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ABSTRACT
The purpose of this study was to develop social emotional learning model for coping with learning among adolescent secondary school students. The study adapted collaborative action and quasi- experimental research design in which a total of 244 adolescent secondary school students responded to questionnaires and participated in focus group discussions. Students’ emotions and social emotions strategies were reported by teachers through the interview and researchers observations during recess time. It was found that, about 83% of adolescent students’ demonstrated variety social emotions at school, including fighting in the class, kicking, joyful and excitement. However, aggressive social emotions had negative correlation between students coping with learning at secondary school, while positive emotions revealed positive significant correlation between students coping with learning at secondary schools. Positive significant correlation was revealed between guidance and counseling (β=.298, t(4, 239)= 4.93, p=.000) and student coping with learning. The model revealed r=0.351(35.1%) which significantly improved adolescent social emotional skills. The study recommends that policy makers should provide programmes and a framework for effective management of social emotions behaviours among adolescent students at schools. This study employed moderate sample size. Broader base schools could be used for analysis in order to determine the applicability of social emotional learning model over time. 
Keywords: Social Emotions, Coping, Attachment, Emotional competencies. 
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CHAPTER ONE

INTRODUCTION AND BACKGROUND TO THE STUDY 
1.1 Introduction

This study was about developing the social emotional model for coping with learning among adolescent secondary school students in secondary schools. There has been alerting on adolescent students demonstrating happiness, isolation and aggressive social emotion like fighting, anger and rudeness in schools. These social emotion behaviours may impede adolescent student success in learning at school. 
This chapter provides background information based on developing the social emotional model for coping with learning among adolescent secondary school students in the Hai district. It also narrates the problem and reasons for undertaking this study. Likewise, the chapter highlights the purpose, objectives, research questions as well as significance of the study. Finally, the chapter highlights the scope, limitations as well as the organization of the study.

1.2 Background to the Study

Social emotions are frequently experienced in every individual in daily social life including adolescents. In social context, adolescent face social emotions problems and adverse life experiences (Cherewick, Lebu, Su, Dahl, & Blvd, 2020; Larson & Brown, 2007), during transition from childhood to the adulthood stage in which different emotions is expressed. Similarly, social emotion is a complex task that begins in infancy and continues into adulthood (the Australian Government, 2012; Shulman, 2016). This is because students at puberty changes physical, psychological and behaviours something which may attribute to low learning habits at school (Hymel, 2014; Swearer & Hymel, 2015). Notably, these changes may be affected by the nature of their family, early educational experiences and social interaction (Jukes et al., 2018; Lansford & Banati, 2018; Muldoon, et al., 2010, Trew & Dowds, 2010). Social emotions among adolescents need to be understood with the real-life cultural contexts in which young people experience emotion (Zeidner et al., 2003; Saarni et al., 2006).

These social emotions have a strong influence on their learning, such as the emotional turmoil produced by stress within the family (Kambuga, 2016; Pekrun, 2014). It is estimated that 28% of adolescents aged 13-19 years, experience social emotion challenges such as depression, anxiety and isolation, 13-15 years with the rate of 3%-7% and under 13 years fewer than 1%-2% (Karevold, 2008). This implies that adolescents' student at the age of 13 to 19 years are highly affected by social emotions problems. In Tanzania, social emotions problems hamper adolescents social emotional competencies and skills which are required for success at home and school (Jukes et al., 2018). As a results there has been an increasing focus on the need to improve social emotional competencies among adolescent in Tanzania (Cherewick et al., 2020). 
The poorly developed social emotional skills result in school refusal, poor school performance and difficult maintaining relationship with other students and poor engagement in learning task at school (MacIntyre & Vincze, 2017; Musoga, 2017). It is argued that social emotions challenges may hamper learner social emotional competencies which are critical for self-regulation, emotion management and logical thinking during decision making (McCormick et al., 2015). This means social emotions control the child attention, influence his or her motivation to learn, modify the choice of learning strategies, and affect his or her self-regulation of learning (Maclntyre & Vincze, 2017). A study done in Tanzania reveal that teacher-child relationship at school control the children emotions regulation and enhance pro-social emotions among children at school (Shavega, Brugman, & van Tuijl, 2014). Generally, emotions are part of students’ identity and thus affect personality development, psychological health and physical health which are important in determining academic success. 

Social emotions problem affect students' emotional skills which are important for logical, analytical and critical thinking during the learning process. Also, they are detrimental to motivation, active engagement and in-prioritisation in information processing among students during the learning process (Ekman, 2016). However, there are points where are potential in motivating students to attain their goals, when reinforces and reduce error making among students through seeking help from others at school (Vogl & Pekrun, 2016). Studies indicate that the SEL model is worthy for children coping with interpersonal and intrapersonal difficulties during schooling (Bates, 2012, Weissberg, 2011). These models enhance new ideas beyond given rules of assimilation and reduce the level of student's withdrawal from the learning task at school (Maclntyre and Vincze, 2017). 

Cristovao et al., (2017) viewed SEL models as the ability to recognise, manage emotions, solve problems effectively and establish a relationship with others. SEL skills include social awareness, self-awareness, self-management, responsive in decision making and relationship skills (Goleman, 2011; McComirk et al., 2015). These skills are appealing helpful among adolescent because they help in coping with learning by improving their emotional skills and mindset. It is anticipated that SEL programmes are implemented in students through training them to cope with learning, as a result of improved social emotional skills (Cristovao et al., 2017). 

However, no empirical evidence in Tanzania on the designed SEL model which is implemented in secondary school helping adolescent secondary school students coping with a learning difficulty. Thus, it is imperative to develop a social emotional learning model for adolescent students coping with learning at school. Doing so may provide evidence on why SEL programmes are appearing helpful to students' coping with academic learning at school (Weissberg, 2015). Interventions studies have been conducted aiming at establishing programmes for helping adolescent secondary school students to regulate their social emotional problems. The study by Esnari (2017) in California used Micro-Expression Training Tool (METT) as the strategy to improve adolescent students' social emotional skills. The study revealed successful improvement of social skills, emotional intelligence and communication among adolescents. 
Furthermore, Social Emotional Aspects of Learning (SEAL) and Collaborative for Academic, Social and Emotional Learning (CASEL) are models used to improve emotional skills among adolescent (Huitt & Dawson, 2011). The programmes promote social emotional skills that underpin adolescents effective learning, positive behaviours, regular school attendance and emotional health of all who works at school (Nielsen et al., 2019, UK Government, 2010). It influences students, negotiate personal relationships in the presences of strong emotion and become more flexible coping with learning at school (Grawitch & Munz, 2005, Brown & Larson, 2007).
According to functionalism theory individual function in the society when are interdependence, integrated and have clear shared norms and values which enhance social emotional competencies among individuals. This is similar to Goleman (2011), Mortimer (2003) and Sharp (2002) who advocate emotional literacy as an important factor in the improvement of overall learning standard and seen as a core competence underlying young people’s ability to develop self-awareness, empathy, impulse control and self-discipline.  

In Tanzania, the study by Shavega et al. (2014) focused on pre-primary children pointed out that teacher's use classroom emotional support as the strategies of controlling students' aggressive behaviours when arise during classroom sessions or outside the classroom. To her, the strategy promotes positive interaction among young learners and helps them to adjust to difficult social emotions problems. Tang and Wang (2018a) focused on social emotion among adolescent as the problems distressing learning processes. In developed countries, scholars show how emotional training programme appealing an important tool in helping adolescent regulate social emotional problems (Cowen, 2019; Holsen, 2018; Tang & Wang, 2018b). 

Social emotions have not been studied in breadth and depth as other fields of psychology particularly in sub-Saharan countries (Yeager, 2017), including Tanzania. The situation may have resulted to poor emotional intelligence among adolescents particularly in Tanzania. This seems to affect students coping in learning at school (Kimberly, 2017). Kariuki et al., (2007) in Nyeri, Nakuru and Embu maintain that social emotions has been not emphasised among school children. While, Shavega et al., (2014) focused on behaviour adjustment among pre-primary schools in Tanzania added that the associated risk behaviours among learners such as fear, anger, sadness and aggressiveness affect their behaviour adjustment if not addressed properly. 

This implies that social emotions have been thought to be outlying in the process of learning (Fatum, 2008). For instance, in Tanzania Education and Training Policy of both 1995 and 2014 recognise social emotion among youth, as one of the objectives of Tanzania secondary education is “To enhance further development and appreciation of national unity, identity and ethic, personal integrity, respect for human rights, cultural and moral values, customs, traditions and civic responsibilities” (ETP, 2014; TIE, 2010). Nevertheless, there are no known intervention studies in the Tanzanian context that has designed social emotional learning model for helping adolescent secondary school students manage their social emotions problems. From this point of view, that's why this study developed social emotional learning model for coping with learning among adolescent at the secondary school level in Tanzania to bridge the gap. 

1.3 Statement to the Research Problem

There has been a great alarm for social emotional learning model development among adolescent secondary school students because of serious and critical social emotions experienced during schooling. Adolescent secondary school students demonstrate multiple social emotional changes like aggressiveness, isolation and happiness, when at school for about 95%, 29% and 81% respectively (Gutowski, White, Liang, Diamonti, & Berado, 2018). 

These multiple changes may in turn influence adolescent secondary school students in malpractice behaviours hence face difficulties in learning at school (Boyd et al., 2010; Compas et al., 2017). For example, about 40% to 60% of adolescent secondary school students in the United States engage in a physical fight are at risk for not achieving future academic success (Karevold, 2008). Furthermore, across the world adolescent secondary school students demonstrate social emotions problems ranged from 16% to 41% (Pathak, et al., 2017; Pathak et al., 2011). 

It is estimated that social emotional problems among students ranged from 14% to 50% (Pathak et al., 2011b), which may impede students coping in learning. In Tanzania studies revealed adolescent demonstrating malpractices behaviours during schooling with no intervention to remake the situation (Kambuga, 2016; Laddunuri, 2013). Similarly, Barbarin (2013); Leff et al., (2010); Mbae (2013) and Musoga (2017) pointed out that social emotional problems are among the reason result to students' dropout. 
However, Social emotional learning development has been marked as important for adolescent mental health development in Tanzania and across sub-Saharan countries (Jukes et al., 2018; Kutcher et al., 2020)
. It is greatly accepted that students who are mental health have high social emotional skills. Yet little had been done in Tanzania on designing social emotional learning model for adolescent secondary school students coping with learning. Thus, the current study was imperative to bridge the existing gap and provide harmonious social emotional literacy essential in fostering coping with learning at school. 

1.4 Purpose of the Study

The purpose of the study was to develop social emotional learning model for coping with learning among adolescent secondary school students in Tanzania.

1.4.1 Specific Objectives
i. To examine the influence of social emotions behaviours in learning among adolescent secondary school students in Hai district. 
ii. To design social emotional learning model for coping with learning among adolescent secondary school students in Hai district.
iii. To test the designed social emotional learning model for coping with learning among adolescent secondary school students in public secondary schools.
1.4.2 Research Questions and Tasks

The study on developing social emotional learning model for coping with learning among adolescent secondary school students in Tanzania was guided by the following research questions. 

i. How social emotions behaviours influence learning among adolescent secondary school students in Hai district?

Task1: To examine the influence of social emotions demonstrated by adolescent secondary school students in learning at school.

Task2: To compare social emotions demonstrated among boys and girls at school. 

ii. How would be the social emotional learning model for coping with learning among adolescent secondary school students in Hai district?
Task: To identify the appropriate social emotional strategies to incorporate in designing the social emotional learning model. 

iii. To what extent the designed social emotional learning model improves learning skills among adolescent secondary school students?
Task 1: To investigate the influence of social emotional facets on students coping with learning at school. 

Task 2: To assess the usefulness of social emotional skills in raising adolescent secondary school students learning interest and connectedness. 

1.5 Significance of the Study

The findings of the study are expected to change teachers' practices in handling adolescent secondary school students by using the SEL model in training students to manage social emotions and enhance their learning at school. The findings of the study are likely to facilitate policymakers and curriculum developers in designing exemplary materials on how to teach adolescent students in secondary schools. Also, findings are intended to support teachers to develop an understanding of adolescent secondary school students' emotional problems and how to handle them during the teaching and learning process. Both teachers and students will be in a position to use the designed model at school during class hours and outside the class in monitoring or controlling social emotion behaviours among adolescent students. 

The findings also are useful to students through the designed model that will enable adolescent secondary school students to cope with learning at school. It will help in moulding students emotional problems through the social emotional skills that would be provided to them. The study findings will also be a reference to researchers in the related field of psychology. 

1.6 Delimitation of the Study

This study was confined in the Kilimanjaro region in Hai district involving two public secondary schools named school A and school B. The study confined to three major areas social emotion behaviours among adolescents, adolescents coping with learning and social emotional strategies for adolescent coping with learning. The study used adolescent secondary school students and teachers as key participants.

1.7 Limitation of the Study

This study administered a questionnaire and semi-structured interview as the main tools for data collection. However, as Denscombe (2014) claims it may be hard to identify if the interviewee expressed the truth especially when they expressed their feelings, emotions, experiences or practices. This study faced the limitation during classroom observation as it was difficult to gather depth information from the students.

1.8 Organisation of the Study 
This study developed social emotional learning model for adolescent secondary school students coping with learning in schools. This study is organized into six chapters. Chapter one introduces the study and provides its background which provided the base for the statement of the study problem. It also presents the rationale for the study in which the specific objectives and research questions were stated to guide the study. Further, it presents the significance of the study, scope as well as the limitation of the study. The subsequent chapter presents the literature review which leads to developing a theoretical framework that guided this study. Chapter three describes the study methodology in which procedures, data collection and analysis procedures were laid down to provide a clear understanding of how the study was carried out. Chapter four presents analyses and interprets the findings of the study which give the base to discuss the key findings in chapter five. Chapter six provides a summary of the study, conclusion and recommendations. 
CHAPTER TWO

LITERATURE REVIEW

2.1. Introduction
In this chapter, the review of literature is related to the objectives of the study stated in chapter one. The purpose of reviewing literature was to develop a social-emotional model for enabling adolescent secondary school students to cope with learning at school. This chapter covered operationalisation of key terms, the theory underpinning the study and empirical study. The chapter also presents the principles for designing and intervention for prototype development, research gap as well as the conceptual framework. 

2.2 Operationalisation of Key Terms

Emotion as applied in this study is the feelings, behaviour, physiological change or bodily changes, cognition and actions experienced as a result of the mental state of an individual as he or she interacts with the world. And this mental state is what determines the social emotion of an individual. 

Social emotion is the state of an individual that depends upon the mental state as a result of experiences as s/he interacts with the world. For example, happy, sad, isolation, etc.

Social Emotional Learning as per this study is the state of an individual expressing feeling, behaviours and understand others feelings, control own feelings and behaviours, and get along with peers as he or she grows up.

Academic Learning refers to the ability to acquire knowledge and skills as a result of active engagement, attachment to peers, interest to learn and asking for help from friends or key people. 
Adolescent refers to the transitional period from childhood to adulthood, this transitional period include changes in biological, physical and psychological experience in a person body this change includes the change in voice, having pubic hair, cognitive, social emotional and interpersonal changes as far as this study was concern it considered adolescent with the aged of 13 to 17 years old. 

Student coping as per this study is the state of students adjusting and managing their social emotions during schooling. 

2.3 Theoretical Perspective of the Study 
This study was governed by functionalism theory. Functionalism or structural functionalism was developed by August Comte around the 1800s who was called the father of sociology means the science of social organism (Turner, 2014). To Comte the essence of functionalism is to see the particular social structures and their effects as the social organisms in the environment. Specifically, Herbert Spencer in 1874 extended functionalism theory from Comte's idea. To him, society is a structure that functions through its interrelated parts through shared customs, values and norms. 
Spencer further added that the individual is to function if four needs are met (Turner, 2014). These needs include operation, reproduction, regulation and distribution. Operation according to comte means creating new members in the society with organised structures and culture that is acceptable. Reproduction means generating new acceptable members and secures them with resources while controlling and coordinating the individual to corporate with the unities in the society is what referred to as regulation. Distribution according to Comte means the developed mechanisms for the exchanges of resources among individual during the interaction.

Durkheim (1895) extended the theory from Herbert Spencer. Functionalists argue that society should be understood as a system of interdependent parts (Sato, 2011). 
According to the functional theory, there are specific requirements that must be met in all social system that can provide the basis for the analysis and comparison of social institutions such as schools, family and the community at large (Yakkaldevi, 2014). The theoretical perspective taken toward social emotional development in childhood is a combination of functionalist theory and a dynamical system (Saarni, 2011). This study adapted functionalism theory as it views emotions as bidirectional processes of establishing, maintaining, and/or disrupting significant relationships between an organism and the (external or internal) environment (Barrett & Campos, 1987). 

According to functionalist theory, social emotional begins with a core set of Central Nerves System (CNS) notion programme (Campos & Barrett, 1984, Lazarus, 1991). These programmes fined for basic functional or survival relationship between the individual and the environment and involve the action of the entire body. It is believed that emotions are part of innate routines for social emotional and serve as tools for initiative and maintain contact with others (Lahey, 2003, Saarni. 2011). 

The functionalists attempt to explain that social institutions are as collective means to meet individual and social needs (Yakkaldevi, 2014). The institutions come about and persist because they play functions in the society, promoting stability, solidarity-interdependence, cohesiveness and integration (Hak, 2007). This is to say for adolescent secondary school students to learn better their social emotional needs should be addressed to bring them in the adaptation for learning at school. 
Moreover, the students are thought to function like organisms with various social emotional developments working together as an organ to maintain and develop habits of learning at school. However, functionalist has been criticized for its failure to account for social change and individual agency. Some consider it conservatively. It is also criticised for concentrating on human likes needs (Yakkaldevi, 2014). That is for adolescent secondary school students to function at school there should be sustenance, haven, cash and garments. 

Similarly, functionalism implies that for the adolescent secondary school students to function interdependently (learn) better at school, they should be assured with safety environment (cohesiveness, equilibrium and solidarity-interdependence). Saarni (2008) maintain that children encounter an environment that can be seen as dynamic transactions that involve multiple emotion-related components (for example, expressive behaviour, physiological patterning, action tendencies, goals and motives, social and physical contexts, appraisals and experiential feeling) that change over time as the child matures and in response to changing environmental interactions. 
Thus, teachers need to counsel, advice and use all necessary strategies to create a safe environment for adolescents in secondary schools to reduce fears, shy, sadness and anger that is freeing them from negative emotions. This creates a sense of interest, connectedness and social awareness that seems vital for an individual to function at school. Davey et al (2008) argue that negative emotions harm people including adolescent secondary school students as they may obstruct them from a good mood of learning at school. Also, it implies that adolescent secondary school students need to work cooperatively when at school by enhancing pro-interaction retrospectively to avoid a sense of negative emotions. It is greatly accepted that cooperation helps in maintaining solidarity-interdependence and cohesiveness in doing school activities assigned by teachers.

 Therefore, the functionalism theory was useful for developing social emotional learning model and the researcher assessed its impact on learning during testing, evaluating the designed exemplary model. Functionalist maintains that social emotional is associated with a unique motivational function for the individual and the social environment (Schneider, 2004). Lahey (2003) maintain that people are not affected by events, but their interpretation of them. This implies that, social interaction within which an individual interact is what determines his or her emotional state and this state is what will enhance the learning of an individual at school. 

2.4 Empirical Review

This section deals with the empirical review concerning the similar studies conducted on "developing of the social emotional learning model for coping with learning among adolescent at secondary school in Tanzania”. The review was conducted reflecting the themes or subtitles drawn from the study objectives, aiming at helping the researcher to design and test strategies for enabling adolescent secondary school students to cope with learning at school. 

2.4.1 Social Emotional behaviours among Adolescent Secondary School Students and Academic Learning
Early relationships lay the foundation for social competency and later relationships with peers. Parental support greatly increases the likelihood that children develop early emotional competence (Boyd et al, 2010).  This implies that the positive relationship of a child with his parents; peers and teachers at school create a greater chance of student confidence and good social emotional skills that help him or her coping with learning at school. Raver (2002) in New York concluded that emotionally well-adjusted Children have a significantly greater chance of early school success, while children who experience serious emotional difficulty face risks of early school. This means children who are sad, angry and depressed all the time are not actively engaging in learning at school. 

However, social emotions can vary in terms of physiological and cognitive activation among students (Fatum, 2008). This variation is what may facilitate or impede students coping in learning at school (Cristovao et al., 2017). Davey, et al., (2008) argue that enjoyment, excitement, hope and pride are activating positive emotions, whereas relief and relaxation are deactivating positive emotions. For example, the excitement increases physiological parameters of arousal, such as heart rate, whereas relaxation decreases such parameters. 
Goleman (2011) contend that positive emotions influence learning by affecting students' attention, motivation, use of learning strategies and self-regulation. It is argued that students with positive emotions are highly cohesive, solidarity-interdependent, self-managed, socially aware, has good relationship management and responsive in the decision they make. Nevertheless, no known designed model in Tanzania aiming at improving social emotional skills among adolescent secondary school students for coping with learning at school.

Whereby, young children who exhibit healthy social emotional and behavioural adjustment are more likely to cope with learning at school (Cohen, 2005). Failure to achieve emotional competence can lead to a variety of personal, social and academic difficulties (Eisenberg, 2006; Guerra & Bradshaw, 2008). Development of emotion knowledge and the ability to regulate emotions early in the elementary grades predicted effective learning and improved academic readiness in later elementary grade including secondary school (Fatum, 2008). Therefore, it is very crucial to develop a social emotional model for Children as early as possible to help their future success in learning at school.

There has been a high linkage between poor adolescent social emotions regulation and poor academic achievement at school (Ballemor, 2015). This is because there has been a high relation between the emotions and cognition among an individual as emphasise has been on the former distort the later. Emotion may influence the activeness and attention or divert astray an individual in doing the assigned task. These effects are central because both social emotions and cognition are human functioning. Gross (2014) argued that cognition processing is essential for individual coping with a learning difficulty. It is better to understand that emotion regulation is a result of cognition processing which may pass through five stages. These include situation selection, situation modulation, attentional deployment, a cognitive change that trigger response modulation (Gross, 2014). Additionally, students lacking emotional regulation skills during schooling motivated the research in developing a social emotional learning model to account for adolescent students social emotional problems (Price, 2016). Thus, the suggestion for social emotional strategies regulation is paramount to adolescent secondary school students at school. 

Several studies have shown that children who have good social skills and good emotional health are more likely to cope with learning (Berk, Mann & Ogan, 2006; Fromberg, 2002; Shonkoff & Phillios, 2000). In the same way, in Africa, the study by Musoga (2017) in Nakuru Kenya explored the guidance and counselling strategies used by Pre-school teachers in behaviours management of pre-school children. The study adopted a survey research design. The study used both interview and observation in data collection. The study established that aggressiveness, anger, fear, low-self-esteem and isolation from peers are among the social emotional behaviours facing children. It was revealed that these behaviours affected students' learning habits when at school.

Similarly, the study by Laddunuri (2013) in Tanzania focused on understanding the patterns and trends of adolescent students' sexual behaviours. The study employed a descriptive cross-sectional research design. The study revealed a high relationship between students' behaviours and academic learning. Additionally, Kambuga (2016) employed a descriptive study in Dodoma and contended that adolescents are faced with several emotional turmoils including anxiety, fear and isolation that affect them negatively in academic performance. Little is done on the designed programme that may address social emotional challenges among adolescent secondary school students in Tanzania. Thus, this study is urgent as it developed a social emotional learning model for coping with learning among adolescent at secondary school in Tanzania.

2.4.2 Strategies and Materials Designed to Improve SESs among Adolescent Students

Studies suggest that schools should meet the social and emotional developmental needs of students for effective teaching and learning (Brackett, Rivers, Reyes & Salovey, 2012). For students to learn effectively in schools, safety and a conducive environment are essential as they increase students' social emotional competencies. Rivers and Brackett (2013) added that Social Emotional Learning (SEL) programming results in significant shifts in social, emotional and academic competencies as well as improvement in the quality of learning environment among students. In the same way, structuring routines and fun activities improve students' social emotional skills as they enjoy engaging in structured and fun activities at school (Corso, 2007). 

Studies show that students often engage in problem behaviours when they don’t know what to do and how to do it (Weissberg, 2015). These social emotional problems occur mostly when students are idle in the class (Corso, 2007, Musonga, 2017; Weissberg, 2011). Children in Tanzania demonstrated bullying behaviours such as aggressiveness due to family factors, peers influence and poor relationship skills (Mwereke, 2015). It was assumed that bullying behaviours may affect children academic performances in Tanzania. However, teachers are encouraged to use modelling and acknowledging appropriate social emotion behaviours as the strategy to improve social emotional skills among students (Corso, 2007). On the other hand, scholars argue that guiding adolescents through difficulty social emotional problems by providing them with appropriate ways to communicate difficult emotions, how to deal with peers and confirm to peers with appropriate behaviours (Corso, 2007; Smeets, 2009) promote adolescents' social skills and emotional development. 

The study by Ensari (2017) in California USA used micro-expression training intending to improve emotional skills among adolescent students. The study employed a quasi-experimental design whereby a pre-post-test was carried out in a class involving high school students. Before the pre-test was carried out to students, students were given shortened micro-expression pre-test and asked to complete them. The intention was to familiarize them with the test conduction. The findings indicated that, students in the treatment (training) group show improvement in comparison to the control group (non-training). This implies that students' emotional skills were improved as they were less stressed. 

Moreover, the study by Durlak et al., (2011) in Chicago on high school students pointed out that, applying SEL programmes to students help in reducing behaviours such as bullying drug abuse and use, interpersonal violence at school, their persistence at school helps them to cope with learning. SEL include Social awareness, self-management, responsive decisions making, self-awareness, recognition and self-regulation and relationship skills (Bates, 2012; Goleman, 2011). Besides, the quality of SEL programmes at school provides students with opportunities to contribute in class, school and experience satisfaction which enhance their motivation of learning at school (Davey, et al, 2008). 

In the same way, Gross (2014) depicted a five-level emotions regulation model (see figure 2.1). The first level of emotion regulation involves an individual selecting the situation that wishes will raise the desirable or undesirable emotions. This include, an individual choose a friend, selecting a movie to watch or selecting a place to go for a play. Level two is a concern with situation modification (alter the physical environment) to change its impact on the emotions. Here the individual has to modify the external environment. 
Attention is when the individual direct the attention to the given situation to influence one's emotions. Appraisal situation involves cognitive change that is changing how one thinks about the situation (Samson & Gross, 2012). Response refers to directly influencing experiential, behaviours or physiological aspects of the emotional response. Physical exercise, exploration and play with friends can be used to decrease experiential negative emotions.
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Figure 2.1: Emotions Regulation Model 

Source: Gross (2014), 

In the model, he established that copying is not similar to emotions regulation. Emotion regulation encompasses the goals to be accomplished, the strategy to be used to accomplish it and the consequences (outcomes) in trying to achieve the particular emotion regulation goal. It is obvious that when the individual struggle to regulate their emotions the primary focus is on decreasing negative emotions such as sadness, anger, and anxiety and intensifies positive emotions. But indeed emotions regulation is more than this. This is because an individual may be motivated to change their emotions in favour of other emotions.

Elsewhere in Africa, studies indicate that the adolescent stage is the period when youth need good interpersonal socialisation from peers, as they ask themselves questions relating to social identity such as, who am I? and what do I want in life? (Korir & Kipkemboi, 2014). This is the time when an individual wants to feel part of the group and spend much time with peers. Therefore, high close supervision is needed among them at school to ensure that they are free from negative emotions. This may lead to dropout from schooling or engage in sexual activities due to the influence of peers during adolescence. 
Teachers need to understand what emotions surround adolescent secondary school students and introduce strategies that help them to escape from engaging in bad behaviours at school which could remove them from a good learning tract (Korir & Kipkemboi, 2014). Among the strategies employed in handling adolescent emotional challenges are: encourage cooperation and communication with friends for help when needed, go for relaxation in a cool place or under the tree (Ferreira et al., 2012).

In the same direction, the establishment of social emotional curricular activities teaches directly students appropriate behaviours and actions at school (Bates, 2012). This implies that adolescent secondary school students should be given the tools necessary to enable them to be kindness, care, escape from bullying state which in turn influence coping with learning at school. The study by Mbae (2013) in Kenya focused on examining the collaborative classroom approach and social emotional development of pre-school children in Meru Municipality. The study employed the descriptive design which was helpful to the researcher to describe and observe the socials emotional behaviours among students.
The findings of this study show that the collaborative classroom approach was the strategy used to maximise the students' social emotional skills which in turn influence their academic achievement. The study established numbers of strategies used to improve social emotional skills; these are peer tutoring, cooperative learning and consulting experts. Despite numerous studies conducted worldwide on social emotional among adolescent secondary school students and the strategies behind improving these social emotional skills among them still adolescents demonstrate social emotional problems (Cristovao, et al., 2017; Ensari, 2017; Mbae, 2017). Unlike, there was no known intervention study in Tanzania addressing these social emotional challenges among adolescent secondary school students. This study was imperative as carried out an intervention study and developed SEM for coping with learning among adolescent secondary school students in schools.

2.4.3 Principles and Methods of Research Development 

To get a recommendation with useful solutions in the school curriculum, one should engage in design and development research (Van den Akker, 1999). This type of research, when conducted in education, gives more contribution to the improvement of teaching and learning (Mnyanyi, 2014). Because involved participants sharpen and transform their knowledge and design principles for facilitating teaching and learning. 
The development study in form of formative research is suitable in the area of education and instructional development as it involves evolutionary approaches, namely, interactive, cyclic and prototypes development to enable the researcher to create a better product (van den Akker et al., 2013). A prototype may be defined as the concrete representation of parts in an iteration (cyclic) process that policymakers, curriculum developers may use in designing materials or programme (Oxford Advanced Dictionary, 2009). 

Scholars argue that designing research has some similarities, however may vary in details. About their convergent point, they all agree that research design and development consist of phases namely: preliminary research, needs and context analysis, review of literature, conceptual development or theoretical framework, prototypes phases and iteration phases each of the phases being a micro-cycle with the formative evaluation aiming at improving, refining and assessment. This may help in defining the conclusion of whether the solutions have been reached through the intervention study (van den Akker, et al., 2013; William, 2012). 
Prototype development is done during evolutionary stages which is an aspect of developmental research. The prototype may be continuously refined (evolutionary prototype) based on formative evaluation and reflection to obtain a final version of the highest quality (William, 2012). Nieveen (2010) clarifies that either the evolutionary or throw-away prototyping approach is recommendable in a design research project that aims at innovative and complete products. Some design research projects combine both types of prototypes. For instance, this can be done by first designing and evaluating throw-away prototypes and then shifting to an evolutionary approach (William, 2012). 
In making any prototype, the idea of thinking big, but start small is helpful. This is through developing a small part of the proposed intervention; learn for failure and applying the successes when designing the subsequent parts. That is why this study started with posing the inquiry question, context analysis and expert appraisal that enriched the designed guidelines for improving Social emotional skills among adolescent students. To assist users in finding the content of their preference, all the interventions need a sound user-interface including consistent layout and transparent navigation. It should be noted that the purposes of this design and development were to assist the researcher in studying the heuristic nature of social emotional problems among adolescent secondary school students and help in generating new ideas for the solution development to the problem. 

2.4.4 Appropriate Stages in Formative Evaluation Research Method and Prototype Development

There are six appropriate stages of informative evaluation research: These include, screening, whereby, members of the design research select the characteristic components of the prototypical intervention. This stage results in the prototype in the form of design specification which is a sketch of the preliminary research activities; including problem and context analysis, and literature review (Nieveen, 2010). It includes a general description of the parts of the intervention in which attention is paid.

The second stage was the expert appraisal whereby; an interview was used to get reactions from a group of experts. These experts were subject matter experts, instructional design experts and classroom teachers. This results in the global intervention prototype which included detailed information of all components of the intervention and how it ultimately appeared. However, it cannot yet be used in practice. This was termed the horizontal prototype. The third stage is a walkthrough. This is a face-to-face stage where few representatives of the target group and the researcher go through the framework of the intervention. At this stage, a prototype that is part of the intervention in detail is produced. The intervention is elaborated and can be used by the target group. This could be called the vertical prototype.

The fourth stage is micro-evaluation where a small group of teachers or students uses parts of the intervention outside its normal user setting. Observations and interviews used to get information from the group on the intervention. At this stage, another prototype may be formed. The last stage is the try-out. A limited number of teachers and students use the intervention in a normal school setting. At this stage a prototype incomplete form is produced, the total intervention is sufficiently detailed and can be used in the intended user-setting. It is at this stage the observations, interviews and questionnaire used to evaluate the practicality of the intervention. The formative evaluation may be followed by the summative evaluation methods, such as (quasi-) experiments and accompanying case-studies. As far as this review was concern this study adapts the ideas from Van de Akker (1999), Nieveen (2010), William (2012), Alidou and Glanz (2015) which seems similar in developing the appropriate model for adolescent secondary school students regulating social emotions to enable them to cope with learning at school. The focus is to ensure that, the model is well interpreted and implemented, and that the attainment by learners is close to what was originally intended. 
2.5 Knowledge Gap

Various studies have been conducted across the world on social emotions (Body et al., 2010; Durlak et al., 2011; Fatum, 2008; Weissberg, 2015). These studies focused mainly on social emotions challenges facing pre-primary children. Ensari (2017) focused on improving emotional intelligent and social emotions recognition among adolescent through the use of micro-expression training. Whereas, Durlak et al., (2011) concentrated on the impact of enhancing students social emotional learning through the use of meta-analysis school-based the results show that there was an improvement in learning among students. 

Additionally, Shavega (2015) viewed behavioural adjustment focusing on pre-primary children in Tanzania. The emphasis was on the transitional process from their home to a new social environment at school of which well-adjusted and inappropriate behaviours may be adapted to these children. All these were viewed as an effort toward enhancing students' social emotional skills to enhance their learning at school. However, the study focused on pre-primary children. Still adolescent secondary school students in Tanzania context demonstrate social emotions behaviours such as fighting, bullying others, loneliness, poor cooperation with teachers and peers at school. Despite, adolescents demonstrated social emotion problems (Lakhani & Chandel, 2017), there is no evidence on an intervention study trying to address social emotions problems among adolescent students in Tanzania. Therefore, this study focuses to improve social emotional skills among adolescent secondary school students in secondary school through a developed model.

2.6 Conceptual Framework

Evidence from scholars suggests that there has been a close relationship between social emotion behaviours and students coping with learning in schools (Castro, Isabel, & Pereira, 2019; MacIntyre & Vincze, 2017). Attachment to friends, Guidance and counselling, play and exploration among adolescent has been reported to be associated with coping with learning among adolescent at school. For example, adolescents found playing and exploring natural context at school were reported demonstrating pro-social emotions which seem to influence interest and active engagement in learning as well as engage in learning tasks when assigned by teachers. 
Other studies found that teachers encouraging role play and guidance and counselling to students were found associated with decreases of social emotions problems among adolescents. However, scholars argued that social emotions problems such as isolation and aggressive behaviours negatively inflicts adolescent engaging in play hence lower the interest and active engagement in learning at school (Edwards, 2013; Riddin, 2018). This is due to adolescents students in these states have Poor Social Emotional Skills (PSES) as well as poor connectedness with peers (Rowe & Fitness, 2018).
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Figure 2.2: Conceptual Framework
Key: SES-Social Emotional Strategy, PNCE- Promote Naturalistic Context Exploration

This hypothesis that teachers promote, natural context exploration, play, feeling expression and attachment among adolescent students decrease maladjusted social emotions such as isolation and aggression behaviours which thought impeding coping with learning. In light of this assumption, this study ensures that students have social emotional skills (CASEL Guide, 2013), this study designed, tested and evaluated a model for improving Social Emotional Skills (SESs) among adolescent that may improve their learning at school. It is expected that the proposed model motivates and inspires students' ability to learn, activate engagement in and outside the class and attention for learning. Also, the model provides better adjustment in social behaviours, less emotional distress and improves attitudes about owns and others. Figure 2.2 gives an illustration. The conceptual framework in figure 2.2 presents the hypothesised relationship in the current study. The independent variable is social emotions behaviours and the dependent variable is students coping with learning and mediated by designed social emotional strategies.

2.7 Summary of the Chapter

The chapter reviewed literature basing on the social emotions among adolescent secondary school students and the strategies used to improve students learning at school. The study adapted the functionalism theory developed by August Comte in the 1800s. The review shows that the theory was useful in explaining how adolescent students function while at school. The theory pointed out that adolescent secondary school student's function well at school when their social emotions needs are met. The needs include ensuring integration, production, integrity and solidarity among adolescents. It was revealed that these social emotions needs are to be assured through an established social-emotional management model at school. The chapter also presents the operationalisation of key terms, empirical review, research gap and the conceptual framework. The subsequent chapter presents the methodology part of this study. 

CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction 
This chapter is all about the framework of how the study was conducted. The chapter presents the research design and development, guidelines and specification, variables measurements, research approach, study area, population, data collection techniques, research validity and reliability, data processing and analysing techniques as well as ethical consideration. 

3.2 Research Paradigm

A paradigm can be perceived as the beliefs and practices which guide researchers in actions towards conducting research (Kisanga, 2017). Thus, pragmatic governed this study. Pragmatic is derived from the word of pierce, James and Dewey (Cresswel, 2014). Pragmatic views the world based on action, situation and consequences. Adolescent secondary school students have been faced numbers of challenges including failure in coping with learning, fight and bullying others at school. The situation calls for a pragmatic solution as a way of helping adolescents smoothly cope with learning at school. 

The paradigm was adapted because it was useful for model development based on the account that social emotion regulation encompasses goals, strategy and consequences achieved when trying to achieve the goal of emotion regulation to cope with the acceptable situation. Pragmatic is a concern of what works and solutions to problems (Licoln, 2011). Tashakkori and Teddlie (2010) assert that philosophy is suitable because it accepts mixing approaches towards providing solutions to problems at hand. It is believed that the world is not absolute unities as there are different ways of slaughtering the goat, like how pragmatic beliefs on the pluralistic approach to derive knowledge about solving the problem. Thus, quasi-experiment and collaboration research design was integrated toward developing a social emotional learning model for students coping with learning at school.  

3.3 Research Approach

The study employed mixed research approaches. This approach employed as the researcher designed and tested social emotional learning model for coping with learning among adolescent at secondary school in Tanzania. The mixed research approach is used mainly when the researcher intends to collect both open-ended, emerging data with the primary intent of developing themes from the data (Creswell, 2007). The approach was suitable for empirical data obtained from the quasi-experimental groups, descriptive and analytical from qualitative data. This helped in building an understanding of social emotional among adolescent secondary school students and design the model which enabled them to cope with learning at school. 
3.4 Research Design

This study employed Collaborative Action Research (CAR) as the methodological approach based on qualitative. CAR is usually a qualitative study as the researcher uses natural communication and it takes place in the natural setting (Dick & Swepson, 2013). The quasi-experimental design based on quantitative used with pre-post-test in the pilot and during field testing. It employed Treatment Groups (TGs) and Non-Treatment Groups (NTGs) which are thought to be as similar as stratified sampling was applied to avoid biases (Cohen, Manion & Morrison, 2007). A quasi-experimental design was used to test the intervention in collaborative action research (Nabukenya, 2012). Thus, the design helped the involvement of the researcher, teachers and students in designing, refining and evaluating prototypes development for concluding the intervention. CAR was used as the main approach to bring about change among adolescent secondary school students (Mnyanyi, 2014). 

The researcher collaboratively involved teachers as the way to link theory and practices aiming at refining, testing and evaluating strategies for improving adolescent secondary school students coping with learning. Also, there was a comparison of the results of the implementation of the Social Emotional learning Model (SELM) between the TGs and NTGs after the try-out stage. It is argued that involving participants (teachers and students) as co-researchers improve the teaching and learning environment as they participate in the action research cycle (Mnyanyi, 2014). 

3.4.1 Design and Development of Social Emotional Learning Model 
This collaborative action research for this study started in 2018 and end in 2019. It was characterised by i) pilot study (posing inquiry questions, context analysis) ii) designing social emotional learning model iii) testing (phase one) here is where intervention was carried out (2 months), iv) analysing the feedback and enriching the model (2 weeks), v) testing (phase 2) in two weeks and vi) implementation of the modified model. 

3.4.1.1 Phase I Pilot Study 

In collaborative action research, the pilot study is seen as on-going research (Herr & Anderson, 2005). The pilot study was conducted in Kilimanjaro region because it has both well-resourced and remoteness secondary schools that perform well academically national wise compared to other regions. Two secondary schools were purposively selected for the pilot study. Intentionally to provide insights to the researcher on the challenges teachers face teaching adolescent secondary school students with social emotional problems and propose possible solutions as a way forward improving academic learning (Mnyanyi, 2014). 

The pilot started by context analysis; here researcher posed inquiry questions to teachers such as,

i. Why do students fight, kick or pinch others in the class? 
ii. How do you handle adolescent secondary school students who kick or fight in the class?
iii. What can be done to help adolescent secondary school students attend school regularly?

iv. How can we promote social emotions skills among adolescent to enable them to cope with difficulty learning situation at school? 

Therefore, the researcher was interested to know the social emotions displayed by adolescent secondary school students and how teachers handle them to improve coping strategy in learning among students. Also, at this stage, the researcher consulted experts. Experts' appraisal made to get more inputs from the experts on the prompt social emotional learning model. Appraisal helped in assessing the quality of the proposed model. The pilot study helped the researcher in proposing and elaborating the model. Data collection was done at every stage during the pilot study by using questionnaires, interview, observation and focus group discussion where the findings were used in planning the next cycle.

3.4.1.2 Designed Guidelines and Specification for the Social Emotional Learning Model 
After a thorough literature review and pilot study, a researcher designed guidelines and specification that was used in the designing of SELM. The goal of this model is to help students cope with the learning process. To achieve this goal adolescents are to be exposed to situation with action oriented activities, encouraged to communicate feelings and attach to the key friends as well as explore the natural setting during the learning process. It is important to note that attachment is the psychological bond created among peers during schooling. According to the SELM coping arises in the context of an individual attached to peers. Attachment induces cohesion among peers, cohesion can be understood as a case in which peers hold together to manage collective action and solve problems. 
Also, it is viewed as the glue holding the society together composing social trust and social participation in different issues (Kalolo, et al., 2019). Communicating feeling refers to sharing about ones behaviours or condition as the result of the environmental experiences. According to the SELM coping arises when individual communicate feelings which induce equilibrium and enhance social proximity. Social proximity increases the level of load sharing among individual through the strong established close relationship that helps in reducing risk of environmental threat (Gross, 2014). The load sharing impacts personal decision making about emotions, hence stimulate solidarity, cohesion and integration among individuals. 
It is interesting to note that action oriented activities give rise to integration and exploration brings about solidarity among peers. For example, during playing and exploration individuals share thoughts and increase social proximity. This was the case to the functionalism theory that align to Social Baseline Theory (SBT) that social proximity and interaction are viewed as the moderating emotional responses and self-regulation needs. Taking examples of the variables used in this SELM modifies the condition under which social emotional responses and student coping are effectively maximised. Importantly, students develop sense of belonging, social proximity and social well-being during exploring the natural environment.  
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Figure 3.1: Concept Mapping for the Designed Guidelines and Specification for SELM
The hypothesis is exposing an individual to explore natural context that stimulate integration, solidarity, equilibrium and cohesion which are factors for enhancing student coping with learning. This stage included formative evaluation, refinement and validation of theories to the designed model. The model helped teachers at school to train students on SESs, so as they can cope with learning at school. Figure 3.1 present the proposed SELM.

3.4.2 Phase II: Testing the Proposed Social Emotional Learning Model 
The action research was implemented in two secondary schools in Hai district which was selected purposively. These schools were selected because they had large numbers of students compared to other public secondary schools in the district and social emotions problems such as aggressive and isolation were highly seen among adolescent students. This stage started with a pre-testing to both TGs and NTGs and elaborating the proposed strategies to students in the TGs. The intention was to familiarise them with the proposed model. Teachers were involved as experts and practitioners in the try out stage for observing the action research process. Their involvement enabled them to refine their teaching practices. Data were collected at every stage to assess the actual practicability and consistency of the SEM. 

The first cycle as well as the following cycles ended with a reflection FGD where the agenda for the next cycle was planned with series of issues to be addressed in the subsequent cycle (Simbeye, 2017). This implies that the results from one cycle informed the actions to take place in the next cycle (Feldman, 2007, Mnyanyi, 2014). After four weeks' teachers left with independent work implementing the social emotional model the researcher visited back the schools for post-testing. Interview, FGD, observation and questionnaires were administered to teachers and students. Post testing was used to evaluate the effectiveness of the designed social emotional model in enabling adolescent secondary school students to cope with learning at school. The final version of the social emotional learning model was obtained after the post-testing of the modified model. Figure 3.2 illustrate the designed and development of prototypes.
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Figure 3.2: An Illustration for Design and Prototype Development 

3.5 Area of Study
This study was conducted in Hai district. This is one of the six districts in Kilimanjaro region. It is bordered to the south-west by Arusha Region, to the west by Siha district, and the east by Moshi urban district, Moshi rural district and Rombo district (DED-Hai, 2018). The study was carried out within two public secondary schools in Hai district. The choice of these two public secondary schools in Hai district was due to the reasons that the schools had experiencing serious cases of students with social emotions problems such as aggressive and isolation with peers which may have resulted in failure in coping with learning (Jones, et al., 2017).

Moreover, no evidence on such similar studies conducted in this area particularly in secondary schools. Thus, little is known about social emotions problems among adolescent secondary school students and the ground for a larger number of students' failure to cope with learning in secondary school. Therefore, the study was imperative as it designed a model to bridge the gap between social emotions among adolescent secondary school students and enhance coping with learning at school.

3.6 Target Population

The population of the study consists of 1454 students and 54 teachers in the selected public secondary schools. The choice made based on the case that public schools have a larger number of students, also aggressive and isolation among students has been high at school. Laddunuri (2013) asserts that most adolescents lie between 13 to 19 years. Thus, the sample was drawn from the list of students aged 13 to 17 years old. Children of this age, experiences physical, psychological and emotional changes which may be associated with isolation due to shyness or some develop habits of being rude, fighting and/or kicking others (Karevold, 2008). It is argued that about 33.7% of adolescents aged 12 to 18 years had social emotional problems at school of which boys at 14-15 years have been observed at the peak for about 27.5% compared to girls but, aggression was the commonest (11.8%) (Pathak et al., 2011). Therefore, these populations deemed appropriate as perceived by the researcher to have relevant information about their social emotional issues on coping with learning at school (Kisanga, 2017).

3.6.1 Sample Size

This study employed a formula developed by Yamane (1973). [image: image5.wmf](
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Table 3.1: Actual Sample Size
	Respondents category 

	Schools 
	Teachers 
	Students 

	A
	5
	122

	B
	5
	122

	Total
	10
	244


Source: Fileld Data, 2019
The study involved the actual sample size of 244 students and 10 teachers as participants. The distribution was 122 from school A and 122 from B. The moderate sample size used as the study employed a mixed approach based on quasi-experimental design and collaborative action research (Creswell, 2013). The study findings are generalized in all public secondary schools as the model designed can be applied in any public school. Table 3.1 shows the sample composition of the study.

3.7 Sampling Techniques and Procedures

Purposive sampling was used to select two public secondary schools out of 31 secondary schools. Purposive sampling deemed appropriate because it enables the researchers to work with participants with relevant information on social emotional behaviours about adolescent students (Kisanga, 2017; Kumar, 2011). This implies that two public secondary schools were the interest of the researcher due to reported cases on students' social emotional problems (Jones et al., 2017; Kisanga, 2017). 

Purposive sampling was used to select all discipline masters/mistress and teachers who provide guidance and counselling in the school. Since, they are responsible for teaching as well as guiding and counselling students on how they should behave for sustainable academic learning (Bryman, 2016). Stratified random sampling was used in selecting students. It is argued that the stratified random sample aims to reduce the potential for human bias in the selection of cases to be included in the sample. The researcher first identified students with similar characteristics from which the researcher created non–overlapping strata of students by age and sex.
The strata included students aged 13, 14, 15, 16 and 17 years old. Then the researcher used the lottery method selecting students from each stratum. This ensured a high representation of students' age in the TGs and NTGs as it allowed the researcher to make statistical inferences (Smith, 2013). From a statistical perspective, randomisation is the best way of ruling all alternative explanation for observed effects of the treatment groups (Kisa, 2014). 

3.8 Variables and Measurements

Social emotions behaviours were studied as independent and students coping with learning as the dependent variable. The available measurers were adapted to fit Tanzanian culture. The study by Panayiotou, Humphrey, and Wigelsworth (2019) used the Strength and Difficulties Questionnaire (SDQ) to measure students mental health difficulties with a three-point scale. The SDQ predicted the acceptable internal consistency of α=0.82 (help-seeking). Likewise, Pang et al (2018) used SDQ to measure social, behaviours and emotional problems for children aged four to sixteen years. This study adapted the Strength and Difficulties Questionnaire (SDQ) (Goodman, 2001) which was used to assess social emotions behaviours among adolescent. It is important to note that these measures included both negative and pro-social emotions. The negative emotions included aggressive and isolation which had four items each. The negative emotions comprise item such as "fighting in the class disrupt learning climate". 

The choice of aggression and isolation based on the fact that about 14% of adolescent secondary school students have been reported fights at school (Borstein, Halm & Haynes, 2010). The extent to which physical aggression is disruptive to the learning environment as it deteriorates attention to students learning compared to other negative social emotions (Larson, 2008). Also, it has been estimated that 40% to 60% of adolescents in secondary schools across urban and rural are jeopardised their future by engaging in the fight and conflicting with teachers at school (Rowe & Fitnes, 2018). This is because the situation in one way has resulted in learning difficulties among adolescent secondary school students as the situation lower their coping strategy and disrupts their educational experiences with peers (Weissberg, et al., 2016).

The students responded to a series of statements about their social emotions behaviours, a pro-social comprised item such as, "I understand one feeling". Social emotional strategies were assessed using the Social Skills Improvement System (SSIS) (Campbell et al., 2016). This was indeed a strong measure of social emotional strategies. It includes the following sub-constructs; communication, cooperation, assertion, responsibility, empathy, engagement and self-control. The SSIS predicted the acceptable internal consistency of α=0.73. For the purposed of the study, the SSIS was appropriated in measuring the social emotional strategies. Social emotional strategies comprise item such as "attachment increases my learning interest".

Shavega (2015) used Preschool Behaviour Questionnaire to measure children behavioural adjustment at school. Scholars have acknowledged Children Behavioural Questionnaire and adult-report being appropriate in measuring children behaviours management (Behar & Stringfield, 1974, Darling-churchill & Lippman, 2016). The specific constructs in adult-reporting include; ability to recognise social emotional, interactive positively with peers and adults through cooperation, listening, engage in social problems-solving, understand the rights of other and treat others equitably (Campbell et al., 2016). The adult-reporting scale had similar constructs to Children Coping Scale-Revised (CCS-R) (Pang, Frydenberg, Liang, Deans, & Su, 2018). The CCS-R has a predictive internal consistency of α= .87 in positive coping and α=.73 in negative coping in emotional expression.

This study adapted the Emotional Regulation Checklist (ERC) (Shield et al., 2001) to measure adolescent coping with learning at school. ERC had alike constructs to Adult-reporting. The sub-constructs of the purposed study include; interest in learning, active in learning, enable students to ask for help from friends, attachment and academic achievement. The study on social emotional is new in Tanzania. Thus, it was urgent to view how the available measures adequately fit the Tanzania culture. Therefore, functionalism theory was useful as it helped in determining how adolescent secondary school students function as an organism with various social emotional skills working together as an organ to maintain and develop habits of learning at school.

3.9 Methods of Data Collection  

In this study, more than one instrument was used because no single instrument is complete by itself (Yin, 2014). The researcher prepared instruments for data collection basing on the study objectives. Thus, the combination of four instruments namely: questionnaires, interview, focus group discussion and observation was used in this study to gather both quantitative and qualitative data. Multiple instruments in data collection do not only provide validity of the results but also, reliability and credibility of the findings (Denscombe, 2014, Yin, 2014).

3.9.1 Questionnaires

The researcher prepared both closed and open-ended questionnaires adopting strategies used by Campbell et al. (2016), Goodman (2001) and Shield et al. (2001). Several procedures were carried out to make sure that the questionnaires fit the Tanzanian cultural context. The researcher specified the information and the respondents afterwards the questionnaire was translated from English into Kiswahili. The translator was both fluent in English and Kiswahili languages. Thereafter, the items were translated back into English to check if are correctly translated and fit the Tanzanian cultural context before piloted the items to the few selected respondents. 

The questionnaire was administered to students. The variables were aggressiveness and isolation for unsociable emotions, happy and excited for pro-social emotions. For example, "being happy motivate me to learn", the excitement increases my interest in academic learning at school", "self-confidence helps in handling social emotions problem" and negative social emotions included aggressive and isolation, for example, "fighting in the class decreases my interest in learning", "being rude made me rejected by peers", "fighting hallway the attention for learning in the class". 

The items were rated 5-point scale starting from “1=very low, low, moderate, high and 5=very high”. 
The items were subjected to Factor Analysis (FA) using SPSS version 21 to check if the items measure what intended to measure. The correlation coefficient was calculated to generate a value analysis. It is argued that if the value from FA is greater than the value from the parallel analysis the factor can be retained, but if it is smaller it can be rejected (Pallant, 2007). Thus, 0.8 is the acceptable value, however, 0.67 can be accepted while factors with less than 0.67 were rejected (Cohen, Manion & Marrison, 2007).

The closed questionnaire is used to generate statistics in quantitative research. Singh (2006) contends that closed items questions facilitate the tabulation and analysis of data; also improve the reliability and consistency of the data. Open-ended questionnaires are used in qualitative research, although some researchers quantify the answers during the analysis stage. Moreover, an open-ended questionnaire was used to gather information on what adolescent secondary school students think about social emotions and coping with learning (Dawson, 2002). This means that questionnaire helped the researcher in identifying the social emotional difference in the pre-post-test among adolescent secondary school students as the post-test was similar to the pre-test. 

3.9.2 Interviews

Through the literature review, the researcher prepared a semi-structured interview and unstructured interview as the instruments that suited the Tanzanian cultural context. Then the instruments were piloted in two public secondary schools in Kilimanjaro region. Whereby teachers were asked questions such as "how do adolescent secondary school students behave while at school" and "what strategies do you use to help adolescent secondary school students to cope with learning at school" their responses were jotted down from which the interview items were created. 

Dawson (2002) asserts that an unstructured interview is used when the researcher attempts to achieve a holistic understanding of the interviewees' point of view or situation. A semi-structured interview is used when a researcher wants to know specific information which can be compared and contrasted with information gained in other interviews. The interview was used after the implementation of the lesson in TGs to obtain primary information from teachers and students on social emotional among adolescent and coping with difficulty learning. Also, the researcher wants to obtain depth information and perceptions of both teachers and students on the designed model, as other information may be hidden by the participants by using other tools (Sospeter, 2017). Thus, the researcher was in the position to recognise the social emotions of the participants during the interview sessions.

The researcher during the interview asked probed questions for further clarification about issues raised by students. During data collection, a voice recorder was used to ensure that, the information provided by the respondents during the semi-structured interview was recorded. The recording was done after seeking consent from the informants of the study. One interview session carried out by the researcher to each respondent within 30-50 minutes. After the interview session, the voice was transcribed into text by writing them into the notebook for storage and further analysis. 

3.9.3 Focus Group Discussions 

A Focus Group Discussion (FGD) was used as the method where numbers of people are asked to come together in a group to discuss a certain issue (Dawson, 2002). Kothari (2004) asserts that FGD is a technique to tap relevant information from purposively selected respondents. Krueger (2000) suggests that FGD must comprise 4 to 6 respondents to have an effective and participatory group discussion. In CAR FGD are important as it is through these participants critique their practices, reflects, observe and plan for future actions (Bleicher, 2014). 

The researcher prepared guide questions for discussion based on the literature review and the pilot study. This provided the researcher with high-quality data in a given social context as participants got to hear each other's experiences and made additional comments beyond their original responses (Perpethua, 2017). It promoted a change of practices among participants through the interaction during the FGD. This was held with teachers and students before and after each class implementation (pre and post-test) for further opinions on the strengths or weakness for enriching the model. While, the whole FGD included all participants with the researcher, being the facilitator and assume the position of the secretary to keep the discussion open end but reach the end in giving out their reflection on what went well and wrong during this study. The context of the FGD was determined depending on the school environment.

3.9.4 Observation

The researcher indirectly and directly observed what was taking place in the field rather than relying on second-hand accounts. Further, observations focused on behaviours or qualities, such as the friendliness of the teacher, the degree of aggressive behaviour or the extent of unsociable behaviour among students. The observation was used as it helped the researcher in comparing the improvement made over students in TGs and NTGs in social emotional behaviours and teachers' practices in helping students coping with learning at school. 

Per this study, the researcher prepared an observation checklist based on the Tanzania cultural context that was used during the pre-post-test. This is due to the reason that no similar study has been conducted in Tanzania on designing and testing social emotional learning model for adolescent students coping with learning at secondary school. The observation checklist was rate on the 5-point scale ranging from 1 to 5, 1 and 2 indicating lower and 3, 4 and 5 indicating moderate, high and very high respectively. The researcher observed directly students engaged while learning in the classroom purposely to identify students’ cooperation, attention and obedience during learning. 
Also, the researcher observed emotional expression among adolescent students. This also helped in identifying unsociable students during the learning process at the class level.  It was believed that during break time students have relaxation, fun, plays, hang around with friends as a way of increasing their health and social relationship (Sharif, 2014). Therefore, the observation made during break time in the morning to see how students interact with peers and attachment to others when outside the class intentionally to identify pro-social, aggressive and isolated students. The observation lasted for about 20 to 30 minutes.

3.10 Validity and Reliability of the Research Instruments

Validity is the appropriateness, meaningfulness, and usefulness of specific inferences made from the test scores (Gall, et al., 2005). It also means the extent to which the instruments measures what it is measuring. Cohen, Manion and Marrison (2007) contend that quantitative data validity might be improved through careful sampling, appropriate instrumentation and appropriate statistical treatments of the data. While, in qualitative data, validity might be addressed through the honesty, depth, richness and scope of the data achieved (Sospeter, 2017).

Validity was ensured as the interview was essentially conducted in Kiswahili language and then translated into English version as demanded by report-writing procedures. Back translation ensured with the help of experts who are fluent in both Kiswahili and English language from the Open University of Tanzania. Also, they checked if the instruments are relevant to Tanzania cultural values. The instrument was translated because most of the key informants were fluent in the Kiswahili language (see also Shavega, 2015). 

The content validity of the instruments was ensured through the pilot study before the actual data collection process beginning. The instruments were taken for piloting on two secondary schools in Kilimanjaro region. This allowed modification of various questions to rephrase, clarify and clear up any ambiguities in the tools and ensure observation checklists are appropriate. This was achieved through the discussion with the informants where difficult items were deleted and/or rephrased. Also, reflection meeting with the participants at every cycle ensured the validity of the proposed social emotional learning model. Furthermore, the validity of the proposed model ensured through a systematic follow-up (William, 2012).

Furthermore, the consistency of the instrument was ensured by using triangulation methods in data collection. Bhattacherjree (2012) asserts that reliability is achieved when the instrument measures the same construct multiple times and we get pretty much the same result every time, assuming the underlying phenomenon is not changing. Similarly, the internal consistency assured by the use of Cronbach’s Alpha (CA). Cohen, et al (2007) argue that the acceptable level of reliability is 0.8, however, 0.67 or above is acceptable reliability. A pilot study and expert’s appraisal was done before the actual try-out to ensure appropriateness and consistency of the proposed social emotional learning model. Also, post implementation at school was done before producing the final version of the model to the users.

3.11 Data Analysis Procedures
The researcher coded and entered data into a statistical package for social sciences (SPSS version 21. Descriptive statistics such as mean, percentage and standard deviation were calculated as they reported social emotions and students coping with learning as well as other demographics variables. Whereby, inferential statistics such as t-test and multiple regressions were calculated. The t-test was used to justify the significant differences between the TGs and the NTGs of students who were stratified selected. While multiple regressions were calculated to show the association between the independent and dependent variables which are SELM and students coping with learning. Tables, pie charts and bar graphs used to present the data with the help of Microsoft office excel.

Qualitative data were subjected to content analysis as it helped in gaining an understanding of the text as a whole and its context using both theoretical and pre-understanding perspective (Sospeter, 2017). Content analysis was employed as many scholars argue that it is an alternative numerical analysis of qualitative data (Cohen et al., 2007). The researcher chose content analysis as Elo and Kynga (2008); and Elo et al., (2014) assert, that content analysis is used in either a qualitative or quantitative approach. Hence, the study used both approaches. Content analysis was inevitable as it was a flexible method to identify prominent subthemes and patterns among themes to discuss the findings from the study (Cosmas, 2014). The analysis was done through reading the transcript, organising, reviewing each unit of analysis and categorizing sub-unities from the objectives, and where applicable presented in the form of pictures. This was done in the field by checking the systematic of the information and accepts flexibility.

3.12 Ethical Issues

Ethical issues were considered as the researcher sought an approved research permit for data collection from the Open University of Tanzania. This helped in the introduction to the Moshi Municipal Executive Director and Hai District Executive Director for conducting the study in the targeted secondary schools. The researcher obtained consent from the participants, protect them from harm. They were allowed to withdraw from the study when they wish to do so. Also, participants were assured that their responses would be treated with confidentiality and participants would remain anonymous throughout the research process.  

3.13 Summary of the Chapter

This chapter presented the layout of how the study was carried out. It comprises the research design and the development of how the AR was carried out. Also, the researcher developed the research guidelines and specification after a thorough review that helped in designing social emotional learning model for adolescent secondary school students coping with learning. The chapter also presents the study approaches, study area, population of the study, and methods of data collection. Whereby, interview, FGD, questionnaires and observation are presented as the tools administered after consents from the respondents in gathering both qualitative and quantitative data which were analysed by calculating inferential statistic such as t-test and multiple regression after subjected to SPSS version 21 with the companied of content analysis for qualitative data. 

CHAPTER FOUR
DATA PRESENTATION, ANALYSIS AND INTERPRETATION

4.1 Introduction 
This chapter presents analyses and interprets the data obtained from the field study. It further presents the main findings concerning the research objectives and what were reviewed in chapter two. The study developed a social emotional learning model for coping with learning among adolescents secondary school students in Tanzania. Both qualitative and quantitative data were analysed and presented per research questions. This chapter is categorised into the demographic information of the participants, presentation of the key findings and interpretation of the data.
4.2 Participants Demographic Characteristics

This section presents the participants' demographic characteristics as they are useful information for the study concerned. This information helps in identifying the nature of participants that were involved in the study and the social emotional problem encountered for easier identifying the best social emotional skills to help them in coping with learning. The demographic characteristics included sex and age. 

4.2.1 Participants Distribution by Sex

The researcher targeted public secondary schools from which a sample of teachers and students as the key participants were obtained. The participants were asked to fill in their sex. The data shows that about 138 (56.6%) girls and 106 (43.4%) boys were involved in the study. The implication is that girls seem to be many as compared to boys in secondary schools. 

4.2.2 Participants Distribution by Age

The researcher included the age distribution of the participants because it was appropriate to understand the age of students involved in the study as the concern were adolescents secondary school students ranged from 13 to 17 years old. In this view, the participants were asked to fill in their age. The data shows that the majority of students aged 17 years old, followed by 16 years who were 75(30.7%) and those aged 15, 14 and 13years were 49, 16 and 1(0.4%) respectively. The data implies that most adolescents in secondary school are between the age of 16 and 17 years old. Thus the sample was appropriate for data collection because this age is mid of adolescents. It also implies that the majority of students' graduate secondary education above 17 years old. Table 4.1 summarises the students' age distribution. 

Table 4.1: Students’ Age Distribution
	Age
	Frequency
	Percentage

	13 years old
	1
	.4

	14 years old 
	16
	6.6

	15 years old 
	49
	20.1

	16 years old
	75
	30.7

	17 years old
	103
	42.2

	Total
	244
	100


Source: Field Data, 2019  
4.3 The Findings from the Pilot Study (Phase One)

The pilot study was carried out in Kilimanjaro region involving two secondary schools. The purpose was to gain more insight on social emotional behaviours among adolescent secondary school students and extract more on what teachers do in helping adolescent coping with learning. After the pilot study, the researcher prepared three research questions each with the task (s) on developing a social emotional model for adolescent secondary school students coping with learning in secondary school, which were used in the main study. 

In the pilot study students and teachers reported the general social emotions displayed by adolescents, possible social emotional skills to be employed in the model development and the effectiveness of the proposed social emotional model in helping adolescent coping with learning difficulty at school. Students negative social emotions were measured by aggressiveness (6 items) and isolation (4 items) based on the pilot study. Pro-social emotions included items like “Motivated to learn when I am happy”. The measures for social emotional strategies (skills) and students coping with learning were summed. The researcher conducted reliability analysis to determine Cronbachs Alpha (CA) values of the instruments used which were rate into 5 point scale ranging from 1 to 5 as very low, low moderate, high and very high (see table 4.2). 

The mean correlation of the items revealed many bivariate correlation coefficients ranged from 3.87 to 4.16 with the inter-items correlation of 0.206 at the sig value of .000. This suggests that the items form the scale had reasonable internal consistency reliability. The CA for pro-social emotions, unsociable emotions and social emotions skills was computed to help in measuring the reliability of each item in the scale. The Cronbach's alpha of the computed scales ranged from 0.77 to 0.91 which made maintaining of the items in the questionnaire. However, "Key friends increase my ability to learn at school" and "Being remoteness lower my ability to engage with peers at school" had the lowest total correlation mean of 0.213 and 0.208. The data shows that if items were deleted in the Likert scale ‘Alpha if item deleted column’ shows that the reliability could be improved to 0.937. 
Table 4.2: Descriptive Statistics on Pro-Social, Unsocial and Social Emotional Skills with Cronbach's Alpha (N=244) 
	Measures 
	Mean
	Std. Deviation
	Variance
	Cronbach's Alpha if Item Deleted
	Decision

	Pro-social emotions
	
	
	
	
	

	Happiness
	4.52
	.0819
	1.231
	0.932
	accepted

	Excitement
	4.18
	1.01
	1.021
	0.916
	accepted

	Joyful 
	4.18
	1.01
	1.021
	0.916
	accepted

	Isolation of social emotions  
	
	
	
	
	

	Loneliness 
	4.23
	1.01
	1.019
	0.851
	Deleted

	Remoteness 
	4.14
	1.092
	1.193
	0.845
	Deleted

	Separated 
	3.69
	1.491
	2.222
	0.808
	accepted

	Hiding in streets 
	3.86
	1.472
	2.167
	0.809
	accepted

	Aggressive Emotions 
	
	
	
	
	

	pinching 
	3.89
	1.36
	1.849
	0.811
	accepted

	Rude 
	4.03
	1.387
	1.925
	0.814
	accepted

	Beating 
	4.12
	1.349
	1.82
	0.814
	accepted

	Fighting 
	3.38
	1.481
	2.195
	0.828
	accepted

	Social emotions Skills
	
	
	
	
	

	Action-oriented activities
	4.18
	1.008
	1.015
	0.916
	accepted

	Natural context
	4.18
	1.008
	1.015
	0.916
	accepted

	Guidance and counselling 
	4.37
	0.914
	0.835
	0.936
	accepted

	Communicating feeling 
	4.18
	1.01
	1.021
	0.916
	accepted

	Playing and exploration
	4.18
	1.01
	1.021
	0.916
	accepted


Source: Field Data, 2019  

Subsequently, using data (244) from the pilot study ten (10) items for unsociable emotions were subjected to SPSS version 21 to check whether the data were suitable for Principal Component Analysis (PCA). The correlation matrix of the items revealed a correlations coefficient ranging from 0.3 to 0.6 with the diagonal coefficient correlation of 1.000. The Kaiser Mayer Olkin (KMO) and Bartlett's test was significant at 0.873, P=.000. PCA revealed two items with the eigenvalue exceeding 1, explaining the variance of 42.2%, and 13.8% respectively with the total variance of 56%. This enabled in making the accurate decision of deleting or retaining the components for measures of unsociable emotions. 
After the PCA analysis, two items revealed values of less than 0.3 in the correlation matrix. Field (2009) argues that if the value of the item in the correlation matrix is less than .3 the items is deleted but if it is greater than 0.3 items are maintained (see table 4.2). Accordingly, the items deleted were "Loneliness reduces my ability to focus on learning at school" and "Being remoteness lower my ability to engage with peers at school". Thus, eight items were maintained so the total Cronbach's alpha and KMO measures changed to 0.87 and 0.89, P=.000. One item with an eigenvalue exceeding 1, explaining a total variance of 52.2% was found. The components were labelled "isolation" with two items and "aggressive" with six items. Therefore, for the numbers of items, mean, standard deviation, variance, reliability and decision of each item (see Table 4.2). 

Using data in the pilot study thirteen components measuring students coping with learning were subjected to SPSS to check if was suitable for PCA. The PCA analysis was conducted with the orthogonal varimax. The Kaiser Meyer Olkin measures verified the sampling adequacy for the KMO analysis of 0.79 with Bartlett's test of 1088.03, P=.000 indicating that the correlation between one item was sufficient for the PCA. An initial analysis was run to obtain an eigenvalue of each component in the items measuring student coping with learning. Two components had the Kaiser value of 4.2 and 1.5 which is exceeding 1 criterion for KMO each explaining 32.6% and 11.8 % of the variance respectively. 
The screen plot was slightly ambiguous justifying retaining the two components in the final analysis. Also, most of the items rotation components were above 0.5 which is the acceptable value for rotation component analysis in Kaiser Normalization. These components retained are "The programme increased my Interest in attaching to key students" and "Teachers ability to guide in accommodating social emotional problems" (see table 4.3).

Table 4.3: Items, Mean, Variance, Standard Deviation and Cronbachs Alpha

	
	Items 
	
	

	
	
	Mean
	Std. Deviation
	Eigenvalue % of Variance
	Cronbach's Alpha if Item Deleted

	
	Attaching and connectedness  to key students
	3.79
	1.432
	32.551
	0.813

	
	Solving social emotional problems.
	3.96
	1.191
	11.854
	0.812

	
	Attaching to key friends increases interest to learn.
	3.79
	1.281
	9.005
	0.813

	
	Interest in learning at school.
	3.87
	1.278
	7.038
	0.801

	
	Active participation in the classroom.
	4.25
	1.092
	6.262
	0.804

	
	Cope with learning at school.
	3.95
	1.078
	6.018
	0.806

	
	Helping Adolescent students who fight
	3.93
	1.158
	5.688
	0.800

	
	Improve social awareness among adolescent students.
	3.76
	1.218
	5.184
	0.807

	
	Assistance from other students
	3.68
	1.163
	4.488
	0.812

	
	My courage to tell friends when in problems.
	3.83
	1.162
	4.307
	0.816

	
	Attachment to key students 
	3.97
	1.094
	3.804
	0.814

	
	Activated my learning interest.
	4.11
	1.056
	3.28
	0.804

	
	Attention and engagement in class learning.
	4.09
	1.042
	0.519
	0.802


Source: researcher, 2019
In action research, the pilot study is seen as the ongoing research process. It was done in helping planning for the next stage of the prototype. The pilot was conducted at School A and School B secondary schools (the real name of these two schools has been reserved for ethical issues). The pilot study was guided with the inquiry questions to teachers and students such questions were:
i. Why do students fight, kick or pinch others in the class? 
ii. How do you handle adolescent secondary school students who kick or fight in the class?
iii. What can be done to help adolescent secondary school students attend school regularly?

iv. How can we promote social emotions skills among adolescent to enable them to cope with difficulty learning situation at school? 

The posed questions helped the researcher in conducting the context analysis in the schools visited intentionally to know social emotions displayed by adolescent secondary school students and how teachers handle them to improve their coping in learning. Hereunder are the findings presented based on the research questions?

4.3.1 Social Emotional behaviours among Adolescent Students
The information on the social emotions behaviours demonstrated by students at school was elicited from teachers and students by the first two questions which were deduced from the first objectives of this study. It was found that adolescents' secondary school students demonstrated various social emotional behaviours while at school. The social emotions demonstrated were categorised into positive and negative emotions. The positive social emotions included, happiness, excitement, joy while negative social emotions included sadness, kicking, pinching and fighting others at school (see table 4.4). The study revealed that about 87.7% of students agreed that many students had conflict such as refusal to do class tasks and severally quarrel with teachers, while 12.3% denied conflictual with teachers at school. This was similar to what found during the observation as shown in the observation checklist made during class hours and break time. Table 4.4 summarises the findings.

Table 4.4: Students Social Emotions Demonstrated While At School
	Social emotions
	Mean
	Std. Deviation

	
	Statistic
	Statistic

	Joyful
	4.0
	0.00

	Excitement
	3.5
	.707

	Loneliness
	1.5
	.707

	Remoteness
	1.5
	.707

	Separation
	2.5
	.707

	Pinching other students
	3.0
	1.414

	Beating others
	3.0
	2.828

	Fighting with others
	2.5
	2.121

	Kicking others
	4.0
	1.414


Source: Field Data, 2019 

The observation shows that joyful and kicking others were very highly demonstrated by students at school during the class hours and at break time as shown by the mean of 4.0. The excitement was high shown by the student with a mean of 3.5, followed by pinching and beating other students with a mean of 3.0. This implies that adolescent secondary school students demonstrated aggressive behaviours moderately while at school. 
However, teachers reported that the majority of students do kick each other and sometimes physical fight when at school or on the way home. Teachers added that most of the students who pinch and kick each other while at school were form one student and they sometimes do so in the presence or absence of a teacher. This implies that students do spend much time pinching or kicking each other during class hours rather than concentrating on academic issues something which affects their coping strategy in learning when at school. As one of the teachers said, 

“Our students are very aggressive but this is due to their adolescent stage, for example, you might be in front of the class teaching but found that students are pinching or kicking each other… and they usually do this under the desk silently…” (A male teacher).
From this point of view, it is evident that aggressive behaviours among adolescents seem to inflict the learning climate during class hours and even when happening outside the class. It was reported that pinching and kicking among adolescents secondary school students diverse and/or remove students in the good track of concentrating during the teaching and learning process at school. Thus, it was assumed that pinching, physical fight and kicking was the reasons for adolescent failure in coping in academic learning while at school.  

4.3.2 Challenges observed among Adolescent Secondary School Students with Social Emotions
It was found that aggressive behaviours such as kicking, fighting and pinching may affect students coping with learning at school. The participant’s stated that it destroys attention among individual and the whole class from learning habits. As one female teacher during the focus group discussion argued, 

“Fighting at school still happen to students either during break time or on the way home…when this fight happens in the class it destroys learning climate… fighting at school have been one of the reasons to suspend students found victim from schooling…" (Female teacher)
Some participants argued that emotional problems among adolescent such as isolation, rudeness, over excitement and/or fight is the result of family experiences. As one of the male teachers said, 

“Family conflicts are one of the results for some students separated or irregularly school attendance.” (Male teacher)

Another added that, students demonstrated indiscipline behaviours while at school including hiding in the street and sleeping during class hours. As quote saying, 
"These family conflicts results in adolescent engaging into smoking or hide in the street from coming school due to influence of peer groups" (Female teacher)

The situation shows that adolescent secondary school students have faced emotional problems something which intensifies the difficulty in coping with learning. From these challenges teachers as the experts were asked on the best strategy they use handling social emotions among adolescent, their results are presented in the subsequent section.

4.3.3 Handling Adolescent Secondary School Students with Social Emotions Problems in Schools
The study revealed that teachers were familiar with the effect of social emotions problems on students coping with learning at school. It was found that several strategies were used to handle adolescent secondary school students with social emotions problems such as fighting, kicking and irregularly school attending. The researcher involved teachers as the experts in gathering information on the social emotions demonstrated by adolescent secondary school students and propose the way forward in helping them to cope with learning at school. 
The essence was to facilitate the engagement of teachers as practitioners in extracting the ways used to handle difficulty learning situation among adolescent as a result of social emotions problems. These strategies later adapted in developing the appropriate social emotional learning model to facilitate learning among adolescent students. Teachers reported that guidance and counselling, exploring the natural environment and social clubs at school were used as the social emotional strategies for helping students with emotional problems at school. 

Moreover, the strategies pointed by teachers seem similar to what students revealed during the focus group discussion. The participants stated that they would prefer to be provided more with guidance and counselling by teachers when caught kicking, fighting or found isolated from others. Also, the participants argued that they would like students to be provided with seminars to increase social awareness. Further, the study revealed that students wanted new coming students and form one to be provided school rules and regulation and informed on good and bad things that are not acceptable at school. From this point, the participants reminded of one of the Kiswahili saying "Samaki mkunje angali mbichi” (mean that act to the situation immediately before it becomes critical).

It was found that participants requested more physical activities for relaxation. During the focus group discussion, they argue that more physical activities provide the adolescent with a longer time to explore the environment. More importantly, exploring the environment helped in reducing aggressiveness among adolescents students. Increasingly, participants demanded to be located more time to play and explore different context. It was found that adolescents preferred much outdoors learning rather than indoor learning. As one of the students during FGD said, 

"It has been a while since we attended study tour, actually since form one up form three we have not been allowed to go for study tour…we wish our teachers to allow us to go for study tour…" (Female teacher)
Participants identified many ways of acting upon anger or aggression emotions. The participants reported sitting down, screaming, being left alone or watching TV and/or listening to music when at home. All these were found to be the best way of managing social emotions problem among adolescent students. The data show that students seem so interesting in outdoor learning but they were not provided with the chance to explore the natural context. However, according to them exploring the natural context found so helpful in managing isolation and aggressive. Because, during exploration, they have a long time for relaxation hung out with friends and got to identify key people whom they share an interest.

Furthermore, the findings of the present study show that teachers are aware that aggressiveness emotions have a pessimistic influence on students learning at school contrary to the pro-social emotions that were demonstrated by some students. Teachers reported identification strategy as the way of handling adolescent secondary school students with these social emotional problems and later propose solutions for them to adjust in learning. The participants reported that reprimand by words was used to handle adolescent who caught fight and irregularly attending school. One of the male teachers said, 

"In my school, I have been handling adolescents' student who fights or kicks others at school by word reprimand or asking them to write a letter of commitment and/or punish them by giving them more exercise or sticking".  (A male teacher)

The data show that punishment was the mainly dominant strategy to handle adolescent with aggressive emotions in contrast to guidance and counselling which were found mainly applied to those found detached or isolated from their fellow adolescent as well as those demonstrated over excitement. The study shows that teachers summoned parents to come to schools as a strategy and creating a close social relationship with the student as another way of helping them. 
However, it was found that not all parents do respond positively when summoned to attend school due to his/her child issues. Also, teachers insisted that through the established guidance and counselling programme at school they encourage play and exploration, solidarity, communicating feeling to key people and attachment to key students at school. It was agreed that the mentioned aspects were to be tested in the next cycle to see their usefulness in helping adolescent secondary school students coping with a learning difficulty. 

4.3.4 Challenges facing Teachers in handling Adolescent Students’ Emotions 
During the focus group discussion the data shows that the persistence of adolescent social emotions problems has a long way, teachers reported not having cooperation from parents in handling their children who fight, kick others, pinch or isolated at school. Also, teachers argued that now day's parents have no time in taking care of their children including knowing how they behave what emotions they demonstrate. As one of the male teachers said, 

“you can call a parent at school to come for his/her children progress unsuccessful or if s/he come either his/her child has been caught fighting or engaging in social affairs (intimacy relation), most of the parents, in turn, embarrasses or annoy teachers denying that their child cannot engage in such behaviours" (A male teacher) 

From this analysis, the data implies that most parents do not spend much time with their children at least to guide them or know the social emotions they demonstrate when are in the age of adolescent. From this perspective, the findings show that in this 21st transforming generation one parent-child is not the other parents' child (mtoto wa mwenzio sio wako) something which is different from the ancient generation. 

4.3.5 The Proposed way Forward to these Challenges 
Teachers suggested that the whole community is to be provided education on social emotions regulation strategies. As one participant argued that, parents are to be informed on the significance of instilling long good emotions regulation strategies to their children. Furthermore, participants identified the establishment and strengthening of students' social clubs, enhancing counselling session for both girls and boys as a way of rescuing them from aggressiveness and isolation.

4.3.6 The influence of Social Emotions Behaviours in Learning 
Before the actual iteration group, the researcher was interested to examine the influence of social emotions behaviours in students learning. The data on the effects were gathered using questionnaires, interview and focus group discussion. The findings show that social emotions behaviours had effects on adolescent secondary school students learning. It was revealed that unsociable emotions behaviours disrupt students learning attention. However, pro-social emotions increased students' learning interest (see table 4.5).To identify significant social emotions predicators for coping with learning regression analysis was carried out. In this analysis aggressiveness, isolation, happy and excitement were treated as the predicators' variables, while adolescent coping with learning was treated as the dependent variable. 
The purpose was to find out which predictor variable has a more significant impact on students coping with learning at school. The results show a high positive significant effects between happiness (β=.161, t(2, 241) = 2.49, p=0.01) and students coping with learning meaning an increase in adolescent happiness positively predicted coping with learning. Additionally, a positive effects was found between excitement (β=.212, t(2,241)=3.27, p=.0) and adolescent coping with learning. This implies that the increase of excitement highly predicted the increase in the interest in learning at school among adolescent. The model summary table shows that more happiness and excitement increased adolescent coping with learning by about 31% (see table 4.5). 

Table 4.5: Coefficients of Social Emotions behaviours in learning
	Coefficients (a)

	
	
	Unstandardized Coefficients
	Standardized Coefficients

	Model
	
	B
	Std. Error
	Beta
	t
	Sig.

	1
	(Constant)
	3.37
	0.24
	
	14.2
	0

	
	Happy
	0.12
	0.05
	0.161
	2.49
	0.01

	
	Excitement
	0.17
	0.05
	0.212
	3.27
	0


        *P< 0.05 **P< 0.01 *** P<0.001
Besides, a moderate correlation was found between communicating feelings and adolescent coping with learning at school. In the same way, natural context exploration highly correlated with adolescent coping in learning at secondary school at (r=.33, p=.000, β=.000) implies that high students natural context exploration improve practical and alive learning as it arouses students interest during the learning by exploration than using usually learning environment (see table 4.5).

The researcher also examined whether aggressive and isolation affected adolescent student coping with learning at school. The idea behind this was aggressive emotions distort the learning climate as it demotivates students from learning attitude. Multiple regression analysis was used, a weak negative correlation was revealed between aggressive and adolescent coping with learning at school (β=-0.002, t (2, 241)=-.024, P=.981) (see table 4.6). This implies that adolescent students who were aggressive lack social interaction from peers as peers run away from them. It is from this point students lose hope and failure coping with learning at school. Also, the results showed a weak positive correlation between students' loneliness and ability to cope in learning at school (β =.163, t (2, 241) =2.53 and p=0.01). Implying that there is evidence where some loneliness adolescent separate from fellow seeking privacy for more intensive learning than aggressive students. 
Table 4.6: Coefficient Correlation for Aggressive, Isolation and Coping with Learning
	model 1
	Coefficients(a)
	

	
	Unstandardized       Coefficients
	Standardized Coefficients
	

	
	B
	Std. Error
	Beta
	t
	Sig.

	(Constant)
	3.84
	0.246
	
	15.615
	0

	Loneliness
	.132
	0.052
	0.163
	2.532
	0.01

	Aggressive
	-0.001
	0.044
	-0.002
	-.024
	0.981


        *P< 0.05 **P < 0.01 *** P< 0.001
The data from Table 4.6 implies that most adolescent secondary school students who are aggressive at school had a low coping strategy in learning. The data shows that adolescent with aggressive behaviours experienced difficulty in adjusting to academic learning at school as compared to those who had pro-social behaviours. This was comparable to what reported during the interview with teachers that, most stubborn students are not actively engaging in learning even when provided with exercise by teachers. A female teacher from school B had this to say, 

"Social emotions behaviours affected students learning, for example, most of the students who kick, pinch or fight in the class does not submit their exercise when provided with the assignment and if they do so they do it very late compared to other who are happy and actively following the teacher…" (Female teacher from school B)

This study shows that aggressive behaviours distort the learning climate and attention to other students when happening in the class or outside because it draws attention in observing the fight rather than concentrating on learning activity. This implies that negative social emotions influence students learning negatively, while positive social emotions had a positive influence on learning as it increases the interest in sharing ideas from fellow students. 

4.3.7 Social Emotional Learning Model for coping with learning
Following the literature review and the pilot study, the researcher had an opportunity to transcribe analysis and select the vivid emerging themes from the focus group discussions, interviews and questionnaires that were mapped for the SELM development. The selection was aligned with what was concluded by the participants during the data collection in line with the literature review. The concept of emotional model development began to arise as the majority of the participants claimed for the establishment of a clear social emotions regulation model to cut across adolescents. The data show that adolescent secondary school students are at the risk of dropping from schooling due to failure in coping with emotional problems at school. Thus, figure 4.1 incorporates the suggested potential themes integrated into the social emotional learning model based on the participants' responses and the literature review. 

[image: image11]
Figure 4.1: The integrated Social Emotional Coping Skills (SECS)
Source: Field Data, 2019 

The researcher and the participants agreed on the themes identified in figure 4.1 above as per the findings from the pilot study. This was used in planning the actual action research which was implemented on March 25th 2019 each stage involved data collection from teachers and students. The first phase of this study ended with a reflection meeting with the teachers as the experts which helped in enriching the social emotional learning model. Teachers agreed that social emotions problems affected adolescent secondary school students coping in learning at school. Thus, they agreed to test the model developed in collaboration with teachers as the experts in the second phase. The findings are presented based on the study objectives. 

4.4 Phase II the Action Research

After the thorough literature review and the pilot study, the researcher in collaboration with teachers as the experts developed the exemplarity social emotional learning model. The model had several elements including; naturalistic context exploration, attachment to their role model, Guidance and counselling, communicating feeling to key friends and action oriented activities during teaching and learning. The model elements were well featured with few elements of functionalism theory which make the model more alive. This gives prototype two which was tested in this cycle two. 
The phase began on 30th March 2019 at school A (the right name have been reserved). The phase was characterized by TGs and NTGs where pre-test and the tryout were carried out in collaboration with the teachers as the practitioners. The data were gathered from teachers and students by using questionnaires, interview, focus group discussion and observation. The idea behind this was that the model could help adolescent secondary school students' change and cope in learning after being guided by teachers on how to behave while at school upon encountered social emotions problems which may obstruct the learning process. In this stage, teachers were asked about the challenges faced in teaching adolescent secondary school students at school and the way forward in handling social emotions among adolescent students. 
The researcher role in this cycle was helping teachers on how to go about using the model in helping students to develop social emotional coping skills which thought important for learning at schools. It was found that teachers developed skills and the students improved the interest in learning under the guidance of teachers. Participants reported improved coping with learning at school. Students acknowledged that the aspects included in the model helped a lot in regulating emotional problems such as aggression and isolation. The data show that adolescent learned how to share feeling and/or handle aggressive behaviours when interacting with their peers at school. The results from the pre-testing and post-testing are presented based on the themes deduced from the data during the action research. 

4.4.1 Pro-Social Emotions and Academic learning among Adolescent Students
The researcher had two groups the control and non-control group. The idea was to compare the changes made in the treatment group against the NTGs. Pro-social emotions indicators were happiness, excitement and joy. Example of happiness item was "happiness increase understanding others feeling". An example of an excitement item was "Excitement increases my attention in the class", while joyful include item such as "Joyful activates my thinking ability during and after class hours". All items were rated on a 5-point Likert scale ranging from "very low" (1) to 5=very high. The mean scores, standard deviation and variance were calculated. The findings are presented as follows, 
Table 4.7: Mean, Std Deviation and Variance for Pro-Social Emotions and Academic Learning
	Pro-social emotions 
	Items
	N
	Mean
	Std. Deviation
	Variance

	Happiness 
	3
	244
	3.63
	1.109
	1.231

	Excitement 
	2
	244
	4.18
	1.010
	1.021

	Joyful 
	2
	244
	4.18
	1.010
	1.021


Source: Field Data, 2019  

As observed in Table 4.7 happiness, excitement and joyful in this study were reported as pro-social emotions. The analysis of social emotions behaviours shows that the average mean score was 4.12 on a 5 point scale, where lower boundary= 1, Upper boundary=5, which means that the majority of responses from students fall under the category of high. This implies that the majority of adolescent secondary school students highly agreed that they cope with learning at school upon being excitement. The excitement was found to be the agent for self-awareness and confidence generating among adolescent students.  

As the findings in Table 4.7 indicates adolescents happiness increased understanding ones feeling and thought as shown with the mean of 3.63. The data in table 4.7 suggests that adolescent students' level of understanding ones and/or fellow emotions was very low compared to other lists of variables examined. It was found that students had an interest in learning at school when are happy as was shown by the mean of 4.52 with a standard deviation of 0.819. The findings also show that key friends activate the interest in individual learning at school as shown with the highest mean of 4.58 with a standard deviation of 0.735. This was likely to what found that self-confidence help adolescent secondary school students in handling social emotional problems. 

4.4.2 Unsociable Emotions and Academic Learning among Adolescent Students

The study intended to investigate the extent to which the unsociable emotional problems affect the coping strategy of students in learning at school. It was found that unsociable emotions negatively affect adolescent secondary school students coping in learning at school. It was further found that negative social emotions among adolescent secondary school students obstruct teaching and learning processes. This account teacher's neglected stubborn student who seems very aggressive all the time at school. This includes neglecting involving them in the activity that stimulates the learning among adolescent students. The descriptive data are presented in table 4.8. 

Table 4.8: Unsociable Emotional Behaviours among Adolescent Students
	Unsociable Emotional Behaviours
	N
	Mean
	Std. Deviation
	Variance

	Isolation Emotions
	
	
	
	

	Loneliness
	244
	4.23
	1.010
	1.019

	Remoteness
	244
	4.14
	1.092
	1.193

	Separated
	244
	3.69
	1.491
	2.222

	Hiding in streets
	244
	3.86
	1.472
	2.167

	Aggressive Emotions
	
	
	
	

	Not following school rules and regulations
	244
	3.87
	1.490
	2.221

	Pinching other students
	244
	3.89
	1.360
	1.849

	Rude made me rejected by peers.
	244
	4.03
	1.387
	1.925

	Beating others
	244
	4.12
	1.349
	1.820

	Fighting in the class
	244
	3.38
	1.481
	2.195


Source: Field Data, 2019  
The analysis on the unsociable emotional behaviours reflects that the average mean was 3.91=4 which falls under the high point scale. The unsociable emotional behaviours were seen as the social emotions that are not accepted among adolescent students. The finding shows that the items ranged from the mean of 3.38 to 4.23. The data show that students fighting in the class disrupt learning attention was depicted with the lowest mean of 3.38 with a standard deviation of 1.48. The data also show that rudeness students at school were rejected by peers as it was shown by the mean of 4.03 which fall in the category of high. Furthermore, the finding indicates that adolescent secondary school students not following school rules and regulations are always conflicting with teachers at school as shown with the mean of 3.87. This implies that teachers dislike students who do not adhere to school rules and regulations. 
Likewise, it was revealed that beating others at school was seen as unacceptable social emotions behaviours as shown with the mean and standard deviation of 4.12 and 1.35 respectively. This was found to be among the reason why some students refuse to cooperate in academic learning with students who beat others at school. Similarly, the study revealed that aggressive behaviours among adolescent secondary school students made other runs away from them as shown with the mean of 3.7. 

This phase was characterised by the pre-test and the tryout stage. At this juncture, the data from NTGs was compared with TGs data. The essence was to examine if the adolescent has demonstrated improvement in social emotions after the tryout phase. Changes were observed from the TGs and NTGs. Before the tryout phase, the results show that adolescent used to fight and kick each other at school. The data in table 4.9 indicates that there was a statistically significant difference between participants for the treatment group (M=26.93, SD=6.38) and the non-treatment group (M=25.49, SD=6.8) in total scores. This implies that respondents from the treatment group scored high compared to the non-treatment group. 

Additionally, the data indicates that there was a significant difference between the treatment group (M=4.11, SD=1.304) and respondents from the non-treatment group (M=3.96, SD=1.468) on aggressive social emotions demonstration. This was interpreted that respondents from the treatment group scored higher in aggressive social emotions compared to the colleague group. This informs that during the pre-testing and tryout phase the treatment group have improved social emotional regulation skills compared to their counterpart. 
However, no statistically significant difference was observed in "loneliness" between the treatment group (M=4.21, SD=1.038) and the Non-treatment group (M= 4.25, SD=.984). This informs that the participants similarly reported loneliness regardless they come from different groups. The mean, standard deviation and standard error mean for the treatment and non-treatment group are summarised (see table 4.9). 
Table 4.9: Mean, Std, and SE in the Pre-Test and Tryout Stage
	
	Grouping TGs and NTGs
	N
	Mean
	Std. Deviation
	Std. Error Mean

	Conflict with teachers
	control  group
	122
	1.04
	.199
	.018

	
	treatment group
	122
	1.04
	.199
	.018

	Kicking 
	control  group
	122
	1.02
	.128
	.012

	
	treatment group
	122
	1.01
	.091
	.008

	Loneliness 
	control  group
	122
	4.25
	.984
	.089

	
	treatment group
	122
	4.21
	1.038
	.094

	Fighting  
	control  group
	122
	3.52
	1.473
	.133

	
	treatment group
	122
	3.89
	1.291
	.117

	Rudeness
	control  group
	122
	3.96
	1.468
	.133

	
	treatment group
	122
	4.11
	1.304
	.118

	Happy
	control  group
	122
	3.35
	1.060
	.096

	
	treatment group
	122
	3.90
	1.094
	.099

	Social awareness skills 
	control  group
	122
	4.36
	.937
	.085

	
	treatment group
	122
	4.41
	.811
	.073

	Action oriented activities 
	control  group
	122
	3.99
	1.032
	.093

	
	treatment group
	122
	4.36
	.863
	.078


Source: Field Data, 2019  

4.4.3 Reflection and Way Forward 
The second phase was about testing the proposed model. The phase characterised by two cycles which are pre-testing and tryout. The essence of this phase was to find out true experiences from teachers and students. This included identifying strength, challenges facing both teachers and students hence establish solutions to improve education practices. Teachers report gaining experience as they were engaged in the action research process which enabled them to acquire skills, knowledge and experiences in dealing with social emotions among adolescent students. They were also able to refine ways of handling adolescent secondary school students and adapt SEL model which emphasise on guidance and counselling, encouraging action activities during teaching and encouraging exploring natural context as the best ways of dealing with the emotional problem among adolescent. 

The data revealed that students improved learning habits as a result of gaining experience on how to regulate social emotions problems which hamper them coping with learning at school. One student said, 

“Since I have been guided by teachers on choosing key friends, I have found myself interesting coming to school regularly than usually..” (A girl student)

The data suggest that a key friend's influences one attention in learning. It was established that attachment with peer groups increased interpersonal relationship which was an agent for developing interest in academic issues. During the focus group, discussion teachers acknowledged spending more time observing aggressive or isolated students before taking action upon them. They also reported putting aside corporal punishment for adolescent caught fighting at school or suspending them. Teachers reported using more guidance and counselling as well as parent calling strategy as the strategies to handle student's social emotions behaviour demonstrated at school. The findings from this phase suggest that teachers used varieties of strategies to handle students' social emotions problem to improve their coping skills in learning at school. 

However, it was reported that still many students come late to school, some hide in the street and they were caught kicking, pinching and/or fighting at school. Also, students' readiness to express their feeling to key friends was reported to be low among adolescent students. During the reflection the participants argued that despite teachers' summon parents to come to school for their children matter, teachers received poor cooperation from parents. Moreover, very few encouraging naturalistic explorations, feeling expression to key friends, action oriented activities during teaching and relaxation under the tree. 
Furthermore, the researcher observed the solutions among teachers but they seem rarely to share experiences in handling these aggressive behaviours in a better way than sticking or frog jumping. This provided the lesson that such action research brings teachers into the study as experts and practitioners. Thus, action research was imperative as it updates their skills and knowledge in dealing with social emotions among adolescent secondary school students to improve learning at school. Despite the minimal challenges and strengths observed in this phase, they were handled over to improve the next phase of this action research. 

4.5 Phase III Post-Testing of the Model
The researcher visited back the school to see the progress made upon the left teacher for one month implementing the model to students. This phase was conducted from 26th August 2019 at school A and B (the real names of schools are reserved). The idea was that a long time implementing the model to students instils permanent change of behaviour to adolescent secondary school students in coping with learning. Thus, the researcher goes back for post-testing involving the TGs group. The data were gathered from students and teachers. The data obtained in this cycle were compared with the data from the pre-test intentionally to see the improvement made by assessing the effectiveness of the model in helping adolescent secondary school students coping with learning at school. The cycle also ended with the reflection meeting. The findings are presented as follows,

4.5.1 Changes Made among Adolescents on Social Emotional Behaviours

Action research begins with planning and implementation during which the researcher in collaboration with the experts identified the problems for later improvement in the next cycles. During this phase, the researcher compared the TGs against the NTGs by calculating a t-test. The proposed model was implemented in the TGs while NTGs was left unfamiliarised with the proposed social emotional model for enabling adolescent secondary school students to cope with learning difficulty. The idea was to assess the level of differences in the social emotions demonstrated by adolescent secondary school students before and after the implementation of the model for improvement. 

The data show that teachers are frustrated dealing with adolescent secondary school students who are aggressive at school. This was because students found with these social emotions had difficulty coping in learning at school. However, the improvement was made among adolescent in adjusting from difficulty learning situation as a result of improved social emotional coping skills compared with the previous results before the implementation of the model. It was reported that adolescent secondary school students in the TGs significantly had changes in social emotions. Because students awareness on the impact of unsocial emotions such as kicking, rudeness, fighting, pinching and separate cases in the class were rarely reported after the implementation of the model. As one of the students said, 

“Since I have been directed on how to behave, what to do when I am sad or jealously… it has been a while to kick or pinch even fight with my fellow student as compared to previous one…” (A boy student) 

However, the data show that adolescent secondary school students do fight and kick their fellow in the absence of teachers. It was found that mostly the action of pinching, kicking and fighting each other is done in the class, during break time or on the way home. During the reflection meeting, teachers reported that aggressive among adolescent secondary school students have been witnessed as one of the factors that result in difficulty coping in learning among adolescent at school. This may have resulted in difficulty learning among adolescent as the situation inflict the learning atmosphere among learners and teachers. 
Notably, teachers concentrate on settling quarrel among adolescent secondary school students as results of aggressive behaviours instead of concentrating on facilitating learning. Thus, the findings suggest that the designed model seem important as it equipped adolescent secondary school students with social emotional literacy such as self-awareness, self-management and responsive in decision making that are very important in regulating unsociable and pro-social emotions for permanent change of the behaviours. 

Subsequently, an independent sample test was calculated comparing the changes made after the tryout phase in the TGs over NTGs. The researcher compared social emotions such as fighting, kicking, rude, isolation and happy among adolescent in the treatment and non-treatment groups. The results show higher mean scores of the treatment group (M=3.89, SE=.117) than the mean scores in the control group (M=3.52, SE =.133) with the difference mean of -.369 in aggressive social emotions. The difference was statistically significant t (242) = -2.08, p=.012 at the mean scores with a 95% confidence interval scores ranged from -.718 to -.020 (Table 4.10). The researcher inferred that the control group had a smaller mean compared with the treatment group. This infers that exposure of adolescent to social emotional learning model caused significant difference more than unexposed to any social emotional learning model at school. This was the case during the focus group discussion students reported that, 
"Since I have been exposed to this programme I have learned more social skills including interpersonal skills and how to associate with my peer group during learning process something which induces my learning interest" (A girl student).
The data from the above verbatim implies that the treatment group had improved social emotional regulation skills than the counterpart. Also, the results show that there was a significant difference in the scores for “happiness” in the treatment group (M=3.90, SE=.099) and students in happiness in the control group (M=3.35, SE=.096) at the condition t(242) =-3.983, p=.001(two-tailed), however, it did represents the medium sized effect r=.25 (table 4.10). It can be concluded that there was a significant difference between the adolescent groups subjected to treatment than the controlled one. This infers that the social emotional learning model motivated adolescent learning interest in the treatment group than those not exposed to any social emotional learning model for helping adolescent adjust in a difficulty learning situation. 

However, about the adolescent demonstrating isolation behaviours, results show that there was no statistically significant difference for scores in "isolation" in the treatment group (M=4.21, SD=1.038) and the respondents in the non-treatment group (M=4.25, SD=.984), t(242)= .316, p=
.752(two-tailed). This means the respondents regardless of their differences in groups similarly reported isolation behaviours. The results are as shown in table 4.10. 
Table 4.10: Independent Sample Test on Changes Made among Adolescent 
	
	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	Social emotions behaviours 
	F
	Sig.
	T
	Df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	
	
	
	Lower
	Upper

	Kicking 
	Equal variances assumed
	1.348
	.247
	.579
	242
	.563
	.008
	.014
	-.020
	.036

	
	Equal variances not assumed
	
	
	.579
	218.28
	.563
	.008
	.014
	-.020
	.036

	Loneliness 
	Equal variances assumed
	.576
	.449
	.316
	242
	.752
	.041
	.130
	-.214
	.296

	
	Equal variances not assumed
	
	
	.316
	241.30
	.752
	.041
	.130
	-.214
	.296

	Pinching  
	Equal variances assumed
	6.351
	.012
	-2.08
	242
	.039
	-.369
	.177
	-.718
	-.020

	
	Equal variances not assumed
	
	
	-2.08
	237.91
	.039
	-.369
	.177
	-.718
	-.020

	Fighting 
	Equal variances assumed
	.224
	.637
	-2.53
	242
	.012
	-.475
	.188
	-.845
	-.106

	
	Equal variances not assumed
	
	
	-2.53
	241.97
	.012
	-.475
	.188
	-.845
	-.106

	Rudeness.
	Equal variances assumed
	2.208
	.139
	-.83
	242
	.407
	-.148
	.178
	-.498
	.203

	
	Equal variances not assumed
	
	
	-.83
	238.65
	.407
	-.148
	.178
	-.498
	.203

	Happiness
	Equal variances assumed
	.580
	.447
	-3.98
	242
	.000
	-.549
	.138
	-.821
	-.278

	
	Equal variances not assumed
	
	
	-3.98
	241.75
	.000
	-.549
	.138
	-.821
	-.278

	Excitement 
	Equal variances assumed
	.580
	.447
	-3.98
	242
	.000
	-.549
	.138
	-.821
	-.278

	
	Equal variances not assumed
	
	
	-3.98
	241.75
	.000
	-.549
	.138
	-.821
	-.278


Source: Field Data, 2019  

4.5.2 Social Emotions among Boys and Girls 
Furthermore, the researcher examined the changes made among boys and girls on social emotions while at school. The lack of learners' interest in learning caused the researcher to compare boys and girls who demonstrate highly unsociable emotions such as fighting and kicking others while at school. Additionally, the appropriate pedagogy might be more applicable to develop coping strategies and social emotions skills among adolescent secondary school students to enable them to accommodate emotional challenges that seem to impede activeness in learning while at school. Table 4.11 show the group statistics for male and female students engaged in this study. When the data run the results show that there were disaggregate between the genders among the respondents (see table 4.11). The female composite a total of 138 and male were 106.

The central measures of tendencies were calculated; descriptive analysis shows that male students' highly demonstrated social emotions problems compared to girls. The results show that boys highly kicked and fight at school as shown with the mean of 1.03 than girls presented with the mean1.0 with the different means of 0.03. This suggests that boys seem to kick and fighting each other than girls. This may be due to the age difference among boys and girls as boys seem grown-up than girls. It was revealed that boys usually do not come to school due to hiding in the street as compared to girls as presented with the mean of 3.93 and 3.81 respectively. 
In the same way, the results revealed that boys highly demonstrated beating as presented with (M=4.21, SD=1.28) and rudeness (M=4.08, SD=1.3) at school than girls (see table 4.11). The situation was similar to what found during observation whereby boys was found severally kicking and beating their fellow students during break time and even during class sessions. However, girls' responses on fighting disrupting the learning climate outperformed boys' responses (M=3.46, SD=1.480 SE=.126). Additionally, girls responses on "remoteness lowering ability to engage with peers in learning" outperformed boys responses as presented with (M=4.28, SD=1.09 see table 4.11). This infers that girls are highly isolated than their counterpart. The table below summarises the mean, standard deviation and standard errors of the social emotions demonstrated by boys and girls at school. 

Table 4.11: Group Statistics Showing Male and Female Students’ Social Emotions
	Social emotions 
	Gender of the Respondents
	N
	Mean
	Std. Deviation
	Std. Error Mean

	Kicking others at school
	Male
	106
	1.03
	.167
	.016

	
	Female
	138
	1.00
	.000
	.000

	Happy
	Male
	106
	3.63
	1.124
	.109

	
	Female
	138
	3.62
	1.102
	.094

	Remoteness 
	Male
	106
	3.97
	1.073
	.104

	
	Female
	138
	4.28
	1.093
	.093

	Rude 
	Male
	106
	4.08
	1.310
	.127

	
	Female
	138
	3.99
	1.447
	.123

	Fighting 
	Male
	106
	3.27
	1.483
	.144

	
	Female
	138
	3.46
	1.480
	.126

	Beating
	Male
	106
	4.21
	1.278
	.124

	
	Female
	138
	4.06
	1.403
	.119

	Loneliness
	Male
	106
	4.24
	.981
	.095

	
	Female
	138
	4.23
	1.034
	.088

	Hiding in the streets
	Male
	106
	3.93
	1.449
	.141

	
	Female
	138
	3.81
	1.492
	.127


Source: Field Data, 2019 

4.5.3 The Influence of Social Emotional Behaviors’ on Students Learning 

The information on this theme was obtained from the first research question category. The researcher intention was to examine the significant level effect of social emotions on adolescent secondary school students coping with learning. The idea was guided by the sub research question "how do social emotions affect adolescent learning at school". Descriptive analysis with the Likert scale ranging very low to very high represented with the value of 1 to 5 respectively was used. The mean sample average was 4.03 which fall in the high category at a 5 point scale level. The data show that social emotions behaviours had an effect on adolescent student learning as the average mean of the surveyed items falls in the value of 4 which is equivalent to "high" (table 4.2).

As observed in table 4.2 the data shows disaggregate mean of the items surveyed ranged from 3.38 to 4.58, with most of the items hovering around the average mean (4.0). The measure that received the highest rate responses was "happiness" with a mean of 4.52 and a standard deviation of 0.819. Furthermore, the majority of the responses fall in between the average mean, for example, "Social awareness skills increases the level of handling and understanding others emotions" as presented with the mean of 4.37 and a standard deviation of 0.914. It was followed with "Acknowledgment increase appropriate social emotions and "Natural context improves live learning" presented with the mean of 4.19, 4.18 and standard deviation of 1.005 and 1.008 respectively (Table 4.2). This implies that teachers acknowledging appropriate social emotions behaviours, exposing students to natural context improve activeness during learning. 

Furthermore, multiple regression analysis was carried out to investigate if social emotions behaviours could significantly predict student coping with learning. The results of regression in the model explained 26% significantly predictor of students coping with learning. Additionally, there was a statistically positive correlation between happiness (β=.20, t(1, 242)=2.95, p=.004 see table 4.12) and student developing interest to learn. This implies that respondents scored higher on the item "interested to learn when happy". This implies the increase in happiness significantly affect students coping with learning at school by about 26%. Therefore, pro-social emotions positively predicted student coping with learning, unlike negative social emotions.

Additionally, there was no statistically significant correlation between aggressiveness (β=0.005, t(1,242)=0.078, p=0.938) and student coping with learning. Also, there was no statistical correlation between isolation (β=0.117, t(1,242)=1.8, p=0.073) and student coping with learning. Thus, it is reasonable to infer that from these results negative social emotions may in one way or another result to poor academic achievement among adolescent because the behaviour disrupt a peaceful learning environment at school. Table 4.12 detailed the relationship between social emotions and student coping with learning at school. 

Table 4.12: Relationship between Social Emotions and Students Coping with Learning
	Coefficientsa

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	3.574
	0.258
	
	13.83
	0

	
	Happiness
	0.146
	0.049
	0.198
	2.948
	0.004

	
	Loneliness
	0.095
	0.053
	0.117
	1.8
	0.073

	
	Aggressive
	0.003
	0.038
	0.005
	0.078
	0.938


a. Dependent variable: Student coping with learning        

 *P≤ 0.05 **P≤ 0.01 *** P≤ 0.1

4.5.4 Challenges Observed During the Action Research

In this phase during the implementation of the social emotional learning model numbers of challenges were observed. Through the focus group discussion, interview and observation during data collection it was possible to identify some challenges. The challenges observed are categorized into teachers' readiness, students' readiness, parents/guardian readiness, environmental challenges and time. In the next paragraph these challenges are described based on the findings drawn from the interview, focus group discussion during the reflection meeting and observation made at school. It was revealed that in one way these challenges hinder effective implementation of the designed pedagogy to facilitate adolescent coping with learning at school. 

We observed Teacher's readiness and found that teachers at school are the key parent to children as they stay with children for about 8 to 10 hours for those who are day scholars. Thus, they need to sacrifices their time for caring adolescents by directing them the right way to behave. But this was not the case the data show that most teachers are not ready to provide guidance and counselling to students who are isolated and aggressive at school. As one of the teachers said, 

"It is very hard to take trouble with an adolescent who is very rude, isolated and aggressive at school… because when you do so you might find yourself quarrelling with their parents who seem not ready to be informed about their children social emotion problems demonstrated at school" (Female teacher) 

The findings infer that poor cooperation among parents and teachers in taking care of adolescent secondary school students is the result of poor readiness to teachers in designing a programme to support students with social emotions problems so that they can cope with learning at school. Also, it was found that some adolescents are not ready to disclose the causative of their loneliness, separated or being rejected by peer students. The data show that even if teachers' device the guidance and counselling sessions to students some were not ready to participate in the session. Also, during the implementation of this model, some students selected in the treatment group were not ready to participate as they claim to be busy and some who participated during the session ended pinching and kicking their fellow students during the implementation of the model.

Furthermore, it was observed that learning environment seem to be the critical challenges to both teachers and students in implementing the social emotional learning model as well as result in more social emotions problems to adolescent. The data show that overcrowded classes were one of the critical challenges resulting in a difficulty learning environment due to a large number of students. The larger number of students intensified the difficulty of teachers reaching each student, hence difficulty in devising the best approach of helping the adolescent with social emotions problems.  As one of the female teachers said, 

“Some students are so loneliness or come late at school due to family issues such as parent fights…overcrowded classes in our school has become a problem as the situation result to difficulty in managing students’ behaviours…” (Female teacher)

So the environment was the barriers to effective learning as teachers failed to implement the designed model to adolescent secondary school students as required. Moreover, most teachers lamented that they lack parents/guardians readiness in checking their children progress. As another teacher added that, 

"You can call a parent to come to school for his/her child matter but no response… for example recently, one student was absent for about two weeks but the parent was invited twice with no response…but when she come claimed her child being innocent by saying my child has never missed coming to school and I am the one I wake up him ready for school" (Male teacher).
The quotation above implies that most parents are not even aware of their children emotions. This may be due to being very busy with the day to day activities as they leave home early in the morning and get back at the midnight. From this point of view, children aggressiveness is likely to root from house-made as the parent has no time caring for their children. 

4.5.5 Testing of the designed Social Emotional Model for coping with learning
In this phase, the researcher assessed the effectiveness of the model developed by collecting data about the improved practices and learning outcome among adolescent students. The aspects incorporated in the model improved practices in learning outcomes to both teachers and students in coping with difficult learning. It was reported that students had selected their key friends and were observed hugging around with them all the time at school. Teachers reported that students who previously were reluctant in learning due to aggressive have changed and they were reported improved learning outcome in the class by doing the exercise assigned. 

Furthermore, the data show that high cooperation was observed among teachers and students during the guidance and counselling sessions where students had the chance to express their emotions to teachers. Table 4.13 summarizes the changes observed in the collaboration between teachers and students during the implementation of the model. The findings are presented based on the data collected through the interview, focus group discussion and observation in and outside the class. 
The findings reveal a similar situation in the focus group discussion. The model was so helpful to adolescent secondary school students coping with learning as a result of knowledge and social emotions skills gained during the implementation of the model. As one of the students during the discussion argues, 

“our study group have been formed as a result of this model implementation… so we kindly beg our teachers to continue advising us more so that we can do better in school whenever they see us going wrong, let them not be tied of guiding us… we sometimes behave the way we do behave unknowingly…"

Table 4.13: Key Changes Noticed During the Implementation of the SEL Model 
	Coping strategies 
	· How they improved the coping strategy 

	Self-awareness 
	· The teacher guided students to learn to cool down when depressed or anger and control themselves when so excited.  

	Choosing key friends 
	· Teachers encouraged students to assess themselves and choose key friends who share characters. 

	Communicating feeling
	· Teachers guided students to choose key people whom they may communicate their social emotions problems. 

· Teachers guided the student to express their views when they wish to do so. 

· Students found guiding each other.

	Self-management
	· Teachers encouraged students to learn to be calm and avoid provoking unnecessary. 

	Solidarity 
	· Teachers guided students to cooperate in extracurricular activities such as sports and games.

· Encouraged play and exploration

	Cohesion 
	· Teachers encouraged students to learn together in groups.

· Encourage study tour. 

· Field trip 

	Integration 
	· Teachers encouraged play and exploration in the natural context. 

· Students supported each other during the learning process.


Source: Field Data, 2019  

The quotation above implies that the alive designed social emotional learning model is worthy for improved academic learning among adolescent secondary school students in public schools. Perhaps after the implementation of the model, schools seem with very minimal cases of a fight, isolated and separated among adolescent. This was attained after immediate acting upon the social emotions demonstrated by adolescent at school.

Furthermore, when the descriptive data run on the effectiveness of the model in helping adolescent secondary school students cope with learning. The results reveal the same situation to qualitative data; it was found that the model was effective for students coping with the difficulty learning environment at school. The responses of the mean for measures for social emotional strategies ranged from 3.68 to 4.25 with most of the items hovering around the average mean of 3.92. The measures that received the highest mean were "Ability of the designed model to improve students' active participation in the classroom", "The programme activated my learning interest" and "The programme increased my attention and engagement in the class learning" represented with the mean of 4.25, 4.11 and 4.09 respectively. This implies that the model seems so effective in inducing adolescent learning interest because it activated the adolescent level of engagement in and outside the classes. 
Again the data show some social emotional learning model variables tested hovering around the average mean, these include, "interest in learning at school" and "communicating to friends when in problems" presented with the mean of 3.87, 3.83 with the standard deviation of 1.278 and 1.162 respectively (Table 4.14). The data infer that adolescent level of interaction, social awareness and self-awareness was raised during the implementation of the programme as they had the opportunity to share different social emotional skills under the teacher guide. However, the lowest measures were the ones that came close to falling outside the average mean. These included "social awareness, "Interest in attaching to key students" and "assistance from other students during class sessions" as shown with (M=3.76, SD=1.218, M=3.79, SD=1.432, M=3.68 and SD=1.163) respectively (Table 4.14). 
Table 4.14: Summary of the ITEMS surveyed showing the Effectiveness of the Model for Students coping in learning (N=244)
	Social emotional model Items
	Mean
	Std. Deviation
	Variance

	Attaching to key students
	3.79
	1.432
	2.051

	Guiding and Counselling 
	3.96
	1.191
	1.418

	Attaching to key friends 
	3.79
	1.281
	1.642

	Raising interest in learning 
	3.87
	1.278
	1.634

	Active participation in the classroom
	4.25
	1.092
	1.192

	Cope with learning at school
	3.95
	1.078
	1.163

	Social awareness among adolescent students
	3.76
	1.218
	1.485

	Assistance from other students during class sessions
	3.68
	1.163
	1.353

	Communicating feelings to friends
	3.83
	1.162
	1.350

	Attachment and engagement
	3.97
	1.094
	1.197

	Learning interest activated
	4.11
	1.056
	1.114

	Attention and engagement in class learning.
	4.09
	1.042
	1.086

	Average mean
	3.92
	
	


Source: Field Data, 2019 

The data show that the model was so assistive to adolescent secondary school students coping with learning. Because it arouses students' attention and active engagement during the learning process due to the improvement of social emotional competencies. It was through this model students increased their courage of informing friends on their social emotions problems. This was usually done during hugging around with key friends, where they exchanged ideas on social and academic related matters. The table below summarises the results and usefulness of the Social emotional learning model items surveyed.

As observed in table 4.14, the data for the composite variables surveyed were disaggregating with varies in means of 3.68 to 4.25 from one measure to another with the noticeable difference mean of 0.57. The marginal differences from the highest to the lowest mean implies that the model items hover around the average mean, which means the model was so useful and effective for adolescent coping with difficulty learning situation at school. 
The multiple regressions were calculated for more inferring on the effectiveness of the model as summarised in table 4.15. The data in the model summary shows that the value of r=.351 indicates that one item for adolescent secondary school students coping with learning increased by about 35.1% with a 77.5% standard error of the estimated predictor value. Also, the measures were significant p=.000 and the Durbin Watson was 1.89. Andy (2009) argued that the model summary is significant if the R2 is less than 0.5 and the Durbin Watson is closer to 2 (see table 4.15). 

Furthermore, there was a positive significant correlation between guidance and counselling (β=.298, t(4, 239)= 4.93, p=.000) and student coping with learning. The model summary reveals r=0.351(35.1%) implying that “Natural context exploration, guidance and counselling, Action oriented activities, attachment and Communicating feeling to friends significantly predicted learning outcome to adolescent secondary school students. This statistical significant allowed the research to incorporate the variables in the social emotional learning model development. The model is to be adapted and used in secondary school for helping adolescent secondary school students adjust to learning upfront with a difficult learning situation.


Table 4.15: Variables Used in Social Emotional learning Model Development 
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4.5.6 Summary of the Reflection Meeting and Way Forward 

In phase three the researcher conducted a posttest of the proposed model by visiting two schools after leaving teachers for one month implementing the model to students. The post-testing was carried out to assess the practicability and useful of the social emotional learning model in helping adolescent secondary school students coping with learning difficulty. The stage employed collecting data from teachers and students using focus group discussion, questionnaire, interview and observation.

The findings were promising in this phase compared to the previous phases. It was found that both teachers and students adapted and used the model after the established treatment group found changing their social emotions behaviours. 
It was reported to decrease cases of fighting, isolating, kicking and separating among adolescent secondary school students at school. However, boys reported cases for students fighting and kicking others at school very highly than girls. Furthermore, the findings revealed that social emotions affect adolescent secondary school students coping with learning at school. Despite that, there were some challenges found impeding the effectiveness of general school curriculum implementation and the model. These challenges include teacher readiness, poor parents' cooperation with the school, students' self-awareness and learning environment. From this point of view, it was worthy as practitioners get to know how to handle adolescent secondary school students cope with difficulty learning upon involving them by understanding what work and what does not. This was contrary to previous as teachers ignored students with social emotions problems at school. 
After the discussion with teachers as practitioners on the success and challenges observed in phase three on the proposed social emotional learning model. Teachers together with the researcher decided on the next agenda in the subsequent cycle. Thus, they agreed that the final version of the model incorporates the following elements abbreviated as GAPAC: Guidance and counselling, Attachment to their role model, Play and exploration, Action oriented activities during teaching and learning and Communicating feeling to key friends. This was because teachers acknowledged noticeable changes to adolescent secondary school students after the implementation of the model. 
Also, teachers become more positive in collaborating themselves in handling adolescents with social emotions problem. They further agreed that adolescent had imitative with learning situation after guided to attach to key people and express their emotions to friends. During the discussion in the reflection meeting, it was evident that teachers had ownership of action research as a practitioner. Hence they developed knowledge and skills on how to handle adolescent with the emotional problem for effective learning. Thus, from this point of view, the final version of the GAPAC social emotions model was evaluated.

4.6 Phase IV: Final Version of prototyping

Before disseminating the model for further adaption into use the researcher evaluated the whole action research process. The cycle was implemented on 28th and ended 30th August 2019 at school A and B. The information was gathered from teachers and students intentionally evaluating the whole action research process and the last cycle activities were planned. During this stage, the researcher investigated the success and impact observed after the implementation of the model to adolescents. It was noticed changes in education practices among teachers and students. 

The data shows that involving teachers in the action research improved their knowledge, skills, experiences and change of attitude in handling adolescent with social emotions problem. Teachers shared knowledge with the researcher and how to overcome the challenges encountered in dealing with adolescent students. The schedule of activities in cycle five was as follows: Arriving at the head of the school office, administering questionnaires to students selected, conducting classroom observation, conducting FGD with teachers and students and finally the reflection meeting. The use of more than one tools gathering information from teachers helped the researcher to identify if teachers as practitioners had the chance of solving challenges identified. Also, conducting focus group discussions with students provided the opportunity of identifying if the changes made were benefiting students and improved their learning habits. 

These data informed that learning had improved among adolescent students; this was due to the implementation of the GAPAC social emotion model that informed them on how to handle their emotional problems. Also, students' demonstrated activeness in learning as they collaboratively participated in the action research process. 
However, during the reflection meeting teachers emphasised that students with social emotions problem had difficulty coping with the learning process at schools. The major themes identified during the evaluation of this action research include; social emotions demonstrated by adolescent students, the effect of social emotions on students learning, changes made among adolescent students, challenges faced by teachers in handling social emotions among adolescent and effectiveness of the social emotional learning model developed. 

Therefore, it can be concluded that engaging in collaboration action research brings practitioners together sharing knowledge, skills and experiences in devising solutions to identified challenges encountered during the action research process which in turn improve education practices. It is through this the researcher bridged the gap in theory and practices through the developed social emotional learning model for adolescents secondary school students coping with difficulty learning at school as both teachers and students revealed an adorable change in behaviours.
CHAPTER FIVE
DISCUSSION OF THE FINDINGS
5.1 Introduction  
This study developed a social emotional learning model for coping with learning among adolescent at secondary school in Tanzania. The present chapter discusses the findings and implication of the findings concerning the research questions. The prior assumption was that social emotional learning model improves adolescent secondary school students coping with learning at school. 

Teachers and students participating in collaboration action research thought to change their education practices. Because their active participation enabled them to identify challenges and collaboratively planned solutions to the challenges encountered during the action research process. The focus of this study was to examine adolescent changing in behaviour and coping with difficulty learning situation at school. Teachers managed to improve adolescent coping with learning because they had the opportunity to devise appropriate strategies for mediating students' emotional problems. 

This chapter is categorised into sub-section based on the research questions. The first section discusses the social emotions demonstrated among adolescent secondary school students in learning. The next section discusses the social emotional learning model and adolescent secondary school students coping in learning at school. This involves clarifying how teachers and students have changed their beliefs and practices concerning the notion of functionalism theory. The section also discusses the aspects and key functionalism concepts that were incorporated in developing a social emotional learning model for usefulness in enabling adolescent secondary school students to cope with learning at school. The third section discusses the effectiveness of the designed social emotional learning model in enhancing learning at school. The section also discusses the implication of social emotional learning model in the contribution of the Tanzania education system. Finally, the chapter summarises the key points raised. 

5.2 The influence of Social Emotions behaviours in learning 
In fulfilment of this research question; two research tasks were addressed. The researcher investigated social emotions demonstrated by adolescent secondary school students and their influence in coping with learning as well as a comparison of social emotions demonstrated by boys and girls. The results are discussed in the subsequent sections.
5.2.1 Social Emotions demonstrated by Adolescent Students
In this study happiness and excitement were highly demonstrated among adolescents student as compared with other sociable emotions. The study findings align with Nezu, Nezu, Geller, & Weiner (2003) which revealed that individuals including adolescent secondary school students demonstrate social emotions. To them, these social emotions are called intergroup emotions, the emotions that arise as individual identify in the social group and respond emotionally to events or object that impinge the group. However, Lahey (2003) maintain that people are not affected by events or objects, but by their interpretation of them. This implies that social interaction within which an individual interact is what determines his or her emotional state and this state is what enhances the learning of an individual at school. 

The findings are also reflected in the world national happiness-wellbeing report which advocates that happiness is measured in terms of individual emotional wellbeing as well as more satisfaction in life (Sachs, Adler, Seligman, & Durand, 2019). This emotional wellbeing is the experiential of deeper enjoyment among the individual and elaboration of one feeling (Bopp, 2015). Furthermore, studies show that happiness and sad were among the social emotions revealed among adolescent (Brackett & Rivers, 2014). Concerning effect Bopp (2015) calculated regression analysis on happiness and enjoyment, happiness affects significantly enjoyment. Adolescent secondary school students demonstrated happiness upon completion of the exercise or task provided by teachers. Confirming the findings of the study adolescent students' demonstrated happiness when smoothly understands his or her teacher during the lesson progress (Panayiotou et al., 2019). 

However, the study revealed that unsociable emotions were depicted among adolescent secondary school students. Students were found conflicting with teachers at schools. In attempting to confirm the findings Omondi (2016) argue that students had been experiencing conflict in school severally. The study established that conflict among adolescent secondary school students occurs in the form of strikes, riots and indiscipline behaviours. Most of the indiscipline behaviours demonstrated by students at school were fighting, kicking, pinching and truancy (Muthlee, et al., 2013). Finally, an intervention as an account for the emotional problems among adolescent was urgent.

Moreover, it was revealed that family conflict among parents, experiences and economic status among the family was the causative for social emotions problem among adolescents. The study findings are similar to that of developed countries which revealed that adolescent secondary school students construction and success in school is highly determined by family status (Langenkamp & Shifrer, 2018). Family social class identity determines individual social interaction during schooling that is how one identifies and interacts with fellow adolescents at school. 

In the same way, Omondi (2016) argued that poor social economic among student and parent and peer pressure results in indiscipline behaviours among students. To him indiscipline behaviours are aggressive, bullying and fighting at school. The idea by Omondi reminds on the famous proverb "confinements of the same features flock together". Thus, it is obvious at school to found students from the same social class being isolated because social class identity shapes students perception, academic preparation and application. 

The sibling system plays an essential role in determining children socialisation (Damon, Lerner, & Eisenberg, 2006). Most children spend much time with direct interaction with their siblings than parents (Damon, Lerner, & Eisenberg, 2006). And that interaction provides them with a range of time demonstrating sociable and unsociable emotions. Because siblings' interaction increases during the adolescent stage and the interaction provides contexts for siblings to understand social emotions skills which enable them to develop a social relationship among peers. Since social emotions demonstrated by adolescent secondary school students may impede or facilitated coping with learning at school. Researchers emphasize knowledge about social emotions as an important phenomenon that can be useful to adolescent secondary school students coping with learning (Akelaitis & Lisinskiene, 2018). 

Extensively, the happiness wellbeing report supports the argument as put forward that happiness among individual is reflected by the social emotional wellbeing of an individual (Sachs et al., 2019). This implies the social emotions reflected by adolescent is the determinant for effective coping with learning while at school. Therefore, the study was based on functionalism theory (Sato, 2011), which is one of the most widening theory explaining individual functioning in the society through cohesion, integrity and equilibrium that promote a sense of social emotional literacy which are key skills for emotions regulation. 

5.2.2 Social Emotions among Boys and Girls 
The study revealed that male students demonstrated aggressive behaviours mostly than girls’ students. The findings are similar to Edwards and Edwards (2013) which revealed that 80% of children with learning difficulties are boys and 90% had social emotions problems at school. Additionally, Rowe (2002) describes how these emotional problems among boys inability to cope with verbal reasoning and communication skills often manifested in boys having difficulty sustaining attention and acting out in school environment. This may be due to the age difference among girls and boys also boys seem not tolerant than girls. This is the case from the biblical ground Samson did not tolerate hiding to Delila the secret of his power. 

When boys enter into adolescent they develop more sexually characteristic, egocentric and self-preoccupied something which limits their feature reflection on the effects of fighting, kicking and rudeness (Edwards, 2013). The implication is at this stage boys tend to practices behaviours associated with masculine stereotyping which lead them to display fighting or kicking as an attempt of feeling superior over peers. The level of adolescent boys demonstrating aggressive behaviours had increased as compared to joy and excitement (Riddin, 2018). The study established that intrinsic and extrinsic factors were the cause of the problem among boys, but anger was reflected as being among the intrinsic causative of aggressive among boy. The situation may result in peer rejection, low academic achievement and a low level of cohesion. Thus, social emotions among boys and girls are of paramount concern for the education stakeholders in assuring that adolescent are taught not only basic skills but also social emotions skills important for them functioning lifelong after schooling. 

5.2.3 Social Emotion demonstrated among the TGs and NTGs

Subsequently, an independent sample test was calculated comparing the changes made after the tryout phase in the TGs over NTGs. The researcher compared unsociable and pro-social emotions such as fighting, kicking, rudeness, isolation and happiness respectively among adolescents. Significant differences were revealed between the groups. The researcher inferred that since the t value was negative implies that the first group had a smaller mean compared with the second group. This means that the exposure of adolescent to a social emotional model caused significant more than unexposed to any social emotional learning model at school. This is the case in the USA that occurrence of a violent and emotional problem such as aggression and isolation among students and school personnel prompted the implementation of anger management and impulse control programme (Fedewa, 2015, Grant et al., 2017
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In light of these findings, Fedewa (2015) maintained that the treatment and non-treatment group revealed statistical significant at -0.27 with the standard error of 0.04 which was statistically significant at (z=-6.09, p=0.001) after the implementation of the anger management and control programme. This was the case in the current study such t (242) =-2.08, P=.012 table 4.10) negative significant correlation indicates that social emotional learning model intervention reduced adolescent isolation, rudeness, kicking and fighting during schooling than the non-treatment group. 

This infers that the social emotional learning model motivated adolescent learning interest in the treatment group than those not exposed to any social emotional learning model as it raised social awareness and connectedness with peers. The current study concurs with Bisji et al., (2019) who established the significant difference between the treatment and non-treatment group when the effect of the training compared on emotional intelligence of adolescents yielded a high correlation. 
The results are supported by the findings from other scholars (Karimzadeh, Goodarzi, & Rezaei, 2012, Thomson et al., 2019)
. Their findings indicate beneficial effects of such training to adolescent on emotional skills acquisition using some school-based training programme (Karimzadeh et al., 2012). Thus, the researcher in collaboration with teachers developed SELM and make use of it in helping adolescent coping with difficulty learning situation at school. 

5.2.4 Influence of Social Emotional Problems on Students coping with learning

The findings show that social emotions behaviours affected adolescent secondary school students coping with learning. It was revealed that unsociable emotions behaviours such as kicking, fighting and pinching disrupt individual and the whole class learning attention. The findings revealed that aggressive behaviours among adolescents highly inflicting the learning climate during the class hours and even when happening outside the class. The findings correspond with that of (Edwards, 2013) which postulate that aggressive affect the individual learning habits because it affects thinking clearly or rationally as the individual experience losing control and desire to act out of aggressive over people. 
In the same way, aggression has been linked with a poor relationship with other people such as getting into trouble or engaging in conflict with people (2012; Mbwagwa, 2013). This implies negative social emotions had been always inflicting adolescent secondary school students on people. Negative social emotions lead to fight and distort the peaceful learning climate among individual as people tend to focus on settling the quarrel rose among adolescent rather than concentrating on facilitating learning among adolescent. 

However, the findings diverge to Rowe and Fitness (2018) who argues that negative social emotions found to be important in an academic context as aggression, depression and fearful influenced learning. Social emotions inform teaching and learning practices as well as promoting appropriate strategies for managing such emotions. This in turn improves coping strategy in learning among adolescent secondary school students (Ahmad, Peterson, Waldie, & Morton, 2019). Rowe and Fitness (2018) findings slightly diverge from the current one because the previous study employed an exploratory design that involved recruiting respondents via emails which were different from the current study. Also, the study area had different ecological background; the former was conducted in Australia whereby adolescent aged 22 years were included in the study which was not the case in the current study. 

Evidence suggests that negative emotions such as aggression are detrimental to learning outcome among adolescent as they motivate learners due to fear and avoidance behaviour that is developed among adolescent (Compas et al., 2017, Daffern, Roberton, Daffern, & Bucks, 2012). There are circumstances where aggressiveness and isolation influence adaptive in motivating adolescent to achieve their learning goals and reduce error making performance during the learning process (Rowe & Fitness, 2018). Whereas, pinching, fighting and beating impact adolescent learning outcome as they remove adolescent from the learning track. 
On the other side, it is argued that feedback provided by negative emotions can broaden thinking and enable people to see things from a different angle the way they are (Pearson, 2017). The findings are in line as the current study used parent reporting, questionnaire and children coping strategies checklist measures with interview triangulation that was also used by Compas et al (2017), Rowe and Fitness (2018). Notwithstanding, Compas et al (2017) used quantitative meta-analysis in reporting, unlike the current study that used a mixed approach with the help of collaborative action research and quasi-experimental design.

Furthermore, the study revealed that pro-social emotions such as happiness, joyful and excitement increased interest among students learning. The findings are similar to Brackett and Rivers (2014) who argues that joy and excitement influence children education achievement. In a way that affects adolescent students’ social emotional and cognitive development at school and decreases problem behaviours occurrence in school. Thus, high investment in adolescent social emotional skills in school is in line with what traditionally called developing soft skills by nurturing children non-cognitive skills by giving them social, emotional and behavioural benefits that lead to later success in life. Additionally, scholars argue that school should not focus only on teaching basic skills (reading, writing and arithmetic) rather the incorporation of social emotional skills as they give children live functioning and engagement later in the society (Cristóvão, Candeias, & Verdasca, 2017). 

Thus, from this point of view, schools seem to concentrate on teaching basic skills, forgetting social emotional literacy. The situation results in adolescent secondary school students pinching, physical fight and kicking others at school, something which has inflicted their coping with learning at school. Therefore, success in academic learning is as walking from failure to failure with no loss of hope to the key actors in teaching and learning.

5.2.5 Strategies Used in Handling Social Emotions Problems among Students 
Despite the effect established on social emotional problems on adolescent coping with learning. Through collaborative action research, teachers as practitioners had the chance of proposing strategies to be used to enable adolescent coping with learning. The findings show that guidance and counselling, emphasizing play and exploration, communicating feelings, attachment, action-oriented activities and establishing students social clubs were used as the social emotional strategies for helping students with emotional problems at school. 

In recent years across the world, there has been an effort to reduce the number of adolescent dropping from schooling (Vivekanandan & Pierre-Louis, 2020; Ouma, 2017). Scholars established that dropping from schooling is a result of social emotions problem, hardship in life and rarely early pregnant, especially among girls. To rescue the situation (Ouma, 2017) asserts that guidance and counselling is the best strategy to be used in helping adolescent from school dropping. Adolescent and other children require guidance and counselling to deal with behavioural and social emotions problems which may impede the learning performance among adolescent while at school (Musoga, 2017). 
Thus, guidance and counselling are to take place at school through established social clubs. These clubs give adolescents the opportunity for social identity and sharing social emotional regulation skills. School guidance and counselling programme are to focus on the recognition of social emotional problems among adolescent especially by an intervention study so that underachievement, failure in coping with learning and school dropout could be reduced among adolescent secondary school students (Bourgeois, Bower, & Carroll, 2014, Musoga, 2017). Likewise, the study by Price (2016) depicts that the UK government issues circulars advising schools on how to help students coping with emotions behaviours problem. This was one of the strategies adopted to help students facing difficulty learning situation whilst at school. This goes with the establishment of special education needs practice codes that helped students with maladjustment to cope with learning at school (Price, 2016). 
The focus of the programme was to identify children with isolated, depression, lacking concentration at school and students with immature social emotional skills. This was the case in the USA where the escalating of social emotions problems among students and school personnel lead to the introduction of anger management and control impulse training programme (Fedewa, 2015). The study findings are similar because this study used collaboration action research similar to Price (2016) who used collaboration action research with a qualitative approach to explore outdoor learning in promoting social emotional skills among young children in the UK. 

Additionally, Cristóvão et al., (2017) established that social emotions can impede or facilitate students' academic achievement. Thus, the school must establish appropriate strategies useful in handling social emotions problem among adolescent secondary school students at school. Social emotional learning emerges as the best strategy for nurturing adolescent social and emotional competency by explicit teaching. Social Emotional Learning (SEL) is defined as the social and emotional competencies for success in school and workplace including the skills necessary to recognise and manage emotions, develop care and concern for others for positive relationship (Elias, at al., 2008). Social emotional learning is a student-centred approach that encourages students' participation. Teachers are to initiate a social emotional learning programme at school to make adolescent adapt and cope with the learning process (Cristóvão et al., 2017; Glennie, 2017). It is through collaborative learning students develop collaborative behaviours and social skills that make them responsive in decision making, self-awareness and social awareness lifelong as they engage with society. 

However, social emotions’ understanding does not directly predict learning achievement, but the influence is measured by social competency (Rocha, Roazzi, Candeias, & Minervino, 2015). On the contrary social competence is the direct predictor of learning achievement (Galindo, Candeias, Pires, & Carbonero, 2018). Adolescent secondary school students' social competence is what determines the level of peers interaction, interest and engagement in the learning activity at school. It is the social competence that increases student-teachers relationship in the class and outdoor learning at school. 

Social emotional learning has a critical contribution to adolescent success in academic achievement and lifelong learning (McCormick, Cappella, O’Connor, & McClowry, 2015). The study by Durlak, Weissberg, Dymnicki, Taylor, & Schellinger (2011) witnessed improved classroom behaviours, increase ability to manage stress and depression and better attitude among students who participated in the SEL programme in the USA. However, the programme seems implemented highly in the USA unlike in African countries including Tanzania. 
In Portuguese, the first social emotional education emerged in 2011 (Cristóvão, et al., 2017). Although the programme lacked important training teachers and it lacked preventive measures for promoting positive behaviours for the success of the programme (Galindo, Candeias, Pires, & Carbonero, 2018). This is the case in Tanzania as there is no evidence for such social emotional learning programme implemented in secondary schools among adolescent students. Because of the high focus in Tanzania secondary education has been placed on assuring youth acquiring basic education rather than social emotions literacy during schooling. Thus, through collaborative action research teachers get used to the model and improved education practices. Through refining the guidance and counselling strategies which were found so helping adolescent emotionally adjusted to school.  

Furthermore, communicating feeling to key people, attachment to key students at school, parents calling strategy and creating a close social relationship to the student were the strategy used to handle adolescent social emotions. Communicating feeling and attachment in school is the mediating potential factors for students' early success or failure at school (Hawkins, Mouton, Hawkins, & Mcpherson, 2018). Studies show that attached children have better cognitive and emotional regulation skills, curiosity and develop early learning interest compared to unattached ones at school (Krstic, 2015). 

Scholars identify other attributing factors for adolescent failure in coping with learning at school. These include poor socio-economic status, substance abuse, low parents education and irregularly school attendance (Granot, 2015, Ouma, 2017)
. Also, scholars described that adolescent failure in communicating feeling and attachment at school are at risk of failure in coping with learning at school (Bergin & Bergin, 2009, Rubin, 1998). This is the case Hawkins et al., (2018) postulates that lacking attachment may result in separation, depression and remoteness (isolation) which eventually fails to cope with learning at school.  It is also advised that attachment and engagement increase student-teacher collaboration which is the agent for effective learning at school. Thus, belongingness and attachment at school are to be given much emphasise because are contributing factor to student self-esteem, activating agent for learning and motivation among adolescent. 

It is from this perspective close relationship advocated by functionalism theory (Sato, 2018) is worthy as it enhances cohesion, integrity and solidarity through playing and exploration. Student-teacher and parent close relationship are essential factors in enhancing students social emotional skills and academic self-regulatory skills that foster adoptive in functioning at school environment (Granot, 2014). Student adaptive in functioning implies coping with difficulty learning at school. Although, this study revealed teachers lamenting for poor parent cooperation in dealing with children indiscipline behaviours whenever asked to do so; likewise some teachers did not play their key role of caregivers to students. Despite that Bergin and Bergin (2009) and Granot (2015)
 show that students who receive teacher and parent caregivers effectively were found succeeding in academic learning at school.

Studies show that the degree of parents involvement in children school matters is critical for children academic achievement during schooling especially at the age of adolescent (Lara, Saracostti, Harris, & Goldin, 2019). But, this was not the case as scholars witnessed parents and/or guardian escaping their responsibility of children caregiving (Castro, Isabel, & Pereira, 2019). Family conflicts and socio-economic status were among the reasons why parents seem to deny the caregiving responsibility of their children. In one way this has escalated adolescent social emotions problems across the world. Therefore, the role of teachers and parent recognition of children social emotions are questionable, if everyone seems to deny the responsibility of caregiving to adolescent students. From this perspective, the findings infer that in this 21st transforming generation one parent's child is not other parent’s child something which is different from the ancient generation. 

5.2.6 Proposed way Forward on the Noted Challenges  
The study revealed that education is to be provided to the whole community members on social emotions regulation strategies. Similarly, the study in Hong Kong depicted that social emotions difficulties among students were the challenging problem facing teachers in handling adolescent and hence limited effective teaching and learning (Forlin & Cooper, 2013). Thus, social emotions behavioural difficulty among adolescent is an important area of focus by educational policymakers in devising the best way through policy and practices for handling students' emotional problem at school to foster academic learning (Forlin & SIN, 2010). This give raises the tendency and needs to train both teachers and parents on social emotional handling strategies such as behaviours management training among parents to create awareness on their roles in emotional management among their children. 

Additionally, scholars suggested that one of the best ways to handle disruptive emotions among students at school is to create a conducive learning environment (Semali & Vumilia, 2016). However, other studies suggest the use of punishment to undesirable social emotions such as fighting, rudeness, kicking, pinching and irregularly school attending among adolescent (Masare, Patale, & Gokhe, 2019, Schools et al., 2016). Furthermore, the findings show that establishment and strengthening students' social clubs, enhancing counselling session for both girls and boys could rescue them from aggressiveness and isolation. 
The emotional problem brings challenges to class especially in students behaviours and classroom management by teachers during the teaching and learning process something which inflicts effective learning.  This call for acknowledging parents or guardian involvement in policy formulation will account for their eligibility participation in children caregiving (Lara et al., 2019). In the same vein, it is argued that intervention in social emotional handling among adolescent was important to teachers through the well-established students' social clubs and guidance and counselling session (Ali, Abdullah, & Majid, 2014). Therefore, it is assumed that students during social clubs and guidance and counselling session get to express their emotional state, develop a sense of belongings among their fellow and increase social relation which is an agent for active participation in learning at school.
5.3 Social Emotional Learning Model and Adolescent Secondary School Students Coping with Learning at School
The data show that teachers are frustrated in dealing with adolescent secondary school students who are aggressive and isolated at school because these social emotions result in difficulty coping in learning at school. The study findings concur with what many research shows that students in the age of adolescent reveal social emotions behavioural difficulties such as not following school rules and rudeness (Smeets, 2009). Consequently, scholars witnessed that teachers believed that the behaviours limit students’ adjustment for active learning at school (Disiye & Mulambula, 2015), something which needs to be mediated with the appropriate social emotional learning model. Thus, a healthy social environment is needed with an intervention that could help students reduce these deviant, remoteness, rudeness and hence coping with learning activities at school. 

The improvement was made among adolescent in adjusting to difficulty learning situation as a result of coping with social emotions problem at school compared with the previous results before the implementation of the model. It was reported that adolescent students in the TGs significantly had changes in social emotions. This was because kicking, pinching and fighting cases in the class were rarely reported after the implementation of the model. Correspondingly, evidence in the study done by Price (2016) reveals alike situation on the significant changes of students behaviours who engaged in outdoor learning. 
Following general school rules, an increase of social awareness and students completing the learning task provided were the noticed positive changes after the implementation of the outdoor learning contrast to the inconsistent classes. Additionally, the situation was similar to the current study whereby through the collaborative action research students adjusted in learning because students developed an interest, activeness and social skills which were the outcome of their participation. 

The model was useful for adolescent regulating social emotions problem because it enhanced stress reduction, anger and emotions management. Likewise, Goleman argued that individual emotional intelligent are useful for an academic adjustment (Cherniss, 2000). Because, it affects personal attitude, the outlook in school and help to decrease aggressive emotions and other inflicting social emotions that prohibit students from coping with learning at school (Cherniss, 2000). The developed model increased higher emotional literacy among adolescent which is the agent for healthier social emotions, a happier outlook in school and increase student-teacher social relationship. 

Similarly, Seth-Smith (2006)  argues that student-teacher relationships generate social emotional skills among learners which are the catalysts for self-coping with difficulty learning situation encountered by the learners at school. Likewise, scholars revealed that having higher social emotional intelligent as results of the developed social emotional model increased self-confidence and improve self-focus in the learning goals among students at school (Ensari, 2017). Thus, adolescent confidence is a result of freedom from social emotions problems which seem to inflict one state of interacting with peers. Therefore, the introduction of social emotional learning model training to adolescent secondary school students is paramount since strengthening adolescents emotional intelligence is vital for success in academic learning at school.  

However, scholars argued that poor student-teacher attachment has been the reason for adolescent failure in coping with academic learning at school (Seth-Smith, 2006). In the same way, the study shows that students with aggressive, irregular school attendance, rudeness and isolated have been the target for teachers. Studies suggest that such students had impoverished interpersonal skills, poor learning ability and failure in cooperating with their fellow during class activities (Barbarin, 2013; Seth-Smith, 2006). 
Most researchers concur with this study that an intervention to social emotions problem among adolescent is the permanent solutions to adolescent failure in coping with learning at school (Bariola, Gullone, & Hughes, 2011; Ensari, 2017; Price, 2016). Therefore, encouraging, natural context exploration and play among adolescent increased cohesion, solidarity, sense of belongingness and developed integrity during functioning at school. The next sub sections discusses theoretical ideas concerning the link between attachment, communicating feeling, guidance and counselling, exploration, and action oriented activities and students coping. 
5.3.1 Themes mapping for the Model 
Following the literature review and the pilot study, the researcher had the opportunity to transcribe analysis and select the vivid emerging themes from the focus group discussion, interview and questionnaires that were mapped for the model development. The selection was aligned with what was concluded by the participants during the data collection in line with the literature review. The concept of social emotional learning model development began to rise as the majority of the participants claimed for the establishment of a clear social emotions regulation model to cut across adolescents. The study shows that adolescent secondary school students are at the risk of dropping from schooling due to failure in coping with emotional problems at school. The following aspects used in designing a social emotional learning model with the integration of functionalism aspects such as cohesion, integrity, equilibrium and solidarity. 

5.3.1.1 Guidance and counselling

Participants praised for calling more guidance and counselling sessions among adolescent at school. The findings correspond with other scholars who depicted that the adolescent stage is the period that youth developed self-identity and often try to re-establish to bodily changes taking place among them (Ferreira, Simoes, Matos, Ramiro, & Diniz, 2012, Karimi, 2015). Guidance and counselling mean providing the path of rescuing an individual from endangers social emotion. The study established that guidance and counselling enhance student self-adjustment in learning activities and emotions regulation. 

However, the study findings revealed that some adolescents were not fully participating in the guidance and counselling session held during the enforcement of the proposed social emotional learning model. The findings agree with other studies which postulate that adolescent did not engage in guidance and counselling programme introduced at school to support them in emotional problem adjustment (Edwards, 2013). 
Students disengagement in counselling sessions established at school to support them may be the reason escalated poor social emotions behaviours among adolescent hence fails coping with difficulty learning situation (Musoga, 2017). But, the modelling desirable emotions and behaviours among individual begins at home and continue in the facet of life (Riddin, 2018), what is learnt at home obvious build the future on which the subsequent emotions is developed among individual. Therefore, guidance and counselling thought imperative in this modelling to both parents and teachers in helping adolescent cope with a difficult learning situation. 

5.3.1.2 Naturalistic Exploration

During collaborative action research, it was established that encouraging naturalistic exploration among adolescent secondary school students increased active learning i.e learning by doing. The findings are in alignment with Price (2016) who stressed that students enjoyed learning when provided with physical activities as well as exploring the natural environment rather than theoretical learning. It is argued that physical and natural exploration is experienced as a more fun experience among participants in the learning process because during exploration adolescent develops more life skills.

Additionally, exploration involves observation, reflection and analysis through developing solutions to problems encountered by learners during natural context exploration in learning (Mnyanyi, 2015). In the same way, the study findings concur with Glennie (2017) who revealed that encouraging students to explore the natural context enables students to collaboratively solve problems and develop social emotional capabilities which are essential for coping with learning at school. This is in light of Dunlosky, Rawson, Marsh, Nathan and Willingham (2013) who argue that students exploration during learning encourages engagement hence stimulate positive social emotions and belongingness among adolescents. 
This study applied natural context exploration in the treatment group. The respectable results were observed because adolescent acknowledged improved social emotions skills regulation during playing and exploring the natural context. In the same vein, the study findings merger with Bento and Dias (2017) who argue that play among children is for health development and it promotes cognitive, social and emotional wellbeing offering drive for successful learning. Therefore, it was imperative the model developed incorporating this aspect and adapting it in public secondary schools for adolescents succeeding in academic learning. 

5.3.1.3 Communicating Feelings
The data show that numbers of ways were used to facilitate adolescent communicating feeling. These include teachers, guided student to choose key people whom they may communicate their social emotions problems. Teachers guided the student to express their views when they wish to do so. This implies that the training increased the outcome of adolescent communicating feeling to their fellow students unlike before the implementation of the model. Developing students social emotional skills is a long concept as it begins with encouraging students to communicate felling and engagement in the learning activities in the class (Jonson & Wiener, 2017). 

Communicating feeling help in reducing behaviours that interrupt individual participation in the learning task assigned (Keltner et al., 2019). It is the emotions that instigate the action and predict changing future action. This means that training adolescents to communicate feeling significantly influencing them to react appropriately to events they encounter hence coping with a difficult learning situation. 

5.3.1.4 Attachment to Key Friends
The result suggests that a key friend's influences one attention in learning as a hug with fellow increase interest in academic issues. Studies have established a sense of key friends identification and attachment at school as the contributing factor to adolescent academic success and prosper even after schooling (Hawkins et al., 2018). Further, the findings match with scholars who portray that key friends influence students' self-esteem, motivation, effort and social skills development (Granot, 2014). 
In the same way, an investigation in high school graduates on students' dropout shows that students with more friends were revealed to have better grades at school unlike those with few friends (Hawkins et al., 2018). Besides, when attachments are not viable and cannot provide supportive relief on social emotions behaviours to adolescents. Children who depends on them may form negative working models of self (hyperactivation) which Bowbly (1982) called defensive attachment strategies. Hyperactivation according to this study is the negative emotions displayed by adolescent students as they interact with the environment. 
A study by Williams (1987) had similar that, high-risk students who dropped from school lacked social network among fellow students, while those with peer affiliation and attachment reported high academic success at school and after schooling. Finally, a longitudinal study byAhmad et al., (2019)  and Sanson, Berthelsen, and Wake (2011)
 match with this study findings by identifying that students who were at the grave in school learning were those with poor attachment to teachers, counsellors, principals and fellow students. Importantly, deactivating strategies involves the exhibition of action oriented activities, attachment, communicating feelings, exploration and guidance and counselling which might activate coping skills by regulating both negative and positive emotions among adolescents. 
This study integrated key friends' identification and attachment at school as it seems to be the key element in stimulating social skills development among peers at school. School attachment is defined as the affective closeness that an actor has to a person, role or setting such that the probability of perseverance and continuance of relationship to that person is enhanced. Factors that contribute to attachment include the feeling of prestige at school, a sense of intrinsic usefulness, or feeling that the learning process had someone essential to facilitated it and a sense of communities and belongingness at school (Granot, 2015; Hawkins et al., 2018). 
Thus, during the collaborative action research adolescent developed skills on key friends' identification and attachment. This gives rise to the famous saying "birds of the same feather flocks together". School attachment to key friends is viewed from a functionalism perspective of cohesiveness, social identity, equilibrium and integrity to adolescent secondary school students which are developed as they function as an organism during schooling (Sato, 2018). Students’ cohesion is enhanced through social interaction when doing learning activities by exploration, play and expression of one thought seeking for assistance. 

Therefore, adolescents who do not experience a sense of social identity, integrity, cohesiveness and equilibrium in their early educational careers ultimately have difficulty sustaining in learning at school something which may result in school dropout. However, the feeling of alienation may have serious effects on adolescent success in academic coping and success (Johnson & Wiener, 2017; MacIntyre & Vincze, 2017). This call for modelling with the integration of key friends attachment as literature shows its worthiness in helping adolescent succeed in schooling. 

5.3.1.5 Action oriented Activities
It was found that teachers' emphasised using action oriented activities during teaching and learning. This gave both teachers developed skills and students improved the interest in learning after the implementation of the model. Further, the study improved coping with difficulty learning among adolescent students. Students acknowledged that the aspects included in the model helped a lot in regulating emotions problems such as aggression, isolation and anger. The data show that adolescent learned how to share feeling and/or handle aggressive behaviours when interacting with their peers at school.

The findings blend with Plato's idea who believed that you can discover more in a person's in an hour of play than a year of having a conversation with him/her (Price, 2016). Thus, action oriented activities among adolescent are worthy for fellow students, teachers and parents realisation of their children thoughts, behaviours and emotions. The advantage of this practice, it helps teachers and parents to realize the real social emotions among their children as displayed during play (Edwards, 2013). Also, action oriented activities connect adolescent with the real world they are living in. The findings are comparable with Martin (2010) who describes that adolescent secondary school students provided action activities break them into bite-sized pieces and seeing the completion of each piece as a success. 

Furthermore, studies claim the structure increased students activeness through collaborating in doing the task and action oriented activity was found to steer competitiveness among adolescent which seems to the agent for student adjusting in a difficult learning situation (Edwards & Edwards, 2013; Martin, 2012). This contributed to students gaining experiences and skills as well as a developed willingness in the learning activities when at school. Therefore, full adapting this idea across public secondary school implies fostering adolescent academic learning success. 

5.4 Effectiveness of the designed Social Emotional learning Model in enhancing learning at School
The findings reveal that the social emotional learning model was positively associated with adolescent secondary school students coping with learning. However, some facets of SELM tested were negatively associated with students coping with a difficult learning situation. The value was consistent with similar studies focused on training adolescent with social emotions problems with anger management and impulse control programme (Fedewa, 2015). The study revealed the effect size of -.27 with the SE of 0.04 indicating smaller moderate intervention effects of the anger management and impulse training programme over anger regulation (Fedewa, 2015). 
The magnitude effect intervention is similar to (Panayiotou et al., 2019) which published studies with the effect values r=.031, p≤.001, which was consistently validated (Wang et al., 2019), with the effect size of -.25, p=.001. However, little discrepancies have been witnessed on the effect size on the treatment of the facets used in the studies across the world. The reasons may be due to the involvement of different participants, age of the participants, economic status and regional blocs as well as the involvement of various variables in the study. 

Furthermore, the study findings suggest that the model items were more significant in predicting the outcome of students coping with learning at school as the value of F change was 6.68, p=0.000 (see table 4.15 chapter four). This implies that "Natural context exploration, guidance and counselling, Action oriented activities, attachment and Communicating feeling to friends significantly improve the ability to predict learning outcome to adolescent secondary school students for about 66.83%. 
The last three aspects conform to Markham-petro (2019) who argued that successful schooling and life skills among children is collaboratively developed during children playing, collaboratively doing the task and during exploring the natural school environment. This statistical significant allowed the research to incorporate the elements in the social emotional learning model development which is to be adapted and used in secondary schools helping adolescent students adjusting to learning upfront with a difficult learning situation. 

Additionally, scholars argue that the school garden was found so useful in promoting and strengthening students' social emotional knowledge, attitude and skills through the opportunities that students had in collaborating with peers during social interaction ; Stuchlikova & Janik, 2015(Markham-petro, 2019)
. Skills and change of attitude among adolescent were due to the implementation of the model which yielded students interest, engagement and attachment with others during schooling (Glaser-Zikuda et al., 2013). It is theorized that the change of mind, students cohesion and well-adjusted is built through emotional security, safety and a strong relationship between teachers, parents and students (Panayiotou et al., 2019). 
In the extant literature, guidance and counselling, play and exploration, action oriented activities create school connectedness, bonding and belonging (Durlak et al., 2011, Glennie, 2017)
. This social engagement built adolescent social emotional competencies which significantly improved related attitudes and increased students’ sense of connection or attachment to school. However, scholars lack confirmed on the conceptualisation of measures of students' schools' connectedness (Panayiotou et al., 2019), thus from a social emotional perspective, this study developed a model which thought useful for adolescent coping with learning at school. In doing so, it drives children a sense of self-esteem, belongingness and connectedness which are fundamental weapons for coping with difficulty learning at school (
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CHAPTER SIX
SUMMARY, CONCLUSION AND RECOMMENDATIONS
6.1 Introduction
This study involved empirical investigation based on collaboration which involved teachers as the experts, students and the researcher who facilitated the accomplishment of the action research. The study developed a social-emotional learning model for adolescent secondary school students coping with learning. This sum up the functionalism theoretical thought which postulates that cohesion, integrity, solidarity and balancing of nature are essential for human being interaction. This calls for action research in addressing adolescent social emotions problems through the social emotional training model which helped them cope with difficulty learning situation at school. 

The central research question underpinning this study was: how a social emotional model can be developed to help adolescent secondary school students coping with learning at secondary schools? The basic objectives of the study were to: examine the influence of social emotions behaviours in coping with learning among adolescent secondary school students, design a social emotional learning model for adolescent secondary school students coping with learning in public secondary school and test the designed social emotional learning model among adolescent secondary school students in enhancing coping with learning at school. 
This chapter is organised into four sub sections. The first section presents the summary of the study which appraises the theoretical implication and the methodological implication. The second section summarises the major key findings based on the study phases which give rooms for concluding remarks in the third section and the last section present the recommendation drawn from the study findings that are recommendations for actions and further study. 

6.2 Summary of the Study 
The present study was inspired by the growing concern and debate on social emotions problems among adolescent secondary school students in Tanzania. A vast literature on the development social emotions of children has revealed that adolescent secondary school students are at risks due to anger, rudeness, depression and fighting at school as well as irregular school attendances (Compas et al., 2017, Tang & Wang, 2018b). Many scholars have explored social emotions across the world and identified them caused by many factors including, family status, parents conflict, peer groups and early social interaction which affect the later development in emotional state (Wang et al., 2019).

There are large and growing research concerns adolescent on social emotions problems; there has been no mixed intervention with collaboration design on the social emotional learning model for adolescent secondary school students coping with difficulty learning situation in secondary school. Again there was no evidence in Tanzania on the social emotional learning model for adolescent secondary school students to be referred for better adjustment. Therefore, an integrative collaboration action research was necessary for filling the existing gap by developing the model for helping adolescent secondary school students coping with learning at school by increasing active participation and raising interest in learning. Based on this stance three research questions each with some guiding tasks governed this study.

To address these research questions, initially, the researcher conducted the literature review across global. The literature specifically considered the literature on social emotions issues among adolescents. The purpose of reviewing was to develop awareness and broaden an understanding of social emotions among adolescents. Also, the review enabled the researcher in integrating functionalism theory elements in the model development. From the literature reviewed, the researcher discovered that social emotions were a serious problem facing adolescents across the world. Based on the literature it was inferred that poor social interaction, harsh parenting, poor social emotional skills and negative connectedness between teachers, parent and adolescent during schooling yielded critical social emotions problems (Price, 2016, Tang & Wang, 2018b, Tang & Wang, 2018a).

The situation calls for social emotional management training for adolescent, specifically in Tanzania public secondary schools. In addressing difficulty learning situation such as isolation, fighting, pinching and kicking among adolescent students. This study opted for functionalism aspects with the integration of social emotional skills in developing the GAPAC model after a thorough review and experts appraisal. The functionalists attempt to explain that social institutions such as schools are as collective means to meet individual and social needs. The institutions come about and persist because they play functions in the society, promoting stability, solidarity-interdependence, cohesiveness and integration (Sato, 2018).
Furthermore, the intensive review was conducted to identify the antecedents' aspects appropriate for social emotional learning model development which is to be adapted across public secondary schools. The possible social emotional facets identified were: Action oriented activities, promoting guidance and counselling, communicating feeling, attachment, play and naturalistic exploration. The research model was developed to validate the effects of aspects proposed on helping adolescents coping with learning during schooling through social emotional management. Accordingly, a conceptual framework was developed incorporating the five most relevant aspects whose effects were tested in bringing students activeness, interest in learning, asking for help, and engagement in the class and academic achievement.

To achieve the research objectives, the methodological approach was essentials for considering which tested the designed model. The researcher thought was to improve education practices to both teachers as the experts which subsequently lead to improved learning outcome among adolescent in public secondary schools. The pragmatic paradigm was adapted in governing the current study. Pragmatic view the world based on action, situation and consequences (Creswell, 2014) hence the focus was to improve adolescent social emotional management to improve learning outcome. Pragmatic governed the use of a mixed research approach which thought useful in collecting both qualitative and quantitative data. 
Likewise, it enabled the use of collaborative action research which held appropriate in designing actions and improving consequences as teachers participated in the research process. The use of quasi-experimental and action research improved education practices as teachers gained knowledge, shared experiences and devised solutions for adolescents faced with social emotions problems. Meeting the study objectives through the utilisation of triangulation methods in data collection ensured that the researcher had rich data necessary for inferences. Questionnaires, semi-structured interview guides, focus group discussion and observation checklist was used. 
During data collection, priority was given to both phases of the action research. Before actual data collection, the instruments were piloted by involving two public secondary schools in the Kilimanjaro region. The purpose was to ensure the reliability and validity of the instruments, whereby Cronbach’s Alpha (CA) ensured internal consistency. Cohen, et al (2007) argue that the acceptable level of reliability is 0.8, however, 0.67 or above is acceptable reliability. A pilot study and expert’s appraisal was done before the actual try-out to ensure appropriateness and consistency of the proposed social emotional learning model. Also, post implementation at school was done before producing the final version of the model to the users.

The data in the study were analysed both qualitatively and quantitatively. Qualitative data were analysed by content analysis and presented, into unities and sub-unities. Where applicable, pictures were used to present the findings of the study. Quantitative was subjected to computer software, SPSS version 21, for computation, which gave out data into frequency, percentages mean and standard deviation. Whereby, inferential statistics such as t-test and regression analysis was calculated.  Sample of t-test was used to justify the significant differences between the TGs and the NTGs of students which were stratified selected, while regression analysis was calculated to show the effects of the model on adolescent coping with learning. Following the summary of the study, the next section presents a summary of the keys findings based on the study prototyping (phases). The findings of the study gave empirical evidence on how teachers improved knowledge and skills in handling social emotions problems among adolescent students. 

6.3 Summary of the Key Findings  
The findings of the study focused on developing a social emotional learning model for adolescent secondary school students coping with learning at school. The major findings derived from the study are:
i. Adolescent secondary school students demonstrated various social emotional behaviours while at school. These social emotions behaviours affected adolescent secondary school students coping with learning. 
ii. Action oriented activities, communicating feeling, Guidance and counselling, emphasizing students attachment as well as play and exploration was the elements used in developing the social emotional learning model. These elements were found to be the most appropriate strategies used to improve social emotional coping skills among adolescent.
iii. Social emotional learning model was positively associated with adolescent secondary school students coping with learning. However, some facets of SELM tested were negatively associated with students coping with learning at school. 

The findings in phase I of the intervention show that adolescent secondary school students were at grave risk due to the social emotional problems they demonstrated at school. The study revealed that adolescent demonstrated emotions both pro-social and negative social emotions such as happy, aggressiveness and isolation. The finding shows that about 87.7% of adolescent secondary school students had a conflict with teachers, while 12.3% had no conflictual with teachers at school. It was emphasised that both teachers and students had limited knowledge, social emotional skills and experiences in social emotions problems management. This limited coping strategy in learning among adolescent as they failed to adjust to the difficulty learning situation.

Furthermore, teachers' beliefs and readiness for teaching were largely influencing controlling adolescent social emotional problems. Also, other social and economic factors found to influence social emotions problems among adolescent students hence inflicted coping with learning at school. The findings show that social emotions had effects on adolescent secondary school students learning. It was revealed that unsociable emotions disrupt students learning attention. However, pro-social emotions increased students’ learning interest. 

Additionally, regression analysis was calculated to find the relationship between social emotions among adolescent secondary school students in coping with learning at school. Whereby aggressiveness, isolation and happy were compared with adolescent secondary school students coping in learning at school. The results show a high positive correlation between social emotions and students coping with learning. Moreover, a correlation was found between adolescent communicating feelings to friends with their level of motivation to learn at school. 
In the same way, natural context exploration correlated with students coping with learning at schools. The high students' natural context exploration improved practical and alive learning as it arouses student interest during the learning by exploration than using usually learning environment.Based on the challenges and limitation noted in phase one an intervention was designed based on the reviewed literature and suggestions from teachers as the experts. The model was implemented in collaboration with teachers as the experts, which promoted them to redefine their education practices.   

The findings in phase two seem more promising because teachers developed skills and students improved learning interest under being guided by teachers. The participants reported improved coping with difficulty learning situation that arose during learning at school. Students acknowledged that the aspects included in the model helped a lot in regulating emotions problems such as aggression and isolation. Also, adolescent learned how to share feeling and/or handle aggressive behaviours when interacting with their peers at school. 

Furthermore, the findings from the pre-testing and post-testing during the action research shows an average mean was 4.12, which means that the majority of responses from students fall under the category of high. This implies that the majority of adolescent secondary school students highly agreed that they cope with learning at school upon being excitement. The excitement was found to be the agent for self-awareness and confidence generating among the adolescent students. However, during the pre-testing, it was found that adolescent students' happiness level of understanding ones and/or fellow emotions was very low compared to other lists of variables examined. But, after the post-testing, the findings show an improved level of students understanding one's social emotional state and unsociable emotions was found decreasing among adolescent. This was because the model improved social awareness among adolescent on social emotions problem management. 

This phase was characterised by TGs and NTGs. Changes were observed from the TGs and NTGs. Before the tryout phase, the results show that adolescent used to fight and kick each other at school. However, a slight difference was observed in the treatment group implying that fighting and kicking behaviours among adolescent had been reducing after the implementation of the social emotional model to the treatment group. Again the findings in this phase show different mean in adolescent secondary school students understanding the impact of being rude at school that made them rejected from peers. 

Nevertheless, this was not the case to ‘loneliness’, treatment group depicted the lowest mean compared to the control group implying that no changes were made on adolescent secondary school students understanding that loneliness may destroy their learning focus. It was noted that teachers used various social emotional strategies in handling adolescent students cope with learning at school. These included the use of guidance and counselling, parent calling strategy and the use of corporal punishment. This provided the lesson that such action research which brings teachers into the study as experts and practitioners was imperative as it updates their skills and knowledge in dealing with social emotions among adolescent secondary school students to improve learning at school. Despite the minimal challenges and strengths observed in this phase were handled over to improve the next phase of this action research.

The findings in phase three of this study indicated more impacts of this collaboration action research on social emotional development in enhancing adolescent coping with learning at school. There was evidence of continuing changes in teachers' attitudes and social emotional management strategies after the intervention process. The collaboration indicated that teachers were able to refine, reflect and define appropriate social emotional management skills or techniques for helping adolescent with emotional problems. Post-intervention indicated a long term impact on both teachers and adolescent on social emotional learning model and adolescent coping with learning at school.   

The phase compared TGs over NTGs. There was no significant difference between social emotions and students coping with learning on some variables in the treatment group. A significant difference was observed in the treatment group and the control group in aggressiveness behaviours. Generally, the researcher inferred that the first group had a smaller mean compared with the second group meaning that the treatment group exposed to the social emotional learning model had a significant difference more than unexposed to any social emotional learning model at school. The underlying differences implied that the model positively predicted students coping with learning at schools. 

In this phase, the researcher also assessed the effectiveness of the model developed by collecting data about the improved practices and learning outcome among adolescent students. The aspects incorporated in the model improved practices in learning outcomes to both teachers and students in coping with difficult learning. It was reported that students had selected their key friends and was observed hugging around with them all the time at school. Teachers reported that students who previously were very reluctant in learning due to aggression have changed and they were reported improved learning outcome in the class by doing the exercise assigned. 

Furthermore, the data show that high cooperation was observed among teachers and students during the guidance and counselling session where students had the chance to express their emotions to teachers. The model was so effective for students coping with the difficulty learning environment at school. The model was effective in predicting students coping with learning for about 35.1%. The model measures were more significant in predicting the outcome of students coping with learning at schools. This statistical significant allowed the research incorporating the elements in the social emotional learning model development which is to be adapted and used in secondary school helping adolescent secondary school students adjust to learning upfront with a difficult learning situation. 

Despite that, there were some challenges found impeding the effectiveness of general school curriculum implementation and the model. These challenges include teacher readiness, poor parents' cooperation, students' self-awareness and a learning environment. From this point of view, it was worthy as practitioners get to know how to handle and help adolescent secondary school students coping with difficulty learning upon involving them by understanding what work and what does not. This was contrary to previous as teachers ignored students with social emotions problems at school. 

After the discussion with teachers as practitioners on the success and challenges observed in phase three on the proposed model. Teachers together with the researcher decided on the next agenda in the subsequent cycle. Thus, phase four as the final version of the model incorporate the following aspects: Guidance and counselling, naturalistic exploration, attachment to key friends, communicating feeling to key friends and action oriented activities during teaching and learning. In this phase, teachers acknowledged noticeable changes to adolescent secondary school students after the implementation of the model. Also, teachers become more positive in collaborating themselves in handling adolescent with social emotions problem. 

They further agreed that adolescent has copied with difficulty learning situation after guided to attach to key people and express their emotions to friends. During the discussion in the reflection meeting, it was evident that teachers seem to own the action research as practitioner implying that they developed knowledge and skills on how to handle adolescent with an emotional problem for effective learning. Thus, from this point of view, the final version of the social emotional learning model was evaluated.

Therefore, it can be concluded that engaging in collaboration action research brings practitioners together sharing knowledge, skills and experiences in devising solutions to identified challenges encountered during the action research process which in turn improve education practices. It is through this the researcher bridged the gap in theory and practices through the developed social emotional learning model for adolescent secondary school students coping with learning at school as both teachers and students revealed adorable changes in behaviours.  

6.4 Implication of the Study 
Action oriented activities, communicating feelings, attachment to key friends; Guidance and counselling, naturalistic exploration are essentials social emotional skills requiring real time interaction because they enhance social connectedness between teachers, students and peers. These elements thought so essential in social emotion regulation among adolescents. Therefore, they need to be taken into account in developing social emotional learning model management. 

6.4.1 Implication for Teachers 
The collaboration action research between teachers and the researcher allowed the integration of ideas related to the social emotional learning model in helping adolescent secondary school students coping with learning. Both teachers and students developed social emotional skills, knowledge and change in attitude in regards to social emotions problems. The positive change in mind concern social emotions improved active participation, learning interest and increased strong connectedness among teachers and students. 
Teachers are to design solutions towards improving adolescents' social emotional skills to enhance learning at school. Furthermore, teachers are to be encouraged, trained and supported on how to conduct guidance and counselling to students. Teachers are to encourage parents' involvement in the development of their children social emotional skills starting from home. This can be done through parents meeting and teachers' parents' association in schools. 

6.4.2 Implication for Policymakers 
Policymakers need to examine factors that may promote or hinder students learning process hence inflict their academic achievement. Tanzania government and educational policymakers could develop a programme to strengthen strategies for improving social emotional skills at schools. It is high time the government to introduce curriculum on life and social emotional skills. The government through the Tanzania institute of education could emphasize this during curriculum development as well as during teachers' preparation. It is high time the policymakers introduce social emotional management programme in schools and encourage teacher-child relationship at school which will give opportunities for teachers to help adolescent manage their social emotions problems. The policy should provide programmes and a framework for the effective management of social emotions behaviours among adolescent students at schools. 

6.4.3 Theoretical Implications
The present study has been informed by functionalism theory from which several theoretical implications can be drawn. Firstly, the findings revealed that adolescent coping with learning is the result of the strong relationship between teachers, parents and peers which is heavily influenced by functionalism facets. The beliefs of teachers and students in the present study and according to the empirical studies adolescents' social emotions across the world is influenced by functionalism which is determined as individual interaction like organism in the social context. It is from this perspective the Social Emotions Coping Theory (SECT) can be inferred hence coping emotionally is the results of a number of social emotional strategies. 

It was necessary to understand and promote adolescents' social emotional skills necessary for emotional problems management to improve learning. Thus, the developed social emotional learning model integrated functionalism facets such as cohesion, solidarity, equilibrium and integration. Strong cohesion and integration among adolescents were enhanced by encouraging action oriented activities in the class and play as well as natural context exploration. These theoretical implications are important because they allow a deeper understanding of the process involved in helping adolescent coping with learning at school hence adolescents are faced with some social emotions problems. Again it provided opportunities for the researcher collaboratively designing solutions for improved education practices, also formulated better questions for further and deeper investigation.
6.5 Conclusion 

The study highlighted social emotional behaviours among adolescents. These social emotions include pro-social and unsociable emotions. Taken into account social emotions problems can both promote and obstruct learning among adolescents. The collaborative action research was imperative in designing and testing social emotional learning model for adolescent secondary school students coping with learning. 
In this regard, the model provided a conducive learning environment to adolescents because it enhanced students cohesion, solidarity, sense of belonging through strong relationship and bonding that was established between the teachers and peers during the implementation of the social emotional learning model at school. Teachers and other education stakeholders can influence adolescent coping in learning by ensuring action oriented activities, enhancing communicating feeling, guidance and counselling as well as play and exploration during teaching and learning. These social emotional skills enhance strong bonding among adolescent which automatically stimulate students active engagement and interest in learning. 

The study findings show that teachers can manage change and become facilitators of their teaching and learning practices at school because they are a caregiver to adolescents at school. Thus, school and decision-makers in education are to foster social emotional management as a necessary tool for helping adolescents regulate their emotional problems which thought to impede their success in coping with learning at schools.  

6.6 Recommendation for Further Study 
The study revealed that social emotional skills affect students coping with learning. From these study findings and implication hereby recommend replicating research on social emotion behaviours and academic performance across developing countries. These study findings reflect that adolescents demonstrated numbers of social emotions while at school, but the study did not inform whether these social emotions change over time. Broader base schools could be used for analysis to determine the applicability of the model over time. The study concentrated on adolescent students aged 13 to 17 years old hence, the results cannot be generalised to other groups. In this regard, a longitudinal study could be carried out examining the social emotions behaviours among young educational leaders on responsive decision making.
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APPENDICES
APPENDIX I: Research Questionnaires

Dear! Respondent,

I am Mwita Sospeter a PhD student at the Open University of Tanzania. The purpose of these questionnaires is to collect data on the title “Social emotional learning model for coping with learning among adolescent student at secondary school level in Tanzania: A case of Hai District” for the fulfilment of Doctoral of Philosophy (PhD) in education award of the Open University of Tanzania. So, you are kindly requested to give genuine and appropriate responses. The researcher would like to assure you that the information you give will be kept confidential and used only for academic purpose. The researcher is interested to thank you in advance for your cooperation and kindness.

General Direction:
You are not required to write your name.
Read the statement carefully.

For the general background information, respond by putting a “√” mark in the blank space beside your choice.

This questionnaires comprises two sections which are A and B 

SECTION A

QUESTIONNAIRES FOR STUDENTS

Students Personal Information
Please, give your answer by putting a tick (√) in the appropriate space or write your answer in the space provided.

1. What is your Gender/ Sex

	Male
	

	Female 
	


2. Please indicate your age……………

General questions  
1. Are there students at school who had conflict with teachers?

2. Why do you think some students are rejected with peers at school?

3. Do your fellow students kick or fight with others at school?

4. Are there your fellow students who do not come regularly at school?

SECTION B QUESTIONNAIRES TO STUDENTS

1. Rate the extent to which you understand the following emotions statements and how it helps adolescent secondary school students to cope with learning at school by putting a tick in the appropriate number. Note: 1=Very low, 2=low, 3=Moderate, 4=High, 5=Very High. 

	
	How would you describe your level of understanding of the follow:
	My Level of Understanding

	
	
	Before SELM
	After SELM

	
	
	1
	2
	3
	4
	5
	1
	2
	3
	4
	5

	
	Happy 
	
	
	
	
	
	
	
	
	
	

	1
	Happiness increase Understanding of ones feeling and thought
	
	
	
	
	
	
	
	
	
	

	2
	Being happy motivate me to learn at school.
	
	
	
	
	
	
	
	
	
	

	3
	I have Interest in learning at schools when am happy.
	
	
	
	
	
	
	
	
	
	

	4
	Key friends increase my ability of learning at school.
	
	
	
	
	
	
	
	
	
	

	
	Excitement
	
	
	
	
	
	
	
	
	
	

	1
	Excitement activates my learning ability at school.
	
	
	
	
	
	
	
	
	
	

	2
	Excitement increases my attention in the class.
	
	
	
	
	
	
	
	
	
	

	3
	Joyful activate my thinking ability during and after class hours.
	
	
	
	
	
	
	
	
	
	

	
	Social emotions Skills
	
	
	
	
	
	
	
	
	
	

	1
	Action oriented activities increase cohesiveness at school
	
	
	
	
	
	
	
	
	
	

	2
	Natural context improve live learning.
	
	
	
	
	
	
	
	
	
	

	3
	Social awareness skills increases level of handling and understanding others emotions.
	
	
	
	
	
	
	
	
	
	

	4
	Self-confidence helps in handling social emotions problem.
	
	
	
	
	
	
	
	
	
	

	5
	Acknowledgment increase appropriate social emotions. 
	
	
	
	
	
	
	
	
	
	

	6
	Communicating feeling to friends. 
	
	
	
	
	
	
	
	
	
	

	6
	Playing and exploration increases my Ability to learn at school.
	
	
	
	
	
	
	
	
	
	

	
	Isolation 
	
	
	
	
	
	
	
	
	
	

	1
	Loneliness reduces my ability to focus in learning at school.
	
	
	
	
	
	
	
	
	
	

	2
	Being remoteness lower my ability to engage with peer at school.
	
	
	
	
	
	
	
	
	
	

	3
	Separated at school demotivate interest in learning.
	
	
	
	
	
	
	
	
	
	

	4
	Hiding in streets made me loose good truck of learning at school. 
	
	
	
	
	
	
	
	
	
	

	
	Aggressiveness  
	
	
	
	
	
	
	
	
	
	

	1
	Being aggressive other run away from me.
	
	
	
	
	
	
	
	
	
	

	2
	Not following school rules and regulation results to conflict with teachers.
	
	
	
	
	
	
	
	
	
	

	3
	Am rejected from peers group because of pinching others student.
	
	
	
	
	
	
	
	
	
	

	4
	Being rude made me rejected by peers.
	
	
	
	
	
	
	
	
	
	

	5
	Beating others reduces their cooperation in learning with me.
	
	
	
	
	
	
	
	
	
	

	6
	Students fighting in the class disrupt my learning attention.
	
	
	
	
	
	
	
	
	
	

	
	Coping with learning 
	
	
	
	
	
	
	
	
	
	

	1
	The programme increased my Interest in attaching to key students.
	
	
	
	
	
	
	
	
	
	

	2
	Teachers’ ability to guide you in accommodating social emotional problems.
	
	
	
	
	
	
	
	
	
	

	3
	Attaching to key friends increases interest to learn. 
	
	
	
	
	
	
	
	
	
	

	4
	Ability of the designed model to raise interest in learning at school.
	
	
	
	
	
	
	
	
	
	

	5
	Ability of the designed model to improve students’ active participation in the classroom.
	
	
	
	
	
	
	
	
	
	

	6
	Ability of the SELM to help adolescent secondary school students cope with learning at school.
	
	
	
	
	
	
	
	
	
	

	7
	The effectiveness of the model in helping adolescent secondary school students who fight at school.  
	
	
	
	
	
	
	
	
	
	

	8
	Ability of the SELM to improve social awareness among adolescent students. 
	
	
	
	
	
	
	
	
	
	

	9
	Ability to get assistance from other students during class sessions.
	
	
	
	
	
	
	
	
	
	

	10
	The programme increases my courage to tell friends when in problems.
	
	
	
	
	
	
	
	
	
	

	11
	Attachment to key students increased my learning ability at school.
	
	
	
	
	
	
	
	
	
	

	12
	The programme activated my learning interest.
	
	
	
	
	
	
	
	
	
	

	13
	The programme increased my attention and engagement in class learning.
	
	
	
	
	
	
	
	
	
	


THANKS FOR YOUR COOPERATION

APPENDIX II: Observation Checklist
The table below contains the list of social emotions that will be observed by the researcher during class session and outside the class. The researcher should records rate of emotions demonstrated by the student. 

	Social Emotions among adolescent students
	1
	2
	3    
	4
	5

	Happy 
	
	
	
	
	

	Joyful  
	
	
	
	
	

	Excitement 
	
	
	
	
	

	Isolation
	
	
	
	
	

	Loneliness 
	
	
	
	
	

	Remoteness
	
	
	
	
	

	Separated
	
	
	
	
	

	Aggressiveness
	
	
	
	
	

	Pinching others   
	
	
	
	
	

	Beating others 
	
	
	
	
	

	Fighting with others
	
	
	
	
	

	Kicking others
	
	
	
	
	

	Learning
	
	
	
	
	

	Interest in learning (motivated)
	
	
	
	
	

	Engagement with peers’ interaction in and outside the class.
	
	
	
	
	

	Active engagement 
	
	
	
	
	

	Attention in learning 
	
	
	
	
	


Appendix III: Interviews
Interview with teachers before the iteration stage

1. How do adolescent secondary school students behave while at school?

2. How does fighting in the class affect students’ academic achievement 
3. What can be done to help adolescent secondary school students attend school regularly?

4. Do you think irregularly school attendance affect students’ academic achievement at school? 

5. If yes in question 4 above why do you think so?

6. How do you handle adolescent secondary school students who fight at school?

7. Do your students fight, kick or pinch other in the class?

8. What is your advice to other teachers on how help loneliness students at school?

Interview Guide to the Students in the TGs

1. How did you feel after guided by the teacher on how to control your loneliness? 

2. What changes did you observe in your class after the programme?

3. Did the changes help you in learning; give reasons why do you think so?

4. How can you compare the previous learning after the introduction of the SEM?

5. Which part of the strategies introduced in the SEM would you like to be added or removed? Give reason(s)

6. Give your views on the ability of the programme to the encouragement of students’ attitude in learning at schools? 

7. Which difficulties students had in learning before as compared to after the introduction of SEM? Give reasons. 

8. Do you think your fellow students like the videos, demonstration and activities provided? Why and why not?

9. Assume that the SEM is to be adopted by all ‘O’ Level secondary schools in Tanzania. What are the likely difficulties or strengths the students can meet?
Appendix IV
In-depth interview guide with the teachers after pre-post-test in the TGs

1. What do you think should be included in SEM to help adolescents’ students coping with learning at schools? 

2. Which strategies among the demonstrated ones that you cannot advise students to use as a way of reducing negative social emotions for them coping with learning at school? Give reasons.

3. Are you comfortable in teaching while students are not following you? Give reason why.

4. How were you helping adolescent secondary school students to cope with learning before this SELM training?

5. How do you see this SELM is it helpful to adolescent secondary school students in learning at schools?
6. How do you feel after teaching through the SELM? Give reasons 
7. What comments can you give regarding the videos, demonstration and activities provided to students during the programme?
8. Which part in the SELM do you think must be removed or added? Give reasons.

9. What should be done in order to improve implementation of the next introduced model/strategies?

10. What are the best strategies that you think may help adolescent secondary school students in coping with learning at school? And how should they be applied to them.
Appendix V 
Focus Group Discussion with teachers before the iteration stage

i. How can you describe your students behaviours at school when in or outside the class?

ii. How do you identify students with social emotional challenges?

iii. Do your students at school kick one another?

iv. Why do you think some students may be rejected by his or her fellow student?

v. How do you handle students who beat, kick or fight others at school?

vi. How do you handle loneliness students at school?

vii. What are your comments on the learning among aggressive students?

viii. What are your comments on the learning of joyful or happy students at school?

ix. What are your views on the learning of students who adhere to school rules and regulation?

x. Why do you think some students do not follow school rules and regulations?

Appendix VI
Focus Group Discussion with the teachers during Reflection Meetings in the TGs
1. Have been there any changes in your class after the implementation of the proposed model?

2. In what area did you find changes over your students?

3. Referring to the SELM and the way implemented in the classroom, give your views on the ability of the approach to the encouragement of students coping with learning at schools? 

4. Which were the difficulties do you think students had in learning at schools before as compared after the introduction of SELM? Give reasons. 

5. What are the likely difficulties or strengths to teachers and students if the programme is adopted in all schools?

NYONGEZA VII
KISWAHILI VERSION

Ndugu, 

Jina langu ni Mwita Sospeter, Mwanafunzi wa shahada ya Uzamivu (Udaktari) katika chuo Kikuu huria cha Tanzania. Lengo la hojaji na dodoso hizi ni kwaajili ya kukusanya taarifa kuhusu, stadi ya hisia jamii miongoni mwa wanafunzi katika kumudu ujifunzaji miongoni mwa wanafunzi vijana wa shule za sekondari Tanzania. Hivyo tunaomba ushirikiano wako kwa kutoa taarifa sahihi na kwamba taarifa utakazozitoa zitabaki kuwa siri na zitatumika kwa madhumuni ya kitaaluma tu. Ninapenda kutanguliza shukrani zangu kwa ushirikiano wako. 

Maelekezo ya jumla

Hupaswi kuandika jina lako

Soma sentensi kwa umakini

jibu kwa kuweka  alama ya “√” katika eneo wazi pembeni ya jibu ullilochagua.

Dodoso hii ina sehebu mbili A na B

SEHEMU A

HOJAJI KWAAJILI YA WANAFUNZI

Taarifa binafsi za mwanafunzi.

Tafadhari, weka alama ya “√” katika eneo wazi pembeni ya jibu sahihi ulilochagua.

1. Ipi ni jinsi yako

	Mulana
	

	Msichana 
	

	Umri wako 
	


Maswali ya Jumla

1. Je kuna wanafunzi shuleni wenye migogoro na walimu?

2. Je ni sababu gani unayofikiri inayopelekea baadhi ya wanafunzi kutengwa na wenzao shuleni?...................................................................................
………………………………………………………………………………….

3. Je wanafunzi wenzako huwa wanagombana na wenzao shuleni?

4. Je kuna wanafunzi wenzako ambao hawaji shule mara kwa mara?Unadhani ni kwanini?....................................................................................................
SEHEMU B: Dodoso Kwa Wanafunzi

1. Onesha kiwango cha uelewacho jinsi unavyoelewa kuhusu sentensi hizi zinazohusu hisia na jinsi zinavyowasaidia wanafunzi vijana kumudu ujifunzaji shuleni kwa kuweka alama ya tiki katika namba ya jibu sahihi.Kumbuka: 1=Ya chini sana, 2= Ya chini, 3=ya kati, 4=Ya juu, 5=Ya juu sana.

	
	Unaweza eleza vipi namna ulivyoelewa haya yafuatayo?
	Kiwango cha Uelewa Wangu

	
	
	Kabla ya  SELM
	Baada ya SELM

	
	
	1
	2
	3
	4
	5
	1
	2
	3
	4
	5

	
	Furaha
	
	
	
	
	
	
	
	
	
	

	1
	Furaha huniongezea kuelewa hisia na mawazo ya wengine
	
	
	
	
	
	
	
	
	
	

	2
	Kuwa na furaha shuleni kunachochea kujifunza.
	
	
	
	
	
	
	
	
	
	

	3
	Navutiwa kujifunza shuleni niwapo na furaha
	
	
	
	
	
	
	
	
	
	

	4
	Marafiki wa karibu shuleni huongeza uwezo wangu wa kujifunza.
	
	
	
	
	
	
	
	
	
	

	
	Furaha Zaidi 
	
	
	
	
	
	
	
	
	
	

	1
	Furaha Zaidi huchochea uwezo wangu wa kujifunza shuleni.
	
	
	
	
	
	
	
	
	
	

	2
	Furaha inaongeza umakini wangu darasani.
	
	
	
	
	
	
	
	
	
	

	3
	Furaha zaidi huchechea uwezo wangu wa kufikiri niwapo darasani baada na kabla.
	
	
	
	
	
	
	
	
	
	

	
	Ujuzi na hisia za kijamii
	
	
	
	
	
	
	
	
	
	

	1
	Kjifunza kwa vitendo huchochea mushikamano
	
	
	
	
	
	
	
	
	
	

	2
	Ujuzi wa kuielewa jamii unaongeza uwezo wa kuelewa na kuzichukulia hisia za wengine
	
	
	
	
	
	
	
	
	
	

	3
	Kujiamini kunasaidia kukabiliana na kumudu matatizo ya kihisia jamii
	
	
	
	
	
	
	
	
	
	

	4
	Mazingira halisi huchechea ujifunzaji 
	
	
	
	
	
	
	
	
	
	

	5
	Kutoa taarifa juu ya hisia kwa marafiki
	
	
	
	
	
	
	
	
	
	

	6
	Kucheza huongeza ari ya kujifunza shuleni 
	
	
	
	
	
	
	
	
	
	

	
	Kutengwa
	
	
	
	
	
	
	
	
	
	

	1
	Upweke shuleni unapunguza uwezo wangu wa kujifunza niwapo shuleni. 
	
	
	
	
	
	
	
	
	
	

	2
	Kujitenga kunashusha uwezo wangu wa kushiriki na wanakundi rika shuleni
	
	
	
	
	
	
	
	
	
	

	3
	Kujificha mtaani na kutohudhuria shule kunapunguza uwezo wangu katika kujifunza
	
	
	
	
	
	
	
	
	
	

	4
	Utengano shuleni kunashusha ari ya kujifunza.
	
	
	
	
	
	
	
	
	
	

	
	Ukatiri 
	
	
	
	
	
	
	
	
	
	

	1
	Kuwa katiri kunapelekea wengine kunikimbia
	
	
	
	
	
	
	
	
	
	

	2
	Kutofuata sheria na kanuni za shule kunapelekea kuwa na migogoro na walimu
	
	
	
	
	
	
	
	
	
	

	3
	Ninakataliwa na wenzangu sababu ya kuwafinya wanafunzi wengine.
	
	
	
	
	
	
	
	
	
	

	4
	Ujeuri umefanya nikataliwe na wenzangu
	
	
	
	
	
	
	
	
	
	

	5
	Kuwapiga wenzangu kunapunguza ushirikiano wao kwangu kujifunza. 
	
	
	
	
	
	
	
	
	
	

	6
	Wanafunzi kupigana darasani kunaondoa utulivu wangu katika kujifunza.
	
	
	
	
	
	
	
	
	
	

	
	Kumudu ujifunzaji
	
	
	
	
	
	
	
	
	
	

	1
	Programu zinaongeza hamu yangu ya kujihusisha na wanafunzi wengine.
	
	
	
	
	
	
	
	
	
	

	2
	Uwezo wa mwalimu kusaidia katika kumudu matatizo ya kihisia. 
	
	
	
	
	
	
	
	
	
	

	3
	Kuambatana na marafiki wa kweli huchochea hamu ya kujifunza. 
	
	
	
	
	
	
	
	
	
	

	4
	Mpango ulioandaliwa huongeza hamu katika kujifunza
	
	
	
	
	
	
	
	
	
	

	5
	Uwezo wa mpango katika kuboresha uwezo wa mwanafunzi kushiriki darasani
	
	
	
	
	
	
	
	
	
	

	6
	Uwezo wa Programu kusaidia wanafunzi vijana kumudu ujifunzaji shuleni
	
	
	
	
	
	
	
	
	
	

	7
	Ubora wa mpango katika kuwasaidia wanafunzi vijana wenye tabia ya kupigana shuleni.
	
	
	
	
	
	
	
	
	
	

	8
	Uwezo wa programu kuongeza uelewa wa masuala ya kijamii miongoni mwa wanafunzi vijana.
	
	
	
	
	
	
	
	
	
	

	9
	Programu zimeongeza uwezo wangu wa kujiamini kuwaeleza rafiki zangu ninapokuwa katika matatizo.
	
	
	
	
	
	
	
	
	
	

	10
	Kujiweka karibu na wanafunzi wenye uwezo kunaongeza uwezo wangu katika kujifunza
	
	
	
	
	
	
	
	
	
	

	11
	Programu zimeongeza uwezo wangu na kupenda kujifunza
	
	
	
	
	
	
	
	
	
	

	12
	Programu zimeongeza umakini na kushiriki katika ujifunzaji darasani.
	
	
	
	
	
	
	
	
	
	

	13
	Kucheza na wezangu shuleni huongeza ari ya kujifunza 
	
	
	
	
	
	
	
	
	
	


ORODHA HAKIKI WAKATAI WA UTAZAMAJI
Jedwali lifuatalo linaonesha orodha ya matendo ya hisia jamii ambayo yatakuwa yakitazamwa na mtafiti wakati wa kipindi na nje ya darasa. Mtaafiti atajaza kiwango cha hisia kitakachooneshwa na mwanafunzi.
	Hisia jamii za vijana wanafunzi
	1
	2
	3    
	4
	5

	Furaha
	
	
	
	
	

	Furahia   
	
	
	
	
	

	Furaha ya juu Zaidi 
	
	
	
	
	

	Kutengwa
	
	
	
	
	

	Upweke
	
	
	
	
	

	Tengwa
	
	
	
	
	

	Tenganishwa
	
	
	
	
	

	Ukatiri 
	
	
	
	
	

	Kufinya wenzake  
	
	
	
	
	

	Piga wengine
	
	
	
	
	

	Kupigana na wengine
	
	
	
	
	

	Piga mateke wengine
	
	
	
	
	

	Ujifunzaji 
	
	
	
	
	

	Hamasa katika kujifunza
	
	
	
	
	

	Kujihusisha na kundi rika ndani na nje ya darasa
	
	
	
	
	

	Ushiriki hai
	
	
	
	
	

	Utayari katika kujifunza
	
	
	
	
	


Nyongeza: Hojaji

Mahojiano dhidi ya walimu kabla ya kuendelea hatua nyingine

1. Ni namna gani wanafunzi vijana wanavyoenenda wawapo shuleni?

2. Nini kifanyike ili kuwasaidia wanafunzi vijana kuhudhuria shule mara kwa mara?

3. Ni namna gani unakabiliana na wanafunzi vijana wanaopigana shuleni?

4. Je wanafunzi wako wanapigana, kupiga mateke au kufinyanya wawapo darasani?

5. Nini ushauri wako kwa walimu wengine ili kuwasidia wanafuzi vijana wanaojitenga shuleni?

Hojaji Ongozi kwa wanafunzi wa TGs

1. Ulijisikiaje baada ya kupewa mwongozo wa jinsi ya kumudu hali ya upweke?

2. Ni badiliko gani uliloliona darasani baada ya program?

3.  Je badiliko ulilopata limekusaidia katika kujifunza? Toa sababu ni kwa nini unahisi hivyo?

4. Unaweza linganishaje ujifunzaji kabla na baada ya utambulisho wa mpango wa kumudu ujifunzaji?

5. Ni eneo gani la mpango wa ujifunzaji unapenda liongezwe au lipunguzwe? Toa sababu.

6. Toa maoni yako juu ya uwezo wa program katika  kuhamasisha wanafunzi kuwa na tabia ya kujifunza shuleni?

7. Ni changamoto gani ambazo wanafunzi wamekuwa wakikumbana nazo katika kujifunza kabla na baada ya uanzishwaji wa mpango wa ujifunzaji? Toa sababu.

8. Je unadhani wanafunzi wenzako wamependa Video, maonesho na shughuli zilizotolewa?

9. Fikiri kwamba programu inapaswa kutolewa kwa wanafunzi wote wa sekondari kiwango cha chini Tanzania. Ni changamoto gani na mazuri gani wanafunzi wanaweza pitia na kufikia?

Hojaji ongozi ya kina dhidi ya walimu baada na kabla ya upimaji katika TGs

1. Nini unafikiri kinapaswa kuongeza katika programu ili kuwawezesha wanafunzi vijana kuweza kumudu ujifunzaji shuleni?

2. Ni mkakati gani kati ya iliyobainishwa ambayo huwezi washauri wanafunzi kutumia kama njia ya kupunguza hisia jamii hasi ili waweze kumudu kujifunza shuleni?Toa sababu.

3. Je huwa unakuwa huru kufundisha wanafunzi wasiotayari kukufuatilia unachofundisha?Toa sababu kwanini.

4. Ni jinsi gani uliwasaidia vijana wanafunzi kumudu ujifunzaji kabla ya mafunzo ya programu?

5. Ni vipi unaona mpango huu wa kumudu ujifunzaji ni saidizi kwa wanafunzi vijana kumudu ujifunzaji shuleni?

6. Je unajisikiaje baada ya kufundisha kupitia mpango huu? Toa sababu.
7. Ni ushauri gani unaweza toa kuhusu Video, maonesho pamoja na kazi zilizotolewa kwa wanafunzi wakati wa program?
8. Ni sehemu gani ya mpango unahisi inapaswa kuondolewa au kuongezwa?Toa maoni.

9. Nini kifanyikeili kufikia utekelezaji wa mpango uliyotolewa/mikakati?

10. Ni mikakati gani unahisi ni mizuri ambayo ikifuatwa inaweza saidia wanafunzi vijana kumudu ujifunzaji shuleni?Na ni jinsi gani inaweza tumika baina yao?
Nyongeza: Kundi Mjadala dhidi ya walimu kabla ya mwendelezo wa hatua inayofuata
1. Ni vipi unaweza elezea tabia za wanafunzi wako shuleni wawapo ndani au nje ya darasa?

2. Ni vipi unagundua wanafunzi wenye matatizo ya kihisia kjamii?

3. Je wanafunzi wako shuleni wanapigana mateke wenyewe kwa wenyewe?

4. Ni kwanini unahisi baadhi ya wanafunzi wanaweza tengwa na wanafunzi wenzao?

5. Ni vipi unamudu na kuwachukulia wanafunzi wenye tabia ya kupiga, kurusha mateke na kugombana wenzao shuleni?

6. Ni kwa jinsi gani unawasaidia wanafunzi wenye upweke shuleni?

7. Nini maoni yako juu ya ujifunzaji baina ya wnafunzi wenye ukatiri?

8. Nini maoni yako juu ya ujifunzaji baina ya wnafunzi wenye furaha shuleni?

9. Nini maoni yako juu ya ujifunzaji wa wanafunzi wenye kuelewa na kufuata sheria za shule?

10. Unahisi ni kwanini baadhi ya wanafunzi hawafuati wala kuzingatia sheria na kanuni za shule?

Nyongeza: Kundi Mjadala dhidi ya walimu wakati wa kikao cha tafakari ya TGs

1) Je, pamekuwepo na badiliko lolote ndani ya darasa baada ya utekelezaji wa mfano wa mpango pendekezwa?

2) Ni katika eneo gani umebaini badiliko miongoni mwa wanafunzi wako?

3) Kwa kurejea mpango wa ujifunzaji na utekelezji wake darasani, toa maoni yako juu ya mbinu zinazoweza saidia kuhimiza wanafunzi kumudu ujifunzaji?

4) Ni changamoto zipi unafikiri wanafunzi walikuwa nazo shuleni kabla ukilinganisha na baada ya uanzaji wa mpango wa ujifunzaji?Toa sababu.

5) Unafikiri wanafunzi wamefurahia video, maonesho na kazi zilizotolewa?Kwa nini wamefurahia na kwa nini hawakufurahia?

6) Zipi zaweza kuwa ni changamoto na mafanikio kwa walimu na wanafunzi kama program ikitekelezwa kwa shule zote?
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