and therefore recommend a need for sensitization of parents who do not see the need for their help to do so in order to improve academic achievement.

Kaberere, Makewa, Muchee and Role (2013) explored parental involvement in high and low performing schools in Gasabo District, Rwanda. The parents of the pupils in the two groups were involved and the results indicated that parents of pupils in high performing schools were significantly more involved than their peers with pupils in low performing schools particularly in support for learning and assisting pupils in homework. The study is limited in sample since teachers, students and head teachers were not included something that may affect validity of the information provided by only parents.

Ndegwa et al. (2007) also conducted a study to determine parental participation in pupils’ homework in Kenya. Through a cross-sectional survey using structured and semi-structured interviews among pupils and parents in Mombasa-Kenya, the study revealed that parents were willing to participate in their pupils’ homework. However they are hindered by different factors including the socio-economic factors like illiteracy and low income which in one way or another affected a kind of help to their children and resulting to pupils’ poor homework completion. The study recommends for the government of Kenya to have a well-documented homework policy that will allow for school-parent participation in the pupils’ learning process for effective benefit. The study ignored the impact of parental gender and the role of teachers in enhancing parental participation.

Mishra (2012) conducted a study to measure the effect of emotional intelligence on pupil’s academic achievement. Using a random-cum cluster sampling, a sample of 1000 students from Jampur District in India was selected. By using Emotional Intelligence Questionnaire the study revealed a positive effect of Emotional Intelligence on Academic achievements. According to the researcher, since policy markers, administrators and teachers are the one who decide the rules, regulations and environment of the school there is a need for orienting them on the importance of emotional intelligence to the learners for academic achievement which will enable them in controlling negative emotions that arise while doing homework. In this study only secondary school students were considered and the use of emotional intelligence to primary school level was ignored.
In Tanzania, few studies that have been conducted on issues related to homework reported different challenges with regard homework mismanagement. In a big project by SACMEQ II (2005), it is reported that besides assigning homework as a requirement in the teaching and learning process, the conditions in some pupils’ homes were not conducive for doing homework. The report indicated that there are variation in homework practices in relation to frequency, and homework correction among regions. 
In some regions, it is reported that there is a high frequency rate of assigning homework compared to another region where teachers seem to assign inadequate amount of homework or no homework at all to their learners. In relation to the rate of correctness, it is indicated that some teachers are frequently correcting homework while in some other regions homework was neither assigned nor corrected. To overcome these challenges the report suggests that parents should be sensitized on the importance of participating in their pupil’s homework by giving them assistance as required. This prompted some researchers to conduct studies on parental involvement in school activities thus, Kimaro and Machumu, (2015) conducted a study to determine the impact of parental involvement in school activities on the academic achievement of primary school pupils in Arusha-Tanzania. 
The researchers employed an exploratory sequential mixed research conditions using questionnaires, school records and interviews to collect data for the study. Participants were 288 students and 125 ordinary teachers. The study revealed a positive significant relationship between parental involvement in school activities and pupil’s academic standing. However, when different aspects of parental involvement were exposed to a rating scale, the study revealed that parents were not highly involved in participating in helping their pupils with homework. This aspect rated 8th out of ten measured aspects of family involvement. This indicated a lack of support for pupil’s homework compared to other schools related activities in Tanzania.
Many efforts have and continue to be made in dealing with the identified challenges acting against the good intents of homework. One such effort is for concerned authorities, specifically the Ministry responsible for education to issue pertinent directives and guidelines on the roles of such role players as teachers, parents and learners in ensuring the smooth, effective and timely completion of homework by every learner (TIE, 2004; 2019). It is encouraging that this new direction and strategy for the management of homework has been recognized by the government in terms of policy recognition of the critical role of collaboration between the school and the home in enhancing pupil’s educational development. This recognition is contained in the Tanzania  Education and Training Policy of 1995 and as amended in the same policy as issued in 2014 (URT, 1995). 
Similarly, some intervention studies such as by Kigobe (2019); encourage the need to involve parents in the academic development and achievement of their pupils. However, despite of these efforts some teachers and some parents are still ineffectively playing their roles in facilitating pupil’s homework. As a result of such attitudes some learners are still lax and have low regard for homework.  Again, both parents and school teachers do not show clearly that they are informed about the importance of parental involvement in homework management (Kim, 2009; Mendez, 2010). In Tanzania, research studies have shown that only 1 out of 4 pupils receives parental help in doing homework at home, leaving three of the pupils  frustrated, stressed and de-motivated to do future  homework as assigned (Kellaghan, 2004; Ndenje, 2015; UWEZO, 2011).
Beside the introduction of the Competence Based Curriculum in 2005, which emphasizes the use of task based assessments; teachers are still using traditional homework approaches which are minimally task based, unauthentic and uninteresting to most learners (Mkimbili, 2018). This grossly affects learners’ motivation, their efforts and interests to complete in time the work assigned in school. The introduction of the Primary Schools’ Development Programme (PEDP) aimed at improving the quality of this level of education by enabling teachers’ acquisition and use of appropriate pedagogical skills (URT, 2001). But the teachers in schools still lack effective academic assessment techniques for pupil’s learning and unknowingly make the homework assigned of poor  quality with due after effects on pupil’s learning (Tilya, 2013).

2.15 Synthesis of the Review and Research Gap
From a review of literature on both intervention studies and empirical studies that have been done to show the relationship between homework related aspects and a range of HMS, completion and academic achievement, it can be noticed that different variables are related to homework management  and learning achievement in various subjects. An example is pupil’s homework habit and attitudes of parents’ help to their pupil’s homework (Cooper & Jackson, 2001); school location and student achievement in relation  to a range of homework management strategies (Xu, 2009); students’ time management skills and homework completion (Suárez, et al., 2016);  strategies schools use in relation to the time and the students’ own homework strategies and academic performance (Fernández-Alonso et al., 2017) 
likewise, Xu and Corno (2006) on gender, family help, and grade level to homework management strategies and , Dettmers et al., (2010) on the associations between homework selection and homework challenge on homework motivation, homework behavior and mathematics achievement. Furthermore, the interventions on homework have been useful in enhancing pupils’ use of different HMS separately, For example Axelrod, Zhe, Haugen and Klein (2009) emphasized the role of self- monitoring; Bagner, Graziano, Hernandez and Ros (2015); Meyer and Kelley (2006) and Van Voohris (2010) concentrated on parental involvement in the homework; surprisingly, few empirical and intervention studies have documented the effect of IHA in relation to the range of HMS, completion and English language learning in PPS.  Again, even with few studies done majority of the interventions (Epstein et al., 2016; Alonso et al., 2017; Xu & Corno, 2006) were implemented in western culture which the context is relatively different from the Tanzanian context.
This study therefore intended to implement an intervention using Interactive Homework Assignments as intervention tools to develop use of HMS for homework management and English leaning in Tanzania. The study responds to the suggestion of Dettmers et al., (2010) on the need for an intervention that will provide a valuable insight into the holistic view of homework and its influence on homework management and academic achievement in schools.

2.16 Conceptual Framework for the Study
The conceptual framework links the variables investigated in this study. It is attached to the homework quality model of Dettmers, Trautwein, Ludtke, Kunter and Baumert (2010). The variables in the referred studies are contextualized to be the same as for this study. In this regard therefore, two important variables (Intervention with two homework conditions (IHA and Non-IHA) and learners’ homework behaviours) were assessed and measured in the effort to determine their impact on pupils’ homework management and academic achievement. In the current study homework quality is referred to as homework conditions (IHA and Non-IHA) and pupil’s homework behaviours are the HMS which learners use for homework management. See Figure 2.2.




Figure 2.2 Researcher’s Conceptual Framework for the Intervention
Figure 2.2 indicates the possible impact of the intervention with two homework conditions (IHA and Non-IHA) as Independent Variables (IV) to the use of HMS, academic performance and homework completion rate as Dependent Variables (DV). It was assumed that the two homework conditions may differently influence pupils’ homework management and consequently affect homework completion and academic achievement. Besides, motivation which has been studied in the Dettmers’ model, in the present study there is additional of the other four behaviours (arranging environment, managing time, handle distractions and control emotions).  
In this study, it was assumed that pupils in the IHA who receive assistance from their parents are in a greater chance to develop a range of HMS like motivation, arrange environment, manage time, control emotions and ability to handle various distractions that arise while doing homework and in so doing they effectively manage the homework, and consequently achieve higher grades than pupils in Non-IHA who do not receive any help from parents and the teachers. Again, in this study the researcher included some hypothetical variables (Intervening Variables (IV)) including parents’ age, parents’ education status, and parents’ SES which were measured by their employment status assuming that they might have an impact on pupils’ homework management and learning of English.
CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter presents and discusses the methodological aspects of the study including the research design and methods that were employed in data collection in relation to the specific objectives of the study. The chapter is organized in several sections. The first section  presents the research paradigm of the study,  the research approach and  design,  justification of the selected area of study; the research approach, the target population, the sample and sampling techniques  and the intervention fidelity, validity and reliability of the research instruments, ethical considerations and data analysis procedures adopted. 
3.2 Research Paradigm
A research paradigm can be defined as set of common beliefs and agreements shared between scientist about how problems should be understood and addressed (Kuhn, 2012). This study employed the positivist paradigm. This is a research paradigm which helps to generate explanatory associations or causal relationships that ultimately lead to the control of the problem under investigation (Gemma, 2018).  The chosen paradigm fits the study because it helps in generating the causal relationship between IHA and the homework management, completion and academic performance.  Whereas, IHAs are said to be a cause, various HMS like time management, arranging environment, monitor motivation, handle distractions and avoid emotions together with homework completion and academic performance are the effects or outcomes. 

With positivism, the featuring phenomenon remains independent of the researcher’s influence and therefore, it is the role of the researcher to obtain the meaning which already exists in an object (Creswell, 2009; Frowe, 2001). It is with this standby position that in this study the researcher used hypotheses which were tested before and after the intervention in order to assess the efficacy of IHA in enhancing learning of the English language.

3.3 Research Approach
On the basis of the paradigm of choice of the positivists and the type of information needed for this study, the researcher opted for the quantitative research approach. The rationale for quantitative approach in research was based on its importance and ability to establish the association between variables under investigation more than the qualitative approach is able to (Babbie, 2010). Thus, since this study aimed at assessing the influence and efficacy of IHA on pupils’ learning as measured by the use of HMS, homework completion and academic performance, quantitative method stood out as a more appropriate approach for assessing the cause and effect relationship between the referred variables. 

Quantitative research method was chosen due to its flexibility in enabling the researcher to easily provide summaries of data collected through such research tools as questionnaires, which are meant to give numeric information (Babbie, 2010). Again, quantitative method was the only method that enabled the researcher to statistically analyze data which have been used more than once such as before and after a test/treatment (Bryman, 2012). In this study quantitative approach helped in  determining the statistical significance of differences in the use of HMS, performance and homework completion rate before and after the intervention which lasted for over 8 weeks. In this study quantitative method was chosen as it gave room for the researcher to select a group of participants for treatment as a control or intervention group, something which could be difficult to do in other research approaches (Johnson & Christensen, 2012). Therefore, during the study the treatment phase of research was conducted such that one group participated in specified activities while another group did not. Such a quantitative research approach was supported by Cohen, Manion, & Morrison (2007).  
3.4 Research Design

In this study, quasi experimental research design with pretest-post-test Non-equivalent Groups Design (NEGD) was employed. Quasi experiment research enables the manipulation of independent variables without any random selection of participants (White & Sabarwal, 2014). The rationale for employing the Quasi experimental design was that considering the purpose of the research, it was difficult to assign groups to field conditions, therefore the researcher’s self- selected criteria were used, something that could not be done with another research design and approach (Cook & Campbell, 1979). With this design, the target populations included pupils in the schools which assigned homework frequently, their parents and English subject teachers.
The school’s characteristics such as school environment were the basis for selecting the school. Again with NEGD, there already existed differences between the schools, like different teachers’ characteristics and different learners. So it was impractical to randomly assign school selection since the selected groups were already randomly placed. 

In this study, the independent variable was the intervention with two homework conditions coded at two levels; 1: Non IHA, or 2: IHA. The dependent variable was the English learning measured by the pupils Homework Management using the mean of scores of the Homework Management Strategies (based on planning for a conducive learning  environment, time management, monitored motivation, handling of distractions and controlling learner emotions), homework completion rate and academic performance grades. 

3.5 Area of Study
In selecting the area of study, it is very important to select the area that will be a representative of other areas in Tanzania in terms of characteristic features (Green, 2007). Basing on this standing point, Dar es Salaam region was selected to be the area of the study because it has educational characteristic features that are common to other regions in the country. Also, Dar es Salaam has a high diversity of people especially parents in terms of their socio-economic status and culture. It was easy to find different categories of people in Dar es Salaam in terms of their social, economic and cultural status than in any other region where the majority may be native and therefore of the same historical and cultural background. 
This diversification of the Dar es Salaam population result into having different types of learners and parents in terms of their behaviours in respect of school homework which in one way or another might have an impact to the quality of learning and education as a whole. Furthermore, Dar es Salaam city has become a model city in the East Africa region in terms of socio-economic, scientific, technological, industrial, commercial and education and training. Something can spread easily when it is found in Dar es Salaam than in any other region. So, doing this research in Dar es Salaam might have a positive impact on other regions as a way of sharing new knowledge, new thinking and new ways of doing things.  

Again, there is less evidence on previous research studies that have been conducted in the region with the same purpose. Thus this study intended to fill the existing gap of knowledge about the efficacy of IHA as an alternative to traditional homework management system and academic achievement in Tanzania. Furthermore, since Dare es Salaam has five Municipalities, Ubungo Municipality was selected amongst for the study due to its convenience and easy availability of the research variables needed.

3.6 The Population, Sample Size and Sampling Techniques
3.6.1 Target Population
In this study, the target population included 627,000 Standard five pupils, their English subject teachers and the pupils’ parents in Ubungo Municipality, Dar es Salaam region. Standard five pupils were considered more appropriate and accessible for this study than any the remaining classes because of two major reasons: One, when considering the Tanzanian Primary schools syllabus, pupils start learning English as a subject when they are in standard three. In this case, they are expected to have more competencies in the language when they are in standard five than their counterparts in standard three and four. Similarly, in most of schools teachers do not accept any interference for standard four, and seven, which are examination classes. So, standard five pupils were free for the study compared to any other class.  
In addition, English as subject was selected for the study because it is a new language for most learners in Tanzania public primary schools. The persistent learners’ poor mastery and performance in the subject indicates learners’ lack of due knowledge and skills the subject due, among other things, the lack or inadequate time to use the language. It is reported that very little time is allocated per day for English lessons. This does not give the learners enough time to practice the use of the language.  This necessitates for the introduction of activities that would serve as a supplement to classroom teaching to enable learners to have more time to practice using the language even out of the class/ school (BEST, 2016; HakiElimu, 2008; Lwaitama, 2008). Therefore IHA in this study could be one of the ways to help pupils in public primary schools practice English language skills while at school and at home. 
The teachers involved in this study were selected because they are the main players in the process of teaching the language and assigning homework. Both learners and parents receive the homework package from the teachers. The teachers design the homework and make sure that the pupils get appropriate tasks basing on the syllabus and what they have are already taught in class. Teachers also inform parents about the homework assigned to the learners and remind them (parents) about their roles in monitoring and supporting the homework process as undertaken by their children at home.

3.6.1 Sample Size

Since the target population for the study was 627,000 standard five pupils, their parents and teachers; it was not easy to take all of them for the study especially for the study design which is quasi experimental one. Middle and Sonderen (2002), comment that for a quasi experimental study design focusing on knowledge, a relatively small sample size is required. This study aimed at generating knowledge on the efficacy of IHA on Homework management therefore it requires relatively small sample. 
Since a 10% rule would bring the population portion to about 62,700 which all of whom would not be easily reached by the researcher, due to convenience, logistics, time and costs, an absolute sample size was used and all standard five pupils from the first two schools conveniently reached were selected to participate. So, only 154 pupils were selected. According to Leary (2012) and Creswell (2009), a sample size of 30 is enough for an experimental study Likewise, Cohen et al (2007) comment that at least 15 participants are enough for experimental methodologies. According to Gall et al. (1996), there should be at least 15 participants in the control and experimental groups for ease of comparison. So with a total of 154 pupils indicated above, the study was within acceptable research principles. 
3.6.2 Sampling Procedures 

In this quasi-experimental study, various sampling procedures were employed in getting an appropriate sample for the study:
3.6.2.1 Selection for Research Sites

Firstly convenience sampling was used to select Ubungo Municipality as a geographical focus of the study. The rationale for this selection was on convenience in relation to the researcher’s experience and exposure to the municipality. Secondly, convenience sampling was used to select schools for the study. The first two schools were conveniently reached by the researcher and so were selected for the study. All standard five pupils in the two schools were chosen to participate in the study since the number of the pupils in the two schools was considered enough for the experimental study. That is to say, schools were chosen because it was easy for the researcher to reach them. The schools were not identified here as a means of maintaining anonymity. However, they are referred to by the role they played in the study. The teachers from the two schools were free to choose to which group – experimental or control group they wanted to participate in.  
3.6.1.2 Selection for the Participants
A convenience approach was used to place the selected pupils, their parents and teachers into either the experimental group or control group. So the first school reached became a treatment/ experimental group and the neighboring school a control group. 
3.6.3 Experimental Group

This was the treatment group assigned to IHA. The group included the pupils, their English teachers and their parents who received the researcher’s treatment. Parents in this group were trained before the IHA intervention on their roles as homework coaches in homework for their pupils. They were trained in matters of the effective use of HMS before the intervention. During the intervention, the parents in the groups received follow up from the teachers on their roles in relations to the homework assigned. They were also informed about the topic assigned to the pupils and the expected skills to be demonstrated by the pupil in the assignment for parental recording in the child’s school diary.  
Through the diaries the parents and or guardians were expected to send feedback of their views, comments and or suggestion about their pupil’s experiences with the assigned homework. Also, teachers in the experimental group receive training and guidelines on how they should effectively manage the homework to their learners. They were trained before the intervention on their roles as homework coaches. Pupils were also reminded on their roles on homework management before the intervention.
3.6.4 Control Group

This is group of participants (parents, teachers and pupils) who did not receive any treatment during the IHA intervention. They continued administering homework through the normal traditional ways throughout the intervention period. The same homework tasks, in terms of structure, assigned to the experimental group were also assigned to the control group. The difference was that for the control group, the homework was not interactive. For the control group, there was no communication between the concerned teachers, parents and pupils about the homework. No information about the homework was provided to parents from teachers. There was also no feedback from parents to the teachers on views about the homework. Likewise, no pupil’s diaries were provided to the parents and teachers or indeed the pupils in this group. 

3.7 Data Collection Methods and Instruments/Tools   

In this quasi-experimental study the following instruments were used for data collection: The Homework Management Strategies (HMS) Scale; Students’ Diaries, Interactive English Homework Assignments and a Standardized English language test.
3.7.1 
Homework Management Questionnaires

The Homework Management Strategies Scale (Xu & Corno, 2003) was adapted and used to record teachers’, parents’ and pupils’ Homework Management strategies before and after the intervention. Since Kiswahili is the national language in Tanzania, translation was necessary in order to get a befitting scale to fit all the participants. Likewise, in order to examine the validity of the scale in the context of Tanzania, a pilot study was conducted. The scale consisted of 22 items related to all the five SHMS; planning and arranging the homework environment (e.g., “find a quiet place”), managing time (e.g., “set priorities and planning ahead”), handling distraction (e.g., “stopping homework to send or receive messages”), monitoring motivation (e.g., “finding ways to make homework more interesting”), and controlling emotions (e.g., “calming oneself down”). The possible responses for each item were never (scored 1), rarely (scored 2), sometimes (scored 3), often (scored 4), and Always (scored 5).
3.7.2 
Interactive English Language Homework Assignments 

During the Intervention, the researcher worked with standard five English language teachers to develop Interactive Homework Assignments. The assignments were given to the pupils on a weekly basis in response to the objectives of the curriculum and the syllabus. The quality of the homework assigned was therefore assured basing on what the syllabus guides the teacher on what is to be taught. So every week there was one assignment for consecutively 8 weeks. The teachers guided the pupils step by step on how the homework assignments were to be done and how they, the pupils, should interact with their parents. The concerned parents were also contacted and reminded by teachers about their roles on each assignment given to the pupil.
3.7.3 
Standardized English Language Test

The pupils sat for a standardized English language test before and after the intervention in order to measure their then proficiency and academic performance in the language.
3.7.4 Pupils’ Diaries

These were the handbooks prepared by the teachers together with the researcher to incorporate the information about the homework assignment. Each teacher was expected to fill in the diary for the pupils to take to the parents. After the assignment was done, the parent was expected to fill in the diary and give it to the teacher through the child. 
The parents gave their comments and suggestions about the skills demonstrated by the child as well as the homework experience including suggestions for improvement. Finally, the parent/guardian signed in the diary for each activity done. The communication section provides for indicating and recording parental involvement in the homework assignments to pupils. Both Kiswahili and English languages were used in the diary for clarification purposes.
3.7.5 Data Spreadsheet 

This was a file prepared and kept in the teachers’ office to indicate each child’s completed homework each week. The file comprised rows and columns with such data as child’s name, assignments submitted each week (1st -8th week) and the last column recorded the total number of assignments completed and submitted for the whole period of the study 
3.8 Data Collection Procedures
All the participants, that is teachers, parents and pupils were given a pre and post SHM Scale to measure their abilities in the use of the five given Homework Management strategies. The pupils also sat for a standardized test before and after the intervention to measure their academic performance in English as a subject. During the 8-week period, teachers in each respective class, experimental and control, distributed homework assignments to the pupils at the beginning of each week and collected the completed tasks the following week.  Finished homework tasks from both the experimental and control groups were placed in a box at the respective teacher’s office where a spreadsheet was used to record the completed tasks.  

Only the pupils who completed IHA had a homework diary to be signed by the teacher and carried by the child back home for the parent to get instruction about the homework assigned and also for him/her to provide comments and suggestions about the homework. The diary was also to be signed by the parent as a way of showing his/her involvement in the homework. Both a diary and the homework exercise book were submitted to a teacher on the due date. Any diary not signed by the parent was not submitted to or received by a teacher and in that case the child’s homework task was treated as incomplete. The number of tasks returned by the pupils in both the experimental and control groups were taken into consideration and discussed in the findings. After the 8-week period, all the concerned pupils took a standardized test for a second time to determine their academic performance in the English language after the intervention.

3.9 Data Analysis Procedures

The data collected was analysed using SPSS Statistics software version 23.0 IBM (2015). At first, inter-correlation between the variables of the study was computed in order to determine the strength and direction of the relationship between the study variables. Furthermore, hierarchical multiple regression analysis was used to evaluate the completion and performance rate of pupils to determine the significant predictor of the two outcome variables among the five HMS. On the basis of the 8 week period where for every week, one homework task was assigned, pupils were supposed and expected to complete a total of 8 homework tasks. Therefore the participants were given scores 0-8 based on the number of tasks they completed.
Again, one way MANOVA and ANOVA were used to measure the differential Effects of IHA and Non-IHA on pupils’ Homework Management. Whereas, the MANOVA was used to estimate effects of homework condition on the five subscales of homework management strategies. Homework condition was coded at two levels: 1 (students Non-IHA) and 2 (IHA); the ANOVA was conducted so as to examine whether some homework management strategies were more common than others.
Again, in order to test the assumptions for MANOVA and ANOVA, Pearson Correlations was done first. On measuring the effectiveness of the intervention on homework completion, and academic performance rate in English subject an independent t-test was employed to measure the mean differences of the dependent variables before and after the intervention in order to determine if there was a significance improvement.
3.10
Validity and Reliability
3.10.1 Validity

In order to ensure the validity and reliability of the data instruments the researcher did the following: First because the questionnaires for measuring pupils’ Homework Management Strategies were adopted and adapted, the researcher had to review the instrument with the supervisor and colleagues from the Faculty of Education at the Open University of Tanzania in order to determine due appropriateness and relevance for the Tanzanian context. Thus the content validity of the research instruments was achieved thorough deletion of some concepts which seemed to be irrelevant to the context and an addition of some few ones which were seen to be relevant in meeting the objectives of the study.
 3.10.2 Reliability of the Instruments

The reliability of the research instrument was determined through a pilot study conducted in six primary schools. A purposive sampling was used to select the six schools from the three municipalities of Dar es Salaam region for pilot study. Among these six schools, two schools were located in Kinondoni, another two in Ubungo and the other two in Temeke. These six schools were not included in the main study. 
The pilot study aimed at ensuring the validity and reliability of instruments to be used. Since the instruments were adapted and modified by researcher, there was the need to validate them to fit the Tanzanian context. The researcher used the test, re-test method where the same questionnaires were administered twice to the same pupils of the same school within an interval of two weeks. Through the pilot study any item reported to be unclear was corrected before the actual study. Calculation of Cronbach’s alpha coefficient (α) for each study variable was done with data collected from the pilot study where a=0.84 depicting high reliability.
3.11
Intervention Fidelity

Intervention fidelity refers to the extent to which an intervention is delivered as intended (Gearing et al., 2011). According to Borrelli (2011) in order to ensure fidelity of the intervention a researcher should consider five important components, namely: Intervention design, Training of providers, Intervention delivery, Receipt of intervention and definition of the skills gained from the intervention. To assess fidelity of this intervention, the researcher considered the five components by Borrelli (2011) as follows:

At first, the intervention was made certain to participants so that every individual participant understood what the intervention entailed, the reason for the intervention and how the intervention was to be implemented. This was done through training sessions provided to teachers, parents and pupils before the intervention. A written intervention manual was developed to show the roles that teachers, parents and the learners should play during the intervention. This was done to ensure that everyone knew exactly what to do, how to do it and why. Further, monitoring of the intervention fidelity was ensured through constant supervision and follow ups during the intervention. 
The researcher sat with the teachers during the preparation of the homework in order to monitor the level of difficulties of the questions assigned to pupils. The researcher also sat with the teachers to make sure that the diaries were well filled with the information needed before they were sent to parents through pupils with a message to the parents through phone numbers about the homework assigned and the role of the parent in the assigned homework. In addition, in order to ensure the mainstreaming of the skills gained from the intervention, the researcher evaluated the effectiveness of each element of the intervention after the intervention. In this procedure, all the participants included, the teachers’, parents’ and pupils’ homework management were measured and evaluated using the HMS accordingly.

3.12
Implementation of the Intervention 

The intervention started with a one day training provided to teachers on how they should use IHA in place of the traditional homework style usually used. Teachers got a chance to share their personal experiences with homework at their schools and the way they used it as a teaching and learning tool. Guidelines on how teachers should prepare an IHA were provided and teachers were also given room to ask for more clarification on the way forward for the Intervention. See appendix 12 for a teachers’ guideline for IHA implementation.  

After training teachers on how to implement an intervention, parents in experimental group were invited at schools for a training session on how they should be involved and the roles they were expect to play during the intervention. In this meeting, parents were informed that they are not expected to “teach” their children specific skills, rather  IHA is meant to enable them to support a child’s work, discuss and share ideas about the use of school skills in the real world. Again, Parents were informed to feel free to give feedback to the teachers about the homework assigned for the purpose of improvement and learners’ success. 
Parents provide feedback to teachers in a section for "home-to-school communication" that was included in pupils’ diaries. Feedback may contain views, comments and or suggestions about the homework assigned. Before the meeting and training, parents were asked to fill in the questionnaires about their involvement in homework using the Parental Homework Management Strategies. During the training parents were guided on their key roles in IHA and also requested to ask questions about the intervention. Some guiding questions and their answers were provided to give more clarifications about parental roles in pupil’s homework. See Appendix 11.
3.13
Ethical Considerations

The researcher secured a research permit before engaging in data collection. First of all, the research clearance letter was obtained from the Open University of Tanzania, The Regional Educational Officer in Dar es Salaam Region and The District Educational Officer for Ubungo Municipal. After that, participants (schools which participated in the study) were notified about the study. English teachers were familiarized in details about the purpose of the study so that they provide appropriate information to the best of their knowledge. 
Furthermore, the researcher ensured that privacy and confidentiality of the respondents’ given information were assured by informing the participants how data were to be stored securely. Likewise, maximum trustworthiness of the findings was ensured through maintaining the schools’ anonymity; instead of using their actual names for identification. Only numbers were used to identify the schools in respect of the roles they played. Pupils were also identified by Identification (ID) which was numbers instead of their actual names. Their parents were also known by numbers in relation to their children. So a parent of child number ONE was also named as “parent ONE”.
CHAPTER FOUR

DATA PRESENTATION AND ANALYSIS 

4.1 Introduction

This study was an intervention aimed at enhancing homework management for pupils’ English language learning in Tanzania. Interactive Homework Assignments was used as a learning enhancement intervention mechanism to improve pupils’ learning through effective homework management with the support of their parents. It was assumed that the more homework assignment is interactive, the more it is effective in developing pupils’ use of HMS and positively influences homework management, task completion rate, and academic performances levels. This chapter presents the demographic characteristics of the respondents together with analyses the emerging data by using different statistical procedures in tandem with the study objectives and proposed hypotheses.

4.2. Demographic Characteristics of the Respondents 

This part presents the demographic characteristics of the parents, teachers and pupils that participated in the study. The variables presented include parental age, marital status, level of education and their employment together with parents/ pupils/teachers’ gender. Because parents played significant roles in the study as homework coaches for their children, it was also deemed important to include these characteristics in the analyses in order to determine whether they have any significant impact on parental involvement and pupils’ engagement in homework and academic performance in general. Their demographic information is presented in Table 4.1.
Table 4.1: Frequency and Percentages of Participants’ Demographic Characteristics

	Characteristic
	Frequency (N=100)
	               Percent
	TOTAL

	Parent's Age
	
	
	

	Valid
	23-30yrs
	34
	34.0
	

	
	31-40yrs
	29
	29.0
	

	
	41-50yrs
	26
	26.0
	

	
	51+
	11
	11.0
	               100

	Parent's Gender
	
	
	

	Valid
	Male
	49
	49.0
	

	
	Female
	51
	51.0
	               100


Pupils’ Gender

              Male                     
48            48.0

              Female                
 52            52.0                100

Teachers’ Gender

              Male                     
01             1.0

              Female                 
01             1.0                 100

	Parent's Marital Status
	
	
	

	Valid
	Married
	    66
	            66.0
	

	
	Not married
	   18
	           18.0
	

	
	Widow
	      9
	            9.0
	

	
	Divorced
	     7
	           7.0
	                  100


	


Parent's Education
	Valid
	Primary school
	49
	49.0
	

	
	Secondary school
	27
	27.0

	
	University and others
	15
	15.0
	

	
	Not educated
	            9
	         9.0
	 100

	Parent's Employment Status
	
	
	

	Valid
	Employed
	25
	25.0
	

	
	no job
	27
	27.0
	

	
	Individual employment
	48
	48.0
	                100


Source: Field Data 2018
Table 4.1 demonstrates the frequency and percentages of demographic characteristics of all the participants. It is worth noting that during the start of the intervention 154 pupils participated with 80 in the experimental group and 74 in the control group. However, as the intervention continued some pupils and their parents dropped out and only 52 pupils for experimental group and 48 pupils in the control group remained making a total of 100 participants who fully participated in the study and offending with an analysis involving 100 pupils and 100 parents. 
4.2.1 Participant’s Gender 
The research data revealed that fifty one percent (n= 51) of the parents who fully participated in the study were female while forty nine percent (n=49) were males. This shows that majority of the participants were female parents and therefore the pupils were expected to get more assistance from female parents than male parents.

4.2.2 Parental Marital Status 

Table 4.1 shows that sixty six percent (n=66) of the parents who fully participated in the study were married while eighteen percent (n= 18) were not married. Data also indicates that nine percent (n=9) of the parents were widowed while seven percent (n=7) were divorced. This data shows that majority of the parents were married parents.
4.2.3 Parental Level of Education 
The education level of the parents who were involved in the study ranged from university   to primary education level. These findings indicated that the educational level of many parents who participated in the study was mainly primary education. It can therefore be assumed that parents who are not highly educated are also not economically able to take their pupil to private schools which are more expensive in terms of school fees than the public ones. It can also be assumed that parents who are not well educated do not see the need to take their pupil to high fee schools.
4.2.4 Employment Status of Parents Participating in the Study

Data on parental employment status revealed that twenty five percent (n=25) of the parents were employed; twenty seven percent (n=27) had no employment and forty eight per cent (n=48) were self-employed. This indicated that the majority of the parents (48%) were likely to be busy working to sustain their families and therefore, might have little if any time to assist and guide their pupil with homework. On the other hand, the 27% who do not have any paid employment  might  also have difficulties providing their pupil with resources to support learning at home, something that might hinder the concerned pupil from effective engagement in homework. 

Table 4.2: Intercorrelations, Means & Standard Deviations of Study Variables

	 

	1

	2

	3

	4

	5

	6

	7

	8

	9

	10

	11

	12

	13

	14

	15

	16     
	
	1. Child's Gender

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 


	2. HW_C

	.220***
	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 


	3. Pp ENV

	0.086

	.278***
	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 


	4. PpT.MGT

	0.044

	.245***
	.681***
	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 


	5. Pp MTV

	0.055

	.422***
	.759***
	.717***
	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 


	6. Pp DIST

	-.169*
	-.592***
	-.579***
	-.516***
	-.652***
	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 


	7. Pp EMT

	0.101

	.528***
	.781***
	.720***
	.842***
	-.754***
	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 


	8. P_ Age

	-0.042

	-0.016

	0.078

	-0.012

	0.067

	0.067

	-0.019

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 


	9. P_Gender

	0.031

	0.027

	-0.026

	-0.058

	-0.035

	-0.03

	0.031

	-0.083

	 

	 

	 

	 

	 

	 

	 

	 

	 


	10. P_Marital 

	-0.023

	0.084

	-0.008

	-0.018

	0.008

	-.163*
	0.037

	0.029

	.189***
	 

	 

	 

	 

	 

	 

	 

	 


	11. P_ Edcn
	-0.078

	.281***
	0.057

	.150*
	.188***
	-.179*
	.178*
	-0.05

	-0.015

	0.134

	 

	 

	 

	 

	 

	 

	 


	12. P_Emply
	-.158*
	0.067

	-0.052

	0.039

	0.024

	0.015

	0.05

	0.113

	.185***
	-0.005

	-0.114

	 

	 

	 

	 

	 

	 


	13.P_ENV
	0.08

	.338***
	.658***
	.553***
	.708***
	-.539***
	.726***
	0.048

	0.018

	-0.075

	0.06

	0.067

	 

	 

	 

	 

	 


	14. P_T.MGT
	0.094

	.356***
	.665***
	.576***
	.671***
	-.609***
	.753***
	0.021

	0.028

	0.023

	.141*
	-0.011

	.691***
	 

	 

	 

	 


	15. P_MTV
	0.068

	.425***
	.672***
	.653***
	.770***
	-.672***
	.819***
	-0.109

	-0.03

	-0.025

	.150*
	0.001

	.697***
	.739***
	 

	 

	 


	16. P_DIST
	.139*
	.479***
	.725***
	.709***
	.808***
	-.734***
	.873***
	-0.055

	0.016

	0.044

	.152*
	0.016

	.734***
	.785***
	.843***
	 

	 


	17. P_EMT
	0.059

	0.111

	.298***
	.285***
	.336***
	-.222***
	.358***
	-0.063

	-0.004

	0.06

	0.088

	-0.019

	.215***
	.276***
	.365***
	.390***
	 


	M                  1.51        1.60      2.82       2.77      2.71      3.26       2.52    2.18       1.57         1.6     1.84      2.27        2.69       2.77      2.20    2.22

SD                .50           .49     1.066       1.009    1.056     1.069    1.346   1.045     .606      .922     .990       .861       1.092     .1.09      1.223  1.163                    

Cronbach’s Alpha                                    .84       .85         .83         .93        .82                                                           .84          .84            .83       .83


	
	Note. * p < .05 ; *** p < .001; Pearson correlations were calculated between all  variables; Pp=Pupils; P=Parents; H_C =Homework conditions

					
																		

	
	
	
	
	
	
	3.3
	2.5
	1.84
	2.27
	2.69
	2.77
	2.2
	2.22
	28.12
	5.45
	3.51


4.3 Data Analysis 

 Data analysis was conducted using the SPSS Statistics software 23.0 (IBM, 2015). At first Pearson correlations, means and standard deviations of the study variables were calculated and presented in Table 4.2. Since School ID, parent education level, parents’ employment status, parental gender and pupils’ gender showed significant associations with the study variables, they were included as control variables for further analyses based on the research objective and hypothesis as follows:
4.3.1 Impact of IHA and Non-IHA on Pupils’ Homework Management

The first objective of the study aimed at measuring the impact of the two homework conditions under study, namely, (IHAs and Non-IHAs) on pupils’ homework management as measured by the pupil’s abilities to use the five sub scales of HMS in engaging in homework assigned tasks. It was assumed that there would be no statistically significant differential effects of HC on pupils’ homework management. In order to assess the differential effects between the two homework conditions, the MANOVA analysis was done. Prior to conducting the MANOVA analysis, a series of Pearson Correlations were performed between all the Dependent Variables (DV) in order to test the MANOVA assumption that there would be at least a moderate correlation between all the DVs (Meyer, Gampst & Guarino, 2006). See table 4.3.
Table 4.3: Inter-Correlations between Homework Management Strategies (DV)

	Study Variables

	   1

	2

	   3

	4

	5


	1. Pp_ Environment

					
	2. Pp Time mgt

	.681***

				
	3. Pp_ Motivation

	.759***

	.717***

			
	4.Pp_Handledistraction

	.579***

	.516***

	-.652***

		
	5. Pp_ emotion

	.781***

	.720***

	.842***

	-.754***

	

	


Source: Field Data, 2018: Note. *** p < .001;  Pp=Pupils; N=200
Table 4.3, shows a meaningful correlation amongst all of the DVs, suggesting appropriateness for the MANOVA analysis. Thus, after establishing that there was a correlation between the Dependent Variables, One- way MANOVA was used to test a hypothesis that there would be no statistically significant differential effect of Independent grouping Variable (H/W Condition (1=Non-IHA; 2= IHA)) on the series of Dependent Variables (HMS). Results indicated a P < .001; Wilks’ Lambda= (.574), F (5, 194) = 28.77, p = .000; partial η2 = .43. This means that, pupils’ ability to use HMS for homework management was significantly depended on the type of Homework assigned. Approximately 57.4% of multivariate variance of the Dependent Variables (use of HMS) is associated with Homework Conditions (IHA or Non-IHA).
Furthermore, separate univariate tests were performed using ANOVA to compare the effects of Homework Conditions (IHA vs. Non-IHA) on the five subscales of Homework Management Strategies. The results showed statistically significant effects of HCs on all five Dependent Variables, namely, arranging the environment [F(1,198) = 17.52, p < .001, partial η2 = .077], managing time [F(1,198) = 12.64, p < .001, partial η2 = .060], monitoring motivation [F(1,198) = 42.86, p < .001, partial η2 = .178], handling distraction [F(1,198) = 106.79, p < .001, partial η2 = .350], and controlling emotion [F (1, 198) = 76.42, p < .001, partial η2 = .278]. See Table 4.4.
Table 4.4: Group Means and Standard Deviations for the Five Subscales of HMS

	HCs
	HOMEWORK MANAGEMENT STRATEGIES (HMS)

	
	Env.Mgt
	T_Mgt
	Motivation
	Distraction 
	Emotion

	IHA
	3.06 (1.21)
	2.97 (1.13)
	3.07(1.17)
	2.74(1.06)
	3.10(1.45)

	NON-IHA
	2.46(.65)
	2.47(.70)
	2.16(.48)
	4.03(.41)
	1.66(.36)

	F = 

 η2 =
	17.52***

.077
	12.64***

.060
	42.86***

.178
	106.79***

.350
	76.42***

.278


*** p < .001 

As indicated in Table 4.4, compared Means and Standard Deviations between pupils in IHA and pupils in Non-IHA pupils, IHA pupils reported more frequently working to arrange the environment, manage time, handle distractions, monitor motivation, and control their own emotions during homework sessions than pupils in Non-IHA. With these results therefore the null hypothesis stating that there is no statistically significant differential effect of HC on pupils’ homework management was rejected.

4.3.2 The Influences of Pupils’ Homework Management on Homework Completion Rate 
Objective two of the study aimed at determining whether pupils’ homework management measured by their ability to use the five Homework Management Strategies can influence homework completion rates in learning the English language. It was hypothesized that pupils’ homework management has no significant influence on homework completion rate. 
To analyze the data, a Hierarchical Multiple Regression Analyses (HMRA) with Homework completion rate as a Dependent Variable and  five Homework Management Strategies (Arranging or planning the home learning environment, Managing time, Monitoring motivation, Handling learner distractions and Controlling emotions) together with parental Age, parents’ gender profile, parents’ educational levels and their employment status as predictor variables were undertaken in order to determine which one among the nine variables would be a more significant predictor of homework completion rate. Table 4.5 shows the results:
Table 4.5: Coefficient Table for Predictors of Pupils' Homework Completion Rate

	Model
	           B
	                 SE
	            β
	t

	
	Parent's Age
	.076
	.127
	.043
	.600

	
	Parent's Gender
	.268
	.222
	.087
	1.204

	
	Parent's Education
	.231
	.134
	.123
	1.724

	
	Parent's Employment Status
	.119
	.158
	.055
	.756

	
	Parent's Age
	.071
	.107
	.040
	.664

	
	Parent's Gender
	.251
	.184
	.081
	1.362

	
	Parent's Education
	.018
	.114
	.010
	.158

	
	Parent's Employment Status
	.085
	.132
	.039
	.640

	
	PpENV
	.111
	.180
	.064
	.617

	
	PpT.MGT
	-.079
	.167
	-.043
	-.474

	
	PpMTV
	.359
	.208
	.204
	1.727

	
	PpDIST
	-.445
	.156
	***-.255
	-2.859

	
	PpEMT
	.233
	.193
	.168
	1.204


Note:  Unstandardized (B) and Standardized regression coefficients (β) from the final regression models (block 2) are reported. *** p < .01.
The results show that the four control variables, namely parental Age, parental gender, parental educational level and Parental employment status altogether added in the first block, accounted for 2.7% variance on homework completion rate (Fchange (4,195)=1.344, p = .255). In the second block, the pupils’ use of the five HMS (Arranging or planning the home environment for easy learning, Managing time, Monitoring motivation, Handling learners’ distractions and Controlling emotions) altogether accounted for 33.6% of the variance in the pupils’ homework completion rate Fchange (9,190)=12.017, p = .000). 
Further, looking at unique individual contributions of the predictor variables; the result on the Standardized regression coefficients (see Table 4.6) of the final model showed that the control variable “ability to handle distractions” was a significant predictor of pupil’s homework completion rate (β -.255, t= -2.859, p < 0.05). The results indicated that when pupils are less distracted, they complete more homework than when they are distracted. Pupils with the ability to handle distractions were able to complete homework assignments more than pupils with less or no ability to handle learning distractions. The control variables of parental Age, parental gender, parental educational level and Parental employment status did not add any value on pupils’ homework completion. Therefore, with these results the null hypothesis was rejected, and the conclusion was that there is a significant influence of Pupils’ use of HMS on Homework Completion rate in learning the English language. 

4.3.3 Impact of Pupils’ Homework Management on Academic Performance in Learning English

Objective three of the study aimed at assessing the impact of pupils’ homework management as measured by their ability to use the five HMS on their academic performance in learning the English language. It was hypothesized that there would be no statistically significant impact of pupils’ use of HMS on their academic performance. To analyze the data, a hierarchical multiple regression analysis was conducted to examine which variable(s) among the five studied variables, significantly predicts pupils’ academic performance. See table 4.6. 
Table 4.6: Coefficient Table for Predictors of Pupils’ Academic Performance in English 
	Model
	
	
	t

	
	B
	SE
	β
	

	
	Child's Gender
	.427
	.167
	.181
	2.552

	
	Parent's Age
	-.025
	.080
	-.022
	-.309

	
	Parent's Gender
	.003
	.139
	.001
	.018

	
	Parent's Education
	.221
	.084
	.185
	2.626

	
	Parent's Employment Status
	.143
	.100
	.104
	1.430

	
	 Child's Gender
	.336
	.141
	.142
	2.381

	
	Parent's Age
	-.014
	.067
	-.013
	-.214

	
	Parent's Gender
	.081
	.117
	.041
	.687

	
	Parent's Education
	.116
	.072
	.097
	1.615

	
	Parent's Employment Status
	.081
	.084
	.059
	.957

	
	PpT.MGT
	.628
	.070
	.537
	***9.016

	
	Child's Gender
	.194
	.114
	.082
	1.710

	
	Parent's Age
	-.044
	.054
	-.039
	-.805

	
	Parent's Gender
	.001
	.094
	.001
	.015

	
	Parent's Education
	.059
	.058
	.050
	1.016

	
	Parent's Employment Status
	.089
	.068
	.065
	1.310

	
	PpT.MGT
	-.037
	.085
	-.032
	-.437

	
	PpENV
	.221
	.092
	.199
	2.414

	
	PpMTV
	.153
	.106
	.137
	1.444

	
	PpDIST
	-.112
	.080
	-.101
	-1.401

	
	PpEMT
	.353
	.098
	.402
	***3.587

	


Note:  *** p < .001; Pp=pupils; P=Parent; N=200
Table 4.6 presents the findings for the Multiple regression analysis. The results show that the five control variables of Parent's Employment Status, Parent's Age, Parent's Education, Child's Gender, Parent's Gender added in the first block accounted for 6.3 variance on pupils’ academic performance rate (Fchange (5,194)=2.605, p = .026). In the second block when pupils’ abilities to manage time was added it explained additional variance (27.8%) with Fchange (6,193) =16.62, p = .000). In the final block when four HMS were added, they provided 25.3% variance on Academic performance rate with Fchange (10,189) =27.63, p = .000.
Furthermore, looking at unique individual contributions of the predictor variables; the result on the Standardized regression coefficients of the final model showed that the control variable “ability control emotions” was a significant predictor of pupil’s homework completion rate  (β .402, t= 3.587, p =.000(see Table 4.6). The control variables, Parent's Employment Status, Parent's Age, Parent's Education, Child's Gender, and Parent’s Gender did not add any value to pupils’ homework completion.
With these results, therefore, the null hypothesis was rejected and the alternative hypothesis was retained that there is highly significant Impacts of pupils’ use of HMS on their Academic Performance in learning the English langu
4.3.4
Effectiveness of the Intervention on English Language Learning
In objective four of this study, it was assumed that the IHA intervention would not be statistically significant effective on English language learning as measure by homework management, homework completion rate, and academic performance level. Different statistical analyses were done to evaluate the effectiveness of the intervention on the variables mentioned as follows:
4.3.4.1
 Effectiveness of the Intervention on Homework Management

4.3.4.1.1 On Parental Homework Management

In this study, it appeared necessary to assess whether the intervention had been effective in improving homework management as a way to enhance English language learning. In analyzing the data first, parental roles in the homework through the five roles they played (Assisting in Arranging conducive environment, managing time, Motivating, Handling distractions and controlling emotions) was measured. An independent t-test was used to analyse the parental involvement pre intervention mean differences between parents in IHA and parents in Non-IHA. The results indicated no significant differences between the parents in IHA and those in Non-IHA on their involvement in using the five HMS. This means that before the intervention, almost all parents had the same level of involvement in their pupil’s homework. Thus with these results, to measure whether an intervention had been effective in improving parental involvement in homework, A t- test that assumes equal variances was used to compute post intervention mean differences between the experimental groups. 

Table 4.7: T-Test for Parental Homework Management between IHA and Non-IHA group after Intervention
	Parental Roles
	H/W C                t
	    df
	 p-value
	     M
	 SD
	95%(Lower
	Upper)

	P_Monitor
	Non-IHA
	
	
	
	2.41
	.591
	-1.838
	-1.264

	
	IHA
	-10.74
	98
	.000
	3.96
	.771
	
	

	P_Plan
	Non-IHA
	
	
	
	2.47
	.647
	-1.992
	-1.494

	
	IHA
	-13.88
	98
	.000
	4.21
	.594
	
	

	P_Motivate
	Non-IHA
	
	
	
	1.64
	.570
	-2.261
	-1.849

	
	IHA
	-19.76
	98
	.000
	3.69
	.464
	
	

	P_Control
	Non-IHA
	
	
	
	1.58
	.451
	-2.562
	-2.182

	
	IHA
	-24.75
	98
	.000
	3.96
	.481
	
	

	P_Guide
	Non-IHA
	
	
	
	2.10
	1.041
	-1.336
	-.508

	 
	IHA
	-4.42
	98
	.000
	3.02
	1.009
	
	


N=100; *** p < .001; P=Parents; H/W C=Homework Condition
The results in table 4.7 indicate a significant difference in parental involvement in homework management between the two groups (IHA and Non-IHA) after the intervention (p < .001). With these results parents in IHA demonstrated significantly higher ability of homework management through the five roles they played than Parents in Non-IHA. The results imply that IHA was significant effective in improving parents’ homework management than Non-IHA. 
4.3.4.1.2 Effectiveness of the IHA Intervention on Pupils’ Homework Management

An independent t-test was used to investigate the changes seen in pupils’ homework management between the two homework conditions (IHA and Non-IHA) over time (Pre and Post intervention). At first, when the average number of pupils homework management measured through the use of HMS were the Dependent Variables and the pupils attending either IHA or Non-IHA were Independent grouping variables; pre- test results on the mean differences between pupils in IHA and pupils in Non-IHA with a t- test indicated no significant differences between them in their ability to Control environment, Manage Time, Monitor Motivation and Controlling Emotions. 

However, a significant difference between the groups in their ability to handle distractions was reported with a t (98) = 17.72, p=.000. After analysis of the pre intervention data that reported the level of pupils’ ability to use HMS in both groups to be almost the same, it appeared necessary to measure whether the intervention had resulted in any significant change in pupils’ ability to use HMS, a t-test to measure post intervention mean differences between groups was computed. See Table 4.8:
Table 4.8: Post Intervention Mean Differences on Pupils’ use of HMS 

	 
	 
	
	
	 
	 
	 
	p-value
	95% Confidence 

	Variables
	HWC
	t
	df
	M
	SD
	SE
	 
	Lower
	Upper

	PpEnv
	Non-IHA
	-13.477
	
	2.6
	.62
	
	.000
	-1.751
	-1.302

	
	IHA
	
	98
	4.1
	.58
	.113
	
	
	

	Pp_T.Mgt
	Non-IHA
	-9.686
	
	2.4
	.66
	
	.000
	-1.707
	-1.126

	
	IHA
	
	98
	3.9
	.75
	.146
	
	
	

	Pp_Motivate
	Non-IHA
	-17.340
	
	2.3
	.45
	
	.000
	-1.929
	-1.533

	
	IHA
	
	 98
	4.1
	.51
	.100
	
	
	

	Pp_Dist
	Non-IHA
	17.323
	
	4.1
	.39
	
	.000
	1.874
	2.359

	
	IHA
	
	
	1.9
	.70
	.112
	
	
	

	Pp_Emt
	Non-IHA
	-38.119
	98
	1.7
	.35
	
	.000
	-2.915
	-2.627

	
	IHA
	
	
	4.4
	.36
	.073
	
	
	


Note: Pp= Pupils;  M=Mean, SD=Standard  Deviation; N=100 (Non-IHA-80, IHA-120), p< .001, HWC=Homework Conditions
Table 4.8 indicates a significant difference on the use of the five HMS between the groups after the intervention. Significantly IHA is reported to be more effective in improving pupils’ use of HMS than Non- IHA with higher Mean values (M) than those of Non-IHA groups.

4.3.4.1.3 Effectiveness of the Intervention on Homework Completion

To measure the effectiveness of the Intervention on Homework Completion rate, t-test was used to compute differences on completion before and after the Intervention. Firstly, it was deemed necessary to investigate the homework completion rate of pupils in the two groups (IHA and Non-IHA) before an intervention in order to determine whether there existed a difference between the groups before the intervention. The number of homework completed were the Dependent Variables while the pupils participated in either IHA or Non-IHA were Independent grouping variables.  Results indicated a Non-significant differences between the groups in homework Completion rate between groups before the Intervention; t (98) = -175, p=.084. This indicates that the two groups were in the same rate of homework completion before the Intervention.  
After analysis of pre intervention rate of homework completion, another independent t -test was computed to measure the Mean differences between groups after intervention. Results indicated a statistically significant difference between groups assigned to IHA and groups assigned to Non-IHA on homework completion rate t (98) = -6.98, p=.000. The mean number of tasks completed by pupils in the IHA (M= 5.15, SD = 1.947) was higher than the mean number of homework completed by pupils in the Non-IHA group (M=3.95, SD=1.466). These results indicated that pupils in the IHA completed about 1.2 tasks more on average than pupils in the Non-IHA. 
When measuring the completion rate over time results indicated that mean number of tasks completed after the intervention (M=5.65, SD= 1.566) was higher than pre- test results (M=3.65, SD= 1.606); meaning that the intervention brought a significant improvement on homework completion rate. With this results of a p-value of .000 which is less than a significance level the null hypothesis is rejected and it is concluded that the Intervention was significantly effective in improving pupils’ homework completion rate in English.
4.3.4.1.4 Effectiveness of the Intervention on Academic Performance 

In measuring effectiveness of the intervention on pupils’ academic performance in the two groups both descriptive statistical analysis and an independent t-test were employed. Findings indicated the following: Before the intervention results indicated that the performance of pupils in both groups lied between “C” grade to “F” grade and there was neither A nor B grade. This performance rate indicated pupils’ poor performance in English before the intervention. After the intervention results indicated a significant improvement in the performance rate of pupils in IHA group. Performance rate of pupils in IHA raised and in this time no “F” was reported. 
Likewise, the percentage of pupils performed ‘D’ decreased from 40% to 1.7% after the intervention and 50% of pupils in IHA performed a ‘B’ grade and 30% an ‘A’. Performance of pupils in Non-IHA indicated a non-significant difference in the improvement before and after the intervention. This time again, there was neither A nor B grade reported after the intervention. 60% of the pupils in Non-IHA performed a ‘D’, 27.5% F and only 12.5 ‘C’ as indicated in Table 4.9.
Table 4.9:  Pupils’ Academic Performance Overtime (Pre Vs Post Intervention)
	Grade Performance 
	IHA GROUP

%
	               Non-IHA group 

                        %

	
	Pre-Intervention
	Post -Intervention
	Pre-Intervention
	Post- Intervention

	
	0-21(F)
	58.3
	------
	57.5
	27.5

	
	22-41(D)
	40
	1.7
	40
	60.0

	
	61-42(C)
	1.7
	18.3
	2.5
	12.5

	
	62-81(B)
	----
	50
	---
	---

	
	82-100(A)
	----
	30
	---
	---

	
	Total
	100
	100
	100
	                 100

	             N=200 (Non-IHA=96, IHA=104)




Results in table 4.9 indicate a difference in the performance between the group assigned to IHA and the one assigned to Non-IHA over time. This analysis could not be enough for one to conclude whether the differences reported were significant or not. Therefore, an independent t-test was used to measure the mean differences between the groups over time as indicated in Table 4.10. 
Table 4.10: Within Group Performance Mean Differences Over Time
   


	
	t-test for Equality of Means

	AC_PERFORMANCE


	t-Score
	df
	P-Value
	Mean Difference
	SE
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	Lower
	Upper

	Non-IHA GROUP
	.628
	98
	.532
	.100
	.159
	-.217
	.417

	IHA GROUP
	
	
	
	
	
	
	
	

	
	
	-14.421
	98
	.000
	-1.967
	.136
	-2.237
	-1.697


N=200 (Non-IHA-96, IHA-104), p < .001.

Table 4.10 indicates a statistically significant difference in the performance rate of pupils in the two groups with IHA reported t (98) = -14.421; p= < .001; and Non-IHA with t (98) = .628; p= .532; These imply that pupils in the IHAs group improved their academic performance significantly than the pupils in the Non-IHAs after the intervention than pupils in the Non-IHAs which was not significant. The alternative hypothesis in this case was accepted. With the results of a p= .000, the null hypothesis was rejected and it is, therefore concluded that the IHAs Intervention was significantly effective in improving pupils’ academic performance in learning the English language. 
4.3.4.1.5 Effectiveness of the Intervention on Teachers’ Homework Management 
Teachers’ ability to improve homework management skills was assessed using teachers’ HMS Scale. An independent t-test was used to compute the mean differences so as to reveal whether there was a difference in ability to use HMS between the two groups (Teachers in IHA and teachers in Non-IHA). The average number of teachers’ HMS was the Dependent Variable and teachers participating in the two homework conditions i.e IHA and Non-IHA were the independent grouping variables. A t- test that does not assume equal variances was used. See table 4.11.
Table 4.11: Differences in Teachers’ Homework Management Skills between IHA and Non-IHA

	HMS
	Treatment
	t
	
	P-Value
	Mean 
	SD
	95% Confidence 

	 
	 
	 
	
	 
	 
	 
	Lower
	Upper

	T_Monitor
	IHA
	22.517
	
	.000
	4.08
	0.167
	1.931
	2.402

	
	Non-IHA
	22.517
	
	.000
	1.92
	0.096
	1.916
	2.417

	T_Plan
	IHA
	4.274
	
	.005
	3.89
	0.643
	0.672
	2.471

	
	Non-IHA
	4.274
	
	.009
	2.32
	0.357
	0.607
	2.536

	T_Motivate
	IHA
	11.83
	
	.000
	3.86
	0.14
	1.939
	2.95

	
	Non-IHA
	11.83
	
	.000
	1.42
	0.389
	1.856
	3.033

	T_Control
	IHA
	4.243
	
	.005
	3.13
	0.25
	0.317
	1.183

	
	Non-IHA
	4.243
	
	.005
	2.38
	0.25
	0.317
	1.183

	T_Guide
	IHA
	-0.775
	
	.468
	2.67
	0.272
	-0.69
	0.36

	
	Non-IHA
	-0.775
	
	.469
	2.83
	0.333
	-0.7
	0.365


T= Teachers; N=02, p < .001.
Results in Table 4.11 indicate a significant difference of teachers’ use of HMS over time. Specifically, a teacher in IHA reported a higher ability of using HMS than a teacher in Non-IHA. This indicates the intervention was significant in improving teachers’ ability to manage homework effectively; the null hypothesis was therefore rejected.
CHAPTER FIVE

DISCUSSION OF THE FINDINGS

5.1 Introduction

This study set out to assess the efficacy of Interactive Homework Assignments on homework management, homework completion and pupil’s academic performance in learning English, and to determine the most effective homework condition between IHA and Non-IHA in improving learner educational development. It was assumed that through effective homework management, pupils would develop abilities to effectively engage in the homework and in so doing complete assigned tasks and perform well in school and national examinations. 

This chapter discusses the findings of the study as analyzed and presented in the previous chapter by assessing them from the theoretical lenses, literature reviews and the researcher’s own perspective on the research topic under investigation. It also discusses the implications of the findings to Tanzanian context. The chapter is organized into four sections: 
The first section discusses the differential effects of Homework conditions (IHA Vs Non-IHA) on pupils’ homework management, the second section discusses the influences of pupils’ homework management on homework completion rate in English; and the third section discusses the impact of pupils’ homework management on academic performance in English. The fourth section discusses the effectiveness of the intervention programme on parents, pupils and teachers’ homework management, homework completion and academic performance rate in English.

5.2 Impact of IHA Vs Non-IHA on Pupils’ Homework Management in English

The first objective of the study assessed the impact of two homework conditions (IHA and Non-IHA) on pupils’ homework management measured by their ability to use the five sub scales of HMS. This objective aimed at examining whether changing the homework condition from the traditional ones which are Non- Interactive to Interactive homework Assignments would bring any significant effect on pupils’ homework management as a way to improve their learning strategies towards academic achievement.

It was assumed that there will be no statistically significance impact of the two homework conditions on pupils’ use of HMS. Findings indicated a significant impact of homework conditions (IHA and Non-IHA) on pupils’ ability to use HMS with pupils in IHA reported to have significant higher ability of using the five HMS than pupils in Non-IHA. The study findings therefore indicate that IHA brought significant effects to the learners’ ability to homework management. This can be associated with several aspects included in the intervention and specifically the quality of the Interactive homework including the following ones; the ability to actively involve all the stakeholders i.e. the teachers, parents and pupils by developing an awareness on their roles in the homework process. 

Unlike IHA, traditional homework assignments which are Non-IHA do not give opportunity for involvement of parents in supporting the learners with homework. Through Non-IHA, learners are left alone in struggling with the learning without or with less support from their families. IHA exposes learners to supports from their parents and teachers. Through the support from their parents and teachers they are guided, coached and controlled on various HMS and learning strategies. Well designed homework like IHA becomes a tool for training learners on several strategies for homework management and skills that enhance their ability on how to study, how to work diligently and persistently, and how to delay gratification (Bempechat, 2004).

Again by using IHA in the present study, teachers were taught and encouraged to design homework tasks which are purposely, interested and are of appropriate level of difficulties. These kinds of homework tasks help learners by motivating them and developing their interests towards the works assigned. This is in line with the idea of Beutlich (2008) who suggested a need for the teachers to modify the kind of homework they assign regularly to their learners. 

It is reported that poorly designed homework are ineffective in motivating learners to participate in the learning process, but when homework are well designed like the IHA learners’ motivational aspects to do the homework assigned is enhanced. The study is also in line with Bembenutty (2011, Carr (2013), Van Voohris (2001) and Vatterott (2010). According to Bembenutty (2011), homework activities which are effectively and appropriately set play a great role in teaching the learners various strategies for handling the homework like self-regulation and self-efficacy beliefs, goal setting, time management, managing the environment, and ability to maintain attention which are considered to be very helpful in the learning process. 
Unlike IHA, a typical traditional homework mostly used in our schools involves questions repeated from a class content taught the same day provide no or little opportunity for the learners to learn and develop various HMS Coutts (2004).  Specifically in Tanzania, it is evidenced that the home environment are not conducive enough for extra learning after school hours. Most of the time Tanzanian pupils get distracted at home by various home chores which hinder them from effective learning. Through IHA, pupils are taught on how to manage these kinds of environment and handle various distractions arising during homework. 
On top of that, besides self training that they get, even their parents are trained on how to help them prepare conducive home learning environments. Parents are also trained on how to assist their pupils manage time effectively by setting a weekly timetable that should be followed accordingly. This is in line with Xu (2005) who opines that adult- monitoring of the homework was significantly associated with the learners’ ability to manage time effectively during the homework process.  
Through this study’s finding, we get to know that if we want pupils to develop various skills for homework management and learning, there is a need to involve their parents. This situation can also be associated with the theoretical perspectives raised in the Epstein’s model, where the success of the learner is affected by various practical issues happening at the school and home.  In general, this study’s finding can be interpreted in light of the context of the today’s globalized world which is too demanding and the parents get to be very busy allowing minimal time to provide support in their pupil‘s learning (Swap, 1993). 
Again in the context of Tanzania in general where most of the parents lack knowledge and skills on how to be involved; what they need is to be reminded by the teachers and other necessary organs on the importance of their involvement and being trained on how to be involved so that pupil are not left alone during the homework sessions. Pupils do better when they are assisted by parents and teachers. They need to be followed, guided and monitored for better success. But for parents to be involved effectively they need training and now and then follow up due to their busy timetable and lack of skills. 

The process of guiding and monitoring learners should be an interactive process to be played by both teachers and parents. If the role is left to one among the stakeholders say teachers like the way it is done in the traditional homework assignments used in public primary schools, the probability of learners becoming unsuccessful is possible. This is more evident in Tanzania where classes are so crowded and for teachers to make follow ups to every individual learner becomes a tedious work and sometimes not possible. IHA in this case can play a significant role in helping learners in the crowded classes in Tanzania to get support from both teachers and parents in their learning process.

5.3 The Influence of Pupils’ Homework Management on Homework Completion Rate 
The second objective of the study assessed the influence of pupils’ Homework Management as measured by their ability to use the five Homework Management Strategies (Arranging environment, Time management, Monitor motivation, handle distractions and Control emotions) on homework completion rate. Findings indicated that among the five HMS, only pupils’ ability to handle distractions was a significantly influenced homework completion rate than the remaining HMS.
This indicates that pupils who developed ability to handle various distractions that arise while doing homework were in a better position to complete the homework than pupils who are interfered by the distractions and fail to handle them. The present study results are in line with the results of Xu and Corno (2003) that when homework is done while there are various distractions, those distractions tend to increase the length of time that the student uses in completing the task and consequently affecting their completion rate. This means that if a student develops ability to deal with those distractions he/she will have enough time concentrating in the homework instead of using the time concentrating on other issues that are distractive. 

Psychologically under most conditions, it is difficult for the brain to do two complex tasks at the same time and it is very obviously for one to do the most interesting thing and leave aside the non-interesting ones. Also, Koolstra, Pool and Van Der Voort (2003) opine that when students were engaged in two tasks like watching television and doing an assignment the brain experienced divided attention and less successful is the completion of the task.  Furthermore, the concept of handling distractions as a predictor of completion rate can be attributed to the Regulatory Focus Theory by Higgins (1997). In this theory when a person focuses and concentrate on a certain thing the opportunity to be distracted by another thing is limited. In the learning environment when the learner gives more focus and attention to the task he actually retains more information which can be used another time. 

Findings of this study should be interpreted in light of the context of today’s world of  technological advancement where various distractions are almost everywhere and makes concentration and focus over something like homework become more challenging to learners and especially young ones.  More vulnerable are urban places like Dar es Salaam where pupils are exposed much to distractions like phones, computer games and TVs. 

In most of the urban areas, it is obvious for majority of the pupils to take learning in the living room where TVs are on and other family members are there watching. In this scenario pupils have to do their homework in very distractive places. Results from a descriptive analyses indicated that about 42% of pupils before the intervention played around with other things while doing homework and approximately 30% of them watch TV and reported to have conversations not related to their homework while working. 
However, in further descriptive analyses, it was indicated that 6.5% who become distracted while doing homework were able to complete homework. Some possible explanations can be that learning is an individual task and that not all strategies fit all learners. Some learners are comfortable in studying while TVs are on and others need a quite place with no voices. This in line with Xu and Corno (2003) who conclude that a certain thing may be regarded as distraction to someone but the same thing becomes a motivational/ emotional aid to another person.
In view of this finding therefore,  it can be said that with Interactive Homework activities pupils are taught on how to handle or avoid those distractions, they are taught and monitored on how to ignore the distractions and focus on the goal at hand. Even their parents get time to assist them with handling those distractions and concentrate with academic activities. Therefore, homework should be designed in such a way that it assists learners to be able to handle the distractions and that parents should be in a position to assist their children describe which distractions have negative impact on homework completion in order to avoid them and which one are beneficial for them to use them appropriately for successful homework completion.

5.4 Impact of Pupils’ Homework Management on Academic Performance Rate in English

The fourth objective of the study assessed the impact of pupils’ homework management as measured by their ability to use the five Homework Management Strategies (Arranging environment, Time management, Monitor motivation, handle distractions and Control emotions) on pupils’ academic performance. Pupils’ gender, school ID and parents’ education level were added as control variables on the assessment. Results indicated that of all the variables assessed; only pupils’ ability to control emotions was a significant predictor of Pupils’ Academic performance. 

According to the results, one can definitely admit that homework is a learning activity which needs one to be attentive in selecting and organizing relevant information in order to perform the task accurately. If any negative emotion arises it may possibly affects ones’ ability to concentrate and organize the task and poor performance may be reported. Findings of this study support the findings of Vuilleumier (2005) that emotions affect various cognitive processes like learning, memory, reasoning and problem solving.  In particular, negative emotions tend to affect the attention over an activity and consequently affecting the performance. Vuilleumier continues to comment that negative emotions usually tend to affect the attention and motivational components of an individuals’ cognitive ability. In such a scenario an individuals’ ability to select and organize relevant and most important information is hindered. Furthermore, when a person is not able to control the negative emotions his/her inquisitiveness and further exploration is limited (Vuilleumier, 2005; Oudeyer & Gottlieb, 2016).

Furthermore, importance of positive emotions is reported to be a source of happiness, joy and health which are crucial to a successful outcome of every situation and action. In this study pupils’ ability to control negative emotions was associated with tasks like ability to calm down and to cheer their selves for the work done which created happiness and conducive learning environment. Through IHA pupils were taught and insisted on how to create positive thinking during homework sessions. 
Positive thinking reinforces student motivation to invest effort in the long term which results to a positive academic performance. This is in lines with (Lam, Chen, Zhang, & Liang 2015; Pekrun, Goetz, Frenzel, Barcfeld, & Perry, 2011) who in one way or another commend the role of positive thinking in creating a conducive environment.  A person with a positive thinking does not avoid or ignore bad things instead he/she approaches them with a positive outlook. 

According to Zhang (2002c) a person with a positive thinking admits into the mind thoughts, words and images that are beneficial to growth, expansion and success. Unlike positive minds, negative minds create anger, frustration, worry, and anxiety which are considered to be destructive to student learning and performance since they reduce intrinsic motivation and foster task-irrelevant thinking by directing attention towards the object of emotions (Pekrun & Perry, 2014). This suggests that when the learner confronts homework with a negative mind he/ she will consequently develop negative behaviours like anger, frustrations, worry and anxiety which affect the effective performance of the task. Likewise D’Mello, Lehman, Pekrun, and Graesser (2014) reported that sometimes negative emotions tend to confuse ones’ mind with distracting thoughts and memories and in this case limit one’s ability to think critically over the school work (Hertel & Rude, 1991).

On top of the empirical studies summarized, the study findings are consistent with the Control-Value Theory (CVT) (Pekrun, 2006); according to which emotional states which the learner experiences in the process of learning whether negative or positive ones have impact on their engagement to the task and performance as well. 

According to the CVT, the linkage between emotion and learning achievement can be explained in four routes: First route is through storage and retrieval processes. In this route it is believed that when a learner meet an affective state of mind information are stored in long term memory and are easily linked to the newly learned information. For example if the learner is in a positive mood at the time he learns something, he is more likely to retrieve the information than when he is in a negative mood (Schunk, Pintrich &, Meece 2008). 
The second route is through the use of different cognitive and meta-cognitive thinking and learning strategies. This can be explained that the learning is usually a cognitively developed process that requires much thinking and more time consuming in order to process the right information at the right time. To engage in deeper processing strategies, one needs a settled mind. Students who experience negative emotions are likely to have difficulties in concentrating into deep thinking and consequently fail to perform well academic tasks.
The third route clearly explains the impacts of emotions on cognitive resources. According to the CVT, emotions occupy working memory space and can negatively affect one’s cognitive load (Pekrun, 2006). It is believed that when emotions take up the working memory space, fewer cognitive resources are left over for processing and completing essential tasks. The fourth route explains the effects of emotions to motivational states. CVT contends that while positive emotions develop one’s interest and intrinsic motivation to the task, negative emotions creates boredom, frustrations and anxiety which may decrease one’s interest and motivation to the tasks assigned. 

Furthermore, the impact of emotions to performance can be can be associated with its ability to broaden and narrow down ones awareness, and encourage more exploratory thoughts and actions, unlike negative emotions which tend to have a narrowing effect (Fredrickson, 2001). Positive emotions broaden the minds and encourage an individual to think critically and generate solutions beyond the natural setting (Gable & Harmon-Jones, 2010a). 

Again, positive emotions tend to increase learners’ engagement in an activity and occasionally negative emotions may drive a learner to put more efforts and work harder upon the task and successfully performs well the task (Fredrickson & Branigan, 2005). Furthermore, the impacts of emotions to students’ academic achievement tries to explain the fact that when one is interest and intrinsically motivated to perform the task, he/she will work harder even above his/her academic ability and learn new skills and ideas which are crucial for academic success (Csikszentmihalyi, 1997).

In general, the study findings have practical implications to teachers, parents and the learners in Tanzania who are not aware of their roles in making homework an effective learning tool. Parents and teachers need to play their role in guiding, motivating and assisting learners to develop emotional management strategies. Likewise, parents should make sure they are available during the homework time so as to watch out signs of negative emotions to their children and intervene by monitoring them. 
In line with Copper (2001) who reports the need for family support during homework session; parents, teachers and pupils need to understand that homework is an emotionally charged activity. Furthermore, learners need to be provided with knowledge and skills on how to control and cope with negative emotions arising during homework. Most of the time learners become upset and frustrated over homework. This is consistent with the findings of Goleman (2001) who suggests a need to teach students basics for emotional intelligence in schools in order to equip them with ability to control various emotions that arise regularly and may affect their achievement in learning.

5.5 Effectiveness of the Intervention on English Language Learning

The fourth objective of the study aimed at evaluating how much the intervention had been effective in improving learning of English as measured by homework management, homework completion, and academic performance rate in English. Basically the aim of this intervention was to see whether homework provided with the help, guidance and support of parents and teachers (IHA) would be effective in improving teachers’ parents and pupils’ homework management, homework completion rate and academic performance in English compared with Non-IHA, which is provided with neither teachers nor parents’ support. 

The intervention was carried out through parental training on different roles to play during homework sessions and now and then follow-ups by teachers on how they adhere to what they have been trained. Teachers were also trained on how to design effective Interactive Homework Assignments and take role in directing, monitoring and encourage parents to be involved in the homework appropriately.  Pupils were also trained on the use of HMS for effective homework management. An independent t-test was used to investigate the changes on parental involvement, pupils’ use of HMS, homework completion rate and academic performance over time between the two homework conditions (IHA and Non-IHA). Findings are discussed hereunder:

5.5.1 Effectiveness of the Intervention on Parental Homework Management 
Findings of this study revealed that an intervention has been effective in improving parental ability to homework management. Through this intervention, school-family partnership was enhanced which is actually formed a base for parental involvement in homework. Also, through this intervention a positive contact between teachers and parents were enhanced which increased the probability of parents to be involved. 

In IHA, parents were guided and trained on how they should be involved in homework. Literature on parental involvement suggests that the most important aspect of parental involvement to be considered is the quality of their involvement and not the quantity (Dumont, Trautwein, Nagy, & Nagengast, 2014). In this study finding, IHA has been significantly effective in improving quality parental involvement in homework by enhancing their level of involvement in different activities related to homework. For example, parental ability to monitor and prepare appropriate and conducive environment for homework have been raised up from a Mean of 2.04 to 3.34 after an intervention. Also, parental ability to assist their pupil to plan for appropriate time for homework rose from a Mean of 2.03 to 3.52 which is an increase of more than 1% interval rate. 

It is worth noting that in this study, one of the core elements of the intervention was the training session to both the parents and teachers on homework management measured by the use of HMS. Thus, the improvement on the parental ability to help their pupil with homework can be attributed to the training provided to parents before the intervention. Through the training parents were made aware of the DOS and DONTS of the homework. Again, the training helps the parents to be aware on the what, how and when of the homework. What entails “what needs to be done”; How is all about the “ways and strategies for homework performance” and When is all about the “time for homework completion” (Miller, 2018). It was assumed that when parents are made aware of all those important things, it was easy for them to transmit the knowledge to their pupil as well.

On top of that, parent training that was done before the intervention provided parents with the knowledge on how to be supportive homework coaches to their children. Kigobe, (2019) comments that majority of parents lack instructional expertise to effectively help their children with homework; she recommends a need for parents’ training as a way to enhance their knowledge and expertise required for effectively engagement. It is in this regard that training parents becomes an important way of teaching parents techniques and strategies to help their children with homework (Cooper & Nye, 1994). Also, trainings direct parents on how to create a homework reward system, how to go through a daily homework schedule and check for homework completion (Miller & Kelley, 1994). 

The study findings also highlights that parents have the role of supporting and monitoring the homework process. This supports the idea of Cooper & Nye (1994) who comment that parents monitor the homework process by showing that homework is valued at home, providing a conducive place for homework and supplying all the necessary equipments needed for the homework. Through parental involvement, parents become active and take an interest in the homework to facilitate the homework completion on time (Bempechat, 2004). Likewise, parents in IHA played significant roles in assisting learners to create conducive learning environment free from distractions. So instead of being stressful a child becomes comfortable and overcome the stresses confidently through the parent’s help and support. This is in line with Dawson (2008) who found that IHA creates a distraction-free area for homework. 

The findings are in line with the researcher’s expectations that through IHA parent-child interaction would be encouraged and improve parental awareness on their role on the homework assigned. This is in line with other researcher like Ames, Khoju, & Watkins (1993); Kohl, Lengua, & McMahon (2000) who found that when a positive contact between parents and teachers exists, parental involvement in schooling is significantly enhanced and increased. Furthermore, this study findings that IHA is effective in improving parental involvement can be associated with the extent to which IHA have been able to alleviate some possible factors that in one way or another hinder parental involvement. 
Again, some research studies have associated low parental involvement with poor connection between school and the families, also sometimes due to lack of knowledge and skills on how to be involved and busy daily schedule (Singh, Mbokodi & Msila, 2004). Another reason for poor parental involvement is associated with lack of clear linkage between school and homes due to parental incompetence on the language of instructions used (Lemmer, 2007). 
During this intervention, strong link between school and home was enhanced. It was anticipated that some parents would be less conversant with the English language, so the information about the homework assigned were written in the diary using both English and Swahili since most of families in Dar es Salaam use Swahili as the language of communication at home. This was expected to break down the communication barrier that would hinder parents from understanding the homework assigned and what their pupil are supposed to do. Furthermore, the use of telephones to send or call parents was effective in enhancing effective communication between teachers and parents and made parents well informed about the homework. 

This is in line with Bryan, Burstein and Bryan (2001) who suggest the use of telephones as one of the cost effective measures in enhancing effective parent-child interaction about the homework. Again, the intervention considered the busy daily schedule of most of the parents in Dar es Salaam. Kigobe (2019) found that parents in Tanzania are too busy working for long hours to sustain their children’s needs. This may hinder them from being actively involved in school activities including homework activities. 
Through IHA, parents were enhanced with ability to manage their time so that they are available during homework session. Most important IHA was provided once per week to allow parents to schedule their time so that they get time to monitor, guide and assist their children with homework. Findings of the present study highlight a great importance of both teachers and schools to create a strong link between the school and the parents. It is through this link that parents are expected to be informed about the homework assigned and how they should be involved. Also, teachers and the schools in general need to understand that parents are willing to be involved in their pupil’s learning although they might be hindered by various things. What is important is for teachers and the schools to nurture their involvement through effective communication, training to teachers on how to create effective homework, and effective follow ups to parents on how they should appropriately be involved and therefore creating a strong bond between them in helping learner to succeed.

5.5.2 
Effectiveness of the Intervention on Pupils’ English Language Learning 
Findings of this study reported significant improvements on pupils’ English language learning as measured by their ability to homework management using the five sub scales of HMS, homework completion and academic performance in English over time. In view of the study findings, it is noticed that when pupils do the homework with help from their parents and the teachers, they develop positive attitudes, motivation and interest to the task assigned. Likewise, when homework is interactively designed it encourages both parents and teachers to be actively involved in the homework process to help an individual learner succeed in the learning process. 

Both parents and teachers play different roles to help and assist learners to be able to arrange environment, to manage time, to become motivated, to handle various distractions and to control negative emotions that arise while doing homework and thus homework completion and achievement is improved consequently. Likewise, through Interactive Homework Activities, learners become active players in the process by making sure that they take the homework home and inform parents about the task assigned. 
According to previous researches most of the time majority of learners tends to develop disruptive behaviors over homework. This affects their learning ability, engagement in the homework and performance as well. Sometimes due to their age, they lack skills and knowledge to handle those disruptive behaviors and in this scenario parents become helpful to them by being supportive during homework time and help their pupil develop positive attitudes to the homework and to the subject in general. 

For example, parents in IHA played significant roles in motivating their pupil to do the homework by praising, encouraging them and sometimes by using polite language instead of corporal punishment. Kenney-Benson and Pomerantz (2005) opines that parental encouragement helps learners to develop their motivational aspects, improve morale and attitudes towards homework and effective engagement in the homework for better homework completion and performance in general. Likewise it is believed that when parents are made proactive with their children’s school work, the behavior and social adjustment of their children tend to improve significantly (Cordry & Wilson, 2004).

Again, the effectiveness of this intervention on homework can be associated with the ability of IHA to make teachers effectively engaged in the homework process. Before the intervention teachers were trained on how to design effective homework, how to involve parents and learners in the homework and how to make effective follow ups over the homework assigned.  Findings of this present study reported a significant improvement of teachers’ ability to construct homework assignments that were interested, real life assignments and of appropriate level of difficulties which in one way or another motivated learners to effectively engage in the learning process through the homework assigned. 

This is in line with (Bryan & Burstein, 2004; Epstein & Van Voorhis, 2001) who found that real life assignments have significant impact to learners’ motivation to the task and encourage homework completion than assignments that encourage memorization of facts. The intervention responded to Hoeke, (2017) on the need to provide teachers with necessary in-service trainings on the same. Again, the study findings indicated a significant improvement on teachers follow up strategies which have impact to pupils’ homework performance. For example teachers’ reported use of written feedback by praising and giving constructive feedback to their learners as a way to improve homework performance. This is in line with Xu and Wu (2013) who uncover an important role of written feedback in increasing students’ interest, motivation and engagement to learning.

Through this intervention teachers were trained on how they should instruct the learners in the class about the homework assigned to avoid some ambiguities which may affect homework completion. In line with this, Hudson and Kendall (2002), suggest a need for teachers to explain the concepts in order for the learners to have a clear understanding of their homework. Through teachers’ training, this intervention study responded to Bennet and Kalish (2006), Kohn (2006) and Kralovec and Buell (2000) who found that sometimes homework becomes useless to learners because of teachers’ lack of knowledge on how to create effective homework assignments. 

 Furthermore, the effectiveness of this intervention study on homework is believed to be a result of a clear communication between teachers, parents and pupils enhanced through phone calls and pupils’ diaries to the group participated in the Interactive Homework (An intervention group). This supports the idea of Coutts (2004) who opines that an established clear communication between students, parents, and teachers is believed to improve homework performance. 
The results of the study relate to the theory underpinning this study. As per the Epstein’s theory of overlapping spheres parents get involved more in their pupil’s’ learning when there is effective communication between the teachers and the parents. Through the IHA this kind of communication is enhanced and that is why parental involvement in their pupil’s education improved significantly. Again, the theory justifies the need for both teachers and parents to work together in assisting learners to learn and   by creating a conducive learning environment both at home and at school. In so doing, the theory explains the importance of effective coalition between the home (parents) and the school (teachers) in assisting individual learners to develop academically. This is what took place in this study where IHA was used as a tool to create an effective coalition between the teachers and parents in assisting learners in the homework process. 
On top of the improvement in pupils’ homework management, Study findings indicated also that IHA has significantly improved pupils’ performance rate. These results do align with several other studies conducted in different countries (Cooper et al., 2000; Dumont et al., 2014; Knollmann & Wild, 2007). The studies have found that when homework is done with parents’ support of autonomy, parents who have positive beliefs and emotional support, a positive association between this kind of homework and academic achievement is revealed.

However, the study findings are not a line with Robinson and Harris (2014); Hunnell (2017) and Xu, et al., (2010). According to Robinson and Harris (2014) parental involvement in homework can be a source of too much pressure which affects learners’ concentration and effort to the homework. Furthermore, sometimes parents’ lack of knowledge about the homework assigned causes poor instruction and sometimes misleading the child about the way to do the assignment and consequently affecting the overall performance. 
On the same line Xu et al., (2010) found that sometimes parental involvement in the homework may be negatively associated with the achievements and overall performances of the learners. According to them, the frequency of parental support is questionable and in that matter sometimes parents may wrongly support their pupil by not knowing on how to help. In this case, Xu and colleagues suggest a need for parents to support their pupil’s’ homework by providing a suitable learning environment and fostering learners’ self- regulation and autonomy which are necessary for their effective involvement in learning. However, the noticed differences in the results of the studies mentioned and the present study findings can be a result of differences in the context of the studies as well as the participants of the studies who might differ in terms of their social economic status and educational background of the parents. 

With regard to the study findings, effectiveness of the intervention highlights a need for a homework that is interactively designed and a shared responsibility between teachers, parents and the pupils. Teachers need to be the leaders in designing effective homework, informing the parents and the pupils on how the task should be done. In Tanzanian context where classes are so much crowded, IHA can best work as a way to release teachers from overworking by making parents co-partners in assisting and supporting the learners to academic success.  

Furthermore, this study’s findings highlight a very important aspect in the learning English as a second language in most of the urban areas in Tanzania. Studies show that for a learner to be conversant with a second language he/she needs to have ample time to practice it. In Tanzania the prevalence of Kiswahili in most of the students’ lives hinders them opportunity to practice English (Vavrus, & Bartlett, 2013). Through IHA, pupils can get opportunity to continue learning English after school hours. This can be one of the ways to help learners develop skills in English language and become conversant with the language.

CHAPTER SIX

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

6.1 Introduction

This chapter provides the summary of the main issues that emerged from the study. It draws the key conclusions in respect of the findings revealed, and presents the recommendations for action and further research to help in promoting even better mechanisms for the design, provision and management of homework for improved academic progress and achievement by pupil in Tanzania primary schools. 

6.2 Summary of the Findings

The study was set out to assess the efficacy of Interactive Homework Assignments in enhancing learning of English language to standard five pupils in Tanzania with particular focus on homework management, homework completion and contribution to academic excellence. In the efforts to achieve the goal and objectives of the study, Quasi-Experimental design was deployed with some participants selected to respond to IHA and some to the Non-IHA. The study involved the roles of independent and dependent variables. The intervention with two groups served as the independent variables coded at two levels (1=Non-IHA; 2=IHA) and homework management measured using HMS, homework completion rates and Academic performances of the involved pupils served as the Dependent Variables. For some aspects of data analysis Homework Management Strategies were treated as independent variables.

The literature reviewed provided the theory underpinning the study. Epstein’s Theory of overlapping spheres together with the Control Value Theory of Achievement emotions were deployed to measure how homework interactively designed and implemented can influence homework management, completion of assigned tasks and academic performances of the pupils in learning the English language. Reviewed literature detect that through interactive homework clear communication is established between teachers, parents and learners as the key stakeholders. Further, the literature also provided for how different HMS can play befitting roles in enhancing homework Management for task completion and academic performance improvement. Empirical literature related to the study indicated the existing gap in the area and hence the choice of the topic for the study. The study was conducted in public primary schools in the Ubungo Municipality - Dar es Salaam and involved 154 standard five pupils, 154 parents of those pupils and two teachers, one from each of the two schools selected to participate in the study. 
Data was collected by using questionnaires for HMS for primary data and documentary review for secondary data. The information obtained through questionnaires was analysed by the help of SPSS Statistics software version 23.0 (IBM, 2015). Pearson correlation, t-test, one way MANOVA and regression analysis were done to analyse the data basing on the tested hypotheses. The findings of the study were presented and analyzed in response to the four earlier defined research objectives. The study came up with several findings relating to the study objectives as follows:

6.2.1 Impact of IHA against Non-IHA on Pupils’ Homework Management

The results of this study indicated a significant difference between homework conditions impacting pupils’ homework management as measured by their ability to use the five HMS. It was revealed that the more homework was interactively designed, the more it helps pupils to develop homework management strategies and to improve their homework management and effective engagement in the tasks assigned and vice versa.
6.2.2
Impacts of Pupils’ Homework Management on Homework Completion rate in English
The study indicated a significant ability of pupils’ use of HMS for homework completion rates in English. Pupils’ ability to handle distractions as they do homework was found to be a significant predictor of homework completion than the remaining four HMS. The study findings indicated that when pupils develop abilities to handle distractions they concentrate more on the homework and manage to complete their homework in time ready for submission for marking.  On top of that, findings showed importance of the role of teachers and parents in helping learners to see the value of homework for their improved educational growth. It is the assertion of the researcher that when learners feel and appreciate the value of homework they tend to give the tasks pertaining enough time and effort for completion.

6.2.3 Influences of pupils’ Homework Management on Academic Performance in English
The study findings indicated a significant influence of pupils’ abilities to use HMS for improved academic performance in standard five pupils’ English language teaching. Findings revealed that among the five HMS, pupils’ ability to control negative emotions and develop positive outlooks was a significant predictor of pupils’ academic performances in English language teaching and learning. The ability to control emotions involves disregarding negative emotions that can affect learners’ engagement to homework and an up-scaling positive emotion tends to encourage and motivate pupil to engage effectively in the homework.

The study findings therefore suggest a need for teachers and parents and other education stakeholders to exert more efforts in assisting learners to develop positive emotions and an interest for homework and discourage activities and tasks which may discourage the emotional status of the learner. Teachers and other educators are encouraged to consider different pedagogical strategies and educational programs that can encourage and promote learners’ positive emotions. Positive emotions determine learners’ psychological needs, satisfaction and well-being. 
6.2.4 Effectiveness of the IHA on English Language Learning

The fourth objective of the study aimed at measuring and evaluating the effectiveness of IHA in improving PPS English language learning. The status of all the variables under this objective was measures before and after the intervention. Findings indicated that IHA was an effective intervention tool in enhancing primary schools English language learning through an improvement in the parents’, teachers’ and pupils’ homework management, homework task completion and academic performance. It was found that, Parents who participated in the Interactive Homework group showed an improvement on their involvement in helping pupils’ homework. Likewise pupils who participated in the Interactive Homework demonstrated a significant improvement in the use HMS, and academic performance in English language learning. The intervention, therefore, proved to be effective and a better way in improving homework management and academic performance rate.
6.3 Conclusions
This study addressed the problem of poor homework management which in turn affects homework completion and academic performance rate in English language learning and mastery. As a measure to deal with the problem, the current study assessed the efficacy of a proposed Interactive Homework Assignments on the whole idea of improving learning through homework management, completion and academic performance rate in the English language for standard five pupils in Dar es Salaam region. Based on the research objectives, hypotheses and the findings reported, the following conclusions are drawn:
6.3.1 Impact of IHA against Non-IHA on Pupils’ Homework Management

According to the study findings which indicated that there was significant effects of IHA Vs Non-IHA on pupils’ homework management; the study concludes that although homework management has been a challenge in the country’s education system, the proposed and recommended change in the mode of school  homework from its traditional mode, which has been Non- Interactive to Interactive Homework Assignments, which enhance the use of HMS for homework management is an effective way of dealing with poor homework management. 
6.3.2 Impacts of Pupils’ Homework Management on Homework Completion rate in English
The findings of this study under this objectives indicated pupils’ ability to handle distractions a significant predictor of homework completion in English. The study therefore concludes that, accordingly most pupils are likely to be more distracted by out of school activities as they endeavour to complete their homework. Therefore, when they develop abilities to handle distractions they get ample time to concentrate more on the homework and manage to complete their homework in time ready for submission for marking.
6.3.2 Influences of pupils’ Homework Management on Academic Performance in English
In this objective, findings indicated a significant influence of pupils’ ability to control emotions on academic performance rate. With this finding the study concludes that various emotions significantly affect pupils’ performance more than the remaining HMS. Whereas, negative emotions affect pupils negatively, positive emotions tend to develop positive impacts to them and enhance good performances. 
Specifically, with IHA, an effective and strong bond between the school and the home is created and all stakeholders involved namely the teachers, parents and learners, are aware and effectively participate in promoting homework management. 
6.3.4 Effectiveness of the IHA on English Language Learning

In this study objective it was found that IHA was significantly effective in enhancing English language learning through the development of participants’ use of HMS, pupils’ academic performance and completion rate. It is therefore concluded that, IHA is among the best assessment tools to be used in the teaching and learning to deal with the problem of poor homework management which have been reported to have effects on English language learning. Furthermore, it can also be concluded that for any kind of investment aimed at helping learners to overcome the challenges of learning, it must consider involving the parents as co-partners in helping learners to succeed. Through IHA which encourages active involvement of the parents, learners are helped physically, morally and psychologically to manage homework effectively and make homework enjoyable, motivating and interesting.
6.4 Recommendations
In accordance with the summary and conclusions derived from the findings of this study, several practical and policy suggestions and recommendations are made in order to improve homework management in Tanzania PPS as follows: 

6.4.1 Recommendations for Policy and Practices
i. It is recommended that the government, through the responsible organs, should make the necessary amendments in the Education and Training Policy on the aspect of assessment with special considerations of the role of homework in enhancing learning. The Government is advised to institute and mainstream IHA in the school system as a directive to improve the continuous assessment of learners across the basic education system.
ii. Schools should develop an effective teacher-parent communication and dialogue system. This can be done through a clear home/ school communication via phones, emails, letters and school diaries. 
iii. The government should consider allocating more funds for training teachers in the knowledge and skills for effective homework management. Teacher training programmes should be reviewed to provide teachers with opportunities for professional development especially in learner assessment.
iv. Schools should organize parental induction and training sessions during parent-school meetings to provide them with awareness on their roles as supporters and facilitators and guides for learner’ homework completion and checking. Teachers and parents should effectively engage in the homework process through clear guidelines for the learners specifically on how to handle distractions and control learner emotions during the homework completion for academic performance improvement.
6.4.2 Recommendations for Further Research

It is recommended that further research could be done in order to measure the effectiveness of Interactive Homework in improving pupils’ use of HMS through a much larger sample. This study involved only a few standard five pupils from Ubungo Municipality in Dar es Salaam region and only through the learning of the English language, involving learners, their parents and their English language teachers. This sampled population was too small and not useful for generalization purposes. Studies involving more schools and more subjects should be initiated. 
Similarly, since this study was conducted in PPS only, another study could be conducted with same purpose in Private Primary Schools so as to have a broader understanding of the applicability of homework management in improving pupil’s academic growth and advancement in Tanzania.
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APPENDICES
Appendix 1: Parents’ Homework Management questionnaires

Dear Parent/ Child Guardian;

My name is Prisca Mbogo. I am carrying out a research intended to improve homework management in public primary schools for enhancing learning of pupils in the English language. The study is part of my endeavour to earn the degree of PhD in Education of the Open University of Tanzania.  I kindly request you to participate in this study by filling the questionnaires provided and share with me your experience with your child’s homework. I also request your child and his/her teacher to participate in the study.  Please be informed that any information you provide will be treated with due anonymity and confidentiality and only for the purpose of this study 

I appreciate your kind cooperation. 

PART ONE: DEMOGRAPHIC INFORMATION 

Please put a tick against the appropriate response as given. 

1. Age range............ i. 20-30 (...) ii. 31-40 (...) iii. 41-50 (...) iv. 51 and above (...)

2. Gender............  i. MALE (...)        ii. FEMALE (...)

3. Marital Status......i. Married (...) ii. Not married (...)  iii. Widowed (...) iv. Divorced (...) 

4. Educational level.........  i Primary school (...)    ii. Secondary school (...)    iii. University and other higher (...)   

iv. Uneducated (...)

5. Employment Status.... i. Employed (...)  ii. Not Employed (...) iii. self employed (...)

PART TWO: PARENTAL INVOLVEMENT IN HOMEWORK 

Please put a tick against the correct response on your involvement in pupil’s homework. 1= Never; 2= Rarely; 3= Sometimes; 4= Often; 5= Always

	SN
	BEHAVIOUR
	RESPONSE

	A: Arranging Environment 
	1
	2
	3
	4
	5

	1
	I am always available when my child is engaged in homework
	
	
	
	
	

	2
	I Show and give support to my child by being available to him or her
	
	
	
	
	

	3
	I prepare a quite and conducive place with enough light for my child’s homework at home
	
	
	
	
	

	4
	I ensure that the TV and Radio are switched off during my child’s homework time
	
	
	
	
	

	5
	I always assist my child to organize his/her homework materials
	
	
	
	
	

	6
	I always play the role of "buddy/ friend/ companion" in checking if  my child has homework 
	
	
	
	
	

	B: MANAGING TIME
	
	
	
	
	

	1
	I always insist that homework is  accomplished in not more than 30 minutes each day
	
	
	
	
	

	2
	I always prepare the daily homework schedule with my child
	
	
	
	
	

	3
	I always plan time to assist my child with homework 
	
	
	
	
	

	4
	I always insist that my child meets the set deadlines for homework completion
	
	
	
	
	

	5
	I always make sure that the set  timetable for homework is followed
	
	
	
	
	

	6
	I always make sure that homework is completed as a priority for my child at home
	
	
	
	
	

	C: MONITOR MOTIVATION
	
	
	
	
	

	1
	I always encourage  my child that he/she is able to do the set homework even when he/she feels that it is too hard
	
	
	
	
	

	2
	I always praise my child for the good effort he/she puts in his/her homework
	
	
	
	
	

	3
	I always tell my child to calm down when he/she has homework difficulties
	
	
	
	
	

	4
	I always encourage my child when he/she has homework difficulties
	
	
	
	
	

	5
	I always use polite language when my child makes mistakes rather than beating
	
	
	
	
	

	6
	I always encourage my child to take short breaks while doing homework
	
	
	
	
	

	7
	I check my child’s school diary every week, sign in and give my comments about the set homework
	
	
	
	
	

	D: HANDLING DISTRACTIONS
	
	
	
	
	

	1
	I always discourage unrelated conversations during homework session
	
	
	
	
	

	2
	I discourage my child to Play around with other things while engaged in homework
	
	
	
	
	

	3
	I always discourage my child from disrupting homework to find something to eat or drink
	
	
	
	
	

	4
	I always discourage my child from watching TV while engaged in school  homework
	
	
	
	
	

	E: CONTROLLING EMOTIONS
	
	
	
	
	

	1
	I encourage my child not to be bothered with previous mistakes made
	
	
	
	
	

	2
	I insist that my child should always  pay attention to what needs to be done
	
	
	
	
	

	3
	I insist that my child should always  calm down when he/she does not  understand homework tasks
	
	
	
	
	


THANK YOU FOR YOUR PARTICIPATION.

Together we can make our children succeed.
Appendix 2: Pupils’ Homework Management Strategies
Dear Student,

Here below are some questions for which I request your responses on the methods or strategies you use to do homework given by your English language teacher. Kindly note that the information you provide will be for the purpose of this study only and will not be exposed to any other person.  I thank you for your cooperation. 

PART ONE:  DEMOGRAPHIC INFORMATION

Put a tick on the appropriate response as hereunder

1. Gender............  i. MALE (...)        ii. FEMALE (...)

PART TWO: PUPILS’ HOMEWORK MANAGEMENT STRATEGIES 

Please put a tick against the correct response to show your behaviour during homework Management. 1= Never; 2= Rarely; 3= Sometimes; 4= Often; 5= Always

	SN
	BEHAVIOUR
	RESPONSE

	A: ENVIRONMENTAL MANAGEMENT 
	1
	2
	3
	4
	5

	1
	I always locate in time the materials I need for my homework
	
	
	
	
	

	2
	I always find a quiet area for my homework
	
	
	
	
	

	3
	I always remove unneeded things from the table and make it clean ready for my homework
	
	
	
	
	

	4
	I always prepare enough space for me to do my school work
	
	
	
	
	

	5
	I always turn off the TV and radio during my homework time
	
	
	
	
	

	B: TIME MANAGEMENT
	
	
	
	
	

	1
	I always set priorities and prepare a timetable for my homework at home
	
	
	
	
	

	2
	I usually meet the set deadline for homework submission
	
	
	
	
	

	3
	I always keep track of what remains to be done in my homework
	
	
	
	
	

	4
	I always tell myself to work harder when my homework lags behind
	
	
	
	
	

	5
	I always remind myself of the available remaining time for my homework 
	
	
	
	
	

	C: MOTIVATION
	
	
	
	
	

	1
	I always find ways to make my homework more interesting
	
	
	
	
	

	2
	I sometimes praise myself for good effort made
	
	
	
	
	

	3
	I always praise myself for good work completed
	
	
	
	
	

	4
	I sometimes reassure myself that I am able to do homework even when I feel it is too hard
	
	
	
	
	

	5
	I always tell myself not to be bothered with previous mistakes made
	
	
	
	
	

	6
	I always tell myself to pay attention to what needs to be done
	
	
	
	
	

	7
	I always tell myself to calm down when things seem to go wrong
	
	
	
	
	

	8
	I always cheer myself up by telling myself that I can do it even better
	
	
	
	
	

	D:  AVOID DISTRACTIONS
	
	
	
	
	

	1
	I sometimes daydream during a homework session
	
	
	
	
	

	2
	I sometimes start unrelated conversations  to what I am doing
	
	
	
	
	

	3
	I sometimes play around with other things while doing my homework
	
	
	
	
	

	4
	I sometimes stop doing homework to find something to eat or drink
	
	
	
	
	

	5
	I sometimes watch TV or listen to the radio while doing homework
	
	
	
	
	

	E: CONTROL EMOTIONS
	
	
	
	
	

	1
	I often tell myself not to be bothered by previous mistakes
	
	
	
	
	

	2
	I always tell myself to pay attention only to what needs to be done
	
	
	
	
	

	3
	I always tell myself to calm down when things seem to go wrong
	
	
	
	
	

	4
	I often cheer myself up by telling myself that I can do things even better
	
	
	
	
	


Appendix 3: Teacher’s Homework Management Strategies
PART ONE: DEMOGRAPHIC INFORMATION

Please put a tick against the appropriate response as given. 

1. Gender............  i. MALE (...)        ii. FEMALE (...)

PART TWO: TEACHERS’ HOMEWORK MANAGEMENT QUESTIONNAIRES

Please put a tick on the correct response to indicate your behaviour relating to homework Management. 1= Never; 2= Rarely; 3= Sometimes; 4= Often; 5= Always

	SN
	BEHAVIOUR
	RESPONSE

	A: SH ENVIRONMENTAL MANAGEMENT 
	1
	2
	3
	4
	5

	1
	I always clearly communicate to learners my expectations about the assigned homework 
	
	
	
	
	

	2
	I always use good and polite language on learners about homework in place of beating 
	
	
	
	
	

	3
	I provide learners with marks and grades for homework 
	
	
	
	
	

	4
	I always explain to learners the purpose of specific homework assignments 
	
	
	
	
	

	5
	I keep reminding parents to prepare a conducive home environment for pupil’s homework
	
	
	
	
	

	6
	I always insist that homework should be done at home and not anywhere else
	
	
	
	
	

	B: TIME MANAGEMENT
	
	
	
	
	

	1
	I always give homework that can be done in not more than 30 minutes per day
	
	
	
	
	

	2
	I always remind learners orally and in writing in diaries about due dates for submission of completed homework 
	
	
	
	
	

	3
	I always teach learners  to delay gratification in class and encourage them to apply the same at home
	
	
	
	
	

	4
	I always give homework once per week to  prevent  overload
	
	
	
	
	

	5
	I always insist on learners to set their priorities and plan for their school  homework to optimize time
	
	
	
	
	

	6
	I always insist that homework should  be done and submitted in time
	
	
	
	
	

	7
	I always assign homework that to be due the next day
	
	
	
	
	

	C: MOTIVATION
	
	
	
	
	

	1
	I always provide written feedback in terms of grades, on homework assignments
	
	
	
	
	

	2
	I always review completed homework assignments during class discussions
	
	
	
	
	

	3
	I always explain and give direction about homework by writing on the school board 
	
	
	
	
	

	4
	I always give credit for accuracy, constructive criticism and praise pupils for the good effort made is homework
	
	
	
	
	

	5
	I always help and encourage my  pupil to be successful in school  homework assigned
	
	
	
	
	

	6
	I always assign homework which is authentic and interesting to the learners 
	
	
	
	
	

	7
	I always assign homework tasks that are of moderate difficulty
	
	
	
	
	

	8
	I often give multiple tasks for pupils to select their preferences
	
	
	
	
	

	9
	I always teach pupil to delay gratification in class and encourage them to apply the same at home
	
	
	
	
	

	D:  AVOIDING DISTRACTIONS
	
	
	
	
	

	1
	I always insist on the need for pupil to avoid distractions while doing homework
	
	
	
	
	

	2
	I always assist pupil to  plan and prioritize their homework 
	
	
	
	
	

	E: CONTROL EMOTIONS
	
	
	
	
	

	1
	I always avoid giving too difficult homework 
	
	
	
	
	

	2
	I like to create a positive relationship with learners to avoid their developing fears 
	
	
	
	
	

	3
	I teach learners to avoid being angry 
	
	
	
	
	


Appendix 4: Homework Assignment Week 1
[image: image2.emf]
Appendix 5: Homework Assignment Week 2
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Appendix 7: Homework Assignment Week 4
Look at the pictures below and choose an appropriate adjective that describe each picture provided on the table:

Top of Form
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Bottom of Form

	1…………                         2…….......                   
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	3………………..           4…………...
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	5…………………             6………
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	7…………………                  8……..
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	9……………….
	 10……..
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	11……………………….
	
	12………………………………………..


	Beautiful,  happy, sad, ugly, fat, thin, tall, big, small, bad, short, good


Appendix 8: Homework Assignment Week 5
PRESENT PERFECT TENSE: PRESENTING RECENT COMPLETED ACTIONS

Important things to note:

1. Present Perfect Tense is formed by putting HAS or HAVE before the past participle form of the verb.

2. HAS is used when the subject is a singular noun or pronoun. HAVE is used when the subject is a plural noun or pronoun.

3. The ﬁrst person pronouns I and WE take have. The third person pronouns he, she and it take HAS.

4. The pronouns you and they go with HAVE.

A. Now choose words in the bracket to fill in the gaps.

 1. I …………………. ﬁnished the job ( i. Have   ii. Has   iii. Am )

2. Have you ……………….. your lunch?.  (i Eat ii. Ate    iii.  Eaten) 

3. She ………………….. yet. (i. Has not return  ii. Is not returned iii. Has not returned)

4. I ………………… such a mess. (i. Never saw ii. Have never seen iii. Have never saw) 

5. ………………….. he brought his violin? (i. Is   ii. Has   iii. Have )

6. Have you ever …………………. to Australia? (i. be     ii. being   iii. been )

7. I ………………… all the plays of Shakespeare.( i.  Read     ii. Am read     iii.  Have read) 

8. My parents ...................... me ( i.   Has never hurt      ii. Have never hurt   iii. Have never hurted) 

9. He ...................... always wanted to be a soldier.( i. is     ii. has    iii. have)

10. She ………………….. to anybody. (i. never apologized ii. has never apologized iii. have never apologized)

B. Change the verbs in the bracket into the correct form to represent recent completed actions:
Example: I....................... (be)here for two hours.

                I have been here for two hours
2. They................................(own) the house since 1991.
3. They ..................................(have) those problems for a long time.
4. We  .......................(see) this movie already.
5. You..........................(check) my spelling.
6. Angela ...............................(taste) baked bananas in her trip to South America.
7. Lisa ...................................(buy) a new television.
8. Donna .............................(break) her leg.
9. Tim and Allison............................(have) a baby.
10. I .............................(know) Susan for all my life.
11. Dan ...........................(work) here since last November.
12. Jamie ...................................(be) sick for two days now.
13. You ...........................(wait) for an answer since March.
14. Peter .................................(be) here since last summer.
15. I...................................(built) many houses in my life. 

Appendix 9: Homework Assignment Week 6
Choose among following activities as to describe activities in simple present tenses.

1. Read a newspaper article of your interest in English and find all ‘present simple’ verbs and describe why it is used.

2. Talk to your parent/guardian at home  about their daily life and write down sentences about them using the simple present tense.

3. have an interview with the person of their interest and write about his/ her daily life

4. Or, go to a place they often go, like restaurant, park, store, and notice the things that are normally the same every time they go.

Appendix 10: Homework Assignment Week 7
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Appendix 11: Parental Homework Guidelines
How should parents participate in the Homework

1. Participate in positive conversations with the child on all homework activities.  Make homework time a good time to talk with the child and exchange ideas.  

2. Establish a good environment for the child’s homework. This include creating a school-like environment at home like establishing time schedule for the homework, arrange all necessary materials that a child might need while doing homework, discourage anything that would result into noisy eg. TV, Radio etc.

3. Engage in the homework process with the child in several activities like; assisting, helping, tutoring, guiding and counselling, as well as doing the homework with the child (if necessary) to gather materials for the activities. 

4. Make the time on homework enjoyable

5.  Monitor the completion of the homework so that the child knows that the parent cares about what he or she is learning in school. 

6. Respond to the child’s homework performance like; rewarding, praising and reinforcing any desired behaviour. All these will encourage the child to do better 

7. Complete the Home-to-School Communication.  Add a comment or question for the teacher, if desired, and sign each IHA activity. 

8. A parent can use these guiding questions to a child when he is at home.

i. Do you have any assignment today?

ii. What is your assignment today?

iii. Is the assignment clear?

iv. When is it due?

v. Do you need special resources (e.g., a book, access to internet source, a trip to the library,)?

vi. Have you started today's assignment?  Finished it?

vii. Do you need any help/ assistance?

viii. Have you completed the assigned work properly? If NO, when do you expect to finish the work?

· SOME POSSIBLE CHALLENGES EXPECTED FROM PARENTS AND HOW TO DEAL 
WITH THEM

1.   What if a parent is not able to interact with the child on a particular night?  

Possible solution: It is recommended, based on data from parents, that teachers assign MIHA over two or three days (e.g., assigned Tuesday, Thursday or Friday, or assigned over the weekend).  In this scenario, it is recommended that within the specified days, parents should get at least 20 minutes to check the homework before the due date. Therefore, parents should build a habit of making sure that they sit with the child on a weekly basis to check together the assigned tasks.

2.  What if the parent cannot read, write or speak English? 

Possible Solution: Even if a parent cannot read, write or speak English, he/she can still help his/her child with homework in various ways. One is by showing interest in what a child is doing at school. Also, his/her encouragement and support is of the utmost importance to a child.  A parent’s attitude will impact how a child sees him/herself as a learner and, in turn, will influence success. Success in school is strongly influenced by activities in the home and community which stimulate a child’s imagination and intellect, enhance self-esteem, teach good work habits and provide motivation to learn and succeed as well as provide a good foundation for learning. Good development of oral and listening skills in a child’s first language will be a good foundation for learning a second language. Here are some suggestions to help and support a child’s learning:

· Pupils need many opportunities to experience language use at home.  They need to practice expressing their thoughts, ideas and feelings. Sharing your thoughts by “thinking aloud” as you go about completing routine tasks helps to  develop the child’s listening skills as well as exposes the child to new ideas and information. As a parent you can help a child through buying and supplying some English story books and magazines at home.

· parents can help by ensuring homework is completed, and communication done  regularly with the teacher

· A child should be free to read for pleasure in English and be encouraged to talk about his/her experiences at school

· Encourage your child to read English books especially story books and listen to English radio broadcasts.

*It should also be noted that in IHA, teachers can use any language familiar to the parents to explain what entails in school homework.

3.  Will a child need English resources? 

English resources are a definite must when helping a child at home. Some practical resources for a parent to use with child/pupil include an English Dictionary and some English story books.

4. What if the child needs help which cannot be provided by the parent?

Possible Solution: A parent can seek help from neighbours, other relatives and the child’s friends so that they can sit together and help the concerned child. Here a parent’s role is to find other people who are able to help a child. A parent is also expected to be around to encourage the child’s concentration. A parent can also seek help from a child’s teacher so that he/she can give information which is necessary for the task.

5. What if the child is not interested in doing homework?

Possible solution: A parent has the role to encourage the child on the importance of homework as part of the learning process. To insist on it, a parent can also reward a child sometimes when the homework is well done. This will motivate a child to concentrate on homework every time he/she is so assigned.
6. What if the child is more interested in ICT gadgets like watching TV and playing games from mum’s and dad’s mobile phones?

Possible solution: The most important thing is for a parent together with the child to make a weekly timetable for homework and ensure that it is followed. With that timetable, a parent can arrange time for playing and other social activities like watching TV, playing games and other home activities. All other activities are to be done after the homework is well completed.

Furthermore, pupils also need to be oriented bout the use of IHA before the intervention. They need to know the following key roles to make IHA intervention successful;     

·  Scan through the IHA. Ask the teacher any questions about directions or vocabularies that are not clear.    

· Fill in the date the assignment is due and sign the short letter to parents at the top of the activity.  

·  Take the IHA home.   

· Gather the needed materials. 

·  Talk with your parent or family member as directed in the assignment to show what you are learning in class.  

·  Discuss interesting questions, and complete the homework.  Have fun with homework.  

· Learn on how to control negative emotions and avoid various distractions that may arise during homework.

· Return the assignment to the class teacher on the due date.  Participate in class by sharing experiences with the homework
Appendix 12: Teachers’ Homework Guideline Guidelines for Effective Implementation of IHA to Teachers
Teachers are expected to play these roles for effective homework to the learners:

1. Create effective communication with the parents about homework

2. Provide questions from the content already taught

3. Homework should be purpose,

4. Make homework  of appropriate level of difficulty; not too easy and not too difficult,

5. Homework should be interesting, for example at this level of the learners a teacher should use pictures and stories to motivate learners over the assigned task and the subject as well.

6.  Make homework authentic; it should reflect real life situations.

7. Discuss the questions with the learners in the class in order to clarify important things that could be difficult to understand 

8. Make sure the instructions are short in the pupil’s diaries about the homework assigned and how the parents should be involved,

9. Do not give homework that is due the next day. Provide learners with ample time for doing the task.

10. Give homework that will require appropriate time to complete it. At standard five level give homework of not more that 30 minutes per day.

11. Provide a written feedback in addition to grading and allow a classroom discussion to review possible answers

12. Emphasize the importance of “involving family members in schoolwork

13. Tell the pupils when the homework is due.  

14. Monitor pupil’s work on IHA activities and parents’ responses to IHA and so to gather information on enjoyable activities to use again, activities that need to be improved, or new activities that should be developed to fit changes in the curriculum and syllabus. 

Appendix 13: Pupils’ Homework Guideline
Pupils need to know the following key roles to make Interactive Homework successful;     

1. Scan through the IHA. Ask the teacher any questions about directions or vocabularies that are not clear.  
2. Fill in the date the assignment is due and sign the short letter to parents at the top of the activity.  
3. Take the IHA home.   
4. Gather the needed materials. 
5.  Talk with your parent or family member as directed in the assignment to show what you are learning in class.  
6.  Discuss interesting questions, and complete the homework.  Have fun with homework.
7. Learn on how to control negative emotions and avoid various distractions that may arise during homework.
8. Return the assignment to the class teacher on the due date.  Participate in class by sharing experiences with the homework

Appendix 14: Standard Four English Language Standardized Test
Instructions:

1. This paper has 4 sections

2. Answer ALL the questions in each section

3. Write clearly 

SECTION A: DICTATION

1. Listen carefully and write down what is read out to you 

i.............

ii..............

iii............

iv...........

v.............

SECTION B: VOCABULARY

2. Choose the correct answer

i. A person who looks after sick people is called a.....................

a) Nurse     b) Doctor      c) Tailor      d) Manager

ii. A person who makes chair, tables and desks is called a..........

          a) Driver     b) Carpenter      c) Tailor      d) Musician

iii. Your mother’s brother is your.......................

a) Uncle    b) Aunt     c) Friend    d) Dad

iv. Father, mother and children make up.......

a) Furniture  b) Family  c) Clan   d) Parents

iv. Cow and its............... were sold to Mr. Brown 

a) Kid  b) Puppy  c) Calf  d) Lamb

SECTION C: GRAMMAR AND TENSES

3. Choose the correct answer

i. Mary......basketball yesterday

a) Is playing   b) played   c) plays   d) was playing

ii. We don’t go to school......... Sunday

a) By   b) At    c) On     d) In

iii. She has finished......... the notes

a) To write  b) Writes  c) Writing  d) Written

iv. This book is......heavy to carry

a) Two  b) Too  c) Very  d) So

v. I’ am very glad to....... you once again

a) Seen    b) Seeing  c) saw  d)  See

SECTION D: COMPOSITION

4. Fill in the blanks with the words from the box

 PERSONAL DETAILS

i. ......................... Abdul Said Abdul

ii. .........................male

iii. .......................Tanga

iv. ...............Tanzania

SECTION E: COMPREHENSION

5. Read the paragraph and answer the questions that follow

Tom has a big cupboard of toys. Some are old but most of them are new. He will not throw any of them away. The toy he likes best is his clockwork train. The oldest toy is tractor. His mother bought it for his second birthday. John has a big crane and a car. These are new. The crane can lift the car right off the floor.

QUESTIONS;
i. Where does Tom keep his toys?

ii. Which Toy does Tom like most?

iii. Which is the oldest Toy?

iv. What can the crane lift off the floor?

v. Who bought a tractor for Tom?
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