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ABSTRACT
This study examines the influence of HESLB on student’s choice of career among university students, focusing on   three universities in Dodoma region   which are University of Dodoma, Open University of Tanzania and St John’s University. The objectives of the study were; to identify factors influencing career choices among University students, to examine the effects of HELSB on career choice among university students. The   findings of the study revealed that HESLB has   effect on the career choices of students of higher learning. These effects are    both positive and negative. On the positive side, it was revealed that HESLB has increased the number of students being enrolled in higher institutions of learning through making loans available to many applicants.  On negative  effects, it force students to study  the  courses which  they do not like, since they  were   not  their   choices  and  the  likelihood  of  producing  individuals  who   may not  be  employed or unproductive. To reduce this problem, this study suggest that HESLB should revisit its loan application procedures so as to benefit more students from loans instead of having what  is  called  priority  courses. This study recommends that another study related to HESLB with regard to how it determines career choices and its effects to career development should be done by involving a larger sample than what was used in this study.
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CHAPTER   ONE
INTRODUCTION
1.1 Background to the Problem
The human being’s successful existence in the contemporary world means having the ability to solve numerous problems and making countless choices. Fast changes around human beings’ daily lives show that the number of choices to be made grows daily. Some of such choices are about friends to move with, types of school to attend, programme of study and choice of career. Career has been defined as the total pattern of one’s activities held during a person’s life-time (Natalie, 2006). According to the Webster’s International Dictionary (1998) career stresses an individual’s achievement or advancement in a particular career. 
Career is a life work; it   is a lifelong experience, which enables individuals to earn money or to get all their needs. Consequently, attainment of educationis likely to lead someone into realizing a career of one kind or another. Johnstone (2001)  notes that the demand for higher education has increased thus overburdening  governments  which  as  a result, have  been  compelled  to  introduce  cost  sharing  in  education  which  he  defines as a “ shift  of the higher  education  cost  burden   from  exclusive or near exclusive reliance on  government or taxpayers  to  some  financial  reliance  upon  parents and/or  students  either  in the  form  of tuition  fees  or “user charges” to cover the costs of  formerly  governmentally or institutionally-provided  room  and  board. 
However,  Ziderman (2005) notes, the  introduction  of  cost  sharing  has  been  a problem  especially  for  the  poor  or  disadvantaged  students  who  are  not  able  to   meet   such  costs  therefore  necessitating  for  the  governments  to  form  what  are  popularly  known as  Higher  Education  Students’ Loan  Boards (HESLB). Given the scathing poverty characterizing many people in the   Third World Countries  including  Tanzania,  many  people  cannot  meet  the  requirements   of  education especially  the  higher  one. Given  this  fact, meeting  such  demands  through  the  assistance  of  Student Loan Boards in  different  African  nations  has  become  a  feasible  alternative.
It is in the context of this that the higher education sector in Tanzania which operates under the Ministry of Education  Science  and  Technology and which is based on the higher education policy of 1999  may  be  seen  as  a panacea for   many  Tanzanians’ ambition  to  get  education  and  consequently  realize  careers of their   choices. The main emphasis in this policy is on the education of professionals who are expected to have the ability to work in different sectors within and outside the country (Ishengoma, 2008). Despite  this  fact, the current system of financing (public) higher education in Tanzania is flawed and lopsided to such an extent that it has generated controversies, partisan debates among different stakeholders and crises in higher education sector as manifested by perennial students’ strikes in public higher learning institutions and budget deficits (Scott and Usher, 2011). For instance, the government selects some courses that are termed as area of priority. As a result, the prioritized careers like medicine and teaching are given loan and bursaries 100%. 
Importantly, the Tanzania government, despite the existence of cost sharing in higher education policy for the past 15 years and its limited financial ability to finance public higher education because of many competing needs; still shoulders the burden of financing both public and private higher education through disbursing interest free loans and grants through the Higher Education Students’ Loans Board (HESLB).

Being one of the least developed countries, Tanzania’s demand for education has always been high. This  is  revealed  through  policy documents that  also support increased demand for higher education, for example; the National Higher Education Policy (1999), issued by the then  Ministry of Science Technology and Higher Education of Tanzania reveals that, there has evidently been change in the world of science and technology which necessitates the  higher education to provide answers to aspects such  as, the need for  specialized skills, the need for new emerging areas of science and technology  like  biotechnology, environmental science, genetic engineering, micro-electronics and informatics, the need for entrepreneurship, globalization and international competitiveness, social democracy and good governance, the increased social demand  for higher education, as well as the need for sustainability of higher education and resources allocation (William, 2008).
At the individual level, the higher education guarantees better job and pay; in fact, this has been a factor leading to the choice of career among university students in Tanzania. Therefore, not surprisingly, in the recent years, there has been a high demand for higher education in many countries. The individual’s benefits of higher education are well known. Education as it is ensures better employment, high salaries and a greater ability to consume and save (Varghese, 2004). Furthermore, according to Sanyal and Martin (2006), higher education monetarily benefits the individual pursuing it through higher productivity and net earnings, better job opportunities, higher savings and personal and professional mobility; and non-monetarily through educational enrichment, better conditions, higher personal status, better job satisfaction, better health and life expectancies, more hobbies and leisure activities.
The government of Tanzania is facing declining ability to finance public higher education of the higher education sector to enrol more students because of limited funding. As of April, 2013 there were only a total of 128, 967 students in 12 public universities and university colleges (Buxay, 2013). This is because the financial strain which the  nation  has  been  facing  has  not only   been  on  financing public higher education institution through subventions to cover recurrent and capital development budgets but also financing tuition-dependent private education institutions. However, as Assangye (2012) notes, the majority of these private institutions have disguised profit motives manifested by the high tuition fee they charge. 
Again, this adds a burden to the already financially strained government and specifically to the Higher Learning Students’ Loan Board which provides loans to cover tuition fees and related costs to students enrolled both in public and private higher education institutions in the country.  He further notes that, this less involvement of the government, which of course is due  to  its  financial  inability  to  shoulder  all  expenses  in paying fees for  students  in  higher  institutions  including  those  in  private  universities  something  which  has  been  increasing  pressure  to  students  who  find  that  they  cannot  realise  their  educational  dreams  due  to   financial  constraints.

In the past few years, many attempts have been made by the government to address the problems of financing higher education including    moving some of the costs of the higher education   to be shouldered by the parents, students and NGOs. This has been termed as cost-sharing. According to Ishengoma (2008) the principal objective of cost-sharing in Tanzania has been to increase participation of citizens in contributing to education and its accessibility at all institutions of higher education in the country.
Despite the fact that all public universities are undertaking various income generation activities as part of revenue diversification strategy under cost sharing policy, this venture is still small and insignificant to make these institutions become financially autonomous. However, despite the  public higher education institutions’ heavy reliance on the  government, limited budget for funding the  basic core functions; income from students’ fees as  a  result of  being  financed by  HELSB, HESLB  has  been  meeting  some  of the running  costs of these  institutions. Therefore, in a way, the act of the  government  to  finance  higher  education  through  HESLB  has  been  serving  as   a revolving  fund  through  the  fees  which  students  pay  to  these  higher  institutions  of  learning which  in  turn  such  fees  are  recycled  by  the  government  through  giving  loans  to  more  students of  higher  learning.
1.2 Statement of the Problem

Higher education in Tanzania is part of a broader tertiary education sector. The tertiary education especially the higher education in Tanzania is largely financed by the Higher Students’ Loans Board (HELSB). This  is  because,  many  Tanzanians  cannot afford to meet  the costs of such education by shouldering the  costs  involved  on  their own. However, despite the presence of the Higher Students’ Loans Board (HESLB) in Tanzania, there are no permanent criteria used to allocate loans to students.  Each year there has been some change of criteria of allocation of loans for students depending on government’s priorities. 
The government’s  choice  of  some courses or  priority  courses  as sometimes  have  been called  has been leaving  out a bigger number of students who have to  shoulder  the  larger  part  of the costs or sometimes  the  whole  of  it. This generates pressure for all students from low income families to choose the professions of teaching and medicine careers even if they do not like them or they cannot afford them. Studies conducted in Tanzania by different scholars such as Ishengoma (2008) focused on the factors which influence career choice among learners, However  such studies  did  not  address the  influence of HESLB on students’ career  choices and  the effect  of  such influence on students’ career development of their choices. This study therefore aimed to fill this gap by investigating the influence of HESLB loan scheme to the choice of students’ careers.
1.3 General Objective

The objective of the study was to investigate the influence of HESLB on choice of career among university students.
1.4. Specific Objectives

The   following specific objectives accompanied the general objective:

i. To identify factors influencing career choices among University students in Dodoma  Municipality
ii. To examine the effects of HELSB on career choice among university students in Dodoma.
1.5 Research Questions

i. What are the factors influencing career choices among university students in Dodoma Municipality?

ii. What are effects of HESLB on career choice among university students in Dodoma?
1.6 Significance of the Study

The findings from this research will help policy makers, education administrators and other stake holders who are responsible for decision making, to change the policy of cost sharing in favour of students’ choices and career development.  The study will also help decision makers to find other strategies to be used for loan allocation.  Again, the study will help all educational stakeholders to know factors influencing career choice of the students.  
Also it is expected that the findings of this research will have practical relevance to Higher Students’ Loan Board and the Government to advise educational stake holders, students and the community on cost sharing matters. The study would shed light on the relationship between staff developed in their area of choice and those who were subjected to cost sharing policies. The study will also add literature review for researchers interested in  areas  in  areas  such  as  policy  making   with   a  focus  on  cost  sharing  in education  specifically  in  higher   learning.
1.7 Scope of the Study

The study centred on the influence of HESLB on student’s choice of career among university students. The study involved three universities in Dodoma region   which are Dodoma University, Open University of Tanzania and St John University
1.8 Delimitation of the Study 
The study was aimed at all university students in Tanzania, but because of shortage of time, money and other factors; it was limited only to three universities in Dodoma region. However, the findings can  be more or  less  be  generalised  to all universities   in Tanzania due  to  the  reason that almost all the students  studying  in   universities  in Tanzania whether those in private or public universities  have   been  beneficiaries   of the   Higher Learning  Students’ Loans  Board
CHAPTER TWO

LITERATURE REVIEW

2.1 Chapter Overview
This chapter reviews different works related to cost sharing   as exercised in different countries. It  also  presents  the  theoretical frame work that  guided  the   study  and    finally  identifies  the  research  gap  emanating  from  different  works  reviewed.
2.2. Theories Related to the Study
 2.2.1. Human Capital Theory

The introduction of the concept of human capital is attributed to Theodore Schultz as he used it to explain most of the growth puzzle. However the central thesis goes to Adam Smith (Vossensteyn, 2005). The concept of investment in education is encapsulated in a famous passage in Adam Smith’s (1776) Wealth of Nations.  A man educated at the expense of much labour and time may be compared to one of those expensive machines. The work which he is likely to perform over and above the usual wages of common labour will replace the whole expenses of his education (Smith as cited in sachoropoulos 2006). Expenditures on education are therefore treated as investment in human capital. Penrose (1998) argues that rational human beings are assumed to make investments in themselves.
Human Capital Theory is therefore constructed around the idea that the current expenditures and time invested by individual, society and Government on educating people is for the future returns. These future returns are also known as returns to education. Returns to education are useful to the individual, the society and the government as a whole since they justify the investment done in educating a given individual since returns on such students are realised. According to Psacharopoulos and Partinos (2004) the justification for investment in education through cost sharing is partly founded on calculations of returns benefits of education. Psacharopoulos (2006) suggests some educational private and social returns that stem from higher education.  
Similarly, human capital theory on the basis of returns to education requires that students from disadvantaged socio-economic background be given loans.  This is due to the fact that once students in higher institutions of learning graduate, the government and the society in general will benefit from their education directly and indirectly. Therefore, this theory was seen fit to be used in this study because when the government or any sponsor decides or agrees to use one’s economic or monetary means to educate a person, such government or sponsor will be expecting to get some return to investment from that person. This may be translated into improved productivity or positively changed behaviour that makes an individual meaningfully interact with others therefore maximising development at both   the individual and national  level.
2.2.2 Super’s (1957) Theory of Career Development
Super 1957 in Belkin (1992) points out that; career is a sequence of occupations, jobs positions occupied during the course of a person’s working life. This sequence is characterized by decisions made by an individual over a period of years of his/her life. Career choice is not a simple task as one would think.  It requires a lot of thinking as well as taking into consideration several factors before choosing, planning, and entering into it. Factors which influence people’s career choice vary from within the individual to outside the individual. Individual determinants are an individual’s needs to achieve along with their abilities, interests, self expectancies, attitudes, personality needs, self-esteem, values, ambitions, limitations, aptitude, and self concept of an individual (Isaackson, 1985;  Sharf, 1992).This  theory  was  used in this  study  because  when  students want  to enrol  for  the  higher  education, they  have  to  think  of the  proper  course  they  want to enrol in. First, they have to think of their abilities if they do qualify to study a given course or degree programme. 
Again, they have also to think about their expectations. That is, what they will achieve after studying a given course? If  for instance, HESLB’s decision  to single  out some course  programmes as priority  ones within the context of Tanzania, such a decision will affect students in their choices  of the courses which they might  think  of  studying. Again, they have to judge  themselves if at all  they have  interest or ability in  those  courses which  have  been  termed  priority  ones.
2.3 Theoretical Literature Review
Loan Schemes from Developed Countries some include Japan, Scandinavia and the United States of America, Finland Sweden and Canada. Students’ loan programmes now exist in many developed and developing countries. Examples of student loan programmes which are financed from public funds or backed by government guarantees, are found in Japan, Scandinavia and the United States of America, where the idea of students borrowing from government funds to finance higher education from the 1940s and 1950s has been implemented (Woodhall, 2007). Other developed countries that set up loan programmes in the 1960s, include Canada and several other European countries. According to William (2007) European Universities have moved further in the Entrepreneurship and Private Higher Education in European countries. However, universities in Finland and Sweden have become more financially adventurous since the mid-1990s. 
In Eastern European, countries emerging from centrally planned educations systems, which had extreme shortage of funds and faced with innate conversation of academic staff have  given rise to rapid expansion of private universities thus  seizing market opportunities, especially in subjects such as computing, management and commerce. Governments therefore need to stimulate entrepreneurial behaviour to universities through their resource allocation mechanism. For instance, if universities receive their incomes in the form of payment from students and research, they need to devise strategies of investing in research and attracting students. With regard to China, Woodhall (2002) noted that, the People’s Republic of China (PRC) had a large scale cost sharing model that was implemented in 1997, while the level of government support declined.  2010).
2.3.1 Cost Sharing in Education from a Global Perspective
Having  an educated  labour  force  is  essential  or  indispensable  for  the  economic  development  of  any  nation. On  this  particular  aspect,  Nuwagaba (2013)  argues  that a  good  higher  education  is a  driving  force  for  socio-economic  development  of  a  nation’s  economy. He  further  argues  that  a  well  educated  force  is  more  productive  in  comparison  to  an  uneducated  one. Therefore, he says, funds should be availed to finance higher education, because failure to do so will have negative consequences on a given nation’s economic development. However, in giving such loans Kasten (1987) argues that learners are expected to be self-motivated and should have ability to use resources available to them to make appropriate decisions regarding their own learning; meaning that students should make their own choice of course to study without financial pressure.
2.3.2 Loan Schemes from Developing Countries

The  developing  countries  have   also  been  giving  loans  to  their  people  so as  to  make  them  get  higher  education  the  end  results  being  to  increase  productivity  due to having  an  educated  human  resource.
2.3.3 Higher Education Loan in Colombia

In the context of developing countries, the first country to establish a student loan programme was Colombia, where the Instituto Colombiano de Credito Educativoy Estudios Technicasen el Exterior (ICETEX) was established in 1953, and it was followed by many other student loan programmes which were established in Europe, North America, Latin America, the Caribbean, and few isolated examples in Africa and Asia. Loans have recently been proposed in several other countries, including the United Kingdom and New Zealand among developed countries, and Tanzania, South Africa, Kenya, Ghana, Uganda among the developing countries (World Bank)
2.3.4 Experience of Financing Higher Education from Kenya

Upon becoming independent in 1963, all fees for higher education in Kenya were abolished in order to encourage greater numbers of students to pursue higher education and thereby accelerate the education of both high and middle level manpower for the economy (William, 2007). However, in 1974 the government changed the financing of university education through the introduction of a loan scheme as a cost-sharing strategy.
According to Orodhoand Getange  (2014) the  genesis  of  cost  sharing  in  public universities in Kenya  is traceable from  the 1980s when Structural Adjustment  Programmes (SAPs) required  the  country  to  introduce  cost  sharing  in education as one of the  mechanisms to  revamp  the  already  dwindling  economy. They argue that  with  these  reforms, the government of  Kenya  would  no  longer  have  to  pay  full  tuition  fees  and the government loans would also not be given to all  qualifying university students as they had  been given   before. They point  out  that, despite  the  good  intention  of   HELB (Higher  Education  Loans  Board) the  bitter  truth is that  cost sharing in Kenya has made the cost involved in education unaffordable, especially  for those students  coming  from  poor  families. 
Given  this  cost  sharing reality, its impact  on  students’ participation  in    academic  activities has been resulting in inability  to  complete  assignments on  time, missed lectures, fatigue, depression  and  confusion, failure in exams, supplementary and  carrying over some courses. These have been happening  because, students  such  affected  that is, those who  do  not  get  loans do not   spend  much  of  their  time  on studying, instead, they spend much  of it  on  income generating activities  so  as to  make ends  meet. These activities are such as computer and secretarial   services, selling of electronic equipment such as radios and music systems as well as  repairing such  items, selling  of computers and  computer hardware sans  as  well as  soft ware such as CDs, DVDs and flash disks. Other activities include  kiosk  business, sale  of  foodstuffs, photocopying services and  in some  incidents, some  few students engage in some  shoddy  businesses which  are risky  and anti-social  in  nature such as sale of alcoholic drinks packed in polythene  papers, drugs and some of  them especially girls engage themselves in prostitution.
In Kenya, (Williams, 2007) the loan covers items such as accommodation and feeding, books and personal expenses, and during the 1989/1990 academic year, an additional tuition loan was introduced to cover 25 percent of the tuition cost. The government reports, which include the University Grants Committee Report (1981), the Financing of Higher Education Report (1982) and the working part on Education and Manpower Training for the Next Decade and Beyond (1988) have dwelt on strategies and rationale for management and administration of student loans and have also as a cost sharing strategy in the financing of higher education. 
The government at one stage anticipated that the loan scheme would probably expand to benefit all students in the universities and other post-secondary training institutions. This objective can only be obtained in the long run, however, when the stated goals are achieved for the creation of permanent revolving funds, which will eventually become self-perpetuating. This depends on success in managing and recovery of loans, which so far has been disappointing. The government of Kenya has therefore; recently set up a committee to review the operation of the university student loan scheme and to recommend a legal and institutional framework which will be cost-effective and efficient (Sanyal, & Martin (2006).
2.3.5 Experience of Financing Higher Education from Uganda

With  regard  to the sponsorship of  higher education in Uganda,  according  to the Uganda Ministry of Education and Sports (21012) the current higher  education  sponsorship to universities  and  tertiary  institutions  leaves  a lot  to be   desired especially  for the Ugandan students who are  unable  to  afford  the cost  of  education in institutions of higher learning. The challenges involved in giving loans to students are such as loans are too small and they are given to too many students.
2.3.6 Experience of Financing Higher Education from Zambia

With regard to Zambia, Masaiti and Shen (2013) put it clearly that as a way of responding to the  diminishing  tax  revenue, the  government of Zambia through  the  education policy  of 1996 allowed  higher education  institutions including  public  universities  to introduce cost  sharing as a way  of  improving  financial  vibrancy, accountability and cost effectiveness. Therefore, like in other countries, cost sharing  in higher  education in Zambia  was introduced  as  a  way  of  rescuing  the revenue  of the  government  by  relieving  it  of the  burden  of  shouldering the  costs  of  higher  education.
2.3.7 Financing of Higher Education in Ghana

In Ghana, buildings, equipment and all other infrastructures for public tertiary education at first were being provided by the Central Government. Tuition was free for all Ghanaians attending public educational institutions at all levels (from primary to university). However, at the beginning of the 1971/72 academic year, a student loan scheme was introduced, under which university students were expected to take a loan for their upkeep while tuition remained free. This scheme was abolished after a change in government in 1972 (Sanyal, & Martin 2006). Yet again, a revised scheme was introduced in September 1975 under which any Ghanaian university student could obtain a loan from a specified state bank to purchase books and equipment and also to meet his living expenses. Each year the central government provided the bank with the amount required for disbursement. By March 1986 when the government was considering a petition, repayment was U$ 90,000 but only U$ 495 had been collected by the bank (William, 2008).
In January 1989, a new loans scheme was put in place. This scheme had to do with funds provided by the Social Security and National Insurance Trust (SSNIT). The Central Government gave SSNIT initial capital to be invested so as to meet the government’s obligation of paying 16.5 percent as interest of these loans. Another feature of the current scheme is that when borrowers gain employment, their total monthly contributions to the security scheme will be used to defray the loan until repayment is completed. Students who are contributing to the scheme are required to start repayment immediately after borrowing (Ndambuki, 1999). Currently, in Ghana, all public universities are providing free tuition. Government grants cover all costs of tuition and student halls of residence, which average US $ 2,070 in universities and US $ 8790 in teaching training colleges. There are three private institutions, but only one of these (a College of Business Management) charges fees; the other private colleges are financed by religious bodies.
2.4 Financing of Higher Education in Tanzania

Tanzania formulated the Education and Training Policy in 2014. The policy statement included all levels of education from primary to higher education in 1999.  This policy put emphasis on equity and access to education curriculum that would meet the demand of the society and the global change in science and technology, thus encouraging cooperation between private and public sector in establishing education institutions and financing. The policy has specifically emphasized the cost sharing such as what has been said in the Education Sector Development Programme (ESDP) (URT, 2008) in which cost sharing is emphasized as one of the strategies to improve education quality. 
In 2004, the government of Tanzania enacted a law to establish the Higher Education Students’ Loan Board (HESLB) Act No. 9, as  enacted  by  the   government  of  Tanzania  (2004) has  been  working  to  manage students who cannot afford to pay for education expenses.  Under this   scheme, all University students including those from the private universities are eligible for loans.  However, given the small size of the fund, loans are provided based on the applicants’ academic performance and priorities given to some courses such as education (pure science and Mathematics) and health sciences such as Doctor of Medicine, dental Surgery, Veterinary Medicine, Pharmacy and Nursing. Other priority courses are Civil and Irrigation Engineering (Mussa, 2015). Shedding  more light on the above study, the  2016/2017  HESLB guidelines and Criteria for issuance of students’ loans and grants, the priority  courses  are  categorized  in two  groups  that is, priority  courses  cluster  I and  priority  courses  cluster  II
2.4.1 Priority Courses Cluster I

Applicants falling  under  priority  courses  cluster  I  are  all  eligible  for  loans. This  category  of  applicants  are  issued  loans  basing  on  their  means  Test  Scores  on  loan  items  that  have  cost  sharing  elements. Priority courses cluster I include:

i. Education (science ) and  education (mathematics)

ii. Health  sciences (Doctor of  Medicine, Dental Surgery, Veterinary  Medicine, Pharmacy, Nursing, midwifery, BSc in  Prosthetics and  Orthotics, BSc in   Physiotherapy, Bsc in Health Laboratory Sciences, Bsc in Medical Laboratory Sciences, BSc in  Radiotherapy, Technology) and  other  Health  Sciences.

iii. Civil and  Irrigation  Engineering;

iv. Petroleum and  Gas  Engineering

2.4.2 Priority Courses Cluster II

According to the 2016/2017 HESLB guideline, applicants admitted to pursue programmes listed below shall be recognised to be pursuing Priority Courses Cluster II. These applicants  shall  be  eligible  for  loans  which  shall  be  issued  basing  on  the  Means  Test  Scores. These priority courses Cluster II include:

i. Engineering  Programmes (Civil, Mechanical, Mining, Mineral,  Agriculture Food Processing, Automobile, Industrial, Electrical  and  Electronics, Legal and Industrial Metrology, Maritime Transportation, Engineering, Technology Electronics and Telecommunication, Computer Science, software Information  Systems and Network, Environmental, Municipal  and Industrial  Services  and  Bio-processing  and  Post-harvest)

ii. Agricultural and Forestry Sciences Programmes (Agriculture, Agronomy, Horticulture, Agricultural Economics and Agribusiness, Forestry, Aquaculture, Wildlife  Management, Life  Sciences  and  Food  Science  and  Technology)

iii. Animal  Science  and  Production

iv. Science Programmes (BSc General, BSc in/ with  Applied  Zoology, Botanical  Chemistry, Physics, Biology, Microbiology, Molecular  Biology and  Botanical  Chemistry, Physics, Biology and  Biotechnology, Fisheries and  Aquaculture, Aquatic  Environmental  Sciences and  Conservation, Geology, Petroleum Chemistry, Mathematics and  Statistics, Environmental  Science and  Statistics, Environmental Science and Management, Environmental Science  and  Management, Environmental Health, Biotechnology and  Laboratory, Wildlife  and  Conservation

v. Land Sciences  Programmes (Architecture, Landscape and Architecture, Interior Design, Building Survey, Building Economics, Urban  and  Regional Planning, Land  Management and  Valuation and  Geospatial  Sciences)

According to HESLB’s 2016/2017 loan issuance guidelines, all programmes not falling in any of the two categories mentioned above are considered non-priority programmes. Therefore, applicants admitted under this category shall considered for loan after all the above courses have been considered  
2.5 Effects of   Education Loans on the Beneficiaries

Generally, the education loans given to students through higher students’ loans boards in different countries are said to have both positive and negative effects.  For example, they help the beneficiaries study and graduate from universities and possibly get employed or employ themselves. Education loans given to students are also said to guarantee employment especially for those areas of priority which have been identified by the government. On this particular  aspect, within  the  context  of Tanzania, a study  by Mpehongwa (2014)  revealed  that  the  number  of students  choosing  education or  teaching  as  a career  showed  to  have increased  four  folds in the  period  of  five  years  from  2006 to  2011. 
The  reason for this growth was largely attributed  to by the government incentive  of  loans/bursary  and  direct  employment to graduates  of  education or the teaching  profession. The study also notes that the incentives provided to attract students in sciences such as loans and bursaries were insufficient to increase the number of students enrolling in sciences. It  was  revealed that this was especially  exacerbated  by the challenges such as shortage  of  teachers, facilities and poor learning  at  both  the  university and secondary  schools. These findings imply that education  loans  given  to  the  needy students work best in conjunction with  other  favourable  learning  environments  such  as  mentioned  above.
However, as Cho et al; (2015) speaking from the Chinese experience note, these loans are not without their disadvantages. They argue that some  individuals  aiming  to  get  education  if they feel that  they will face some difficulty paying  these  loans  from their  future income, they tend to under invest  in  education. This means that  sometimes these education loans appear as a threat to who would be the beneficiaries therefore they make them not borrow and maximally invest in education something  which  may have negative consequences on their getting  good  employment opportunities  in  the  future. 
On this particular regard, Zhan and Xiang (2014) note that the reason some  individuals shun these loans is that  those  who were given these amounts of money to finance  their education it takes  them many  years  to  repay them hence affecting  their  ability to accumulate and save therefore creating a possibility of  making  them poor. Gale,  et  al; (2014) also note that higher education loans impact  students  on their career choice and ability or  willingness  to  seek  a  postgraduate  education.
In line with the foregoing argument above, The American Student Assistance (ASA) (2013)  notes  in  its  findings  related  to  loan beneficiaries  as  follows:  27% of  the   respondents to ASA’s survey  said  that  they  found it  difficult  to  buy  daily  necessities because they used the income they were earning  to repay the education  loans  they  had been  given, 63% said  their debt  affected their  ability to make  larger  purchases  such as car ,73% said that they had  put off saving for  retirement  or  other  investments.
It was  further  revealed  that 75% of  the  education loan  beneficiaries  indicated  that loan scheme affected  their decision in career choices .As  it  has  been  indicated  above, the need to repay the education loans has been  forcing  the  loan beneficiaries  to  take  even  those  jobs that  they would  not  otherwise  take  them. As a result, this leads to apathy, low motivation and poor employee performance. It  was  observed  by  ASA (2013) that when people take  a job just  for  the  sake  of receiving  salaries  and  are not  truly  interested  in the  jobs  they are  doing, such  choices  can  lead  to  less productivity and work  quality suffers. 
In addition, those who  are  unhappy  with  their current  working conditions  spend a great  deal of company  time  for  alternative employment opportunities. It  has also  been noted  that  student  loans  hamper  long-term  economic  prosperity  because  they  may  be  forcing  career choices  that  stifle  innovations  and  entrepreneurship. Also  a  study  by Burley  and Awad (2015)  in Canada revealed that  23% of  the  post secondary graduates were not working  in the  positions  of  the  fields  they  had  studied  as  specialisations while  at  college. It was revealed that  many of them  were  employed  in  those  positions which would  make them  pay their higher  education  loans  but   they  were  not  the  fields  of  their  specialisations. Abrahams ,Jano and  Lill (2015) revealed  that although there are other sources  which higher  institutions of  learning  students  in South Africa used to finance their education, by far  and  large, education  loans scheme appeared to  dominate other sources by 38%
2.6 Empirical Literature Review
Anne, K. (2008) in her study in USA argued that parents have impact on career development of their children  than the influence of teachers, faculty and career counsellors who know better about the career field, because children trust their parents for decision on career choice.  This is supported by Mopelola  et al (2014)  in his study “on the effects  of  Parental care on  Adolescents in Career  Choice  in  Badagry  Nigeria”. Mopelola observed that parents income level may determine the career decision making processes, sometimes peculiar to individuals as a result of the perspective view of parents economic status.

Peer group is another factor as suggested by Abrahams, et al. (2015) influencing career choice among students. In his research on “Factors Influencing the Career Choice of Undergraduate Students in South   Africa”, he reported that, children may sometimes ignore instructions from their parents and teachers on career choice, but convinced by their friends about their prospective career.
According to Mpehongwa, (2014) another factor influencing career choice is labour market. In his research done in Tanzania on “Career choices of University students in Tanzania and their Implications for Vision 2015”, he noted that students tend to believe that their career will help them to earn good salary and good employment which brings happy and secure future. Mpehongwa, further revealed  that  the  number  of students  choosing  education or  teaching  as  a career  showed  to  have increased  four  folds in the  period  of  five  years  from  2006 to  2011. 
The reason for this  growth was largely  attributed  to  by the  government  incentive  of  loans/bursary  and  direct employment to graduates of education or the  teaching  profession. His study also noted that the  incentives  provided  to  attract  students  in science subjects because loans  and bursaries were insufficient to increasing  number  of  students  enrolling  in  sciences. These findings imply that  education loans  given  to  the  needy  students  work  best  in  conjunction  with other favourable learning  environments.
Nuwagaba, A. (2013) explained how loan board schemes creteria influences career choice. In his study on “evaluation of the current higher education funding model in Rwanda done in Rwanda” he found out that people did not select a career of their own preference because of limited creteria from loan board schemes. He also found out that they will have a variety of career choices if the economic situation is good. 
Contrary to this, when the economic situation is worse, the career choices for students will be less and limited. This explanation supported by creteria provided by loan scheme of Tanzania (www.guidelines and criteria, 2016) which insists that Applicants falling under priority courses are all eligible for loans. Priority courses include: education (science ) and  education (mathematics), health  sciences  (doctor of  medicine, dental surgery, veterinary  medicine, pharmacy, nursing, midwifery, Bsc in  prosthetics and  orthotics, Bsc. in   physiotherapy, Bsc. in  health laboratory sciences, sc  in  medical laboratory sciences, bsc. in  radiotherapy, technology) and  other  health  sciences, civil and  irrigation  engineering petroleum and  gas  engineering.
Burley and Awad (2015)  in Canada revealed that  most of  the  post  secondary  graduates were not working  in  the positions  of  the  fields  they  had  studied  as  specialisations while at college. It was revealed that  many of them  were  employed  in teaching which was  not  their  fields  of  their  specializations. They have opted teaching because of shortage of teachers in schools and Universities while other employments are not available. However, as Cho et al; (2015) speaking from the Chinese experience in his study on understanding students loan decision, noted that, something  may  have  negative consequences on their  getting  good  employment opportunities in the future because did not performed well. As a results, teaching profession has been invaded by non professionals which my lead to poor teaching hence poor performance.

2.7 Conceptual Framework

The conceptual framework which guided this study was modified from Nyakunga (2011). This conceptual framework sees career choice as dependent variable is affected by financial factors, learning environment, education back ground, interest and peer groups (independent variables). This frame shows that both financial and other factors can affect individual career choice since they are interrelated.    
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Figure 1.1: Conceptual Framework showing the Effects of HELSB on Career Choice of Students

Source: Adapted and modified from Nyakunga (2011) 
Furthermore, the framework has separated financial factors because these are the main focus of this study.  The important point for separating the financial factors from other factors was to observe the relationship between finance and other factors and how these affect career choice.
2.8 Knowledge Gap

The study done by Woodhall (2002) and William, (2007) on cost sharing has revealed that cost sharing in  different  countries  in the  world  has  been  introduced  to  cater  for  the  demands of the rising enrolment of  students in higher institutions  of  learning. However, despite the advantages provided  by financing education  through these loans, there have some disadvantages such as forcing the  beneficiaries  to choose  courses  which  have  guarantee  for  loans. Again,  loan  beneficiaries  are   at  times  required  to choose  careers that  will  guarantee  them  repayment  of  their  loans.   
Despite their highlighting various aspects related to the higher education student loans, these studies did not address the pressure which the higher education students  within  the context of Tanzania undergo specifically  with  regard  to the choice and  studying  the  courses which are financed  by HESLB although  they might be not  their preference or choice. Therefore, this study focused on this aspect and examined the pressure associated with such conditions for students.
CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Introduction
This chapter presents important methodological procedures that were used in the process of data collection and analysis. It particularly focuses on research methodology, research design, and location of the study, research approach, target population, sample and sampling techniques, instruments of data collection, validity and reliability of research instruments, data analysis, and ethical considerations and lastly it gives the summary of key issues.
3.2 Location of the Study

The study was conducted in Dodoma region, specifically in the University of Dodoma, St. John’s University and Open University of Tanzania in Dodoma City Council. According to Denscombe (2007), cases are not randomly selected, they are selected on the basis of known attributes that are particularly significant in terms of practical problem or theoretical issues that the researchers want to investigate. The researcher considered the above argument when selecting those universities. He focused on those students because they had already chosen their profession to study hence career development, hence getting the chance to discover the reasons for their career choices.
The researcher selected those universities because of different reasons: for example, the University of Dodoma is a big university which enrols a big number of students many of whom come directly from schools and many of them depend on HESLB.  With the  case  of the Open University of Tanzania,  it  is  a  university that provides education through distance learning, where by most of the  students are not highly dependent on HESLB because many of them are employed  and  they  study   while  working. With regard to St. John’s University, it is a private university; it has different tuition fees and costs structures from the public universities. Overall, those universities were chosen because they are located within the researcher’s living  place  therefore  they  simplified the task of data collection by reducing  some  of the  costs  that otherwise would  be  incurred.
3.3 Research Design

This study employed a case study design. Omer (2011) argues that the purpose of case study research is to study intensively the background, current status and environmental interactions of a given social unit; an individual, a group, institution or community Denscombe (2007) adds that the case study design generally calls for the researcher to make choices from among a number of possible events, people, organizations and the like. Yin (2003) asserts that, a case study design should be used when a researcher wants to cover contextual condition because he/she believes they are relevant to the phenomenon under study. By considering the above arguments, the mentioned universities in Dodoma municipality were chosen to represent all the other universities in Tanzania.

3.4 Population of the Study

Population is the totality of any group units which have one or more characteristics in common that are of interest to the researcher (Omari, 2011).In this study, the population as the students from the three universities within Dodoma municipality..

3.5 Sample Selection and Sample Size

A sample is a subgroup of the target population that the researcher plans to study (Creswell, 2012). Besides, feasibility should be considered when selecting the sample. Best and Kahn (1993) argue that, a sample size should be small enough to be selected economically in terms of subject availability, expenses in terms  of  both time and money, and complexity of data analysis. According to Denscombe (2010) a researcher chooses small samples because the size of sample is not governed by matters of accuracy but for consideration of how informative the sample is, so there are no strict criteria for sample size (Platton, 1990).
By considering the above arguments, this study involved hundred (100) respondents from the three Universities as mentioned above. This sample was feasible and was studied intensively to generate large amount of information. Moreover, effects of Higher Learning Students Loan Board (HSLB) to students’ career choice vary from one individual to another; hence the sample of 100 participants was thought to provide a true picture of effects of HESLB on the students studying in higher learning institutions. In this sample, the University of Dodoma took 50% of the sample size because it has many students and courses compared to St John’s University as well the Open University within the context of Dodoma region (TCU Guideline Book 2016/2017).
Table 3.1: Number of the Respondents from each of the Selected Universities

	Name  of the  University
	Number  of  the  Respondents in %

	St.John’s University of  Tanzania
	25%

	Open  University  of  Tanzania
	25%

	University  of  Dodoma
	50%

	TOTAL
	100%


Source: researcher data, 2020
3.6 Sampling Technique

This study used purposive sampling. Patton (2002) describes purposive sampling as selecting information rich cases for in-depth study. Denscombe (2010) adds that, with purposive sampling, the sample is selected for the research on the basis of its relevance to the issue being investigated as well as the respondents’ knowledge or experience about the topic. Therefore, this study employed purposeful sampling, stratified purposeful sampling and purposive chain sampling techniques (Platton 1990). With these techniques, participants were stratified purposefully in terms of gender combination. These strata enabled the researcher to capture the breath of experiences and all factors associated with HESLB and career choice.
3.7 Research Approach

Qualitative research approach was used because of its ability to probe into responses or observations as needed and obtain more detailed descriptions and explanations of experiences, behaviours, emotions beliefs and relationship of individuals. On the other hand quantitative paradigm was selected because there were some phenomena that were collected using numerical data, the aim being to maximize objectivity.
3.8 Data Sources

The study used both primary and secondary data. Primary data sources are those which the study may obtain by direct, separate, watching or dimension of phenomena in the actual world, uninterrupted by any mediator analyst (Walliman, 2001). In this study primary data were gathered through the questionnaire and interview as instruments for data collection
3.8.1 Questionnaire
A questionnaire is a type of data collection instrument where by a researcher asks information from respondent in a written form (Hoepf, 1997). In the  context  of  this   study, semi structured questionnaires were administered to students to get  information  related  to  their  perceptions  on  loans  given  by  HESLB. This  was  done  to  learn the way such  loans  constrain  or  influence  them  to train  for  career  orientations  which  are  not  their choice or which  they  would not  train  for  if  they  were  financially  capable  of   meeting  these  costs  on their  own.
3.8.2 Interview 

According to Kothari (2014), Interview is a purposeful discussion between two or more people. It involves presentation of oral verbal stimuli and getting replies though oral verbal responses. Structured interview was conducted through this method; the researcher got a complete and a detailed understanding of the issue from the respondents by asking or probing one respondent after the other on the particular issue before probing the other. Furthermore semi structure interview guide were employed to obtain rich and in depth information on issue.
3.8.3 Secondary Data Sources

Secondary data include the information that has been gathered and analyzed by somebody else (Kothari, 2004). The secondary data were gathered from Colleges documents, files, performance records, and official records and these data were scrutinized closely and thoroughly for their validity. In this study, documents with information relating  to problems of cost sharing such  as  policies,  and  rules  governing  the  entitlement  and  disbursement   of  loans  were   reviewed

3.9 Validity and Reliability of Research Instruments

3.9.1 Validity

Enon (1998) defines validity to refer to the quality that a procedure or an instrument used in research is accurate, correct and meaningful so that it will obtain what is supposed to be obtained. Validity in qualitative research refers to whether the findings of a study are true and “certain” in the sense that research findings are supported by the evidence. Thus, using questionnaire and interview methods added a depth to the results that would not have been possible using a single-strategy study, thereby increasing the validity and utility of the findings.
Therefore, this study employed various procedures to ensure validity. One of them is that, the researcher ensured that the quality of the procedures of this study in all interlocking steps are accurate, correct, true and right which helped  to obtain the intended results. Also, the use of triangulation in this study was for the evaluation and verification of the findings. These research instruments, research questions and general design of the study were discussed with experts in educational researches and other specialists in order to guide on what should be eliminated, edited, and modified so that the validity of the study results could be well attained.
3.9.2 Reliability

Reliability refers to how consistent research procedures or instruments are. It therefore, refers to the degree of consistency and ability demonstrated in a study (Enon, 1998). In the same context, Mtahabwa (2007) sees reliability as referring to certainty of an instrument to yield similar results over time. In this study, the research instruments were discussed with experts in educational researches and other specialists in order to guide on what should be eliminated, edited, continued and modified so as to yield similar results over time. Also, through piloting, these instruments were tested before the actual stage of data collection. The triangulation was also used to test and maximize the reliability of the instruments. Getz and Lecompte (1984) argue that “triangulation is as typical strategy for improving both validity and reliability”. Adding on that, the researcher consulted the supervisor for comments to modify items so as to suit the purpose of the study. Her critical suggestions were helpful in improving the reliability of the study.
3.10 Ethical Issues 

Research ethical is aimed primarily at protecting human subjects (Sieber and Tolich, 2012). Creswell (2012) asserts that, of all of the steps in the research process, ethical practices tend to relate closely to the data collection and reporting and distribution of the report than any of the other phases of the research. He insists that, it is important to suspect the site in which the research takes place by gaining permission before entering it by disturbing it as little as possible during a study and by viewing oneself as a guest at the place of study. 
In  the  context of this  study, and  in  consideration  of  ethical  issues, the researcher asked for approval and permission for data collection from the Open University of Tanzania as  the university which the candidate  was  enrolled authorising  him  to  collect  data from  the three  un universities under  the  study  which  are  the  Open  University   itself  (Dodoma), Saint  John’s University  of  Tanzania (SJUT)  and  the  University of Dodoma (UDOM) all  located within Dodoma municipality. The researcher also informed participants of the research that content from the study or information given would be used only for research purpose only. Participants were given assurance of confidentiality so as to protect them from any harm that might happen as a result of their willingness to share their experience in the study. To guarantee all these, participants’ names were not mentioned during data collection process in order to protect their identities.
3.11 Data Analysis Procedure
This study was mainly qualitative where data were collected and analysed by using content analysis. According to Weber (1990), content analysis is a systematic research method for analysing textual information in a standardized way that allows evaluators to make inferences about that information. It allows classification of many works of the text into much fever content categories. Data were processed quantitatively using Statistical Package for Social Science (SPSS) version 20.0 and others were presented qualitatively based on their themes. Tables, descriptive and narrative form are used throughout this presentation. The analysed  data  were  presented  as  themes as  well  as  they  were  expressed  in  Tables, Figures  such  as  pie  charts.
CHAPTER FOUR
FINDINGS AND DISCUSSIONS

4.1 Introduction
This chapter presents, analyses, and discusses the findings regarding the Influence of Higher Learning Students Loan Board (HESLB) on choice of career among University Students in Tanzania. The findings were obtained from 100 respondents who were University students. The data were collected through questionnaire, interview and documentary review. The findings addressed the objectives which were: (1) To identify factors influencing career choices among University students in Dodoma Municipality, (2) To examine the effect of HELSB on career choice among university students in Dodoma and (3) To suggest some measures to be taken to improve loan scheme to help develop students realise their career choices.  The presentation of the research findings starts   by first showing information regarding age, sex, and educational level of the respondents followed by discussion of the major findings which are presented using Tables that show frequencies and percentage.
4.2 Demographic Information of the Respondents

This part presents demographic information of the respondents that participated in the study.  Table 4.1 presents the distribution of the students by sex in three sampled Universities:  the University of Dodoma, Open University of Tanzania and St John’s University of Tanzania. The statistics in Table 4.1, indicate that the number of males who filled in the questionnaire was greater than the number of females, since 53 (53.0%) were males and 47 (47.0%) were females.  Table 4.1 above reveals that fewer females filled in the questionnaire because the number of male students at Universities was bigger compared to female students. It is argued that the number of females decreases as their education level increases (Ishengoma 2008)

Table 4.1: Distribution of the Respondents by Sex

	Sex
	Frequency
	Percentage

	Male
	53
	53.0%

	Female
	47
	47.0%

	Total
	100
	100.0%


Sources: Field Data, 2016
4.3Age Distribution of the Respondents

The statistics from the Table 4.2 give the impression that the majority of the respondents were aged between 21 and 30 years old, constituting 42.0% of the respondents. Only 13.0 % were aged above 41+ years. Upon  close  scrutiny, it  was  revealed  that  the  majority of  the university students  aged  41+ came  from  the  Open University of Tanzania and the  reason behind  this was that  many  of them  were  already  employed  at  the  time  they were  enrolled  as students .
Table 4.2: Age Distribution of the Respondents (N=100)
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2130 ) 2.0%
3140 23 23.0%
Above 40 3 13.0%
Total 100 100.0%





Source: Field Data. 2016
Also, since  the  OUT system does  not  confine  students in  lecture rooms  to  attend  lectures, many  of the students  of  this  description  saw that  such  a  flexible system  made  them meet the demands of their learning while  at  the  same   time reconciling  the  demands  of their  jobs.
4.4 The Level of Education Pursued by the Respondents

As Table 4.3 reveals, the level of education being pursued by the respondents ranged from diploma to master level, with the majority 90 (90.0%) pursuing Bachelor degree. This gives impression that majority of the students depending on HESLB were studying Bachelor degrees.
Table 4.4: Distribution of the Respondents by Level of Education Being Pursued (N=100)

	Level of Education
	Frequency
	Percentage

	Diploma level
	6
	6.0

	Bachelor degree
	90
	90.0

	Master’s level
	4
	4.0

	Total
	100
	100.0


Sources: Field Data, 2016)
4.5 Factors Influencing Career Choices among University Students in Dodoma Municipality

The  first objective  of this  study  sought  to  identify  factors  that  influence  career choices among university students in Dodoma municipality. Through interview conducted and, questionnaires administered to 100 students, highlights   the factors that have been propelling students into choosing some courses which would   eventually qualify them for some careers. As figure 4.1 reveals, the major   factors were as follows: parents or guardians’ careers, 12 (12%) conditions imposed by the Higher Education Students’ Loans Board 55 (55%) Personal  Academic Performance in both O-level and A-Level National Examinations, 10 (10%) and Prospective Labour Market. 11 (11%). These factors as  mentioned  by  students  were  then   used in interviewing  other students so as to get their views as to how they  perceived  each  of  such  factors.  Each of these factors is presented and discussed below.
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Figure 4.1: Factors   that Determine the Career Choices among University Students
Source: Field Data, 2016
4.6.1 The Influence of Higher Education Students’ Loans Board on Career Choices

Basing on the study findings  as  revealed in  figure  4.1  above, it  was  revealed  that the Higher Education Students’ Loans Board  (HESLB ) was  to  the  largest  extent a determinant  factor  of career choices  or the  programmes  of students  study  which would eventually lead to graduation and possibly employment in those careers  chosen. It was found that 55 student respondents (55%) said that they were affected by the students’ loans in the choices of the programmes of their study. The following are some of the responses obtained through interviews with students: Third year Student from UDOM contributed the following:

 “I  did  not  like  to  opt  to  study  for  teaching  profession  since teaching as  such  has never  been  in  my  blood  veins. However, given  that  neither  my  parents  nor  I  had  the  ability  to  pay  for  my  university  education , I  had  to  take  the  teaching  profession  programme since I   was  sure  to   get  the  loan . In fact, I got 80% loan. Had it  been within  my  ownability to  pay  for  my  education, I  would  have  opted  to  study  law.”
Another third yearStudent from UDOM explained the following,
 “My life dream profession had been to be an accountant. However, I found myself obliged to studymedicine. I  did  this  simply  because  it  was the  only  open avenue   that  I  would  get  sponsored. Fine, medicine  has  not  been   that  bad to me, however, I  would  have  realised  my  dream  had  I  been  able  to  study  accountancy. Now  I  will  have  to  be  someone  else  I  did  not  think  of  before”
A second year Student from St John’s University who is a HESLB loan beneficial replied the following:

“ I  have  decided  to  study   nursing  so  as  to  be  sure of  getting  employment after  my  studies. After all, my study programme is covered by 100% loan. However, I am   afraid that I won’t make a good nurse. This  is  because, although  I  performed  better  in  science  subjects, I   have  been  thinking  of  becoming   a pilot. These are ironies of life. Sometimes  you  dream  of becoming  someone  in  life  but  you  end  up  becoming  someone  else”
Another Student from St John’s University explained that:
“If  you  ask  many  students  here if  the  courses they  are  taking were  there  really  choices, the  majority  of them  would  say  no. I  for  example, would  have  liked  to   be  a  lawyer  but  was  told  that  law  was not  one  of the  government priorities.  Therefore, I   would not get any loan from HESLB to finance my studies. I had  no  option  except  to  study  education  because  it  is  one  of  the  areas  which  you  are  sure  to get loans”
First year Student from UDOM had a following to say:
“We have been dancing to the tune of HESLB. Now  we cannot say that what we are studying here have been our choices before. In  fact, we  study the  course  although  not  with  the  commitment we  would  be  expected  but  only  to  get  loans  to  facilitate  our  education and  expect  to  get  employed  upon  graduation”
A second year Student from St John had something to say 
“I applied for and got the course programme I had   wished. I equally applied for the loan from HESLB and got 100% loan coverage. I  have  always  wished  to  be  a nurse  and  here  I am  pursuing  the  very  aspiration  I  have been  cherishing”
A third year Student from OUT replied that:
 “To  me there  is  no  problem  with  dictations  of  HESLB  with  regard  to  what priority   course  I  should  take. I am flexible. I know   I   should do   what is in the best interest of the nation. Unlike  the  developed  nations  where   a person  can  study  what  one  wishes, we are a poor   nation ,  therefore, I  think  it  is  not   wise  for  the  nation  to  allow  its  meager  resources  be  used  for  financing  the  study  programmes  which  are  not  a  nation  priority”
The  above findings  reveal that  an overwhelming  number  of  students   were  enrolled in the study  programmes which were not their  favourites  but  got  enrolled  simply because  they  could  get  loans  from  HESLB  to  finance  their  studies. They also  did  so  because  they  had  some  prospects  of  getting  employed  upon  their  graduation. These findings to some extent reflect the  findings  by  ASA (2013) in  the United  States where it  was  indicated  that  due  to  the  need  to  repay  the education loans, the loan beneficiaries were  being   forced   to  take  even  those  jobs that  they  would  not  otherwise  take  them. 
As a result, this led to apathy, low motivation and poor employee performance. It  was also observed that when people took a job just for the  sake of receiving  salaries  and were  not  truly interested  in the jobs  they were doing, such  choices could  lead  to less productivity and work  quality would suffer. In  addition, those  who were  unhappy with  working  conditions   were  said  to spend  a  great  deal  of  company  time for  alternative  employment opportunities. It was also noted that student loans hampered long-term economic prosperity because they were likely to   force career choices that would   stifle innovations and entrepreneurship.
These  findings  would be replicated  in the  Tanzanian  context  given  that  the  loan  beneficiaries  have ‘forced’ to  study course programmes  that  were  not  their  choices, they  were  likely  not to  deliver properly when working  in those  positions  they  had  studied  at  the university but  were  not  their  choices. In course of time, this would stifle their initiatives hence compromising their efficiency and productivity at work place. However, there  were  those  who  felt  that  given the  limited  resources  of the  nation, it  was  for  the  best  interest  of  the   nation   that  these  resources  were  mobilised to finance  education  along  the  national  priorities   of  training  personnel  in  areas  in  which they  were needed. 
These findings reflect the Human capital theory which is constructed around the idea that the current expenditures and time invested by individual, society and government on educating people is for the future returns.  These future returns are also known as returns to education. Returns to education are useful to  the  individual , the  society  and  the  government  as  a  whole  since they  justify  the  investment  done  in  educating a  given person  since such  returns on  those   students   are  realised. These  findings  as  to greater  number  of  respondents  relying  on  HESLB  also  reflect  the  study  done  in  South  Africa by Abrahams, Jano and  Lill (2015) where  it  was  revealed  that regardless of  the  negative outcomes  of  education    loans  on  the  higher education  beneficiaries, they generally  remained  to  be  the  greatest financial source for students aspiring  to realise  their higher education  dreams. It was revealed in this study that although  there  were  other  sources which were used to finance higher education such as parents, bursary, self-sponsorship, and donors; by far and large, loans  appeared  to dominate such  sources. The findings of this particular aspect with regard to reactions of students on HESLB are reflected in Figure 4.2. 
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Figure 4.2: Reactions of Students on HESLB
4.6.2 Parents or Guardians’ Careers

The study also revealed that  some  students  were   influenced  by  their   parents or  guardians’ careers in  their  choice  of the  study  programmes  they  chose  to  study   at the university. In other words, these parents or guardians’ careers acted as role models for those students. It  should  however  be  borne  in mind  that  this  factor  did  not work  in  isolation  but  it  worked in combination  with  other  factors such  as  the ability of the parents or the guardians to  pay and to some  extent, the personal choice  of  the  students. It was revealed that 12 students (12%) fell  under  this   category  and  their  career  choices were  influenced by  their  parents  or  guardians. 
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Figure 4.3: Parents/Guardians ‘Careers and their Influence on their Children’s Choices of Study Programmes
Source: Field Data, 2016
As figure  4.3  above  shows,  the  following   specialisations were  revealed  by  the  student  respondents  to  have  been their  choice  which  they were  studying  at  the  university  but  they were   influenced  by  their  parents  or  guardians’ careers: teaching  5 (41%) nursing  2 (17%),  medical  doctor 3 (25%) and  accounting  2 (17%).These  findings  closely  reflect a study  by  Anne (2008) done  in the  USA that  parents  have  a  strong  influence  over  the  career choices  that  their  children  make. In  this  study,  it   was  revealed  that  interaction  of  parents  with  their  children  who  were  gender socialized  were  more  likely  to  aspire  to  gender  typed  occupations.
Likewise, Mopelola et  al;(2014) who  did a study  in  Nigeria and  revealed that  since   parents  would want  their  children  to  be  successful in life, they would    do  anything  to  make  them  successful. Therefore, if they  are successful  in  their  own  professions, they  would  likely  also  encourage  their  children  to  follow in  their career and professional footsteps. Therefore, they argue that, the interactions of  parents  with  their  children  may  influence adolescents and  young  adults  to select specific  collegiate majors or  pursue  particular  occupations. They  note  that, many  important  career  decisions  such  as  whether  to  attend  college, university  or trade  or enter the job force directly after secondary  school are  made  during  adolescence. They conclude that these early decisions affect the rest of a person’s life.

4.6.3 Academic Performance in O-Level and   A-Level National Examinations

From figure no.4.1 It  was also revealed that  the  academic  performance  of  a  student  in both the  O-level  and   the  advanced  certificate  of secondary education examinations  determined  one’s  entry  to  the  university  in  a given  field  of  study  and therefore  served  as  a  direction  for  one’s career  prospects. On  this  particular  regard, 55 students (55%) admitted  that  academic performance in both O-level  and A-level national examinations affected them in their choice of training  therefore  their career prospects, 35 (35%)  believed  that given that one had  qualified  for  the  cut off  point specified  by  TCU, 
One would study practically  any course  at  the  university within the relevant  field  and  10 (10%) were not aware if some fields  required higher cut off  point  specified  by  the  universities apart from  the one prescribed  by  TCU. For example, some universities were known to demand for some courses  that a student, apart  from  having  the  minimum principal  passes as prescribed by TCU such a student should  also  possess at least a  credit  in  a  certain  prescribed  subject  so  as  to  be   able  to qualify   to  study  some  course (s).Figure  4.4 highlights  these  findings
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              Figure 4.2: Perception of Students on Academic Performance in O-level and A-level National Examinations as Determinant Factors for Career Preparations
Source: Field Data, 2016

4.6.4 
Prospective Labour Market

It was revealed that the expectations to be employed after graduation made many students decide to study for some courses. As it was discussed  in  4.1.2 above, many students in higher institutions were influenced to study those  courses  which  were termed priority  courses  and which  had  a  possibility of  getting  loans  from  the  Higher Education Students’ Loans’ Board to cover their course costs. it was revealed that  70 (70%)  expected  to be  employed  as  public servants  after their  graduation. 
Despite the  fact that  by far and large, HESLB remained the mainstay  of the hopes of the students of higher institutions with regard to job market prospects, the findings also indicated that some of the students 15 (15%) had some different career prospects  apart from  being  employed  by the public  sector. They claimed that they had chosen to study certain courses to self–employ themselves after they had graduated. 
Others said that they expected to  work  in  the  private  sector 10 (10%) and  5  (5%)  did  not  know  with  which  institution  they were going  to work  with  or  how  they  would  get employment in the  first place. These findings  closely reflect  the  Report  of the Law  Reform Commission of Tanzania (2001) that by  far,  the  largest  formal employer of  labour (wage employment) is the public sector  that  is, the  government  and  paraststal  organisations as  contrasted  with  the  private  sector which  accounts  for  only  10% of  total  employment (Stampini et  al; 2011).  
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Figure 4.3: Expectations of University Students on Prospective Labour Markets after   Graduation 

Source: Field Data, 2016

Again, according to the Public Service Management (2004) it is stated almost 50% of all the public servants in Tanzania are directly related to the provision of education, either as teachers or inspectors and administrators. Again, some 65% of all public servants are doctors, medical officers, nurses, teachers police or prison officers. This  information correlates  with  the HESLB’ policy  of  giving  loans  to  students of higher learning institutions in Tanzania taking courses in areas of  priority such as education, agriculture and medicine. Figure 4.5 highlights these findings.

4.7 Effects of HESLB on Career Choice among University Students in Tanzania
The second objective of this  study sought  to examine  the  effects of  HESLB  on  career  choice among  university  students in Tanzania  taking  Dodoma  region  as  the  case study. Through  questionnaires administered and  interviews  conducted  to  students, it  was revealed  that  HESLB  had  both  positive  and  negative  effects  on  career choices among  university  students in Tanzania. With  regard  to  the  positive  effects  of  HESLB  on  career choices  among  university  students, 
As figure 4.6 reveals, the respondents mentioned: increasing the number of   students in higher institutions of learning provision of employment 25 (25%) and improvement of the nation’s economy 25 (25%). With  regard  to  the  negative  effects  of  HESLB  on  career  choices  among  the university  students, respondents  mentioned  the  following  effects: choosing a  course  which  one  does  not  like, 30 (30%) producing a  labour  force  which  is  not  committed, 15 (20%) and  fuelling  unemployment  in  some  respects 5 (25%).
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Figure 4.4: Effects of HESLB on Career Choices of University Graduates

Source: Field Data, 2016
4.7.1 Increasing the Number of Students in Higher Institutions/Provision of Employment

On this particular aspect, from the figure 4.6, 25 student respondents (25%)  mentioned that as a result of the  provision of loans,  the number  of students  enrolled  in universities  has been  increasing  year  after  year  thus  giving  students  of higher  learning  institutions  a  wide range of  choosing  careers despite  the  fact  that  the  choice  of  careers  falls  within the  range of  priority   category  of   some  degree programmes such  as what  has  been shown  in  this study.  On this particular regard, some students   were quoted as saying:

A second year Student from UDOM explained that: 
“Although  it may  appear like  something of  a  restriction of  choice for  HESLB  to  give  loans  to students  enrolled  in  what  are  called priority  courses, however, generally speaking, even with these  courses, the  number  of  students  taking  them  has  been  increasing. That  means, the  more  students  increase, the  more  they  choose  careers  within  the  prescribed  boundaries. HESLB has especially been so helpful to the needy students”
A third year Student   from  St John’s  Universityhad the following to say:
 “Given  the  increasing number  of  students   enrolled  in  what  are  called   the  priority  courses, I  see that  HESLB  has  had  a  very  positive  effect  on  career  choices. At  least  you  can  study  a given   course  or  programme  knowing  that  you  will  be  employed. So  I  would  say, HESLB  has  simplified  the task  of  choosing  a  course  which  you  are  sure   is  likely  to  guarantee  you  an  employment  after  graduation”
These  findings  reflect  whatSanyal and Martin (2006), state  that  higher education monetarily benefits the individual pursuing it through higher productivity and net earnings, better job opportunities, higher savings and personal and professional mobility; and non-monetarily through educational enrichment, better conditions, higher personal status, better job satisfaction, better health and life expectancies, more hobbies and leisure activities.
4.7.2 Improvement of the Nation’s Economy
On this particular aspect, some  of the  student  respondents 25  (25%)  claimed  that  since  the  beginning  of HESLB,  there  has  been  an  increase  of  students  being  enrolled  in  higher  institutions  of  learning  especially  those  studying  the  priority  courses, then  it  follows  that  since  these  students stand  a  better  chance  of  being  employed, then the government can realize its development goals including  improving  its economy by having people  employed  in  key areas such as  teaching, agriculture  and   medicine  where  they  can give  services to  a big number  of  Tanzanians  thus  improving  their   lives economically at  both  the  individual  and  national  level. On this particular regard, students had the  following to say: One student from UDOM studying economics had the following to say: 
“because, it  gives loans  even  to  the  private  universities  which  generally  have   a bit  higher  amount  of costs  which  are  used  to  sponsor  education. Even if loans are HESLB has increased the number of students in higher institutions of learning. This is  given  to  priority  programmes, it  not  true that  the  Board  never gives  any  loan  to  some  other  courses  which  are   termed  as  non-priority.  It does so. Therefore, the choice of careers is widened. And  in the  final  analysis, employment  opportunities  are  widened including  those  in the  private  sector  and self-employment  where   university  graduates  can  be  employed  or  self-employ  themselves”

Second year Student from St.John’s University explained that: 
“For  those   priority   courses   such  as  medicine, agriculture  and  teaching, the  loan  beneficiaries  are  sure  to  get  employed  upon  graduation. Therefore,  this  improves  the  individual’s  economic  status  as  well as  that  of  the nation”
Another Student from Open University of Tanzania explained that:
“Regardless  of  whether the HESLB loan beneficiaries  are  employed   by  the  public  sector , private   or  are  self employed, there  is  some  economic  gain. Therefore, HESLB  has  been  helping  the  students of  higher  learning  institutions  improve  their economic  lives”
The  above  findings  are  in line  with  the  HESLB  2016/2017  guideline  that  all  programmes  not  falling  in either  of the  two  categories  of  priority which  are  known as  priority  cluster  I and  priority cluster  II are  considered  non-priority. However, the  applicants  falling  in the  non-priority  courses  may  also   be  considered  for  loans  after  both  categories  of the  priority   have  been  considered  and  exhausted. Therefore, depending  on  the  number  of  applicants  falling  in  the  priority  clusters, HESLB  may also  consider  giving  loans to  degree programmes  which  are  termed  non-priority  given  the  availability  of  funds.
4.8   Negative Effects of HESLB Policy on Students of Higher Learning

It  was  revealed in figure 4.6  that  despite  the  fact  that  HESLB    was  doing  a  good   thing  in  sponsoring  students  of  higher institutions  of  learning  especially  those  from poor  families  and  those  taking  priority  courses, it  was  felt  by  some  respondents  that  there  were  negative  effects  associated  with  HESLB  policy. These negative effects are presented and discussed below:
4.8.1 Taking a Course which one does not Like

On this particular  regard, as revealed in figure  4.6, some students 30  (30%)  argued  that  given  that  some courses were  not listed  as priority courses, they  had   instead  to  take  those  courses  which  had  been  described  as   priority  only  that   they  get  loans  to  finance  their  studies. They  revealed  that  although  they  took  those  courses, they  were  not  their  best  choice. Some of them revealed their feelings as follows:

A third year Student   from St John’s University explain that: 
“I did not like taking(Education).I wanted  to  study  accountancy. However, since  I  hail  from  a  poor  family  which  lacks the  means  to  sponsor  for  my  education, I  had  no  choice  except to  take  that  course  given  that  it  was  a  priority one. However, I  am  afraid that  I  won’t   make a  good  teacher because I  have  never  dreamt  of  becoming  one”
Another Student  from UDOM had the following to say: 
“I  took  Civil  Engineering  against  my  wish  of  studying  Bachelor  of  Arts  (Project  Planning) because  with  the  former  I   was  eligible  for  a  loan. Since  it  has   not  been  my  choice, even  my  performance  in  it  is  not  impressive. I survive on academic   margins”
The  above  findings  indicate  that  some  students  have  been  joining  the  courses  which  are  truly  not  their  choices  or the  ones  which  are  surely  capable  of. This  has  had   negative  effects  such  as  poor  performance  and   in  some  incidents  discontinuation  from  studies.
4.8.2 Producing a Labour Force which is not committed
As  revealed in figure  4.6  above, Some  of the  student  respondents 15  (15%)  said  that since it was possible that some students chose o study certain degree  programmes at the university simply because they would get sponsored  by  HESLB. They argued  that,  it  was  likely  that such  students,  when  they  graduated  from  their  studies  and  got  employed, they would  not  be committed  in  their  work  because  they  had  studied  for  a  profession  which  was  not their  liking  but  because they  were  forced  by  circumstances. On this particular aspect, students had the following to say: A first year Student from UDOM responded as follows:
“Many students who study some courses which were not their choices are generally unmotivated. I am afraid, this  apathy  is  likely  to  find  its  way  in  the  world  of  work  of these  people”
Another Student from St John’s University has the following to say:
 “If  you study a course which  you like most, you  will  work  hard  because  you  are  motivated. Otherwise, you will be there to only make sure you graduate. However, since  you  lack  commitment  now, you will  graduate while lacking the important  skill  ingredients  in  your  profession and this  is  likely to  be translated in  your  world  of  work”
The   findings from figure no 4.6  to  some  extent  are  in  line  with  those   by  ASA (2013)  in  the  United  States  where  it  was found   that  due  to  the  need  to  repay  the   education loans, the  loan beneficiaries were  being   forced   to  take  even  those  jobs that  they  would  not  otherwise  take  them. As a result, this led to apathy, low motivation and poor employee performance. It  was  also  noted  that  when  people  took  a job  just  for  the  sake  of receiving  salaries  and were  not  truly  interested  in it,  such  a  choice could   lead  to  less  productivity   and   work  quality would   suffer.
4.8.3 Felling Willful Unemployment

Ironically  as  it  may  seem, it is   revealed in  figure  4.6  above, some  respondents  5 (5%)  said  that  although  they  were  being  sponsored  by  HESLB, they  would  never  take  up  the  jobs  in  such  related  fields even  if  they  were  directly  employed  because  they  did not  like  them. When  a   person  does  not  take  an  available  job  opportunity  simply  because  one  does  not  like  it, such a  person  is  termed  willful  unemployed.  Through interviews, some of the reactions of the respondents were as follows: One Student from St John’s University explained that:
“I am being  sponsored  by HESLB in  my study, but when  I graduate  I  will  never  work  in  the  profession  I am  now  studying. This is simply that I do not like it”
Another student from UDOM had the following to say: 
“I   do  not  think  that  I  would  work   as  a science  teacher  in  some  far  remote  villages. I am unwilling to take the post. I  would  rather  be a  petty  trader  or  better  still  remain  without a  job  rather  than  taking teaching. If HESLB wants their money, I will pay them  according  to  what  I  might  be  having  at  the  time”
4.9   Measures to Help HESLB Improve its Loan Scheme to Students of Higher Learning

The third objective of the  study  sought to  suggest measures that should be  taken  by HESLB so as to improve   its  loan  scheme so  that  it  lends  money to students so as to make them  study  courses  of  their  choices  and  therefore  develop careers of their choices. Figure no 4.7 gives such suggestions from the respondents and which are   followed by the discussion.

[image: image9.png]Encourage Increase

Self HESLB's
Employement Annual
18%

Make

L HESLB
Higher Should
Education Collect its

an Debts
Investment 17%
18% HESLB
Promote Should do
Science Fair Means
Subjects

129





Figure 4.6: Measures to help HESLB Improve its   Services
Source: Field Data, 2016
4.9.1 Increase   HESLB’s Annual Budget

From the figure 4.7, in order  to improve  the  lending capacity of HESLB, 15  students of the  total 100 respondents (15%) advised  that  the  government through the  Ministry of  Education  Science  and  Technology  (MEST) should  increase  the  budget  allocated  to  HESLB so as  to  make  it  operate  successfully  especially in its giving  loans  to  students of  higher  learning. Rather than restricting  to  giving  loans to priority courses, HESLB should  give  loans  to  all  who  qualify  in terms  of  other aspects such as needy students and  have the  right  qualifications to make  them study  a course  at  the  university level instead of priotising only some  courses  and  denying  loans to  other applicants  who are  not  taking  priority  courses.
4.7.2 Collect   Debts from the Loan Beneficiaries

Reflecting on figure no.4.7, this  particular  regard, 17 respondents  (17%) advised  that  HESLB  should  locate and  collect  debts  from  its  beneficiaries  such  that  the  money collected  is used as  revolving  fund  to other  students joining  the  higher  institutions  of  learning. These  respondents  argued that  education  should  be seen as  an investment  which  is  worth  the  money a person  gets  from  HESLB. Like  the  way a  person  goes  to  the monetary lending  institution  to  borrow  money, in  the  same  way, HESLB should  be  treated  as  such  and  in  the  process of lending  anyone  who  borrows  money  from  it  should  provide  collaterals  or  guarantors  who  especially  should  provide  information  on  the  whereabouts  of the  graduated  beneficiaries  in  the  event  they  are  not   locatable or  defaulters  in  one way or another. They further  advised that  it  should be reiterated that  whoever  is  employed  whether in  the  private  or public  sector should  fill  a  form  notifying  the  authority  which  has employed  him or her  if one  was  a  beneficiary  of  HESLB, which year, university  and the  amount  one  is  owed. The  information  thus  collected  should  be  sent  to  HESLB  for  record  keeping  and  follow up  where  the  need  arises.
4.9.3   HESLB should do Fair Means Testing

With  regard to figure no.4.7, 20  respondents (20%) said  that  in  order  for  HESLB  to be effective  in  its  activities, it  should  conduct  fair  means  testing  where  those  who  deserve to get  loans should  do so. The  respondents  claimed that  in  some  incidents,  there were  reported  some  cases  where  some  people  who  you  would term hailed  from  well-to-do families were getting loans while  those  coming  from  very  poor  families were  denied of such loans  even  where   both categories  of  such  students  were  studying  the  same courses that  is, priority  or  non-priority. The respondents claimed that this favouritism  had  some  indications of  corruption which  were  discrediting  HESLB  as  an institution.
4.9.4   The Government Should Encourage Students to take Science Subjects

With regard to figure no 4.7, 12  respondents  (12%) through  the focus  group  discussions said that in singling out science subjects as priority courses, the  government  was  doing  a  good  thing. This  is  because, different nations  in  the  world  especially  those we term  developed  made  their  way  to   such  achievement  through  investment  in  science  and  technology. For  the context  of  Tanzania, they  noted that  many students were shunning  the  science subjects  especially  when  in  secondary  schools because they lacked good foundations in those  subjects  since  there  were  no  enough science subject  teachers and no laboratories  and  equipment  wherewith  to  conduct  different  experiments. 
Moreover, They made  it  clear  that given  this  fact, many  students  were  opting  for  art   subjects  because, in  comparison  to science  subjects  they were relatively  ‘simple’ since  they did  not  require  the  person to  go  to  the  laboratory  as  part  of  learning. Therefore, there  has  been a big number of students  in higher  learning  institutions who  have  been taking  art subjects who far exceed the  market  demands and   many  of  whom  cannot  get  loans  because  their  courses  are  not  a  priority.
4.9.5   Higher Education should be seen as an Investment

From the figure 4.7 a total  of  18 respondents  (18%) through  the  focus  group   discussions  said  that  it  was high time  that  the  Tanzanian  community   stopped  perceiving  higher  education  as  service  but  rather  they  should  see  it  as  a  personal  investment  where  a  person  should  decide  to  invest  in a  given  course  knowing  fully  that there  are  some  benefits  that  are  associated  with  it. Therefore, when a  person  applies  for  a loan  from  HESLB one  should  be  fully  aware  of the  impact  or the  consequences  of  borrowing or  what  to  do  when  one  is  unsuccessful. 
Yet, the  Tanzanian  community should  change its mind on  education  by  gradually  investing  in  it  such  as  opening   accounts  for  children  when they  are  still  young  such  that  when  they  grow  up  and  reach  the  level  of  studying  at  the  university  level, they will  have deposited  some  amount  which  may  help  them  meet the educational costs. Therefore, the Tanzanian community should be  educated on the importance of  education especially  the higher  one and be   encouraged  to  invest  in  it  through their  own  efforts  instead of  only  relying on HESLB  which  in  many  incidents cannot  should  all  the  demands  of students  in terms  of  giving  loans  given  its  limited  budget.
4.9.6 Entrepreneurial and Self-Employment Education should be Encouraged

With  regard  to figure no.4.7, 18 respondents (18%) said  that  given  that  there  are  limited  chances  in the public  sector  where  students graduating  from  universities  can be employed, it  follows then  that the possible  recourse  which   these graduates can resort to is to engage in entrepreneurial and self-employment  activities. When  this  will  be  done, it will  achieve two things: one, make  a person  earn  one’s  living  without  having  to  depend  on  formal  sector  which  in  many  cases  it  is  the  public  sector. Second, make HESLB recover its loan where the student had been a beneficiary. The  money  thus  collected, will  serve  as  a  revolving  fund  to be  used  by others. Therefore, through  this, more  young  Tanzanians  will  get a  chance  to join  the  institutions  of  higher  learning.
4.10 Chapter Summary

The overall objective of this study was to examine the influence of Higher Learning Students Loan Board (HESLB) on choice of career among university students in Tanzania: a case of Dodoma Municipality. The specific objectives were: to identify factors influencing career choices among University students in Dodoma Municipality, to examine the effects of HELSB on career choice among university students and to suggest some measures to be taken to improve loan scheme to help develop students’ career choices. The study was guided by three research questions: What  are  the  factors  influencing  career  choices  among  university  students  in  Dodoma  Municipality, What are the effects of career choices influenced by HESLB among university Students? And What  measures  should  be  taken  by  HESLB  in  order to  improve  loan  scheme  so as  to  develop  students’ careers of  their  interest?
The study was mainly qualitative and qualitative methods (questionnaires, interview and documentary analysis) were used to collect the data and the analysis of the same data was done quantitatively and qualitatively. Three categories of respondents were involved, namely higher education students from asymmetrical composition of the sample was deliberately done because the study three universities that is Saint John’s University, The Open University of Tanzania and the University of Dodoma. A hundred respondents composed the sample of the study. The basically strived to investigate the influence of HESLB basing on the views of the students as the primary beneficiaries of students’ loan.
The findings of the study revealed  that  despite  the  fact  that  there  were  other  factors such as parents, sponsors, personal  choice  of  an individual to  study  some  course  and the  prospective labour  market, by  far and  large, HESLB  was  found to be a major factor in influencing students of  higher  learning’s  career  prospects where eighty percent (80%) of the  respondents said that  they  were  in one  way  or  another affected by HESLB in their career choices. It was also found that HESLB had effect on the career choices of students of higher learning. These effects were both positive and negative. With regard to positive effects, it was revealed that HESLB has been responsible for increasing the number of students in higher institutions of learning through giving them  loans thus positively influencing the job markets and career prospects. It was also  revealed  that  since  many students were getting  education  through  the  facilitation  of HESLB, the nation’s economy was likely  to  improve  through  creation  of  jobs  and  by  having  a  big  number  of  educated people.
Likewise, it was found that  HESLB  has potential negative effects on career  choices  of   students  of higher  learning  such  as  making  them  study  the  courses which  they did  not like, poor  performance  of  some  learners  in  the  courses  they were  studying since they were not their choices and the likelihood of producing  individuals  who  were  not  employed  simply  because  they  studied  professions  which  they  did  not like.

CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter gives the summary, conclusion and the recommendations of the study. It is organized into four subchapters. The first one presents the summary of study. The second gives the conclusion of the study. The third subchapter provides the recommendations of the study including suggestions for further research on the area.
5.2 Summary of the Study

The study examined the influence of HESLB on student’s choice of career among university students, in Dodoma region. The objectives of the study were; to identify factors influencing career choices among University students, to examine the effects of HELSB on career choice among university students. The major findings of this study have been presented and analyzed. Prior to presentation and analysis, the chapter has briefly described the categories and characteristics of the respondents. The description has been done in words and also tabulated.
The presentation and analysis have been done following the trend of the objectives of this study. The findings  have  revealed  that  although  there  are  other  factors  accounting  for  or  influencing  career  choices  such as  one’s  parents, one’s  ability  to  pay  and a personal interest among  others, by  far  and  large, HESLB has been  influencing career  choices of students  by  eighty  percent as  it  was revealed  in this  study’s  findings. It was revealed  that despite the fact that the focus  of  HESLB  in giving loans centres on priority course, it  has  also  been giving loans  to  students  taking  non-priority courses when it happens  that the priority  courses have  been  exhausted. It  has  also  been  suggested  that  HESLB  may  improve  its   efficiency  by  increasing  its  budget, tracking  its  loan beneficiaries  such  that  they  pay and for the  public to change  its  perception on HESLB and education  in  general  where instead of only seeing HESLB as the panacea  of  higher  education  costs, the community should also take initiatives by starting to pay for their   education  which  they  should  see  it  as  an investment  which  should pay  them in  future.
5.3 Conclusion

Basing on the findings of this study, it  can be concluded  that, despite  the fact  that  there  are other  factors  influencing  career choices  among students  of the  higher  institutions of learning, HESLB has been  influencing career choice and preparations  of such  students  by55% It  was  revealed that  despite the  fact  that  HESLB  was  giving  loans  focusing  largely  on priority courses, it was  also giving  loans to  students  taking  non priority courses  but after  the students taking   priority courses  were  attended  to. Despite  its shortcomings, HESLB has been  instrumental  in   facilitating  education  of  many  Tanzanians in  higher  institutions  of  learning.
5.4 Recommendations

This study recommends that the HESLB has to revisit the loan application procedures in favour of the most students and prospective students. In doing this the following may be done. One, pragmatic analysis of the nature of the customers of the HESB should be done so as to design the convenient means for communicating information about the whole process of loan acquisition. In addition, the government of Tanzania should think of extending the HESLB to other regions. This means that it should establish regional offices which will help to increase the accessibility of the services and also minimize costs for the people who are seeking for the loans.
Again, the  government  should  encourage  entrepreneurship  and  self  employment  initiatives so  as  to  free  the  minds  of   many  educated  Tanzanians  who  think  only  of  being  employed  by  the  public  sector  or the  government  once they  have  graduated. Again, Tanzanians  should  be  made  to  see  higher  education  as  a  largely  a personal  investment  which  they  should  plan  carefully  how they  would  use  it  after  graduating. This will make them careful on course selection   with a focus on its   future outcomes.
5.5 Recommendations for Further Research

It is suggested that another  study  related to HESLB with  regard to its giving  loans  to students in institutions  of  higher learning  should  be done to examine in  detail the effect  of giving  loans  to students.
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APPENDICES

Appendix 1: Questionnaire for University Students
Instructions: Where applicable, please tick or fill in a space provided with a correct answer. It is my humbled expectation that you will answer the questions and give your opinion as frankly as possible.
PERSONAL INFORMATION

i. 
Name (optional) ……………………………………………………………….

Ii
The University you are studying ………………………………………………….

iii. Sex: (a) Male (……)     (b) Female    (…..)

iv. Age: (a) 18-30 years (……)   (b) 30-50 years (…..)   (c) 50 years and above (…..)

v Degree   programme   being  pursued………………………………………

PUT  A  TICK  IN THE  BOX  AGAINST  THE  ANSWER  YOU  THINK  IS  CORRECT  IN  THE  FOLLOWING  QUESTIONS

1. 
Does education background influence career choices among University students in Tanzania? YES …… (   ) NO……(      )  NOT  SURE  …(     )

2 
Does the Higher Education Students’ Loans Board (HESLB) influence students’ career choices among university students in Tanzania?


YES …… (   ) NO……(      )  NOT  SURE  …(     )

3.
Do  you  think  students in  institutions  of  higher  learning  are  satisfied  with  the  fields  they   are  studying    in ? YES …… (  ) NO……(  )  NOT  SURE  …(     )

4. 
Are  there  other  factors  that  influence  students’  career  choices  apart  from  the  ones  you  have  mentioned? Mention them. 
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………

5. 
Do you think learners’ personal choices or interests in   studying some  courses  or  degree  programmes  are  being   considered in  the   loans  disbursement  by  HESLB?

6. 
Does the performance of the   students also form a basis   for   loan consideration by HESLB?  YES …… (   ) NO……(      )  NOT  SURE  …(     )

8. How would you rank eligibility criteria and guidelines for granting loans satisfactory to needy Tanzanian students? (Put a tick where appropriate)

	Excellent
	Good
	Fair
	Poor
	Very poor

	
	
	
	
	


9. What  do  you  think are  the  effects of  the Higher Education Students Loan Board (HESLB) on  the  career  choices  and  development  by  students in Tanzania?

……………………………………………………………………………………………………………………………………………………………………………………

10. What  measures  should  be  taken  by  HESLB  in  order to  improve  loan  schemes  so as  to  develop  students’ careers of  their  interest?

……………………………………………………………………………………………………………………………………………………………………………………

Thank you for the cooperation and assistance!

1. How does education background influence career choices among University students in Tanzania?

2. How does Higher Education Student Loan Board (HESLB) affect individual interest in career choices among university students in Tanzania?

3. Do you think peers influence or affect one’s career choices as   a university student?

4. 
Do you  think  learners  should  be   only  assessed  on  their  performance  in  A-level  studies  as  a  criterion  for  giving  them  loans?

5. 
Do the eligibility criteria and guidelines for granting loans satisfactory to needy Tanzanian students?

6. 
What  measures  should  be  taken  by  HESLB  in  order to  improve  loan  scheme  so as  give loans  that  will  enable  university  students  develop   careers of  their  interest?



































